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ABSTRACT

Platonova, Zhanna. 2020. Opening up unseen migration narratives in Finnish education:
three Russian-speaking success stories. Master’s Thesis in Education. The University of
Jyvidskyld. Department of Education and Psychology.

When a person changes the country of living, a new story about oneself begins.
The plot is informed by its characters and setting— migrants, their families, and the
surrounding community. According to the existing literature, acculturation is a long-
lasting complicated process that depends on the interplay of various circumstances in a
person's life (Sam & Berry, 2010). The object of the study was to explore the successful
acculturation journey of three Russian-speaking educators working in the Finnish
educational system. Using narrative inquiry, this study unfolds the participants' stories
creating a layered narrative that encompasses many aspects of identity that intertwined
to form a unique experience. To uncover the meaning-making of being a successful
Russian-speaking migrant in Finland, in-depth interviews with three participants were
conducted. The study seeks to portrait depth and subtlety in descriptions of the
participants. The images of the participants present a more complex picture than those
found in studies that examine migrants based upon only one or two traits, to the
exclusion of others. Narrative content was analyzed, using a combination of deductive
and inductive approaches. Five themes emerged from this study. First, a strong
professional identity significantly improved the participants” actions for integration into
Finnish education. Second, the participants’ past life experiences served as a supporting
structure for life after migration. Third, their ability to be effective learners facilitated
the planning and implementation of goal-oriented activities as well as Finnish language
learning. Fourth, the participants recognized luck in various manifestations as a fairly
influential aspect in achieving goals and making the right choices and decisions, which
helped a smoother acculturation process. Fifth, the cultural influence of the families on
the participants’ attitudes to Finnish and Russian cultures were powerful; they resulted
in such a way that each participant’s mindset was formed in a sophisticated way, like a
unique patchwork of elements from a variety of cultures, collected under the umbrella
of education completed in Russia and supplemented in other countries.
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1 INTRODUCTION: SETTING THE SCENE

This chapter presents the circumstances surrounding Russian-speaking migrants in
Finland. It also clarifies the significance and purpose of the study as well as research

questions and the relevance of the study.

1.1. The social context of the study

At present, cultural diversity has become a distinguishing feature of the working and
studying environment in different countries. Finland is not an exception; every year the
number of migrants increases. So, the issue of their successful acculturation is in the focus
of many state bodies and social organizations (Ahmad, 2005; Karkkadinen, 2017; Sarvimaki,
2017; Shenzhin, 2008; Lahti et al., 2015; etc.). For today, we know a lot about the
complexity of the processes related to living in a new place of residence and especially to a
professional career. However, the experience of successful migrants is still in the shadow.
In this regard, in my opinion, there are grounds for considering their experience as a
valuable source of real-life information about how the professional path is built in a

particular professional sphere.

1.1.1. Inbound flow of migrants

To better understand actual social reality in Finland one should take into
consideration that migration is a relevant topic for the country since the number of
migrants grows, and local experts expect that this tendency will continue. Nowadays, in
comparison to other European countries, Finland has a small, but constantly and rapidly
growing number of inbound migrants (Karkkainen, 2017). According to Statistics Finland
(2019), more than 32 thousand migrants moved from other countries to Finland in 2018.

Russians make up the largest group of migrants in Finland (Statistics Finland, 2019),
followed by Estonians and Iraqis (see Table 1). The figure, though, does not include the

Russian migrants who have obtained Finnish citizenship. Some migrants arriving from
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Estonia also speak Russian as their mother tongue. Thus, the actual number of Russian-
speaking population is likely to exceed official statistics.

Table 1. Largest foreign-language groups in Finland at the end of 2018 (Statistics
Finland, 2019).

Former U/ Russia
Estonia

Irag

Somalia

Former Yugoslavia®
China

Vietnam
Afghanistan

Turkey

Thailand

India

mBorn abroad

Born|in Finland

Iran
Syria
Sweden

Philippines

] 20 000 40 000 60 000 &0 000 100 000

As Finland is a neighboring country with Russia, which is considerably safer than
Russia in terms of crimes, the level of corruption, and system of education, many Russians
think that Finland is a better place to live. Kangaspunta (2011) describes that migrating
Russians expect to arrive at a safer environment and society: “In the time of migrating,
Finland was seen as a safe and consistent society. Finland was described as a country
where everyday life would be easier in comparison to Russia” (p. 46). The amount of
Russian-speaking migrants has increased linearly since 1990. In general, migration for
them was a way to maintain a satisfactory level of existence and prospects for children
(Jasinskaya-Lahti, 2000).

Indeed, according to Newsweek's “The Best Countries in the World” index Finland
maintains its position as the world’s least fragile country since 2010 until these days
(Foroohar, 2010; The Fund for Peace, 2017). World Economic Forum ranked 136 countries

in its biennial tourism report with one section focusing on safety. Finland was named the
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safest country in the world for holidaymakers to visit (Leach, 2017). In 2015, the World
Economic Forum ranked first in the World Human Capital (WEF, 2015). Thus, Finland is
among the best performers of national efficiency, including education, high-tech,
innovative competitiveness, civil liberties, quality of life, and human development. When
viewed from the outside-looking-in, Finland is frequently admired and valorized for these
strengths. However, from the inside-looking-around, a critical focus on mobility reveals
key thresholds that have to be crossed by all population groups located in Finnish society
(Hoffman et al., 2015). Although this is not a topic of discussion in this study, such a
situation affects Russian-speaking migrants when they choose their path to the labor

market.

1.1.2. Russian-speaking population in Finland

The historical context of relations between the two neighboring countries has had a
significant impact on the Russian-speaking population of Finland. This may help to
understand how the position of this group differs from that of other ethnic and cultural
minorities in Finland.

The Russian-speaking population has been living in Finland for more than 300 years.
The first Russian-speaking settlements appeared mainly in the region of Karelia and
Eastern Finland after the Northern War (1700-1721) between Russia and Sweden. Later,
when the Grand Duchy of Finland was the autonomy of the Russian Empire (1809-1917),
the centers of Russian settlements were Helsinki and Vyborg. In 1910 The Russian-
speaking population of Finland totaled 12,307 people (Layne, 2016; Rynkdnen, 2011;
Shenshin, 2008). Two significant events in the history of Russia had a significant impact on
the increase in the number of Russian-speaking population in Finland. One of them was
the October Revolution of 1917, after which Finland gained independence. The second was
the collapse of the USSR in 1991.

After the October Revolution of 1917, representatives of different classes fled from
Russia. However, most of them were Russian aristocrats, military, high-ranking officials,

and intelligentsia. Not all of the refugees of that wave were able to settle in Finland, since,
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according to the decree of the Senate, only those who had Finnish citizenship could remain
on permanent residence. At that time, there were 5000 of them. Nevertheless, at the
beginning of World War 1I, about 15 thousand Russian-speakers lived in Finland. The life
of these people was closely connected with the Russian language and culture. During
World War II, 63 thousand Finns and Ingermanland Finns (Fin. inkerildiset,
inkerinsuomalaiset) were evacuated to Finland from the territories of the USSR occupied by
the German army. The border between eastern Finland and western Russia has been
regionally and historically a subject of political turmoil. Finland and Western Russia had a
strong connection in trade and labor exchanges before the independence of Finland in
1918. Independence narrowed the bilateral movements and economic connections, and the
“Russian hate” was very strong. Later on, in the Second World War, the border between
Finland and Russia moved towards the west. Winter war 1939 - 1940 increased the hate of
Finnish people against Russians. Based on the conditions of the Moscow Armistice of 1944
between the USSR and Finland, 55 thousand people were returned to the USSR. Between
1948 and 1990, the influx of the Russian-speaking population was small. After the collapse
of the USSR in 1991, the number of Russian-speaking people permanently living in Finland
has been gradually growing (Shenshin, 2008; Kangaspunta, 2011).

Describing Russian-speaking migrants, Johansson (2006) notes that they usually have
a higher education than other nationalities, and they typically have long working
experience from their country of origin. About 20 percent of the Russian-speaking people
have a degree in higher education, and about 34 percent of them have a degree in
vocational education. However, often they have found it difficult to find a job that
corresponds to their education. According to Karkkdinen (2017), there is a huge
differentiation in the migrant population as it concerns different histories and experiences
of migration. Russian-speaking migrants are also diverse in terms of educational
background and socioeconomic status. As a consequence, migrants’ experiences,
trajectories, and constraints related to living in a new setting is a complex interplay of
many factors and each individual has a different starting point for living, working, and
learning in a new setting. A different set of those variables also determines a different set

of rights, benefits, and constraints. Therefore, being aware of and understanding the
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relationships among those multiple variables and phenomena is crucial for explaining the
phenomenon of acculturation. So, each individual has a different integration strategy,
which is an effect of arising opportunities as well as an effect of one’s own choices.

Previous research shows that cultural differences between Russians and Finns exist
(Sinkevich, 2011). Invisible barriers exist as well between migrants and the host society as
between the Russian-speaking migrants themselves. For a variety of reasons, some
Russian-speaking migrants make up a population who is not succeeding in Finland. At the
same time, some people have succeeded in integration into the labor market and even
preserved their profession. In my deepest conviction, their experience deserves scientific
attention, especially when it comes to such a highly competitive field in Finland as the field
of education.

For a long time, the Russian-speaking population of Finland was considered a
“silent” or “unnoticed” minority, which became a subject of debate only in the early 1990s
due to increased immigration from Russia and the countries of the former USSR. It should
be noted that an important factor in increasing the Russian-speaking population of Finland
was the statement of the President of Finland, Mauno Koivisto, dated April 10th, 1990, on
granting Ingermanland Finns the rights of repatriates. Those people who are of Finnish
descent were accorded the status of "returnee" (or returning migrant, or remigrant). More
than 60 percent of all people who immigrated to Finland from the former Soviet Union in
the 1990s were returnees. Ingrian Finns and other individuals of Finnish origin are
ethnically Finnish people who are authorized to remigrate because one of their parents or
two of their grandparents are ethnic Finns (Jasinskaya-Lahti, 2000; Rynkénen, 2011). The
participants of this study also moved to Finland based on this statement.

For Russians, traditional family values, as well as their cultural norms, remain
important even if people live in Finland for many years (Rynkédnen, 2011). The specific
nature of the “Finnish identity” of Russian-speaking migrants in Finland also merits
scientific attention. National and ethnic identities are social constructs that can manifest
themselves in different ways as relevant in interpersonal relationships and communication
situations (Lahti, 2015). Howbeit, many scholars emphasize that construction and

negotiation of identity is not just adoption to a certain social prerequisite, but active
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individual agency in negotiating with them even though this identity is affected by other
people and social practices (e.g., Billett & Somerville, 2004; Chappell et al., 2007; Day, 2002;
Hargreaves & Shirley, 2009).

1.1.3. Research related to the topic of this study

As mentioned earlier, Russians are the oldest, largest, and still the fastest-growing
foreign language minority in Finland. Although people who speak Russian as their mother
tongue have lived in Finland throughout history, quite a few studies have been conducted
on this particular segment of the population (Varjonen et al., 2017). However, in the last 10-
15 years, interest in research concerning the Russian-speaking population in Finland has
increased. While one part of the research focuses on the negative aspects of gaining access
to the labor market, prejudices, stereotypes about Russians, and discrimination (Ahgaee,
2014; Brylka et al., 2015; Johansson, 2006; Nshom & Croucher, 2014; Viimaranta et al., 2017;
etc.), other scholars research linguistic and ethnic identity, linguistic behavior in Russian-
speaking families, and bilingualism (Jasinskaya-Lahti & Liebkind, 2000; Mammon, 2010;
Martikainen, 2009; Niemi, 2007; Protassova, 2008; etc.). After all research and studies from
the experts, we still have the Russian migrants, navigating successfully the difficulties of
acculturation (Sandelin, 2014; Sinkevich, 2011). As the push for more -effective
acculturation strategies increased, the interest in the experience of successful migrant
professionals became more pronounced. Amid attention to the complexity of integration
into Finnish working life, it became apparent that the experience of successfully integrated
educators was underestimated. The question of studying what explains successful Russian
teachers in Finnish education was receiving little attention and remains to be explored
(Lefever et al., 2014; Stikhin & Rynkédnen, 2017; Takatalo, 2003). There is a need to explore
it further as teaching is a culturally and linguistically dependent profession (Remennick,
2002). The educational system of any country is built around the cultural and social values
of the nation (Stikhin & Rynkénen, 2017). According to Remennik (2003), Russian migrants
working in education have significant social and cultural capital in the form of education,

language skills, and professional experience. This capital is an effective adaptation
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mechanism and can bring many advantages to the country of current residence if its scope
is found correctly. To regain their occupation and work as an educator in Finland teachers
of migrant backgrounds have to successfully negotiate their place as professionals within
their educational institutions. They shape their professional identity, teaching vision, and
practice through experiences and the linguistic and cultural resources they bring with
them (Lefever et al., 2014).

Among those who migrated to Finland from Russia and the countries of the former
Soviet Union, there are many teachers. Thus, it can be assumed that Finnish education
attracts Russian migrant teachers. If they want to pursue their career in Finland, according
to the officially regulated requirements of the teaching profession, they have to seek official
recognition of their diplomas. Finnish National Educational Board recognizes foreign
teacher education requiring teacher candidates to obtain additional credits for pedagogical
studies, student teaching, and teaching practice. Finnish educational authorities and some
Finnish educational institutions offer programs for migrants with higher education leading
to qualifying as a teacher (Stikhin & Rynkénen, 2017). Hahl and Paavola (2015) emphasize
that “the schools are in need of teachers with immigrant backgrounds in order for the
school staff to mirror the demographics of society and include both visible and invisible
minorities” (pp. 36-37). According to Gay (2018) culturally responsive teaching gives
positive effects on different kinds of students, especially young children who benefit from
it. Experience of the countries dealing with migration for a long time, such as the USA,
confirms that teachers who are themselves migrants from the same communities of the
children and families they work in perfectly bridge the cultural and linguistic worlds of
home and school (Adair et al., 2012; Gutiérrez & Rogoff, 2003).

In the past decade, there has been an unprecedented amount of research in Finland
on social change and migrants due to their presence and their necessity to adapt to a new
socio-cultural environment (e.g., values, norms, language). There is a large body of
literature that studies the issues of acculturation, such as difficulties in adaptation and
integration into the labor market, discrimination, xenophobia, negative attitudes and
prejudices, unemployment among migrants of different categories such as immigrants,

returnees, asylum seekers, etc. (Ahmad, 2005; Jasinskaya-Lahti et al., 2007; Karkk&inen,
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2017; Lahti et al., 2015; Niemi, 2007; Rynkanen, 2011; Sarvimaki, 2017; Shenshin, 2008;
etc.). Studies and research on this topic have included experts within the field of education,
business, and industry, as well as many government agencies. Although progress has been
made in identifying and developing better strategies of acculturation recommended for the
migrants, the complexity and effectiveness of the complexity and effectiveness of the
processes of adaptation and rooting in a new place of residence have been attracting the
attention of professionals and researchers on the Finnish labor market, education and
social sciences. Some international research is focused on migrant teachers” involvement in
local education, intercultural competencies, and working possibilities (Cochran-Smith &
Fries, 2005; Hahl & Paavola, 2015; Layne, 2016). Successful working experiences of the
migrant teachers were also mentioned and analyzed there as valuable contributions to the
discussion about the successful social integration of migrants. This research illuminates
how migrant teachers successfully navigated the system and infused their cultural capital
in their teaching and learning (Cho, 2010).

What makes this study unique is that it shifts the focus from questions and problems
to successful experiences that lead to satisfaction and professional fulfillment. Getting into
Finnish education is not easy, given the need for a language level, additional education,
and recognition of a teaching diploma. Therefore, the experience of teachers who were able
to find their place in the Finnish education system is of considerable value, which this

study is dedicated to.
1.2. Significance and purpose of the study

This study attempted to contribute to the knowledge base on the integration process
of educators with a migrant background into the education system of the new country of
residence by identifying some of the external conditions and personal characteristics that
were conducive to their successful adjustment to the new school system and effected on
their identity changes during the process of adaptation. The purpose of this narrative
study, conducted at the University of Jyvaskyld, was to deepen the understanding of the
experiences of Russian-speaking migrant educators. The focus of the study is on critical

influences on the career development of these educators, particularly those related to their
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attainment of professional success. Finnish authorities, in particular the Ministry of
Economic Affairs and Employment of Finland, define successful working life integration as
mastering the language of the host country and gaining a job (MEAE, 2019). Both parts of
the process are complex and multidimensional processes. Differences in language and
culture are seen as the main obstacles to the recognition of the previous knowledge, skills,
and competencies of migrants in new conditions. So, learning a new vocation or re-
learning one that was previously mastered is often considered as one of the essential
pathways for migrant integration into the Finnish labor market (Kdrkkdinen, 2017). The
experience of the participants in this study opens a window for another opportunity,
namely, to retain the primary profession and enter the labor market with it. According to
Veikou (2013), issues of migrant inclusion into local society are being developed in very
distinct and context-specific ways, within small, specific sections of society across, and we
might learn a lot about integration in practice by examining the specific conditions, which
are particular to the field in question.

As previous research shows, for many teachers, their backgrounds and diverse
experiences are important components of their professional identity (Flores, 2006). They
value their cultural and linguistic knowledge and view them as resources that they could
use in their teaching. Their experiences gave them a broader knowledge base and greater
empathy and intercultural awareness (Lefever et al., 2014). Studying a story of a person
and reflecting on its relation to professional development, it is possible to find out the key
elements which helped the participants successfully join Finnish education despite the
challenges. The research concentrates on professional development in the new country
from the perspective of the individual experience of the participants. The acculturation
process is also approached from the perspective of individual experience.

This study has been conducted as qualitative research using a narrative inquiry
approach for analysis of life stories of the participants. Methods of inquiry included a
narrative reflection on data elicited by in-depth interviews about these migrants’
experiences. The narrative inquiry, as part of uncovering meaning, articulated essences of

meaning in Russian migrant educators’ lived experiences when they were going through
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difficulties entering Finnish education. Using the lens of the narrative analysis, the focus
was on the participants' narratives about their experiences.

The narrative perspective helped to break the silence surrounding the experience of
educators with a Russian background, successfully working in Finland; it assisted in
articulating and amplifying migrants” memories and their life and work stories especially
in the turning points of their biographies. The present study intends to fill in a gap in
research and learn about circumstances, experiences, and the nature of their social world. It
brings the bigger picture into view as it describes a bigger, more complex,
intergenerational migration story the participants and the researcher are caught up in.

The study analyses how the participants found their way to work in Finnish
education. Also, the research is focused on determining the features in the identities of the
participants which facilitated the effectiveness of their strategies of acculturation. The main
criterion for “success” is their satisfaction with life in Finland. The meanings of these
experiences are best given by persons who experience them (Denzin, 2011). Thus, all of the
above determines the relevance of the topic of this study and largely determines its subject,

goals, and objectives.

1.3. Research questions and relevance of the study

This study analyzes the aspects related to the acculturation of Russian educators who
migrated to Finland and have integrated into the Finnish education system. The in-depth
interviews examined three periods of lives of the participants: a period when they were
deciding to immigrate, a period of adaptation and acculturation in Finland, and the
present time. Also, every participant was asked about their educational background. The
second period is the most relevant to the research questions but the other questions are no
less important for understanding the motives and causal relationships which allowed the
participants to achieve their goals. The target group of the study was Russian migrant
teachers of working age. The participants moved to Finland as young people or adults.

The priority of the study is to analyze the following research theme: what aspects are
related to the successful integration of Russian educators into the Finnish education sector,

and how professional identity, cultural and educational background, as well as family
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circumstances, interacted. Also, it was important to reflect on which personality traits and
attitudes have been perceived as facilitators of acculturation. It was assumed that there was
a spectrum of specific features in the participants' personalities that contributed to this
process due to the ability to make the right choices and take effective actions to better
adapt to a new order of things and integrate into working life.

The results are based on a narrative analysis of the interviews material of the
participants. The research theme is operationalized into the following practical research
questions:

e How do three Russian migrant educators describe their experiences of integration

into Finnish education and society?

eHow the professional goals of the participants affected their process of

acculturation?

2 DEFINITIONS OF THE KEY CONCEPTS OF THE RESEARCH

In recent years, after the growth of global migration, new terms such as biculturalism,
multiculturalism, and globalization have spread. Together with them, some other terms
such as adjustment, integration, adaptation, and assimilation have been widely used. They
are used interchangeably with the term acculturation or considered as alternative or
interdependent concepts when it comes to reflecting the process of change undergone by
migrants. In some studies, regulatory documents, and especially in the media, we can
notice some methodological inconsistencies in the use of these concepts, which may lead to
the fact that their use is not consistent with their theoretical justification. I believe that a
better understanding based on evidence can be sought by problematizing the complex
problems of migration and its associated processes.

Many scholars in sociology, social, and cross-cultural psychology worked on
developing models of acculturation and migrants” identities. In this research, I use the best-
known model of acculturation and acculturative stress proposed by Berry and his

colleagues (Berry, 1997; Berry, 2001; Berry, 2014; Berry & Sam, 1997; Jasinskaya-Lahti, 2000;



18

Sam & Berry, 2010). Despite the critics, it gives a good framework for organizing concepts

and reviewing findings in this study.

2.1. Concept of acculturation

Acculturation refers to the process of cultural and psychological changes that occur as
a result of a meeting of cultures. Closely related to acculturation is an adaptation, which
relates to individual psychological well-being and how individuals manage
socioculturally. Thus, adaptation is considered the result of acculturation (Sam & Berry,
2010).

The term "acculturation" has a rather long history as it was introduced by John
Wesley Powell in a report for the U.S. Bureau of Ethnology in 1880, and has been
developing until these days. Literally, acculturation (o kaltfor'erfon ) in American English
(Webster's New World College Dictionary, 2010) relates to sociology and has three
meaning: 1. the process of conditioning a child to the patterns or customs of a culture;
2. the process of becoming adaptedto a new or different culture with more or
less advanced patterns; 3. the mutual influence of different cultures in close contact. Thus,
it describes the process of culture change between two different cultural groups who come
in contact with each other. This process is most often discussed about minority cultures
adopting elements of a majority culture, as is usually the case with groups of migrants who
are culturally or ethnically distinct from the majority in the place where they immigrated.
However, acculturation is a two-way process, so those in the majority culture often accept
elements of minority cultures that they come into contact with (Cole, 2019).

According to Berry (1997), migrants settled in the host society must confront two
basic issues: maintaining one's identity and characteristics and maintaining relationships
with the larger society. Berry (1997) subsumed the question of cultural identity under the
broader notion of acculturation strategies. His framework combines cultural-level (mainly
situational variables) and psychological-level (predominantly person variables)
phenomena, as well as structural and process features of acculturation. These two
dimensions of cultural change are crossed, resulting in four acculturation strategies, which

migrants can adopt: assimilation, integration, separation, and marginalization. This
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taxonomy supports the argument that acculturation is not a linear process with individuals
from uncultured to assimilated ones, but rather a multidimensional process that involves
focusing on ethnic culture and society as a whole (Benet-Martinez & Haritatos, 2005).
Currently, American sociologists identify the fifth acculturation strategy - transmutation.
This strategy is used by those who attach great importance to both maintaining their
original culture and adopting a new culture. However, instead of integrating two different
cultures into their daily lives, they create a third culture (a mixture of old and new) (Cole,
2019).

Two variations in adaptation have been identified, involving psychological well-
being and sociocultural competence. One important finding is that there are relationships
between how individuals acculturate and how well they adapt. Often those who integrate
(defined as being engaged in both their heritage culture and in the larger society) are better
adapted than those who acculturate by orienting themselves to one or the other culture (by
way of assimilation or separation) or neither culture (marginalization) (Sam & Berry, 2010).
These strategies are neither static nor are they end outcomes in themselves. They can
change depending on situational factors (Berry, 2010). The integration strategy reflects a
desire to maintain key features of the migrant cultural identity while having relationships
with members of the host society. In their investigations of acculturation attitudes, Berry
and his colleagues have generally found that individuals usually experience, or choose,
integration (e.g., Berry et al., 1989), which can be successfully maintained, especially when
the dominant society is open and inclusive in its orientation towards cultural diversity
(Berry, 1997). The assimilation strategy is characterized by the willingness of the migrants
to adopt the culture of the host society while rejecting their own cultural identity. Migrants
who choose the separation strategy try to maintain all features of their own cultural
identity while rejecting relationships with members of the majority host culture. Finally,
marginalization characterizes migrants who, due to a variety of reasons, refuse their own
culture and lose contact with the host majority. This model explicitly distinguishes
between the cultural and the social dimensions and acknowledges their relative

independence of each other (Jasinskaya-Lahti, 2000).
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It is worth distinguishing between acculturation processes for groups and
individuals. The term “psychological acculturation” is used in the literature to refer to
individual changes that happen with a person as a result of contact with other cultures (or
as a result of participation in the acculturation process of his/her cultural or ethnic group).
Acculturation was later also conceptualized as a process of re-socialization involving
psychological features such as changes in attitudes, values, and identification; the
acquisition of new social skills and norms; changes in reference- and membership-group
affiliations; and adaptation to the changing environment (Berry, 2014).

Adaptation is not synonymous with acculturation, but it follows from the change.
Adaptation in the context of acculturation has been defined variously, including health
status, communication competence, self-awareness, stress reduction, feelings of
acceptance, and culturally skilled behaviors. Thus, psychological adaptation refers to an
individual’s satisfaction and overall emotional or psychological well-being (Berry, 2010;
Berry, 2014). Factors threatening or promoting the psychological adaptation of migrants
during acculturation are related to each other.

The dynamics of acculturative change at the individual level can be considered as the
selective adaptation of value systems, integration into new activities and roles, leading to
new experiences and new attitudes, knowledge, and skills. A distinction was also drawn
between psychological and sociocultural adaptive outcomes. The psychological type refers
to a set of internal outcomes, including good mental health, psychological well-being, and
the achievement of personal satisfaction in the new cultural context. The sociocultural type
refers to a set of external outcomes such as the appropriate social skills and behaviors
needed to successfully carry out day-to-day activities. In addition to the above, one more
adaptive outcome has been introduced: economic adaptation, which refers to the degree to
which work is obtained, is satisfying and effective in the new culture (Berry, 1997).

According to the social-stress model of cultural stress (Berry, 2010), any move to a
new place creates major stressful demands. Thus, an individual in the process of
acculturation systematically experiences stress, and a major task confronting individuals in
stressful situations is a cognitive one. This implies an interpretation of the situation and the

activation of the coping response that could maximize a sense of control over the situation
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and ensure the continuation of a positive self-concept. Consequently, adverse outcomes
occur when stressors exceed the individual's coping resources. Thus, even though
migration per se may not necessarily compromise the psychological adaptation of
migrants, psychological acculturation can be very problematic in some circumstances.
Prejudice and/or discrimination by members of a dominant group, insufficient proficiency
in the host country's dominant language, and other negative experiences related to their
ethnicity and minority status can considerably decrease well-being among migrants and
diminish their ability to function effectively in the new setting. As a result, they are less
satisfied with their lives, feel more stressed and out-of-control while their self-esteem gets
lower (Jasinskaya-Lahti, 2000).

At the individual level, it is necessary to take into account the psychological changes
that people in all groups undergo and their possible adaptation to new situations. These
changes range from simple behavioral changes (for example, regarding speech, dressing,
and eating) to more problematic ones, leading to cultural stress, which manifests itself in
uncertainty, anxiety, and depression. Studies interested in psychological adaptation often
focused on mental health outcomes such as depression and anxiety (e.g.,, Andrews &
Thompson, 2009; Keller & Neese, 2005; Neese, 2005, Nettle, 2004; Tooby & Cosmides,
1990). Sociocultural adaptation, on the other hand, refers to how successfully a person
acquires appropriate sociocultural skills for an effective life in a new socio-cultural
environment (e.g., Chirkov et al., 2007; Keats et al., 1990; O' Reilly et al., 2010; Stone and
Ward, 1990; Swagler et al., 2005; Ward, 1996). Two forms of adaptation are interconnected;
both problem-solving and positive interactions with representatives of the host culture are
likely to improve a sense of well-being and satisfaction. Likewise, it is easier to complete
tasks and develop positive interpersonal relationships if someone is doing well and
accepting others. However, not all acculturation changes result in acculturative stress
because there are many moderating and mediating factors (before and during the
acculturation) such as personal characteristics (age and gender) and social support that
may influence the perception and interpretation of the acculturation experience (Berry,

2010).
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Cultural stress involves cognitive aspects that mainly relate to how people process
information about their group and other groups. When individuals and groups find
themselves in a situation of acculturation, they are faced with questions “Who am I? Which
group do I belong to?”(Berry, 1997). In addition, people tend to put others and themselves
in categories, and this helps us to associate (i.e. identify) with certain groups.

Berry's framework (Berry, 1997) received some critic evaluations in terms of the
degree of theoretical relevance and applicability to concrete situations and current
problems of migrant populations. Also, it was enriched by theoretical notions providing
more in-depth or better explanations of some acculturation phenomena. The main critique
of Berry's framework concerned its insensitivity to the dynamic nature of the process of
acculturation and to how ethnic minority members can understand and express their sense
of being part of two cultures (Jasinskaya-Lahti, 2000). So, later on, Berry (2010) recognized
that no cultural group or individual remains unchanged after contact with another culture.
The acculturation process is the basis for understanding the processes that are set in
motion and continue for quite some time. These processes reflect the compatibility (or
incompatibility) in cultural values, norms, relationships, and personality between two
cultural communities in contact. Berry (2010) admits that the development perspective in
the field of acculturation today do not have precise theoretical positions. They are
currently just ideas that emphasize the importance of incorporating development issues
into our approaches to acculturation. Both acculturation and development entail specific
changes, and it is difficult to separate these two changes from each other. Some
development experts believe that acculturation is generally development. Besides, some
researchers study developmental issues such as cultural identity, personality development,
and the dynamics of family relationships, which may be complicated by acculturation
experiences. One more problem was also acknowledged by Berry (1997), who emphasizes
that theoretical models and empirical studies still cannot unambiguously show which
factors have a direct and an indirect effect. That is why we do not yet have a clear
understanding of which aspects of the acculturation process are stressful and which serve
as advocates for psychological adaptation among migrants. Despite the recognition that

individuals can vary in the degree to which they participate in the process of acculturation,
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there is relatively little research and there is no clear theory linking personality with
acculturation. Existing research has studied to a large extent various aspects of an
individual’s personality characteristics (broadly defined as personality) and how these
characteristics can affect how acculturation occurs and whether they improve or inhibit
adaptation. One of the goals of this line of research was to identify a “foreign type” that
could easily adapt to a new cultural environment, focusing on how certain personality

traits influence adaptation (Berry, 2010).

2.2. Concept of a migrant

Contemporary human migration is seen in the literature as the movement of people
from one place to another with the intention of settling, permanently or temporarily at a
new location. Internal migration is possible, but the dominant form of migration is
worldwide when movement occurs over long distances and from one country to
another. There are four major forms of migration: invasion, conquest, colonization, and
immigration (Caves, 2004).

