


THE USE OF HEURISTIC PROBLEM SOLVING METHODS
TO HELP STUDENTS COMPREHEND
UNKNOWN CONTENT WORDS

IN SECOND LANGUAGE READING

Anu Virkkunen

1. Introduction

When John Carroll tried to define
language comprehension, he pointed out
that it is an internal process which is
easiest to detect when somebody does not
comprehend. His example was that when
somebody comes across a word he/she
~does not know, he/she uses some
secondary source, e.g. a dictionary
(Carroll, 1972. p. 5). This is, of course,
very often the case when the texts are in
a second language.

For the great majority of language
students, knowing a language is knowing
words, and most students would like to
know the exact meanings of the words
they read. As Gingras (1978, p. 90) puts
it "The importance of the learning of
vocabulary items has long been
recognized by virtually all FL teachers
and probably overemphasized by many
FL students to the point that it is naively
assumed by them that the L2 consists
merely of lexical items".

In second/foreign language reading
instruction, language teachers teach their
students different reading skills like
skimming and scanning, and have their
students do prereading tasks to facilitate
the reading. A lot of vocabulary is
acquired through rote learning, especially
in the beginning. However, if students
were taught heuristic problem solving
methods, they might use these methods in
order to comprehend words they do not
know.
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Language teachers do not like to see
their students use a dictionary if their
students’ text is not provided with its own
glossary. There are several reasons for
their attitude: 1) especially young
children will take any meaning of the
word they find in the dictionary, even a
meaning that does not fit the context and
hence, confuses the reader, 2) using the
dictionary will slow down the reading,
and, 3) with advanced students in
particular, the terminology may be so
technical that the terms cannot be found
in regular dictionaries, or they may not
yet exist in the studens’ mother tongue.
Even if the correct meaning would be
found, using a dictionary breaks the
natural flow of reading and text
comprehension. Whatever the situation,
language teachers try to encourage their
students to trust their own language skills
rather than have them look up every word
they do not know. An average student
wants to do something about the word
rather than just trust his comprehension,
and that something might be to use
heuristic problem solving methods.

In this paper, I wish to analyse four
heuristic methods (proximity searches,
pattern-matching and planning) and to
suggest ways in which these methods can
be applied to teaching second language
reading. I will not discuss word
recognition though many studies have
shown that poor readers are very slow in
word encoding and that it takes a poor
reader more time to retrieve a word than
a good reader. Just and Carpenter (1987,
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pp. 458-460) report on studies that were
made to find out whether training in word
recognition improves the reading of poor
readers. The results were surprising:
though the poor readers did learn to
recognize individual words more rapidly,
it did not improve their reading
comprehension. On the other hand, no
results have been published of training in
the four heuristic methods covered in this

paper.

If students find, while reading second
language texts, content words they do not
know, it often means that the students’
mental lexicon does not have an entry
for this word in that second language but
most likely does have an entry in the
students’ mother tongue. It seems that as
soon as the connection is made between
the lexicons, there will be an entry for
the word also in the second language
lexicon. That is why I do not regard this
as a problem of lexical access only.

The four factors that are important when
the students try to solve unknown words
are the number of times the unknown
word occurs, the importance of the
unknown word in the text, how many
unknown words occur in the text in
general, and the variability of the
contexts in which the unknown word
appears (Just and Carpenter, 1987, p.
116). It is assumed that the lexical level
of the text is not too difficult for the
students and that the overall number of
unknown words is small. These factors
are of vital importance in real-life
situations but they will not be discussed
in this paper.

Two further assumptions are made.
Firstly, this paper will deal with average
normal students; no individual differences
will be discussed. The second assumption
is that the students are motivated to read
second language texts.

2. Proximity Searches

Problem solvers who wuse proximity
searches try to solve problems by getting
closer and closer to the real solution.
Two main methods used are the hot-and-
cold method, which means generating
many different possible solutions and
then trying to differentiate between them
to find the best solution, and the means-
ends analysis, which means decomposing
the problem into small units and then
solving the units one by one.

The hot-and-cold method is easy to teach
to students of all ages because of the
international game by the same name.
The idea is so concrete that it is easily
transferrable to foreign language instruc-
tion and can be used by one student
alone or as a group activity. Generating
possible meanings for an unknown word
in a second language text can also be
varied from mere guessing done by young
students in the elementary level to more
sophisticated inferences made by
advanced students who can avail them-
selves of morphological, syntactic and
semantic cuing in the context.

The hot-and-cold method seems to be
specifically suited for a group activity.
The group will first generate solutions
and then together decide which are
plausible solutions and why. Even young
children can be critical of each other’s
suggestions even though they would
uncritically approve of all their own
suggestions. With advanced students, a
group effort would most likely bring
about important language discussions,
and the students could deal with many
misunderstandings among themselves.

The teacher’s input in the process is to
teach what cuing is and how it works.
With older students it will not be a
problem because they know about

morphology, syntax and semantics, but
even the youngest students can be taught
to look for characteristics in the text or
any other information concerning the
unknown word. The teachers should also
see to it that at least the very first texts
have constraining contexts, ie. the
contexts are so restrictive that not many
alternatives are possible.

This method has limitations, however.
The first is that the linguistic skills and
the background knowledge of the group
will determine how close to the solution
the group will get, and how long that will
take. It may be quite possible that some
groups never come very close to the
solution. The second is that this method
is very time consuming. It is evident that
the students cannot cover a long text if
they try to solve unknown words using the
hot-and-cold method exclusively.

The means-ends analysis can be
transferred to language teaching as easily.
According to the analysis, the problem is
divided into smaller components which
are solved separately and then added up.
That is exactly the same as decomposing
the word to find its meaning. Here there
are different levels for different skill
groups: for the very young, taking
compounds e.g. "sunflower" apart to
decide what the word means, and for the
advanced, breaking down the words into
morphemes and finding the meanings of
the morphemes. The advanced students
would benefit from knowing affixes at
this stage.

The means-ends analysis could be used
quite systematically by the teacher when
analysing new terminology for the whole
class. It can be used by individual
students as well as groups. Depending on
the students’ skills. This method could
create solutions very fast, faster than the
hot-and-cold method, because the word
itself functions as a constraint, restricts
the number of possible solutions. A

knowledgeable student will benefit from
this approach.

The means-ends analysis does not work
with all words as the meaning of the
whole word may not be the sum of the
meanings of the morphemes. Some
morphemes may be misleading, e.g. the
prefix "re-" in "reusable", which means
"again", and the beginning "re-" in "re-
quire". However, this method seems to
suit very well the solving of neologisms in
some highly technical articles.

3. Pattern-matching

Pattern-matching is the method where the
students have to use their knowledge of
the world. As the main idea is that the
students try to remember similar patterns
for events and apply solutions they have
learned while solving other problems, the
decisive criterion is whether they will
find applicable solutions. Clearly the best
situation for this method would be if the
students were reading some text the
content of which is quite familiar to the
students in their mother tongue. Another
application of this method would be
reading two texts side by side, one in the
mother tongue and the other in the
second language. Then the task would be
to use the schemata from L1 and transfer
the information to L2.

Pattern-matching seems suited for
contrastive analysis in the classroom. By
comparing two texts in two languages, the
teacher can show the students which
language patterns are similar and which
are not. This can happen with very
elementary things like the use of articles
in general (e.g. English versus Finnish,
which has no articles) as well as
complicated things like abbreviated
clauses. When pattern-matching is used
for word comprehension it seems to
require parallel texts or more language
than just one text.
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In the absence of reference material,
pattern-matching becomes problematic if
the students cannot think of any similar
events. For successful pattern-matching,
a certain amount of expertise is needed.
It seems that this method suits best
advanced students studying foreign texts
in their subject-specific fields.

4. Planning

Planning as an heuristic method is
defined by Glover and Bruning (1987, p.
245) as a problem search prior to the
actual search. Proximity searches and
pattern-searching approaches, if used in
advance, are also part of planning,

Planning is actually already used to some
extent in second language reading
instruction if teachers have their students
do prereading tasks like anticipation and
prediction. Prereading tasks do not
usually deal with lexical level items but
usually concentrate on the semantic level.
However, planning can be used to tackle
unknown words, too. The task can take
the form of a student, group or class
activity with either the teacher or a
student leading it. Unlike anticipation
and prediction exercises in general, the
main emphasis will be on the terminology,
and a list of possible problematic terms in
the text can be created. For elementary
school students, one could for example
try to name the objects in the pictures
used to illustrate the text. The advanced
students, studying a text on e.g. friction,
might want to go through terminology
that deals with different aspects on fric-
tion. Well done, such lists might explain
most unknown words without spending
much time on them.

Planning as a method entails expertise;
one cannot plan in advance or anticipate
if one is not an expert in the area. If
planning has been inefficient, it does
not really help. On the other hand, if
planning is based on a false hypothesis, it
has no wvalue; it just distorts
comprehension. Therefore, the teacher’s
participation might prove invaluable.

5. Conclusion

Second language teaching is becoming
more and more student-centered.
Activities that emphasize the students’
input are popular. The whole process of
learning is seen in a new perspective not
only because of the emphasis on the
student but also because many resear-
chers like Stephen Krashen regard the
process of learning or acquiring a
second/foreign language as very similar to
that of the mother tongue. Therefore it
seems possible to draw conclusions of the
first language to apply the second
language.

Heuristic methods in language teaching
seem to be very flexible tools to teach the
student to work on his own. They can also
be used in group work and they can be
modified to serve very different purposes
and levels. This paper deals with word
comprehension as a concrete example,
but the use of these four heuristic
methods could be extended to cover other
areas like listening comprehension and
speech production. For some teachers,
this may be "nothing new under the sun",
but most likely no teacher systematically
teaches these methods to the students. It
does seem to be worth the try, and it
would also be interesting to study what
effect the methods would have on reading
in general.

Table 1 SUITABILITY OF THE METHODS

Activity

Method

Target group

group whole class

individual

advanced

intermediate

elementary

hot-and-cold method

means-ands analysis

pattern-matching

planning

X = suited

especially suited

X =




INTERNATIONAL CONFERENCE ON NATIONAL FOREIGN
LANGUAGE POLICIES

Raija Markkanen
Korkeakoulujen kielikeskus

Jyviskyldssd jérjestettiin 10. - 12.8.1992
kansainvilinen konferenssi, jossa kisi-
teltiin ja vertailtiin eri maiden vieraiden
kielten opetusta koskevaa suunnittelua,
péétoksentekoa ja mniiden seurauksia.
Konferenssin jdrjestivit Jyvéskylin yli-
opisto ja The National Foreign Language
Center Washingtonista, Yhdysvalloista.
Konferenssiin oli kutsuttu kolmisenkym-
mentd edustajaa viidestitoista maasta.

Konferenssin avauspuheenvuoron piti
kansliapdéllikkd6 Numminen, joka loi
katsauksen Suomen viralliseen kie-
lenopetuksen suunnitteluun ja korosti
monipuolisen kielitaidon vilttimattomyyt-
td nykymaailmassa. Alkupuheenvuoron
jilkeen ensimmdisen pdivin ohjelma
koostui muutamista eri maiden kie-
lenopetuksen tilaa ja suunnittelua kos-
kevista esityksisti. Rune Bergentoft esit-
teli kolmestatoista Euroopan maasta
kerddmiddn tilastotietoja muun muassa
opetettavista kielistd, niiden opiskelun
aloitusidistd, opetustuntien méiristd, siitd
kuinka suuri osa ikdluokasta osallistuu
opetukseen, jne. Englanti on kaikkialla
Euroopassa suosituin ensimméinen vieras
kieli (ranska englantia puhuvissa maissa),
niissdkin maissa, joissa oppilaille on
annettu valinnan vapaus. Suurimmat erot
eri maiden vililli ovat ensimmdisen vie-
raan kielen aloitusidissé, joka vaihtelee
Italian kuudesta Skotlannin kahteentoista
vuoteen. Suomi ndyttdd olevan hintépiis-
sd opetuksen tuntimiirii vertailtaessa:
meilld kédytetddn Bergentoftin tietojen
mukaan ensimmdisen vieraan kielen opis-
keluun kaikkiaan 603 tuntia (clock hours)
siind missd esimerkiksi Espanjassa kiy-
tetddn 1020 tuntia.

