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1 INTRODUCTION

In order to choose the topic of this study, | lodke my own life to explore my own
heart’s desires. | discovered important ideas aboygelf. My studies and experience
are in the field of education and | love studemy. desire is to know more about
student leadership and its role within a democraoriety to meet important
educational needs. This desire soon turned intassipn. Furthermore, | come from a
societal system (Kazakhstan) that is different frima Finnish one. | became very
interested in investigating this phenomenon in d¢batext of Finnish comprehensive
and upper secondary schools to enable me to lmgtisp and expand knowledge about
the student leadership concept as a significanédsion of democracy.

Attention to student leadership, student voicesadership by children and young
people is targeted in numerous research studiem@ber & Lizzio, 2007, p. 276;
McGregor, 2007, p. 86) trying to define the phenonare Leadership as a relational
process of influence accepts the possibility antemal of students to be leaders.
(McGregor, 2007, p. 86). Student participation ¢chaol governance is a promotion of
democratic values within schools (Duma, 2011, p). Rtudent participation is
education for citizenship, which prepares citizevtso will increase the quality of
democratic processes in a country (Griebler & Nawa@12, p. 106). From the
childhood, people should have gradually increaspdodunities to participate in
democracy because practice increases the confidande competence of being
involved. The term "participation” refers to theopess of sharing decisions affecting
ones’ life and the life of the community surrourglione. This approach develops the
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right of students and our recognition that they speak for themselves. (Hart, 1994, p.
4-5.) In other words, student leadership is an@sgerof child and youth participation as
active citizens in a democratic school society l&ed

The student leadership phenomenon and its linketoatracy have raised global
interests. The international communities of demtcraountries accept the right of
students to participate in decision making (Cad0Z%, p. 29) to prepare them as active
and competent citizens and develop their abiliteesmake decisions and changes.
International interest in the student leadershipiggied in the Finnish child and youth
policy. This policy is shaped by international coitments, strategies and action
programmes of the United Nations, the Council ofdpe, and the European Union (the
MoEC, 2012, p. 48). The Convention on the RightthefChild (1989, p. 4), the World
Programme of Action for Youth to the Year 2000 &&yond (2000, paragraph 5), and
the Resolution CM/Res(2008)23 on the youth politthe Council of Europe (2008, p.
1) implement democratic principles prioritizing kchand youth participation in the life
of society, respect their views, their empowernsrt partaking in decision making.

Finland as a democratic country has its own setiscambinations of the chief
principles of the democratic ideal that affect agamizing principle of society and
organizations, in particular schools. Accordinghe Constitution of Finland (2012, pp.
1-2) the children and young people have the righpdrticipate in decisions affecting
their lives, and liberty and social justice. ltegident that the young Finnish generation
Is an equal part of the Finnish democratic societyich regardless of race, economic
status, gender or ethnicity has the right to exphely their opinions, to be involved in
decisions influencing their lives and to be treaggdally.

Democracy is not only the foundation of the Finngitiety, but also of the
Finnish education system. The first Finnish natiooariculum to democratize the
education and school practice was launched in 1€mapter 13 (Komiteanmietintd,
1970, p. 236) mentioned about educating studensoeisl and responsible members
involved in the school administration through thadent councils. Other forms of the
modern national education policies and legislatismsh as the Child and Youth Policy
Programme 2012-2015, the Basic Education Act, tbhee QNational Curriculum for
Upper Secondary Education support the idea of deatieation through the
establishment of democratic structures of schoolegmance where students are
supposed to participate in important school deosioelating to them. All these

incumbent official documents are described in e below.



9

The Child and Youth Policy Programme 2012 — 2016nse of the youth policy
programmes that the Finnish Government adopts efry years (the Youth Act,
72/2006, p.2). Participation is one of the corelgascribed in the Child and Youth
Policy Programme 2012-2015. The Programme (2018) jplefines participation in a
sense of taking part, having an influence and $aotdusion in communities of young
people and the Finnish society during their studiesrk, engagement in hobbies, etc.
Participation and social inclusion are built onts@trategic goals as growth to active
citizens with a sense of shared responsibility anolviding equal opportunities to
participate in cultural, leisure, physical actiggi It demands to promote children and
young people with active citizenship and social emgrment. (the MoEC, 2012, pp. 7,
12.)

In order to increase student participation in teendcratic school community,
students are given the right to take part in studesdership in the form of student
associations, unions and councils. The Basic Educatct (1998, p. 22) advises to
have student associations composed of pupils ioadshhat are aimed to promote joint
actions, influence and participation in matteratiah to students. Otherwise, education
providers must offer other opportunities to make $tudent voice heard about school
matters and issues that concern students colléctiféne Child and Youth Policy
Programme (2012, pp. 18-19) advocates that studmmicils should be a compulsory
structural element in all Finnish comprehensiveost$y with relevant corrections to the
Basic Education Act to ensure participation andaonclusion of pupils and students.
Educational providers of the general upper secgnéducation have to ensure the
involvement of all students in issues relating benb, educational activities and
development through the student union (the Gendppler Secondary Education Act,
1998, § 27). The same goes for the vocational skogreducation.

The study seeks to know how the Finnish schoolesyspractices student
leadership as a significant dimension of democrdwgughout three school levels:
primary, lower secondary and upper secondary. €kearch focuses on the following
research questions: 1. What is student leadersbip fidults’ and students’ point of
view? 2. How do student leadership and managemamttibn in primary, lower
secondary and upper secondary Finnish schools?0®. &fe Finnish young people
involved in the classroom decision making?

The study is a qualitative multiple case study. l@ata&ve research was used to

investigate and comprehend such a social phenom@reswell, 2009, p. 4; William,
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1991, p. 14) as student leadership in the Finresie cchools where students are central
participants (Maykut & Morehouse, 2005, p. 35).n&duralistic nature was suitable to
collect the data about student leadership in thgcgzants’ settings (Bogdan & Biklen,
2003, p. 4; Creswell, 2009, p. 4). The multipleecatudy design was an appropriate
choice to consider lateral replications (Yin, 200347) and dynamics simultaneously
in the student leadership across the primary, losemondary and upper secondary
school levels. The semi-structured interview wagplied as the best form of
interviewing for the case study research appro&ith@m, 2000, p. 65; Hancock &
Algozzine, 2006, p. 40).

The inductive and deductive thematic analysis dreinatic network analysis
were applied in the study. The thematic analysisais independent qualitative
descriptive approach (Vaismoradi, Turunen, & Bon@84.3, p. 400)"...for identifying,
analyzing and reporting patterns (themes) withitatdéBraun & Clarke, 2006, p. 79)
that are important to describe the phenomenon. thieretical (deductive) thematic
analysis was important for a more detailed andesyatic analysis (Braun & Clarke,
2006, p. 84) of student leadership from the foamfes perspective to leadership by
Bolman and Deal (2008). The data-driven (inductihematic approach provided a rich
description of the data (Braun & Clarke, 2006, 4). 8 his approach is powerful when
we deal with issues, which have not been researoheth (Elo & Kyngas, 2007, p.
107). The thematic network analysis is a comfodabtpresentational tool that
organizes the qualitative thematic analysis bystfating themes at different levels in a
shape of network-maps (Attride-Stirling, 2001, 873

The study comprises six chapters. Chapter oneseritbed above and it presents
the motivation, the context of the study, the tledoal background, the research
purpose and methodology, and the research schbdthe study. Chapter two focuses
on the theoretical framework regarding the studeatership phenomenon from three
perspectives: democracy as a foundation for stuldexership, student participation in
decision making and leadership theories. Chapteretlis dedicated to the research
methodology with a focus on the context of the aede schools, the aim and research
questions of the study, the data collection andddi@ analysis. Chapter four presents
the findings and the discussion. Chapter five drthesresearch conclusion. Chapter six

makes recommendations for further studies arisimgnfthe research findings.



2 THEORETICAL FRAMEWORK

Chapter two addresses a range of the core thearetinsiderations that | estimate to be
necessary in comprehending the student leadershgngmenon. Basically, the
language we use to define student leadership gevénis concept through the
democracy issue and leadership theories borrowddadapted from the research on
both the "adult world” and that of the school agdents. Democracy was taken into
consideration because the context of the studyhés Rinnish democratic society.
Distributed leadership theory was selected becausdhe way how school leadership
functions in the Finnish case schools and an enment where student leadership takes
place. Moreover, student leadership as a tool &wtime active citizenship involves
students in decision making within school govermartberefore, it made leadership
decision making important to be included in theotieéical background. The four-frame
approach to leadership (Bolman & Deal, 2008) waluss an analytical tool to study

student leadership from different perspectives.

2.1 Democracy as a basis for student leadership

A close interconnection between the student leageroncept and democracy makes it
necessary to consider them in more details. Thptehaontributes to a fundamentally
important discussion — the interrelation betweemdent leadership, education and
developing a democratic society.

In order to achieve the objectives of the chapte, should understand and

discover the fundamental assumptions of democr@ciginally, the termdemokratia
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means the rule (kratos) by the people (demos) KC2602, p. 14). It signifies that
democracy is a form of government by people andtem. Finland as a democratic
country has its own sets and combinations of thef gninciples of the democratic ideal
that affect an organizing principle of society amdanizations, in particular schools.
The Constitution of Finland is the official compegisive document which
addresses the fundamental democratic principlese thf which | will discuss. First, the
Finnish children and young people have the rightddieard and involved in decisions
that affect their lives. Second, the Finnish Cdaastn protects the freedom of opinions,
of choice, of convention etc., which refer to pe&adiberty. Third, Finnish democracy
advocates social justice based on the principkgaglity in economic, religious, gender
and social issues and by ensuring the human r{giesConstitution of Finland, 2012,
pp. 1-3). Hence, it is justified to claim that desrexy in the Finnish context is about
citizens’ participation based on liberty and soqistice where the young generation is

an equal part of the Finnish democratic society.

2.1.1 Role of education for a democratic society

Education's highest aim is to create moral andachabits of the heart
(Haynes, 2009, p. 6).

Many authors are followers of the idea to call sthdo be more democratic than they
are, to incarnate democratic principles for stuslesmid to extend them in schools
(Crick, 2002, p. 92; Haynes, 2009, p. 6; Levin, 899. 57; Wallin, 2003, p. 55). There
are different reasons explaining a rising imporéant using the democratic work style
with students. Levin (1998, pp. 61-62) writes abewternal changes occurring in
society such as easier and quicker communicatiohigher level of education, the
importance of scientific and other expert knowledgguiring the development of the
following democratic skills: discussion, negotiatiounderstanding each other, etc.
According to Kreisberg (1992, p. 221) antidemocr&aching creates an atmosphere of
passiveness, conformity, obedience and acquiescéMitkout a doubt, this type of
atmosphere fills the antidemocratic schools in ganenot only the classroom.
Moreover, Manville and Ober (2003, pp. ix-x) dissulke increasing “democratization”
of the workplace where the workers expect the rightake their responsibilities and

where the core values of freedom and equality akent into consideration. The
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democratization of schools is not less importam@intthat of the workplaces for the
employees these days.

One of the potentials of education is its posgipild create a suitable atmosphere
to learn about democracy and a governance systéatalon is an opportunity to learn
about decisions made by power holders and the&cefbn human life (Mwollo-
Ntallima, 2011, p. 18). There is an interdependdrgte/een the increasing awareness of
people about the world around them and the impreverof their abilities to produce
opinions in politics and economics. On the contrémg lack of education results in the
inability to express opinions (Mattes & Bratton,020 pp. 200, 202). Poor democracy
and governance awareness decrease the human abllitik their interests with public
affairs (Mwollo-Ntallima, 2011, p. 18).

Another possibility of schools is gaining demoaratiapacity and citizenship
knowledge by practical experience. “Democracy @cpice is the best way to learn how
it functions” (Chomsky, 2000, p. 28). Effective igetcitizenship is not only about will
and skills, but also about practical knowledge ¢éocompetent enough in identifying
relevant levels of power for particular intentigi@oisvert, 1998, p. 106). Education as
an access to governing politics, rules and reguiatshows democratic values and the
process empowers people to behave democraticalyo(ldNtallima, 2011, p. 19).
Effective education for democracy and citizenshmpludes genuine experiences of
democratic participation, civil duties, responsilak, rights, and a serious attitude from
individuals and from the community (Crick, 2002 ,14.3).

Several authors note the key role of school aditnatisn and teachers in the
democratization of their schools where students abyke to participate in school
governance as future representatives of the detmme@ciety. The main principles of
the democratic ideal and their realization depemdchach on school administrators and
leaders who are able to design appropriate habggstiments and tastes of the
democratic style (Schutz, 2001, pp. 294-295; Slaté®4, p. 100), implement and
develop student leadership by empowering studeotsbécome collaborators to
contribute in changes relating to schools (Mitrafrigere & Stoicovy, 2012, p. 109). In
order to develop student leadership and to growsthdent voice, adults are supposed
to implement special activities and structures thasure student participation in
schools. Moreover, this student space helps tomédfie school culture where student
participation is valued (Mitra, Serriere & Stoico\3012, p. 109). Democratic schools

are highly responsible for raising the desire aapicity of students to be committed to
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the democratic ideal (Slater, 1994, p. 100), devalp the character of students as
citizens and, as a result the character of theomand policies in a country (Frank,
2005, p. 1; Haynes, 2009, p. 6).

The engagement of students as active partners hinobachanges is one of
challenges for school administrators and teachidre. main reason behind that is the
dramatic inequality between the youth role andrble of adults who have a higher
authority, power and status in schools. Adultsaina®ls without an intentional building
of the strong youth-adult partnership cannot hbkarstudent voice. Appropriate horms,
relationships, ways of working together and an oiztional structure are the basis for
the youth-adult partnership. (Mitra, Serriere & iSbwy, 2012, p. 109.) First of all,
adults should step aside of the "adultism" thaeags skepticism about intentions of
young people. Youth have a need for adult partvéne can interpret and share
knowledge about a system, present opportunitiesbaiséd on their experience make
students’ ideas feasible (Cervone, 2002, p. 13pther words, adults are guides in the
realization of students’ ideas within the practwalrld of schools.

When collecting the data it was discovered thaheFinnish context not only the
schools, but also the Nuva association and thed@mis Parliament are educational
environments practicing education for democracyatizenship.

Finnish Youth Councils Association — The NUVA Assion

A youth leadership system functions both insidedtigools and outside the schools in
the Finnish democratic society. This side of yopé#hnticipation means ” the ability of
young people to impact and make differences inr theme, school or community by
taking on roles of responsibility or meaningful d&mn making” (Paul & Lefkovitz,
20086, p. 3).

The Nuva association is one example of the Youtdeeship pyramid model in
Finland (see Appendix 1). An abbreviation of "Nuva’a shortened form of the original
Finnish name Suomen Nuorisovaltuustojen Liittavhere "Nuorisovaltuustdis equal
to “Youth Councils” in English (Nuva, 2014).

The Nuva association was founded in the spring9®8las an umbrella for the
municipal youth councils. It is the government faddorganization that provides
opportunities for the Finnish young people to mgwate in and influence the
international, national and local decision makingheut the right to vote in the
political and religious decision making bodies. TMg&va association is a national youth
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consultation tool through the representatives @iloYouth Councils. One member
from each Youth Council forms this national bodyr&ise topical issues and affect
young people widely by giving opinions, pointingt mew ideas and making statements.
(Mellin & Simil&, 2010.)

The Nuva association works with the eight distnember organizations that
were established in 2009-2010. They are links betwe Nuva association and the
municipal youth councils, and they ensure propegraigng conditions for the local
youth councils and increase cooperation relaticia/éen them and the regional level.
(Nuva, 2014.)

The Finnish Youth Councils are also named as Y®a&Hiament, Youth Voice,
Youth Forum, etc. At the present time, about 70%-iohish municipalities have the
Youth Councils or other influential groups and theumber is growingThe City
Council of Jyvaskyla decided to set up the Youthui@il in 2009 as a messenger
between the young people and the decision makérs.Ybuth Council elects 20-40
council members between 13-20 years old from losecondary schools, upper
secondary schools and vocational schools and aopahtem form the board. (Nuva,
2014.)

The Children’s Parliament of Jyvaskyla
The Children’s Parliament of Jyvéaskyla is the peojef school democracy run by the
Youth Organization of Central Finland and foundedtibe Educational sector of the
city. The Parliament is an opportunity for childrén6 grades) to participate in and
influence important social decisions concerningrtrend make their voice heard. The
Children's Parliament of Jyvaskyla works with pagiiom the nine areas of Jyvaskyla
called Little Parliaments. (Jyvaskylan kaupunkil20

Both The Youth Councils and the Children’s Parliatseorganize a variety of
competitions between school projects and the wsneceive money prizes, and they
arrange different kinds of events for the youngpbtedike child and youth fairs,

concerts, discos. (Jyvaskylan kaupunki, 2014; NA0a4.)
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2.1.1.1Definition of student leadership

There is no one way to finish the sentence “stutiadership is...”. Researchers define
student leadership as empowering students to tmanskocial norms in schools

(Weissbourd & Jones, 2012, p. 28); as student w&roént in processes producing
institutional change (Thomson, 2012, p. 96); aslexti voice that provides many ways
of youth participation in school reforms (Mitra, @) p. 7); as student voice for better
decision making in schools (Brasof, 2011, pp. 2p-E®mpster and Lizzio (2007, p.

280) summarize that mostly the student leaderstiga ihas been considered “as
intrinsic to student engagement”, whereas McGrégod7, p. 86) recognize the student
voice and involvement activities as leadership.

In sum, based on the literature review and my ovemv\the concept of student
leadership or student voice is student participaiio school governance for more
accurate decisions and changes. Real changessmr@aaed with meaningful impacts
and transformations in our lives, but not with slistic goals (Burchard, 2008, pp. 39-
40).

Participatory school governance offers functiond epportunities to educational
stakeholders (teachers, students, parents, etparticipate in planning, budgeting and
management of schools. School governance is a $800€ decision making and
processes leading to implementations (or not) dafisitens (Nandago, Obondoh &
Otiende, 2005, pp. 10, 13). School governance mecimaking focuses on (Nandago,
Obondoh & Otiende, 2005, p. 13) “goals, aims angdalves, management strategies —
how things should be done, formulation of policipgns and budgets, accountability
and reporting mechanisms, information sharing systeower relations in the running
of the school, allocation, utilization and generatiof resources, determination and
reinforcement of rules, procedures and guidelirstakeholders’ participation and
community-school relations, curriculum content alalivery approaches, learning and
teaching resources”. Stakeholders’ participationghni be direct or through
representatives (Nandago, Obondoh & Otiende, 200514, 66-67; Mirta, 2006, p. 7).

Student leaders are different from peer stud@&hischard(2008, p. 36) found out
that “a leader is a person engaged in, and whadistéo consistently engage in, a
leadership process”. Student leaders are engagddrgs at the leadership level when

they are elected or appointed to formal positiam$ @les in student organizations, but
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only in those. They may be called also governméintevs or residence hall advisors.
(May, 2009, pp. 14-15.)

From the study perspectives there is a double refsegp regarding the definition
of student leadership. The definition of studerdadkrship is unknown to both the
Finnish educators and to the Finnish students. sthéy primarily takes into account
the Finnish context, but there is no theory aboudent leadership in Finnish schools.
The Finns might perceive this phenomenon diffeyeritian the Anglo-American
theorists. Moreover, according to Dempster and itiZ2007, p. 279) most of the
research studies present the definition and s@anfie of student leadership from the
adults’ point of view. As a result, there is a @sh gap between the adults’ common
view about student leadership and the students’pcenension of this phenomenon.
Therefore, it is topical to fill these two reseagdps and to find out Finnish adults’ and

students’ perceptions of the student leadershipgienon.

2.1.2 Student leadership and democracy

Student leadership is a manifestation of democnadidicipation and representation.
There are several crossing points between studeatlefship and democracy
interpreting this extent of their closeness to eatter. First of all, both deal with
collective efforts rather than individual. Colleati capacity of leadership is discussed
for example by Lambert (1998, pp. 5-6) who states it is learning together, collective
and collaborative generation of ideas, meanings actins in the light of shared
beliefs. Second, participation is a central idealdoth concepts. Participation is the
fundamental right of citizenship, the essence arehsurement of democracy and
sustained society (Crick & Lockyer, 2010, p 26; t14©94, p. 5). Crick and Lockyer
(2010, p 26) claim that participation, engagemeith whe world around and acceptance
of responsibility for themselves and interests tinecs are quite a natural aspect of the
human being. According to the above (see chapfeRdefinition, student leadership
is about student participation in school governafaremore accurate decisions and
changes. Moreover, in both cases citizen/studemicipation is for the sake of a better
governing system in countries/schools. The padiohe theory of democracy claims
that participation plays a great role in producimgd implementing things that are

acceptable for all, it ensures good governancel{#s; 2006, pp. 326).
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Third, mutual communication is a central issue emdcracy as well as student
leadership when people interact with each othechamxge opinions and choices.
Communication with the other is the main tool addership (De Vries, Bakker-Pieper
& Oostenveld, 2010, p. 367) or as Dewey (1916,7).d&fines, “A democracy is more
than a form of government; it is primarily a modeassociated living, of conjoint
communicated experientgited in Brooks & Kensler, 2011, p. 61).

Fourth, social justice as a dimension of Fimnish democratic ideal in a shape of
equality (The Constitution of Finland, 1999 p. 8)an element of student leadership
when participation and involvement in school goasce are available to all student
community members. In this regard, inclusive edoocahas its role. It is a key human
rights-based approach seeks to address the indiviglrning needs of all children with
a specific goal on those who are vulnerable to mahgation and exclusion. It focuses
on modifications in content, approaches, structaresstrategies in education, responds
to and appreciates diversity among human beingsramebves barriers to learning,
promoting the engagement, empowerment and patticipeof learners, teachers,
principals, communities, schools, implies sociatlusion (access to basic social
services and learning opportunities), brings protbiand progressive changes in
education with respect to the curriculum objectivesntent, schools’ vision, etc.
(UNESCO, 2009, pp. 14, 67-68).

Fifth, active citizenship is a common point of statlleadership and democracy.
Active citizenship is a fundamental feature of tdemocratic society, otherwise
democracy does not have any sense and it is whdersls learn being involved in
student leadership. Active citizenship is a centahponent in the democratic society
(Hart, 1994, p. 5). The degree of democracy aschief organizing principle of the
society, organizations directly depends on peoptetheir commitment to that (Slater,
1994, p. 100). Leadership activities gain knowletigev to be an active participant in
democratic society, investigate problems, debaletisos, create projects and plans,
make collective decisions (Thomson, 2012, p. 9idént leadership, in turn, is a way
to develop active citizenship skills of studentgdiese participation has educative and
integrative characteristics. It educates individuato public citizens and makes people
feeling that they belong to their community (Miche2006, pp. 326).

There are various definitions of active citizenshHiackham (2008, pp. 4, 149)
associated active citizenship with people takirgydpportunity to be actively involved
in decisions to change things around them and temehelp other people. Crick and
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Lockyer (2010, p. 28) define active citizenshipakind of glue that holds society
together because it complements necessary actstablished at the top from the
bottom up by utilizing human talents and motivatigecording to the Child and Youth
Policy Programme 2012-2015 (2012, p. 15) activieaiiship in a broad sense is about
"social and civil activity, responsible consumetizgnship, self-development, non-
discrimination, protection of human rights and eonmental responsibility”. In sum,
active citizens are people who hold society togedimel enhance their self-development
through engagement in social and civil activitieke care of their communities with a
shared sense of responsibility and protect hungmsi

The “moral compass” of active citizenship is abosing the individual rights of
freedom with care and caring toward others. Freedoniberty involves the moral
factor because people have different interesthdéostime event; therefore, there is the
requirement to tolerate diversity. Besides, thedmn to choose for the public good or
general interests is a serious approach to libertemocracy (Crick, 2002, pp. 66, 113,
120).

Crick and Lockyer (2010, p. 85-86) note that shisenay be involved in a huge
variety of activities aimed to increase student®videdge and skills of what being an
active citizen means. For, example, student govemymemporary working groups,
participation in class decision making and scldsalision making (Griebler & Nowak,
2012, p. 108); children and young people can béveadctors of schools, youth
councils, etc., but if their participation and uehce are treated seriously (the MoEC,
2012, p. 15). Jochum, Pratten and Wilding (200527). describe different types of
citizenship involvement based on connections betwedividual and collective action
and formal and informal engagement. Some of theavgke volunteer involvement
(Figure 1).

Some activities mentioned in the diagramme (FidUrenay be associated with
civil engagement or civil participation. Civil paripation is engagement in community
activities and in less formal types of associatitha leads to strong shared values and
positive outcomes regarding the quality of lifedldem, Pratten and Wilding (2005, pp.
13, 20). However, civil engagement is ensuring imement of people in decision
making and enhancing their contribution in a goaece system (Mohammadi,
Norazizan & Shahvandi, 2011, p. 212). In sum, cemigagement is beyond in its

meaning than civil participation; moreover it emgog/people to make changes
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Figure 1. Active citizenship involvement

Researchers outline several rationales for studgmgagement in leadership
activities: recognition of the student rights tovéatheir opinions in decisions
concerning them (Griebler & Nowak, 2012, p. 108)proving quality of education by
meeting needs of students (Griebler & Nowak, 2012]106), making more accurate
decisions based on necessary information througticipation (Griebler & Nowak,
2012, p. 106; Morgan, 2006, p. 76). Crick and Lask{2010, p. 87) assert that most
writers believe that active student participation decisions concerning school and
classroom life makes students more effectivelyvactitizenship. A real decision
making process builds up a set of skills and kndg#ethat equip students for the life
and enables understanding of political and civiveo by students because it requires
making a choice among alternatives and predictiogsequences, negotiating with
people to accept the rightness of decisions. Sshabich introduced different forms of
students’ participatory decision making cover edocafor citizenship and prepare
citizens who will increase the quality of demoaragirocesses (Crick and Lockyer,
2010, p. 87 — 88; Griebler & Nowak, 2012, p. 106).
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2.2 Student participation in decision making

The chapter is a continuation of the previous oher& it was concluded that student
leadership involves students in the decision makugess. It aims to look at decision
making in the light of various perspectives: leatigy decision making, the eight level
model of student participation in decision makihta(t, 1994, p. 8), student decision

making in the classroom and features of childramd teenagers’ decision making.

2.2.1 Leadership decision making

One significant aspect of the organizational preessis decision making (Laroche,
1995, p. 72) and skilled decision makers are aeplaceable part of success in
organizations (Johnson & Kruse, 2009, p. 5). Sughraents as leadership and decision
making are synonyms and “leadership is decisionimgakh action” support the idea

that decision making is the heart of leadershipiiganizations expressed by many
researchers from different decades (Johnson & Kr@®@9, p. 5). Therefore, the

significance of decision making in leadership ist mm exception in the student

leadership behavior.