Different words and concepts are widely used to depict the person who has moved
permanently or temporarily to another country, such as migrant, immigrant, and newcomer.
Researchers studying migration processes on the academic levels, such as Hoffman (2009)
use the International Organization for Migration (IOM) definition of migrants or migration
as the movement of a person or group of persons from one geographical unit to another
across an administrative or political border, wishing to settle definitely or temporarily in a
place other than their place of origin. Following UNESCO's (2016) definition of a migrant,
a migrant is any person who lives temporarily or permanently in a country where he or she
was not born and has acquired some significant social ties to this country. Finnish
policymakers use the word immigrant (maahanmuuttaja in Finnish) meaning a person who
has migrated to Finland permanently (Foreign Ministry). In practice, the Finnish
authorities often use the word immigrant (maahanmuuttaja) for all non-native inhabitants of
the country. Officially, as well, the word immigrant means a person who has moved to
another country intending to take up permanent residence (Merriam Webster Dictionary,

2019). In Finnish mass media, the word immigrant (maahanmuuttaja) usually means any
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person with a migrant background. The word newcomer means a person that has recently
arrived in a place or joined a group (Lexico, 2020). Sometimes, especially in mass media,
this word is used as a synonym to the word immigrant. In this research, as well as in the
original publications, I refer to a migrant as any person who was not born in Finland and
who moved to Finland as an adult or young adult for whatever reason.

The main factor by which a migrant is defined as Russian is the mother tongue, which
is indicated in the official documents. The Russian language can be chosen as native by
different groups of migrants. First of all, these are ethnically Russian people. Next, these
are individuals who come from Russia or the countries of the former Soviet Union, who
are not Russian by nationality, but they grew up in the Russian cultural tradition and have
got an education in the Russian language. As Russia is a large country where more than
120 ethnic groups live, Russian-speaking migrants are not a homogeneous group. They are
diverse in terms of nationality, culture mixture, and socio-economic status. Thereby, the
main unifying factor for Russian-speaking migrants to Finland is their native language and

elements of Russian culture.

2.3. The concept of integration of migrants

The moment migrants settle in the country, they have to acquire a place in this new
society. This is true not only for physical needs, such as housing but also in a social and
cultural sense. The initial stage of integration at different levels (personal, social, socio-
economic, and professional) requires multi-layered efforts. Integration is the process by
which migrants become accepted in society by both individuals and groups. Despite the
prevalence of this phenomenon in the modern world, the definition of integration remains
open-ended, since the requirements of host societies vary greatly from country to country.
The openness of this definition also reflects the fact that the responsibility for integration
lies not with one particular group, but with many participants - the migrants themselves,
the host government, institutions and communities, and many others (Penninx, 2003).

The open-end definition requires a problematization of the meaning of the word
integration. In British English this word has the following meanings: 1. the act of combining

or adding parts to make a unified whole; 2. the act of amalgamating an ethnic or religious
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group with an existing community; 3. the combination of previously racially segregated
social facilities into a non-segregated system. In American English integration means: 1. an
integrating or being integrated; 2. the bringing of different racial or ethnic groups into free
and equal association (Collins English Dictionary, 2020). Thus, the term integration means
joining parts into an entity; the social interpretations may considerably vary. As mentioned
earlier, Berry (2010) positions integration as one of the strategies used by individuals to
acculturate. An individual has an interest in maintaining one’s original culture while
having daily interactions with other groups. In essence, there is some degree of cultural
integrity kept. At the same time, they seek, as a member of an ethnocultural group, to
participate as an integral part of the more extensive social network.

Turning to previous research about integration, one comprehends that integration is a
complex process that is created by many agents. Hamberger (2009) identifies two critical
areas in which the integration process develops. Firstly, mastering the host country
language helps to achieve cultural and social integration. However, mastering the other
language is not an easy process due to several factors, such as the level of education of
migrants, the distance between the country of origin and the host country, and migrants'
age. Secondly, the use of the skills, professional experience, and knowledge of migrants is
an important step towards integration. The human capital of migrants is an asset to the
host country.

The words integration and adaptation are often used interchangeably in social
discussions. However, in academic research, they are positioned differently. In sociology,
adaptation means “a gradual change in behavior to conform to the prevailing cultural
patterns” (Collins English Dictionary, 2020). The acculturation strategy that people choose
is related to how well they adapt. The most common conclusion is that the integration
strategy is associated with better psychological and sociocultural adaptation. One of the
possible reasons why integration leads to a better adaptation result is because it involves a
form of dual competence and the presence of dual resources. These competencies come
from our own ethnic and cultural group and a new and wider society, and these resources

double the human ability to cope with cultural transformations (Berry, 2010).
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The phenomena of migration and internationalization are seen as ‘new’ situations in
Finland. So, many terms or discourse are adopted, borrowed, or translated from other
countries. Unfortunately, in Finnish society, such terms as integration, multiculturalism,
internationalization, and diversity sometimes are used as ‘smoke and mirrors terms’. These
terms have been used in many places to reference many types of issues, and they are used
uncritically and take on the character of slogans (Hoffman et al., 2015). That is why this
chapter conceptualizes integration in terms of policymaking institutions.

In Finland, the integration of migrants has become one of the dominant topics in
public dialogue. According to the forecasts of the Academy of Sciences of Finland and the
National Agency for the Financing of Technology and Innovation, the successful
integration of migrants and their participation in the life of Finnish society is important
since the development of the economy and the country's competitiveness depends on them
in many respects (FinnSight, 2015). The main vector of a context of integration is being set
by policies at the international and national levels. Finnish integration policies are
influenced by European policies. At the European level, integration is defined as a bilateral
process that requires the participation of both members of the host society and migrants
(European Commission, 2016). In Finland at the moment, migrant integration is regulated
by the Act on the Promotion of Immigrant Integration (1386/2010) that came into force in
2011. It presents a holistic view of the integration of migrants and pays attention to the
diversity of migrant groups. In this Act, integration is defined as “interactive development
involving immigrants and society at large, the aim of which is to provide immigrants with
the knowledge and skills required in society and working life and to provide them with
support, so that they can maintain their culture and language” (Act on the Promotion of
Immigrant Integration 1386/2010, Section 3). It means adaptation to a new culture in such
a way that migrants preserve their cultural characteristics. On the one hand, migrants have
certain rights and obligations for their new country of residence. On the other hand, the
host society is regarded as one that creates opportunities for migrants. This policy-based
approach indicates that integration into the local labor market should be carried out by
individuals with a migration background themselves, and the host society should be a

facilitator of the process by providing facilities for learning related to that, such as, for
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example, learning the language, history, and culture of the receiving society. Naturally,
integration also includes economic and social aspects. There are many views on how
integration is perceived, which highlights the fact that starting life and career in a new
country is a complex process connected to many spheres of life. In this sense, we can talk
about cultural, linguistic, social, and structural integration as well as about changes in the
identification processes (Karkkdinen, 2017). Hence, education, language proficiency,
culture, and social relations are the main influencing factors in the integration process
(Rynkdnen, 2011). For the participants in this study, these factors are particularly
significant, since the Finnish education sector requires a high level of education, language
proficiency, and knowledge of the local culture.

The current approach of integration of migrants to Finnish society and the labor
market combines Finnish language studying and social adaptation (e.g., Aghaee, 2014;
Kangaspunto, 2011; Lahti et al., 2013; Launikari & Puukari, 2005). Studying integration to
the Finnish labor market, previous research focuses on prejudices, stereotypes,
discrimination, and negative attitudes towards Russian-speaking migrants from Finnish
employers and society (Brylka, Mdhonen & Jasinskaja-Lahti, 2015; Kangaspunto, 2011;
Niemi, 2007; Nshom & Croucher, 2014). At the same time, according to Johansson (2006),
the Finnish citizens of bigger towns tend to have a more positive attitude towards migrants
if compared to rural areas. Meanwhile, Finnish society and the labor market are more
assimilation-oriented. Thus, the better a migrant assimilates into Finnish society by
language, traditions, education, and culture, the more he or she is accepted by society.
Every migrant should have an individual integration plan, which is implemented in
cooperation with immigration and employment services. Cooperation between all
instances responsible for migrants’ studies and work is highlighted in the research as the
most important factor in the fast implementation of the integration plan (Kangaspunto,
2011). More and more educational sciences scholars are accepting Russian-speaking
migrants” integration into Finnish working life and society as a subject worthy of academic
consideration (e.g., Aghaee, 2014; Gulijeva, 2003; Johansson, 2006; Kangaspunto, 2011;
Nshom & Croucher, 2014; Niemi, 2007).
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The importance of the knowledge of the local language is especially evident in the
Finnish context. Many adult migrants realize the necessity to learn Finnish to enter the
Finnish labor market and construct social relations in the host society. Johansson (2006)
and Sinkevich (2011) argue that it is vital for finding a job to be able to communicate in
Finnish. Also, Ahmad (2005) claims that command of the mainstream language is self-
evidently crucial to the effective integration of migrants into the labor market, and also
expands access to information about employment opportunities advertised publicly. Low
competence in Finnish has often been cited as the main reason for migrants' poor
performance in the labor market. The process of integration tends to be a long-lasting
project. The study of Perhoniemi and Jasinskaya-Lahti (2007) shows that labor market

integration can last more than 4 years.

24. Concept of success

In constructing this research, I decided to explore the experiences of people who felt
that they had done well in making the transition to a new country. The participants of the
study were cautious in the evaluation of their immigration stories as successful. I did not
specify with them what “success” means; this was enough for the study participants to feel
good in their lives. However, they all share the opinion that having an opportunity to work
in the field of education and according to their previous diploma and profession can be
recognized as a sign of success. An important part of becoming a successful professional is
the recognition of others in the workplace and society (Lefever et al., 2014). As it was
mentioned before, psychological adaptation refers to an individual’s satisfaction and
overall emotional or psychological well-being (Berry, 2010). In this sense, the concept of
success in this study is rather close to Berry’s understanding of successful psychological
adaptation.

Besides, the emphasis on positive experiences is consistent with some trends in
psychological literature, in which there is a movement toward studying people who
successfully cope with complex events (Amundson et al., 2011). This positive psychological
outlook has expanded and now includes research aimed at people who can cope and thrive

in difficult circumstances. This part of the research studies the good life including
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happiness, well-being, courage, citizenship, play, and the satisfaction of healthy work and
healthy relationships. Their results show that a sense of meaning and fullness appear in life
when people are immersed in activities, relationships, and the desire to achieve truly
satisfying goals, such as serving the community through volunteering (Keyes & Haidt,
2003). It is hoped that by studying the experiences of people who have done well, we
might learn more about what helps in facilitating a successful transition experience such as
acculturation in another country. Successful people can cope with change and ambiguity,
accept unpredictability, and use the irrational side of thinking. A positive attitude towards
uncertainty helps such people accept and utilize inconsistencies and intuitively make
choices. Since everything is interconnected to everything else in an unbroken wholeness,
and the mind is the connector, a positive attitude and paradoxical methods in the presence
of growing uncertainty can become a new strategy for moving towards the desired results
(Gelatt, 1989).

Since the future cannot be predicted with any reliable degree of certainty, unplanned
events are a normal and necessary component of every life and career transition. Every
action toward the desired life involves some risk. However, when people make career
decisions, it is very helpful to recognize their interests, find attractive activities, and
explore potential opportunities. According to Savickas (2015), unplanned and random
events often determine the choice of life and career, especially in situations where careful
long-term planning is impossible. Successful people tell that to succeed in professional life,
it is important to participate in a variety of interesting and beneficial activities, remain alert
to alternative opportunities, and be prepared to use learning skills. A chance meeting, a
failed appointment, a spontaneous trip, hobbies are the types of experience that can lead to
unexpected life directions and career choices. Achieving a more satisfying career and
personal lives do not mean making a single career decision. These days it often means
taking actions, stimulating learning, engaging in exploratory actions as a way of generating
beneficial events. Krumboltz (2009) explained by the Happenstance Learning Theory
(HLT) that the career destiny of each individual cannot be predicted in advance. The HLT
“posits that human behavior is the product of countless numbers of learning experiences

made available by both planned and unplanned situations in which individuals find
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themselves. The learning outcomes include skills, interests, knowledge, Dbeliefs,
preferences, sensitivities, emotions, and future actions” (p. 135). The situations, in which
individuals find themselves, partly depend on factors that they do not control, and partly
on the actions that they initiated. Any situation can be considered as representing potential
opportunities if people can recognize them, and then take actions to use them. The
interaction of planned and unplanned actions in response to self-initiated and random
situations is so complex that the consequences are almost unpredictable, and they are best
described as happenstances. In any case, a successful individual takes effective actions, for
example, exploring, interviewing, researching, expressing interests, establishing contacts,
joining clubs, volunteering, or trying part-time jobs. Each individual has a choice of what is
satisfying. It is worth mentioning that the career and personal aspects of life are
intertwined (Krumboltz, 2009).

The Harvard Study of Adult Development, one of the world’s longest studies of adult
life, has proved that good family relationships help us be happier. For over 80 years the
researchers have studied the participants’ health trajectories and their broader lives,
including their successes and failures in careers and marriage. The Harvard Study has
found a strong correlation between happiness and close relationships like spouses, family,
friends, and social circles (Mineo, 2017; Solan, 2019).

One more study is worth mentioning relating to the concept of the success of the
study. Waterman (1993) emphasizes the role of personal expressiveness as a signifier of
success in the role of self-realization. Self-realization involves the efforts to live following
those unique potentials (a true self) that distinguish each individual from all others as well
as to extensively realize those potentials. Self-realization gives rise to a condition of
eudaimonia, as Aristotle called it, or happiness. The nature of eudaimonia differs from
hedonic happiness. Feelings of personal expressiveness (eudaimonia) were “more strongly
associated with the perception of activities as affording opportunities for the development
of one’s best potentials” (Waterman, 1993, p. 689). In those activities individuals felt
challenged, competent, investing a great deal of effort, having a high level of concentration,
assertive, having goals. Therefore, experiences of personal expressiveness can be said to be

a signifier of the optimal psychological functioning of an individual. In this sense, the
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participants of the study have relevant experiences since their path to Finnish education
afforded challenges and opportunities to reveal their unique potentials and find their true
selves.

Life satisfaction and a personal sense of being able to master what is required in a
new culture are rather close to the understanding of success in this study. These factors can
be used as indicators of psychological well-being among migrants. Life satisfaction is
usually considered a direct expression of avowed happiness. It is concerned with "global"
well-being, happiness, or satisfaction with life as a whole, whereas a sense of mastery
indicates a general personal feeling of being in control. While these are valid indicators of
well-being and correlate with each other, they all relate to different aspects of an

individual's subjective sense of well-being and success (Jasinskaya-Lahti, 2000).

3 METHODOLOGY

This chapter discusses the methodological aspects of the current study. Along with
the position regarding the philosophical assumptions that accompanied me during this
research, I describe the research strategies. Finally, I reflect on the reliability and limitations
of the study.

This study was conducted as qualitative research using a narrative inquiry approach.
According to Creswell (2014), “the worldviews, the designs, and the methods all contribute
to a research approach” (p. 46). He also claims that philosophy, designs, and methods
intersect during an inquiry process. Thus, in the process of research, the researcher is
obliged to explain assumptions regarding the ontological, epistemological, axiological, and
methodological choice. A qualitative approach allows taking into account the contexts of
study participants (Creswell, 2007), which also contributes to a more in-depth
understanding of the studied phenomenon. This study also follows this assumption.

A qualitative approach is a good choice when a small amount of research on a specific
topic has been previously conducted, the topic has not been studied in a specific context, or
existing theories are difficult to apply to the group being studied. These arguments are

relevant to the research topic in this study. Silverman (2006) describes the strong



32

advantage of qualitative research as follows: “The strength of qualitative research is the
ability to access directly to what is happening in the world. In the case of people, the
strength is the ability to reach out what and how people are actually living their lives” (p.
113). The key point of a qualitative study is the understanding of the phenomenon being
studied and its complexity, which is also the purpose of this study.

3.1. Narrative inquiry as a part of qualitative research

Narrative inquiry or narrative analysis emerged as a discipline in the field of
qualitative research at the beginning of the 20th century. The growing narrative literature
has affected almost all disciplines and led to a “narrative turn” in the human sciences.
Narrative research has been used as a tool for analysis in history, psychology, sociology,
professional and educational sciences. Educational research makes extensive use of
narrative research methods. Creswell (2011) claims that narrative research methods were
influenced by the following three trends: increased emphasis on teacher reflection; more
attention to what teachers know, how they think, and how they make classroom decisions;
shedding light on teachers’ stories, empowering them to talk about their experiences. Thus,
narrative research provides a voice for those who are normally unheard and explores
problems by analyzing the experiences of an individual.

The approach does not always assume objectivity. Instead, it offers the advantage of
positionality and subjectivity. The narrative analysis takes as its object of investigation the
story itself. So, storytelling is the main action in narrative research; it dialectically connects
people and social events. It is a collaborative practice, suggesting that tellers and listeners
or questioners interact in particular cultural-historical contexts essential to interpretation.
Analysis in narrative studies opens up forms of telling about experience. It illuminates the
intersection of biography, history, and society. When we tell stories about our lives we
perform our identities as they are situated and accomplished in social interaction. By
applying these ideas to the interviews, the participants agree on how they want to be
recognized by the stories they develop during the interviews. Approaching identity as a
struggle for the meaning of experience opens up analytical opportunities that are missed

with static concepts of identity. A useful way to see how identities can change over time is
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to look at the “turning points” in stories — moments when the narrator means a radical
shift in the expected course of life (Riessman, 2001).

The narrative captures and explores the experience of how people live it in time, in
space, in man, and in relationships. Social phenomena are becoming a converging place for
the individual, collective, and cultural stories (Clandinin & Connelly, 2000). According to
Connelly and Clandinin (1999), a teacher’s identity, knowledge, and context are
interconnected. The narratives are not merely representational, but constitute a
hermeneutic returning to the lived ground of human experience.

Narrative inquiry begins with the ontology of experience. From this concept of reality
as relational, temporal, and continuous, it comes to understanding how this reality can be
known. The narrative research perceives the sphere of immediate human experience as the
first and most fundamental reality that we have (Clandinin, 2007). In the narrative
designs, researchers might study individuals (Creswell, 2007). The narrative inquiry allows
for the systematic study of personal experience and meaning. The approach enables
investigators to study the active quality of human thought and the power of stories to
create and refashion personal identity (Riessman, 2001).

What can be understood under “narrative”? When narrators tell a story, they give
‘narrative form’ to experience. They position characters in space and time and make sense
of what happened. Thus, it can be argued, that narratives attempt to “explain”, what has
occurred; they layout why things are the way they are. Narrative, therefore, provides a
portal into two realms: (i) the realm of experience, where speakers describe how they as
individuals experience certain events and give their subjective meaning onto these
experiences; and (ii) the realm of narrative means that are used to make sense. In the first
case, we typically encounter research with narrative and in the second, on narrative
(Bamberg, 2010).

According to Clandinin and Connelly (2000), the methods of conducting a narrative
study do not follow the “step” principles but instead represent an informal collection of
topics. Narrative inquiry is a dynamic inquiry, not a set of procedures or linear steps to be
followed. In a narrative study, there is an element of surprise. This unexpectedness is not

only expected in a narrative study but is also one of its goals since narrative storytelling
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with other people opens up opportunities for growth, which means coming to better tell
and live (Clandinin, 2007; Clandinin, 2013). Narratives provide the base for “future
research”, “theory building” and “implications for practice” (Murray, 2009, p. 46).

The narrative analysis as a method focuses on how people make and use stories to
interpret the world. It is worth mentioning the iterative nature of the narrative inquiry, as
this is a repeating process. The researcher does not perform the study linearly step by step.
She has to constantly move between the literature, field texts, and own text. These cycles
allow improving the quality of research and delving into the processes described by the
participants. Thus, there is an ongoing interaction between field texts, intermediate
research texts, and final research texts. An iterative character means the performance of
work on an ongoing basis with continuous analysis of the results and adjustment of
previous stages of work (Clandinin, 2013).

Narrative analysis has its critics as it is one approach, not a panacea, suitable for some
situations, not others. These methods are not appropriate for studies of large numbers of
nameless, faceless subjects. The approach is slow and painstaking, requiring attention to
subtlety: nuances of speech, the organization of response, relations between researcher and
subject, social and historical contexts (Riessman, 2001).

In selecting and justifying the narrative analysis techniques, I draw mainly on
Bamberg, Creswell, Clandinin & Connelly, Marshall & Rossman (Bamberg, 2010; Clandinin
& Connelly, 2000; Clandinin, 2007; Clandinin, 2013; Creswell, 2007). For my study, it is
important to know the participants' experience before they decided to immigrate for
understanding their behavior and actions during the adaptation period. Memories of the
time after their arrival in Finland are important, as the experience affects the entire life of
the individual. Besides that, their current states, thoughts, and feelings are also of great
interest, as they reflect the evolution of their identities in the process of adaptation and

rooting in the country.
3.2.  Constructivist approach as a paradigm and learning theory

Taking into consideration the focus of the present study and the research questions,

the constructivist approach seems to be the most suitable for interpreting the data. The
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constructivist perspective views the person as an open system, constantly interacting with
the environment, seeking stability through ongoing change. The emphasis is on the
process, not on a specific outcome. Within the process, random or chance events contribute
to an open-ended unpredictable state of existence. The result of these elements of the
contextual worldview is the recognition of the active nature of the individual as self-
development and self-renewal, in contrast to a passive organism mechanically moving
from one stage of development to another. Constructivism includes relativistic ontology
and subjective epistemology, emphasizing the subjective multivariate nature of social
reality and the constructed and localized nature of experience. It is designed to study
people's interpretations in order to develop an understanding of how people can navigate
the social world, which is considered here as an important aspect of social reality as such.
Communication plays a decisive role, as individuals are seen as constructing experience
through social interaction (e.g. Vygotsky, 1978; Lahti, 2015; McLeod, 2019).

The framework of applicability of constructivism as a theory includes the various
types of constructivism in qualitative educational research such as social, psychological,
and contextual ones. Constructivism is an epistemology that argues that humans generate
knowledge and meaning from an interaction between their experiences and their ideas. As
a theory of learning, constructivism is relevant in this study as the researcher wished to
establish how the participants gained new knowledge and skills which were necessary for
their adaptation to the new country of living. Constructivism maintains that individuals
construct their new understandings or knowledge through the interaction of their previous
knowledge and experiences and the ideas, events, and activities with which they come in
contact. Thus, constructivists maintain that learning is an active, contextualized process
where the learner is an information constructor, and new information is linked to prior
knowledge. The constructivist perspective emphasizes the importance of learning tempo,
self-discovery problem solving, as well as the acquisition of knowledge through activity
and taking initiatives. All these aspects are tremendously important for the present study.
Constructivism involves essential aspects such as culture, context, literacy, language,

learners’ interests and needs, personal experiences, interpretation of reality, as well as the
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application of knowledge, which the researcher can analyze to determine their impact on

the processes which are in focus (Mogashoa, 2014).

3.3. The role of the researcher

Since a narrative study is a research method in which a researcher studies the lives of
individuals and asks one or more people to provide stories about their lives, this
information is then retold or transformed by the researcher. Often, as a result, the views
from the participants’ lives and the researcher’s life are combined in a collaborative
narrative (Creswell, 2014). The task of the researcher is to carefully investigate the
subjective experience of the research participants and then try to see patterns that lead to a
more holistic and objective understanding of common processes. In the case of this study,
these are phenomena accompanying the process of integrating a person into a new society.
Narrators usually present past events from the vantage point of present realities and
values. It also goes without saying that the passage of time since the past events has
softened their emotional impact, and consequently they can be silent about emotions.
Moreover, it makes it possible to question their causal attributions (Riessman, 2001).

According to Clandinin (2013), a narrative inquirer begins research amid her own life,
amid participants’ lives, and institutional, social, familial, linguistic, and social narratives.
Regardless of the starting point for each narrative inquiry, a researcher knows that when
she writes research, she is still in the midst. There will never be a final story. Each
experience told opens up new stories, always with the ability to retell and relive them.
Attention to the uncertainty of life that has been lived and told over time makes the
researcher strive to understand life in motion, to the desire to see and imagine life as it is.

In qualitative research, the role of the researcher as the main instrument for data
collection requires the description of personal values, assumptions, and prejudices at the
beginning of the study. The contribution of the researcher to the study setting can be useful
and positive and not harmful. I admit that my personal experiences have shaped my
perceptions of education, migration, and the process of acculturation of Russian-speaking

stratum.
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In many cases, researchers explore multiple perspectives on certain actions, events, or
settings. A researcher is an active sense maker and interpreter of what is seen or heard in
the context of the study. That is why a researcher must have advanced self-reflection skills
to be able to distinguish between the processes of the interviewee and own processes, as
well as to recognize the participant’s contribution to the story and own contribution. Each
research project inevitably depends on a researcher’s point of view, as well as on a
researcher’s own understanding, reflection, honesty, and good faith (Johnson, 2002).

The study aimed to achieve the same deep level of knowledge and understanding as
the participants have. Therefore, in-depth interviewing was used as a tool to explore living
cultural experiences to uncover what is usually hidden from the ordinary eye. As the
interviewer is a current member of the community being studied, I used in-depth
interviews to test my understanding and self-reflection if they are shared by other
members of the community.

In my study, I explore how the participants perceive their actions whilst their first
years in Finland, and now, when they have working positions and have been familiar with
the Finnish educational and working culture. More specifically, I wanted to understand the
ways how people make decisions to leave the country of origin and create meaning in their
lives while moving and adjusting to another country (in my study it is a decision to leave
Russia and to settle in Finland). I think this knowledge is valuable even when known by
only one or two persons.

With these issues in mind, I feel it necessary to shortly identify that being a
representative of the same cultural and historical context and educational background as
well as the same generation as the participants; I share their values and beliefs in many
ways. When I started this study almost four years ago, my knowledge of the research topic
was very small, while the interest was significant. Today I know a lot about educators with
Russian background in Finnish education. In addition, the process of writing this study has
become part of my life. Moreover, I am also a Russian migrant educator in Finland and go
through my personal experience of adaptation to a new place of residence. I came to
Finland with my 3-year son, knowing only a few words in Finnish. Over the years we have

gone through a period of adaptation to the new circumstances of our lives. My son goes to
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municipal school. Now he is bilingual and speaks both Russian and Finnish equally well.
Currently, I also study Finnish and look for opportunities to work in the education system,
as I would like to preserve my profession. Thereby, I am connected with the study, and my
research interest in the topic is profound. Besides, I greatly respect the participants of my
study, as they are incredibly gifted people who are very deeply interested in their
profession and life in general. To avoid or at least minimize biases, I take responsibility to
provide facts and descriptions that are supported by the data collected during interviews
with participants. Although every effort is made to ensure objectivity, these biases can
shape the way I look and understand the data and the way I interpret the experiences of
the participants. Thus, I see my role as the researcher as follows: to carefully listen to this
story, to study it, to understand the reasons and underlying senses of actions, to see
mechanisms of the person’s interactions with his/her environment, to recognize
peculiarities of his/her perceptions, and to fix them as well as analyze the interviews’
material with the help of theory-guided narrative empirical analysis.

Besides the said above I would like to note that we were not familiar with each other
before the study, so I do not tend to actively seek evidence to support my position or make
favorable or unfavorable conclusions about sites or participants. In the study, I tried to
develop a holistic account and offer readers a complex picture of the issue under study. I
involved reporting multiple perspectives and identifying many circumstances involved in

a situation.

3.4. Reliability, validity, and limitations of the study

In this section, I refer to the rationale and boundaries of the study. The limitation of
the study is three Russian-speaking participants working in education. The period of the
study is four years.

The trustworthiness of narrative accounts cannot be evaluated using traditional
correspondence criteria. There is no canonical approach to validation in interpretive work,
no recipes or formulas. The “truths” of the narrative descriptions lie not in their correct

understanding of the past world, but in the changeable connections that they establish
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between the past, present, and future. Personal narratives are, at the core, meaning-making
units of discourse (Riessman, 2001).

The present study is limited in some more respects. First, as is inherent in qualitative
research, the reliability of the results depends on the accuracy of the stories of the
participants. Secondly, the memory aspect is another limitation. As entire professional
careers were explored, participants had to recall various aspects of their lives, some of
which occurred in the 1990s. During the interviews, participants easily recalled the key
facts and events leading to certain decisions, followed the main chain of events, and kept
the focus of their story on the process of acculturation. However, cognitive distortions
may have occurred during a narrative. Although there is fairly detailed information about
the process of acculturation of the participants on how they have succeeded in the host
country, however, some details may be missed due to the remoteness or intensity of
events. Exploring such details would indeed have provided valuable information, but it
was not possible to collect such information in the present study because of the additional
time it would have added to the interviews.

The integrity of qualitative research is all about establishing the credibility of the
findings. That may be reached through prolonged engagement and deep immersion into
participants’ experiences and picturing different perspectives that emerge from data, as
well as through triangulation of data sources (Creswell 2007, Karkk&inen, 2017). In-depth
interview data are the result of the participant providing information about actions,
relationships, feelings, beliefs, relationships, and so on. Inevitably, issues of accuracy and
reliability arise.

Therefore, in the interests of the study, it was decided to focus on the main chain of
events, where the starting point was the description of the educational background of the
participants and decision to leave their former country of residence; the central part was
the process of coming to a new country and the first years in Finland; the final part was
devoted to the participants' perceptions of life today.

Thinking of the reliability and validity of the present study, I based on the notion that
reliability denotes the extent to which research findings are unconstrained by the

circumstances of their production (Silverman, 2011). The criterion of validity describes the
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degree to which a research report presents the social phenomena and practices that it
explores (Silverman, 2011). I strived at making the research process transparent by
providing detailed descriptions of data collection and analysis stages. I also made it clear
that the interpretations I have constructed are related to my specific theoretical position.
The arguments presented in this study are based on empirical data and theoretical
concepts, which also add credibility to the analysis and the results of the study.

This study provides a set of themes and subthemes related to the various
manifestations of the participants in terms of integration into Finnish society. In analyzing
and compiling the results, attention was also paid to reflections on the respondents'
perceptions and experiences, as well as their meanings. The accuracy of completed
interpretations has been provided by numerous excerpts from the interviews.

The trustworthiness of the study also refers to a systematic and consistent analysis of
data (Silverman, 2011). Working with interviews, I recorded and carefully transcribed the
interviews myself. It significantly reduced my concerns about interference with data
production. I triangulated the data by sending personal stories to the participants, asking
for their comments and corrections. Besides that, I regularly discussed the research process

in various forums with experts, scientists, and colleagues.

4 PROCEDURES OF THE STUDY

This chapter provides a detailed description of the data collection, data analysis
procedures, and the results of the study. It also contains a presentation of the themes

derived.

4.1. Collecting the data

4.1.1. In-depth interviews as the method for data collection
The data collection method in this study was semi-structured in-depth interviews.
The target group of participants was educators with Russian background working in

Finnish education. As a result of in-depth interviews, the participants became collaborative
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partners with the researcher (Johnson, 2002). They have been thoroughly acculturated in
Finland. They are respectable and recognized members of the Russian community, they are
educators, and they work successfully in different educational institutions. Therefore, they
were able to provide a good description of events and experiences (Johnson, 2002).

