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1 INTRODUCTION

Study abroad has gained more and more populagpgaally among students in higher
education. Ever since students have gone abroadtimly purposes, the linguistic
outcomes and personal growth during the time spbrdad have been in the focus of
researchers’ interest, as well. Over the years,elew the nature of study abroad has
changed notably, leading to a broadened definimdnstudy abroad experiences
including anything from a whole academic year abrt@ short language immersion
programs or even volunteer work in a foreign copnffrentman 2013: 457). In
addition, study abroad programs are nowadays affeleo outside the traditional
destinations such as the United States or Uniterigdom for learners of English,
France for the learners of French, or Germanydarrers of German, which has led to
changes in the reasons why students choose taipaté in study abroad programs.
Language learning and immersion to the host culibeeno longer necessarily the main
interests of students deciding to go study abréadland is a case in point, as few
international students come here to learn the llecguage but to improve their English
and develop intercultural awareness on a geneval.l@he growing importance of
English in the globalized world in general and darguage of education and academia
in particular can be seen in the wide variety afdgtabroad programs on offer in

destinations where the majority language is notligngsuch as Finland.

International students, both degree and exchang#ests altogether, are the second
biggest group of immigrants coming to Finland atitkrefore, form an important
minority that is worth studying. Their integratiamo the Finnish culture would be an
asset to both themselves and the local populdkimstly, even basic language skills in
the local language and awareness of cultural diffees would help international
students to feel more at home in the foreign cquand help them overcome problems
in every-day life and, thus, make the most of thiene abroad. Secondly, Finland will
need workforce from abroad, and international sttelevho already have some
command of the Finnish language and cultural kndgdewould be a potential group of
future immigrants, benefiting the country with éifént educational and linguistic
backgrounds. Positive experiences in the host cpamid even a low proficiency in the
target language might attract international stuslémtcome back and be integrated into

the Finnish society in the future. Unfortunatehg Finnish language has a reputation as
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one of the most difficult languages to learn (La#@n1998), and the possibilities to use
it outside Finland are often considered very lighit€his kind of perception of Finnish

might prevent international students from trying learn and use the language,
especially during a short stay. Language choicesommunicational situations are

usually made based on practicality, but also aléisutowards languages might affect
choices in everyday encounters. In addition, thecqgions about the roles of the
different languages in the Finnish society, espigdiae national languages Finnish and
Swedish and the increasingly important English lmage, play undoubtedly an

important part in international students’ languat®ices and learning goals during
their study abroad period.

Research on study abroad experiences is a rathertopmc area, and has been the
interest of various fields such as sociolinguistiagplied linguistics, psychology and
intercultural communication. Firstly, sociolinguisthave conducted research, for
example, on the impact of globalization on the reatof study abroad programs
(Johnstone, d’Ambrosio and Yakoboski 2010; Guruz12pand world-wide and local
trends of language use and learning in study abcoatexts (Dewey, Bown and Eggett
2012; Trentman 2013). Secondly, in the field of leggplinguistics, researchers have
concentrated on language learning outcomes in sabdyad (Freed 1993, 1995, 2008;
Llanes 2011), aimed at defining factors contribgitio successful language learning
during study abroad (Magnan and Back 2007; Isaflicia 2006), and conducted
comparative studies on language learning in stinlgaal, at home, and CLIL (Content
and Language Integrated Learning) settings (Pérdat\2011; Serrano 2010). Thirdly,
in psychology, the focus has largely been on peilsdevelopment and cognitive
processes during international experiences in dareultures (Lewis and Niesenbaum
2005; Bell 2009). Lastly, the rather new field eearch, intercultural communication,
has taken a look at adaptation to a new cultureniBg 2004; Peng 2011) and
communication practices between members of difteceritures (Hirai 2011; Levin
2001; Natarova 2011). In general, the researchiuy sabroad experiences has gained
notably in popularity from the early 1990s onwaRegardless of different perspectives,
the majority of researchers on the field seem tedime the importance of local, up-to-

date research, combined with understanding of ¢tobads.

Finland as a study abroad setting is interestimgnfrthe point of view that few

international students aim at learning the locafleage and instead study in English.
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The linguistic situation in Finland has been stddearlier from the point of view of
Finnish people but not much from the point of viefvforeigners. Research on the
roles of Finnish and English in Finland has beaemdcoted especially in recent decades,
when English has strengthened its status. Worthioreng is, for example, the national
survey on the use of English in Finland by Lepp&eeal. (2011), that gives a broad
picture on the contexts where Finnish people usgli®in An earlier bookkolmas
kotimainen(edited by Leppanen, Nikula and Kaanta 2008) aetswentrates on the use
of English in the Finnish society and offers insgymto different contexts of language
use for instance in media, education and workifeg lieppanen and Nikula (2008: 10)
point out that in that point the topic had beemtrekly unpopular in previous linguistic
research, even though there had already been hdeledes for example in the media
about the language issue. In general, researctsti@asn that Finns use English for
varied purposes. Three different contact situagpwatotypes between English and
Finnish have been identified by Leppanen and Nik2Q®08: 22-24): 1. situations where
only English is used, 2. bilingual situations whErgglish and Finnish are used in code-
switching, and 3.situations where the use of Fimns dominant but where some
elements of English are mixed into the Finnish lage. The roles of English and
Finnish have also been researched in specific xtmtdor example working life

(Nokelainen 2013) or universities (Saarinen 2012).

As demonstrated above, there has been a fair anebymévious research on exchange
experiences and on the roles of English and Finmdhinland, but few studies have
combined these two and concentrated on foreigh@mguage use in our country. Even
though research on similar topics has been conduéte case studies see Malessa
2011; ROnka 2013; Nokelainen 2013) it is cruciakéep on updating the information
since, as mentioned above, the nature of studyadbi® under constant change.
Moreover, study abroad experiences have a greatofleariation depending on not
only students’ individual differences but also difnt geographical locations and
cultural settings, and hence, local knowledge aukihg at the topic from different
perspectives is crucially important.

! The term *foreigner’ is used in the present sttaigefer to people coming from outside of Finland,
including for example immigrants, visitors, excharggudents and foreign nationals residing in Fichlan
temporarily. The term is used in a neutral, noriisinatory sense.
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The purpose of the present study is to producetgtiaé information on the variety of
language skills, language use in daily life andjlaage attitudes that exchange students
in Finland have. It would be interesting to knowetter English has gained such an
important role in the Finnish society that foreighean cope in daily life without using
much Finnish, as for example Nokelainen’s studyl@0implies. The study is also
interested in finding out what kind of influencesngjuage attitudes can have on
international students’ language choices in differgituations and on their language
learning goals. Qualitative studies on perceptiand attitudes are important, because
they help us understand the underlying values ligb@ople’s choices and behavior and
define concrete factors that contribute to languaysces and, in the bigger picture, to

the roles of languages in specific societies.

To sum up, the main focus of the study is on urideding the perspective and
experiences of international students as languagesun Finland, but it also aims at
providing a new perspective on the roles of Finrask English in Finland. Previous
studies on language use and attitudes in the Frcostext have mainly focused on
Finnish people’s language use or their attitudesatds separate languages and foreign
language learning. Hence, deepening the undersigindf international students’
perspectives on and attitudes towards Finnish amgligh could help to add a new
dimension to the knowledge of the current lingaisituation in Finland. In more detail,
international students’ language use and attitudk$e examined using the following
research questions as a starting point:
1. In what contexts do international students usgliEh and Finnish (and other
languages) in Finland?
1.1 For what purposes, with whom and how succdgstid they use the
languages?
1.2 In what proportions do they need English amohish in their daily life?
1.3 How are attitudes towards English and Finneftected in the language
choices?
These research questions will be approached frgoahtative perspective combined to

some extent with features of quantitative researethods.

The present study can provide some new informadioh insights into the topic and,
therefore, be useful for people who work with exuea students or design language

training for foreigners. In a broader sense, urtdading of international students’
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language use and attitudes would also be usefyddople working with immigrants or
for anyone who is connected to them, for exampldeagues at an international
workplace or teachers and fellow students at edueatinstitutions. Hence, the present
study has practical value in addition to providimgw perspectives for research on the
field.

This research report describes the purpose ofttly sexplains how it was conducted,
provides results to the aforementioned researcktigums and examines, how this new
information relates to previous knowledge on thpidoFirst, previous research on
similar topics will be described in Sections 2-5omler to situate the study within the
fields of study abroad experiences, foreigners’gleage use in Finland, language
attitudes and, in a broader sense, in the sociabtig research of the globalized era.
Second, Section 6 concentrates on the methodolsgg in conducting the present
study. Third, Sections 7-8 introduce and analyzerésults, which will be discussed in
a broader context in Section 9. Finally, Sectionetdls the report with concluding

remarks on the study’s relevance and implications.

2 STUDY ABROAD EXPERIENCES

The present study aims at providing informationirdernational students’ experiences
of language use in Finland. This specific topionportant, because student exchange is
growing in popularity worldwide and a semester earyabroad can be a challenging but
all the more life-changing and rewarding event ba individual level. Study abroad
experiences form a dynamic and versatile areaunfystin the following sections, two
different perspectives will be taken on the tojitst, in 2.1 | will give an overview of
the previous research on study abroad experiercesea the world. Second, Section

2.2 will take a closer look at study abroad proggamFinland today.

2.1 Previous Research on Study Abroad Experiences

Study abroad (SA) has been a topic of research smee exchange programs have
existed. The earliest studies date back to the '$92@d are mostly small-scale case
studies (see for example Coleman 1925; Kunze 1888;Ray 1920). However, the

majority of research on SA is from the recent desaespecially from the 1990s on,
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when SA programs started to gain more popularitpragnhigher education students.
Throughout the years, researchers have been maiahgsted in factors contributing to
individual language learning outcomes and studguessonal development during the
study abroad experience (SAE). As Churchill and ®@uf2006: 1), who provide a
concise overview on the recent research on SA, iorenBA is a “potentially rich and
complex” area of study for researchers. In my ustadeding, this can refer to not only
the constantly changing nature of SA programs &edgreat individual differences in
SAEs, but also to the fact that the topic can ber@rhed from so many different
perspectives and using theories from various digseip. In this section, I first introduce
some of the most common topics in SA research laad inove on to present some of
the findings and finally conclude with analyzing ttontemporary and future trends and

discussing problematic issues that came up duhegnfformation search.

A great deal of studies on SA have concentratethioguage learning during the study
abroad experience, especially in the field of agaplinguistics. Dewey et al. (2012:
112) report on a vast increase in research on &gglearning in SA settings in the past
two decades. For example, there have been plentasé studies, which compare
language learning outcomes, attitudes and motivatm L2 learning in different
contexts: formal education in the home country, ICL{Content and Language
Integrated Learning) and study abroad settingsretiband DuFon (2006: 2) confirm
my own observation that, in general, studies on SA&cus on the processes of
acquiring specific linguistic features of the tdrg@nguage in specific settings. For
example, some studies focus on one of the foursaocdédanguage skills (reading,
writing, speaking or listening), whereas othersoemrate on the students’ development
in using a specific grammatical item. Therefore, tbsults can rarely be generalized. To
sum up, studies on SA and language learning adorsebverall assessments of the
improvement of the SA student’s language skillswieweer, studies seem to have a
rather good balance between learner perceptiotiseofexperiences or judgments made
by native speakers and objective assessment olidgegskills development using
standardized tests (for examples see Dewey e@dP:216-117).

Some sociolinguistic and pragmatic studies have laéen conducted on the process of
acquiring pragmatic and cultural knowledge durirlg $r example on such issues as
politeness patterns or behaving in service sitnati@he use of ethnographic data has

been common in the research on pragmatic abilites, the topics in this area are
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usually “routines, register, terms of address, apdech acts” (Churchill and DuFon
2006: 9). Some studies (for instance Isabelli-Ga&606; Dewey et al. 2011; Levin
2001) have also concentrated on the social life socal networks of exchange
students, and, therefore, highlighted the impoeaoic cultural and language learning

outside the classroom.

In the field of intercultural communication (ICC3AEs have been studied with a focus
on the development of intercultural awareness otheninteractions of international
students with members of the host culture and whabrtunities and challenges these
situations pose. Some other topics have been aulmdaptation and shift from
ethnocentrism to understanding and appreciationdiffierence (Bennett 2004).
Intercultural communication, per se, is a divergeidline, which, according to Piller
(2012), applies theory and methodology from othiscidlines such as psychology,
ethnology and linguistics, only to mention a fevinemes in ICC that can be related to
student exchange are, for example, culture shodktla® development of intercultural
competence. Both of these have been found to haat gariation between individuals,
since the individual’'s former experiences and peaty traits have an impact on how
they experience culture shock and how they deviltgscultural competence (Bennett
2004). To what extent intercultural competence lsahearnt is a controversial issue in

ICC, but surely SAEs can be one contributor todéeelopment.

As stated in Section 1, obtaining better langudgksss no more the only reason for
students to participate in SA programs. Therefoesearchers with a background in
social sciences or psychology have taken a lo@Ad&is and individual development in
general, and tried to establish links, for exampktween the SAE and changes in the
perceptions of identity (Jackson 2008). Another ydap topic has been the many
benefits of a SA program to an individual. All ith ghere has also been a good amount

of research on the development of other skills faaguage skills during SA.

After introducing the main topics in previous SAearch, | move on to present some of
the findings of recent studies, starting with lirggics research. The findings of the
linguistic studies are varied, but the majority research provides a great deal of
evidence on linguistic gain during SA. Differenhdings might result from great

individual differences in pre-departure trainingeoéd to the exchange student, the

cultural context and the program design (Churamli DuFon 2006: 1). Isabelli-Garcia
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(2006: 232) also mentions that inconsistencies Anr&earch may also result from
differences in the time students spend abroad awedsing on different types of
interaction between SA learners and native speakeshort, the research on linguistic
gain during SA seems to suggest that even shopr8grams can lead to improvement
in language proficiency but longer programs areimadty more likely to result in more
notable gains. Churchill and DuFon (2006: 26) sumweathe main findings of SA
research and conclude that there is usually dewedop in at least some areas of
language skills even during short sojourns, butjlprograms lead more likely to better
gains especially in pragmatics, fluency and promation. However, they go on to state
that a native-like proficiency is hardly ever acleid even after a long stay abroad. It is,
however, questionable, if native-like fluency is sinould be the goal of foreign
language learning in the first place. There aretrowersial views among language
professionals and learners alike about what suchstas ‘fluency’ and ‘competence’
mean. For most SA students, it is arguably moreomapt to have sufficient language
skills in order to survive in the host culture thaound native-like. In addition,
individuals might have different emphases on tleasirof language skills they wish to
enhance during their stay abroad. According to thnan (2013: 457), a common belief
that study abroad undoubtedly enhances L2 flueray been challenged by recent
research on the field. Isabelli-Garcia (2006: 23i1),one hand, also argues that SA
learners do not automatically become fluent intdrget language only by residing in a
particular country, but on the other hand, confit@tsurchill and DuFon’s observation
that there is vast evidence of improvement of lagguskills in most SA programs,

especially in oral proficiency.

In more detail, the different language skills deyebifferently during SA. Churchill

and DuFon, (2006: 2-9) deal with the findings daf thfferent skill areas separately, and
the following description in this paragraph is ansoary of their observations. Firstly,

literacy skills development is underrepresentecesearch, which reflects the common
assumption that the expectations of linguistic giunng SA are usually more on the
oral proficiency. However, the findings have beamgstently positive and suggest
improvement not only in literacy skills, but also ieader confidence. Secondly, the
development of listening comprehension skills has aitracted much interest either,
but the findings available seem to suggest a sstalle development. Thirdly, speaking
is a better-researched topic within SA studies ttken other skill areas. In fact, the

majority of research concentrates on different eispef speaking skills. Even short
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stays have been reported to have positive effectthe oral proficiency development,
and especially the improvement of fluency has beaable in almost all programs. It
has to be kept in mind that there are, once agifiierences in the learning processes
and outcomes on the individual level. Furthermaidies on pronunciation have
produced inconsistent findings. Fourthly, reseanels not found much evidence for
improved command of grammar during or after SA. Tihderstanding of grammar has
been mainly studied among L2 learners of Spanidfremch and focused on the use of
separate linguistic features, for example certaanmgnatical forms, so conclusions on
the overall development of grammatical knowledge difficult to draw. To sum up,
these examples of findings demonstrate how diftes&ill areas develop at a varying
pace and that individual differences must alwaysalken into account when analyzing

and comparing the findings.

The findings further suggest that the acquisitibpragmatic abilities is more effective
in SA settings than in traditional at home languagarses. In research reviewed by
Churchill and DuFon (2006: 13), SA students madalrie progress in some pragmatic
areas but all in all, their behavior remained défe from the natives. However, they
(ibid., p. 14) argue that researchers have haeréifit views on whether or not it is
necessary for SA students to fully conform to tlmmventions of the host culture.
Questions about identity come to play here, andyewelividual has to find a balance
between conforming to the host culture and maimgimspects of their own culture.
The main goal in obtaining pragmatic knowledge #thdoe to be able to behave in a
way in the foreign culture that one does not offémallocals and can manage everyday
situations politely. Just as a native-like langupg#iciency is not necessarily the goal
of foreign language learning, it might also be egtodo get a grasp of pragmatic
knowledge but not give up one’s own cultural habtismpletely in the new
environment. Research seems to suggest that thisaigly what happens for most SA

students.

Comparative studies have offered mixed resultshenbenefits of an SA program in
comparison to at home language courses. For exaffpded et al. (2004) contest the
common belief that language learning is at its nef&ctive in the target language
cultural setting and argue that at home intensregnams can produce as good or even
sometimes better results than SA. Churchill and @u@006: 5-7) support this claim

by stating that the learning context does not ptemBrtain gains but the intensity of the
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learning and contact to the target language doy Tdlseo remind that comparison
between language learning in SA and at home setimglifficult and might produce
different findings due to differences in startimyels and program design. It can surely
be difficult or almost impossible to find two simil learner groups, with the same
amount of previous formal instruction and similaoficiency at the beginning of the

study, for comparative studies in order to getaliyecomparable results.

So far, the previous research on SAEs and languegaing abroad has been
introduced. Next | will introduce two current trenthat give a picture of where SA
research is heading. Firstly and most importardhg of the very recent trends in SA
research has been to focus on individual differer{@hurchill and DuFon 2006: 14).
The central themes have been especially motivatoh2 learning and the use of
learning strategies, and how these vary betweeanithtl SA students. For an example
of a recent study on individual differences, seadd@ (2012). One of the reasons for
the shift of focus from generalizations to indivadluifferences is that measuring the
development of language skills (a complex tasktself) and indicating the influence
that SA programs have on the process is difficalt,as a result, individual gains are
almost impossible to predict (Trentman 2013: 45@)condly, another rather new focus
has been program (structural) variables, whiclaeii$rincreasing interest as a research
topic, because the program design can affect lesirrsocial networks and the
possibilities of meeting native speakers and, toheee facilitate language learning
(Churchill and DuFon 2006: 22). The research tomicthe structural variables can be,
for example, program length and different arrangasiéke support services, housing
and free-time activities provided for the SA studertt seems obvious and predictable
that research on the differences in individual SABd program designs is becoming
more and more pervasive in the field of SA reseastihice the majority of studies
highlight the importance of taking these differenago account. Churchill and DuFon
(2006: 15) especially highlight the importance endth of stay and initial language
skills in forming the SAE, to which | could alsodathe different linguistic and cultural
backgrounds of SA students together with the hadtue variables. Study on
individual differences is important, as it can pdav interesting information on the
factors contributing to the often reported differes in language learning success and

deepen the understanding of reasons why individexgdsrience SA in SO many ways.
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In the study abroad research literature, there deelpe a few biases and gaps. Firstly,
most research seems to concentrate on countriee \ilie language of tuition and the
language of the host country are the same, whictoighe case in a large amount of
today’'s SA programs. For example the context ofpilesent study, Finland, falls out of
this category, as exchange students most oftercipate in English-medium courses,
while the dominant language in the environmentimiBH. A similar setting is for
example Egypt, where Trentman (2013) conductedstugly on the use of English and
Arabic among exchange students. Secondly, somearcds¥s can be described as
ignorant to the complexity and broadness of SAE® bften assumed that the foreign
language to be learnt during SA is English andetkehange destination is one of the
English-speaking countries. Another example is, tb@ reverse side, the bias on
research on destinations where native English-ggsaksually go to study abroad, for
instance French-speaking or Spanish-speaking deshtiThus, these biases show in
the search results in a way that most studies ors&n to be about languages that
native English-speakers study as foreign languaggs,Spanish, French, German, and
Chinese, or about foreigners’ experiences in Ehglgeaking countries. This
observation is confirmed by Trentman (2013: 457%)pwstates that despite the changes
in the nature and broadness of SA programs todagly sn the field still concentrates

on the traditional destinations.

In conclusion, Churchill and DuFon (2006: 26-28tstthat SA is a popular but a rather
new topic in research, and its complexities arey @thrting to reveal themselves. To
sum up, the main findings, even though controvere@ve been on the language use
and linguistic gains in SA contexts and the redeacare starting to concentrate more
and more on individual differences and what thesultefrom. A great deal of research
has been done in the field but many questionsretitiain unanswered. As SA programs
cannot predict certain gains, the focus is shiftimgdentifying particular experiences
and types of interaction that can be proved to remvempact on learning (Trentman
2013: 459). In addition, researchers consisterdlly for context-specific studies that
could be compared with one another. It is cleat thifderent destinations and cultural

settings pose different challenges in terms of lagg learning for the SA students.

% There are regions and towns in Finland where thjrity language is Swedish, but this is not thgeca
in any of the university cities.

® These biases can, however, result from the wajntbemation search was done: the most common
English-language linguistics databases were usaddition to some Finnish databases. Using either
English or Finnish as the search language suraljpéas a certain amount of studies written in déffe
languages in different locations.



20

Therefore, researchers should be sensitive toiglsise and take into account how
culture can shape the language learning experianee certain setting. The present
study aims, for its own behalf, at providing nevionmation on the life and experiences
of SA students in a particular context. It can eeas a background for further studies on
language learning in SA, since it offers an insigid different individuals’ contexts of

language use and attitudes towards languages.

2.2 Study Abroad Programs in Finland

Study abroad programs have been “a central elenwnitiigher education in Europe
from the early 1990s on (Coleman 2006: 9). Alsé-imland, their popularity has been
steadily growing (Garam 2013: 10). According to r8sm (2012: 164), international
programs have two functions: offering the posdipifor non-Finnish speakers to study
in Finland and giving valuable international expade for native Finnish students.
Reasons for participating in student exchange aammiany, varying from learning
foreign languages and getting to know a new cultargaining academic experience in
the own study field in another country in order itaprove one’s employment
opportunities in the future (Garam and Ritvanen30D9). Exchange organizations
make it easy for students to apply and preparariogxchange period abroad. The most
well-known organization in Europe is the Erasmusgpam, established in 1987 (R6nk&
2013), but there are plenty of others that offeacpment assistance in the Northern
countries, in Europe, or world-wide, for exampl&RS North-South-South, Nordplus,
FIRST and North2North. In addition, universitiesdamiversities of applied sciences
have bilateral agreements with other universitesd individual students can also

arrange a study place in a foreign university airtbwn initial.

Internationalization in the Finnish higher educataontext is a rather well-researched
area (Saarinen 2012: 161). In addition to researabh university’s own International
Office produces and updates information on studyoad possibilities and
internationalization in the home university, an@ tmational organization CIMO (the
Centre for International Mobility) publishes reviewon various topics related to
internationalization (see Garam 2001, 2004 and R013
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In 2012, Finland received 9,665 incoming intern@aiostudents, of which 5,287 studied
in universities and 3,828 in universities of appleciences (Garam 2013: 4). 81 % of
incoming students, the clear majority, come frommdpean countries and 72.1 % had
applied via the Erasmus program (Garam 2013: 83. Qiggest nationality groups are
German, French and Spanish (Garam 2013: 23). Thsilplity to study in English is
one of the main reasons for international studémtshoose to apply for studies in
Finland (Garam 2001). Furthermore, studying in &l has the asset of being free of
charge, since Finnish higher education institutesndt have tuition fees. Finland is
usually regarded as a beautiful and well-organzaghtry by exchange students, and

the study opportunities are assessed as good (Goamh).

In the context of the present study, the UniversityJyvaskyla, there are over 400
incoming international students annually, while thember of outgoing exchange
students and interns is around 500 (Garam 2013: Ti®re are both Master's and
Doctoral programs offered in English in a varietiy faculties, but the majority of

international students are exchange students wiallystay for one or two semesters.

From the point of view of language skills, SA statteusually only need to have a
command of English when coming to study in the Ehruniversities. There are no
requirements of Finnish language skills when apgjyto study in Finland. Studies can
be completed in English and the responsibility méueing a sufficient level of English
for academic studies is on the home universityawheincoming student. The Finnish
universities do not test the English level, andeality, there is great variation in the
language skills of exchange students from diffet@tkgrounds. Since many people
come to Finland to learn or improve their Englighis assumed that there is no real
‘need’ to learn Finnish. However, a great dealndélinational students are interested in
the local language and culture at least to somenéxind are allowed to choose courses

in the Finnish language if they wish.

3 THE LINGUISTIC SITUATION IN FINLAND

Finland is considered a relatively homogenous aguntlinguistic terms, but officially
it has the status of a bilingual country, the tvagional languages being Finnish and

Swedish (Saarinen 2012: 158). This fairly monolaigcountry is a rather exceptional
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case in the multilingual world, which makes it anteresting setting for the study of
languages. The latest statistics by StatisticsaRohl(21 March 2014) show that the
population is approximately 5,450,000, out of whibh amount of Finnish as a mother
tongue speakers is 4,869,362 (89.3 %) and Swegsikers 290 910 (5.3 %).

According to Saarinen (2012: 169), the nationalgleages have the strongest legal
status, and other languages spoken in Finland aegjarized into three groups. First,
the three Sami languages, with 1,930 speakersigigtatFinland 2013) have been
granted a special status guaranteeing the linguastd cultural rights of the speaker
communities of Inari, Northern and Skolt Sami. Setothe Romani and Sign

languages have particular rights based on the @athst, although their speakers/

signers are few. Third, all other languages aretimead in the Constitution by having a
right to “develop their language and culture”, whican be interpreted in various ways
(Saarinen 2012: 169). In 2013, there were aboulaBQuages with a mother tongue
speaker community of more than 100 and the biggésbrity language groups were

Russian, Estonian, Somali and English (with abd&yb00 native speakers in Finland)
(Statistics Finland 2013). It has to be mentiorteat the statistics have been criticized
(Kytola 2013: 104; Saarinen 2012: 170) for not mgkinto account bilinguals, as a
person can register only one language as theirenatimgue in Finland. However, the
statistics give an overview of the linguistic stioa in Finland and the approximate

numerical relations between speaker communities.

