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1. INTRODUCTION

English is a global language, and it is common @nynareas of life also in Finland. The
majority of Finnish children start to learn Englisfound the age of nine. However, it is
likely that they have had some contact with theliEhdanguage even before starting to
learn it formally at school. English is also usebbtain the media. For instance, many
TV shows shown in Finland are spoken in English anly subtitled in Finnish. The
popular culture — music, in particular, in Finlaappears in English in a large part. In
many ways English is also the main language ofltiternet. The influence of the
Internet shows no signs of weakening and the Ietamprobably also used by younger
children than before. Nowadays, it is quite norfiealFinnish families to travel abroad
and many children have been abroad before scheolTdws it is reasonable to assume
that children have a significant amount of contaitth the English language all the time
in their everyday life, even before they start idag it at school and using it actively.
Since they have some contact with English, it cdaddassumed that they have also

formed attitudes about the English language evéréstarting to learn it.

The aim of this thesis is to study the attitude&iahish 29 and & graders towards the
English language. Children’s free time activitiesalving the English language will
also be studied in order to see how much contaitt thie English language they have
outside the school. The study also investigatdkefe is any connection between the
students’ and their parents’ attitudes about thgliEim language. Children’s attitudes
towards English may be a significant factor in ®sstul learning of the language. Thus

the information about these attitudes is usefutdéaching English for children.

The empirical part of this study was conductedain parts: when the children selected
as the focus in this study were finishing tié gtade and when the same children were
on the spring term of the®3grade their attitudes were surveyed with the @
guestionnaire. Thus the study aimed to show if chidren’s uses of and attitudes
towards the English language changed during apmaely one year. This period was
chosen for the study since in Finland the childusnally start to have English lessons

on the & grade. This was the case with all the childrethis study, too.
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The knowledge that this study provides may be us=pecially for teachers who teach
English for & graders who are starting to learn English for firg time at school.
Attitudes and motivation are an essential part ;uacessful learning experience at
school. Children’s attitudes towards the Englisihglaage may affect significantly their
interest to learn English and, as it is supposethis thesis, they may have formed
attitudes towards English already on th& grade, and these attitudes will affect their
learning in the first formal English lesson at smhorhus, it would be useful for
teachers to be aware of these attitudes. Posittitedees and motivation in language
learning are essential in order to get the studentsarn English on the optimum level,
and, consequently, schools should pay attentiomativation problems in language
teaching. (Pihko 2007: 125) In addition, knowingrm@bout ¥ graders’ free time
activities concerning English will enable teachtersake this information into account
in their teaching. As the present study will sh@¥, graders have a significant amount
of contact with the English language on their fiie®. For teachers this means that they
can assume that when children start learning Emdbsmally on the ¥ grade they
already have some knowledge of the language, whetassive or active. Also the
knowledge of how " graders use English after learning it for almas¢ school year
may help teachers to plan their teaching. Havingenkmowledge of the ways in which
students of that age generally like to use Engbishtheir free time might enable

teachers to encourage their students to use majieskmutside the school.

To provide background for this study, the use aflsh in Finland is discussed, as well
as the opportunities for informal learning of Espliin Finland. An overview of
studying English in Finland and previous studiesubFinnish students’ attitudes
towards learning English are also presented. Astindy concentrates on the students’
attitudes, attitudes are discussed alongside d#dwtors affecting language learning,
such as motivation. After the background informatithe carrying out of the research is
presented. The results are presented at firstigndsg question, following the order of
the questions in the questionnaires. After thag, pssible relationships between the
students’ free time activities and their attitut@sards English, as well as between the
parents’ attitudes and the children’s attitudesdiseussed. Lastly, the answers of two
individual students, one with negative and the othéh positive attitudes towards
English are presented and discussed. All results thair possible implications are
discussed at the end.



2. ENGLISH IN FINLAND

2.1 English usage in Finland

The assumption in this study is that children areantact with the English language in
various ways in their everyday lives, and thesetain will have some effect on
children’s attitudes about English which are themfacus of this study. Thus in this
chapter the general presence of the English lamgimathe Finnish society is discussed
in order to get an overview about the opportunitiéshildren to encounter English in
Finland. The English language is present in Finlandchany areas of the society. TV
and the Internet have brought the English langumaggia close to everyone and popular
culture is heavily under the influence of Englisinduage. For instance, the National
Survey on the English Language in Finland (Leppé&etesd. 2011) showed that for 15-
24-year old Finnish people English is a natural pértheir everyday lives, including
their social life, free time and hobbies. It isurat for them that English is used and
needed while using Internet, and they read moreligngexts online than printed
media. (Leppanen et al. 2011) For 95% of Finniéhgéaders, the most common
foreign language used with media is English. (Lwukdt al. 2008: 181-184) The
economic globalization has also strengthened thee @b English, as the number of
transnational companies and the use of Englisthadingua franca of business have
increased. (Leppénen et al. 2011: 19) There acenatse speakers of foreign languages
in Finland than ever before. In 1900 only 0.3%led Einnish population spoke some
other language as their mother tongue than onehefofficial languages: Finnish,
Swedish or Sami. In 2013 the percentage was 5.834estd” 2014)

The results of the National Survey of English laage in Finland (Leppanen et al.
2011) demonstrate how much presence English h&siand. The survey had almost
1500 respondents aged-1I®. They heard or saw English a lot in their everytitgy
79% heard or saw English on the street, 73% inshog stores, 70% in restaurants and
61% in public transport. (Leppanen et al. 2011: Bi6@se are all places where al$ 2
and & graders may easily hear or see English. Finnistplpealso generally consider
the knowledge of English important: 97% of the mgtents agreed with the statement
that young people must know English (Leppanen e@ll: 79), and 90% of the
respondents thought that the importance of Engliithave increased in 20 years’ time
(Leppéanen et al. 2011: 143). Since social envirarinadfects attitudes (Garrett 2010:
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22), the general attitudes about English probaldyehsome effect on children’s

attitudes.

Nowadays a poor proficiency in English rules ousgbilities in higher education and
in working life, and reduces the possibilities @rtiipate in society (Pihko 2007: 125).
In the 2000s, English became truly a part of evayytife in Finland, and many big
companies operating in Finland started to use Engls their intra-corporate language
(Leppanen and Nikula 2008: 19). When companies smentific communities use
English for their research and communication, tiffermation of certain fields may be
available only in English. People may be margirelizf they do not know English at
all. English is needed not only when tourists ask directions, but in social groups
where some participants are foreigners, or whennoanicating with clients and
business partners. Professionals may expect to Bagksh speaking clients, including
cashiers and plumbers. There are everyday prodmcteven medicine that are named
in English and contain information only in Engligdot knowing English may cause
feelings of embarrassment: often the general ppsifion is that everyone knows
English. In Helsinki there are even restaurants bas where the staff starts the
customer service automatically in English, and maiybe able to speak Finnish at all.
(Vaaramaki 2014)

2.2 Informal learning of English

As discussed in the previous chapter, English éslus various contexts in the Finnish
society. Thus it can be assumed that also childrave contact with the English
language in their everyday lives. These encoumtétsthe English language may lead
to acquiring some knowledge of English. In thisdgtthis knowledge that the children
have acquired outside the school is referred tafasmal learning. This study does not
concentrate on whether or not the students hawgracgknowledge of English through
informal learning, but informal learning is ratts&en as a possible factor in forming the

students’ attitudes about the English language.

Informal learning means learning that takes plastside educational establishments
and does not follow a specified curriculum. Infolrfesarning originates accidentally,

unconsciously and spontaneously. It is a part @nglay life and it occurs through
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daily interactions, for instance at home. The digance of the media in terms of
informal learning in contemporary children’s livieshigh since the media constitute the
most significant leisure-time pursuit. (Buckingh&®03: 5) The Internet, in particular,
is one of the sites in which children and youngpdeanay engage in a great deal of
informal learning. Many of new media forms are cltéerized by interactivity
(Buckingham 2003: 27). Internet communities ardast, an example of a site in which
informal learning takes place, since through intgoa with other community members
it is possible to develop shared understandingsontepts and values, as well as learn
various skills and knowledge (Davies 2006: 212)clBuogham (2003: 201-203) refers
to lvan lllich’s (1973) ideas of a future of ‘desdiing’ when alternative forms of
learning, such as computer technology, have becavadable to everyone. Informal
‘learning communities’ on the Internet and the pttd for communication across the
world can provide an effective means of sharindlsskind resources, leading also to

informal learning.

Implicit learning of languages, the learning thakds place in an incidental manner
without intention and awareness, is more typicatfofdren than adults, and it tends to
be easier for children to acquire languages inthficiutside formal learning conditions
(Bhatia and Ritchie 2009: 552). It is generally esgt that age is a factor in second
language acquisition, and the Critical Period Higpsts suggests that languages are
learned in a much more effective way before a sedge, although the details of the
significance of age are widely debated and theeevarious views about the issue
(Dewaele 2009: 635). Since English is widely usedinland, in particular, in the
media, children have various possibilities for irmfial learning of English. No doubt the
contacts children have with the English languagesida the school affect their ability
to learn English at school. Hence, in this studg ohits key assumptions is that the
ways students are in contact with the English lagguoutside the school may affect

both their attitudes towards the English languaygktheir learning of English at school.

Media uses are not, however, the only way in witickdren can be in contact with the
English language. For example, they can have contifit speakers of other languages
either in Finland or while travelling abroad. Aetsame time, the media most probably
provides children with the most common English echin general, since the English
language is heavily present in all types of medi&inland and children have access to

many types of media. In a study by Johnson (20Q8:about Finnish families with
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young children, almost all households reported fgna TV (nearly 100%), and the
majority of them had a computer (94%) and an Ir@konnection (83%). Previous
studies show that Finnish children use all of theggilarly, and are also in contact with

the English language while using them.

The majority of 24 and & graders (75%) watch TV every day (Matikkala and
Lahikainen 2005: 93-95). In Hyytia's (2008) studyFinnish 4.-6. graders, all students
watched English TV shows, and around two third¢heim watched them every day
(Hyytia 2008: 37-42). According to a research bytikiala and Lahikainen (2005),
nearly all Finnish % and & graders use the computer and 64% of them useléast
once a week (Matikkala and Lahikainen 2005: 93-96k use of the Internet seems to
be rising fast among children, since, accordingtmisisto and Kotilainen (2011), in
2011 already 78% of children and young people ubedInternet every day, and
children started using the Internet approximatéta age of 8. The favourite computer
games of the 1.-3. graders in the study (Kuusistb Kotilainen 2011) included some
English speaking games, such as Club Penguin, \8tas, Wow and Warhammer
Runescape. Moreover, their favourite web sitesumhetl sites which are either in
English or have games in English, and some of tiiklren used Youtube as well.
(Kuusisto and Kotilainen 2011) In Hyytida's (2008udy, around a third of the 4.-6.
graders used English daily while playing computangs and using Internet. Especially
boys used English also while communicating witrefgners through Internet. (Hyytia
2008: 37-42) Luukka et al. (2008) conclude in thsiudy that the popularity of
international game web sites explains at leastyptrat on the 9 grade, 20% of boys
read web sites more often in another language ith&mnish, compared to 8% of girls
(Luukka et al. 2008: 181-184). Besides the popiylarf computer games, most of'2
and 3 graders (69%) play console games at least onoee while nearly all of them
play them sometimes (Matikkala and Lahikainen 2008:95). Music is also an
important contact with the English language, siimcelyytia’s (2008) study of Finnish
4.-6. graders, all students listened to Englishien(idyytida 2008: 37-42). There are
differences in the media uses between boys ansl didcording to the research about
the 29 and & graders, boys watch TV, use the computer and gdagole games more
often than girls (Matikkala and Lahikainen 2005:%5).

In the light of these previous studies it is readpa to assume that most'and &

graders are in contact with the English languaggilegly in their everyday lives
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through TV, games and Internet. Hence, childrenehapportunities for informal
learning of English in their everyday lives, butturally this does not mean that
informal learning takes place. However, there mopthat informal learning does take
place at least in some cases. For instance, Ini&lyy(2008) study of 4 — 6" grade
students, the students believed they had learngtisBninformally and teachers saw
students’ English contacts outside the school forave vocabulary and to encourage
especially boys to use English (Hyytia 2008: 2stAdy (Ermi, Helié and Mayra 2004)
of 10-12-year-old Finnish children who regularlyayplcomputer or console games,
discovered that learning does take place, evergthchildren saw games generally as
purely entertainment, and did not think playing garhad any other benefit than having
something fun to do and passing time (Ermi et &042 63). However, the most
essential thing that the children who were intesad in this study thought that they
could learn by playing games was English. Most Iadirt favourite games were in
English and they learned words, while hardly naticit when playing an interesting
game. The children often asked a parent or an sidéng to translate unfamiliar words
to them, but they were also ready to go throughestnouble themselves in order to
understand English texts, for instance by lookimgnt up in a dictionary, if the texts
were seen as significant for the game. (Ermi e2@04: 66) Games offer a context and
clues about the meanings of the words, and key svard often repeated many times,
which makes learning them easier. Parents who mé&eviewed believed that playing
games was useful in learning English vocabulary pr@hunciation. To be able to
understand a game may also motivate the childréeata English at school. One parent
told that her son was motivated to start learnimglih on the % grade because it
would enable him to understand a certain game. i(Etral. 2004: 40-69) In a study by
Luukka et al. (2008), 73% of foreign language teaslagreed partly or completely that
playing computer games is useful in learning aifpréanguage. The majority of boys
(84%) on the 9 grade, agreed partly or completely with the statetncompared to
57% of girls. Boys also play games more often tgats which could explain the
difference in opinions. (Luukka et al. 2008: 183)

However, the active use of English on free time may always come across as
successful learning at school. In Linnakyld’s (20t@se study about Finnist grade

students and their informal English learning, thedents themselves thought that they
had learned English informally mostly through etatigiing practices such as movies,

TV and music. However, the practices correlatiogitively and significantly with a
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high achievement in English were reading novelswspapers, instructions and
manuals, watching TV and visiting forums. Linnakgéncludes that school education
still tends to value traditional literacy while yogi people are active in various socially

and technologically mediated literacy practicesnifakyla 2010: 90-97)

2.3 Studying English in Finland

The subjects of this study are children who ardistato learn English at school. The
focus of the study is on the children’s attitudewdrds English, and not on evaluating
their learning. However, the school may signifitaninfluence these attitudes.

Moreover, a significant issue in this study is wieetthe students’ attitudes have
changed after they have started to learn Englisindtly at school. In this chapter the
general information about studying English in Firdas presented in order to provide

context for this study.

In the 1960s English became the most common foré&gguage to be studied in
Finnish schools, and in 1967-1988 74% of the stisd@rre learning English at school
(Leppé@nen and Nikula 2008: 18). During the 1970d 24880s the importance of the
English language for Finnish people grew due tanenuc and cultural westernization.
English was used more and more for instance inhymgdia, advertising and popular
music. In the 1970s the Finnish school system weésrmed into the comprehensive
school system. It became compulsory for all stusldot study the second national
language and at least one foreign language, whiaB most commonly English.
(Leppanen and Nikula 2008: 18) The parents of thdents in this study went to the
comprehensive school most probably roughly in tB80% or possibly in the 1970s.
Thus they are a generation that is generally us¢det presence of the English language

in Finland, both at school and in everyday life.

In the National Survey of English language in Fimda(Leppanen et al. 2011),
approximately 15% of the respondents reported rating studied English at all.
However, there are large differences between tieegagups. Among 15-44-year-old
people less than 1% had not studied English, varleng 4564-year-old people 23%
and among 6579-year-old people 51% had not studied English. (e et al. 2011:
93-94) Nowadays at least two out of three peoplewkiEnglish and the rest often
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understand some of the most common words. Afteriralthe Finnish language many
English words are commonly used in a slightly miedifform: shoppailla (to shop),
drinkki (a drink),printata (to print),bisnes(business) etc. (Vaaramaki 2014).

Nowadays foreign languages are studied by youngkiren than before. Since 2000, it
has become more common to start studying the firstign language before thé?3
grade. In 2009, 8.1% of'graders and 13.9 % of%yraders studied a foreign language.
(Kangasvieri et al. 2011: 9) English is clearly thest common foreign language to be
learned. In 2012, 90.1% of the students in Finlahdse English as their obligatory
foreign language. In thé"zd" grades nearly all (99.4%) of the students studglisin.
(“Suurin osa peruskoululaisista opiskelee englar@l3) Also at the level of higher
education in Finland, English becomes more comnibtha time. For instance, at a
certain Finnish school of economics all master'grde programmes are in English.
Studies conducted in English are seen as prepstntgnts for working internationally.
(“Opetusministerid: Yliopistolakia ehk& muutettaxv013)

Overall, Finnish youth have relatively good Engliskills. In a national evaluation
about Finnish 9 graders’ English skills made in 1999 by the Fihriiational Board of
Education, the general level of proficiency in Eslglwas satisfactory, and 14% of the
students managed English in an excellent way (P20@r: 18). In 2002, 15-year-old
Finnish students were among the best in a Europearparison about English skills,
alongside with the Norwegian and the Swedish (PiBR07: 18). However, there are
clear differences between genders and areas. K&ke systematically better results
than boys (Pihko 2007: 45), and in the nationaluation of the § graders in 2002
girls succeeded better than boys in all areas gfifinuse although the differences were
not very large (Tuokko 2003: 3). Students in thatBern Finland get better results than
students in the North or East (Pihko 2007: 45). d@ifierences between areas might be
partly explained by problems in turnover and corapey of teachers, but also by
students’ lack of motivation and alienation fronmgaage teaching at school (Pihko
2007: 19).
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2.4 Finnish students’ attitudes to English and motiation to learn

English

In general, Finnish youth have positive attitudesut the English language which has
been proved in various studies. In a large natishady in 2002, reported by Tuokko
(2003), the English language proved to be poputaoray Finnish ] graders. 90% of
the students reported liking English some amourd ¢ot, and 93% of them thought
English was quite important or very important. (Kko 2003: 3) Pihko (2007)
compiled a questionnaire study, and recruited 18migh students of*7and &' grades
as respondents. The majority of the students hagitiy® attitudes about studying
English: 64% of them agreed to some extent or cetafyl with the statement “I think
studying English at school is nice”, whereas 10% dbt have a clear opinion.
However, there was also a significant number adestis (26%) who disagreed with this
statement to some extent or completely. (Pihko 266788) The positive attitudes of
Finnish youth can be due to the strong presené&mnagfish in Finland and especially its
dominant position in youth culture (Pihko 2007: 45)judents are probably at least
partly motivated to learn English because they laugact with the English language

in their everyday life.

However, teachers still think that the studentgspecially the boys’ - motivation to
study English is a problem. English is a populagleaage, but some students, especially
boys, are not interested in learning it at sch{@hko 2007: 45) Pihko’s (2007) study
of 7" and &' graders also showed that, more than girls, boys heaore problems with
attitudes and motivation towards learning Engli§this gender difference is in
accordance with previous Finnish studies aboutvatiin to learn languages at school.
(Pihko 2007: 56-88) The problem that the school isaBow to make the students’
motivation last after the enthusiasm of the firgtags of language learning. It is
especially difficult for young students to get mgsted in learning languages if they do
not see immediate use for the language in their savroundings. (Pihko 2007: 44) As
discussed earlier, Finnish students generally hareus contacts with the English
language in their everyday life which probably affepositively their attitudes towards
English. However, having a positive attitude toveatide language does not necessarily

mean having a positive attitude towards learnirag gchool.