Individuals and groups deal with decision making anoblem solving on a daily
basis. These processes are reasonable things dptep® have a meeting with their
group members (Hackman & Johnson, 2004, p. 19&bl&m solving and decision
making are ingredients of one process. Problemirgpli the foundation for decision
making and aims to discover solutions and alteveatiwhile decision making focuses
on choosing solutions. The interchange betweenetlw® processes within groups
leads to the identification of problems and makbpgimal decisions. (Burgoon, Frank
& Edwin, 1994, pp. 249, 251-252.) Groups deal vaittvide range of decisions, from a
simple one about time and day of meetings to moneptex regarding group policies or
activities. Generally, meetings are the second nafe&ecision making sessions.
(Ruben & Stewart, 2006, p. 279.)

Researchers describe different kinds of group @etisnaking techniques.
Decision making by majority votes is the most fregumethod by which democratic
groups settle a difference of views. Making a mgjodecision establishes equal

opportunities for everyone to influence the growgeision and in a quicker manner.
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(Galanes & Adams, 2012, p. 253.) This method cbuates to group decisions
mathematically when the majority of members suppodecision (Ruben & Stewart,
2006, p. 280).

Information and communication technologies (ICTs® a catalyst of citizens’
participation. Hague and Loader (1999, p. xii) dsgthat ICTs have the potential to
facilitate "strong democracy”. For example, theemet unites citizens in community
networks to discuss with each other and the govemrpeople. The term "digital
democracy” connects to a wide range of technolbgamplications like televised
"people’s parliaments”, e-mail access to electraigcussion groups, etc. (Hague &
Loader, 1999, p. 3).

Social networking applications are examples of meckCTs and personal
mediums through which individuals and group membewatact with each other.
Nowadays, it is common in the daily practice of mageople to use such social
networking sites (SNS) as Facebook, MySpace andveitous technological features
of SNS support the interaction between membersrofigs as well as individuals
sharing common interests or activities. SNS arerhdt-based services that provide
people with an opportunity to create public or lygpublic profiles and their own lists
of other profiles with whom they have connectiofBoyd & Ellison, 2008, pp. 210-
211.) Nowadays, SNS are used by educational fiasiligovernment agencies, business,
etc. as a way to connect with others from the singbcial networks (Yonan, Bardick &
Willment, 2011, p. 311).

Not only SNS has become popular among people @l tve world but also
mobile computing devices as significant developmanthe field of communication
such as information dissemination and collaboratieeision making (Elmore, Das,
Agrawal, & El Abbadi, 2012, p. 1998). Along with imte devices social network
applications are also getting famous among indafgllas well as group participants.
The WhatsApp Messenger is one of popular among thatrmake communication and
distribution of multimedia messaging easier andefashrough the mobile phones
(Yeboah, & Ewur, 2014, pp. 157-158).

The recent development in information and commuitna technologies is
another light to understand group decision mak#g).it was discovered from 1992,
ICTs are a factor that modifies the way people arge information, communicate and
make decisions (Burgoon, Hunsaker & Dawson, 199256; Kiesler & Sproull, 1992,

p. 96). ICTs facilitate people to hold discussioosss physical, social and
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psychological boundaries (Kiesler & Sproull, 1992,96; Ruben & Stewart, 2006, p.
292). ICTs relating to social networking are gréatls to enhance discussions on
mutual topics and interests, share information,mmte collaboration and active

participation (Yeboah, & Ewur, 2014, pp. 158-150) &eep in touch between meetings
by a quick contact (Galanes & Adams, 2012, p. 41Q)s lead to more equal

participation and outspoken advocacy (Kiesler &doiir 1992, p. 96). In this sense,
ICTs assist people in the decision making prociEssexample, help to manage ideas
and information to make the best decisions, buy th@ not come up with the ideal

solutions to problems or make decisions for gro(Bisrgoon, Hunsaker & Dawson,

1994, p. 257.) Generally, final decisions are matleneetings (Galanes & Adams,
2012, p. 410).

2.2.2 Levels of student participation in decision making

Hart (1994, p. 8) presents the eight levels of yopeople’s participation model called
"The ladder of student participation in decisionkmg” (Figure 2 ). The model reflects
two parts: student non-participation and partiégrat The level of non-participation
includes manipulation, decoration and tokenism. ilghalation is the lowest rung of the
ladder of participation, which characterizes stusl@vho do not understand an issue and
consequently do not understand their actions. DRécor is one rung up from
manipulation when adults use children just to leolgheir cause in indirect ways.
Tokenism is an appearance that students are giverce, but in fact they do not have
an opportunity to formulate their own opinions. (514994, p. 9.)

The second part of the ladder includes the levElgeouine participation. The
fourth rung of the ladder of participation is “agsd but informed”. At that stage a
project maybe truly labeled as participatory whbitdcen understand the intensions of
the project; they are aware who decided to invtihegn and reasons behind it; they play
meaningful, not "decorative” roles; they are voksrs when they receive a clear picture
of the project. The “consulted and informed” rurajegorizes students as consultants
expressing opinions in projects run by adults #nattreated seriously. The sixth rung of
the ladder is "adult initiated, shared decisiongwhildren”. At this level young people
share decision making with adults in projects atéd by adults. It is the stage when

students are involved in true participation. Theesgh rung of the ladder of student
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Child-initiated,
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Figure 2. The ladder of student participation in deision making
Adopted and modified from Hart, R. (1999hildren’s Participation: From Tokenism
to CitizenshipNew York: UNICEF.
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participation -"child initiated and directed” is @it young people’s initiatives and
proposals that meet the responses of the adultsaendarried out by individuals or
groups of students. The last and highest rung eflakdder of participation is "child
initiated, shared decisions with adults”. It isgireally a rare one. It is not because an
absence of desire from students, it is rather la ¢dgood attention and response from
the side of adults. (Hart, 1994, pp. 11-12, 14.)

2.2.3 Student decision making in the classroom

Student involvement in the classroom decision ngki; a branch of citizenship
education. The classroom is also a powerful placestudents to follow principles of
the democratic society and practice responsiblesidec making, active citizenship.
Student participation in the classroom decisionintkevelops their abilities to control
his or her own behavior. (Metzger, 2000, p. 21.)

Classroom decision making by students changestaganship between students
and teachers. It builds partnership between theevyeldps a positive learning
community and student commitment to their persmuaicess and to success to the
classroom community. The partner role of studemtsxanaging their learning process
and classroom behavior shapes the new role of éescihey should support the spirit
of democracy and still to be in charge. (Metzg@Q®@ p. 23.)

Stefanou, Perencevich, DiCintio and Turner (2004,105) look at student
participation in the classroom decision making frtme perspective of autonomous
supportive practices offering students a choiceterms of the procedural and
organizational matters within the classroom. Thdomomous support does not
emphasize only opportunities of student decisionkinga but also supports
independence in their thinking (Stefanou, PeremtevDiCintio & Turner, 2004, p.
105). This approach, in turn, requires respecstodent decision making capacities and
involves them in the classroom decision making.

The support for autonomy as a way to ensure stugartcipation in the
classroom decision making produces a number ofoouts Practices which support
autonomy facilitate teachers’ contribution to thevelopment of student autonomy
within the classroom. The support for autonomy ime tclassroom may be

organizational, procedural and cognitive involvistudents to make a choice in
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procedures, activities within the classroom andoeeeel thinking. The support for the
organizational autonomy is helpful in maintainirfge twell-being and comfort that
accompany the way of classroom functions. The stdpo the procedural autonomy
improves engagement with learning activities. Thpp®rt for the cognitive autonomy
encourages student ownership of learning. (StefaRetencevich, DiCintio & Turner,
2004, pp. 97, 101, 105.)

Teachers can offer students different kinds of @d®ifrom the classroom to
curriculum management issues. Every teacher defiiisesr her own level and degree of
student autonomy in the classroom decision makivigtZger, 2000, p. 23). Teachers
are free to apply various strategies promoting shedent voice in the classroom.
Richardson (2001, pp. 101, 103) underlines suctegies as summarization of lessons,

discussions, the design of lessons, etc.

2.2.4 Children’s participation in decision making

Lansdown (1995, p. 1) notes a huge progress iraticeptance of children’s rights to
participate in decisions concerning them. SinceOl8@8ults have demonstrated an
increasing interest in listening to children’ vievits. This change recognizes the
tendency of moving away from the idea that childeee passive receivers of adults’
socialization. The right of children to participate decision making underlines their
abilities to be social actors in their own liveower and status’ inequality between
adults and children lead researchers to find thgswa break down this imbalance.
Balancing the relationship between adults and oénictreates a space for children to
talk about important issues which affect thé@'Kane, 2000, p. 136.)

Children’s participation in decision making meahsit involvement in the shared
decision making process which affects the livealbivho are involved in this decision
and the life of the community surrounding them.aAsesult of their participation, they
have a great chance to learn responsibility, ¢cishg and respect for others that cannot
be covered by any curriculum in a lesson shape. dégree to which students
participate in decision making vary according te,agaturity, the nature of decisions
and the interests of involved parties. (Lansdow@51l 9. 17.)

Children’s decision making capacities are preseat$ed rather than focused on

planning the distant future. Children aged betwgdr2 years have the same importance
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for daily decision making like where to go and wtatlo, in comparison with their life
— long future decisions. Consequently, childrenehanore capability to take risks than
adults do (O’Kane, 2000, p 145). In many casesemiarmake decisions taking into
account the future of children. Similarly, childrailso agree with these decisions in
their lives at their present time without a deedarstanding of the future (Hood, Kelley
& Mayall, 1996, p. 319). Children at this age haweir own important areas of
decisions, which they experience to be relevanthemm. They were sorted from the
most common to less general ones (O’Kane, 20001.4#».146):

1. Where | go (80%)
What | do (73%)
School, play (47%)
Contact with families (44%)
Where | live (40%)
Times to come in (38%)
Clothes, food (33%)
Times to go to the bad (29%)
Sport (27%)
10.TV, what activities (24%)
11.Home/house work (22%)

According to this ranking list of children’s de@sis, the top two are self-oriented
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ones, and then on the third place is children’sceam about school issues. Boys placed
more emphasis on activities, play and sport, wiills were interested in relationships,
family contacts, school matters (O’Kane, 2000,46)1

2.2.5 Teenagers and decision making

Adolescence is ambiguous time of being a child @halt at the same time. Sometimes
teenagers behave and act spontaneously like ahilgitbout consideration of potential
conseqguences, other times they take responsibolitpne’'s own decisions like adults.
(Ladd & Forman, 1995, p. 333.) It is a common theit decision making capabilities of
adolescents are low than that of adults. The natfiteenagers leads them to make
different and more risky decisions from what adwitsuld choose for them. (Kambam
& Thompson, 2009, p. 187.) Ladd and Forman (199339) state that adolescent



28

age-specific values are changeable because thegtiiraot stable and permanent;
therefore, teenagers make risky decisions thahare@ccepted by adults as reasonable
ones.

Values and specific features of the psychologieafletbopment at the adolescence
age gain their satisfaction through participatiom decision making. A close
interconnection between the adolescent age-spegdiges and their developmental
tasks might be explained in a way that valuablagifollow from the psychological
and developmental tasks of the age and the nedfitothem. These needs and values
should be taken seriously, otherwise it may cau$erent adverse psychological
effects when teenagers are prevented to realizeusadevelopmental tasks. Teenagers
without opportunities to take part in decision nmgkhave a strong feeling of "insult to
injury”, which increases their psychological damggedd and Forman, 1995, p. 342.)

Children and young people due to their nature eirthges face a lack of abilities
to look ahead of their decisions regarding theruttChildren have more sensitivity to
the future time perspectives as they cross thedlbdd line into adolescence, and
adolescents as they transform into adults” (Kamk&anthompson, 2009, p. 175).
Children and young adolescents below 14 years esg tapable to develop more
options, realize possible risks and profits, precesnsequences of their decisions
(Mann, Harmoni & Power, 1989, p. 265). Students ndayelop their abilities to
anticipate future outcomes of their decisions keftirey reach the late adolescence
(Kambam, P., & Thompson, 2009, p. 176; Crone & \&mr Molen, 2007, p. 1299).
Students aged 15 years have a high level of competm creative problem-solving,
correctness of choice, commitment to a coursectibm etc. (Mann, Harmoni &
Power, 1989, p. 265).

In addition to the above mentioned factors, eomstiplay a not less important
role in teenagers’ decision making. Teenagers &@ susceptible to emotions that
greatly influence their decision making (Kambam Bompson, 2009, p. 175).

Adults are supposed to treat teenagers and thdicipation in decision making
in certain ways. It is necessary to give weighth® adolescent values during decision
making, even if it is an opposite to reasonableddeds. It is not less important to re-
evaluate choices of adolescents in the most extoases with help of adults when they
go against permanent values. Adults are supposeshdce decision making to the
greatest extent with teenagers through discusseasoning, challenge, etc. Decisions

that may threaten the future should be overriddeshbw adolescents’ incompetence,
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not with reference to their age, but to the simdateria that are used to judge the
competence of adults. (Ladd and Forman, 1995, 3.) 34

The development of the ability to make reasondklgsions decreasing risks is a
slow process. Consequently, students from the daikelhood until young adulthood
must learn to make these decisions relaying om then judgment in risky situations.
(Leijenhorst, Moor, Macks, Rombouts, Westenberg &r@, 2010, p. 345.) Schools
which apply the student leadership idea are tHe ptaces to give an experience to deal
with different types of decisions and their consgwes under the supervision and

guidance of adults.

2.3 On leadership

The chapter is addressed to: 1. the conceptuabulise of distributed leadership
because student leadership is one of its manifestatStudent leadership is distributed
leadership roles to students that increase theiticgetion and choice at every
opportunity; otherwise there is no other ways t@lament student leadership; 2. the
four-frame lenses to leadership of Bolman and {2@08). It is the analytical tool to

study student leadership from four perspectives.

2.3.1 Distributed leadership — conceptual discourse

In recent decades, distributed leadership is anrgane leadership concept that
provokes much attention in the field of school kEatip. Distributed leadership
restructures educational organizations. Distribuleadership is a way to discover
leadership activities, to reorganize the relatigmshetween power, authority and
influence (Harries, 2005, pp. 166, 169). The daiftlistributed leadership moves away
from the traditional "top-down” approaches to sdhgovernance focus on the single
leader in favor of more democratic and participasgohool governance models (Harris,
2009, p. 3; Menon, 2005, p. 167). Moreover, it hasreased the interest of
organizations to use teams to accomplish their wbidch, 2013, p. 159). Distributed
leadership is not rooted in actions of individualher it is a result of interpersonal
relationships, a property of groups (Woods et2404, p.449). Mainly, the team-based
work structure practices shared leadership (Ho@h32p. 160).
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Distributed leadership is "...different things toifferent people” (Harris,
Leithwood, Day, Sammons & Hopkins, 2007, p. 33&sides, Duignan and Bezzina
(2006, p. 3) claim that "distributed leadershipaidorm of shared leadership that is
distributed to key stakeholders throughout the wigdion”. Researchers distinguish
distributed leadership from shared leadership

Distributed leadership is about the distributionleddership roles hierarchically
with vertical influence. Formal vertical distribati of authority and responsibilities
makes it different from shared leadership. “Thestidbuted leadership’ model goes
some way further than ‘shared leadership’ alongdbetinuum towards fuller group
engagement in leadership in specifying the distitiouof tasks and responsibilities,
though not necessarily knowledge, power and authoit does not imply people
necessarily work together to share the knowledgeep and authority of executive
leadership” (Jameson, 2007, p.11). The followingpegchers such as Collinson (2008,
p. 2) and Evans (2008, p. 8, 23) claim similar \@eabout distributed leadership.
Expanding member participation in organizations esaklistributed leadership the
groundwork for democratic leadership (Gronn, 2q0211).

There are differences between working groups aachse(Hackman & Johnson,
2004, p. 217; Robbins, 2000, p. 105; Tiffan, 20/®4,799). The main distinction
between them is that working groups is mainly abimdglividual performance and
accountability while teams focus on collective effoand group accountabilities to
achieve goals (Tiffan, 2014, p. 799). Usually, teamne more productive and initiate
personal growth and changes in organizations. 8Haseslership roles in teams explain
their advantages because they activate participatideam members in the work and
initiation in areas of their expertise (Hackmandhdson, 2004, p. 217).

Distributed leadership takes place in both workgngups and teams. Distributed
leadership as vertical distribution of authorityeso and responsibilities may include
collaboration of multiple leaders or may not. Dimited leadership as the form of
shared leadership may include its team charadtexist it applies collaborative
relationships between people. Galanes and Adamk3(2f 200) define the idea of
distributed leadership in groups in a way that éaldip is spread among their members
and each of them should perform appropriate comoation behaviors moving them
toward group goals. These authors (2013, p. 20dlaexthat group members are "the
bricks” holding the group, and the leader is "coet@t” who observes and monitors the

group’s process to note missing things and to plweeded ones.



31

Collectively and collaboratively learning and wargi teams with horizontal
influence characterize shared leadership. Sharedetship is displayed as joint
leadership by more than one person without a négeggormal hierarchical sharing of
power, authority and responsibility. It implies atheed development as in collaborative
leadership. Collaboration is a process of workogether and sharing power, authority,
knowledge and responsibility. (Jameson, 2007, A1.p- Peer or lateral influence in
addition to top-down and bottom-up hierarchicaluahtial practices are a prominent
distinction of shared leadership from other leadigrdorms. Shared leadership takes
place through horizontal dimensions of authoritg e@sponsibility. (Collinson, 2008, p.
2.) The collaborative approach is a reflection lbared leadership, but not surely of
distributed leadership. Shared leadership belongy to working teams without
distribution of official roles and responsibiliti¢s act as leaders. Shared leadership and
distributed leadership increase commitment and rekmkecision making (Duignan &
Bezzina, 2006, pp. 5-6; Harris, 2005, p. 166).

Shared leadership is shared power and decisionamabased on partnership
among people involved in the work team. It enswtegred purposes or goals, shared
responsibility and accountability, respect to th#etences in groups and morality.
Equality between partners is a platform for paghgr (Hughes & Pickeral, 2013, pp.
2-3). Diversity of people with varying perspectivasd degree of knowledge with a
group or a number of stakeholders takes away gtbunkx and helps to make more
intelligent decisions rather than by one persoa group of experts. It is in a positive
side of shared leadership. (Surowieski, 2005, p329

From a distributed perspective, leadership pradtice product of the interaction
between three organizational components over tigietation, school leaders and
followers (Brooks & Kensler, 2011, p. 58; Spilla2€05, p. 144). Situations (contexts)
are important in the practice of leadership in @ssethat the situation offers particulars
(e.g. tools of various kinds, organizational stawes, routines, language) that contribute
to defining leadership practice as an interactiath weople (Spillane, 2006, p. 8).
Formal and informal routines are tools in situatioaspects through which people act.
Organizational schedules, meetings, assemblieshettng to formal routines. Greeting
people in a particular manner, eating lunch inarrspaces, interacting informally with
peers are examples of informal routines. (Brooksefasler, 2011, pp. 58-59.)

Leadership and followership are fluid concepts heeahey are manifestations of

formal and informal leadership practices enactedraatous times by many people
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despite their official positions in organizationBrgoks & Kensler, 2011, p. 60).
Besides, distributed leadership is interdependetgractions among two or more
multiple leaders in particular situations and inuamique manner. Followers are
distinguished from leaders in that they do routmark influenced or established by
leaders. (Spillane, 2006, p. 386.)

2.3.2 Four-frame approach to leadership (Bolman & Deal)

This chapter introduces the theory applying fodifedent frames to analyze leadership,
developed by Bolman and Deal (2008). Therefore)y athle page numbers are
referenced.

First, Table 1 below integrates main ideas of the frame leadership approaches
(pp. 18, 356).

Frame Core focus of leadership
Structural Structural design: work division, coordination, tgarules,
policies

Human resource Human motivation, need, skills; workplace interpa
relationship; support, empowerment and serving

Political Organizational politics
Symbolic Vision, values, inspiration, creating symbols, aig) meaning-
making

Table 1. Summary of central leadership ideas fromaeh frame

2.3.2.1Structural frame

Structural leadership plays a decisive role in glgag and building effective
organizations. The structure refers to a foundatiwet identifies curtain units and
subunits with their rules, aims, importance, relas, limits, etc. In other words, the
structural leaders should be able to understan@ ‘$bcial architecture and its

consequences”. (pp. 21, 44, 356.)
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Structural leadership focuses on two central issuesv to divide work
(differentiation) and how to coordinate this diwersllocation of responsibilities
(integration). Division of labor is the cornerstome the design of organizational
structures because specialized roles get impoviark done. Roles prescribe behavior
to accomplish certain tasks. (p. 52.)

There are vertical and horizontal ways to coordinatlividual and group efforts
and connect them with wide organizational goalds limportant to use vertical and
horizontal coordination procedures together. Theesority of vertical coordination is
needed in stable and predictable environments. Merve dominant lateral
communication (horizontal) works well in fast-charggenvironments. (pp. 54, 60.)

Vertical coordination is a suitable way to contrmhd coordinate work of
followers through top-down command and control ariti, rules and policies,
planning and controlling systems. Authorities ldeeecutives and supervisors direct the
behavior of lower levels by making decisions, swdviproblems, rewarding or
punishing. Rules and policies set work conditiond eegulate ways to complete tasks.
Bolman and Deal introduce Mintzberg’ two approacfEs79, pp. 153-154, cited in
Bolman & Deal, 2008, p. 56) to control and plannipgrformance control enforcing
certain outcomes and action planning specifyinghiodst and time frames for actions.
(pp. 54-56.)

Formal and informal meetings, task forces, cootifigaroles, matrix structures
and networks belong to lateral coordination. Flexiateral techniques are simpler and
quicker than authority based systems. Formal afwnmal gatherings are core forms of
lateral coordination. Regular formal meetings ateuge part of lateral harmonization
within simple and stable organizations. Informatteanges are important to glue things
together in the changeable and fast-paced envimtsmeNew problems and
opportunities require task forces in a shape ofaboration of diverse specialists or
functions. People under coordinating roles are pangons who persuade and negotiate
with others and help to complete their tasks. Iditeah, information technology from
the 1980s developed network structures locallyglabally. (pp. 56-57.)

Information technologies make information easilgessible and communication
immediate within an entire network. The flow ofaniation decreases uncertainty and
moves decisions close to actions. As a resultctiral leadership pays attention to
flatter communication because “the information-lbaseganization needs far fewer

levels of management than the traditional commartiemntrol model” (Drucker,
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1989, p. 20, cited in Bolman & Deal, 2008, p. 68¥9owadays, the globalization process,
dramatic technological and environmental changaspetitions, etc. make it necessary
to design structures toward flexibility and papigiion to get the best out of people.
(pp. 51, 66-67.)

Team structures

It is also necessary to settle work distributiotnhvi groups and link individual efforts

together. Every group arranges own roles and sgnctation approaches. Group
structures supposed to maximize contributions @rgwgroup member and to make
group work done. A variation of group tasks in peebility and stability are factors

behind structure relationship and leadership wigroups. (pp. 52, 102.)

Different structural configurations of teams seaveariety of needs. A one-boss
arrangement is efficient and fast communicatiomgafup members with the official
leader rather than with each other in simple amaigdttforward situations. A simple
hierarchy with a middle management limits accessh® top because the middle
operational level reports to the top and supervikeger levels. Another group
arrangement is the all-channel network. It is nplgticonnections where each person
may talk with anyone else; therefore, decisionghoa multiple basis and high morale.
This arrangement suites complex tasks, but it efficient for simple ones. (pp. 103-
105.)

2.3.2.2Human resource frame

From the human resource leadership perspectivgsdepand their needs are at the heart
of organizations. Openness, caring, mutualityehstg, coaching, empowerment and
participation are central ideas of the human resodramework. Human resource

leaders play the role of facilitators and catalySteey motivate and empower the

followers. Leaders get power from caring, sengitiand service rather than from their

positions. The core human resource leadership gseseare support and empowerment.
The main challenge of this leadership is to eqeadjaals of organizations and people.
(pp. 354, 361.)

People should have enough interest and motivatondd their best in

organizations and go there with a good mood anasple. This is the core point of the
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human resource frame because it is not only abmain@ational productivity, but also
about a reputation of organizations and their etitraness for people around. All these
arguments emphasize the importance of people ianazgtions and demand to behave
with them in a particular way. Human resource leade not exploit people, rather they
serve their needs because people and organizate@mtseach other. People need career
growth and salaries, organizations need peopleasiénd talents. (pp. 21, 121-122.)

The theory of Maslow says important key ideas rdiggra way of getting the full
energy and talent of people in organizations. Ib419Maslow presented human
hierarchy of 5 emotional needs from the lowest §oblpgical, safety) to the highest
ones (social belonging, esteem, self-actualizativvijen the basic lowest needs are
fulfilled, it leads to the activation of the highenes. (Bolman & Deal, 2008, pp. 124-
125; Maslow, 1943, p. 174, 176.)

Bolman and Deal discuss McGregor’ Theory X and The¥ from 1957.
According to McGregor leaders take a high risk wheay classify subordinates in two
groups, active and lazy and then based on this aypeerception they decide how to
treat them in organizations. Leaders believe tbdwers dislike work when they are
lazy and they apply either “hard” (control, punisgmts, threats) or “soft” approaches
(keep happiness without conflicts). (pp. 125-12@9wever, Theory Y claims that “the
essential task of management is to arrange condiso that people can achieve their
own goals best by directing efforts toward orgateeal objectives” and underlines
self-interest, self-control and self-direction (Me@gor, 1957, p. 183). Basically, Theory
Y explains human behavior based on Maslow’s hiéramf needs. It is a mistake if
leaders refer a passive behavior to human lazinesause blocked human needs for
safety, independence, etc. directly affect behawier negative way. (p. 126.)

