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What is important in history teaching?
Student class teachers’ conceptions

Riitta Tallavaara* and Matti Rautiainen — University of Jyvéaskyla, Finland

Abstract

In Finland, history is taught in comprehensive schools at both primary and
secondary levels. In primary schools, teachers are qualified class teachers who study
one or two history courses during their teacher education. The amount of history
taught in teacher education is limited, but student class teachers have studied
history while at comprehensive school and general upper secondary school, and
they have lived experience of historical cultures as members of different groups
and communities. Thus, they have conceptions of what history teaching in school
is, and what it should be. In this article, student class teachers’ conceptions of
teaching history were examined using data (n=92) consisting of students’ writings
at the beginning of their history studies. A phenomenographic approach was
used to identify and characterize different conceptions. The results showed that
student class teachers considered understanding of the present to be the most
important objective in school history. Based on their own school experiences,
they highlighted the significance of the big picture instead of learning scattered
facts and details. Students also stressed the importance of the motivation to
study history. Their conceptions are similar to the curriculum objectives for history
teaching in primary school.

Keywords: Finland; teacher education; history teaching; student class teachers;
conceptions of history teaching; qualitative research

Introduction

The Finnish comprehensive school is divided into primary (grades one to six) and
secondary (grades seven to nine) schools. In Finland, primary school pupils begin to
study history in school from the fourth or fifth grade and continue their studies until
the eighth grade or the end of comprehensive school (ninth grade). Schools have the
autonomy to adopt a framework for how school subjects are divided between grades.
Despite this flexibility, history studies typically begin in the fifth grade, when pupils are
11 years old, and finish at the end of the eighth grade. Half the syllabus is studied in
primary school (grades four to six), and the other half is studied in secondary school
(grades seven to eight). Secondary school teachers are subject teachers who specialize
in one to three subjects, while primary school teachers are qualified class teachers who
teach all school subjects. Thus, history is taught partly by class teachers and partly by
history subject teachers.

History content in Finnish comprehensive schools is built around chronology.
History begins in primary school with the Stone Age and continues to the French
Revolution. In secondary school, it continues from the French Revolution to the
modern age. Both primary and secondary schools teach world history as well as the
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history of Finland. Alongside this content, history skills and education for democratic
citizenship are emphasized in the history curriculum. History is strongly connected to
social studies, although traditionally, students learn history before social studies in
school, because the latter uses a historical perspective to understand modern times.
Teaching history in comprehensive school is challenging, and the skills required of
history teachers are extensive, including content knowledge and an understanding
of the nature of history and the construction of historical knowledge (Finnish National
Board of Education, 2016: Chapter 14.4.8).

There are considerable differences between teacher education for class
teachers and history subject teachers. History subject teachers study history as
a major and complete their pedagogical studies (60 European Credit Transfer and
Accumulation System (ECTS)) as a minor. In contrast, class teachers study education as
a major, and as a minor they complete multidisciplinary studies in subjects and cross-
curricular thematic modules in basic education (60 ECTS). These studies constitute the
professional class teacher qualification. Multidisciplinary studies in subjects consist of
courses in all compulsory subjects in primary school. Thus, there are usually one or
two courses of history and history pedagogy (3-5 ECTS), depending on the teacher
education curriculum, which varies between universities (see, for example, Curriculum
Plans 2017-2020 — Department of Teacher Education (n.d.)). After completing their
history course(s), student teachers should have a basis to teach history according to the
principles and objectives defined in the National Core Curriculum for Basic Education
(Finnish National Board of Education, 2016).

Inthis article we study classroom student teachers’ conceptions of history teaching
and the nature of history as a school subject. Why study this topic? School development
and initial teacher education have a special relationship in Finland. All teachers are
qualifiedand equal members of the school community after their graduation. In addition,
throughout the educational system from primary to tertiary level, all teachers enjoy
an extremely high level of autonomy and pedagogical freedom. However, in-service
teacher education is still fragmentary and non-systematic in Finland. In other words,
initial teacher education has a special role in teacher education, and its significance in
the development of professional identity in Finland is highly stressed (Heikkinen et al.,
2015). The courses in which the pedagogy of school subjects (for example, history) is
studied in primary teacher programmes are important, because their yields provide
the guidelines for teaching subjects in primary school. Because perceptions of school
subjects are the foundation for student teachers’ subject teaching, it is important for
the developmental work in teacher education to study these perceptions and focus on
those aspects of teacher education that may change or enhance students’ learning. In
Finland, studying perceptions of student teachers is popular among researchers from
this point of view (see, for example, Kontkanen, 2018; Brauer, 2019). The group under
study also has another important feature. Student teachers completed their primary
and secondary school in the 2000s and 2010s, according to a syllabus that, alongside
material contents, stressed history skills and democratic citizenship. From this point of
view, the results also reflect history teaching in schools.