17

In Jalkanen and Ruuska’s (2007) study, the focus evaFinnish 8 and 6" graders’
attitudes to learning English, and, in particulam, their feelings on English lessons.
This case study concentrated on affective factoflséncing English learning. The
results showed that 34% of the students liked Ehdgkssons, 43% didn’t like English
lessons, and 23% had both positive and negativenans about English lessons. The
reasons for liking English lessons were mainly doethe perceived usefulness of
learning English, nice exercises and activitiesikiag for learning either English or
learning in general, and the teacher. The reaswnsot liking English lessons included,
for instance, the teacher, exams, the difficultfaflish, fast-tempo lessons, boredom,
and the lack of peace in the class room. In a studpuhonen (2004) Finnish™
graders’ most important reasons for demotivatiomewthe teacher (58.6 %) and the
learning material (19.8 %). However, the learneaitude towards the English
language, for instance not finding English intaresior useful, was reported only by
2.7% pupils as a source for demotivation. (Muho2664: 70-72) In Pihko’s (2007:
125-126) study the students were asked about waysgrove teaching English. Two
most common themes were having more practice iakspg and using more diverse
methods at school: for instance taking more adggntd computers and Internet. Using
computers could be one way to get also boys mderested in studying languages
since they use them generally on their free timevals Jalkanen and Ruuska (2007)
asked some"5and &' graders about the connection between Englishdritsie school
and learning English at school, but they did net feat they had a connection in a way
that English would be easier to learn at schoak#d outside the school (Jalkanen and
Ruuska 2007: 53-66). However, in the national estéda (Tuokko 2003) only 2% of
the 9" graders thought they had learned all of their Bhgskills at school, whereas
17% of the students believed they had learned a@r@@%o of their language skills
through media (Tuokko 2003: 3). This is significémt this study since the assumption
in this study is that the"2and & graders may already have acquired some knowledge

of English through their free time activities.
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3. FACTORS AFFECTING LANGUAGE LEARNING

Various studies have previously concentrated otofadhat affect language learning.
These factors include attitudes towards a foreggrgliage, and the influence of these
attitudes on motivation to learn the language. tAdiés of the ¥ and 3 graders
towards English are the main focus in this studyl #us attitudes will be concentrated
on as one important factor affecting language legtriThe social context of language
learning contributes to attitudes towards foreignguage, its speakers and the learning
situation. These attitudes are one of the factoas influence motivation to learn a
foreign language. Besides attitudes, learner mitinais formed by other personal
characteristics, such as personality and learnapgglgilities. All of these together
explain the use the learner makes of the availébtenal and informal learning
opportunities, and the interplay between the leaema the situation determines the
learning outcomes. (Spolsky 1992: 28) Attitudes mradivation are also called affective
factors in language learning. Other affective fextare, for instance, linguistic self-
confidence and self-image related to language iegrrAffective factors influence
language learning and the communicative activityeafners: how willing learners are
to use their language abilities. Thus affectivetdex have a significant influence as it

comes to learning languages. (Pihko 2007: 23-24)

3.1 Attitudes to language

In everyday speech, the terms opinion and attitieshel to be used synonymously.

However, in the academic context, there are impod#ferences between these terms.
Baker (1992) defines opinion as an overt belieft th@des not contain an affective

reaction and can be verbalized. On the other haititiijdes contain affective reactions
and they may be latent, conveyed by both non-veabal verbal processes. Opinion
surveys and attitude surveys are also differeniniOp surveys are used to find out

about community or group preferences and wishegreds attitude surveys focus on
the relationship of attitudes to a variety of othiariables, aiming to understand human
functioning. (Baker 1992: 14)

Attitude as a term is commonly used in everydayculsion and it offers thus

correspondence between scientific and everydayukegey (Baker 1992: 9). Attitude is a
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construct used to explain the direction and pessc# of human behaviour, and as a
way to explain consistent patterns in behavioutitédes cannot be directly observed
but they can be inferred from the direction andsis¢ence of external behaviour. They
may often manage to summarize, explain and prddibaviour. (Baker 1992: 10-11)
However, attitudes do not necessarily translateo imbservable behaviour or
performance (Bartram 2010: 34). An attitude is anlwative orientation to a social
object, for example a language. An attitude carsd®n to have some kind of stability
that allows it to be identified. (Garrett 2010: Z)me attitudes are more superficial and
unstable, while others are more durable. It is eatgyl that attitudes acquired early in
life tend to be more enduring. (Garrett 2010: 2BjsTsuggests that the attitudes of the
2" and & graders towards English may be significant foiirtheter English studies.
Attitudes are learned through a variety of means important sources of attitudes
being personal experiences and social environnmeeiyding the media (Garrett 2010:
22). Contexts such as the language backgroundypeeof youth culture experienced,
and the type of school attended affect attitudesddition to individual attributes
(Baker 1992: 20).

Attitudes are often considered to consist of cogmjt affective and behavioural
components. The cognitive component concerns theugihd beliefs. For instance, a
favourable attitude to a certain language may dorgtabelief in the importance of that
language. The affective component concerns feeliogsrds the attitude object, for
instance the English language. The feelings mayge@wnlove or hate of the language,
or an anxiety about learning the language. (BaR82112) The cognitive and affective
components of attitude are not always in harmonyefson may express favourable
attitudes but at the same time that same person mmag covertly have negative
feelings about the issue. Irrational prejudicesxieties and fears may be in
contradiction with formally stated beliefs. In atle measurement, formal statements
are made reflecting the cognitive component oftuatés. Consequently, deep-seated
and private feelings, especially if they are digf@r from preferred public statements,
may not be truly revealed in attitude measuren(@&atker 1992: 12)

The behavioural component of attitudes concernsptiegisposition to act in certain
ways (Garrett 2010: 23). It is a behavioural int@mtor plan of action under defined
contexts and circumstances. For instance, a pevidbra favourable attitude to English

might state they would send their children to aglEh school or might indicate their
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willingness to enter adult language classes. Timaweural component may often, but
not always be an indicator of external behaviounces the relationship between

attitudes and action is neither straightforward siorple. (Baker 1992: 13) A common-
sense view suggests, however, a strong conneatibvebn attitudes and behaviour. At
the same time, attitudes do not necessarily leaatetwain behaviour. Situational

variables or other attitudes may cause a persacttin a different way than a certain
attitude would suggest. For instance, a posititikude to a certain language may not
lead to learning it due to the fact that learningauld require a long-term commitment.
(Garrett 2010: 24-29)

As far as children’s attitudes are concerned, teeg to be influenced by their parents’
attitudes (Baker 1992: 109). It is generally bedi@vthat parents have the most
significant influence on the development of théiildren’s attitudes, such as attitudes
towards foreign languages. Parents may influenoguage attitudes in various ways,
such as through discussion, by encouraging theid ¢b use the language, or by
helping with the homework. They may also affect ldmguage attitudes negatively, for
instance, by stating their belief that learningefgn languages is not important.
(Bartram 2010: 66) The possible effect of the pteattitudes on their children’s
attitudes is one focus point in this study of tAahd 3 graders, and the assumption is
that some connection between the parents’ and hiltidren’s attitudes can be found.
However, as Baker (1992) points out, although chiits attitudes tend to be similar to
their parents, this does not mean that one cabgesther. The similarity of attitudes
may be caused by other factors, such as otheramamneighbours, friends and school,
and, in addition, similarities in terms of commuynieconomic conditions, and cultural
experiences. It is also possible that some childrew up with opposite views to their
parents, which could also be seen as an exampleaffect of parental influence. For
instance, parents whose opinions are strongly agairlanguage may provoke a pro-
language reaction in their children. However, itriere common that parents and their
children have similar language attitudes. (Bak&¥219.09)

When learning a foreign language at school, theheatends to influence language
attitudes significantly. Language learning requithe students to perform ‘foreign’
behavioural practices in the class room. If theyndo feel like they can trust their
language teacher, they are likely to have a negadittitude towards the learning

situation. Thus the influence of the teacher on shalents’ attitudes may be more
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significant when learning languages than when legrother subjects. (Bartram 2010:
43-44) The relationship between attitudes and ssfok learning is generally
acknowledged, although some researchers have mod fevidence for this relationship
in their studies (Bartram 2010: 33). A positivetatte to language learning may be a
significant factor in language achievement. In t@mse, an attitude is a predisposing
factor. An attitude can also be an outcome in fitsghce learning a language may
influence the formation of a favourable attitudevaods the language that has been
learnt. A positive attitude may be as importantoaicome as language achievement
when considering further development or interesa isubject. Thus attitude serves a

double function as a predisposer and an outconake&iB1992: 12)

3.1.1 Instrumental and integrative attitudes

Attitudes towards language learning are generaliyided into two categories,
instrumental and integrative attitudes, based enr¢lasons why an individual considers
the language significant. An instrumental attitidea language reflects pragmatic and
utilitarian motives. The benefit of knowing a fayeilanguage is seen as the possibility
to gain social recognition or economic advanta@sdying languages could be useful
in getting a good job, for instance. Other instrataé attitudes to learning a language
might include status, achievement, personal succesdf enhancement, self-
actualisation or basic security and survival. Astimmental attitude to a language is
mostly self-oriented and individualistic. (Baker929 31-32) Instrumental orientation is
not rooted in the personality of the learner whizight make it less effective and more
dependent on external pressures (Skehan 1989: 53).

On the other hand, an integrative attitude to guage is more social and interpersonal.
It is connected with the need for affiliation artk tdesire to be like members of the
other language community. (Baker 1992: 32) An il with an integrative

orientation is learning a language in order todesout, interact with, or become closer
to, the language community. It reflects an interediorming a closer liaison with the

other language community. (Gardner 1985: 54) Theept of integrativeness refers to
an openness to identify, at least in part, witht@olanguage community (Masgoret
and Gardner 2003: 126). An integrative attitude afeans openness to different groups

and multicultural attitude in general. Learning aeign language may be seen as
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important because it will allow getting to know ragreople and to have conversations
with them. (Baker 1992: 32) Learning a languagelireg also adopting parts of another
culture: word sounds, pronunciations, and othembiglural and cognitive features. A
person with an integrative attitude has a gengrahoess toward the foreign language
and its properties which facilitates the motivattoriearn the language. (Masgoret and
Gardner 2003: 126) Integrative orientation is basethe personality of the learner
which makes it a particularly important source adtivation. It is likely to last for a

long time and provide motivation for learning. (8&e 1989: 53)

Attitudes in general, and integrative and instrutakrattitudes in particular, have
influence on research about language acquisitiod aohievement. Attitude or
motivation to learn a language is an importantdaai successful learning, besides the
aptitude for languages. In Gardner and Lambertigimmal study in 1959, attitude or
motivation to learn a language was found to be peddent of language aptitude. Also
students with lower language learning ability mayé favourable attitudes, and having
higher ability does not guarantee succeeding imieg a language. If a student has
favourable attitudes towards speakers of the lagguwand is interested to get to know
them better, they are more likely to work harder léarn the language. Thus
integratively oriented students may generally beemguccessful in language learning

than instrumentally oriented students. (Baker 13X2:

Orientation refers to the reasons why an indivichesd a certain goal, such as learning a
language. Students may be integratively or instntaily oriented. (Gardner 1985: 11).
As stated in the previous chapter, an integrativentation may generally prove more
successful in language learning. However, havimgnéegrative orientation does not
guarantee having motivation to learn the languageesorientations do not necessarily
reflect motivation. Integratively oriented individis may tend to be more highly
motivated than individuals with other orientationsyt this does not concern all
individuals. (Gardner 1985: 54) A person with ategrative orientation may not be
motivated to learn the language, and a person avitmstrumental orientation may or
may not be motivated. Thus a person with an instntal orientation may be more
motivated than a person with an integrative origoma and vice versa. (Masgoret and
Gardner 2003: 129) As a consequence, the distmchetween orientation and
motivation should be kept clear (Gardner 1985: 5Hjtegrative orientation,

instrumental orientation, attitudes toward the néay situation and motivation are all



23

positively related to language learning but motivathas the most significant role in

language achievement (Masgoret and Gardner 2008. 1t5has been proposed that
integrativeness might be more relevant for studetis are learning a second language
than for ones who are learning a foreign langudd@sforet and Gardner 2003: 135).
However, integrativeness plays a role also in gprdanguage learning (Masgoret and
Gardner 2003: 158).

Moreover, integrative and instrumental orientati@re not necessarily opposites or
alternatives. An individual may have both instrutaémnd integrative attitudes at the
same time, and the importance of them for the iddsd may vary during time. People

from different contexts may also interpret the sat@e in different ways. For instance,

travelling abroad could represent an integrativetuaie for some people, and an

instrumental attitude for other people. (Baker 1992-35) Integrative and instrumental

attitudes play a significant role especially in et language achievement when
concentrating on the attitudes between differenglage groups can be considered
essential. However, the motivation to learn fordemguages can also consist of other
factors than integrative or instrumental factorer kstance, the factors resulting in

motivation could include having an intellectual éage, personal achievement,

showing off for friends or feeling more sophisteatby knowing a rare language.

(Pihko 2007: 30-31)

3.1.2 The measurement of attitudes

There are various factors that need to be takenaotount while measuring attitudes.
As Maio and Haddock (2009) point out, attitudes o€ directly observable and can
only be inferred from the responses of an individuGonsequently, various
methodologies have been developed in order to tefédg assess attitudes. These
methodologies can be divided into explicit and iiciplmeasurements. In explicit
attitude measurement, the respondents are askectlgiabout their attitudes, whereas
in implicit attitude measurement attitudes are sss@ indirectly without direct
guestions. Attitudes are usually measured expftictbmmonly by using self-report
guestionnaires. (Maio and Haddock 2009: 11) Bak&92) states that underlying
attitudes can be shown by observation of behavaoumore efficiently, by self-reports.

Both observation and self-reports can validly -h@ligh sometimes also invalidly —
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indicate also latent attitudes. The measuremeattiitides may also be more useful in
predicting future behaviour than observation ofreat behaviour. Attitudes tend to be
less affected by situational factors, and they banmeasured more reliably. (Baker
1992: 16) However, the measurement of an individwatitudes is rarely, if ever, likely
to reveal their attitudes perfectly for variousseas. People may respond to an attitude
test in a way that makes them appear more prestigioetter than they are in reality.
People tend to give socially desirable answers loottisciously and unconsciously.
People may also be affected in their responsedaltiee researcher and the perceived
purpose of the research, and the context or envieon of the testing may also affect
replies. (Baker 1992: 18-19)

A key element in attitude measurement is the gdéihea specificity of the attitude in

question. Attitude to foreign languages, attitudeEnglish language, and attitude to
speaking English with foreigners all represent éhievels of generality. Defined acts
also vary in their generality, for instance spegkinglish in general, or speaking
English with family friends. Attitude measurememtshmore predictive value when the
level of generality is the same. (Baker 1992: 16heW measuring attitudes, bi-
directional links between variables should alsocbasidered. For instance, attitudes
may both affect, and be affected by, language tagsili A favourable attitude to a
language may facilitate learning, and successaahileg a language may improve the

attitude to the language in question. (Baker 128227)

One of the most popular methods of attitude measané is to produce an attitude scale
composed of statements (Baker 1992: 17). Kind aaanBy (2011: 117-118) discuss
the criticism towards using attitude scales to rosmsttitudes. Attitude scales are
claimed to lack credibility for various reasons.eOdlaim is that since the attitude
statements are made by researchers, the questesipaovide information about how
the researchers’ attitudes are rated, insteadtoébattitudes held by the subjects of the
study. Moreover, attitudes are claimed to be tompmlated to be revealed in Likert-
based questionnaires. Kind and Barmby (2011: 1@8¢lade that attitude scales are not
useful for all studies but defend their use forimas reasons. In their opinion, attitude
scales are useful since they produce comparablgtseshen being used repeatedly.
Thus they provide a simple but effective meansrafihg out if attitudes have changed

over time.
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3.2 Motivation to learn a language

Attitudes are the main focus in this study. Howewatitudes and motivation to learn
English are closely connected. Attitudes affect ivaion, and having motivation to

learn English is significant for successful leagiinBoth attitudes and motivation refer
to latent dispositions that have an effect on thlealviour, but not to external behaviour
itself. The difference between attitudes and maitiva is that attitudes are object
specific, whereas motives are goal specific. (Ba892: 14) Motivation has to do with

attitudes towards learning the language, the demité the motivational intensity

(Gardner 1985: 54). Motivation concerns the dimti@nd extent of human behaviour:
why an individual decides to do something, and havg and how hard they are going
to pursue it (DOrnyei and Ushioda 2011: 4).

Motivation is a significant factor in order to dtastudying and obtaining learning
results. Motivation may influence learning res@t®n more than talents. (Kangasvieri
et al. 2011: 31) The basic source to motivatioa igeneral and natural willingness to
learn. The motivation to learn languages can caom fn interest in language itself, or
a desire to identify oneself with peers who ar® dsrning the language. The latter
motivation factor is especially significant withwyeg children. (Kangasvieri et al. 2011:
30) If there are many positive factors increasimg motivation, a student is willing to

put more effort into learning. In this case, negatiactors have less influence. If the
motivation is low, studying is performed in a ragilike way without personal

motivation. The comprehensive school has a sigmticole in forming attitudes and

views about learning. (Kangasvieri et al. 2011: 30)

There are four central factors influencing the wation to learn a foreign language.
Social environment influences by beliefs aboutl#myuage and its users. These beliefs
come across to students either by people near tseoh as parents, teachers and
friends, or they may be beliefs and attitudes #ratgeneral in the society. Individual
factors have to do with personal characteristicehsas intelligence or learning
difficulties. Factors concerning learning situagarontain experiences about teaching at
school, for instance. The fourth factor has to ditthe student’s confidence in being
able to obtain good skills of the language. (Kamgmas et al. 2011: 31) The most
common motives for young Finnish people to studgiffn languages are instrumental:
students believe they will need language skilloadr in working life and otherwise in

the future. Especially boys are motivated by thefulsess of a language, whereas girls
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are often also motivated by affective factors sashan interesting or a beautiful
language. Young people estimate language skilletone of the most important skills
in life, and English is the most valued languag®agthem. (Kangasvieri et al. 2011:
36) Gender differences in English skills have daseel in recent years. This may prove
that English is not seen as a foreign languagesimdar way than other languages such
as German or Russian. English is a part of everlitlagnd it is widely used in contexts
where its use is seen as meaningful and relevdns. Makes it a practical means of
communication also for boys. For boys, instrumergakons, the usage of a language in
life, are usually more important than integratieasons, such as interest in languages in

general. (Sajavaara 2006: 242)

There are many factors that may influence the ratitm negatively: weak self-
confidence, negative attitudes towards the langeags speakers, the obligatoriness of
studying, the disruptive influence of another laage, attitudes among the group, the
textbook, the teacher and inadequate space farnitegrlow appreciation of languages
at school, language is not much needed, havingenmough language studies, or
uncertainty to obtain personal goals in learningr{ffasvieri et al. 2011: 31). If peer
group has a negative attitude about language studiéldren’s attitudes may become
negative or they may act like they do not like lamges due to peer pressure
(Kangasvieri et al. 2011: 37-41).

Parents have a significant influence on their cbidds motivation to learn languages,
especially with younger children. Family and paa¢nattitudes towards foreign
languages may be crucial in strengthening childrga@sitive thinking towards foreign
languages. (Griva and Chouvarda 2012: 2) The itapoe, usefulness and status of a
language come across from parents to their chitimfftuence their language attitudes.
Their attitudes and experiences are reflected @ir tbhild’s learning motivation and
interest in languages. (Kangasvieri et al. 201143)On a practical level, parents may
influence what languages their child studies. Ofiehools do not offer other option
than English for the first foreign language buttadg in 2010 showed that 80% of
parents would prefer English as the first foreignduage for their child even if there
were other options. Most parents want their clalteirn a language that they believe to
be useful and that is widely used. Parents’ langugtgdies have also an influence on
their children’s motivation to learn languages,csirparents may prefer their child to

learn a language they know themselves in ordeelp Wwith homework. (Kangasvieri et
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al. 2011: 37-42) Parental involvement in foreigmgaage learning, encouraging
children to learn by answering questions and hglpiras an importance in order for
children to achieve a successful learning outco@evé& and Chouvarda 2012: 11).
Parents’ positive and encouraging attitude makddreln appreciate language studies.
Parents influence especially children’s views abthé usefulness of a language.
(Kangasvieri et al. 2011: 37-42) As stated beftire,perceived usefulness of English is
one of the significant factors for having motivatido learn English, and thus the
influence of the parents may be crucial for motmatIn a study by Bartram (2006), the
great majority of students who perceived parentset@ positive influence, did so as a
result of the utilitarian value of language leagthat their parents had communicated
to them. For instance, recognizing how useful Ehgis for their parents in business or
travelling, reinforces the students’ views about thisefulness of English. Besides
supportive learning behaviours, there are less atigp practices such as the

communication of negative attitudes about the laggucommunities. (Bartram 2006)

Parental influence on language learning may bdfgignt but it is connected with other
factors such as educational, social and individaailables (Bartram 2006). The role of
motivation in language learning is influenced bg harticular cultural context, such as
the beliefs in the community concerning the impactaand meaningfulness of learning
the language. It is argued that if the generalebéfi the community is that learning a
language is very difficult, the general level ohvement will be low, and individual
differences in achievement will be related to imdinal differences in intelligence,
aptitude, motivation and anxiety. On the other haind is generally expected that most
individuals will learn a language, the general leseachievement will be high, and
individual difference will be more highly related intelligence and aptitude than to the
other variables. Thus the generally shared cultbediefs will not only influence the
general level of language proficiency in the comityubut also significantly the factors

influencing individual differences in achieveme(@ardner 1985: 146-147)

As it comes to learning English, the expanding rolethe English language in the
globalized world may also be an important sourcenofivation. The global role of the
English language as the common language, linguacdragives a motive also for
learning it. (Edmondson and House 2003: 331) Hawnmgind the various contexts
where Finnish students encounter English in the@éneay lives, this seems probable

also in Finland. Edmondson and House (2003: 334k lat motivation through a
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widening circle. The first circle consists of iaitiexcitement that takes place in the
learning situation, for instance due to games amdEnglish lessons during the first
years of learning. The second circle consistsfefdtyle outside the classroom, using
English for instance at hobbies, with friends aotlgh media. The last circle includes
the recognition of the role of English as a majarlal language, and the usefulness of
learning it for the future and employment. Edmomdaad House claim that in order to

have a long-term learning motivation, the lastleiis the most effective.