Kaiken kaikkiaan Euroopan maiden kie-
lisuunnittelu valtakunnallisella - ja ny-
kyddn my0s valtioiden rajat ylittivilld

tasolla (Council of Europe, EY) - on
pitkélle vietyd verrattuna Yhdysvaltoihin,
jossa Richard D. Lambertin (The
National Foreign Language Center)
mukaan kielisuunnittelu on hajanaista eli
suunnitelmia tehddin erikseen eri koulu-
tustasoille ja koko liittovaltion kattava
suunnittelu puuttuu.Tosin joistakin erillis-
kysymyksistd, kuten ei-eurooppalaisten
kielten opetuksesta, on tehty aloitteita
myds liittovaltion tasolla, mutta yleisesti
ottaen keskitetty paitoksenteko kielipo-
liittisissa kysymyksissd on harvinaista.
Niin on siitdkin huolimatta, ettd Yhdys-
valloissakin nykyddn tajutaan vieraiden
kielten térkeys, englannin kielen valta-
asemasta huolimatta.

Konferenssin kahden jilkimmdisen péivin
ohjelma oli jaettu neljisin teemaan: kieli-
valinnat ja niiden vaikutus, opettajankou-
lutus ja pedagogiset kysymykset, oppimis-
tulosten evaluointi, ja vieraat kielet ja
tydeldmi. Niitd teemoja kisiteltiin lyhyis-
sd, kymmenen minuutin mittaisissa alus-
tuksissa, joita seurasivat etukiteen pyy-
detyt kommenttipuheenvuorot ja kutakin
teemaa koskeva yleiskeskustelu. Alus-
tajien esitelmét tosin jaettiin kokonaisuu-
dessaan osanottajille. Kommenttipuheen-
vuoroissa ja yleiskeskusteluissa nekin
osanottajat, joilla ei varsinaisia alustuksia
ollut, saattoivat tuoda esille oman maansa
ndkokulmia. Néin saatiin paljon lisitietoa
eri maiden ongelmista ja erilaisista ratkai-
suista.

Aivan omaa luokkaansa ovat kielipoliit-
tiset ongelmat nykyisessd Venéjin Fede-
raatiossa, jonka tilannetta kuvasi Irina
Khaleeva (Moscow Linguistic University).
Venijin Federaatiossa eldd 130 eri kan-
sallisuntta omine kielineen. Khaleevan
mukaan ensisijaisen tirkedind pidetddn
sellaisen koulutusjérjestelmén luomista,

jonka avulla kansalliset kielet pystytddn
sdilyttdméén. On selvdd, ettd tdllainen
tehtdvd on valtava. Se saattaa vaatia
jopa aakkoston luomista johonkin kieleen.
Koulujen kielenopetuksessa se merkitsee
vendjén opettamista niille, joiden didin-
kieli on jokin muu kuin vendjd, ja paikal-
lisen kielen opettamista niille, joiden
didinkieli on venidjid. Khaleevan sanoin
péddmédrdnd on "a fully developed
bilingualism in polyethnic regions".
Tadmén lisdksi pyritddn myos siihen, ettd
koulunsa pdittdvit pystyisivdit kom-
munikoimaan ainakin yhdelld kansainvéli-
selld kielelld (esim. englannilla).

Khaleevan kuvaama tilanne herétti run-
saasti periaatteellisia ja jopa terminologi-
sia kysymyksid. Pohdittiin esimerkiksi,
mité itse asiassa tarkoittaa "vieras kieli",
miten se eroaa "toisesta kielestd" ja onko
kaikilla kielilld oikeus eldd. Néihin kysy-
myksiin liittyen Robert Philipson (Uni-
versity of Roskilde) esittikin omassa alus-
tuksessaan provokatorisen kysymyksen,
onko englannin kielestd erdissd Euroopan
maissa jo tulossa "toinen kieli" pikem-
minkin kuin "vieras kieli". Alkaako tilanne
olla jo samanlainen kuin entisissi siirto-
maissa, joissa englannin - tai ranskan -
taito on "a sine qua non for employment
in the modern sector and even for the
exercise of democratic and social rights"?
Onko nykyinen innostus englanninkieli-
seen opetukseen kenties johtamassa tdhén
Suomessakin?

Suomalaisen nédkdékulman kielisuunnit-
teluun esittivit Marja-Liisa Karppinen
opetushallituksesta, Kari Sajavaara ja
Sauli Takala  Jyvdskyldn yliopistosta.
Suomalaista kielisuunnittelua ndyttdd
jatkuvasti  rasittavan kysymys ruotsin
kielen asemasta kieliohjelmassa. Toinen
ongelmakohta on kysymys vieraan kielen
valinnan vapaudesta. Itse asiassa nykyi-
nen, ainakin periaatteellinen, valinnan-
vapaus on paradoksaalisesti johtanut
melkoiseen kielivalintojen yksipuolisuu-
teen eli englannin kieli on edelleen suo-
situin ensimméinen vieras kieli. Sauli
Takalan kanta oli, ettd kielivalintoja ei
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tulisi kokonaan jittdd henkilokohtaisen
motivaation varaan Suomen kaltaisessa
maassa, jolle kansalaisten hyvd ja moni-
puolinen kielitaito on elinehto. Mikali
valinnanvapaus kuitenkin siilyy, moni-
puolista vieraiden kielten opiskelua tulisi
systemaattisesti palkita antamalla siitd
yliméddrdisid “pisteitd". Téllaisen palkit-
semisen laiminlydnnistd hin moitti erityi-
sesti korkeakouluja.

Hollannissa valintakysymys on ratkaistu
yksinkertaisesti: englannista on tehty
kaikille pakollinen ensimméinen vieras
kieli. Theo van Els perusteli tdti silld,
ettd jos on runsaasti todisteita tietyn
vieraan kielen tarpeellisuudesta kaikille,
ei ole mitddn syytd antaa ihmisten hukata
aikaa valintoihin. Varsinkin kun he toden-
nékoisesti péddtyvdt samaan lopputulok-
seen.

Lihimméksi kielikeskusten intresseji
tultiin teemassa Vieraat kielet ja tyo-
elimé, jossa alustuksen pitivit Maria
Oud-de Glas Hollannista sekd Kari Saja-
vaara ja Sauli Takala, joilla oli yhteinen
alustus. Kummassakin esityksessd koros-
tettiin tarveanalyysin térkeyttd kielitaito-
vaatimuksista padtettidessd. Maria Oud-de
Glasin mielestd varsinaisia tyGpaikan
kielitaitovaatimuksia ei kuitenkaan voida
ottaa tarpeeksi huomioon koulutusvai-
heessa, ei edes ammatillisessa koulutuk-
sessa. Niistd on sen vuoksi huolehdittava
tyopaikoilla. Tdmé on varmasti totta myos
monilla akateemisilla aloilla, koska opis-
kelijat eivat valttimattd tiedd, minkélaista
tyotd he tulevat tekeméén tai minkélaista
uraa haluavat luoda. Lisdksi nykyisessd
epévarmassa tilanteessa moni saattaa
joutua vaihtamaan ty6paikkaa useam-
paankin kertaan. Joku saattaa liikkua tai
joutua liikkumaan tyon perdssi jopa
maasta toiseen. Voikin siis kysyd, ovatko
pitkdlle erikoistuneet kieliopinnot tar-
peen edes korkeakoulutasolla. Voidaanko
niiden hyoty opiskelijoiden tulevan ty6-
eldméin kannalta ennakoida nykyisessi no-
peasti muuttuvassa maailmassa? Olisiko
useamman kielen hyvd yleiskielitaito
sittenkin hyddyllisempédd tulevaisuuden
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kannalta? Sajavaara ja Takala esittivit
omassa alustuksessaan vannoutuneiden
LSP-suuntauksen kannattajien mielesti
varmaan kerettildisen ajatuksen, ettd
erityisaloilla tarvittavat viestintitaidot
eivit loppujen lopuksi eroa paljoakaan
yleisistd viestintédtaidoista. Sen vuoksi he
pitiviat LSP-tyyppisti ldhestymistapaa vain
tdrkeénd motivoivana elementtini opetuk-
sessa.

Konferenssin kaksi muuta teemaa, kie-
lenopettajien  koulutus ja kielitaidon
mittaaminen, liittyiviit 16yhemmin itse
kielisuunnitteluun, vaikka yhteyksid toki
on. Kielipoliittisilla paatoksilld on tietysti
vaikutuksia opettajankoulutukseen: esi-
merkiksi monissa entisissi sosialistisissa
maissa on yhtikkid syntynyt englannin
opettajien erityiskoulutustarve, koska
englanti on sivuuttanut vendjin tirkeim-
pénd vieraana kielend. Kielitaidon tes-

tausta taas voidaan kéyttid osana kie-
lisuunittelua. Puhuessaan testien osuu-
desta kielisuunnittelussa Bernard Spolsky
(Bar Ilan University, Israel) kuitenkin
varoitti pdéstdmaistd testausta ohjaamaan
péitoksentekoa. Hin sanoi muun muassa,
ettd "to attempt to drive education with a
test is dangerous driving",

Runsaan informaation ja vilkkaan kes-
kustelun joukosta konferenssin pii-
sanomaksi ndytti nousevan se, ettd kie-
lisuunnittelua tarvitaan valtakunnallisella
tasolla ja ettd sen on katettava koko kie-
lenopetuksen kenttd alkeisopetuksesta
akateemiselle tasolle ja aikuiseldimésin.
Van Els puki tdmén ajatuksen sanoihin:
“The message is that we should stop
planning for one particular foreign
language only, or for one particular sector
of the educational system, or for one
particular group of the population.”

FONETIIKKA SUOMESSA - STATUS QUO 1992

Pertti Hurme
Viestintiitieteiden laitos
Jyviiskyliin yliopisto

Jarjestyksessd seitsemdnnettoista fone-
tilkan pdivit jérjestettiin 4. ja 5.9.1992
Helsingissd. Jirjestdjind toimi Helsingin
yliopiston fonetiikan laitos. Esitelmit
pidettiin  kunnianarvoisasti  yliopiston
péédrakennuksessa, ja iltatilaisuus viih-
tyisdsti opiskelijoiden jérjestdméssd piha-
tapahtumassa ja fonetiikan laitoksen
suojissa.

Kalevi Wiik (Turun yliopisto), jonka aloit-
teesta ensimmdiset fonetiikan piivit jir-
jestettiin Turussa vuonna 1971, aloitti
esitelmidt mielikuvitusta kiihottavasti.
Hinen '"foneettisissa  kaivauksissaan"
suomen kielen murre-erot valottuivat van-
hojen kielikontaktien kautta. Wiik

XVII FONETIIKAN PAIVAT

HELSINKI 1992

TS

[ 0G0 6 6o

o 0000 00000
Bl

= =i

3l e ME e e et

esitti kiehtovan synteesin viiden vuositu-
hannen kehityskulusta. Sen tuloksena
hahmottuvat syvimmét murrerajat suomen
ja saamen (balttiraja), ldnsi- ja itimurtei-
den (germaaniraja) seké lounais- ja hima-
ldismurteiden (ruotsalaisraja) valilli.

Antti Tivonen (Helsingin yliopisto) pohti
tremulanttien fonetiikkaa typologiselta
pohjalta. Tuottamisen kannalta tremulan-
tit ovat erikoisia dinteitd sikili, ettd
niissd kdytetddn hyviksi Bernoullin efek-
tid, samoin kuin d4nen tuottamisessa déni-
huulissa. livonen kdsitteli erityisesti
saksanr-dénteenvokaalistumistendensseji
instrumentaalisten havaintojen pohjalta. -
Ilkka Raimo (Turun yliopisto) kéytti Lech
Walgsan puhetapaa esimerkkind ana-
lysoidessaan nasaalivokaaleita nykypuo-
lassa. Niin kuin usein on laita, puolas-
sakin ero normin ja arkipuheen vililld on
suuri: oppositio nasaalivokaalien ja oraali-
vokaalien vililld on héividiméssd, mutta
sen sdilyttdmistd pidetddn tdrkednd. Tadmé
johtaa mm. hyperkorrekteihin ilmauksiin.