History as a school subject in Finland

A new era in Finnish history teaching started in the 1990s, when a new curriculum
was introduced that focused more on the objectives of history teaching than
previous curricula. In comprehensive school and general upper secondary school,
these objectives included the teaching of historical skills and the nature of history
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(Opetushallitus, 1994a, 1994b; Finnish National Board of Education, 2016). In the 2000s,
democratic citizenship became a third main objective. In the National Core Curriculum
for Basic Education, the main objective of history teaching is described as follows:

The task of the subject of history is to develop pupils’ knowledge of history
and cultures to encourage them to adopt the principles of responsible
citizenship. Knowledge about the past is used to guide pupils towards
understanding the development that has led to the present, to appreciate
the value of mental and material labour as well as to reflect on future
choices. Pupils are guided to perceive the importance of the individual as a
historical actor and to comprehend factors underlying activities and human
motivations. The aim is to support pupils in building their identity and
to promote their growth into active members of society who understand
diversity. (Finnish National Board of Education, 2016: Chapter 14.4.8)

For the curriculum at primary school level, the objectives of history teaching are
defined as:

... to familiarise pupils with the nature of historical knowledge, information
acquisition, and basic concepts. The aim is to awaken pupils’ interest
in the past and in human activities, in perceiving their significance, and
in understanding them. Learning by doing and experimental working
approaches are emphasised in the instruction of the contents defined in
the core curriculum. (ibid.: Chapter 14.4.8)

In other words, the main objectives in primary school history teaching are to awaken
pupils’ interest in history and its learning and to construct a basis for understanding
history and its nature. The curriculum emphases reflect the paradigm shift in learning
and teaching history. The shift concerns the way knowledge is understood in history
education. Alongside content knowledge and the teaching of facts, more general
competencies have emerged, aiming to develop a deeper understanding of history
and democratic citizenship. In order to achieve these competencies, historical thinking
skills and the ability of historical reasoning have become central aspects of history
education (Lévesque, 2008; Seixas and Peck, 2004; Seixas and Morton, 2013; Stoel
etal., 2015; Sears, 2017). Elements of historical thinking are described as basic concepts
in the National Core Curriculum for Basic Education, which include analysing cause
and consequences, identifying continuity and change, and understanding the motives
behind human actions. It is also important to understand the interpretative and multi-
perspectival nature of history. This implies working with primary sources and using
them as evidence (Finnish National Board of Education, 2016).

Achieving historical thinking skills requires authentic and meaningful learning.
Inquiry-based learning provides an opportunity and a tool for learning historical
understanding. Using inquiry in history education means engaging students in the
process of constructing knowledge, which means asking questions that elicit curiosity,
gathering and evaluating evidence, and formulating conclusions based on this evidence.
Inquiry-based learning, on the one hand requires and feeds reflective thinking, and on the
other hand it has the ability to foster deeper understanding, both of which are essential
abilities in democratic societies. Historical thinking through inquiry-based learning
could enhance general competencies related to identity, democratic citizenship and
understanding the human condition (Barton and Levstik, 2004; Van Straaten et al., 2016).

To what extent are the objectives of the basic education curriculum being
attained in Finnish comprehensive schools? Finnish education is based on autonomy
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and trust; teachers are not evaluated by external measures or institutions like the Office
for Standards in Education (Ofsted) in England. Rather, the focus is on self- and peer-
reflection. Finnish teachers plan, implement and evaluate their work independently at
school and classroom levels. Therefore, the educational system does not collect data
from schools and classrooms. Researchers of history pedagogy have studied the state
of history teaching in Finland. Most studies have been executed in secondary and
general upper secondary schools, but some doctoral studies have focused on history
pedagogy in comprehensive schools, including primary schools (see, for example,
Mikander, 2016). In recent years, primary school history teaching has drawn researchers’
attention (see, for example, Khawaja, 2018; Rantala and Khawaja, 2018). The results for
primary schools correspond with those of studies on secondary and upper secondary
school history teaching (see, for example, Rautiainen et al., 2019).

The results of the studies indicate that Finnish history teaching has two faces
and its nature is ambivalent. Up to the 1980s, history teaching was strongly directed
towards nation building and national identity; these roots are still visible in Finnish
history teaching (see, for example, Ahonen, 2017; Rautiainen and Veijola, 2020). In
contrast, curricula stressing historical skills and democratic citizenship have been in
place since the 1990s. The focus on these aspects was intensified during the 2000s,
especially in 2014, when the current curriculum for basic education was accepted. In
addition, during the 2010s, new teaching material was produced for primary schools
(see, for example, Rantala et al., 2016; Veijola et al., 2018, 2019). As a result of these
developments, learners were encouraged to take an active role as history researchers
studying historical sources and making interpretations based on sources, as well as
thinking about themselves as members of society and as democratic citizens.