According to Bolman and Deal (2008, p. 362-36&r¢hare criteria of effective
human resource leaders: they communicate theingtoelief in people in both words
and actions, the Waterman’s (1994, p. 89, citeBaiman & Deal, 2008, p. 362)
philosophy “People-Service-Profit...” increases pratduty of follower’'s performance,
they are visible and accessible by spending tim#n ollowers and asking their
thoughts and opinions about operations and possibgrovements, they empower
others and see followers as “partners”. It is cldat followers have the right to
participate in decision making and a stake in ogdional success. Effective human

resource leaders listen well and communicate tiesonal warmth and openness.
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Human-oriented leaders imply a variety of strategfer productive human
resource management in order to help people todaidfaction and meaning of their
work and, as a result, benefit from human talewt emergy. According to Bolman and
Deal (2008, p. 142) there are basic human resowstcategies: building and
implementation a human resource strategy, hirirghtripeople, keeping people,
investing in people, empowering people and prongotiliversity. Human resource
philosophy provides certain direction. It makesecteliefs about managing people
clear. They in turn, get transformed into a coreretanagement system. Besides,
human resource leaders select right people bywollp special principles. To keep
people means rewarding them, protection of thdirgod promotion them from within
towards their high commitment. Human resource Iesadleould offer attractive benefits
and rewards to followers. Followers need job ségumi the highly competitive world.
Growing specialists within organizations withoutimg them from outside keep people
for long-term commitment. (pp. 141-146.)

Human resource leadership enables followers tooparfwell. Investing in the
development of followers is one example of thatlyGnfew organizations invest time
and other resources in the training of people wdrtrdoute to common organizational
success. As a result, these organizations havelleads&nd motivated workforce that
brings huge benefits. Investing in people prodwcgseater return than investments in
machinery, but it demands time and persistencerdeafetting rewards. Investment in
people makes organizations strong and competiipge.135, 140, 141.)

Leaders empower followers when they keep them méal, encourage autonomy
and participation, foster self-managing teams amunpte egalitarianism. "Open-book
management” provides information and support t@ detter job. Followers are trusted
to know important information and think like ownevkat they can improve. Without a
doubt, information is important, but not enough itfluence. Followers need
opportunities offering autonomy and participationirifluence on decision3.eams are
effective when they function in their own rightsdaconnect with other teams through
team leaders. Self-managing teams are truly autonsrteams that can solve not only
problems, but also implement solutions and takpamesibility for outcomes. (pp. 149-
150, 154-155.)

Self-managing teams have certain characteristiosh &ams are given autonomy
and responsibility for “a meaningful whole”. ThegJe regular meetings to determine

collectively work tasks, schedule and productionpé&vision is in the hands of team
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leaders either chosen or naturally emerged. Suchdeccess resources and facilitators
to make their complex decisions. (pp. 113, 155.)

Egalitarianism is a matter of the democratic styhel climate in organizations.
This idea is beyond participation. It changes tneel of decision making authority
extended to followers. Human resource leaders dhmeilserious to support diversity by
treating everyone well without concentration ondgam nation, positions, etc. (pp. 155,
157.)

Formal roles with titles and job descriptions anportant for the structural frame,
but from the human resource point of view individuales in groups and teams are
more informal and implicit. The right structure task roles uses human resources
optimally and makes for each member his or heredutinderstandable. Groups do
better work if task roles match individuals’ feasirand personal satisfactions. (p. 181.)

The question of navigation is a weak side of evgryup and leadership is a
powerful solution in the issue. Developments ofediion, team energy, collective
motivation, management of external components esalts of leadership. Leadership
increases team performance, if all team membersemdy to share the leadership.
Effective leaders unite groups in communication amk, rather than dominate over
them. Group productivity and morale are affecteddadership styles. The democratic
leadership style has a powerful impact on highedpctivity and a more positive
climate within groups. (pp. 186-187, 177-178.)

2.3.2.3Political frame

The political frame emphasizes the five core pmitiassumptions. First, organizations
as coalitions deal with a diversity of individuasd interest groups. Second, coalition
members are different in their values, beliefspinfation, interests, etc. Third, scare
sources and their allocation is a central focusio$t important decisions. Fourth, scare
sources and individual differences are reasons afflicts, which increase the
importance of power. Fifth, bargaining and negairatare main tools of competing
stakeholders to make decisions and establish gpals194-195).

The political view basically operates with two kegncepts such as power and

organizational politics. Authority is one form odwer. Individuals and groups compete
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about scarce resources, and as a result, it creppesitions. Organizational politics is
power in use, how competing groups mobilize powegdt what they want. (p. 201.)
Organizational politics might be developed in twaposite directions. In this

issue, Bolman and Deal refer to Gamson (1968, pcitéd in Bolman and Deal, 2008,
p. 201-201) who states about the relationship batweartisans and authorities where
authorities are targets of influence and initiatofssocial control, and partisans are
initiators of influence and targets by social cohtAuthorities make decisions relating
to their followers - top-down political initiativeOn the other hand, partisans use
bottom-up pushing. (p. 201-202.)

According to Bolman and Deal (2008, pp. 203-204)y@ois based on a variety of
sources: authority, control of rewards, coercivev@g information and expertise,
reputation, personal power (charisma, energy, Njsgtc.), alliances and networks,

access and controls of agendas, framing (controleEning and symbols).

2.3.2.4Symbolic frame

The symbolic frame is built on ideas from severigcighlines such us organizational
theory, sociology, political science, magic andménguistic programming. There are
five assumptions of the symbolic frame: 1. mearohgvents is more important than
events themselves, 2. there is a close bond betwesaning and actions because
different human life experience opens various vie@msactivity, 3. symbols help to
establish direction, certainty, hope and faith mbeguous world, 4. events and their
expressions is the most valuable aspect in creatighs, heroes, heroines, rituals,
ceremonies, stories to establish for people purparsé desire, 5. culture unites
organization, people and helps in achieving orgeironal desires. (p. 253.)

Symbolic leaders are prophets and poets. Theirgpyirtask is to inspire people
and create a meaningful workplace through bottoastand words. People are loyal to
organizations if symbolic leaders make them fedirthimportance. Leaders whose
leadership is symbolical are often transformatideatlers getting the best out of their
followers and moving them toward higher and unigkrseeeds and purposes. Effective
symbolic leaders follow a consistent set of cultutdes and practices: they lead by
example demonstrating commitment and inspire othtbesy use symbols to capture

attention, they frame experience by specious amefab interpretation of experiment,
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they communicate a vision as a powerful way torpret experience in hopeful image
of the future, they tell stories about "us” and ab@ur” past, present and future, they
respect and use history when link their initiatitesthe values, stories, heroes of the
past. (pp. 356, 367-368.)

Culture in organizations and groups may be disddbkeough its symbols. The
main advantage of the symbolic frame is that ithgp@ window to human meaning and
belief and do not portray things under rules, raldy or certainty. Symbols affect both
the human mind and the heart because they idéntéifectual and emotional contents.
Therefore, the symbolic frame tells about sensettiehumankind makes regarding an
uncertain world. People produce such things as mgabelief and faith that take a
central part of the frame. Symbols as bricks baild cultures and make them invisible,
because we are habitual to do things in certainsveand it is not easy to see them in
new shapes. (p. 248.)

Despite the fact that the human being focusesna fineaning in life, it is still
remains mystical. Consequently, people create sigribanaintain hope and faith. This
spiritual part of human life modifies thoughts, dmos and finally actions. Symbols
usually have shapes of multiple forms, includingtmwvision, values, heroes and
heroines, fairy tales, stories, rituals, ceremqgnmestaphor, humor and play. (pp. 252,
254.)

It is not easy task to distinguish such intangthiags as myths, values and vision
because they often work together. Usually mythsuoat the organizational launching
and then undergird values in organizations. Orgdmnaal values reveal unique
organizational qualities, identity, but they arepaipable. Some organizations make
some values more explicit than others. Symbolidées have their own visions because
it is a vital element of successful organizatiovision is a shared fantasy regarding the
future based on organizational ideology, purposes reew possibilities within myths
and values. Shared vision among the staff maintaiganizational spirit, determination
and impulse. (pp. 255-256.)

Naturally, the human being keeps heroes and hexamngneir minds and refers to
them in time of unpredictability and stress. They @ive in stories and guide, influence
human decisions and actions. Stories and fairys tate also organizational symbols.
The core value of stories and fairy tales is thaytprovide stability, reassurance, hope

and direction for people. These symbols immortaliakies and stories of heroes and
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heroines, establish traditions, convey organizaliovalues and identity and build
support among organizational stgffp. 258-261.)

Rituals as symbolic acts may belong to individ@swvell as to groups. They give
meaning to their days, govern key relationshipsteugroup members together and
originate traditions and values within organizatiorSome rituals transform into
ceremonies. Rituals happen on a daily basis, wdg@lemonies are more episodic and
take their place in time of special occasions. plaeess of electing, welcoming events
and dinners are examples of ceremonies. MetapBargganizational symbols influence
human attitude and actions because they make ooatgai issues understandable.
Humor increases flexibility, decreases distanceveen people and bring them together.
Play opens space for alternatives, experimentatitarsbility and creativity. (pp. 262-
269.)



3 RESEARCH METHODOLOGY

3.1 Background of Finnish schools and the study context

The Constitution of Finland (1999, p. 4) guarantiesright of citizens to get access to
the basic education free of charge. Every chilthfibto 16 who resides permanently in
Finland has to acquire basic education schoolimgsi@Education Act, 1998, p. 11).
Young people are free to choose the preferred slacgreducation, either general or
vocational (General Upper Secondary Schools AQ81§ 19).

The Finnish education system does not officiallwidk nine-year Finnish
comprehensive school (Kupiainen, Hautamaki & Kaijan, 2009, p. 14) into primary
education (1-6 grades) and lower secondary educd@e® grades) according to the
International Standard Classification of Educati®CED (2012, p. 30, 33, 34), but
these terminologies are used in the study. Beslde®r secondary education may be
labeled as junior secondary school, junior highosttor middle school and upper
secondary education might be called senior secgmsiarool or (senior) high school
(UNESCO, 2012, pp. 33, 38).

The Finnish schools described in the text beloweweyed to collect the data for
the study. The school background information wddeneed from the school official

web-sites.

Primary school

The primary school offers the lower level educatancomprehensive school from

grades 1 to 6. The school was built in 1988. Itudes 475 students and 33 full-time
teachers. The school mission is to educate indegetrachd co-operative learners with a
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sense of responsibility. The local school environmprovides a safe atmosphere
stimulating equality and an individual approaclchddren.

The primary school is concerned with student p@diton and includes the
student council as a part of the children’s andngsters’ democratic culture. The
student council activities aim to make the schoalir’ school” - for pupils. They
promote student involvement in school matters anorkw develop a sense of
responsibility, co-operation and negotiation skilkelf-reliance, and experience to

participate in and influence decisions.

Lower secondary school

The lower secondary school was opened in 1994.€eTlaee 395 students and 51
teachers. The main principle of the school openaisothe school development to meet
the challenges of the future. The school missido iselp students to find their ways in
life.

The school facilitates student participation and ttevelopment of the active
citizenship skills through a student governmentybadd a student peer support team.
The student government members learn operatiomatiples of the school, meeting
procedures and plan the realization. Support afesttiactivities, helping other students,

control of the special needs of the school areclidsias of the peer support system.

Upper secondary school

The upper secondary school was founded in 1995.s€heol has about 200 students
and 20 teachers. This school works in close coatjper with other educational
institutions and emphasizes two focus areas: eamineprship and sustainable
development. The school has its own business coynpa the entrepreneurship
student group. They are natural platforms to incoage entrepreneurship education and
real business practices. Sustainable developmentliiest take place through
participation in the "KEKE” (sustainable developmestudent group.

The development of new ideas and making experimangtsnain characteristics
of the school. New learning environments were tested implemented into practice
like the use of iPads by teachers and studentssdheol members are active in social
media such as Facebook, Twitter and Instagram.

Student opinions are part of the school decisiokimga The student government

is a bridge between the students and the schdbl Bhés element is a co-administrator
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in the development of the school spirit, new idaad old behavioral patterns. Student
tutors take care of school comfort for new studemd maintain the school spirit when
they organize a variety of school events.

These Finnish schools were cases in this study tathmu student leadership

phenomenon and student involvement in decision mgaicross three school levels.

3.2 Aim of the study and research questions

The aim of the study is to get a wide and well-guaed view of the student leadership
concept and student involvement in the decisioningaiwithin the Finnish schools in
order to avoid a narrow interpretation of thesenaimeena.

The maimresearch problemis to know how the Finnish school system practices
student leadership as the significant dimensioderhocracy throughout three school
levels: primary, lower secondary and upper second@he study focuses on the
following research questions:

1. What is student leadership from adults’ and studerd’ point of view?

The research question aims to study how Finnishcadts (principals, teacher
supervisors) and student leaders (officially elédtestudent groups) define the student
leadership concept because there is a lack of n&seagarding the meaning of student
leadership from students’ point of view (Dempsekizzio, 2007, p. 279) and from the
Finnish perspectives in general.

2. How do student leadership and management functioin the primary, lower
secondary and upper-secondary Finnish schools?

This research question is aimed to study studexteleship as a complex phenomenon
from four leadership angles: structural, politidahman and symbolic (Bolman & Deal,
2008).

3. How are Finnish young people involved in the ctsroom decision making?

The goal of the question is to consider the stugerticipation in the classroom

decision making.
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3.3 Qualitative researching and its rationale

Every one of us knows about qualitative and quating methods through television,
radio news and print media when they, for examplelagn dangers of smoking or
illustrate graphs, etc. (Bogdan & Biklen, 2003, 3p4). The purpose of qualitative
research is to comprehend social phenomena (Willi881, p. 14) where people are
participants (Maykut & Morehouse, 2005, p. 35)discover themes and relationships
at the case level, while quantitative researchkaygonfirmatory role of those themes
and relationships in samples and populations (Ballg & Gall, 1996, p. 29).

To gain a deep understanding about what the paaitics feel and think regarding
the student leadership phenomenon the qualitappeoach was used. The qualitative
research questions are naturally open-ended and teedescribe the phenomenon
(Creswell, 2012, ppl6, 19, 56). Some rationales of using qualitaiingpiiry lie under
its certain characteristics. It is naturalistic.aQiative researchers collect data about a
phenomenon in its natural settings in which it esdoecause actions and words lose
their significance out of their context. Qualit&tivesearch is descriptive because data
may be collected in a form of words and pictured arcludes interview transcripts,
photographs, documents, memos, etc. Qualitativerteglescribe particular situations
or views in the narrative way. Qualitative researohcerns with processes rather than
with outcomes or products. Qualitative researclages interested in the meaning of
participant perspectives, how they make sense @f tlves and try to capture this
aspect accurately. (Bogdan & Biklen, 2003, pp.¥4-7.

Case study research may be used as an approaclaldghtive research, which
means that the gualitative research focuses orsttiiy of cases not populations or
samples. However, they are not synonyms to eaddr.at3all, Borg & Gall, 1996, pp.
29, 544.) Case study research is an in-depth ilpatgin of a phenomenon in a shape of
processes, events, persons, etc. in its natutaige(Gall, Borg & Gall, 1996, p. 545;
Yin, 2003, pp. 12, 13) with a contribution of paipants involved in the phenomenon
(Gall, Borg & Gall, 1996, p. 545).

Case study research might include more than aesicage, which is a multiple
case study (Gerring, 2007, p. 20; Yin, 2003, p. 46 multiple case study research
was chosen to understand the student leadershigepgband student involvement in

decision making in the context of the three Finncgse schools: primary, lower
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secondary and upper secondary. Each school isjacsudd an individual case study
with its own individual characteristics of studésddership.

The last rationale behind the usage of the multipke study design is a chance to
examine whether the findings extend or supporttieeretical background of the study.
The logic of lateral replication predicts similasults under the developed theoretical
conditions across two to three cases (Yin, 20034,7p. The lateral replication approach
to multiple case study means that | used the sateeview questions in all the schools
to find out whether there are replications of thedent leadership characteristics from
case to case. Such replications make findings tobund worthy for the further
interpretation, even if conducting of the multigiese study demands more sources and
time (Yin, 203, p. 47). Another rationale to useltiple case study is an opportunity to

examine the student leadership dynamics across ficteool levels.

3.4 Selection of case schools

How researchers select information-rich cases feofmuge number of them is a big
guestion. Accidental sampling rarely makes serssefore we should pay attention to
more purposive sampling strategies (Seawright &ri@gr 2008, p. 294). There are
interdependent factors behind the selection of sekeols for the study.

First of all, the choice was made in regard toghenomenon within my interests
as a researcher. A discussion with the Programcidird_ea Kuusilehto-Awale about
the potential topic for my Master’'s Thesis was @um choosing cases for the study
when | realized that student leadership is a tépgsue from the perspectives of
democracy. This happened in October 2012 and maddesire strong to study this
phenomenon in the Finnish schools in the contekimmfish democracy.

Secondly, the selection of the case schools wateff by using the snowball
sampling technique. Its purpose is to get an irgtnganumber of recommended cases to
study by well-situated people as a continuing pged&all, Borg & Gall, 1996, p. 234).
The snowball started from my supervisor as a wallbsed person because of his long
experience of being a school principal, knowledgeua other schools and connections.
The snowball got continuation through other schwaicipals. By this way the choice
of case schools was made. The permission to catryhe study was mediated by the
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thesis advisor. | submitted the letters of an imfed consent to the case school
principals describing the research and the conditaf the informants’ participation.

3.5 Data collection

Data collection is an integrated part of the redealuties that can be realized through
the proper methods. Govoni (2004, p. 56) definegdtita collection method as a way of
getting information in which a researcher is inséed. A method simply means tools or
techniques that do not only gather information, &lsb may generalize it (Daly, 2007,
p. 129). It is important to mention that researstae “the recipients of data rather than
the creators of data” (Daly, 2007, p. 129).

Documentation, archival records, interviews, pg#aot-observation, etc. are
commonly used sources of evidence in case studias Z003, p. 84). The minor data
regarding the background information of case sahawére collected through the
official web-sites of the schools. The semi-struetu interview was the most
appropriate tool to collect the major qualitativegal particularly definitions of student
leadership, information about student leadershig atudent involvement in the
classroom decision making

An interview is a directed conversation with onemore participants with a
purpose to get needed information for a study (Bogd. Biklen, 2003, pp. 94-95). The
data were collected through individual intervievesveell as group interviews. Group
interviews were conducted with the student leadmmd the teacher supervisors.
Individual interviews were used with the schoohpipals and some teacher supervisors
who could not join group interviews with their cedigues or did not have them at all.
The total number of interview participants was @Binhary school: 1 principal, 1
teacher supervisor, 8 student leaders; lower secgngchool: 1 principal, 3 teacher
supervisors, 6 student leaders; upper secondarpokcl principal, 4 teacher
supervisors, 8 student leaders).

Moreover, the interview as a data collection metli®dmportant to observe
participants closely. Creswell (2003. p. 206) arattdh (2002, p. 4) state that the
interview provides an interactive way of obtainitige data. A face-to-face interview
permits a personal contact with participants andhaanes the researcher’s

understanding of participants’ viewpoints. Thetlier conclude that interviews enable
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the researcher to get the experiences, knowledgaioas and feelings of the
participants. Babbie and Mouton (2001, p. 28) corthat through this mode “the
researcher tries to see through the eyes of th&ipant — standing in their shoes”.
During interviews, observable behaviors (like fa@apressions), descriptions of the
subject’s meanings, reasons and intentions are cngidered, which is in line with
Babbie and Mouton’s (2001, p. 33) and Patton’s @0 5) understanding that a good

interview is not limited to just asking questions.

3.5.1 Semi-structured interview

The semi-structured interview was applied as thst fsem of interviewing for the case
study research (Gillham, 2000, p. 65; Hancock & oxlgne, 2006, p. 40). The
flexibility of the semi-structured interview makethis research tool productive
(Gillham, 2000, p. 65). Its “naturalness” (GillhagQ00, p. 65) helps interviews to be
open and free to define the world from the infortsamoint of view (Hancock &
Algozzine, 2006, p. 40).

The semi-structured interview approach involvesedes of predetermined and
flexibly worded questions (Gall, Borg & Gall, 1996, 310; Hancock & Algozzine,
2006, p. 40). In addition to structured questidghs,semi-structured interview allows to
ask follow-up questions to obtain issues of intenegre deeply (Hancock & Algozzine,
2006, p. 40).

Factors maintaining the quality of the interviewtaa

It is necessary to take into account some factioas affect the quality of the data
yielded by the interview method. Qualitative resbars interview "right” individuals
who personally experienced or are involved in thenmmenon to discover insights of
the phenomenon (Creswell, 2009, pp. 16, 18; Hancdbcklgozzine, 2006, p. 39).
Everyone can tell a good story, but only some pebplhe better stories to share for the
research (Bogdan & Taylor, 1975, p. 102). The sthmancipals, the teacher
supervisors and the student groups were choseartizipate in the interviews. They
are close to the student leadership field and stugarticipation in decision making;
therefore they are better informed about the rebetpic and they are key people to

collect rich information and cover research questio
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Second is the ethical approach to the interviewigpants. At an early stage of
the interview process the interviewees were brigffprmed about the subject of the
study, the purpose of the interview and ensuredatsfidential character (Bogdan &
Biklen, 2007, p. 103). The interview data were rded as the best way to have all
valuable information based on the participants’npssions (Hancock & Algozzine,
2006, p. 40). | met the interviewees at the agteee and in the agreed place.

Third is the creation of an atmosphere where kerviewees feel comfortable to
talk freely and openly (Bogdan & Taylor, p. 111)ru$t and rapport with the
respondents are something that must be developedrésearcher (Gall, Borg & Gall,
1996, p. 318). | presented myself as a studentresearcher at the same time, then |
described my personal background briefly. It wae way to establish the atmosphere
conductive to openness, trust and rapport (GaligBo Gall, 1996, pp. 318-319). The
first few minutes were used to create a relaxedogresh atmosphere. In some situations,
when there was enough time to begin interviews wittall talk, | searched for a topic
that | had in common with the interviewees to bu#thtionship and develop rapport.
(Bogdan & Biklen, 2003, p. 95.) | tried to creat#exible atmosphere by using jokes or
sharing my own experience (Bogdan & Biklen, 20071.Gb).

Fourth, practicing interviewing or a pilot testas important element of interview
preparation to develop questions and format th#itbe used in the actual interview
(Gall, Borg & Gall, 1996, p. 316; Gillham, 2000, 6). The data collection instrument
was rehearsed with one teacher supervisor froncdke school. It was a useful way to
check whether the questions were open and did ndbtate preferable answers, to
rephrase questions and make them understandatite tespondents, to determine the
length of the time, to acquire necessary skills.

Fifth, the length of the interview should be longoagh to cover coming up
topics, but short enough to avoid the fatigue témviews (Bogdan & Taylor, 1975, p.
109). The amount of time that interviews took wasied from interview to interview.
The interview sessions lasted for at least 45-G@uies.

Sixth, we should remember that the relationshipvbeh a researcher and the
research subjects is one of give and take (Bogdaayor, 1975, p. 117). All interview
participants were given small gifts (“screen cleah&or mobile electronic devices) in
the end of the interview sessions.
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3.5.2 Conducting individual and group interviews

The interview relationship may be in formats ofiindual interviews, “paired depths”,
groups of various sizes and etc. (Chrzanowska, ,20029). There are situations when
group interviews consist only of two people caléed“conjoint interviews” (Maykut &
Morehouse, 2005, p. 98). This two-person variahtthe@ group interviews were
successfully used with some teacher supervisors.

Group interviews address questions to a group dividuals united for this
purpose (Gall, Borg & Gall, 1996, p. 307). The graaterview brings together 6-8
people to build a group conversation to gain infation that cannot be gained through
individual interviews. Participants of group intemws listen to each other’s
contributions and develop their ideas more cledd@oup interviews should include a
number of members to ensure everyone’s participahodiscussions and diversity in
perspectives at the same time. (Maykut & Morehou®@)5, p 98, 100.) Group
interviews with student leaders included 8 studemtkie primary and upper secondary
case schools and 6 students in the lower secordagyschool.

The role of the researcher in group interviewsesss|direct than in individual
interviews (Maykut & Morehouse, 2005, p. 101). Theoup interview requires
significant thoughts about the role of the researds a facilitator because of some
difficulties of this method such as a lack of aigesf individuals to share important
experiences, talking too much by individual mempé&eeping the discussion on the
topic, etc. (Bogdan & Biklen, 2007, pp. 109-110)y kble as a researcher in group
interviews was effective because | demonstratedigh lnterest and incomplete
understanding through probes, verbal and gestumgitations to participate in
conversations (Maykut & Morehouse, 2005, p. 101).

3.6 Data analysis

Usually, the case study data work with an amourdraf in the case of interviews, the
transcripts. All of this data need to be analyzedard important and telling findings
(Gall, Borg & Gall, 1996, p. 562). A description thle meaning of people’s words and
actions (Maykut & Morehouse, 2005, p. 112) is adlamental aspect of the gqualitative
analysis (Sudweeks & Simoff, 1999, p. 33).
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Different authors of research books present a tibhgaof qualitative data
analysis. Approaches to the data analysis arerdiit in the level of interpretation and
actual analysis procedures (Maykut & Morehouse52@0 112). According to Bogdan
and Biklen (2007, p. 159) the data analysis ispitoeess when researchers arrange the
collected data systematically in a way to reachfithéings. In other words, the analysis
refers to the work with the data, in a sense oanigjng them into codes, synthesis or
separate units. Finally, it is worth emphasizing tbesponsibility of the researcher to
understand and realize the data analysis step,hwsignificantly affects the final

findings.

3.6.1 Thematic data analysis

The chapter introduces the thematic analysis archditic network analysis as basic
gualitative approaches of the data analysis that applied in the study. The thematic
analysis is an independent qualitative descripéiperoach (Vaismoradi, Turunen, &
Bondas, 2013, p. 400) is based on "...identifyiagalyzing and reporting patterns
(themes) within data” (Braun & Clarke, 2006, p. Ti9at are important to describe the
phenomenon. The better comprehension of the réséssaes may be achieved by the
thematic network analysis. The thematic networkyamsis a representational tool that
organizes the qualitative thematic analysis bysitlating themes at different levels in a
shape of network-maps (Attride-Stirling, 2001, 73

The thematic analysis is worth choosing. This datiie method of analysis is a
fundamental in the qualitative analysis and shdagldearnt first by a researcher (Braun
& Clarke, 2006, p. 78) to develop the core skilgl@o conduct other forms of the
gualitative analysis (Braun & Clarke, 2006, p. X¥&ismoradi, Turunen, & Bondas,
2013, p. 400). Another reason is its flexibility tse in inductive and deductive
methodologies (Braun & Clarke, 2006, p. 83; Vaisadgor Turunen, & Bondas, 2013, p.
401). The inductive approach moves from the spedii the general because the
process of coding the data emerges from the dseH, ialso called the data-driven form
of the thematic analysis. In contrast, the dedecéinalysis is driven by theoretical or
analytical interests of researchers and moves frargeneral to the specific (Braun &
Clarke, 2006, pp. 83-84).
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The study incorporated hybrid approaches of qualéanethods of the thematic
analysis: the data-driven inductive and theory@hnivdeductive approaches. These
approaches respond to the research questions. ki phemes of the four-frame
approach to leadership by Bolman and Deal (2008) ar integrated part of the
deductive thematic analysis while studying studeatlership and management in the
Finnish case schools. Themes emerged directly trendata for analyzing definitions
of student leadership and student participatiothenclassroom decision making. Even
though the deductive form of the thematic analgsies not provide a rich description
of the data in general, it is important for a mdegailed and systematic analysis of
student leadership from the four frames perspestiBeaun & Clarke, 2006, p. 84). The
inductive thematic analysis was used in researelasarwhich had not been studied
much (Elo & Kyngas, 2007, p. 107).