Reijo Aulanko (Helsingin yliopisto) jatkoi
typologista ja instrumentaalista linjaa.
Aulangon aiheena oli malajalamin (Ete-
li-Intiassa  puhuttavan dravidakielen)
dentaali- ja alveolaarikonsonanttien oppo-
sitio. Tulokset tuntuvat osoittavan, ettei
oppositio toteudu pelkdstddn déntépaikan
avulla. - Tapio Hokkasen (Joensuun yli-
opisto) esityksen myotd siirryttiin psyko-
lingvistiikkaan. Hokkanen raportoi ko-
keesta, jossa kuunneltiin keksittyja sanoja.
Sanat oli digitaalisesti muokattu liuku-
maan portaittain KVK, K, VK-sanoista
KVKVK-sanoihin. Tulokset jakoivat ér-
sykkeet selvisti kahteen luokkaan, mutta
kokeen tulosten tulkinta ja suhteuttami-
nen astevaihteluun ei ole ongelmatonta.

Kari Suomi (Oulun yliopisto) pohti reak-
tioaikatestejd puheen havaitsemisen tutki-
muksessa ja Einar Meister (Viron tie-
deakatemia, Tallinna) esitteli tarkoituk-
seen laadittua tietokoneohjelmistoa.

Ulla Strém (Helsingin yliopisto) totesi
sujuvuuden médrittelemisen varsin mo-
nisyiseksi ja esitteli tuloksia pitkittdistut-
kimuksesta, jossa lasten puheen sujuvuut-
ta mitattiin mm. puhenopeuden ja tauko-
jen avulla. - Pirjo Korpilahti (Turun yli-
opisto) esitteli herétevastetutkimusten
kayttod lasten kielihdiriéiden diagnos-
tiikassa. Mismatch negativity -komponen-
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tin mittaaminen tuntuu soveltuvan hyvin
dysfaattisten lasten tutkimiseen: tulokset
osoittavat  kielihdirioon liittyvdn heik-
koutta mm. kyvyssd erotella dinen kor-
keutta ja kestoa. - Ensimmiisen péivin
péitteeksi Timo Leino ja Anne-Maria
Laukkanen (Tampereen yliopisto) esitteli-
vit spektrihavaintoja mikrofonietdisyyden
merkityksestd d4dnentallennuksessa. Se on
erittdin suuri (ks. Alten 1990).

Toisen pdivin aloitti Kate Moore (Helsin-
gin yliopisto) esittden mittaushavaintoja
ddnnekestoista nopeassa puheessa. Kaikki
segmentit eivdt suinkaan lyhene; osa
lyhenee, osa jopa pitenee tavalliseen
puheeseen verrattuna. - Perussivelja-
kauma suomen murteissa oli Eeva Yli-
Luukon (Kotimaisten kielten tutkimus-
keskus, Helsinki) aiheena. Murreniyt-
teistd mitattiin sekd keskimdédrdinen sivel-
korkeus ettd jakauman vinouma, Murteet
eivit kovin systemaattisesti eronneet
mitattavien muuttujien suhteen. Ongel-
mana tdllaisessa tutkimuksessa onkin
henkildiden vilinen vaihtelu, joka saattaa
olla suurempaa kuin murteiden vilinen
vaihtelu. Kuitenkin d4nen ominaisuudet
murteissa ovat kvantitatiivisesti tutkit-
tavissa (ks. Elert & Hammarberg 1991).

Veijo Vihanta (Tampereen yliopisto)
asetti kyseenalaiseksi vakiokésityksen
ranskan painosta esitelmédssdédn Pro-
minensseja ranskalaisessa radiodiskurs-
sissa. Hanen aineistossaan ei yksinkertai-
sesti pidéd paikkaansa se, ettd paino sijoit-
tuisi rytmijakson viimeiselle tavulle. -
Matti Karjalainen ja Toomas Altosaar
(Otaniemen teknillinen korkeakoulu)
esittelivit Otaniemessé ja muualla Euroo-
passa toteutettavaa puhetietokantojen
kehitysty6td. CD-ROM-tekniikka mahdol-
listaa vanhan aineistonkeruuongelman
ylittimisen: nyt on mahdollista analysoida
paljon puhetta huomattavasti vihemmalld
ty6lld  kuin perinteisin menetelmin, -
Pertti Hurme (Jyvéskyldn yliopisto) kertoi
Voice Navigator II -puheentunnistimen
kéyttokokemuksia ja vertasi laitteiston
suorituskykyd muunlaisiin puheentunnis-
timiin.
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Sanna  Rauhio, Jarmo Vilikangas ja
Anna-Liisa Nieminen (Helsingin yliopisto)
jatkoivat vuoden 1990 fonetiikan péivien
teemaa esitelméssd Glossolalian fonetiik-
kaa II. "Kielid puhuvan" suomalaisen
teologianopiskelijan  tuotosten tarkka
analyysi paljasti eroja kahdessa jo aiem-
min oletetussa kielillipuhumistyypissi, ns.
bokata- ja thang-tyypeissd. Tulosten yleis-
tettdvyys jdd kuitenkin vihdiseksi, koska
on tutkittu vain yhtd "kielid puhuvaa". -
Esitelmésséddn Pahan &4ni Anna-Liisa
Nieminen tarkasteli ndyttelijin keinoja,
erityisesti hdnen kdyttdmidin foneettisia
piirteitd pahuutta tulkittaessa. - Piivien
viimeisessd esityksessd Riitta Mujunen ja
Lea Leinonen (Helsingin yliopisto) kertoi-
vat, miten itseorganisoituva kartta erot-
telee erilaisia s-déinteiti. Menetelmén
avulla on tarkoitus antaa terapianaikaista
palautetta.

Niilld fonetiikan péivilld yhteisty6 tutki-
joiden ja yliopistojen kesken vaikutti
vihiiseltd: esitelmét olivat yleensi yksit-
tdisten ihmisten uurastuksen tuloksia -
pdinvastoin kuin edellisilli fonetiikan
péivilld (ks. Dufva & Hurme 1990). Fone-
tiilkan alalla ei ilmeisesti ole kiynnissi
laajoja projekteja (vaikkapa ERASMUS-
ohjelmassa).

Varsinkin pdivien iltatilaisuudessa keskus-
teltiin innokkaasti ja lavealti fonetiikasta
tai fonetiikkaa sivuavista aiheista. Fone-
tilkan asemasta ja tulevaisuudesta Suo-
messa on luonnollisesti keskusteltu aikai-
semminkin. Jaakko Lehtonen pohti Hel-
singissd 1975 pidetyilld viidensilld fone-
tiikan péivilld fonetiikka-oppiaineen tule-
vaisuutta - eikd havainnut siind nousu-
johteisuutta. Kirjoituksen yhteni vaikut-
timena oli silloin tutkinnonuudistus, joka
"ravisteli jahmettyneitd korkeakouluja"
(Lehtonen 1975, 63). Nyt korkeakouluja
ravistellaan ~ vield perusteellisemmin.
Supistukset saattavat uhata fonetiikan
yksikditd, ellei niilld ole esittdd tulosta - ja
tulos mitataan mm. perus- ja jatkotutkin-
toina. Niitd taas fonetiikalla ei juuri ole
esittdd, muun muassa siitd syystd, etti
fonetiikka on tyypillinen sivuaine.

Lienee selvdd, ettd maahamme ei voi
muodostua puolta tusinaa kansainvilisessi
kirjessd olevaa fonetiikan tutkimuskeskus-
ta. Jo taloudelliset tosiasiat estévit timin:
moderni tutkimus vaatii paljon resursseja.
Kisittéddkseni suomalainen fonetiikka voi
kukoistaa vain yhteisty6ssi muiden tie-
teenalojen kanssa. Yhteistyotd esim. logo-
pedian, psykologian, puheenkisittelytek-
niikan sekd kotimaisten ja vieraiden kiel-
ten tutkijoiden kanssa voitaisiin syventi.
Moderni tekniikka auttaa yhteisty6ti seké
tutkimuksessa ettd opetuksessa. Sdhko-
posti mahdollistaa tutkijoiden yhteydet
kaikkialle maailmaan ja tietenkin myds
Suomessa. Opetusta voidaan vaihtaa
ilman ettd kenenkéédn tdytyy matkustaa.
Esimerkiksi Jyviskylidn ja Vaasan yliopis-
tojen viestintétieteiden laitokset vaihtavat
kursseja lukuvuonna 1992-93 kiyttéien
hyviksi audiografiikkalaitteita.

Vanhaan tapaan esitelmit julkaistaan.
Fonetiikan péivien julkaisut ovat yliopis-
tojen laitosten julkaisusarjojen lisdksi
tirked julkaisukanava. Vuoden 1990 péi-
vienkin julkaisu (Suomi 1991) on tiivis
tietopaketti ajankohtaisesta tutkimuksesta.
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Jonathan Fine (ed.):

SECOND LANGUAGE DISCOURSE:
A Textbook of Current Research

Ablex Publishing Corporation, 1988. 214 p.

The aim of Jonathan Fine’s book is to
introduce diverse theoretical approaches,
methods, and findings of discourse
analysis in second language teaching and
learning. Second language discourse has
many complementary dimensions, and
therefore  the chapters in the book
include articles dealing with both oral
and written language, theoretical and
applied perspectives, experimental and
descriptive studies, sociolinguistic and
psycholinguistic considerations, classroom
and real life discourse, as well as with
teaching and evaluation.

Fine’s strategy in selecting the articles
has been to present current original
research in the form of both substantive
papers for the specialist, and examples of
the field for the student. Introductions
are provided for individual chapters to
highlight certain themes and to draw
connections between different chapters.
References to literature are listed at the
end of each chapter, and the book also
includes an author and subject index.

The first chapter, written by Fine, begins
with a brief description of what discourse
analysis is, with suggestions of its
relationship to and importance for second
language teaching. Fine goes on reviewing
some factors that cause variation in
discourse, and examines the relationship
between the content of what is said in a
conversation and the conversational
structure expressing the message. He also
briefly discusses some issues in
nondialogue forms of discourse, and
finally considers the role of context in
second language discourse.

Chapter Two is written by Nessa Wolfson.
It deals with the rules of speech and how
they lead to insight into the norms and
values of a speech community. Wolfson
does not study the surface forms of
language, rather, she investigates how
certain speech acts, their surface forms,
and the values of the speech community
interact. This interaction also involves
the statuses and relationships of speakers
as they negotiate their relative positions
and roles. Wolfson integrates these
various components into a theory of
social interaction called the Bulge, which
she then applies to explaining certain
contradictory phenomena found in the
speech behaviour of middle-class
Americans.

Chapter Three by Teresa Pica and
Catherine Doughty reports on research
on conversational modifications in the
second language classroom, especially in
decision-making and problem-solving
activities. The aim of the study is to
determine whether newer classroom
practices foster favourable conditions for
second language acquisition. What seems
essential  for  creating  modified
conversational interaction in the class-
room, according to the research findings,
is the combination of group interaction
and a task requiring the exchange of
information among group participants.

In Chapter Four, John F. Fanselow
introduces a practical model for varying
the language in a second language
classroom and for discussing the language
produced. Fanselow’s model emphasizes
the description of characteristics of
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communication that can affect language.
(Chapter includes very detailed appen-
dices concerning these characteristics.)
However, the author does not propose
that the model provides insight into
second language classroom activities,
rather, it serves as a tool for discovering
linguistic and behavioural variation, and
for inducing such variation.

The following chapter is dedicated to
language assessment. Helen B. Slaughter
presents a method of bilingual language
assessment, based on sociolinguistics and
ethnomethodological analyses, that is
detailed enough to be applicable.
Slaughter regards language as a
continuous negotiation in social contexts,
and concludes that methods of analysis
and assessment tied to social contexts are
required. Slaugter’s measures of analysis
include grammatical relationships, verb
tenses, use of context, and conversational
control. Slaughter has also taken into
consideration the fact that aspects of her
paradigm may need to be modified in
different schools.