This study uses the life story tradition. Now, life experience is conceived as a way to
make sense of multifaceted identities that people can store, create, and manage over the
years (Tierney & Dilley, 2002). An in-depth interview is a good tool to watch long-lasting
complicated processes. I am interested in how the participants were making their
decisions, how they were implementing them, and how they were keeping their
motivation for many years. Although the primary research interest of the study is the time
of adaptation, the interviews allowed space for the broader life perspective. The decision to
conduct in-depth interviews was made because of the importance of the participant’s
personality and story prior to the immigration for understanding their behavior and
actions after it happened.

Researchers working within a narrative paradigm frequently engage in in-depth
conversations with participants (Maccormack, 2002). As there is a certain relationship
between a person’s narrative and identity, the narrative in-depth interviewing techniques
were designed. They aimed to connect the respondents’ meaning-making efforts to the
concrete setting and the larger socio-cultural background (Bamberg, 2010). In-depth
interviewing involves a certain style of social and interpersonal interaction (Johnson, 2002).
This method of collecting data asserts that real people, or concrete subjects, live lives with
meaning, and these meanings have a concrete presence in the lives of these people. This
method also relies upon the subjective expressions of meaning given by the individuals
being studied, as these expressions are windows into the inner life of the person. The
meanings of these experiences are best given by persons who experience them (Denzin,
2011). As narrative transfers, or shares, not only knowledge but also feelings, the
experiences of the participants of my study can be double noteworthy for those who are
involved in the process of migration. In-depth interview data can be analytically framed
with reference to the phenomena that shape the context for the participants' experiences

(Plummer, 2001).
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Obviously, in-depth interviews required preparation. It concerned not only the
interview questions but also the participants (Johnson, 2002). Several preliminary meetings
were organized where the participants had an opportunity to get acquainted with the
researcher and ask as many questions as they wanted. Any topics were open for
discussions, and they asked many questions about my life circumstances and worldviews.
One of the participants invited me to visit her workplace after we get acquainted and
talked for about an hour. At her workplace, she showed the results of her long-lasting
efforts, and they were undoubtedly impressive.

The interviews’ structure was formed to be open-ended, using three main parts. The
first part should be focused on the period when the participants lived in Russia and were
preparing for coming into Finland so that they have an opportunity to tell about their ideas
and feelings before migration. The second part was devoted to the first years of adaptation
in the new country, and the participants were expected to concentrate on the positive and
negative sides of the period of their adaptation into Finnish society and/or the labor
market. The third part should have described the present thoughts and feelings of the
participants, and what they could recommend to other migrants who would like to live in
Finland and work in the field of education. So, every participant had three interview
sessions, and every session was focused on one part of the interview. During every session,
the participants were invited to freely narrate about each period of their lives: preparation
for migration, first years of adaptation, and present circumstances.

To be effective and helpful, in-depth interviews were developed and based on
proximity; in this respect, they resemble the forms of communication that can be found
among close friends. But in-depth interviews felt very different from talks between friends,
mainly because the purpose of an in-depth interview was to collect data (Johnson, 2002).
The degree of correspondence between the researcher’s expectations and reality turned out
to be very significant. Interviews with people with the same cultural and educational
background and even from the same generation as the researcher turned out to be very
productive for this study, as they allowed seeing the subtle nuances of the narratives.

The fieldwork was conducted over two years and consisted of 9 in-depth, face-to-face

interviews with the participants. The interviews were quite long and lasted more than 16
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hours in total. The set of the data for the study consists of individual interviews, recorded
and transcribed verbatim. In total, the research material comprises about 90 pages of the
interview transcripts. At the request of the participant, one interview was audio-recorded,
two others were video recorded. The interviewers were individual, between the
interviewer and the participant, and strived to create such intimacy that is characteristic of
mutual self-disclosure. They included the personal commitment of the participants as well
as moments of a greater expression of the interviewer's self.

Data for this study was collected through semi-structured in-depth interviews that
contributed to consistency in the data collection process. The participants were invited to
express their views and experiences freely, and if necessary, additional clarifications were
requested. The operationalized concepts embodied in the list of questions represented
theoretical concepts in which the researcher was interested. Through the interview, I tried
to reveal the concepts that respondents use in their understanding or interpretation of their
world. As Harvey (2020) underlines, the interview process is more complicated than telling
life as it is. This is an act and art of recreation, retelling, and memorization. It may happen
that when researchers and participants share common interests, this common ground can
lead to conversations that highlight the issues under study. Then we discussed our

interpretations with the participants.

4.1.2. Challenge to locate participants

The choice of interviewees was intended to reflect a very specific sample of
professional educators. The requirements for the participants were rather challenging as
they had to meet the definition of “successful Russian migrant in Finnish education”. At
the initial stage of the development of the thesis, there were certain difficulties with
inviting the participants, since the Russian community reacted with great caution to the
idea of “success” and what is a “successful migrant in education”. Since there are many
teachers among Russian migrants, of course, some of them work in Finnish education.
Unfortunately, at first, no one was ready to call himself successful. After several months of
discussions, meetings, and searching for suitable participants, the two men agreed. Then,
almost simultaneously, they offered the third participant, a woman. As mentioned above,

the first attempts to find and invite participants for this study failed. In about a year, my
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thesis supervisor recommended one of the participants. Then I saw the data of the second
participant on the university website. The third participant was recommended by the first
two participants (independently from each other). I think that the reason for the
participants taking part in this study was a desire to share their experience. At the time the
study began, they lived in Finland for quite a long time and gained valuable knowledge
and skills. My goal was to hear their stories and gather information about how they
experienced extremely complex processes in their lives. The initial goal of the study was to
see the most influential circumstances for successful integration into Finnish education and
society and what personality traits and views contributed to successful acculturation.

So, finally, the respondents have been middle-aged Russian migrant professional
educators successfully working in Finnish education. The information, given by them,

represents an individual within a social and cultural context (Creswell, 2011).

4.1.3. Interview progress

Interviews took place in the Faculty of Education and Psychology of the University of
Jyvaskyla. They were carried out in the Russian language as it is the native language of the
participants and the researcher. The procedure of the interviewing was as follows. I
contacted all interviewees individually to agree on the time and place of the interview. The
participants arrived individually in the interviewing area at the university premises. The
first interview session began with obtaining informed consent (see Appendix 1) and a short
introduction to the interview. As I got acquainted with the participants during preliminary
meetings and discussions of the study, the participants were ready for discussion. The first
session began immediately with a clarification of the plan for forthcoming work. I behaved
in a friendly and interested manner to help build trust and engage in cooperative, mutual
self-disclosure. A good rapport was signaled by emotions that felt harmonious and
cooperative, and trust was distinguished through eye contact, facial expression, and body
language.

The participants easily talked about their experiences. I asked additional questions if
it was necessary to clarify some points in the participant’s story, or if they made it possible
for the interlocutor to tell in more detail about some of their experiences. The respondents

were expected to be able to express their experiences and feelings in their native language.
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Each participant was invited to describe their experiences in their own words as openly as
possible. The in-depth interviews attempted to elicit migrants' occupational histories in
Finland from the time of their arrival to the present. Long discussions of a retrospective
nature were also present in these interviews. The professional career of migrants has been
forming over a long time, starting from their adolescence. Topics, range, and depth of
narration were determined exclusively by the participants.

Following the agreed procedure, every session lasted about two hours. It was fair
enough time for the participants to describe the main ideas of the mentioned period
without losing their interest before feeling tired. It is worth noting that all participants
willingly told their stories and shared their experiences. Questions asked and topics
discussed differed across interview situations as the participants were encouraged to freely
articulate their interests and perceptions. Also, I had prepared thoroughly for the
interview. I had extensive knowledge of the program launched by the Finnish President
Mauno Koivisto in April 1990, which was known as the “repatriation of Ingrian Finns”,
and its implementation in Finland, as well as the peculiarities of Finnish society in terms of
the perception of migrants in general and Russians in particular. During the interview, I
focused on the particular circumstances of the person to be interviewed and to
comprehend each life story in its complexity. Furthermore, I asked questions to better
understand the life circumstances of each individual and the events that occurred during
the migration. The fact of sharing the same cultural background and language was
naturally of significant help in the process of interviewing.

4.1.4. Insight about the study approach

It is worth mentioning that after the material was collected and firstly analyzed, I
realized that though my initial intention was to do a biographical study it turned to be
more an oral history study. An oral history consists of collecting personal reflections on
events and their causes and effects from one individual or several individuals (Creswell &
Poth, 2018). This study has a specific contextual focus as it reflects on stories told by the
Russian educators and their experiences of migration. The framework of the study
advocates for highly-professional Russian educators and reports their stories using a lens

that shows the value of human and social capital which is brought by them to Finland.
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4.2. Analyzing the data

Taking on a theoretical approach to narrative analysis and storytelling, I have
undertaken an analysis of three individual stories of Russian educators who have migrated
to Finland. When analyzing and investigating narrative data, I bared in mind that the
respondents subjectively describe their experiences and feelings. Their narratives reflect
their reality; however, the responsibility for objective analysis rests with the researcher.
Out of this analysis, which has focused on how these professionals integrated into Finnish
education, we may conclude that although each of the stories told by the participants of the
research is unique and articulates an individual experience, there are striking similarities in
their attitudes to the process of adaptation and acculturation.

According to Creswell and Poth (2018), narrative stories can be analyzed using
various strategies. This research analysis is made thematically, about what was said by the
participants. It also involves foci on the participants' values as they constitute a
considerable part of their identities and affect their choices and decisions. The researcher
extracted themes that hold across the stories by coding them. Coding the data from the
stories into themes add depth and insights to the research (Creswell, 2011).

For the data analysis, it included three basic procedures: noticing concepts; collecting
examples; analyzing these concepts to find commonalities (Shultz, 2012). As a strategy of
processing interviews’ material, I used the combined inductive-deductive approach
proposed by Tesch (1990), Braun and Clarke (2006), and Shultz (2012). The procedures
were divided into six stages. Listening and transcribing interviews was the initial step in
the analysis. The execution of the transcript is considered (Nikander, 2010) to be one of the
important stages in the interpretation of the reality being studied since the decisions made
by the researcher reflect the theoretical understanding of the phenomenon being studied,
the assumptions about it, and the approach to its consideration. In addition to that, since
transcribing is a rather time-consuming process, during it, I recollected the details of each
interview and relived this experience. These processes contributed to the formation of a
common vision of the gathered data and the identification of recurring themes. In the next

step, field texts prepared during in-depth interviews were initially filtered to select similar
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points and intersections in the life and professional narratives of the participants. These
segments were further distributed with general references to attitudes toward education in
parenting families; type of higher education of participants; foreign languages studying;
their attitudes towards integration into the Finnish labor market, namely, the need for
getting local pedagogical education; their current state of professional self-identity. During
this process, initial labeling, or open coding were done. Only data related to research
questions were coded. Some codes were developed and modified by me independently,
while other codes were inspired by previous literature on the topic of research. The codes
were semantic. This meant that I was interested in what the participants said, rather than
interpreting the meanings of their narratives. The third stage included closed coding, when
the number of codes decreased significantly, as the range of themes became visible. The
chunks of the text related to the codes were translated from Russian into English. The
fourth and fifth stages were devoted to the iterative process of constant comparison and
developing the relationships between the themes. I coded the data, categorizing major
themes, and subthemes to form coherent patterns. I collected all the interview quotes
within a theme and examined the ideas that made up that theme. Finally, at the sixth stage,
the derived themes were used to answer the research questions and produce a report on
that (Braun, 2019; Braun & Clarke, 2006; Harvey, 2020; Lofgren, 2013; Shultz, 2012). During
the analysis, five major themes were derived: 1) strong professional identity; 2) past life as
a supporting structure for life after immigration; 3) ability to be an effective learner; 4) luck
in different manifestations; 5) cultural influence of the family.

The analytical process was accompanied by repeated reading of transcripts of the
interviews, thereby gaining a deeper understanding of the data set. Such a procedure was
useful in determining categories that would best describe the phenomenon under study.
At the same time, a clear connection was established between the data and analysis results.
In addition, the research process in this study was accompanied by a constant return to the
existing literature on the phenomenon being studied. Several theoretical perspectives have

been used to study, interpret, and better understand the data.
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4.3.  Ethical considerations of the study

The question of ethical considerations is of great importance since, in many ways, it
affects the research process in the context of the goals that the research served. According
to Clandinin & Connelly (2000), ethical matters need to be narrated over the entire
narrative inquiry process. They are not dealt with once; they shift and change as we move
through an inquiry. Ethical considerations are always present in the research process, at
each of its stages. Qualitative research is interpretative research; the researcher is usually
involved in a rather intense experience with participants. This introduces many strategic,
ethical, and personal concerns into the qualitative research process (Creswell, 2007).

Most authors who discuss quality research design highlight the importance of ethical
considerations. First of all, the researcher must respect the rights, needs, values, and
desires of participants. Second, since my research relates to intercultural situations, I was
fully aware of the need to focus on the principles inherent in ethical research: integrity,
respect for persons, beneficence, and justice (NHMRC, 2009).

Importantly, in this study, I considered it essential to present the experiences of both
genders, since the experiences of men and women are equally valuable for the study. Thus,
the group of respondents included representatives of both genders.

In the research methodology literature, obtaining participants” permission has been
deemed crucial. The concept of informed consent has been considered “pivotal in efforts to
introduce consistent ethical principles into the research process for researcher and research
participants” (Barrett and Parker, 2003, p. 9). I used informed consent (see Appendix 1),
which made it clear that participation in the study was voluntary, and the participants
have a right to withdraw at any stage of the research. It also indicated the primary data
about the study: the place, the aim, and contacts of the researcher, as well as the direct
consent of the participant to be video/audio recorded.

Besides said above, I think it essential to turn to ethical considerations concerning
research methods and data collection methods. In-depth interviewing used in the study
offers great advantages, but it also entails some risks and dangers as well as some distinct
ethical considerations (Johnson, 2002). Maccormack (2002) emphasizes that doing narrative

research is an ethically complex undertaking. This complexity involves the researcher in a
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struggle with the questions of how to care for the participants of the research and how to
share their stories in meaningful and ethical ways. I was driven by the moral aspiration to
find out what is true, as well as an ethical imperative to research my ideas, professional
ideologies, assumptions, common sense, and emotions as essential resources for what I
heard in the interviews. I sought deep information. This information concerned very
personal matters, such as an individual self, lived experience, values, and decisions,
occupational ideology, cultural knowledge, or perspective. The in-depth interview and a
deep understanding reached through it allowed to grasp and formulate the multiple
meanings and perspectives of a phenomenon (Johnson, 2002).

In-depth interviewing may elicit highly personal information about the participants
and the researcher, such as personal feelings, reflections, and their perceptions of others.
One ethical issue concerns the depth of knowledge, which a researcher expects from the
participants. We know that stories are the most meaningful and valuable when they are
personal. However, this is also the time when the owners of the experiences are most
vulnerable. Some participants may be inspired by a collaborative process. For others,
however, this process can lead to negative consequences. However, the researcher must
remember that the exact consequences of deep talks are difficult to anticipate (Johnson,
2002). In this regard, I chose to be careful with the participants and pay attention to their
psychological state during the interviews.

Other important ethical issues about in-depth interviewing concern protecting
researched subjects and communities. The traditional ethical principle has been that the
researcher must do whatever is necessary to protect the individuals who have cooperated
in the research from any misuse of the information they have shared (Israel & Hay, 2006).
Moreover, in the case of this research, I feel serious obligations to avoid causing harm to
the reputation and social standing of the participants” profession and community. In each
of the complicated community settings there is no just “one truth”, and each researcher
implicitly draws upon her or his commonsense cultural knowledge. So, s/he constructs a

truth or interpretation according to their intellectual and ethical mindset (Barrett & Parker,

2003).
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4.3.1. Dialogical member check

Some scholars suggest that we involve interview participants in the interpretation
process, returning to them what we write, and asking them for comments. Then
collaboration and negotiation of meaning may take place (Johnson, 2002). However, this
process has certain difficulties and dilemmas. As a rule, accepting the level of participation
chosen by each participant and accepting that this level of participation may vary
throughout the life of the project is part of ethical research practice. Another part of our
struggle with the ethically complex nature of narrative research is the need to remember
that the researcher writes the story of the participant, not some other. That is, the
researcher retells the participant’s experience but does not change it. Nevertheless, we can
present the experience of the participants in such a way as to simultaneously represent the
individuality and complexity of life. We can use different strategies and structures which
allow the voices of the participants and the researcher to be heard, and the reader to
interact with the stories (Maccormack, 2002).

Also, I want to add some critical moral points and focus on more specific ethical
issues of the present study. Narrative inquirers comply with the legal and procedural
aspects of ethics held by institutional research boards. However, narrative research is
always personal and sensitive. As a matter of principle, the interviews were conducted
with respect and empathy. I aimed to be an empathic listener and not to be judgmental
while I attended to participants' stories. Relational ethics and considerations of relational
responsibility imbued the process. Confidentiality requires the anonymity of the
respondents, so I did not disclose their personal data. For convenience, I arbitrarily
designated the participants with pseudonyms that have nothing to do with their real
names but are just traditional Russian names. I talked about their life in Finland in rather
general terms. However, I realize that their biographies have been so unique that people
from the Russian community could guess who they were. I had a difficult choice to
completely depersonalize the information for the sake of the complete confidentiality of
the participants or to save critical biographical details to preserve the uniqueness of the
study, but with some risk of disclosure for the participants. After much doubt, I took the

responsibility to write the narratives so that their contribution to the study was the most
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complete. Then I sent them to the participants for comments and feedback, willing to make
changes if they feel any danger to themselves. The narratives were presented to the
participants for reading and feedback. The first participant immediately approved his story
and shared his feelings about reading it. The second responded a few weeks later,
confirming that the narrative faithfully reflected what he said during the interviews. The
third also answered much later, after my message, and made some amendments, asking to
remove several details. The preferences of the participants were recognized and satisfied,
and the narratives remained full-length.

In general, ethical aspects have played a large part in conducting the research and
thesis writing process. They required a big amount of supervisor scientific support, as well

as time and effort to find the best way to resolve them.

5 RESULTS OF THE STUDY

This chapter answers the research questions, and its structure reflects it.

1) How do three Russian migrant educators describe their experiences of integration
into Finnish education and society? - The chapter starts with the individual
narratives which presented the detailed description of the participants'
experiences and answered the first research question.

2) How the professional goals of the participants affected their process of
acculturation? - The second part of the chapter is devoted to answering this
question. Thematic analysis of the narratives showed that the strong professional
identity of the participants was an efficient driving force in their process of

acculturation.

The results of this study are presented in the following sequence. Part 5.1 (sections
5.1.1 - 5.1.3) presents each of the three participants individually. Part 5.2 (sections 5.2.1-
5.2.6) describes each of the topics identified during the analysis. These topics are: 1) strong

professional identity; 2) past life as a supporting structure for life after immigration; 3)
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ability to be an effective learner; 4) luck in different manifestations; 5) the cultural influence

of the family. All those sections are supported by quotations that clarify them.

5.1. Individual narratives

5.1.1. Story of Nikolai

Participant Nikolai is a middle-aged man living in Finland for about 20 years. He
graduated in Russia as a teacher of the Russian language and followed this career path in
Finland. Now he works permanently as a university teacher. This participant’s Finnish
language skills are excellent. He began to study the Finnish language at the age of 18, and
he has been improving his skills for more than 20 years. He teaches the Russian language
and Russian literature to Finnish students.

In his childhood, Nikolai lived in Karelia, Russia. He lived with his parents and three
siblings. Parents were well educated and worked in administrative institutions. Their life
was prosperous for that time. Nikolai's parents had a pedagogical education. His mother
had a degree as a kindergarten teacher and the father as a physical education teacher. The
mother spent a lot of time with her children. She bought various board games and often
read books to them. Also, Nikolai recollected his grandmother with gratitude.

Quote 1. “[...] My grandmother, my mother’s mother, was a teacher. [...] I feel that I
took after my grandmother because it is she who worked all her life as a teacher in the
village. [...] In my preschool years, I often visited her in the village”.

In childhood, Nikolai was an active child. He loved nature and sports, especially
skiing. He started school early when he was under the age of 7. He didn’t have a certain
passion. On the contrary, he was interested in many things. By nature, the boy was clever
and inquisitive. He loved to complete tasks in the lessons faster than other children. He
warmly talked about his experience in elementary school. He liked his elementary school
teacher, who was able to explain the topics of the lessons in such a way that it was
attractive to the children. Nikolai participated in extracurricular activities. Their class was
divided into teams (they were called "3Be3mouxn”- “little stars"); these teams fought for the

best result, for example, collecting paper for recycling. In general, it was a traditional
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Soviet school. The rules in the school were also traditional, based on universal values: help
your neighbor, be kind, and helpful.

Quote 2. “[...] In elementary school, I don’t remember that there was any kind of
ideological treatment. But the memory keeps some holidays, some events. For example,
Shrovetide was celebrated. I don’t remember what they called it. Shrovetide, or not
Shrovetide [...] or winter farewell [...] but there was some kind of a horse ride. And this
also remained from childhood, precisely such large-scale events ".

Besides the school, Nikolai attended other children's clubs such as the airplanes
model club or circus club. Also, he had many friends.

Quote 3. “[...]  remember that I always had something interesting”.

Quote 4. “[...] We had our own company. It is important in childhood that you
belong, that you are accepted. By both girls and boys. And the experience of the first
relationships. Who is a friend with whom, who invites whom to a birthday party [...] it
was already important. I remember that we were taking it seriously. We must pay tribute
to my mother, she always celebrated birthdays. We always had a big company to celebrate
a birthday. It was such a social event where there were a lot of people. Not only our family
but also our classmates”.

In middle and high school, Nikolai was interested in social and extracurricular
activities.

Quote 5. “[...] I was very interested in extra-curricular life. I have always been in the
council of the class, in the Komsomol committee. I was sociable and not very attentive.
Especially in high school [...] Physics and chemistry were interesting to me [...] I had no
serious hobbies. I did athletics and skiing a little. ”

In high school, Nikolai, taking an interest in the story of a friend, joined the youth
movement led by Igor Petrovich Ivanov, who was a doctor of pedagogical sciences, an
academician of the Russian Academy of Education, a professor at the Herzen Leningrad
State Pedagogical Institute, and an Anton Makarenko prize winner. This movement was
called the “System of Collective Affairs”, and its activity was aimed at an interesting and
useful group pastime. It developed the creative abilities of adolescents and youth,

supported the spirit of collectivism, and taught how to cooperate and stand together. In
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addition, holidays related to the history and culture of Russia were organized. Children
went to camps during school holidays. They participated in sports games, concerts,
discussions, and even filmed movies.

Quote 6. “[...] It was very interesting. [...] In this organization, I felt like I belong”.

Quote 7. “[...] This organization gave a lot in terms of pedagogy [...] later many of us
continued as teachers, methodologists, researchers, etc. One man is now the chairman of
the union of cinematographers of Karelia. He also practices and teaches yoga [...] people of
some creative professions. They went either to the theater, or to the cinema, or to
pedagogy, where you can work with people. The current Minister of Education of Karelia
is also from this system. There is a woman in the Ministry of Education of Karelia who
does projects with children with disabilities. Their contribution to society is at a very high
level. They understand that communication and creativity are valuable. It was a very
serious school, as [ understand now”.

Quote 8. “[...] It was so engaging and unusual; pedagogy comes to that today. Why
studies should be boring?”

Quote 9. “[...] Every evening you should tell something about yourself to your
friends. It was possible to keep silent, this option was also (possible). It was, of course, such
a [...] Candle, twilight...14-15-year-old adolescents mainly. It was unusual and important
to be heard. You say, and they listen to you, it’s important, the ability to listen”.

Nikolai participated in the collective affairs system for several years. This became part of
his life and lasted until adulthood. After leaving school, Nikolai entered the faculty of
history and philology of Karelian University to become a specialist in the Russian language
and literature. There the studying program combined face-to-face and distance
(extramural) learning activities, and it allowed working.

Quote 10. “[...] All the summer after school I was having a rest; in the fall I got a job.
I worked a year as a joiner machine operator. This was the only year in my life when I
worked with my hands. I really liked working with wood. Since then I love the smell of
wood. There I learned to work with machine tools. It has proved to be very useful to me in

my life that I can do something with my hands”.
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After one year of work, Nikolai served in the army, and this time was a valuable
contribution to his self-development. He understood a lot about himself, being in a
situation of tight schedule and discipline. He managed to defeat his natural shyness and
develop confident communication skills with other people. He realized that when many
people (120 people were living together in the barrack) were forced to be side by side
around the clock, their characters were visible. Also, he managed to become a mentor for
his comrades-in-arms.

Quote 11. “[...] I got a chance to teach in the army. I served in the army at a training
center. It was a tremendous experience of communicating with a variety of people”.

After the army, he returned to the organization of the collective affairs again. But it has
changed for the worse; it became more formal and less sincere.

Quote 12. “[...] Today, evaluating this organization, I think it's wonderful that it
was in my life because it was a powerful turn in life, completely different than what was
taught at school”.

On the advice of his mentor, who worked as a school librarian, Nikolai went to
work at school as a senior pioneer leader. According to his words, he “was immediately
taken there”. Working with schoolchildren, Nikolai showed attention and respect for them,
and also applied the knowledge and experience gained in the system of collective affairs.
Many colleagues did not understand and did not accept those methods. At some point, in
about 2 years, Nikolai left the school. These were the 90s when perestroika was going on in
Russia. Free literature returned to the country, new political parties were formed - social-
democratic, liberal, etc. It was an interesting time. After a while, perestroika began to
curtail, the euphoria passed, and the time for “waiting for something” came. In the next
few years of his life, Nikolai called the “intermediate state”. At first, he went to work as an
actor in a modern children's theater. He very much liked to work there, because the theater
worked in a new way and was very popular among children and parents. The work was
very well paid, and Nikolai was not worried about money. Then the 90s came, which were
turbulent in Russia, and the children's theater ceased to exist. Nikolai decided to continue
an actor path and applied to the city drama theater. He was not sure that he would be

hired since he did not have an acting education. However, he was accepted and he worked
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there for some time. Perhaps the old theater wanted some young energy. The attitude of
colleagues was skeptical, since they were professional actors, and Nikolai was not. He
played cameo roles. This work allowed Nikolai to observe the professional theater world.
The actors were of particular interest. They told him that acting had to be studied, and it
was true. Soon, Nikolai left the theater to become a director of entertainment programs.
That period was very short in his biography and became Nikolai's last job before leaving
for Finland.

It happened so that Nikolai visited abroad for the first time in 1991. He went with
other actors on a ship cruise around Europe. Nikolai was in several countries. Yugoslavia,
Bulgaria, Slovakia, Hungary, and Austria were among them. This trip made a strong
impression on him.

Quote 13. “[...] Obviously, we did not have money. The only thing we did was
admiring."

Beautiful cities, well-kept houses were as from the scenery of a movie. Nikolai had
some kind of inner sense of something new. In his memory, this feeling coincided with the
fact that a few months later the Soviet Union collapsed, and many familiar things
disappeared forever. Life changed quickly and irrevocably. In June 1991, Nikolai went
abroad for the second time, and this was a trip to Finland.

Quote 14. “[...] Finland hit me more."

Nikolai told that when he was in the southern countries, he took it pretty well, that
everything was unusual there. For example, in Austria, Yugoslavia, Czechoslovakia, both
nature and architecture differed from home. But with Finland, it felt different. It was
located very close geographically, it was a neighboring country. It was the same biome, the
same fir-trees, birches, and pines. But the contrast in culture was great.

Quote 15. “[...] I was killed. I did not think that I would live here. Contrast: the
same burdocks, the same fir-trees, and everything were different."

Quote 16. “[...] Of course, we were struck by the library and the old people home,
which was like a resort."

In the library, all books were freely available, and they could have been chosen

independently, without asking the librarian to find and give out a book against the
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recipient's signature. As for the elderly people living in that old people's house, it was
interesting for them to live in their community; it was not like the difficult and sad old age
of the old people in his home country. That trip took place in the last days of the Soviet
Union.

Quote 17. “[...] Later, when Mauno Koivisto gave the go-ahead for the returning of
the Finns to their homeland, it turned out that we had Finnish roots. My grandmother was
the first who left for Finland”.

Quote 18. “[...] Then my parents left; at that time my younger brother and sister
were still minors”.

In 1992 his brother, who was 2 years younger, than Nikolai, also left for Finland. A
year later, in 1993, Nikolai and his wife decided to join the family and move to Finland.

Quote 19. “[...] Of course, there was no thought that we moved for long. Our
thought was just to try. There was a feeling that we went just to see, temporary”.

Quote 20. “[...] I remember that we were, of course, worried about where we were
going, how to live there.”

When Nikolai and his wife arrived in Finland, everything was unfamiliar and
strange to them. For the first 2 weeks, they were settled in temporary housing, but then
they were offered a 2-room apartment in a nice 3-story building. Nikolai liked that
apartment very much. It was spacey and comfortable. Everything around was nice - clean
streets, trimmed grass, neat fences. New realities were very different from familiar
surroundings. For example, in Russia at that time everyone paid in cash but in Finland,
Nikolai registered a bank account and paid by card. In Russia, there was a limited selection
of goods in stores at that time, while in Finland stores offered a great variety of goods.
Soon after arrival, a feeling of strange euphoria came to Nikolai - it was difficult to
immediately understand the details, but everything looked fine.

Quote 21. “[...] My brother and parents lived here already, and therefore, of course,
we immediately, honestly, were in comfortable conditions. We had places to go. The family
supported us very much; and certainly, I could often come to my brother's or mom's and
dad’s place. It was possible to stay for a night, although we lived quite near.”

However, it was difficult for Nikolai to sort out things at the beginning.
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Quote 22. “[...] The first feeling was not so shocking, because there were people
who went through all that. There were people who knew the system. And my brother had
lived for almost a year, so of course, they figured out where we should go, why. For me, all
looked the same - social service, a bank, or employment service”.

Soon, the employment service sent Nikolai to the Finnish language course. There he
met many new people from different countries and cultures. It was an interesting period.
According to Nikolai’s words, he seemed to feel like a schoolboy again.

Quote 23. “[...] You have a house, an apartment. It's like you're coming back to
childhood. You go to the courses, you feel like you're busy and important. You do your
homework. It seems like a return to the school world. And then, there are some activities,
trips, and teachers. And you feel like a student”.

The Finnish language course has become an important step not only in learning the
language itself but also in familiarizing with the norms and rules of local society. The first
social network in a new place also took shape with people whom Nikolai met on the
courses. It is noteworthy that he is still close friends with some of those people.

Quote 24. “[...] For many (of us), it was a happy time [...] acquaintance with the
language. Besides, especially when there is a result, it’s also interesting”.

Therefore, the first few years were interesting. Learning the Finnish language and
Finnish culture, meeting new people occupied an important place in Nikolai's life.
However, even though the adaptation was going normally, Nikolai sometimes had doubts
and a bad mood.

Quote 25. “[...] Inside this process: euphoria-euphoria, and then at once - you feel
like [...] you can’t string two words together. You feel like some kind of a fool, some kind
of person, a mute person who cannot communicate. I especially remember that I was
pissed off by not being able to joke in Finnish. The irony, humor, those feelings save a
person. This leads to the fact that you feel inferior, that you cannot express feelings, some
of your emotions, some of your thoughts”.