Attride-Stirling (2001, pp. 388-389) outlined thellbwing core steps of the
thematic network analysis as: (a) systematizingettteaction of lowest-order premises
evident in the text (basic themes), (b) categooiebasic themes grouped together to
summarize more abstract principles (organizing #®m(c) super-ordinate themes
summarizing main metaphors in the text as a whglebél themes). The above
described logic of the thematic network analysisy @ simply presented as the
following formula: Basic themes - Organizing themes&lobal themes - Claims. The
thematic network analysis splits the text for skeng obvious rationalizations and their
hidden significance (Attride-Stirling, 2001, p. 388

The thematic analysis was started from familiagzimth the data. All collected
data from individual and group interviews were $enbed. The process of the
interview transcription was necessary not onlyrtarage the data into a clearly readable
form and conduct the thematic analysis, but alscsteot familiarization with and
understanding the data (Braun & Clarke, 2006, p8®&)/ The interview transcriptions
were complete when | was sure that | had reachiéddauracy of what the informants
had said (Braun & Clarke, 2006, p. 88) after ligtignto the audio-recorded data over
again and comparing with the written text. It ig necessary to tackle the data analysis
process immediately because it is important to tbadcollected data several times to
know it well (Bogdan & Biklen, 2007, p. 172). Repehreading of the data was active
along with searching for initial ideas, patternsl @xcluding the irrelevant data (Braun
& Clarke, 2006, p. 87). Each piece of the inforimratwas examined and sorted in the
light of the research questions (Hancock & Algoezia006, p. 56). The data that were
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potentially meaningful to the research focuses wabeled with persons and case
schools.

Coding frameworks were devised on the basis of kadba-driven” and “theory-
driven” themes (Braun & Clarke, 2006, p 88). Thstfcoding process involved seeing
important moments of the phenomenon, coding thewh identifying themes that
arrived from the data themselves (Fereday & Muici@ane, 2008, B3). The second
coding framework was based on the deductive “toprdoapproach. The theoretical
thematic analysis was based on the four frame apjrto leadership of the Bolman and
Deal (2008) theory which was mapped onto the dztal® achieve this, a priori themes
were created based on a review of the theory (T&ble

Structural Frame Political Frame

1. Differentiation (work division) andl.Top-down sources of political initiation
integration (coordination) across scho@. Bottom-up sources of political initiation
leadership structures

2. Goals, rules, policies
3. Information  technologies and
information flow

4. Team structures

Human Resource Frame Symbolic Frame

1. Interests and needs of student leaders1. Visions and values

2. Workplace interpersonal relationshi@. Cultural heroes and heroines
between student leaders and adults 3. Humor and play

3. Human resource management 4. Rituals and ceremonies

4. Leadership and decision making in
groups

Table 2. A priori themes of the four frame approachto leadership (Bolman &
Deal, 2008)

During reading the interview transcripts, the tit illustrated and fit any of outlined
themes was highlighted and coded. Similar codesewgouped for the further
identification. In order not to lose the contexglays included in the text samples a

longer part of the informants’ text (Braun & Clayi906, p. 89).
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Sorting different codes into potential basic thentéen grouping them under
organizing and global themes were the next stepeofinductive thematic analysis after
searching them across the data (Attride-Stirlir@)12 p. 391; Braun & Clarke, 2006, p.
89). The deductive approach already had predetedninemes (Gale, et ell, 2013, p.
119), therefore, classification of text segmenteades or groups of related codes under
the appropriate organizing themes turning intogs®blished global ones were the next
step in the deductive thematic analysis. | folloveedidea of annotated notes alongside
the identification and coding of the themes frora tbwest order themes to the super-
ordinate themes with using color coding for thenreeshow their importance to each
category (Braun & Clarke, 2006, p. 86). Red colooding emphasized the most
important global themes, blue colour coding meamfanizing themes, grey colour
coding was for basic themes (see Appendix 2-7)xt,Newent through the selected
themes and refined them further into themes thae wenrepetitive and broad enough
and covered the set of ideas contained in theseginents (Attride-Stirling, 2001, p.
391).

The basic themes, organizing themes and globald@bkeruatlined in the inductive
thematic analysis were organized into the visualvak-presentation. In the deductive
analysis basic themes were identified under theeptablished organizing and global
themes from the theory, and were then organizem tné visual network-presentation
(Attride-Stirling, 2001, p. 393; Braun & Clarke, @® p. 89.) The chapter presenting the
findings and discussion describes the context efrtetworks in the following order:
global themes, organizing themes and basic thentbssupport of text segments from
the interviews (Attride-Stirling, 2001, p. 393).



4 RESULTS OF DATA ANALYSIS AND DISCUSSIONS

In order to get an answer to the main researchlgmabhow the Finnish school system
practices student leadership as the significantedsion of democracy across the three
school levels: primary, lower secondary and upeepsdary, the study focuses on the
following research questions: 1. What is studeatdézship from adults’ and students’
point of view? 2. How do student leadership and agament function in primary,
lower secondary and upper-secondary Finnish scho®lsHow are Finnish young
people involved in the classroom decision making?

According to the ethical considerations, the namieshe Finnish case schools
were not allowed to be mentioned, nor the nameshefinterviewees. The semi-
structured interview was the most appropriate tootollect qualitative data through
individual interviews as well as group interviewihe total number of the interview
participants was 33 (the primary school: 1 pringidateacher supervisor, 8 student
leaders; the lower secondary school: 1 principalte&cher supervisors, 6 student
leaders; the upper secondary school: 1 principateather supervisors, 8 student
leaders). In the study | refer to the interview&esn the different schools as follows:
the primary case school: the principal — P1, theher supervisor — T1, the group of the
student leaders — S1; the lower secondary casels¢he principal — P2, the teacher
supervisor for the student guides — T2, the teachgervisor for the student peer
support team T3, the teacher supervisor for thdestigovernment - T4, the group of
the student leaders — S2; the upper secondaryschsel: the principal — P3, the teacher
supervisor for the sustainable development teand— the teacher supervisor for the
entrepreneurship team - T6, the teacher superfasdhe student government - T7, the

teacher supervisor for the student tutors - T8gtloeip of the student leaders — S3.
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4.1 Understanding of the student leadership concept

This chapter examines definitions of student lestiiprthrough the eyes of the Finnish
student leaders and the educators (school prirscgad teacher supervisors) from the
primary, lower and upper-secondary case schools. ddntral research question is,
What is student leadership from Finnish studentsl @ducators’ point of viewThe
definitions of student leadership that were givgriie informants provide an important
inside into how they view the conceptual framewofktudent leadership.

The findings exhibited that the initial definitiomd student leadership fall into
several dimensions: 1. Student leadership is afestation of democratic participation
and equality in the school society. Student ledderss about student participation,
representation and involvement in school decisicomscerning their lives. This point
was emphasized by the student leaders and the tedsideom the three Finnish case
schools. Student participation was categorizedessodratic participation because the
Constitution of Finland (2012, p. 1-2) guarantd@s tlemocratic right of the Finnish
children and young people to be heard and invoivetcisions that affect their lives.

It is representation of the students...and to makdesits’ voice heard. It is their
role to keep this voice to adults and their dedisic- S1. This is the way we can
influence decisions...— S2. Student leadership &ffiect different school things.
And anyone of the students who has something fihdrisnind can go to speak to
the student government leader and she/he wilthellthing forward. — S3. ...they
can give some ideas to all things we have in th®dc..; It is one way how
students can influence in the own school... — (ppals, teacher supervisors).
Student leadership focuses on treating studentsallgquThis characteristic of
democracy was taken into account in the definitiohgshe student leaders from the
upper secondary case school and the educatorslitggumturn, is the basic aspect of
social justice in the Finnish democratic societhd€TConstitution of Finland, 2012, p.
3).

To me student leadership is equality. — S3. ...kihchake sure that everybody is
treated equally here in the school... - (principedacher supervisors).

2) Student leadership is an exercise of activeanhip, while active citizenship is a
central aspect of the democratic society as H&341p. 5) states. All the interviewees
underlined that student leadership is to take ohtbe other students in the schools. It
Is a “moral compass” of active citizens who in thactivities benefit or help other
people (Packham, 2008, p. 149).
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...they do this job for the students in the schoolMWe have other students and
make them feel good. — S1. ...do some work for otedents.— S2. ...ability to
improve students' well-being. — S3. ...who can malee rthings for the all
students in the school - (principals, teacher supers)
According to the interviewees, except the studeatiérs from the primary case school,
student leadership reflects activity, being actiBacial activity and being active define
active citizenship (the MoEC, 2012, p. 15; Packh2098, p. 4).

...and make things happen. — S2. ...making sometbpegial for the whole

school community. — S3. ...active members; It is geantive, an active student;

...and practices are various what they can do. n¢gals, teacher supervisors).
The student leaders from the lower and upper secgrzhse schools and the educators
interpreted that student leadership is an oppdstuni be involved in school decisions
to make changes. Active citizens are people whioente decisions to change things
(Packham, 2008, p. 149).

...also about developing new and making new things #p.S2. ...and changing

things in this school. — S3. ...effect things thewlle want to change. -

(principals, teacher supervisors).
The student leaders and the educators claimedsthdéent leadership makes students
responsible. Responsibility is one of the featwfesctive citizens (the MoEC, 2012, p.
15).

It is about taking responsibility of your actions.S3. Students can take

responsibility for our school things... - (principaleacher supervisors).
The educators and the student leaders from ther g@gendary school interpreted that
student leadership is a basis for the personal thrawd development of students. Self-
development as one advantages of active citizenshg mentioned in the Child and
Youth Policy Programme (2012, p. 15).

It is also a way to practice social skills and .isitvery important to know how to

"read" other people and listen to their opinion§3- | think, so they learn some

skills how to lead, how society is working. - (aripals, teacher supervisors).
3) Collinson (2008, p. 2) refers vertically distrtbd leadership roles to distributed
leadership. The Finnish educators recognized diged leadership in leadership at the
student level: “And they kind of take part of leesteép in the school in their own
positions of course” (Finnish educators). The dsted leadership to students
legitimates them the authority and power to makasiens at their level, participate in

and influence school decisions, consequently tabelas active citizens.
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The Finnish students and educators depending oin #ge defined student
leadership differently. Student participation aratimg as the features of the school
society were mentioned by all the student leadedste educators in their definitions.
In addition to these, views the student leadersnftbe lower secondary and upper
secondary case schools and the educators emphash@edcteristics of active
citizenship such as making changes, social actanty being active. The student leaders
of the upper secondary school age and the educatpended the definition of student
leadership till social justice based on equaligsponsibility and personal growth and
development within the Finnish school contexts. Hienish teachers and principals
also noted that student leadership is the diseth@uthority and responsibility to the
level of students within school leadership.

In conclusion, student leadership may be definethfthe student leaders’ and the
educators’ points of views as a manifestation omaeratic characteristics in the
following ways:

1. Student leadership is student participationhm $chool decisions where they
benefit not only themselves but also other studéamtsording to the students of the
primary school age);

2. Student leadership &tive student participation in the school decisions tawa
changes that benefit not only themselves but alserstudents (according to students
from the lower secondary case school);

3. Student leadership responsiblestudent participation in the school decisions
and social activities that treat students equallyange things and benefit all other
students (according to the student leaders fronupiper secondary case school);

4. Student leadership means that students are géimate authority and power
to participate actively and responsibly in schoetidions and social activities that treat
students equally, change things and benefit allerotstudents (according to the
educators).

In comparison with the Finnish educators, reseascdefine student leadership
narrowly. They define student leadership as studlertie that provides many ways of
youth participation in school reforms (Mitra, 2008, 7), student voice for the better
decision making in schools (Brasof, 2011, pp. 2R-28..intrinsic to student
engagement” (Dempster & Lizzio, 2007, p. 280), while Finnish educators associated
student leadership with democratic characterisiitsthe school society, active

citizenship and the distributed leadership rolesttmlents. Student leaders also came up
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with characteristics of democracy in schools antivaccitizenship, but on different
scales depending on their age.

Additionally, the outcomes presented opinions alibatgender issue in school
leadership as well as student leadership. Oneeafnibist significant current discussions,
research and writing is on the predominance of snaldeadership (Bolman & Deal,
2008, p. 351; Northouse, 2013, p. 349). The schaakipals, teacher supervisors and
student leaders pointed to the female tendencghiod leadership as well as student
leadership in the case schools. Only the studewtels from the Finnish primary case
school could not assess the gender issue presureiiidy based on their young age or
the traditional election process that broght anaéqumber of boys and girls into the
student government. The teacher supervisor T1 wgrkiith the student government at
the primary level noticed that it is easier to figuls willing to be members of that
group than boys during the election process.

But in one class | remember there is one boy arekthirls were elected... | think,
it is a little more girls who willing to be elected T1. Girls are dominated. It
would be very good if we have more man, more boysP1. Males are missing
in the school. — P2. ...I would say there are mgirks. — T2. In the student
government there are more girls than boys. — S@rerare more girls than boys. —
P3. There are definitely more girls... and we areean@omen in the school staff
than men. — T6. | think girls are generally moreiv&c and boys are not so
interested in these things. — S3.

According to the data analysis, student leaderahip school leadership linked to the

female activity. It supports the statement thatemiahdership is shifting to the female

one in education (Boman & Deal, 2008, p. 351; Naue, 2013, p. 349).

4.2 Four-frame approach to leadership (Bolman & Deal)

Organizations divide and allocate responsibilitieseate rules, policies, procedures,
systems and hierarchies to coordinate and uniterskvefforts (Bolman & Deal, 2008,

p. 15). This chapter aims to identify the desifumts and subunits, rules, goals and
policies, roles and responsibilities of leaders agnthe school staffs as well as students
and synchronization of their effort in the conteftthe primary, lower and upper

secondary Finnish case schools. The research fjadihowed that the a priori themes
presented in chapter 3.6 above were found in tee sahools with two exceptions: the
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informants speak about the weaknesses of the stdedérship structures they do not
speak about play.

4.2.1 Structural frame

School governance and leadership structure

The data analysis discovered certain charactegiefithe school leadership structures at
the primary, lower secondary and upper secondanpaclevel (Appendix 8). The
common administrative “umbrella” including the pripals, the vice-principals and the
leading teams covered the structural configuratibachool leadership across the case
schools.

The school principals were at the top of the scheadlership structures because
as the principals P1, P2 noticed they take a hegponsibility for everything in the
schools and keep their eyes on realizing diffekemdis of school matters according to
the official rules, laws, documents, etc.

First of all, my responsibility belongs to neanyedverything in my school... - P1.
...finally it is me who is responsible for decisson - P2.

Based on the information given by the school pgals it is possible to conclude that
the vice principals were the closest assistanceseothem and they were chosen from
the school teachers. The principals and the viceipals were members of the school
leading teams. Other members of the leading teaens elected on a regular basis from
the school staffs and their number varied from stktmschool The leading teams were

central administrative units in the school leadigrsitructures that dealt with all school
issues and made important decisions.

...every week we talk together something problemsve@anake decisions in the
leading team all. - P1. It is always the leadingmiewho makes the final
decisions... - P2.
The principals P1 and P2 clarified that in som&esaschool they made decisions alone
or with the vice-principals if leading teams regedsto do that in the complicated

school matters.
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Principal and vice-principal also make decisionghi@ school. Some decisions |

have to do. - P1. Sometimes it needs, for exampieed to say ok let’s do this,

but it is very rare. - P2.
In addition to the principals, the vice-principalsd the leading teams, responsibility for
school leadership was also assumed by the teacktrdents and parents who
performed essential task in different teams (AppeBil. Every teacher in all the case
schools belonged to any teams based on his ommepeeferences.

All teachers belong to either one of group. In thgsoups we do not have any

students. That is how we lead the school on thehezdevel. - T5.
The Finnish case schools dealt with different teadbams. The student welfare team,
the teacher teams (same grade teacher teams, tdiglj@rs, the special education team)
the parent team belonged to the structure of thmaoy case school. The lower
secondary case school included the student weltaming, environmental, evaluation,
bullying, ICT, teacher's welfare, etc. teams. Theaistainable development,
entrepreneurship, security, crises, etc. teams Waretioning in the upper-secondary
case school (Appendix 8). The teacher teams aimé@ngrove different aspects of the
school systems.

One big thing is that we are all time try to deyetbings, get something new, and

get better. - P2. They (teacher teams) decide nergé about the school. What to

develop, what to do. - T5.
Every case school had in its school leadershigteire the student government team.
Other variations of student teams were presentetthanlower secondary and upper
secondary case schools (Appendix 8). There were $mailar roles and their
responsibilities in all the case schools. The fiwsis a president (chairman) who led
meetings and discussions. The second was a seckeler recorded group memos
reflecting important decisions and the content eetings in Microsoft Word files. A
more detailed view of the student leadership festus described in the text below
within the contexts of every case school.

The chairman leads every meeting, leads conversatamd discussions. The
secretary writes what they do every meeting. - Chairman is actually taking
care of the meetings. He gives who is speaking nd#. There is a president,
secretary... - T7. Actually, president when we wantalk he can say you can
say, manage discussion and run our meetings, aecietite every meeting down
what we talked. - S2.



61

Student government in the primary case school

The primary case school had in its leadership stracone student team called the
student government (Appendix 8). The teacher sugmrd 1 explained that 24 students
from 5-6 grades were grouped through the electimtgss into this working unit.
Students in every class elected two boys and tws willing to get the membership in
the student government team. The student governetected the functionaries from its
members, and such positions as a chairman, a Wiagntan, a secretary, a deputy
secretary, and a communication officer were fill@te vice chairman and the deputy
secretary performed their duties instead of tharectaa and the secretary when they
were absent. The communication officer invited sedent government members to
meetings by the school radio.

Communication officers they go to the microphone #me meeting is coming

please come quickly...If the chairman is not on tHac@ then she (vice-

chairman) is the chairman.... - T1.

The school principal P1 mentioned that the goathef student government was to
promote school improvements through student asvziand a sense of responsibility.
The similar idea was expressed by the studentsHg2said that “We want to make this

school better. We can change our school and in seelye”. The responsible teacher T1
and the student leaders S1 explained that the rgtg@eernment mainly organized big

school events twice a year. In November, they wereharge of the Nenapaiva, a

charity day, and they read stories to younger puplayed games with them and adults,
and collected money for charitable organizationsApril, they arranged the talent day
where pupils competed in their talents through danesinging, playing music, etc. The

student leaders also managed smaller school taEskisstance they played games with
younger pupils as free time activities.

The school principal P1 posited that the teacheestisor was assigned to the
position on a volunteer basis and she got additi@es covering 1 hour of supervision
per week. The teacher supervisor took responsilioit the student government sector
in the school leadership structure for a two yeamt The teacher supervisor T1
described the following duties relating to the post the arrangement of the place and
time for meetings, the preparation of the tasks tmmics to discuss, taking part in
student meetings, the supervision of student dssens, plans and work. The principal
P1 noticed that the teacher supervisor did notrinfstudents about their tasks for the
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whole academic year, only for the coming 1-2 wedlex;ause children were more
focused on today and they were not able to plathi®future.

The teacher supervisor T1 shared that the primase cschool and another
primary school are located in a common region drey tform the Little Parliament
together. The Little Parliament is a part of thel@ken’s Parliament of Jyvaskyla. Five
students from the student government of the princage school were members of the
Little Parliament in this region. They were elecfean the student government group
by the student leaders themselves. The teachenssgpr was responsible to gather 5
student members for the Little Parliament, to tdiean to the place of the meetings and
to facilitate the meetings as a supervisor.

O’Kane (2000, p. 136) and Lansdowne (1995, p. hrkme about the interest of
researchers to balance power and status inequadityeen adults and children and
make the children’s voice heard. The student gowent in the primary case schools is
one of the examples where adults listened to opgsaj children.

Student leadership in the lower-secondary caseadcho

Student leadership in the lower secondary caseosegbas presented in the forms of the
student government, the student peer support teadh the student guide team
(Appendix 8). The responsible teacher T4 clarifiledt the student government’s goal
was to facilitate students to become active andigiaative citizens. Moreover,
according to the principal P2, these student leadetlected opinions of the peer
students and influenced changes in the schoolpfiheipal P2 and the teacher T4 also
posited that the thirteen student leaders who fdriiie student government were
responsible for the planning and organizing différ&inds of school events like
competitions among students with small surprisegjgs, gala concerts for 9th graders,
etc.

The student government included such roles as aider®, a secretary, an
accountant and media contact persons. As the dtleletters S2 said, the accountant
was responsible for the financial part of the gramd media contact persons took care
of the group web page in Facebook. The teacherrgigpe T4 added that the new
members of the student government got electedeasdme time by all the students in
the school every academic year. Already th8 giade students had the right to be
members of the group if they were elected.
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The principal P2, the teacher supervisor T3 andthéent leaders S2 emphasized
some core characteristics of the student peer supgam. This team united students
who wanted to support student activities, the fignp and to prevent bullying in the
school. These students realized their goals inouarievents and charitable activities.
Twelve students from the peer support team took chmew students: introduced to
them the study system, helped hem feel comfortabtee unknown place; organized
the nalkapaiva (hunger day), etc. Moreover, thmugrsupported the students having
different kinds of personal mental problems. Todme a new group member, the
student candidate needed to complete succesdfialliest regarding their social skills.

The teacher supervisors T3, T4 and thecgah P2 underlined cooperation
between the student government and the studensppport team in several directions.
They ran together a small school business kiodkgaeets, drinks, etc.), organized the
Valentine’s Day and disco parties in the evenimgsafl the students.

The teacher T2 responsible for the studeidegteam said that the team presented
the school to foreigners by visiting lessons, simmthe school and telling about it. The
team was completely built on the student voluntéers the 9th grade at their free will.
Mostly they worked in pairs with 3-5 visitors. Theacher supervisor's duty was to
provide the student leaders with the schedule efléissons available for foreigners’
visits.

Each team, the student government and the stueentsppport team functioned
under the supervision of two teachers and onlysthdent guide team was supervised
by one teacher. These teachers were responsibtadiwrown student groups and kept
their eyes on student discussions and actions. t&aehers supervising the student
government and the student peer support team T3\ofed that they took care of the
kiosk system (money accounting, paying bills, anyifg sweets for selling), they
arranged the schedule and the place for the maeding important topics to discuss and
attended student meetings. They did not have tjit t© vote or participate in decisions
within the student groups. The school principalcRRified that the teacher supervisors
got paid for their additional job.

We are trying to give timetable of year.. tryingtétl what is coming next. | have
to do a list about things we should discuss innieeting and mostly, | give place
and arrange everything that students need in theetings and check out some
facts how we can do things in our school. | haveigbt to vote or something, |
am just standing a little bit behind...l am with themthe meetings. - T4.
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Student leadership structure in the upper-secondasg school

The upper secondary case school involved studantisel school governance widely.

The following student teams were found from theadatalysis: the student government,
the sustainable development student group, theemmeneurship student group, the
classroom leaders, the tutors, the forest guidestl@ student representatives in the
parent team (Appendix 8). The student members edetteams were volunteers, not
elected with a vote.

The student government did two main things in tbleosl. First, it was a link
between the school staff and the students to bmeg ideas, to give an impulse to
changes of the old patterns and to support theo$apirit. Second, this team including
the 11 student leaders arranged a diversity of dcbeents: the Christmas calendar,
games, parties, etc.

The student government we have two important thirgs the first one we
arrange events by games and so on, show how tg ecjmol and the other one is
to tell teachers what we think about things. - S3.
The functionaries in the student government indu@e chairman, a secretary, an
accountant, and media contact persons. The resp@rsacher was involved in money
accounting matters.

There is a president, a secretary, a person whes tedre of money ...They have a

person who takes care of information, puts inforamain the internet... There has

to be a teacher who involved in banking staff, that - T7.
The student leaders S3 from the student governmedtthe teacher supervisor T7
provided the information about new coming projedike first one was cooperation
between the student leaders from the upper secprodee school with the student
government from a lower secondary school. Anothrejept was recording the video
news in the light of the school life. Both projeetisthe moment of the data collection
were at the very beginning of their implementations

The student government, the student entreprengurg@m and the student
sustainable development team worked with their bmmteacher supervisors who were
paid additional money for their job. They took ressgibility for their own student
teams, attended meetings of student leaders tovareabout their thoughts and plans,
but they were not involved in decisions made byet leaders.

What comes to our volunteering is to take the resitality for these groups. - T5.
We are looking after them, interested and conscahut their actions all the
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time. - T6. They (teacher supervisors) are basigaiét listen... they are not

important in decision making that much. - S3.
According to the stories told by the teacher suigernvl5 and the student leaders S3 the
student sustainable development team worked ond#heslopment of a positive
atmosphere in the whole school where everyone wagosed to find something nice,
enjoyable and relaxing. The school provided a [ilfigi to get courses related to the
sustainable development studies by being a memlbeth® team. This team
implemented a variety of events in the school basethe student leaders’ own ideas.
For example, they asked all students and teacbevgear woollen socks, instead of
shoes on the Wool Sock Day. They also collectedldsotwithin the school for
recycling, they baked and sold pizzas in the ctifey sold second-hand things in the
Yard sale cafe, they repaired student bicyclesfriee, they donated to charity, they
made radio programmes about friendship and othmcgetc. New students could join
the group at any time.

Basically, we try to focus that everyone can firmangthing nice in the school,

something that they enjoy... - S3. ...we have morasgembly from the radio, we

possibly talk a little bit about the speed of lde these modern days it is very

fast... Then we make a little bit food for them toybwom us. ...and every

student was able to bring bicycle there and wedwmawle tools. - T5.
The teacher T5 supervising the sustainable devetapnieam mentioned their
cooperation with the student entrepreneurship teathe common projects. After the
data collection | came to know that unfortunatély sustainable development team had
been closed because of a lack of money to payetuwher supervisors’ fees.