This article tries to answer the following research question: What kind of
conceptions do student class teachers have about teaching history and the nature of
historical knowledge prior to their history studies?

Data and analysis

The data for this article were collected from first-year student class teachers during one
academic year. The class teacher education programme is popular in Finland, and the
criteria for student admission are strict. Only 10 per cent of the candidates who apply
are selected for the programme each year. Hence, participants in this study had been
successful learners during their school years. The total number of participants was
92, both male (n=13) and female (n=79) students, with an age range of 19-31 years,
mainly under 25. The participants represented various socio-economic backgrounds
and reflected Finnish teacher education in general. As part of their first-year history
studies, participants were asked to write a short text about their views on history
teaching. The data (n=92) consisted of these short texts, which students wrote after the
first seminar meeting of their first history study module. The assignment was to write
a short answer to the question, ‘What is important in history teaching?’. The writings
were based on participants’ school experiences and conceptions, not on a specific
curriculum. The writings varied in length from half a page to one and a half pages. The
task was given to students to be completed at home and they were asked to return it
within a week, before the next seminar meeting. During the first seminar meeting, the
participants shared their own experiences of studying history and they discussed the
meaning and nature of history as a school subject. Students rarely mentioned the first
meeting in their writings, so we estimated that it did not have a significant impact on
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the content of the writings. For the purposes of analysis, participants were numbered
consecutively. This numbering, in addition to gender and age, is used in quotations.

A phenomenographic approach was used to identify and characterize the
different ways in which participants understood the nature of history and history
teaching. The analysis was data-driven. In the first phase of analysis, the writings were
read several times, and different expressions related to history teaching were identified
and organized by frequency (see Table 1). This process revealed the emphasis of
expressions, which were then compared to each other and to individual writings to
find collective meanings without losing the original meanings (Marton, 1988; Marton
and Pong, 2005; Huusko and Paloniemi, 2006).

Table 1: The different expressions concerning history teaching and their frequency

Expression Frequency
Understanding the past to understand the present 69
Learning the big picture instead of single facts 53
Appreciate one’s own and other cultures 43
Varied teaching methods and integration with other school subjects 40
Arousing motivation and/or interest 38
Common knowledge 33
Thinking ability and the ability to question 32
History as part of identity 30
Different perspectives on the past 21
Student-oriented teaching 20
Anticipating the future 18
Utilizing cultural products (films, comics and so on) 17
Becoming more tolerant 13
Meaningful learning 13
Active citizenship 12

In the next phase, expressions were categorized into larger clusters (see Table 2).
Classification of the expressions into different categories was not unambiguous, and
some expressions could have fitted into two different categories. In this phase, however,
expressions with the same kind of purpose were combined and the expression clusters
were organized into themes, which covered the varying ways of understanding. Some
of the expressions concern the objectives of teaching, for example common knowledge
and active citizenship, while others, such as learning the big picture instead of single
facts and student-oriented teaching, focus more on the way history should be taught.

The next step was to write descriptions of themes conglomerating the various
aspects of each category (see Table 3), thus describing and covering the diverse
conceptions of history represented in the students’ texts (Marton and Pong, 2005;
Paakkari et al., 2010).

Results

The aim of this study was to identify student class teachers’ conceptions about
history teaching as expressed in their writings. The analysis produced four categories
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Table 2: Expressions categorized under the larger themes

Understanding the present Cultural understanding

e Understanding the past to e Appreciate one's own and
understand the present other cultures

e Common knowledge * History as part of identity

e Anticipating the future e Becoming more tolerant

¢ Different perspectives on the past e Active citizenship

The big picture Motivation and integrative teaching

® |earning the big picture instead e Varied teaching methods and

of single facts

e Thinking ability and the ability

to question

integration with other school subjects
Arousing motivation and/or interest
Student-oriented teaching

Utilizing cultural products (films,
comics and so on)

Meaningful learning

Table 3: Categories showing how student class teachers understood the meaning of
history as a school subject

Category

Description

Expressions

The aims of
history teaching

Understanding
the present

Cultural
understanding

With knowledge about
the past, it is possible

to understand what

is happening in the
present and to anticipate
the future.

With knowledge about

one’s own and different
cultures, it is possible to
build one’s identity and

grow more tolerant.

‘We have to understand the past, if
we want to understand the present.’

‘Learning history broadens pupils’
understanding and helps them
make sense of the present.’

"History is part of our story about
how we have developed.’

‘A child can understand his/her own
role in life.”

‘Children learn about different
cultures and grow much more
open-minded.’

Teaching history

The big picture

Motivation and
integrative teaching

History is a (national)
narrative, which includes
general knowledge and an
understanding of causes
and consequences.

Student class teachers try
to find a way to motivate
and activate pupils
through varied teaching
methods and integrative
teaching.

"The years are not important, but
the big picture is.’