When Nikolai just arrived in Finland, he was not sure where he wanted to work. He
thought about changing his previous occupations to something new. After a few years, he

decided that he wanted to work as a teacher. He understood that his previous experience,
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education, and plans were dear to him. He had some experience working as an actor. In
addition to that, he graduated from a Russian university and became a teacher of the
Russian language. At some point, Nikola decided to follow the pedagogical path. He
validated his teaching diploma in Finland before he got a job. In the process of validating
his education, Nikolai entered the university to obtain the necessary credits in pedagogical
studies. At the same time, he was actively looking for a job. First, he went to work in a
summer camp organized by the Finland-Russia society for children studying Russian. Then
he continued to send out resumes. After some time, he was offered several teaching hours
in adult education. Nikolai considers this experience as the beginning of his teaching career
in Finland. He worked in adult education for many years. Then he started working at the
university, and in some years it became his permanent job.

Now he is fully satisfied with his professional career and social status. His social
network is wide and supportive. His creative potential is being widely realized in

numerous hobbies, volunteering, and social activities.

5.1.2. Story of Maria

Maria is a middle-aged woman living in Finland for about 20 years. She graduated in
Russia as a teacher of mathematics and followed this career path in Finland. Maria's
parents met and married in a small town with a population of about 20 thousand people in
the Urals, Russia. Maria’s mother worked as a nurse for about 40 years. Her father was a
construction worker. There were always many books in the house since Maria’s father read
alot.

Maria's maternal relatives were mostly doctors. One grandfather was the head of the
railway station. Besides, they had a farmstead. Their family was expelled from Minsk near
1929 as too rich (the so-called "kysaxn" in Russian). The family was large, more than 10
people. Then several children died. Maria’s mother was born after their resettlement to the
Urals.

Maria's paternal family lived in Ingermanlandia, near Gatchina (Leningradskaya

region, Russia). There were several Finnish villages around Gatchina where people spoke
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Finnish. There were Finnish schools, and the whole way of life contributed to Finnish
language learning and the development of Finnish identity. The grandfather was an
Evangelical Baptist preacher. The grandmother was an educated housewife, who paid a lot
of attention to home and children.

Quote 26. “[...] she was the smartest woman. She was a housewife, but she was so
[...] persistent, strong. They say that I look like a grandmother, in motions, and
everything."

In 1935, after the assassination of Kirov, they were repressed. The family was sent to
the Urals when Maria's father was 3 years old.

Maria was born and went to school in the same town. She liked very much the school
and teachers. The quality of her school education was high, since the teachers who worked
at the school, were highly qualified specialists. She studied at school without much stress
and was a good schoolgirl. In childhood, she was very active, with brilliant organizational
abilities. She gladly followed the instructions of teachers, but also was able to act
independently.

Quote 27. “[...] Since childhood, it has happened so that I am in the center. I want to
lead everywhere; later, it got in the way, but at school, it was interesting to me. Not as if I
wanted to stand out. It was just natural: “Yes, I will easily do it.”

For the first nine years, Maria went to the old school; later on, a new school was
built. Teachers from different schools came to work in the new one, and Maria’s class of
graduates was the first who finished that new school. Maria studied well, and studying
was easy for her. She was very fond of literature, mathematics, and music. Besides the
main school, she attended music school 3 times a week for 7 years. Parents bought her a
piano so that she was able to practice at home. Later, when she was already a student, she
learned to play the guitar.

Quote 28. “[...] It was not easy. I do not regret that I graduated from music school, it
helped me in life”.

As Maria told, in her town, there were many educated and intelligent people. The
reason behind it was that people from other cities of the Soviet Union were sent and

resettled in that place. There lived people of different nationalities - Belarusians, Greeks,
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Crimean Tatars, etc. For example, the teachers of the German language were native
Germans. Therefore, the level of German language teaching was high. Maria's drama club
leader was an expelled theatre artist from Moscow, and she worked perfectly.

Maria eagerly attended school, and she was sorry to leave it after graduation. She
claimed that the desire to return to school served as her main motivation for admission to
the pedagogical institute. Parents supported Maria's idea to get a higher education. So, she
entered the institute to be a teacher of mathematics and physics.

In 1999, Maria moved to Finland. This relocation was preceded by the following
family story. In 1992, many Ingermanlanders returned to Finland. In 1993, Maria visited
their relatives in Sweden and Finland at their invitation. Maria did not speak Finnish at
that time. The uncle of Maria's father, who was about 90 years old, spoke Russian, English,
and Finnish. With other relatives, Maria communicated in English. During that trip to
Finland, the Finnish relatives arranged a meeting with employees of the TE-office for
Maria. It aimed to inform what awaited her in case she decides to move permanently to
Finland. She received detailed enough information. At that moment Maria, however,
decided to stay in Russia. She was 33 years old, and she did not want to change her life so
much.

Quote 29. “[...] to move when you are 20 or when you are 40 is a big difference”.

After visiting the relatives, Maria returned home, where she lived with her parents.
Thus, it took 4 years for her and her parents to decide emigration. Finally, the difficult
economic situation in the country forced them to leave. Maria's parents were pensioners,
and the pensions were not large. Maria worked as a math teacher at school. Unfortunately,
both pensions and salaries were paid with long delays.

Quote 30. “[...] for that time, I worked as a mathematics teacher at school for
seventeen years. By that time I received the “Excellence in Education” award. I was
recognized by my colleagues. Honestly, I loved (and love) my work very much. And we
had good relations with children and with colleagues. I didn’t want to leave. There was no

other reason to move than the economic situation."
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The process of preparing for departure and the departure itself was for Maria and
her parents not simple at all. It took about 10 months. It was a very stressful time, a time of
losses, and a painful emotional experience.

Quote 31. “[...] I recall now, it was such a decision [...] But it wasn’t all at once
decided. It was not easy, such a decision.”

In August 1998, Maria and her parents went to Tver, Russia, where their relatives
lived. From there, they were going to go to Moscow, since on August 26th they had an
interview scheduled with the Finnish consul regarding the possibility of their immigration.
They needed dollars to pay the visa fee. For that, it was necessary to exchange their rubles
for dollars. They did not do this on the day of arrival, because at first, they wanted to
spend time with relatives in the country. When they returned a few days later, a default
occurred, and the dollar rate jumped from 7 rubles per dollar to 21-24 rubles per dollar.

Quote 32. " [...] The relatives started urgently to collect dollars so that we pay for
these visas because we had to pay immediately. Now it seems so ridiculous, but at that
moment it was a disaster. Indeed, it was a disaster, because we had no money at all."

After the interview with the consul, there was a time of waiting for the decision. In
February of the next year, a notice came that the Finnish authorities had approved the
remigration. Maria was very busy at work at school. However, her family began to hastily
prepare for departure. Later, Maria regretted that she did not wait for the end of the school
year, as the interruption of the work process had a severe effect on her emotional state. To
buy tickets, the family sold an apartment and a garage. They did not have any savings.
Even after years, Maria recalled those events with tears in her eyes.

Quote 33. “[...] How they saw us off! At night, our bus goes to Perm. And the bus
driver intentionally came to my mother's sister's apartment. And a hundred men came! A
hundred men! Well, everyone knows. Mom worked all his life as a nurse. My former
students, their parents [...] dad’s people ... everybody. So many people came. Awful... So
we got on the bus. We get to the bus station; there are still some people at the bus station.
Students, a lot of students were. And we drove. Such a nightmare! That's it, you're leaving.

Well, there was no Skype, nothing. All was over, you left!”
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Maria and her parents understood that it was their own decision to immigrate. Of
course, they hoped for the best. Nevertheless, they experienced complex feelings. So they
left their city and came to Tver, Russia, to complete the paperwork for remigration. They
had to stay in Tver for a month.

Quote 34. “[...] It was really difficult. My mom got sick there, she had renal colic.
All in all, it was a nightmare.”

In April 1999, Maria and her parents arrived in Finland. Their luggage was minimal,
only several bags in hands. They felt stray and lost. Maria missed her hometown very
much, where she and her parents had many friends, and where their home was always
welcoming for friends and colleagues.

Quote 35. " [...] We moved here. Of course, it was tough. We felt a void. I was
restless in April and May. I had to do something. I didn't show it to anyone. As soon as
June 1st came, I immediately felt better because the school year was over. I went there
(home) in June already during summer vacation. I took photographs with me, something
else. It was hard."

Upon arrival in Finland, Maria registered at TE-office (the employment service). In
1999, the state project of a three-year adaptation started, and as a part of this project, the
employment service signed an agreement with Maria. It read that she undertook to study
the Finnish language, and the employment service made to inform her about her
profession and future working possibilities. A TE-office employee asked Maria where she
wanted to work in Finland.

Quote 36. “[...] and then I told her that I don’t know anything except how to teach
mathematics, so I would like to go this way. I think that I caught many incredulous looks
at that meeting, but no one said anything against”.

In fact, for the first six months, Maria studied the Finnish language on her own.
Only in October, she was offered a place in a three-month Finnish language course
organized by the employment service. After that course, in more than half a year, Maria
came to a Christian college for courses for remigrants, which included learning the Finnish
language together with getting acquainted with Finnish culture and the structure of the

Finnish state. Besides that, there she chose an optional computer course and received a
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certificate of its completion. In Russia, she taught 7-11 graders the basics of computer
science, so this Finnish certificate was a good choice. The courses at the Christian College
included a practice. So, Maria had to find a place for the working practice. One day on her
way from home to the Christian College, she saw a school and decided to come in for
asking about the opportunity to practice. There she met a teacher who agreed to take her to
practice and provided all kinds of help.

Quote 37. “[...] She came for an interview at the Christian College. And in May,
when I came to practice to them, she gave me ten lessons of the Russian language for
Russian-speaking children. She signed an employment contract with me”.

After studying at the Christian college, Maria wanted to validate her teaching
diploma in Finland but at that time she did not yet know the details of this procedure. So,
she came to TE-office for a consultation and saw an advertisement about the program for
migrants’ teachers who wanted to start working as a teacher in Finland. That program
began on October 1st, 2001, and the application had to be submitted before July 15th. Maria
did not have a decision from the Ministry of Education of Finland, which was necessary for
applying for the program. This decision was to include an assessment of the conformity of
her education to Finnish education and a description of the subjects lacking in her
qualifications. To receive such a decision, Maria had to provide there a complete list of the
subjects she studied at the pedagogical institute in Russia. For that, Maria urgently
traveled to Russia and took that statement of records from the archive of her educational
institution. Then she applied to the Ministry of Education in Helsinki and explained that
she needed their decision as soon as possible. After 2 weeks, the decision was ready, and
Maria applied for the teachers’” qualification program. The first step in selecting applicants
for the program was a motivation essay in Finnish. To better express her thoughts in
Finnish, Maria asked her relatives to help her with writing. The keynote of the essay was
the following idea.

Quote 38. “[...] I understand that I am in another country. I understand that here
education differs and its methods are different. But I would like to understand and study

these new methods. And I am ready to overcome the difficulties that will be on my way. I
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hope that my knowledge, which I have, will be useful to the Finnish state since
mathematics is international.”

In total, 86 applications were submitted for the program. Based on motivational
essays, 35 people were invited for an interview, which was the second stage of selection for
the program. Then, after the interview, 22 migrant teachers were accepted into the
program. Maria was sure that the computer certificate and the employment contract from
the school gave her more chances to get to the program.

It was difficult for Maria to study since the teaching instructions were in Finnish,
and she had lived in Finland for less than 2 years, and her level of Finnish was sometimes
not enough. To better cope with the tasks, she asked the teachers to give her the essentials
of the lectures in advance. Then she was able to translate the text the night before, and the
next day to listen to a lecture and better understand it. At the end of the training program,
Maria returned for working practice to the same school where she was before and worked
there for another 6 months. Then, after that period, the employer had to decide whether
she stayed at work or not. The decision was positive, and Maria has been working at the
same school until today.

Quote 39. “[...] When I came to school there, many (teachers) accepted me
immediately as a colleague. No prejudice, although I was hired as a teacher assistant. And
it was part-time. And for many years I worked part-time as a teacher assistant”.

In addition to the workload of a teacher assistant, the rector also offered Maria
teaching hours. At first, it was 5-7 teaching hours per week. Gradually, their number
increased. It should be noted that Maria actively participated in all school activities. She
loved her work and treated her colleagues and students very well. She was grateful to the
rector and colleagues who accepted her and willingly cooperated with her. For example,
she was happy to take part in the Komensky international teacher project, which lasted
three years. Groups of teachers from five countries visited different schools and shared
experiences. Maria considered this project a very valuable professional experience.

Quote 40. “[...] I have extensive experience working with many different people...

teachers... yhteisty® ... collaborative lessons are included in my schedule.”
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In addition to that, Maria organized an office of visual aids in her school. All
teachers actively use it. This office contains a wide range of visual aids and handouts.

Quote 41. “[...] At the moment, our school has the largest stock of visual aids (* in
mathematics). All purchased from different countries including Russia. All visual aids
which are in sale now.”

Currently, Maria works as a mathematics teacher at the school on an ongoing basis
and does not plan to change the working place. In the local Russian-speaking community,
she is highly respected. She willingly shares her expertise and experience with parents of
schoolchildren, colleagues, and like-minded people.

Quote 42. “[...] I am very content. At the moment, I am more than satisfied, since
last year I got a permanent contract.”

Discussing what was useful for acculturation, Maria put her profound knowledge of
mathematics and the methods of teaching mathematics in the first place as it has brought
her the greatest benefit for working as a mathematics teacher in Finland. All the methods
that she used in Russia give good learning outcomes to Finnish students. Interestingly,
local experts consider them the Hungarian version of teaching mathematics.

Quote 43. “[...] Most importantly, I was taught well. A very good fundamental
education in a Soviet school, then excellent techniques at the faculty of mathematics”.

Besides, Maria underlined that the greatest difficulties for her arose due to the
Finnish language. The Finnish language requirements for the teachers make employment
at schools highly challenging for migrants. Maria, after 18 years of living in the country,
working at school, and studying the Finnish language still mentions that her Finnish is not
so good. She believes that it is much easier to acculturate in Finland for people who know
well foreign languages, especially Finnish and English.

Maria believes that some tips can help educators from other countries integrate into
the professional sphere in Finland. First, to actively ask questions about what is important
and interesting to a person as there is no habit of advising in Finnish culture. Here they
expect from a person to express their own will; an individual is expected to say what s/he
wants. Secondly, not to be afraid of presenting oneself and not to be afraid of being oneself.

Thirdly, to value their knowledge and experience as they can be very useful at a new place
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of work. Fourth, never to do work instead of other people, to let the person do something
by oneself. Fifth, to be able to accept a negative attitude from the colleagues but to follow

their plans.

5.1.3. Story of Oleg

Oleg is a middle-aged man living in Finland for about ten years. He graduated in
Russia as a teacher of foreign languages. After that, he made a significant academic and
administrative career in high education in Russia. In Finland, he works as a researcher on a
part-time basis.

Oleg recollected that his childhood passed in the suburbs of Petrozavodsk, Russia. His
father worked in a city at a factory, and his mother taught mathematics at the same school
where Oleg studied. The school was good; about one and a half thousand students studied
there. School life was full of actions. After classes, children spent a lot of time playing
sports. Near the school, there was a dense forest with ski routes laid in different directions.
Children were allowed to borrow skis from the school. Therefore, a child could just take
the skis and go for a ride.

Quote 44. “[...] Everyone was skiing there. People ran in all sorts of championships”.

Oleg also for some time practiced skiing, so that to be together with other children.

Quote 45. “[...] I remember that I was skiing around the stadium until dark. The coach
told: “Run 18 laps, then you can go home”. And I was in the 4th or 5th form. I came home,
had dinner, and almost started to fall asleep at the table. At night, we ran along unlit
tracks. The coach said, so it was to be done. I remember that already in the fall we were
collecting the first snow and making a ski-track to start training”.

In addition to skiing, Oleg jogged and played basketball. Later, the doctor
recommended reducing the number of workouts because of a threat to Oleg's eyesight.
Also, Oleg played with friends on the street or in the yard. Children invented

different games and made artifacts for them themselves - arrows, bows, rifles, ships.
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Quote 46. “[...] There were some epidemics. For example, everyone makes
slingshots... or wooden swords and shields. They watch a film and then chop, like the
Romans. Or to build a treehouse... and everyone builds those houses. ”

In middle and high school, it was popular among adolescents to participate in the
"Zarnitsa" (“summer lightning” in Russian), the military-and-sports game, where
teenagers’ teams competed. They ran relay races, marched, assembled, and dismantled a
Kalashnikov assault rifle against the clock. Also, this game included camping in the woods,
setting up tents, and cooking on the fire.

Since Oleg was a child of a teacher's family, it made him a bit different from other
children in his class. Most of his schoolmates were children of workers. They were mainly
interested in sports. Oleg was going in for sports also. However, in addition to that, he was
interested in history. That interest came to him from his grandmother, who specialized in
history. The grandmother worked as a teacher and principal of the school.

Besides, Oleg loved to read. This passion for reading appeared quite early, already in
elementary school. He often visited the school library. He read all the books designed for
his age that were there. As he got older, Oleg became keen on foreign literature. He liked
all genres of literature. He read novels about everything - inventions, travels, battles,
pirates. Grandma sometimes gave Oleg advice on what to read. Parents did not influence
his choice of books. Oleg's family lived in a small town and did not have the opportunity
to travel, so reading became a source of knowledge and a window into another reality. For
him, it was a possibility to surf in time and space. Later in life, Oleg realized that listening
to the shortwave radio stations could serve the same purpose.

Also, he actively participated in free-time activities with his friends.

Quote 47. “[...] Hobbies not related to intellectual development played a big role. I
was quite lively and sociable. I played guitars in rock groups, and at weddings, we played
“Deep Purple”.

After finishing school, Oleg did not know which university to choose. The first two
years after graduation, on the advice of his parents and following the example of his
friend, Oleg tried to enter the faculty of economics to study accounting. Both times he

lacked one point to be accepted. In the periods between entrance exams, he worked at a
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sawmill. Oleg got the place at that factory by recommendation. At work, he discovered the
realities of working life and hard physical labor in harsh environmental conditions. The
place where Oleg worked, for some reason, was called the "Timber Exchange". Work was
going on around the clock in 3 shifts. There were water canals with logs floating in them.
Water in the canals was pumped so that the flow of logs was nonstop. The logs had to be
sorted while they were floating. It was necessary to avoid the freezing of water and log
jams. If the water froze, the ice had to be broken. Work stopped only in very severe frosts,
after minus thirty centigrade. Oleg’s responsibilities included counting logs outside, both
in the day and night shifts. Since Oleg was familiar with physical labor before, that work
was not something new for him in terms of skills. However, he considered that time as a
"school of real-life" concerning other essential things. There he realized that not a single
work, even such monotonous and not creative, appears out of nowhere; any work requires
certain skills and knowledge, and having a job is a value.

Quote 48. “[...] I just realized that the people around for all thousands of kilometers
in one and the other direction are at work [...] What it means to work shifts. [...] About the
night shift, I realized that people couldn’t live at all. Everyone sleeps; you are at work.
Everyone at work, you sleep. The week ended, but it was as if it was not there. I was calm
about this.”

About two years later, Oleg decided to join the faculty of foreign languages since he
became interested in learning English. This interest manifested itself in high school, closer
to graduation.

Quote 49. “[...] I was just curious. Indeed, all languages are interesting. Why
English... maybe under the influence of literature... a completely different world. That’s
why I felt drawn to it.”

As the level of teaching English at his school was doubtful, Oleg mainly studied it on
his own.

Quote 50. “[...] I probably understood something, grabbed something, heard
something on the radio or in music, and that’s all. I didn’t know a damn thing after school.
I did not know the rules of reading, nor any kind of regular grammar. Most importantly, I

did not know the rules of reading.”
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A friend advised Oleg to choose the university that would have been of interest to
him. Since Oleg wanted to study English, he decided to enter the Herzen State Pedagogical
University of Russia in Saint-Petersburg, where the teaching of English was at a high level.
He independently prepared for admission exams during the year, reading adapted books
in English, and learning new words. He believed that his knowledge was sufficient to pass
the entrance exams to the university. As Oleg was a resident of another city, the admission
commission at the university did not want to take his documents. However, he convinced
them to allow him to pass the entrance exams.

Quote 51. “[...] My parents didn’t choose a university for me, I did it myself. I was
taking exams, then coming home and telling them. They did not go with me, did not hold
my hand. Now I'm not shy about anything, but at that time I was rather shy”.

The English language was the first exam. Oleg coped with the text translation. But he
read and spoke with errors. Accordingly, he did not pass the exam. The commission
recommended him to continue studying and try exams another time and, possibly, to
another university.

Quote 52. “[...] Most importantly, I later realized that this is the hard way”.

So, Oleg returned to Karelia and joined the worker's faculty (Rus. padbgax - an
educational establishment set up in 1919 to prepare workers and peasants for higher
education). Training at the worker's faculty continued for one academic year. After that, he
successfully passed the exams and entered the faculty of foreign languages of the Karelian
Pedagogical Institute. There, he enthusiastically studied English, paying particular
attention to phonetics.

Quote 53. “[...] I was an active person. I even got to England on some kind of quota,
when I was in the 4th year at the pedagogical institute”.

After five years at the institute, he graduated as a teacher of foreign languages
(English and German). During the studies and after that, it was Oleg’s passion to study
English. He read books and listened to radio programs in English. He wanted to speak

"real" live English.
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Quote 54. “[...] I tell the children that to really learn, to honestly say “I know”, it is
necessary to read and watch a bunch of everything; only a textbook is not enough. You
need to know much more so to say later: "I know it".

As Oleg was invited by the head of the department to teach at the pedagogical
institute, he decided to pursue an academic career. He worked as a teacher in the
department of foreign languages. Sometime after that, he joined the postgraduate program
at Herzen University in Saint-Petersburg, Russia, where he studied for six years. As a
result of that program, he successfully defended a dissertation on the Old English
language. The head of the department was going to change his post, so he waited for Oleg
coming back after defending his dissertation. Thus Oleg returned, started to teach again,
and became the acting head of the department.

It was the beginning of the 90s when the economic situation in Russia was difficult. A
coupon system was introduced for the population to buy food and alcohol, and there were
long lines in stores. Many teachers left universities at that moment. It seemed to them that
everything collapsed, so they dropped out of graduate schools, left their positions, and
found other jobs to survive. Despite moments of doubt, Oleg continued working in higher
education. He worked hard to earn money for his family. His career was gradually
growing. A few years later he left the pedagogical institute and became the head of the
department at the Petrozavodsk state university. There were younger teaching staff and a
modern approach to education, which helped to develop new educational programs and
specializations. Oleg was attracted by new educational projects at the university such as
the foundation of the department of German philology, department of Scandinavian
languages, etc.

Quote 55. “[...] Our department was so young in age, and all that was from scratch,
really and truly. Therefore the main attitude was the desire to develop everything”.

Since adolescence, Oleg was interested in how people live in other countries. He
listened to Voice of America, BBC, and Radio Liberty. If he came across something exciting
in books or on the radio, he then discussed it with his friends.

Quote 56. “[...] Indeed, almost always, I had a feeling that I had to leave for

somewhere. To cross, as they say, the border of our homeland. I always wanted to. For
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some reason, I was always sure that ... even in the yard ..where I lived... I remember, there
were a few people who ... we always argued about something there, and they always
called me “a guy from the West,” although I didn't look anything like that. From
conversations ... I proved what I heard. That somewhere people live that way. It's there,
but there is nothing like that here.”

In the mid-90s, Oleg's wife registered at the Ingermanland Union in Petrozavodsk as
a person of Ingermanland origin. A few years later she was invited to Finnish language
courses. Oleg did not think about leaving the country yet, but he supported his wife’s
desire to learn Finnish.

At some point, Oleg had the opportunity to go to Norway for studying. At that
moment, he refused as he was satisfied with his life and career. Nevertheless, the decision
to leave the country gradually crystallized in him. Many factors contributed to that
process.

At the university where Oleg worked, by 2010, the rules had changed, and the spirit
of freedom and openness to the world, which was close to Oleg’s vision, was becoming a
thing of the past. Also, some relatives and friends left for Finland and shared their
experiences. The desire to give children more opportunities for the development of their
talents as well played a significant role. So, when Oleg's family received permission to
move to Finland, it became the final element prompting the decision. Although Oleg had
long been thinking about the possibility of leaving, his departure was unexpected for
people around. The family did not have big problems as Oleg had a respected working
position. His wife and children seriously studied music and participated in various
competitions and international projects.

The family had prepared for the departure in one month. They had to pass exams
before they left. Then Oleg quickly quit his job and went to Finland to look for an
apartment. It was found surprisingly quickly, at the first try. Soon Oleg and his family
moved to it. Since they moved with three children, they brought a lot of personal and
household things with them, and it helped to settle in a new place comfortably.

They felt some stress in the beginning, but there was no communication vacuum

because the whole family spoke good English. Soon after arrival, the adults began to attend
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the Finnish language courses, and the children went to schools and kindergarten. Later
Oleg completed the program for migrant teachers and got a local teaching qualification as
he wanted to follow his career path in Finland. After the teaching courses, Oleg got to
practice at a university of applied sciences where he met Finnish colleagues. As he proved
himself as a qualified professional, colleagues began to invite him to various projects in
higher education. He as well entered the doctoral school and started developing his
doctoral research. At the time of the study, Oleg did not have a permanent work contract,
and he was considering working prospects for himself. Being a high-level professional, he
fully realized that the competition for working places in education in Finland is rather
high. He was realistic, saying that his career growth in Finland was not very fast;
moreover, he foresaw such a scenario. For Oleg, projects in higher education were
especially interesting, since he was familiar with the work in the international team of
university teachers and researchers, and he was able to carry it out at a high level.

Quote 57. “[...] If I were going to develop my career, maybe I would be upset
somehow. We need to understand that we can get upset when it is bad luck, or one did not
expect that, but I soberly looked at things. It must be taken as it is. Some people are, firstly,
younger than me, for whom Finnish is not a problem. It’s not so easy for me to formulate
yet. I understand what is written, but oral speech... Then, as I understand it, that if I find a
job, it must be a completely international team and a mixture of languages ... I worked
quite a lot on a part-time basis at the university. There were projects where I transcribed
and translated texts. This kind of work, which is related to languages, I could perform.”

When asked which opportunities migrant teachers have in Finland, Oleg explained
that most likely additional education would be required. In addition to that, a migrant
teacher needs to understand and fully accept the local education system and be prepared
to learn Finnish and work as a teacher assistant. Getting used to it can be difficult. Also,
recommendations from Finnish colleagues, relatives, and friends can help a lot in getting a
job. Besides, there is an alternative way. It is possible to organize a private school and offer
high-quality teaching. This way requires being energetic and active.

Quote 58. "[...] For example, let’s say, we are good mathematicians. We will teach so

that you can immediately go to Harvard."
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Thus, this participant was satisfied, in general, with his career development and was

going to pursue his professional path.

5.2. Description of the themes

The narratives of the educators with Russian background reflect their family stories,
the reasons for moving to Finland, and the main concerns and challenges associated with
integration into Finnish society, how these concerns and challenges influenced their
decisions, and what strategies they used for successful acculturation. The emerged themes

display multiple perspectives from the participants and are supported by diverse

quotations.
Themes Subthemes
Strong e the pedagogical context in the life of the
professional identity participant;
e high level of previous education;
e agency, persistence, and hard work;
e reflection skills;
e “small depressions” as a part of the new reality;
Past life as a e having a positive attitude to life from
supporting structure childhood;
for life after e a variety of activities in childhood and
immigration adolescence;
e Jove to read;
e experience in communicating with people of
other nationalities;
e trips abroad;
¢ economic and political difficulties in Russia;
e immigration of relatives and friends;
The ability to be e development of necessary skills;
an effective learner e abilities to set goals and plan activities for their
achievement;
e Finnish language learning;
Luck in different e luck at work;
manifestations e luck to meet good people;
e luck in family life;
e lucky events;
The cultural e "patchwork quilt,” or each participant's life as a
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influence of the family unique cultural composition;
e foreign languages;
e traditional family values.

Not all my expectations were confirmed. Initially, after reading the literature and
interviewing, I named the themes as follows: “The high quality of previous education; high
self-efficacy; the ability to set goals; a positive attitude to life; ability to perceive obstacles
as challenges”. However, during the analysis, I had to re-organize and re-name them.
Firstly the themes of strong professional identity and the ability to be an effective learner
manifested. Later the themes of a past life as a supporting structure for life after
immigration; luck in different manifestations; and family history as a link to a new reality
emerged. Also, none of the narratives reflected that the participants had a clear plan of
action to achieve success. None of them also perceived obstacles as challenges that must be
overcome and defeated. Hindrances were seen by them as features of the structure of local
life or culture and so contributed to a deeper understanding and acceptance of Finnish
realities since each participant had a high level of self-reflection and great respect for the
country of residence. Moreover, it was self-reflection and respect for the local lifestyle that

helped to better adapt to the new order of things and integrate into working life.

5.2.1. Strong professional identity

The strong professional identity of the participants significantly influenced their
actions for better integration into Finnish education. They refused other options for
working life, except working in the field of education. Nikolai patiently looked for
opportunities to teach the Russian language; Maria explored the possibility of being a
mathematics teacher; Oleg chose higher education as the best option for himself. They had
professional education and experience and wanted to pursue this route in Finland. All the
participants have common features of feeling a great interest in their profession, being
hard-working and open to changes. Generally, the participants describe employment in
Finland to be a prolonged process for them. Their way to a successful life is not the story of

quick and easy fly up; it has been a logical achievement of their investments into it.
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Although the reason for migration to Finland was not the priority of the research, it is
worth mentioning that all three participants arrived in Finland on the remigration system
for Ingrian Finnish returnees. This state program was in force till 2016 and aimed at
returning to Finland the Ingrian Finns living in Russia. That is why for none of the
participants the employment was the decisive factor for migrating to Finland. However,
they all described their positive expectations concerning their employment possibilities in
Finland. Moreover, it is important to mention that the backgrounds of the participants are
very similar. They belong to the same age generation, and their mentality had very much
in common as they lived in the same country and got the same type of education. Among
the values and priorities of Russian-speaking people, despite the complexity of socio-
historical changes, education occupies an important position: it traditionally represents the
individual's potential for success and well-being. All participants share the opinion that the
education they received in Russia gave them deep knowledge, practical skills, and cultural
capital, which formed the basis of their professional identity and encouraged them to
search the ways to be an educator in Finland.

In all three life stories, there is such a common feature as respect for the profession of
a teacher from childhood. The reason for that is that all attended good schools. Close
family members of two participants (mothers and grandmothers) worked as educators.
The third participant had a warm relationship with several teachers at her school, and she
admired them and wanted to be like them. Thus, a connection with the teaching profession
arose in them in their childhood!.

Agency, persistence, and hard work are necessary to successfully integrate into a
local society which definitely requires considerable efforts from a migrant. All participants
were remarkably active in their attempts to adapt and integrate. All narrators position
themselves as agentic beings that assume control over events and actions: they
purposefully initiated and caused actions. Their proactive behavior and problem-solving

ability were surprisingly successful2.