The goal of the student tutors was to maintainfooinfior everyone in the school.
The student tutors took care of new students dutiedirst school days and organized
welcoming events for them to get to know each otAéso the tutors represented the
school in the parent event and participated inreetyaof other school events. They had
meetings according to their needs, which might &gy wften or seldom. The teacher
supervised the student tutors without getting atraefees for that. The teacher T8
explained that the student tutors’ team existechbbge the teacher supervisor was the
school counsellor who just needed these studerttelpsn the counselling issues. The
student tutors earned one tutor course in thelodips.

... mostly their role is when the first year gradeosne to school the tutors quide
them to know how to act here, how to choose youdiss. When the first year
students they do not need guidance anymore, sdutbes concentrate on the
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events in the school...Tutors are more in chargetmbsphere and put up the
good spirit in the school. - T6.
According to the teacher T7 and the student leaf8rsthe classroom leaders usually
worked in pairs under one classroom supervisor amok care of different
organizational issues such as they updated cldgsnv$e with information about
important school news, gathered them at certainegldefore actual trips, collected
money for charity or trips, etc. The students edatlassroom leaders in every class.

When the group leaders like my two boys they amk between me and my

group. They are more administrative helping hands$.

The school principal P3 and the teacher supervigoclarified several aspects of the
student entrepreneurship team. Basically, the meshlgein the team provided students
with 10 courses of entrepreneurship studies in ttiree major fields: marketing,
economics and content project. In addition to theliss, the team was aimed to
organize the school events, in particular theytda school fair to attract new students
in the school as well as in the team. The 10 stuidaders in the team were divided into
three groups based on their personal preferenbesmarketing group informed™9
graders about coming workshops, the economicalpgveas in charge of the financial
matters, and the content group planned workshoptevéhe low number of students in
every group, which was 2-3 students, made an assighof the official roles among
them unnecessary.

The teacher supervisor T5 being a member of thenpéeam disclosed the role of
student representatives in the team. Usually, tudesits were full members of the
parent team and participated in its meetings 3¥iedi per year. These students were a
source to get the first-hand information for pasefithey had the same right to speak as
the adults in the team; consequently, their opsimere taken in account in the school
governance.

Every three years students could be in chargeeofdtest trips. These volunteers
called "forest guides” completed special coursesualthe security and features of the
life in a forest. Usually, two forest leaders watkegith 16 people in a tent and led them
in certain situations. Teachers also took respditgifor the tents.

...forest guides who want to take it, they are inrghaof forest trip. They are
good at telling now you have to listen, now it mirgy to be important security
information...teachers we have to be still over theifi.
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According to Nandago, Obondoh and Otiende (2003 3pp.school decisions regarding
power relations in the running of schools is a @drparticipatory school governance.
All student groups exercised student leadershi@umex they involved students in the

implementation of school decisions effecting thectioning of the schools.

Vertical and lateral coordination

The Finnish case schools employed a variety of atsthio coordinate the student
teams. Vertical coordination in the case schools ased on higher levels of authority
that controlled and coordinated work of lower leviey authority and rules (Bolman &
Deal, 2008. p. 54). The principals, the leadingneand the teacher supervisors had
formal authority and legitimate power to make decis, resolve conflicts, solve
problems, evaluate performance and outputs, etsh&we and direct student actions
aligned with goals and objectives. For exampleghe primary case school these adults
decided tasks for the student government; in thveetosecondary case school the
leading team solved the problem that took placeghm party organized by student
leaders; in the upper-secondary case school adigtst cancel student decisions.

| discussed with the responsible teacher. Is iif giou and your children arrange
that kind of day? The teacher said yes, it is dkl-They had sort of parties and it
went to a little bit over and bad things happeméekt morning we seat down here
with all members of the student body... They tookaty well when the school
leading group said that it is not allowed to brimgtsider anymore...- P2. The
principal, teachers’ control over the student gsgoapd can use the right to veto. -
T5.

The case schools had the similar rules that engheegredictable behavior of student
leaders and specified ways of completing tasksrfaal & Deal, 2008, p. 54). Student
leaders had the permissions from the school adtratizn to do certain things and

actions in the schools.

...the chairman went to the principal’'s office andkeak if it is possible to get
gym for our use and what is the day we can geind, they got the permission to
use the gym. - T2. ...one of them went and askegtimeipal is it ok if we are
trying to get money to buy some sofas in the lobbg she said yes, of course, it
is brilliant idea, go ahead, do it.- T4. If | edeave something to ask | just go to
him (principal).... - S3.

The coordination of student leaders’ efforts alsoktplace through lateral technigues:
meetings and coordinating roles that were less dgrmmore flexible, simpler and

quicker than vertical ones (Bolman & Deal, 2008, pf-57). The teacher supervisor T1
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from the primary case school claimed that the studpvernment met at varying
intervals, but officially once per week for 1 hoto,plan school events.

The data analysis discovered a contradiction betwe principal P1 of the
primary case school who said that he had meetintistine student government once
per year and the teacher supervisor T1 and studaders S1 who claimed that the
school administration never met with them. It issgible to conclude only that the
student leaders, in particular the chairman haormél meetings with the principal.

| go to their meetings maybe once a year, | listeifii they have some questions or

something problems and | help. - P1. They (principgading team) have not

attended any meeting at all. - T1. The principasioot come to our meetings. If
there is something the principal wants to knowdhairman goes to him. - S1.
The teacher supervisors T3, T4 of the lower seagnciase school mentioned that both
the student government and the student peer sufgaont might meet seldom and more
often, it depended on their needs. Moreover, theaes in the beginning of every
academic year presented their plans to the leadag and the school principal might
invite them for informal meetings or attend meesing the student leaders.

In the upper-secondary case school according tanfoemation given by the
teacher supervisors T5, T6 and T7 the memberseoftirdent government met every
week for about 30 minutes and longer when they Vber®y in organizing events; the
sustainable development team and the student estrership team met once a week
to plan and realize their plans.

Teacher supervisors also played a coordinating aoleé used persuasion and
negotiation to synchronize efforts of the studeraders in the teams, as indicated by
Bolman and Deal (2008, p. 7). The student leaders fall the case schools met each
other and organized school events in the presehdbeto teacher supervisors who
might indirectly affect their work.

Always the teacher has to be and discuss and soeet@rrange the way to get
the decision and tell adults opinion on differdnhgs. - P1. It is very important to
be able to just ask question like how do you féelu this, ...what we should do
now, is this right path, are you sure, what happewsu do this, what happens if
you do not do this. - T6.
Student leadership is a display of distributed éeship in the case school government
structures in the way several researchers addteds is a more democratic and
participatory model (Menon, 2005, p. 167). It exgmmecision making authority and

responsibility vertically to the level of studeni€ollinson, 2008, p. 2; Duignan &



69

Bezzina, 2006, pp. 5-6; Harris, 2005, p. 166). 8tideadership is not about an
individual action of the student leaders, but rattiee result of their interpersonal
relationships (Woods et al., 2004, p. 449).

Distributed leadership roles to students as a fofnshared leadership as in
Duignan and Bezzina (2006, p. 3) have their hotalonfluential characteristics in the
lower and upper secondary case schools when sardenstteams could work on the
common projects collaboratively like the studemtegroment and the peer support team

or the sustainable development team and the estreprship team.

Simple hierarchy with a middle management

The data analysis uncovered that the teacher sgpeswvere informational channels in
many cases between the school administration aadstident leaders. The teacher
supervisors were an alternative management level igported to the administration
and supervised and communicated with the studewels. The model of the simple
hierarchy with a middle management was in the fometgal structural configuration of
school leadership between the school administrafimcipals, vice-principals, the
leading teams) and the student groups.

If they (the school administration) have somethiaogell to the student leaders
they tell me and | will bring to student leadersT:. We will tell on teacher
meeting that we are doing this and that. - T8.vehanly the duty to report our
activities, plans and current situation in teacmeetings. - T5. It is easier if we
tell to our teachers and they can tell to the ppialc - S3.
As Bolman and Deal (2008, p. 104) state, this n@ddlanagement layer limited the
access of the student leaders to the principaldeading groups, but it did not isolate
completely one from the others. The student lea®&rsS2 and S3 communicated
directly with the school administration to ask p&smons for certain actions and met

them officially and unofficially in all the caselsmls.

Information technologies

Information technologies, for example e-mails hav@de communication speedy and
information accessible (Bolman & Deal, 2008, pp. &6). The e-mailing system called
“Vilma” and the school radio were the main chanralsnformational flow in all the
case schools. In addition to them the student fsafitem the lower secondary case
schools used Facebook, the WhatsApp Messengerthendtudents from the upper

secondary case school used Facebook, Instagravetidr.
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The teacher supervisor can write down and send ils-rt@a teachers that the
student body has discussed these things. - P1.a¥e this Facebook group and
we post over there the things that now we needathisthat. — T4. It is very easy
to communicate, we have open communication for g@@me-mails through
Vilma, we have the Facebook site, Instagram, weehthe twitter account..... -
P3.
ICTs influenced the way the student leaders andtéheher supervisors exchanged
information, communicated and made decisions. Térncunication of the student
leaders with each other and with the teacher sigms/via ICTs did not involve them
in digital democracy, but strengthened citizen ipgndtion and facilitated strong
democracy. The internet-based networking service$-acebook and the WhatsApp
Messenger assisted the student teams by makingdloseto decision making. By this
way, they managed ideas and information beforer theetings. ICTs and their
influence on the interaction between people in oizgions, the opportunity to manage
ideas and information before meetings, and the tlvay can enhance democracy have
been discussed in the past 20 years. (Burgoon,akeng& Dawson, 1994, p. 256-257;
Hague & Loader, 1999, p. xii; Kiesler & Sproull, 928 p. 96.)

...we post there (Facebook) the things that now veslitleis and that. — T4. | give
some information there (Facebook)... make same agmtsmwvhen we have
meetings... — T3. We can give information via thigmoel (Facebook). - P3

The Finnish case schools were examples of "flatbertiorizontal organizations with a
fewer level of hierarchy. They were not "flat” beisa hierarchy is an evident
component that contributes to achieving organipafiogoals. A certain degree of
hierarchy in the shape of the school administratfpnincipals, vice-principal and
leading teams) was important to make decisionsotbers in the case schools. The
horizontal leadership structures of the Finnislrechools entailed the idea of grouping
teachers and students around the core procesdes \wét of multiple tasks and under
the coordination system. (Ostroff, 1999, p. 59683

Weaknesses of school leadership structures

This subchapter presents the additional findingserged inductively under the
structural frame. Without a doubt, the existingdierghip structures in the case schools
are not ideal ones and have their own disadvantddeesinterviewees mentioned some
of them. The teachers T1, T2 holding the positibithe teacher supervisors argued a

desire to have co-supervisors.
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I have so much to do there, organize the wholedchavant to be with someone.

- T1. I think, it would be better if you have p&mo. Of course if l amiill... — T2.
Moreover, the teacher supervisors T4 and TS5 empbaddhe disproportion between the
work load as teacher supervisors and the amouhedees for this job.

| paid for 1,5 hour each week not very much, suigerkiosk and do all this kind
of work with students... — T4. | get paid a smathcunt for having the
responsibility, but it only covers about 19 houfswmrk, which covers a small
fraction of the real time used for the work. — T5.
The teacher supervisors T1, T5 and T7 stated albeutime management challenge.
They faced many times conflicts in their scheduldgsere they had teaching and
supervision on the same time or they had a long tineak between their teaching and
supervision duties.

We have some problems who is responsible to tdaeltlass when the teacher
supervisor is busy. - P1. | have 4-5 hours in betwé cannot really go anywhere.
| have to stay and attend their meetings. - T&avehmy teaching when they have
meetings. - T7.
Probably, this work environment where teacher supers overwork and have
problems in the time management does not allow tteedo their best in the work with
student leaders.
Sometimes student leaders missed their lessonsidecd the need to organize
big school events. This situation might be attrkector peer students to join the student
teams because of the chance to skip lessons.

...If there is a big event or things coming they haveuse many time for the

planning, conversations or something like that. Swnetimes their study suffers

from that. - P2. ...sometimes they have to be awamy fihe classes. - S2.
Teacher supervisors T2, T3 from the lower secondasg school and the principal P3
from the upper secondary case school expressemhaa@o negative view regarding the
teacher supervisors holding their positions foresal years without trying new
leadership roles. Perhaps the teachers supenasimtar student teams for many years
do not master their leadership skills and abiliteesvork with student leaders that much
as when they would change their positions peridigica

| also have done it for many years. My peer is nea30 years. We would like to

change that there would be some terms, maybe thitee years, maximum six

years. - T2, T3....it might be every year that one-prersons go to another team
because if they have been five years... - P3.
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4.2.2 Human resource frame

This chapter aims to present the findings regardiogivation and human needs of the
student leaders, the relationships between adults student leaders, the human

resource management, leadership and decision makstgdent teams.

Motivation and needs of student leaders

Human needs are a central issue of human dailyhpsygy. Everywhere in our life we
deal with needs when we as parents worry abouteékds of children, as politicians try
to meet the needs of citizens or as leaders fonufi® needs of followers, etc. We all
have them and this fact makes them important (Bol&a®eal, 2008, p. 122-123). It is
possible to conclude that the needs of studenelsaahd their motivation are not less
important in schools.

The data gathered from the interviews discoveratistudent leadership provided
the students with social inclusion and coveredrtheed for belongingness. It is the
third level of Maslow’s hierarchy of human needslfBan & Deal, 2008, p. 124). The
principals P1 and P2 of the primary and lower sdaoyn case schools focused on the
idea that the student groups created a feelingioigba part of some school events.

Children feel we made a plan to spend the Saturdihg. adults heard us to
improve something. - P1. | think this is the masportant thing that students can
feel to be really part of those things... - P2.

According to the interview data of the student BadS1, S2 and S3 they wanted to
satisfy their self-esteem needs based on a detiexzloevements such as to make
change in schools, to speak a foreign languagdietp others and organize school
events, to make things happen, to develop leagerskills, etc. These needs were
behind their motivation to become student leadexd @ be involved in leadership
activities. Their level of human needs is ego neextdf-esteem, self-respect and
recognition according to Bolman & Deal ( 2008, p51L

| want to make this school better. - S1. | likaatk in English with foreign people
(guide). | want to help others and | want to orgarevents, and spend sometime
to other students. - S2. | like to do with my haratgl actually make staff
happen.... - S3.
On the other hand, the school administrations ded téacher supervisors satisfied
students’ desire for recognition, attention, impode and appreciation that is another

side of ego needs stated by Maslow (1943, p. 1¥h¢ principals P1, P2 and the



73

teacher supervisors T2 and T6 stressed that tlasegor and valued a good job done by
the student leaders in all the case schools. Perltiais behavior of the adults satisfied
the recognition needs of the student leaders.
...I said them you made a good job in our schoolymdare very fine children. -
P1. ...we motivate them by telling you did a good gutal they are very proud of
it. - P2. And also we can discuss about things sloimg like you did very well
this evening, this comment. - T2. We could say th&twas a good idea. - T6.
The satisfaction of ego needs and social needsadrantages of student leadership.
Moreover, it indicates that the lower needs (phggiical needs, safety needs) of the
student leaders in the schools were satisfied retke the interviewees could not have
talked about the higher needs (belongingness, tmoem self-confidence,
achievements) as McGregor (1957, pp. 180-181)fglari
The teacher supervisors T1, T3 and T5 repdhatstudent leaders advertised their
teams to motivate their peer students to join them.
They tell the whole classes what this work kindsofThey make the speech there.
- T1. First these students get information aboist ¢lgstem from student leaders. -
T3. It is a very brief marketing situation madedigter students. - T5.
However, the discovered aspects regarding motivaitiostudent leadership did not
prevent students from passivity to put in more thmnimum efforts. The principal P1
of the primary school underlined the passivity lué tesponsible teacher, which makes
the student leaders passive. The principal expiatinat the teacher should be interested
and active in the work with the students to moeuvliem to be active as well.

This year that chairman was not so interested tsainething and sometimes it
depends on a teacher who is responsible for stleadéers. — P1.

The passivity of the student leaders was mentiondtie lower and upper secondary
case schools as well.

| think students are lazy, they have not done selhm&ome years they were
really exciting about doing things and then theynttwre. - P2. Now, they are not
such active as it used to be. - T7. In classroothadso outside it regular students
tend to be passive and they do not even seem ® drawpinion to the simplest
issue. There is always the talk among teacherstaheupassive nature of the
youth. - T5.

Besides, the inactivity was followed by the peerdsnts in the upper secondary case
school. The teacher supervisors T5, T6 and T7 edti@a decreased number of the

students willing to join the student teams withie tast 2-3 years. All the student who

were volunteers easily got accepted in the stutgams without the election process.
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There have been election at some point but ndyldtéink, it is only a volunteer
bases, because there are so a few of them who teateke a part in the student
groups. - T5. | feel a little strongly about thiasgiveness and laziness that
students have. - T6. Well, it is easy in a way #arybody who wants to join
joins student teams. - T7.
| may suppose only that the principal P1 presetitedright suggestion that teacher
supervisors are significant people in motivatingdsnt leaders to be more active in
their teams. The school administrations and teasbpervisors need to be concerned
about the motivation of student leaders to be adtivtheir leadership activities as they
relate to them. As Renchler (1992, pp. 3, 17) ctaadults should bear responsibility to
generate the feeling of value, respect and rewatttn students are active in the
leadership activities. An active atmosphere an@aiclnvironment motivate students to

be active in this field naturally.

Relationship between adults and student leaders

It is worth noting differences in treating the stat leaders of various school ages by
the school administrations and the teacher supes/across the three case schools. The
teacher supervisor T1 in the primary case schoalegpeed student leaders as children
who still needed help, instructions, guidance, etadults. This view affected student
leaders in a sense that they believed in theiralgsbwer rather than in the power to
take actions. They understood the teacher superaigb the principal as adults having
more authority upon them and their actions. Moreotiee chairman called several
times his group members as “kids” in the answethédnterview questions.

They are only children, they need adults there tod1l. We can say what we
want, but we cannot do what we want.- S1. The tach a conduct person
between us and gives us chance to do this job. H83s principal. He is not
friend... - S3. The student body we voted chairmhis, year other kids voted me
to the chairman. - S3.

The principal and the teacher supervisors in thetesecondary school had an idea that
they dealt with teenagers whose age is the mdstudifone. The student leaders stated
that they could both lead by words and by actionghée school, but they had to get an

agreement with adults, for certain things to beedon

If you are with teenagers, so you have to be vengsisive.- P2. Of course they
need other to help, to guide and told what to de. (f#acher supervisors) a little
bit looking after them, we are assistances...- T4.cafedo things, but we always
need permission to that and sometimes it doesaioggvork. - S2.
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In the upper secondary case school both the adutid the student leaders
comprehended each other as partners. The adultsirsdiae students almost adult
people and considered themselves to be at the lsaiavith these mature people. The
student leaders S3 felt this attitude and agreatithie school adults talked to them as
grown-up students with respect. These student teguceived the teacher supervisors
and the principals as partners during their stutbsttership activities.

They are already almost adults, they are very angrablems. — T8. My position

is to be one of them. — P3. We use a Facebook wherare both (teacher

supervisors) present in that group too only as nemlike the students. — T6. We
are like co-workers, we are like team...- T8. As @ngral we consider ourselves
equal with the students... — T5. As partners threyirmportant, adults follow us. —

S3.

The data analysis showed that only the upper secgndase school practiced
appropriate norms, relationships, ways of workiogether, etc. that created a youth-
adult partnership between the adults and the studaders. The teacher supervisors T5,
T6, T8 emphasized their equality with the studeatkrs and it is a core platform of the
partnership (Hughes & Pickeral, 2013, pp. 2-3). Bhalent leaders also considered
teacher supervisors as partners. Mitra, SerriedeStoicovy (2012, p. 109) claim that it
is the biggest challenge for school administratord teachers is to engage students in
school governance as partners. A lack of partneiséiween the adults and the student
leaders took place in the primary and lower secondase schools. The student leaders
from these case schools did not feel equality i adults, instead they felt their
higher authority as adults. Student leaders inpheary case school possibly heard
quite often from the adults that they are childr€herefore, the student leaders might
interpret the adults as people who allowed thema@ertain things in the school. The
student leaders S2 from the lower secondary sdiettahequality with adults because
they had an obligation to ask permission for tleations and they could get either
positive or negative replies to it. In any way, tieacher supervisors in all the case
schools stepped aside "adultism” because as Cer{20@2, p. 13) explains, such
teachers spend time with student leaders, helpgaide them to realize their ideas
practically.

All the case schools implemented student teambair teadership structures. In
this way student participation is valued and iaiipart of their school cultures (Mitra,
Serriere and Stoicovy, 2012, p. 109). In additionthat, the teacher supervisors
generated the feeling that student participatios waued. This aspect was mentioned
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by the student leaders S3 from the upper secorwag school who claimed that adults
wanted them to do things.

Human resource management

According to the data analysis, school conditiond methods of operation in treating
student leaders and peer students included suchrhtesource management principles
as “keep employees”, “invest in employees”, “empowemployees”, “promote
diversity”. Examples of these principles were ragagd in certain leadership practices.

The school management systems kept student leddersewarding them,
protecting their positions and promoting them franthin. It was mentioned by the
teacher supervisor T7 from the upper secondary sasaol that the principal every six
weeks gave gifts to students and teachers who bad d great job. According to
Bolman and Deal (2008, p. 144), it is possible aaatude that the principal kept the
student leaders motivated to go forward when heardad them. As an example, the
student leader who had a huge interest in the isable development field and had
done a lot of work there, was financially rewarded.

Another practice keeping student leaders is coedett the protection of their
leadership positions in the student teams aftetingetelected in the competitive
environment in the primary and the lower secondase schools, or accepted without
the election process in the upper secondary cdsaokclhe student leaders had the
right to hold their positions continuously till theschool graduation or leave them at
any time based on their personal will. Bolman amdi{2008, p. 145) believe that this
security provides relatively long-term commitmeatdtudents without fear to lose it
one day.

| work two years because we select in fourth graé come to fifth and sixth
grades. — S1. They can stay here for three ydhtediend of the study. — P2. In
the student government they can be 2 or 2,5 yeérshey want. But
entrepreneurship team it varies, every year. — R8/Twork this year and they
also work next year (tutors). — T8. | have not deamy rivalry within 2 and half
years that | have been here (sustainable develdpmens.
The student leaders were promoted from within. Niegxperienced students started
their leadership activities in the student teamghvalder members. Both of them
invested their time in upgrading knowledge andlsKkiiom each other. Possibly, as
Bolman and Deal (2008, p. 146) say that this camdibuilt trust and loyalty in the

student groups and powerful incentives to perform.
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There are always ones who are elected and | thivdéfaof them stay and a half of

hanging every year through election. — P2. Thenabdirstudents teach the new

ones who are going to do. Old students teach n&s.orn8.
The Finnish Ministry of Education and Culture arge tMunicipality of Jyvéaskyla
invested money and resources in the developmetgaafership among children and
young people and provided training opportunities tleem. First of all, the teacher
supervisors were paid for their supervision of stkedent teams, except the teachers
supervising the student guides, and the tutorsusecthey had these student groups as
an additional help.

Responsible teacher has 1 hour per week to thdtdisystem and she get extra
money for that. - P1. If you are a leader in thedsht body or peer support as a
teacher you should get paid for that. - P2. We €pupors of the student
government, sustainable development team and eetreyrship team) get paid
for one course... Money comes from the municipahfiys.
Secondly, students from the primary case schooingalpart in the Children’s
Parliament of Jyvaskyla received different kind$rainings.

Some city council members attend regional meetioggive ideas to kids about

democracy, how meeting techniques works somethikagthat, they train them,

like coaches. — T1.
Thirdly, the students of lower and upper second@ase schools might get trained in the
Youth Council where representatives of the Nuva o8igion offer the training
services. These training opportunities are necessat highly important investments to
develop leadership skills, capabilities, talentd aommitment of children and young
people.

We have some days where they can go and they paegaktrainings organized

by Nuva where they learn how to be good leaderd.— T
The emphasis of the case school management systemsthe human resource
perspectives was the principle of empowerment b bloe adults and the students.
Specific practices such as providing informatiomcairaging autonomy and
participation, fostering self-managing teams, proamo of egalitarianism made this
principle evident and strong. These practices lees described in the text below.

The currency of the modern world is information efdfore, teacher supervisors
and student leaders in the case schools usedatitferays to keep people around them
informed regarding their work in the student teaifise teacher supervisor from the

primary case school provided the principal andtédaehers with information about the
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students’ decisions and activities. The studentldes in turn, were responsible to
inform the latest news regarding their work to feer students and to write memos of
every meeting.

Sometimes | asked the teacher what happens inbtdy... Teacher can write
down and send e-mails to teachers that the stummht discussed these things..-
P1. Each of these 24 student leaders they havenamed classes there. They are
like responsible for own classes. — T1.

There were other ways of informational flow in tleever and upper secondary case
schools. The teacher supervisors spread news regafre work and decisions of the
student leaders in official meetings with the sdigiaffs. The student leaders kept the
peer students informed through Facebook groupaddiition to that, the student leaders
used an announcement board in the upper secondseyschool. Besides, the student
leaders of the lower secondary school age inforthedschool administration about
their plans in the beginning of every academic el by the group memaos.
...usually we have memos from the meetings. - T3 Véenaiting the Facebook
page we have in the internet and kind of advedisimform about things that are
coming — S2. So we have meeting and we tell thehmogd administration).— T4.
have only the duty to report our activities, plams current situation in teacher
meetings. — T5. We have an announcement boardawe Facebook. — T7.
The student leaders in the lower secondary casek&Rpt the peer students informed
by giving presentations about their work.
...they made this power point to show that your mooame here. There were
pictures from the hospital. - T4.
Bolman and Deal (2008, p. 150) claim that spreadifgmation shares ownership and
trust among people in organizations. Informatiorkesaeveryone in schools linked to
the student teams to think about their work as es/méno could give advice to improve
it. The access to information signals that the estideaders trusted to the adults and the
peer students in the schools and any of them cgivd feedback to correct their
actions. There are some examples of feedbackhbatttident leaders received from the
peer students in the lower and upper secondary seseols and from the school
administration in the primary case school.

Maybe, | heard something, they are going to make meas. If they are
dangerous, | say no. - P1. They gave critiques tabeents...- S2. ... they may
say... like critic could you do this instead of thisS3.
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Distributed leadership authority and responsibitiystudents in the case schools is a
sign of democratic leadership. Student empowerrgimets an opportunity to influence
important school issues like modification of schagdes. This determines student roles
like being student leaders and accomplish meaningtuk like organizing school
events based on their power and authority, whictons variation of democratic
leadership. For example, Gronn (2009, p. 211) and#l Y2006, p. 98) address the
similar components of distributed leadership.