"At its worst, teaching history
is boring.”

‘So in history teaching it is
important to motivate pupils with
various teaching methods.’
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(Marton, 1981; Renstrom, 1990; Niikko, 2003) shedding light on the ambivalent nature
of Finnish history teaching. Content and coherent narrative were emphasized in the
data, but there were also aims for teaching, such as thinking skills and history as part of
identity. Every category comprised three or four pivotal aspects and could be summed
up in key descriptions.

Understanding the present

Understanding the present was the most significant conception in the data. Of all
categories, expressions directly related to this conception were the most frequent
(n=69) and were among the first mentioned in the writings. According to the data,
the purpose of teaching history in schools seemed to be about making sense of the
present. Key expressions that characterized this category were:

[We have to understand] what has led us to this point, where we are today.
(21, female, age 22)

We have to understand the past, if we want to understand the present. (29,
female, age 21)

Learning history broadens pupils’ understanding and helps them make
sense of the present. (52, female, age 22)

Students understood that the meaning of history as a school subject was to understand
the present. In the data, they did not describe in detail how this understanding could
be formed:

Knowledge of history is important to us all. Knowledge of the successes,
conflicts and other events of past generations helps us understand how
we have come to this point. (1, female, age 20)

... [to] understand and get information about things that may explain why
things are as they are today. (3, female, age 22)

In the data, historical knowledge is described as content knowledge and understanding
of the presentis formed through the learning of content. In this context, ‘understanding’
means to have knowledge about the past’.

Cultural understanding

Cultural understanding formed the second category of conceptions. As a conception,
cultural understanding was represented in two aspects. The first related to the
individual him/herself. As in the first category, where learning history makes the present
more understandable, in this category, learning history helps pupils to understand
themselves:

To understand an individual’s behaviour, one must know one’s own history.
(11, female, age 22)

History does not merely seek to answer the question of who was who.
History also asks the question, who are you? (5, male, age 24)

One of the main goals of the National Core Curriculum for Basic Education (Finnish
National Board of Education, 2016) is to support the building of pupils’ identities,
and this idea was also important for student class teachers. The second aspect of this
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category related to community and society. An understanding of one's own culture is
crucial and could lead to an appreciation of one’s own cultural background:

Cultural traditions should be cherished as an important part of the history
of the Finns or people from different backgrounds. (80, female, age 19)

Understanding cultures different from the pupils’ own was also a frequently mentioned
aim for history education:

Children learn about cultural differences and then grow more open-
minded. (25, male, age 21)

When you know your own history, it is easier to accept the roots of others.
(36, female, age 21)

As in the previous category, cultural understanding was a goal, but participants were
unclear about how to achieve it:

It is much easier to understand otherness when you are aware of history
and know how to apply it to the present. (23, female, age 20)

The data did not reflect an active role for learners in learning, although after learning
history, pupils were supposed to be capable of utilizing their knowledge. However, it
was not obvious in the data how pupils learn, for example, to be open-minded.

The big picture

Student class teachers had surprisingly convergent views on history teaching.
Students reflected on their own school experiences and mentioned the lack of a
coherent narrative as a weakness of their education. Expressions such as the following
were common:

The years are not important, but the big picture is. (13, female, age 20)

In history teaching, | think the most important thing is not to memorize
things like dates, but rather to visualize the whole. (54, female, age 21)

Students’ conceptions of history teaching and reflections on their own experiences
showed that in school, they learned scattered facts and missed the big picture and
overall narrative in which their knowledge was contained. The big picture in students’
writings could be defined as a narrative, and students usually described it as an
understanding of causes and consequences:

It is important to understand and know the causes and consequences
of historical events and put important eras in the right places. (36,
female, age 21)

It is notable that student class teachers did not suggest that pupils themselves should
identify causes and consequences, but that they should learn them from books or
teachers’ narratives. The interpretative nature of historical knowledge was not part of
the big picture, although expressions such as the following were used:

It is important to teach children how to search for information properly
and how not to believe everything. (11, female, age 22)

Written history is the history of winners. (33, female, age 20)

ltisalsoimportantto look atthings from multiple angles. (36, female, age 21)
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However, students did not identify how this kind of learning should happen. The
importance of historical knowledge itself was mentioned, although it was also
questioned. In any case, historical knowledge was considered to be content knowledge
rather than historical thinking skills.