4. RESEARCH TASK AND METHODS

4.1 Research questions

The aim of the study is to investigate the attiside2 and 3 graders towards English
language. The main aim of the study is to seeyie of attitudes children have on both
grades, and if their attitudes have changed dfiey have learned English formally at
school for approximately one school year. The gsitgldree time activities concerning
English language, and the possible connection leetvikeir free time activities and
attitudes are considered as well. Moreover, thairepts’ attitudes toward English
language are studied to see if there are clearections between parents’ attitudes and

the attitudes of the students.

Hence, the research questions of this study are thadlowing:
1. What are the attitudes of th& and & graders towards the English language?
1.1 Have these attitudes changed after they hambest English at school for
one school year compared to the situation bef@ieg English at school?
2. How Finnish # and & graders are in contact with the English languagéeir free
time?
2.1 Has their use of English in their free time rayeed after they have studied
English at school for one school year?
2.2 Is there any connection to be found betweerstih@ents’ use of English in
their free time and their attitudes towards English
3. What are the attitudes of the parents towarel€tiglish language?
3.1 Is there any connection to be found betweerattieides of the parents and
the attitudes of their child?
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The aim of the study is to increase the knowledgthe attitudes of children towards
English at the crucial age when they are startmdeairn it formally at school. The
attitudes of the parents are studied since thelmnilare most likely affected by their
attitudes at this age. Free time activities mighbt dbosely connected with English
attitudes, and they provide interesting knowledtge &y themselves: how do th&?2

and 3 graders spend their free time, especially asriteto the media.

4.2 Methodology

Since the research was done with young students sssues that should be taken into
account when doing research with children are dised here, before moving on to
discussing the methodology of this research in mdegail. Children think and
understand the world around them in a different Wean adults. When doing research
with children, these differences should be congiderand appropriate means of
explaining and assessing should be found. A childarning, understanding and
thinking is also influenced by social relationshipsnvironmental conditions and
cultural conventions. (Greig and Taylor 1999: 3heTmicrosystem is a term used for
the immediate setting of a child that naturally hastrong influence in a child’s life. It
contains for instance the home, parents, teaclp@sts and interaction with them.
(Greig and Taylor 1999: 32)

When asked a question, children may reply in arrediptable way. They may answer
in a way that is usual for adults, and considengddults as answering “correctly”, but
they may also give an inventive or a comic answat has no logical relation to the
guestion. (Greig and Taylor 1999: 64) Children'sspenses depend on their
developmental capacities, including their ability anderstand the questions of the
research and the reason for asking those ques(®rsig and Taylor 1999: 78).
Children’s memory capacity is not comparable tol@duntil the end of the primary
school years. Their memory can also be affectethbtors such as the circumstances
around the issue that is being researched, or ensothat are associated with it. Thus
they often need support in remembering. (Greig &agtlor 1999: 78) Children’s
responses may also be influenced by the place wherdata collection is carried out.
At school, children are likely to be influenced their class mates. Moreover, they may

see the research task as a test with right or wemsgvers, and affecting their formal
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assessment, which may also mean that they are neloictant to speak up or be critical
in any way. (Pinter 2011: 211-212)

When designing questions for children, all of theuies above should be considered, in
order to get useful answers for the research. €ild reports are more likely to be
valid when age-related language is used. Schoal-elgigdren gradually understand and
produce more complex sentences. (Greig and Tay@80:181) The phrasing of the
questions needs to be considered carefully andigheof complicated concepts should
be avoided (Pinter 2011: 148). The amount of tmglkand writing that has to be done
needs to be considered as well: writing may bagiand time-consuming for children
who are still inexperienced writers (Pinter 201#8)L Drawings are often used in
researching children, since they are believed ¥eakchildren’s inner mind. However,
it is easy for the researcher to make false inggtions about the drawings. They
should be correlated with other sources of inforomatand studied in an open and

exploratory manner. (Greig and Taylor 1999: 79)

This research was conducted as a questionnairg. sfuduestionnaire was chosen as
the method for this study for various reasons.tlyiras stated before, self-reports are an
efficient way to study attitudes. Secondly, the aa questionnaire enabled collecting
data from various students. Thirdly, filling outegtionnaires at home with parents was
considered as a less stressful option for youndestis. It was assumed that this would
enable the students to provide possible negatiitedgs more freely, without the fear

of displeasing the researcher or the teacher. &sdtbefore, children tend to answer
questions differently according to the place whiare research data is collected, and

they are more likely to see the questionnaire testf it is filled out at school.

The study is a case study since it includes onlsti§lents and the results cannot be
generalized. The aim of the research is to des¢hbse students and document their
attitudes towards English and how they are in adnath the language. The study aims
to explain if there seem to be any cause-effeaticgiships between free time activities

and attitudes, or parental attitudes and studattifides. Although the results cannot be
generalized, the study aims to predict on its oart pow the presence of English in

Finland and students’ various English contactsiarice their attitudes towards learning

it, and how the attitudes towards English tend tange after starting to learn it at
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school. The study has also a comparative factmessame students were studied both

on the 2% and & grade and their answers are thus comparable betyvades.

The data for this study was provided by questiamsai Questions included both
multiple choice questions and open-ended questidmss the data has both quantitative
and qualitative elements. Quantitative researchcaraditative research are approaches
that in practice are difficult to separate from leather precisely. They complement
each other since numbers and meanings are depeodesdch other. Numbers are
based on conceptualization that includes meaniagd, conceptual phenomena that
include meaning can be expressed in numbers. Memasumt includes on all levels both
qualitative and quantitative side. (Hirsjarvi, Reamand Sajavaara 2009: 136-137)
Accordingly, the analysis of the results of thisidst includes both qualitative and

quantitative elements.

This study was a survey-research in which the datollected in standardized form
from a group of people. A survey-research includesample of individuals from a

certain group of people and with the collected dagaim is to describe, compare and
explain phenomena. (Hirsjarvi et al. 2009: 134) Tolkevious benefit of using

guestionnaires in a research is the possibilityinclude many respondents in a
convenient way. However, there are also disadvastagusing questionnaires. One of
them is the impossibility to know how seriously tipgestionnaire has been taken, for
instance whether or not the respondents have aadwée questions carefully and
honestly. There may also have been misunderstasdibgut the questions that have
influenced the answers. One significant problemhvguestionnaires is that usually a

low percentage of them will be filled out and reted. (Hirsjarvi et al. 2009: 195)

4.2.1 Design of the questionnaire

The principle of the questionnaire was to use tiffi¢ types of questions, in order to get
varied answers and more complex picture of theeis3ine first questionnaire started
with background questions about the students agid plarents. This works as a warm-
up for the actual questions. This was seen asdkeviay to organize the questionnaire,
especially since young children may not be usdfdlilmy out questionnaires. After that

followed easier questions about free time actisiied attitudes towards English which

could be answered by simply choosing a valid optibine questionnaire was tested



32

beforehand by an 8-year-old student, and multiplgice questions were considered to
be more pleasant by the child than questions widgnocanswers. This was one of the
reasons why multiple choice questions were seldotd@ used in this study; answering
them is easier and faster for respondents. Anditheefit of multiple choice questions is
that the answers can be compared meaningfully. Meryenultiple choice questions
produce less diverse answers. (Hirsjarvi et al92@01) At the end of the questionnaire
there were questions about the attitudes towardgligbn with open answers that
required more thinking and answering with own wor@lke benefits of using open-
ended questions are that the respondents can atimmewith their own words. Open-
ended questions do not suggest answers and thusaritbeers show what the
respondents already know about the subject. Thas/shwhat is essential or important
in the thoughts of the respondents, the intenditheir feelings about the subject, and
moreover, it gives the possibility to recognizeuess about motivation. (Hirsjarvi et al.
2009: 201) The questionnaire ended with instrustiand a place for a drawing which
seemed reasonable since at the end of the quesiierthe children were probably
more tired of thinking and drawing is generally rse&ss more fun for them. The
guestionnaire was written in Finnish, and all answeere provided in Finnish as well,
except for some words and phrases that the studadtghosen to write in English for

open-ended questions.

The questionnaires for th8%and 3 graders (See Appendix 1 and 2) were as similar as
possible. Only two questions were modified for theestionnaire for the“égraders to
take into account that they were already studyingliEh whereas on thd2grade these
questions had been about expectations to studyidBnglThe use of similar
questionnaires ensured that the results were cabigarwith each other. This
comparative aspect was meant to show if tﬁ'egﬁaders were in contact with the
English language significantly more often and iffedlent ways than when they had
been on the™ grade, and if their attitudes had changed aftetisg to learn English at
school. The presupposition was that there woulatbkeast some difference between

these two groups.

A general rule for the maximum length of a questaire for primary school children is
two pages. In this study, the questionnaire was fiages long on the'2grade and
three pages long on thé®3grade. However, the length of the questionnaires wa

estimated to be reasonable. On tH& grade two pages consisted of background
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questions that were meant to be answered by tlen{sarThus the actual questionnaire
for children was three pages both on tH€ @nd 3 grade. One page consisted of
checking valid options from a list and half of ast page was reserved for the drawing.
Thus there were approximately 1.5 pages of opestiumes. Also the help of the parents
while filling out the questionnaire was taken irgocount. (Valli 2010: 104-106) A
general rule is that the questionnaire should aké tmore than 20 minutes to fill out
(Valli 2010: 108). The questionnaire was testedtmfand by an 8-year-old“grader
and her parent, who filled out the questionnaigetber at home. They reported having
used 27 minutes to fill the questionnaire out whiedis slightly but not significantly

more than the general rule.

4.2.2 Methods of analysis

The results were analysed both by looking at ttevens of the group of 15 students as
a whole and comparing the general differences tetvike 2° and & grade, and by
comparing answers of individual students betweem 34 and & grade. At first,
summaries were made about the background of thdemts and their parents’
education, use and attitudes towards English. Tiestgpns about children’s use of
English and attitudes towards it were analysed quiestion at a time, including the
answers by both the"2and 3 graders, in order to compare the results betwiken t
grades and to report the differences, if there vaage Connection between the students’
use of English on their free time and their at@sido English was analysed through the
connection between students’ reports about thee fime activities connected with
English and their answers to five questions ableatitnportance of English, studying
English and hearing or using English on their fiieee. The possible influence of the
parents’ attitudes on the children’s attitudes digsussed through presenting examples
of either significantly positive or negative paremtr children. As the students in the
study consist of 9 girls and 6 boys, both gendezs@atively equally presented in the
results. Thus the gender differences were alsoeaddd to some extent in the analysis
of the data, in order to see if there seemed tarbhesignificant differences between
genders, as it comes to the attitudes towards &nglihe last part of analysis consists
of two students that were chosen as examplesladresignificantly positive or negative
attitude, as based on the questions about théudss. All the answers of these two

students will be reported and discussed.
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4.3 Collection of data

The data was collected by a questionnaire that subsnitted to the students on two
different occasions. In May 2012 the questionnaies delivered to all the"2grade
students of a certain school in Central Finland 8% The questionnaire was given to
them by their teachers at school and the studeaksthe questionnaire home with them
so that they could fill them out with their parents 2% and & graders are not yet
completely fluent in reading and writing, a longegtionnaire would most likely have
been challenging for them to fill out by themselvEgling the questionnaires out at
home also made it possible to get some backgrauiodmation about the parents and
their attitudes towards English. At this stagewés also assumed that not all of the
students would fill the questionnaire out, and #igo turned out to be the case. On the
2" grade, 17 questionnaires were returned which wdys 32% of the questionnaires
sent out. In March 2013 the questionnaire was bgntail to homes of these 17
students who had returned the questionnaire ititstephase. In this second phase that
took place when the students were on tfegBade, 15 questionnaires were returned.
These 15 students who returned the questionnathedsothe 2 and 3" grade, are the

ones taken into account in this study.

The questionnaire was filled out at home with théddeen and their parents, and the
instructions were that a parent or both parentslavéll the questionnaire out together
with their child. The instructions were written elearly as possible in order to avoid
misunderstandings. The questionnaire was alsodtdstorehand by an 8-year-old?2

grader and her parent to see if the instructionewetear enough. They filled out the
guestionnaire together at home, and some questierss slightly modified due to their

answers and comments in order to make them clegnerproblem with a questionnaire
being filled out at home is that there is no seaguas to who actually fills it out which

should be taken into account. However, in thisitideems quite unlikely that any of
the questionnaires would have been filled out by parents without their child,

especially since answering the questionnaire wdsntary. It should be taken into
account, however, that the influence of parentshair children’s answers may have
varied between students. For instance, some parentdave offered more instructions
or ideas for their children whereas others may Haken a more passive role in filling

out the questionnaire.
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Answering the questions at home may also have gere reliable results as it may
have reduced the social desirability bias. Peogta tto give answers to questions in
ways that they believe to be socially appropriegpprting their attitudes to be the ones
that they think they should have, rather than tiesahey actually have. (Garrett 2010:
44) Anonymity and confidentiality reduce the risktbis bias, and questionnaires may
have a smaller risk of this bias than interviewsarf@tt 2010: 45). Thus it seems
possible that filling the questionnaires out witke fparents, rather than with the teacher
or researcher, might have given more reliable tesidloreover, a positive factor in
filing the questionnaire at home was that it erdbthe respondents to answer the
guestions at a time that suited them best, foantst when they were not tired. They
were also able to check their answers with no hang at their own pace. These factors
may also contribute to the answers being morehieligValli 2010: 107-108)

A significant problem with mailing the questionresrat home is generally that a low
percentage of them come back, which was an isseewath this research. Only 32% of
the questionnaires were returned in the first ploasthe 2 grade. In the instructions of
the first questionnaire the respondents were adkedommit to answering the
questionnaire also in the second phase on thgrade, although this could not be
considered obligatory. However, it is possible tha long-term commitment may have
reduced the percentage of returned questionnalreads in the first phase. In the
second phase 88% of the mailed questionnaires retnened. However, the numbers
were significantly smaller than in the first phaaed the previous commitment to the

study probably increased the percentage of retuyjnedtionnaires.
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5. RESULTS

5.1 Background of the students

The questions concerning the background informatiothe students were asked only
in the questionnaire for thd"2graders, and thus all of the following informatiin
based on the situation on th&' grade. All the students have siblings. They arstiyo
the youngest child (8 students) or the oldest cfildtudents) in their families, two of
them being a middle child. They all speak Finnishtteeir mother tongue, and one of
them speaks Dutch as his/her mother tongue beBidessh. Other languages that the
children speak include some English, reported by students, and some Swedish
reported by one student. All the families havergeret connection, most of them have
a TV (13 families) and 10 of them have a game denso

Only one of the students has never been abroad.offter students have travelled
abroad more than five times (6 students), 3-5 tirflestudents), or 1-2 times (3
students). None of them has lived abroad. Fouresiischave attended English day care
or an English club. Two students have had non-Bmspeaking children in their day
care group or school class, and two students hawk children that speak Finnish
poorly. Six students have some relatives livingoaly although these relatives include
some distant relatives such as second cousins read gunts. However, if the family
has included them in the questionnaire, they migghtlose to them. Six families have

foreigners as family friends in Finland.

5.2 Background of the parents

The background questions for the parents were asketthe questionnaire for thé?2

graders. These questions considered the parentstaton and proficiency in

languages, how long they had learned English, tiesrof English at work and on free
time, and attitudes towards the importance of EBhglanguage and using English
personally. These questions were aimed at botmtsaod the child, if possible. In most
cases, two parents had answered the backgroundiansesbut in the case of one
student, only one parent had answered the quesdiotionly the gender and mother

tongue was reported about the other parent. Moregweene parents did not answer all
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the questions, and thus the number of the givewensschanges slightly between the
guestions. However, all answers provided by themarto each question are reported in
the summaries. 20 parents reported on having ahighrel education, and 8 having a
secondary level education. Most of the parentsisp@aish as their mother tongue: 27
of them speak Finnish and one of them speaks bothish and Dutch. Two parents

reported on having a different mother tongue, Saledir Dutch. The parents were

proficient in several languages. All the parenfsoreed speaking English, 25 reported

Swedish, 9 German, 4 French, 3 Russian and 3 $panis

11
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5 B Years of learning English
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9 10 11
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6 years 7

FIGURE 1. Number of years the parents have leaEmggish

The parents are a generation that has studied autsony foreign language, English
being the most common foreign language to be studiis was shown also in the
results. All the parents had learned English adtléar 6 years, and 69% of them had
learned it for 10 years or more.
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FIGURE 2. The parents’ English use at work andae ftime

There is a clear division between the parentst @wmes to using English at work.
Roughly a quarter of the parents do not use Engliskll at work. The rest of them use
English varying amounts, from a little usage tota When it comes to using English in
free time, the parents are more uniform. The m@jaf them use either a little or some
English in their free time. Only two of them repadt using English at all in free time

and none of them reports using it a lot.

B Usefulness of learning English

Not at all A little Some Alot
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FIGURE 3. The parents’ opinions about the usefdrigdearning English
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In general parents think that learning English éyvuseful. 28 of them think that
learning English is useful ‘a lot’ whereas onlytbém says it is useful only ‘a little’.
This is significant for this study since the opimithe parents have about the usefulness

of learning English is likely to have some impauttbeir child’s opinion.
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11 —
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7 __ HEEasy to use English
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Completely Somehow Somehow agree Completely agree
disagree disagree

FIGURE 4. The parents’ attitudes towards their peas use of English

The majority of the parents agree somehow or cotelylevith the statements that using
English is easy for them and that they like to HBaglish. Slightly more parents agree
completely that they like to use English, than tisihg English is easy for them. Only
six parents had disagreeing opinions about thegersénts. Two parents of one child
both disagreed completely with both easiness toEmgish and liking to use it. Both
parents of another child disagreed somehow withh lmbhtements. One parent of a
certain child disagreed somehow with both statemjeahd one parent disagreed
somehow to liking to use English although agreededwow that using English was easy
for him.

In summary, all parents have learned English foessd years, and nearly all of them
use it at least on their free time, if not alsavatk. The fact that they all know English
means that they can provide help for their childfeninstance with homework, if

needed. The parental support can be a signifiaioff for young children’s learning
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success and motivation. The parents’ personal renedes about English vary and not
all of them like to use English. However, practigalll of them see learning English as
very useful. This is a significant issue for thigsdy since, based on it, it can be assumed
that the parents have a positive and supportivteiddt towards their children’s English

studies. This may have also had an effect on thdreh’s attitudes towards English.

5.3 The students’ use of English

The children’s use of English was studied with tgugestions (Part 1 and 2). Part 1
provided children with 19 free time activities cenged with English. They chose the
options that they were involved with on their frigme. Part 2 was an open question
asking if there were activities concerning Englisat the children were involved with,

that were not included as options in Part 1.
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Part 1

Which of these activities do you practice on yourrée time?

| have online conversations in English

| flip through English magazines or books

I flip through English comics

| use English in my hobbies

I visit English virtual places (e.g.
Habbo.com)

| visit other English web sites

| use English with Finnish friends

I have talked with foreigners in English

I sing English songs

| play English console games = 3rd grade

M 2nd grade
| watch English movies

| play English computer games

| play English online games

| watch English TV shows

| listen to English music

| see or hear English, e.g. in TV
commercials

| have heard English while travelling
abroad

| watch videos online (e.g. Youtube)

I have learned English from parents,
siblings or relatives

01234567 8 91011121314

FIGURE 5. The children’s free time activities comiag English
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On the 2° grade students’ most common free time activitiescerning the English
language were learning English from family membersrelatives, hearing English
while travelling abroad, watching online videosgisg or hearing English for instance
in TV commercials, listening to music and watchiflg shows. These activities were
reported by 12 or 13 students. On thégsade the most common free time activities
were learning English from family members or refas, watching online videos and
listening to music. These were reported by 14 sttgleOther common practices
reported by 12 students were hearing English windeelling abroad, watching TV
shows and playing console games.