3.1 Roles of Finnish and English in the Finnish Saety in the 2000’s

As described above in Section 3, Finnish is theontgjlanguage in Finland and has the
most mother tongue speakers alongside with a stega) status. Finnish is, first and
foremost, the language of Finland: it is spokerstodied widely nowhere else than in
Finland, although it is a notable minority languag&weden and Norway, for example,
and it can be studied in over 100 universitieshmmworld. However, in Finland it has a
dominant status, even though Swedish has the sawg& Fights based on the
Constitution. Hakulinen et al. (2009: 12) regard #tatus of Finnish as high, because it
is used in all areas of life including literatueglucation, research and media. However,
Finnish has a rather short history as a nationaguage and there have long been
concerns for its status and vitality (Hakulinerakt2009; Kytola 2013: 106-107). One

aspect that has strengthened its status in reesadds has been its recognition as one
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of the official languages of the European Uniornceil995, when Finland decided to
join the EU (Hakulinen et al. 2009: 31).

In comparison to the very much locally used Finnlishguage, English is globally
acknowledged as a world language, a lingua fraocafernational communication and
it is generally used as the language of science&hatias been partly criticized but also
appraised. For example, Montgomery (2004: 1334qusted by Coleman 2006: 4),
states that the positive sides of the dominandengfish is that it enhances mobility and
makes it possible to share and exchange informatiord-wide. Today, the role of
English is under change: it has been losing itsneotion to the traditional English-
speaking countries as its ‘ownership’ has beengatieted (Leppanen and Nikula
2008: 13) and it is becoming more and more asstiaith a global culture and seen
as “the language of the world” (Dérnyei, Csizér a@imeth 2006: 8-9). In the global
context, the shift in the status of English happessally from the expanding to the
outer circle, based on Kachru’s (1986: 128) modehe use of English in the world,
where the inner circle countries are the traditidfraglish-speaking countries such as
The United Kingdom, USA and Australia, the outeclei consists of countries where
English is not the native language of the majobity has an official or otherwise high
status, and the expanding circle refers to couswigere English has no official role but
IS, nevertheless, widely used as a lingua franeaeB on this model, in other words, the
status of English usually changes from a ‘foregmguage’ to a language that has social
and even official functions in a given communityo{@nan 2006: 2). Finland can be

regarded as one of those countries where theistitie role of English is under change.

The importance of English is salient in the Finrssitiety in various areas of life. Not
only is it used widely in the universities but alaaeveryday life, like in youth cultures,
computer-mediated communication and advertisingopbeen et al. 2011). Typical
examples of how English is visible in the Finnisinduage landscape are names of
companies and products suchRabert's Coffeeor take away(Hakulinen et al. 2009:
192). Sometimes it is referred to as “the third detit language” (Leppanen and Nikula
2008), which describes its increasingly importasié rin Finland well. The dominance
of English as the most popular foreign languagesdtools started in the 1960’s
(Hakulinen et al. 2009: 76), meaning that most Fitiming in the 21 century have
learned it at school. Nowadays, its importancer@esving especially in working life and

in the academic world (Leppéanen and Nikula 2009: Rls an interesting fact to note
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that English is not only used with foreigners bisbaamong native Finnish speakers for
different functions (Nikula and Leppénen 2008: 4233kulinen et al. (2009: 77) also
point out that the English used in Finland is neindied language form, but has many
variations. For example, the lingua franca of sogers very different from the English
used within youth cultures or the English usechierinational companies.

When comparing the roles of Finnish and Englisirimand, it is clear that they have
very different functions but are also to some eixteampeting’ on the same fields.
Leppanen and Nikula (2008: 12) emphasize thatpheas of English in Finland is part
of a global phenomenon. Everywhere in the worlé tble of English as a world
language triggers heated debate and controverpiaions. According toDdrnyei,
Csizér and Németh (2006: 7-8), even scholars hawe differing views on the impact
of globalization on the roles of languages in th@ld: Some regard it a pity that the
linguistic diversity is diminished whereas some deeas a natural, ecological
development, since there is undoubtedly a needafgltobal lingua franca language.
English has been described, for example, as a ftmohternational communication” or
a threat to other languages in the form of “lingaisnperialism” (Leppé&nen and Nikula
2008: 13-14), whereas some researchers see thethgmwEnglish as naturally-
occurring “language evolution” or even as “positokevelopment” (Coleman 2006: 2).
Many linguists (Coleman 2006; Hakulinen et al. 20@®gue that the rapid and
uncontrolled spread of English poses a threat ¢owbrld’s minority languages, and
Coleman (2006: 1) even refers to it as “a killergaage”. This view is contrasted in the
Finnish context by Nikula and Leppanen (2008: 428)o state that English seems to
be a linguistic resource that is used alongsideifimand, therefore, it is not threatening
the Finnish language. This view is confirmed alsotbe results of the survey by
Leppanen et al. (2011). Linguistic purists, on ttentrary, are worried about the
deteriorating impact of English on the Finnish laage norms, for example in the form
of the increasing use of loan words from Englistapplying the English grammar into
Finnish sentences and structures. Overall, theabEenglish as a world language and
its effect on the Finnish linguistic situation ha®voked a great deal of discussion in
Finland lately (Leppanen and Nikula 2008: 9). Fearaple in the media, the roles of
English and Finnish in higher education have bemteu discussion (Vahasarja 2013;
Mykkanen 2013).
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The debate on the roles of languages in the Finsuglety is connected to issues of
identity, cultural heritage and values. On one hdhd Finnish language is seen as an
important constituent of the Finnish national idignand the concern for its status is a
crucial matter for most Finns. On the other handgliSh can also be used to signal
aspects of a certain identity or status. Accordmd@likula and Leppanen (2008: 423),
using English often relates to constructing a oeridentity, for example that of
expertise, or signaling group membership. Moreotrer ,quick adoption of English into
the Finnish society can be explained by the witiegs of the nation to identify with the
West instead of the East nowadays, as Englishgarded as a symbol of Western

values and modern way of life (Leppéanen and Nilk@@8: 21).

Referring to the target group of the present stdiokgigners in Finland do not usually
know much Finnish when entering the country. Itngch more likely that they have
some proficiency in English, so one might assuna¢ tifiey, at least at first, try to cope
with English in the Finnish society. Even thoughdsing Finnish can be appealing for
some as something ‘exotic’, the language is uswhdBcribed as difficult to learn due to
its peculiar structures and vocabulary that aréediht from for example Romance or
Germanic languages. Especially people who only d@ehimited time in Finland, like
exchange students, do not necessarily bother to ldkee demanding language. The
often heard reason for this is: “Why invest so mtioke and effort in learning Finnish
if you can cope using English?”. One of the aimthefpresent study is, hence, to take a
look at foreigners’ language use and attitudestantb find out, whether international
students actually perceive the role of Englishimdnd so strong that there is no need

really for them to learn and even try to use Fihnis

In summary, the roles of English and Finnish inl&ud are under change. While some
people see the dominance of English as a threa¢rotegard it as a useful tool for
internationalization, cooperation and developm&he debate on the language issue has
its roots in ideologies and perceptions of idenfywer and culture. Finnish has still a
relatively stable and strong status in the glolales but the concern over the decrease
of its status and the narrowing opportunities te &nnish has increased in recent

decades due to the increasingly important rolengfligh.



26

3.2 Languages of Higher Education in Finland

The two national languages of Finland, Finnish 8magdish, have been granted a legal
status in higher education (HE). The language ofarsities has mostly been Finnish
until the late 1990s. Only two universities are 8isb-speaking and six bilingual with
both Finnish and Swedish programs on offer. Inonystthe language of Finnish
universities, and therefore the language of edoand science, has varied from Latin
via Swedish and to some extent even Russian trimeent (rather settled) situation
where Finnish and Swedish are the official primimgguages of higher education.
(Saarinen 2010: 159-161).

Even though either Finnish or Swedish (or bothjhs primary language of higher
education institutions in Finland, the UniversityavL allows universities to offer
programs and courses in foreign languages, butwrder the condition that teaching in
foreign languages does not pose a threat to thenahfanguages as the main means of
education and research (Saarinen 2012: 164). Hekukt al. (2009: 102) state that the
law leaves a great deal of space for interpretafi@s it does not exactly prohibit
teaching in English but does not encourage foritlhee Nowadays, all Finnish
universities offer English-medium teaching (Colen2©6: 6). In fact, Finland ranks
second among European countries in the amount igénsities offering programs in
foreign languages, practically always in English,relation to the amount of higher
education programs in total (Wachter and Maiworrd®Gnd Garam 2009, as quoted
by Saarinen 2012).

The growing popularity of SA programs has (had)e#fect on the language policy in
higher education. Lehikoinen (2004: 46, as quotgdCbleman 2006: 8) states that
Finland is the second choice for exchange studehts fail to get a study place in
England and, therefore, refers to Finland as ‘&ifngland”. According to Saarinen
(2012: 165-166), the enormous popularity of Englpkaking countries in SA
programs leads to inequality and a growing pressiare non-English-speaking
countries, such as Finland, to offer internatigmalgrams in English in order to be able
to compete on the international market with the IEhgspeaking countries. Coleman
(2006: 5) shares this view by stating that coustidose language is not commonly
taught abroad are compelled to offer programs fior@ign language (English), if they

wish to participate in bilateral exchange. He goesto argue that the benefits of
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offering English-language programs include higheespge, increased funding and
improving the employability of domestic graduatete further adds (ibid., p. 9) that
countries whose national languages are rarely tawiroad are leading the

phenomenon called the ‘Englishization’ of higheueation.

The role of Finnish and Swedish in Finnish highéuaation is still relatively strong.

This is clear when comparing the status and usinexde languages to the linguistic
situation in many other countries of the world. Hiaken et al. (2009: 97-98) admit that
English has undoubtedly a dominant role as a linfgalaca of science but emphasize
that Finnish has national and regional importareca &anguage of science, and it is not

in the periphery like 98 % of the world’s languages

Saarinen (2012) claims that internationalizatios hacome a common policy in every
Finnish higher education institute and, hence, Uagg is nowadays an invisible issue.
For example, it is assumed that all university stud have a high proficiency in
English, and overall, the central role of EnglishlFinnish higher education is taken for
granted. This may result from practical issues,eiample the fact that most research
literature is nowadays in English, but certainlpdaage policies, whether public or
covert, have an impact on the growing importanceEnglish in higher education.
Coleman (2006: 4) discusses the complex relatipnbletween English and higher
education, where both influence each other, a®ia “While the global status of
English impels its adoption in HE, the adoptionEmfglish in HE further advances its

global influence.”

In conclusion, the issue of choosing the langudgestruction in higher education is
linked to language politics. Legislation partly gons the use of languages in
universities, but there is room for freedom to o#ducation in foreign languages, often
only in English. Offering English-medium progranssa double-edged sword: on one
hand, it increases internationalization of Finnistiversities but, on the other hand, it
poses a threat to the status of the national layegu&innish and Swedish as languages

of science and education.
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3.3 Previous Research on Foreigners’ Language Usedalearning in
the Finnish Context

Globally, there has been increasing amounts of &&arch on how host culture and
program design can affect possibilities to uset#éinget language and, hence, access to
language learning situations. It has been found foutinstance, that females confront
more obstacles that are based on the host cultastiges and culture-specific norms
(Trentman 2013; Brecht, Davidson and Ginsberg 199bgrefore, knowledge on the
particular SA context is important in order to defihow it facilitates or mitigates
contact to members of the host culture. Accordmg hurchill and DuFon (2006: 20-
22), a common finding in SA studies is that intéiovaal students feel that the host
culture rejects them or at least that the relatigpgssare very shallow. They also point
out that students have different perceptions on r@adtions to the rejection: some
experience disappointment, while others put everremeffort into constructing
relationships. Finally, they conclude that SA stidemust take initiatives and be
persistent in using a certain language if they vitssspeak it in certain contexts, since
there can be notable differences in the amounwaydnative speakers make initiatives,

which often relate to aspects of the (communicatoarfture of the specific country.

Language use and L2 learning in SA are complexessand only residing in a specific
country might not guarantee a frequent use of dhget language. Dewey et al. (2012:
112) emphasize the complexity of the factors tloaitribute to language use during SA
and list some of the factors: time spent in thet lvosintry, pre-departure proficiency
level, personality, language learning motivatiott, €anguage use can also be closely
linked to access to native speakers, as interradtistudents commonly tend to use
English as a lingua franca among themselves. Imtiran’s study (2013: 466), SA
students in Egypt found it hard to get access twve@apeakers of Arabic, because they
were judged as foreigners by the local people duthéir appearances, and therefore
labeled as speakers of other languages (in pragtically English). Hence, they were
directed to use English by the environment andrdeto practice Arabic they had to
be persistent in using it themselves. Even in aad®o context, Coleman (2006: 7)
identifies the “lack of cultural integration of ernational students” as one of the many
problems caused by the dominant role of Englistiqudarly in higher education and in
the world in general. Integration, and consequeaidyp the increase in opportunities to

use the target language, could be enhanced, fonm@gaby constructing broad social
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networks, where SA students would confront difféerpaople and meet with larger

groups where there is more variation in the disons®pics (Isabellli-Garcia 2006).

After a quick review on language use in SA contextd factors that affect it, we move
on to take a closer look at the context of Finlahokeigners’ language use in Finland
has been studied in many different contexts, bet @mprehensive study on the topic
seems to be lacking. However, there have beenyptEnsmall-scale studies, such as
Master's theses, on the field, especially in th& @ntury. The focus has been on, for
example, on the role of English in the integratiminrefugees into education and
working life (Jalava 2011), foreigners’ perceptiansthe roles of English and Finnish
in the Finnish academic working life (Nokelainenl3} intercultural communication

experiences of international students (Nataroval26firai 2011) and multilingualism

as experienced by young immigrants in Finland (S208©8). Some studies have
concentrated on the perceptions of a specific nality, for example Hirai’'s (20110)

thesis on Japanese students and an article by hat¢fh®98) on the experiences on

bilingualism of US immigrants in Helsinki.

The Centre for International Mobility (CIMO) hassalprovided several overviews and
statistics on different aspects of internationatlshts’ experiences in Finland over the
past few decades. For example, Garam’'s (2001) trepemmarizes international
exchange students’ experiences in Finland. The mtatesting findings of her survey
study are that the vast majority of exchange stigdetadied in English in Finland, but a
fourth of the participants did some of their stgdie Finnish or Swedish, or at least
attempted to. Her participants reported taking isimHanguage courses in order to
survive in everyday life and the language was ssea tool for getting to know the host
culture. The majority of students come to Finlanthwo previous knowledge of the
official languages, but almost everyone improvedirtHanguage skills during the
exchange. Only a tenth reported not having leathedlocal languages at all. Most
international students had language-related prabldaring their stay, but they were
mostly relatively small problems. In addition, e&olge students integrated better into
the community of international students than irfte Einnish student culture, perhaps
because they have a great deal of common actidtiganized for them and they often
attend courses that are in English. The lack otaminwith Finnish students was often
seen as one of the major failures in the whole axgh experience. (Garam 2001: 22-
25).
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There have been some previous studies on foregranguage use and language
attitudes in the context of Jyvaskyla, which isodise setting of the present study. For
example, Malessa (2011) studied Finnish as a sedanduage learners at the
University of Jyvaskyla, who mainly happened toiternational students, and their
use of English and Finnish in her Master’s theSke found out that the subjects of her
study had increased the use of English during tti@ie in Finland compared to the
situation in their home countries. The use of Esiglivas a natural choice in almost all
areas of life and especially in the university esmt where English was reported to be
“indispensable” (ibid., p. 47). The use of Englishs reported to have an influence on
the learning process of Finnish, mainly becausthefeagerness of Finnish people to
practice English with foreigners, which was seendasimental to the participants’
learning of Finnish. The author criticizes this &kiof behavior by the majority
community, since it notably decreases the foregjnepportunities to practice and
enhance their Finnish. Another example is a ratkeent Master’s thesis by Ronka
(2013), in which the writer focuses on exchangealestis’ English language use and
development during the exchange semester. She cesmfize role of English in the
students’ home countries, in this case Italy, Rmat@and Spain, to its role in Finland, as
well as describes the participants’ attitudes talwadearning foreign languages. The
findings suggest that back home English was noarcegl as an important school
subject, but in SA all the participants had leagninglish as one of their main goals.
An optional English language course was considered; useful, as it offered
opportunities to practice English and meet new [Bopthe beginning of the stay in
Finland. In fact, the type of social networks pldyemajor role in language choices. SA
students with a low proficiency in English or alaaf confidence to use it stuck more
easily to groups consisting of people of the samateonality and were, hence, reported
to use their national language more than Englishereas in friend groups of SA
students of mixed nationalities, English was usedaalingua franca. However, all
participants reported on improvement in their Estgkkills during the SA according to
their own estimation. (Ronk& 2013, 78-81).

Foreigners’ language learning and especially Fin@is a foreign language teaching
have interested researchers, as well. Exampleestunin the topic are for example
Garam (2004) and Suvanne (2011). Both articlesevevhe current state of Finnish
teaching offered to international students and ssggvays to improve Finnish (and

Swedish) language teaching policies. For insta@&aam (2004: 5) highlights the
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differences in the needs and requirements of exgghand degree students and demands
that Finnish language teaching should be targetedoth groups in different ways.

Therefore, there is demand for both lower-level addanced courses.

In Finnish universities, SA students are offeredide variety of language courses to
choose from. They can easily access Finnish aseggfolanguage courses on different
levels, but there are also English language coursascifically designed for

international students. In the University of Jywdékit is common for SA students to
study at least a beginners’ level Finnish courdled@aSurvival Finnish’ or ‘Finnish 1'.

English courses are also highly recommended tanat®nal students by the host
university but it is up to the individual studenhe&ther they want to include it in their
study program. It would seem natural, since manysBfdents come to Finland to

improve their English skills.

It is important to study SA students’ language leeause of its possible connection to
language learning and to the exchange experiencg \@hole. Contact with native
speakers is considered crucial in language learnegpecially by SA students
themselves, and it is the most important factot thifferentiates SA settings from
language learning in at home settings. However, dbenection between language
contact and language gain is unclear, since rdse@ cisagree on the issue (Trentman
2013: 459). A certain amount of contact, just liesiding in a specific country (as
discussed in Section 2.1), does not predict aicetegree of language learning success,
but it is clearly one component among others in lleguage learning process.
Especially in the Finnish context, the SA studenii language choices and learning
goals play a major role in learning either FinnisHEnglish, or in some cases both.

4 SOCIOLINGUISTIC PERSPECTIVES TO
LANGUAGE(S) AND GLOBALIZATION

Sociolinguistics, the field of linguistics that deawith language in social contexts,
forms an important backdrop for the present studgreasing mobility, of which the

growing popularity of exchange programs and inteonal travel are good examples,
and the interconnectedness of societies poses maerges to sociolinguistic research.

The current scope of globalization forces us tcevatuate our understanding of
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language and society, and consequently also tmesfaf human communication and
local and global norms of interaction. Many reskars (for example Coupland 2010: 1;
Mufwene 2010: 31) agree that globalization as aaxpheenon is not new, but the term is
a rather recent one and its scope today is songgettiiat the world has never
experienced before (Blommaert 2010: 16). In additm the most obvious impacts of
globalization, such as the interdependence of en®@¥) globalization also affects the
linguistic situation in the world significantly,rsie new hierarchies between languages
are formed and re-negotiated. Certain languageecedly English, gain more power,
and, therefore, some others lose importance (Dér@gzér and Németh 2006: 6-7).
These new hierarchies between languages and earg@i connected to the re-ordering
of power relations between language users. The lesmpelationships between
language, competence and power in the global erdbeapproached by redefining the
understanding of linguistic competence and the ephof language based on the terms
‘linguistic resources’ and ‘repertoires’. In theoghlized world, there are winners and
losers, as some linguistics resources are of maltee\and prestige in the global market
than others (Blommaert 2010: 3-4). Recently, tha® been a vast increase in literature
on globalization and language, which Coupland (2@)0explains with the need to
better understand new “socio-cultural arrangements’world wheranobility andflow

are increasing (italics in the original).

This section presents some of the key issues disdum the sociolinguistic research
field. As the field is multifaceted and deals witbmplex issues, some of which the
researchers on the field do not seem to find causeron, only themes that are
somewhat relevant to the topic of the present sardychosen to be introduced here.
Such topics are the hierarchies between languagggr@wing mobility and its effect

on language practices and linguistic research. riQthportant topics, multilingualism

and conceptual discussion around languages andgisdiiggresources, will be introduced

separately in the following Sections 4.1 and 4.2.

First of all, the hierarchies of languages in thabgl era is one of the central themes in
the present study, as it is closely associated thighroles of Finnish, English and other
languages in the geographical context of Finland aation state. In the past, the rise of
English as a world language was fuelled by coldionaand the emergence of the
United States as a superpower. Nowadays, Englishbealabeled as hypercentral

language based on ‘the global language system’ theory BySwaan (2001: 2-4, as
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cited in Skutnabb-Kangas and Phillipson 2010: 108}1In this system, languages are
categorized according to their value in the inteamal market. According to De
Swaan’s model, all languages of the world are cotate because of multilingual
speakers and there is a strict hierarchy betwektarjuages. The most influential
languages are connected to several other langulgeggh multilinguals, for example
in the case of English. In De Swaan’s model, ilgpercentralEnglish is followed by
super-central languagem the ranking, which are Arabic, Chinese, FrenGkeyman,
Hindi, Japanese, Malay, Portuguese, Russian, Spanis Swahili. In the third rank are
the central languagesand theperipheral language$orm the last category. According
to Skutnabb-Kangas and Phillipson (2010: 104-1tbf) humber of non-native speakers
of a language is important in defining how centtdhnguage is, because connections
between languages are based on the non-nativedgegun people’s repertoires. The
number of native speakers also implies how widededua language is, but by
comparing for example Hindi or Mandarin ChineseBnglish, it is clear that the
difference in these world languages is that Engbksfrequently used for international
communication, whereas the others are not. Asgp#lsen centrality of a language can
therefore be informed by the number of second-laggulearners. Since English is
studied as a foreign language all over the wotlds directly connected to numerous
other languages in the world, whereas other langgiage usually connected to other
languages indirectly. The role of Englishthe world language is taken for self-evident
in the present study, but it has to be acknowledbatlits status can be contested by
looking at hierarchy of world languages throughedént criteria. Skutnabb-Kangas and
Phillipson (2010: 103, 111-112) list different erita for a world language: for example,
a lingua franca that extends over several languydgeswumber of individual speakers,
the number of institutions where the language &lubow frequently communication in
the language takes place, the geographical distandediversity of other languages
connected to the world language through multilingodividuals, and the official status
of a language, for example in the UN. Differentkiag systems of world languages
result from these different criteria. The flip sidkthe spread of the world languages is
the endangerment of numerous minority languagesssre which has attracted the
attention of the minority language speakers anglists alike. Sociologists of language
have been interested in the vitality of languages such phenomena as language death
and attrition (Coupland 2010: 8).
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As mentioned above, the growing mobility of peopled languages has also been a
central theme in recent sociolinguist researchnBi@ert (2010: 6) states that migration
has been seen in the past as a permanent chaligagenvironment, with immigrants
trying to adjust their linguistic repertoires andays of living to the host culture.
Therefore, most studies of those times have coratedt on rather isolated and stable
immigrant groups in Western societies, especiatlycertain ethnic groups living in a
specific location (Blommaert and Dong 2007: 6-7dwéver, nowadays migration can
often also be temporary, for example in the casexshange students or expatriates,
people who are assigned to work abroad for a fi@ewbunt of time. According to
Blommaert and Dong (2007: 7) there was a notaldeease in mobility and a change in
the nature of migration in the 1990’s, which lednore diversity in societies, even
characterized as ‘super-diversity’ by some reseasclffor instance Blackledge and
Creese 2010). Blommaert and Dong (2007) go onatte $hat today, migration does not
mean total separation from the country of originairway it used to, since keeping
contact with the home country and thus maintaitimggnative language is possible (and
common). Communicating with family and friends b&adme and following the media
of the home country are nowadays easier due twithe access of modern technology

such as the Internet (Blommaert 2010: 9).

After briefly discussing the hierarchies of langesgnd the mobility of people and
languages, the next sections will concentrate oftiimgualism (4.1) and the issue of

languages versus linguistic resources (4.2). Amtmoduction it could be stated that the
sociolinguistic view to multilingualism, according Wei (2008: 13), is that it is a set of
socially constructed practices and that multilingmaividuals are regarded as social
actors. When it comes to linguistic resources, Bl@art (2010: 28) defines the

sociolinguistic approach to the topic by statingttociolinguistics concentrates on the
complexity of resources and how they are appli¢ol @veryday use, instead of focusing
on abstract language. In the following sectionseséhtwo themes will be discussed in

more detail.

4.1 Multilingualism

The term multilingualism, often also referred tobdlsngualism or plurilingualism, has

two dimensions. It can be used to refer to the itmgtialism of a community, on one
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hand, or the multilingualism of an individual, dretother hand (Hakulinen et al. 2009:
53). Multilingualism can mean not only the use afitiple languages but also the use of
different styles and registers (Hymes 1996: 211 }his section, | first define individual
and societal multilingualism and then move on tecdss multilingualism in the EU,
how multilingualism is experienced, and the muiglial nature of SA student
communities. Research on multilingualism has expdnth recent decades, and
involves several disciplines, such as educatiogjoinguistics and neurolinguistics.

The present study focuses mostly on the sociolsiguperspective.

On the individual level, most people in the worle anultilingual. They have either
acquired two or more languages growing up in aitmgual environment or learned
languages in formal instruction in childhood oretabn in life. There are different
definitions of a multilingual individual dependiran how we define proficiency in a
language. The definition is not clear, because etren definition of linguistic
competence is a controversial topic. For exampékutinen et al. (2009: 88) argue that
knowing a language should mean competence to @statiguage instead of labeling
people into categories of native speakers and minen speakers. This description
emphasizes that a language can be learned ana thative-speaker-like proficiency
should not necessarily be the goal of learning.r@floee, this definition offers a more
realistic goal of language learning for exampleddult immigrants.

Moving on to discuss the definition of societal tiimgualism, it has to be stated that
multilingualism is rather a rule than an exceptiomuman societies, since only a small
minority of peoples or nations in the world is mbngual (Tokuhama-Espinosa 2003:
10). In fact, multilingualism is by no means a mgdssue as speaker communities have
assumedly always been in contact with each othérugsed more than one language or
at least different registers and varieties withime tcommunity. Nowadays, the
sociolinguistic situation of the world is under stemt change, which is also reflected in
smaller units such as nation states. Societal limgiialism can be affected for example
by language policy and education. Decisions abweitstatuses of languages in a given
community often reflect the attitudes and ideolegéthe people, or at least of those in

power.