1 For the detailed extracts from the data please see Appendix 3; quotes 59-66.
2 For more extracts from the data please see Appendix 3; quotes 67; 69-79.
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Quote 68. “[...] I must say that I was searching quite actively. As soon as I decided
that I would be a teacher, I began sending out resumes to all places. Several times I went
for interviews. They offered me several hours to teach adults as my first job. And I worked
for many years in that system. I was a teacher of Russian for adults in the evenings two
times a week. It was such a great school of both the Finnish language and Finnish culture. I
got a lot of experience” (Nikolai).

During the course of the interviews, the participants showed a high level of reflection
skills. The participants noted that during adaptation to life in a new place, reflection can
help any person a lot. Through reflecting, it was easier to understand themselves, and
what it could be their profession in a new setting.

Nikolai spoke about the importance of freedom of choice and rejection of stereotypes
that limit a person's actions, as well as how far-reaching it is to go beyond these limitations
and change our angle of view and perspective. Then we can see the world in a new way.
The world is complex, and in order to understand something, we have to deal with it and
make efforts. One more key-point is to recognize one’s own zest and place in life and the
profession. Life is rich, and it will certainly offer some development opportunities®. Maria
reflected more on the similarities and differences of work in education in Finland and
Russia, and how reflective skills are developed in school.

Quote 85. “[...] There is a lot of individual work in a Finnish school. That is, you sit
alone and win, and no one helps you. The approach is that as a student, I have enough
knowledge to cope with this work. I don’t have to ask every time; I can do it myself4”.

Before leaving Russia, Oleg had made a significant academic career in higher
education. He defended a dissertation and after that, he was in charge of the departments
of foreign languages at two higher educational institutions (even both of them
simultaneously for some time). When he talked about his work, it was noticeable that he
deeply cared about what he had been doing. His reflections mostly concerned his desire to
do the “real” things in his work. That drive manifested itself in him long ago. At the

university, he sought to study “real” English and understand how people really live in

3 For more extracts from the data please see Appendix 3; quotes 80-82.
4 For more extracts from the data please see Appendix 3; quotes 83-84; 86.
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other countries. Then, when he was writing his dissertation, he wanted to make it a
profound study. After moving to Finland, his desire to do “real” science did not disappear.
On the contrary, he sincerely wants to conduct valuable for society and science research.

Quote 88. “[...] Yet, it has remained in my soul that the "real" must be somewhere...
even now ... I understand, here they also say what qualification work is, and then you will
do the "real". Why so? I can already decide if I'm doing the "real" or trifling jobs. My
reflection stops me often in life. No, I'm not a perfectionist, I'm somehow gradually ... I
would call it ... a good chance to feel at what moment science turns into bullshit>”.

Beyond dispute, it is rather challenging to integrate into a new linguistic, social, and
cultural environment. All participants had moments of hesitation and frustration when
they had to be patient and persistent. Nikolai emphasized that immigration powerfully
highlights the need to perceive mistakes as part of one's experience. Getting into an
unfamiliar environment, a person inevitably makes mistakes, and this can cause real
discomfort. The Finnish pedagogical culture supports the idea that mistakes are an
essential part of professional experience, and it can alleviate painful feelings, especially in
the early years of adaptation®.

Quote 90. “[...] If to talk about Finnish pedagogy ... well, in general, this is probably
already universal pedagogy and not just Finnish ...there is one important thing; it is the
right to make a mistake. Many of us are very afraid of errors. But a mistake helps us; it
teaches us. In Finland, future students are sometimes asked in interviews: "What do you
think of mistakes?" Or "How do you feel about the fact that something remains
unfinished?" For Finns, a person must treat this sensibly. It happens that many things do
not go on. Or a project that never comes true”.

Maria directly connected her emotional state with professional realization. She was
not able to remember herself in the classic depression of migrants. She admits that her

depression could have taken another course. Since the departure itself was very difficult

5 For more extracts from the data please see Appendix 3; quotes 87, 89.
6 For more extracts from the data please see Appendix 3; quotes 91, 92.



79

for her, she went through a period of grief at that time. In a couple of months after moving
to Finland, she visited her town in Russia’.

Quote 93. “[...] I visited there in June, already when vacation started. I took photos,
something else. It was hard”.

This participant emphasized that work in her life has always occupied a central place.
In this regard, soon after moving, she began to look for opportunities to continue teaching.
She could not imagine her life without math. And as soon as she came to school to practice,
she immediately began to act as a teacher and actively participate in all the projects that
took place at school. It was her being busy at school (regardless of payment) that allowed
her to feel better and cope with moments of disappointment. She gladly continued to work
at school after the practice, and it allowed her to be content with her life.

Quote 96. “[...] There were many mistakes because of ignorance of culture. Maybe I
had depression but in a different form. Now I evaluate it - well, it was hard. But I would
have passed it again”.

Oleg chose a strategy of rational explanations to cope with failures. He called it a
"sober look at things." He quickly enough realized that he was unlikely to be able to work
as an English teacher at school since the training system for subject teachers in Finland was
different compared to Russia. After some courses, this participant completed an internship
at a university in a language centers.

Quote 98. “[...] Competition in the field of education is high. The top of the class
studies to become teachers. Now compare... We are not the top of the class”.

Despite the difficulties described above, professional activities became a central
element in the lives of the participants after moving to Finland. At the moment, the

participants are satisfied with their professional position in Finnish education.

5.2.2. Past life experiences as a starting point and a source of self-support

This theme combined the following subtopics: having a positive attitude to life from

childhood, a variety of activities in childhood and adolescence, love to read, experience in

7 For more extracts from the data please see Appendix 3; quotes 94, 95.
8 For more extracts from the data please see Appendix 3; quote 97.
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communicating with people of other nationalities, trips abroad, economic and political
difficulties in Russia, immigration of relatives and friends. Despite the apparent
incoherence of these subtopics, they all became influential and contributed to the
participants’ final decision to leave Russia. Those circumstances formed a bizarre mosaic of
previous experiences, which became a supporting structure and a source of self-support
for a new stage in the life of the participants. They invested their time and efforts; they
learned a new language, new culture while their own background gave firm support to
them.

Telling about themselves, all narrators in one way or another mentioned their
positive attitude and personality. These features have been seen in them since childhood.
They were all active, inquisitive, and creative children - they sang and played musical
instruments and participated in various school activities. All participants highlighted the
love of reading as one of their main hobbies in childhood. As a result of reading, a lot of
new information and impressions appeared in their lives.

One more common feature in participants' narratives was their experience in
communicating with people of other nationalities. For example, Nikolai lived in a family
where people spoke different languages. His grandmother's mother tongues were English
and Finnish. She learned the Russian language when she was an adult. The mother tongue
of Nikolai's father was the Karelian language. Later, while serving in the army, Nikolai
received considerable international experience in communication, since, for several years,
he had close contacts with service members from all over the Soviet Union. Maria was born
and lived (until moving to Finland) in a place where the population was international. In
the town, there were many educated and respected people of different nationalities, whom
Maria liked. Also, she knew that in her father's family, Finnish was the second mother
tongue. Oleg talked about the fact that in Karelia, where he grew up, and the composition
of the population was international. The locals were Karelians, and they were not the
majority. The other inhabitants were people who moved to Karelia from different parts of
the Soviet Union.

Residents of the USSR often did not know how people live outside the USSR. The

study participants were interested in other countries, so they enjoyed visiting some of
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them when such an opportunity happened. And that was long before they moved to
Finland. For the first time, Nikolai went on a cruise around Europe; then, he visited
Finland. Maria visited Sweden and Finland as it was attractive to see other countries with
her own eyes. Oleg went abroad not only as a tourist but also for educational purposes. He
was in England and Norway, and even planned a more prolonged study in Norway.

Economic and political difficulties in Russia contributed to the decision of the
participants to emigrate. Nikolai had to change several jobs close to his departure because
the theater where he worked had collapsed. He continued his studies at the university, but
the situation with the absence of work bothered him. Maria lived with her parents and
worked as a teacher at school. Unfortunately, due to economic problems in the country,
she was not paid a salary. Oleg was worried about the future of children, seeing the
complexity of the situation in the country and changes for the worse. The hardest thing for
him was to face restrictions on freedom at work. In addition to the above, the participants
witnessed the immigration to Finland of people they knew. Nikolai told that he was the
last of his large family who remained in Russia. His grandmother, parents, and siblings
left. Some of Maria’s and Oleg’s friends and relatives immigrated several years earlier. It is
noteworthy that all participants emigrated with their families.

The participants were unanimous that past life and experiences are a great value and
support for successful acculturation. Nikolai expressed the idea that "one can't cross out
everything in one fell swoop" several times. It is crucial "to love what you have; not to
denigrate everything that was before the move; not to betray one's childhood and youth."

Quote 99. "[...] Past life is my story, my value. Past happiness is value. Family is
value. Education is value. Friends are valuable. We lived in a country that does not exist
anymore - and this is value. A person must have her own baggage: values, pleasant
memories, beloved people”.

According to Nikolai, the previous experience is valuable and useful. One needs to
use it and rely on the past. Erudition, life experiences, open-mindedness can give an
excellent impetus to life in a new place of residence. Maria considers her past professional
and life experiences to be important factors that helped her to grow professionally in

Finland, too. She recalled her past life with pleasure, but at the same time, she very much
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appreciated the present professional position. Saying, "we are all in a different position,"
she emphasized the need to build on one's unique experience and knowledge. For
example, in Russia, she taught the basics of computer science, and while studying in
courses for migrants, she chose a computer course, completed it, and got a certificate. That
certificate later helped her get to the next training. Or she said, "l always worked hard,
both in Russia and in Finland," and that hard work also proved to be useful for her
professional growth. Oleg told during the interviews that he worked a lot when he lived in
Russia. In addition to his main job, he could participate in several projects at the same time.
In Finland, this part of his identity has remained unchanged.

Quote 100. “[...] After practice, I occupied myself with a doctoral dissertation, and in
the end, they accepted me. I worked quite a bit part-time at the university ... Maybe I need
to come up with my own research. You have to get them interested in something - either
energy and proactive attitude or something in your head; it's not easy”.

According to the observations of this participant, sometimes it was difficult to use
past experiences in new conditions.

Quote 101. “[...] There is a political and ideological aura, so our experience is
perceived as politically and ideologically biased”.

The principles of education in Russia and Finland are different, therefore, according
to Oleg, getting used to is not always possible. Nevertheless, Oleg was confident in his
ability to cope with professional tasks and was ready to make the necessary efforts. Prior to
immigration, he did not have precise plans for professional development in Finland.

Family and raising their children occupy a central part of Oleg's life. In an interview,
he talked about how, having become parents at a conscious age, he and his wife took
parenthood very seriously®.

Quote 103. “[...] Our doubts as to whether we find such a job there ... related to a
foreign language, is one thing. But whether there is work fitting us, as they say. And this
when we already understood that working in a school is quite difficult, to know the

language to such an extent... So, if we won't find anything, then it is (* immigration) for

9 For more extracts from the data please see Appendix 3; quote 102.
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the sake of children. But it is like a discourse that we may not have heard but repeated. Or
maybe we heard it from someone”.

Anyway, all participants' narratives reflect the phenomenon that their past life
became the basis for life after immigration. The core structures of their identities acquired
in their home country (profession, family, hobbies, reflection skills, attitude to the world,

etc.) have been preserved and developed in the new place of residence.

5.2.3. Ability to be an effective learner

The following subtopics were included in the present theme: 1) skills development; 2)
abilities to set goals, plan and implement activities for their achievement; 3) Finnish
language learning.

As mentioned above, integration into the labor market is a dynamic learning process
and is about acquiring new skills through learning. This is also true in the case of the
participants of the study. Accordingly, they integrated into the host society and labor
market after years of hard work and studying, and their socio-occupational backgrounds
contributed remarkably to it. Undoubtedly, participation in formal education effectively
supports acculturation. For the participants of the study, this phenomenon looks even
more interesting because they are educators and they have more commonalities with
Finnish educators than migrants of other professions. Every migrant, registered at
employment service (TE-office) has an individual integration plan (kotoutumissuunnitelma),
which includes Finnish language learning and steps towards getting a job including
additional education. So, the participants completed some studies to validate their
diplomas and gain the necessary skills. Their love for learning and highly developed social
and communication skills made their actions effective. Since none of the participants had
the opportunity to draw up a plan of professional development before immigration, the
ability to make the right choices and take practical actions to better adapt to the new order
of things and integrate into working life was very relevant. As it was described earlier, in
Finland, there are laws and a certificate system for validation of the education performed
abroad. Moreover, the government offers special study programs for migrants’ teachers.

All participants got a chance to take part in such programs.
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Speaking about language proficiency, it is worth mentioning that an important
psychological factor affecting the success of language acquisition is motivation. Research
on the subject (Rynkédnen, 2011) divides motivation into integrative and instrumental,
depending on what goals the individual pursues in the process of learning a language. By
integrative or intrinsic motivation is meant the student’s desire for social and cultural
integration into a society of native speakers. In turn, instrumental or external motivation
involves learning the language under practical motives, manifesting itself in the pursuit of
achievements related to language proficiency. The participants” motivation was quite high
and included both types of motivation since work in education includes both the social and
cultural parts, and the fact of getting a job can be considered a significant achievement.

Of course, the participants understood that being active, self-directed, and goal-
oriented did not guarantee success. All of them highlighted the necessity to understand
oneself and find one's place in the new life and new professional community. They often
returned to an analysis of their views, prejudices, values, and attitudes toward past and
present working and educational cultures. They noted that they had to critically review
their beliefs, hidden motives, actions, and test themselves for the readiness to transform.

Quote 104. “[...] It seems to us that we love ourselves, but in fact, we don’t love
ourselves, we don’t know ourselves. We don’t think: “What do I like? What do I want?
And what do I really love?" It seems to me that everything begins with it. There are things
where you don't care what you look like, whether you made a mistake or you didn't make
a mistake. It's fun. You do it because it's yours. You feel it's yours. But it seems to be
difficult to learn." (Nikolai)

Certainly, every participant made considerable efforts to study and improve their
skills in the Finnish language. They were sure that learning the language of the majority
culture was extremely important for their participation in society, and the participants
worked very hard to obtain the necessary level of knowledge. At the time of their arrival in
Finland, they almost did not speak Finnish. Eventually, they learned the language of the
host country sufficiently well as they realized how language proficiency affected their

social contacts. When Oleg came to Finland to find an apartment for his family, he visited
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social services, and as a result of that visit, he was offered a suitable apartment on the same
day.

Quote 106. “[...] I came in. I wouldn't say that I have perfect English, but nonetheless,
good enough English. That is, I immediately fell in conversation with a person in a social
service who speaks several languages well. It made a point. I didn't mumble or talked
through someone. I usually start a conversation myself”.

The participants were still quite critical of their level of the Finnish language,
although they communicated effectively in it. For instance, Nikolai noticed more than once
that his communication with his TE-supervisor, colleagues, and neighbors was rather
informative and friendly already in first years in Finland. Finnish colleagues gave him
advice on job opportunities, offered him cooperation, or recommended him to other
colleagues as a good teacher. Nikolai and Oleg had very similar stories about how their
perception of the text in Finnish was changing. They both told how they read the rules for
using the sauna in their houses. At first, they were able to recognize just a few words, and
then the moment came when the whole text became clear and familiar. They noted it as a
noticeable moment in understanding Finnish. Maria repeatedly noted that the main
difficulties she was experiencing were due to the Finnish language. At the time of the
interview, she described her Finnish language proficiency as follows:

Quote 107. “[...] My Finnish, it's not very good. But it is quite professional.”

The participants expressed interest in their development in teaching and research,
and willingness to study new things. They had good memories associated with the
learning process. The first years in Finland became an active and relatively happy period
for them. They got acquainted with the Finnish language, culture, and many new people.
The gradual mastering of Finnish contributed to a better understanding of life around. It

gave a sense of progress and moving forward and motivated to develop and work.

5.2.4. Luck in different manifestations

Though the integration into Finnish society and the labor market of all participants
was far from smooth, they mentioned in their interviews that they were lucky to some

extent. Nikolai said that he was lucky in many ways. It was luck that he came across a
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good counselor at the TE-office. It was luck that neighbors turned out to be amiable and
helpful people. He was lucky with the apartment: it turned out to be bright and
comfortable. Luckily, the relatives lived close, and it was possible to visit them at any
moment. Moreover, the Finnish roots of the family provided a chance to try living in the
country that he liked. The situation was facilitated by the fact that the Finnish state
supported the newcomers. They were provided with an apartment, financial and
educational support. Altogether it helped to get comfortable in a new life situation. He was
also fortunate with the first job when his resume came to such a specialist who saw
something interesting in the handwritten text of the resume. When he got a place in adult
education, it was somewhat surprising for him. Before that, he was actively looking for a
job and tried different options, but adult education became his central sphere for many
years.

Quote 108. “[...] Thus my career in Finland began. I can’t say what it was - an
accident or the sum of some factors. ”

The conclusion of a permanent and full-time agreement meant reaching a good social
level, and Nikolai believed that there was a particular element of luck in it.

Quote 109. “[...] The full-time contract ... I so long dreamed about it, but it happened
as if by itself, prosaically”.

Maria spoke mainly about that she was lucky in terms of professional development.
At first, she was fortunate that when she was applying for teacher training courses; she
was able to collect documents from her Russian university quickly, and then from the
Ministry of Education of Finland. She saw luck in that she managed to find practice
immediately after graduation. At that moment, she accidentally dropped in at a school that
she saw in the street and met a teacher who agreed to accept her for practice. Moreover, a
little later, the teacher signed the first work contract with her for a few teaching hours.
Also, Maria was lucky to get into the tolerant team of teachers who immediately treated
her as a colleague. She also had a great stroke of luck when the institution had additional
funding to pay for six months of her work at the school. She was sure that she was
fortunate with the rector of the school, as he was attentive to her and contributed to the

allocation of teacher hours for her. For that, Maria was grateful to him as she suspected
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that it was not easy for the rector to find a position for her. Besides, she was lucky that after
six months of practice, she was accepted to work in the same school. She works there until
now.

Oleg also repeatedly mentioned the words "fortune" and "luck", telling his story of
adaptation and acculturation.

Quote 110. "[...] Some situations happened which convinced us that we did the right
thing."

For example, he randomly chose through the internet the city to live in. Then he
arrived there, had successful meetings, and the apartment was found on the same day.
Moreover, the condo itself unexpectedly turned out to be good and in the right place, and
Oleg and his family still live in it. It was a great joy for him how well the circumstances
converged. Oleg noted that he had other lucky circumstances in life before. Some situations
quickly produced results as if it were predetermined by fortune. Oleg himself with a smile
told that on that occasion, he had an irrational explanation of being lucky:

Quote 111. "[...] I inspire confidence. People believe me."

Upon arrival in Finland, the oldest Oleg's child was in international baccalaureate,
and the whole family considered it luck, as it was an opportunity for her to start studying
in English and gradually learn Finnish. The second daughter made friends with the girls
and quickly learned Finnish; it also shaped well.

Thus, the theme of luck was mentioned many times by the participants. Speaking of
being lucky, they made reservations that it was perhaps irrational and even funny.
Nevertheless, the memories of those moments of their biographies that the participants
considered a concourse of favorable circumstances, were pleasant, valuable, and filled with

significant meaning.

5.2.,5. The cultural influence of the family

This theme includes the following sub-themes: 1) "patchwork quilt” or each
participant's life as a unique cultural composition; 2) foreign languages in the families, and

3) traditional family values and community and family support.
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The views on acculturation, expressed by the participants, are distributed in a rather
broad spectrum, from the assimilationist perspective (especially concerning children's
education and cultural traditions of the country) to ethnic and cultural pluralism. The
reasons for that are rooted in the polysyllabic family stories of the participants, when
different generations of the family lived in different territories, had diverse cultural
experiences, and spoke different languages. Accordingly, each participant’s mindset was
formed in a sophisticated way, like a unique patchwork of elements from a variety of
cultures, collected under the umbrella of education completed in Russia and supplemented
in other countries. Such a combination of cultures in the families of participants allows us
to talk about their bi- or multiculturalism, or even about a unique cultural composition in
each case. Every participant’s views on life and way of thinking are exceptional. However,
they all possessed abilities to reflect on their life events and respect the local way of life.

The Finnish roots of Nikolai put him together with Finland long before his birth and
contributed to the fact that he willingly accepted Finnish realities. His grandmother was
born into a Finnish family and maintained her Finnish identity all her life, even living in
Russia. She was in close contact with her sisters and their families, communicating in
Finnish with them. But since Russian was his native language, and he was educated in
Russia, the Russian part of his identity was the basic structure onto which the subsequent
components were attached. He talked about the similarities and differences between
Finnish and Russian lifestyles and attitudes with interest. According to Nikolai, "it is
important to adopt a local way of thinking, and not to reject." Of course, having lived a
sufficiently long period in another country, Nikolai changed, and those elements of the
local mindset that were attractive to him, or those that greatly influenced his life, became
parts of his personality.

Quote 112. "[...] I live in Finland, and Russia is my homeland. There is no
contradiction here."

Studying Finnish culture, Nikolai at the same time discovered more about Russian
culture. For him, the combination of two cultures in his life has been the golden mean and
the most acceptable option. He was sure that such a balance provided him with an internal

mutual enrichment of cultures, a rejection of stereotypes, and a knowledge of the world in
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its diversity. Nikolai believes that sincere interest in both cultures improves contacts
between people and makes their communication deeper and more meaningful. To
understand another culture, one needs to take a closer look at it and not rely on the first
impression. It is crucial to come to the essence and not just judge the external
manifestations. Nikolai said that new habits allow one to adapt quickly. For him, to adapt
means to live a full life, and not to hide in the corner. He explained, that it gives ample
opportunities not to compare who is better, who is worse, but to learn to see the pros and
cons. Nikolai argued that it was the best way to realize the values of the cultures to which
he belonged.

Maria’s narrative reflected the complicated family history of her family. Her Finnish
roots originated from her father, whose family lived in Russia near St. Petersburg in
Ingermanland and was repressed and deported. Maria's grandma knew Finnish culture
well and was involved in various activities with her children. The tradition continued in
subsequent generations of the family. Children drew, read, and played musical
instruments.

Quote 113. “[...] Nobody knows how dad’s fate would have developed if it hadn’t
been for my grandmother. Here, for example, dad’s brother ... When they met after 40
years, both were fond of painting, though they never studied it.”

Maria loved her parents and spent a lot of time talking with her father. Many years
later, they visited relatives in Sweden and Finland. Also, the example of other relatives,
who then moved to Finland, was important for Maria, since the family wanted to be
together.

Oleg showed interest in how people live in other countries yet in childhood. His
grandmother was fond of history and instilled that interest in her grandson. Later, he
already independently sought to understand how real life is arranged; he compared and
analyzed information. As a result, he gained different views on life than his family and
friends. Besides, he felt uncomfortable at work if he lacked freedom. Step by step, his
interest in the English language, education, and life in other countries led him to desire to
live somewhere else. It was also important that his wife shared his views, and they made

that decision together. Life in Finland was very different from life in Russia. Even
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outwardly, the differences were noticeable. For example, Oleg noted that the Finns
preferred comfortable clothes, rather than formal ones. Education approaches were also
different. In Russia, the goal of the school was to educate everyone at a possibly high level,
and it was often the responsibility of a teacher. In Finland, students completed school for
themself, so they had an option to choose aims and subjects.

Quote 114. “[...] It is impossible to evaluate unequivocally... no one can be sure
which is better. Here, there and everywhere, one must strive.”

Oleg also noted cultural differences, which in his opinion are explained by the fact
that Finland was a mono-ethnic country for a long time, and Russia was multinational. It
influenced the attitude of people towards each other. Oleg respects Finnish culture and
appreciates its typical features - trust and reliability.

All participants adhered to traditional family values. They all appreciated the support
of the community and family, which was especially valuable in the first years of life in the
new country. As it was mentioned in the introduction to this research, many Russian-
speaking migrants highly value their cultural background and preserve close relations
with their families. Though all three participants have lived in Finland for many years,
they still keep traditional family values and ties. They all showed great respect to their
families and appreciated the contribution which was made by their parents to their lives.
The most important contribution, according to the participants, was education and close
attachment to the relatives. Moreover, the participants considered their close family ties as
one of the most influencing components in their success. Participants' narratives show that
the family was central to their lives. Parents, spouses, and children were those people with
whom and for the sake of which the participants made the most important decisions
regarding the profession or place of residence. Their near and dear ones, in turn, supported
the participants in their decisions. The participants mentioned many times that the
closeness and support of relatives helped them to adapt and form his circle of
communication. One’s family and ethnic group is a central support group and arena of
exchange of information and experiences essential for living in a new setting. The
participants pointed out the role of such networks in the first stages of migration; however,

they remained also of importance for the participants at the time of the study. Nonetheless,
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contact with locals is an essential source of social and cultural capital and often a necessary
condition for full participation in host country institutions. Having familiarized themselves
with a new order of things, the participants began to participate in public life actively.
Public work, various Russian-language activities for adults and children became their
significant contribution to the development of the Russian-speaking community in
Finland. The participants reflected their true level of social perceptiveness. The participants
indicated that they worked hard, and at present possess and demonstrate a high level of
social perceptiveness.

The specific background of the returnees, regardless of the influence of Russian
socialization, includes a certain sense of belonging to Finnish culture and language and its
knowledge before migration. As a rule, the identification of migrants with Finnish culture
is measured by their levels of the Finnish language or mastery of certain specific codes of
conduct prevailing in Finnish society while the degree of their commitment to traditional
family values reflects the degree of their acculturation in the field of socio-cultural
adaptation.

The significant role of the family in matters relating to the adaptation of Russian-
speaking migrants and their integration into the host society can also be explained by the
tradition of profoundly and sincerely discussing personal events and important feelings
with family members. The idea of dialogue as the basis of human understanding, working
within the family, then spread to the style of socialization of the participants. The
participants narrated rationally about their "othering." According to Nikolai and Maria,
"we are somewhat different but in some ways the same". They found a desire to
understand the values of another culture, and it led them to a better understanding of their
traditional culture. Intercultural dialogue at this level of contact makes it possible to cross
borders and overcome the isolation and one-sidedness of cultures. The interaction of
cultures in such embodiment does not lead to their merging or mixing. On the contrary,
while maintaining their unity and openness, they enrich each other. So, all participants are
people who carefully and lovingly introduce Russian people to Finnish culture and Finns
to the Russian one. As possessors of double cultural identity, they act as facilitators for the

others’ intercultural learning.
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6 DISCUSSION AND CONCLUSION

The findings of this study draw attention to the significance of migrant educators'
personal experiences in finding their way in Finnish education. The results reflect the fact
that, despite the existence of a nationwide system of integration of migrant educators in
Finland, entering the education system remains requires a significant investment of time
and effort from the applicant. They demonstrate that the strong professional identity of the
participants, their deep involvement in the integration process as well as their willingness
to develop new skills, acted as an effective structure of resources and opportunities.
Fulfilling their desire to work within their profession in a new country, the participants
also relied on family support. The role of these traits was crucial because being newcomers
to the host society they lacked knowledge of the Finnish language, information about
working culture, and social interactions. Gradually, they accumulated locally augmented
human capital in the form of Finnish language skills and work experience.

Besides said above, I was interested, which of Berry's four acculturation ways best
describes the participant's acculturation strategy (or combination of them). The answer to it
is not unambiguous. The results of the study revealed, inter alia, that in their social and
personal lives, participants lean toward integration, but in their professional sphere,

assimilation predominates, especially at the level of school education.

6.1. The participants as role models

Since the participants of this study could become role models for other people who
set themselves the goal of working in Finnish education, I would like to shortly describe
them. First of all, a common feature for all participants, namely their ability to organize life
around their professional interests and their hobbies. They are hard-working, confident,
and determined. Despite challenges, they have successfully negotiated on their personal
and professional identities and make a positive contribution to their institutions and
society. The participants take professional development seriously, and they actively used
opportunities to develop necessary skills. These educators are committed to their
profession. They take on additional responsibilities and introduce new teaching ideas.

They all recognize the importance of building good working relationships with colleagues.



93

The educators in this study understood very well what it means to be a migrant and what
it takes to achieve full participation in professional life. Participants' narratives have
repeatedly emphasized the importance of personal initiative and agency. The participants
were motivated to deal with problems, and they consider their success only something that
depends, firstly, on their internal resources and actions, and secondly, on luck. They did
not have a pre-arranged action plan, but they were driven by a desire to work by
profession, and they were flexible, patient, and persistent. They have acquired the
necessary skills through training and community development. They also sought support
from family members and friends.

e Nikolai

Reflecting on Nikolai, first of all, I think about his reasons underlying the decision to
work as a teacher of the Russian language. According to Kangaspunta (2011) people with
education-related occupations comprises a fairly large group among Russian and former
Soviet Union countries migrants. Most of them choose to teach the Russian language as
their profession in Finland. This participant also chose this career path. Some researchers
consider the position of mother tongue language teacher as a kind of entrance job to the
Finnish labor market (Ahmad, 2005). However, the situation for Russian language teachers
is different. As Finnish universities have Russian language programs for the Finnish
students, being a native Russian speaker does not give any guarantee for being a Russian
language teacher in Finland. Moreover, competition for Russian language teacher positions
is quite high. So, it would be wrong to say that it was easy for this participant to get a job.

e Maria

Maria has a fantastic ability to make decisions and be open to opportunities and
change. In situations where it is impossible to make a full forecast of the future, she uses a
strategy close to positive uncertainty. Our decisions today are an expression of our beliefs
about tomorrow. The process of making and implementing decisions is the territory where
reflection, imagination, and creativity take place. Being positive and uncertain allows one
to act and be ready for the consequences of those actions (Gelatt, 1989). Maria accepts
uncertainty and exhibits flexibility. Driven by the idea of teaching mathematics, she boldly

entered a new experience, developing new skills, goals, and needs in the process of this
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experience. As mentioned earlier, Maria repeatedly spoke about how valuable the
encouragement of her colleagues was to her. They took her into their circle and soon
invited her to join their projects. It undoubtedly played a positive role in her integration
into the profession in Finland. Maria's experience confirmed the results of previous studies
that migrant teachers often demonstrate commitment outside the classroom through
voluntary work (Lefever et al., 2014). She has implemented many ideas to improve the
teaching of mathematics at her school, devoting a lot of personal time to additional work.

¢ Oleg

Russia has a remarkable amount of academic emigration, and Oleg can be its prime
example. This participant in his experience confirms the idea that education should help
each student to become the best citizen of the world where we all live (Krumboltz, 2009).
His high level of professionalism, honesty, and desire to perform meaningful and useful
for society research make him a prominent figure in the professional community in
Finland. He is an excellent example of how migrant educators bring cultural resources in
the form of competencies, skills, attitudes, diverse knowledge, and alternative ways of
thinking. In this sense, his versatile cultural capital could become a valuable contribution
to modern science.

¢ Change in attitude

The opinions of the participants about this study were mostly positive. The
participants were satisfied with the interviews though they hesitated if their experiences
could be of scientific interest, especially at the beginning of the study. However, during the
interviews, they got a possibility to look at their life events from another angle. They
realized how many turning points they lived through and managed them. They changed
their attitude to their experience in many ways.

