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1 INTRODUCTION

In the rapidly globalising world, the demand fortemational education has

continuously increased in the past decades. THerelift nations’ admiration towards

institutions providing cross-cultural knowledgetli® main reason for today’s thriving

global educational market (Spring 2009), and tleeeemultiple schools that are driven
by the ideology of multiculturalism and internatabmindedness. One of the
educational programmes in the field is the Inteamatl Baccalaureate Diploma

Programme (IBDP) which encourages its students @ootme hard-working and

principled risk-takers, who give thoughtful cons@tén to their own learning and

approach life through critical thinking. In its @egbgy, the IBDP intertwine the

learning of self-selected subjects in depth anduse of English as the medium of
instruction. This rigorous educational approactppres students for international post-
secondary studies (IBO 2014).

This study focuses on four research questions lesvi firstly, the aim is to examine
third year IBDP high school students’ overall pgtaens on the educational structure
of the programme. The curriculum, as well as tlasoas why students choose to study
in the programme is of main interest in the firattpof the study. Secondly, the study
gives an insight into how the IBDP students perdhemselves as learners. Thirdly,
the aim is to gain information about the studeptgeriences about the CLIL type of
provision and what English as a medium of instarcthas given to them. Finally, the
study examines the participants’ career aspirataonsif the IBDP has increased their

international-mindedness.

The IBDP has been widely researched especiallpeniSA and Great Britain. In the
theory part of the present study, the educatioraakets which assist in comprehending
the framework of the phenomenon caltgdbalisation of educatioms discussed from
Spring’s (2009) point of view. Hill (2006) and Pai(2003) have a critical stance on
using the termnternational schoolsThe theory part of this study gives an insighoin
whether the term applies to the IBDP or if one $thdalk about globalisation instead of
internationalisation. In addition, the English medi instruction is discussed. The
Content and Language Integrated Learning (CLIL) b@sn a point of interest among
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European researchers for the past decades. N&RO@¥) and Dalton-Puffer (2008) have
studied the use of this educational approach itaké Finally, career choice theories
which are regarded as one of the main frameworktler research in the field are

presented.

Only little research has been conducted on the IBDFnland. Therefore, there is still
room for some more studies concerning studentsiwidt is often that the student-
voice remains unheard. The findings of this studyega new dimension on
comprehending students’ experiences about the IBBE their aspirations towards

post-secondary studies and career choice.

In chapter 2, the key points of globalisation ofiestion are defined and its relation to
the marketing of knowledge discussed. Furthermbeeprigins, development and aims
of international education and schools providingssrcultural education are presented.
As an example of international education | useltiiernational Baccalaureate Diploma
Programme (IBDP) which is presented in section @lapter 3 then focuses on English
medium instruction and gives a framework of Contand Language Integrated
Learning (CLIL) and its implementation in Finlanthe theme of chapter 4 is career
choice and two thriving theories in the field, tB®cial Cognitive Career Theory
(SCCT) and the Boundaryless Career Theory are mpeeSome previous studies on
the IBDP and English medium instruction are disedsgn chapter 5, after which
chapter 6 provides information about the data aethods used in the present study.
The results of this study are analysed and disdussehapter 7 by dividing the findings
under four main headings which represent the fesearch questions of the study.
Finally, chapter 8 concludes the present study ginds a critical insight into the

findings as well as provides some suggestionsuiihér research.



2 GLOBALISATION OF EDUCATION

In this section, the field of globalisation in edtion will be presented and discussed.
The termglobalisationwas first used in 1985 to define changes in gla@zanomics
(Spring 2009: 2). Later on, the term has been agplio political and cultural
phenomena (Spring 2009: 2). Schooling can be seemea of these global phenomena
which is growing as a field of study (Spring 20@9: According to Spring (2009: 1),
globalisation of education means worldwide procgsaad institutions’ influence on
local educational practices, which is why he sekbalisation of education as a
superstructurefor the local and national institutions. Thereais ongoing interaction
between the global and national education; natitak® care of their institutions
independently, simultaneously following global tlen The focus of the present study,
the International Baccalaureate Diploma Programca®, be seen as an example of
globalisation of education and marketing of knowledThus, these topics are discussed

in the following.

2.1 Key points of educational globalisation and maeting of
knowledge

Spring (2009: 2-3) points out that globalisatioredfication does not directly refer to all
schools being similar to each other. Education staged to be seen as an economic
investment in the 1990s. The key points of eduoatiglobalisation listed according to
Spring (2009: 5) are:

1. “The adoption by nations of similar educationalghices, including curricula, school
organisations, and pedagogies)

2. Global discourses that are influencing local antonal educational policymakers,
school administrators, college faculties, and teexh

3. Intergovernmental and nongovernment organisatidvad influence national and
local educational practices

4. Global networks and flow of ideas and practices

5. Multinational corporations that market educatiopadducts, such as tests, curricula,
and school materials

6. Global marketing of higher education, and educatiservices

7. Global information technology, e-learning and cominations

8. The effect of the world migration of peoples onio@él and local school policies
and practices regarding multiculturalism

9. The current effect of English as the global languafj commerce on local school
curricula and cultures

10. Global models of religious and Indigenous educdt{&pring 2009:5).



10

The International Baccalaureate Diploma Programiae been adopted by numerous
countries all over the world. The IBDP represestene of these key points of
educational globalisation such as similar educati@ractices, global networks and
global educational products. Furthermore, the IBR&s originally founded for the

children of the globally mobile families. Therefpraulticulturalism and English as the

medium of instruction are a significant part of gregramme.

According to Spring (2009: 89), globsliperstructurgsee 2.1) of educational practices
and policies is affected by the worldwide marketaidhigher education. Other factors
influencing thesuperstructureare the activities of multinational learning corgtons.
Spring (2009: 83) states that there has been tradducational services for centuries
and he uses missionaries and colonialists trarniegoetiucation abroad as an example
of this. This led to international student and s$ahcexchange. Moreover, some
institutions started their internationalisationdgyening educational services outside the
boarders of their own country. Spring (2009: 83hirals that even if this might sound
like the Western cultural imperialism which it wasan extent, one cannot overlook the
fact that there were countries involved other thes the western world. The history of
international education indicates that, for inseanmn the 18 century there were
Chinese and Islamic scholars who left their courttyygain prestigious education

abroad.

Spring (2009: 84) states that trade in educatigealices is a blooming business for
nations in today’s world. The global market in ealimnal services is greatly affected
by GATS (General Agreement on Trade in Services)clwrenables an effortless
movement of students between different nations. SAE the key to fast

communication of scholarly information and and #@shbroadened the worldwide
networks of scholars. He continues that in 199 lixee trade in educational materials
and services as well as the marketing of highecaitittn, were developing due to the
World Trade Organisation (WTO). Furthermore, asdemand for goods and services
increased, the General Agreement on Trade-Relatéellectual Property Rights

(GATS) started to provide knowledge-related produaicluding the production,

distribution, marketing, sale and delivery of avéss. Spring (2009: 84-85) continues
by saying that the ‘cross-boarder supply’ providemds and services for distance
learning, e-learning and virtual universities. Thtse global market in educational
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services is mainly getting its profits from the samption abroad by travel of scholars,

researchers and teachers.

Some speculative hypotheses have aroused conceagioibgl marketing of knowledge
industries. According to Spring (2009: 88), the smmuences of the growth of

multinational corporations discussed above mighd le:

1. creating a level of uniformity in global educati@ulture (testing products,
global databases, publishing of textbook for glohafkets

2. control of the ideologies of schools worldwide

3. displacement of local cultures by globally markeshools and worldwide

information and publishing corporations (Spring 2088).

Indeed, Spring (2009: 92-93) identifies the poditybof e.g. cross-cultural testing. The
global marketing tests and testing programmes tdrmational organisations could
rebuild the world education culture and promote IEhgas the global language. Paris
(2003: 235) sees a potential danger in the gladiadis of education. He states that the
International Baccalaureate Organisation provideatenal, on-line support and
workshops for teachers all over the world working B programmes. According to
Paris (2003), this might lead to a homogenisatibreducational ideas. Even though
Paris (2003) and Spring (2009) refer to these apesgces as threats to local
institutions, it is by far the positive effects th@nduct the globalisation of education.
Misso-Veness (2010: 12) agrees with Spring aneéstitat international education has
become a huge business due to an increasingly Iglebaworld. He regards the
International Baccalaureate Diploma Programme (IB&4one of the key factors when
thinking of the reasons for the development ofrmaéional education in practice. The

IBDP will be discussed later in chapter 2.4.

2.2 International education

The International Baccalaureate Diploma ProgramiBBR) is generally considered as
an international educational approach. Howeverctinveept ofinternational education
divides opinions among researchers. In the follgwihe different aspects of the term

are discussed.
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In her article, Hayden (2007: 52) wants to spethfyt there is a misconception of the
terms globalisation of educatiorand internationalisation of educatioand that these
terms overlap each other and are often used iratbrrédill (2006) points out the same
dilemma and illustrates this by providing an exanghat clarifies the difference
between these two phenomena. According to Hill 289), it is not correct to claim
that teaching e.g. history of other countries aariing a foreign language constitute an
international education when remaining at the lefdtnowledge only. Hill continues
(2006: 99) that to actually be able to call thiteinational education, students have to
be provided with tools that enable to process timtedge, and by doing this students

form positive attitudes about people with differeatkgrounds and origins.

One of the aims of this study was to examine ifshealents felt that the International
Baccalaureate Diploma Programme promoted intemnaligation and had an effect on
the participants’ ways of viewing the world frommeore international perspective. Hill
(2006) states that the IBDP claims to offer intéioral education. He has a sceptical
attitude towards the term international educataenmd he contemplateshether the 1B
programmes should rather be regarded as a protgksbalisation. Thus, to be able to
understand why he wants his readers to questionaldity of the term ‘international’
in the IBDP context, one has to define both terfagis’ (2003: 235) point of view on
the matter is the following:

“Globalisation occurs when there are impositiongefs involving a dominant-recessive
relationship. Internationalisation occurs when ¢hisra sharing of ideas, where ideas are
utilized, agreed upon, and mutually accepted.”i§P2003: 235)

Furthermore, Walker (2004, as quoted by Hill 20064) identifies three theories of
globalisation. In the first ondyyperglobalisma single system of education is used by
the whole world. The secondlobal scepticismaims at different regions and countries
working in harmony. The thirdfransformationalismfocuses on maintaining the
national identity simultaneously following globathds. According to Hill (2006: 105),
the IB programmes do not intend to abolish natisyastems. On the contrary, the
development committee of the IB consists of prawgi¢ceachers and curriculum writers

representing different cultures.
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Hill (2006: 99) lists the aims of the developmehtle international education by the
United Nations Educational, Scientific and Cultu@abanisatiofUNESCO) and starts
with a culture of peace, the ability to value freed intercultural understanding and
skills of non-violent conflict resolution. He conties that cultural heritage, as well as
the protection of the environment is also a parthaf list of the development. He
finishes by saying that the feeling of solidaritybmth the national and international
levels is included in this list. This declaratioasvindeed accepted in 1996 by ministers
of education who represent national education pmognes. Hill (2006) wants to
emphasise the importance of the words respectesminhds as they are considered to be

crucial values in international education from UNESs point of view.

Hill (2006: 99) discusses the essential elementmtefnational education, and points
out that understanding cultural identities is ohehem. He states that there has to be
knowledge about global issues, critical thinkingd aappreciation of the human
condition when talking about international eduaatioFurthermore, Hill (2006)
recognises different levels in intercultural undemsling, which move from cognitive to
affective domains. According to this pattern, theven from knowledge about other
cultures to empathy for those representing a foreigiture, starts from the knowledge
of their language, critical thinking of their belh@aw and feeling empathy for its nation.
Hill (2006: 100) states that when individuals asalyhings critically they become more
aware of the validity and limitations of their owmnking.

2.3 International schools

According to Hayden (2007: 53), first internatiorsghools were introduced in 1866.
The spreading of international schools continuedi Bme First World War (1914-1918)
had an effect on different nations’ commitment torpote international cooperation
and understanding. Indeed, in 1924, the Internati8chool of Geneva was established
for the children of the city’s foreign communityvén today several schools founded at
this early stage still exist and have grown intecassful institutions (Hayden 2007:
53).

International schools have grown in number and aareidentify two major influences

for the growth; the pragmatic and the ideologicahehsions. Many international
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schools were designed to meet the needs of gleballyile expatriate professional

families, which is the force behind the pragmaiimehsion. This ideology is the basis
for an internationally recognised qualificationde® to university studies abroad, such
as the IBDP for instance (Hayden 2007: 53). Funtioee, Hayden (2007: 54) suggests
that the pragmatic dimension prepares studentsuriotibn successfully in different

cultural contexts later in their lives. This educaal approach provides information
about geography, history and politics on the iragomal level and it encourages
students in foreign language learning. In additiBnglish is generally used as the
medium of instruction in the pragmatic approach.

The idea behind the idealogical dimension is tocatkiyoung people in a world where
there is an increasing concern about global wadscamflict. This form of education
points out the need for the awareness of all theath to our planet and thus, students
are encouraged to respect and tolerate other paopigatter what their ethnic origin is,
promote world peace, be responsible when it comesit planet and other people, and

value the importance of human rights (Hayden 2647j.

It has been stated above that one of these tworrdajensions, the pragmatic or the
ideological one are used as the foundation for arermational school. Some

international schools have a largely pragmatic gedg, whereas others seem to obtain
a strongly ideological thinking in their rationgldayden 2007: 54). A good example of
an institution representing the latter is the Uhi#orld Colleges, a school offering

education for students with different origins. Tidea is to bring young people together
and educate them to reject prejudice and ignoradeeertheless, the division between
the two dimensions is not black and white, andelsee several institutions where both

approaches are mixed. (Hayden 2007: 54).

Due to the lack of international control, one cantmunt or define international schools
precisely (Hayden 2007: 54). Hayden (2007: 54)uhices some of the most common
characteristics of international schools. She co@s by saying that international
schools are often private and fee-paying and cautya curriculum designed for them
only. In addition, they use English as the medidrmstruction, without forgetting that

by no means it is the only additional language usethe teaching and learning, but
certainly the most commonly used. The studentsndittg these institutions have

varying multicultural backgrounds, as do the teagtend administrators working in
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these institutions. The majority of the staff, howe tends to be native speakers of
English (Hayden 2007: 54). Hayden says that in1®@0s, a number of international

schools started to feel the need for an internatioarriculum instead of a national one.
In the 1970s, the International Baccalaureate Dild®>rogramme was first introduced
in the demand for a profound platform for futuradsés in a foreign university. Shis

was a turning point for international curriculadaime demand for and development of
both pragmatic and ideological dimensions worldwiteve continued to this day

(Hayden 2007: 55). Hayden calls thigernational mindednessvhich includes the

following:

“International Baccalaureate (IB) Diploma programme
IB Middle Years Programme

IB Primary Years Programme

International Primary Curriculum

International General Certificate of Secondary Ediot
Baccalauréat Francais Option Internationale
European Baccalaureate

International Advanced Placement ” (Hayden 2007%: 55

Thompson (1998, as quoted by Hayden 2007: 55) pie$eur headings under which
the various curricula offered in international solsocan be categorised. The first of
these isexportation which means the marketing of national programmeddwide.
This is followed by the category @daptation which means adapting the national
curricula for international schools. The third gaigy is namedntegration, where the
best programmes are integrated into one singlacalum. Finally, creation involves
establishing new curricula based on the origin&somiayden (2007: 55) sees the future
of international schools and international currgchtight and estimates that the number

of both will continue growing.

Hayden (2007: 56) identifies some issues and aigdle which can be spotted now that
the international school sector has kept growingrathe recent years. Firstly, she
questions the actual definition of the teimternationaland wants to emphasise that not
all international institutions can claim to havegenuine international education or
curriculum when in reality what they are offerirytheir students is closer to a western
liberal or even Eurocentric education philosophgcd@hdly, Hayden (2007) raises
guestions concerning the language(s) used in atiemal education. Idealistically, an
institution offering international education shaulaccording to Hayden (2007), be

provided in several languages. Nevertheless, shéses that English, being the
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dominant world language, is the strongest optiothasmedium of instruction in any

international programme, as other languages deapresent such a conquering role in
the world. Thirdly, Hayden (2007) discusses thearnsmnce of the support that should
be given to the students who are globally mobilee Ways the international schools
could support these students is by training teachebe able to identify difficulties

within the field of student exchange. This has adsebeen taken into action in some
institutions. Finally, Hayden (2007) is concernéxbat the quality assurance terms and
she stresses the need for a more controlled aachattonally monitored assessment to
insure the quality of the education. For instanoeny well-regarded organisations
offering inspection such as the Council of Inteimadl Schools (CIS) are used by some

institutions, but sadly only voluntarily.