Motivation and integrative teaching

Students emphasized motivation as a central part of history teaching. In this category,
expressions reflected the concerns students had with both their own and pupils’
motivation:

If the teacher can get excited, help [pupils] and invent a variety of tasks to learn
history ... then it will certainly increase pupils” motivation. (64, female, age 20)

| think the teacher should be a source of interest and enthusiasm. (72,
female, age 31)

Participants’ own experiences of learning history in basic education focused on
remembering facts and details, and in several writings this was described as a boring
and meaningless way of learning history:

History is interesting, but | still didn't like the [school] subject. We had to
remember carefully the kings, different parties of the war and the years.
Personally, | do not find this kind of studying motivating. (43, female, age 20)

However, constantly cramming from the book or listening to the teacher
makes you bored. (64, female, age 20)

At this point in their studies, students did not have an understanding of pedagogical
methods and how to teach history, and they tried to solve the problem of motivation
in their writings in two different ways. First, they emphasized varied teaching methods.
Learning history was seen as remembering facts or understanding the interpretations
of history researchers or textbook writers, and students expressed concern about how
to make pupils motivated to do this:

So, in history teaching, it is important to motivate pupils with various
teaching methods. (57, female, age 21)

They mentioned engaging in drama/plays and utilizing technology as ways to deepen
students’ ability to remember content. Another popular way to make history learning
more interesting included utilizing representations of historical culture, such as
historical films or television series:

At its worst, teaching history is boring and going through things with just
a textbook. Today, the media creates many opportunities to invigorate the
study of history. (60, female, age 19)

In the data, these means were expressed as alternatives to reading textbooks or
listening to the teacher. This reflected students’ narrow view of history teaching, which
was based on their own experiences as pupils:

My experience of history lessons and different teaching methods is limited,
so | definitely want to emphasize interest and motivation in the lessons.
(52, female, age 22)

Second, motivation and the meaningfulness of history as a school subject were tied to
the integration of subjects. Students thought that history could be more motivational

237
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and interesting for pupils if it was integrated with other school subjects, such as the
visual arts or mother tongue and literature. Before the history course in which this study
took place, students had taken courses in teacher education that stressed subject
integration and/or phenomenon-based learning. This may have affected their focus
when they defined important aspects of teaching. In addition, the data suggested that
students sought a way to engage pupils in their own learning process:

Linking historical events to one's personal history also makes teaching
more personal. (72, female, age 31)

However, history was seen primarily as a content-based subject that requires
remembering, so finding ways to engage pupils was challenging. Although student-
oriented teaching was the aim of participants, the means of achieving this were missing.

Conclusions

The aim of this study was to identify how student class teachers perceive history
education. In the data, four conceptions were identified. Three of them reflected the
traditional nation-building narrative in Finnish history teaching. History is considered
as a narrative or collection of narratives that pupils should learn in order to understand
the present, to form a coherent view of the past and to become tolerant individuals
and active citizens with the ability also to question information. Participants derived
the means to achieve these goals from their own school experiences, and they differed
from the goals they mentioned in their writings.

Understanding history education as a sharing of information challenged
students’ conceptions of teaching and of themselves as teachers. They want to be
student-oriented teachers, but lecturing on content does not meet this goal. This
allowed them to consider different teaching methods. Participants had a vision of the
meaning of history education, but their own school experiences did not provide the
tools to achieve the goals they set. From the perspective of teacher education, this is
good news, because student class teachers are motivated to consider history teaching
from a variety of perspectives.

Discussion

In this study, the conceptions of student class teachers clearly reflected the two faces
of Finnish history teaching: the traditional emphasis on narrative and remembering
on the one hand, and an understanding of the nature of history and historical skills as
stressed in the National Core Curriculum for Basic Education on the other hand. The
conception of history as aiming at understanding the present was the most commonly
mentioned, and this is probably no accident. The present is a continuation of the past
and, along with solutions we are working out now, forms a frame for the future (Finnish
National Board of Education, 2016). The broad perspective of history can be narrowed
down into fragmented facts or cause-consequence processes, which are two key
formal concepts needed to understand history. However, if causes and consequences
are seen only as part of certain narratives, then pupils will only learn the history of one
voice rather than the history of different voices and experiences (see, for example,
Veijola and Rautiainen, 2016).

Although there are only a few studies focusing on student-teachers in history,
the results of this study were similar to those that emerged from data collected ten and
twenty years ago (Rautiainen and Saukkonen, 2013; Virta, 2001). The results of this study
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are therefore surprising. The informants of this article studied history in school during
the 2010s, when the shift in national curricula towards history skills and democratic
citizenship had been implemented in Finland for approximately twenty years, both in
basic education and in general upper secondary education. However, although our
data do show changes, they were not as conspicuous as we expected them to be. We
think that there are two main reasons for this. First, in an autonomous education system,
the normative level — in curricula — is only loosely connected to the practical level —in
teaching in classrooms. Curricula follow educational policy, yet classroom reality also
follows tradition (Raiker and Rautiainen, 2017). In addition, the traditional subculture
of history teaching in Finland is strong and cohesive, which was strongly connected to
national identity and nation building during the 1980s and 1990s. Content-oriented
history teaching has its roots in this tradition, and it seems to be still at the core of
history teaching in Finland (Rantala et al., 2020).