Multilingualism is promoted and protected by thedpean Union, of which Finland is

a member. As Coleman (2006: 1) puts it: “Individydirilingualism and societal
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multilingualism are the principles which underpimetlanguage policies of both the
European Union and the Council of Europe --". SAgrams can be regarded as one
means of supporting and creating multilingualisincs one of the goals of student
exchange is usually language learning and impromnémeintercultural competence. A
concrete example of how the EU supports multilimigoa via student mobility is the
Erasmus program that offers funding for Europeaméri education students willing to
go study abroad for a semester or two in anotheopg&an country. Therefore,
protecting multilingualism has led to concrete @ogitive results. However, De Swaan
(2010: 71) argues that the policies of EU that aoh(at promoting diversity of
languages and cultures, for example the languaaghitey policy, increased trade and
other forms of cooperation between the member casnthave in practice only led to

the increasing use and power of English in the EU.

Some researchers focusing on multilingualism haaenhknterested in the experiences
of multilingual people: on how they perceive these of different languages and their
identity as multilinguals (Salo 2008: 5). Multilinglism affects individuals and their
daily lives in various ways. According to Blommadreppanen and Spotti (2012: 1),
sociolinguists agree that multilingualism is praifdly a positive issue to both societies
and individuals but the authors remind that it heal effects on people in terms of
inequality. Inequality has been a popular reseaaic, whereas the individual
experiences have perhaps had less attention iresiearch field. For example, Gunesh
(2003: 219) states that there has been considelittldyresearch on multilinguals and
identity. However, it has been found out that pegpérceive their ‘multilingual self’
differently depending on their personality and laage learning history. Assumedly the
values of the surrounding society also have an anpa how people evaluate the
languages in their repertoires. Therefore, the ystod individual and societal

multilingualism can never be fully separated.

Lastly, multilingualism is a salient feature in gps of SA students. A high amount of
different nationalities and languages are represeamong SA students, as they come
from all over the world, also in the context of kish universities. Many students speak
some other language as their native language tiranisk, the majority language in
Finland, or English, the language of studies during exchange. To sum up, the
international students in Finland are with no dambttilingual as individuals as well as

part of a multilingual and culturally heterogenecosnmunity.
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4.2 Languages versus Linguistic Resources

Traditionally, linguists have used the term ‘lange'eo refer to a separate, standardized
form that can be differentiated from other ‘langesig However, contemporary
sociolinguists, including for example Blommaert 1204) and Makoni and Pennycook
(2007: 1-2) who follow Hymes’s thinking (retrospeely collected in Hymes 1996),
question the term language as a fixed unit. Theguearthat languages have been
invented on an ideological and institutional bag@bmmaert 2010: 102; Makoni and
Pennycook 2007: 1-2). Instead, the tdimguistic resourcesould be used to refer to
‘pieces’ of language. Linguistic resources areshort, items and features that are used
for communication but cannot necessarily be trdoduklong to any particular language
or only to one particular language alone (Kytold2091). According to Blommaert
(2010: 102), resources are specific and concrésedbilanguage that can be linguistic,
communicative or semiotic in nature. Resourceshmaifor example accents, varieties,

registers, genres, or modalities like speaking wtirvg (ibid.).

The linguistic resources that a person has forepartoire “a set of ways of speaking”
in Hymes’s (1996: 33) words. Blommaert (2010: 106)nts out that even a minimal
and receptive form of knowing a language can be ssepart of a person’s repertoire.
Blommaert (2010: 134) goes on to state that thguages in one’s repertoire get re-
ordered when entering a new environment, in a viay the languages get different,
specialized functions. Hence, some resources whigcfint seem useless in a specific

environment can be important for the individuateme other contexts.

The terms ‘resource’ and ‘repertoire’ have comeb® used in the sociolinguistic
research of the globalized era instead of the teanguage’ because of the problems
involved in the concept of language as a separatestable entity. Several researchers
have criticized the use of the term for varioussoees. Firstly, Makoni and Pennycook
(2007: 3) argue that languages have been inventedfcsocial, cultural and political
reasons, for example to serve the ideology of natism. They do not exist as separate
entities in the environment, but this view of langas has had real, observable
influences on the world. Similarly, Skutnabb-Kangasd Phillipson (2010: 78-79)
claim that the concept of ‘a language’ has ofteanblénked to political aspirations, for
example the rash division of Serbocroat into Cewatand Serbian in the Balkan.

Therefore, it has been observed how one languagetwa into several languages
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purely out of political reasons. This kind of pherena has led some researchers to
think that ‘a language’ is not entirely a linguistategory. They point out, however,
that even researchers still use the concept becausecannot in practice manage
without the term.” (ibid.). Secondly, the stabletura of languages has long been
guestioned. For instance, Blommaert (2010: 17)iczés previous researchers for
treating languages as separate items that are ffetteal by social phenomena.
Coupland (2010: 11) points out the impact of glazdion to languages as follows: “It
can be argued that, under globalization, language®volving and spreading less and
less as coherent uniform linguistic systems.” Imiton, a linear connection of ‘a
language’ to ‘a people’ (Blommaert and Rampton 204)lor to a certain cultural

identity (Blommaert et al. 2012: 3) has been qoesiil.

At the beginning of the project, it was unclear thee the analysis of the data should be
based on the definition of linguistic resourcedfamus on languages as distinct units.
The first one is the latest trend in today’s sangulistic research, but the latter one suits
better the aims of the study. Firstly, it was assdrthat the majority of participants
would have a clear distinction between languageth@r mind, and it was therefore
thought to be easier to obtain information on themguage use by using a concept that
the informants were already familiar with. Secondhe starting point of the whole
study was to assume that languages are to somat esdparate entities, the use of
which can be observed and reported on. Lastly,cthraparative part of the study
requires that languages can be labeled and nanoedeér, the present study takes into
account the restrictions of using the term language also pays attention tmde-
switching the use of multiple languages in communicatios,aanormal feature of

multilingual interaction.

5 LANGUAGE ATTITUDES

Language attitudes, one of the central terms usdatid present study, are interesting
from the point of view of language learning motigatand how they affect behavior in
social contexts. The purpose of the study is td lab the connection between the
participants’ language attitudes and language osefirst of all, whether such a
connection can be distinguished. It is assumed #hadositive attitude towards a

language and its speakers results in a positiviidat towards learning the language
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and, therefore, high motivation and investment ffbre and time in the learning

process. Motivation to learning the language cathéu affect the use of the target
language in question, since a motivated learnenage likely to seek opportunities to
practice the language also on their free time andnly in the classroom. This kind of
language learning outside the classroom is espeamaportant in SA contexts, where

students confront possibilities to use the languageeir everyday lives, but using the
target language (instead of English) often depemdshe individual learner’s level of

motivation and activeness. The concept of langutigeides is relevant for the present
study, because it can help to understand individiffdrences in international students’
language use and perhaps, in further studies, iffiereshces in language learning
results. In this section, the definition of attiésdwill be clarified in 5.1, previous

research on language attitudes and attitudes iargewill be summarized in 5.2, and
the influence of attitudes to language learnind el spelled out in 5.3.

5.1 Definition of Language Attitudes

The definition of attitude stems from social psyldgy (Malessa 2011: 15), and one of
the most influential researchers in the field imtg of linguistics is Howard Gardner.
Therefore, the definition used in the present stisdyainly based on Gardner's work.
He defines attitude asafi evaluative reaction to some referent or attitumgect,
inferred on the basis of the individual's beliefsopinions about the referénfGardner
1985: 9, italics in the original), but emphasizeattthe term is complex and there are
many possible alternative definitions. Other alééifre definitions are, for instance “a
learned disposition to think, feel and behave tawaperson (or object) in a particular
way” by Allport (1954, a direct citation from Gatr@010: 19), or “affect for or against
a psychological object” by Thurstone (1931, a ditation from Garrett 2010: 19).
The former one seems to pay attention to the @iffeways in which attitudes can be
demonstrated, and the latter one emphasizes thetgdietween positive and negative
evaluation of the object. Moreover, Garrett (202B) adds to the definition that many
researchers agree that attitudes are not innatenstetad, learned in social interaction,
referring to the process of how attitudes are falmadl in all, these examples show that
the definition of attitude depends partly on whepiexcts of it the researcher underlines.
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In order to understand attitudes, it needs to Henelk what they are composed of.
Garrett (2010: 23) suggests that the componentsatteagenerally agreed on among
attitude researchers are cognition, affect andehavioreover, different factors, such
as the learner’'s mother tongue (Baker 1992, asequby Llurda 2009: 124) and the
extent and nature of formal language instructiondiit and Llurda 2001, as quoted by
Llurda 2009: 124), can influence the type and gjiferof attitudes. Dérnyei, Csizér and
Németh (2006), who conducted a large survey ameegagers on motivation to learn
English, German, French, Italian and Russian ingdmy also point out the importance
of school instruction, but further add personatdess such as gender and geographical
location as factors that modify language attitu¢iegd., p. 55). They also confirm
earlier research findings by stating that thera islationship between access or contact
to language and attitude, since they found out #tatlents who were learning a
particular language had better attitudes and mdiwvathan the ones who were not
(ibid., pp. 68-70) (see also 5.3 for a criticalngaf view on the claim). In addition, they
focused on how intercultural contact, in this casgnly contact to tourists, influenced
the participants’ attitudes. The findings were sisipg, suggesting that contact with
tourists does in fact not improve attitudes towdatgjuages and other cultures (ibid., p.
118).

Language attitude is a broad term and consistsfierent aspects. Gardner (1985: 7)
distinguishes three types of language attitudes:atlitudes towards a language
community, which include many factors such as watés to outgroups and foreign
languages in general, and can be related to, fample, authoritarianism or
ethnocentrism, 2. attitudes towards a languagegctwhban include attitudes towards
language learning, or towards specific aspectd®fdnguage such as speaking it, how
it sounds or what its structure is like, and 3itudes related to the learning situation,
such as how the teacher or the course is perceilkd. latter type can be very
influential in learning, especially when the classn is the only situation where the
learner is in contact with the target language, petthaps less so in study abroad
settings where learning takes place also or evedgoninantly outside the classroom.
Moreover, part of Gardner’s definition is that taities can differ in how general or
specific they are (Gardner 1985: 9). For exampiiudes towards foreign languages
are general in nature, whereas attitudes towasteaific language such as English or
Finnish are specific.
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In the case of English, it has to be noted thatud#s towards members of the L2
community can be affected by globalization (DorngEsizér and Németh 2006: 92). As
described in more detail in Section 3.1, the Ehglenguage is no longer associated
with or owned by a certain nationality. Therefdiee speaker community of English is
nowadays not necessarily seen as consisting oVenapeakers but the other L2
speakers. This might be true in the case of SAestis] who often form groups of
different nationalities and use English as a linffaaca. English can be seen primarily
as the language of this international group ofhii or of the wider student community,
of which they are part during their studies. AnotBeample of how globalization has
influenced language attitudes is that the attituttesards English are often very
different from the attitudes towards other foreilgnguages due to the dominant role of
English in the world. For example in Hungary, sarly to Finland, English is
considered the one and only world language ancktisea significant gap between the
attitudes towards Global English and other fordmguages, and, as a result, young
people’s motivation to learn other languages thagliEh has dropped in recent years
(Dornyei, Csizér and Németh 2006: 49).

Language attitudes, or attitudes in general, amsety related to some other
psychological terms, such &sbits beliefs values opinions social stereotypesand
ideologies (Garrett 2010: 30). The relation to at least apisi and beliefs are also
visible in Gardner’s (1985) definition of attitudeshich was cited in the beginning of
this section. Garrett (2010: 30-35) attempts téed#ntiate between the similar terms by
defining them in comparison to attitudes. Fifgbitsare defined as learned constructs
like attitudes but they differ from attitudes inaththey refer first and foremost to
behavior, whereas attitudes are primarily in thednof an individual (ibid., p. 30).
Secondyaluesare defined as “more global and general tharudag” (Oskamp 1977,
as cited in Garrett 2010: 31), but values can dauite to the formation of attitudes.
Third, the waybeliefsdiffer from attitudes is that they might not béeative in nature,
but are, in fact, “the cognitive component of atl#s” (Garrett 2010: 31). Fourth,
attitudes anapinionsare often used interchangeably in everyday spégaker 1992:
14, as cited in Garrett 2010: 32), but opinionsaten articulated, and they might not
reflect the underlying attitudes (Garrett 2010:.3R2ifth, the termsocial stereotypes
refers to the exaggeration of similarities amongpbe in one social group and
differences between groups. The connection to lagguattitudes is that the use of a

certain language variety or accent triggers assiompbof the speaker’'s membership of
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a certain social group in the mind of the heares. described in Section 5.2, for
example stereotypes of a nationality are closelged to attitudes towards the language
they speak. Finally, the concept laihguage ideologyconsists of values attained to
languages and varieties. According to Garrett (2820, attitudes can be influenced by
strong language ideologies. All of the related gerdealt with in this paragraph are
sometimes used interchangeably, so it is importanpay attention to how their

definitions differ from the one of language attieud

In the present study, the definition of attitudedased mainly on the one provided by
Gardner (1985), who is a pioneer in the field déetive factors in language learning.
Following Gardner’s distinction, the present stdidguses on attitudes that are socially
instead of educationally relevant. In other worth®, focus is on attitudes towards the
language itself and the target language commuimitiger than attitudes towards the
course, teaching material or the teacher, sincedntcipants of the study come from so
many different backgrounds, including their fornl@mguage learning experience, and
some of them might not even be learning the tdegejuages, Finnish and English, in
formal contexts at the time of conducting the studydetail, the focus of the present
study will be on the attitudes towards specificgiaages (in this case Finnish and
English) and to some extent attitudes towards thieir@al group related to the language
(in the present study mainly Finnish-speaking FBhnpeople and the lingua franca
English-speaking community and/or native Englislead@rs). The study examines
mainly explicitly expressed attitudes and artioedaopinions, following the tradition of

the direct approach in language attitude resealit, has to be kept in mind that they

might not represent the attitudes which are dennatest in behavior in social situations.

5.2 Previous Research on Language Attitudes

Research on language attitudes has been closédgdlito the research on language
learning motivation in the field of second languagequisition because of their
connection to each other and further to languagmnieg outcomes. Another illustration
of the importance of attitudes is their impact ogial interaction between individuals
and groups of people, which, in turn, has beeridbes of language attitude research in
social sciences and sociolinguistics. An infludnt@ame in language attitude research in

the field of applied linguistics has been Gardnghose definition is used in the
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theoretical framework of the present study (seeti®@e®.1). According to Gardner
(1985: 39), research on language attitudes andnifeprmotivation before his
contributions to the field has been of two kindsme studies have concentrated on a
few attitude types and how they correlate withaartanguage skills, while others have
taken into account a wider variety of attitudes #me complexity of the correlations to
the learning process. Gardner's own theory seembetdased on the latter, as it
acknowledges and illustrates the complex relatigndfetween different aspects of
attitudes, motivation and behavior. This is deé@iljitan asset, since attitudes are a
complex psychological concept and conclusions eir impact on behavior cannot be
drawn too hastily, keeping in mind that variousesthariables affect human behavior as
well. In addition to the one provided by Gardneltermative approaches to study
language attitudes have been plenty, and theybeilhtroduced later on in this section.
First, | will define what is meant by studying aitdes towards language(s). Second, the
main approaches and methodology in language attitedearch will be introduced.
Third, the research done on attitudes in relatmrihe contexts of study abroad and
Finland will be reviewed. Finally, the section wetbnclude with a summary of previous
research and an overview of the difficulties fadsdresearchers when dealing with

attitudes.

In general, language attitudes have been reseavditie@ focus on separate languages,
such as English or French, or language varieties,ekample different accents and
regional dialects of English. Some studies haveceotmated on how people perceive,
for instance, speakers of French and English ina@ar{Lambert et al. 1960) or Welsh
English and RP English in Wales (Price, Fluck anl@<51983). This kind of societal
studies can reveal attitudes that affect peoplelsabior towards certain groups or even
can limit or enhance one’s opportunities in life;, @&xample employment opportunities.
Whether consciously or not, people infer informatabout other people’s background
based on the language they use or the way thek speartain language, for example in
a particular accent. Therefore, attitudes to laggaaand accents are related to social
classes and cultural groups, and quite often teeastgpical representations of these
communities. Garrett (2010: 9) comments that assiocis between social groups and
varieties of language are common. He goes on te gtad., p. 13) that such features as
an accent can be a clue of the person’s backgrdunidiotes that conclusions based on
language use can also be misleading, as accentsecained and learned at various

stages of life.
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The methodology used in studying attitudes has eeying. There are three broad
approaches used in the field: the direct approtehindirect approach (also known as
the matched guise technique) and societal treatstadtes (also referred to as contact
analysis) (Garrett 2010: 37), all of which can bstified but also criticized. The most
thorough picture could be perhaps obtained by usinljiple methods that complement
each other (for an example study, see Price et9d3), but it is often not possible,
because it requires a great deal of resources €&&010: 201). In the following
paragraphs, the three main approaches will be eairin more detail with comments

on their advantages and limitations.

The direct approach utilizes questionnaires orrviegvs that contain direct questions
related to a language and are then often integhreténg thematic analysis (Garrett
2010: 37). This method resembles the one used anptiesent study. One of the
principles within the direct approach is that pap@ants are encouraged to express their
opinions explicitly (Garrett 2010: 39). The mairticrsm towards this approach is that
it ignores the nature of attitudes, which are oftescribed as deeply-rooted in the mind
and sometimes even hidden or unconscious. Sometaypsenomenon calléde social
desirability biascomes to play, which refers to the people’s tengeto tell the
researcher what they think is socially appropriattead of their true opinions and
perceptions (Garrett 2010: 44). This tendency canrdduced to some extent by
anonymity (ibid., p. 45), which is often used iregtionnaires and interviews, the most
common methods within the direct approach. Besidese methods, worth mentioning
(and in fact also interesting due to its geograghtontext) is an exceptional example of
a study with a direct approach to attitude reseaackocial constructionist study on
attitudes to English in Finland by Hyrkstedt anddfa (1998), where participants were
asked to write a response to a letter to the edhout the English language in Finland.
Either a negative or a positive attitude was detedtom the texts, and the findings
suggest a positive attitude being more common antbeagwriters. Despite the great
variety of methods used within the direct approatie main idea is to make the
participants aware of the purpose of the studyikenh the indirect approach, which

will be introduced next.

The indirect approach uses more subtle and someteven deceptive techniques to
obtain information about attitudes (Garrett 2010y. Xhe most common method within

this approach is thmatched guisstudy, where participants listen to the same sgeak
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speaking different languages or with different atseand are then asked to evaluate the
speaker, not the language or the variety. Theqyaatnits are not supposed to be aware
that the samples are produced by the same pensaitha true nature of the experiment
is revealed only afterwards. The method was deeelap the 1950’s and has ever since
been the dominant method in language attitude relseaven though it has attracted
criticism for being unethical (Garrett 2010: 59h &ddition, the scales have been
criticized for the limited number of options andetlack of participants’ freedom to
justify and explain their answers (Kalaja 1999 c#ed by Kansikas 2002: 21). | could
add that the matched guise probably serves bétepurpose of studying varieties than
separate languages, as one speaker rarely cancpraduauthentic-sounding sample of
many different (foreign) languages. However, theéamed guise technique attempts to
reveal the unspoken, true attitudes of people, kwviscof value as an idea but which

may be an unrealistic goal.

The third broad approach to the study of attituckassists of societal treatment studies.
They can be, for example, identifying attitudegmiedia texts, books, cartoons etc. by
using discourse analysis or text analysis (Gag@i0: 46). The approach includes also
observational and ethnographic studies and studissurces in the public domain, for
instance advertisements or linguistic landscapegeimeral (Garrett 2010: 142). The
societal treatment approach builds on the idealémguage attitudes are demonstrated
in texts and in the environment, and, by studyheglanguage use in public, some of the
attitudes that are prevalent in the society cambee salient. This approach has been
criticized for involving too much interpretationofmn the researchers’ part (Valppu
2013: 29) and, consequently, for offering only amerpretation of the data set, which
might, in reality, include various points of view the same speaker (Hyrkstedt 1997:
84).

The majority of research data on people’s attitudes been gathered using
guestionnaires based on Likert-type scales butratiethods may be useful as well
(Gardner 1985: 6). Some researchers have expeeohenith alternative ways of
acquiring knowledge on attitudes. Firstly, Isab€rcia (2006), for example,
interviewed her participants about their experisnot living in the host culture and
then collected negative and positive comments entdihget language or host culture.
By counting the total number of negative commentselation to the positive ones, she

interpreted the participant’s attitude to be eifpidominantly negative or positive. Her
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approach could be criticized for drawing conclusitwased on too limited a sample but
it is, nevertheless, an example of a different metlised in the language attitude
research. Secondly, another example of a diffapptoach is a folk linguistic approach
that attempts to find out about laypersons’ atggidowards languages and their
speakers by asking the participants to invent kegied@o refer to different languages
and cultural groups and then interpreting what kbgwords reveal about underlying

attitudes (a well-known example is Preston 1989).

The attitude aspect has also been researcheditioreto SA and language learning, but
there has not been an extensive amount of researtie topic yet. One example is the
above mentioned study by Isabelli-Garcia (2006)t tlkancentrates on how

extralinguistic factors such as motivation, contaith members of the host culture, and
attitudes towards the foreign culture contributéattguage learning. Her study proves a
connection between language learning motivatiatitude to the host culture and the
social networks that students form during SA (ibp.254). However, she emphasizes

the complexity of the relationship between thestois.

In the Finnish context, the focus of research amguage attitudes has been on native
Finnish-speakers’ attitudes to English and fordigmguages in general. An example
worth mentioning is the national survey by Leppamtnal. (2011), where Finnish
people’s attitudes towards English were found tgbsitive in general, however, with
some socio-demographic variation. For example,réselts of the survey show that
English is regarded as important for internatioo@nmunication by the majority of
respondents (ibid. p. 85) and that English skile generally considered valuable,
especially for young people and people in workife (ibid., p. 90). Language attitudes
have been studied in Finland from the 1990’s onwdMalessa 2011: 18), but before
the national survey there has been surprisingle lihterest in the topic (Leppanen and
Nikula 2008: 10). Most studies about learners’tadiiess concentrate on university
students, although there have been some studieBighn school students as well
(Malessa 2011: 18). For example, Kansikas (200@diat finding out about Finnish
high school students’ attitudes towards variousifpr languages in her Master’s thesis,
and her findings demonstrate that language attituate closely related in people’s
minds to the stereotypes of different nationaljtiedich, in fact, confirms Garrett’s
(2010: 16) observation that attitudes to language difficult to distinguish from

attitudes to social groups.
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In conclusion, researchers in the field of languagfgudes have been interested in
people’s attitudes towards separate languages anmglidge varieties in a variety of
contexts and, further, how these can be detected brehavior and, for example, from
cultural products such as media texts. Despitgtbat amount of research on attitudes,
especially the relationship between attitudes aglgabior is still unclear. One of the
central questions to think about when researchititu@des is, according to Gardner
(1985: 39): attitudes to what? This should be fitatiin order to make visible, what
exactly the object of study is, and to enhance rstdieding of the whole phenomenon.
The difficulty of researching attitudes stems frtime fact that they are psychological
constructs that may or may not be explicitly expeesor converted into behavior. In
addition, people may not even be conscious of thiudes they possess and convey
through their speech and actions, and it is, henseally difficult to estimate to what
extent people are able to reflect on their owntuatés (Garrett 2010: 1, 31). This
difficulty should be taken into account when dragviconclusions on research data,

whichever method is used.

5.3 Influence of Attitudes to Language Learning

Language proficiency is by no means acquired autoally, and there are great
differences in the individual outcomes. This caocaading to Gardner (1985: 1-2),
result from affective variables. Ellis (1994: 2@8&, quoted by Malessa 2011: 10) points
out that Gardner was one of the first researchretisd field who emphasized the role of
language attitudes as a component of motivationtlagid impact on learning outcomes.
It has been found out that especially attitudesatow the target language and host
culture affect L2 learning (Gardner and Lambert 2,98s quoted by Isabelli-Garcia
2006: 233). In Gardner’'s theory of motivation, tatlies are part of integrative
motivation. In his own words, motivation is a “comdtion of effort plus desire to
achieve the goal of learning the language plusrthle attitudes toward learning the
language” (Gardner 1985: 10). Similarly, Dornyesiz&r and Németh (2006: 9-10)
define language attitudes as an important part2ofriotivation. In fact, attitudes and
motivation are more relevant in learning a fordigmguage than they are for example in

learning other school subjects (Gardner 1985: 42).

Some attitudes have more relevance in terms of haweh they affect behavior
(Gardner 1985: 41). The ones that affect motivaimimportant in terms of language
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learning. For example, attitudes towards the lagguatself generally link to
achievement in learning it more than attitudes tolwdahe language community (ibid.).
Gardner (1985: 47-50) goes on to emphasize that ¢ivough there is variation in
research findings, attitudes towards learning thegliage and interest in foreign
languages in general seem to correlate with larguagrning success the most
consistently. Also the learner’s evaluation of toeirse has significant correlation with
learning, while one of the least relevant attitmaeasures is attitude to the teacher. All
in all, the relationship between attitudes and bemas a key issue in the field of
attitude research (Garrett 2010: 25), and reseeg¢tave been attempting to distinguish
the types of attitudes that do affect behavior.

The influence of attitudes to language learningcess is not clear-cut. A positive
attitude towards a language and therefore, highvatain to learn it, does not alone
necessarily predict language learning successesis aire other factors that play a role
in the learning process, as well. Other explanatimm great individual differences in
language learning outcomes can be aptitude, wisiabften seen as pure intelligence,
and personality variables such as self-confidemdeve! of anxiety (Gardner 1985: 16-
38). Moreover, one factor that affects learner wagion can also be the environment,
for example the opportunity to meet and talk toagees of the target language or to
study the language in formal instruction. AccordiogGardner (1985: 46), studies on
how exposure to a language affects attitudes havduped contradicting results: the
longer a person studies the language seems tdatermth a positive attitude, but this
might be due to the fact that the ones that haveldped a more negative attitude drop

easily out of the course.