According to the participants' comments, they hardly thought about the period of
adaptation to a new life as a valuable life experience. Previously, it seemed to them that it
would have been better to quickly forget about the difficulties and troubles that they
experienced immediately after the move. However, they all work in education, and this
makes their experience most valuable for other professionals struggling to find their career

way to be an educator in Finland.
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e The role of the Finnish language

The language requirements and laws of the new society directly or indirectly
encourage migrants to acculturate. For example, knowledge of the Finnish language is
necessary for obtaining Finnish citizenship, participation in vocational education and
working life, as well as for a thriving social life. Increased use and self-confidence in a
second language also makes contacts with a second language group more productive. The
participants showed great respect to the Finnish language as a core value of the Finnish
culture. They have invested much time and effort into the Finnish language studying. Also,
being professional educators, they are fully aware that language studying is a continuous
process with an open end. Language skills can be improved infinitely, especially when
language proficiency affects the professional efficiency of a person. Participants repeatedly
mentioned that it is easier for colleagues to communicate the same, especially native,
language.

¢ Uncertainty and progress

Every migrant faces uncertainty, and the process of adaptation of the participants to
the new place of residence brought them many surprises and unexpected events. The
participants noted the presence of non-typical for them concerns and troubles that
accompanied their professional development and adaptation to life in Finland. One of the
participants, Nikolai, called them "small depressions", and this expression seemed accurate
to me. In my opinion, it reflects the presence of difficulties as part of a new reality but does
not deny moving forward. The results of the study confirmed the mentioned earlier
concept, that the longer migrants stay in the host society, the higher their degree of
acculturation (Berry & Sam, 1997).

Moreover, the results illustrate the constructivist theory of learning, which advocates
seeking stability through ongoing change. The active nature of the participants facilitated
their development in a new context. They gained new knowledge and skills through social
interaction. Constructivism maintains that individuals construct their new understandings
or knowledge through the interaction of their previous knowledge and experiences and the
ideas, events, and activities with which they come in contact. Thus, constructivists

maintain that learning is an active, contextualized process where the learner is an
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information constructor, and new information is linked to prior knowledge. The
constructivist perspective emphasizes the acquisition of knowledge through activity and
taking initiatives. All these aspects are tremendously important for the present study.
Constructivism involves essential aspects such as culture, context, literacy, language,
learners’ interests and needs, personal experiences, interpretation of reality, as well as the
application of knowledge, which the researcher can analyze to determine their impact on
the processes which are in focus (Mogashoa, 2014).

e Lifelong learning and acculturation

In Finland, there is much emphasis placed on the role of lifelong learning and
developing suitable skills (Niemi & Isopahkala-Bouret, 2012). Acculturation itself is seen as
part of a lifelong learning process and falls under the scope of the same thinking. Many
migrants try to fulfill the expectations of the host society and at the same time improve
their chances in the labor market. Therefore, they start their long learning path by reaching
an expected level of Finnish language proficiency and then continue to study and develop
other necessary skills. In this sense, adaptation can be called a period of intensive learning
(Kéarkkéinen, 2017).

Nevertheless, the success of participants in their career growth was also markedly
associated with their active participation in the new training, which indicates the
indispensable role of education in providing access to various employment opportunities.
In this sense, the results of the study echo Plummer’s idea about interminable tension
between the subjectively creative individual human being acting upon the world and the
objectively given social structure constraining him or her (Plummer, 2001). It is a central
problem of the everyday experience of people living in vast industrial societies. “The
problem is posed over and over again throughout the history of sociology from Marx to
discourse theory, and almost invariably the answer is finally achieved by giving primacy
to a social structure over human agency” (p. 5). It helped me understand that many
personal troubles can be explained in terms of public issues, and the human meaning of
public issues can be explained in terms of personal troubles and the problems of individual
life. “Certainly the concrete human must always be located within this historically specific

culture - for ‘the individual’ becomes a very different animal under different social
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orders...my conception of the human subjects and their experiences is one that cannot
divorce them from the social, collective, cultural, historical moment” (p. 7). Plummer (2001)
argues that there is a need to see “experience and life as fluctual praxis, always in flow and
ever messy” (p. 7). I hope that the present research contributes to this concept.

Speaking about what happens to people when they move from the culture in which
they were born and raised to a new and unfamiliar culture, Cole (2019) argued that when
people of different cultural backgrounds come into contact with each other, they can (or
cannot) adopt each other's behavior, languages, beliefs, values, social institutions, and
technologies. First-generation migrants often deliberately participate in the acculturation
process when they settle in their new community in order to succeed socially and
economically.

¢ Success, happiness, and a family

Since the understanding of success among the participants in this study turned out to
be close to what is commonly called happiness and a good life, during this study, I often
turned my thoughts to Harvard's longitudinal study of happiness. When researchers
searched for what makes a good life, they found a close connection between happiness and
close relationships such as spouses, family, friends, and social circles. Personal
communication creates mental and emotional stimulation that automatically improves
mood, and isolation destroys the mood. When scientists began their research in 1938, their
goal was to understand how to lead a healthy and happy life. The focus of the scientific
interest was on health, nobody cared about empathy or attachment. However, in the
process of monitoring the health status of Harvard graduates, it was found that
relationships and how happy people are in them significantly affect health. Relationships
protect people from life discontent and support physical health. Also, they are better
predictors of a long and happy life than social class, 1Q, or even genes (Mineo, 2017).

For Russian migrants who come from cultures that value close family relationships
the role of the family is important. Also, it is the feeling of support that is the most critical
cause related to the ability of migrants to adapt to a new social context psychologically. So,
the preservation of traditional cultural values may, especially at the beginning of

acculturation, serve as one of the strategies to overcome the problems of acculturation.
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Previous research (Jasinskaya-Lahti, 2000) confirms the vital role of family and parents in
the life of Russian-speaking migrants. Family relations represent the most effective
mechanism of social protection of migrants in the new conditions, act as a counter to the
problems associated with acculturation, and contribute to the successful identification with
traditional culture, thereby maintaining their ethnic identity. So, the importance of family
and family ties will increase, becoming a major factor in predicting the success of a
migrant.

¢ Russian-and-Finnish combination

For participants in the study, relations with the Russian-speaking community and
relatives and friends living in Russia are an essential element of their identity. And, of
course, new means of communication facilitate contacts between migrants and their home
country. As it was said before, three middle-aged Russian language teachers participated
in this study. They have the status of a repatriate. They were born in the Soviet Union in
the 1960s in families where one of the parents in the first or second generation was Finnish.
Accordingly, they have an idea of the history of Finland and Ingermanland and feel in
many ways familiar with Finnish culture. At the same time, they feel themselves to be
Russian people since they grew up in a predominantly Russian-speaking environment.
Education received in the USSR also contributed to the formation of Russian identity, as it
was carried out in Russian and following its cultural and historical traditions.

Before moving to Finland, they were familiar with Finnish culture. However, after
moving, they studied it more thoroughly. Being people with systemic thinking and
realizing that they are emotionally attached to more than one society, they combined
elements of several cultures and created a unique mosaic of their cultural identity. Now,
living in Finland, they know that the culture of the host society is not one specific culture,
just like the cultural backgrounds of Russian-speaking migrants are very different. At the
same time, participants are well aware that their identities are constantly evolving, as life

in a new specific environment leads to some changes in their personalities and practices.
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6.2. Conclusion

Be that as it may, ethnic diversity has become noticeable in Finland in the last decade,
although immigration in this country is relatively small compared to other European
countries. The main goal of this study was to improve theoretical understanding and
provide some empirical evidence of what helps Russian-speaking educators to successfully
work in Finnish education. The present empirical material contributes to a better
understanding of the dynamics and characteristics of migration, integration, and career
growth of this specific group in Finland. At present, the Russian-speaking population of
Finland is more than 80,000 people, and some of them have pedagogical and psychological
education. With a high degree of probability, I can assume that among them, there are
people who would like to work in the field of education. Therefore, further research is
needed on this segment of the population since the present study showed that there is no
single algorithm that would guarantee that after its implementation an educator with a
migrant background will work in Finnish education.

This study may be useful for various agents dealing with the issue of the effectiveness
of adaptation and integration of migrants, for example, a researcher looking for new
approaches to migrants’ issues, or a practitioner who works with migrants every day. Also,
the experience of successful migrant educators can be a tool for further developing migrant

education, intercultural communication, and multicultural guidance and counseling.
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APPENDICES

1. INFORMED CONSENT

I am voluntarily participating in the master study on the topic of ‘Russian immigrants in
Finland: what in personal history can facilitate the process of integration’10. I understand that the
master study is carried out under the supervision of the Faculty of Education and Psychology at the
University of Jyvaskyla.

I agree that my interview will be video/audio recorded and that the interview can be used in
research and teaching. The results of the study will be processed confidentially and reported in
research publications and theses/dissertations in such a way, that my or any person’s identity
mentioned in the interview will not be revealed. The interview will be used only by the researchers
and students doing their theses/dissertation at the University of Jyvaskyld. Confidentiality of the
interview is secured with researchers and students singing a confidentiality commitment. The
video/audio recording will be stored by the Faculty of Education and Psychology at the University
of Jyviaskyld in such a way, that any outsider has no access to it.

I am aware that I can refuse my further participation at any stage of this study.

Place data

Signature, printed name, contact information

More information on the master research:

Master student Zhanna Platonova

Phone: 046-9551136

Email: zhplaton@student.jyu.fi

2. FIELD TEXTS QUOTES. Narratives.

Quote Russian text Translation into English

no.

1. Most 06abymmika, MaMMHa MaMa, ObDIa “[...] My grandmother, my mother’s
yuauTenbHMIIA... Sl cumraio, 9To s B 0abymiky | mother, was a teacher. [...] I feel that I took
TIoIIesI, TIOTOMY YTO 3TO OHa pabortama Bcio | after my grandmother because it is she who
XV3HB IIpeTiofjaBareiieM B rtepeBHe. [lo mkorsl 1 | worked all her life as a teacher in the village.
4acTo e3l K Hevl B JIepeBHIO. [...] In my preschool years, I often visited her

in the village”.

2. "B HayasIbHOVI IIKOJIe $I He IIOMHIO, “[...] In elementary school, I don’t
uToOBI ~ OBUIa  Kakasf-TO  wmOeosiormueckas | remember that there was any kind of
obpaborka. 3aro maMaTh XpaHUT Kakue-To | ideological treatment. But the memory keeps
MPa3sIHUKY, MepOIpusITHs, Kakme-To coObITis. | some holidays, some events. For example,

10 This title was revised during the analisys stage.
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Hanpumep, MaciieHwmiy mnpasgHoBam. 51 He
IIOMHIO, KaK OHM ee HasbplBai. Mactenuiia, He
MacJIeHWMIIa... IIPOBOMIBI 3WMMBL..HO 3TO OBUIO
KaTaHWe Ha JIOIIasX Kakux-To. V1 310 TOoXe OT
JeTCTBa OCTaJI0Ch, VIMEHHO KaKMe-TO TaKiue
MaccoBble MepOIIpusTH".

Shrovetide was celebrated. I don’t remember
what they called it. Shrovetide, or not
Shrovetide [...] or winter farewell [...] but
there was some kind of a horse ride. And this
also remained from childhood, precisely such
large-scale events ".

51 moMHIO, YTO Y MeHs BceTza OBUIO UTO-
TO MHTEpecHoe.

“[...] T remember that I always had
something interesting”.

Beula y Hac CBOSI KOMITAHMS. DTO BaXKHO,
4yTOOBI B feTcTBe TeDsl IpMHMMAITH, IepXKaIu 3a
cBoero. VI meBOukM, M MaiabuMKu. VI OmbIT
repBbIx OoTHOLIeHWUN. KTo ¢ KeM ApyXWT, KTO
KOTO Ha JIeHb POXK/IEHBs IPUITIacil. DTO ObUIO
y>Ke BaKHO. 5] [IOMHIO, YTO MBI CEPbE3HO K STOMY
OoTHOCWIVCh. Hajio oTmaTh JoJ/pKHOe Mame, OHa
BCerza IIpasiHOBajla JHM POXIeHWs. Y Hac
Bcermga ObUIa Oosbimas Kommaaws. [IpasnHOBaTH
JIeHb POXIEHMSI — 3TO BCeria. DT0 ObUIO Takoe
conpanbHOe coObITHe, THe ObUTO MHOTO pebsT.
He Toimbko cBost ceMbsi, a o00sd3aTelIbHO W
OHOKJIACCHUKIA.

“[...] We had our own company. It is
important in childhood that you belong, that
you are accepted. By both girls and boys. And
the experience of the first relationships. Who is
a friend with whom, who invites whom to a
birthday party [...] it was already important. I
remember that we were taking it seriously. We
must pay tribute to my mother, she always
celebrated birthdays. We always had a big
company to celebrate a birthday. It was such a
social event where there were a lot of people.
Not only our family but also our classmates”.

«I ©OpUI OYeHP 3aMHTEpecOBaH BO
BHEKJIaCCHOM >XM3HMU. S Bcerma ObUI B coBeTe
oTpsiZla, B KOMCOMOJIBCKOM KommTeTe. S ObII
OOIIMTEIBHBIM ¥ He OYeHb BHVIMATeJIbHBIM.
OcobenHo B cpenHent mKose ... Pusmka, XumMus
ObUTa MHe WHTepecHa .. Y MeHS He OBUIO
cepbesHble yBJIeueHMs. Sl HeMHOro 3aHMMasICs
JIETKOVI aTJIETMKOW, KaTaJICs Ha JIbDKaX».

“[...] I was very interested in extra-
curricular life. I have always been in the
council of the class, in the Komsomol
committee. I was sociable and not very
attentive. Especially in high school [...] Physics
and chemistry were interesting to me [...] I
had no serious hobbies. I did athletics and
skiing a little. ”

«bbut0  OueHp wmHTepecHO... B 3TOM
OpraHu3alim g II04yBCTBOBAJI ceDst Ha MecTe».

“[...] It was very interesting. [...] In this
organization, I felt like I belong”.

«DTa opraHM3aIys MHOTOe fiajla B IUTaHe
TIeJarorvKi.. . MHOTMe TIOTOM MHOTMe W3 Hac
TNpONOIDKWIM ~ KaK ~ YUWUTeNIs,  METOIVCTEHI,
uccienosaTesi M T.J0. OfyH MyXuMHa ceydac
npencenatesib  Coro3a  KMHeMaTOrpaducToB
Kapemum... jmogy  KaKMX-TO — TBOPYECKMX
npodeccuit. OHM ynum jmbo B TeaTp, JImbo B
KVHO, 700 B TIearorvKy, Iae MOXXHO paboTaTh
¢ ymoppMu. Hemmemmsmin myHMCTp 0OpasoBaHMs
Kapesmst Toxe n3 aTomt cucreMsl. EcTb xxeHImHa
B MuHWUCTepcTBe  OOpasosanms  Kapermm,
KOTOpasi ~ feflaeT  IIPOeKTHl ¢  JIeTbMWU-
vBayaamu. ColnaibHas COCTaBIsAIoNIasl Ha
OuYeHb BBICOKOM ypoBHe. OHM IIOHMMAIOT, YTO
oOITleHre ¥ TBOPYECTBO II€HHBL OTO OUYeHb
cepbesHasl IKOJIa ObUIa, HACKOJIBKO s ceirdac
TIIOHVIMAIO».

“[...] This organization gave a lot in
terms of pedagogy [...] later many of us
continued as teachers, methodologists,
researchers, etc. One man is now the chairman
of the union of cinematographers of Karelia.
He also practices and teaches yoga [...] people
of some creative professions. They went either
to the theater, or to the cinema, or to
pedagogy, where you can work with people.
The current Minister of Education of Karelia is
also from this system. There is a woman in the
Ministry of Education of Karelia who does
projects with children with disabilities. Their
contribution to society is at a very high level.
They understand that communication and
creativity are valuable. It was a very serious
school, as I understand now”.

«2T0 OBUIO TaK Becesio M HeOOBIYHO, TO, K
ueMy TIeIlarorMKa CerormHs IHpuxomut. Ilodemy
ydeba ToIDKHA OBITh CKYYHOW?»

“[...] It was so engaging and unusual;
pedagogy comes to that today. Why studies
should be boring?”

«Kaxmprin  Bedep THI  JIOJDKEH — ObUI
pacckasaTh 4YTO-TO IPO Ce0si CBOMM JIPy3bSM.
MoxHO OBUIO IIPOMOJIYATh, TAKOV BapMAHT
TOXe ObUL. DTO ObUIO, KOHeuHO, Takoe... CBeua,
nonympak. Ilogpoctkit 14-15 jier oOcHOBHOM
cocTaB. DTO ObUIO HEOOBIYHOE, BaXKHOE - OBIThb

“[...] Every evening you should tell
something about yourself to your friends. It
was possible to keep silent, this option was
also (possible). It was, of course, such a [...]
Candle, twilight...14-15-year-old adolescents
mainly. It was unusual and important to be
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ydJIblIIaHHbIM. Tor ropopuilib, 1 Tebst CTymaroT,
3TO Xe BaXXHO, YMEHIE CIIyIIaTb».

heard. You say, and they listen to you, it's
important, the ability to listen”.

10. «ITocite IKOJIBI BCe JIETO S OTIBIXAlL, “[...] All the summer after school I was
OCeHBIO ycTpowicss Ha pabory. Paboranm ronm | having a rest; in the fall I got a job. I worked a
CTOJIIPOM CTAaHOYHMKOM. DTO €IVHCTBEHHBIVI | year as a joiner machine operator. This was the
TOf, B MOeW XW3HM, Korma s paboran pykamm. | only year in my life when I worked with my
Pabora c mepesom mHe ouens Hpasurcsa. C Tex | hands. I really liked working with wood. Since
mop Jmobimo 3amax gepea. Tam g Hayuwics | then I love the smell of wood. There I learned
paborare co  craEkamm. Mue  odeHb | to work with machine tools. It has proved to
NPUTOAWIOCh B JXVM3HM, YTO s yMelo 4To-TO | be very useful to me in my life that I can do
JeraTh pyKamun». something with my hands”.

11. «B apMmum g ycmesn momperiogasaTh. 1 “[...] T got a chance to teach in the
CITy’XWI B apMUM B y4eOHOM IleHTpe. DTo ObUT | army. I served in the army at a training center.
KOJIOCCAJIPHBIVI  OIIBIT OOmIeHMss ¢ cambiMu | It was a tremendous experience of
Pa3HBIMY JIIOIBM». communicating with a variety of people”.

12. «CeromHs, olleHMBasi 3Ty OpraHM3aIVIo, “[...] Today, evaluating this
sl CYMTAIO, YTO 3TO 3aMeyaTesIbHO, YTO 3TO ObUIO | organization, I think it’s wonderful that it was
B MOeVI XW3HM, TIOTOMY YTO 3TO OBUI MOIIHEBII | in my life because it was a powerful turn in
TIOBOPOT B JKM3HW, COBCeM IIpyToe, deM B mKoste | life, completely different than what was taught
IIperofaBasIn». at school”.

13. «IToHsATHO, 4TO ¥ Hac He ObUIO f1eHer. MbI “[...] Obviously, we did not have
TOJIBKO V1 [leJIajIV, UTO JIIO0O0BAIIVICh. money. The only thing we did was admiring."

14. «DUHIIHOMS ITopa3ila MeHs OOJIbIITe». “[...] Finland hit me more."

15. «51 OpuT YyOUT. 51 BOOOIIIE He myMait, 9To S “[...] I was killed. I did not think that
Oyny 3mech xutb. KoHTpact: Te ke somyxu, Te | I would live here. Contrast: the same
JXe eJIKM, a BCe TIO-T[PYTOMY». burdocks, the same fir-trees, and everything

were different."

16. «Koneuno, Hac nopaswia 6ubimmoreka u “[...] Of course, we were struck by
IIOM IIpecTapesiblX, KOTOpBIZ ObUI IIoXoX Ha | the library and the old people home, which
TTaHCMOHAT». was like a resort."

17. «Ho moTom y>xe, xorma Mayso KoviBrcro “[...] Later, when Mauno Koivisto
3eJIeHBIVI CBeT HaJl Iyl Bo3BpallleHus: ¢pmHHOB | gave the go-ahead for the returning of the
Ha pOAMHY, OKa3aJoch, UTO y Hac TaM KopHmM. | Finns to their homeland, it turned out that we
Most Gabyrrika repBort yexasia B OUHIISTHIVIIO». had Finnish roots. My grandmother was the

first who left for Finland”.

18. «[ToroM yexarmi MoW pPOAWTENV, TOTa “[...] Then my parents left; at that
elle y MeHs MiIanive Opar c cectpom Ovuim | time my younger brother and sister were still
HecoBepuleHHO/IleTHUMM. [loToMm yexas Mowm | minors”.

Opar».

19. «KoHeuHO, MBIC/IM He OBUIO, YTO MBI €1eM “[...] Of course, there was no thought
HaBcer7la, a MBICJIb ObDla mompobosatk. Beuio | that we moved for long. Our thought was just
OlLIyIIeHMe, |TO IIPOCTO efleM BpeMeHHO | to try. There was a feeling that we went just to
IIOCMOTPETH». see, temporary”.

20. «  IIOMHIO, 4YTO MBI, KOHEYHO, “[...] T remember that we were, of
nepeXxuBalivi, KyJia Mbl efleM, KaK TaM XUTb». course, worried about where we were going,

how to live there.”

21. «Y Hac yxe 3mech XwiM Mow OpaT m “[...] My brother and parents lived
ponwuTenu, M TO3TOMY, KOHEYHO, MBI cpa3sy, | here already, and therefore, of course, we
YeCTHO CKaXeM, Iiomaim B KoMdopTHbele | immediately, honestly, were in comfortable
ycrosust. Ham 6pu10 Xyma moviti. Cembst oueHb | conditions. We had places to go. The family
CWIBHO TOIiepKVBaJla, VI IIOHATHO, U4To K OpaTy | supported us very much; and certainly, I could
B TOCTM IIOINEJl, K MaMe C TMarou Irpuiren. | often come to my brother's or mom's and dad’s
Moxno ObUIO OCTaThcs HOueBaTb, XOTs Mbl | place. It was possible to stay for a night,
JKVJTV JTOBOJIBHO OJIM3KO». although we lived quite near.”

22. «Ileppoe omiymeHue ObUIO He TaKuUM “[...] The first feeling was not so
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LIOKMPYIOIIVM, IOTOMy YTO OBUIM JIFOLM, KTO
3TO BCe IIPOXOAWI. BbUIN JIFOIIM, KOTOPBIe 3HAJI
3Ty cucreMy. VI Opar IpakTMdecKy rof yCIerl
IIPOXWTB, [I03TOMY OHY, KOHEYHO,
OpMEHTMPOBAJINCh, KyJa MbI MieM, 3adeM. i
MeHsI e 3TO ObIIO OJIMHAKOBO - YTO COLMaIbHas
cryx0a, 9To OaHK, UTO OMpXKa Tpydar.

shocking, because there were people who went
through all that. There were people who knew
the system. And my brother had lived for
almost a year, so of course, they figured out
where we should go, why. For me, all looked
the same - social service, a bank, or
employment service”.

23.

«Y Tebsa ects mom, kBapTupa. THI Kak
Oynro BO3Bpalllaelllbcs B JI€TCTBO. XOIWIIb Ha
KYPCBI, UyBCTBYeIllb, Kak OyATO THI IIPW [Iele.
Bemonasents momanave sagaHus. Ilonydaercs
BO3BpallleHVe B ITKOJBHEIT Mup. VI moToM, Tam
KaKye-TO MepOIPWVSATHS, MOe3NKN, ydmTend. A
TBI UyBCTBYeIllb Ce0sl yYeHMKOM».

“[...1 You have a house, an
apartment. It's like you’re coming back to
childhood. You go to the courses, you feel like
you're busy and important. You do your
homework. It seems like a return to the school
world. And then, there are some activities,
trips, and teachers. And you feel like a
student”.

24.

«das MHOIMX 5TO OBUIO CUaCTIIVIBOE
BpeMsi. 3HaKOMCTBO ¢ 3bIKOM. IToToM, ocobeHHO
KOrga  4YTO-TO IIOJIy4aeTcs, 3TO JKe TOXe
VIHTEPeCHO».

“[...] For many (of us), it was a happy
time [...] acquaintance with the language.
Besides, especially when there is a result, it’s
also interesting”.

25.

«BHYTpM aTOro mporecca: 3mdOpus-
amcpopms, a ITOTOM pa3 - UyBCTBYeIIb ceds...IBYyX
CJIOB CKas3aTh He MoxXellb. YyBcTByelns cebsi
KaKMM-TO AypaKoM, KaKWM-TO UeJIOBEKOM,
HeMBIM, KOTOPBII He MOXeT OOBSCHWUTHC.
OcobeHHO 51 IOMHIO, YTO MeHs BBIOMBaJIO W3
ce0s1, TO, UTO 51 He MOTY IIOITYTUTh Ha (PUHCKOM
g3bIKe. DTO K€ UYyBCTBO CTlacaeT dYeJioBeKa -
VIPOHS, FOMOP. DTO IPWUBOINUT K TOMY, UTO TEI
UYBCTBYeIlTb ce0sl HeTIOITHOIIeHHBIM, YTO ThI He
MOXeIITb BBIPa3WUTh UYBCTBA, KaKMe-TO CBOU
SMOIMY, KaKVe-TO CBOV MBICIIV».

“[...] Inside this process: euphoria-
euphoria, and then at once - you feel like [...]
you can’t string two words together. You feel
like some kind of a fool, some kind of person,
a mute person who cannot communicate. I
especially remember that I was pissed off by
not being able to joke in Finnish. The irony,
humor, those feelings save a person. This leads
to the fact that you feel inferior, that you
cannot express feelings, some of your
emotions, some of your thoughts”.

26.

«YMHerIas Obu1a JKEHIIIVHA.
JToMOX03s171Ka, HO OYeHb ObUla Takas...CTOVIKas,
cwibHasg. T'oBopsT, s Ha 6alymiky moxoxa u
TIOXOIKOW, I BCEM».

“[...] she was the smartest woman. She
was a housewife, but she was so [...]
persistent, strong. They say that I look like a
grandmother, in motions, and everything."

27.

«C percTBa Tak IOJIy4asloch, UTO s B
neHTpe. XoueTcs Be3lle PYKOBOAUTBH, IIOTOM
MelllajIo, HO B IIIKOJIe MHe MHTepecHO Obu1o. He
TO, 4YTO s XoTella BbIIemThcA. [IpocTo
ecrecTBeHHO ObUIO: [la s cmesaro, 3TO MHe Ha
pas».

“[...]1 Since childhood, it has
happened so that I am in the center. I want to
lead everywhere; later, it got in the way, but at
school, it was interesting to me. Not as if I
wanted to stand out. It was just natural: “Yes, I
will easily do it.”

28.

«[Tpuxogmiocy Hesterko. fI He xasero,
YTO 51 3aKOHYWIA MY3bIK&JIBHYIO IIIKOJIy, 3TO
TTOMOTaJIO0 MHE 10 YKMU3H».

“[...] It was not easy. I do not regret
that I graduated from music school, it helped
me in life”.

29.

«B 20 ner mepeesxats win B 40 JeT -
pasHuia 6osIbIIas».

“[...] to move when you are 20 or
when you are 40 is a big difference”.

30.

«51 Ha 21O BpeMs yXe ceMHalaTb JIeT

pabotasna B IITKOJTe TIperiofjaBaTesieM
MaTeMaTUKW. YXe K TOMy BpeMeHU Obbla
OmmunuKoM — mpocsemieHus.  ITpusnanue

KoJuier Opu10. YecTHO cKasaTh, si O4eHb JIIo0mIa
n o0mo cBoo pabory. U y Hac xopormme
OTHOIIIEHMS C JIETBMI ¥ C Kojuleramu Opum. S
He xoTeJIa ye3karb. He ObUTO HMKaKMX IPUYMH
TIPYIVIX, KPOMe SKOHOMWYECKOV CUTyaluw, I
mepeesgar.

“[...] for that time, I worked as a
mathematics teacher at school for seventeen
years. By that time I received the “Excellence
in Education” award. I was recognized by my
colleagues. Honestly, I loved (and love) my
work very much. And we had good relations
with children and with colleagues. I didn’t
want to leave. There was no other reason to
move than the economic situation."

31.

«5l cemuac BCcOOMMHAIO, Takoe OBUIO

“[...] T recall now, it was such a
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peuterne... Ho oHO X He 3a pa3 Bce 3TO
peunwiocs. Hempocro oHO pmasiock, Takoe
pelieHve».

decision [...] But it wasn’t all at once decided.
It was not easy, such a decision.”

32.

«PoricTBeHHMKM TlaBawi HaM cobupatb
IOJUIApbl I TOTO, YTOOBI MBI OIUIATWIIVM 3TU
BM3BL, IIOTOMY YTO TaM Haf0 Cpasy OIUIATWUTb.
Cerrgac 3TO KaXeTcsl TaK/M CMEIIHBIM, a TOra
3TO0 ObUIa KaTacTpoda. Ha camom mere, 3to
ObUta KaTacTpodpa, IIOTOMY 9TO JI€HEr He ObUTO
BOOOIIIE».

" [...] The relatives started urgently to
collect dollars so that we pay for these visas
because we had to pay immediately. Now it
seems so ridiculous, but at that moment it was
a disaster. Indeed, it was a disaster, because
we had no money at all."

33.

«Koneuno, mposoxanu Hac! Houwlo y
Hac aBToOyc mper Ha Ilepme. U crermaibHO
aBTOOYCHMK Tpuexal K KBapTHpe MaMWHO
cecTppl. VI mpwmnio Hapojy dYeloBeK CTo!
Yesosek cro! Hy, Bce sHaroT. Mama MeficecTpoit
BCIO JKM3Hb OTpaboTasia CKOJIbKO. Mon y4YeHUKM
ObiBIIve, popuTer. IlammHEbl TaM..Bce TaM..
HapoAy CTOJILKO IIPUIIIIO..y>Xac.. BoT MbI ceyiit B
aBTOOyCc. MBI floe3XaeM [0 aBTOCTaHIVM, Ha
aBTOCTaHUMM  ellle  Hapody  CKOJIBKO-TO.
Y4eHuKn, o4YeHb MHOro ydeHUKOB Obuto. V
noexayim. Takom kommMap! Bce, Tak yeskaemib.
DT0 X He ObUTO HMKaKMX CKawIIoB, HIdero. Bee,
ThI yexasil»

“[...] How they saw us off! At night,
our bus goes to Perm. And the bus driver
intentionally came to my mother's sister's
apartment. And a hundred men came! A
hundred men! Well, everyone knows. Mom
worked all his life as a nurse. My former
students, their parents [...] dad’s people ...
everybody. So many people came. Awful... So
we got on the bus. We get to the bus station;
there are still some people at the bus station.
Students, a lot of students were. And we
drove. Such a nightmare! That's it, you're
leaving. Well, there was no Skype, nothing. All
was over, you left!”

34.

«Ha camowm feste, 6pUTO OYEHB CJIOXKHO. Y
MeHS MaMa 3a0osleBaeT TaM, y Hee ITOYeUHBIe
KoymKu. Boo0irte kommap».

“[...] It was really difficult. My mom
got sick there, she had renal colic. All in all, it
was a nightmare.”

35.