According to Hayden (2007: 58), there is an indreasnterest towards a number of
international curricula among national educatiostems. She uses the International
Baccalaureate Diploma Programme as an example aysltkat it is now offered in
more national than international schools all arotiredlworld. One of the advantages of
this type of educational approach is to promoteerimdtional-mindedness among
students (Hayden 2007: 58). Hayden (2007) prediwis in the future of the rapidly
globalising world international education is likdly be more attractive among national
students. The dimension that the national systewmetes is increasingly the
ideological one, whereas in international schdwmésfocus is on the pragmatic one.

On one hand, there is a fear in some countrieseotieveloping world that international
schools would some way have a negative impact em#tional education system, and
therefore these countries have implemented a latvpgtevents country nationals from
attending international schools. On the other hamdome countries, e.g. in Thailand
the English-medium international school educat®highly appreciated and seen as an
advantage by middle and upper class families whotwa insure the future of their
children by putting them into an international sch@layden 2007: 57).

2.4 International Baccalaureate Diploma ProgrammelBDP)

In this section, | present the structure of theedmational Baccalaureate Diploma
Programme (IBDP). The aim is to describe the dearaknt of the programme from its
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origins to this day in a nutshell. In addition, iasight into the IB education in Finland

and in the 1B World School in Jyvaskyla is given.

2.4.1 IBDP: origins, development and aims

After having discussed globalisation of educatiaod aternational education, it is time
to focus on the nature of the International Baaga&ate Diploma Programme (IBDP).
In the following section, the term IBDP is definehd the functioning@f International
Baccalaureate Organisation is presented. The theiirthen focus on the aims of the
IBDP and some previous studies are presented.|fitia 1B education in Finland, the
IB World School in Jyvaskylad and the IBDP curriaul@are discussed in depth.

The International Baccalaureate Organisation (IBQ42 started in 1967 and the next
year, the IBDP for high school level was launchadthe International School of

Geneva. Later, the programme has grown into fowgm@mmes comprehending
education for students from 3 to 19 years. All Isviacluded, IB provides education
programmes for over 1.2 million students in 148ntdas in 3,856 schools in total.

There are 2,567 schools providing the diploma @wgne worldwide. In Finland, 19

schools are offering the IB Diploma programme (I1B@.4).

According to Misso-Veness (2010: 2), the IB hasticmed its exponential growth
since the world was yarning for an internationatgognised school after the Second
World War due to the following concerns: there vaafear that internationally mobile
students were not sufficiently provided with apprafe curricula. Moreover, there was
a lack of accessibility to universities other thanone’s own country (Hill 2002, as
guoted by Misso-Veness 2010: 2).

The first curriculum framework for the IBDP was ated in Geneva in 1965. The
framework included a first language, a second laggu mathematics, social science,

experimental science and a sixth subject.
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Figure 1. The hexagds used to indicate the presence of six subjects.

IBO (2014)

In addition, it was decided that students woulBetgpart in social service and
experiential learning (nowadays known as CreativAgtion and Service, CAS), a
formal research project (Extended Essay) and aseoudhat involves objective
epistemology (Theory of Knowledge, ToK) (Misso-Vese2010: 3). The same
curriculum framework is in use today, with a litletouch and adaptations of course
(e.g. subsequent subject additions). According testVeness (2010), the Theory of
knowledge is considered as one of the principahelds of the ideology of the IBDP,

and it will be discussed in the following.

In his guide for teachers, Alchin (2006: 3) desesilbne of the unique sides of the
IBDP, the Theory of Knowledge (ToK) course. The Tiska course in critical thinking
which teaches students skills in the evaluationewsidence through reason and
judgement. The course aims at making students &stimun nearly everything. The
teacher of the ToK should stimulate students teecefand consider the world around
them. In this way, students will develop a bettederstanding of their values, as well
as their personal identities. As Alchin (2006: 8ysit, “TOK is a focused intellectual
forum”. In his opinion, students are not alone, thé journey of discovery happens
with their peers and the teacher. The ideologyhefdourse is based on the assumption
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that a human being cannot know everything, andefbeg students’ minds are set to
think that it could all be an illusion. Alchin (2604) argues that a critical thinker is

someone who successfully balances between certiadtgkepticism:

* “Things are not always what they seem to be; wet mxsmine and analyse.

» Certainty is very difficult to come by in all exdetfhe simplest cases (and even in
many of those).

* We are all searching for the truth, but it is hierday that we know we have found it.

» Many standards are defensible; but many are not.

* | have considered several positions and know amdjustify what | believe to be

reasonable and unreasonable” (Alchin 2006: 4).

Alchin (2006: 5) does not view the ToK as a reguelamrse and he states that education
is a discourse; a continuous conversation of hutpargulture, knowledge and
civilisation. Conversations across boarders promuikiculturalism which is one of the
goals of the course as well. Nevertheless, Alcla@06: 3) says that the idea is to

activate students to think themselves and notaakghing as it is.

The IBO (2014) determines the aims of the Inteomati Baccalaureate and states that
the idea is to develop inquiring, knowledgeable eadng young people. According to
the IBO, the IBDP wants to educate students who aimmaking the world a better
place to live in. All this happens through intetouhl understanding and respect.
Adams (2006, as quoted by Misso-Veness 2010: thssthat an individual has to make
sense of one’s own learning. The phenomenon is Rrasuneta-learning. Therefore, he
states that education should provide tools for estigl to learn about learning and
reflecting. This kind of meta-learning enables stid to examine their thought
processes and avoid simplistic acceptance of Facthermore, Hill (2003, as quoted by
Misso-Veness 2010: 5) identifies the core meaninip® IBDP: the skill of learning to
learn through critical thinking, which should begaeded as far more important than
mere memorisation of information.

Misso-Veness (2010: 7) uses Bernstein’'s Conceptoamework to build a

classification of the IBDP. This social theory llasee core themes:

1. Curriculum: valid knowledge
2. Pedagogy: valid transmitter of knowledge

3. Evaluation: valid realisation of knowledge (Missenéss 2010: 7).
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Bernstein’s (2000, as quoted by Misso-Veness 2@)0deology is focused on the
inherent characteristics of pedagogic discoursefanmd his point of view, the explicit
curriculum content is not as important as the orentroned first. This pedagogic
identity that Bernstein has created has been used theoretical lens to interpret
international education, and more precisely the®PBD

According to the IBO (2014), the primary purposedha IBDP is to educate students to
become familiar with core values of its pedagogyrébver, Misso-Veness (2010)
stresses that the idea is not only to collect dbffie skills, although this aspect of the
programme cannot be forgotten. The learner prafilethe IBDP underlines the

importance of skills and attitudes as well as ma¢ional-mindedness.

The IBDP is a cross-cultural education programme appreciated by universities all
over the world. Hill (2006: 103) points out thaetlBDP has to meet the requirements
of the entry criteria set by universities arouné thorld. When making curriculum
innovation within the IBDP, one has to keep in mthét a number of universities
remain quite traditional. Therefore, any changesceming the curriculum have to be
considered carefully. The IBPD prepares its stusldéot universities. Paris (2003, as
qguoted by Hill 2006: 103) agrees with this, andtestathat the IBDP cannot be
considered as a pathway into vocational educakibsso-Veness (2010: 13) states that
parents acknowledge its opportunities, e.g. thesiposy to apply for prestigious
universities around the world. He emphasises thatIBDP has a clear ideological
stance, and the pedagogic identity that the prograrholds is attractive to parents.
According to Gazda-Grace (2002: 84), there are dugtdy appreciated universities in
the education markets that are very familiar wite IBDP due to the fact that many of
their best students have undertaken the progranaiteebentering the institution. One
other interesting factor that she points out i¢ thany times the IBDP is considered as
an education programme only for gifted and talen@&akzda-Grace (2002) claims this is
not the case, and that the IBDP makes an equasapassible to anyone who is hard-
working and into learning. She gives a definitidriree programme as follows:

“The International Baccalaureate Program is alluatgetting students to think outside
the box, to challenge assumptions, and to be pedp&r support their arguments.”
(Gazda-Grace 2002: 86)



21

Gazda-Grace (2002: 86) argues that it is the teactesk to create a psychologically
safe environment which enables the students toeefieir critical and creative thinking
skills, as well as look at issues from differentgpectives. Moreover, an 1B high school
is set to encourage their students to explore pgtiquestion assumptions and
understand global values (Gazda-Grace (2002: 8&).r8ports that IB students have
said that the programme encouraged them to reeuk, &dmd write critically. Moreover,
the students felt that they had given their beshéprogramme and pushed themselves

to their fullest potential.

In the following section, the IB education in Finthand the IB World School in
Jyvaskyla where the data of the present study wiected, are discussed. Furthermore,
the curriculum used in the IBDP is presented.

2.4.2 IBDP in Finland

The Finnish Ministry of Education (2014) has disadthe 1B education in its “Report
of the Committee on International educational ngdernational Baccalaureate (IB) in
Finland” in 2007. According to the report, reasdmsinternational education Finland

are e.g. the growing multiculturalism, the incregsnumber of return migrants and
internationalising education in Finland. The poptyaamong applicants to the IB

schools has increased and in 2006 some 600 stualgplied for an IB high school but

only 60 % were accepted. The committee arguesthieaintake of especially students
with foreign backgrounds to Finnish IB schools dbdwe increased. However, there is
no need for more IB institutions or languages strnction (The Ministry of Education

2014).

According to Jarvinen (2003), an experiment of r@erational Baccalaureate Diplo
Programme (IBDP) was launched in two Finnish tsghools in Helsinki in 1990. T
latest IB high schools in Finland were founded ra beginning of the 21century
Jarvinen’s study on Finnish IB high school studd@B03:68) suggests that a typi
IB student can be described as a determined anoimgdishment-orientategounc
person who has acquireldet will to succeed in life. The majority of the papants o

his study had a positive attitude towards schoa satudying. Jarvinen (2003:0)
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reports that IB students are adolescents with oetexd goals. Furthermore, they h
higher expectations dnaspirations concerning further education and ezachoice
when compared to other Finnish students of the sagee According to the IBVorld
School in Jyvaskyla (2014), IB learners strive ég‘imnquirers, knowledgeable, thinke
communicators, principled, open-minded, caring-takers, balanced and reflective”.

According to the IB World School in Jyvaskyla (2014he IBDP isdesigned fc
ambitious and hard-working high school studentedatp to 19 yearsYhe programm
leads to rigorous examinations at the end of tisé yaar of studies. The tweeal
curriculum incorporates requirements of variousamati education systems and t
allows its graduates to gain the best elementsllobfahe programmes worldwic
Misso-Veness (2010: 12) paates that the holistic style of the 1B curriculumight be
confronting for teachers who work in national hgghools. In fact, its pedagogies
that of a constructivist style, and therefargputs some pressure on teachers to t
dimensions beyond didactic styldhe six academic areas involve the two ¢
traditions of learning, that of the humanities d@he sciences. In the core of the im

the three extended, obligatory tasks are gatheigpzther.
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Figure 2. International Baccalaureate Diploma Paogne Curriculum Model
(IB World School in Jyvaskyla 2014)
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The IBDP students choos@e subject from each of the six subject groupstiaek ha
to be three to four subjects taken at higher I€M&)), all the rest are taken at stanc
level (SL). The division between higher level and dtad level courses is t
following: higher level courses represent 240 teagihours andgtandard level cours
150 hours, which gives a chance to study some stshie depth (IB World School in
Jyvaskyla 2014).

Gazda-Grace (20084) gives an overview of the IBDP structure. Shelars that th
Theory of Knowledge course can be viewed as the course around which the
domains revolve. In order to complete the full lipldma, students chooseetltourse
of their own interest from these six domains whiabgording to Gazd&race (200:
84) are:

* Language A

* Second language

* Individuals and societies
* Mathematics

* Experimental sciences

o Arts.

The World School in Jyvaskyla (2014) indicates tinaaddition to the six subjectall
IBDP students take part in three other obligatayyirses Firstly, the interdisciplina
Theory of Knowledge (TOK) course “develops a coherapproach to learning”
Secondly, in the Extended Essay (a small resedrd®@0 words) students are free
choose a topic of their own interest in order teedep independent research and wri
skills that are expected at university level lader in their studies. Thirdly, stude
participate in the creativity, action and seevrequirement (CAS). The aim of this |
of the studies is to encourage students to bevedaihactivities outside school such
sports, arts and community service work. Hill (200B)5) emphasise that IE
programmes are based on respect for cultural diyetde uses a history exam as
example: each year, IB students are asked toalhtianalysewo different texts abo
the same topic. The gist of the task is that tikestare written by historians with var
cultural backgrounds. All in gllithe example demonstrates the ideology of th

education structure which aims at educating intesnal-minded critical thinkers.
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3 ENGLISH MEDIUM INSTRUCTION

This chapter gives an overview of English mediurstrunction from a cross-cultural
point of view, but focuses more specifically on 8iwation in Europe and in Finland.
According to Dalton-Puffer (2008: 1), Content angnguage Integrated Learning has
been a point of interest in European educatiorséweral years and one of its aims is to
create a multilingual population in Europe. DalteaHer (2008: 2) states that CLIL is
an educational approach in which an additional uagg is used as a medium of
instruction. Thus, both learning of language anMbjextis taught in that language are
being learned by students who go through CLIL insiwgr. CLIL-Compendium (CLIL-
Compendium 2014, as quoted by Dulton-Puffer 20083 listed goals concerning the

CLIL approach as follows:

» “develop intercultural communication skills

» prepare for internationalisation

» provide opportunities to study content throughetight perspectives

* access subject-specific target language terminology

* improve overall target language competence

» develop oral communication skills

» diversify methods &forms of classroom practice

* increase learner motivation” (Clil-Compendium 20B& quoted by Dulton-
Puffer 2007: 3).

These goals show that CLIL is a form of languageneérsion which aims at not only
achieving an excellent language competence in #rget language but it also
encourages its learners for internationalisatioth rantivates the learners in a consistent
manner. However, all this does not come withoutieepand it is no surprise that CLIL
students might come across feelings of frustradina obstacles hindering their learning
experience when learning thorough a foreign langu®glton-Puffer (2008: 15) points
out that CLIL teachers need to apply concrete laggulearning goals in order to

maintain both content- and language learning.
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Nikula (2007) has researched Finnish content-bat@ssrooms and how English is
spoken in these environments. It is often that CidLconducted in English, and
therefore the use of English is widely researchethée field of CLIL. Nikula (2007:
206) examined the use of English in biology andsptsy and found out that were
confident in their foreign language use and thaty thaw themselves users of English,
not learners. The findings of her study suggesdtttiea effortless code-switching proves
that a CLIL classroom is perceived as a bilingualimnment by students. One other
important remark of the results of Nikula’'s (20@21) study was that students use
English without feeling that it is obligatory ankdety have a positive attitude towards
using it. However, Nikula reminds that formal laage teaching could not be replaced
by CLIL and stresses the importance of traditidaaljuage classes. Moreover, in her
study, Nikula (2007) concluded that Finnish studesrte confident English users in a
CLIL classroom and that they use both English ainaish in a natural manner in their
studies. All in all, Nikula (2007: 221) believesaththe bilingualism will increase in
Finland in the future through CLIL.