In the context of the present study, the assumpisothat international students’
language attitudes may correlate with their languagrning goals and the frequency of
using the target language(s). This can be refledt@dexample, in the way that a great
deal of foreign students aim at improving their kstgskills while in Finland. These
students assumedly put a higher value on learningjigh than Finnish, and therefore,
also their motivation to learn and willingness tat pffort into using English is higher.
However, some students may have developed an shtereéhe Finnish language and
regard it important in their personal lives andc@l for the integration into the host
society. This kind of attitude to the local langeagnd community can be turned into

language learning motivation towards the Finnistgleage. Churchill and Dufon (2006:
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15) discuss the relation between motivation andingthess to communicate in study
abroad contexts and conclude that pre-departurévation has an effect on the SAE
and, respectively, the SAE can affect learner natitvm. They also state that being
active in seeking opportunities to communicate wiidtive speakers of the target
language can be seen as facilitating L2 acquisitlmt high motivation prior to
departure does not seem to guarantee integratidmetdost culture. In the context of
SA in Finland, it is important to keep in mind thiée incoming students have very
differing aims and hopes for their exchange peribgerefore, it is crucial to clarify
with each individual student what we mean by lagguéearning motivation in the
Finnish context: motivation to learn English or hish, or both? There can also be
differences in what is understood by integratios, sbome students might aim at
integrating into the host society, whereas otheightnpursue to be part of the
international student community and that way dgvéheir intercultural competence.

6 THE PRESENT STUDY

After introducing previous research done in thé&fef SA, on the roles of languages in
Finland and on language attitudes, and definingkédyeconcepts and terms, | move on
to describe the set-up, that is, the purpose artiadelogy of the present study in the
following sections. First, Section 6.1 will clarifghe theoretical and analytic

perspectives of the study. Second, in Sectionl®&zims and purposes of the study will
be spelled out. Third, the methods of data colbecand the participants of the study
will be introduced in 6.3 and, finally, the methodé analyzing the data will be

explained in 6.4.

6.1 Theoretical and Analytic Perspectives

As already mentioned in the previous sections, ystatbroad experiences and
international students’ language use can be appedhcfrom many different
perspectives and studied using the terminology mewethodology of various fields,
depending on the focus and aim of the study. Inptiesent study, the perspective and
theoretical background are mainly from sociolingjass because it focuses on language
use in social settings. However, theories and paifitview from other fields such as
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second language acquisition research and psychdimggxample in terms of language

attitudes, are used as an addition when considetedant to the research aims.

When it comes to research methodology design, teeept study draws from both
gualitative and quantitative approaches. Howevbe tnain emphasis is on the
gualitative methods, since the study is a smallescase study and focuses on in-depth
analysis of phenomena related to language useeirS# context. In other words, the
aim is to describe and interpret international stugl experiences and perceptions.
Both qualitative and quantitative data were cofldcsimultaneously, but the actual
analysis of the collected data relies heavily oscdgptive methods, more specifically on

thematic analysis.

6.2 Aims

The present study concentrates mainly on internatistudents’ language use, while it
also deals with explanations to the language ceoarel attitudes towards Finnish and
English. Therefore, one broad research questiomchnvtocuses on the context types
where English and Finnish are used, has been drdatserve as a starting point,
whereas the three more detailed sub-questionsedefiore clearly and precisely the
points of view taken in the study:

1. In what contexts do international students usglish and Finnish (and other
languages) in Finland?
1.1 For what purposes, with whom and how succdgstid they use the
languages?
1.2 In what proportions do they need English amohish in their daily life?
1.3 How are attitudes towards English and Finnedtected in the language

choices?

The present study is a case study as most prestadges in the field, partly due to the
context-specific nature of SA programs. Generabrimfation that can be applied to all
international students in different geographicatakions is difficult to produce,

especially in a limited time frame provided for aasfer's thesis. The study aims at

offering insights and describing some phenomena ispecific context, instead of
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aiming at giving a broad picture of the linguissituation of exchange students in
general. In other words, the aim is to do moreeaptl qualitative analysis about a few
participants than gather quantitative information @ large, representative group.
Concentrating on student perceptions can be @iti but their importance is clear
when evaluating how successful a study abroad ey has been. The criticism
comes from the fact that self-reported data migttrepresent real-life behavior, but
offers mere subjective estimations of reality. Astovis (2011: 94) explains: “When
relying on speakers’ self-reports on language tiieetesearcher must allow for a certain
degree of convergence towards the assumed resmarshthe community’s norms, etc.
-- Most self-reports collected through direct qi@shg do not necessarily correspond
to reality but rather reflect what respondents khig appropriate in that circumstance
and, further, what they want researchers to beldoit them.” Therefore, she suggests
a critical approach to self-reported data, which e applied in interpreting the data of
the present study. Similarly, Trentman (2013: 48@minds researchers to take
individual differences into account when analyzipgrceptions by mentioning that
“self-reported data reflect students' differing gegations about their actual language
use”. However, this is not necessarily only a disatlage, because the present study is,
in fact, interested in the various ways people @eectheir language use and how they

explain their choices.

6.3 Participants and Data Collection

A great deal of methodological approaches have baleen to collect data on study
abroad experiences and language learning withinSthecontext. For example, the
methods of data collection have varied from pred gost-proficiency tests to
questionnaires, interviews, participant observatiod self-reports such as diaries. The
present study combines two methods: numerical ounestire data and in-depth

interviews.

The data collection was conducted in March 201dcesiby that time the international
students arriving in January had resided in Finlémty enough to have gathered
various experiences on using English and Finnistthen Finnish context. The data
consists of questionnaires and semi-structuredvietes (see Appendices 1 and 2).

Questionnaires were used to obtain background lediyel of the participants, e.g. their
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country of origin, native language, language ofcadion, sex, age, major of studies, the
time spent in Finland at the time of the data abiéa, previous language learning
experience and, in addition, some numerical dataheir weekly and daily language
use which was useful in analyzing the interviewadalhe next stage of the data
collection was conducting the interviews, which seeni-structured in nature due to the
freedom that this choice offers for the particigatt express their opinions and share

their experiences.

The participants of the study consist of eight ntders that were invited for an
individual interview via the ESN (Erasmus Studerttwbrk) mailing list and the ESN
Facebook group for international students in Jyyi@skA larger number of participants
would have given a broader picture and a great dealdividual perspectives but a
small number allows for a deeper and more detalemlysis. In addition, interviews
require quite a bit of time and effort to organae transcribe, so eight was considered
a reasonable number. In choosing the participahis, country of origin was not
considered a relevant criterion, because the ainthefstudy is to understand the
perspectives of foreigners in general, and notpispectives of a certain nationality.
As great individual differences in SAEs are commgaebported by researchers, it would
seem irrelevant to try and gather a homogenouspgodparticipants, for example of
SA students from the same country, as there wdilde notable variation within that
group. The only criterion was that the SA studeotme from outside of Finland, which
means they have a different point of view thanweattinnish people. Table 1 below
illustrates the backgrounds of the participants. cds be seen in the questionnaire
(Appendix 1), participants were given the choicegofing anonymous information,
using a nickname or appearing in the study witlr tn@n name. All options were used.
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Name Country | Age | Sex | Major subject | Exchange| Length of stay Mother
/nickname of origin status in Finland tongue(s)
/code (approximately)
Sausau China 23 M Corporate Master ‘'s | 2.5 years Mandarin
(nickname) environmental | student Chinese
management
Christian France 35 M Music therapy Doctoral| 5.5 years German,
(anonymous) student French
Nadine Germany| 25 F Development | Master ‘'s | 1.5 years German
(anonymous) and student
international
cooperation
David (own | China 27 M Linguistics Bilateral | 4 months Mandarin
name) exchange Chinese
Miltos (own | Greece 26 M Music therapy Master’'s| 3 years Greek
name) student
Martine The 21 F English Erasmus | 7 months Dutch
(own name) | Nether- language exchange
lands
Ulrike Germany| 26 F Education Master ‘g 6 years German
(nickname) student
Victor (own | France 23 M English Master's | 2 years French
name) language student

The data collection was conducted, in more dedaiihe University of Jyvaskyla, which
lies in Central Finland and hosts several hundidexchange and degree students
annually. The participants were asked to fill dwg uestionnaire before the interview,
and the actual interview parts varied from appratety 20 to 50 minutes in length,
depending on each individual participant. The laggused in the interviews was
English, as no knowledge of Finnish was requiredruher to participate in the study.
The interviews were recorded and transcribed foalysis in order to enhance
reliability. The transcripts were produced cargfidut with main focus on content. For
example, the occasional interviewer's commentsh @asc'Yes’ and ‘I see’ were partly
left out of the transcripts in order to make thgt teasier to read and to give more
salience to the interviewees’ descriptions andataes. The transcripts do not contain
descriptions of, for example, prosodic featuresyspa or multimodal aspects such as

facial expressions or use of space. The only aghattvas considered relevant for the
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analysis was laughter (indicated in brackets),esihcan notably change the tone and
therefore also the interpretation of the meaningaaf expression. Moreover, the
occasionally occurring Finnish words and expressiare translated into English and
some clarifications are given in brackets. The sleni of transcribing only the

interviewees’ turns in a clear and concise mannas wade, because the analysis
focuses on the content, on what was said, instéadnung at carrying out a deeper
conversational analysis. All in all, the data cstsiof eight completed 11-page

guestionnaires and 36 pages of written transcaf.d

The questionnaire, and to some extent the interdesign as well, are partly based on
Freed et al.’s (2004) Language Contact Profile (LOme LCP can be used for self-
assessment of a SA student’s language use andctenith native speakers during the
SA program. It is widely used by researchers areficl, allows for comparisons
between research results in different contexts. diiginal LCP consists of a pre-test
(Test 1) for acquiring background information orcleandividual student’s language
skills, previous education and language learningegence, and a post-test (Test 2) for
gathering data on the student’s language use dthengxchange. In Test 2, students are
asked to estimate the number of hours they speind each language on a weekly and
daily basis. In the present study, the two testscambined, as the aim of the study is
not to get information on the language use throughioe SA program, but to get an
insight into the linguistic situation of the studelt one point during their exchange or
stay in Finland. Gathering data on two differentaggs of the exchange, in the
beginning and at the end, is not considered impbda the language learning aspect is
outside the scope of the present study. In otherdsyothe present study aims at
obtaining knowledge of the participants’ linguistiackgrounds, language attitudes and
especially at providing a snapshot of the studel@sguage use at a certain time,
whereas it does not aim at collecting data on lagguearning outcomes. The LCP was
only used as a guideline and, therefore, a modiedion to fit the purposes of the
present study was created. Modified versions oftés¢ have been used also by, for
example, Trentman (2013) in her study about theafidenglish and Arabic in Egypt
and Dewey et al. (2012) in their study on Japar@sguage use of American exchange
students in Japan. It is a widely-used test inaieseon language use in SA settings and
it has been developed by experienced researchettsedireld. In addition, it has been

combined with interview methods, for example inrfftrean’s study.
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As mentioned above, the LCP questionnaire is desiga be used in several contexts
and for different purposes, and, therefore, it Yommatted to serve the purpose of the
present study. In more detail, some questions weriéed and others added in order to
get relevant information in the context at handstrof all, the pre- and post-tests were
combined, since the data collection was to be cctediuat one occasion only. Secondly,
separate sets of exactly the same questions weatedr for the English and Finnish
languages for the purpose of getting detailed aoehparable information on the
international students’ use of both of these laggsaThirdly, the background section
was shortened by omitting detailed questions fangxe about previous experiences
abroad and educational background, since the studgus is not to analyze how the
connection of these factors to the language choidés some of the summative
guestions in the language use parts were omitieck she more detailed questions were
considered more relevant. For example, a very bgo&gdtion “How much time did you
spendcommunicatingn the language?” was omitted, because it was asdtifficult to
answer and also because the questionnaire was sggo serve as a means of
acquiring precise information on language use. H@nea similar question was added
to the interview, where the participants were astedescribe their language use in
their own words. Fourthly, separate sections f@agpg, reading, listening and writing
were formed for clarity. In each section, infornsate first asked to estimate the time
they spent within the past one month, overall, peaking, for example, which is
followed by more detailed questions about languasg in different contexts or with
different types of people. All in all, the questi@ire was edited and updated to fit the
geographical context and the time of the presemtyst

In the questionnaire, informants were given thrpdoos of how they wanted their
information to appear in the final report of thedst. The options were participating
with their own name, using a self-selected nicknawnegiving totally anonymous
information. In the first case, only the first namiethe student is used and, for those
who chose anonymity, a code was created in ordee tble to refer to their answers in
the analysis. An arbitrary name, some common namie participant’s country of
origin, was chosen as a code for the anonymouscipantts in order to keep the text
coherent and reader-friendly. Making anonymity opél was a decision based on the
nature of the topic of the study, which was notstdered a particularly sensitive or
personal one. However, it was clear that no oneldvbe imposed to give information

in their real name. It was assumed that some pgaatits might find sharing their
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thoughts a positive experience and would like to gmme sort of credit for their
contribution, whereas others might not want othespgte to be able to identify them in
the study results but still might like to be abdettace their own responses themselves,
in which situation they had the option of usingiekname. The option of anonymity
was given for those who wanted to protect theivgmy. Actually, full anonymity,
which means that even the researcher cannot igehéfparticipants (Ogden 2008: 17),
was not possible because of the interview situatiddso the responses include a fair
amount of biographical information. Therefore, atiph anonymity with attention to
absolute confidentiality was employed when handtimg data provided by those who
chose anonymity. So, ethical considerations aboobymity and credit were taken into

consideration before conducting the data collection

Contrary to the questionnaire, no already existmgnat was used in designing the
interview plan (Appendix 2). However, the reseamunestions and the theoretical
background were used as guidelines in deciding w@s of questions to use. For
example, the definition of different componentdasfguage attitudes, such as attitudes
towards the language and attitudes towards thekepeammunity, was used to create
the questions about attitudes. The interviews werei-structured, so the plan served as
a plot but not as a strict guideline. It consistéfive broad themes: 1. participant’s own
description of their use of English and Finnish)ahguage learning goals during SA,
3.confidence in speaking and success in commungadi. use of other languages, and
5. language attitudes. Each student was also dsKaikefly introduce themselves in the
beginning, and at the end they had a chance to leomept their answers or add
anything relevant that had been left unsaid. Assthdy is mainly a qualitative one and
focuses on the experiences of the participantsiy afmount of freedom was given to the
participants to express their own opinions andihice topics also outside the original

interview plan. This principle was indicated at tregginning of each interview.

The type of interview should be chosen based omdbearch questions (Barlow 2010:
496). In this case, some of the research questesmpecially 1.2 and to some extent 1.)
are very specific and can be answered using a itgiare approach. However, the
guestions related to perceptions on successfullggyuse (1.1) and language attitudes
(1.3) suggest a qualitative approach, which wadizezh through interviews. The
interview type that suits the aims of the study llest is a semi-structured interview,

because it allows for a certain amount of freedamparticipants to introduce new
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topics and talk about their experiences but alsuess that the conversation produces
answers to the original research questions (Ba2@®i0: 495-6). In comparison, a
structured interview would give the intervieweew fepportunities to introduce topics
on their own initiative. An unstructured interviemight, then again, lead to
conversation topics that are irrelevant as regéndspurposes of the study. A semi-
structured interview takes also into account théesroof the interviewer and
interviewees, because | consider myself an outfyrmember of the SA students and
therefore, | might not be aware of all aspectseirtlife. Thus, | wanted to leave some
space for them to talk about their life (and largguase in it) as they perceive it and not
based on what | assumed it to be like. For exantpkre were assumed to be some
types of language use situations that | might rmetehthought of before the interviews,

and naturally | wanted to include these in the ysig] too.

Combining a numerical questionnaire with individaami-structured interviews means
combining quantitative and qualitative methodshia study. | came to this conclusion
based on previous studies made on similar topisge@ally Trentman 2013) and by
analyzing the methodology used in them. | paidipaldrly attention to what kind of
information was produced by using different methddsstly, quantitative data gave an
overall image of the phenomenon and gave answeguéstions such as how many
hours the students spend weekly reading, writipgaking or listening to a certain
language. Secondly, qualitative methods were usaget deeper into the phenomenon
at hand, for example by interviewing students alibeir experiences on using the
target language and feelings related to thesetgiiisa To sum up, numerical data can
give concrete information on the language use audlitgtive data can help to
understand the language choices and factors tmatilmate to them, such as language
attitudes. As Freed (1995: 28) puts it: “The ingggm of quantitative and qualitative
research design and analysis, which permits des@ifnterpretation of results, has
been shown to enhance our understanding of langlgageing that takes place in a
study abroad context.” This type of use miultiple methodsor in other words
methodological triangulatior{term originally from Denzin 1978, cited by Cox(&)
223), can give the broadest possible picture of rémearch topic and lead to a
representation of the real-life phenomenon thasis'true” and versatile as possible
(Cox 2008: 222-223). Moreover, the use of multiplethods diminishes the role of one

approach and therefore also the possibility of $abjective interpretations based on
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limited data. Using multiple methods is one way esfhancing the reliability and

validity of a study (Guest, McQueen and Namey 2@8):

6.4 Methods of Analysis

The main method of analysis used in the presemlysisithematic analysisAs the
themes that emerged from the interview data sesve dasis for categorizing the
results, the numerical data was used to clarifyenlaions based on the interview data.
In other words, the two different data sets weilezat to describe the same phenomena
but to highlight different aspects of each theme.uSing quantitative data as part of a
gualitative case study, Korzilius (2010: 764) statén combination with the analysis of
gualitative data, quantitative data become partthaf iteration processes of data
collection and data analysis --. Numerical datacléected, analyzed, and interpreted
as though they are textual information to whichoiniants and researchers give
meaning.” In fact, this represents the way the moakdata was used in the analysis
process, as part of the descriptions of the ppdits’ language use. Therefore, the
weighting of the analysis was heavily on the gaéille data set and, overall, the
analysis process followed eoncurrent designwhich means that qualitative and
guantitative data are collected as independents#dsabut merged in the analysis phase
(Guest et al. 2012: 192-193).

For the qualitative part of the study, the intemsewere analyzed using descriptive
content analysis. In more detail, a thematic amslyss carried out in order to find
commonly occurring themes in the interviews. Themanalysis aims at finding
patterns in the data that are relevant to the reBeguestions and that help describing
the main contents of the data in a systematic \wathis case, the themes were labeled
under three broader umbrella themes: 1. contexts®f 2. perceptions and experiences
on using the languages, and 3. language attitddiessly, the choice of context types as
one of the themes was natural, since it is clearked to the main research question.
The most common contexts of language use wererratistly identified from the data,
although there were great differences in the respmn Secondly, the category
‘perceptions and experiences on using the languagesains different kinds of themes
that emerged from the descriptions of experiences explanations to the language

choices. It includes topics such as confidencepeaking and possible problems in
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communicating. Thirdly, language attitudes are th@dh separately. First of all, either
positive, neutral or negative attitudes were intetgd from the interview data and then
these themes were complemented with more detadsdrigitions of the attitude types.
In addition, some factors contributing to internafll students’ language choices in
general were analyzed (see Section 9) in ordee¢peh the understanding of language

choices in specific contexts.

The themes were decided on after a preliminaryimgadf the transcribed interview
data and the statistics produced from the questiomndata, however, with less
emphasis on the latter one. Thus, the analysisdatsdriven, in other words inductive.
The inductive approach is more common than the ceduone in thematic analysis
(Lapadat 2010: 927). Even though the theoreticekdp@und might have created some
assumptions of what might emerge from the data,thieenes were not decided on
beforehand but only after the data collection. guss hand in hand with the choice of
giving the participants some freedom to introduoeirt own topics and ideas in the
semi-structured interviews. The freedom would drye had nominal value instead of
real significance in determining the contents @& #malysis, if the themes were already
chosen prior to hearing the participants’ own vielMse thematic analysis was carried
out in three different phases. First, potentiatiteresting and relevant sections from the
transcripts were underlined, marked and coded. Tlnecodes were changed into more
detailed themes, and the transcripts were closg-gaae more to find more support for
the chosen themes. The last phase was to loolefialeticies in the numerical data and
combining them with the themes. The themes werenlnaelected based on their
frequency in the interview data, but some raremi® were also chosen because of
their importance in describing the variety of rasg@s and perceptions among the
participants. In the questionnaire data, strikiege&ts such as very frequent use, no use
at all or notable variation in the language ussame specific context were searched
and highlighted. The quality and reliability of ttigematic analysis was enhanced by
taking notes after each interview, during transogband preliminary reading of the
transcripts and by reflecting on the observatiams @decisions on a regular basis. Since
the data was easy to handle manually, no quaktaalysis software was considered

necessary for conducting the analysis.

The quantitative part of the study consists ofdbestionnaire data. The data obtained

from the questionnaires contains the participanisi estimations of their language use.
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In the questionnaire, they were asked to estinteenhburs spent daily and weekly on
different activities outside the classroom, for mypée writing e-mails in the target
language or speaking the language in a certainegbntithin the past month. The
activities listed in the questionnaires were catizgd into the four ways of using a
language: speaking, listening, reading and writvwhjch was useful for getting an
overall picture of the responses. After the datdections, all the answers were
organized into arrays (see Appendix 3 for all ansjyevhich was helpful in making
sense of the overall numerical data and for najigyatterns and differences in the
participants’ estimations. In addition, modes, thast typical answers, were counted to
get a grasp on the average estimations and tor lagteribe the statistics. As the
number of participants is so low, the numericahdatnot to be generalized to represent
a larger group, but its function is to serve asd for illustrating individual differences

in the international students’ language use inc@mite way.

The study has also features of comparative studgause it compares the use of and
attitudes towards Finnish and English. However,dbm@parative part has only a minor
role in the big picture. Comparison focuses on ghaportions of use of English and
Finnish and, to some extent, on the differences samdarities in the typical context
types identified from the data. A more detailedcdiggion of the comparison can be
found in Section 7.3. No comparison between gralgels, for example between men
and women or different age groups, was considegiegant in such a case-study.

In conclusion, the quantitative and qualitativeadand methods of analysis are together
supposed to give a broad picture of the reseanul.t€ombining aspects of two types
of methods has the advantage that they complenaeht @her, as the strengths of one
approach compensate for the other one’s weaknéSsest et al. 2012: 188). The main
emphasis of the study is on qualitative analystsabecertain amount of quantitative data
was considered useful. The numerical data is ahadd group and is not intended to
be generalized but to serve the purposes of the stasly by helping in analyzing the
gualitative data and by providing more accurate wkedge on the participants’
language use than could have been gathered bysimmy the interviews. All in all, the
focus is not only on the language use per se lad ah the interpretations the

participants offer for their choices and behavior.
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7 INTERNATIONAL STUDENTS’ LANGUAGE USE

(1) I need English to complete my studies and Hriganish to make my life here better. (Sausau)

In the preceding extract, participant Sausau sumesihis perception on the roles of
English and Finnish in his life in Finland. Thisewi was shared by many of the
participants and therefore it gives a good imagehef big picture, but, when going
deeper from the surface into the in-depth analysiable variation in the participants’
language use emerged from the data. The resulte afata analysis will be presented in

this section and the following section on languatigudes.

Before moving on to the results of the thematiclysis, the participants will be
introduced briefly, as suggested by Guest et al122253). Background information on
them can be found in Table 1 in Section 6.3, botaddition to that very brief
introduction, it is perhaps useful at this stageléscribe their situation in life in a few
words. As already mentioned in the methods sectlmre were eight subjects, whose
age ranged from 21 to 35. Five of the participamése men and three women. Both
degree and exchange students were representedpdrtieipants come from very
different cultural and linguistic backgrounds, attteir goals regarding language
learning and future career were different, too. Tolowing descriptions summarize

each participant’s background and language leampiads.

The first participant, Sausau (see Table 1 in 8adii.3, which clarifies the use of real
names, nicknames and codes in referring to thacgmamts), is a Chinese Master’s
student who had already once been to Finland ax@mange student. He is determined
to learn Finnish and uses it frequently with hiarfish friendship family. In the future

he wishes to work in an environmental company toaperates between Finland and

his home country. Sausau would like to improveskifis in both English and Finnish.

Christian is a French-German bilingual and a Dadtstudent of music therapy. He has
been to Finland as an exchange student and finisiselaster’'s degree in the country
as well. Between that time and the present, hewmaked in Germany and lItaly. He
reported being satisfied with his English skillsdanterested in learning the Finnish

language, but actually uses it rather little indady life.
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Nadine is a Master’s student, who is soon finistieg degree program in development
and international cooperation. She comes from Geynliait has also lived in England
and, therefore, speaks excellent English. She das to holidays in Finland when she
was younger, but did not know much Finnish befamiag to Finland to study. After
her studies, she is not sure what she would likdotobut staying in Finland would be

one option. Therefore, she is trying to learn Bhni

David is staying in Finland only for one semestelaa exchange student. He lives and
studies in Australia, so he uses English usuallyi@snain language, although he comes
originally from China and his native language isndarin Chinese. At his home
university, David studies speech and hearing segnehich in his own words is “half
linguistics, half cognitive science”. In Finland I taking psychology courses and

some language courses on Finnish and German.

Miltos comes from Greece and is doing a Masterigrele in music therapy in Finland.
He has managed in Finland without using much Fmaisd is not planning to study it
in the future either, since he is going back hooens Staying in Finland does not seem

to be an option for him.

Martine is an English major from the Netherlandse $ecame interested in the Finnish
culture and language, when she found a Finnishppénnline and visited the friend in
Finland. She studied the language independentlinerdt home and now she is an
exchange student at the University of Jyvaskylée &hplanning to stay after her

exchange as a visiting student and then furthaerMaster’s student.

Ulrike is a German, who has lived in Finland foyéars already. She has finished her
Bachelor’'s degree and worked in a day care, ambvs studying a Master’ degree in
the Department of Education. She has a Finnishrieoyf and would like to stay with
him in Finland and find employment. Therefore, shasing Finnish daily and trying to

improve her language skills for the working life.

Victor is studying a Master's degree in the Departinof Languages and he comes
from France. He lives together with his Finnishlfgend, whom he met during his
Erasmus exchange in Jyvaskyla. Victor is studyimnish and would perhaps like to

work as a translator or in an international compianyinland after his studies.
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These brief introductions are supposed to serveaadackground for better
understanding each participant’'s point of view ahd thematic analysis that will
follow. All in all, some of the ways of using a piaular language can be explained by
the language learning goals and future plans. Easpe®n those cases where the
student wishes to stay in Finland after finishing/irer studies, like for example Ulrike
and Martine, the personal goals seem to affecfréwgiency of use of Finnish. On the
other hand, for example Miltos is returning homel amt planning to have much
contact with the Finnish language there, which setmaffect his rather non-existent
use of Finnish. However, these types of connectamesnot always clear, as will be

discussed in more detail in Section 8.3.