On the ¥ grade, the students were using English slightlyemio general. In total,
students chose 146 free time activities on tA® geade, compared to 168 chosen
activities on the 8 grade. This means an average of 9.7 activitiesfelent on the"
grade and 11.2 activities per student on tfegBade. The most significant increases
between grades have occurred with using English Riitnish friends increasing from 4
cases to 10 cases, playing console games in Emngfith increased from 8 cases to 12,
talking with foreigners increasing from 7 to 10,danisiting English web sites

increasing from 4 to 7 cases.

The practice of some free time activities had aleoreased as reported by students.
Having heard English while travelling decreasednfrb3 cases to 12 cases, seeing or
hearing English for instance in TV commercials éased from 13 to 11, and flipping
through English magazines and books decreased2rtonl. This shows also the lack
of accuracy in the answers since all of the stuglevito had heard English while
travelling abroad on the”‘?grade, should have answered positively also or?orf’i“grade
since they were asked about all of their past eapees. Either the question was
misinterpreted by the student to be about the yeest, or the student thought differently
about the level of hearing English on th€ grade: for instance it might be that the
student thought s/he should have heard more Englishder to answer positively than
sihe had thought on thé“2grade. The same explanation could be possibleher
decrease in perceived English in commercials: ghibe that on the'Bgrade some
students felt they should hear or see more Enghslorder to be able to answer

positively.
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Next to some of the questions the questionnairgiged a space for a more specific
answer in case the student answered positivelgedree time activity in question. The
student was asked, for instance, which TV showyg thatched or which games they
played. There was a variety of answers to thesetiques. The most popular TV show
was Simpsonsreported by three students on th& grade and four students on tHé 3
grade. Other TV shows were not mentioned more t¢imenor two times. These included
different series, game shows, reality shows, realtompetitions, children’s
programmes, cartoons and nature programs. Comatsmére mentioned wereucky
Luke Donald Duck PokémorandUncle Scroogehowever, all of them were mentioned

only once.

There was a large variety of computer games mestiotut none of them was
mentioned several times, with the exceptioMifiecraft that was mentioned twice on
the 3% grade. None of the console games was mentioned than one time. Examples
of the games mentioned include sports games, ageegames and competitive music
games. There were two more popular online gamegaare sites mentionedClub
Penguinwas mentioned three times on tHé grade and two times on th& grade, and
Miniclip.com was mentioned three times on tHE grade and once on th& grade.
Battlefield Heroesvas mentioned twice on thé? grade. Other answers included web
sites with various games, virtual game worlds, esba@ame and a site with dress up
games. There was some overlap between differerdtiqune sinceClub Penguinwas
mentioned twice as a virtual place on ti&dtade. It is a virtual world with games and
activities, so it is not surprising that it was lumed both on the question about online
games and about virtual placésoviestarplanetvas mentioned once on th& grade
and twice on the'3grade. It is a virtual place where one can playegin virtual chat
rooms and make movies and cartoons with own vimuavie starFacebookwas also
mentioned twice on the"3grade as a virtual world. As a web site to watciine
videos, onlyYoutubewas mentioned, 8 times on th& grade and 9 times on th& 3
grade. One student mentioned ‘English music’ fa& tluestion about online videos.
Other English web sites that students reportedimigiincluded web sites offering
translation or picture searches, and web siteserard with certain hobbies. On th¥ 2
grade two students reported using English at thalibies which was an English club.
On the & grade two students reported using English in teports hobbies. Using
English for online conversations was not commonweleer, on the ¥ grade it was

reported by one student and on tH& ggade by two students. On th& grade one
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student reported using English for conversationMowiestarplanetalthough there was
an explanation that only simple greetings such Mg hame is.”. and “Hello” were
used. On the "3 grade one student reported using English for cmati®ns orPanfu

and one student dRuneScape

Generally, it seems that children have contact Witlglish in their free time in various
ways. Music, TV, Internet and games are popular ragmibe students, and many of
them have heard English while travelling abroade Btudents had various contacts
with English already on the"®grade, before starting to study it at school. Tthes
presupposition of students having some attitudesutds English language already on

the 2 grade seems valid.

Part 2

| have heard or used English in some other situatioor place

This question asked if the children had heard edusnglish in some other situation or
place than the options provided in Question 1. @thkthe 2¢ and & grade, six
students answered this question providing possithler free time activities concerning
English language. Some of them provided more tha@ option. Some situations
provided by students are overlapping with the free activities provided earlier but all
answers are reported. On th&" Zrade students mentioned travelling three times,
providing specific countries or places such as dkieslope. One student mentioned
hearing or using English at school and one in thgligh club. One student heard or
used English ‘almost every day with neighbours’d @mother student heard or used
English both at his/her relatives’ place and at @o@n the ¥ grade three students
mentioned travelling, all mentioning specific caugs. One student heard or used
English at his/her neighbour's place and anothes wmen his/her relatives were
talking. One student mentioned hearing or usingliEm@t home. The only significant
change between th8%and & grade is that hearing or seeing English at schvaal left
out of the responses on thd grade. This was probably seen as an obvious arfswer

all students on the%grade.
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5.4 The students’ attitudes towards English

Part 3

Part 3 consisted of five different questions atstutlying English language and hearing
or using English language in free time. Two questioere slightly different for" and
3 graders. On the"2 grade these two questions were about the expausatibout
studying English, whereas on th& grade they were about the experiences of having
studied English at school. The five questions vileesfollowing:
1. How important do you think it is to learn English?
2. How nice it is for you to start learning Englishxhautumn? (%' grade)
How nice it is for you to learn English at scho(8? grade)
3. How easy do you assume it to be to study Englighxytade)
How easy for you it is to study English’?d(grade)
4. How nice it is for you to hear English in your frizme?

5. How nice do you think it would be to use Englistyour free time?

The answers will be looked at first from the pectpe of how the students answered
as a group on the"®and & grade, and what kinds of changes there were iim the
answers as a group between the grades. Afterthigisjuestions are analysed in relation
to the individual respondents: how individual stuidechanged their attitudes between
the grades. This will show if there are studentoosehanswers have changed only
negatively or only positively, or if their answelnsve changed both positively and

negatively.
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1. How important do you think it is to learn English?

4 - H 2nd grade
3rd grade

Very Somehow A little bit Not at all

FIGURE 6. The children’s opinions about the impoc& of learning English

The students believed generally that learning Ehglvas important. None of them
answered that it was not important at all. The emis! opinions changed a little
between the® and 3' grade. On the"™ grade the most common answer (7 students)
was that learning English was very important, bweé¢ students also thought it was
important only a little bit. On the™grade the most common answer was that learning
English was somehow important (8 students), buy amle student thought it was

important only a little bit.
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2. How nice is it for you to start learning Englishnext autumn? (29 grade)

How nice is it for you to learn English at school?3" grade)

5 .
4 .

H 2nd grade
3 A 3rd grade
2 .
) :I .
0 T T T

Very Somehow A little bit Not at all

FIGURE 7. The children’s opinions about how nicesito learn English at school

The students have generally positive attitudes wbearning English at school.
Learning English at school was relatively nice erynice for 12 students on th&?2
grade and for 11 students on théggade. However, there were also two students @n th
2" grade and three students on tffegBade who liked learning English only a little and
one student who did not like learning English dt @hus the students’ attitudes

changed slightly into more negative ones on figrade.
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3. How easy do you assume it to be to study Engl2" grade)
How easy is it for you to study English? (8 grade)

10

5 B 2nd grade

3rd grade

Very Somehow A little bit Not at all

FIGURE 8. The children’s opinions about how easy tb learn English at school

The students’ opinions in total have changed otigh8y. The majority of them (9
students) assumed on th¥ grade that learning English would be relativelgyeaand
the majority of them (10 students) still think dret3® grade that it is relatively easy.
None of the students on either grade believes ilgguiEnglish is not at all easy. The
opinions have changed slightly into more positiveesy since on the"2grade four
students and on thé’3jrade only two students thought learning Englistuld be or is

only a little bit easy.
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4. How nice is it for you to hear English in your fee time?

8

7

6

5

4 - B 2nd grade
3rd grade

3 .

2 4

N .

0 T T T 1

Very Somehow A little bit Not at all

FIGURE 9. The children’s opinions about how nices ito hear English in their free

time

The appeal of hearing English in their free time Haminished among the students on
the 3 grade. On the™ grade over a half of them (8 students) answeratlitfis very

nice to hear English in their free time. On tf&égade the answers were divided more
evenly between hearing English being very nicetflents), somehow nice (5 students)
or a little bit nice (4 students). Only one studentboth grades had the opinion that

hearing English in free time was not nice at all.
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5. How nice do you think it would be to use Englisin your free time?

4 - M 2nd grade
3rd grade

Very Somehow A little bit Not at all

FIGURE 10. The children’s opinions about how nics ko use English in their free
time

On both grades 12 students thought that it wouldsdmmehow or very nice to use
English in their free time. Three students thought it would be only a little bit nice.
However, none of them thought it would not be nideall. The answers have not

changed significantly between th& and 3 grade.

Changes between the™ and 3¢ grade with respect to individual students

The answers to all the questions in Part 3 weredatith numbers: Very = 3, To
some extent = 2, Alittle = 1 and Not at all Gz All the students’ responses were
analysed individually and the changes in their @svbetween the"2and & grade
were indicated. For instance, if the student haslvanedto some exterib a certain
question both on the"2and & grade, this was marked as 0 (no change). If thdesit
had answered little (=1) on the 2 grade, ando some exter(t2) on the % grade, the
change was marked as +1. On the other hand, gfttiteent had answeréal some extent

(=2) on the ¥ grade ana little (=1) on the & grade, the change was marked as -1.
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All the questions were formulated in a positive waince all of them asked how
important, nice or easy it was to study Englishhear and use English in free time.
Thus the changes that are negative (-1 etc.) diretect attitudes having changed into
more negative ones toward the English language dsstwthe grades. Vice versa, the
changes that are positive (+1 etc.) reflect atdtutaving changed into more positive
ones. Thus positive changes is a term used focdakes when compared to their own
opinions on the ® grade, the "8 grade students see learning English as more iamtort
like learning English more than they expected,kh@arning English is easier than they
expected, and like more hearing and using Engtigheir free time. The answers coded
as positive or negative changes are first showan tasal for all students as a group and
then on individual student levels.

Change among
all students
How important do you think it is to learn English? +1
How nice is it for you to learn English at school? -2
How easy is it for you to study English? +3
How nice is it for you to hear English in your frie@e? -4
How nice do you think it would be to use Englistyour free time? -1

FIGURE 11. The change in attitudes among all thdesits as a group between tAg 2
and 3 grade

When looking at the results of all the studentg] how their attitudes have changed
between the @ and & grade, there are both positive and negative clsaimgeheir
totals. The opinion about the easiness to studyignbas changed the most positively
(+3) which means that in total studying Englistcasidered easier than the students
had expected on thé%yrade. The opinion about the importance of learinglish has
also changed positively even though only slighttl)(which means that the students
find learning English slightly more important onett8® grade. Learning English at
school has lost some of its appeal since opinitoesiahow nice it is to learn English at
school have changed negatively (-2). Using Engimsfree time has lost a little of its
appeal as well (-1). The question with the mostatigg change is about hearing
English in free time (-4): on thd'2grade students found hearing English in their free

time nicer than on theé®%grade.
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Changes in individual students’ answers

The individual students’ answers were also analyseatder to see if their answers to

the questions had changed positively or negativEhere were five students whose

answers to all questions had changed only positiwehad not changed at all, and thus
their totals were all positive. In addition, thevere six students, whose answers to all
guestions had changed only negatively or had nan@éd at all, consequently resulting

in their totals to be negative. Four students haith Ipositive and negative changes in
their answers, and their totals were 0 or +1.

Students Their totals
Only positive (or neutral) 5 +1, +2, +2, +4, +6
changes
Only negative (or neutral) 6 -1,-3,-3,-3,-3,-6
changes
Both positive and negative 4 0,0,0, +1
changes

FIGURE 12. The changes in individual studentstadies

As mentioned above, positive changes is a term issetie changes when compared to
the students’ opinions on th&%ayrade, the "8 grade students see learning English as
more important, like learning English more thanyte&pected, think learning English is
easier than they expected, and like more hearidguaing English in their free time.
Five students had only positive changes, althobhghchange was not very significant
(+1 or +2) except for two of them (+4 and +6). Sindents had only negative changes
and the change was somehow significant with 5 efrtl§-3 and in one case -6) whereas
one student had a total of -1. Four students h#d fositive and negative changes and

their total stayed O or +1.

The groups of students with positive, neutral aadative changes are about the same
size, 4-6 students. However, the students withtivegahanges display slightly bigger
changes than students with positive changes. Fodests have a negative total change
of -3 and one student has a total change of -6omparison, only two students show
significant increase in positive attitudes abouglih. There are two students whose

attitudes have changed positively or negativelyaisignificant way, +6 and -6. To
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conclude, the students’ attitudes have changededsstwhe 2 and 3 grade, some

reporting more positive attitudes on tHe@ade and others more negative attitudes.

14

12 A

B Girls

— Boys

2nd grade 3rd grade

FIGURE 13. The positive attitudes towards Engligtgbnder

The genders were compared through their totalsnefvars about attitudes. On both
grades, girls had generally more positive attitudesards English than boys. However,
the girls’ general positivity about English has mesed from the"2 grade (12) to the

3 grade (10.9). On the other hand, boys’ generatipity about English has increased
from the 2° grade (8.8) to the™®grade (10). Thus the difference between genders is
smaller on the "8 grade but the girls’ responses are still slightigre positive than the

boys’ responses.
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Girls

2
3
-4
5
6

FIGURE 14. Individual changes between tAtand & grade by gender

When comparing the situation on th& and & grade, two girls have become more
positive about English, three of them have a néutnange, and four of them have
become more negative. Four boys have become maitivpoand two boys more

negative.

16
15
14
13 -
gl [ |1 |0
%l | H I E B
¥l 'H'H EH B ]
i 0 HHEE -
8 ..... . . W 2nd grade
=l 0 'H'EE’ H N g
6 . . . . . . . = 3rd grade
il 00 E AR | |
il ' H'HEE | |
Nl 'l HEE R H i
il 'H'H'EE H N
il 'H'HHE B | |
Nl ' 'H'H R i |
Girl G2 G3 G4 G5 G6 G7 G8 G9 Boy B2 B3 B4 B5 B6
1 1

FIGURE 15. Individual changes between thtahd 3 grade (in the order of highest-

lowest positive attitudes on th&Zyrade)
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Individual changes provide more support for thet that the change between th¥ 2
and ¥ grade seems to have been more positive for the thmn the girls. Four boys
have changed their opinions to be generally mosgtige, and two boys more negative.
Only two girls have become generally more positivéheir attitudes, three girls have
not changed as it comes to the total of their arswand four girls have changed their
opinions to be generally more negative. Howeveshiuld be taken into account that
girls had generally more positive attitudes thapsdooth on the™® and 3 grade. Their
attitudes changed more negatively between tHead & grade but they still stayed
more positive than the boys’ attitudes in general.

Part 4

In your opinion, what is the most important reasonto study English?

12 -

11 -

10 -

9

8 -

7

6 - M 2nd grade
5 I 3rd grade
4 I

3 ~ .

2 - I

1 4 I

0 - ; .

Abroad Communication

FIGURE 16. The reasons for studying English

The most important reasons for the children to ystidglish were all part of two
categories: travelling abroad and communicatione Emnswers have not changed
significantly between the"2and & grade as it comes to the most important reason to
study English. The most common answer on both grasléravelling abroad. The
answers concerning travelling abroad were theviofig (the students’ Finnish answers
are given in brackets):
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One can use it in other countries as well? (eade) (Voi kayttaa sita muissakin maissa.)

One can talk abroad with people™{grade) (Voi jutella ulkomailla ihmisten kanssa.)

With it one manages abroad"{@rade) (Silla parjaa ulkomailla.)

If 1 go abroad | have the skills and | understa(®l® grade) (Jos menen ulkomaille osaan ja
ymmarran.)

To be able to speak English abroad® (fade) (Ett4 osaan puhua englantia ulkomailla.)

To be able to speak English abroad. For instanaméf goes to Germany, and cannot speak
German, they can speak English(grade) (Etta voi puhua ulkomailla englantia. Janee
vaikka Saksaan, eiké osaa saksaa, voi puhua eiagjant

To be able to speak with foreigners, because letrav lot. (2° grade) (Ettd voi puhua
erimaalaisten ihmisten kanssa, koska kayn paljotkarita.)

If one goes abroad when they are grown-up, they ned&now English. (¥ grade) (Jos menee
isona ulkomaille niin pitdé osata englantia.)

If I go to a different country | could speak diféett country. (¥ grade) (Jos menen erimaahan
osaisin puhua eri maata.)

If one goes abroad, one can speak ff! gPade) (Jos kay ulkomailla, osaa puhua sit4.)

Abroad one understands better and is able to hawenaersation. (3 grade) (Ulkomailla
ymmartda paremmin ja pystyy keskustelemaan.)

One manages abroad™(grade) (P4rja4 ulkomailla.)

To manage abroad. (3rd grade) (Etta parjaa ulkdsil

To be able to go abroad.{@rade) (Ett4 voi menna ulkomaille.)

One manages abroad. (3rd grade) (Parjaa ulkomailla.

To be able to speak English abroad’ ¢Bade) (Etta pystyy puhumaan ulkomailla englapntia.

To be able to speak with foreigners while travelliabroad. (8 grade) (Ett4 voi puhua ulkomaan
matkoilla ulkomaalaisten kanssa.)

To manage abroad. (3rd grade) (Etta péarjaa ulkdsil

Communication in general or talking with foreigneras the other area of reasons that

students found important for studying English.

Communicating with other people "{Zjrade) (Kommunikointi muiden ihmisten kanssa.)
Talking with foreigners. (¥ grade) (Puhuminen muun maalaisten kanssa.)

To be able to speak English"{grade) (Siksi etta voisi puhua englantia.)

To be able to speak also with people from differmintries. (3 grade) (Etta voi puhua myds
erimaalaisille.)

Then one can speak with / get to know otherd. dfade) (Sillon voi puhua / tutustua muiden
kanssa.)

Talking with foreigners. (3rd grade) (Ulkomaalaisteanssa puhuminen.)

Then one can speak with foreigners? (Bade) (Sitten osaa puhua erimaalaisten kanssa.)

One can speak with foreigners™(@rade) (Voi puhua ulkomaalaisten kanssa.)
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Two students had both aspects, going abroad andragjeoommunication, in their

answers.

To manage abroad and to be able to have a coneersaith people from different countries.
(2" grade) (Etta parjaa ulkomailla ja voi keskustellanaalaisten kanssa.)

If one is abroad, they are able to understand.other and father are talking something in secret,
one can understand.'{3rade) (Jos on ulkomailla, pystyy ymmartamaan.aiga isa puhuvat

jotakin salaa, pystyy ymmartamaan.)
One student had the aspect of war in b8ttaad 3 grade answers.

If there will be war in Finland, and one needs tvmto a foreign country. {2grade) (Jos
Suomeen tulee sota ja joutuu muuttamaan vieraasaehan.)
If 1 would be evacuated to another country for dleytso | would be able to speak EnglisH? (3

grade) (Jos minut evakuoitaisiin toiseen maahalkekst, niin osaisi puhua englantia.)

Part5

In which situations it would be nice for you to beable to use English?

8
7
6
5
4 1 M 2nd grade
3 3rd grade
2 -
- 1
0 T T T ]

Abroad Talking witha  Games or computer Other

foreigner

FIGURE 17. The situations in which the children Veblike to be able to use English
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Communicative situations are clearly the majoritpoag situations in which the
children would like to be able to use English. Tinajority of the situations they
described have to do with travelling and talkingthwforeigners. A few of them
mentioned needing English with playing games ongisiomputer, and some of them

had other reasons for needing English which wezddhowing.

At home, so | would understand what mother andefatine whispering. (2 grade) (Kotona, etta
ymmartaisin mité aiti ja isa kuiskuttelevat.)

At school and when going abroad™{(@rade) (Koulussa ja kun lahtee ulkomaille.)

When the children of family friends speak Englisithvtheir own relatives. (2 grade) (Kun
tuttavaperheen lapset puhuvat enkkua omille susillésen.)