Adults and students as democratic leaders adoptdirecratic communication
style to encourage others to participate in spedécisions. They followed the motto of
democratic leadership that is “two heads are b#ttar one” and possibly assumed that
involvement of others in decision making improvhsitt overall quality as Hackman
and Johnson posit (2004, p. 38). The following epleaxs of democratic communication
behavior were found in the case schools:

1) The planning group of the new Finnish Curriculagked opinions of students
about the learning process in all schools.

We have questioning students about the new cuuancuhat is going to be n
Finland. How they like the school today and whaiokof ideas they have for the
new one. — T4. They organize questionnaire, becdheg are doing new
curriculum what should be important part in thisrmwlum though eyes of
students. — T1.

2) The school administrations asked opinions oflestis in some school matters
either through teachers as it was done in the pyirasehool or through meetings with
leading teams in other case schools and withim#rent team in the upper secondary
school.

| can say to the responsible teacher to discuds etitidren about, what is the
good for Saturday to spend day. — P1. Our leadimogmmeets the student body
many times minimum twice a year and we discuss whgbing on in school and

if there are subjects they want to give us to impreomething. - P2. | was
president, | visited meetings of leading team. We lif they want students

opinions on things like tell them directly on theetings. — S3.

3) The peer students participated in certain deassiwhen the student leaders
collected their views.

I go to ask the other classes what they want tm d@re? What you want to do in
our school and what you want to change in our scho81. Sometimes we make
any kinds of questionnaire to ask something stiedefibout music at the disco,
parties. Music thing was the one. — S2. If ther@"igrade gala thing that is a big
thing in our school, then they ask peer studentthdyp like build a new group for
that particular event. — P2. ...sometimes did quesage to all students. — S3.
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These examples dealt with the procedure of demodestdership called “consultation”
(Yukl, 2006, p. 82). The adults and the studentides: collected the students’ opinions
and suggestions to make the final decisions, lpdra¢ely from those who were asked
by them. Participation gives students more oppdstun influence decisions regarding
school rules, events, the learning process etacchwmiinhances morale, performance and
organizational learning (Bolman & Deal, 2008, p0.1551-152).

The student teams may be called self-managing tdewisig authority with a
narrower scope of decision making. They do not reveextreme authority to hire or
fire team members and pay rates (Bolman & Deal8200154). In decisions, student
teams (student government, peer support, sustairddlelopment team) focused on
action planning and even planning. As stated byddgn, Obondoh and Otiende (2005,
p. 13), participatory governance is about involvitakeholders in decision making and
implementation of decisions. Student leaders o$dhieams participated in the school
government via their involvement in formulating sohplans for each academic year.
Moreover, they were involved in the realization sifhool decisions because they
implemented those planned school activities.

And the student body and peer support tells whay filan to do and we discuss
together if it is ok. ... they are mostly have patithese have own Valentine’s
day organized by themselves (student body andqugmaort). - P2. They (student
government) plan their actions for academic yeathlynselves. They themselves
had organized the whole things. - T7. They (suatden development) plan their
actions for academic year by themselves. It isypsio them. - T5.

The student government in the primary case schibel,student guides in the lower
secondary case school and the classroom leadersutitrs and the entrepreneurship
team in the upper secondary case school plannemisehents while the action plan of
their work was in the hands of adults. In this catedent leaders were involved in the
school governance through processes leading toemmgitation of school decisions
regarding their tasks (Nandago, Obondoh & Otie@085, p. 13).

They planned the activities. - T1. The teacher giwe schedule for the day what
we can do, but we can decide where to go. - Sanldecide what | need to do
with them ...now you have to plan that kind of happgn- T8. We told them you
should do something which is marketing for our stho they do the whole
things. - P3. ...then the principal told that we ¢sl@om leaders) have to do
something collect the money and that we have te gnoney and take care of
everybody remembers that and if there is somethiSg.
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The teacher supervisors are important people idesttuteams because they developed
the teams into self-directing ones. All studentrieavere supervised and connected to
other teams, in particular to leading teams byheecwho according to the structural
frame of Bolman and Deal (2008, pp. 154, 155) weasn leaders and “linking pins”.
Additionally, they scheduled the meetings and tloekvof the student teams.

In rare cases, the student leaders from the stugewvernment and the peer
support team in the lower secondary and the stugterérnment in the upper secondary
case schools managed their meetings without teacipervisors.

Is they want, they have to ask permission fromoulsave meetings on their own.
Sometimes it happens, if they are planning soméesasomething like. - T3.
They can meet without us, teachers, even without-us7.

Student leaders in all case schools assigned jolasm@ each other within the teams.
They might performed different kinds of jobs duritihg organization of school events;
therefore they were able to do each other’s work.

The student government first thinks what do thegdhpbs they need then they
share and divide job. - S1. ...they think about hosvoeuld do this and that. - T4.
All time their positions are different in studergatns, depends on event.
Sometimes we have to decide, now it is your turibéoa leader now and they
choose you take care of the food, you take care tiiey just discuss and decide.
- T8. They can have different positions in diffdrgmrojects. For example,

somebody is responsible for the food and to bromgething, the other one for the
money or timetable or something like that, butl skiey are all equal and make
decisions as a group. - T5.

According to the definition of self-managing teagnsen by Bolman and Deal (2008, p.
155), the student teams and the teacher supervigesself-managing teams where all
of them were collectively accountable for their Wwand results. They were truly
autonomous teams because it was in their handslt@ groblems and implement
solutions (Robbins, 2000, p. 107). From the hunesource point of view, it is obvious
to conclude that the case schools were egalitedacational organizations.

Trust is a foundation of the autonomyeafcher supervisors’ and student leaders’
actions. It leaves strong control and orders odhefschool systems.

| just believe them. No special control. | can refythem. They are very fine boys
and girls. When | said them do that and so it télppen...This is very important

and he is man who rely (trust) on children. - Tuskiness to my teachers is the
key word. | just looking and checking what they dang, but do not be very

action in there happenings or something like tha®l. We do not have special
control system. | trust them (student leaders aagher supervisors). - P2. | can
give just job and | know that they will take carfeitol have learnt to trust them. -

T2. | have learnt to trust to students and trushémn and their thinking. — T6.
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These democratic schools demonstrated that stymdetitipation in decision making
was supportive to the school climate and styled&ttiinvolvement in school decision
making was expected and encouraged by adults wéteréa self-managing student
teams in their school structures and asked themaps in certain school issues, even
when they complained and felt annoyance if studexpsessed their views passively.

Students tend to be passive and they do not evan 82 have an opinion to the

simplest issue, which is frustrating the teacherE8.

Student participation in school decision making vmemoted not only by school
administrations, but also by other educational etiees like the planning group of the
new Finnish curriculum and student leaders who b know and include other
students’ views in their decisions. These are exesnpf empowerment, which were
discussed under human resource management above.

Another argument supporting a democratic climatthiwithe case schools was
that students elected student leaders and stuelaténs reached a consensus on major
decisions with their group fellows in a democrat@y by voting as Galanes and Adams
(2012, p. 253) state.

Children inside one class vote for two leaders.1--\We vote what we (student
government) should have to do...- S1. They (studewegment, peer support
team) have the meetings and then they discuss rerd they vote if there is
something disagreement, they just vote what to d@. There were elections one
day and then they voted. — T2. If there is mora thiae (classroom leader) we can
vote and they vote on papers and then we countvtibes. — T6. It is just
discussing the facts, they (student governmentyatiag for whatever it is. — T7.
They were elected to be project managers in thatniag by voting
(entrepreneurship team). — T6.
Even though, the school administrations made thedexisions, the students had a
diversity of variations to be involved in them: thident teams, participation initiated
by adults and student leaders, suggestion boxeseéaher supervisors T1, T4, T7
mentioned), student proposals, the student repiesess in meetings of leading teams
(lower secondary and upper secondary case scharudisjhe student representatives in
the parent team (upper secondary case school)ofAthese options made student
participation in school decisions expected, regmbcand transferred into school
democratic styles. In other words, it democratizbd schools and fundamentally
changed the level of the decision making authogityended to students within the

school leadership structures.
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In general, the case schools did not work with kings of disabled children, but
they worked with immigrants and exchange studemtss type of students were
allowed to be members of student groups and tacpaate in school decision making if
they wished in all the case schools. These studatdgrated into student leadership
though the Finnish culture and language were thia iparriers. It says about human
resource management that promoted diversity aradetleeveryone well. Besides, it is
an evidence of social justice and inclusivenesatitrg all students equally despite their
nationality.

Sometimes we have these immigrant children herecrmdurse sometimes they
are very kind and pleasant and they can do evewgtljood. — P1. Other
nationality they have been elected at the momesretare immigrants in student
body and peer support and in guide group. — P2.ha&le only two exchange
students. One is from German, one is from Austrdlieere could be anybody in
our groups. It does not matter. — T5.

Leadership and decision making in student teams

As it was mentioned in the findings of the struaturame, some student teams, in
particular student governments and the entreprehgurteam chose functionaries,
whose status was determined by special roles asmbmsibilities, but not authority.
These roles are social labels telling who thosdestts are in comparison with others
and with their duties and rights as Trenholm ande state (2008, p. 180).

The chairman is not more important than me, weegrel. - S1. Positions do not
make big differences between us, if you are a gessiin the student government
you just lead conversation in your own and so omd Af course. a person who
leading for money, kiosk they are not a lot of gsrabout that... They can help us
and they are kind of professionals in that thens@. They are at the same level,
they are students despite they are on leadingiposit- P3.
These teams functioned through distributed leadersiside them. They represented
hierarchical distribution of roles and responsil@f where chairmen, secretaries, media
contact persons, accountants, peer members, ete.swpposed to perform appropriate
communicational behavior toward their common gaalsbricks” connecting the teams
(Galanes & Adams, 2013, p. 200; Jameson, 20071p.As students S2 said that the
chairman led the meetings and discussions in @@ téhe accountant was an expert of
the financial side in the team, etc. Teacher supery and chairmen according to
Galanes and Adams (2013, p. 201) were “completehsf monitored and supervised to

come up with missing points and to keep teams #hape. Teacher supervisors and
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chairmen were referred to the category of compmdtecause usually they prepared and
knew in advance the topics that were necessaristoisk in teams; therefore, they were
able to catch the missing points in the meetingeredver, it was the direct duty of
teachers to supervise meetings and actual evegasiaed by students according to T1,
T4, P3 and T6.

Before the meeting begins | discuss with him (aham) what kind of subject
they should talk. | look that everything is goingef. - T1. The teacher just
supervises. — S1. Sometimes | have to do a ligttabangs we should discuss in
the meeting...and arrange everything that studentesl me their meetings and
check out some facts how we can do things in cooac We have to take care of
this things, next is coming this and that. — T4.IMrfethe student body | usually
do the list by the things that we should go throagt then | share the list and we
a meeting and then we discuss these things. — 88 teachers need to be aware
of the decisions the student government is maknipb.

It is necessary to note that distributed leaderghithe student government teams and
the entrepreneurship team comprised characterstishared leadership. They worked
together collaboratively as teams when they orgah&chool events, decided plans for
the academic year or the context of events. It mhdm equally responsible for their
work based on shared authority and power to makesidas and realize them into
practice (Jameson, 2007, p. 11). Togetherness wsisiéar "symptom” of shared
leadership in all other student teams (student ge@port, student guides, student
sustainable development team, student tutors, rolass leaders). Hackman and
Johnson (2004, p. 217) claim that the of sharedeleship roles activate students to
focus on their work on areas of their expertisessy, as a result, the students
increased team productivity.

When they organize something there are no speaidds,r they share

responsibilities and one for example takes cammiofophones, speakers... - T1.
They are doing work together. - T4. It is aboutnteaork (entrepreneurship)...-

P3. They (student government) basically work togeth T4.There is more like

team workers. They (peer support) can do it togeth€3. Mostly they (student

guides) work together in pairs, they are always.tWbey have the timetable
...and they discuss before starting ...- T2. They @nable development) work

as a group. And they make decisions as a group. EVery group has a chairman
or classroom leader, but mostly it is like teani6- They (student tutors) as team
plan and organize together...- T8.

Shared leadership is basically built on partnersimmng people involved in the team
work where everyone is equal (Hughes & Pickeral,@p. 2-3). Equality among the

student leaders of the teams was discovered bethegeshared power and decision

making in all the teams. Additionally, equality student teams refers to social justice



85

and it is an important condition for children andupg people in decision making
(O’Kane, 2000, pp. 149-150).

All the student teams of this research were workésgmns, not groups. Nobody in
them performed and took responsibility individuallgven though some of them
worked in pairs, they were still accountable foe tbommon goals and worked
collectively (Tiffan, 2014, p. 799).

The collective work of the student leaders towapdhmon goals gives them a
chance not only to share leadership roles, powaroumtability, etc. but also their
knowledge with each other (Jameson, 2007, p. 1d)irreases a sense of community
(Zhao & Kuh, 2004, p. 116). According to Himmelma(i994, p. 28), integrated
efforts and collective accountability of the stubdémams that bring changes in the
schools are characteristics of learning communifiée student leaders from the case
schools had a chance to work in teams, take regplitys manage financial matters,
and take care of others.

We learnt helping each other, making decisions, oeragement, taking
responsibility. — S1. As | think also, that you rleao discuss in a group and
decide together things, you are not just decidmgething on your own and you
learn responsibilities if you applying for job. 2.8Ne can learn something about
that how to lead others and how to take care, psgonsibility, kind of things. -
S3.

The productive and positive climate of the studeatms was due to the democratic
leadership style as Bolman and Deal (2008, p. hi@hlight. None of the student
leaders had more influence on team decisions arttmmgselves. They had meetings to
discuss important issues and to make decisionshiege “joint decisions” (Yukl, 2006,
p. 82). Everyone was encouraged to be heard apdrtipate in the group decision
making. This policy Galanes and Adams (2013, p) £88 “what ideas do you have for
organizing our tasks?”

They vote, they make proposals and then they voldl. Usually, we get all ides

on the paper and decide what is the best idea.thiéte We vote. — S2. It is about
there are new ideas some things that coming fraesits and they discuss and
then they vote...- P2. There are some things that tliecuss and agree about
guiding together...they discuss subjects which ate abd then they decide and
ask where the visitors would like to go and theyetéhem to different classes.-
T2. If there is something to be decided, for example (student leaders) would
want to buy chairs in the school or not, | wouldl sbout this and ask their

opinion and we vote. — S3.
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Distributed leadership to students in the structfrechool government is a product of
interaction between situation, student leadersstndent followers (Brooks & Kensler,
2011, p. 58; Spillane, 2005, p. 144). Student Issadealt with official routines (Brooks
& Kensler, 2011, p. 58) like meetings, discussi@wtion planning event planning and
organizing. Student leadership is the collaboratamd interdependent interaction
among multiply student leaders (Spillane, 2006386). The student leaders were
leaders and followers at the same because theydiohe work that was planned in the
meetings.

The human resource management of the Finnish cabkeols arranged
organizational conditions and methods of operasilmmg with Theory Y by relying on
self-interest and self-direction as Bolman and D408, p. 126) emphasize. The
student leaders could achieve their own ego needssacial needs by directing their
efforts toward school objectives. They were fregnfrtoo close a control and were
given a degree of freedom to direct their own aodis, such as in action and event
planning. According to Galanes and Adams (2013189) the adults and the student
leaders accepted assumptions of Theory Y by bepad@mocratically and allowing

students to participate in decision making.

4.2.3 Political frame

From the political point of view the case schoote aoalitions. Those consist of
assorted individuals and interest groups livingumenvironment of deficient resources
power and conflicts take a central place in theisi@e making process. The case
schools are also arenas with certain settingsrii@rnal political interplays of diverse
interests. (Bolman & Deal, 2008, pp. 194-195, 246.)

The outcomes of the data analysis showed two sswftpolitical initiation: top
down where the school administrations influenceel skudent leaders through their

authority, and bottom up when students mobilizeskthower to claim their interests.

Top down political initiative
As it was concluded in the findings of the struatuframe, the case schools were
organizations that comprised the principal, thee\pcincipals and the leading teams as

the dominant units based on their legitimate auttyh@position power). Consequently,
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they were entitled to make decisions binding orchiess, students, etc. The teacher
supervisors also had their positional authority #rey might initiate top-down politics
affecting the student leaders. Samples of top dmiiation were found in each case
school. In the primary and upper secondary casec$slthe principal and other teachers
decided tasks for the student leaders.

If our headmaster or some teachers have somethiatywe should do, | will tell
to the children there. - T1. Is it ok if you anduyahildren arrange that kind of
day? The teacher said yes, it is ok. - P1. We ttudtin you should do something
which is marketing for our school. - P3. | can decwhat | need to do with them
(student tutors)...You have to make a plan of thenever8.
In the lower secondary case school the leading tkadh meetings with the student
government and the student peer support team tmappheir plans for the academic
year. Another example is that the leading team triflange rules regarding the work
of the student leaders, like they did not allow #tedent leaders to invite the young
people outside of the school to school parties.

And the student body and peer support tell whay fflan to do and we discuss
together if it is ok. ...the school leading groupdsinat those parties are over with
outsiders... — P2.

The position power of the student leadtrslecide action plans for events, event plans,
and purchasing (in the lower and upper secondasg sahools) was behind their top
down political initiative. Their position power eaffted the peer students who
participated in the school events organized bystinelent leaders. The student teams
and their activities belong to the seventh runghefladders of student participation in
decision making “child initiated and directed”. Teteident leaders’ proposals and plans
were monitored by the teacher supervisors, leaidiams or principals and were finally

carried out by the student leaders as Hart (19984 psates.

They plan and organize so called nenépaiva...- TkyTplan those days and
make some activities for the students. — T4. ...teynselves decide what they
want to do...- T7. For example, next Friday this aumgtbility group invented
woolen socks Friday. — P3. They can decide whespénd money. - T7.
The top down political initiative of student leadearlied not only on their position
power and capacities in their work, but also onrtpersonal power. The individual
characteristics of potential student leaders vgllin be chosen in the election process
influenced other students to vote for them. Thisaidvas expressed by the adults

working close to the student leaders in all thechools.
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If a child is very pleasant for others and he lamesideas he/she is great for that,
| think these things are more important things wttezy vote. - P1. ...somebody
who is very popular in the school and they eleenth- T2. ...there might be
stronger person who talks more than others...Quiteralty, they were elected to
be project managers in that evening. - T6.
Bottom up political initiative
The student leaders as well as the peer studentdbenaalled potential partisans who
play political games with authorities when they wao exert bottom-up pressure
(Bolman and Deal, 2008, p. 201). Even though, ¢a€lihg groups had more legitimate
authority, the student leaders as well as the pemfents were able to influence their
decisions and provoke changes in the sch&iledent influence depended on how well
they argued their ideas and negotiated with adlilisey have to say why they want
something.”- P1. In this case, according to Bolnaaa Deal (2008, p. 201) school
administrations as authorities are targets of arflte in students’ eyes and initiators of
control, and students are initiators of influennd eecipients of decisions and control.
The student groups were not only the official wagtoident authority and power
in the schools to make decisions at their levek $tudents had extra leverages to build
their power and influence the minds of adults, rdeo to bring changes in schools.
First, students were free to express their ideakiamiate changes in written forms
through suggestion boxes, letters to principals praghosals with innovative ideas to
the meetings of the leading groups. These ways a@ressible and useable by both the
student leaders and the peer students. They reprgselast highest rung of the ladder
of student participation in decision making calfelild initiated, shared decisions with
adults” when adults satisfied students’ ideas aonggsals (Hart, 1994, p. 14).

They wrote me a letter and it said that in the ewgnthere are so many rubbish
in our yard...They suggested me to lock the schotdsga- P1. There is box in

the school to collect student opinions it can bengmous...They made proposals
on that...in the spring time when there is no lesssascould have hats on and
when we come to classes we can take them off. IR&y have a small box for

all students and anybody can come up with the idégtives, proposals written

on the paper and just put it there and then we w#hlin the meetings of leading

team, and they will decide whether it will be filéd or not. — T6.

Second, the students’ proposals and ideas wereaalsy to realize student leadership
because the students participated in the schoa@rgauce. The students might affect
school decisions and bring changes if their prolsosare received a positive response

from the school administrations. Nandago, Obondath @tiende (2005, p. 13) posit

that student influence on the formulation of schpaolicy and determination of school
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rules are elements of participatory school goverearin the primary case school
students wanted to affect the formulation of schamdicies regarding the locking of the
school yard in the evening. In the lower secondase school the students participated
in the determination and reinforcement of schod¢suabout wearing hats inside the
school building, etc. Similarly, the representadivad the student government team in
the upper secondary case school might attend thetinge of the leading team and
present ideas on behalf of the other students.

...one or two personas are part of the student govemhcomes to our meetings

and other students give ideas via this person..— P3
Third, the students had network source of powen#&ke changes in daily routine life
within the case schools. There was a strong netwetleen the Finnish case schools,
the Youth Councils and the Children’s Parliamenfpfaskyld because some students
were members of these units and could bring thain edeas or ideas of their
schoolfellows there and initiate changes in scholiés power allowed the students to
participate in the school governance by effectimfposl decisions in formulating
policies, for example for school food, books, etc.

If they (members of Children’s Parliament from tkehool) want to say
something about school food, school health or booksnoney they make some
proposals to Children’s Parliament. They (peer i) can make some proposal
to student leaders from Parliament that is the wel. One from the student
body member was elected in that Youth Council wiay present our problems. —
T4.
Every year the student government teams could ehdnggphysical environments of the
case schools because they might get the finanaibast provided by the Youth
Council and the Children’s Parliament of Jyvaskiytdcompetition with the other
schools. They were able to redesign, for exampke sthool yards if they prepared an
attractive and strong enough project reflectingirthetentions. In this way they
participated in the school governance decisionsiatie allocation and utilization of
resources, which is also discussed by Nandago, dboand Otiende (2005, p. 13). As
all the other tasks, working on these projects bapd under the supervision of the
teacher supervisors.

In that meeting they had to apply for organizingnpéivd and banking

machine...and they got money. - T1. They can giveeydor different projects

like we got money for rebuilding of garden. - T4ast year we were a part of
building project, we build some skate park therd ame were given very much
money for this project. - S3.
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Moreover, the students from the case schools whaipated in the Youth Council and
the Children’s Parliament of Jyvaskyla had an axtedhe political side of the Finnish
society through the representatives from the Cibyriil. The data analysis did not
include any practical examples of student involveimee politics of the primary school
age. However, there will be a chance for the yokimgish people to deal with politics
if their right to participate in different kinds afommittees in the City Council of
Jyvaskyla will be accepted in the future.

Children’s Parliament sometimes holds meetingg@sgnce of representatives of
the City Council who may ask opinions of pupilsdertain issues about parks,
traffic, safety, school buildings, etc....- T1. Reg@atatives from the City Council
sometimes call to the president of Youth Councibting opinions of youth in
certain questions. Nowadays, youth leaders coratentm getting an opportunity
to take part in the social service and health cdbesi education committee,
culture and sports committee, etc. - T4.

The classroom supervisors (teachers) brought idéabeir students to the student
government through its teacher supervisor. Thanisther example of network source
power in the primary case school.

. my children in my class have good idea and ttimy tell situation to the
teacher supervisor, is it possible you can disem#$is children in the student
government. — P1.

Even though, the school administrations have mosipower, but they faced other

forms of the power leverage mobilized by the stislefhe students who had power to
influence and make changes were political leaddrese students could evaluate reality
and clearly knew what they wanted and what theyldcaet. They assessed the
distribution of power and interests because theswkwhich leverage would be more

suitable in certain issues. The findings regardimg political frame showed not only

students’ top-down and bottom-up political initiej but also the students’ freedom to
express their opinions and ideas, which is an aimkthe Finnish democratic society

(The Constitution of Finland, 1999, p. 3).

4.2.4 Symbolic frame

The symbolic frame highlights that organizationginbols show the cultures of the
organizations because they make the meaning ofidhnle visible. These symbols might

be shaped in different forms like visions, valudwroes and heroines, ritual,
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ceremonies, humor, etc. as claimed by Bolman aral @908, p. 254). This chapter
looks at each of these symbolic forms in the caméxhe Finnish case schools.

Vision and values

During the interview sessions none of the studesdérs could say anything about their
visions. The student leaders could formulate ohéy/functions and goals of the student
teams in the school life. We live in a time of unamty, unpredictability and rapid
changes. Visions that give a hopeful image of teré and covers our hopes and
values (Bolman & Deal, 2008, p. 369) are highlyessary to find our way at work, in
study, in family, etc.

The principal P1 of the primary case school cladfithat the students in the
student government “they have some thoughts hoveamedo the school more better
and useful. They focus to make the school "themost’. It makes sense that the school
development according to the needs of studentsavease value of the primary student
leaders.

Visions of the student leaders from the lower sdeoy case school were
mentioned by the adults regarding ideas showinig kiope for the future. According to
the principal P2 “basically, the student governmteain is a tool to grow participative
and active citizens”. Citizen participation and iaetcitizenship were values in the
school activities, team meetings, money plannitg, fer the student government team.
The teacher supervisor T3 shared that the studssrtqupport team looked to maintain
the school spirit. Support, the friendship, prei@nbf bullying, etc. were core values
on the way to an emotionally positive spirit in $&hool. The principal P2 emphasized
that the student guides were a way to enhanceanastespect between the students and
the adults in the school. Therefore, the real @pisiof student guides during their
guidance presentations were the values of this.team

In the upper-secondary case school the studenstbaththeir own different goals
and values. The goal of the student governmenttavastablish the bridge between the
students and the school staff to bring innovatiorte the old behavioral patterns.
Therefore, the student voice and changes were valiude student government.

The student government tends to be a link betweeatests and the school staff to

come up with new ideas for school life and deveallppatterns of behavior. — T7.
The sustainable development team and the studést tieam were similar in their
goals, but considered different values. The resp$eacher T5 said that the goal of
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the sustainable development team was to develosdheol spirit. The students S3
added that relaxation, nice and enjoying thingsewilendamental values in the team.
The student tutors also moved toward the developrokthe school spirit, but they
took care that nobody was left alone.

| think the point of this group is to develop thehsol atmosphere. — T5.
Basically, we try to focus that everyone can firmangthing nice in the school,
something that they enjoy and have at least oneatlaghool that is fun, different
and relaxing. — S3. They are creators of such $dpnt that no one feels alone.
- T8.

The goal of the entrepreneurship team was moreig¢inpAs we know already, in
addition to the studies the team advertised theddo attract enough new students.
Creativity was an important value in this case.