In the following subsections, the participants’ sisé# English (7.1) and Finnish (7.2)
will be first described separately, with a focustgpical context types and purposes of
use, and descriptions of the participants’ peroggtiand experiences on using these
languages. Then the roles of English and Finnishb&icompared (7.3), and after that,
the use of other languages will spelled out onlgflyr (7.4), since it is not exactly the
focus of the present study. However, the topic dlldealt with briefly in order to give
an overall picture of the participants’ language.uBhe questionnaire and interview
data are analyzed together, because the categomizdtall of the data content is made
according to themes, and both the numerical anditatise data help in illustrating

different aspects of each theme.

7.1 Uses of English

The uses of English will be introduced first. Ovgrall participants had a good
knowledge of English and were using it almost ahady basis in studies and outside
the classroom. The research questions that areeaedwhere, and for the Finnish
language part in Section 7.2, are the main resaprebtion number 1 about the contexts
of use and the sub-question 1.1 about the purpafsase and experiences on dealing
with communicational situations in the languagejuestion. The commonly-occurring
context types are spelled out in 7.1.1 and expee®mon using English in Finland are

described in 7.1.2. Both sections are based oth#dreatic analysis.
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7.1.1 Typical Contexts and Purposes for Use

In this chapter, the findings concerning the paréints’ use of English in different

contexts will be presented. The analyzed contgedygive an overall picture of where,
how, with whom and for what purposes internaticstadents use English during their
stay in Finland. The main themes that were idettifout of the questionnaire and
interview data as typical or representative ofithiernational students’ English use are:
1. English for studies,

2. English as a lingua franca in the internatigtatlent community,

3. English in extended conversations,

4. English as a language for media and entertaihraad

5. English as essential for survival in daily life.

The most salient and typical context of English tesorted by almost all participants
was theirstudies at the university Out of the 8 participants, 6 were enrolled in an
international Master’s or Doctoral degree prograihije only 2 were participating in an
exchange program (see Table 1 in Section 6.3). agtuboth of these types of
exchange students usually study in English, butdame Master's degree programs a
compulsory Finnish course might be included. Acoaydto Garam (2004), this
variation results from the policy that languageuiegments in some professions are
strictly regulated by the Finnish law, for examptedical doctors and nurses, whereas
some program providers can define their own requargs for international students.
Some students study the Finnish language out of dlag interest, but English usually
functions as the main instructional language ofleaist the major subject studies.
Participant Christian, a former Master’s studerd anDoctoral student now, describes
why the use of English in his music therapy stufiets natural for him:

(2) My Master’s here was in English, all the Phaidsints at Musica (Department of Music), they
come from all around the world, really, | meanréhare a few Finns there, too, but we all speak
in English together, and all our work is writterdgrublished in English, so it's just normal.
(Christian)

Apart from the courses instructed mainly in Engliie participants experienced the
university context also outside the classroom ast@nnational environment, where the
English language plays a major role. As Saarin€®12} describes it, English seems to
be so natural in the university environment thatpitesence in the context has become

an invisible issue (see Section 3.2). The partitiggoerceptions go hand in hand with
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Saarinen’s observation that university student#h Ifonns and foreigners, are with no
exceptions assumed to have a good knowledge ofdbnglhe university context might
even give international students a false senseeaiirgy, a feeling of getting by in

English everywhere and with everyone, while thaatibn might be different in other

contexts and geographical locations. As one op#récipants, Victor, explains:

(3) I think I'm hanging out a lot at the universand with the university people, so | believe that
everybody, everybody without exceptions speaksignglell and whenever | meet somebody
who doesn’t speak English, I'm like: “Who are ydLiRe, you look Finnish, but you don't speak
English?” (Victor)

Also the questionnaire data implies that the usengjflish for study-related situations is
frequent. For example, the participants estimabsir tamount of use of English for
reading considerably higher than Finnish. Everyexeept Martine reported reading in
English for several hours every day, as can be setre following Table 2. It has to be
noted that the reading section may also includerdtfpes of reading on free time than

study-related reading.

Table 2. Reading in English (Question 5)

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE

Days per week 7 7 7 7 7 5 7 7 7

Hours per day| 3 3 4+ 2 4+ 2 4+ 2 2; 4+

In addition to reading, the participants spent ¢gfly some hours on most days on

writing study-related texts in English, as Tableetow shows.

Table 3. Writing study-related texts in English (Question 7a)

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE

Days per week 5 4 7 2 7 2 5 3 2;5;1]

~

Hours per day| 2 2 2 3 4+ 0-1 44 0-L 2

The differences in the participants’ estimationshi@ preceding categories can be partly
explained by their stage of studies. For exampléoswas writing his Master’s thesis
at the moment of data collection, which of courseans that he spent several hours
(more than 4) every day on writing, whereas Margrplained that she was unable to
schedule some of her major subject (English) stuhi® her study plan for the current
semester and, therefore, took more courses ondhnnihich implies that a great deal
of her homework is also in Finnish. The study ptenhaps also affects the amount of

time used for speaking in English about study-eslagubjects. Consequently, English
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was reported to be used for discussing classrotatecework or group work in varying
amounts, as Table 4 shows. However, the use ofidbnfpr this activity is overall

rather frequent.

Table 4. Discussing classroom-related work in Englh (Question 4a)

Sausay Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 3 3 3 1 2 2 5 3 3
Hours perday] 0-1 2 0-1 0-1 2 0-1 2 041 01

Another typical context of English use in the papants’ lives in Finland is the use of
the world language a® lingua franca in the international student commurity. All
participants reported having other internationatlents or foreigners living in Finland
in their social networks, and most often they wateer non-native speakers of English.
The English language seems to have an establisiedvithin the international circles,
even though the group in question often has véedamguage skills, which means they
might have other common languages that they coafdog in communication with
each other as well. In fact, Skutnabb-Kangas anflif3lon (2010: 117) state that it is
natural to choose the most widely-known languagecéonmunication in order to not
exclude any participants from the conversation. iDaNustrates this observation of

choosing English over others as the main langudgeromunication:

(4) Here most people speak English quite well &ieg speak English to each other, even if they are,
say, seven Germans and one Dutch person, who sass@aak German, they would speak
English with each other. (David)

It is also noteworthy that even within the framels a Finnish language course
international students might still choose to comioate in English together, as Martine

points out:

(5) Also when | talk to other exchange studentstber foreign people, you know, ‘cos there’s also a
language course that I'm taking, it's “Finnish 44 there, when class is over, actually we talk to
some people in English then. (Martine)

The statistics related to the theme support therebions based on the interview data.
Table 5 demonstrates how frequently English wad useommunication with English-

speaking friends, either native or second langspgakers.
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Table 5. Speaking English with friends who are natie or fluent English speakers (Question 3b)
Sausay Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 3 6 7 6 4 0 2 7 6; 7
Hours perday] 0-1 2 2 2 2 0 0-1 4+ 2

The responses reflect the differences in the ppatnts’ social networks. Those who
have more contact with local people (Sausau, Martifirike) tend to use English less
with their friends, whereas those whose friendssstmmainly of other foreigners use
English frequently. It also seems to depend to s@xtend on the international
students’ own choices which language they speak frignds. For example, Martine
did not use English for communicating with frienakscause they had agreed that their
common language is Finnish, so that they get tatjpe and improve their Finnish

skills.

The third theme is related to the fact that Engissbften used by foreigners in Finland
out of practical reasons. In other words, it isdus® enable successful communication
when Finnish skills are not (yet) good enough déatended conversationsand for
discussing complicated or profound topics. Everugfiosome informants, especially
Martine, Sausau and Ulrike, try to use Finnishhairt daily life as much as possible,
using English is sometimes necessary simply bedhesefind it too difficult to express
themselves in Finnish. All participants mentione@@exiencing difficulties when trying
to communicate in Finnish, in which cases they lIguswitch to English. In the
following extract, Martine talks about her expedes on using Finnish with her friends:

(6) I try to use as much as Finnish as possibley&ah, it's not really that good, so | kind of tohi
to English when | don’t know how to say things,itsokind of mixed actually. -- For example
when I'm talking with some friends and we are hgveome discussion in Finnish, and then |
want to say something more complex and then | kinglvitch. (Martine)

Similarly, Sausau pointed out the lack of specibcabulary in Finnish as a cause for
switching to English occasionally. In fact, mosttmapants talked about events where
they started a conversation in Finnish and then tbagwitch to English, when the

discussion turned into more specific and detaitgzics. David describes a visit to the

pharmacy as an example of such situations:

(7) Sometimes when | go to a shop, | say a greatifignnish and then switch to English, if the task
is complex. For example, if | go to the pharmaogouild say I'm searching for heartburn tablets
in Finnish, and then when they start explainingta different kinds of products to me | would
say sorry. And then, well, switch to English. (Ddjvi
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The frequent use of English in extended convemsatwith friends and flatmates is also

visible in the questionnaire data, as Table 6 belbaws.

Table 6. Use of English for extended conversationgth flatmates, friends or acquaintances in the

student housing area (Question 4d)

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike* | Victor | MODE
Days per week 2 5 5 5 1 3 noreply 7 5
Hours perday 2 0-1 3 2 0-1 3 noreply 4+ |0-1;2;3

*Not applicable perhaps, because Ulrike lives aliongn apartment.

The participants’ answers to the question on exérmbnversations shows that they use
English for this purpose in varying amounts, buerayl quite often (mode 5 days per
week), and more than they use Finnish for the gamnpose on average (mode O days
per week). In the statistics it is especially iesting that Martine reported using rather
little English for other purposes but notably mdoe this category, for extended
conversations. Martine explained that she alwags tio use Finnish when she can in
order to make the most of her stay in terms ofnliear the local language. On the
contrary, knowing that their Finnish skills wouldtrbe adequate for discussing certain
topics, some participants had given up trying toewnicate complex ideas in Finnish
and, instead, had started to use English alreamhy the beginning of conversations in
certain contexts. For example, Christian expldiad he wants to be sure his message is

conveyed and correctly understood when discussipgitant matters:

(8) If it's very important and specific, | don't em try in Finnish. If | go to the bank, | don't evey,
because | want to be sure I'm understood. (Chnstia

For the same reason, for making sure she undesstamd is understood by others,
Nadine often uses English, in which she is muchenrfurent than in Finnish, when

talking about complex topics:

(9) With little things | try to be polite and atst start in Finnish, you know, say hello and taeyv
small sentences, but then | would have to tell ttiesth sorry | can’t speak any more, ‘cos even if
| kind of knew the sentence, if it was a reallyicktle subject that |, something more complex that
| try to tell someone, | would revert back to Esglibecause I'm not sure if | could actually get
the exact meaning. (Nadine)

In addition to using English for extended conveosat because of the complexity of
topic, English can function as a back-up plan whiea speaker is lacking some
expression or needs to clarify how to say somethmghe weaker language. For

instance, Victor, who lives with his Finnish girfind, reports using English to discuss
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metalinguistic issues when the couple is tryingdaonmunicate in each other’'s mother

tongues:

(10) 1 would say that my level (of Finnish) is aally not good enough for me to interact with for
example my girlfriend in Finnish, so | am trying tee are trying, each, she is learning French
and I'm learning Finnish, to get to speak more Ehe@nd more Finnish. | think we could have a
small discussion in both our respective mother ti@sgbut it would still take a lot of use of
English to know, ok, what word is that, what gendethat, how do you say that sentence.
(Victor)

Like Nadine and Victor, many participants reportging to use Finnish when
initiating conversations with local people. On dentrary, Miltos had given up trying
to use Finnish at first after noticing that evame he had to switch to English at some
point anyway, no matter what the topic was. He $tadied Finnish but stopped using it
for good since the end of the one compulsory cowksehis Finnish skills got weaker,
he had realized it is easier to only use Englistihé interview, he describes an event in
which he was purchasing stamps at the post offick after a successful start, the more

specific follow-up questions on the type of stampzde him feel frustrated:

(11) And then | thought what'’s the point to evearsstne conversation (in Finnish), if | can’t
continue it. And then, from then | just decided totise Finnish. (Miltos)

As can be interpreted from the extract above, Mitt@xperience on not getting by in
Finnish despite all his efforts made him changel&nguage behavior. Also Nadine
describes the lack of Finnish skills, rather thaa teluctance to use it, as the reason for
choosing to use English in most conversations @&nd factor that creates a feeling of

group membership among international students:

(12) Actually that's something that connects ydyoiu're an English speaker here, because you are
an English speaker not because you fancy speakiglish, but rather ‘cos you don't speak
Finnish. (Nadine)

All'in all, English could be interpreted to be asg and safe choice for communicating,

which explains its frequent use for extended cosatBons.

The fourth common theme identified from the datdhesconsumption of different kinds
of media and activities related to the use of comigation technologies. As English-
languagemedia and entertainmentare so popular, wide-spread and easy to access,
English plays a major role in the media consumptionhe participants’ daily lives.
While in Finland, they use English especially farfeg the Internet, listening to music
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and radio, and watching movies and videos. Theowoilg table depicts the

participants’ estimations of their use of Englislréading e-mail and web pages.

Table 7. Reading e-mail and web pages in English (@stion 5c¢)

Sausay Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per wee 7 7 7 7 7 7 7 7 7
Hours per day| 3 0-1 2 2 4+ 2 2 4+ 2

Based on Table 7, all participants use Englishnendiaily and typically 2 hours per day,
which is quite a big proportion out of the dayidtclear that the use of Internet has
increased in the recent decades and still nowahmgt of the content is available in

English. Keeping that in mind, the results are lbymeans surprising, but the theme
media has to be noted since it is so visible imyslesy life of the participants. Another

illustration of the frequent use of English for needonsumption is derived from the

listening part of the questionnaire (Tables 8-1@\w§

Table 8. Listening to English-language TV and radiqQuestion 6a)

Sausad Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 7 7 3 3 2 1 4 3,7
Hours perday] 0-1 0-1 4+ 0-1 0-1 0-1 041 2 041

Table 9. Watching movies in English (Question 6b)
Sausad Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 3 7 1 7 6 4 7 7

Hours per day| 2 2 2 2 2 2 0-1 4+ 2

Table 10. Listening to English-language songs (Quém 6¢)

Sausad Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 7 7 2 7 4 7 5 7
Hours per day| 2 2 4+ 0-1 2 0-1 0-1 041 0-11

As can be seen in the three tables, the partigpaorisumed English-language media in
different forms in varying amounts but by addinggl categories up together we see
that they spent overall a considerable amount ok tlistening to English. Some

participants mentioned finding it useful that EegHlanguage TV-shows and movies
are not dubbed but subtitled in Finland, enablimgn to use multiple languages at the
same time. For example, Christian explains thatallisin movies (when watching an

originally English-language movie) he listens te gpoken English, reads the Finnish
subtitles and, as a native German speaker, he reiggnh sometimes glance at the

Swedish ones to make sense of what is going oheirfilim. This example implies that
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in fact many languages can be used at the same éwea if the participants reported
using mostly English for watching movies, for exdepiowever, English still seems to
be the dominant language of media and it is alssidered the most suitable language

for that role by some patrticipants, like Martine:

(13) I actually read mostly in English also wheead novels or something, | like English more, |
prefer also to watch English movies and everythsogit's basically the best language for media
stuff and everything. (Martine)

David also finds it difficult to imagine that Firsti could ever compete with English in
terms of cultural exports, since British and Amancultural products such as movies
are so wide-spread in today’s world. This trendaticeable in the media consumption

behavior of the participants of the present study.

Lastly, English is seen as language forsurvival in daily life in Finland by some
participants. However, these participants form anamty, since most informants
reported trying to use Finnish as much as possiiiies polarization can be explained
by the differences in the participants’ level ohiiish skills. For example, Christian
says:

(14) English is absolutely vital for my survivoidk and my work and everything | do. Finnish is
not. (Christian)

Christian’s view is shared by David and Miltos. @hdescribes English as his “main
functional language” and Miltos compares the lagguto a residence permit in the

following way:

(15) It's like if | don’t have English languagecan't live here actually, | can’t study, | can¥d, |
can’'t communicate. It's like my permit ticket her&now English so | can come here,
otherwise | couldn’t come. (Miltos)

As described earlier, Miltos had got frustrated hwitrying to use Finnish in

communication. Therefore, he uses English nowadeaga for brief exchanges:

(16) I tried in the very beginning to use some ‘#Miaiméa maksaa?” (What does this cost?) or
something like this, kiitos (thank you), and vesry few stuff. But then | stopped using them as
well. So | say thank you or... | use English for alse small phrases. And the last months I find
myself using also English in greetings, insteadayf moi (hi) or terve (hello) | say hi or hello.
(Miltos)
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In summary, the thematic analysis of the contepesyof the participants’ English use
introduced five different categories: English fendies at the university, English used
as a lingua franca in the international student mooimmty, use of English in extended
conversations due to better skills in the Englishguage than Finnish, English as a
language for consuming media and entertainment,Eanglish as an essential tool for
survival in daily life during the stay in Finlan@fter describing these themes, | move
on to present the results of how the participartsgived communicational situations in
English and what kind of experiences they had emewad when using the world

language in Finland.

7.1.2 Perceptions and Experiences of Using English in Finland

Based on the thematic analysis on the context twwksre English is used by
international students, it can be stated that Bhgis seen as an easy tool for
communication. It is, for some, almost like a ‘bapklanguage, even if the person tries
to use Finnish as much as possible. Since theneatable differences in the contexts of

use and learning goals related to English, als@xiperiences on using it vary.

First of all, all participants were certain thateyhhad not confronted any major
problems when communicating in English in Finland. They aeed that
communication has almost always been successfidpitde small difficulties in
communication resulting mainly from different leyedf English. For instance, David
describes in the following extract his experienoascommunicating in English with
Finnish people, whose levels of English are diffiér@he extract can be interpreted to
highlight the fact that problems in communicatirayé only been of minor importance

to him.

(17) They (Finns) often speak quite good Englisithen there are | think the middle tier, they do
speak English but with a very strong Finnish infloe, and it's not highly fluent. But you can
still exchange ideas, important ideas, quite cjearlAnd then there might be those people who
just really have little English. And then they midge able to give you the most basic thing, if
you ask for something, but, then you can ordergibut if you want to order with a different
base it can be difficult. (David)

Secondly, the participants estimated tlo@infidencein speaking English very good in
general, and usually better than when trying to oimicate in Finnish. It was stated

clearly in the interviews, for example like in tkesxtracts from Christian and Nadine:



73

(18) In English I'm very confident. (Christian)

(19) I feel very confident speaking English. (Nagin

In the interviews, one considerably salient themgarding the experiences on using
English in Finland was the greariety in the ways of speakingenglish, which is of
course a global phenomenon. Some participants,Sdsau, referred to the theme as
many differentEnglishes a term also used by some sociolinguists (for ¢am
Mufwene 2010). People originating from differentuotries were reported to have
varying levels of language skills, which sometirpesed difficulties in communication.
For example Nadine, who went to boarding schooBiitain and speaks very fluent

English herself, experienced this problem:

(20) You've got these cultural differences, of amyrsince people from different countries have
different levels of English they can use, which ozake conversation sometimes difficult,
because you may have the level that you can mallg reianced sentences but they might not
understand it, so that's the thing. (Nadine)

Ulrike mentions the difficulty of communicating Witpeople from very different

linguistic backgrounds, as well:

(21) Yeah difficulties, it's sometimes hard to, esially now we have a few students from China and
with them it’s sometimes hard because | think tEgiglish level is different. (Ulrike)

However, the international student community, csisg of mainly second language
speakers of English, seems to have its own wayswad of communicating. It could
be characterized as a mix of different influendas, somehow people adapt to each
other's way of speaking and establish mutual undedsng. Surprisingly, L2 speakers
of English were described as better communicattian tnative speakers, who
sometimes struggle to “find a middle ground” withople speaking differently than

themselves. Christian talks about this observation:

(22) I've noticed one very funny thing in that whgwu spend a lot of time with these, say, second
language speakers of English, we all get along gasjly, we all understand each other quite
clearly and here comes a native speaker who has spuken to a non-native English speaker.
And for this person it's very hard to understangi;duse the person often doesn’'t make any
effort. He or she speaks just like at home, and,thetually, it turns out to be very difficult for
all the Europeans who are like: “ok...?". So | ddaibw, who is right who is wrong, should we
speak like him or should we be able to understamddn her actually, or is it for him to realize
that in this world there are more than just nasipeakers, there are actually a bigger group of
non-native speakers. -- And somehow we all undedstishave spoken also with many Erasmus
students, like exchange students, if you speathése guys communicate much better with each
other, Czech students, Spanish students, who $peglish in a funny way but they would still
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get along, the communication would be clearer ihdrey speak to an American with a very
heavy accent and doesn'’t really understand thathhee to find a middle ground here in
communication. | mean you would expect everyongatthat way 100% and you wouldn't
come 50% here and they would come 50% there. (thr)s

Variety was also experienced in the levels of Bhritnglish-speakers. Communicating
in English with local people was generally seereasy and successful, but sometimes
problems were caused by the interlocutor’'s very proficiency or their complete lack
of English skills. Christian, when answering a disgs about whether he can
communicate successfully in English, describegaleof the communication partner:

(23) Yes, yes, usually | can. But it also dependshe recipient, the person I'm communicating with,
right? It's not just up to me, the successful comioation. (Christian)

Nadine regards Finnish people as speakers of Bngjisilar to other second language
speakers, and therefore the experiences on comatungowith them have also been

similar:

(24) I'm not always convinced people get the exaessage. They understand the general thing but
not the exact tiny bit that I'm trying to conveyuBhat’s with every non-native speaker.
(Nadine)

Two different perceptions on the use of Engliskimland were detected from the
transcripts: some consideregdssible to survive in Finland entirely in English
whereas othenwanted to learn Finnishas well and found it strange if a foreigner stays
in Finland for years without bothering to learn tbeal language at all. The first view
was reported especially by Christian, Nadine anltasli Christian compared his
experiences in Finland to a period when he livelialy and was forced to learn Italian
quickly, since he could not have survived usinglBhgnly. He also points out the role

of English in Finland as one of the reasons whizdeenot learned Finnish:

(25) I don't have to use it (Finnish), | can avaglng it. -- Finland has this particularity thatuycan
avoid using it, because English is so widely-spakere. It's quite rare if you look at other
European countries, you know, you cannot do tkat 5o in that sense it's kind of very unique
situation here for foreigners, for exchange stuslemt for you know. (Christian)

Also Nadine compares living in Finland to other cwies, in her case France:

(26) | think Finland is a bit of a special case witecomes to languages, | mean it's quite diffi¢al
get to know Finnish because there’s not much arewea in Finland. -- And you really can get
away with English everywhere. So it's different dogto Finland than it would be, ‘cos I've
also spent some time in France, which is completi#fgrent, there’s no English. -- But you can
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get away perfectly well (in English in Finland),least to a certain extent, I'm not sure | would
go looking for a job but living here you could gatay with English easily. (Nadine)

Even though the Christian and Nadine talk aboutaRoh as a “special case” in terms of
the linguistic situation regarding English, it is fact not the only country where one
could get by in English so easily. Compared to,eloample, Italy and France, it might
be very different but there are other countries r@tenglish is approximately equally
widely-spoken and understood, for example the Nkthds, the other Nordic countries
and the Baltic countries. Therefore, internatiostadents might experience the role of
English in Finland differently depending on theneyious experiences on using it in

other countries.

As stated earlier, some international students@gpilearn Finnish and do not want to
use English extensively in their daily lives, exhough it would be possible to survive
in English. Especially those interviewees, who ana staying longer in Finland,

considered it weird if foreigners do not even twycommunicate in the local language.

Such views were reported by for example Martine Ehike:

(27) Well, when people have been living here fogler time and they are always only
communicating in English, then | kind of, I'm lik&nnish is nicer, because we are in Finland
now, so I’'m always a bit dubious about that actugMartine)

(28) And it's sometimes so when I'm meeting for e friends of him (Finnish boyfriend) and
then there’s someone who doesn’t speak Finnishesowe have to go to English, and |
sometimes feel that this is more kind of like unmak, and in a way | have to say it's annoying
sometimes also, because | have a few friends wkddinger in Finland, also like the same time
as me maybe, and they don’t know so much, anditisea bit like, | feel like, it feels
sometimes a bit like, unnatural, or how shouldyl, ssnatural, or not good. When | for example
hang out then we speak Finnish, and then we haswitoh to English, because there is some
person who doesn’t. (Ulrike)

All'in all, international students who participatedthe study seem to use English with
great confidence and few problems. Variety in theysvof speaking is tolerated and
seen as a natural feature of communication especnal the social groups of

international students. In addition, two differgr@rceptions appeared in the interview
data: being able to survive in Finland by usingydahglish, and attempting to learn and
use the local language despite the easiness af osamly English. The choice between
these two ways of language use seems to be highlyhe individual, since the

environment poses little pressure to learn Finnish.
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7.2 Uses of Finnish

The uses of Finnish among international studengns® be very varied: in fact,
Finnish is used for a greater variety of purposes tEnglish and in differing amounts.
It could be stated that there are two differentugsoof Finnish users: those who try to
use it as often as possible and those who do mottusuch or at all. In the following
sections, the contexts of Finnish use are clariied.2.1, and Section 7.2.2 describes
the participants’ experiences and perceptions omaenicating in Finnish. Similarly to

the English part, the sections are organized basete themes found in the data.

7.2.1 Typical Contexts and Purposes for Use

There was notably more variation in the context&iohish use among the participants
than in their uses of English. Therefore, more t®mwere selected to represent this
variety. Consequently, not all themes apply tgaltticipants, but some were chosen to
illustrate somehow exceptional use of the langu@ibe.main themes of the Finnish use
are:

. Finnish in brief exchanges

. Exposure to Finnish with little active use

. Speaking Finnish with Finnish acquaintances

. Using Finnish in order to get to know the hasdtuwre

. Using Finnish out of politeness

. Finnish for humor

. Finnish for work or future career

0o N oo o0~ WN

. Finnish as a means of making life in Finlandezas

Firstly, Finnish is most commonly used by interoaél students fobrief exchanges
such as service situations and greetings. Thesks lahcommunicational situations are
characterized by short duration, use of phrasesaaralitine-like structure. For some,

this is the only context where they use Finnishgfcample for David and Nadine:

(29) | use Finnish for very simple things like oridg. -- | don'’t think | use it anywhere else apart
from very superficially like saying “have a nice ekend” or “hei” (hello). (David)
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(30) Speaking, yeah obviously, the small phrasasybu just use in Finnish, that | can do. Speaking
longer sentences, I'm too scared really, because/déime | come up with a sentence and then |

say it and people ask me something back and I'trelgain, so yeah, that doesn’t work too well
yet. (Nadine)

The statistics also show that Finnish is used raiften in brief exchanges:

Table 11. Using Finnish for superficial or brief exhanges (Question 4c)

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 5 7 1 3 1 5 3 7 1; 3:5;|7
Hours perday] 0-1 0-1 0-1 0-1 0-1 0-1 041 01l 0-1
Table 12. Using Finnish for service situations (Qusion 3f)

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 3 4 1 4 0 5 6 7 4
Hours perday] 0-1 0-1 0-1 0-1 0 0-1 041 071 041
Table 13. Using Finnish to obtain directions or indfrmation (Question 4b)

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 5 5 0 5 1 4 2 7 5
Hours perday] 0-1 0-1 0 0-1 0-1 0-1 041 011 041

Brief exchanges are possible even with a ratherdodiciency in the language, which

might be the main reason why it is one of the nm@shmon ways of using Finnish.