In all situations. (¥ grade) (Kaikissa tilanteissa.)

When talking. (% grade) (Juttelussa.)

As far as the use of English abroad was concersathe students answered that it
would be nice to be able to use English abroadenegal whereas some of them

described specific situations in which they woudetd English.

Abroad. (2nd grade) (Ulkomailla.)

I am in a shop abroad, mother is trying on clotires | need to be able to go to the bathroom.
(2" grade) (Olen ulkomailla kaupassa, &iti on sovittasa vaatteita ja minun pitaa paasta
vessaan.)

Speaking abroad in a hotel and in a restaurafftgfade) (Puhuminen ulkomailla hotellissa ja
ravintolassa.)

Abroad e.g. in shops. [grade) (Ulkomailla esim. kaupoissa.)

So | am able to ask for advice abroad? (fade) (Etta voin kysya neuvoa ulkomailla.)
Abroad to speak with others."{Zjrade) (Ulkomailla puhua toisten kanssa.)

To be able to buy ice cream{@rade) (Etta voi ostaa jaateloa.)

Abroad. (3rd grade) (Ulkomailla.)

Travelling. (3° grade) (Matkustelussa.)

Abroad one understands better and is able to havewersation. (3 grade) (Ulkomailla

ymmartaa paremmin ja pystyy keskustelemaan.)

When the answer concerned talking with foreignergeneral, many students answered
simply talking with foreigners although some of rthedescribed a more specific

situation.

If some foreigner would come to talk something imglish, | would understand. 12grade) (Jos

joku ulkomaalainen tulisi puhumaan jotain englasnikiin ymmartaisi.)
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When talking with a foreigner. {2grade) (Puhuessa ulkomaalaisen kanssa.)

If one meets foreigners. @grade) (Jos tapaa ulkomaalaisia.)

If | want to talk with a foreigner. (3grade) (Jos haluan puhua jonkun vierasmaalaisesska)

If talking with some unknown English person'(grade) (Jos puhuu jonkun tuntemattoman
englantilaisen kanssa.)

When talking with a foreigner. @grade) (Kun puhuu ulkomaalaisen kanssa.)

When someone cannot speak FinnisH.dBade) (Kun joku ei osaa suomea.)

If | would get a friend who speaks English’®(@ade) (Jos saisin englanninkielisen kaverin.)

There was a small change between tffeadd 3 grade with respect to whether the
students were talking about using English abroadwith foreigners probably in
Finland. On the %' grade seven students mentioned needing Englisladtand four
with foreigners in general, whereas on tffegsade five students thought they needed
English abroad and eight students with foreign@rsthe 2 grade there was only one
case when it was completely clear that the studest talking about using English in

Finland, whereas on th&'grade there were three cases like that.

We are going to have an au pair who only speakdigtndt would be nice to be able to speak
with him/her. (2% grade) (Meille tulee au pair joka puhuu vain entj& olisi kiva osata jutella
sen kanssa.)

When some tourist who has come to Finland asks thimge (3 grade) (Kun joku Suomeen
tullut turisti kysyy jotain.)

When foreign guests are visiting'{8rade) (Kun ulkomaalaisia vieraita tulee kylaan.)

To help foreigners who are visiting Finland(@rade) (Auttaa ulkomaalaisia, jotka vierailevat
Suomessa.)

Thus the 3 graders described more often situations wherei§inglas needed to talk
with foreigners in general, whereas tHé graders thought about using it abroad more
often. It might be that starting to learn Englighsehool has made the students notice
that they may need English also in Finland. Engismeeded in Finland also for
playing games or using the computer which camesadrothe answers of two students
on both grades.

When playing English games."{@yrade) (Englanninkielisia peleja pelatessa.)

With computer stuff. (' grade) (Tietokonehommissa.)

Abroad or when playing Xbox + with computer™(@rade) (Ulkomailla tai kun pelaa xboxia +
tietokoneella.)

In games. (8 grade) (Peleissa.)
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Part 6
Do you think that English is needed in Finland?

13
12 -
11 -~
10 -
9 -
8 -
7 H Yes
6 - No
5 4 H Empty
4 -
3
2
1 4
0 - T
2nd grade 3rd grade

FIGURE 18. The children’s opinions about whethenat English is needed in Finland

Children’s opinions have not changed significabtiyween the™ and & grade. On

the 29 grade 12 students and on thitdgade 13 students thought English was needed in
Finland. Two students changed their answer from™dh the 2° grade to “Yes” on

the 3¢ grade. One student answered “No” on both grades.gudent did not answer

the question on thé®rade.



61

Why or why not is English needed in Finland?

0 -

H 2nd grade
3rd grade

il

Foreigners in Foreigners Touristsin ~ Computers and Other
general (living) in Finland games
Finland

FIGURE 19. The children’s reasons why English isdesl in Finland

The reasons given by students to support the irapoet of English in Finland are

mostly about foreigners and tourists. On tH grade foreigners and tourists were

included in the answers of nine students and or8thgrade they were mentioned by

twelve students. Foreigners in general were meetidaur times both on théd®2and &

grade.

If there are foreigners one can speak with thetnis-an international language "{Zjrade) (Jos
on ulkomaalaisia ihmisia voi puhua niiden kanssa -en kansainvalinen kieli.)

With foreigners who don't understand Finnish™(@rade) (Erimaalaisten kanssa, jotka ei
ymmarra suomea.)

If one has foreign friends. [2grade) (Jos on erimaalaisia ystavia.)

Because if a foreigner asks somethin§® (2ade) (Koska jos ulkomaalainen kysyy jotain.)
Because not everybody speaks FinnisH.dfde) (Koska kaikki eivat puhu suomea.)

Talking with foreigners. (8 grade) (Ulkomaalaisille puhuminen.)

Foreigners, online, games'{@rade) (Ulkomaalaiset, verkossa, peleissa.)

A little bit, if a foreigner asks for some advig@® grade) (Vahan, jos ulkomaalainen pyytaa

jotain neuvoa.)
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Foreigners living in Finland were also mentionedrftimes both on the"2and &

grade.

One can talk with English speaking people who haesed here. (¢ grade) (Voi jutella tinne
muuttaneiden enkunkielisten kanssa.)

There are foreigners living also in Finland'¥(@grade) (Suomessakin asuu ulkomaalaisia.)
Because there are foreigners also in Finlanl.gade) (Koska Suomessakin on ulkomaalaisia.)
There are a lot of English speaking people hefé gfade) (T4alla on paljon englanninkielisia.)
Also here there are foreigners(@rade) (Taallakin on ulkomaalaisia ihmisia.)

Because there are foreigners in Finland. g8ade) (Koska Suomessa on erimaalaisia.)

One can talk for instance with foreigners who limeFinland. (3 grade) (Pystyy puhumaan
vaikka Suomessa asuvien ulkomaalaisten kanssa.)

Because there are a lot of foreigners hef®gfade) (Koska taalla on paljon ulkomaalaisia.)

Tourists were mentioned once on thégade and four times on th& grade.

Because if for instance one needs to give advis®nee foreigner, where is some attractiofi? (2
grade) (Koska jos pitda vaikka neuvoa jotain ulkalaista, ettd missé on jokin nahtavyys.)

If a tourist asks something.'{3jrade) (Jos turisti kysyy jotain.)

Because many foreigners visit heré? (Bade) (Koska taalla kay monia erimaalaisia.)

Because some people may travel to Finland® ¢Bade) (Koska jotkut voivat matkustaa
Suomeen.)

Because how else could we speak with tourist§?gfade) (Koska miten me voitais muuten

puhua turisteille?)

Computers or games were included in the answenefstudent on the"2grade and

one student on thé%3yrade.

E.g. instructions for computer remain unclear,riealoes not know English."2grade) (Esim.
tietokoneen ohjeet jaa epaselvéksi, jos ei osaknetiey)

Foreigners, online, games'{8rade) (Ulkomaalaiset, verkossa, peleissa.)

Other answers were the following:

It is an important language."fZyrade) (Se on tarkea kieli.)
I don’t know. (2° grade) (En tieda.)
For studying. (3 grade) (Opiskeluun.)
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On the 2 grade three students and on tffegBade one student answered that English is

not needed in Finland. Their reasons for their igpinvere the following:

Finnish is spoken here."(rade) (T44lla puhutaan suomea.)

I don’t know for what it is needed.grade) (En tiedd, mihin tarvitaan.)

Not that much, no because there are more Finnispledere. (¥ grade) (Ei hirveesti, ei koska
taalla on suomalaisia enemman.)

In Finland Finnish, Swedish and Russian are spdi@hgrade) (Suomessa puhutaan suomea,

ruotsia ja venajaa.)

The students generally think that English is neaddenland. Their answers reveal that
the need to use English is most commonly associattdcommunicating with people
who do not speak Finnish. A few students associtttedneed to use English with
computers, and some thought about its importan@wnder point of view. Only one
student thought that it was needed for studyingwéier, the question did not ask to
include many reasons why English is needed and it of the children provided
only one reason. Thus the answers most likely tetheafirst reason that came to their

mind but not all possible reasons they could havedht of.

Part 7

Would you like to hear or use more English in yourree time?

10

H 2nd grade

3rd grade

| -

Completely agree Agree more or less Disagree more or Completely
less disagree

FIGURE 20. The children’s willingness to hear oe msore English in their free time
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Students are quite positive about hearing and Usirglish in their free time. 27% agree
completely that they would like to hear or use mBnglish, and 67% on thé%grade
and 53% on the'3grade agree more or less. However, whereas o@"ttgrade only
one student disagreed more or less with the stateroe the 3 grade there were three
students who disagreed more or less. This may toeat@s on the3grade English is a
part of school and includes homework, for instantke initial enthusiasm about
foreign language may be wearing off for these siteleHowever, none of the students

completely disagreed with the statement on eithaaley

Part 8

Do you believe you learn English more at school @n your free time?

M 2nd grade

3rd grade

More at school More in free time Same on both

FIGURE 21. The children’s opinions about learnimgksh at school or in free time

None of the students believes they will learn mienglish in free time than at school.
However, almost half of the students believe thély learn English as much in free
time as at school. This seems to show that theestadrealize the opportunities and
possibilities they have to learn English also alésihe school. There is no significant

change between thé%and & grade in results.
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Part 9
What things come into your mind when you hear the wrds the English languag®
Name 3 things.

English (language) | |
Football
Facts about English language
Travelling

English words

Foreign countries or foreigners 3rd grade
England or English person W 2nd grade
Studying English (e.g. exams, lessons)
Willingness to learn or know English

Negative adjectives

Positive adjectives

FIGURE 22. Associations with the worttee English language

Answers varied a lot between students. Positiveciides were quite common both on
the 2% and & grade, including adjectives suchglad (iloinen) nice (kiva, mukava)
fun (hauska)andeasy (helppo)Negative adjectives were not that common andidexd
for instanceirritating (&rsyttava) andweird (omituinen) On the 2* grade England or
English person and foreign countries or foreigrveese mentioned various times. Five

students also expressed willingness to learn Bnghsthe following ways:

| would like to learn it. (¥ grade) (Haluaisin oppia sita.)

It would be great to know it. {2grade) (Ois hieno osata sité.)

New goals. (2nd grade) (Uusia tavotteita.)

It would be worth it to learn it. {2 grade) (Kannattaisi opetella.)

Willingness to participate immediately in the taiggi(2® grade) (Halu ryhtya heti jutteluun
mukaan.)

On the & grade studying English was mentioned various tirbgsmentioningschool
(koulu) homework (laksyt)English lessons (Englannin oppitunti, englanninnitinor

last lessons (viimeiset oppitunniffhe English language as such, as well as specific
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English words, were also mentioned. One studentliatiree answers on th& grade
connected with footballWayne RooneyManchester Unitedthe English national
football team (Englannin jalkapallomaajoukkuén the 2 grade the same student had
answered onlyootball (jalkapallo) showing consistency in his connection with fotitba

and English language.

Besides the answers that were one of the typesionedt before, there were various
different answers. On thé“grade these includetle Dutch language (hollannin kieli)
Finland is a completely stupid country (Suomi oanittyhma maa)hew acquaintances
(uusia tuttavuuksia)language of human (ihmisen kielfish (kala) games (pelitiand
speaking in English (englannin kielella puhumine@h the &' grade the answers left
outside of the groups wenmot really anything (ei oikeastaan mitadanjnknown (ei
tuttu), England/English word (Englanti-sand)anguage-word (Kieli-sanaflog (koira)
and au pair (au pairi) One student answered on tHé grade boredom muffin, red
pillow. not else®© © ©” (tylsyys, muffinssi, punainentyyny. eipa mués® ©).

To conclude, the students have a variety of assongfor the word&nglish language
The associations are mainly positive or neutrafjatige associations being slightly
more common on thé®grade than on thé'®grade. On the3gradeEnglish language
is associated more with school than on th qade. Foreign countries (especially
England) and foreigners (especially English people) common associations on both

grades.
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Part 10

In your opinion, what kind of language is English”™Name 3 things.

25
20
15 +

H 2nd grade
10 - 3rd grade
5 i -
0 I |

Positive Negative Neutral

FIGURE 23. The amount of positive, negative andna¢descriptions of the English

language

There is no significant change in the amount oftp@sand neutral descriptions of the
English language. The positive descriptions haw@adsed by one answer and neutral
ones have increased by one answer. However, treineglescriptions have increased
by six answers which could be considered significarhe positive descriptions
included funny (hauska; hassu; hauskan kuuloista; kuulodtaasulta) nice (kiva;
mukava) entertaining (viihdyttavg)useful (tarpeellinen; hyodyllinenyreat language
(hieno kieli; hyva kieli) easy (helppoa; aika helppo; suht helppo oppiajeresting
(mielenkiintoinen), | could speak in English witletiver/father (voisi jutella &idin/isan
kanssa englanniksidand can be used anywhere (voi kayttaa kaikkiallthe negative
descriptions includeddifficult (vaikea; vaikea muistaa; hankalaaomplicated
(monimutkainen; monimutkikagsgometimes irritating (joskus arsyttaydporing (tylsa)
andpig Latin (siansaksaaNeutral descriptions weneormal (normaali) weird (outo;
seko; kummallinen; janna; epatavallista; omituineepmmon (yleinen), OK (OK),
pretty normal like Finnish (aika tavallinen kutemosnikin), is similar to Dutch, German

and Belgian (muistuttaa hollantia, saksaa ja be#gja practical function
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(kaytannollinen tarkoitusind different language (eri kieli)Some of these answers

were mentioned by more students than one.

Part 11

What the English language is used for?
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FIGURE 24. The uses of English

In this part of the questionnaire the students vesieed what the English language is
used for. On the™ grade the students were listing general thingiotwith a language:
speaking (11), writing (2) and reading (1). Othsesiof English included being abroad
(3) and talking with foreigners (1), artdlling (1). On the % grade speaking (8),
foreigners (4) and travelling (2) were still the sh@wommon reasons, but games or
playing were mentioned by two students and oneesiiuthentioned that English is a
general language. Many students answered brigdlyjnistanceto speak The longer

answers were the following:

General language with which one can manage in angtey. (2 grade) (Yleiskieli, jolla parjaa
maassa kun maassa.)

To get food in a foreign country.@grade) (Saadaan ruokaa vieraasta maasta.)

If there will be a new English speaking friend there can speak. @grade) (Jos tulee joku uusi
englanninkielinen kaveri niin voi puhua.)

To manage abroad.(grade) (Ulkomailla parjaamiseen.)
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It is spoken like we speak Finnish"{grade) (Puhutaan sita niinkuin meilla suomea.)

To speak with people who do not know Finnisi? ¢Bade) (Puhutaan sellaisten kanssa jotka ei
0saa suomea.)

It is a general language.{grade) (Se on yleiskieli.)

To speak. Helps if playing some game because gareasften in English. (3grade) (Puhutaan.
Apuna, jos pelaa jotakin pelid, koska pelit ovaingnglanninkielisia.)

To be able to speak with the EnglisH® @ade) (Voi keskustella Englantilaisille.)

To have conversations with foreigners® (gade) (Keskustellaan ulkomaalaisten kanssa.)

To manage abroad.'{3jrade) (Parjataan ulkomailla.)

To speak with foreigners, to speak with cousinsdcialize (or date). (8grade) (Puhutaan

ulkomaalaisten kanssa, puhutaan serkkujen karnssaysiellaan.)

Part 12
What else do you think about English language?

On both grades there were few students who respldiodais question. When answers

nothing (ei mitdan), not else (ei muuta)dl don’t know (en tied&are also excluded,

there were five answers on th¥ grade and six answers on tHégade. The answers

were the following:

Quite good language. @grade) (Ihan hyva kieli.)

One of the world’s easiest languages to leari.gfade) (Yksi maailman helpoimmin opittava
kieli.)

The English flag. (¥ grade) (Englannin lippua.)

It is spoken a lot. (¥ grade) (Sita puhutaan paljon.)

Fun. (29 grade) (Hauskuutta.)

Quite ok® (3 grade) (Ihan ol® )

Itis fun. (3 grade) (Se on hauskaa.)

Nice. (3° grade) (Kivaa.)

It is interesting. (3 grade) (Se on jannaa.)

Local policemen look stupid. @grade) (Paikalliset poliisit nayttaa tyhmilta.)

It would be nice to learn to speak it well™(Grade) (Sité olisi hauska oppia puhumaan

kunnolla.)

Eight answers expressed a positive attitude tolaglish language and three answers

were more or less neutral. It seems that an opestigu like this one may elicit

answers from students who have positive attitudetds the subject. These answers

are also generally quite neutral. However, it calfb elicit more spontaneous and

unexpected answers such as the answer about ldaa@mpen looking stupid.
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Part 13

In this part of the questionnaire the students werevided with seven different
beginnings of sentences and they were asked to letenine sentences in their own
words. The sentences were about the English laeguhg children were asked to
complete sentences about their opinions about &ngliow it sounds like, and about

their own English skills.

Complete the following sentences:

2" grade 3% grade

1. The English language is (Englannin kieli on)

Positive answers Positive answers

nice (7 students) (kivaa; mukavaa; mukavaice (7) (kivaa; mukavaa)
kieli) fun (2) (hauskaa)

fun (hauskaa); sounds funny useful (2) (hyddyllistd); important
(hassunkuuloista) (tarkeaad)

OK (OK) pretty easy (aika helppoa)
necessary (tarpeellinen) interesting (kiinnostava)
Neutral answers Negative answers
general (yleista) boring (tylsaa)

a language (kieli)

learning (opettelevaa)

The first question was the most general one, askhilgiren to complete a sentence
about what English language Nice is an adjective that seems to be preferred among
the children. Almost half of the students, severmshts on both grades, answered that
the English language is nice. On tH8 grade there were some neutral answers such as
a languagethat had disappeared on tH& grade. On the 3 grade the usefulness and
the importance of English were present in threevans whereas one student mentioned

on the 2% grade that English wascessary
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2. For me the English language is (Minulle englannikieli on)

Positive answers

nice (2) (mukavaa; kivaa); fun (hauskaa
important (2) (tarked); very important
(hyvin tarked); pretty important (aika
tarkead)

pretty interesting (aika kiinnostava)

a great language (hieno kieli)

having fun and learning (hauskanpitoa |z

oppimista)

Negative answers

a little bit difficult (vahan vaikeaa)

Neutral answers
speaking (puhumista)

normal (tavallista)

neasy and important (helppoa ja tarkeda)

Positive answers

fun (2) (hauskaa); nice (mukavaa)

easy (3) (helppoa), quite easy (aika
helppoa)

easy (sometimes more difficult) (helppog
(joskus hankalempaa))

weird (outoa)

important (tarkeda)

necessary (tarpeellista)

Negative answers
boring (tylsaa)
difficult (hankalaa)

Neutral answers

| cannot think of anything (en keksi)

The second question aimed at getting answers oora personal level, asking children

to complete a sentence about what English langismader them. The answers were

mainly positive.Nice and fun were mentioned various times, and the importarfce o

English came across in the answers of both grades.difference between grades is

that on the %§ grade six students answered that English was feasnem. On both

grades one student answered that it was difficult.