Chapter Six by Michael Canale, Normand
Frenette, and Monique Belanger focuses
on writing in a second language. In
addition to the interest in cognitive basis
of writing in a second language, the
authors deal with ways in which writing is
to be assessed. The authors’ cognitive
theory is based on two hypotheses which
are too specific to be dealt with in detail
here. These hypotheses are extended to

the testing of writing in the first and
second language. Two methods of scoring
are used: holistic scoring based on "rapid
impression”, and analytic scoring
attempting to identify those components
of written text that can be judged
separately.

The last two chapters of the book have
been written by Yuval Wolf and Joel
Walters, and they both discuss the
psycholinguistic processes of the second
language learner in a situation requiring
more information about the second
language than the learner has. First, the
authors provide a review of psycho-
linguistic models of second language
processing, after which they propose their
own model for studying and interpreting
the process of second language
comprehension. In the second of these
chapters, Walters and Wolf present an
example of their experimental design and
show how information from different
sources is assessed by language learners
and native speakers.

Although not a bulky book, Second
Language Discourse contains a lot of
information about and gives new insights
into discourse analysis. Some articles are
general in nature whereas others are very
detailed and specific, which makes the
book suitable reading for both specialists
and students interested in discourse
analysis.

Tarja Kyyhkynen
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Kaija Kohonen & Sabine Krause:
EINVERSTANDEN

Suullisen liikesaksan oppikirja
Lehrbuch fiir miindliches Geschiiftsdeutsch

Finn Lectura Oy 1991, 87 S., ISBN 951-8905-50-9

"EINVERSTANDEN" ist ein Lehrbuch
fiir den miindlichen Wirtschaftsdeutsch-
unterricht, das - wie die Autorinnen
betonen - auch als Nachschlagewerk fiir
im Geschiftsleben iibliche Redewendun-
gen benutzt werden kann. Geschrieben
wurde es fiir den Unterricht an kauf-
minnischen Lehranstalten und Firmen
sowie fiir alle, die miindliches Deutsch
im Beruf brauchen.

In neun Kapiteln werden die folgenden

Themen behandelt:

L Kontakt. Fine Verabredung, S. 9

II.  Am Telefon. Ein Telefongespréch,
S. 16

III. Einladungen, Gliickwiinsche, Dank,
S. 25

IV. Bei Tisch. Im Restaurant, S. 34

V. Tagungen und Kongresse. Festver-
anstaltung, S. 42

VI.  Auf der Messe, S. 52

VII. Gespriche und Verhandlungen,
S. 58

VIII. Verschiedenes, S. 66

IX. Anhang, S. 76

Am Anfang der Kapitel (auBer III, VIII
und IX) steht jeweils ein Dialog bzw. in
Kapitel V eine Festrede. Nach Auskunft

der Autorinnen handelt es sich hierbei -

um authentische Tonbandaufnahmen,
was allerdings an keiner Stelle im Buch
erwihnt wird (ein Quellenverzeichnis
fehlt leider). Vor den Dialogen wird
zwar immer (auf finnisch) die Situation
genannt, sie konnte aber genausogut eine
imaginidre bezeichnen (eine Ausnahme
bildet Kapitel V mit genaueren Anga-
ben). Auch die Dialoge selbst lassen
nicht auf Authentizitit schlieBen, sie
wirken im Gegenteil traditionell vorge-
fertigt, da die Transkripte von allen

Merkmalen miindlicher Kommunikation
(wie Redundanz, Hoérer- und Riickmelde-
signalen, Satzabbriichen usw.) bereinigt
wurden in der Art:

Sekretirin: Guten Tag. Sie wiinschen
bitte?

Miikinen: — Guten Tag. Mein Name ist
Miikinen, Metalli Oy, Finn-
land. Und das ist Frau Leppi.
Wir haben heute einen Termin
mit Direktor Baumgdrtner.

(sS 9, Kapitel I: Kontakt.
Eine Verabredung)

DaB es sich um authentische Gespriche
handelt, hiitte erwidhnt zu werden ver-
dient, da hier zumindest echte
Gesprichsabldufe und lebendige Rede-
wendungen vorgestellt werden, die m.E.
den Wert dieser Lehrbuchdialoge gegen-
iiber am Schreibtisch erfundenen ent-
schieden erhGhen. Am besten wire
natiirlich, wenn die Tonbandaufnahmen -
eventuell noch im nachhinein - Lehrern
und Selbstlernern zugénglich gemacht
werden konnten.

Im Anschluf} an die abgedruckten Dialoge
folgt jeweils eine Auflistung verschie-
dener Redemittel zu einzelnen Unter-
themen wie

Begriiffung: - Guten Morgen!
- Guten Tag!
- Schonen guten Tag!

Griifle: - Herzliche Griifle an Ihre
Frau/Ihre Familie/Ihre Kolle-
gen/an Herrn Salonen ...
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- Griiffen Sie bitte (recht/sehr
herzlich) Ihre Kollegen ...

(S. 10f)
und die Erklidrung von Wendungen, die
fiir das Deutsche typisch sind und sich

von den finnischen Ausdrucksgepflogen-
heiten unterscheiden, z.B.:

Anrede mit Titel:
- Herr/Frau/Friulen + Titel oder
Titel + Name

- Herr Doktor ...- Direktor Kohl

aber nur
- Herr/Frau Priisident

Neben Hinweisen auf kulturspezifische
Ausdrucksweisen enthdlt das Buch auch
solche zu im  Deutschen iiblichen
Umgangsformen, zB. zum Vorstellen
(Ménner werden zuerst Frauen vorge-
stellt, jiingere Leute dlteren usw.) (S. 13),
zum Uberreichen von kleinen Gastge-
schenken (Blumen werden ohne Papier
iiberreicht) (S. 27) oder zum Offerieren
von Alkohol (wenn in Finnland iiblicher-
weise zum Kaffee eingeladen wird) (8.
40). Auch werden Wortbedeutungen
erkldrt, wie "Hausmarke" und "Stamm-
tisch" (S. 40f), und auf stilistische Fein-
heiten aufmerksam gemacht, zB. daB
"einschenken" hoflicher klingt als "ein-
gieBen" (S. 40). Diese Erlduterungen
werden jeweils auf finnisch gegeben, in
den mehr fachlich ausgerichteten Kapiteln
V, VI und VII fehlen sie leider ginzlich.
Insofern bietet das Buch also nichts
Neues, und auch die Redemittel sind
i.d.R. aus anderen Lehrwerken bekannt.
Ein Quellenverzeichnis hitte hier auf
weiterfithrendes Unterrichtsmaterial hin-
weisen konnen. Trotzdem ist die kom-
pakte Zusammenstellung von Redewen-
dungen und Hinweisen fiir die im Ge-
schiftsleben héufig vorkommenden Situa-
tionen als Verdienst der Autorinnen
anzuerkennen. Zu den meisten Kapiteln
wurden auch einige (spirliche) Ubungs-
vorschlidge gemacht und auch hier wird
man auf keine neuen didaktisch-methodi-

schen Ansitze stoBen, was allerdings
auch nicht angestrebt wurde. Hiufig
handelt es sich um Aufgaben der Art
"Wie wird das im Deutschen ausge-
driickt?" (Nach dem Weg fragen, sich fiir
etwas entschuldigen, genaue Preisaus-
kiinfte einholen usw.) oder um direkte
Ubersetzungsaufgaben aus dem Finni-
schen ins Deutsche (z.B. "Dolmetsche
folgenden Dialog!").

Das Buch ist stark auf die Zielgruppe
finnischer Lerner ausgerichtet. Alle Auf-
gaben sind, wie auch Vorwort und
Inhaltsverzeichnis, ausschlieBlich auf
finnisch formuliert. Kritisch zu bemerken
wire, dafl das Inhaltsverzeichnis keine
Seitenangaben und kleine irrefiithrende
Informationen enthélt. Wer zum Beispiel
die Aufgabenldsungen, wie im Inhalts-
verzeichnis angegeben, im Anhang sucht,
wird enttduscht sein. Stattdessen kann er
sie iiberraschenderweise am SchluB von
Kapitel VIII finden. Die sonst prizise
eingehaltene Numerierung der Unter-
kapitel gerdt im Anhang véllig durchein-
ander, statt "1, Berufsbezeichnungen und
Titel, 2. Deutscher Geschiftskalender, 3.
Aufgabenlosungen und 4. Wérterverzeich-
nis deutsch - finnisch" ist die (nicht nume-
rierte) Reihenfolge im Buch "2. - 1. - 4",
Bei dem geringen Umfang des Biichleins
bleibt es trotz dieser kleinen Mingel, die
wohl eher dem Verlag und nicht den
Autorinnen anzulasten sind, jedoch iiber-
schaubar.

"EINVERSTANDEN" enthilt eine um-
fassende Sammlung deutscher Redewen-
dungen fiir die oben genannten Situatio-
nen. Die Hinweise zu kulturspezifischen
Ausdrucksweisen und Umgangsformen
sind allen, die auf deutsch kommunizieren
wollen, sicher ebenfalls niitzlich und auch
die Informationen aus dem Anhang (zu
den deutschen Feiertagen, Berufsbezeich-
nungen und Titeln sowie das Wérterver-
zeichnis) bereichern das Buch und
machen es alles in allem zu einem guten
Nachschlagewerk und Erginzungsmaterial
fiir den Deutschunterricht.

Sabine Ylonen
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Oppimateriaalia italiaa opiskeleville:

Kielikeskusmateriaalia n:o 97 o
Materiale pedagogico del Centro Linguistico Interuniversitario
n. 97

LETTURE ITALIANE

PER PRINCIPIANTI
Loris Antonangeli

Il Centro Linguistico Interuniversitario mi ha incaricato di raccogliere testi in ita-
liano di livello elementare ed intermedio quali esercitazioni di lettura rivolte in
particolar modo a quegli studenti delle universita finlandesi che intendono
acquisire una conoscenza passiva della lingua italiana scritta.

I testi usati per I'antologia in questione sono stati raccolti principalmente da di-
verse opere di italiano L2, preferendo quelli che non contengono conversazioni.

I testi raccolti sono stati ritrascritti tutti sotto una stessa forma e ordinati per
grado di difficolta a seconda degli argomenti grammaticali in essi contenuti.

Talvolta i testi raccolti sono stati in alcuni loro piccoli punti modificati, per venire
incontro alle esigenze degli studenti di lingua finnica.

In corrispondenza di ogni testo & stato riportato I'autore, l'editore e l'opera da cui
il testo stesso e stato prelevato, facendo talvolta menzione del fatto che si tratti di
una riduzione o di un adattamento del testo originale.

Il grado di difficolta e stato inteso unicamente come difficolta di struttura e non
di lessico. Sono stati considerati solo i seguenti argomenti grammaticali:

- PERFETTO, ove sono stati intesi tutti i tempi composti, ciog oltre all'indicativo
passato prossimo, anche l'indicativo trapassato e l'indicativo futuro anteriore,
il congiuntivo passato e trapassato e il condizionale passato. Ovviamente,
qualora si sia trattato di trapassato, futuro, congiuntivo o condizionale, & stata
segnalata, nel riquadro a destra di ogni testo, la presenza nel testo rispettiva-
mente di forme di imperfetto, futuro, congiuntivo o condizionale. Le forme
composte del passivo sono comunque state escluse da questa segnalazione.

- PossEssIvLL
- FUTURO, ove & stato inteso sia il futuro semplice che il futuro anteriore. -

- PRONOMI ATONI, ove sono stati intesi tutti i pronomi atoni, tanto l'accusativo
(pronomi diretti) che il dativo (pronomi indiretti) e il riflessivo, nonché le
forme dei pronomi combinati. Sono state escluse da questa segnalazione solo
le forme del pronome riflessivo del verbo chiamarsi. Sono pure state escluse le
particelle avverbiali atone, cioe le particelle ci e ne (segnalate a parte), e il si
passivante.

- IMPERFETTO, ove & stato inteso anche l'indicativo trapassato.
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- CONDIZIONALE, ove & stato inteso sia il condizionale presente che il condizio-
nale passato.

- PARTICELLA ATONA cI, donde sono state escluse le forme di ¢i + verbo essere
(c'e, ci sono, c'erano, ci sard, ecc.)

- PARTICELLA ATONA NE, intesa in tutte le sue funzioni.