International students tend to have a lower preficy in Finnish than in English, and

combined with a rather low confidence to use timglgge, as is illustrated in Nadine’s

extract above (nr. 30), it makes the use of Finrficghmore extended conversations

difficult or even impossible. Brief exchanges suab communication in service

situations, buying a train ticket, and asking tleniate how they are doing usually

follow a ‘script’, which can make it easier to gseshat the other person is asking or

replying even without understanding every singledwaf the conversation. David, who
had managed to order a taxi over the phone entimeRinnish with his beginner-level

Finnish skills, describes how he has noticed thenemenon in his own Finnish use:

(31) Yeah, because you know the script and whgoiisg to happen when you order a taxi, it's like
ordering at the restaurant. At first it was moriclilt like, they would ask these things in a
sequence, like would you like to have it here &etaway or would you like the receipt. And
then after a few exchanges | kind of remembereddggience so it's always the things and it's
easier to pick up the key words, and then if thegysomething else like would you like to have
a toy with that, suddenly it’s just difficult. (Deh)

Then he goes on to contemplate whether using audayggin very strictly-patterned

exchanges can be labelled as really communicatitigait language:
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(32) 1 wouldn’t say I'm using Finnish in communigat at all, like having a discussion about like
universe and everything. It's mostly following aryeigid script that | have rehearsed before.
It's not very typical of language use, you couldtjshow them a card, you know, in these
situations: “I want a hamburger”. That's pretty rhut (David)

The second theme that illustrates the participamsg of Finnish iexposure to the
language without using it actively When it comes to listening to Finnish, it is clnys
that all participants listen to Finnish on a ddibsis, as can be seen in Table 14 below.
This is obvious, since Finnish is the dominant leage in the environment (excluding
such contexts as the university and the internatistudent community described in
Section 7.1). What the data does not reveal is lvdnehe listening is active (trying to

make sense of what is said) or passive (hearingighirwithout understanding much).

Table 14. Listening to Finnish (Question 6)
Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE

Days per week 7 5 7 6 7 7 7 7 7

Hours per day| 4+ 0-1 2 0-1 0-1 3 2 041 0-L

Because about half of the participants reportednigavather little knowledge of the
Finnish language, one might assume that at lease gmassive listening is included in
the results. Therefore, it could be stated thasehgarticipants are exposed to Finnish
but there is actually rather little active use of The interview data confirms this
assumption. In the following extracts, Christianadie and Miltos explain their

experiences on listening to Finnish:

(33) 1 use Finnish actually quite little in an aetiway, but I'm exposed to it. | hear people, Idea
things, and | understand most of it. -- But | nereslly use it on a daily basis. (Christian)

(34) | hear a lot of Finnish obviously, you carscape that. (Nadine)

(35) You can't avoid listening to Finnish becaugenish people are around, but | couldn’t
understand not even ten percent of what they 84ilto§)

Foreigners are of course also exposed to writtemigh in the environment. For
instance, some announcements, advertisements, na@dusther informative texts in
the public places might not be available in Englaghall, so they have to use the
resources that are available. In these cases fagry to get the information they
need even with a low proficiency in Finnish. Miltogentions in the interview that the
lack of English in the environment had in fact eesed his motivation to study Finnish

in the beginning.
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(36) Yes, it was nice in the first two three montinéearn some words in Finnish, because |
would... And this was the only small motivation thiad, | want to know what the signs are
saying and where can | find toilet, information kiatckets. And lots of the time | didn’'t see
English, I see only Finnish signs, so | want téeast have a clue of what it might mean.
(Miltos)

Also in the questionnaire data, the participansdineations on reading in Finnish (see
Table 15) were notably higher than their use ohisin for other purposes. That could
be explained by the dominance of the Finnish laggua the surrounding linguistic

landscape, since the frequent use of Finnish fading does not seem to result from
better language skills in reading than speakingtabit, reading and writing skills in

Finnish were estimated as the least developed alalis in the background section of
the questionnaire by the majority of the particigaand were mentioned as the most

difficult part in learning Finnish by for exampldrile.

Table 15. Reading in Finnish (Question 5b)

Sausay Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 2 7 5 0 6 2 4 2,6
Hours perday] 0-1 0-1 0-1 0-1 0 0-1 041 2 041

As explained in Section 2.1, today’'s researcheos éxample Trentman 2013 and
Isabelli- Garcia 2006) argue that it is unclear tivbehaving contact to a language, only
being exposed to it without active processing, $edm improvement in language
proficiency. Even though some gains in the targagliage can perhaps be expected
from a study abroad period, people do not automiffidearn the language, which
seems to be the case of those participants of tbgept study who reported being

exposed to Finnish but not really learning it.

One important context of Finnish use is communngatvith Finnish acquaintances.
Contact to local people seems to have a cruciklante on the frequency of using and
effectiveness of learning FinnisMost informants had Finnish people in their social
networks. They were either friends, flatmates, ranisih friendship family organized by
the university or a boyfriend or girlfriend. Thetypes of contacts can be interpreted to
have an influence on the Finnish use, since spgdkimish with other foreigners was
not reported often. As Ulrike mentioned in extracimber 28, international students

often revert to using English if even one persothengroup is a non-Finnish speaker.
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Learning and using Finnish with a local acquainganan trigger feelings of making
progress in learning, which further builds confidenMartine describes this kind of

positive experiences with her friendship family:

(37) I notice that it goes a lot better and so, #lirthe time really happy when | kind of accomplis
something in Finnish. When | go to, | have thieffidship family and when | spoke Finnish for
the whole weekend or something I'm just really happout that even though, of course | still
want my Finnish to be better but yeah, I’'m happjaitine)

In her case, contact to Finnish people sparkedhtleeest in the country and the Finnish
language in the first place. She had a Finnishgamwhen she was still living back in
her home country, the Netherlands, and after & tasiOulu to see the pen pal she
decided to start learning the language and becomexehange student or, in her own
words, an “undercover immigrant”. A similar expemwe was reported by Sausau,
whose contact to the children in his friendship ifgiwas a starting point in his Finnish

learning career:

(38) | had one friendship family and in the fantitey have two children. One of them in that year
they are six and eight years old in that time ardstill have connection. Even the year when |
was in China | was, | have every week one hour 8lognnection, only talking Finnish,
because those kids want to teach me how to spealshi Of course they don’t know how to
speak English in that stage. (Sausau)

Those who have a Finnish boyfriend or girlfriendyiké and Victor, had spoken
English in the beginning of their relationships lgre trying to increase the use of
Finnish, because they found it good practice antematural than speaking English, a

foreign language for both, as Ulrike explains:

(39) | feel it's nicer to speak, to use at leasttother tongue of one person for example with my
boyfriend that... With English is for both of us adgn language, so it’s nicer that at least he
can, he is able to use a language naturally amdlthkso learn more than when we both speak
some wrong English. (Ulrike)

Finnish skills were reported useful also for commating with the Finnish partner’s

family:

(40) It's (speaking Finnish) mostly with Finnishgmde, my girlfriend and girlfriend’s parents.
(Victor)

The fact that the frequency of speaking Finnishreeto depend heavily on the type of
social networks and access to native speakers eamoliced by comparing the
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statistical data to what the participants told dalbeir friend groups in the interview.

Table 16 below shows how much the participants &secish with friends:

Table 16. Speaking Finnish with friends (Question13)

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 4 4 1 2 0 4 7 7 4

Hours perday] 0-1 0-1 0-1 0-1 0 2 4+ 2 0-1

Those who reported speaking Finnish more than tihers, Martine, Ulrike and Victor,
all have contact to native speakers of Finnish taypdo speak Finnish also with other
non-natives. Also participants Sausau and Christegorted having either a Finnish
friendship family or friends, which can be seenthe rather frequent use of Finnish
among friends. On the other hand, Nadine, David Bhitbs had not become so
acquainted with locals, so they also used Finnistedittle in their friend groups. The
correlation of using Finnish frequently and themeand type of social networks seems
to exist based on the data. Similar results wesadan Isabelli-Garcia’s study (2006),
where SA students’ development in language skilensed to be connected to the
broadness of social networks in the host countoweéler, use of Finnish with friends
also depends on the level of language skills and determination to use it. For
example, Nadine has a Finnish friendship familyt bses rather rarely Finnish with

them because of her self-reported low proficiemcthe language.

One important purpose for using Finnish, as repdoiesome participants, getting to

know the host culture better. Most international students would likegtet to know

Finnish people and feel more integrated into thenish society. Some participants
perceive the use of Finnish instead of English faélior achieving these goals. Sausau
said he tries to use mainly Finnish, because hdsaan‘feel more close to the local
people” and “feel welcome” in the host country. BEv@avid, who had started learning
Finnish recently, tried to use some words he krnewanversations with Finns, as he

explains:

(41) And there are some other situations, maybeadziously | was hoping it could improve the
bonding, if | use some more native words. (David)

Speaking Finnish might also be related to questiohgdentity. Using the local
language might make foreigners feel more integredéiter than always playing the part

of an outsider. For example, Martine, who wishest&y longer in Finland, explains:
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(42) When | go to a shop, | then really don’t wambe this foreign person all the time, like: “Well
do you sell this and that?”. | kind of try to spdaknish then. (Martine)

The fifth theme that characterizes internationatishts’ use of Finnish is using it out of
politeness Some participants tried to use Finnish with Fjrioecause they considered it
more polite than expecting Finns to speak a foréggrguage with them. Sausau has
experienced that Finnish people appreciate thetethat foreigners put into learning

and using Finnish:

(43) 1 think here in Finland Finnish people willm@pciate it if you speak Finnish to them. (Sausau)

Nadine mentions politeness several times in hervigw:

(44) 1 do try to learn Finnish and | do try to baife to people, I'm not assuming everyone speaks
English. -- | try to be polite and at least starFinnish. -- It's obviously a polite thing to do.
(Nadine)

Finnish can also be used for fun, or to crédatemor. The use of Finnish in a humorous
way was actually only reported by two participai@hristian and Victor, but the theme
was included because it shows a different persgetii Finnish language use. Christian
usually communicates in English with his Finnislerids, but might occasionally drop a
Finnish word in between to create amusement. Gdmisalks about his use of Finnish
as an ice-breaker:

(45) 1 mainly use it to amuse my Finnish friendsptake them laugh, yeah, then | say something in
Finnish and the way | say it plus the mistakeswahdtever makes it funny. For me it's like a
humor thing (laughs) than saying something seriodsnnish, I'm sorry. -- | like to crack jokes
and | know, if | say something in Finnish to a Réimfriend, especially when she doesn'’t expect
it, then you know it's very funny. (Christian)

Victor reported using multiple languages with hiarfish girlfriend, English being the
main language of communication, but says that ¢ryinuse Finnish is actually not very

serious:

(46) Well we try it more as a joke. (Victor)

This category, use of Finnish in order to createntwy might seem like it is of little

importance, but actually it can have an effect enpgbe’s relations, since it brings new
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nuances to interaction and creates a new kindnobsphere among the people involved
in the conversation. For example in the case ofisihn, who has numerous Finnish
and international friends, creating humor thoughuke of Finnish could be regarded as
a feature of his communication style. Using theygananguage in a humorous way
could be perhaps characterized as an asset inligistadp friendships and also in

acquiring contact to locals.

Moving on from humor to the seventh theme, Finnslseen as important for later
career, if one wishes to stay in Finland after studiesnish skills might also be an
advantage in the employment market in the hometcpu@nly one of the participants,
Ulrike, had already worked in Finland in Finnislut Imany were considering the option
and Victor was going to start working soon aftee time of data collection. Ulrike
complains in the interview that the Finnish classlesat she had taken were not
supportive regarding working life. However, she wed to be able to use Finnish so
much daily at work despite all the difficultiestime beginning, because she felt like she
was improving her language skills notably. She wdike to work in Finland again
after her Master’s studies, and was trying to imprber writing skills in preparation for
working life. Ulrike, Martine, Victor and perhapdsa Nadine and Christian were
planning to stay in Finland. Some were not cerifathey would like to stay and work
in Finland but they are learning the language, beeahey want to keep that option
open, as Nadine explains:

(47) Since | don't know where | want to work latém also having that aspect in my mind all the
time, so that maybe it would be nice to be on alléhvat | could technically work in Finland, if |
wanted to. (Nadine)

Victor was aiming at a career in interpreting oramm international company, in which

cases his Finnish skills would be an asset:

(48) 1 would like to maybe become, so getting aijpBinnish --. One of my goals would be to be an
interpreter, which would be a good thing, so fattboint it would be a good thing to learn
Finnish. (Victor)

(49) So it would be an international company, amthe people might say that English is needed,
well | speak English, but also it's important tcoknthe native speakers’, the official language
of the country, because they have a tendencynk tihiat people prefer to use their native
language even though they would be really goochatigh, this is not really the point. At some
point they might be bored or | don’t know why. will definitely try my best to keep Finnish as
an asset in my work life, so being fluent maybdci{)
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At least one participant was hoping to be able g6 Einnish at work in the home
country. Sausau was planning to work in a Chinesepany that is in cooperation with

Finland, and for this purpose he is learning Finnis

(50) | feel like, in my career, in the future, lopably do something cooperate between Finland and
China, in that way if | can speak or have a goathish language skills then it will be a very
good advantage for me. -- | need Finnish in theriytit would benefiting me, as an advantage.
(Sausau)

English alone is not considered enough for surgwmworking life in Finland. Finnish
skills are also needed, but many international esitel fear that their language skills
might not be good enough. Studying Finnish has gmadifficult and time-consuming
for many, which might change the future plans, likeke illustrates:

(51) 1 think from the living conditions it's attriiee for many people, but then always comes the
language. (Ulrike)

However, Ulrike and Victor are good examples of home can learn Finnish and be

employed in Finland, so this option should notégarded as impossible.

Learning Finnish as an international student is ardy beneficial when applying for
work but also in daily life. Most participants debed how their knowledge of Finnish
makes living in Finland easier As mentioned above in the paragraph on being
exposed to Finnish in the environment, not all infation is available in English.
Therefore, Finnish skills help to understand theirenment and survive in daily life.
Miltos, who learned Finnish in the beginning in erdo be able to read signs and

announcements, says:

(52) | find it useful to learn some Finnish wordssome very basic stuff, so | can, not feel soilost
the country. (Miltos)

Some patrticipants also found it easier to handbeessituations in Finnish, even though
using English might be possible. For example, thag experienced getting better

service in Finnish than in English.

(53) And | feel also that it's easier in Finlandevhyou speak Finnish, for example just when you
call to, let’s say, call to Kela (Finnish sociatedty) and there’s always this waiting line and |
feel like it goes quicker and everything, and teeviges are easier to get in Finnish than in
English. (Ulrike)
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In the extract above, Ulrike explains that she clesao use Finnish in certain situations

in order to run errands more easily and quickly.

In conclusion, this section has described the ctsitand purposes of using Finnish,
which turned out to be numerous and more verstiifla the uses of English. The next
section moves on, once again, to deepen the uaddisg of international student’s

Finnish use by introducing themes connected torexpees and perceptions.

7.2.2 Perceptions and Experiences of Using Finnish in Finland

Compared to English, communicating in Finnish seenause morehallengesto the
participants. Successful communication is not abv@gsily achieved in Finnish, but the
message gets across if there’s the chance to swaitémglish. For instance, Christian

explains:

(54) It depends what you call difficulty, becauskhave the option to switch, then the difficulty
disappears. | make it disappear. Without improvimgFinnish skills (laughs). So if it's about
communication per se, there’s no problem for madftalk about doing it in Finnish, then
there’s a problem actually. (Christian)

Even Ulrike, who reported using Finnish often ard lused the language in working
life and with her boyfriend and friends, exprestet she was happy to have English as

a backup language:

(55) For me it's maybe also good that there’s, whgpeak with someone in Finnish | could switch
to English and the person would understand. (Ujrike

Usually the factors that caused the internatiomatlents difficulties when trying to
communicate in Finnish were dialects and accentgieheral, the colloquial forms of
many Finnish words can be very different from thetten equivalents, which also
caused problems. Some comments from the interviawsctripts that support the

observation are the following:

(56) | always feel when people are talking and taesytalking fast and especially the difference
between spoken and written Finnish. (Nadine)

(57) I think in Finnish language, people emphatieecolloquial expressions a lot more and then it's
quite difficult. (David)
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(58) Because there’s so much dialects, | wasnltyreged to that, that everyone speaks in their own
way. -- Everyone uses different dialect and theh§ieli” (colloquial Finnish) is completely
different from what you read. And that was someagHihad to adapt to. (Martine)

Problems in understanding or delivering an idealdt@lso sometimes result from
pronunciation problems, fast pace of the other lsgreand some similarly-sounding
word forms, which can be easily mixed with someeottvord with a very different
meaning. Many participants experienced difficultissmemorizing and recognizing
new words in Finnish, since they have no associatito other already existing
language skills. Especially the European studergsotien speakers of Indo-European
languages such as French, German or Spanish, epdrtight know other languages
mainly from the same language group. Finnish bedawgthe group of Finno-Ugrian
languages, whose majority of vocabulary differsabbt from, for example, the Indo-
European languages. The aforementioned difficulivese reported by Martine and

Victor, for example:

(59) The thing with the pronunciation and everythithere are just few things that | can never get
right. (Martine)

(60) I'd say (the problem is) not being able to erstiand whenever they start speaking really fast, t
normal level or pace. -- And also, yeah maybe pnoiation sometimes in English or | guess in
Finnish as well. Pronouncing a word | think is tigind there’s a stress but | don’t put right and
people don’t understand and they have to, | havegeat five times. (Victor)

Confidence in speaking Finnish was overall estimated low. Mai the participants

placed their level of confidence in English verghibut in Finnish quite the opposite:

(61) In English I'm very confident, don’t worry. Ainin Finnish I'm not confident at all (laughs).
(Christian)

(62) 1 don't really think | feel as confident inrffiish than in English. (Victor)
(63) And speaking Finnish, no confidence at aliglas). (Nadine)

(64) No, | guess never | had (confidence), everlass or even if | know how to answer, if | know it
was correct, but still | wasn’t so confident. I#dricky language, so difficult. (Miltos)

What seems to be very characteristic of learnimpiSh, and therefore also using it in
everyday life, is that the degree of success depandt on owrmotivation, interest
and effort, which confirms Malessa’s (2011) findings of thetmdpants in her study,

learners of Finnish as a foreign language. In amditGardner (1985) emphasizes
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motivational aspects in all language learning, @othh which seems to apply to the
Finnish learning process of the participants of gresent study. None of the
participants had made much progress in learningldhguage only by residing in
Finland, which goes hand in hand with the recenmchgions of SA researchers
focusing on language gain during study abroadh aag Isabelli-Garcia (2006) and
Trentman (2013), as described in Section 2.1. liegrRinnish usually starts only upon
arrival in Finland, where international studentsotm a beginners’ Finnish course. The
heavy workload on these courses turned out to karprise for some participants.
Nadine talks about how much time learning Finneuires from her:

(65) I'm seeking to improve, so that's my motivatim continue go to the Finnish lessons although
they are loads of work. They are actually more wbdn my actual courses so you need that
motivation to want to improve. (Nadine)

According to Victor, dropping out of Finnish coussés not uncommon, but the

environment can influence attitudes towards learmind support the learner:

(66) You should never tell a foreigner or somebathp’s learning Finnish that it's too hard, that
Finnish language is hard, ‘cos they already thifthat so much, but if you acknowledge that
they are going to, the chances are that they neigém start to drop out. (Victor)

In fact, the English-friendly environment made mokthe participants feel that there
was actually no real need or at least no pressuesatn Finnish in the first place. Using
English (and other languages) is so easy thatmntetimes discourages international
students from putting effort into learning Finnistor example, Miltos says that he only

studied Finnish in the past to pass the compulsouyse and adds:

(67) Other than that, | didn't find, | didn't final need to learn Finnish. (Miltos)

Christian compares the linguistic situation in &imd to his experiences on language use
in Italy, where he was working for a short periddime:

(68) In Italy | was under pressure to learn to &déian as quickly as possible, ‘cos | had to, |
couldn’t do my work otherwise. But here I'm not @ngbressure. All my Finnish friends are
very fluent in English or they speak very well Gamor French really. (Christian)

Since learning Finnish is not regarded as necedeasurviving in Finland, it is often
described as a personal hobby, for example by Sa@aistian, Martine and Nadine,

who says:
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(69) It's been so far, for what I've been usingtig been a hobby. -- So it's been my personal
pleasure to learn it. (Nadine)

Having said that the use of Finnish depends hearilyoreigners’ own initiative and
effort, it also has to be mentioned that some @gents found it natural to use Finnish,
because others usually approached them in Finfiisare is great variation in this
regard, however, perhaps based on the appearana@saalso found out in Trentman’s
(2013) study on an SA program in Egypt, where th&ernational students were
assumed to speak either the local language Arabitnglish based on judgements on
their ethnic features. In the context of the prestumdy, those who looked ‘Finnish’ or
‘European’ were often mistaken for Finns, and theals initiated conversations with
them in Finnish. These kinds of experiences weperted by, for example, Nadine and

Martine:

(70) Since I'm looking European, obviously peo@ad to assume that I'm a Finn. So it's not like |
look Asian or something and people think I'm a fgrer. So yeah, people do come up to you
and start talking (in Finnish). (Nadine)

(71) Actually most people speak Finnish to me angwsa | suppose then | just respond in Finnish as
well. (Martine)

For Nadine the conversations initiated in Finnisersed to cause an uneasy feeling,
since her Finnish skills were still at a beginnée\el, whereas Martine seemed to take
a positive attitude towards these encounters wattals. In comparison, Victor was

usually approached in English, so people perhapee rfiten assume him to be a

foreigner:

(72) 1 think people start speaking English to mieof because they maybe don't know | can speak
Finnish. (Victor)

Victor would obviously like to practice Finnish bilie environment does not encourage
him to use it. He might lose some possibilitiesuse Finnish because of the foreigner

identity imposed to him from the outside.

All in all, the types of experiences of internatbstudents on using Finnish seem to
depend heavily on their level of language skilEnfcdence and own initiative, but also
to some extent on how they are approached by & fmpulation. Using Finnish in

communication was not reported to be particuladgyeby any of the participants but

all felt that the environment to practice it wasenpand allowing for mistakes.
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Communicating especially with locals, native speskef the language, could be
interpreted to have great importance to the languegrning process. However, the
participants had contact to locals in varying amsuwhich might be one of the most

important reasons behind the differences in usitgl@arning Finnish.

7.3 Comparison between English and Finnish Use

One of the aims of the present study is to compdeenational students’ use of Finnish
and English. In this section, the themes that eetefgppm the data regarding the use of
these two languages will be compared and a nunmeaitysis based on the ordinal
response categories in the questionnaire (usingidbndrinnish for certain activities on
0-7 days per week and 0-1, 2, 3 or more than 4shper day) will be added to
complement the results of the thematic compariSamce one of the research questions,
question 1.2, focused on how much English and Binmternational students need in
their daily life, numerical comparisons of diffeteswreas of use (speaking, listening,
reading and writing) will be drawn in order to leetunderstand the big picture of the
focus group’s language use. After the thematic rmnderical comparisons, a common
phenomenon related to the English and Finnish namely code-switching will be
briefly discussed. Finally, the participants’ pgrttens on the roles of English and
Finnish in Finland will also be described.

The themes related to Finnish and English use gqaan more detail in the previous
Sections (7.1 and 7.2) can be compared to somatekid it has to be kept in mind that
the themes selected for analysis appeared in tadrdgarying frequencies. While some
themes represent the perceptions of all eight qpaints, others have been selected as
exceptions to highlight the diversity among languagsers. The differences that
emerged from the thematic analysis on the conteXtuse and experiences on
communicating in the two languages can help usnstaled the underlying purposes for
choosing to use either of the languages. The miffierehces deal with questions such
as with whom, why, how much, and in what contekis languages are used. Firstly,
English seems to be used almost always with othirnational students, whereas
Finnish is used with locals, especially with a Fatnboyfriend, girlfriend, roommates,
friends or friendship families. Secondly, the pupof using Finnish is usually to settle

in better and faster to the host country, whereagligh was reported to be used
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occasionally in encounters with local people maibgcause of the lack of Finnish
skills. According to the participants, survivalkinland is possible in English but using
Finnish can make life easier or even better in seames. The use of Finnish was
experienced to improve getting to know differenteads of the host culture and feeling
integrated in the society. Participants also fowsthg Finnish helpful in achieving
contact with locals. Therefore, some of them usetifh, at least in the form of
greetings and phrases, out of politeness to ceeaiter atmosphere in interactions, or
used the language in a humorous way, as an ic&dregehen communicating with
locals. English was not perceived as a polite gh@iccommunication with Finns, but
among international students it was even expergeasea means of bonding. Thirdly,
the roles of the languages in the participantsdiss were different. English was for
everyone the main language of instruction and Bimnisually merely an object of
studying. Fourthly, taking a look at the universdygntext also revealed that in that
environment foreigners are exposed to both Finmisd English, which is widely
spoken among both local and international universtudents. In other less formal
contexts and especially in working life, there istably more exposure to Finnish.
Fifthly, English (and often the native languageés) well) is used for media and
entertainment more than Finnish. The sixth diffeeers related to the level of language
skills: English was used for extended conversatiovisle one of the most common

uses of Finnish was for handling brief exchanges.