In terms of the objectives of history teaching in primary school, students’
conceptions were promising. Students underlined the significance of historical
understanding, and they stressed learners’ interest in and motivation to learn history.
Thus, their conceptions resonated with curriculum objectives for history teaching in
primary school, apart from the idea of democratic citizenship, which was represented
only in fragmentary remarks. This conflicted with students’ emphasis on the meaning
of history as a way of understanding the present, which is connected with the
idea that history students must learn how to be active democratic citizens within a
democratic society.

In educational systems in which there is great autonomy and pedagogical
freedom, initial teacher education plays a special role. Teachers become 100 per cent
qualified via their MA studies. However, according to our study, students’ starting points
for their history studies varied. In other words, student class teachers’ conceptions
of history teaching and the nature of history as a school subject were heterogeneous.
Thus, history studies in class teacher programmes should focus very clearly on
history and history teaching as a theoretical entity, as well as on exposing students to
challenges in practice, so that their experiences contribute to the development of a
new kind of approach (Rautiainen and Veijola, 2020).

The Department of Teacher Education at the University of Jyvaskyla delivers
its class teacher programme in the following way (Curriculum Plans 2017-2020 -
Department of Teacher Education (n.d.)). There are two history courses (both amounting
to 2 ECTS) in multidisciplinary studies within the class teacher programme. The first
study module emphasizes two major aims. The first aim is to understand the nature of
history as a school subject, and the second is to develop in students the capability to
teach according to the principles of inquiry-based learning, including critical thinking
and historical literacy (Risen, 2017; Van den Berg, 2007; VanSledright, 2011). An
important part of the course is the opportunity for students to reflect on their own
experiences of learning and teaching history (Loughran, 2002). In the second study
module, students implement in practice what they have learned about the nature of
history and inquiry-based learning during the first study module. They plan and carry
out a learning/teaching experiment in local schools or a broader project with other
stakeholders, such as museums. Once the project is completed, students edit their
materials and experiences into digital learning materials. This process is part of their
reflection on the entirety of their history studies.

These two courses aim to create meaningful learning experiences for student
teachers to reinforce their learning outcomes. In this context, meaningful learning
involveslearning experiences that have special meaning for students of the class teacher
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programme. Such experiences are apparent when students/learners are involved in
the learning process. This requires studies to emphasize authentic practices and active
and intentional processes in creating meaningful learning experiences (Bryson and
Hand, 2007; Hakkarainen et al., 2007; Kostiainen et al., 2018; Kostiainen and P&ysa-
Tarhonen, 2019). Future research will determine whether the class teacher programme
changes students’ conceptions of history teaching and the nature of history as a school
subject, and whether it produces meaningful learning experiences.

Notes on the contributors

Riitta Tallavaara is a PhD candidate and is currently working as a university teacher
in the Department of Teacher Education at the University of Jyvaskyld, Finland. Her
research interests are teacher education, pedagogy of history and meaningful learning.
Her thesis examines student class teachers’ conceptions of history teaching during the
history studies of the class teacher programme and the change of those conceptions
through meaningful learning.

Matti Rautiainen is a senior lecturer in pedagogy of history and social sciences in the
Department of Teacher Education at the University of Jyvaskyld, Finland. His research
interests are pedagogy of history, education for democracy and teacher education.

References

Ahonen, S. (2017) Suomalaisuuden monet myytit. Helsinki: Gaudeamus.

Barton, K.C. and Leuvstik, L.S. (2004) Teaching History for the Common Good. Mahwah, NJ:
Lawrence Erlbaum Associates.

Brauer, S. (2019) Digital Open Badge-Driven Learning — Competence-Based Professional
Development for Vocational Teachers’. Acta Universitatis Lapponiensis, 380. Rovaniemi:
University of Lapland.

Bryson, C. and Hand, L. (2007) ‘The role of engagement in inspiring teaching and
learning’. Innovations in Education and Teaching International, 44 (4), 349-62.

Online. https://doi.org/10.1080/14703290701602748

Department of Teacher Education (n.d.) Curriculum Plans 2017-2020. University of Jyvaskyla. Online.
https://www.jyu.fi/ops/fi/edupsy/luokanopettajan-kandidaattiohjelma (accessed 24 July 2020).

Finnish National Board of Education (2016) National Core Curriculum for Basic Education 2014.
Helsinki: National Board of Education. Online. https://www.oph fi/sites/default/files/documents/
perusopetuksen_opetussuunnitelman_perusteet_2014.pdf (accessed 24 July 2020).

Hakkarainen, P, Saarelainen, T. and Ruokamo, H. (2007) "Towards meaningful learning through digital
video supported, case based teaching.” Australasian Journal of Educational Technology, 23 (1),
87-109. Online. https://ajet.org.au/index.php/AJET/article/view/1275/648 (accessed 21 July 2020).