- PRONOMI RELATIVI, ove sono stati intesi unicamente i relativi pilt complessi,
cioe le forme con cui e articolo + quale/quali. E' stata quindi completamente
esclusa da questa segnalazione la forma che.

- PASSATO REMOTO.

- CONGIUNTIVO, ponendo particolare riguardo alle forme del congiuntivo im-
perfetto e trapassato, trascurando talvolta alcune forme di congiuntivo pre-
sente facilmente comprensibili.

- GERUNDIO.

Non sono stati presi in considerazione i seguenti argomenti grammaticali: pre-
sente, preposizioni, comparativo e superlativo, imperativo, periodo ipotetico,
passivo, participio.

Tra i miei compiti c'e stato anche quello di provvedere ai diritti d'autore.

Gli insegnanti di italiano si ritrovano spesso - in Finlandia forse un po' meno che
altrove - a dover offrire ai propri studenti passi elementari in lingua italiana sco-
piazzandoli o fotocopiandoli da varie opere di italiano L2, a seconda delle esi-
genze del momento, del tipo di vocabolario richiesto, dell'argomento gram-
maticale, del grado di difficolta, ecc. La fotocopiatura si risolve in certi casi in
una porcheria tra colle, forbici, nastri adesivi, graffette e scolorine che, nel breve
e frettoloso intervallo del quarto d'ora accademico, calpestano brutalmente le
norme nazionali e internazionali del copyright. Questo comportamento - come
noto - & perseguibile in misura alquanto ridotta e limitata, se non addirittura ac-
cettato, legalmente o tacitamente, a seconda del luogo, dei mezzi di controllo e
della manipolazione dei testi, donde la difficolta o impossibilita di rintracciarne
la fonte originale. Il lavoro assegnatomi ha, tra gli altri, anche lo scopo di con-
trastare tale prassi e di limitare cosi al minimo i danni agli autori e agli editori,
facendo precisa menzione, in corrispondenza di ogni testo prelevato, dell'autore,
del titolo dell'opera, della casa editrice originale e di ogni altro dato utile
all'identificazione della fonte.

Nell'antologia da me coordinata sono stati quindi raccolti passi da varie gram-
matiche di italiano L2, i cui autori e/o editori hanno gentilmente dato il per-
messo alla riproduzione per scopi didattici. Si ringraziano a tale proposito quanti
hanno voluto collaborare alla realizzazione di questa antologia di letture italiane
per principianti.

Oppimateriaalin hinta on 40 mk.

Oppimateriaalia venijéé opiskeleville:
Kielikeskusmateriaalia n:o 12

VENAJAA YHTEISKUNTATIETEILLJOILLE
Luetun ymmirtimisen kurssi
Oppikirja 1 (1991), Oppikirja 2 (1992)

Sirkka Laihiala-Kankainen
Maarit Heikinheimo-Schroder
Margarita Pietarinen

Oppikurssi  Venijidid yhteiskuntatieteilijoille M“P 70 4 " NEPICTPOMKA

ilmestyi ensimmaéisen kerran 1970-luvun lopulla.
Koska  oppimateriaali  perustui  pédosin

autenttisiin yhteiskuntatieteellisiin teksteihin, \/ ,O
heijastaa se varsin selvdsti oman aikansa é/ '
kysymyksenasetteluja ja  yhteiskunnallisen

keskustelun aihepiireji. Muutokset Neuvosto- Crp, p[M”
liiton yhteiskuntaeléméssd viimeisen vuosikym- HAVK A 49

menen aikana ndkyvdt selvdsti myds kielessa.
Téstd syystd oppimateriaali on nyt siséllollisesti

uusittu vastaamaan nykypéivéd; oppikurssin perusrakenne sen sijaan on sdilytetty
ennallaan.

Veniijii yhteiskuntatieteilijoille on tarkoitettu ldhinnd korkeakoulujen yhteiskunta-
tieteiden opiskelijoille ja tutkijoille, mutta sitd voidaan soveltaa myds muuhun
vendjinopiskeluun tai itseopiskeluun. Tarkoituksena on antaa opiskelijalle sellainen
kielitaito, ettd hin pystyy lukemaan venijin kielelld oman alansa kirjallisuutta,
sanoma- ja aikakauslehtid. Oppikurssin kesto on 4 opintoviikkoa. Kurssille osallis-
tuminen ei edellyti aikaisempia opintoja vendjdn kielessd.

Hinta: Oppikirja 1 60,00 mk Oppikirja 2 60,00 mk

Oppimateriaalien tilaukset:
Korkeakoulujen kielikeskus

Jyviskyldn yliopisto
PL 35 fax: 941-603 521
40351 Jyviskyld puh.: 941-603 520

17
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UUSIA AANITTEITA

Englanti
BBC YOUR WORLD

29/92  Whaling - A Cruel Necessity? 14

World-wide concern that many species of whale might be hunted to extinction
prompted a moratorium on commercial whaling in 1986. Conservationists say the
hunting of whales is now unnecessary - and cruel...

30/92 Inside the Supernatural 13°53"

Do you believe in ghosts? Or any other supernatural phenomena?

The terms supernatural or paranormal can be defined as happenings which
cannot be explained by natural or physical laws or which lie outside the range of
normal scientific investigations. But with modern scientific developments, do they
still?

31/92 Vatican Intolerance 13°53"

The dissident Catholic Theologian, Dr Hans Kung, has called the Vatican the
last authoritarian, absolutist institution in Europe. In this discussion Peter
Laverock explores the claims of those who say the church should be more open
and democratic and hears the arguments in defence of the apostolic traditions.

32/92 Teenage Pregnancy 13°47"

Britain’s Health Minister Virginia Bottomley has declared a target, to reduce
teenage pregnancy by 50 per cent by the end of the decade. Is there globally a
cause for concern about the numbers of young girls having babies?

33/92  Capital Punishment: A Human Rights Issue? 13°59"

Is the death penalty a violation of human rights? Article Three of the Universal

Declaration of Human Rights seems quite clear that the taking of someone’s life
is depriving someone of a very basic human right. Yet over a hundred countries

still have the death penalty...

34/92 A World United against AIDS? 149

The organizers of the 8th International AIDS Conference in Amsterdam e

certainly tried to put forward an image of unity in the struggle against AIDS. But
is that an accurate picture? Are there divisions between North and South,
homosexuals and heterosexuals, the researchers in their laboratories and those
who live with AIDS? Is the world united against AIDS?

BBC TOPICAL TAPES SPECIALS: AIDS IN THE ’90s - hinta vain 85 mk!

Tiedustelut ja tilaukset:
Anna Kyppo, puh. 941-603 525, Fax 941-603 521

oog

LONDON WC2B 4PH
TEL: O71-257 2756 (24-HOURS)
TELEX: 265 781
FAX: 071-836 5195

78,21’(34[ 72,%5 B o
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AIDS IN TEE ‘90 s
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The Eighth International AIDS Conference was held this year in
Amsterdam. Dee Palmer was there to find out how the AIDS
epidemic is being tackled around the world.

Part 1 - CONDOM CAMPAIGNS

Safer sex is the theme of many AIDS prevention campaigns - and
that usually means persuading m2n to use condoms. It can be an
uphill struggle. Many religious leaders voice disapproval
because, they say, condoms promote immorality. And some men
chiject to anything that they think will come between them and
their pleasure. But in the face of the dire consequences of
AIDS the campaigns are having spme success. Dee Palmer of the
BBC reports.

In: The AIDS epidemic ... ' DUR: 5’30"
Out: ... I'm Dee Palmer.

Part 2 - PEER EDUCATION

Mass campaigns of AIDS education don’t usually achieve much.
They may not be hard-hitting enough because of social or
religious attitudes and even if the message is explicit many
people think - often wrongly - that it doesn’t apply to them.
The answer to this problem could lie in the techniques of the
advertising world. The ad agencies know that to reach any
audience you have to target it precisely with a message, and a
messenger, it can relate to. As the BBC’s Dee Palmer reports,
the AIDS educators are taking that idea on board.

In: Peer education is ... DUR: 5'25"
Out: ... I'm Dee Palmer.
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Part 3 - REACHING QUTSIDERS

The first wave of HIV infection in the industrialised countries

hit homosexuals and intravenous drug users who shared needles.

Those countries have now realised what countries in the south

have known all along - that AIDS is spread by ordinary

heterosexual activity and that prostitutes are especially “
vulnerable because of their high number of sexual partners.

Homosexuals, drug users and prostitutes are often people who are f
on the fringes of society. Dee Palmer of the BBC reports on ’
AIDS prevention work among these outsiders.

In: Reaching people who ... DUR: 4'48"
Out: ... I'm Dee Palmer.

Part 4 - AIDS EDUCATION IN SCHOOLS

Many teenagers are involved in sexual relationships. Parents
may not want to believe that and education authorities might
prefer to ignore it but research from all over the world shows
that large numbers of younw people are sexually active. And
that may well put them at .'isk of infection with HIV. Where
this is recognised lessons tabout the dangers of AIDS are
beginning to appear in sc«l timetables. Dee Palmer of the BBC

reports on two imaginative aoproaches to AIDS education in
schools.

In:  Catch them young ... DUR: 4'50"
Out: ... I'm Dee Palmer.

Part 5 - LIVING WITH AIDS

For scientists it’s an intellectual challenge; for governments
1t’s a public health threai; for poor countries it’s yet another
burden on their fragile economies; for doctors it’s an organism
that defeats modern medicine. But for those who have died, the
AIDS virus was a death sentence. How do those who are infected
with it cope with that knowledge? Dee Palmer of the BBC has

besn talking to two people who know what it’s like to live with
HIV.

In: My name is ... DUR: 517" \
Out: ... I'm Dee Palmer. '

Producer/Presenter: Dee l'lalmer
Studio Producer: David Thomas
Tape No: 92R32W232pP
Date recorded: 14 August 1992

Hyvit kielentutkijat, uudet ja vanhat! Vastattavana olisi valikoima 21

KITU-kysymyksié

KITU on saavuttanut muutaman vuoden kun-
nioitettavan iin. Aika on, pitkén ja perusteelli-
sen kesitauon jilkeen alkaa miettid tulevaa.

Tarkoitus on ollut rakentaa suomalaisten
kielentutkijoiden tietokanta, josta 10ytyy tietoja
eri kielentutkimuksen aloilta. Tdhdn mennessi
KITUun on ilmoittanut tietonsa noin 250 tut-
kijaa kera noin 500 tutkimusnimikkeen ja yli
4000 hakusanan. Potentiaalia siis on - niin
my0s kasvunvaraa.

KITUn kéyttd on kuitenkin pitemmain aikaa
ollut hyvin védhiistd. Kéyttdjatunnuksia on
hakenut vain seitsemisenkymmenti tutkijaa, ja
aktiivisesti KITUa selailee vain muutama.
Téstd syystd olisi mielenkiintoista tietdd, mitka
ovat kéyttdjin kannalta suurimmat ongelmat.
Péivittéjille on kantautunut korviin tietoja
vaikeuksista ottaa yhteyttdd Jyvdskyldn laskentakeskukseen, missd KITU asuu.
Thanne tietenkin olisi se, ettd systeemi olisi humanistiystévillinen ensimmaéisesti
napinpainalluksesta ldhtien. Niilld ndkymin voimavarat jérjestelmén muuttami-
seksi ovat kuitenkin pienet, tunnemmehan kaikki riivion nimeltd force majeure.

Periaatteellisena kysymyksend siis esitettikoon: kaivataanko suomalaisen
kielentutkimuksen kentdlld KITUn tyyppisté tietokantaa? Onko se sisallollisesti
niin vdhén kiinnostava, ettd tutkijoilla/laitoksilla ei ole tarvetta ottaa selkévoittoa
tekniikasta? Mitkd olisivat ne keinot, joilla KITUsta saataisiin toimivampi
kohtuullisin panoksin? Onko tiedonvilityksessd puutteita, jotka olisivat helposti
korjattavissa?

Miké on tdménhetkisen KITUn kiyttéarvo? Entd sen tulevaisuus?

KITU on loppujen lopuksi kielentutkijoiden yhteinen asia, joten toivon etti
otatte kantaa, ja sen myotd yhteyttd mikd onnistuu yksinkertaisimmin téssi
lehdessd olevalla kyselylomakkeella. Ansiokasta syksyé!