The proportions of using English and Finnish inrgday life can be illustrated in two
different ways: by examining extracts from the miew data and by analyzing the
numerical results on the participants’ estimationdiow much they used each language
within the past one month. The first option offpesticipants’ own descriptions on their
overall language use. The following comments on pheportions of English and
Finnish use indicate that there are indeed remésldifierences in the answers. Some
try to use Finnish as much as they can in daiky (for example Martine), others use
mainly English in all contexts (Christian and Nag)inand some estimated that they use
the languages in approximately equal amounts ($qusa

(73) Actually | at least always try (to use Finnish So yeah, basically as much [sic] situatiogs a
possible. (Martine)

(74) It's mainly English with a lot of passive exquue to Finnish on a daily basis. (Christian)
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(75) Obviously, English plays quite a huge roleadithe)

(76) I think in this stage it's half half. In my Me&er's degree study | have to do those English
courses. Yes, courses are taught in English largghagfor my personal hobby I'm learning
Finnish hardly [sic]. (Sausau)

The other way of approaching the topic of overak is to look at the statistics on the
use of English and Finnish in speaking, readirggetiing and writing. The results of the
speaking category are demonstrated in Tables 171&nd

Table 17. Speaking Finnish (Question 2)

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 6 1 6 1 7 7 7 6; 7
Hours per day| 2 0-1 0-1 0-] 0-1 2-3 3 Y. 0-1

Table 18. Speaking English (Question 2)

Sausay Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 6 7 7 4 3 6 7 6; 7
Hours per day| 3 3 2 2 2 2 3 4+ 2

As can be seen in the preceding tables, there sedia two different groups when it

comes to speaking Finnish, while English is spokgrall on 3-7 days a week. The
differences in speaking Finnish, especially thedoawmounts reported by Nadine and
Miltos, can be perhaps explained by the proficielesel. The more proficient ones,

Sausau, Martine, Ulrike and Victor used Finnisiheatoften, 6 or 7 days per week and
on those days 2-3 hours. The participants spokéigbngutside of class almost daily,

with the most typical answers being 6 and 7 dayeek, typically 2 or 3 hours per day
or even more. Only Martine and Miltos seem to beegtions in this category, reporting
speaking English on 3 or 4 days a week.

There seems to be variation, once again, in thétsesf the reading part. While English
was used for reading different types of texts Dypalticipants on 5-7 days per week
and typically 3 hours per day (see Table 19 beldhg, estimations on reading in
Finnish are not so consistent. As can be seenbieT20, Miltos did not read in Finnish
at all and the other participants used Finnishréading on 2-7 days a week, but notably

fewer hours than English, typically less than ooerra day.
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Table 19. Reading in Finnish (Question 5)

Sausay Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 6 2 7 5 0 6 2 4 2,6
Hours perday] 0-1 0-1 0-1 0-1 0 0-1 041 2 041

Table 20. Reading in English (Question 5)

Sausad Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per wee 7 7 7 7 7 5 7 7 7
Hours per day| 3 3 4+ 2 4+ 2 4+ 2 3

As already mentioned in the thematic analysis, ethier of course a great deal of
exposure to Finnish in the environment. That migkplain some of the comparably
high numbers regarding Finnish in the listeningt pdrthe questionnaire. Table 21
shows that all participants listened to Finnishadtrdaily, however, typically quite few
hours per day. On the contrary, English (see TaBJavas used in this category almost
daily and several hours (at least 2) per day, iyblaecause it was reported to be used

in extended conversations, which take more tima tivéef exchanges.

Table 21. Listening to Finnish (Question 6)

Sausad Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 7 5 7 6 7 7 7 7 7
Hours per day| 4+ 0-1 2 0-1 0-1 3 2 041 0-11

Table 22. Listening to English (Question 6)

Sausad Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 7 7 7 7 6 7 7 7
Hours per day| 2 4+ 4+ 2 3 2 2 4+ 2

Lastly, what is striking in the statistics on reaglis that Finnish is not used for reading
activities as much as for other purposes. Tablb&lBw shows the differences among
users: while Sausau, Martine, Ulrike and Victordréa Finnish often, for the others
reading was only occasional or non-existent. Wgitin English was frequent among

most informants. Only David and Martine wrote inglkish less than 4 days a week.

Table 23. Writing in Finnish (Question 7)

Sausay Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 4 1 1 0 0 5 7 2 0;1
Hours perday] 0-1 0-1 0-1 0 0 0-1 O-L . 0-1
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Table 24. Writing in English (Question 7)

Sausay Christian| Nadine| David | Miltos| Martine| Ulrike | Victor | MODE
Days per week 5 7 7 2 7 3 6 4 7

Hours per day| 3 2 0-1| noreply 2 0-1 4+ 0-1 0-1

After the thematic and numerical comparisons, omatral aspect of multilingual
communicationcode-switchingwill be briefly introduced, since it is importaitt keep

it in mind when interpreting the results. Code-shiihg is defined as “the use of more
than one language in the course of a single convatine episode” by Heller (1988: 1).
For some of the participants, defining how ofteeytiised either Finnish or English was
difficult, especially for bilingual Christian, siac they acknowledged using the
languages rarely absolutely separately. Code-sinficlis a salient feature in the
communication of international students. In fattseems to be an important factor in
enabling successful communication in various sibugt None of the participants had
experienced major communication problems, becaose-switching helps in tricky
situations. As reported by participants, switchingst often happens from Finnish to
English when the foreigner does not know how toresp an idea in Finnish or
understand what exactly the conversation partnéryisg to convey. However, there
are also situations where the foreigner initiatesoaversation in English but has to
switch to Finnish, because the interlocutor doesspeak or understand English. One
participant, Christian, even had conversations @her used mainly English and the
other one(s) Finnish, since he can understand shmaither well, but does not speak the

language equally well himself.

(77) I've been here long enough to understand wiotte things people say and they are always so
surprised, because | answer in English, and sogkeyhat | understood, but | just can’'t answer
in Finnish so quickly. Voi harmi (too bad), | kno@orry, that's how it is. (Christian)

The fact that code-switching often takes place nriteractions of the international
students makes it difficult to estimate the exaoiant that they used English and
Finnish separately. Hence, it has to be takenantmunt that all the estimations on the

frequency of use might include some code-switchasguell.

The thematic and numerical comparisons have demadedt varying kinds of
differences in the use of Finnish and English. Batilguages seem to have their own
functions in each of the participants’ lives, aatiguages are used in a flexible way

with the main focus on how to ensure successfulncomcation. English is used more
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than Finnish overall, but there are also intermaticstudents, who prefer the use of
Finnish and might use it more often than Englishm8 participants estimated that their
use of Finnish might even increase if they stagérin Finland and start working, for

example.

Even though there are great differences in thesrole English and Finnish in the
participants’ own lives, the international studenésl rather unified opinions about the
roles of English and Finnish in the Finnish sociéfpst of them were familiar with the
issue of the spread of English from their home taes or other locations. Even though
they had not been following the discussion aboun iFinland, they could relate the
phenomenon to the global context. As stated by &epp and Nikula (2008: 12) the
spread of English in Finland is, indeed, part ajlabal phenomenon. Overall, most
participants perceived the status of English aspaoticularly threatening to Finnish.
Finnish is regarded as a vital language with anstrofficial status and an established
role in the society. English seems to be considareddditional resource that is used
alongside Finnish, similarly to the findings in Nl and Leppéanen’s (2008: 426) study
described in Section 3.1. In the following extragiarticipants David and Martine

express their disbelief in English taking over K

(78) Finnish has persisted in Finland for a lomgetiand it's not easily replaced. Maybe you would
be more impacted or influenced in some way bubitidn’t be gone overnight. (David)

(79) | haven't really followed that debate, but kéll have to say now, | don't think it's realljat
much of an issue, | think, because in Finnish I'daally see that much English words actually
and when you have them | think it's awesome thatactually pronounce the things in Finnish.
-- So whenever English comes into Finnish languageems that Finnish people actually kind
of adapt it and make it their own or something. (fife)

Some informants had noticed the increase of udengfish loan words and phrases in
Finnish, but they seemed to regard it as part@httural development of languages, as

illustrated in these examples:

(80) 1 think this in a way is also natural thatdaages are always developing and the English is, |
mean, it is everywhere because of music and thees@nd everything. (Ulrike)

(81) I know we tend to think that one language migintaminate of overtake another one, but that’s
not... -- You cannot just stop people from using €h(snglish loan words). -- You cannot go
against the trend. (Christian)
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In addition to the aforementioned views, some md&onal students expressed a more
conservative point of view on the topic. For examlhristian describes himself as a

“purist”, even though he understands and acceptdélelopment of languages:

(82) If you ask me if it's a threat, | mean, erngliwvl mean, deep down I think I'm a purist. | like
languages so in a sense that if there’s a nicénatigvord | prefer using that one. -- | just notice
the trend, as you say, English is increasing amerieg Finnish language more and more. It's
weird, because | don’t mind, because it kind &, fitn, it's natural, and on the other hand | also
like things to remain, not pure, but, you know,dan there’s a tradition in languages, too, that
you carry on and it's sad to be forgetting wordshiat sense, or neglecting them. (Christian)

Besides Christian, many participants reported priefg the use of more ‘native’ words
instead of English loan words, for example Nadine:

(83) I think usually it's a good thing to have yaawn words in your own language. -- | think it'sdi
to adopt words from another language, as longexre tare not words that says the same in your
own language. (Nadine)

All in all, the foreigners did not express much cem over the status of Finnish and
they even saw the use of English in Finland as ssetato the country, as Victor
describes:

(84) It's (English) a great tool and | mean forrism for example, | guess many people know, they
maybe hear some stuffs that, ok, Finns are realiyl@t English and they notice it maybe when
they arrive (Victor)

Two other examples of perceiving the role of Fihnis Finland as relatively strong and
established are provided by Nadine and Ulrike, wbimpare the use of English words

in Finnish to the same phenomenon in German:

(85) I haven't been following that debate in parke -- But as for English taking over, | think
Finnish is doing quite well compared to German,ggample, because there are so many words
in the computer field, for example where you hawanfFinnish words and we’'ve adopted the
English one. (Nadine)

(86) I hear from a lot of Finnish people who sagtttney feel that the English language takes Hmnnis
over. So, in Germany, for example, this happenb thi¢, we for example say like smartphone
and stuff like this, but in Finland | feel it’s @&fent, ‘cos they still have a lot of own wordselik
alypuhelin (smartphone) and things. (Ulrike)

In general, the participants of the study expressedlar opinions about the roles of
English and Finnish in Finland as sociolinguistsehaas discussed more thoroughly in
Section 3.1. The most salient features in theicdgigsons seem to be that they see the

mixing of languages as natural and the role of Bhgin Finland as something that



96

directly benefits them. Finnish is perceived to énavstrong status in the country, and
English is seen as a communicational tool, whichsdoot threaten the vitality of the

Finnish language.

7.4 Use of Other Languages

This section focuses on the international studeamés’ of their native language(s) and
other foreign languages than English and Finnisinduheir stay in Finland. The use
of these other languages will be only briefly ddsel, as the main emphasis of the
study is on the use of Finnish and English. Thepse of paying attention to other
languages is to highlight the multilingual natuffeirdernational student communities.
In general, use of other languages than Englidfirorish seems to beccasionalrather
than a big proportion in daily life. David summaszhis use of his mother tongue
Mandarin Chinese in the following way, which givesrepresentative picture of the
other participants’ use of other languages as well:

(87) (I use) Mandarin very rarely, only when I'nxtig to my parents for example. And then, on
very rare occasions with the Chinese students,useda most cases we all speak English.
(David)

The participants’ ways of using themative language(s)typically fall into four
categories: keeping in touch with the family angkrfds back home (especially by
calling via Skype), socializing with people withetlsame native language, consuming
media from the home country and speaking the lagguwath Finnish people who are
eager to learn it as a foreign language. The nmmeguéntly mentioned purpose of use is
keeping in touch with the people back home, astiiated in this extract by the German
student Ulrike:

(88) In Finland | don’t have so many German friebds| usually like communicating,, like, for
example Whatsapp, or something. | write or sendevobtes to my friends and | call with my
parents like weekly, so, but it's not that I'm ugiGerman like daily. (Ulrike)

Other foreign languagesthan Finnish and English were also reported taudesdl, but
not regularly. Since the majority of the participarwas interested in languages in

general, most of them were or had been learningratlanguages. Especially Nadine,



97

Christian, Martine, David and Victor demonstratederest in languages and were
seeking opportunities to refresh their skills ailsdanguages that are perhaps not as
widely-spoken in Finland as English. For instandadine had found a Russian Each
One Teach Oriepartner, whom she meets in order to practice Rnossi an informal
setting. She also watches movies in Russian. Miltas had a chance to go to practice
Finnish sign language in a local primary schooksléor the hearing-impaired. Victor
told stories of trying to speak Spanish with Splarspeaking exchange students. On the
other hand, some students could speak other larguag do not use them in Finland.
One example is Sausau, who knows Japanese butndbese it and another one is
Ulrike, who had learned French and Spanish at ddhaiodoes not use them often in
Finland. The overall common interest in language®reg the participants might be
explained by the selection process: perhaps mamests volunteered who are in
general interested in languages than those whoairespecially keen on learning many
foreign languages. One of the latter type was, WeweMiltos, who had experienced

feelings of frustration when using several langsaggly:

(89) Last year | had Finnish, English and Greedpdke three languages and it was a bit, not i bit,
was challenging, it was very confusing for me. (vg)

Even though most participants seemed to be vemsrasted in and positive about
languages in general, they usually did not havaugindime to learn and use many of
them or learn new ones. For example, Ulrike hadred to learn Swedish but had
never found time for it. It is understandable, ffeois using English as a foreign
language and studying hard to learn more Finnisker&l, the use of English and
Finnish in the daily life of international studesesems to be dominant, whereas the use

of other languages does not take a notable praporti

8 INTERNATIONAL STUDENTS'ATTITUDES TOWARDS
ENGLISH AND FINNISH

After describing the results regarding language wse move on to discuss language
attitudes related to English and Finnish and tarera, whether they have an effect on

the participants’ language choices and learningsgdaformation about attitudes was

4 Each One Teach One is a course offered at theetsiiy of Jyvaskyl4, in which people teach each
other their native languages independently in paiia small groups.
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collected using the direct approach (described orendetail in Section 5.2), which
means direct questioning about attitudes and op#io a way that the participants are
aware of the purpose of the study. Therefore, theas not too much interpretation
involved in the analysis process. In other worlls, garticipants clearly expressed their
attitudes towards English and Finnish and the sgrsaéf these languages. However,
the expressed attitudes might not correspond ale$plwith the true underlying
attitudes due to the social desirability bias. thheo words, the attitudes analyzed in the
following Sections 8.1 and 8.2 represent the padrds’ own perceptions of their
attitudes. Even though the focus in the semi-atnect interviews was on attitudes
towards the target language itself and the resgespeaker community/ communities,
some attitudes towards the learning process weceeaipressed and used in the analysis

when considered relevant.

The attitudes detected from the data were codgubsitive, neutral or negative and this
categorization was used as a basis for the thdmesost cases, the attitudes expressed
were either neutral or positive, both towards Bsfgland Finnish. Some participants
found it difficult to generalize an attitude towarthe language, for example if they had
nothing against the language itself but the le@rngmocess had been frustrating.
Especially generalizing the speaker communitiesedrout to be very difficult. In the
case of Finnish speakers, participants felt likeythad had varying experiences with
different kinds of Finnish people. For example, i€tain says:

(90) Depending on what I'm talking about | mighvbanow be saying something very negative or
something positive, but that's not the whole pietyust one aspect, so you might think I'm very
negative if | only speak about the way Finns dionkthe weekend, for example. But there’s
more to a Finn than that, | mean, and then if yodenstand why they do that, it's again, it's
different, you know. (Christian)

Also Sausau points out the difficulty of generalgithe Finnish people and expressing

a unified opinion on them:

(91) There are five million of them in Finlandadghs) (Sausau)

When it comes to the attitudes towards English{epgapeople, the question was
puzzling for many participants. The reason for iegut so open was to get a grasp on
how the participants themselves understood thepghanglish-speaking people’. The

guestion needed some clarification, and even thxpnessing an attitude towards the
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speakers was difficult for almost everyone. Thisfcms the view that English is no

longer strongly attached to a certain nationalityt it is often regarded as a neutral
‘language of the world’, as it was earlier charaetel by Dérnyei, Csizér and Németh
(2006: 8-9) in Section 3.1. In addition, Skutnabs#algas and Phillipson (2010: 117)
argue that one of the reasons behind this phenaméred a language is no more
associated with specific nations but has, insteadpme neutral is its frequent use by

non-native speakers.

In the following sections, attitudes towards Ergliand Finnish will be examined

separately. Section 8.1 focuses on attitudes tawv#ineé English language and its
speakers and Section 8.2 describes the expresdgades towards the Finnish language
and Finns. Finally, these sections will then béofeéd by contemplation on whether a
connection between the expressed language attiardethe reported ways of using the

languages can be determined.

8.1 Attitudes to English

The participants’ attitudes towards English seetoeble overall neutral or positive: no
negative attitudes were detected from the datat Birall, theneutral attitudes were

explained by the ubiquity of English. It is everyavl and used in so many different
contexts that defining an attitude towards suchtamal, everyday thing turned out to be
problematic. Participants reported not even pawitgntion to their attitude towards it,
since the English language is often an obviouscghas a tool for communication, as

illustrated in this extract from Ulrike's interview

(92) I don't know, like for me it's more, almost nedlike a tool, so | wouldn't say like: “Whoa,
English is the most beautiful language!”. (Ulrike)

The special role of English is also visible in fbkkbowing comment by Miltos:

(93) | can’t compare easy [sic] English with otl@rguages, because it's my second language but
it's everywhere. (Miltos)

Secondly, thepositive attitudes can be explained by several reasons. Some had a

genuineinterest in the language and expressed their love forahguage. Martine and
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Victor study English as a major, and Nadine wenbdarding school in England. Also

Christian expressed a very positive attitude towdadglish:

(94) | love English. -- | like to use English raall find it beautiful as well, | mean also if | waa
read, | might read poetry in English, too. | redilke it. (Christian)

Like Christian, Martine also found English a befuksounding language:

(95) Yeah I think it's a beautiful language, be@its, it sounds much more epic actually, likelyea
when you read English books or... English films anergthing, it sounds much better for
example than my own native language. So that'sadlgtwhy I've studied it. So I'm positive
about it. (Martine)

Another type of positive attitude was related te ukefulnessof English. English was
seen to open doors to new opportunities and itlesalmmmunicating with and getting

to know people from all over the world, as Ulrikeiqts out:

(96) Now it's kind of more, everyone speaks, sg viéry easy when | have classmates from China or
some other Asian country or somewhere. We carcjusimunicate in one common language
and it's kind of opening doors, so | can watch mevand read books and stuff. -- It's, as | said,
like for me it's mainly more a tool, kind of likgpening doors to other people. (Ulrike)

Similarly, Sausau described it as a “window to krtbe world what's happening” and
David said he thinks it is a useful language, “lbseaso many people speak it”. The
dominant role of English was not perceived as negabut quite the opposite, as

something necessary, like Victor says:

(97) 1 would say that it's a good way to communégadtguess there has to be some main language at
some point. (Victor)

The positive feelings about English stemmed pafthm positive experiences of
learning it. English was for many participants #&una language, not too different from
their native language like Finnish, and they hactgiged learning and using it rather

easy, as can be interpreted from the following cemist

(98) For me English is just a natural continuatidfrrench and German. -- So for me it's a natural
fusion of what | already speak. (Christian)

(99) It's a simple language and it's for me easyrderstand it. -- | find it many words that have
Greek root, or Latin or something and can findriheaning. (Miltos)

(100) I think English is a fairly easy languagddarn to a level where you can communicate.
(Nadine)
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(101) I think it's a good language, really easyise. (Victor)

The participants’attitudes towards English speakerswere alsoeither neutral or

positive. However, for most participants it was difficuth associate one particular
cultural group with the English language. Only dicassociated the language strongly
with the British culture, but most of the partiapa identified two different user groups,

like Sausau in the following extract:

(102) Yeah, for me I think there are two group&oglish-speaking people, one is the, those who
have the mother tongue from those countries. Aadatiother group is then the people like me
who learn English as a second language. (Sausau)

To start with the first group, that is, the natisgeakers of English, the participants’
attitudes were in general positive and these peaple seen as laid-back and helpful,

as Ulrike describes:

(103) As | said earlier the native speakers are ratd rejecting me or anyone, so they, | always
experienced that they are helpful when you donévkithe word or you say the word in a
wrong way. (Ulrike)

However, native speakers seem to be regardedegsagase group, especially within the

international student community. David contemplateshe differences:

(104) On one level, they are from a different aatsphere | think, sometimes | think they’re more
cunning or savvy than the speakers of Englishsesand language and you can use English
with them on a very sophisticated level and thegvkall the nuances. (David)

The second language speakers of English, on ther blnd, were seen as a diverse
group, who use English in different ways, as dégctiin these extracts from Sausau’s

and Christian’s interviews:

(105) It's very creative when people speak Engiish second language. So this makes those
English, Englishes different. (Sausau)

(106) My typical or the prototype of an English aker is a, let’s say, highly educated foreigner who
has come here and knows language quite well bataview, you know, or with a different
accent, all these different accents. Yeah and Bp@gys of speaking, making mistakes based
on the original mother tongue. -- So my typical Estgspeaker is a non-native who is fluent
and proficient with his own little manners of spleeChristian)



102

The attitudes towards second language speakersratber neutral, and communication
with them was considered easy and effortless. Liké&ke mentioned, the majority of
international students uses English as a tool émnraunication with each other, and
different accents and ways of speaking are gemnetalerated well. Among L2
speakers, there is perhaps also less pressureeakisg correct English, as Ulrike

points out:

(107) | feel like sometimes | feel it's a bit easiehen you speak with people who don’t have English
as native language as well, ‘cos then you justlspHrike)

All in all, the speakers of English as a secondjlege were reported by all participants
to represent the majority of English-speaking pedpéey are in contact with in Finland.

Most participants only knew a few native Englislealgers.

8.2 Attitudes to Finnish

Compared to the attitudes towards English andoéslsers, there was more variation in
the expressed attitudes towards the Finnish laregaagd Finns. Overall, the participants
reportedpositive attitudes butsome negative aspectsere raised in the interviews, as
well. Only one participant, Miltos, had a less piosi attitude towards the language, but
this attitude was more related to his difficultiaslearning than negative experiences
with the local people.

The positive attitudes were triggered in some cayeapersonal interestand finding

the language beautiful, like in the case of Sausau:

(108) For me it's a hobby -- and | like to learn(ausau)

The interest in the Finnish language was explaimethe love for the country and by

theuniquenessof the language:

(209) I really like the sound of Finnish, ‘cos neMeefore | stated learning Finnish, | could never
quite say how it sounded to me. Now I really likesince | can recognize some words. -- And
Finnish is, | don’t know, | just love it, | lovedening it, | love listening to it, ‘cos it's a Hike,
kind of secret (laughs) that you have, ‘cos outsiflEinland it's quite unlikely that anybody
else speaks Finnish. (Nadine)
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(110) I actually loved Finland for quite some tirse,| came here as an exchange student. -- Well,
you guess, | love Finnish language, so yeah, kthis really beautiful and also because it's at
times really weird, you know, so it's at times tkiad of interesting language. (Martine)

(111) Hmm, Finnish language, my relationship, my#amnal relationship towards it, actually | like
it, | like to, it's odd, it's an odd language, it'®t the most natural thing in a way to speak
because French, English, German, Italian have rttangs in common, and then Finnish
would be kind of the odd ball here, in many waghristian)

Some special features of the Finnish language wieaé found in the interview data
were that it is “logic and clear” (by Sausau), tRatnish people speak in a “low pitch”
(Christian and Miltos) and the language has a wnolcabulary with a few letter

combinations (Christian), that there are varioutitke you have to consider when
speaking it, like conjugation and declination (Neji and that the language is very

creative in the way new meanings are created hyradg words together (Miltos).

Furthermore, some (especially Ulrike and Victor)reventerested in the language,
because they regarded itwseful for later career in Finland or useful in generatiaily

life in Finland. This kind of practical, instrumahtvalue is not necessarily linked to a
positive attitude to a specific language, as itltstd in the following extract by

Christian:

(112) It's always useful to know the language &f pihace where you are, obviously. (Christian)

The positive attitudes can be explained to somengXty the participantshterest in
languages in general For instance, David was studying Finnish out afiasity
towards languages and as a means of understartténgniversal features of human
language better:

(113) Finnish is a subject of interest | want to topeknow better in order to understand languages i
general, or the nature of human language, differenstructions, ‘cos then even in the very
different language you still see these similaribésome fundamental rules that must be
incorporated in any language. (David)

The onlynegative attitudesrelated to Finnish, at least the ones that wemiatty
expressed, seemed to be about the learning pradéss explains that the main aspect

he did not find pleasing about learning Finnish e it was so time-consuming:

(114) 1t took me time from my other studies thdaerast me more. So | was a bit grumpy about
Finnish, because it was so difficult for me, | didike it, | didn’t use it also outside of
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classroom. -- Finnish is very different language, $tructure of language is totally different
than English and Greek. -- Different structure,tayris different and the way of thinking is
different. If you want to say something you havehiok differently. It was a challenge for me,
| had to start thinking differently in order to werdtand this language, to be able to speak it.
And | need so much time to be able to use Finnisrectly, because | have to change my
thinking. -- Well, as | said about Finnish, I'm naging. Sometimes it’s like also avoiding
Finnish. Because | don’t want to... not to disturbsei§; not disturb but, not to have one more
thing in my mind, like Finnish would be one morethbeside my main studies and ‘cos |
don’t have to, | just like to keep it away and fedn some stuff that | like to do more. (Miltos)

Attitudes towards Finns and the Finnish culture wersixed, but in general positive.
Finns had been experienced most of all as hontesigglstforward and modest people, as

can be seen in the following extracts:

(115) I would say all in all | really appreciateetivay Finns are, ok, because | really appreciate
honesty, | appreciate the fact that you mean wbatsay, Finns do that, and that you are
careful with your words. (Christian)

(116) | think Finnish speaker or Finnish peopld-mmish culture in general is a very direct and
honest culture. That is what, that is the firstiegsion for me, after learning it two years.
(Sausau)

(117) | find them (Finnish people) awesome, yeahki&d of really different from my own culture, |
think, ‘cos, yeah, they are so honest. -- Peomekand of tranquil and everything. And just
nice actually, not making such fuss about everghfMartine)

These characteristics seem to be perceived mastlg positive way. Ulrike also

mentions that she finds Finns friendly and alwaaly to help:

(118) Well | think they are nice. | think Finniskgple are really friendly and open, so like, they a
really helpful. -- Or when I'm on the street andtland it, there, yeah just really like from the
heart, open and nice people so | never really éapeed this that they are like unfriendly or
anything. | mean they are maybe a bit closed sonesti but | don't see it as a negative way
because they are maybe just sometimes a bit shyke€))

One of the most striking characteristics that wesoaiated with the Finnish people was
their shyness, or quietness. This aspect was, lewatter all regarded as a positive
one compared to the opposite extreme, being ollatiee. In this respect Finns were

often compared to other nationalities, for exanmipléne following ways:

(119) If I was given the choice between someboaaking all the time and somebody never
speaking | would maybe rather choose somebody rspesaking. (Victor)

(120) | prefer silence and well-chosen words armdaty of words over being superficial and
blabbing about whatever all the time, so the Fimpigsition is quite extreme, | mean, it's the
opposite of, let's say, American, you know, the agife, they would be loud all the time and
talk about unimportant things and be fake as wedl way. Like exaggeratedly optimistic, you
know, and a Finn might be exaggeratedly pessimistbably, might be very introverted in
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that sense and be silent, but | still, if | havehoose between those two extremes, | would
take the Finn, because | still value more the w&jna would be and also because | have no
problem with non-verbal communication, | can untierd people usually even if they don'’t
say it, | can just intuitively pick up a lot of tigs and Finns also are very good at this non-
verbal, it's kind of their culture. Someone who @asrirom Italy or the US, they don't, they
don’t understand that an exchange is actually ha@ipgebecause in their culture it's always
happening on the surface, you know, where it'sitdagand audible. And here a lot of things
are unspoken and subtle, and | like the subtleth@finnish way of communicating, really.
(Christian)

It has to be mentioned that some participants ldligferent impressions on Finnish
men and women in this respect. Men were describezhger than women, in general.