They had a goal to put up this evening, this ptogwl the goal of the evening
was to present our school to th8 §raders at the behind this evening the big
vision is that these"™graders would elect, chose this school, prefer shhool to
the schools of Jyvaskyla. — T6. When they stargaki what is substance of the
workshop (for new students), what do we do theheylcame up with ideas that
team work of the workshops is one of our valueswfschool. - P3.

In conclusion, the student leadership sector ircds® schools functioned based on their
own values. Their values, in turn, distinguished #tudent teams from one another
because they were the unique distinguishing chemaathich the student leaders stood
up for. Also, Bolman and Deal (2008, p. 255) sthi values are unique features of

organizations.

Cultural heroes and heroines
There were also heroes and heroines among thenstiedelers in the history of the case
schools. These students were important becausehtieynade a huge contribution to
the school betterment and development and reindotice core values for the sake of
other students. Besides, they were great exampl@saasource of inspiration for the
new student leaders. In other words, these famtutests from the past and present
embraced their symbolic role as cultural heroepassted by Bolman and Deal (2008,
p. 257).

The principal P1 of the primary case school tolel $kory about one girl. Several
years ago she was a chairman of the student goeetnmhe energetic feature of her
character and intelligence and participation infedént kinds of school activities

memorized her as a good example of a leader whedupeople to do things together.
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She was very interested to do something and shehaagind of girl come with
me and do this all together. She was very intedesitel she thought this is a good
thing, lets do together, she was very powerful doatid children said yes it is
wonderful idea, come on. - P1.
The teacher supervisors in the upper-secondaryosahimoduced the former heroines
who developed their leadership careers to a higvedl outside the school. Their lives
and achievements were attractive for the new stutkamers. Personally, | met the
heroine of the sustainable development team franpthsent. She was graduating at the
time of the data collection.

There have been some successful stories actuallgwAgirls in our school they
ended up to be in the board of the national studedy organization...- T6. She
is very, very dedicated to what she does. She sgcéity alone she formed this
group. And she is the spirit of sustainable develept group. - T5.
Heroes and heroines in the history of the studeaddrship were sources to keep the
traditions alive and provide examples of certasndards of behavior and encourage
others to perform beyond themselves. The adults péd attention to the present
student leaders who were great examples for theghegents. From the symbolic frame
perspectives the student leaders in the primary lamgr-secondary case school
conveyed a special meaning about their positiohes& students were more visible and
effective to other students around as a sort ofngk@s or models of being good leaders
and human beings.

They (student leaders) can show to other childnanhthey are brave and they can
discuss different things and take responsibilitgpiove school...- P1. ...if you
are part of student groups, you are sort of expdetbebehave to be a good
example for other students. - P2.
In the lower secondary case school these presesbél and heroines” were not
allowed to keep their positions if they lost th&ce as leaders because of smoking,
missing lessons, etc.

There has been talking a few times if there has lstedents in the student body
which like have many absences in the school or doesething really bad, then
we can discuss whether he earns to be in the dtbddg anymore. — P2.

Finally, according to Bolman and Deal (2008, pp8,2367) the mentioned student
heroes and heroines are symbolic leaders who ledilbtead by their examples. An

interesting fact is that the adults mentioned athem. It raises a question: Do students
notice and know these heroes and heroines frompabieand present? It might be one of

the solutions against the students’ passivity adéship if they got inspiration from the
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student heroes and heroines. Bolman and Deal (300867) claim that heroes and
heroines demonstrate their commitment and encoucdigers to carry out similar

actions.

Rituals and Ceremonies

Deep meaning of the visible behavior is the mogiartant aspect from the symbolic
point of view (Bolman & Deal, 2008, p. 28d)he data analysis included arguments to
conclude that there was a special ritual that tolake in the beginning of the student
government meetings in the primary case school. t€aeher supervisor opened their
meetings by giving topics and tasks necessarystuds. This symbolical act messaged
to the chairman and the rest of the students thes time to start.

The teacher gives topics that we supposed to disdlse teacher says like hi
students and says the things we have to do. — S1.

Meetings were not less important rituals in thefqgrenance of the student leaders. They
could be improvisations where the students triefin ideas for what to do and to test
them, and to seek answers for problems, etc. Thesstings maybe do not produce
always effective discourse towards improvementd, they serve better collective
connections (Bolman & Deal, 2008, pp. 301-302).

The idea is to discuss on meetings, the things kihdhat children together
without the teacher discuss and make a decisi®tl.—..they can discuss before
starting the class, they discuss subjects whiclalleand then they decide where
the visitors would like to go...- T2. | think is aldothere are new ideas some
things that coming and they discuss and then thekerdecisions together. — P2.
...they just discuss and decide on meetings. — T8.

The election process of students in the studenémorent groups in the primary and
lower-secondary case schools were momentous ceresnéor both candidates and
students who voted. The potential candidates in Ithheer secondary case school
prepared the speech to prove their importanceddifia of all students and the school.
Possibly, the students who voted in the electiorpegenced a sense of social

involvement.

In every class, every volunteer who wants to coney put the name, from each
class 2 boys and 2 girls. Applicant put names acKidoard and then they vote. —
T1. And they also make sort of advertisements, ggeshbout themselves who
want to be elected. It used to be a big sort opbamg where all the school went
to the auditorium and the once who wanted to bienstudent body government
they introduced themselves, they made a little dpe®/e had a voting box...-
T2.
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As it was mentioned in the findings of the humasorece management, some student
teams (student governments in the lower and ummemsiary case schools, student peer
support team, and sustainable development teamhgdaboth their actions for the
academic year and the context of the events wiilerstudent teams planned only the
events. Action planning and event planning condlqgberiodically were essential
ceremonies of student leadership in all case sshddhybe they did not always
produced accurate versions for their future actidms they increased the interest and
modified views to do things differently, compareligan and Deal (2008, p. 303).

Humor

During the interviews it was possible to observembu and its place in the
communication of the student leaders and the teashpervisors. In the lower
secondary and upper secondary case schools bothedlober supervisors and the
students were open and free in communication, snaited did jokes in the interviews.
Seriousness was balanced with humor, but jokes weteised so much at the same
time. It contributed to a free, open and friendbyrenunication atmosphere. Joking and
playful banter created team spirit and togetherrms®ng the student leaders as
presented in Bolman and Deal (2008, p. 268).

A completely opposite situation was observed in ghenary case school. The
serious and official atmosphere accompanied thenirdw meeting with the student
leaders in the presence of the teacher supervibey did not use any jokes and did not
smile from the very beginning until the end of thierview session. It caused a feeling
that they were highly careful in every word in thegplies and a feeling of the distance
between the interviewer as a stranger and thevieteees. The lack of humor reminded
of the position and authority of the teacher angt ke children’s tension to control the
context of their speech or even sometimes to katsilt took extra efforts to make them
talking.

Lastly, the ways the student leaders did thinghénschools were built over time
and effected cultures within the case schools. sthdent leaders are those people who
developed beliefs, values, practices and transfetihem to the new generation of
students. (Bolman & Deal, 2008, p. 277-278.)
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4.3 Student involvement in classroom decision making

All the Finnish case schools indicated that theachers incorporated ideas and
opinions of student involvement in decisions affegtthem within the classroom. The
school principal P1 emphasized that an exemplagher considers students’ opinions,
consequently involves them in decisions: *“...a gteacher hears opinions of pupils

what they would like to do in different meetingserings or celebrations...”

4.3.1 Teacher autonomy regarding student involvement inlassroom
decision making

Teachers did not have commonly accepted rulesamdatds forcing them to involve
students in the classroom decision making. Itésahtonomy of teachers to decide how
and to what extent to promote student participatiorthe classroom decisions. The
teachers could not give a lot of information abiair colleagues and their attitudes to
student participation in the classroom decision ingk The teachers T1 and T2
underlined differences of teachers as personalittes decided independently on their
own to involve students in decisions regarding ssiasm issues or not. The autonomy
of Finnish teachers whether to allow student pigaion in the classroom decision
making or not made them free to choose ways ofesiuchvolvement, classroom
decision making possibilities and methods of tlessioom decision making.

The teachers’ choice regarding the degree of studeolvement in the classroom
decision making might be driven by their personalws and opportunities. The teacher
profession is the busy one, especially when thetairie of a teacher is full of lessons.
The school teacher T1 gave an example of othehéeaavho had four classes and they
did not involve that many students in the planrohthe lessons to avoid chaos.

The autonomy of teachers led to different and sonest opposite attitudes to the
issue. The school teacher T3 explained that in stasses students have more chances
to affect things, in others less because it dependbe teachers.

On the one hand, there are examples of positiveiges toward getting student
opinions in the classroom matters in all the cas®als. The teacher T1 emphasized
that “in my class we discuss with students vergm@fiThe teacher T3 clarified that “for

me it is easier to give more options to studentd hé teacher T7 stated that “...we try
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to give the students the responsibility to speaktiemselves...” The students S3 felt
their importance in the classroom decision makimegdose “every teacher always
asks...”

On the other hand, there are less positive viewadivate student decision
making in the classroom. The teacher T1 informed thome teachers do not ask that
much student opinions, they do not have that mockay”. The students S2 claimed

that “...a teacher he or she decides what we doassek”.

4.3.2 Passivity of students in classroom decision making

Teachers and students are two sides of the same loath equally important in the
promotion of the student classroom decision makirtge school teacher T7 affirmed
the idea of student freedom and power to affectidewange of decisions in the
classroom as well as outside of it. The teacheunettghat a problem came from the
students who demonstrated a passive attitude to @eenentary issues; and as a result,
teachers were those people who had to take ingidat involve them in many places.
According to the practice of the teacher T7 onlpwb50% out of 100% students in
classes took part in the classroom decision maKihg.passive nature of students was a
familiar topic among the colleagues of the teachérand they were many times
disappointed after their efforts to get opinioranfrthe students.

4.3.3 Mechanism of student involvement in classroom deas making

Most of the teachers and students mentioned cliassssion as a common method to
involve students in the classroom decision makinigjatives to discussion might come

from both teachers and students. Primarily, teactwok actions to get students’ views
and ideas about classroom matters to reach comemsiahs. The school principal P1
and teachers T1, T7 asserted the leading role efteachers to involve students in
discussions by asking their opinions to choosetsols from students’ suggestions or
from teachers’ readymade options. According to @edaand Adams (2013, p. 189),
Hackman and Johnson (2004, p. 38) in this way,hex@cdemonstrated democratic
communicative behavior because they encouragee@rstuavolvement in decisions in

the classroom. Also the teachers T1 and T2 merdiabeut the freedom of students to



98

make offers regarding the classroom matters. Ti@ays and proposals of the students
on different classroom questions were potentialonsotor the class discussions and the
teachers warmly welcomed them. Finnish teachersw@gpportive of autonomy because
they asked students’ wants and reply to studenpgsas as Stefanou, Perencevich,
DiCintio and Turner (2004, p. 99) state.

According to the ladder of student participation dacision making student
classroom participation is at the sixth rung “ aduitiated, shared decision with
children” when teachers as democratic leaders wegbstudents in decisions by asking
their opinions. In this case, teachers were imt@twho shared decision making with
students, as it was explained by Hart (1994, p. 129 possible to predict because of a
lack of concrete practical examples, that studantigdgpation in the classroom decision
making in some cases is at the highest rungs “dhitchted and directed” and “child
initiated, shared decisions with adults” when shigleexpressed their opinions and
made proposals. Their initiatives might meet respsrfrom teachers and be carried out
by the students themselves at the seventh rung tedehers at the eighth rung as Hart
(1994, p. 14) states.

4.3.4 Classroom decision making possibilities for studest

According to the data analysis, there were diveysons to involve students in the
classroom decision making. Classroom possibilittes student decision making
reported by the interviewees from the case schoolsded: student participation in the
creation of classroom rules, student partakindherfglanning and organization of class
events, student involvement in improving of therm@ag process and its modification
(giving feedbacks to teachers’ performance, chaps#arning methods and learning
materials), student election of representativeghie student governing groups, the
student freedom of choice in the evaluation, assess tests and examinations,
participation in planning the schedule for deadlimé home tasks, exams and breaks,
student involvement in the adaptation of subjecteots.

People follow certain rules in certain places andeatain times. Classrooms are
not exceptions from that. Student involvement igisiens about classroom rules was
one way to incorporate opinions and ideas of stisd@ndecisions affecting them within

the classroom in the primary case school.
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...teachers have own rules in their own classes lagyl discuss with all children

what are our rules in our class... - P1.

Another way to integrate ideas and opinions of esiisl to classroom decisions in the
primary case school was to involve them in the milag and organizing classroom
activities. The example with discussion and plagrohthe traditional classroom events
was given by the teacher T1.

Next week we are going to have so called pikkujoMithat they want to do in

three hours | will ask. — T1.

Student involvement in decisions toward improvingtlee learning process and its
modification took place through giving feedbackgdachers’ classroom performance,
choosing learning methods and learning materiale Hinnish lower and upper
secondary case schools provided a system wherstudents got involved in sharing
their concerns and suggestions to the teachers awithntention to improve their
classroom performance. The mechanism in whichdhehters received feedback from
the students was varied. The principal P2 and studaders S3 gave examples of the
feedback system in their schools.

...there are some questions to give feedback folheracabout their teaching. —

P2. | received an e-mail from our school ...they dskest what was the lesson

like and then we answered on the internet how # ik, | like or | do not like.

What could the teachers do, or we would like tddter. - S3.

The teachers asked students’ preferences in leamaterials and methods. Teacher T1
from the primary cases school informed that stugleould choose learning methods:
“...do you want now to play this game or we are gdioglo like this...” The teacher
T2 from the lower secondary case school noted shadents’ could offer learning
methods: “they can propose how they want to lelarmgs”. The teacher T4 of the art
subject said that her students were free to makividual decisions within the
classroom regarding types of learning material torkwwith during lessons. The
principal P3 and teachers T5 from the upper seagnckese school reported that they
involved students in decisions about the sortsssfgs and homework tasks.

Usually, student leaders were assigned to theiitipps through the election
process within the primary and lower secondary ced®ools. Teachers played a
supporting and guiding role to collect votes anespnt results. Every student made an
individual decision in choosing potential studerdders.
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Processes of evaluation and assessment were aed ba students’ opinions in
the primary and upper secondary case schools.€duhér T1, the principal P3 and the
teacher T5 involved students in decisions aboutssof examinations, essays and
homework tasks.

For example, | ask do you want to do science ptdeshow what you have

learnt, or do you want do power point presentatipiyou want to regular test as

you have. - T1. If | have four different home tadks students, they choose

two...- P3. We have sort of essays and they canseghatiich one to have...- T5.
The students participated in planning the schediethe deadlines of home tasks,
exams and breaks within the classrooms of the l@andrupper secondary case schools.
The teacher T2 and student leaders S2 said thatdiégmded in the classroom the date
of tests: ” | try to let the pupils decide the datethe word tests”; "we can vote when
there is a test”. Breaks and their planning betwego hour lessons was also a
significant element of the productive learning ms& and the students S2 decided this
issue: "when we have the subjects two hours arrencan choose do we have a break
in the middle of these hours”. The teachers T5,ffbBn the upper secondary case
school involved students to decide deadlines fondntasks and also exam days: “I can
ask them for example, when would you like to hawedamest day”; “I many times ask
my students that, ok you have deadline coming wladvyou like it to have then or
then or then”.

At the upper secondary school level it was repotted students were able to
affect the contents of their studying. This effeatied in relation to the categories of
school courses. Teachers involved students ingbaxtlaptation of obligatory subject
contents. The principal P3 worked with studentsh@ncontext of the history book and
they discussed and partly participated in settihgsnes and directions of the subject.
The principal P3 added that student input to subgtaedy contents was not widely
accepted in the practice of the school and it woake time to make it common among
teachers and students.

The teachers T3 and T8 explained the significarfcth® course classification
between the obligatory and optional ones. Studeatsmore influence on the learning
content of the optional courses. Student inputhie tase was huge because teachers
might plan course contents completely based omléisges and wishes of the students.
The teacher T8 shared her experience in organiainty planning a volunteer based

course together with students. The students disdussd decided what they wanted to
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study during the course. This freedom of choice natsacceptable in such obligatory
courses as the Finnish language, literature, etc.

According to the data analysis, the Finnish teackéro involved students in the
classroom decision making shaped the classroomagmaent, which was supportive to
autonomy in two main ways. First, they implemenpegianizational autonomy support
and offered student ownership of the environmenticlv included students’
opportunities for choice over environmental progedusuch as developing classroom
rules together, planning classroom events, planstigedules for deadlines of home
tasks, exams and breaks and the adaptation ofcsudgietents. Second, the behavior of
teachers provided procedural autonomy support wdtedent ownership let them to
choose classroom activities, for example studembli@ment in improving of the
learning process and its modification (choosingriesy methods and learning material)
and student freedom of choice in the evaluatioses@ment, tests and examinations. As
a result, these two ways of autonomy support craaense of well-being, comfort in
the classroom work and improve student engagenmelgarning activities (Stefanou,
Perencevich, DiCintio & Turner, 2004, pp. 97, 101).

Student participation at the classroom level iso ads1 exercise of student
leadership. It involves them in classroom govereataward accurate decisions and
changes, which are similar to school governancemeSexamples of these, as discussed
by Nandago, Obondoh and Otiende (2005, p. 13) decludetermination and
reinforcement of rules, adapting curriculum cohtéine student freedom of choice in
determining procedures in the evaluation, assedsiests and examinations, planning
schedules for deadlines of home tasks, exams aedkd&r learning and teaching
resources, improving the learning process and ddification by giving feedback on
teachers’ performance, stakeholders’ participatidhrough the election of
representatives to the student governing bodies, et

Moreover, student participation in the classroornigiens is not a less powerful
educational branch in citizenship education torlemocratic principles, to experience
being active citizens in practice (Crick & Locky@Q10, p. 88; Metzger, 2000, pp. 21,
23) and to build partnership between teachers aidests (Metzger, 2000, p. 23).
Student classroom decision making is a groundefamling knowledge and skills to be
active citizens because they make choices fromiamsn predict consequences and get

acceptance of others regarding the decisions (Cé&cK ockyer, 2010, p. 87).
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Citizenship education prepares citizens who wittr@ase the quality of democratic
processes (Griebler & Nowak, 2012, p. 106).

4.3.5 Methods of classroom decision making

Individual choice and voting based methods (majatécision) were the most common
and acceptable ways to use the above mentionedsrates decision making
possibilities in the case schools. Individual decisnaking was a less usable method.
For example, the students made individual choiegainding the kinds of essays they
wrote as home assignments. While decision making majority vote was used in all
other classroom decision making possibilities. Gaetkaand Adams (2013, p. 253)
consider this method as a way to arrange the diyafopinions in democratic groups.

...maybe three proposals, then we vote. Everyondsektadent in the student
government inside classes. — T1. ...they decide \kimat of material they are

going to work with so all students do not have shene way. — T4. We discuss
with teacher and if we have two opinions with stude¢hen we can vote like with
hands. — S2. They elect student leaders insideadas T5. .we can vote. — T6.

According to Jochum, Pratten and Wilding (2005, 27) voting is formal civil
engagement of students in the classroom decisidiinognaThis engagement ensures

students’ contribution to the classroom governance.



5 CONCLUSIONS

5.1 Summary of the results

The study aimed to get a wide and well-groundedvvad the student leadership
concept and student involvement in the decisioningalvithin the Finnish schools in
order to avoid a narrow interpretation of thesengimeena. The study looked at the
Finnish school system and their practices of stuamership and student involvement
in the decision making process across three sdbwoels: primary, lower secondary and
upper secondary.

The analysis of the data showed that all the Fmoa&se schools are democratic
places where three democratic principles: studemtigipation in school decisions
concerning them, freedom of student opinions anciy are incorporated parts of the
school governance. It means that the Finnish ssheoltk in line with the increasing
requirement for “democratization” of educationagamizations (Haynes, 2009, p. 6;
Levin, 1998, p. 57; Wallin, 2003, p. 55). Moreovdemocracy is a part of the Finnish
school climate. Even though decision making ishat heart of leadership (Johnson &
Kruse, 2009, p. 5), the student leaders did noélspeuch about decisions, rather they
called it discussion. It illustrates democratic esveess and atmosphere within the case
schools where students participate in and influesh@gsions through communication
and discussion. They are main tools to share aecisiaking. In other words, according
to Dewey, (1916, p. 87) students practice "...a enotlassociated living, of conjoint
communicated experientgited in Brooks & Kensler, 2011, p. 61).

The Finnish case schools realize their educatipo&ntial for democracy and
active citizenship in two major ways. First, thé@mocratic school governance systems
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are visual examples of democracy and its functignirhis environment is suitable to
learn interplays of power and their effect on stidelives (Mwollo-Ntallima, 2011, p.
18). Democratic awareness in turn improves studdulities to generate their own
opinions in school politics and later on in theified and economics of the country
(Mattes & Bratton, 2007, p. 200people who can link their interests to public affai
are able to use their fundamental right of cititépdo participate (Hart, 1994, p. 5) and
to make democracy stronger

Second, the Finnish case schools provide studeititspractical knowledge and
skills of active citizenship and democracy. Studeaidership is one of the practical
ways to move toward active citizenship educatiod prepare the future citizens who
will increase the quality of democratic procesgeshie country (Griebler & Nowak,
2012, p. 106).The practical knowledge of being ativa citizen in the democratic
society is more effective in comparison with thedtetical one. “Democracy in practice
is the best way to learn how it functions” (ChomsR®00, p. 28). Students being
involved in the leadership activities gain knowledgow to be active citizens in the
democratic society, to investigate problems, toatkelsolutions, to create projects and
plans, to make collective decisions (Thomson, 2@l2A7), to take responsibility and
respect for others (Lansdown, 1995, p. 17), to iptedonsequences in decisions
(Boisvert, 1998, p. 108), and to participate id afluence decisions.

The study revealed that student leadership is studlaticipation in school and
classroom governance including participation inigleas and/or processes of their
implementation for more accurate decisions and gésnFinnish educators associated
student leadership with democratic characteristiésthe school society, active
citizenship and distributing leadership roles tadsnts. The student leaders also came
up with characteristics of the democratic societyschools and active citizenship, but
on different scales depending on their school d@gsides, the study discovered
feminine traditions of student leadership and stHeadership in the Finnish case
schools as confirmation of the statement that nedelership has been shifted to a
female one in education (Bolman & Deal, 2008, d;3%orthouse, 2013, p. 349).

Active citizenship in the Finnish context might dene through formal civil
engagement, which ensures students’ contributiothé school governance system

(Mohammadi, Norazizan & Shahvandi, 2011, p. 212ekeon collective and individual
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actions of the volunteer character such as beilgacgovernors (student leaders),
student proposals and voting (Jochum, Pratten aitaing, 2005, p. 27).

According to the data analysis student leaderslap practiced in several ways.
The Finnish case schools included in their schtsatures distributed leadership roles
in the shape of different kinds of student teants®e Tost common student leadership
team in the Finnish case schools was the studerdgrgment. The others were the
student peer support team, the student tutors, siuelent guides, the student
entrepreneurship team, the student sustainabldapement team, the classroom student
leaders, the forest guides, and the student repesees in the parent team.

Additionally, the students had more variations xereise student leadership and
their participation in the school governance. Stigerticipation in decisions might be
initiated by adults and student leaders, througbgsstion boxes, through student
proposals, through student representatives in mggetvith leading teams (in the lower
secondary and upper secondary case schools), thioclgsive student leadership, and
through the Youth Council and the Children’s Pankent of Jyvaskyla. Students could
participate in the classroom governance and thezee wertain classroom decision
making possibilities. All these options fundameytathange the level of decision-
making authority extended to students within theéhost leadership. Student
participation in school and classroom decisionsvega that students have the right to
express their ideas and opinions freely througfiediht forms of communication:
speech and writing, otherwise student participatiodecision making is impossible.

Passivity as an illness of student behavior to ghirllent teams, to be active inside
student teams and to participate in the classroeaisibn making was not managed
well. Possibly, some conditions of the case schdmsot let students to achieve their
own goals through the direction of their own effodlong with school objectives
(McGregor, 1957, p. 183). Maybe children and yaettpardless of their age have their
own needs, which are unknown within the study. Reegpressing in their behavior
laziness, passivity, lack of responsibility, et@ dot have an opportunity to satisfy
needs important to them as McGregor (1957, p. tB&n.

Student leaders shared leadership roles and powealke decisions within teams
and they were equally responsible for their woda{éson, 2007, p. 11). The equality of
student leaders within the teams is a sign of #mnprships among them (Hughes &
Pickeral, 2013, pp. 2-3) and democratic leaderdtipe when everyone is heard
(Galanes & Adams, 2013, p. 189). Some student tdauis their work through a
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distributed leadership role like a chairman, a ey, etc. with the characteristics of
shared leadership. The interviewees did not tédt af stories about the collaboration
relationships between student teams, student teathgeer students, student teams and
teacher teams. Consequently, there is a lack tHlmmiation between different groups in
the school governance of the case schools.

To consider students as partners involved in sclyosernance is the most
difficult step for school administrators and teash@litra, Serriere & Stoicovy, 2012,
p. 109). The study discovered the youth-adult mastnp among the student leaders and
the adults in the upper secondary case schoolbntrast, the student leaders from the
two other case schools felt a higher power andaaiiyhof the adults. Possibly, this type
of relationship where student leaders feel theaquality with adults misrepresents
democracy in the students’ eyes.

The age of students affects the degree to whicly featicipate in decision
making (Lansdown, 1995, p. 17). Decision makinglafdren aged between 8-12 years
is more self-oriented and present-focused rathan fature-oriented. Therefore, they
are capable to take risks. (O’Kane, 2000, p 14bis hature of decision making by
children signals their inability to plan for thetdwe, take others into consideration and
predict consequences of their action. Consequaht#ystudent leaders from the primary
case school were more dependent on the adults Mdwb their natural weaknesses of
decision making power. This fact makes the degfestument involvement in school
decisions and behavior of adults reasonable inptiraary case school. The teacher
supervisor and the school administration were i@rgh of action plans for the student
government. The teacher supervisor arranged theedimd place of their meetings, spent
time with student leaders on meetings and everas ttiey organized, and prepared
important topics to discuss.