Heikkinen, H., Aho, J. and Korhonen, H. (2015) Ope ei saa oppia. Opettajankoulutuksen jatkumon
kehittdminen. Jyvaskylan: University of Jyvaskylan Koulutuksen tutkimuslaitos.

Huusko, M. and Paloniemi, S. (2006) ‘Fenomenografia laadullisena tutkimussuuntauksena
kasvatustieteissa’. Kasvatus: Suomen kasvatustieteellinen aikakauskirja, 37 (2), 162-73. Online.
http://urn.fi/URN:NBN:fi:ELE-1384433 (accessed 23 September 2020).

Khawaja, A. (2018) ‘Designing an assessment tool for historical literacy: The case of Copernicus’.
Nordidactica: Journal of humanities and social science education, 8 (3), 1-26. Online.
http://kau.diva-portal.org/smash/get/diva2:1257180/FULLTEXTO1.pdf (accessed 21 July 2020).

Kontkanen, S. (2018) Starting Points of Pre-Service Teachers’ Technological Pedagogical Content
Knowledge (TPACK): Introducing a proto-TPACK model. Dissertations in Education, Humanities,
and Theology No. 126. Joensuu: University of Eastern Finland.

Kostiainen, E. and Pdysa-Tarhonen, J. (2019) ‘Characteristics of meaningful learning in teacher
education.” In Peters, M. (ed.) Encyclopaedia of Teacher Education. Singapore: Springer, 1-6.

Kostiainen, E., Ukskoski, T., Ruohotie-Lyhty, M., Kauppinen, M., Kainulainen J. and Makinen, T. (2018)
‘Meaningful learning in teacher education.” Teaching and Teacher Education, 71, 66-77. Online.
https://doi.org/10.1016/j.tate.2017.12.009

History Education Research Journal 17 (2) 2020


https://doi.org/10.1080/14703290701602748
https://www.jyu.fi/ops/fi/edupsy/luokanopettajan-kandidaattiohjelma
https://www.oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_perusteet_2014.pdf
https://www.oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_perusteet_2014.pdf
https://ajet.org.au/index.php/AJET/article/view/1275/648
http://urn.fi/URN:NBN:fi:ELE-1384433
http://kau.diva-portal.org/smash/get/diva2:1257180/FULLTEXT01.pdf
https://doi.org/10.1016/j.tate.2017.12.009

What is important in history teaching? Student class teachers’ conceptions 241

Lévesque, S. (2008) Thinking Historically: Educating students for the twenty-first century. Toronto:
University of Toronto Press.

Loughran, J.J. (2002) ‘Effective reflective practice: In search of meaning in learning
about teaching’. Journal of Teacher Education, 53 (1), 33-43. Online. https://doi.
org/10.1177/0022487102053001004

Marton, F. (1981) 'Phenomenography — Describing conceptions of the world around us’.
Instructional Science, 10 (2), 177-200. Online. https://doi.org/10.1007/BF00132516

Marton, F. (1988) ‘Phenomenography: A research approach to investigating different
understandings of reality’. In Sherman, R.R. and Webb, R.B. (eds) Qualitative Research in
Education: Focus and methods. London: Falmer Press, 141-61.

Marton, F. and Pong, W.Y. (2005) ‘On the unit of description in phenomenography’. Higher Education
Research & Development, 24 (3), 335-48. Online. https://doi.org/10.1080/07294360500284706

Mikander, P. (2016) Westerners and Others in Finnish School Textbooks. Studies in Education 273.
Helsinki: University of Helsinki, Institute of Behavioural Sciences.

Niikko, A. (2003) Fenomenografia kasvatustieteellisessé tutkimuksessa. Joensuu: University of Joensuu.

Opetushallitus (1994a) Lukion opetussuunnitelman perusteet 1994. Helsinki: Opetushallitus.

Opetushallitus (1994b) Peruskoulun opetussuunnitelman perusteet 1994. Helsinki: Opetushallitus.

Paakkari, L., Tynjala, P. and Kannas, L. (2010) ‘Student teachers’ ways of experiencing the
teaching of health education’. Studies in Higher Education, 35 (8), 905-20. Online.
https://doi.org/10.1080/03075070903383229

Raiker, A. and Rautiainen, M. (2017) "Education for democracy in England and Finland: Insights
for consideration beyond the two nations'. In Raiker, A. and Rautiainen, M. (eds) Educating for
Democracy in England and Finland: Principles and culture. Routledge: London, 1-16.

Rantala, J. and Khawaja, A. (2018) 'Assessing historical literacy among 12-year-old Finns’. The
Curriculum Journal, 29 (3), 354-69. Online. https://doi.org/10.1080/09585176.2018.1460273

Rantala, J., Palmqyist, R. and Van den Berg, M. (2016) Mennyt 1: Oppilaan kirja. Helsinki: Edita.