«MpbI Hiepeexayin Croffa. JTO, KOHEYHO,
ObUIO OueHb TsKeslo. Takoe cocTosgHME ObLIO
mycToTel. S1 He HaxomwIa cebe MecTa arpeb,
Mavt. MHe Hajo OBIIO UTO-TO AerTaTh. Sl HMKOMY
He mokaswiBala 3Toro. Kak Tosibko Hacrasio le
VIOHSI, MHE Cpa3y CTajIo XOPOIIIO — y4eOHBIV TO7
3aKOHUWICH. Sl B MIOHe che3OwIa TyHa, yXe B
KaHUKYJIBL. Bssia dortorpadwum, emie dyro-TO.
Tspxero ObUTO».

“[...] We moved here. Of course, it
was tough. We felt a void. I was restless in
April and May. I had to do something. I didn't
show it to anyone. As soon as June 1st came, I
immediately felt better because the school year
was over. I went there (home) in June already
during summer vacation. I took photographs
with me, something else. It was hard."

36.

«V Torma s evi ckasasia, UTO s HMYEro He
yMelo, KpoMe TOro Kak IIpellojaBaTh
MaTeMaTyKy, II09TOMy 5 Obl XOTesla WMOTU IO
3ToMy 1myTM. S nOymaro, UYro He OOMH
CKeIITUYeCKUVi B3IJISA, S CJIOBUWJIAa Ha 3TOM
coOpaHMM, HO HMKTO HWYero He CKasal
MPOTUB».

“[...] and then I told her that I don’t
know anything except how to teach
mathematics, so I would like to go this way. I
think that I caught many incredulous looks at
that meeting, but no one said anything
against”.

37.

«OHa mpuiia Ha cobeceioBaHMe B
XpuctuaHckmi Kojulefx. VI BOoT B Mae, Korga s
npuila K HMM Ha TPaKTUKYy, OHa MHe jaja
TlecaATh  YPOKOB pyccKoro  s3bIKa IS
pycckosisbluHbIX  feTert.  OHa  cocTaBmIa
TPYI0BOVI JIOTOBOP CO MHOVI».

“[...] She came for an interview at
the Christian College. And in May, when I
came to practice to them, she gave me ten
lessons of the Russian language for Russian-
speaking children. She signed an employment
contract with me”.

38.

«4l MoHMMaro, UTO 51 HAXOXyCh B APYrou
cTpade. Sl TOHMMal, UTO 37eCh JIpyroe
obpaszosanme ¥ MeTombl BocimTaHus. Ho #
xOoTesla OBl TIOHATH 3TV HOBBIE METOABl U
vsyunTb wux. VI g TOTOBa IIpeorosieBaTh
TPY[HOCTW, KOTOphle OyOyT Ha MoOeM IIyTH.
Hapmeroch, 9To MOM 3HaHWMSA, KOTOpBIE Y MeHs
€CTh, IPUTOASATCA (PUHCKOMY TOCYHApCTBY, Tak

“[...1 T understand that I am in
another country. I understand that here
education differs and its methods are different.
But I would like to understand and study
these new methods. And I am ready to
overcome the difficulties that will be on my
way. I hope that my knowledge, which I have,
will be useful to the Finnish state since
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KaK MaTeMaTliKa, OHa MHTepHallliOHa/IbHas1».

mathematics is international.”

39.

«Korga s mpumuia Tyga B IIKOIY, TO
OuYeHb MHOIVE IIPUMHSUIM MeHs cpasy Kak
koivlery. Hukakmx mnpenyGexpeHwit, XOTs s
ObUla IIOMOIIHWMKOM yuuTesE ycrpoeHa. VI s
ObUIa Ha mosicTaBKu. VI MHOrO jleT padortaia Ha
IIOJICTABKY YUNTEIIEM-TIOMOIIIHIKOM».

“[...] When I came to school there,
many (teachers) accepted me immediately as a
colleague. No prejudice, although I was hired
as a teacher assistant. And it was part-time.
And for many years I worked part-time as a
teacher assistant”.

40.

«Y wMeHs OomBIIOV OMBIT PpaboOTHI C
PasHBIMU JIIOABMM... YIUTeIsMN... yhteistyo...
COBMECTHBIE YPOKM Y MEHS B PaCIIMCAHMVI».

“I...]1 T have extensive experience
working with many different people...
teachers... yhteisty6 ... collaborative lessons are
included in my schedule.”

41.

«Ha paHHBII MOMEHT B HaIllell IIKOJIe
caMBbIVi OOJIBITION CKJIaJ], HATJISIHBIX ITocoomit (¥
10 MaTeMartwke). Bece KyIuteHO 13 pasHBIX cTpaH
u n3 Poccun. Bce HarmisggHble mocoOus, Kakve
TOJILKO €CTb Ha JaHHBII MOMEHT».

“[...] At the moment, our school has
the largest stock of visual aids (* in
mathematics). All purchased from different
countries including Russia. All visual aids
which are in sale now.”

42.

«5 oueHb oBOJIbHA. Ha maHHBIT MOMEHT
s Oosplile uyeM yIIOBJIETBOPEHA, TaK KakK B
OponuioM Toay A IIoJIy4dnia TIOCTOSAHHBI
KOHTPpaKT».

“I..] T am very content. At the
moment, I am more than satisfied, since last
year I got a permanent contract.”

43.

«Camoe rJ1aBHOE, YTO MEHs XOPOIIO
Haygwm. OdeHb Xopollee QyHIaMeHTaIbHOe

obpasoBaHVe B COBETCKOV INKOJIe, IIOTOM
TpeKkpacHas  MeToAuKa Ha  dakyJbTeTe
MaTeMaTUKVI».

“[...] Most importantly, I was taught
well. A very good fundamental education in a
Soviet school, then excellent techniques at the
faculty of mathematics”.

44.

«JIbDkaMy TaM Bce 3aHMMAJIVICh. HIOIH/I
Oerasmvi Ha BCSIKMX YEMITMOHATAX».

“[...] Everyone was skiing there.
People ran in all sorts of championships”.

45.

«[TomHIO, 4ro pmoTeMHa 0Oeram 1O
CTaiiOHy Ha JbDKax. TpeHep TOBOPWIL:
«ITpobexwie 18 Kpyros, IOTOM MOJXEIb MITI
momor». M s B 4M wmm 5M Kimacce OBDI.
IMpuxonws moMom, YXXWHAJI M MpaKTUYeckKu 3a
CTOJTIOM Ha4WMHaJI 3acklnaTh. Housfo Geramm mo
HeocCBellleHHBIM TpaccaM. Tpenep roBopwi -
3HAYUT, Hafo. Sl TIOMHIO, UTO MBI JJaXke OCEeHbIO
coOMpas TIepBBIVT CHET BBITABIMI ¥ JIeajin
JIBDKHIO, HaUMHaJIV TPEHUPOBATLCS».

“[...] T remember that I was skiing
around the stadium until dark. The coach told:
"Run 18 laps, then you can go home”. And I
was in the 4th or 5th form. I came home, had
dinner, and almost started to fall asleep at the
table. At night, we ran along unlit tracks. The
coach said, so it was to be done. I remember that
already in the fall we were collecting the first
snow and making a ski-track to start training”.

46.

«Kaxme-to Opumn moBerpms. Hampumep,
BCe JIeJIafoT poraTKu. VI Meum fepeBsHHEIE U
mnTel. KrHO Kakoe-HMOYHh ITOCMOTPSAT, BOT
pybsarca xak pumssHe. IlocTpouTs AoM Ha
ZlepeBe, 1 Bce HAUMHAIOT 3TV JJOMa».

“[...] There were some epidemics. For
example, everyone makes slingshots... or
wooden swords and shields. They watch a film
and then chop, like the Romans. Or to build a
treehouse... and everyone builds those houses.”

47.

«YBreueHmsi, He CBSI3aHHbIE C
VHTeIUIeKTYaJIbHBIM ~ pa3BUTHEM,  OOJIBIIYIO
urpanm PO, IocTaTouHO XVIBOVA u

obmmrenpHBI ObUI. Vrpas Ha TMTapax B POK-
rpynmax, Ha cagpbax urpai "Deep Purple”.

“[...] Hobbies not related to intellectual
development played a big role. I was quite
lively and sociable. I played guitars in rock
groups, and at weddings, we played “Deep
Purple”.

48.

«5l mpoCTO MOHSI, YTO HAapOJ, BOKPYT Ha
BCE THICSYM KIWIOMETPOB B OHHY W JPYTYIO
CTOpOHY HaxoauTcs Ha pabore... He To uro B
SMIIMIPESIX, CeJI-TIoexajl, O YeM-TO JOTOBOPWIICH,
yIapwiIn IT0 pyKaM, U B pecTopaH OH ITommerr. A
BOT TakK Ipumen...YTo 3HaUMT B CMeHy
pabotath...ITpo HOUHyIO CMeHy S IIOHSUI, UTO
JTIONIVI BOODIIe He MOTYT XUTE. Bce criaT - ThI Ha
paGote. Bce Ha pabore- Thl crmiue..Henens

“[...] T just realized that the people
around for all thousands of kilometers in one
and the other direction are at work [...] What it
means to work shifts. [...] About the night shift,
I realized that people couldn’t live at all
[Everyone sleeps; you are at work. Everyone at
work, you sleep. The week ended, but it was as
if it was not there. I was calm about this.”
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3aKOHYIWIaCh, a ee KakK Oyaro He ObUIO.
CITOKOVIHO 5 K 3TOMY OTHOCWIICSI».

49.

«Mnue Opulo Tpocto wHTepecHo. Ha
caMOM [lesie, BCe 3bIKM WHTepecHbL I[louemy
AHIJIUVICKUVA. . .MOXET, mop, BIIVISTHVIEM
JIUTepaTyphbl. Kaxori-To Ipyrov MuUp
COBEPIIEHHO. HOE)TOMY MEHZI K 9TOMY TSHYJIO».

“[...] T was just curious. Indeed, all
languages are interesting. Why English... maybe
under the influence of literature... a completely
different world. That’s why I felt drawn to it.”

50.

«Yro-TO 5, HaBepHOe, ITOHVMaJ, UTO-TO
CXBaTbIBajl, YTO-TO CJIBIIAI TI0 Pajiio Wi B
My3bIKe Kakoi-To, ¥ Bce. Ilocie mkomsl HU
uepTa He 3Hajl. Hu mpaBwi uTeHus s He 3HaJl,
HM KaKOWV-TO HOpMaJIbHOV rpamMMaTukiu. Camoe
IJIaBHOE, YTO 1 He 3HaJI IIpaBiUla UTeHVs.

“I..-] 1 probably understood
something,  grabbed  something,  heard
something on the radio or in music, and that’s
all. I didn’t know a damn thing after school. I
did not know the rules of reading, nor any kind
of regular grammar. Most importantly, I did not
know the rules of reading.”

51.

«By3 MHE pOoAUTEIIVT He BBI6VIpaJ'IVI, s CaM.
s cmaBajl  3K3aMeHbl, JIOMOM puesxaia wu
pacckasbiBaJl. Oun He e3aqwIin CO MHOM, He
AepXajin 3a PYKY. Cenuac 51 He CTeCHSIOCH
HM4Yero, a rorga ObUT J0CTaTOYHO HyI’J'IT/IBI)IVI».

“I...] My parents didn't choose a
university for me, I did it myself. I was taking
exams, then coming home and telling them.
They did not go with me, did not hold my hand.
Now I'm not shy about anything, but at that
time I was rather shy”.

52.

«CamMoe I71aBHOE, 51 TIOTOM-TO IIOHSJI, UTO
10 the hard way».

“[...] Most importantly, I later realized
that this is the hard way”.

53.

«5] 4YesloBeK aKTWMBHBIN ObUI. S T1OIIAUT
Iaxe B AHINIMIO IIO KaKOV-TO pasHapsIKe, B
IIeIVIHCTUTYTe, KOITIa YYWICH Ha 4M Kypce».

“[...] I was an active person. I even got
to England on some kind of quota, when I was
in the 4th year at the pedagogical institute”.

54.

«5l  pmeraMm  rOBOpIO, UTOOBI  IIO-
HACTOSIIEMY yYUThCS, YTOOBI, IIOJIOXKA PYKY Ha
ceppilie ckasaTh: "SI 3HaI0", 3TO HaJO Kydy BCero
IepeynTaTh ¥ II€PeCMOTPETh, a He TOJIBKO TO,
uTO B yueObHMKe. Hy>XHO 3HaTh Topaszo Goblite,
yTOOBI IIOTOM CKa3aTh: "SI 310 3Har0".

“[...] I tell the children that to really
learn, to honestly say “I know”, it is necessary
to read and watch a bunch of everything; only a
textbook is not enough. You need to know
much more so to say later: "I know it".

55.

«Y Hac kadempa Takasg Mojofas IIO
BO3pacTy, M Bce 3TO C HyJIs, Ha caMoM feJle,
II03TOMY TIJIaBHOe OTHOIIEHMe - JKeJlaHue
pa3BuUBaTh BCe».

“[...] Our department was so young in
age, and all that was from scratch, really and
truly. Therefore the main attitude was the desire
to develop everything”.

56.

«Ha camom piesie, TIOUTH Bcerya y MeHs
OBUTO KaKoe-TO OINyIeHMe, 9YTo s Kyda-To
IOJDKeH yexaTb. Ilepeceub, 4WTO Ha3bIBaeTcHd,
rpaHully Haileyl poauHbl. Bcerma xorternock. SI
ro4emMy-To OBUI BCerna yBepeH, UTo.. MEeHSI [axe
BO JIBOpe.. IIOMHIO, I7Ie s XWI. BbUIO HecKoJIbKo
4JesIoBeK, KoTopble.. MBI TaM Bcerjia CIIOpWIIN O
4eM-TO, VI MeHs BCerla TaM 3Balll «IIapeHb C
3armaja», XO0Ts Ha MHE HUYEero TaKoro He OBUIO.
ITo pasroBopam.. TO, 9TO CIIBIIIAJI, JOKAa3bIBaJL
BoT Tam-To yrofu Tak XMBYT. TaM ecTk Takoe, a
y Hac 3TOTO J1ake OJIM3KO 3TOTO HeT».

“[...] Indeed, almost always, I had a
feeling that I had to leave for somewhere. To
cross, as they say, the border of our homeland. I
always wanted to. For some reason, I was
always sure that ... even in the yard...where I
lived... I remember, there were a few people
who .. we always argued about something
there, and they always called me “a guy from
the West,” although I didn't look anything like
that. From conversations ... I proved what I
heard. That somewhere people live that way.
It's there, but there is nothing like that here.”

57.

«Ecym OBl g exaJl It 3TOro, Kapbepy
IIPOIIOJDKATh, MOXET, s KaK-TO U pacCcTPOWIICS
6b1. Hamo moHwmMars, Bemp paccTpamBaTbCs
MOXXKHO Tora, korga bad luck, vuim st He oXxwimait
3TOTO, HO S Tpe3BO cMOTpel Ha Bemm. Hamo
MIPVHMMATE TaK, KaK ecTb. ECTh JIIO[IM, KOTOPBIE,
BO-TIEPBBIX, MOJIOKE MeHsS, IS KOTOPBIX
dvmHckMT  A3bIK He 1poOsema. /[ MeHs
chopMysIMpoBaTk ellle He TaK-TO IIPOCTO. SI
MOHMMATh-TO MMOHVIMAIO, UTO HaIllVCaHO, HO Ha
aryx... IloroM, s Tak IOHMMAJI, YTO eCJA s
Hamy paboTy, TO STO IOJDKEH  OBITh

“[...] If I were going to develop my
career, maybe I would be upset somehow. We
need to understand that we can get upset when
it is bad luck, or one did not expect that, but I
soberly looked at things. It must be taken as it
is. Some people are, firstly, younger than me,
for whom Finnish is not a problem. It's not so
easy for me to formulate yet. I understand what
written, but oral speech... Then, as I understand
it, that if I find a job, it must be a completely
international team and a mixture of languages ...

I worked quite a lot on a part-time basis at the
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COBEPIIEHHO MEXIYHApPOOHBII KOJUIEKTUB U
CMelIeHVie SI3BIKOB... S1 paboTal JOBOJIEHO MHOTO
Ha TIOJICTaBKM B yHMBepcuTeTe. I1In mpoexTs,
rae s TpaHCKPWUOWpOBaJl U MEPeBONVIT TEKCTHL
Taxoro Buma paboTy, CBS3aHHYIO C SI3BIKAMU,
OBl MOT BBIIIOJIHSATB.

university. There
transcribed and translated texts. This kind of
work, which is related to languages, I could
perform.”

were projects where I

58.

«Hanpumep,
xopomirie MaTeMaTVIKU. Mer BBIy4YVIM TakK, YTO
Cpa3y MOXHO nocTynats B 'apBapa».

JOITyCTVM, MbI caMm

..] For example, let's say, we are
good mathematicians. We will teach so that
you can immediately go to Harvard."

3. FIELD TEXTS QUOTES. Findings

Theme: Strong | 59. «Mosi 0aOymika, MamMmHa Mama, “[...] My grandmother,
professional identity. oHa OpUIa yumTesrbHMIIA. 5] camTaro, uTto 51 | mother's mother, she was a teacher. I
Subtheme: The B 0aOyIIKy MoIres, MOToMy 49To 3T0 OHa | believe that I took after my
pedagogical tradition in paboTara BCIO XM3HB ITIperiofiaBaTerieM B | grandmother because she worked all
the life of  the mepeBHe. Dto otmenbHas ucropus. OHa | her life as a teacher in the village. It's
participant (Nikolai) paboTaria IperionaBaTesleM aHIJIMIICKOTrO | a story of its own. She worked as a
SI3BIKA Y PVBKYIIBTY PBI». teacher of English and physical
education”.
60. «[TepByto y9IUTeIBHWMITYy ITOMHIO. “[...] T remember my first
Mnae Bcerma Kasajiock, d9Tro OHa | teacher. It always seemed to me that
uHTepecHO mpenongasaa. «Cerogusa 9e | she was a lovely teacher. She might
umcito. Havimmre, rme B Hamem kilacce | have said: "Today's date is the 9th.
eCcTh  3TO  YMCIO?» Oro Opwio | Find this figure in our class." And all
ynvBuTenbHO. HeoObraHO 11 X11BO». children are looking for 9. It was
amazing. Unusual and lively”.
61. «Xopomo, uro OBUIM TaKue “[...] It was good that there
yuuTess, KOTOpble yMelmM y4eHWMKOB | were teachers who knew how to get
BOBJIeUb B mpollecc. Y Hac Obuta oueHb | students involved in the process.
Xopolllag y4uTelIbHMIIA II0 MaTeMaTuke. | There was an excellent math teacher.
Omna ymeria criestaTh Tak, YTOOBI ypok Obu1 | She knew how to make lessons
uHTepecHEIM. OHa yMejla TakK IIofarhk | interesting. She knew how to present
MaTepwmarl, YTO MBI BCe C yIOBOJIbCTBMeM | the material so that we all
ydacTBoBayIi B oimMIagax. OHa Obuta y | participated in math competitions
Hac CWIbHBI IpenogaBaTeiib. 51 ee c¢ | with pleasure. She was an excellent
GOJIBITIVIM TETTTOM BCTIOMMHAIO». teacher. I remember her with great
warmth.”
Theme: Strong | 62. «Yuanrerns ObUTM 3aMeUaTeTbHEIE Y "[...] The teachers were
professional identity. Hac B IIKoJIe. Yumrenb MaTeMaTuky Obul | terrific in our school. The math
Subtheme: The IIPOCTO KaKOVI-TO Ipumep o | teacher was just like a role model.
pedagogical tradition in TToTpaskaHus. Hacrosmas Takas | (She was) a real Soviet teacher who
the life of the COBeTCKasl yumTelIbHMIIA, KOTopas 3HaeT | knew her job, a professional. She
participant (Maria) cBoe geno, mpodeccroHasr. Ona MHe | impressed me. I thought: "So, I also
viMIToHVpoBaita. S gymaia: «3Haunt, 1 s | will be a teacher”. What people lived
6ynmy yunreniem». Kakne y Hac Tam monu | there! Just a treasure. Without them,
opum. Kitamess mipocro. Ecym 6 e oam, 1 | I would not have been like that.
s Obl Takovt He ObUIa. 3aMedaTenbHble | Great teachers at school and the
yunTessi, M B My3bIKaJIbHOV IIKojle | music school."
IIperiofiaBaTesIn».
63. «ITpodeccmonanmsm - IyIaBHas “[...] Professionalism is my
oropa B XU3HI». main life philosophy”.
Theme: Strong | 64. «MamMa mperionaBasia B 3TOM XKe “I...] My mother taught
professional identity. mKosle MareMatvKy. M Oabymka Obpra | mathematics at the same school. And
Subtheme: The y9UTeIIeM M AUPEKTOPOM IITKOITBI». grandmother was a teacher and
pedagogical tradition in principal of the school”.
the life of  the
participant (Oleg)
65. «$1 BBIpOC KaK IperiofaBaTesib, CO “[...] I grew up as a teacher,
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BpeMeHeM, MOXeT ObITb. S mpakTudecKu
3HaJI HAWM3YCThb CBOW JIEKLIMM IIO XOHY
merna.

Yro KacaeTcs JIEKIIUV, s IIOTOM
TIOHSUT, UTO He Ha/l0 HIUero 1mo dymaxke
YMTaTh, HE HAIOO CTOSTh 3a TPUOYHOVL
Huxomy 310 He uHTepecHo. Hago ymers
OBITH XVBBLIM».

with time, maybe. I practically knew
my lectures by heart after a while. As
for the lectures, I later realized that
there was no need to read from
notes; no need to stand behind the
podium. This is not interesting to
anyone. A teacher should be alive”.

66. «JJormKxHO ObITH riryboxoe “[...] There must be a deep
TTOHMMaHe IIpeqIMeTa, KotopeM | understanding of the subject you are
3aHVIMAEIIIbCSI». engaged in.”
Theme: Strong | 67. «YesI0BeK MO/DKEH IIBITATBhCSA, He “[...] One must try, not give
professional identity. cmaBaThcsl M BepuTh B cBou Cwibl. S | up and believe in his own strength. I
Subtheme: IyMaro, 9TO y Kax1Ioro m3 Hac ects cont | think that each of us has some kind
Agency, persistence, Kakom-To mHTepec. Ecym genosex cymen | of interest. If a person managed to
and hard work (Nikolai) HaVITM CBOWI IIyTh, TO TOr1a ecThb nBovHas | find her way, then there is a double
riosib3a. C OIHOVI CTOPOHBI, OH 3HaeT, uTo | benefit. On the one hand, he knows
mernate, a C Opyro - oH monydaer | what to do, and on the other, he
yooBosibcTBre. VI mosydaercs, uTo | enjoys it. Then it turns out that work
paboTa mpeBpalllaeTcs B UacTh XWM3HW, | emerges as a part of life, as it should
KaK m poipkHOo ObITh. Korma derosek | be. When a person does the work he
3aHVMaeTCs CBOMM IeyioM, oH He xjet, | likes, he does not expect someone to
YTO ero KTO-TO ITOXBaJINT cO CTOpoHEL OH | praise him from the outside. He does
He XJIeT, YTO KTO-TO CKaXkeT «0, KaKou Thl | not expect someone to say, "oh, how
Moslofier», OH  mpocto  monydaeT | good you are"; he simply enjoys. It's
YIOBOJIECTBME. DTOTO €My HOCTaTrouHo, | enough for him as it's his main
5TO JXe IUIaBHasl MoTumBaLvs. YesoBek | motivation. One must take a fancy
mobkeH  3axoreTb. S mymaro, dro | for something. I think that absolutely
a0COJIIOTHO y BceX pasHble My T». everyone has different paths”.
68. «Hamo ckasaTh, uTO s wmCKail “[...] I must say that I was
moBoribHO — akTmBHO. Kak Toimpko s | searching quite actively. As soon as I
OIIpeneIcs, uTO a Oyny | decided that I would be a teacher, I
IIpeTiofiaBaTesieM, s CTaJl pacchulaTh | began sending out resumes to all
pestome Bo Bce Mecra. Heckonbko pas st | places. Several times I went for
3T Ha cobecemoBaHMsI. Mse | interviews. They offered me several
TIPEeIIOXVITN HEeCKOJIbKO gacoB | hours to teach adults as my first job.
IperiogaBaHys Wi B3pocsibix. DTo Obula | And I worked for many years in that
Mos TrepBas pabota. U s paboran MHOTO | system. I was a teacher of Russian
jJleT B 3Tom  cucreMe. BspociemM | for adults in the evenings two times
IIpeTiofiaBall pycckuvi Bedepamm — 1Ba | a week. It was such a great school of
pasa B Hefemo. DTo ObUla Takas mkosa | both the Finnish language and
npekpacHas wu @duHCKoro s3bika, u | Finnish culture. I got a lot of
duHCcKOM KynbTypbl. OTpOMHBIVI OIBIT | experience”.
PpaboTHI S Oy INIT».
69. «$] aKTVIBHO 3aHVMMAJICS TeM, UTO 5 “[...] T was actively doing

ere ymero. y MeHs ObUT OIIBIT
IIMOHEPBOXAaTOorO, II03TOMY A CcTajl
OPraHM30BbIBATh JIareps I ITOJIPOCTKOB
" 1IKOJIBHMKOB, ¥ MHOIO JIeT 3TUM

3aHMMasicst.  Ilorom  ObUIO  CO31aHO
o01ecTBo «DeHMKC», KOTOpoe
VHMULIMATVBHAs Tpyla IpeioXiia

MHe BO3IJIaBUTh. MBI 3aHVMaIach IeTbMU
VI CeMBSIMM. DTO OBITO MHTEPeCHO».

what I also knew. I had the
experience of a pioneer leader
(*youth instructor), so I began to
organize camps for teenagers and
schoolchildren, and I did it for many
years. Then the Phoenix society
(*social organization of Russian-
speaking people) was organized, and
the initiative group invited me to run
it. We worked with children and
families. That was interesting”.
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70. «Ecrm TOBOPUTH po “[...] Speaking of activities ...
IeSTeIbHOCTD... ObUI eIlle OOMH BV there was another type of activity. I
IEeATeNIPHOCTI. I ITO3HAKOMWICA C met a group of guys from Kharkiv,
rpymmovi  pedbsar wus XappKoBa, M B and at some point, there was a
KaKOVI-TO MOMEHT BO3HMKIIO proposal from Helsinki to play KVN
rpemyioxeHue ¢ Humu urpars B KBH. with them (*KVN - a famous humor
Ono mnpumuio w3 XembcwHKW. MEI Russian team game). We played,
Wrpasv, ydacTBoBaji. beuin MecTHbIe participated (*in tournaments as a
pebsta, M Te, KOTOpBIE HIpUexaan - team). It was an international team -
VHTepHAI[MOHaJIbHAS KOMaHAa. 2TO local guys and out-of-towners. It was
ObUTa ellle offHa 00JIacTh, KyJa BpeMs another way to spend time. At that
yxommwio. Torma Oputo sHeprum time, I had a lot of energy”.
MHOTO».
71. «l eme mperomaBajl PYCCKUM “[...] I also taught Russian as
SI3BIK KaK POJTHOW ISl OCOOEHHEBIX TleTert. | a mother tongue for special children.
Best kypc maHTOMUMSBI ISl DIyXoHeMbIX | I taught a mime course for deaf and
metevi. VIETepecHbIVI ObUT ONBIT, 5t ¢ HUMM | dumb children. It was an exciting
coTpymHMga okoso 10 reT». experience. I collaborated with them
for about ten years.”
Theme: Strong | 72. «Hamo OpITE Ooslee mIycTpBIM “[...] One has to be more
professional identity. Kax rosopurcsd, He cumeTh, He XmaTb. | nimble. As they say, do not sit still
Subtheme: Mnue Hago Obulo Oosblile crpammsaTh, | waiting. I should have visited more
Agency, persistence and xonuTh. Ha Kakme-To IIpakTMKM XOOwUTh. | places asking  questions or
hard work (Maria) Bce BpeMs criparmmBath U He XIaTh, uTo | practicing. One should ask all the
Tebe ckaxyT. He Gosareca ObiTe camum | time and do not wait until they tell
cobori, nenuts cebs. He Gositeest cebst | something. Do not be afraid to be
mnpeseHToBatb. Mbl mHorma He yMeeM | self and esteem oneself. Do not be
cels 1Ipe3eHTOBATh. A BOT Hal0». scared to present oneself. We
sometimes do not know how to
introduce ourselves, but we should”.
73. «51 Bera cebst Kak yUuTeb BCerya. “[...] T always acted like a
51 OpUla 3americTBOBaHa IIOCTOSIHHO. [lo | teacher. I was constantly involved.
CUIX TIOp 3TO KaK Ha rasiepax, motomy urto | Until now it’s like on galleys because
C yTpa... 1 BOT B 9 gacoB yTpa npuxoxy u | I'm here at nine o'clock in the
Ha Bech IeHb, HACTOJIBPKO WHTeHcMBHO | morning and for the whole day;
BCE». everything is so intense”.
74. «Y Hac B IIKOJe WHTEpPEeCcHO “[...] In our school, every day
KaKIIbIV ZleHb. 51 KOHTaKTUpPYIo co BceMy, | is interesting. I'm in contact with
y MeHs pacIucaHue Takoe... Y MeHs Bce | everyone; I have a schedule like this
nHY 3aHATEL Y MeHsd 21 wac. Yhteistyd | ... All my days are busy. I have
KaXIObM [eHb C dYacy [0 Tpex | twenty-one hours. Yhteistyd is every
(MeTomMUecKme OOBEIMHEHS)>. day from one to three (methodical
associations)”.
75. «[Ipexme weM s 3TOT YpOK “[...] Before I planned this
CIUTaHMpOBasIa, i ¢ KaXXAsIM mmoropopwmia: | lesson, I talked to everyone: what
uro B xoTnTe? He daxT, uto BceMm omHO | would you want? It's not necessarily
n To Xe mnopommeT. Ouenr MHoro B | that one task fits everyone. At the
HCKOTI IITKOJIe parityoskentelu, | Finnish school, there is a lot of
ryhmityo». paritydskentelu, ryhmitys” .
Theme: Strong | 76. «CTpacTHOCTb CBOIO Hafl0 BO UTO- “[...] One's vehemence must

professional identity.
Subtheme:

Agency, persistence,

and hard work (Oleg)

TO ObparaTh».

be turned into something”.
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77.

«Tytr yxe Hamo ObUIO caMuM
nckaTh  KBaptmpy. Haobym  3apan
BOIlpoc Ha ¢opyMe: KaKOW TOpof
1ocoBeTyeTe, 4TOOBI ObUT B
YHUBEPCUTET, UTOOBI ~TeTV  MOIJIN
TIOVITM. Crmmcarcst c JIIOIIBMY,
JIOrOBOPWJICS,, UTO MEeHsI BCTpeTsT. Tak
MOJIy9MJIOCh, YTO BCE COIIJIOCH, MBI
BCTPETWIVCh Ha BOK3aJle, IOIMIN Kode.
Mpl ¢ HUMM TONUIM B CONMAIBHYIO
CITy X0y TSt VHOCTpPaHIIEeB-
VMMMWTPAaHTOB. A MBI JIO0  3TOrO
COVICBIBJIIVICE  C STUMMM JIIOObMU. 51
TaKOW-TO  TaKOW-TO  IIMCAll  BaM,
nomHure? Sl yiny xBapTupy. Yaca gepes
Tpu oM no3BoHWwIM. KBapTupa ects, BeI
MOXeTe CXOOWUTb IIOCMOTpeTb. Mbl
Che3IWIn c TUM 3HAKOMBIM
rnocMoTpert. VI MecTo Takoe XOpolliee,
MHe IIOHPaBWIOCh. TaM, ITle MBI XMBEM
IO CHIX TIOP».