Anu Halvari

KITU

Jyviskylén yliopisto sdhkoposti: halvari@tukki.jyu.fi
Korkeakoulujen kielikeskus tukin sisdlld: halvari
PL 35 puh. 941-603532

40351 JYVASKYLA
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SUOMALAINEN MIELI JA KIELI

Symposiumi lavantaina 21. 11. 1992 klo 10—18
Helsingin yliopisto, Porthanian luentosali II, Hallituskatu 11

Jirjestijit: Kotikielen Seura ja Helsingin yliopiston suomen kielen laitos

10.00—12.00 KIELI, PERINNE JA KULTTUURI (puheenjohtaja Pirkko
Nuolijéirvi)

Eero Kiviniemi: Symposiumin avaus

Heikki Paunonen: Suomen mieli, oikea kieli
Anna-Leena Siikala: Kirjoittamaton kirjallisuus ja perinne
Erkki Lyytikdinen: Kansanihmisen retoriikka
Keskustelua

12.00—13.00 Tauko

13.00—15.00 KIRJALLISUUS JA KIRJOITTAMINEN (puheenjohtaja Panu
Rajala)

Pekka Laaksonen: Suomalaisten omaeldmdkerronta

Vilho Viksten: Kirjallisuuden aluskasvillisuus, poytilaatikkokirjoittelu
Auli Viikari: Suomalaisen kirjallisuuden klassikot esikuvina
Keskustelua

15.00—15.30 Tauko

15.30—18 AIDINKIELEN OPETUS (puheenjohtaja Kirsti Mékinen)
Maija Larmola: Aidinkielen ylioppilasaineiden lukijan nikokulma
Irma Lonka: Miten siirtid tutkimustieto didinkielenopetukseen?

Auli Hakulinen: Miti ihminen didinkielestdicin tietdid?
Keskustelua

23

ESIINTYJAT

Auli Hakulinen, FT, Helsingin yliopiston suomen kielen professori

Eero Kiviniemi, FT, Helsingin yliopiston suomen kielen, erityisesti nimistontutki-
muksen professori, Kotikielen Seuran esimies

Pekka Laaksonen, FL, Suomalaisen Kirjallisuuden Seuran kansanrunousarkiston
johtaja

Maija Larmola, FT, Helsingin yliopiston @idinkielen didaktiikan lehtori

Irma Lonka, FM, Helsingin II normaalikoulun #idinkielen lehtori

Erkki Lyytikéinen, FK, Suomen kielen nauhoitearkiston amanuenssi

Kirsti M#kinen, FL, Helsingin Suomalaisen Yhteiskoulun &idinkielen lehtori

Pirkko Nuolijarvi, FT, Helsingin kauppakorkeakoulun suomen kielen ja viestinnin
apulaisprofessori

Heikki Paunonen, FT, Tampereen yliopiston suomen kielen professori

Panu Rajala, FT, Tampereen yliopiston kotimaisen kirjallisuuden dosentti

Anna-Leena Siikala, FT, Joensuun yliopiston folkloristiikan professori

Auli Viikari, FT, Helsingin yliopiston kotimaisen kirjallisuuden apulaisprofessori

Vilho Viksten, FK, Werner Soderstrom Oy:n kirjallisen osaston johtaja
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FOURTH NATIONAL RESEARCH SEMINAR

At the Department of English, University of Tampere, Finland
19-20 November, 1992

seckskokokskek

READING READING

sestecskeskskskok

Speakers and topics will include—

Michael Riffaterre, Columbia University
Ross Chambers, University of Michigan
Timo Airaksinen, Helsinki University
Timothy Clark, University of Durham
Reet Sool, Tartu University

Maarit Piipponen, University of Tampere
William Arfin, University of Tampere
Matti Savolainen, Oulu University
Mikko Keskinen, University of Jyviskyld
Joel Kuortti, University of Tampere
Asko Kauppinen, University of Tampere
Nicholas Royle, Stirling University, and
Andrew Bennett, Aalborg University

on Reading Textual Control

on Reading Cultural Studies

on Reading Slavery

on Reading Blanchot Reading

on Reading and Not Reading in Estonia
on Reading Sylvia Plath

on Reading Metafiction

on Reading Said Reading Foucault
on Reading Peritexts

on Reading Salman Rushdie

on Reading Numbers

on Not Reading

seokeseckskokok

The conference will take place in the main building of Tampere University, Kalevantie 4
beginning at 13.00 on Thursday 19th November and ending at 17.30 on Friday 20th November

sheskeskeskeskokeck

Registration
100,- FM, Students and Postgraduates—Free

For a Registration Form, please see

the English/Literature Department Secretary
at your University, or write to:

Sari Hyttinen

Department of English

University of Tampere

PL 607

33101 Tampere

Fax: (9)31 15 7146

Tel: (9)31 15 6150

For other information, please contact
Dr Richard Lansdown

Department of English

University of Tampere

Tel: (9)31 15 6137

or Dr Andrew Bennett

Department of English

University of Aalborg

Langagervej 2

Postbox 159

9100 Aalborg, Denmark

Fax: (Denmark) 9815 7303

Tel: (Denmark) 9815 4211 ext.7235

Registration form on p. 35,

N
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AUSTRALIAN SYSTEMIC FUNCTIONAL LINGUISTICS
SUMMER SCHOOL
&
CONFERENCE

Adelaide

Summer School 10-14 January
Conference 15-17 January

SUMMER SCHOOL 10-14 January

A 5 day intensive course of lectures and workshops on the theory, practice and
application of Systemic Functional Linguistics in education, led by a team of prominent
researchers and teacher educators in the field of language in education.

Suzanne Eggins, English - University of New South Wales
Jim Martin, Linguistics - University of Sydney -
Claire Painter, Education - University of Technology

Cate Poynton, Communication - University of Western Sydney

Four levels of study will be available in 1993:
Level 1 - Introduction to Functional Grammar
Level 2 - Discourse Semantics
Level 3 - Genre and Register
Level 4 - Advanced Application

First time participants normally commence at Level 1, but may apply to study at a
higher level if they have a background in Systemic Functional Linguistics.

Fee: $320 (approximately) includes refreshments and all course notes

CONFERENCE 15-17 January
Keynote speakers include:

Rugaiya Hasan, Linguistics - Macquairie University
Theo van Leeuwen, Mass Communication - Macquairie University
Jan Wright, Education - University of Wollongong

A feature of the conference will be a Forum on genre-based literacy pedagogy, with
speakers from a range of positions addressing issues of theory, critique, and
implementation.

A range of papers and workshops will be offered, concerned with both developing
theory and with applications.
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Accommodation:

Summer School and Conference accommodation has been booked at:
St Marks College, North Adelaide
Cost: $ 27 per night, breakfast included

A range of hotel or motel accommodation is also available.

Further infermation:
Cate Poynton
Faculty of Humanities & Applied Social Sciences
University of Western Sydney, Nepean
PO BOX 10
Kingswood NSW 2747, Australia

o<

REGISTRATION OF INTEREST

Name & Title

Address

Summer School

I am interested in the 1993 Australian Systemic Functional Linguistics Summer School at
Level:

_ Levell _ Level 2 __Level 3 _ Level 4
Conference

I am interested in attending the 1993 Systemic Functional Linguistics Conference.

__ Please send me details of accommodation and registration form.

__Please send me details of accommodation at St Marks College.

___Please send me information on hotel/motel accommodation.

Post to:

1993 Systemic Summer School & Conference
Catholic Education Office, GPO Box 2149, Adelaide 5001, Australia
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L City Polytechnic
of Hong Kong

Call for Papers

Second International Conferénce on
Teacher Education in
Second Language Teaching

March 24, 25, 26, 1993
Organized by Department of English
City Polytechnic of Hong Kong

Deadline for proposals: November 30, 1992

The goals of the conference are to examine research and
practice in L2 teacher education from a variety of perspectives.
Proposals are invited for papers, workshops, and poster
sessions.

Proposals (250 words) should be sent to:

Conference on Teacher Education in Second Language Teaching
c/o Department of English

City Polytechnic of Hong Kong

Tat Chee Avenue

Kowloon

Hong Kong

Fax: (852) 7888894

Tel:  (852) 7888859
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Centrum for sprak och litteratur (CSL) vid Hogskolan i Karlstad
Adress: Att. Moira Linnarud, Hégskolan i Karlstad, Box 9501, S-650 09 KARLSTAD
Tel: 054-83 80 00

SPRAK OCH FIKTION

Ett nordiskt symposium om relationen mellan sprakteori
och skonlitteratur under 1900-talet; 12-14 aug 1993

1. INBJUDAN

Under 1900-talet har lingvistiken och sprakteorin kommit att spela en allt viktigare roll i litteratur
och litteraturanalys. Likas4 har litterdr fiktion och litteraturvetenskapliga teorier haft stor betydelse
for utvecklingen av sprakbeskrivning och sprakundervisning. ‘
Hogskolan i Karlstad vill dirfor inbjuda till ett tvdrvetenskapligt symposium med rubriken
"Sprak och fiktion" ddr lingvister och litteraturvetare (sdval forskare som forskarstuderande),
forfattare, sprak- och litteraturldrare kan traffas for att belysa och diskutera gemensamma aktuella
problemomraden. Symposiet éger rum den 12-14 aug 1993 (se under "Prelimindrt program").
Inbjudan vinder sig frimst till akademiska forskare och lirare i nordiska sprak, litteratur-
vetenskap, frimmande sprak och allmén resp tillimpad sprdkvetenskap i Norden och till
skandinavister verksamma vid universitet i andra lander. Konferenssprak ar svenska, norska,
danska och engelska. Deltagaravgiften pd 700 kr per person ticker kostnaderna for konferens-
rapport, luncher under torsdag-fredag, maltid pd torsdag kvill och kaffe/te tva génger per dag.

2. PRELIMINART PROGRAM

Torsd den 12/8 93

Symposiet oppnas kI 10. Dagen 4gnas &t plenarforeldsningar med foljande foreldsare:
Anders Pettersson (Sv, sprakfilosofi), Birgitta Holm (Sv, litteraturteori), Alan Durant
(UK, didaktik), Christina Heldner (Sv, versittning). - Under kvillen ordnas en gemensam
maltid.

Fred den 13/8 93
Dagen 4gnas fran k1 9 4t deltagarforedrag i sektioner (med diskussioner). Dessa géller relationen

sprak-fiktion. Vi tinker oss foljande sektioner:

1: Sprak- och litteraturteori. S: Textanalys och textlingvistik.
2: Sprak- och litteraturkommunikation. 6: Stilistik.

3: Sprék- och litteratursociologi. 7: Oversiittningsproblematik.
4: Sprék- och litteraturdidaktik. 8: Textproduktion.

Avslutning c:a kl 16.
Lord den 14/8 93 (for sirskilt anmélda, om deltagarintresset visar sig stort)

Guidad spraklitterar utflykt i "Forfattarnas Varmland" med start k1 9. Enkel lunch ingdr.
Sirskild anmélan behovs (se anmalningsblanketten); extra kostnad 200 kr. Avslutning c:a kt 15.

3. ANMALAN
Vi uppmanar Dig som &r intresserad av att delta i det ovan skisserade symposiet att sinda in den
bifogade anmilningsblanketten senast den 1 dec 1992. Virt nasta symposieutskick (med informa-

tioner om program och deltagare, sammanfattningar av foredragen samt anvisningar om inkvart-
ering, inbetalning av kursavgift etc) gors omkr den 1 mars 1993.

4. SLUTORD
Hjirtligt vilkomna till detta sensommarseminarium i Varmland!
| Karlstad i augusti 1992
For CSL vid Hogskolan i Karlstad

Moira Linnarud ~ Reinert Kvillerud ~ Yvonne Leffler ~ Torsten Ronnerstrand
Anmdlningsblankett pad s. 36.