3. Itis nice about the English language t

ettd)

hat (Enghnin kielessd on mukavaa se,

Communication

one can speak it in England (sita voi pul
Englannissa)

one can speak with foreigners (voi puhu

ulkomaalaisille)

Communication
wahen one has learned it, one can speak
with foreigners (kun on oppinut sen voi
apuhua ulkomaalaisten kanssa)

one can use it also in other countries thd

one can speak with English speaking

England (sita voi kayttaa myods muissa

AN
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people (voi jutella enkunkielisten kanssa
one can communicate with many people
(voi kommunikoida monien ihmisten
kanssa)

one can speak English (voi puhua
englantia)

one is able to speak it (sitéd osaa puhua)
one understands (ymmartaa)

one can speak also something else than
Finnish (voi puhua muutakin kuin suome
one can discuss without others
understanding (voi keskustella muiden

ymmartamatta)

Properties of the language

there are fun words (siina on hauskoja
sanoja)

it makes one laugh (se naurattaa)

it is easy when practiced well (se on

helppoa kun sen harjoittelee kunnolla)

General

it exists (se on olemassa)

)maissa kuin Englannissa)
one can speak it abroad (voi puhua sita
ulkomailla)
one can speak abroad (pystyy puhumas
ulkomailla)
one manages with it in many countries
(silla parjgd monessa maassa)

one learns to speak (oppii puhumaan)

dyroperties of the language

it is easy to learn (sita on helppo oppia)
it is only 2 times a week (sitd on vaan 2
viikossa)

it is so easy (se on niin helppoa)

there are short words (siind on lyhyita
sanoja)

we are allowed to fool around at English
lessons (enkuntunnilla saadaan pelleilld
they are pronounced differently (ne
lausutaan erilailla)

it is different than Finnish (se on erillaist
kuin suomi)

it resembles Dutch (se muistuttaa

hollantia)

D

When asked what is nice about the English languagay students’ answers were

connected with speaking the language and the us®ss liave for speaking it, for

instance going abroad, communicat

ing with many [seopr

conversations. On the“3grade the students mentioned more often propeofiche

language, such as the ease to learn English.

having secret
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4. A bad thing about the English language is thatgnglannin kielesséa on ikavaa se,

etta)

Writing:
words are written differently than spoker
(sanat kirjoitetaan eri tavalla kuin
sanotaan)

it is difficult to write (sitd on vaikea

kirjoittaa)

Difficult to learnt
one does not learn it immediately (sita e
opi heti)

one does not learn everything so easily
(ettei opi kaikkea niin helposti)

it is not so easy to learn (sita ei opi kovir
helposti)

difficult to learn (vaikea opetella)

on the & grade there might be a lot of
English homework (3-luokalla siitéa tulee
ehka paljon laksyja)

there are difficult words (siina on vaikeit
sanoja)

it is so difficult to pronounce it (sen

aantaminen on niin vaikeata)

Not knowing it

one does not understand it if one does T
know English (ettei sita ymmarra, jos ei
osaa englantia)

if one doesn’t understand it, one does n
know what they are speaking (jos ei 0sa
ei ymmarra mita ne puhuu)

Other.

not everyone knows it (kaikki ei osaa sit

Writing:

1writing in English is so difficult
(englanniksi kirjoittaminen on niin
vaikeata)
the words are pronounced differently tha
written (ne sanat lausutaan eri lailla kuin
kirjoitetaan)
it is written differently than pronounced

i (se kirjoitetaan erilailla kun lausutaan)

Difficult to learn
sometimes it is difficult (se on joskus
1vaikeaa)
it takes time to learn (oppimisessa mene
aikaa)
it is difficult and it is slow to learn (se on
hankalaa ja sita oppii hitaasti)
one does not know it without learning (si
nei osaa ilman opettelua)
one has to remember those words (pit&a3
muistaa ne sanat)
there are so many difficult words (siina g
niin paljon vaikeita sanoja)
one has to learn many words (pitaa
aipetella monta sanaa)
one has to remember so much (pitda
muistaa niin paljon)
Dt
aOther.
nothing (2) (ei mikaan)

)

ta

|
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The students had already on tHé grade some expectations about English language.
For instance, they expected it to be difficult torpunce and they knew that English
words are written differently than they are spokBwo students mentioned also that it
was not nice that one did not understand what sthegre speaking without the
knowledge of English. On thé®3rade all students’ answers had to do with difficu
aspects of English, except two students answehag there was nothing dull about
English language. Difficulty to write English wasentioned three times, remembering
the vocabulary or remembering in general was meatoto be difficult by four

students and four students mentioned English wiffieult in general.

5. The English language sounds like (Englannin kiekuulostaa)

Positive Positive

fun (2) (hauskalta); entertaining fun (2) (hauskalta)

(viihdyttavalta) nice (2) (kivalta; mukavalta); quite nice
easy (helpolta) (ihan kivalta)

nice and fast (kivalta ja nopealta) a bit weird and interesting (oudolta vahan
good (hyvalta) ja kiinnostavalta)

Negative Negative

weird (3) (oudolta); a little bit weird to meweird (4) (oudolta); at first weird, after

(vahan oudolta mun korvaan); at first | studying not so much (ensiksi oudolta kun

weird (aluksi oudolta) opiskelee ei niink&an)
confusing (sekavalta) complicated (monimutkaselta); difficult
difficult (vaikealta) (vaikealta)

pig Latin (siansaksalta)
Neutrat
different than Finnish (erilaiselta kuin Neutrat

suomen kieli) like Dutch (hollannilta)

The English language soundeite andfun to a group of students both on tH¥ and
3 grade. It sounded alsmsy nice and fasandgoodon the 2% grade, and bit weird
and interestingon the & grade. However, there were five students bothhen?® and
3™ grade that thought English soundedird. However, Finnish worauto has both
meanings ofveird andstrangeor unfamiliar. It might be that children use this word in

order to describe something unknown to them ratgr something that is actually odd.
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On the 2° grade English was seen alsocasfusinganddifficult. However, on the'3

grade it was also seen asemplicated difficult and like pig Latin The amounts of

positive and negative descriptions were more o tas same both on thé%and &

grade: there were six positive descriptions andsewegative descriptions on th& 2

grade, and six positive descriptions an

d eight tiegalescriptions on the®grade.

Neutral descriptions were that English soudifferent than Finnist{2" grade) andike

Dutch (3 grade).

6. With the English language | am able to (Englanmi kielella osaan)

Speak
speak (puhua)

speak abroad (puhua ulkomailla)

Computer or games

things that have to do with computer
games (peliin liittyvia juttuja (siis
tietsikkapelit))

to use the computer (kayttaa tietokonetts

A specific example

greet (tervehtid)

count 0-12 (laskea nollasta kahteentoist
count to 10 (laskea kymmeneen)

order an ice tea (tilata Ice Tean)

get food in a foreign country (hankkia
ruokaa vieraassa maassa)

say “do’h” (Simpsons) (sanoa “do’h”
(Simpsonit))

sing Happy Birthday etc. (laulaa Happy
Birthday mm.)

say “dog” (sanoa koira)

“my name is X" (my name is X)

Other. nothing (ei mitaan)

Speak

speak (4) (puhua)

speak a little bit and order drinks (puhug
vahan ja tilata juomia)

speak a little bit (puhua vahan)

speak in foreign countries (puhua vierais
maassa)

help English people in Finland (auttaa

apnglantilaisia Suomessa)

Computer or games

play games (pelata pelejd); play (pelata
A);

A specific example

order a hamburger (tilata hampparin)

buy ice cream (ostaa jaatel6a)

Other.
quite much (aika paljon)
words, sentences (sanoja, lauseita)

invent new words (keksia uusia sanoja)

pSa
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On the 2% grade many students offered specific examplebaif existing knowledge of

English: they reported knowing greetings, numbaenes of food, songs, or specific

phrases or words. Two students mentioned being tablese some English with the

computer or games, and two students mentioned sea®n the ¥ grade the number

of specific examples was significantly reduced. Tstadents mentioned games. Eight

students mentioned to be able to speak with Entdisuage. Speaking seems to be the

first activity that students associate with Englishguage. Other aspects of language -

writing, reading and listening - were not

mentiomedny of the answers.

7. With the English language | am not able to (Enginnin kielella en osaa)

Speaking and pronunciation:
speak (2) (puhua); to speak and pronou

(puhua ja 4antaa)

Other.

read well (hyvin lukea)

make sentences (tehdé lauseita)
every single word (kaikkia yksittaisia
sanoja)

play (leikkia)

A specific example:

curse (kiroilla)

pronounce alphabets (lausua aakkosia)
negotiate prices with people (neuvotella
ihmisten kanssa hinnoista)

say “tree” (sanoa puu)

say “water” (sanoa vesi)

not more than 2 songs (kuin 2 laulua)

Speaking and pronunciation:

neay difficult words (sanoa vaikeita sanoj
say everything yet (viela sanoa kaikkea
pronounce everything (lausua kaikkea)
pronunciation is difficult (lausuminen on
vaikeaa)

speak well (puhua hyvin)

Other.

read fluently / write fluently (lukea
sujuvasti / kirjoittaa sujuvasti)
quite much (aika paljon)

(not) everything (2) (kaikkea)

explain all things (selittda kaikkia asioita

A specific example:

curse (kiroilla)

days of the week (viikonpaivid)

word “poor” (kbyha sanaa)

buy anything, it goes wrong immediately
(ostaa mitaéan, se menee heti vaarin)
Other.

| cannot answer this question (sorry) (E

osaa vastata tahan kysymykseen. (Sori

>
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On the & grade 33% of the students answered speaking aupeiation when asked
what they were not able to do with English languajbko (2007: 92-94) found out in
her study of 15-year-old students that pronunamaskills are essential to the student’s
self-confidence in using English. The poorer thedeht believes their pronunciation
skills to be; the more nervous they are to speakiéin Girls seem to be nervous about
speaking more often than boys. The students indtiuidy seem to generally have an
obvious interest in speaking English. When askedatwivas nice about English
language, many answers were connected with spedmgish and communicating.
Speaking was also mentioned various times as amearie the question what students
were able to do with English language. Thus stuglbave confidence in their speaking
abilities and in the light of these answers it sedikely that they consider precisely
pronunciation to be difficult. Thus teaching proniation thoroughly and with right
methods seems significant in order to support stisdénitial enthusiasm to speak the

foreign language.

Part 14

Draw here what comes to your mind about English laguage

Drawing seemed to be an activity that divided aleild Some of them had clearly spent
time and effort on their drawing whereas others maiddrawn anything. Seven students
had drawn something both on tH¥ and 3 grade. One student had not drawn anything
but there was a text on both grades informing wietwvould have drawn if he had
wanted to draw or was not too tired after answetirggquestions. Three students had
drawn something only on thé®grade, and two students only on tH& ggade. Two
students did not draw anything on either graderdlseems to be a division by gender
as it comes to a drawing exercise. Out of sevedesiis who drew something on both
grades, five were girls. Both students who did aratw anything on either grade were
boys, as was the student who provided only texteat of a drawing. Although the
number of students in this study is small, it sedikedy that drawing exercises are

preferred by girls more than boys.
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The students’ drawings on th&'grade:

FIGURE 26. A student’s drawing on th&grade
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On the 2 grade there were two pictures that seem to représevelling. In the first
picture this is clear: there is a boat and a lmxiamatkaiEnglish:holiday tripg. The
second picture might be a ski lift, and the pedpbk happy in the picture.

FIGURE 27. A student’s drawing on th& grade

The acronym of the international football assooiativith an exclamation mark shows

an interest towards football, and an associatidwéen the English language and

football.

FIGURE 32. A student’s drawing on th& grade

This student drew the flag of the United Kingdom.
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FIGURE 28. A student's drawing on th& grade

In this drawing there is the map of the United Kiogh and a circle in which are “1”,
“€”, “$”, a gunman and another man. The circle codfer to a game or a movie, or

possibly something else.
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FIGURE 29. A student’s drawing on th&' grade

This student drew a map of the United Kingdom wii textenglanti (maa)English:

england (country))



82

FIGURE 30. A student’s drawing on th& grade

This student’s drawing is an ice cream cone with téxticegriim and the flag of the
United Kingdom. Probabljce creamis a word that the student knows in English and

thus wants to draw it.

FIGURE 33. A student's drawing on th& grade
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A fish was drawn by one student. The associatiawdsen the English language and the
fish remains unclear and cannot be concluded flwndtawing. However, there might

be a clear connection between them for the student.

FIGURE 31. A student’s drawing on th&' grade

This student drew a happy face, a small conversatioEnglish and a classroom
situation with a texhauskaa oppimistéEnglish:fun learning. The drawing seems to

represent positive attitude towards learning Ehglis
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FIGURE 34. A student’s drawing on th&'grade

A game console controller shows that the studess seclear connection between the

English language and console games.

Ten students made a drawing on th8 grade. On the ™ grade the most common
drawing had to do with the flag of the United Kiwgal that was drawn three times. A
map of the United Kingdom was drawn once and thdesit who did not want to draw
would have drawn English people. There was a tgptagning that:English people
come to his mind although they are quite normalveay He didn't want to draw.
(Tulee mieleen kuulema englantilaisia ihmisi&, vaikle ovat kuitenkin aika tavallisia.
Ei halunnut piirtdd) Travelling was represented in two drawings, ohea boat and
another one of two happy people who might be oki éfs Football and game console
controller were both presented in one drawing. Otitawings were about ice cream, a
fish, possibly a sheriff and a criminal, and a gietwith happy faces, English talking
persons and an English lesson. Some students seleavé drawn something that they

knew how to say in English: ice cream or the ptsag®ut asking the name.
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The students’ drawings on the grade:

FIGURE 35. A student’s drawing on th& grade

This drawing shows a clear connection with schoeirenment, and the texts make this
even clearer:Englanninoppitunti (English: English lessop Englannin kieli —sana

(English:the word English language
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FIGURE 36. A student’s drawing on thé grade

This drawing is quite happy with many smiling facasdog, musical notes and a text
“Hello! | like england laguane! (Sori jos toi merdérin...Y (English: Sorry is that

went wrong. ).
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FIGURE 41. A student’s drawing on th& grade

This drawing represents an animal. There might beom@nection with the English

language if, for instance, the student remember&tiglish word (e.g. dog) well.
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FIGURE 37. A student’s drawing on th¥ grade

In this drawing there are faces with textsmuitseva(English: jubilant), onnellinen
(happy andmiettiva(thoughtfu). There is also a bush with the tekhirypalepensaga
grape bush

FIGURE 40. A student’s drawing on th¥ grade



FIGURE 39. A student’s drawing on th& grade

Three students drew the flag of the United Kingdom.
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FIGURE 42. A student’s drawing on th8 grade

This drawing is associated with travelling with amplane, a suitcase with the text
Finland and a boat.

FIGURE 43. A student’s drawing on th& grade

This drawing with a football player shows an instri; football and a connection that

the student has with the English language and &blotb

Nine students made a drawing on tffegsade. Also on the3grade the most common
drawing was the flag of the United Kingdom whichsn@awn three times. It would
have been drawn also by the student who did nat draything, as was written by his
parent:He thought immediately of the English flag but didrave the energy to draw

it; the questions took their toll on hinfTuli mieleen heti Englannin lippu, muttei
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jaksanut piirtda, kysymykset ottivat kovjl@ravelling was represented in one drawing
of an air plane, a boat and a suitcase with a Fexand. Football was present in a
drawing of a boy with a football. School was preésdnn one drawing where there was
an English lesson with the teacher and a blackbaadd English words. One student
drew an animal which is probably a dog. One studthext made a variety of drawings:
smileys, a dog, musical notes and a written téidlid! | like England laguane!” (Sori
jos toi meni vaarin..[English: Sorry if that went wronyj] Another student had drawn
three different faces, each with a Finnish tegmuitseva(= jubilant), onnellinen(=
happy) andniettiva (= thoughtful), and a bush with a Finnish tegihirypélepensag=

a grape bush).

School or some aspects of the school were presantiny of the answers to previous
guestions in this study. However, when studentevasked to draw, only one of them
did a drawing that had to do straightforwardly wiitte school or English lessons. Thus
the drawing exercise provided slightly differensaers than other questions. However,
the influence of English lessons could be seehéndrawings of the flag of the United
Kingdom which was commonly drawn by the studentgeyrhave probably drawn the

flag in their English class at some point.

One problem with the drawings has to do with theerpretation of them. Most
drawings were quite straightforward: for instancdrawing with an air plane, a boat
and a suitcase is likely to mean that the studeas thinking about travelling when
drawing. However, some drawings may have more plessinterpretations. For
instance, the drawing with possibly a sheriff anctieninal could mean the student was
thinking about a certain game, a TV show or a masiesomething completely different
when drawing. Other drawings may seem impossiblaterpret as the drawing of a
fish. The same student had answdiskalso on the question about what comes to her
mind when she hears the worttie English languageo it seems likely that there is a
connection for her between a fish and English. duld be that it is a word she
remembers well in English, or there might be aedéht connection that is impossible to

guess through the information provided by this gtud

Some students had a strong association with aicéstsue. One boy drew “Fifa!” on
the 2% grade, and the football player on the grade. One girl drew a boat on th¥ 2

grade, and an airplane, a boat and a suitcaseeofi®tigrade. For these students the
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associations with football and travelling seem &weéhstayed the same on both grades.
For some students the difference between the gradesnore significant. The girl who
drew a happy face, English phrases and the phragskaa oppimistgEnglish: fun
learning) on the 2 grade, simply drew the flag of the United Kingdomthe & grade.

The attitudes represented in the drawings are ipesdr neutral. The faces in the
drawings are smiling and the drawings represeniesshat are probably seen as
positive by the students, such as travelling, fabbtland playing games. Many pictures
are somehow neutral, representing the flag of thmted Kingdom, for instance.

However, it should be taken into account that ssimdents did not draw anything and
it is possible that the students with positive agg@mns were more likely to make a

drawing than the students with negative association

5.5 The relation between the students’ use of Engh in their free time

and their attitudes to English

The possible connection between the students’ tiree activities and their attitudes

towards English was analysed by comparing the ststlanswers about their free time
activities with English and their answers to theefiquestions (Part 3) about their
attitudes towards learning English and hearingsingiEnglish in their free time. These
questions were answered on the scale not at alM®)y (3), and the total numbers used
here are the sum of the five numbers, 15 being tiheihighest possible total number.
Higher total number means more positive attitudesatds English. The highest

possible number for free time activities is 19 whiwas the number of the options
provided in Part 1. The connection between studdregse time activities and their

attitudes towards the English language are onliatame. Naturally, based on this data,
it is not possible to conclude if free time aciaét concerning English would have had
an effect on the students’ attitudes. Other factoay have affected the attitudes more

significantly.
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The 2" graders’ free time activities and positive attitucs about the English

language

Student 15
Student 14
Student 13
Student 12
Student 11
Student 10
Student 9
Student 8
Student 7
Student 6
Student 5
Student 4
Student 3
Student 2
Student 1

Total number of attitude
questions (higher number
showing more positive
attitudes)

B Number of free time activities
concerning English

5 10 15 20

FIGURE 44. The ¥ graders’ free time activities and positive attiéadowards the

English language

On the 2% grade, there seems to be some correlation beteeztain students’ free time

activities and their attitudes about the Engligiglaage. The student involved with the
smallest number of free time activities concernkgglish (Student 6) is also the
student with the least positive attitudes aboutliEhgHowever, the correlation is not
straightforward with all students. For instanceg student with the second lowest
number of free time activities (Student 13) is améime seven students with the most
positive attitudes. Based on these results, amtum@? graders it is more likely to have

positive attitudes about English even with les® fliene activities concerning English,

than to have a lot of free time activities but negaattitudes.
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The 3% graders’ free time activities and positive attitudgs towards the English

language

Student 15
Student 14
Student 13
Student 12

Student 11 Total number of attitude

Student 10 questions (higher number
Student 9 showing more positive

Student 8 attitudes)

Student 7 B Number of free time activities
Student 6 concerning English

Student 5
Student 4
Student 3
Student 2
Student 1

0 5 10 15 20

FIGURE 45. The % graders’ free time activities and positive attégadowards the
English language

On the & grade, the correlation between free time activitied attitudes seems to be
more complex than on th&%yrade. There are students with a lot of free ttivities
concerning English but with less positive attitudasd students with fewer free time
activities but with positive attitudes. What isrsiftcant in these tentative results is that
in the cases when the free time activities andtpesattitudes were not congruent, on
the 2 grade the student was more likely to have morétipesattitudes even though
they used less English in their free time. On tﬁegﬂade the situation was more even:
there were students with positive attitudes whorditluse as much English in their free
time, and also students who had more negativei@dtst towards English despite using a
lot of English in their free time. There seems éodome general correlation with the
free time use of English and positive attitudesams English language. However, this
does not apply to all students. Some students pasiive attitudes although they do

not use English much in their free time and vicesae

All the students, except one, engaged in moretfree activities on the3grade than
on the 29 grade. As mentioned before in this study, studexttsudes towards English
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language were slightly more negative on tffegBade than on the"®grade. Thus it is
natural that on the®grade there are students who use more Englisbuglththey have
more negative attitudes. It might be that on tfegeade the students’ attitudes are more
affected by free time activities since they maythee only contact the student has with
English. On the "8 grade, the school may have a significant roletamines to the
attitudes. Thus the students who may be activelplied with English in their free

time activities, may still have negative attitude®ut learning English at school.