According to Shohamy (2013: 196), a phenomenorsfguforeign or second language
as a medium of instruction has gained a great dieadmiration among educational
institutions around the world. In this educatioapproach, the aim is to teach school
subjects in students’ non-native language and hbaete them acquire a new foreign
language. English as the medium of instruction seduin all school levels and the
implementation of it is the most common on a teytievel. Shohamy (2013: 196)
states that content based instruction is an unilbetetm for numerous language
educational practices. An example of this kindad@tional form that falls into content
based instruction category is the Content and Lagguintegrated Learning, also

known as CLIL. The rationale of these approaches i®llows:

“The learning of academic subjects via another lagg is instrumental in enhancing
language proficiency given that the learning emplayeaningful content which in turn
creates motivation to learn the language moreieffity.” (Shohamy 2013: 196)

Therefore, the academic content and all fieldeafring a foreign language (listening,
speaking, reading, writing) will improve simultanusty when an additional language is
used as the medium of instruction (Shohamy 2018).18hohamy (2013: 197) points

out that according to several studies, this kinthohersion programmes have resulted
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in higher levels of language proficiency among stid. Moreover, the results show
that when compared to students studying in regolaign language programmes, the
bilingual immersion was more efficient. The initreded for such programmes arouse in
bilingual societies and it is no surprise that mahyhese immersion programmes have
first been implemented in bilingual countries, swshCanada. Shohamy (2013: 197)
continues by saying that a variety of educatiomadtexts use content based language
learning approaches and they have been implememitiagn for the past decades.
Nowadays, the immersion programmes have spreadalhd the world, English being
the most common choice of language of instructidms can be explained by a new
global world where English is perceived as the uamdranca. Shohamy (2013: 197)
stresses that consequently, there is a big shithénapproach to language teaching
worldwide. Hence, the term English Medium Instraoti(EMI) was launched to
increase the exposure to English which is by farrttost taught additional language in
the world. The expanded use of English as the medilinstruction gives it the status

of high prestige which is valued in the world oliedtion.

3.1 Content and Language Integrated Learning (CLIL)

The idea of CLIL is to teach and learn through ddit@onal language. CLIL is an

abbreaviation for the words Content and Languadeghated Learning and in the
following chapters of the present study only thérabiation is used when referred to
this form of education. It has a long historicatkground, and it is said to be the next
phase of the 1970s communicative revolution. Tlhiscational approach focuses on
using the additional language to learn and teath dantent and language. Therefore, it
can be said that it is a fusion of language andestibearning (Maljers, Marsh and

Wolff 2007: 8-9). To be able to fully understance ttefinition of CLIL, one has to

realise the width of this generic term. AccordiogMaljers, Marsh and Wolff (2007: 8-

9), CLIL captures and further develops roughly 2Qaational approaches (Maljers et
al. 2007: 8). Nowadays, it is not only the speopggfions or elite forms of education that
use this twofold aim, but it is also a part of thainstream education (Maljers et al.
2007: 9). CLIL was first launched in Europe in 1984d has ever since continued
spreading throughout the continent. This dual-feduspproach offers a natural context
to language development by adding value, immedsan relevance to the learning of

language (Maljers et al. 2007: 9). It cannot beanastimated that the idea of CLIL is to
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give importance to the subject learned throughatit@itional language and the language

learning itself (Maljers et al. 2007: 9).

3.2 CLIL in Finland

Marsh, Jarvinen and Haataja (2007: 64) report thahe 1970s, the importance of
foreign language learning had gained focus in Rishland soon in the 1980s, also the
internationalisation of education started to beleddfof interest among the Finnish
institutions. At the time, communicative languagarhing was already blooming, but
researchers were working on to examine some moys t@amprove language learning.
According to Marsh, Jarvinen and Haataja (2007 @4y was also the time period
when it was not uncommon for Finnish families todalready lived abroad and thus,
many children had experience of international sthatere learning happened through
the medium of English. Only few schools offered aation in a foreign language and
the languages available were English, French, Germna Russian. It was not until in
the late 1980s that the types of immersion methagol which had its origins in
Canada, started to gain more of attention in thkel fof research, and the experiments
were made in Finland (Maljers et al. 2007: 64). Yaar 1991 was a significant turning
point for Finland, as it is the year when foreignduages were accepted to be used as
the medium of instruction (Marsh, Jarvinen and H@a2007: 65).

“The 1991-1996 National Development Plan for Ediacain Finland states that
‘language teaching, cross-cultural understandinggiin language content instruction,
and other forms of instruction which are importénaim the point of view of increased
international contacts and internationalisation wbérking life, are systematically
supported and developed at all levels of the Fmreéslucational system.” (Marsh,
Jarvinen and Haataja 2007: 65)

As can be seen in the quote above, the National felaEducation in Finland stated in
its report to systematically enhance the intermafisation of education in Finland.

Moreover, the very same report stated that purssindies or work experience abroad
should be enabled for all high school studentsimahRd by the year 2000 (Marsh,
Jarvinen and Haataja 2007: 65). In 2002, CLIL wasilable in seven different

languages including English, Finnish, French, Gernfaussian, Sami and Swedish
(Marsh, Jarvinen and Haataja 2007: 64).
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In fact, Finland has played a significant role ibliCbeing adopted for use in Europe.
More precisely, the two organisations that are w©mned as the key alliance for the
launching of CLIL in Europe are the University givdskyla and the European Platform
for Dutch Education (Marsh, Jarvinen and Haataj@0{2 65). In 1996, these
organisations mentioned above proposed a definiio€LIL as follows: “The diverse
types of educational approach in which the learmhgecond/foreign languages has a

joint curricular role.” (Marsh, Jarvinen and Haat207: 65-66).

As mentioned earlier, CLIL is a heading for varidasns of bilingual immersion. Ten
years later, the definition has slightly change@LIL is a dual-focused educational
approach in which an additional language is usedhi® learning and teaching of both
content and language.” (Marsh, Maljers and Wol@0@, as quoted by Marsh, Jarvinen
and Haataja 2007: 66).

Finland has been very active in developing CLILhaying good international relations.

Through networking as well as cooperation it haabéed itself to adapt and adopt
methodologies that are similar to CLIL and furtldewvelop this educational approach
(Marsh, Jarvinen and Haataja 2007: 66). Marshjidénand Haataja (2007: 67) remind
that the Finnish approach to CLIL is eclectic daghe varying implementations. For
instance, the Finnish CLIL experiments at differectiool levels vary from one week to
several years of studies. After the identificatmnthe aims towards which the CLIL

approach is wished to move, institutions can chdbeeapproach specifically suitable
for their students. Marsh, Jarvinen and HaatajaD{20r1) state that CLIL is an

educational approach in which students take parseoond and foreign language
teaching within the same guidelines as presentddeimational and local curricula. An

additional foreign language as a medium of instomcis something that is perceived as
a valuable extra for the studies. According to Makrvinen and Haataja (2007: 71),
CLIL was exceptionally put to practice before it svthoroughly tested in Finland.

Therefore, it is only natural that teachers impletimg the CLIL approach have noticed
some problematic aspects related to it. Teachirg foreign language does not always
allow teachers to cover content to an extent thay would desire to. However, the
depth of learning is the compensation for thisrditea. In 2005, some national surveys
showed that there is a need for teachers to hdweaer insight into methodologies,
and stressed the importance to acknowledge that L& student-centered approach
(Marsh, Jarvinen and Haataja 2007: 71). These rdetbgical isssues have been
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addressed over the years and CLIL continues itgtgrowing and development in

Finland.

3.3 Teachers in CLIL classrooms

It is common for a teacher who teaches in CLIL-tpgpevision not to have undertaken
formal studies in a language that they use as tbdium of instruction. Thus, the
typical profile of a CLIL teacher is a subject teac teaching their subject through a
language that they do not necessarily master. Heryeévlarsh, Jarvinen and Haataja
(2007: 76) point out that there are several prognas offered for CLIL teachers to
improve their foreign language skills in which tkacs are encouraged to take part.
Furthermore, some requirements are set concernquiiified CLIL teacher. Teachers
who teach more than four hours using CLIL per weeled to have 110 ECTs of
university studies in the target language or thegdnto have a qualified language
proficiency of the Advanced Level of a nationaldaage test (YKI). Dual qualification
is not widely spread and used in Finland. Neveed®lthere are a number of primary
level teachers who specialise in foreign languagestherefore, they can be considered

as dual-qualified (Marsh, Jarvinen and Haataja 2@0Y.

Hayden (2007: 57) is worried about the inconsisteaning of teachers working in
international schools. At the moment, a teacher vghtyvained to teach in a national
school is also permitted to practice his/her praifes in an international institution.
Hayden (2007) questions the ability of a natiordlo®l teacher being able to teach in a
multicultural, multilingual context, not forgettindpat the curriculum differes between
these two types of education. She goes on sayiagsihifficient training should be
provided for teachers in this situation. As alreadgntioned in chapter 2, most of the
teachers in international schools are native Ehgbpeakers. Hayden (2007: 57)
reminds that this is often ideal for parents analehts and whereas some international
schools are seeking to extend the multiculturalesnong the teachers, it is seen as a
negative feature by the families who are persisteriet their children continue their

studies in a school where the staff speaks Engkdiheir native language.

Marsh, Jarvinen and Haataja (2007: 72) specifyidealised competencies that are
required of a CLIL teacher. These include the folla:
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“Sufficient target language knowledge and pragmsikitls for the CLIL type followed,
S0 as to be a producer of comprehensible inpuefoners”

“Sufficient knowledge of the language used by thsgarity of learners”
“Fluency in an additional language, which may be @LIL target language or some
other (e.g. one of particular relevance to targetgliage native-speaker teachers as
regards to their personal additional-language lagraxperience).” ( Marsh, Jarvinen and
Haataja 2007: 72)
Marsh, Jarvinen and Haataja (2007: 72) say thatddition, teachers in CLIL
classrooms need to internalise the ideology anaryhef CLIL. Language learning and
language acquisition have similarities, but aldtedencies and a CLIL teacher has to

have a clear understanding of them both.
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4 STUDENTS’' CAREER CHOICE

According to Leung (2008), career guidance and selling in the western world go
back over 100 years in history. During this periofdtime, various theories and
intervention strategies have developed around oca#onal and career related issues
have become global and cross-cultural matters. ngef2008: 115) identifies five
thriving theories in the field of career choicesiethhe calls “the big-five”. One of
these is the Social Cognitive Theory and it is @nésd in this chapter. Moreover, Tang,
Mei, Pan, Wei, Newmeyer and Mark D. (2008) have edarsearch on factors
influencing high school students’ career aspiratiand use the Social Cognitive Career
Theory (SCCT) as the basis of their study. The S@3Ine of the thriving theories that
conduct the research in the field of career chaicday. In the following, the two recent
international career development models; the SC@&T'teundariless career theory are

discussed.

4.1 Social Cognitive Career Theory

In their research on high school students’ careirations, Tang, Mei, Pan, Wei,
Newmeyer, Mark D. (2008) present the Social CogaitCareer Theory (SCCT) which
originally comes from Bandura’s Social Cognitive eblny, according to which an
individual’'s choice of behavior is significantlylaged to self-efficacy (Bandura 1986,
as quoted by Tang et al. 2008: 1). Bandura (18&6ns that the factor influencing an
individual’'s decision to either engage in or avaidertain task is based on one’s self-
judgement of their competency in accomplishing téek. Bandura (1986) states that
self-efficacy is therefore linked to confidence whiis either task- or domain-specific.
He lists four factors influencing one’s self-effisaas follows: “verbal persuasion,

vicarious learning, task performance and physia@garousal” (Bandura 1986).

According to the SCCT (Lent et al. 1994, as qudigdTang et al. 2008: 1), an
individual's career choice behavior is strongly wected to one’s outcome expectancies
and career interests, as well as career self-efficéhe latter is influenced by one’s

background and interests, as well as the outcorpectancies (Lent et al. 1994, as
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quoted by Tang et al. 2008: 1). Other factors wmiiting career self-efficacy are
ethnicity and health status. Moreover, family baockepd and learning experiences are
contextual factors, which have an impact on thetenaf\ccording to the SCCT theory,
an individual's career development is influenced lbgth contextual factors and
cognitive person variables (Lent, Brown and Hack&®0, as quoted by Tang et al.
2008: 1). This type of career development modelgesty that background and
individual characteristics influence individual’'sarning experiences and thus, self-
efficacy is influenced as well. The circle of indloce would then continue, as self-
efficacy has an effect on one’s interests and ané&expectations. All this is likely to
influence one’s career choice (Lent, Brown and h#cR000, as quoted by Tang et al.
2008: 1).

Furthermore, Lent et al. (2000, as quoted by Tanhale 2008: 2) state that an
individual's career-decision making can be affecpasitively or negatively by the
environment and they give two examples of the pheon; “the quality of
educational experiences and the financial supp@iable to individuals” (Lent et al.
2000, as quoted by Tang et al. 2008: 2). Tang €2G@08: 2) suggests that the SCCT
model would help school counsellors to design ¢&ffec career intervention

programmes for their students.

4.2 Boundaryless Career Theory

International education programmes, such as thePIpdduce globally orientated and
competent employees for the labour market. Oneryhieothe field of career choice is
the so called Boundaryless Career Theory. SuutatiSmale (2008) argue that global
careers and global competencies have been incgbasanpoint of interest amongst
researchers. In the globalised world, people mdtex aternational work assignments
cross boarders from a country to another, and ssisrhave created the theory to

describe this phenomenon.

The main statement in the boundaryless career yhisothat work and jobs have
become global instead of the traditional stable aadure long-term employments.
Organisations and employees move across bordersegutiate their own contracts of

pay, promotion and other working conditions. Suwtad Smale (2008: 171) descriBe
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Prototype of the Boundaryless CaremlledExpatriate careersBefore being selected
for an international assignment one has to go tilraeveral phases such as suitable

education, work experience, preparation and differests.

According to Suutari and Smale (2008: 174), glaaakerists may increase theareer
capital through international mobility and demanding respbilities. Cappellen and
Janssens (2005, as quoted by Suutari and Smale 2008dividecareer capitalinto
three categorieknowing-whycareer capitalknowing-howcareer capital ankinowing-
who career capital. Knowing-why career capital meahat ta person has self-
confidence, self-awareness and motivation needea fbesired career. Knowing-how
career capital is an individual’s knowledge andl $&iperform the job (De Fillippi and
Arthur 1994, Inkson and Arthur 2001, as quoted lbyt&i and Smale 2008: 177).
International competences are essential in thisezbrand can be divided into global
competencies and context-related competencies. aGlobmpetencies include e.g.
cross-cultural sensitivity and interaction, adjustinand language skills (Suutari and
Smale 2008: 177). Understanding a specific culisira context-related skill. In social
sciences knowing-whom career capital is often @efias social capital and can be
divided intobondingandbridging between people. A person with bonding social eapit
is characterised by good skills when acting eithea small or large group (Coleman
1988, as quoted by Suutari and Smale 2008: 171JgiBg social capital is a skill to
build connection with social groups (Granovetter3,9as quoted by Suutari and Smale
2008: 177).

In the globalised world, social capital and netwogk with people have become
extremely important both professionally and in eneee time. The curriculum of the
IBDP includes the Creativity, Action and ServiceA®) course which promotes the

development of students’ social skills and encoesafjem being active outside school.
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5 PREVIOUS STUDIES

As a result of the globalisation of education, thenber of international schools is
continuously growing. One of the branches of cmdsiral education is the
International Baccalaureate (IB). The need to mtevan equal footing into world
universities for students attending internationetha®ls was the initial goal of the
International Baccalaureate Organisation (IBO) whiaveloping the IBDP. In this
chapter, some previous studies on why studentssehtmostudy in the IBDP, how they
perceive the curriculum used in the programme dodests’ future plans regarding

post-secondary studies are presented.