“[...] At that time, it was
already necessary to search for an
apartment by ourselves. On the
off chance, I asked a question on
the forum: which city would you
recommend where there was a
university so that children can go.
I got in touch with people, agreed
that they would meet me. It so
happened that everything came
together. We met at the station,
drank coffee. We went to the
social service for immigrants.
And I contacted those people
beforehand. I wrote such and
such to you, remember? I am
looking for an apartment. Three
hours later, they called. There is
an apartment; you can see it. We
went with this friend to look.
And the place was so good; I
liked it. We still live there”.

78.

«BBUIO  YTO-TO VICKITFOUMTETbHO
IUIsL yauTesiel, KOTOpble VMeIOT KaKie-
TO CepTMWMKATEL.. OUIDIOM yumnTers. Vi
uTOORI OH OBUIM MMMUTpaHTaMK. Kak-To
MBI ITPOCITBIIAIIV O HUX VI MOLUIV TyZa.
Tam, mo-moemy, Hamo OBUIO IIOHAThH
3as1BKY KaKyIo-To. ITorom OHU
NpuIJIaiajy Ha cobeceToBaHye».

“[...] There was something
exclusively for teachers who have
some kind of certificates .. the
teacher’s diploma. And that they
were immigrants. Somehow we
heard about them and went there.
In my opinion, it was necessary
to file some kind of application.
Then they invited for an
interview”.

79.

«DTO HasBBaJIOCh tydvalmentus.
DTo OBUIO XOpOWIO IIOTOMY, YTO MBI
MO3HAKOMWIVCH ~ C  JIOOABMU W3
yHUBEpCUTeTa, I OHM HaM CKa3aJiyi, UTo
MpakTUKy MOXHO MPOUTH Yy HuUX. A
Mocjie 3TOVI NMPaKTUKW OHW IIPpUCIaiI
HaM Oymary, 4ro BOT Bamm 15
pedogogiset oppinot. 11 y mens ectp 60
KpeauToB oppettajan opetus. I'71aBHBIV
WUTOT — MBI TTO3HaKOMWIWCE C JIIOFBMY,
HEeCKOJIPKO pa3 II0oCjle 3TOro si paboTal
Ha YUUTEITECKOM OT/IeTIeH».

“I... Tt was called
tydvalmentus. It was good because
we met people from the
university, and they told us that
we could do the practice there.
And after that practice, they sent
us a paper that here are your 15
pedogogiset oppinot. And I have 60
credits of oppettajan opetus. The
main result was that we met
people, and several times after
that, I worked at the teacher's
department”.

Theme: Strong
professional identity.
Subtheme: Reflection
skills (Nikolai)

80.

«ITosTOoMy Bce 3TO, amarrrarius...
BCe O3TO I JIOHEeV, KOTOPBIE XOTSAT
noHATh. Vmn pedpriekcusi, oHa J10JDKHa
OblTh, IIOTOMy 4YTO MBI  JIOJDKHBI
OIIEHVBaTb, YTO MBI JIeJIaeM».

“[...] Therefore, all this,
adaptation... all this for people
who want to understand. Or
reflection, it should be, because
we must evaluate what we do”.

81.

«Korna MBI TOBOpUM IIpo
HEPQES,[[... Ha4yMHaelnlb KOCMOIIOJIUMTOB
TIOHUMATh. ThI IIOHVIMaeIllb, UTO XW3Hb-
TO OIOHa, M TaK MHOI'O I/IHTEpECHOPO
BCero».

“[...] When we talk about
moving you begin to
understand cosmopolites. You
understand that you only live
once, and there are so many
interesting things”.

82.

«MbI XUBEM B OrpaHWYEHHBIX
Kakux-To ycnopusx. Ho kak pas s10 1

“[...] We live in limited
conditions. But this is exactly
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VIHTEPEeCHO, TIePeTU 3a 3Ty TpaHUIly U
mopoboBaTh YTO-TO HOBOE; BBEIUTU 3a
paMKM KaKWX-TO IIpe[CTaBJIeHUit U
rocTapaTbCs IOIIMpe IIOCMOTPeTh Ha
3TOT BOIPOC ¥ Ha 3TOT Mup. Tbl
pOX/aenibcss Ha  3TOV  CBET,  TEHI
CBOOOIIHBII UeJIOBeK, M BOT 3TU BCe
BeJIVIKMe VeV Kpacusble. MBI B 3TOM
CJIOXKHOM MVIpe HaxOHVMCs, M B TO Xe
BpeMsl MBI JIOOMM, d9TOOBI Bce OBIIO
MOHATHO. Pazm 3TOrO0 MBI TOTOBHI Cebs
orpaHu4MBaTh. /I PyccKom KyJIbTYpbl
3TO TOXe XapaKTepHO, KCTaTW».

what is interesting - to go beyond
this border and try something
new; go beyond some ideas and
try to look wider at this question
and this world. You are born into
this world, you are a free person,
and all these great ideas are
beautiful. We live in this complex
world, and at the same time, we
love everything to be clear. For
this, we are ready to limit
ourselves. For Russian culture,
this is also typical, by the way”.

Theme: Strong
professional identity.
Subtheme: Reflection
skills (Maria)

83.

«Korma  copammBaror, Kakue
et B OUHISHAWW... JeTU  Be3Je
onuHakobbele. KTo OBICTpO ycBamBaert,
krto Her. CoBceM.. HeT, s He BUjela
GosbIIon Pa3HUIIBL ITpocro
BOCIIUTaHMe JIpyroe. OTO He IeTH, 3TO
MBI pa3HbIe».

“[...] When asked what
children are like in Finland
children are the same
everywhere. Some quickly learn,
and some do not. Not at all ... no,
I didn’t see much difference. Just
parenting is different. It's not
children, it's we who differ”.

84.

«$1 mpuHOpoBWIack. Sl paHbIle
measla  ommbOKy «a BOT y Hac, B
POCCUMTICKOTI ~ IIIKOJIe».  3HaeTe, 3TO
MHOIMX Bedb pasgpaxaer. HyxHo
y4YUTBIBATh OTHOIIeHMe K Poccum, Bech
KOHTeKCT, oH. MBI certyac He TOBOpUM
PO 3TO, MBI TOBOPUM PO MaTeMaTUKY.
Korma g rosopro: «A BOT BeHrepckast
MaTeMaTrKa FOBOPUT 00 3TOM...», KaK-ToO
Ho-ApyroMy Bce (BocmpuHMMaeTcs). Ho
MHe-TO  Kakas-TO  pasHuIla,  pas
pabotaet».

“[...] T got used to it. I
used to make the mistake "we, in
the Russian school..." You know,
this is annoying to many people.
It is necessary to take into
account the attitude to Russia; the
whole context and background.
We are not talking about it now,
we are talking about math. When
I say: “But Hungarian
mathematics speaks about this
., somehow everything is
(perceived)  differently.  But
there’s no difference to me since
it works”.

85.

«B  dunCckom 1mKose MHOTO
VHOWBUAYyaIbHON paboTsl. To ecTh, THI
CUOWINE M caM II00eXaellnb, M HUKTO
Tebe He momoraer. Ilomxom Takow: y
MeHd KaK Yy VYeHMKa JOCTaTOYHO
3HAHWI, YTOOBI CITPABUTBCSI C  ITOM
pabotoir. MHe He HamO KaXIOBII pa3
IIPOCUTH, I MOTY CaM».

“[...] There is a lot of
individual work in a Finnish
school. That is, you sit alone and
win, and no one helps you. The
approach is that as a student, I
have enough knowledge to cope
with this work. I don’t have to
ask every time; I can do it
myself”.

86.

«MHOTO 3amaHmuil CBSI3aHBI C
JIOTVIKOVI, Pa3sBUTHEM BOOOpakeHUs, C
yMeHVeM HaXOOUTb PVYMHHO-
CTIE[ICTBEHHYIO CBA3b. «A 3aueM BOOOIIe
npoOu MBI M3y4aeM? A M1 gero BooOrre
510?» BOT Takme Oecempl MBI C HUMM
Oecemmyem».

[...] Many tasks are
intended to develop logic,
imagination, the ability to find a
causal relationship. “Why do we
study fractions at all? And what
is it for? ” These are the
conversations we have with
them”.

Theme: Strong
professional identity.
Subtheme: Reflection
skills (Oleg)

87.

«Y MeHS Xe ecTb Takoe: 4
paboraro, 1 pa3 s ye3xkaro, ecTb JIOMW,
KOTOpEIe MOTTIM OBl (*3aMeHWUTh MeHsl), 5
3Ha0. Sl HaHWMMaJ 3TMX JIOOIEN Ha
paboty. I 3Ha10, KTO uTO MOXeT. Y Hac

“[...] And T am like this: I
work, and since I am leaving,
there are people who could
(*replace me), I know. I hired
these people to work. I know
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Kadenpa Takas Mojiofiad o Bo3pacry. U
BCe 3TO C HyJIsI, Ha caMoM pette. ITostomy
IJIaBHOe  OTHOIIeHMe -  JKeJlaHue
pasBuBaTh BCe, a He TO, YTO 3TO TUIIa JIjIs
MeHSI KaKOW-TO TpaMIUIMH. DTo OpUIO
TJIaBHBIM».

who can what. Our department is
so young. And all this from
scratch, in fact. Therefore, the
main attitude is the desire to
develop everything, and not that
it is like a kind of springboard for
me. That was the main thing”.

88.

«Bce paBHO ocTaBajioch B [yllle,
YTO  JIOJDKHO Xe  OBITh  Ie-To
HAaCTOSIIIIee. .. Taxxe certyac. .. A
TIOHMMAIO, 371eCh TOXe TaK T'OBOPAT, UTO
3TO KBaIMWMKaAIMOHHAs pabora, a
oToM OyrieTe 3aHMMATHCS HACTOSAIIVIM.
A 3auem? Sl UM TaK MOIy peIINUTh,
HAaCTOSIIVIM $ 3aHVMAIOCh VIV epyHIION.
Bor 3Ta pedexcus MeHs
OCTaHaBJIMBaeT OT MHOTOTO B JKM3HIL
HeT, s He Hep(l)eKI_H/IOHVICT, A KaK-TO BOT
TOCTerleHHo... s OBl 3TO Has3Bal...
XOPOIIIVY MOMEHT UyBCTBOBaTh, B KaKOVI
MOMEHT HayKa repeTeKaeT B OyJUIIINT».

”[...] Yet, it has remained
in my soul that the "real" must be
somewhere... even now .. I
understand, here they also say
what qualification work is, and
then you will do the "real". Why
so? I can already decide if I'm
doing the "real" or trifling jobs.
My reflection stops me often in
life. No, I'm not a perfectionist,
I'm somehow gradually .. I
would call it ... a good chance to
feel at what moment science
turns into bullshit”.

89.

«dpyroin momxon K IIOHSTUIO
WHTeJUIeKTa, KaK OyaTo THe-TO ecTh
JIIO[V, KOTOpPBIe 3HaIoT Bce. B Poccum n
CoBerckom Corose oueHb JTHOOWIIN
VICTOpUM BpoOfde TOro, 4YTO KTO-TO
OuccepTalMIO HaIMcaJl Ha caideTke.
MuipbL... DTO TaKOM TEXHOKpaTUIECKM
mnoaxon. OmnacHeIVI, MHE  KaXeTcs,
monxoyn.  HaseBaercs::  ecrmt  cecTh,
HogyMaTb, TO BCe MOXHO HPWUAyMaTh.
Msl mHOrma mymaeM, OyaTo ecThb
OKOHYATeJIbHBIVI pe3ysIbTaT. A ero HeT. B
Ourvgagum 3toro  Her. Her sToro
Weasna, ¥ IIO3TOMY HWKTO K 3TOMY He
TaHeTcsl.  Pedriekcmsi K pycckon
KyJIbType Majio oTHocuTcs. Hy, He 3Haro,
s He BT/I)I(y».

“[...] (It is) another
approach to the concept of
intelligence as if somewhere there
are people who know everything.
In Russia and the Soviet Union,
they very much loved such
stories, like someone wrote a
dissertation on a napkin. Myths ...
It is such a technocratic approach.
It seems to me to be a dangerous
approach. It is like that: if to sit
down and think it is possible to
invent everything. We sometimes
think that there is a final result.
But there is not. It is not the case
in Finland. There is no ideal, and
therefore no one strives for it.
Reflection has little relation to
Russian culture. Well, I don’t
know, I don’t see it”.

Theme: Strong
professional identity.
Subtheme: «Small
depressions” (Nikolai)

90.

«Ecomm MBI TOBOPMM  1IpO
¢WHCKYIO TIemaroruky... Hy BooOIIe,
9TO, HaBepHOe, yXe oOIreuesioBegecKast
reflarorvuka, a He ToJIbKO PMHCKas...eCTh
BaykHasl BeIb - 9TO IIpaBo Ha OIMOKy. Y
Hac MHOImMe odeHb OosiTcst ormmbok. Ho
BeOb OIMbKa - 5TO TO, YTO HaM
noMoraer, TO, 4YTO Hac y4uT. B
OurrigHIVM  OyAyImIMx CTyIEeHTOB Ha
VIHTEPBbIO MHOTI/IA CIIpallMBaloT: «A Kak
Bbl OTHOCHTECHh K ommmbkam?». Vi «A
KakK Bbl OTHOCUTECh K TOMY, UTO UTO-TO
OCTaJIOCh HeIoIe/IaHHBIM ?» s
$WHHOB 3TO BaXXHO, UYTOOBI UYeJIOBEK
OTHOCWICS K 3TOMY 311paBo. EcTb MHOTMIE
Bellly, KOTopble He nouui. Vi mpoexT,
KOTOPBIVI HUKOTTIa He OCYIIIeCTBUTCS».

“[...] I to talk about
Finnish pedagogy well, in
general, this is probably already
universal pedagogy and not just
Finnish ...there is one important
thing; it is the right to make a
mistake. Many of us are very
afraid of errors. But a mistake
helps us; it teaches us. In Finland,
future students are sometimes
asked in interviews: "What do
you think of mistakes?" Or "How
do you feel about the fact that
something remains unfinished?"
For Finns, a person must treat
this sensibly. It happens that
many things do not go on. Or a
project that never comes true”.

91.

«Vl Hamo ckaszaTb, UTO $I O4YEHb

“[...] And I must say thatI
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IepeXxuBaio 73-3a Heygad. Peakmys
TIepBasi y MeHs TaKas TsDKerasi — BCe, 3TO
He MOe, BCe, YXOXY, 4TO s 37ech JIeJIalo.
C pgpyrovi CTOpOHBI, s O4YeHb JIFOOIIIO
Heyzaun. DTO Belllb, KOTOpas MHe O9eHb
rnomoraeT. Takasi IIOSIBIII€TCS 3JIOCTE,
3J7I0CTh MMEHHO Ha cebsi, 4To0BI caestaTh
KaK-TO IIO-ZIPYTOMY.
[Tpoananmsuposars, a  Iodemy
TIOJTy9nyIoCch  BOT TaK. MoxkeT OBITE,
VMHOIZa CJIVIIKOM MHOIO BpeMeHU
yxoout Ha 3T0. Iloatomy, c opHO;
CTOpOHBI, HeyJauM - 3TO, KOHEUHO,
HEIIPUSTHOCTV, KOTOpPBIe IIPOVICXOMST
moBorTbHO dacto. Ho 3To HOpMasbHO
KV3HV 4YesloBeKa. MBI Tak >XuBeM -
XV3HB TI0710caTasi, 9epHo-Oemnas. To Tak,
TO 3TaK. beUIO OBI CKy4HO, eciit OBl Bce
6bU10 XOpormo. V yxacHo 6bUI0 OBI, ecrv
ObI Bce OBIIO B CEPOM IIBETE».

am very emotional about the
failures. My first reaction is so
hard - that's all, it's not mine, I'm
leaving! What I'm doing here. On
the other hand, I do like failures.
This is a thing that helps me a lot.
Such anger appears; anger on me
prompting to do something
differently. To analyze why it
happened like this. Maybe
sometimes it takes too much
time. Therefore, on the one hand,
failures are, of course, troubles
that occur quite often. But this is
normal for human life. We live
like this - life is striped, black-
and-white. Now it's one way,
then the other. It would be boring
if everything is fine. And it
would be terrible if everything is
in gray”.

92. «Marenbkue Heya4m, “[...] Small failures, small
MaJIeHbKIe Jerpeccum, OHu ocTosiHHO | depressions, they  constantly
npoucxonar ¢ uesioekoM. Yestosek | happen to a person. However, a
OUeHb XWBydYee cyIlecTBo. Tak BOT, | man is very tenacious of life
4yeyloBeK JIaXe B CaMBIX YXKACHBIX | creature. So, a man, even in the
yCJIOBUSIX, OH BCe paBHO MOXeT HaTu | most terrible conditions, he can
OTAyHmIMHY KakKyio-To cBemtyio. Y | still find some kind of a bright
KaXXIOro uejioBeKa ObIBalOT MasieHbKMe | spot. Each person has small
Iempeccuy WIM Takue crpeccoBble | depressions or such stressful
CUTyalMM, KOIZla MbI HeIOBOJIBHEI | situations when we are unhappy
cobor. 2ro He npyanHa | with ourselves. This is not a
OCTaHaBJIMBAThCI VI HUUYETO He IeJIaTh». reason to stop and do nothing”.
Theme: Strong 93. «51 B uIoHe cbe3dwUIa TyHa, yXe B “[...]1 T visited there in
professional identity. KaHUKyJBL Bssia ¢ororpadpvm, eme | June, already when vacation
Subtheme: «Small uTo-TO. TspKes10 6pUIO0». started. I took photos, something
depressions” (Maria) else. It was hard”.
94. «A 'y MeHS TaK CJIOXWIAch “[...] and T have such a
cynpba, uTo y MeHs HeT metert, y Mens | fate that I do not have children,
HET CEMbU CBOETI». and I do not have my own
family”.
95. «5l OBpUTa y HMX Ha HpaKTUKe, C “[...] T was at practice
pydJedxov u iucToukoM xoawa. Hu sru | there, and I was writing down
He TIIOHMMasa, 4YTo pderu rosopsT, | everything. I did not understand
BooOe. Hy BoT, 3akoHumta». anything at all what children
were saying. Anyhow, I
completed it”.
96. «MnHoro ObpulO OmMOOK - OT “[...] There were many
He3HaHMs  KyJnbTypel.  Moxer, u | mistakes because of ignorance of
mempeccust  ObUTa, HO  mo-mpyromy | culture. Maybe I had depression
nporuia. 1 BOT cerrgac 3To omeHmsaro - | but in a different form. Now I
Hy, TsDKeJIOo 3T0o OBUIO, HO 5 ObI cHOBa 31O | evaluate it - well, it was hard. But
TIPOIUTa». I would have passed it again”.
97. «51 Tam ObUT 3 Wwin 4 mecsa. 1o “[...] I was there for three

KpamHev Mepe, s y3HaJl, KakK TaM
BeAyTcs 3aHATHA. Sl Heckonbko pas
TofIaBasl IIOTOM Ty[Ia 3asiBKV, HI pasy He
npoxogwI. B mpuHIyITe, MBI 00Cy KA/

or four months. At least I found
out how classes are conducted
there. I then applied there several
times, never went through. For
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3Ty TeMy MHOIO pa3 C APYTMMW MOVIMU
KOJUTeraM¥, C¢ KOTOPBIMU MBI YUMJIVICh
BMeCTe B IIe[IMHCTUTYTe, KOTOPBIe 3/1eCh
paboTator. 3pmech BBIOOp, IO KpaviHeu
Mepe, B HalleM CJIydae: eciau MBI
PYCCKMe, HO XOTUM BeCTV VHOCTPaHHBIN
SI3BIK, He POIHOV, IIaHCHl MaJIeHbKVe
37O JieyaTh. JIoruka xotsi Obl B TOM, 9TO
eqm ecTh Iperiojasaresib
VHOCTPAHHOTO $3bIKa, CKaxeM, (UHH,

TO y Hero ofHa s3bIKOBasg cpera
dwHCKasg, Apyras, COOTBETCTBEHHO,
3TOTO VHOCTPaHHOTO sI3bIKA.

ITosydaeTcsi, uTo eciiv MeHs Tyja OepyT,
I MeHsS 3Ta cpefja WHOCTpaHHas
dvmHckasg M gpyrad  MHOCTpaHHas
aHITIMVICKasl, KaK OBl s XOpomIo He 3HAJ
A3BIK. KormiexTns TTOJDKeH
a/JalITYPOBATELCS TOXE».

that matter, we discussed this
topic many times with my other
colleagues, with whom we
studied  together  at  the
pedagogical institute, who work
here. Here is the choice, at least in
our case: if we are Russians, but
we want to teach a foreign
language, not native, the chances
are small to do so. At least the
logic is that if there is a teacher of
a foreign language, say, a Finn,
then he has one Finnish language
environment, and the other,
accordingly, of the foreign
language. It turns out that if they
take me there, for me, this
environment is foreign, Finnish,
and other foreign, English; and
no matter how well I know the
language. Colleagues must adapt,

7”

too”.

98. «KoHKypeHIas B oOpasoBaHMM “[...] Competition in the
BeicoKasg. Ha yumrenent mpyr yumtbest | field of education is high. The top
top of the class. A Temepnb cpasHUTe... | of the class studies to become
Mei He top of the class». teachers. Now compare... We are
not the top of the class”.
Theme: Past life 99. «[Tpounrasg >XM3HB - 3TO MOS "[...] Past life is my story,
experiences as a starting ucTopus, Mos LeHHocTb. Cuactbe m3 | my value. Past happiness is value.
point and a source of npomuioro - 1eHHOCTh. Cembsa - | Family is value. Education is
self-support (Nikolai) neHHocTb. OOpasoBaHme - meHHOCTh. | value. Friends are valuable. We
Hpy3esi - HeHHOCTb. MBI Xwin B cTpaHe, | lived in a country that does not
KOTOPOVI CETOMHS HET — VI 3TO IIeHHOCTh. | exist anymore - and this is value.
Y destoBeka pospkeH ObTh cBOV Oarax, | A person must have her own
CBOM  IIEHHOCTM, CBOM IIpUATHEIe | baggage: values, pleasant
BOCIIOMVHAHWS, JIIOOMMBIE JIIOI». memories, beloved people”.
Theme: Past life «ITocile  mpakTMKM S Hadasl “[...] After practice, 1
experiences as a starting | 100. | npumymeBate ceCe 3aHATMEe B Bume | occupied myself with a doctoral
point and a source of IOKTOPCKOWM IuccepTalny, M B KoHIe | dissertation, and in the end, they
self-support (Oleg) KOHIIOB, MeHsl mIpuHsiM. 5 paboran | accepted me. I worked quite a bit
IIOBOJIFHO MHOTO Ha TIOJCTaBKM B | part-time at the university
YHVBEpCUTETE... Moxer, cgoe | Maybe I need to come up with my
VICCJIeIOBaHMe HY)XHO IIpUAyMbIBaTh. | own research. You have to get
Hamo wyem-To 6path - mbo 3Hepruert n | them interested in something -
aKTMBHOCTBIO, JIMOO B rojioe duro-To | either energy and proactive
...3TO He IIPOCTO». attitude or something in your
head; it's not easy”.
101. «Ecth TOJIMTUKO- “[...] There is a political
ueosorydeckass aypa, mosromy Hami | and ideological aura, so our
OIIBIT BOCIIPMHVMAETCS Kak | experience is perceived as
TIOJTUTIIECKI 14 uneonorndeckn | politically and  ideologically
AHTaXXMPOBAaHHBIV TAKOW». biased”.
102. «CoMHeHUS:  PBIHOK  TPyAda, “[...] Doubts: the labor
obpaszoBaHMe, MOOXOXy, He Hoaxoxy. | market, education, whether I fit or
Jo Toro, kKak MbI mHpwuexain, OvUm | not. Before we arrived, there were
KaKue-To PpasroBOpH, KakKye-To | some conversations, some
COMHEHWMSI». doubts”.
103. «Hartmmm coMHeHMs OTHOCUTEITHHO “[...] Our doubts as to

TOrO, HavifleM JIM Mbl TaM paboTy BOT

whether we find such a job there
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TaKyI0..4TOOBI C MHOCTPAHHBIM SI3BIKOM,
sTo omHo. Ho BOT Hawmmercs mm pabora
o HaM, 4ro HasbiBaeTcd. I[Ipm ToMm, uTO
MBI [IOHMMAJIM y>Ke TOTZa, YTo paboTaThb
B IIIKOJIE [HOBOJIBHO CJIOKHO, YTOOBI
HAaCTOJIPKO 3HATh S3bIK...B-00mmeM, ecim
MBI He HammeM, TO 3To (*MMMmIparis)
panmn pmerert. Ho 3To Takom, Kak Obl,
IVICKYPC, KOTOPOTO MBI, BO3MOXHO, 1 He
CIBIIIAJIM, HO IIOBTOpsUIM. A MOXeT
OBITB, VI CJIBIIIAIVE OT KOTO-TO».

... related to a foreign language, is
one thing. But whether there is
work fitting us, as they say. And
this when we already understood
that working in a school is quite
difficult, to know the language to
such an extent... So, if we won't
find anything, then it is (*
immigration) for the sake of
children. But it is like a discourse
that we may not have heard but
repeated. Or maybe we heard it
from someone”.

Theme: Ability | 104. «Ham kaxercsi, 4To MBI JIEOOVIM “[...] It seems to us that we
to be an effective learner cebs1, a Ha caMoMm feitie, MbI ceOs He | love ourselves, but in fact, we
(Nikolai) m00mM, Mbl cebg He 3HaeM. Mbl He | don’t love ourselves, we don’t

3amyMeiBaeMcst: "A uro MHe HpaBuTcs? A | know ourselves. We don’t think:
uTO g-TO x0uy? A uro s Ha camoM-To | “What do I like? What do I want?
neite jooio?" MHe kaxercs, ¢ 3toro | And what do I really love?" It
HaumHaeTcs Bce. EcTb Xe Bemy, e Tebe | seems to me that everything
BCe paBHO, KaK ThI BBIIJISIAMING, oimmbest | begins with it. There are things
ThI, He ormmbcst. Tebe mHTepecHO. THI 3TO | Where you don't care what you
Zlermaertb, moToMy uro 3To TBoe. TbI | look like, whether you made a
4yBCTBYeIIlb, UTO 3TO TBOe. A HayunTbcsl | mistake or you didn't make a
3TOMY, MHe KaXXeTCsl, TPYIHO». mistake. It's fun. You do it
because it's yours. You feel it’s
yours. But it seems to be difficult
to learn."

Theme: Ability | 105. «[Tpomry mperonmaBaTesIss: HaiiTe, "[...] T ask the teacher:
to be an effective learner TIOXKaJTyVicTa, BBDKMIMKWM, essentials, m3 | please give me some key ideas,
(Maria) Balero Tesmca. VI A Houblo CUXKy | essentials, from your thesis. And I

IepeBOXy, UYTO OH OymeT roBopwuTh | sit at night and translate what he
3aBTpa. Ha cremyrormuit mens cirymato». | will say tomorrow. The next day I
listen to it."

Theme: Ability | 106. «1 Bomres. He ckaxy, 9To y MeHs “[...] T came in. I wouldn't
to be an effective learner WeaslbHBIVI aHITIMVICKIIL, HO TeM He | say that I have perfect English,
(Oleg) MeHee, IIOCTATOYHO xopommit | but nonetheless, good enough

aHrTMVICKMiT ~ si3bIK.  To  ectb, s ¢ | English. That is, I immediately fell
4JeJIOBEKOM B COLMAJIBHOM CJIy’k0e, | in conversation with a person in a
KOTOPpasi XOPOIIIO Ha HeCKOJIBKIX sI3bIKax | social service who speaks several
TOBOpUT, cpa3y 3aroopwil.  2to | languages well. It made a point. I
BIleyaT/IeHMe apyroe mpomssesio. Sl He | didn't mumble or talked through
cran MBIYaTh, uepes Koro-to | someone. I wusually start a
pasroBapmBate.  OOBMHO s caM | conversation myself”.

Ha4dMHaI0 pasroBop».

Theme: Ability | 107. «DUHCKUT S3BIK, OH Yy MeHS He “[...] My Finnish, it's not
to be an effective learner oueHb xopommmi. Ho oH mocraTowno | very good. But it is quite
(Maria) podeccrOHaTEHBIV. professional.”

Theme: Luck in | 108. «Tak Havaslacb MOS TpyHoBas “[...] Thus my career in
different manifestations ouorpadpma B Pumnsaamm. He wmory | Finland began. I can’t say what it
(Nikolai) CKasaTh, UTO 3TO OBUIO - CIIy4aVfHOCTB | was - an accident or the sum of

VTV CyMMa KaKMX-TO paKTOpOB». some factors. ”

109. «ITonHBIVT KOHTPAKT... TaK JI0JITO “[...] The full-time contract
MedTall 0 HeM, a CJIydmsIochk Kak Oyxro | ... I so long dreamed about it, but
camo cobor1, Oy THUIHO». it happened as if by itself,

prosaically”.

Theme: Luck in | 110. «ITpomcxonmm cTydan, "[...] Some situations

different manifestations

y6€)I(,E[aBLHVIe Hac, 4TO MbI ITpaBWJIbHO

happened which convinced us
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(Oleg) Ccrieam». that we did the right thing."
111. «51 BBI3BIBaIO MOBepme. MHe ymomu "[...] T inspire confidence.
BepsIT». People believe me."

Theme: Cultural | 112. «B Ourranaum s xuy, a Poccyst "[...] I live in Finland, and
influence of the family - o70 Mosi pormmHa. Tyt Her HmKakoro | Russia is my homeland. There is
(Nikolai) IIPOTVUBOPEUNS». no contradiction here."

Theme: Cultural | 113. «He m3BecTHO, KakK CJIOXWMiIach “[...] Nobody knows how
influence of the family Obl mammHa cynpba, ecm Ol He | dad’s fate would have developed
(Maria) 6abymika. Ho Bor, mampmmep, mammH | if it hadn’t been for my

6par... Korma orm Berperwmich gepes 40 | grandmother. Here, for example,

JIeT, VI TOT, ¥ TOT pucoBany, Hukorna He | dad’s brother ... When they met

ydach pUICOBAHIIIO». after 40 years, both were fond of
painting, though they never
studied it.”

Theme: Cultural | 114. «Hemp3sa OITHO3HAYHO “[...] It is impossible to

influence of the family
(Oleg)

OlleHVBATb... HUKTO He MOXeT OBIThb
yBepeH, uro syuite. CrapaTbcs Hamo
Be3JIe».

evaluate unequivocally... no one
can be sure which is better. Here,
there and everywhere, one must
strive.”