5.6 The parents’ influence on the children’s attitules

As mentioned before in the section about the baekgt of the parents, most parents
had relatively positive attitudes towards Engli8fi. but one of them thought learning

English was very important. Their opinions abouhg<£nglish themselves were more
varied, and not all of them liked using English.wéwer, around 80% of the parents
agreed to some extent or completely with the statésnthat using English is easy for

them and that they like to use English.

Only one student had a parent who thought learkimglish was not that useful — for
him it was only of “little” importance. The studshtother parent thought learning
English was very important. On th&?2jrade this student thought learning English was
only a little important, and on thé*3jrade she thought it was somehow important. It is
possible that the parent’s opinion may have hadth#imence on the student’s opinion.
However, on the " grade 25% of the students had the opinion thanileg English
was only a little important, and the other studemit® shared this opinion had parents
who thought that learning English was very impartadoreover, in general this

student’s attitudes towards English are neutrgplositive.

One student had parents who thought learning Bngles very important, but they did
not use much English neither at work nor in freeeti and both of them completely
disagreed about the ease and liking of the usengligh. This student did not have very
positive attitudes towards the English languagéhen?® grade: at that time he thought
learning English was important only “a little” artdvas only “a little” pleasant to start

learning English or to hear English in free timewéver, he expected that learning
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English would be relatively easy, and answered ithabuld be relatively nice to use
English in free time. His attitudes got more paositon the % grade, when he answered
that learning English was relatively important aethtively nice and easy. However,
hearing or using English in his free time was ofdylittle” pleasant for him. The
student did not think that English is really needed-inland. However, in total, his
answers were not significantly negative compareti wiher students; rather, they were
more neutral than negative. It is possible, but cegtain, that the parents’ dislike of

using English has had some effect on the studeptisons.

One student’s both parents disagreed to some exi#nthe statements about the ease
and pleasantness of using English. However, thdyrefjard learning English as very
useful. This student had very positive attitudesuabEnglish both on the"% and
especially on the 3 grade. Especially her drawing was extremely pasitn the %
grade, with smiling faces and the phrase in Engistiing that she likes the English

language.
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FIGURE 46. The student’s drawing on tHé @ade
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The student who had the most negative attitudesrsvEnglish language on th& 3
grade, and whose opinions had changed most nelyaigaveen the ® and 3 grade,
has parents who both have studied English for 14grears. They also agreed to some
extent or completely that they like to use Engliahd both agreed to some extent that
using English is easy for them. One of them usegliéin a little at work and some
amount in free time, whereas the other parent asesof English at work and a little in

free time.
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The student who had the most positive attitudesitderthe English language on tH& 3
grade, has parents who are positive about Endhsk. of them agreed completely with
both the easiness and liking to use English, wisettea other one agreed to some extent
with both statements. They have learned Englisteadt for 10 years, and they use

English at work and in free time some amount attle.|

Based on the information provided by this studyisitnot possible to make any
conclusions about the parents’ influence on theildoen’s attitudes. However, for the
purpose of providing some examples, the resulta ééw individual students were
presented here, and, on the basis of these cdsssems evident that there is no
straightforward connection that parents with puesitattitudes would have a child with
positive attitudes, or that parents with negativetuales would have a child with
negative attitudes. One issue that should be takMenaccount is also that, although
some parents did not personally like using Engtiséit much, all but one of them
thought that learning English was very importaritu3 they were likely to see learning
English as important for their children, no maifetheir own experiences of learning
and using it are positive or negative. Besidesmatenfluence on children’s attitudes,
there are various other factors that have an inflag such as the personality and
capabilities. Especially on thé®3grade when they are studying English at school,
factors such as the teacher, student’s experieatdesglish lessons and opinion of their
peers are likely to have a strong influence onrtatitudes. Thus the parents are likely
to have some impact on their children’s attitudegards English but the extent of this

impact can vary due to various reasons.

5.7 Individual students with negative or positive #itudes

Two students were chosen to be reported as examiphegjative or positive attitudes.
One of them had the most negative and the othethmnmost positive attitudes on the
3 grade, according to Part 3 of the questionnairhich there were five questions
about attitudes towards studying English and hgasirusing English in free time. All

of their responses both on th¥ and 3’ grade are reported and discussed.
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5.7.1 The student with the most negative attitudes on the 3rd
grade

The student who had the most negative attitude rdsv&nglish on the'8grade was
chosen as an example of a student with negatiieides. Her negativity showed, in
particular, in Part 3 of the questionnaire whiclelued questions about studying
English and hearing or using English in free tisée was also the student whose

opinions had changed the most negatively from fgrade to the 3 grade.

5.7.1.1 The background of the student

The student’s parents speak Finnish as their matimgyue. Both of them have learned
English for 12 years or more, and have learned &hetbo. In addition, one of them
has learned Spanish. Both of them have had a higlet education. Both of them
think that learning English is very useful. Onetltdm uses English a little at work and
to some extent in free time, and agrees to somenextith the statement that using
English is easy, and completely with the statentleat it is agreeable. The other one
uses English a lot at work and a little in freedjnand agrees to some extent with the
statement that using English is easy and agre€elidestudent is the middle child in the
family with one younger and one older sibling. ®e £ grade she had been abroad
more than five times. She had not lived abroadtended English day care in Finland.
In her day care or school groups there had not be#dren who did not speak Finnish.
The child has a cousin abroad, and the family lmsigners as family friends in

Finland. The family has an Internet connection afd/ but not a game console.

5.7.1.2 The use of English

On the 29 grade the student chose 12 out of the 19 optibositafree time activities

concerning English language. She watched Englishsiidivs and movies, listened to
English music and sang English songs. She readdinglagazines or books and played
English computer games. She watched videos on $fngleb sites, and visited other
English web sites. She had spoken in English vatkifiners, had heard English abroad,

and had learned English from her parents, siblorgsther relatives. She also saw or
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heard English for instance in TV commercials. On 3 grade the student chose 14 out
of the 19 free time activities mentioned in the sjimmnaire. She chose all of the options
that she chose on th&'grade, except on thé’3yrade she did not choose seeing or
hearing English for instance in TV commercials. Ganed to the ¥ grade, there were
three new free time activities: playing English sole gamesSimg and online games,
and using English with Finnish friends. Besidesdhen options, on the"2grade she
reported hearing or using English at the houseelatives and at home, and on tHg 3

grade at home.

5.7.1.3 Attitudes towards English

The student had quite positive views about studfinglish at school. On thé“2grade
she thought learning English at school was veryoitgmt and very nice, and on thé 3
grade she still thought it was somehow importamt ssmehow nice. However, it does
not seem to be the easiest subject for her: o&"fhgrade she expected learning English
to be somewhat difficult, and on th& grade she answered the same. Hearing and using
English in free time is where her answers chanbedrtost from the™ to 3 grade. On
the 29 grade she thought it would be relatively nice ®ahEnglish in free time,
whereas on the'Bgrade she did not consider that nice at all. Gndf grade she
thought it would be very nice to use English ireftene but on the'3grade she thought
it would be only minimally nice. Thus all of hersamers changed into more negative
ones between the"2and 3' grade, except for the question about easinessutly s

English which stayed the same.

On the 2° grade she thought the most important reason ty $faglish was that if she
would go abroad, she would be able to speak ti@methe & grade she answered that

the most important reason for studying English teaspeak with foreigners.

If I go to a different country | could speak diféett country. (¥ grade) (Jos menen erimaahan
osaisin puhua eri maata.)

One can speak with foreigners™(@rade) Voi puhua ulkomaalaisten kanssa.

With respect to the question in which situationsauld be nice for her to be able to use

English, her answers differ a lot on tH€ &nd 3 grade. The communicative factor that
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was seen as important by her on thtgade was replaced by playing games on fhe 3

grade.

We are going to have an au pair who only speakdigndt would be nice to be able to speak
with him/her. (2¢ grade) (Meille tulee au pair joka puhuu vain engtg olisi kiva osata jutella
sen kanssa.)

In games. (8 grade) (Peleissa.)

On both grades she thought English was neededniarfd. Her reasons for this were

the following:

Because there are foreigners also in Finlarif.gf&ade) (Koska Suomessakin on ulkomaalaisia.)

For studying. (3 grade) (Opiskeluun.)

On the 2% grade she completely agreed that she would likeety or use more English
in free time. On the8grade she more or less disagreed with the state@erthe
grade she believed to learn English as much abéetsoin free time, whereas on thé 3
grade she thought she would learn it more at schathlen hearing the worddhe
English languagethree things that came into her mind were or2figradesomething
wonderful (jotain ihanag)irritating (harmillista) andso wonderful that my tummy hurts
(niin ihanaa etta sattuu mahaan®n the &' grade she answeretbg (koira) au pair

(au pairi) andEnglish (englanti) On the 2 grade she described English language as
funny (hassy)weird (outo)andstrange (kummallinen)On the g grade she described it
as pig Latin (siansaksaa)difficult (hankalaa)and unusual (epatavallista)For the

guestion about what the English language is usediie answered the following:

It is spoken like we speak Finnish"{grade) (Puhutaan sita niinkuin meilla suomea.)
To speak with foreigners, to speak with cousinssdoialize (or to date). (Bgrade) (Puhutaan

ulkomaalaisten kanssa, puhutaan serkkujen karmsajsellaan.)

For the open question what else she thought abogiidh language, she answered
(hauskuuttapn the 29 grade andhothing (ei mitaanpn the & grade. For the question

where sentences were completed with own wordsam@wrers were the following.

The English language Isarning (opettelevaa) ®grade) / important (tarkead){grade).
For me the English language #slittle bit difficult (vahan vaikeaa) {9 / difficult (hankalaa)
3.
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It is nice about the English language tfiatakes me laugh (se naurattadf2we are allowed
to fool around on English lessons (enkuntunniliadsan pelleilld) (9).

A bad thing about the English language is tifigiou do not know it, you do not understand what
they speak (jos ei osaa ei ymmarra mita ne putif) (it is difficult and slow to learn (se on
hankalaa ja sita oppii hitaasti){8

The English language soundgferent than the Finnish language (erilaisel@nksuomen kieli)
(2" / like pig Latin (siansaksalta) "¢R

With English | am ableny name is X (my name is X) 2 / to invent new words (keksia uusia
sanoja) (%).

With English | am not abl say water (sanoa vesi)'{p/ the word poor (kéyha sanaa)®3

When asked to draw what comes to her mind abouligbngnguage, on thé'®grade
she drew a sun and two people sitting maybe oni éifskr a swing, and on the'
grade an animal which is probably a dog. The peapkk the dog are all smiling and

seem happy. Thus the pictures seem to show qusiéveoattitude about English.

FIGURE 47. The student’s drawing on tH& grade
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FIGURE 48. The student’s drawing on tHé @tade

Of all the students, this student had the mostthegattitudes about English on th& 3
grade. However, in many ways her attitudes arehaitnegative. She has a lot of free
time activities connected with English languagee $tinks English is important and
needed also in Finland. She also thinks that legr&nglish at school is somehow nice.
It seems that learning English is not the easmshér, and this may have influenced her
answers in general. On th& 2rade some of her answers gave the impressiorstieat
was excited to start learning English as Englisls seawonderful that her tummy hprt
whereas on thegrade her answers were generally more neutralegative. The
difficulty to learn English came across in manyhefr answers on the%3grade. She
answered that learning English was only a littlesyeand her three words to describe
English language wergig Latin, difficult and unusual When she was asked to
complete sentences, she answered that for hemiésk language was difficult, it was
unpleasant about the English language that it wiisudt and slow to learn, and it
sounds like pig Latin. It seems that her attituaéght be an example of a phenomenon
that will be discussed later on in the part of D&ion: an initial enthusiasm and a
positive orientation towards English before staytio learn it at school generally wears
off due to various reasons, such as the compulsatyre of English and the fact that

learning it requires a significant amount of effort

5.7.2 The student with the most positive attitudes on the 3rd grade

This student was chosen as an example of a stwdéntpositive attitudes towards

English. He had the most positive attitudes towdtdglish on the "8 grade according
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to the questionnaire’s Part 3 with questions astudying English and hearing or using
English in free time. His answers had also chamget positively between thé2and

3% grade.

5.7.2.1 Background of the student

His parents speak Finnish as their mother tongo# Bf them have learned English for
10 years or more, and have also learned Swedisiddition, one of them has learned
Russian. One of them has had a higher level educatid the other a secondary level
education. Both of them think that learning Englishvery useful. One of them uses
English to some extent both at work and in freeetiand agrees completely that using
English is easy and agreeable. The other one usgissk only a little at work and in
free time and agrees to some extent with the stiemhat using English is easy and
agreeable. The student is the youngest child iriathely with one older sibling. On the
2" grade he knew some words of English. He had beeyad more than five times. He
had not lived abroad or attended English daycareintand. In his daycare or school
groups there had not been children who did not ksgéanish. The family has no
relatives abroad, but they have English speakinglyafriends in Finland. The family

has an Internet connection, a TV and a game cansole

5.7.2.2 The use of English

On the 2° grade the student chose 12 out of the 19 optibositafree time activities
concerning English language. He watched Englishshgws Simpsons series) and
movies, and listened to English music. He playedliEh computer gamesNéed for
Speedl console gamedNged for Speed Carbpand online games. He watched videos
on Youtube and visited other English web sites naming weéssabout frisbee and
remote-controlled cars. He had spoken in Englistin Viereigners, had heard English
abroad, and had learned English from his pareiiBngs or other relatives. He also
saw or heard English for instance in TV commerci@is the &' grade the student chose
14 out of the 19 free time activities. He chosestime 12 options than on tH¥ grade,
and also reported singing English songs and fligpimough English comics which he
named to beJncle ScroogeAs English TV shows he reported series, movied an

reality TV. Hitman was named as an example of computer games, aadcassole
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game he reported playirdafia Il. He did not report other uses of English besities t

given options on neither grade.

5.7.2.3 Attitudes towards English

On both grades he thought learning English was important. On the " grade he
expected learning English to be relatively nice aasdy, and on thé®3yrade he thought

it was very nice and easy. On tH¥ grade he thought hearing and using English in free
time would be relatively nice, whereas on tffeggade he thought it was very nice. In
his opinion, the most important reason to studylEhgvas to communicate with other

people on the™ grade and to manage abroad on fAg@de.

Communication with other people."{2jrade) (Kommunikointi muiden ihmisten kanssa.)

To manage abroad.'{3yrade) (Parjaa ulkomailla.)

On the 3% grade he thought it would be nice for him to b&eab use English abroad,
for instance in shops, and when the children ofilfamiends were speaking English
with their own relatives. On thé"3rade he thought it would be nice to be able 1p he

foreigners who are visiting Finland.

Abroad e.g. in shops, when the children of famifgrids are speaking English with their own
relatives. (¥ grade) (Ulkomailla esim. kaupoissa, kun tuttavapen lapset puhuvat enkkua
omille sukulaisilleen.)

To help foreigners who are visiting Finland™(grade) (Auttaa ulkomaalaisia, jotka vierailevat

Suomessa.)

On both grades he thought English was needed iarieinOn the %' grade the reason
for this was that there are a lot of English speglgeople in Finland. On thé’3jrade

the reasons were foreigners, Internet and games.

There are a lot of English speaking people hefé.gfade) (T44lla on paljon englanninkielisia.)

Foreigners, online, games'{(grade) (Ulkomaalaiset, verkossa, peleissa.)

On both grades he agreed more or less that he vikaltb hear or use more English in
his free time. On both grades he believed to I&arglish more at school than in free

time. On the % grade the word¢he English languagérought into his mindoreign
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countries (ulkomaaf)foreigners (ulkomaalaisetind games (pelit) On the 8 grade
three things weréoreign countries (ulkomaatnglish lessons (englannin tunnéhd
London (Lontoa) On the 2% grade he thought the English language wasimon
(yleinen) OK (OK), andit can be used anywhere (voi kayttaa kaikkial@n the &
grade he thought it wasice (mukava)useful (tarpeellinenandeasy (helppo)On the
2" grade he thought English language was used faképg puhutaan, and on the 3
grade for playinggelataar).

For the question where sentences were completédowih words, his answers were the

following:

The English language 8K (OK) (2" grade) / nice (mukavaa){3yrade).

For me the English language dsiite important (aika tarkeaa)¢p/ easy (helppoa) (3.

It is nice about the English language thiats possible to communicate with many peoplei (vo
kommunikoida monien ihmisten kanssa)%Z it is easy to learn (sit4 on helppo oppid})(3

A bad thing about the English language is ttiis) difficult to learn (vaikea opetella) 3 /
one does not know it without learning it (sita saa iiman opettelua) "¢

The English language soundsbit weird to me (véhan oudolta mun korvaarf)(2 weird
(oudolta) (&).

With English | am abléo use the computer (kayttaa tietokonettd}) (2to speak (puhua) 3.
With English | am not abléo speak and pronunciate (puhua ja &anta¥) (2to explain
everything (selittaa kaikkia asioita)'{8

When asked to draw what comes to his mind aboutigntanguage, he drew a game

console controller on thé®grade, and nothing on th& grade.

FIGURE 49. The student’s drawing on tHé grade
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Games and Internet come across in many of his ass®a the 2 grade he associated
the words ‘the English language’ with games andiegv a game console controller. He
also completed the sentenc@/ith English language | am ablé..with “to use the
computet. On the & grade he thought English was needed in Finlandnternet and
games, and the English language was used for glagimce one important source for
motivation to learn languages is the possibility use acquired language skills in
everyday life, it could be that this student is ivated and interested in English at least
partly due to playing games in which English isfuseHe also reported various free
time activities where he heard or used English, @nedfamily had English speaking
family friends. His answers on th&' grade seem to show that English is quite easy for
him to learn since that came across in four obhswers, three of which were questions
where own words were used for answers. He consldegning English to be very
easy and one of the words he used to describedinghseasy To complete sentences
he described that for him English weasy and it was nice about English language that
it was easy to learnTo conclude, it seems that the student’s posait#ude towards
English might be due to the ease of learning it sgging the immediate use for it in his

everyday life when playing games.

6. DISCUSSION

In general, most students seem quite neutral im #igtudes. However, especially on
the 3 grade there are a few students who have signtficpositive attitudes and a few
students who have significantly negative attitudése general difference that appears
in the students’ answers between tAtahd 3 grade is that the appeal of English has
diminished to some extent. Edmondson and House 3j2@88lk about the initial
enthusiasm towards foreign language learning thay cause a positive orientation
towards English before starting to learn it at sth&tudents may look forward to
learning the language for various reasons. Foramts, they may be motivated to
understand English music that they listen to, eytimay already be familiar with many
English words and expressions that they look fodwlr using more. This initial
enthusiasm generally wears off over the first twéhoee years as the language loses its
novelty and initial attraction. Reasons for thisyniee, among others, the development

of different interests outside of media-orientedtyoculture, the discovery that learning
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a foreign language requires a significant amountetibrt and persistence, and
demotivating teachers or uninspiring teaching niater The compulsory nature of

English may also be a source of demotivation. G dther hand, recognizing the
potential uses of English outside the classroom,néerest in English media, and
communicative experiences of using English mayigeificant in order to sustain the

enthusiasm towards the language. (Edmondson andeH®003: 331-333) It seems
likely that the reasons mentioned by Edmondson lodse to be possible causes of
demotivation may have been causes of demotivatorstiidents in this study. On the
other hand, the students who have positive attfutdevards English may have been
influenced by their various English free time aitiés as this study proved that th¥ 2

and 3 graders have various potential uses of Engliskideithe school.