Paris (2003) examined the reasons why Australiadestts choose to do the IBDP by
using a written questionnaire and focus group disicuns as methods to collect the data.
His study focused on 60 local Year 10 studentsthed decision to choose to do the
IBDP instead of the South Australian Certificate Erfucation (SACE). His findings
suggest that the cost was preventing some stuffemisapplying for the IBDP. Paris
(2003) emphasises that most of the schools offethegIBDP curriculum in the area
were private. Moreover, the results show that BleR was regarded as prestigidus
the respondents. The participants acknowledgeappertunity the programme would
give to enter universities worldwide. In fact, thegw the IBDP as a fast route into
university degrees and they were well aware offéloe that the programme was not a
pathway for vocational career. Thus, it can beesgtahat the students were goal-
orientated and driven by the idea of continuingirttetudies in a post-secondary
institution. The participants regarded the IBDP asprogramme for only smart
adolescents. Furthermore, Paris (2003) examinedttitkents’ decision making process
when applying for the IBDP. According to his stu@®003: 239), 67 percent of the
students responded that the decision to apply Her grogramme was a result of
discussions between parents and them. The advantagmtioned among the
respondents connected to the IBDP were the follgwsmall class sizes, qualified
teachers who are committed to their work and abetirriculum when compared with
the national one. Furthermore, a higher entranckimg score into local universities, as
well as the opportunities to study in a foreign oy provided by the programme were
seen as positive sides of the IBDP.
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In a Canadian research on graduates’ perspectinetheo IBDP, Taylor and Porath
(2006) state that IB courses teach students td thiitically and flexibly. In their
research, the IBDP graduates in British Columbiaew&0 statements and seven open-
ended questions on whether the IBDP had had aositpact on their post secondary
studies. They consisted of two groups, one comtgithose who were about to graduate
and the other those who had already started thsirgecondary studies. Therefore, they
were in a good position to reflect on their expecis in the IBDP. The results of their
study indicate that when compared to national Bigiool, the IBDP introduces a wider
range of topics covered in greater detail. Taylut Rorath (2006) claim that IB classes
are perceived as more challenging than those ddtiarmal high school. Overall, the
results of their study show that the curriculumtioé 1B programme is regarded as
intellectually stimulating by students. Moreoveylor and Porath’s (2006) findings
suggest that the IBDP encourages students to taenpextracurricular activities such
as artistic pursuits, sports, and community serwioek. As a result of the CAS course,
the students became very involved with differerivées in their leisure time, but the
amount of work that the required 150 hours of tidevoted to CAS added time

pressures.

Taylor and Porath (2006) report that a considerablaber of the respondents of their
study felt that the workload the IBDP requires xsessive, unmanageable and even
detrimental to their well-being. However, if thee® up with the homework and
studying, the workload was seen as manageable mEjerity of the respondents had
worries about not meeting the requirements of Bi2H. There was also a fear amongst
the students of not being accepted into the pasirgkary institution that they had
hoped for. In the end, the participants felt thesrevgoing to succeed in the final exams
of the programme as they considered themselves twdll-prepared. It is evident that
the students who took part in Taylor and PoratBG06) research perceive the IBDP as
a highly worthwhile preparatory degree for univirsstudies. Moreover, they had
learned time-management skills and felt that theyenmore disciplined, which they
acknowledged to be useful at the university. Indede results show that the
respondents were less stressed during the first ge@ost-secondary studies when
compared to their peers who had not attended tiDIBAccording to Taylor and
Porath (2006), the respondents said that the IB&3Bt@d them in reaching their career
aspirations.
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A recent study on the IB Diploma was conducted I§SAInternational Schools (2012)

on the International Baccalaureate Alumni. An elnsairvey was sent to graduate
students of the year 2007 in order to gain inforomatibout the students’ experiences
about the IBDP. Its key findings were that dueh® BDP, students felt it was easier to
start university studies. Moreover, they had depetbtheir own meta-learning and had
different learning strategies which they had ledrdaring the IBDP. According to the

respondents, a broad variety of subjects resuttetkeper knowledge. The results show
that students considered the IBDP to be very rige@nd required hard work, more so
than the national high school. Despite the demantilne-table, they were able to enjoy
studying in the programme, and all the extra wodswegarded as positive. It was
evident that the majority felt that the IBDP helpt#ttem in achieving their goals

regarding further studies.

According to the previous studies presented indhapter, it is evident that the decision
to apply for the IBDP programme is highly affecteyl its prestigious reputation with
gualified teachers and a curriculum perceived @&sor to the national one. Students
who choose to do the IBDP are internationally dednand acknowledge the
opportunities to continue their studies easily atiraversity overseas when having
completed the IBDP. Overall, students seem to ced¢jae IBDP as a better form of
education than the national high school. Howeveldents who do the IBDP feel that
the programme might be overwhelming at times. Thwkiwad is excessive and
students have to manage their own learning effelgtivihis means good organisation
skills, time-management and enthusiasm and wiletn. The findings for previous
studies presented here suggest that even thougB@# is was seen as a demanding
education programme, the benefits it offers oveeomll the negative sides.
Internationality is clearly a significant part af 88DP students’ life, which they wish to

continue pursuing in their post-secondary studies.

The aim of the present study was to collect infdaromaon the third year IBDP students’
perceptions on why they had chosen to do the pnoge what their opinions were on
the curriculum and how they perceive themselvekeashers. Moreover, the research
guestions focused on examining English as the medifiinstruction, as well as the
participants’ decisions concerning post secondatydiss and career choice.
Furthermore, the present study aimed at gainingrmmétion on IBDP students’ level of

internationality and whether they feel that thegpeanme encourages to international-
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mindedness. By using semi-structured theme intesjighe study will provide the

participants’ instant thoughts on the matter. Ti&ence between my study and the
previous ones presented here is that it will gigsults on topics such as how the
students perceive the curriculum used in the IBDBame more detail and not just in
general, and what is the importance of English wsethe medium of instruction and
whether it has a connection to the international wfathinking regarding especially the
future studies. The present study focuses on Hinsiadents and thus, it gives an
insight on the field from a Scandinavian point sdw — something that is lacking in the

research on the IBDP.
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6 DATAAND METHODS

In this chapter, the data and methods are presdritstly, the research questions are
presented in the order that they are discusseg@sénted in the results of the present
study. Secondly, the data and the methods of asalys explained. | will discuss

different interview types and why | chose to usesthparticular methods.

6.1 Research questions

The main research question is as follows:

What kinds of perceptions do third year IB high aahstudents have about the
International Baccalaureate Diploma Programmermatgonalisation, English medium

instruction and career choice?

The topic can be broken down into four specificsiioms:

1. Why do the students choose to study in IB high esthad what is the students’
overall experience concerning the IBDP curriculum?

2. How do the students perceive themselves as le&ners

3. What are the students’ perceptions on using Engéshthe medium of
instruction?

4. What kinds of aspirations and expectations do tluelenits have for post-
secondary studies and career choice, and whatisftbct of the IBDP on the

students’ internationalisation?

6.2 Data and methods of analysis

The reason why | chose to use a qualitative methdd line with the factor which
Patton (2002: 20-21) points out: the aim was tm gasponses that were in accordance
with interviewees’ instant mind-frame. Dufva (2011132-133) discusses the different

types of interviews used in a qualitative researShe recognises three types of
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interviews: a structured interview is strict franmmw which includes questions that
cannot be changed and are asked in a certain éddami-structured (theme interview)
interview is not as strict and can develop int@avwersation between the participant and
the interviewer. Moreover, the order or the acfoain of questions is not specifically
determined in a semi-structured interview. An op@erview is a conversation which
possibly has no beforehand formulated questiondv@A011: 133). The data of the
present study consists of seven semi-structurethghaterviews and it was collected
during April 2011. This study is based on a contamlysis and the interviews of this
study were all conducted using the same structaltepugh in some cases further

questions were needed in order to gain enoughnrgton.

The interviews were arranged with the help of #cher responsible for English and
ToK in the IB World School in Jyvaskyla. | got aacite to briefly introduce my study,

as well as give my contact details to all of thiedttyear IBDP students. Seven out of
sixteen students were willing to take part in mgearch. They e-mailed me during the
next few days, and we scheduled the individuakui¢evs for April. The questions were

divided into four main themes which can be brokewmlto eight more specific themes.
The average duration of the interviews was appraiéty 20 minutes. The results are
presented with the help of extracts from the inewtranscripts. The examples are
numbered and translated into English and the algstructure and questions of the
interview can be found in the appendix. In thedwling, the specific research questions
(1-4) are explained in detail.

The first research question of the study focused/ioynthe students had chosen to apply
for the IB programme and what their overall impressof the IBDP’s educational
structure was. The students were asked to desstilolying in an IB high school, tell
about their expectations towards the programmerefhect on their experiences to see
if those expectations matched with the reality. Glakl of questions concentrated on
the structure of the education in which the goasd weasurvey the participants’ opinions
about the Pre-Diploma year, the subjects that tilngysrg programme offers, as well as
the students’ perceptions on the three coursesijfgdly designed for IB programme:
the Extended Essay, the Theory of Knowledge (Ta)d Creativity Action and
Service (CAS).



40

The second research question was set to examin®fie pof an IB student. The
participants were asked to analyse themselves aseles in general and users of
English. An interesting point was to see if IB prammme had taught them any studying

strategies.

The idea behind the third research question wasamine the students’ opinion on the
role of English in their studies. More specificaljuestions dealt with factors such as
experiences about all teaching being conductednigli€h, what the advantages and
disadvantages of it were, and if the students thotltat the lessons encouraged using
English both in- and outside the classroom. Funtioee, the focus of the study was to

examine the students’ perceptions on the teackeiglish skills.

Finally, the fourth research question dealt wittufa plans, career expectations and
internationality. The students’ aspirations andtdex affecting their decisions
concerning post-secondary education and workirgg\viiere examined. One intriguing
aspect was to measure the interviewees’ knowletigatahe value of the IBDP when
applying for universities. Another aspect reachediaa as into life after university, and
the aim was to have the interviewees view themsedgeapplicants for a job in order to
examine their career aspirations. Moreover, thetforesearch question focused on the
students’ ambitions concerning thei post-secondauglies and their experiences of the
IBDP as a tool to learn about internationality.

Patton (2002: 20-21) states that qualitative figdimre long, detailed and variable in
content. He uses the term ‘open-ended questiond,states that responses to these
guestions are neither systematic nor standardidediever, qualitative data gives an
opportunity to understand the world as perceivedth® respondents. Moreover, |
wanted to capture their drain of thought face tefaAccording to Patton (2002), direct
guotations reveal respondents’ depth of emotionaasist in comprehending their way
of thinking and viewing the world. Thus, the use eftracts from the interview

transcriptions has been rather extensive, meralgise it adds value to the research.

A researcher’s task is to provide an accurate freonle free from preconceptions
(Patton 2002: 145). Therefore, the structure ofititerview was carefully designed not
to include any questions that were too leading, thedthemes were narrowed in order

to respect the purpose of the study. Patton (2Qd@5) continues that qualitative
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methods can contribute to organisational or comtyutevelopment. The chapter eight
provides information on what kinds of suggestidmes findings of this study provide in

the field of educational research.

6.2.1 Participants’ backgrounds

The participants were all Finnish third year IBthgchool students aged 18 to 20 years
with very different backgrounds. In this sectidmere is a short description of all of the
seven extremely co-operative students that tookipamy research. The names have

been changed in order to respect the privacy opéngcipants.

Kalle:
An 18-year-old male student who moved to Jyvaskyén another city to study in an
IB high school. He has lived all his life in Finthn

Jaakko:
An 18-year-old male student who had been livingsermany and studying in an 1B
school for five years. The decision to apply foe 8 programme after moving to

Finland had been clear for a long time and it waataral continuum for his 1B studies.

Sini:
A 20-year-old female student who had spent a ye#ne USA as an exchange student
before entering the IB high school. The exchange,yas well as her interest towards

internationality were factors that affected herisien to apply for the IBDP.

Heidi:
A 19-year-old female student who knew since theestv grade in comprehensive
school that she wanted to apply for the IB programhfer interest towards the IBDP

made her search information about it independently.
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Laura:

A 19-year-old female student who had difficultiesdefining her native language. She
had spent her childhood abroad, lived in five dédfé countries, and moved 26 times in
her life. She has a native speaker fluency in Bimrand English and an excellent

fluency in French.

Juhani:

An 18-year-old male student who had lived ten yéarthe USA, Georgia. He speaks
better English than Finnish and applied for the BB order to be able to study in
English. He did not know what the IB was when hstfapplied for the programme,

only the language of teaching mattered.

Maija:
An 18-year-old female student who already during ttomprehensive school had
decided to apply for a university in some other rtoy and acknowledged the

opportunity that IB programme would give when ajppdyabroad.
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7/ RESULTS

In this section, the results of the study are presk analysed and discussed. The results
have been divided into four parts according to rdsearch questions. In each part |
present the results of the interviews, analyse timethe light of previous studies in the

field and draw conclusions. The four research golestare marked in italics.

In the first part, | analyse the participants’ r@sges to the questiotWhy do the
students choose to study in IB high school and wehtte students’ overall experience
concerning the IBDP curriculum?'This topic is divided into three different sections
that are the interviewees’ reasons for applyingtf@ IBDP, their perception of the
structure of the education and their opinions alibet IBDP’s pros and cons. The
second part of this chapter reports the resultsdesulisses them in the light of previous
studies regardinHow do the students perceive themselves as leaftiein the third
part, the focus is ofiWhat are the students’ perceptions on using Eingles the
medium of instruction?”The last part of this chapter reports the resubiscerning
“What kinds of aspirations and expectations do stiedents have for post-secondary
studies and career choice, and what is the effdcthe IBDP on the students’
internationalisation? which contains three dimensions: further educaticareer

aspirations and internationality.

7.1 Applying for IBDP and students’ overall experi@ce concerning
IBDP curriculum

The motive of the first research question was toagdear view of the students’ overall
impression of the IBDP. This motive includes bdile expectations the students had
prior to applying for the IB programme and theirgeption of the programme once

they took part in it. The results are presenteddisclissed in the following.



44

7.1.1 Applying for IBDP

The interviewees had personal reasons for appfginthe IB programme (see students’
background profiles in chapter 6.3). Nevertheldks, importance of English as the
language of studies was mentioned repeatedly agj@ motivating factor to apply for
the IBDP. The participants aimed at maintaining angproving their English
knowledge and thereby enhancing their possibilitesapply for universities abroad

more easily. The following examples 1-3 illustrttes:

Q) Sini; kiinnosti sit ehka se englannin kieli kanssaitte méa vaan paatin et IB-lukio ois se
niinku oikee mulle ni sitte hain tanne
I was interested in theglish language so then | just decided that théitih school
was the right choice for me and so | applied here

(2) Jaakko: silleen ja sitten muutenki se et meindlonaille sitte hakee niinkun nyt I1B:n
jalkeen opiskelemaan ni se oli kans sit niinkutpyyllapitdd englannin kieltéa et se oli
kans sit yks syy miks tulin tanne
I'm going to apply for universities abroad aftbetlB programme so that was one of the
reasons | applied here. Another reason was totaiaimy level of English

3) Maija: periaatteessa sen takia ettd no just englakirlella ettd vahan ehka kieli siina
vahvistuu kanssa ja sitte halusin sillon jo niinkulkomaiseen yliopistoon hakee
basically because | wanted to study in English iamgrove my English skills and then |
already knew that | want to apply for a universibyroad

As can be seen in the examples 1-3, participamtsdemfortable using English and
they are interested in studying in a foreign lamgua According to Hayden (2007),
English is the strongest option as the medium atruction in any international
education programme due to its status as linguac&an the globalised world.
However, it is important to remember that IB higihaol is not designed to carry out a
language centred education (Nikula 2007: 221).abt,fNikula (2007: 221) states that
due to advanced English as a Foreign Language (EBugation in Finnish national
schools students are able to take part in CLILricsion. Based on the present and
previous studies one can conclude that the popylafithe IBDP will be strong in the
future as English is both attractive and a natcinalice for the medium of instruction. In
the light of these findings it is safe to claimtteaudents who apply for the IBDP have a
strong will to use English as a tool to study otBebjects in depth, not only the

language itself. Furthermore, the students ackragdethe value of English when
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applying for universities abroad. This implies tltae¢ students are interested in having
an international education and career.