International Conference

COMMUNICATION IN THE
WORKPLACE:

CULTURE

LANGUAGE AND

ORGANISATIONAL CHANGE

SEPTEMBER 1 - 4 1993

SYDNEY HILTON
INTERNATIONAL
SYDNEY, AUSTRALIA

An understanding of the role of culture, communication and language is central to the
successful operation of any organisation.
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This conference is an opportunity to engage with the latest ideas about organisational
change. It will be an opportunity to interact with people presenting cases of best
practice in the negotiation, delivery and management of communication and culture

in the workplace.

The conference will be divided into six themes. Plenary
sessions will coverall six themes over the threedays. Smaller
workshop and paper sessions will also be divided into the
six themes. This means that it will be possible for partici-
pants to follow their specialistarea of interest over the whole
conference.

Centre for

Workplace Communication and Culture
University of Technology, Sydney

P.O Box 123, Broadway, NSW, 2007, Australia
Telephone: (=61) 02 330 3926

Facsimile: (+61) 02 330 3914

National Centre for

English Language Teaching and Research
Macquarie University

North Ryde, NSW 2109, Australia
Telephone: (+61) 02 805 7673

Facsimile: (+61) 02 805 7849




30 CoNFERENCE THEMES

THEME 1: THe CHanGING NATURE OF WORK

Changes in the nature of the production process involve
new, centrally important roles for culture and language.
Issutes to be addressed include:

The extent to which teamwork and collaboration are now
productive tools; and the extent to which production is still
dominated by a division of labour according to the logic of
the production line

The usefulness of the notions of ‘Fordism’ and ‘Post-
Fordism’ to describe the changing nature of the production
process and work.

The way issues of language and culture fit with new
approaches to the production process, such as Total Qual-
ity Management.

The demands of new developments in computer-sup-
ported cooperative work.

The way linguistic and cultural diversity presents new
challenges and new creative possibilities in this changing
context.

The types of oracy and the types of literacy that are now
required in productive workplaces.

Thelinguistic demands of competency-based training and
the limitations in the concept.

THEME 2: WoRrkpPLACE AND MANAGEMENT CULTURES
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New ideas and practices of management raise questions
as to whether enterprise management can be seen to
consist of a range of cultural phenomena and metaphors
rather than being ‘scientific’ or based on ‘rationality’ of
the market. Issues to be addressed under this conference
theme include:

The degree to which the concept of ‘workplace culture’
accounts for differences, such as gender and ethnic/lin-
guistic diversity.

The extent to which worker participation and worker
involvement require new management approaches to di-
versity.

The elements of the management discourse and manage-
ment talk that are most effective in managing diversity in
the production process and in organisational structures.

THeEME 3: INDusTRIAL RELATIONS IN A MuLTICULTURAL

SocieTY

Given the existence of multilingual and multiethnic
workforces in industrial societies, effective industrial
relations strategies need to draw on and take advantage
of this linguistic and cultural diversity. Issues to be
addressed include:

The role of culture in historically evolved ways of negoti-
ating employer/employee claims.

The ways in which unions can'service cultural and linguis-
tic diversity most effectively.

The role linguistic and cultural diversity plays in negotiat-
ing issues such as occupational health and safety.

The ways in which the discourse of effective intercultural
negotiation can be most usefully described and evaluated.

Proposal form on p. 37.

THeEME 4: ManAaGING Diverse HumaN ResouRces
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In the interests of both workers and management, cultur-
ally diverse resources can be used to the advantage of the
enterprise, and can provide the basis for productive and
harmonious work. The following issues will beaddressed:

The management of recruitment and promotion in the
context of cultural and linguistic diversity.

The extent to which merit is a culturally loaded concept.
The roles of Equal Employment Opportunity and Affirma-
tive Action.

The ways in which discourse can be constructed and man-
aged inamoreinclusiveand useful mannerin performance
and potential appraisal interviews.

THEME 5: FINANCE AND MARKETING FOR DIVERSITY
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The traditional assumptions of cultural homogeneity
that underlie mass production and mass consumption
are becoming less relevant in contemporary multicultural
societies and globally oriented economies. Similarly,
different cultural and religious traditions regarding fi-
nance need to be negotiated both as a result of local
diversity and as a result of the increasing importance of
global financial interactions. Issues include:

The implications for inter-enterprise communication of
different cultural traditions in dealing with finance and
marketing.

The ways in which the successful management of diversity
in the workplace can assist an organisation in managing
diversity in the marketplace.

The sorts of discourses that are needed to deal with diverse
clients effectively.

The ways in which advertisements work as spoken or
written texts. How racism and sexism in the language of
advertising operates to limit market scope.

THEME 6: COMMUNICATION IN THE WORKPLACE: TRAINING

FOR CHANGE

The training implications of the issues raised in Themes
1-5 will be examined in terms of: effective courses of
action; key tasks for trainers; effective training that
encompasses issues of culture and language; and the
expected returns for enterprises and for the workforce.
Issues to be addressed include:

The ways in which traditions of training are themselves the
product of historical and cultural experience.

The changing roles of oral and written language in
workplace training.

The ways in which a pedagogy for adult learners can be
fashioned to interface with diverse learning styles and
linguistic and cultural differences.

The roles of trainers as change agents, given the issues of
culture and language that are emerging in the most pro-
ductive, competitive and effective workplaces.

Registration form on p. 38.

mouton de gruyter

Berlin - New York

SUBSCRIPTION INFORMATION

MULTILINGUA

Journal of cross-cultural and interlanguage communi-
cation

MULTILINGUA investigates causes and possible solutions to
communication problems in cross-cultural verbal interaction. It
investigates standard varieties of natural languages as well as
sociocultural differences, the interplay between oral language
and the written standard, and strategies for the organization of
verbal interactions. MULTILINGUA publishes book reviews
and a regular listing of publications received. MULTILINGUA is
committed to supporting interlingual communication.

MULTILINGUA is published in four issues per volume, with a
total of approximately 450 pages per year.

Subscription rates for Volume 11 (1992):
Institutions/libraries DM 194.00 (plus postage)
Individuals (prepaid only?*) DM 82.80 (includes postage)
Single issues DM 48.00

Prices in US$ for subscriptions in North America only:
Institutions/libraries US$ 120.00 (plus postage)
Individuals (prepaid only*) US$ 46.90 (includes postage)
Single issues US$ 31.00

* Individual subscriptions are for personal use only and must
be prepaid and ordered directly from the publisher. Prepayment
may be made by cheque or by credit card: MasterCard (Access),
EuroCard, Visa and American Express (AMEX may not be used
in North America). The individual rate is not available in the
FRG, Switzerland or Austria.

Subscription order form on p. 39,
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2 MUESLI

Micro Users in English as a Second Language Institutions
THE IATEFL SPECIAL INTEREST GROUP FOR COMPUTER
ASSISTED LANGUAGE LEARNING

Multimedia for English Language Teaching Conference
Gutenbrunn (1 1/2 hours from Vienna) Friday 27 - Sunday 29 November 1992

For the purposes of this conference, Multimedia can l?e defined as t_he linking together
by a computer of sound, text, pictures, and moving video. The equlpmen.t for .
Multimedia is becoming much cheaper, easier to use, and more softv-vare is now bgmg
written. This Conference is intended for language teaching professionals who might be
interested in using Multimedia applications for teaching. Also .welcome are thpse who
have already tried this media to come and describe their experiences and keeg) abreast
of the latest developments in a rapidly changing field. Speakers from IBM, Slem.ens,
and other hardware manufacturers will give presentations on the Saturday morning.

The Conference will start in Gutenbrunn ( a village 40 km nor.thwest of Melk and near
the Weinsberg Forest) at 1800 on Friday 27 November and finish on Sunday .lunch.tune.
Transport between Vienna and Gutenbrunn will be available and acc?omodatlon will be
provided at reasonable cost at Gutenbrunn's 3 Gasthausen. There will be 50 places for
this conference and Registration will cost 400,- Austrian Schillings for IATEFL
members (and members of IATEFL branches and affiliates), non- IATE}?.‘L members
600,- AS, and Commercial Presenters 1000,- AS. If you would like to give a .
presentation and/or attend, could you please complete the form l?elow and return it to:
Caroline Moore, English Language Division, The British Council

Medlock Street, Manchester M15 4PR Fax 061 957 7113

Presenters will be able to use either IBM compatible or Apple Macint.os_h computers
with compatible CD-ROM players and video disc players. Those requiring any other
types of equipment will need to bring their own.

Name Address

Institution IATEFL member Y/N Commercial Y/N
I would like to receive further information about this conference.*

Please reserve me a place on this conference.*
I would like to give a presentation:*

Title

* Delete as appropriate

Please attach an abstract or summary of no more than 100 words and a list of the
equipment you require with detailed technical speciﬁca.tions. Pl.ease include your
telephone and /or Fax numbers in case we need further information. The deadline
for presentation submissions is 15 September 1992.

Raija Markkanen from the LCFU reports on the International Conference on
National Foreign Language Policies, arranged in Jyviskyld 10. - 12.8.1992. The
conference was organized by the University of Jyviskyli in cooperation with the
National Foreign Language Center (Washington), and some 30 participants from
fifteen countries had been invited to attend. After the opening address by Chief
Secretary Jaakko Numminen, talks were given on the current state and future
developments in language teaching in different countries. R. Bergentoft presented
statistical information on language teaching in schools in thirteen European countries.
R. D. Lambert gave a talk on language planning in the USA where nationwide
planning is mostly lacking. The programme of the following two days centered around
four themes: the choice of language and its consequences, teacher training and
pedagogical issues, language testing, and foreign languages in the workplace. I.
Khaleeva discussed the problems of establishing language policy in the The Russian
Federation which consists of 130 nationalities. R. Philipson raised the question
whether English is, in fact, a second rather than a foreign language in many European
countries . M.-L. Karppinen, K. Sajavaara and S. Takala discussed Finnish language
policy and the choice of foreign languages at school. According to T. van Els, this
issue has been solved in The Netherlands by making English the compulsory first
foreign language for everyone. M. Oud-de Glas raised the question whether
specialised language skills needed at work can in fact be covered in any type of
schooling. Sajavaara and Takala emphasised the fact that communication skills in LSP
do not differ very much from those of general language proficiency, and thus the LSP
element is merely a motivating factor for learning. Language testing is also part of
language policy, but as B. Spolsky remarked, "to attempt to drive education with a test
is dangerous driving". The main message of the conference could be summarised by
saying that language planning is needed on the national level and it must cover the
entire field of education from basic schooling to universities and adult education.

Pertti Hurme from the Department of Communication at the University of Jyviskyld
reports on the 17th annual meeting of Finnish phoneticians in Helsinki, 4.-5.9.1992.
The themes of the talks ranged from the influence of early language contacts on
Finnish dialects (K. Wiik) through the analysis of nasal vowels in modern Polish (L
Raimo) and the measurement of the mismatch negativity component in studying
dysphasic children (P. Korpilahti) to the development of speech data bases by using
CD-ROM technology (M. Karjalainen & T. Altosaar) and the phonetics of glossolalia
(S- Rauhio, J. Vilikangas & A-L. Nieminen). This year, most of the talks represented
the work of one rescarcher; at the moment, there appears to be little cooperation
between researchers or universities, and no large projects under way. The state and
future of Phonetics in Finland were also widely discussed, as the present cuts in
university funding may threaten the existence of the departments. According to
Hurme, only cooperation with other fields of study, for example, with logopaedy,
psychology, and linguistics, will ensure future developments in Phonetics. The talks
given in Helsinki will be published at a later date.
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34 Vastauksia

KITU-kysymyksiin

KITUn kéytté on ollut ongelmallista. Jotta tilannetta voitaisiin ldhted
korjaamaan, olisi tirkedd tietdd syitd kiyton vihyyteen. Alla on hahmoteltu
joitain vaikeuksia - pyyddmme teitd kertomaan ongelmistanne joko
rastittamalla asianmukaiset kohdat tai kommentoimaan KITUa muuten.

Vastauksia toivotaan, tietenkin, pikaisesti. Palautetta voi toki antaa myds
puhelimitse tai sdhkopostilla. '

Kiitos!