The students from the lower secondary case schelohfed to the category of
young adolescents (12-14 years), while the studeats the upper secondary school
are the late adolescence age (from 15 years). fUlderst leaders of the lower secondary
school age had less capability to develop moreooptirealize possible risks and profits
and consequences of their decisions (Mann, Har&dtower, 1989, p. 265). These are
the reasons why these student leaders and thesiaecwere not yet independent from
the teacher supervisors and the school administratho prevented them from making
dangerous decisions. The adults kept their eyestuents’ decisions and actions by

attending student meetings and events. Only studaders of the late adolescence age
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can anticipate future outcomes of their decisidtenfbam & Thompson, 2009, p. 176;
Crone & Van Der Molen, 2007, p. 1299), but stileithfuture time sensitivity is not
equal to adults (Kambam & Thompson, 2009, p. 1E8gn though, the student leaders
from the upper secondary school had relatively geal abilities of decision making
and the future orientations, the teacher superwiattended their meetings to listen to
their discussions to make sure that everythinggaeaisg well without possible risks.

The insensitivity of student leaders to the futtinee perspectives in all the case
schools made them unable to build and communibaie tisions. “Children have more
sensitivity to the future time perspectives as tlegss the childhood line into
adolescence, and adolescents as they transformathtits” (Kambam & Thompson,
2009, p. 175).

The development of the ability to make reasonablasibns decreasing risks is a
slow process. Consequently, students from the dhtielhood until young adulthood
should learn to make these decisions relying oin tven judgment in risky situations.
(Leijenhorst, Moor, Macks, Rombouts, Westenberg &r@, 2010, p. 345.) Student
leadership across different school levels is tlghtrivay to get an experience and
develop skills in decision making and the futuressivity of students from the children
age to the late adolescence through involvemerdnith influencing the school and

classroom decision making processes under thessioer and coordination of adults.

5.2 Significance of the study and its implications

The preceding scientific contributions concludet thtadent leadership is becoming to
be in greater demand of the school leadershiptsiies because it is the way to hear the
students’ voice in order to prepare active citizé@dsasof, 2011, p. 24); therefore we
should gain knowledge in this field. The researah belp readers and practitioners
sharing the similar interest to expand their knalgke and understand how the Finnish
school system practices student leadership andestudvolvement in the decision
making process across the three school levels:apyinrlower secondary and upper
secondary. Hopefully, the study has a potenti@ht¢oease the interests of people in the
field who have not paid any attention to the issefore.

An intention of the present study is to provide @tars with research findings

presenting the student leadership phenomenon wittely different perspectives.
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Finnish educators are able to have a look at thdest leadership situation and its
strong and weak sides from the perspectives othtee case schools. Probably, they
might find and discover for themselves new intengst aspects for further
improvements and developments in the field withieit schools. Foreign educators
may enhance their knowledge in the issue througmpcehension of the student
leadership phenomenon in the Finnish context anchpeoe it with the student
leadership reality of their local schools. Moregukey may adapt some elements of the
Finnish student leadership system which are swtibtheir environments and culture.

This research would not have been possible in tiaetipal life of the young
people in my home country Kazakhstan because oftraltitional school leadership
structures do not include distributed leadershigsao students. Nevertheless, the
research findings will be welcomed back there bycatbrs, since school teachers and
principals are responsible for implementing innawa and improving school
outcomes.

The value of the study is its contribution towaxgp@nding literature resources on
the topic of the student leadership in Finland. @&dmg to Northouse (2007, p,lhe
number of published books and publications in theearch literature has grown
exponentially because people are fascinated byidea of leadership. Despite an
abundance of information in the leadership areexretlis a lack of sources concerning
the student leadership. Dempster and Lizzio (2@Xplain this difficulty by a wide
interest mostly on the adult leadership. This tdfd#rs a new aspect for further research
work in the student leadership field. The studyoiekd this idea.

5.3 Review of the ethics and quality of the study

This chapter concentrates on reliability, validigghics and multiple ways to establish
truth and maintain the quality of the study. Rdligh validity and how they can be
tested are common issues in qualitative researotaféhani, 2003, p. 597). In order to
understand the meaning of reliability and validitl,is necessary to look at their
definitions.

The terms validity and reliability initiated dis@isns about the quality of
gualitative study (Golafshai, 2003, p. 601). Baycquality is associated with a degree

of reliability and validity of the collected datadits analysis. Accurate data recording
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and logical data interpretation increase the réitgland validity of qualitative studies
(Franklin & Ballan, 2001, p. 273). Reliability is @nsequence of validity because
"since there can be no validity without reliabilits demonstration of the former
[validity] is sufficient to establish the lattere]rability]" (Lincoln & Guba, 1985, p.
316). Golafshai (2003, p. 604) define reliabilitydavalidity as "trustworthiness, rigor
and quality” of the qualitative inquiry.

The test or evaluation quality of qualitativesearch is the proof of reliability
(Golafshani, 2003, p. 601), while the accuracyheffindings defines validity (Rafuls &
Moon, 1996, p. 77). "Data in themselves cannot &el\or invalid; what is at issue are
the inferences drawn from them” (Hammersley & Asian, 1983, p. 191)Validity
refers to judgments about the credibility of fingn(Franklin & Ballan, 2001, p. 273;
Gall, Borg & Gall, 1996, p. 572). Researchers poiat different methods to increase
reliability and validity in qualitative studies.

In order to establish the internal reliability ofarrative data, qualitative
researchers stay close to the empirical data wihey support their conclusions about
the studied social phenomenon by quotations ofdékearch participants and provide a
chain of evidence, for instance a path analysigrdra (Franklin & Ballan, 2001, p.
277.) Every aspect of the data analysis of thisaesh can be traced, verified by others
and checked for the logical validity of conclusidrecause the study includes interview
quotes and summaries of the thematic analysis f@ryeresearch question (see
Appendices 2-7).

Researchers may achieve validity and bigig, increase truthfulness of their
propositions about the studied social phenomenomdiyg triangulation (Golafshai,
2003, p. 604). According to Creswell and Miller (B0 p. 126) triangulation is “a
validity procedure where researchers search fovemgence among multiple and
different sources of information to form themesategories in a study”. Triangulation
iIs an important methodological strategy to incretiee validity and reliability of the
study. Reliability, validity and triangulation am®re concepts of qualitative research
that should be seen as diverse ways to ground(tBadafshai, 2003, pp. 603, 604).

The trustworthiness of the data collection in tetsdy was gained by two
methods of triangulation out of four. They are edlltheory triangulation and data
triangulation. The first type of triangulation eflected in the use of multiple theories to
interpret the data (Denzin, 1994, p. 97) about shedent leadership reality in the

Finnish schools. The study deals with confidentdgteonclusions based on data
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collected by individual and group interviews fronmmish educators and students that
converge and support each other (Franklin & Balkd1, p. 284).

The following ethical principles were used duririge tresearch. All the school
participants were informed in advance about thetitum of the interviews (McKnight,
McKnight, Sidani & Figueredo, 2007, p. 77) and thiended use of the collected data
(Gall, Borg & Gall, 1996, p. 88). The letters of imformed consent were distributed to
the case school principals describing the reseanchthe conditions of the informants’
participation. The permission to carry out the gtuchs mediated by the thesis advisor.
The anonymity of the information was promised andrgnteed as an essential basis of
confidentiality (Gall, Borg & Gall, 1996 p. 92; Hemck & Algozzine, 2006, p. 40). The
interviewees had the right to withdraw from papation at any stage and get their
reward in this case (Gall, Borg, Gall, 1996, p..8&actically, only one student did not
have an interest to contribute to the research vaasl rewarded with a small gift
("screen cleaner” for mobile devices) as the oth@rview participants.

The study has added credibility in the debatehefresearch seminars with peers
and the supervisor, and knowledgeable people insthdent leadership area. The
interview questions were reviewed by peers, a &aahd the supervisor. Moreover, the
interview questions were pilot tested by a teacugrervisor from the lower secondary
case school in order to better understand thecdlffi of the task and clearness of the
interview questions. The main focus was to enshat the research instrument was
built based on the range of vocabulary familiaFtonish students and educators as it
was advised by my supervisor who has a rich expegief being a school principal.
The designed interview questions allowed gainingigints into the fundamental
research questions (Hancock & Algozzine, 2006, @) &nd collecting rich and
appropriate information.

The semi-structured interview was the main methodsisting of open ended
guestions that were developed with an input of opesvisor, a teacher and the teacher
supervisor form the lower secondary case schoel Aggendices 9-10). The structured
interview allows independent researchers to cheekreliability of the study. Whether
other inquirers would discover the outcomes if theiyerate to repeat the study and
enhance the study is a question of reliability (ki@ & Ballan, 2001, p. 277; Yin,
2003, p. 37).
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5.4 Limitation of the study

Every study has its own limitations because it mitdve access to only certain people,
organizations, documents and etc. This multiple cisdy is an empirical inquiry that
investigated the student leadership phenomenonnaithreal context across the three
levels of the school system: primary, lower secoyn@dend upper secondary schools in
Jyvaskyla. In spite of the fact that the case sisdwore robust for the evidence of the
phenomenon from multiple cases and increases theraéy of the data collection
(Miles & Huberman, 1994, p. 172), but it is stithited. Each school is the subject of an
individual case study and bounded to its own ommional context at each school
level. Consequently, it is impossible to apply timelings regarding student leadership
to other Finnish schools. However, it is a greattgbution to the validity of the
research if similar studies could be repeated imerotprimary, lower and upper
secondary schools to verify whether the findingside generalized somewhere else.
The difficulty of generalizing the findings to oth&tuations is the main disadvantage of
the case study (Gall, Borg & Gall, 1996, p. 586).

A second limitation concerns the language accurélkg.language barrier existed
between the researcher and the interview partitspan particular with the student
leaders from the case primary school and to a smadigree with the students from the
lower secondary case school. The language barasr mediated through the teacher
supervisors as translators and interpreters. Theng \an important component of the
research process and their role affected the ddliection and the degree of my bias in
the results (Squires, 2099, p. 279). Besides, dafoemants made an effort to express
their stories completely in English. Similarly, noywn problems with the English
language might have affected the understandinpefriformants. Consequently, there
are possible risks that some information, facts @etcils might be missed or replaced
by inaccurate wording.

The Finnish language was an obstacle to observenéenpret the interaction and
humor between some student leaders, the decisidngh@rocess of students, their
meetings and events in their particular contextjctviformed part of the study’s
limitations. Another important limitation of theusly related to the language barrier is
the lack of access to official summary recordshaf decision making meetings of the
student leaders. From the triangulation point efwiit could be an additional source of
the data collection to ensure and enhance confelenihe findings.
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Finally, the last limitation connects to leadershif@ories oriented on adults,
which were adapted in the study because the lacthedry on student leadership.
Probably, these theories do not cover specifiaufeatleadership by children and young

people.



6 RECOMMENDATIONS

The study focused on the student leadership phemam&om only the three Finnish
school perspectives in Jyvaskyla. However, the estudeadership in other parts of
Finland might be different. Therefore, future seglon the same phenomenon could be
conducted in other Finnish schools to confirm @cdnfirm research discoveries of the
present study. Moreover, further studies of theléeship phenomenon among students
in Finnish higher educational organizations wodulghsicantly expand the picture of
student leadership throughout the Finnish educatgstem. It is also highly
recommendable to other researchers who share siragaarch interests to investigate
the student leadership and its definition in ottwintries.

It is advisable if further studies would focus dme tgender issue in student
leadership to find out reasons behind its femad¢éule. Boys should also be involved in
citizenship activities to learn democracy and tlogimions are equally valuable in the
school governance; therefore, it is necessaryuiewepossible solutions on changes in
the feminist tradition of student leadership.

Further research could be conducted to determmgithcess of student decision
making and its characteristics such as stagestesgies, role of adults, etc. Other
recommendations for further research include thHlviing: student motivation and
passivity in the classroom decision making andesttteadership; humor and its role in
student groups of different age, effect of studeartticipation in classroom decision
making on peer interaction, motivation and learniymuth-adult partnership and ways
toward its development with students of primary &wler secondary schools. Finally,
the fact that the research is mainly based on fehigetheories from the “adult world”

makes it topical to develop a theoretical backgdoiam the “student world”.
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APPENDIX 1. The Youth Leadership structure in Finland
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8 District Member Organizations
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of each Finnish
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APPENDIX 2. Definition of student leadership

A) Student leaders from the primary case school

Student Leadership

Democratic participation and "Moral Compass” of active
representation in the school citizenship
society

\

[ Student voice in } [ Representation oq RETar b

decisions students students in the school

B) Student leaders from the lower secondary case kchoo

g Care and caring about
[ Making changes J students in the school

[ Being active J

Active citizenship

Student participation in
decisions

Student Leadership

g Democratic participatioD
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C) Student leaders from the upper secondary caselschoo

. Self-growth and
[ Making changes ] development
[ Social activity ]

[ Taking responsibility J

gActive citizenship)

Care and caring about
students in the school

Student participation in
school decsions

Student Leadership

Democratic participation,
representation and equality in the
school society

/

Representation of [ Equality J
student voice
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D) Finnish educators from the primary, lower and umgssmondary case
schools

[ Making changes
Social act|V|ty

[ Being active
Taking
responsibility
Care and caring in

t students in th . . .
about s zdel s ihihe Active citizenship Personal growth and
schools development of students

Student participation in

school decisions Student Leadership

\

Democratic participation and
social justice

/Distributed leadership at the

\k student level

\

Student leadership authority
and power

[ Equality J




APPENDIX 3. Structural frame

A) Primary case school

Student government
promotes school
improvements through
student activities and a
sense of responsibility

Teacher supervisor
takes responsibility
for the student
government

Vice-principals are
assistances of the

129

Principal and vice-
principals are

Every teacher belongs

Principal is responsible

to the preferable team

constant members of
the leading team

for everything in the
school

Structural units and @
their aims

principal
.
(" .
Leading group
deals with all
school issues
.

Student welfare

team, teacher
teams and parent
team improve
different aspects of
the learning
process

- J

Vilma system,
school radio

permissions directly from

Sometimes students tak
the principal

Teacher supervisor
is alternative
management level

ICTs

Simple hierarchy model with
a middle management

Teacher supervisor is
assignedo the position on
volunteer basis

Structural Frame

Rules and policies

student government

Roles and functions with the

[ Authority ]

/

[ Rules

Vertical and lateral
coordination

[ Coordinating role]

Formal and
informal meetings

[ Peer members J

Students of 5-6 grades
can join the student
government through

the election process of

2 boys and 2 girls in

every class

The student government
elects 5 students from
the group in the Little

Parliament

Spokesman invites
members of the student
government on meetings b
school radio

~
Vice chairman does

duties of the chairman
when he/she is absent

/

Chairrman leads
meetings and
discussions

v

Secretary is responsible
for group records
regarding the content of
meetings and decisions

Deputy secretary does
duties of the secretary
when he/she is absent




B) Lower secondary case sch

Student government Teacher Principal is
facilitates students to supervisors take responsible for
become active and responsibility for everything in

participative citizens student groups the school

130

Leading group,
student government
and peer support
have meetings in
the beginning of
every academic year

Principal and vice-
principals are
constant members of
the leading group

/ Students from 7th\

grade maybe be

Vice-principal is an
assistance of the
principal Structural units and

Y their aims

Leading group
deals with all \
school issues Student welfare team,
\_ learning team,
environmental team,
evaluation team, parent
team, etc. improve
different aspects of the
learning proce:

Peer support group —
support students; guides
— presents school to

foreigners

Vilma system,
[ Facebook ]

WhatsApp
Messenger

school radio
J\ ICTs
Students take
permissions directly
from the principal, but
mostly prefer to address
questions through

supervisor:

Simple hierarchy model with

Structural Frame

elected in the student
government and peer
support group, all
volunteers can be
guides

- J

Representatives of the
student government
attend meetings of
leading team

and po cies |

)

Every teacher
belongs to any
team

Peer support and guide:
do not include official
roles

Roles and functions with the
student government

Teacher supervisor a middle management

is alternative
management level

Vertical and lateral
coordination

f Functionaries in the\

student government:
chairman leads meetings
and discussions; vice

Formal and
informal meetings

[ Coordinating role

\ chairman does duties of
the chairman when
Authority he/she is absent; secretary
rules is responsible for group
records about the content

\:f meetings and decisi()j

J[ Rules J
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C) Upper secondary case school

Principal, vice principal, Principal and vice-
arent team, sustainable . i ey
p e e Sustainable development Entrepreneurship principal are constant
i e & tea’m student group maintains stqdent group mempers of the
p p ) positive atmosphere in the organizes workshops leading group

teacher supervisors, etc.
improve learning

school for new students

All volunteers get
membership in student

— groups without

L election:

"Forest guides” lead
students in the
forest environment

Structural units and Rules and policies

their aims

Vs

Every teacher belongs
to the preferable team

Student government is
a link between school

Every class has two
\ \

classroom leaders
2 students are full members

maintain school

comfort for
everyone

Classroom leaders take of parent team

care of different issues in
in the classroom

administration and Tutors take care of
students new students,

All other student groups
do not include official
roles

Twitter Instagram
[ Facebook J \

Structural Frame

Roles and functions with the

[ Vilma system
ICT
Vilma, facebook,
twitter Instagram 4
Sometimes students tak

permissions directly from
the principal

student government

/ Student government:\

chairman leads meetings
and discussions; secretary|
is responsible for group
Rules \ records regarding the
content of meetings and

[ R J decisions; budget; web-

designers, etc.
& )

Teacher supervisor
is alternative
management level

Vertical and lateral
coordination

Simple hierarchy model With
a middle management

Formal and
informal meetings

[ Coordinating roIeJ
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APPENDIX 4. Human resource frame

A) Primary school

Shared
leadership

Learning
community

Distributed
leadership

Student leaders
motivate peer student:
to join their teams

Passivity of students
in student leadership
activities

_ Leadership and decision
Democratic making in teams
leadership

Motivation and needs
of student leaders

beloningness

iy

Social inclusion, J

Children-adult
relationship

/ /[ Ego needs

Human Resource Frame

Relationship between
adults and studnets

Development
opportunities

/

Human Resource
Management

/ \/ Empowerment:

School keeps student leaders autonomy and

security of student leadership
positions, student leaders ar
promoted from within

Student leaders and diversity
teacher supervisors

keep others &M

participation, self-
managing teams,
democratic workplace,

~

information availability,

)

infomec
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B)Lower secondary case school

Distributed

leadership Learning

community

Shared
leadership

Democratic Leadership and decison
leadership making in teams
Student leaders Passivity of students
motivate peer students in student leadership
to join their teams activities
Ego needs ]

Motivation and needs
of student leaders

Human Resource Frame

[ Social inclusion J

Development
opportunities

Workplace interpersonal
relationship /
Teenager-adult
relationship Human Resource
Management
\K Empowerment: \
information availability,
School keeps student autonomy and

leaders: security of student participation, self-

leadership positions, studen managing teams,
leaders are promoted from Student leaders and democratic workplace,

within teacher supervisors diversity

s € j




C)Upper secondary case school

Student leaders
motivate peer students)
to join their teams

Shared
leadership

Democratic
leadership

Distributed
leadership

I~

134

Learning

community

Leadership and decison
making in teams

Passivity of students]

Motivation and needs

of student leaders

Ego needs ]

Human Resource Frame

Workplace interpersonal

relationship

Development
opportunities

/

Youth-adult
partnership

Human Resource
Management

o~

School keeps student
leaders: rewards, security of

N

student leadership positions,
student leaders are promote
from within

keep others
infomec

Student leaders and
teacher supervisors

/ Empowerment: \

information availability,
autonomy and
participation, self-
managing teams,
democratic workplace,

diversity
S /
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APPENDIX 5. Political frame

A)Primary, lower secondary and upper secondary csms

teacher supervisor administration

Position power of
the student leaders

_ Authority of the
[ Authority of the J school
(S

Top-down sources of
political initiative

Personal power of
student leaders

Political Frame

Bottom-up sources of
political initiation

Network source of
power \

Written proposals,
suggestion boxes
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APPENDIX 6. Symbolic frame

A)Primary case school

Student leaders do no
speak their vision

(Visions and vaIuea

School development
according to needs of
students

g Humour )

An official
atmosphere

Energetic and talented
ex-chairman

[ Present student Ieadeﬁ}\ .

Cultural heroes and
heroines

Symbolic Frame

[ Election process ]

Rituals and ceremonie}
Teacher supervisor
opened meetings

Group meetings

[ Event planning }
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B)Lower secondary case school

Real opinions of

. studnets is a value of
udent leaders do no :
the student guides
speak their vision g Present student Ieaders]
Visions and values Support, friendships, Cultural heroes and
prevention of bullying heroines

are values of the peer
support teau

/

Citizen participation,

active citizenship are

values of the student
governmer

Symbolic Frame

[ Election process ]

C Humour ) Rituals and ceremonieE

Open and free
communication

Action planning and .
event planning [ Group meetlngs]
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C)Upper secondary case school

Creativity is a value Examples of heroines
Student leaders do no . of the — |\¢,ev:§ecri?:\$¢|ac£§dc>$:ilcrie
B entrepreneurship tea
speak their vision P P the school

\

o Relaxation, nice and
(VISIOHS and values enjoying things are Cultural h'eroes and
values of the heroines
sustainable

/ development tea
Student voice, change
are values of the
student aovernmel

Nobody is left alone is
a value of the student
tutors

Symbolic Frame

g Humour ) (Rituals and ceremonie}

/

Action planning and

Open and free event planning
communication

Group meetings
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APPENDIX 7. Student participation in the classroomdecision making

A) Primary case school

There are no commonly
accepted views, rules or

Pupil freedom to

standards regarding pupil - i
participation ?n the ?:Igsé)room express opinions and Teafcherﬁ ask.wews
" : make proposals @r[oltfeii ; RpYE

decision making among options

teachers

Discussion

Mechanism/ways of pupil
involvement in the classroom
decision making

Teacher autonomy weather t
involve students or not

Student participation in
the classroom decision
making

Methods of the classroom T
decision making

Classroom decision
making possibilities for
pupils to participate in

Creation and changing
classroom rules

Election of
members in
the student
government

Choosing methods
of evaluation

Choosing learning Planning of traditional
methods classroom events

Modification of the
learning process
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B) Lower secondary case school

Teachers ask
opinions of students

Students” freedom to and give options to
suggest or propose choose

Teachers decide personall
what to do in their classes

\

Teacher autonomy weather to
involve students or not 4%

Discussion

Mechanism/ways of student
involvement in the classroom
decision making

Student participation in
the classroom decision
making

Methods of the classroom ¥
decision making

Classroom decision
making possibilities for
students to participate in

Improving and
modification of
the learning Changing examination
nroces schedule

Planning timetable of
break times between
two hours lessons
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C) Upper secondary case school

Teachers ask
. opinions of students
stﬁljttjems free(:ﬁ m and and give options to
I 'to express their -
opinions

Teachers and their approache
are different to the issue

Discussion

Mechanism/ways of student
involvement in the classroom
decision making

Teacher autonomy weather t
involve students or not

Passive attitude of students
to their involvement in the
classroom decision making

Student participation in
the classroom decision
making

4

Methods of the classroom
Most of the decision making
students do not

Classroom decision
making possibilities for
students to participate in

have any
opinions and do
not participate in
the classroom
decision making

Adaptation
Improving and ofsubject contents
modification of the

learning process

Election of the student
Planning schedule for government members
test days and

deadlines for home
task
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APPENDIX 8. School leadership structures of the Finish case schools

A) Primary school leadership structure of the caseach

Principal

@

Vice Principal Vice Principal

@

Leading Team

Student Welfare| | Teacher groups: Teacher Supervisor Parent Team
Team 1-2 team

3-4 team

5-6 team

Special education team

Subject teams Student Government

B) Lower-secondary school leadership structure ot#dse school

Vice Principal

@

Leading Team
| [ | 1
Teams: ‘2 Teacher Supervisors ‘ ‘Teacher Supervisor ‘ Parent Team
Environmental
Evaluation ‘2 Teacher Supervisors ‘
Student welfare learning
Bullying ﬂ
i1 Student Government Student Guide
Teachers' welfare
i Student Peer Team
Subject groups
Support Team
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C) Upper secondary school leadership structurbetase school

Vice Principal

ﬁ

Leading Team

Teams:

Sustainable development

Entrepreneurship
Kisalli co-opertion
Security

Crises, etc.

ii
| |

2 Teacher
Supervisors

2 Teacher 2 Teacher
Supervisors Supervisors

i]

Student Entrepreneurship

Team

‘Teacher Supervisor

‘ Classroom

|

Supervisors

Parent Team

:

Classroom Student

Leaders

Student Government

Student Sustainable
Development Team




144

APPENDIX 9. Data collection instrument for interviews (school

principals and teacher supervisors)

1. What is the leadership structure of the school?

Following up questions What are duties and responsibilities of teachgresvisors?
How does information flow through the leadershipicture?

2. How can students’ voice be heard in the school?

Following up questions What is goal, vision, values of student leadevgRat is
leadership and decision making inside student t@aviikat is the ratio of males to
females in the school leadership structure of adudtudents?

3. What kind of decision making do student leagensicipate in?

Following up question How and when do student leaders communicate aopecate
with the school principal, the leading team, otte&ms, peer students? How do student
leaders make decisions?

4. How are the peer students involved in keepihgsi?

Following up question How do student leaders and peer students comutenand
collaborate with each other?

5. How do students participate in the classroonist@t making?

Following up questions What kind of classroom decisions do studentsigpste in?
How do teachers involve students in the classroenistbn making? How do students
make classroom decisions?

6. How does the school environment support stutpatsicipation and involvement in
school keeping?

Following up questions How do you motivate students to be leaders and Ho
student leaders motivate peer students? What Kitichioings does school provide to
develop student leadership skills?

7. How would you define student leadership?

8. Is there something you would like to add?
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APPENDIX 10. Data collection instrument for groups interviews

(student leaders)

1. How can students’ voice be heard in the school?

Following up questions What is goal, vision, values of your teams? Wkiad of
positions and responsibilities do you have in ymams? How do you make decisions
in student teams? Are there equally presented &oggirls in student teams? How do
you spread information about your decisions? Whatehyou learnt being student
leaders?

2. What is the role of the teacher supervisorséipad/leading team in your leadership
activities?

Following up questions How do you effect their decisions? How and whenydu
communicate with the principal, leading team, edents?

3. What kind of decision making do you participate

Following up question What kind of issues, things do you touch beingdsht
leaders?

4. How are the peer students involved in keepimgsi?

Following up question How do peer students communicate and collabonate
student leaders?

5. How do you participate in the classroom decisi@aking?

Following up questions What kind of classroom decisions do you partitgga? How
do teachers involve you in the classroom decisiceking? How do you make
classroom decisions?

6. How does the school environment support studpatticipation and involvement in
school keeping?

Following up questions Why have you decided to be student leaders? Howdilts
help and motivate you? How do you motivate peedestts to join your teams? What
kind of trainings does school provide to developneadership skills?

7. How would you define your leadership activities?

8. Is there something you would like to add?