Some students had spent one or several years of lithes abroad and therefore,
internationality and advanced skills in speakinglish were factors which facilitated
their decision to apply for the programme, as casden in the following examples 4-7:

(4) Sini: no siis ennen ku ma tanne tulin ni ygitkeen ma tiesin ettd ma oon lahdssa
vaihtoon niinku USA:han ja sit se jotenki niinkagka mua kansainvalisyys kiinnosti
well before | started in the IB programme | alngddhew | was going to spend an
exhange year in the USA after the ninth grade dsallavas interested in internationality

(5) Laura: ku mé& oon kuitenki asunu ulkomaill&k@iin ja silleen... just sen takia ettd ku on
sitd kansainvalisyytta ja silleen niinkun kielitaton
I've lived abroad for a long period of time... sedause of the internationality and my
language skills

(6) Jaakko: no iteasiassa mul oli se et méd oo wibtta asunu Saksassa ja sielld sitte ol
niinku tda tdmmonen IB:n niinkun ala-aste yla-adémmonen programmi (.) niin tota
vahan sillee et se tavallaan niinku jatkaa sittersan IB:std mulla oli semmonen
yksityiskoulu mika oli just IB:t& niinku periaatte®a ihan ala- ala-asteesta asti et se
tavallaan sitten niinkun oli sillee etta [tuntu hievalta]
well as | said before I've lived in Germany fovdiyears where | went to private school
and they had this IB programme for primary and sdaoy school so it was a natural
continuum for my studies

@) Juhani: tota suomi on mun aidinkieli mut ma pulenglantia paremmin... ma oon asunu
kymmenen vuotta Jenkeissa mut ma oon syntyny Sigames
Finnish is my native language but | speak Engtigre fluently... I've lived 10 years in
the States but | was born in Finland

For instance, Laura had lived in five different nties and moved 26 times during her
life, which had forced her to adapt in differenttates and learn new languages. Jaakko
felt that it was a natural continuum for him to Bpfor an IB programme as he had
studied in one since the elementary school in Geymauhani had lived in the United
States for ten years before starting in the progranm Finland and he simply did not
feel there would have been any other choice for himh to continue his studies in

English (see example 8):

(8) Juhani: en mé ois parjanny tuossa kansalligalialella ku en m& puhu suomee kovin
hyvin niinku (.) tota en mé& osaa opiskella suomeks
| wouldn’t have done well in the national high sohas | don’t speak Finnish very well
(.) I mean | don’t know how to study in Finnish

He felt that English was easier for him to use amlerstandably it was more
comfortable for him to study in the language thathad been used to for the last ten

years. Overall, the results show that already & stage of applying some of the
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students had achieved a fluency of a native speakenglish, which encouraged them
to choose the IB programme. Internationality wasanaew concept to the participants
and therefore, it played a major role in their dem to apply for the IBDP. One can say
that the students applying for the IB high scha@ aternationally orientated and in
many cases have a strong international backgrodiagden (2007: 54) states that
adolescents who attend international schools hawging multicultural backgrounds.
Similarly to Hayden’s study, the findings of theepent study show that it is common
for students to have lived abroad and in many cmelBDP students already master at
least one foreign language as in the case of Jyaaample 8): he speaks both English
and Finnish fluently but prefers English as theglaage of studies. Hayden (2007: 54)
points out, that international schools are desigioedstudents with varying origins.
Moreover, according to the Finnish Ministry of Edtion (2014), one of the current
development ideas for the IBDP in Finland is tongaiore students with multicultural

backrounds.

Even though the majority of the students felt coafit about studying in English, it was
not self-evident for all of the participants as tenseen in examples 9-11:

9) Sini: no ehka ainaki se ettd ehka vaha haastawvaku opiskella englanniks koska ma en
ollu aikasemmin ikina opiskellu englanniks et kaikk suomeks vaan ni sit silleen en
tienny et mitenka erilaista se sit tulis olemaantenamma nyt tiia siis semmosta kivaa
It was a bit challenging to study in English besmli had never done that before and |
wasn'’t sure what it was going to be like but | ddaiow fun | guess

(20) Heidi: ettd oppii aika luonnollisesti sille&Byttaméadn englantia muutenki ku pelk&astéaéan
silleen vaikka tdmmosessa vahan epdvirallisesskukedutilanteessa et ihan silleen
virallisestikki

to learn how to use English naturally in othertlinformal conversations

(12) Maija: ja periaatteessa sen takia ettéd nogogtannin kielella ettéa vahan ehka kieli siina
vahvistuu kanssa
and basically | also wanted to study in Englishied | could improve my English skills

Clearly, the students who had spent years livingab felt more confident starting in
the IB programme. For those who had no or littlpezience in studying in English it
was natural to think more carefully about the ratof studying in a foreign language
and some of them specifically aimed at improvingirtfEnglish. This is in accordance
with Dalton-Puffer (2008: 3) who states that studemith international experience and

those who are only starting their international@aboth apply for the IBDP.
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When asked about the sources through which theyhbadd about the IB programme,
the students seemed to have used a great amotimeotearching information about
the education independently. The sources mentionece the parents and other
relatives, the Internet, the student counsellad, anisit to school on an open-day where
they could hear graduate students telling about #periences. Friends and family
seemed to have the greatest impact on the studectsming interested in the IB
programme. This is in line with Paris’ study (20A29), in which he examined the
students’ decision making process when applyingtier IBDP. He reports that 67
percent of the respondents claimed that the decisi@apply for the programme was a
result of discussions between parents and studdrits. student counsellor was
mentioned as one source of information regardirgg glogramme. Nevertheless, the
information provided at school was not seen as Veipful and the majority of the

participants had done some research on the Intertleeir own time.

The students described studying in an IB high sklagohard, but also challenging,
independent and rewarding in the end, as the faligwxamples 12-14 illustrate:

(12) Sini; mm no aika haastavaa ja ehka itsen&iite ettd pitdd niinku ite teha niita asioita
ettd ei ne opettajat valttamatta sano etta opiskdte ja lue naméa vaan ne pitda vaan
niinku teha
well | think it's pretty challenging and maybe in@dent because you have to do things
on your own and the teacher won’t necessarily bay you need to study this and read
that but you just have to do it

(13) Heidi: elikka tiivista ja sitten mut kuitenkellasta et tavallaan antaa omaa vapautta aika
paljo et missa jarjestyksessa haluaa vaikka tghét Silleen omalla tavalla aika silleen
tosi itsenaista
it's intense but then again it gives you free hatad®r example think of the organisation
of your studies (.) so in a way it's very indepemide

(14) Laura: rankkaa (.) varmaan oot kuullu aika esinettd no siis maa tykkaan ite IB
lukiosta sen takia koska taé on silleen projektitosta ettd just arvosanat tulee niinkun
loppukokeen mutta myds sitten projektien perusesiita tehdén niinkun pitkin vuotta
ettd (.) mitakohan sita sanois etté rankiadta palkitsevaa lopuks sitte tietenki
tough (.) I've said this several times alreadyiké IB high school because it's project
based and the grades are given based on the %iaad but also based on the projects that
we work on during the academic year (.) | mean howgt rewarding in the end

Taylor and Porath (2006) claim that IB classespameeived as more challenging than
those of a national high school. Overall, the rsswif their study show that the

curriculum of the IB programme is regarded as lettlially stimulating by students.
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The results of the present study are similar tesehof Taylor and Porath’s, as the
interviewees reported that in spite of the strissy valued the rich curriculum that the
IBDP offers.

The participants’ perceptions on the IB educatiah ribt drastically differ from each
other. Being able to focus on the interesting sttbjen an advanced level and to leave
out the ones they had no motivation for was reghiate appealing, as can be seen in

examples 18-21:

(18) Maija: no etté paasee syventymaan just nitmirutamiin oppiaineisiin silleen syvemmin
the good thing is to be able to choose the subjemi want to study in more depth

(29) Sini: semmosta kivaa ja sitte ku saa justtzafie aineet mitd mitkd niinku itteesa
kiinnostaa
it's great to have the freedom to choose the stbjhat you're interested in

(20) Kalle: et sai opiskella enemman niitd aineitéd halus ja kylla mulle hyva kova juttu
sillon kans oli ettei tarvinnu ruotsia lukee ja
you had the chance to study the subjects you mes interested in and not having the
obligation to study Swedish was the thing for me

(22) Jaakko: mitda ma nyt IB:sta tiesin siihen aikamh oli aika vahan et tosiaan sit niinkun
englannin kieleks ja valitaan ne kuus ainetta jasgénd on niinku lisahommia kans
kaikkee Extended Essayta ja tallasta ettd niin twlfasillee ettd ihan olin kylla
kiinnostunu niinku enemman siin& vaiheessa
| didn’t have a lot of information about the IB the time besides the studying language
being English and you can choose six subjects thlas there were these extra work
included like the Extended Essay and so that mademwore interested in the whole
programme

In the IBDP, students choose six subjects at tigegnbang of their studies on which they
will focus during the two year programme (The Wd8dhool in Jyvaskyla 2014). The
fact that one could choose the subjects was foppéaling among the participants and

it was one of the most commonly mentioned expeamtatiowards the programme.

To conclude the reasons for applying for the IB¥Rdal on the present and previous
studies, it is clear that students who apply fer DP have a strong will to use English
as a tool to study other subjects in depth, noy dhé language itself. Family and
friends are a significant influence in the decisioaking to apply for the programme,
although students collect information on the praogree independently. In addition, the
IB students are interested in having an internaticgducation and career. These
findings can arise from the fact that the studexgplying for the IB high school in

many cases have a strong international backgradhen it comes to the content of the
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IBDP, the curriculum is well appreciated among shelents. However, the programme

is considered as more disciplined than the national

7.1.2 Structure of education

In this section, the results of the present stedparding the participants’ perceptions on
the different parts of the IBDP curriculum are pred and discussed. The present
study focuses on the Pre-Diploma year, foreignuaggs and the three special courses:
ToK, CAS and Extended Essay. Finally, the resuitdhe broadness of the curriculum

are presented and discussed.

7.1.2.1 Pre-Diploma year

The first year of studies in an IB high school iown as a Pre-Diploma year during
which students decide whether to continue to theahdB programme or not and
prepares students for English medium instructionpbyviding national high school
courses in English (IB World School in Jyvaskyldl2p In the present study, one can
notice a clear division to two groups; those whiv fieat the year was helpful (see
examples 22 and 23) and prepared the studentsfavethe IB programme and those
who thought that it only revised the ninth gradeamprehensive school (see example
24).

(22) Kalle: kylla mun mielesta (oli hyddyllinen)..e skieli tuli siind ettd ku mulla ei tosiaan
kielitaito ollu koskaan niin semmonen hyva... ihakisesttd ku tuli uuteen kouluun ja
uuteen kaupunkiin et siina ehti tutustumaan
| think it was (useful)... the language came withétause my level of English was never
anything great... and the fact that you have justesfain a new school and come to a
new city so that gave some time to get familiahveterything

(23) Sini: sindllaan se oli hyddyllinen et siindi wAhan niinku englanniks opiskeluun niinku
pehmee lasku
it was useful in a way as it gave a smooth staestudies in English

(24) Jaakko: mulle se oli aika hyddyton... lahinndarvaysiluokan kertaamista... tason
yllapitamista ja sit vasta niinku kunnon opiskelkioasiina kakkosvuodella
for me it was pretty useless... mainly just revisthg ninth grade... maintaining the
level and then the real studying started in theségear

The participants were satisfied with the graduatigreased use of English in the

classroom during the first year. However, studegseed with the fact that the Pre-
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Diploma year was too easy and did not require atgmount of work, which is evident

in Sini’'s comment in example 25:

(25) Sini: oli ehka liian lepsu vuos silleen... selava lasku IB ykkdsvuoteen ku tulee niin
paljo kaikkee tekemista
the year was a bit too easy in a way... it's a helggnge to 1B studies’ first year because
there’s so much stuff to do

The participants reported that there is a grederdihce between the Pre-Diploma year
and the actual two year IBDP. Even though the Apdeha year prepared the students
for the two year IB programme, it was consideredlasost too easy and the following

year of studies in the IBDP drastically more deniagd

7.1.2.2 Foreign languages

Studying languages in the IB programme was perdeagedifferent from the methods
used in the national section. It has a deeper apprto the subjects and the language
courses include for instance more literature analyging poems. Laura’s response

(example 26) illustrates this:

(26) Laura: kielien opiskelu on taysin erilaista s ei 00 sitd ettd niinkun opiskellaan
kielioppia ja pantataén sanoja vaan ett niinku justaan kirjallisuutta nain eespain etta
analysoidaan runoja ja tammdosta niin se on munesi&l ollu paljon paljon paljon
mielekkaampaa
studying languages is completely different whempared to the national high school it's
not just grammar and learning words but also renliterature etc analysing poems and |
find that so much more interesting

It is an expected response from a student who hasea to study in the IB programme
that studying languages in-depth is worthwhile ameéresting. According to Nikula
(2007: 221), CLIL does not substitute foreign lamge teaching. Therefore, it is
important to emphasise that formal language tegcksnnot forgotten in the IBDP
either. The majority of the participants had stddiereign languages (French, German
and Swedish) in the national high school simultaisgo with their 1B studies. The
results show a sign of independence among thecimamits when taking self-study
courses alongside the IB studies. In the light e tand previous studies one can

conclude that the interest towards foreign langsageong IBDP students is very high.

7.1.2.3 ToK, CAS and Extended Essay
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In addition to normal studies, the IBDP containge¢hsignificant parts which are
included in the final assessmemnhe three courses which are obligatory for all shud

include the ToK, the CAS and the Extended Essayesé&hare all time-consuming
courses which include project-based tasks thatirequne and independent work and

they have been introduced in detail in chapterethre

The Extended Essay is a short research paperhbattiidents are obliged to write in
their second year of studies (IB World School imalkyla 2014). All of the participants
considered the writing process advantageous, ajthaurigorous task which prepares
them for studies at a university in the future.tRarmore, the students felt that such a
time-consuming project teaches them about studsiiregegies such as organisation and

time-management (see example 27):

27) Sini: no sindllaan se on hyvéa koska se onisinprojekti ni siihen pitdé niinku osata sit
kayttdd sitéd aikaa oikein ja pitdd niinku keskittyiéhen ja niinku jarjestdd se oma
lukujarjestys tai se niinku aikataulu ettd sittekde® sen teha... projektina yleensa niin
mun mielesta se oli tosi hyddyllinen et sitte osdmistautuu ehkéa yliopistoonki et jos
siella on jotain isompia
it's good because it's such a big project so yauehto use your time-management and
organisation skills so that you'll have enough titnedo it... as a project in general |
found it very useful because it prepares you ferttsks you might face at a university

Also negative comments on the course were givendsample 28):

(28) Juharii no kai se ny auttaa niinku esseen kirjotusta miélge mun mielestd ihan aika
turha on
well | guess it helps the process of writing esdayt in my opinion it's pretty useless

According to Misso-Veness (2010), the Theory of Wielge (ToK) has been cited as
the core of the IBDP curriculum and ideology. Orertpof this study focused on
examining the experiences that the participantsretded to the ToK. The following

examples 29-30 illustrate the overall impressiothefcourse among the students:

(29) Heidi: se jai aika vieraaks... vdhd semmoselkskunvaks ja yhtékkia ois pitany teha se
ToK essee ni se tuli kuitenki ehka vaha silleenmiakaa
it remained pretty distant... kind of detached anddsmly we should’ve done the ToK
essay so it kind took us by surprise
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(30) Juhani: mé en tykkaa yhtaan tollasist filosgdituista... ma en oikeen tiia mita se oli
Haastattelija: et se jai vahan epéselvaks jopa
Juhani: no joo
Juhani: | don't like those kinds of philosophidairgs at all... | don't really know what it
was
Interviewer: so you think it remained even unclear
Juhani: well yeah

The participiants’ perception was that the ToK veasomewhat useful part of the
studies. However, the students had some criticsajoas well (see examples 29-30);
they were not content with the way the course veaglit and they felt they did not
learn significantly during it. The students wishitt it would have activated them
more and included more debates. Moreover, at tieJ oK felt too philosophical and
even boring to their taste. Some of the participaatid that the message it conveyed
stayed unclear. Moreover, some students had beandéor a better approach to the
subject (see example 31):
(32) Kalle: epistemylogia on muutenki semmonen kuinvahan silleen uskomattoman
kiinnostava et se opetus jai aika pintapuolisekd. sitd ois voinu mun mielesta sillee
kayda pikkasen syvallisemmin

epistemylogy as a concept is extremely interestind i think the teaching remained
pretty superficial... | mean the course could’ve gonesome deeper level

Even though the course did not reveice much adimirasome of the participants saw

some positive sides to it (see example 32):