Students have various connections with the Endhsiyuage due to their free time
activities. They have various free time activitialseady on the ¥ grade and the
number of English free time activities has increlase the 8 grade. However, there are
differences between students as it comes to thebeurof their English free time
activities and some students use more English eir free time than others. There
seems to be some connection between studentstifineeactivities and their attitudes
towards English but this connection is not straigintvard, as some students practice a
lot of English free time activities and have moegative attitudes towards English,
whereas some students do not practice many Enfgéisitime activities but have more
positive attitudes. Since the motivation to learlaguage is stronger if children can
use it in their own surroundings, the use of Eglis their free time is an important
factor. Interestingly, based on the answers in shisly, it seems that although th¥ 2
and 3 graders have various contacts with English languiagtheir free time and
everyday life in Finland, they still tend to conhdbe use of English to be with
foreigners and when travelling abroad. Although emstudents answered that English
was needed for games or studying, the majorityhefstudents were likely to think of
travelling abroad and speaking with foreignersaarists. The answers also show that
the motivation of the™ and & graders is based mostly on the first and secauteaif
motivation (Edmondson and House 2003: 334) discubséore: the initial excitement
about the learning situation and using Englishrée ftime, for instance through media.
The last circle was represented in the answergdlesagnized the importance of English
as a major world language, as the importance ofi§in@gs an international language

that can be used in various countries came acrossany answers. However, the
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usefulness of learning English for the future stadir employment was not represented

in the answers, as only one student answered tigdisB was needed for studying.

The parents of the students had different opinminsut using English, and not all of
them liked to use it. However, the majority of thdiked using it, and, more
significantly, practically all of them thought ledmg English was very important. This
study presented some cases of possible connett&n®en the student’s attitudes and
their parents’ attitudes but there were not angigittforward connections found in this
study, and conclusions cannot be made based oe tesslts. Parental influence is
likely to be one factor influencing the childremititudes towards the English language.
However, there are certainly other factors thatehaw influence on the students’
attitudes. For instance, the difficulties in leagnEnglish came across in many answers
on the ¥ grade, and the experiences of learning Engliststhool are likely to impact

the students’ attitudes.

This is a small-scale study consisting of fiftetndents, and thus the results cannot be
generalized but the students are rather preserseeixamples of ¥ and & grade
students. In addition to the small number of paénts in the study, the sample for this
study is not random enough in order for it to beagalized. Although the questionnaire
was originally sent out to all the students of gaia grade in a specific school, the final
study consists of 28% of these students. Since enrsgv the questionnaire was
completely voluntary and answering it required saime and energy, it should be
taken into account that the families who returrfeduestionnaire might have generally
more favourable attitudes towards English and nioterest in the subject since they
had the motivation to answer the questionnaireceSitme study consisted of young
students and completing the questionnaire requileadl the help of a parent or parents,
it is likely that the parents’ motivation to fillub the questionnaire was essential in order
for it to take place. A larger study with more randsubjects would be needed in order

to have results that could be generalized.

As the research was done with young children, mssiyes may have influenced their
answers: for instance, their mood on the day ofgiestionnaire or misunderstanding
some questions. As the questionnaires were fillddab home by the students with the
help of their parents, the presence of the pamatg have influenced the answers. On

the other hand, filling out the questionnaire atkomay have enabled the students to
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fill in also negative aspects without the fear opleasing the teacher or the researcher.
An obvious disadvantage of filling the questionaeaimt home was that there was no
possibility to ask the children to explain themsslwhen their answer was unclear or
ambiguous. For instance, the child may have hadear ddea in her mind as she
answeredish to the questionWhat things come into your mind when you hear the
words English languagé?However, without any further explanation offerbg the
child it is not possible to explain validly why tlohild associates the English language
with a fish, or if it is possibly a random word tltae child has used only in order to fill
in the requirement of three words for this questiime same child also drew the fish so
it seems likely there was some connection for hertbis does not offer any further
explanation about the meaningfih for this student. As Greig and Taylor (1999: 64)
point out, children may reply in an unpredictableyvand give an inventive or a comic
answer that has no logical relation to the quesfldms it is difficult to interpret if the

answer has an actual connection with the Englisguage or not.

One issue that came across in the drawing of ainestudent is that when doing
research with school children they may see thetmmsire as a test or as something
that is connected with the school. This might hbagen the case with the student who
wrote a sentence in English and then wr@erf jos toi meni vaarin.” (English: Sorry

if that went wrong.). Young students might feel like they are answgarest and thus

it is essential to emphasize the fact that theesrar right or wrong answers to the
questions. Filling out the questionnaire at homid whe parents was supposed to reduce
the possibility of viewing the questionnaire aseatt but the answer of this particular

student shows that it might still be the case.

The information provided by this study is relevaminly to teachers and possibly to
parents as well. Teachers may find new ways orsiddat they can apply in the
classroom and the knowledge of their students’iptesg&nglish free time activities can
help them in assuming what is their capabilityedrhing English. Some children may
use English significantly in their free time andighthey may learn it informally outside
the school. Thus it would be useful for teacherbdoaware that some children may
already have some knowledge of English when thexg Earning it formally at school.
Teachers could take into account what the studdready know. They could also plan
activities that are connected with the students fiime activities or encourage students

to use more English in their free time based omtlest common free time activities of
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the age group. Teachers could also benefit fromkim@vledge of the attitudes of

children towards the English language and how ttimides change when they start to
learn English. One observation in this study was the girls’ attitudes seemed to get
slightly more negative between thd®2nd ¥ grade, whereas the boys' attitudes
became slightly more positive after starting taeBnglish at school. This could also
be an interesting topic for further studies.

To the Finnish society the study might also be reggng since it gives some
information about how young children spend time loternet and use other media.
Media can affect young children and their worldwiand thus it is important for their

parents and the society at large to be aware ofr#tys young children use it. The study
is useful for the research community since theesstiusing English and attitudes
towards English have been studied previously wiffei@nt age groups and contexts.
The age groups of thé®2and & graders provide information about the early yesrs

language education and the attitudes that are mras¢he starting point of the English
studies. The presence of the English language nfaid is a very current topic and

English will certainly continue to be importantikimland, as well as in other countries.
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APPENDICES

Appendix 1. Questionnaire for the 2° graders

Hei!

Olen Jyvaskylan yliopiston englannin kielen opigkelTeen pro gradu —tutkielmaani 2.
ja 3. luokkalaisten vapaa-ajan englannin kielent&kteista seka asenteista englannin
kieltd kohtaan. Tutkimukseni on kaksivaiheinen. sBaensimmaisessa vaiheessa tutkin
lapsenne suhdetta englannin kieleen ennen kuin diéittaa englannin opiskelun
koulussa ensi syksyna. Tutkimuksen toinen vaiheutetaan joko joulukuussa 2012 tai
alkuvuodesta 2013, kun lapsenne on jo opiskellgtaemia syyslukukauden ajan.
Toivoisin apuanne, niin ettéd vastaatte nyt tdhasekgyn ja varaudutte vastaamaan
kyselyn toiseen vaiheeseen joulukuussa tai alkusstad2013. Kysely sisdltaa kaksi
osiota: ensimmainen osio on suunnattu teille lapsesitajana/huoltajina, ja se sisaltaa
myds muutamia taustakysymyksid lapseenne liitty€ninen osio on suunnattu
lapsellenne ja toivoisin, etta voitte tayttaa tarndion yhdessa lapsenne kanssa.
Osallistuminen tutkimukseen on taysin vapaaehtolsigkimuksen tulokset julkaistaan
pro gradu —tutkielmassani siten, ettei yksittaigitkittavaa voi tunnistaa. Teilla ja
lapsellanne on oikeus saada lisdtietoa tutkimulseshulta misséa vaiheessa tahansa.
Teillda on myds oikeus jalkikdteen perua aineist@yttooikeus. Jos haluatte kysya
jotain tutkimukseen liittyen, voitte ottaa yhteygédhkopostitse x@x.x tai puhelimitse
XXX-XXXXXXX.

Lomakkeen voi palauttaa luokanopettajalle tiistaihn 22.5.2012 mennessa.

Iso kiitos ajastanne!

Ystavallisin terveisin Veera Maatta

Annan suostumukseni siihen, etta lapseni voi osatua tahan tutkimukseen.

paivamaara ja huoltajan allekirjoitus
Pyydan teitd ilmoittamaan yhteystietonne, jottanvoimittaa teille myos kyselyni
toisen osan joulukuussa 2012 tai alkuvuodesta 2@Ba ja lapsenne henkildllisyys ei

kuitenkaan tule ilmi miss&én vaiheessa tutkimuksgortoinnissa.
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1. KYSELY LAPSEN HUOLTAJALLE/HUOLTAJILLE
Toivon tahan osioon vastauksia lapsen molempiathjimkoskien, jos mahdollista.

1.A) 1. huoltajan vastaukset:
Sukupuoli: nainen / mies

Aidinkielenne:

Osaamanne muut kielet:

Koulutusaste: peruskoulu toinen aste korkea-aste

Mita teette tydoksenne:

Montako vuotta olette opiskellut englantia?

Kaytatteko tydssanne englantia? paljon / jonldrran / vahan / en ollenkaan
Kaytattekd vapaa-aikananne englantia? paljonkifoverran / vahan / en ollenkaan
Onko englannin opiskelu mielestanne hyoddyllisté&®op / jonkin verran / vahan / ei
ollenkaan

Onko englannin kaytto itsellenne helppoa? taydimeelta / jokseenkin eri mielta /
jokseenkin samaa mielta / tdysin samaa mielta

Onko englannin kaytto itsellenne mieluista? taysimmielta / jokseenkin eri mielta /

jokseenkin samaa mielta / tdysin samaa mielta

1.B) 2. huoltajan vastaukset:
Sukupuoli: nainen / mies

Aidinkielenne:

Osaamanne muut kielet:

Koulutusaste: peruskoulu toinen aste korkea-aste

Mit& teette tybksenne:

Montako vuotta olette opiskellut englantia?

Kaytattekod tydssanne englantia? paljon / jonldrran / vahan / en ollenkaan
Kaytattekd vapaa-aikananne englantia? paljonkijoverran / vahan / en ollenkaan
Onko englannin opiskelu mielestanne hyoddyllisté&®jop / jonkin verran / vahan / ei
ollenkaan

Onko englannin kaytto itsellenne helppoa? taysimezlta / jokseenkin eri mielta /
jokseenkin samaa mielta / tdysin samaa mielta

Onko englannin kaytto itsellenne mieluista? taysimmielta / jokseenkin eri mielta /

jokseenkin samaa mielta / tdysin samaa mielta
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1.C) Taustakysymykset lasta koskien:
Lapsen sukupuoli? tyttd / poika

Lapsen sisarusten iat:

Lapsen aidinkieli?

Lapsen osaamat muut kielet?

Lapsi on kdynyt ulkomailla: ei koskaan / 1-2tkar / 3-5 kertaa / useammin

Onko lapsi asunut toisessa maassa? (missd, kuabankminka ikaisena?)

Onko lapsi kaynyt koulua toisessa maassa? (misgdkd kauan, minka ikaisena?)

Onko lapsi kaynyt englanninkielista paivakotiakerhoa Suomessa, minka ikaisena ja

kuinka kauan?

Onko lapsen paivakotiryhmassa, kerhossa tai kookassa ollut lapsia, jotka eivat

puhu suomea?

Onko lapsella sukulaisia ulkomailla, keté ja missa?

Onko perheellanne ulkomaisia perheystavia Suomessti maasta?

Onko kotonanne Internet kylla / ei
TV kylla / ei
pelikonsoli kylla / ei

2. KYSELY LAPSELLE (TAYTETAAN YHDESSA HUOLTAJAN KAN SSA)

Hei!

Aloitat ensi syksyna koulussa englannin kielen loglisn. Toivoisin Sinun miettivan nyt
sitd, missa kaikkialla naet, kuulet tai kaytat emgla vapaa-ajallasi, sek& mité ajattelet
englannin kielesta talla hetkellda. Naihin kysymyksi ole oikeita tai vaaria vastauksia,
vaan minua kiinnostaa tietdd mité juuri sina ajettd/astauksistasi on minulle tosi iso
apu!©

Terveisin Veera Maatta
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kylla

en

katson englanninkielisia tv-ohjelmia

katson englanninkielisia elokuvia

kuuntelen englanninkielistéd musiikk

ia

laulan englanninkielisia lauluja

selailen englanninkielisia sarjakuvig

|

selailen englanninkielisia lehtia tai

kirjoja

pelaan englanninkielisia

tietokonepeleja

pelaan englanninkielisid konsolipele

ja

pelaan englanninkielisia verkkopele

ja

kayn englanninkielisissa
virtuaaliymparistoissa

(esim.Habbo.com)

katson videoita englanninkielisilla

sivuilla (esim. YouTube)

kayn muilla englanninkielisilla

Internet-sivuilla

keskustelen englanniksi Internetiss

olen puhunut ulkomaalaisten kanss

englanniksi

olen kuullut englantia

ulkomaanmatkoilla

olen oppinut englantia vanhemmiltg

isosisaruksilta tai sukulaisilta

kaytan englantia suomalaisten

kavereiden kanssa

kaytan englantia harrastuksissani

naen tai kuulen englantia esim. TV-

mainoksissa

jos kylla, mita?

mita?

mita?

mita?

mita?

mita?

missa?

missa?

missa?

missa?

missa harrastuksissa?
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Olen kuullut tai kayttanyt englantia jossain muaalkei / kylla, missa?

jonkin ei

erittain verran vahan ollenkaan

Miten tarkedna pidat englannin

oppimista?

Miten mukavaa sinusta on aloittaa englannin

opiskelu ensi syksyna?

Miten helppoa arvelet englannin opiskelun

olevan?

Miten mukavaa sinusta on kuulla englantia

vapaa-ajalla?

Miten mukavaa sinusta olisi kdyttaa englantia

vapaa-ajalla?

Mikéa on sinusta tarkein syy opetella englantia?

Missa tilanteissa olisi kiva, jos osaisit kayttaglannin kielta?

Tarvitaanko sinusta Suomessa englantia?  kyll&i ,

miksi tai miksi ei?

Haluaisitko kuulla tai kayttdd enemman englantipagaajalla? taysin samaa mielta /

melko samaa mieltd / melko eri mieltd / taysminmielta

Uskotko oppivasi englanninkieltd enemman koulussavapaa-ajalla? enemman

koulussa / vapaa-ajalla / yhta paljon

Mit& asioita tulee mieleesi kun kuulet sanat englakieli? Sano 3 asiaa.

Millainen kieli englanti sinusta on? Sano 3 asiaa.
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Mita englannin kielella tehdaan?

Mita muuta ajattelet englannin kielesta?

Taydenné seuraavat lauseet:

Englannin kieli on

Minulle englannin kieli on

Englannin kielessd on mukavaa se, etta

Englannin kielessa on ikavaa se, etta

Englannin kieli kuulostaa

Englannin kielella osaan

Englannin kielella en osaa

Piirra tahan mita englannin kielesta tulee sinulle mielee

ISO KIITOS VASTAUKSISTANNE!© MUKAVAA KESAN ODOTUSTA!
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Appendix 2. Questionnaire for the ¥ graders

Hei!

Olen Jyvaskylan yliopiston englannin kielen opigkelTeen pro gradu —tutkielmaani 2.
ja 3. luokkalaisten vapaa-ajan englannin kielent&kieista sek& asenteista englannin
kielta kohtaan. Tutkimukseni on kaksivaiheinen. ID=aitte tutkimuksen
ensimmaiseen vaiheeseen viime kevaana vastaamayyn, joka koski lapsenne
suhdetta englannin kieleen ennen kuin han aloitiglannin opiskelun koulussa.
Tutkimuksen toinen vaihe toteutetaan nyt, kun lapseon jo opiskellut englantia
syyslukukauden ajan.

Toivoisin apuanne, niin etta vastaatte nyt tahésekgyn. Vastauksenne ovat minulle
todella arvokkaita, koska tarvitsen vastaukset samtia henkilgiltd kuin
ensimmaisessa vaiheessa.

Kysely on yhdenmukainen ensimmaisen vaiheen kyskfmssa, paitsi se ei sisalla
uudelleen taustakysymyksia teitd ja lastanne koskieivoisin, ettd voitte tayttaa
kyselyn yhdessa lapsenne kanssa.

Osallistuminen tutkimukseen on taysin vapaaehtoltigkimuksen tulokset julkaistaan
pro gradu —tutkielmassani siten, ettei yksittaigitkittavaa voi tunnistaa. Teilla ja
lapsellanne on oikeus saada lisatietoa tutkimuiiseshulta missa vaiheessa tahansa.
Teilla on myo6s oikeus jalkikateen perua aineistapttooikeus.

Jos haluatte kysya jotain tutkimukseen liittyenjtteo ottaa yhteyttd sahkopostitse
X@x.X tai puhelimitse XXX-XXXXXXX.

Lomakkeen voi palauttaa liitteena olevassa ja valnksi maksetussa kuoressa
5.4.2013 mennessa.

Iso kiitos ajastanne!

Ystavallisin terveisin Veera Maatta

Annan suostumukseni siihen, etta lapseni voi osatua téhan tutkimukseen.

paivamaara ja huoltajan allekirjoitus
Pyydan teitd ilmoittamaan yhteystietonne, jottanwgidistaa vastauksenne
ensimmaisen vaiheen vastauksiin. Oma ja lapseanieltillisyys ei kuitenkaan tule

ilmi missaan vaiheessa tutkimuksen raportoinnissa.
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1. KYSELY LAPSELLE (TAYTETAAN YHDESSA HUOLTAJAN KAN SSA)

Hei!

Olet nyt opiskellut koulussa englannin kieltéa sygsikauden ajan. Toivoisin Sinun
miettivan nyt sitd, missa kaikkialla ndet, kuubstkaytat englantia vapaa-ajallasi, seka
mité ajattelet englannin kielesta talla hetkellaih kysymyksiin ei ole oikeita tai
vaaria vastauksia, vaan minua kiinnostaa tietaa juitri sina ajattelet. Vastauksistasi
on minulle tosi iso apu®

Terveisin Veera Maatta



1. Mit& naista teet vapaa-ajallasi?
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kylla

en

katson englanninkielisia tv-ohjelmia

katson englanninkielisia elokuvia

kuuntelen englanninkielistda musiikk

ia

laulan englanninkielisia lauluja

selailen englanninkielisia sarjakuvia

1

selailen englanninkielisia lehtia tai

kirjoja

pelaan englanninkielisia

tietokonepeleja

pelaan englanninkielisid konsolipele

JE

pelaan englanninkielisia verkkopele

ja

kayn englanninkielisissa
virtuaaliymparistoissa

(esim.Habbo.com)

katson videoita englanninkielisilla

sivuilla (esim. YouTube)

kayn muilla englanninkielisilla

Internet-sivuilla

keskustelen englanniksi Internetiss

olen puhunut ulkomaalaisten kanss

englanniksi

olen kuullut englantia

ulkomaanmatkoilla

olen oppinut englantia vanhemmilta

isosisaruksilta tai sukulaisilta

kaytan englantia suomalaisten

kavereiden kanssa

kaytan englantia harrastuksissani

naen tai kuulen englantia esim. TV-

mainoksissa

jos kylla, mita?

mita?

mita?

mita?

mita?

mita?

missa?

missa?

missa?

missa?

missa harrastuksissa?
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Olen kuullut tai kayttanyt englantia jossain muaalei / kylla, missa?

jonkin ei

erittain verran vahan ollenkaan

Miten tarkedna pidat englannin

oppimista?

Miten mukavaa sinusta on opiskella englantia

koulussa?

Miten helppoa englannin opiskelu on sinulle?

Miten mukavaa sinusta on kuulla englantia

vapaa-ajalla?

Miten mukavaa sinusta olisi kayttaa englantia

vapaa-ajalla?

Mika on sinusta tarkein syy opetella englantia?

Missa tilanteissa olisi kiva, jos osaisit kayttééglannin kielta?

Tarvitaanko sinusta Suomessa englantia?  kyll&i

miksi tai miksi ei? -

Haluaisitko kuulla tai kayttaa enemman englantipazaajalla? taysin samaa mielta /
melko samaa mieltd / melko eri mieltd / taysinmielta

Uskotko oppivasi englanninkieltd enemman koulussaapaa-ajalla? enemmaén
koulussa / vapaa-ajalla / yhta paljon

Mita asioita tulee mieleesi kun kuulet sanat engjlakieli? Sano 3 asiaa.

Millainen kieli englanti sinusta on? Sano 3 asiaa.

Mitd englannin kielella tehdaan?

Mitd muuta ajattelet englannin kielesta?
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Taydenna seuraavat lauseet:
Englannin kieli on

Minulle englannin kieli on

Englannin kielessad on mukavaa se, etta

Englannin kielessa on ikavaa se, etta

Englannin kieli kuulostaa

Englannin kielella osaan

Englannin kielella en osaa

Piirra tahan mita englannin kielesta tulee sinulle mielee

ISO KITOS VASTAUKSISTANNE!© MUKAVAA KEVAAN ODOTUSTA!