KITUn
kommentteja

sisdlto:
[] eiole ylipddnsd kiinnostava

[] pysyvé osuus (tutkijat, tutkimukset yms.)
kiinnostava, joskaan en tarvitse tietoja

[] ilmoitustaululla ei ole kiinnostavia
tietoja

D ilmoitustaulun tapahtumatiedot tiedossa

jo muutenkin
[] saan KITUn tiedot muualtakin, joten

KITU on tarpeeton

tekniikka:
[] yliopistomme koneesta ei saa yhteyttd

Jyvdskyldn laskentakeskuksen VAXiin

koska

[] systeemissé vikaa

[]itselld ei ole aikaa opetella
[] laitoksella ei ole ihmisté joka

osaisi auttaa

D valikot sekavat

Vastaukset:

Anu Halvari

KITU

Jyviskyldn yliopisto sahkoposti: halvari@tukki.jyu.fi
Korkeakoulujen kielikeskus tukin sisélld: halvari
PL 35 puh. 941-603532

40351 JYVASKYLA

READING READING:
FOURTH NATIONAL RESEARCH SEMINAR
At the Department of English, University of Tampere, Finland
19-20 November, 1992 )

Registration Form
Registration Fee 100,- FM
(To be paid on arrival on Thursday 19th, 12-13)
Students and postgraduates Free

Hotel Accomodation required for 19th November? (Yes/No)

(The cost of a single room will be approximately Fmk 260,-)

Name:

Address:

Student/Postgraduate (Yes/No)? Signature:
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Please return this form by October 30 to:

Sari Hyttinen, Department of English, University of Tampere, PL 607, 33101 Tampere.

READING READING:
FOURTH NATIONAL RESEARCH SEMINAR
At the Department of English, University of Tampere, Finland
19-20 November, 1992 )

Registration Form
Registration Fee 100,- FM
(To be paid on arrival on Thursday 19th, 12-13)
Students and postgraduates Free

Hotel Accomodation required for 19th November? (Yes/No)

(The cost of a single room will be approximately Fmk 260,-)

Name:

' Address:

Student/Postgrdduate (Yes/No)? : Signature:

Please return this form by October 30 to:

Sari Hyttinen, Department of English, University of Tampere, PL 607, 33101 Tampere.
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Centrum for sprak och litteratur (CSL) vid Hogskolan i Karlstad
Adress: Att. Moira Linnarud, Hogskolan i Karlstad, Box 9501, S-650 09 KARLSTAD.

Tel: 054-83 80 00

Anmaélan onskas v. da senast den 1 dec 1992

CSL till

Sprak och fiktion.
Ett nordiskt symposium om relationen mellan sprakteori och
skonlitteratur under 1900-talet; 12-14 aug 1993

ANMALNINGSBLANKETT

A. Hirmed anmiler jag mig som deltagare till symposiet och insinder senare (ndmligen den 1 april

1993) symposieavgiften om 700 kr (enl kommande anvisning).

............................................................................................................

B. Samtidigt anméler jag mig ocksd som medverkande den 13/8 93 med foljande sektions-
fredrag pa 30 min (ange hér dmne/rubrik och nr pd den sektion dir foredraget ndrmast skulle

passa):

Snarast passar foredraget under foljande sektion enligt inbjudan: nr ...c.cceeeene

OBS att ett kortfattat, maskinskrivet sammandrag/abstract av foredraget (omfattande 300 ord och
skrivet med mattligt radavstind) skall bifogas denna anmilan. Inled detta med ditt namn och din

foredragsrubrik.

C. Samtidigt anméler jag mig vidare som deltagare i utflykten “Forfattarnas Virmland" den 14/8 93

och insinder samtidigt med symposieavgiften den tillkommande utflyktsavgiften pa 200 kr.

Kryssa har om du vill vara med: ..........

Markera girna (genom understrykning) vilken av foljande forfattare du helst skulle vilja aktualisera
genom utflykten i landskapet:

Dan Andersson, Tage Aurell, F A Dahlgren, Nils Ferlin, Gustaf Froding,

Erik Gustaf Geijer, Selma Lagerlof, Goran Tunstrom.

)

ProprosaL Form
INTERNATIONAL CONFERENCE_
COMMUNICATION IN THE WORKPLACE:

CULTURE, LANGUAGE AND ORGANISATIONAL
CHANGE

SYDNEY, 1-4 SEPTEMBER 1993

Name:

Present Position:

Name of Institution:

Address: City:
State/Province: Zip/Post Code: ‘

Home Tel. No:

Country:

Office Tel. No:

Conference theme Iwish to address (tick one)

[ ] Theme 1: The Changing Nature of Work

[ ] Theme 2: Workplace and Management Cultures

[] Theme 3:  Industrial Relations in a Multicultural Society

[] Theme 4: Managing Diverse Human Resources

[1] Theme 5:  Finance and Marketing for Diversity

[ ] Theme 6: Communication in the Workplace: Training for Change
Title of Proposal:

Fax No:

Type of Session (Tick One)

[ ] Paper (45 minutes - single presentation)
[ ] Demonstration (45 minutes - audio/video)
[] Colloquium (11/2 hours)
[ ] Workshop (1 hour)
[ ] Workshop (2 hours)
Abstract (150 words)
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mouton de gruyter

Berlin - New York

COMMUNICATION IN THE
WORKPLACE

SYDNEY, 1-4 SEPTEMBER 1993

TRAVEL ARRANGEMENTS

%+ Ansett Airlines are the official carrier for this Conference.

’,

*» Please make your bookings through Performax Travel
008 801 730 or (02) 555 8577. Fax 02 555 8566

CONFERENCE REGISTRATION

SUBSCRIPTION ORDER FORM

The Conference will benefit from Ansett and from the Hilton

itle: . Please send
Tille; Hame: Hotel for all bookings made through Performax Travel, so
Address: please support us. MULTILINGUA
City:: __________ State/Province: Performax Travel will make reservations on the best possible beginning with Volume 19
Country: Zip/Postal Code: ;are avalltabltg on theld'a}{ ofbolokmg.f Thelse chealp fares;lsually o ' o
ave restrictions which apply so for those who need more O Institution, Library OIndividual
Tel: flexibility, we can offer a 30% discount on specified group

flights subject to availability.

Institution/Organisation Represented: (All private subscriptions must be prepaid and ordered directly from the

publisher and are for personal use only. The individual subscription rate is

*» Please bear in mind that the earlier you book the more likely

e you are to get special fares. These cheap seats get sold quite not available in the FRG, Austria or Switzerland.)
Address: quickly and there are only a few available on each flight.
City: State/Province: INTERNATIONAL PARTICIPANTS
Country: Zip/Postal Code: i Payment Information
Performax Travel can also arrange your accommodation at
Tel: Fax: discount rates. O Please invoice [0 Check enclosed ______ (amount)
CONFERENCE REGISTRATION: A$350.00 HOTEL OPTIONS THROUGH Please charge my credit card
PERFORMAX TRAVEL O MasterCard (Access) OVisa  OFEurocard 0OAmerican Express**
I:l Attached please find my cheque for: A $350.00
or . » .
D Please charge my Bankcard /Visa/Mastercard: A$350.00 * Hllton Hotel (Conference Venue) not apphcab.Ie Epr
. Pitt Street, Sydney Card No. North America %
Card No: 5 star hotel in the city centre ) . £
Cost: A$145 per room per night .
Expires:
% allSeasons Park Plaza MasterCard (Access) enter 4-digit bank code
Signature: Oxford Street, Sydney

Cost: A$110 er night - 2
OR © $110 per room per nig Name/Institution
':]I am interested in this Conference - please send me more R
information as it becomes available. ** Manhattan Hotel i
Greenknowe Avenue, Potts Point Address

All correspondence concerning registration or the programshould

be mailed to:

3 star hotel, just to the east of the city centre

2 star hotel, just outside Kings Cross
Cost: A$88 per room per night

- Waldorf Apartments

Liverpool Street, Sydney
Apartments located in the city

Please print your full name and mailing address, including postal code

Important! Credit card orders must include expiry date and signature, and

CONFERENCE ON Cost: ;\jifooﬁé?;gf;ti:;??;n een the address registered with the credit card institute must be given.
COMMUNICATION IN THE WORKPLACE A i o, -
P.O. Box 721 bedroomed apartment (can sleep 6)
Leichhardt NSW 2040 Date Signature
Australia

or by Fax to (02) 330 3914

Centre for Ciuvai vos

Workplace Communication and Culture ——
University of Technology, Sydney
P.O Box 123, Broadway, NSW, 2007, Australia
Telephone: (=61) 02 330 3926 |
Facsimile: (+61) 02 330 3914 !

AND cwirval

ComMUNIcATION

i>viensom

National Centre for

——  English Language Teaching and R b
Macquarie University
North Ryde, NSW 2109, Australia
Telephone: (+61) 02 805 7673
Facsimile: (+61) 02 805 7849

S ENENENENENENENENENENENE ENENENENE

(not valid without signature)

Please send this form to your bookseller or to
For North America:

Walter de Gruyter & Co.
Postfach 1102 40 200 Saw Mill River Road
D-1000 Berlin 11 Hawthorne, N.Y. 10532
Federal Republic of Germany USA

Walter de Gruyter, Inc.




GOETHE- Z O
INSTITUT @ HELSINK]

Mannerheimintie 20 A
R
SCHWEDISCHE WIRTSCHAFTSUNIVERSITAT o
Deutsche Abteilung ; e Il b
Arkadiagatan 22
SF-00100 Helsinki
Tel.: (90) 40303-297
Fax: (90) 40303-414

Einladung

Seminar zu Wirtschaftsdeutsch

- WIRTSCHAFT -
- EXPORT -
- MARKETING -
... auf deutsch

Fallstudien und Ubun

sformen

Termin: 20./21. November 1992
Ort; Helsinki

Svenska Handelshégskolan, Arkadiagatan 22

Referenten: Prof. Dr. Rolf Pfeiffer
Exportakademie Reutlingen
Gerd Nicolas
Goethe-Institut Paris

Autor von "Wirtschaft - auf deutsch"
Veranstalter: Goethe-Institut Helsinki

Schwedische Wirtschaftsuniversitit

max. 60 Teilnehmer - die Teilnahme ist kostenlos
Anmeldung bis zum 12.11.1992 (siehe Anmeldebogen)




'

SCHWEDISCHE WIRTSCHAFTSUNIVERSITAT G OFETHE-

@)
Deutsche Abteilung 1
procramm NOTITUT @/ HELSINKI

Mannerhemintic 2C A
SF-00100 HELSINKI
SWIRTSCHAFT—EXPORT—MARKETING Tl (90) 641 614

CAUF DEUTSCH"

AM 20./21.NOVEMBER 1992 IN HELSINKI

FREITAG 14.00 Uhr Erdffnung
20.11.92 GruBworte NN
14.15 Uhr "Exportmarketing - Stratergien im
internationalen Handel"
Prof. Dr. R.Pfeiffer
Export-Akademie Baden-Wirttemberg

15.45 Uhr Kaf feepause

16.15 Uhr "Jbungstypologische Uberlegungen zum
Wirtschaftsdeutsch-Unterricht
Gerd Nicolas
Mitautor des Buches "Wirtschaft - auf
deutsch", Klett Verlag Mu 91
Goethe-Institut Paris

18.30 Uhr Empfang
Herr Volker Marwitz
Leiter des Goethe-Institutes
Frau Marja Einig-Heidenhof
Kulturreferentin der Deutschen Botschaft
Goethe-Institut
Mannerheimintie 20 A. 00100 Helsinki
ImbiB
Austausch/Diskussion/Kennenlernen. ..

SAMSTAG 9.00 Uhr WORKSHOPS IN ZWEI GRUPPEN
21.10.92
= GRUPPE A:
Fallstudie Export/Marketing
fach- und sprachorientiertes Arbeiten
Leitung: Prof.Dr.R.Pfeiffer

- GRUPPE B:
Export-Marketing - Sprache
Arbeit mit und Didaktisierung von
Textmaterial im Bereich
Wirtschaftsdeutsch
Leitung: Gerd Nicolas

11.00 Uhr ‘Kaffeepause
11.30 Uhr Wechsel der Gruppen A und B
13.30 Uhr Plenum: :
Zusammenfassung und Auswertung durch die
: Referenten
14.00 Uhr Ende der Veranstaltung

Anderungen vorbehalten Stand 031092
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