(32) Laura: monien mielesta ei ollu (hyddyllinenytta siis mun mielesta se on sillee etta se
pistédd ihmisen ajattelemaan ihan perusasioita miiiéiun taas normilukio ei todellakaan
tee... kun ToK on semmonen mika liitetddn joka ikisegneeseen esimerkiks meian
historian ja fysiikan kirjoissa on lopussa aina senen niinkun ToK etta mita ajattelet
tastd... et sen voi I0ytaa IB structures joka pakastitta eihén sitd niinku kaytannossa
hirveesti niinkun opettajat muistuttele tai n&apeas
many of us think that it wasn’t (useful) but | tkiit is as it makes you think basic things
whereas national high school would never do thatiuse the ToK is something that's
attached to each an every subject for example istorls and physics studybooks contain
a little ToK section like what do you think of thisyou can find it everywhere in the 1B
education structure but in the end the teacher thdk about it in practice

One of the core aims of the IBDP is to educate esitglto become critical thinkers
(Alchin 2006). Nevertheless, according to the nssaf this study, IBDP students feel
like they do not learn as much of critical thinkiag one could assume. Moreover, the
attitudes towards analysing the world around theensto be rather neutral, whereas

one could have expected more of students emphgsisnmportance of it.
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The third extra course that sets the IBDP aparnftbe national high school is the
Creativity, Action and Service (CAS) course. Thenams about the course varied
among students and on one hand, some of them eoedidt as a useful course and a
needed break from intensive reading and studyingaasbe seen in Laura’s response

(see example 33):

(33) Laura: emma nyt tiia siita hyddyllisyydestdhah se hauska ja ei tuu opiskeltuu niin
paljon ku niinku koulu tavallaan pakottaa sut hstaenaan samalla (.) et sinadnsa
hyddyllista et ei niinku tuu burn out
| don’'t know about the usefulness it was fun and gon’t study as much because like
the school kind of forces you to participate in sohobbies at the same time (.) so it's
sort of useful because you won’t have a burn out

On the other hand, some of the participants felt ithwas more of reporting and writing
about the experiences, which added the already leigdl of stress. All in all, the

majority found upsides more than downsides in tA& (see examples 34-35):

(34) Jaakko: kylla se niinkun ihan motivoi tai p&kan tekemaan ma olin Toukofestissa
mukana tosi isoissa projekteissa aktiivisesti mibm ois niinkun normaalisti |ahteny
missaan tapauksessa... siind mielessa se oli to$iyos
it did motivate and also kind of forced you to daffs| took actively part in really big
projects in Toukofest something that | would’'ve eevdone otherwise in any
circumstances... in that sense it was really reallycy

(35) Sini; CAS:n ansiosta tavallaan ma alotin yée#nssikoululla... ja sitte nyt ma alotin
viime syksyna Punasella Ristilla vetamaan tammdeddie kids kerhoo seittaman viiva
kymmenen vuotiaille ja varmaan jatkan sitd nyttedhmymminki vaikka ei tarviikkaa
mihink&a CAS:iin enaa niita tunteja
thanks to the CAS | picked up dancing... and lastraut| started working for Red Cross
as an instructor in a club for seven to ten yeds @nd I'm probably going to continue
that later on even though | don’t need any hourste CAS anymore

The CAS course does seem to encourage studenidracuricular activities and the
results of other studies in the field support fimsling. The students did acknowledge
the fun side of it too; doing school assignmentscsasciously. Accordingly, Taylor
and Porath (2006) report that the IBDP graduaefctions on the CAS were positive
and that the students stated to have been encaulag¢he course to take up new

hobbies and continue these activities voluntarily.

7.1.2.4 Broadness of the curriculum
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As discussed earlier in the section 7.1.1, the ltesshow that the interviewees
appreciated the chance to choose the subjectsmbéreymost interested in. This can be

seen in the followingxamples 36-38:

(36) Haastattelija: tosiaan ne oppiaineet poiklealtisesta lukiokoulutuksesta niin onks ne
sun mielesta ollu mielenkiintosia naa oppiainealid&@B puolella
As we discussed earlier the subjects differ framdnes in the national high school so in
your opinion have they been interesting here inhsection

(37) Jaakko: kylla mun mielesta et ei tarvii niinkdya uskonnon kursseja terveystiedon
kursseja vaan niinku pystyy just valitsee ne kuostéa et saa sitte keskityttya niihin ja ei
tarvi sit mitdan semmosia hommia mita niinkun disps normaalisti ollenkaan eika
kiinnostas niin tota paasee tavallaan niista esite
Yeah | think so as you don’t have to participataeligion or health education courses
but instead you're able to choose the six mostaéstang subjects and you can focus on
them without having to deal with subjects that dbintrigue you at all

(38) Sini: no siis on mun mielesta todellaki ja muielesta siis on hyva ettd ku on ne kuus
ainetta ni sit ettd saa niinku osan valita pitkiEnésan lyhyena et sitte just et ne et mitka
on niinku kaikkein mielenkiintosimpia ni ne saaaatipitkéana
| think so definitely and | think it's good to hathose six subjects which you can choose
to study as advanced or basic studies so you caasehthe most interesting ones as
advanced

Being able to study certain subjects in depth veassicdlered as an important factor. The
students knew what subjects they wanted to studywaere aware of the ones they did
not have to choose when studying in the IB programiAurthermore, the students felt
that the selection available was wide enough, ebeungh it is not the widest one

compared to some other IB high schools in Finlasek (examples 39-40). This is in
accordance with a recent study of the ACS Inteonali Schools (2012) on the IBDP

graduates and their experiences about the progra®me of the key findings of the

study was that students felt more prepared for amsity studies due to the IBDP

curriculum. This implies that even though the vigr&f the chosen subjects is limited to
six, the IBDP students gain a good general knovdeddne could conclude that the
subjects have been designed in a groundbreakingen&see examples 39-40):

(39) Sini: mulle ainaki niista niinku oppiaineidtayty ne mieleiset valinnat et tietysti se et ku
on niinku tammonen pienempi koulu Jyvaskylassai nidgdttamatta kaikki niinku l6ya
sita just mink& haluis mita haluis opiskella ko#an kumminki niin pieni taalla
| found the subjects that | liked but of coursecas school is a bit smaller here in
Jyvaskyla it might be difficult for some studentsfind the subjects that they want to
study because the IB is rather small here

(40) Laura: meillah& ei oo niin paljo valinnanvamgakun Jyvaskyldassa kun esim muualla
maailmassa mutta just esim ma oon opiskellu teatteikd on ollu tosi mielenkiintosta
we don’'t have as much choices here in Jyvaskyia ather IB high schools around the
world but for example I've studied theatre whicls leeen very interesting
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The examples 39-40 illustrate that the participantéswell aware of the subjects that the
IBDP offers, not only in their own school but alstsewhere, including different

countries.

As a conclusion, the structure is well appreciaéedong the IBDP students. The
subjects have been designed in a groundbreakinghenasince the curriculum is

considered broad and which prepares the students fate university studies.

Unsurprisingly, the interest towards foreign langes among IBDP students is very
high. One interesting aspect is that the IBDP gitglfeel like they do not learn as much
of critical thinking as expected. Moreover, thetattes towards analysing the world
around them remain quite neutral, whereas one doaN@ expected more of students
emphasising the significance of it. In this parttloé results it is also evident that the
CAS course encouraged students to activities autsitiool, which makes the course a

Success.

7.1.3 IBDP: pros and cons

In order to gain a solid understanding of the stisleoverall perception of the IBDP,
the present study focuses also on the positive thednegative sides of the IB
programme. The students were asked to point outekethings that the IB programme

has to offer for a student (see examples 41-43):

(42) Kalle: ensimmaisena tulee niinku toi ryhma legs ja se niinku et siind on semmone
oma pieni ryhmansa missa pystyy opiskelemaan ge®timonen tietty yhteishenki tulee
siina
the first thing that comes to mind is the smalesif the class and the team spirit it brings
along

(42) Heidi: ekana tulee mieleen just tallaset sdsiat suhteet et just se porukka on tosi tiivis
the first thing that comes to mind is the socihtionships and the solid group of
students

(43) Maija: paallimmaisend tulee se ehka just wdlésyys niinku tavallaan jos vertaa
normilukioon ettd meilla on se oma luokka
the first thing | can think of is the sense of ecoamity when compared to the national
high school because we have our own class

The participants mentioned that having a solidscksd group was one of the greatest

upsides and that it gave them a sense of unitysafidarity (see examples 41-43).
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Accordingly, Taylor and Porath’s (2006) findingsoshthat students appreciate the
feeling of unity in the IBDP class, and that thedfit very unique. In addition, a small
class gave a better chance to interact with teaahera deeper, one-on-one level, which

gave a chance for some more personal feedbaclexseeple 44):

(44) Maija: opettajiin tutustuu tosi hyvin ja savdllaan hyvaa palautetta ja tosi yksilollista
ku meian koulussa on niin pienet ryhmat
you get to know the teachers very well and youggetd and personal feedback as we
have such small groups in our school

Being able to choose the subjects of their stufliesly was also seen as a positive
aspect of the programme as well as the fact thatudies were conducted in English.
The interviewees recognised the benefit of havingBDP degree when they would

later on apply for universities abroad. This carséen in examples 45-48:

(45) Jaakko: on saanu lukee niit aineita mitkakuiihaluaa ja englanniks et mulla on niinkun
mukava lukee englannin kielelld ja sit tietdd seni@kun ulkomaan yliopistot arvostaa
IB:ta kans tosi paljo
we’'ve had the opportunity to study the subjects$ walike in English which | enjoy and
then the fact that | realise how much universitibsoad appreciate the IB

(46) Juhani: kylla se on niinku se etta voi opitkelnglanniks... ohan se ny ihan kiva kans et
ku on kuus ainetta ni saan niinku lukee niita daaiista tykkaa
it has to be the fact that one can study in Ehglisand it's pretty nice to be able to study
the six subjects you like

47 Kalle: ja tietysti sit niinku se kanssa miidakissa valttdmatta ajatellu niin paljon mut et
se on ulkomaille hakiessa ollu niinku tosi hy6dydin
and then of course something that i didn’t neaégghink about at the beginning is that
when applying abroad the IB is very useful

(48) Sini: ja sit se tietysti ettéd on englanniksiita ma tykkaan tosi paljon
and of course that we study in English is somethivat | like a lot

Even though the students may have been surpriséftebyorkload that the programme
requires at first, they did see this as a posisie when reflecting their studies (see

examples 49-50):

(49) Sini: et se on tosi haastava et vaik se arknihyva ja huono puoli sindlladn mut sillee et
ma oon niinku itestani lI6ytany monia uusia puoliake tarvii tehd niin paljo ja pitda
niinku haastaa ittees&a
it's really challenging it's kind of like an upgicand a downside at the same time but I've
found lots of new sides about myself because wioerhave to do so much and you have
to challenge yourself

(50) Heidi: on tehty koko ajan silleen aika tiildiltahdilla hommia ... valmistelee yliopistoa
varten... on kuitenki silleen oikeesti tuntunu ettehny hommia
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we've worked with a hectic schedule all the timet..prepares you for university
studies... | feel like I've worked really hard

Recent studies have gained similar results abaun#ture of the IBDP perceived by
students. The ACS International Schools (2012) eyed students’ reflections on the
IBDP in the UK and the respondents felt that thegpgmme requires more work than
the national high school. Accordingly, the findingfsTaylor and Porath’s (2006) study
on graduates’ perspectives in Canada suggest thdyirsg was considered more
challenging in the IBDP. However, the study by AGfernational Schools (2012)

points out that in the end, students reported balrlg to enjoy their studies and that

there was time to have fun as well.

Especially the project based studies were seerpasitive factor in the programme and
that various long-term projects, such as portfolielped keeping up with the timetable

as can be seen in example 51:

(51) Laura: mun mielestd nimenomaan se etta niitéitd projekteja etté se ei oo niinkun ei
tuu sitd semmosta loppukiria
ettd huomaa etta kaikki on tekeméatta
in my opinion it's especially the projects so tlyatu don’t have to notice at the last
minute that nothing’s done

One can state that the interviewees had similarghts on the positive sides that the 1B
programme has to offer. What came as a surprisénassnuch they valued having one
stable class instead of various groups. This shbatsthere was a good team spirit in
this particular class. Other pros mentioned wergligm as the language of studies and
being able to apply for universities abroad morglgaThe IBDP offers a degree that is
highly appreciated all around the world and surelg expected that a certain number
of the IBDP students will carry on their studiesaiforeign country.

The students were also given a chance to talk atheutiownsides of the IBDP and
whether they had any suggestions on how to impibvEhis topic showed that not
everyone was content with the amount of time sparnortfolios and presentations (see

example 52):

(52) Jaakko: meillda on joka aineessa tosi paljamatwmmia... ne vie tosi paljon aikaa pois
semmosesta ihan itse lukemisesta... presentatigaeitda niité jotenki vahemmaks etté
portfoliotdita ehka yks vaan kahen sijaan
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we have a lot of extra tasks in every subject..t thkes time away from independent
studying ... less presentations and instead of twtfglims just one

Instead, developing the studying programme intodection where students would have
more time to read books and in this way preparecfasses and exams better was
suggested (see example 52). Other factors thatveeteriticism were CAS with 150
hours of work and the ToK which was consideredgbitosophical and abstract. Some
students mentioned the Extended Essay as a usekdss work, but mainly the
interviewees realised the importance of it and hlogy would appreciate the ability to

write longer texts in the future.

7.2 IBDP students as learners

The participants had difficulties in describing tieelves as students. However, the
topic itself was broad and it seemed that it migave required more time for the
students to profile themselves as IBDP studentsréfbre, the responses were limited
and rather modest. The adjectives mentioned bynteeviewees were such as lazy and
unorganised but also ambitious, hard-working, ghadeted, persistent and motivated.
In the end, all of the students acknowledged that IBDP is a rigorous task for
anybody to accoplish and they gave themselvestdi@dnaving been able to deal with

all the pressure it brought along.

It is important for any student to widen their krdedge about different kinds of
learning strategies and to be able to pick the tmessuit him/her best.was interested
in examining what kinds of learning strategies shalents had learned while studying
in the IB high school. The IBDP includes a methodrse during the Pre-Diploma year
where learning strategies are one theme of dismusSome of the students did not
seem to have learned about different learning egres during the course. Working
independently and being systematic as well as argnised were characteristics that
they had learned from working on projects, meetiegdlines and exam dates and not
because someone told them to work in a certain Whg. students wished there was
more of instruction when it came to learning sigas. This is illustrated in example
53:



59

(53) Laura aluks oli kaikkee niinku just opiskelustrategioigtahetta mutta ei sinansa niin
paljoo
etta (.) se on ehkd semmonen asia mitd ma oisiarkau enemman
at the beginning there was some discussion abatrite strategies but not that much (.)
that's probably one thing | would have liked to bawore

Overall, it seems that the IB high school offerslédor developing one’s own learning

and the interviewees had benefited from the tigergby teachers (see example 54).

(54) Maija no se metodikurssi oli itse asiassa mun mielestd jjees ettéa siina oli just

kaikkee etta miten voit opiskella tehokkaasti jaemikirjoitat hyvan esseen ja kaikkee
tammaosta

| found the method course pretty useful becaus¢alked about things like how to study
efficiently
and how to write a good essay etc.

The students appreciated the advice they were gedwvith during the method course
conducted during the Pre-Diploma year. However,ghsdicipants felt that there is a
lack of teaching of different learning strategiesl & would be a good improvement for

the IBDP to enhance the learning to learn.