Rantala, J., Puustinen, M., Khawaja, A., Van den Berg, M. and Ouakrim-Soivio, N. (2020) N&inkd
historiaa opitaan?. Helsinki: Gaudeamus.

Rautiainen, M., Raikkénen, E., Veijola, A. and Mikkonen, S. (2019) 'History teaching in Finnish
general upper secondary schools: Objectives and practices.” History Education Research Journal,
16 (2), 291-305. Online. https://doi.org/10.18546/HERJ.16.2.09

Rautiainen, M. and Saukkonen, S. (2013) ‘Sopimustiedon opiskelu integraatiokoulutuksessa’. In
Nikkola, T., Rautiainen, M. and R&ih3, P. (eds) Toinen tapa kdyda koulua: kokemuksen, kielen ja
tiedon suhde oppimisessa. Tampere: Vastapaino, 195-211.

Rautiainen, M. and Veijola, A. (2020) ‘Alakulttuurin tuho ja uuden synty eli kuinka historia synnytettiin
uudelleen’. In Tarnanen, M. and Kostiainen, E. (eds) llmidméista!: IImiéldhtdinen Idhestymistapa
uudistamassa opettajuutta ja oppimista. Jyvaskyla: University of Jyvaskyld Department of Teacher
Education.

Renstrom, L. (1990) ‘Students’ conceptions of matter’. Journal of Educational Psychology, 82 (3),
555-69. Online. https://doi.org/10.1037/0022-0663.82.3.555

Rusen, J. (2017) Evidence and Meaning: A theory of historical studies. New York: Berghahn Books.

Sears, A. (2017) "Trends and issues in history education in international contexts’. In Davis, |. (ed.)
(2017) Debates in History Teaching. 2nd ed. New York: Routledge, 42-52.

Seixas, P. and Morton, T. (2013) The Big Six: Historical thinking concepts. Toronto: Nelson
Education.

Seixas, P. and Peck, C. (2004) ‘Teaching historical thinking'. In Sears, A. and Wright, |. (eds) Challenges
and Prospects for Canadian Social Studies. Vancouver: Pacific Educational Press, 109-17.

Stoel, G., Van Drie, J. and Van Boxtel, C. (2015) ‘Teaching towards historical expertise: Developing a
pedagogy for fostering causal reasoning in history’. Journal of Curriculum Studies, 47 (1), 49-76.
Online. https://doi.org/10.1080/00220272.2014.968212

Van den Berg, M. (2007) Yksi historia monimutkaistuvassa maailmassa: historian olemus ja historian
suuret kertomukset luokanopettajaopiskelijoiden historiatietoisuudessa. Helsinki: Historiallis-
yhteiskuntatiedollisen kasvatuksen tutkimus - ja kehittdmiskeskus.

VanSledright, B.A. (2011) The Challenge of Rethinking History Education: On practices, theories,
and policy. New York: Routledge.

Van Straaten, D., Wilschut, A. and Oostdam, R. (2016) ‘"Making history relevant to students by
connecting past, present and future: A framework for research’. Journal of Curriculum Studies, 48
(4), 479-502. Online. https://doi.org/10.1080/00220272.2015.1089938

Veijola, A. and Rautiainen, M. (2016) ‘Arviointi ja historiakasitykset tutkivan oppimisen
verkkokurssilla. In Pakula, H-M., Kouki, E., Silfverberg, H. and Yli-Panula, E. (eds) Uudistuva ja

History Education Research Journal 17 (2) 2020


https://doi.org/10.1177/0022487102053001004
https://doi.org/10.1177/0022487102053001004
https://doi.org/10.1007/BF00132516
https://doi.org/10.1080/07294360500284706
https://doi.org/10.1080/03075070903383229
https://doi.org/10.1080/09585176.2018.1460273
https://doi.org/10.18546/HERJ.16.2.09
https://doi.org/10.1037/0022-0663.82.3.555
https://doi.org/10.1080/00220272.2014.968212
https://doi.org/10.1080/00220272.2015.1089938

242 Tallavaara and Rautiainen

uusiutuva ainedidaktiikka (Ainedidaktisia tutkimuksia, 11). Helsinki: Suomen ainedidaktinen
tutkimusseura ry, 137-56.

Veijola, A., Rautiainen, M., Mikkonen, S. and Niiranen, S. (2018) Tutki ja tulkitse 1: Alakoulun historia
1. Jyvaskyla: Aarni.

Veijola, A., Rautiainen, M., Mikkonen, S. and Niiranen, S. (2019) Tutki ja tulkitse 2: Alakoulun historia
2. Kouvola: Aarni.

Virta, A. (2001) ‘Student teachers’ conceptions of history’. History Education Research Journal, 2 (1),
1-11. Online. https://doi.org/10.18546/HERJ.02.1.06

History Education Research Journal 17 (2) 2020


https://doi.org/10.18546/HERJ.02.1.06