According to the learner profile of the IB Worldiaol in Jyvaskyla (2014), its students
will become independent learners who are able tolgct inquiry and research with the
skills acquired during the programme. It was easytlie participants to describe the
IBDP studies and enumerate the qualities that aledBher should have and the kinds
of studying manners they should adapt to (see ebemmp5-57). However, at the
beginning of their studies the reality came as @kHor some of the students as they
had to be able to organise their own learning agtduged to putting a great amount of
time in their studies which include long term paigeand other demanding assignments.
Furthermore, the responses show that accordindhaoparticipants, the programme
requires self-discipline and time-management stdllbe able to deal with the workload

that the students felt overwhelming at times, asstkamples 55-57 show:

(55) Jaakko: mm no hyvin paljo on kylla semmonen Ekglla itsekuria olla et paljo just
tammosia asioita mitkd pitda niinkun mitka valtté@aei liity just siihen niinkun
pelkkéan lukemiseen vaan just semmoseen niinku -ottda pitad teha just tosi paljo et
just niinkun nda Extended Essay on tosi (.)ja aikl niinkun portfolioty6t matikassa et
semmosta hyvin niinkun kaytetaan sita opittua nimkietotaitoa muuhunki ku vaan sitte
ettd vaan pantataan kirjoja ettéa hyvin semmostltoxaa (.) soveltavaa
you need a lot of self-discipline and a lot of terk is done independently, not just
reading but I'm talking about all the independemrkvsuch as the extendend essay (.)
and all the portfolio work in maths and so it's st about reading books but applying
your knowledge to different projects
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(56) Sini: no ehka sit se kans etté pitéda time-gameent niinku hallita aika silleen
I'd say you have to be very good at time-managemen

(57) Laura: etenkin nyt kolmannen vuoden aikanahoomannu etta on joutunu tekeméaén
aivan tajuttomia maaria toita ettd unet on jaaihesi kolmeen tuntiin kahteen tuntiin
especially now during the third year I've noticiiht I've had to work like crazy and |
haven’t had enough sleep maybe 2-3 hours per night

IB high school is designed for highly motivateddsuats (IBO 2014) and according to
the present study that is how the students whougtadrom the IBDP can be described
as. The findings are similar to Taylor & PorathZ0Q6) study that states that the
students learn especially time-management andhbeagbrogramme is more disciplined
than the national on&urthermore Taylor and Porath (2006) state that the workload in
the IBDP is manageable if one keeps up with thedwonk and studying. Laura states
(example 57) that the workload is nearly unmanalgediring the third year. However,
she had stated earlier that she could have stexdeking on some school tasks earlier
than at the last minute. This shows that the resar¢ in accordance with Taylor and
Porath’s (2006) study.

To conclude the IBDP students’ perception of thdweseas learners, one can state that
they vary from modest responses to ambitious ofles.combining factor is that the
students see the IBDP as a rigorous studying pnuge that requires independent
thinking and high motivation. In addition, orgartiea and time-management skills are
necessary in order to accomplish one’s studiesesstally.

7.3 Students’ perceptions on using English as theadium of
instruction

The third research question focused on using Hmdhmguage as the medium of
instruction in the IB programme. | aimed at findiogt what the students considered to
be the most difficult thing about having to havedstd in English. Moreover, | wanted
to know if the IBDP encouraged the students toRrsglish during classes (considering
the fact that it is not obligatory to be activetire classroom) as well as outside the
classroom. Finally, the theme focused on the teathevel of English language skills

from the interviewees’ point of view.
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As the results of the chapter 7.1.1 imply, Englshthe medium of instruction in the
IBDP is considered as a gateway abroad. This wagetong that almost all of the

interviewees were looking for in an IB high schdRéflecting these expectations at the
end of their studies did not seem to differ dradlycfrom their actual experiences as IB
students. However, some of the participants haaddra picture of the studies which is

too idealistic and were taken by surprise facingha hard work.

The students were all content that the studies wenelucted in English. This was not
surprising because the students had stated thasthef English was one major reason
why they chose to apply for the programme. Morepgspecially the students who had
experience in studying in English from before thiat it was only natural to continue
their studies in English. The students felt thaythad improved their level of English
during the programme. When asked about the probtendgficulties faced during the
programme conducted in English, the students thiotingih learning vocabulary related
to biology, physics, chemistry and mathematics @hadlenging at times as can be seen

in example 58:

(58) Sini: vaikka joku biologia ni se oli kylla ihahirveen haastavaa ettd ma en tajunnu
puoliakaa asioita mita siella kaytiin tunnilla [&pi
for example biology was extremely challenging & bieginning and | didn’t understand
nearly half of the stuff that we discussed in tlasses

It was mentioned that communicating as well asimgitn English was sometimes
slightly difficult as it was something totally neafter a Finnish comprehensive school

(see example 59):

(59) Kalle: tietysti enemman hommia joissaki kigksissa ku sit pitdd miettia miten sen
iimasee englanniks (.) mut ehka niinku eniten sl viestintd on se mika on joskus
vaikeinta

it's a lot harder to write because you have takhiow to say it in English (.) but maybe
like the oral communication is the most difficdiirtg about studying in English

The idea of the next theme was to hear about theepgons that the participants had
about the classroom environment as an encourageimentsing English. All of the
participants agreed with the fact that it was a footable environment to use English.
Teachers were mentioned to increase the comfdttabiThe team spirit in this
particular 1B class is evident and the resultsaatk that peer support was crucial in
using English during classes (see examples 60-61):
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(60) Heidi: ne luokkatilanteet silleen siina ryhms@siin kyl se rohkasee kayttaan silleen just
englantia mieluummin ku suomea ja sitten opetiagtkasee) myoés
the classroom situations in that group encouragase English rather than Finnish and
the teacher (encourages) you too

(61) Laura: ku toi luokka on aina sama eika niilmkusitéa kurssimuotosuutta ni sit ku se alko
niinkun ryhmaytya ni sit se niinku rohkas ja nimeran se luokan oleminen siella
rohkas puhumaan englantia
as the class is always the same and we alwaysthawame group so when we started to
know each other better it kind of encouraged ame@ally because of the group that it
was there it encouraged to speak

The examples 60-61 illustrate that the presenctuafents whose first language was not
Finnish made the use of English even more natlitedrefore, it eliminated the feeling
of using a foreign language artificially. Accordingin her study, Nikula (2007)
concluded that Finnish students are confident Ehglisers in a CLIL classroom and

that they use both English and Finnish in a natwahner in the classroom settings.

Finally, the interviewees were asked to assestethers’ level of English proficiency.

One of the teachers was a native English langupgeker and therefore, it was
interesting to hear if the use of English as thelioma of instruction met the students’
expectations. The results show that overall thégyants were satisfied with the level

of English used in teaching. The students had @yreaalistic expectations of it because
they had discussed the topic with some former IBiDRlents. However, there were
some patrticipants who were taken by surprise when discovered that only one of the

teachers was a native speaker of English (see dga&p

(62) Kalle: samanlaista se on ku meillaki ettdlgi@n niinku kaikenlaista (.) aluks se tuli
niinku yllatyksena
it's the same level as ours so there’s like altki of levels (.) at first it came as a surprise

Mars, Jarvinen and Haataja (2007) point out thet @ommon for a teacher not to have
undertaken formal studies in a language that id us¢he CLIL type of provision. This

was well understood by the participants since thidynot want to criticise the teaching
and pointed out that they themselves were not flEgglish speakers in all situations
and many times the teachers had a wider vocabuddayed to the subject they were

teaching (see example 63):

(63) Heidi: yleisesti tosi hyva jos miettii sitare tietda sen aiheen
overall the level is very good when you think loé fact that they know the subject
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To conclude the participants’ perception of Englashthe medium of instruction, one
can state that the IBDP students do not feel hiedr tEnglish suffers from the teachers’
level of English. On the contrary, it encouragesnthto speak in the classroom
situations even more as they realise that one doesiave to be a native speaker in

order to accomplish ambitious goals by using andtdreuage.

7.4 IBDP students’ aspirations for post-secondarytsdies, career
choice and the effect of IBDP on students’ internabnalisation

In the last part of the results, the interviewesssponses related to post-secondary
studies and career aspirations are reported, athlgsd discussed. The theme is
divided into three sections; further educationgearchoice and internationality.

7.4.1 Further education

The interviewees were asked about plans regardieg future studies. Two main
factors that all of the participants mentioned wareversity and studying abroad.
Clearly, IB students are ambitious, and the stutigbe IBDP have a major affect in

their decision to continue their studies in Enghsiad abroad (see examples 64-68):

(64) Kalle: hain jykesin kautta britteihin ja sdleet maa hain lukemaan taloustieteita ja
kauppatieteitd muutamaan yliopistoon sinne
| applied for Great Britain to study - and econosrit a couple of universities

(65) Jaakko: no mulla tosiaan on ulkomaille tarko#ita tota saksaan pistan hakemuksia ja
sitten britteihin ja sveitsiin ois kans tarkotus. ttéde kauppatieteitd ja taloustieteita
ulkomaille
well my intention is to go abroad and so I've sapplications to germany and Great
Britain and been meaning to apply for Switzerlasdwvell... so economics and - abroad

(66) Heidi: tos tammikuussa ma hain ton jykesintt@ise on niinku Englannin tai Iso-
Britannian tda yhteishaku yliopistoon niin haintedn paikkaan ettd sitten ma sain
kaikista niista tarjoukset (.) kaks on Skotlannigskaks on Englannissa
in january | applied for Great Britain to fiveffdirent universities and | got offers for all
of them (.) two of them are in scotland and tweirgland

(67) Laura: no siis se eka on tietenki se Lontonge@leyliopistoon hakeminen sita niinku
graafista sunnittelua ja mainontaa opiskelemaana(fota no sit mulla on Geneveen
Sveitsiin niinku ranskan kielella opiskelemaan samifetta



64

well the first one is applying for london to unisiy of arts to study graphic designing
and marketing of course as i've said before (.) draone option is to go to Geneve
Switzerland to study same subjects in French

(68) Maija: no siis mad oon menossa ulkomaille jdlanan ehdollinen Oxfordin yliopistosta
lukemaan historiaa
I'm going abroad and | havan optional to university of Oxford to study histor

As can be seen in the examples 64-68, the panitsplhad applied for universities
abroad and the most commonly given response wasi#tineto continue their studies in
English, in Great Britain. For some of the intewees the decisions had already been
made and they had taken part in the entrance eaame&ll as interviews but for some
the decision was not quite fully clear yet at tha@nt for understandable reasons (see
examples 69-70):

(69) Juhani: ma lahen armeijaan... ja tota sitte ar@naan lahen yliopistoon opiskelee jotain
() jotai economicsia varmaan
I'm going to the army... after that | guess I'm ggito university to study something (.)
economics probably

(70) Sini: mulla oli pienesta pitéden se ettd mustae lakinainen ja silla selvd mutta nyt se on
vaha ruennu mietityttdmaén etta mitdahan kaikkedlmaka on... tai sitte ehka fysiikkaa
ja matikkaa opiskelemaan tai sitte kenties psykiakigkiinnostaa ettd nyt on vaha
valinnan vaihtoehtoja lisdantyny
I've wanted to become a lawyer since | was littted that’s it but now I've started to
think all kinds of options worldwide... or then maypaysics and maths or perhaps
psychology | find it interesting so now there arerenoptions

However, some of the participants were not abléet@rmine exactly what their dream
future holds, they were almost certain that theyl@arry on their studies somewhere
else but in Finland. Some of the students had rathmbitious views about their future

abroad (see example 71):

(72) Haastattelija: onko sulla jo joku ammatti johoivoisit jatko-opintojen johtavan?
Heidi: tallases valtiollisissa tehtavissa tai tanse® niinkun kansainvalisessa tai
politikassa yleenséakki (.) ei valttamatta kotimseas
Interviewer: do you already have a profession imdrmihat you would like your post-
secondary studies to lead?
Heidi: working for the stateor something like international or related to podtin
general (.) not necessarily in my home country

The topic concerning the future education was te wdat factors influenced the
participants when making decisions about theirqgsesbndary studies as can be seen in

example 72:

(72) Jaakko: haluan siind mielessa pois suomedtamalile ma oon viis vuotta asunu
Dusseldorfissa isossa kaupungissa Keski-Euroopassiaka sinne jai vahan semmonen
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ikéva ettd niinku takas isoon maailmaan et poik&adhéan et se on ollu mielessa koko
ajan kun hakee noihin yliopistoihin just semmonaikka missa on paljo ihmisia

| want away from Finland cause I've lived in Dugeef in a big city in the middle
Europe for five years so | guess | kind of misg thig world and away from here and the
thing I've always had in mind when applying for weiisities is to go somewhere where
there are lots of people

Many of the participants said that applying for ritgh universities would have been
harder than the process of applying for foreignsor@ne reason was that IB high
school students have their matriculation examimatager than those who study in a
national high school. Consequently, it was stated many times the entrance exams
for universities are held when the IB is only pmepg its students for the finals. The
interviewees had come to the conclusion that oleapplying for universities abroad
was easier and they were fully aware of the respect¢putation that the IBDP has
around the world. For some of the students, hasingdied in an 1B high school and
having had such an international background froforeeit would almost feel like a
waste of a degree if not continuing their livesiforeign country. For Jaakko, Finland
was more like of a pitstop on his way to biggeicpia Laura’s response (example 73) is
very similar to Jaakkos’ (see example 72) in tewhsnternationality, although she
seems to react to the theme of internationalityy veassionetly every time it is
mentioned. She did not feel comfortable living inl&nd and was certain to move out

as soon as she would graduate from the IBDP:

(73) Laura: no tietenki ulkomaille meno (.) ma casunu ulkomailla ja mun niinku koti on
sielld ettd mé& en tunne itteeni kotosaks Suomdkszkaan
well of going abroad of course (.) I've lived abdband like my home is abroad and |
don't feel comfortable in Finland at all

Maija says that she feels like Great Britain wolbédthe right place for her to continue

her studies as can be seen in the following exaivle

(74) Maija: Iso-Britannia on mulle maana kuiten&imemonen etta se on tuttu ja jollain tavalla
ei kauheen iso kulttuuriero ja on myoskin lahellib®ea et paasee sitte lomilla tdnne
Great Britain as a country is is already familsard somehow | feel like the culture
difference is not that big and also it's close toldnd so | can visit during the holidays

It was interesting to examine whether the studfaitshat they had been provided with
sufficient career guidance during the IBDP or igyhfelt like they had to do all the
research concerning further education opportunéres requirements on their own. The
responses varied from little or no guidance attala satisfied level of information
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provided by career counsellors. In the end, theonty) felt that it was through
independent work that they gained information nedgtiently to support the decision
concerning their future studies. Furthermore, tiveas evidence of former and present

students sharing their experiences (see example 75)

(75) Kalle: sit tietysti ollu se vanhempien IB dgasijoitten tukiverkko etta viime vuonna lahti
just yks tytté Cambridgeen ni ma oon sen kanssapaljon yhteyksissa (.) se on niinku
auttanu siind hakemisessa kanssa paljo
the of course the social safety wétother IB students like for example last year gire
left for Cambridge so I've stayed in contact witkr If.) it has also helped in the process
of applying a lot

Indeed, Kalle was not the only student who had dhedoout universities abroad from
their friends. It seems that the participants usedtiple ways of gathering information
for opportunities to study in a foreign country,dasharing experiences with other

students was one of them.

The last question concerning future education wemsitathe benefits and prerogatives
that the students felt the graduation from the IBidld give them when applying for
further studies. One of the benefits that the pigedints appreciated was the level of
English proficiency that the IBDP offers, and it svaegarded as a tremendous
advantage when applying for universities abroadtAar factor was the respect that the
IBDP degree has around the world which, again, daoubke it easier to continue
studies in some other country. Either one or tiemtin some cases both of these two
factors were mentioned by all of the participa@se interesting point that one of the
participants brought up was the Extended Essayitangbsitive impact on university
studies (see example 76):

(76) Heidi: itseasias mulla just tuli mieleen ta&dnded Essay et oon kuullu tosi paljon niilta
vanhoilta IB opiskelijoilta esim Kanadasta tai ¢&lh ndin ettd se on antanu niin paljo
pohjaa... se opiskelu lahtee jatkuu vaha semmosdtakai vaativampana mut silleen
omalla tavallaan vahan samantyylisena
actually I just thought of the Extended Essay drad t've heard from former IB students
for example from Canada that it has given so mwdish(for the studies)... the studying
continues as more rigorous of course but as kidgkesimilar (to 1B studies)

As stated earlier in the results of this study, #tedents recognised the positive
influence of the Extended Essay when entering usities abroad. The example above
shows no disagreement with this. Furthermore, #réigipants were well aware of the

similar type of, although broader, tasks that ursitg studies would include.
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Based on the results of this study, one can coecthdt the IB students consider the
IBDP a rigorous education programme that prepdremtfor post-secondary studies.
The findings suggest that students have an incrgasterest towards other cultures,
languages and possibilities of working abroad whaving studied in the IBDP. Thus,
one can say that the IBDP suffesfully promotesrirggonalisation. Cross-culturalism is

an essential part of the curriculum, and studesdsnsto acknowledge that very well.

7.4.2 Career expectations

The theme concerning career expectations turnedoobé somewhat difficult for the
participants. Some of the students had alreadyimal 1@ particular direction they wished
their future education would take them to and thihey were fully aware of the
importance and necessity of a degree of higher aduc This is illustrated in the

following examples 77-79:

(77) Kalle: akateeminen ura vois olla semmonenn(listava) kans ja siind tietysti entista
enemman on sit trkeempi se opiskelu et kylla ngnket se on suhteellisen merkittava
osa
academic career could be (interesting) too arttiah studying plays a significant role so
| feel like it's a relatively significant part

(78) Jaakko: maa ainakin yritan paasta mahollisimma/dan yliopistoon ja sitten teha siella

niin paljon hommia ku vaan pystyy ja koittaa sitetd se ois avain paasta
tybhaastatteluihin... ma haluan pankkiin t6ihin nil@ion sitte omat koulutussysteemit
vield yliopiston jalkeen... hyva yliopistotutkintosositte hyva (olla)
I'm trying to get to the best university | can attén I'm going to work really hard so
that it would be a a key to job interviews... | wamtwork in a bank and they have their
own education programmes after university... so iulMdobe a good thing to have a
university degree

(79) Laura: ettéa niinkun mulle se koulutus on etion tarkee ettd sais niinkun hyvia toita
ettd muuten se on sitéa ettd meet taittamaan ci§gtinrmainoksia johon ma en aio
for me education is important without a doubtsat i would get a good job otherwise it
will be working for the citymarket which | won’t do

The examples above show that university is the ovdy to reach the interviewees’
goals and that the ranking of the university plagsimportant role (see example 78).
Here is how Maija responded to the question ofdigaificance of further education
when applying for a job (see example 80):

(80) Maija: no siis riippuu just aika paljo siitd eninne tulevaisuudessa suuntaa (.) et
Britannia on kumminki perinteisesti luokkayhteiskanja nii eespédin ni just silla
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yliopiston nimellaki on tavallaan merkitysta ja sitss mua ittee kiinnostaa isot lakifirmat
joilla on suurin 'revenue’ koko maassa ettd ma ns&tia sinne haettaessa siitd on aika
paljon tavallaan apua

well it depends a lot on where you're heading lwe tfuture (.) Great Britain is
traditionally a class society and so forth so thene of the university plays a significant
role and me I'm especially interested in big lawnganies which have the biggest
revenue in the whole country so | believe thathe tpplication process it (a good
degree) helps a lot

The comment reflects mature thinking of one’s fatukMaija has relatives in Great
Britain and therefore, she is probably aware ofithportance of the classification of
universities. Furthermore, she has a very cleaw wiewhat she would want to do after
graduating from the university. Moreover, the resgmshows that IBDP students thrive

to be successful in the working life and they har®bitious career aspirations.

To actually find out to what extent the studentd Heought of their future and career,
the present study examined what the most impofttors when applying for a job
was for the participants. The idea was to takepdmticipants’ minds as far as to their
post university lives and the responses were geliméncome and comfortability. Other

factors mentioned were internationality and cha@ésnas can be seen in example 81:

(81) Jaakko: finanssit ja kaikki tAmmoénen ni selgi$a tosi mukava (.) ja ehké sekin et sais
olla haastavaa... IB:llékin oli sillee et ma tiesintelee oleen haastavaa mut niinkun
sanoin et maa tykkaan niinku haasteista ja silleeahka pitda ylla sitd motivaatioo sitten
kans niinku jatkaa (.) ja saaki olla vahan streszaa
finances and all that stuff would be really n{geand also | would like to do something
challenging... just like IB | knew it was going to lehallenging but like | said | like
challenges and so it sort of keeps you motivatedotttinue (.) and | don’t mind if it's
stressful

Again, the findings suggest that an IBDP student ikard-working, goal-oriented
adolescent who takes life and education seriousty with a healthy amount of self-
confidence. According to the Social Cognitive Carébeory (Lent et al. 1994, as
quoted by Tang et al. 2008: 1), self-efficacy hasmapact on one’s career choice and
the interaction between contextual factors, andnitg person variables affect
individual career development. Suutari and Smag2 state that networking with
people has become extremely important both praiealy and in individuals’
freetime. Maija had clearly spent some time to @ershe work related matters already

(see example 82):

(82) Maija: no siis jollain tavalla mukava tyoyhtéi ja semmonen joka on jollain tavalla
mydskin yhteiskunnallisesti vastuullinen ettd morekifirmat tekee just kaikkee
vapaaehtoistydta esimerkiks niinku kdyhemmille gikkee ja se on semmonen joka
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varmasti tulee vaikuttamaan siihen minne méa tukwuadessa tuun hakemaan ja sit
tietysti tydnkuva

| hope I'll have a nice work communityhich in some way is also responsible when it
comes to the society many law firms do all kindvafuntary work for example for poor
people and everything so it's definitely going ® & factor that affects my decision of
where I’'m going to apply and also tjub description

IB students are stated to be principled and cagiiidgVorld School in Jyvaskyla 2014),
which is exactly what Maija’s response indicatelse Tdeology of the IB World School
in Jyvaskyla (2014) is to encompass their studenksve a strong sense of fairness and
to act with justice and respect for the dignitytlo¢ indivual as well as communities.
The school wishes their students to show empatiwards the needs and feelings of
others (IB World School in Jyvaskyla 2014).

7.4.3. Internationality

The last theme of the fourth research questiongedwon internationality and the aim
was to examine how important it was for the pgpacits when considering their future.
The other themes were related to post-secondadjestiand if the interviewees had
planned to get a degree abroad. It was evidenttliese adolescents were extremely
driven internationalwise. Thus, studying abroad wi@sirly one object that they were
reaching for. Moreover, one of the aims was to viethe students were interested in
completing an exchange year in another country evfalready studying abroad.

Moreover, the study focused on examining if thedshis perceived the IBDP as a
preparation for internationality and if they hadarleed any cross-cultural

communication skills while studying in the IBDP. €ull, the results suggest that IBDP
students attain a strong international mindsetwds very clear for the students to
continue their internationalisation after the IBDHIni said that the world has gotten

smaller because of the IBDP. This is illustratethim following example 83:

(83) Sini: kylla niinku 1B ja sit se vaihtovuos min niinku tavallaan pienentdény mun
maailmankuvaa sillee ettd ei oo nii iso juttu l&ja@énekki kdyméaan Kiinassa tai jossai
ettd se ois ehkd aiemmin voinu tuntuu isolta egilEi&in IB on tuonu maailmaa
pienemméks ja vaha lahemmas mua sillee et on sholtisuuksia eri maihin ja
kulttuureihin ja kieliin
| feel like the IB and the exchange year have sbdmade the world smaller and the way
I look at it and now it's not such a big deal to\gsit | don’t know China or something
like that for example which could’ve been a bignthibefore and so during the IB the
world has gotten smaller and the 1B has broughtitbed closer to me and brought some
opportunities concerning other countries and laggaa
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According to the results of this study, IBDP studegain cross-cultural experiences
through the programme and they are encouragedebiBIbP to maintain and increase
their interest towards other cultures and languagessall of the participants had a
desire to conduct their future studies abroad, dtugly then focused on examining
whether the participants would be interested inifgavan exchange year and the
majority had already in mind to spend a year in aebther country while studying
abroad. Finally, as already discussed earliersthéents had mainly positive comments
concerning the IBDP providing its students withrpopiisites to internationality. The
three main factors that were brought up were thee afsEnglish as the medium of
instruction, the CAS, and their multicultural IBOffass that consisted of one foreign
student and three students with a strong intematidackgrounds (Jaakko, Laura,
Juhani: see chapter 6.2) in addition to the Finnsshdents. Consequently, the
participants felt that their English skills werekay to travelling and making new
acquintances in foreign countries. The CAS course#ega chance to discuss
multiculturalism in their writings. Laura’s respashows that she has internalised the

ideology of the IB high school very well as candeen in example 84:

(84) Laura: tottakai ettd IB ohjelmahan on suudhiteiinkun diplomaattien lapsille alun
perin (.) et se kertoo sen et se on suunniteltuenomaan antamaan valmiuksia
kansainvalisille vesille ettd se avartaa tosi paljose on just se ToK semmonen asia
mik& niinkun antaa tohonkin evaita etta keskusaellm kaydaéan lapi tdmmadsia asioita
of course because in the beginning the 1B wasgdesl for the diplomats’ children (.)
that tells that it's specifically designed to gipeerequisites for internationality and it
broadens your way of thinking a lot... it's exacthetToK that gives you tools for that on
that course there are discussions and we go oese {linternational) things

As can be seen in Laura’s (84) examylee students acknowledge the international-
mindedness of the programme and they know thensrigf the programme. According
to Hill (2006), in international education, the kvledge about other cultures starts from
knowing the language and thinking critically thehdeiour of the people who come

from another culture. This is exactly what the IB&BWRI its curriculum promotes.
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8 CONCLUSION

The results of the present study show that theestisdvho apply for the IBDP have a
strong will to use English as a tool to study otkebjects in depth, not only the
language itself. It was expected that the IBDP extisl level of English had improved
during the programme. Overall, the use of Englishthe classroom was seen as a
positive factor that encouraged the intervieweesiternational communication in- and
outside of school. Surprisingly, the students ditifeel like their English suffered from
the non-native teachers’ level of English. It isseunore surprising that the students
emphasise that it encourages them to speak inldlssroom situations even more, as
they realise that one does not have to be a nafpeaker in order to accomplish
ambitious goals through using another language.nEtr®ough the Content and
Language Integrated Learning (CLIL) has been widekearched worldwide, there is
still room for studies related to the IBDP and Estyimedium instruction. My research
approaches the topic from students’ perspectivel@oks into a new dimension where

IBDP students’ reflections on studying through ddiional language are analysed.

Unsurprisingly, the students perceive the IBDP ag@ous studying programme. They
recognise that the IBDP requires independent thonkind high motivation and that the
programme is more disciplined than the national. dime present study reports that
organisation and time-management skills are nepes$saorder to accomplish one’s
IBDP studies successfully. Moreover, the findingggest that an IBDP student is a
hard-working, goal-oriented adolescent who takiesadnd education seriously and with

a healthy amount of self-confidendéevertheless, more research on the student profile
is needed in order to be able to define the ketpfadhat lead to success when studying
in the IBDP in Finland.

One important finding is that contrary to generelidfs, the students did not feel that
they would now be more critical in their thinkinghis came as a surprise, as the
epistemology course, known as the Theory of Knogde@ oK) is considered to be one
of the corner stones of the whole IBDP.

The critical thinking is one of the core ideas lo¢ fpedagogy used in the IBDP and it

was surprising to hear that the students did redttfeey had gained enough information



12

on learning strategies. Moreover, the attitudesato® analysing the world around them
seemed to be rather neutral, whereas one could bBapected more of students
emphasising the importance of it. However, the mogne activated students also

outside the educational life.

The IBDP and university entrance have gained attenh the field of research and
studies have been conducted to examine the reldiween the IBDP and post-
secondary studies. The present study showed thderdls’ career aspirations were
connected with international assignments. The figsliof this study suggest that the
IBDP students attain a high level of internatiomahdedness, which results in applying
for post-secondary studies abroad. The highlyrmattional backgrounds of some
students were a slight surprise and | was imprebygettheir ambitious educational as
well as career aspirations, such as all of thaeqgiaaints considering the continuation of
their studies abroad. Overall, the IBDP seemed teast maintain and as in most cases
increase the internationality among the studentsweéver, it would be extremely
interesting to do further research on how the caaspirations reflect on the actual

career choices.

It is safe to claim that the present study is basedelevant collecting of data and
methods of analysis. The results have been comparether recent studies and the
theories presented in the early chapters of thiysdre linked to the findings. However,
some further studies are needed in order to ajglydsults cross-culturally. The study
focused solely on the Finnish IBDP future graduates thus, the results may not be
valid in other countries. Although the ideologytbé IBDP is international, one cannot
expect that all nations educate adolescents insHme way. Therefore, students’
backgrounds, culture and origins should be takém account before generalising the

results of one particular study such as this.

All in all, the results give a new, interesting aedcouraging dimension to the way
Finnish IBDP third year students perceive theircadional programme and life after the
IBDP. In the present study, | have examined theéofacconcerning the IBDP from
students’ point of view. The results are of greatue for the committees refining
international curricula since currently studentgrqeptions on the IBDP curriculum
suffer from the lack of research. As a conclus@re can say that the world has become

smaller - from a student’s perspective.
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APPENDIX

IBDP third year students’ theme interview
3. vuoden IBDP lukiolaisten teemahaastattelu

Ika + aidinkieli
| IB-lukioon hakeminen

1. Mika sai hakemaan IB-lukioon?
2. Miten luonnehtisit IB-lukiossa opiskelua?
3. Mitd odotuksia koulutukseen liittyen?
- Mista sait koulutukseen liittyvaa tietoa ennen kddtit hakea?
4. Onko koulutus vastannut odotuksia?

[l Koulutusrakenne

5. Mita mielta olet Pre-Diploma Program vuodesta? kol
hyodyllinen/tarpeellinen?)

6. Oppiaineet poikkeavat tavallisesta lukiokoulutuksesOvatko oppiaineet
mielestasi mielenkiintoisia?

7. Oliko IB-lukion opetusohjelma mielestasi liian sep@

- Puuttuiko siitd oppiaineita, joita olisit halunnapiskella, ja joita on
tarjolla tavallisen lukion puolella?

8. Onko Extended Essay mielestasi hyodyllinen osautasta? Miksi / Miksi ei?

9. Entas TOK (Theory of Knowledge)? Miksi / Miksi ei?

10. Ja sitten viela tuo CAS eli creativity, action,ngee — kurssi, koitko sen
hyodylliseksi? Miksi / Miksi ei?

[Il 1B-ohjelman hyvat ja huonot puolet

11.Mika on ollut parasta IB-lukiossa?
12.0nko jotain, mita haluaisit muuttaa IB-koulutusdijassa?
- Onko joku osa ollut pettymys?

IV 1B- opiskelijaprofiili

13. Miten luonnehtisit itseasi opiskelijana?
14. Mité IB-lukio on erityisesti opettanut sinulle opedusta/opiskelustrategioista?

V Englannin kielen rooli koulutuksessa

15. Miten koet sen, ettd koko koulutus on englannirnkesi?
- Miltd on tuntunut opiskella englannin kielella?
16.0nko joku ollut erityisen hankalaa siing, etta ogetn kokonaan vieraskielista?
17.Ent&s onko joku ollut erityisen positiivista siirgétfa englantia kaytetaan koko
ajan?
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18. Rohkaisevatko oppitunnit kayttdamaan englannin &ielt
19. Mita mielta olet opettajien englannin kielen taitdds

VI Jatkokoulutus

20. Millaisia jatko-opintosuunnitelmia sinulla on lukigalkeen?

21.0nko sinulla mielessasi jo jokin ammatti, johonvaiopintojesi johtavan?
22.Mitk& asiat vaikuttavat jatko-opintojen valintaasi?

23.Oletko saanut mielestasi riittavasti opinto-ohjayatko-opintoihin liittyen?
24. Milla tavalla IB-ohjelmasta on hyotya jatko-opiittm pyrkiessa?

VIl Uraodotukset

25.Minkéalaisen merkityksen uskot jatkokoulutuksellavan t6ita haettaessa?
26. Mitka asiat ovat sinulle tarkeimpia asioita hakaesgyopaikkaa?

VIII Kansainvalisyys

27.0nko kansainvalisyys tarkeéa osa tulevaisuuttasi?

28.Uskotko hakevasi vaihtoon jatko-opintojesi aikanasuorittaa tutkinnon
ulkomailla?

29. Antoiko IB-ohjelma valmiuksia kansainvalisyyt@e(Esim. kulttuurienvaliset
kommunikaatiotaidot)