The issue of great gender differences was broyghtChristian and Nadine.

8.3 Connection between Attitudes and Language Use

After describing the attitudes towards English &ithish, it is time to take a look at the
connection between them and the actual languageifusach a relationship can be
interpreted to exist. Referring back to the redeapeestion 1.3 (see Section 6.2), one of
the aims of the present study was to find out, iretanguage attitudes affect the
choices to use either English or Finnish in speabntexts. These relationships will be
examined separately regarding Finnish and Engighadter that the observations and

interpretations will be summarized.

First of all, everyone’s except Miltos’s attitudesvards Finnish were mostly positive.
However, the international students reported ustirpish in considerably differing
amounts in their daily lives, which implies thatettpositive attitudes do not
automatically result in frequent use of the tatgaguage. Some had a positive attitude
but still had not learned the language and wereaotvely trying to increase its use.
Some participants, like Christian, had lived inl&nmd for some years and generally
expressed interest in the Finnish language butrstd not learned the language to a
high level, and were therefore not using it mudhesi Hence, it could be interpreted
that the relationship between language attitudesning and use is complex, and a
positive attitude alone does not lead to learnfgimilar view by Dewey et al. (2012:
112) was introduced in Section 3.3. They had comthé conclusion that a complex
mixture of factors are at play in the language He®y process in SA contexts, for
example the time spent in the host country, preadape proficiency level, the student’s
personality, language learning motivation, and ssde native speakers. In the present
study, some factors that seemed to push studenisetonore Finnish seemed to be, for
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example, practical needs, especially the languagpuirements of working life

mentioned by Victor and Ulrike, or the self-pereagvievel of language skills and
confidence. Making progress in language learniregrseto add to the positive attitude
and increase confidence, which perhaps also leadsdre frequent use. Ulrike

describes some positive experiences of using Fnnis

(121) In Finnish | could really like say that foraanple the time when | started to work in the day
care, this was really a time, when | was so mudteband when I liked it. Like, for example, |
went to level 2 of language courses, then | felt thm really better so | can there see more the
benefits of learning maybe more. (Ulrike)

Ulrike mentions “the benefits of learning”, whichight have an important role in
keeping up motivation. If learning Finnish is noonsidered to have any clear
advantage, motivation to learning does not lastrastcenough effort is put into learning
to achieve a functional level, as in Miltos’s ca8éso a negative attitude to learning
might lead to the lack of effort, but the conneeta@annot be clearly indicated. For some
others, especially Martine, a positive attitudettte Finnish language and culture had
been essential in the learning process and the factor in deciding to come to Finland
in the first place. Her positive attitude had emeged her to study Finnish
independently online before coming to Finland amel positive experiences on using

the language in Finland had, then again, increbsednotivation.

Secondly, the attitudes towards English were predantly neutral or slightly positive.
English was seen as an easy tool for communicdtjoall participants. Perhaps this
attitude has had an effect on its frequent useesincan often be an easier and more
effortless choice than Finnish. Many participantgticed that even if they start a
conversation in Finnish, they still usually have revert to English at some point

anyway.

One attitude that might influence choosing Finnigher English is that some
participants considered it weird or impolite, ifégyners stay in Finland longer and only
use English in all communication, while the langriag the majority of people in the
environment is Finnish. Keeping in mind that Englisas no official status in the
country, it might feel more ‘normal’ to try to udbe local language as much as

possible.
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In conclusion, no clear connection between a aeRind of attitude and a way of using
the target language that would be applicable tgaiticipants could be detected, but
attitudes together with different aspects sucheasllof language skills seem to affect
language choices. The frequency of use has a cbond¢o learning motivation and to

how much effort is put into learning, but not tgasitive attitude alone. Therefore, a
positive attitude does not guarantee effectiveniegr and frequent use. Finnish was
characterized by the participants as a languagehntme does not learn if there is no
own motivation and constant effort, since as mahyhe participants mentioned, an

international student can survive in Finland withBinnish.

9 DISCUSSION

After presenting the key findings of the study, éva on to discuss their relation to
previous research and the original aims of theysttlte implications and suggestions
for further discussion the results offer for theldi of SA research, for professionals
working with immigrants and international studeatsd for the Finnish society as a
whole. Moreover, the study will be critically evated, paying attention to problems
that emerged during the process and reflectiondiam the study could have been
improved. Lastly, suggestions and ideas for furtsteidies on related topics will be

given.

The present study was interested in describingriateonal students’ language use in all
its diversity and the underlying attitudes, purgoard reasons, with which they explain
their language choices. During the interviews, acdme clear that language choices
were a frequently contemplated and discussed tioptbe students’ daily lives. The
findings presented in Sections 7 and 8 have demaiadtthat the target group’s uses of
English, Finnish and other languages are highlgatde and there are great individual
differences in language use depending on the yaoiebackgrounds, living situations
and future plans of the students. Obviously, thddgterences result in different
language learning goals and further affect the wanpd frequency in which each
language is used. One of the participants, Chnisteven reflected on the impact
personal goals and the environment have on orfe’sahd language use, as shown in
the following extract.
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(122) Then again it depends on where you spend ofigstur time, you know, doing what and, like,
if you are in a university environment, then yoa ezally not under pressure to use Finnish
very much, because people are all very well-vemséthglish, they use it for their work and
studies. Then if | want to work as a doctor in & or do some social work, then of course |
have to know the local language because I'm gomadwlith local people only. So it depends
what my goal is in life. (Christian)

The individual differences deserve all the emphtsay are given in the study, since the
group of international students cannot and shoudtl lbe generalized too much.
However, in the findings regarding the use of Estglihere seemed to be a great deal
more consistency, whereas the use of Finnish wa® multifaceted and different
between individuals. All in all, it is interestirtg compare the results of the thematic
analysis to the findings in Leppé&nen and Nikulaigdg (2008: 22-24), which were
presented in the Introduction section. They categdrFinnish people’s use of English
and Finnish into three types of situations: 1. asEnglish only, 2. use of English and
Finnish in code-switching, and 3. use of Finnisedmminantly mixed with elements of
English. International students’ uses of the twagleages seems to be, after all, quite

similar to the situation types of Finnish peoplese.

Based on the context types provided in the thenaatadysis, a discussion on the factors
that contribute to language choices would be icgldhere are several of them, and
some factors have already been mentioned in thlkgnfis sections, such as language
learning goals and language proficiency. A briefsary will now be given on the
most important factors that seem to affect langudmgeces in different situations within
the frames of study abroad in Finland. Firstly, tnd®ices seem to be based on pure
practicality, with the main aim being successfuhoaunication. Therefore, English was
used frequently, but also in some situations tleeaig-innish was considered better for
getting the message across, or sometimes theylagheused simultaneously in code-
switching. In these situations, the role of theeilttcutor is of importance, because
communication does not only depend on the langskilje of one speaker only. Many
participants mentioned that they had to accommoeispecially their use of English to
‘match’ the level of the interlocutor. In using Rish, on the other hand, participants
had to make judgments whether locals speak Englishot. Similar to how Finnish
speakers seem to evaluate whether a foreigner dhmilapproached in Finnish or
English based on the appearance, internationa¢stsevaluate whether a Finn is likely
to have knowledge of English based on, for examipleir age or profession. These

kinds of evaluations were reported by Nadine ands@ian, for example:
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(123) With English | tend to assume that everyomgeun the age of 30 speaks English and everyone
above it I'm not assuming they do, | ask. (Nadine)

(124) I've become good at guessing if a person tresgbak English or not in Finland. So based on
the way he or she looks like and the age and ail 8o there are some people | don't even try
in English, because I'm quite sure that it won'triwq Christian)

Secondly, a factor that also typically affects laage choices and the frequency of use
is social networks. The people one spends the mimost with undoubtedly have an
effect on how English and Finnish or the nativeglaage is used. For example, those
who reported having close relationships with Finaskinnish girlfriend, boyfriend,
close friends or a friendship family, also reportesing Finnish more frequently than
those who did not have such contact with the lpoglulation. Moreover, an interesting
detail is that even among international studentsnofriend groups consisting of
foreigners mainly, the frequency of use of Finnisim be improved through conscious
‘agreements’ to speak it and practice it togethith wther learners. An example of this
is Martine and her friends, who had agreed to uisei$h whenever possible. Thirdly, it
has already been pointed out several times thatdhtext and the environment seem to
affect students’ language use. For instance, theetsity context is highly international
and the use of English there is natural and eésstl In other contexts, for example in
rural areas or in workplaces, foreigners might cameoss more Finnish-dominated
environments and would perhaps have to changeltdmguage behavior. Fourthly, one
important aspect that has a major impact on comeation in Finnish and English is
the level of language skills in these languages.redeer, language learning
background, confidence and learning goals for uane also related to this issue. The
participants’ images of themselves as languagenéearand users seem to have a
connection to perceptions on using multiple langsag\ good example on this is a
comparison between participants Christian and KlilGhristian is bilingual and has
lived in many countries and used several languagestudies and work. For him,
multilingualism is a natural part of life, wherelltos, who grew up in a relatively
monolingual environment, found using his nativeglamge Greek and two foreign
languages in his daily life arduous and confusiiog (nderstandable reasons). When
speaking of language proficiency, knowing or nobwimg Finnish seemed to have a
great influence on language choices. This mightile to the fact that all participants
had rather good skills in English, which means thatuse of it is easy, whereas there
was more variation in Finnish skills. Learning FAsintypically starts only in Finland

and takes a great deal of effort and time. Thosgcpaants who had learned Finnish up
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to a conversational level were also eager to useeduently. In contrast, those with
little Finnish skills were compelled to communicateEnglish. Fifthly, the connection
of language attitudes to language use was anabieédlarified separately in Section 8,
and the results implied that no clear connectiomlcdobe found regarding all
participants. For some, like Martine, Ulrike andctdir, motivation to learn Finnish had
led to its frequent use, but others, like Nadind &hristian, were not using much
Finnish despite their interest towards the language last factor to be considered is a
simple thing that might affect all decisions ocoasily: the mood (how a person is
feeling at a particular time). Many participantsniiened that their language choices
might sometimes depend on the mood: on some daysféel more confident to use
Finnish and on others they might be tired to godbgh all the effort, as described by
Ulrike:

(125) But in the beginning in the shop it was nealirder for me, and sometimes still when I'm
looking for something and then in the shop, forregbke, and, say, | look where is the milk and
then sometimes | don't ask, ‘cos I'm not so sureulthe correct form of the word or
something, so some days | don't feel confidentstolzut then I look for it. (Ulrike)

On some occasions, some of the factors listed abave more importance in making
decisions about language use, and in other sinsseveral of them might be at play.
The connections are not always clear-cut, as sspecilly about the attitude aspect,
which should be kept in mind when interpreting threderlying motivations for the
participant’s choices in different contexts.

Several other aspects of the findings could beh&urtdiscussed, but I move on to
contemplate the possible implications the studyfbasesearchers, practitioners and the
society. As regards to the research on the fiel@Afand language, the present study
adds a new dimension to the understanding of SAdBgjuage use and learning in a
specific cultural setting. Local knowledge is esg#nsince findings from Germany or
the USA, for example, cannot be applied as sudhdd-innish context, not to mention
findings from highly different cultural contexts duas Asian or Arabic countries.
Trentman (2013: 458) also argues that findings fodher parts of the world cannot be
assumed to be relevant in all SA contexts and @allkocal knowledge that can be used
to enhance the pedagogy and program design in tecydar culture and location.
Another new perspective the present study provisldsow SA students perceive the

roles of Finnish and English in Finland.
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Information on international students’ language cae help SA program designers to
make the integration and language learning easier for example, offering
opportunities for contact between foreigners amdhibst culture members. This kind of
contact is sometimes taken for granted. For examgébelli-Garcia (2006: 232-233)
states that one might think SA always offers chartoeinteract with the host culture
members, but, in reality, there is notable variatio the experiences of students
participating in SA programs. According to her, sowariation can be explained with
the learner's own motivation. Similar findings wereported in the present study.
Learning Finnish seemed to have connections to mgtivation and contact to native
Finnish speakers. Churchill and DuFon (2006: 28uarthat SA program design can
affect for example the grouping of students and fthrenation of social networks,
suggesting that SA program designers can influéineechances participants have for
contact with the host culture members. Previoudistuhave found out that the type of
contact with native speakers and the scope of exgghatudents’ social networks have
an influence on the language learner’'s linguisiing during SA. By getting more
information on what kind of contact is beneficial fanguage learners in SA settings,
SA coordinators can improve the program designrdeioto facilitate the certain kinds
of beneficial contact and, hence, give internatiGtadents better chances to improve
their language skills. For example, program coattirs could include free-time
activities to the SA programs that would enablehexge students and members of the
host culture to meet and interact in meaningful svayhe exchange students’
expectations are not always met in terms of formisgcial networks and
communicating with native speakers (Dewey et al22@.13), which is something that
could be, to some extent, influenced by prograngde#\nother point to consider is the
language teaching offered to international studekdg=innish language skills would be
essential if one wishes to stay and work in FinJdrndnish language teaching should be
developed and put more emphasis on. There should Wieler variety of courses on
offer, from beginner’s courses and ‘Survival Fifmisourses to courses that focus on
the type of language skills useful for working lifdlrike emphasizes the quality of
Finnish teaching and support:

(126) Sometimes I'm not so sure, how in Finlankk liniversities and also | studied in a university
of applied science before, they don’t support thdents to learn Finnish and then in the end
they wonder maybe why they don’t stay in Finlana.l $hink it's in a way a bit stupid only to
educate them and then to wonder why they leaveusecyou need to also help them to learn
Finnish, because | think when you really study hard can use it after three, two years or
even earlier. So | think there should be more sttgpe- in Finnish learning and then more
people would also like to stay here. (Ulrike)
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Therefore, international students should be engmardo start studying Finnish even
though it is possible to survive in English aswdent in Finland, and to continue their
learning process despite possible difficulties. &mer, it should not be automatically
assumed that all foreigners arriving in Finlandéao knowledge of Finnish. Some of
them, like participant Martine in the present stuttave studied it in their home

country. Therefore, Finnish courses on differemele should be on offer. In addition to

improving Finnish teaching, short-term exchangedetis should be supported by
enhancing the availability of services in Engli§uch an opinion was expressed by

Sausau:

(127) If the university want [sic] to have moredmational students, they should have a bilingual
standard everywhere. (Sausau)

However, enhancing the status of English at unittessmight be the kind of double-
edged sword referred to in Section 3.2: Finnishvensities can improve their
internationalization by making studies and livimgEnglish easy to access, but, then
again, it does not particularly improve the intdigna of international students and their

Finnish learning.

When it comes to Finnish society, what we can |éamm the present study is that there
would be numerous persons among international stadgho are willing to stay in
Finland. We could think of new ways of making mpeFrmanent immigration easier for
them, one of which is the improvement of Finnistcteng. It could also be considered
what the local population could do in order to éetivelcome foreigners into the
Finnish working life. Perhaps evaluations aboufisiint Finnish skills in some fields
could be reconsidered and attitudes towards Finasla second language speakers
could be discussed in the society. All of the pgvtints of the present study, regardless
of their Finnish language skills, experienced thaly were always able to communicate
and successfully exchange ideas during their timé-inland, drawing on different
resources available to them. This point of viewldolbbe more often deployed, for
example, when employing foreigners. They coulddle=d to describe their experiences
on communicating with Finns instead of only lookiagcertificates on their Finnish
language abilities. Of course in some professibms ¢rucially important to be able to
communicate fluently in Finnish, but there are dbsks in which one needs to be able
to deal with communicational situations succesgfutgardless of the language used to

achieve this goal. In an article on foreigners’ &yment that appeared dylkkari, the



113

newspaper of the Student Union of the Universitypfaskyld, Tiainen and Nykanen
(2014) inform that 80 % of international degreadstuts enrolled in Finnish universities
would be interested in staying in Finland, but mosthem experience the language
issue as an obstacle. Ulrike, who had already webikea Finnish day care, has an
encouraging message for international studentnpigrto stay and apply for work in

Finland:

(128) Sometimes | feel like people are, when thaylme want to stay in Finland but then they think
it's about the language and stuff, | would sayi€ally possible to learn, you just really have
to study. | mean English, you learn it when yourhadio or see movies, but Finnish, | think
it's a language you really have to sit down andrieéJlrike)

Using Ulrike’s work experience as an example, leayrFinnish can be very intensive
in working life. Therefore, employers should keep mind that foreigners should
perhaps not be required to have a native-like @iy in Finnish when starting work,

but they will likely improve notably and very fashce they are in the working life.

Having introduced some implications that could bastdered on the basis of the study,
| proceed to evaluate the strengths, weaknessespassible aspects that could be
enhanced in the study. First of all, the study giaaswers to the research questions and
has the strength of offering a broad picture ofdhferent ways in which international
students use languages during their stay in Finlgadous different points of view are
represented in the findings. Having said that, tiiue scope of the diversity of SA
students’ experiences is of course not includetthénstudy, as it only focuses on eight
participants. The low number of informants coulddoiicized, but the nature of the
study is a case-study that aims at improving urtdedsng, not providing only statistical
information, on the topic. One point that has tonentioned about the participants is
that they might not be the most representativegadunternational students in Finland,
at least not of exchange students, whose propadriitire participants was rather low. In
addition, self-selection of participants seems #&wehresulted in involving mainly
international students who demonstrated an intdmgards languages and language
learning. Some participants mentioned in the inésvg that the majority of
international students are actually exchange stsdeand according to their
experiences, the majority of exchange studentsnateas interested in languages
(especially Finnish) as themselves. If the findinfishe present study are compared to
those in Ronkd’s (2013) MA thesis (referred to ict®n 3.3), it is evident that her

participants represented more the ‘average Erastutents’, who wish to improve
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their English skills during their exchange and aoé particularly interested in learning
Finnish, at least not to a high level. Among hettipgpants, the proficiency in English
was perhaps lower, and therefore they used also tla¢éive languages frequently,

whereas the present study provided opposite results

During the different phases of conducting the stuespecially at the interpretation
phase, some problems arose. One of the aspectsdhded to be considered when
interpreting the data was that in the questionni@nguages were treated as separate
units, which did not reflect the way at least oaetipipant, Christian, saw his language
use. He brought up in the interview that for himvéds at times difficult to estimate the
time spent on using English and Finnish separategcause he often mixes the
languages and, therefore, it was difficult to aigtiish his English and Finnish language

use separately.

(129) There is no strict linguistic separation ig daily life to Finnish and English so much.
(Christian)

He seems to regard his language skills as reso(eésed in Section 4.2), which he

deploys when each of them might be useful, astititesd in this passage:

(130) Christian: Many things are written in bilirjdorm, like in Sonaatti (student cafeteria), ferm
might fill out, so then | take a glance at whatelamiguages are there, also it's not so
strictly [sic].

Interviewer: So you use what'’s available to you?
Christian: Sure, sure. Yeah, whatever helps. Ifraally screwed up, | might even read the
Swedish on packages, | mean, I'm a German natigakgy, sometimes it helps.

For others, referring to English and Finnish asas#ie languages did not seem to be
problematic. However, they also faced some chadlerig estimating how much they
used each language daily or weekly for differentppaes. For example, speaking
Finnish in service situation rarely happens foredain time without interruptions, but
the category consists of several smaller interastithhat need to be summed up. The
strict categories or situation types did not eittete into account that for example
speaking and listening usually take place in teesaommunicational situation, which
makes distinguishing them from each other difficEstimating was also difficult due
to the fact that at different times and differaming situations the language use might
be considerably different. For instance, many pigrdints mentioned that their language

behavior and learning goals had undergone somegebainom the beginning of their
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stay to the present moment. For example Nadine Wnke report on this kind of

issues:

(131) I had quite high goals when it came to Fihnidien | started, | was like, ok, I'll do Finnish 1
(a beginners’ Finnish course) in the first semeatel 2 in the second and so on. Yeah I've cut
that down a little bit. (laughs) (Nadine)

(132) Well, this now changed, but before | stattediork in the daycare, | always used English for
example for simple things when | went to the shog asked something, because | feared that
it's wrong but then luckily | came to the point whd don’t care anymore. (laughs) So now |
would say that I'm like over this, that I'm likedéng unsecure, I'm just speaking. (Ulrike)

In addition, those participants who had been tdalfith before as an exchange student,
for example Sausau and Victor, expressed that lweguage use had notably changed
from those time compared to what it was now, mathlg to improving in Finnish and

increasing its use in daily life.

The study revealed an insight into the internafishadents’ language use and attitudes,
but a much more could still be done in order toarsthnd their experiences better.
Further studies on international students, languagge attitudes and learning could
concentrate on several issues that were not cowertee present study or have not been
discussed in earlier literature. Some suggestiaiatad to these themes will be
presented next. Firstly, regarding language usesaathl networks, the most central
question would be what types of contact and whad kif social networks are the most
useful for language learning. The present study ihgdied that contact to native
Finnish speakers seems to have a notable influencd=innish learning, but
understanding of the connection could be deepdhechuld also be interesting to find
out, how contact with native and non-native speakduring SA affects language
learning. Secondly, the study triggered some qoestiabout English learning in
Finland. It is unclear whether separate languageses for exchange students are more
beneficial than mixed groups of international andal students. At least the latter
option might increase the exchange students’ pitiisib to get to know Finnish
students, and vice versa. Another interesting tapidook at would be the type of
English that foreigners encounter and learn in &fdl What is Finland like as a
learning environment for those students wishingniprove their English language
skills, compared to the ’inner circle countriesér(h by Kachru 1986) such as the
United Kingdom, the USA and Australia? As the exgestudents in Ronka’s thesis
study (2013), the participants of the present stegprted improvement in their English



116

skills, but it could be asked what kind of EnglishEnglishesthey actually learn in
Finland. Section 3.1 referred to a comment by Hakul et al. (2009: 77), who state
that English in the Finnish society has many foand is used in a variety of ways.
Mufwene (2010: 43-47) also writes about how Engksitering new locations always
transforms into an ‘indigenized’ variety by gettimjluences of the local language and
a different culture. Therefore, it has to be aceéhat there will not be one single form
of ‘Global English’. Perhaps international studer&arn, or at least learn to
accommodate to, various different ways of usingliEhgvhile they interact with Finns
and other international students from all overloeld. Thirdly, an interesting aspect of
multilingual communication among international st in Finland to investigate
would be code-switching: How could code-switchingaag international students be
further described? To what extent does code-switchetween English and Finnish (or
between other languages) appear in the internatgindents’ communication? What
kind of functions does it have? The present stutdly discusses the topic briefly, but
code-switching could be on its own an interestiogid to look at in more detail.
Fourthly, an aspect that was originally part of tesearch questions but had to be later
omitted in order to better focus on other issuasthe role of the environment in
language choices. How does Finland as a host gouafitect international students’
language choices? What are the specific cultuaas that either enhance or inhibit
contact to native speakers and language learningt®ins? The last suggestion for
further studies is to expand the understandingavaidners’ language attitudes. The
present study raised questions on the kind of factieat contribute to international
students’ language attitudes and how their attgudaht change during the stay in the
host country. Another interesting point of view Wwbe to conduct research on Finnish
people’s attitudes towards speakers of Finnish dsreign language and different

accents.

In addition to the many directions that the studinped out for further research, some
practical questions for international students padple working with them were also
raised. For example, what could the individual siud and the program designers do in
order to increase contact between internationalestis and locals? How could syllabus
designers of the host universities better reath¢oindividual language learning needs
of international students? These and many othestmgquns are still open, which only
confirms the image of the field of study as diveasd dynamic.
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10 CONCLUSION

The present study is relevant, because it deals avitontemporary topic: study abroad
and language use. In all parts of the world, studesbility is increasing and more and
more people take part in SA programs. The factoas form every individual study
abroad experience are various and have not yet tessmarched enough. SA offers
opportunities but also poses challenges, includinjure shock and struggles with
language learning. However, the feeling of beinip ab overcome challenges of these
kinds during the time abroad can often be sigmifida personal growth and, therefore,
lead to perceiving the study abroad experiencauasessful (McLeod and Wainwright
2009: 69). In addition, individuals have differemtotives for participating in SA
programs and expectations of the experience. Hatwey abroad programs need to be
developed to meet the needs of the individual stisd@nd for that purpose it is crucial
to have information on and be aware of differengeass of the lives of SA students.
According to Dewey et al. (2012: 112), study abrpesjram design can and should be
improved based on research findings.

One of the most important reasons for studyingUagg use and language attitudes is
their possible connection to language learning. agstnding how SA students spend
their time and how they use and perceive languagk(sng their stay could help to
analyze what type of interactions and what amo@targuage contact can be related to
language learning. In other words, contact to measpeakers and attitudes towards
languages are assumed to have an impact on landeageng, but it is still rather
unknown what type of contact is (the most) benafiand how exactly attitudes affect
learning. Furthermore, language learning enhanogsgration into a new society.
Referring to Section 1, integration of internatibetudents would be ideal since they
could be possible new immigrants, the kind of etkatavorkforce that Finland needs in
the future. The need for workforce from abroad desifrom the fact that Finland, as
most Western countries, is in a situation wheredgitmving number of elderly people
and the relatively small birth rate is creatingr@asing pressure on the welfare system
and the national economy. As found out in the prestudy, many exchange and
degree students would be interested in staying vaoxking in Finland after their
studies, but mastering the local language was afported as the major stumbling
block. As a consequence of this finding, solutibtmsmproving the Finnish language

learning of international students should be diseds Another challenge for Finland is
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to maintain the strong status of the national laggs while increasing the
internationalization, for example in higher edueatiby enhancing the possibilities to

use English in the country.

To sum up, information provided by the present wtedn be useful for several

purposes. Firstly, it adds to the understandin§AEs and foreigners’ language use in
Finland. Therefore, it contributes to the fast-grayvresearch field of study abroad,
which is nowadays understood as very tightly relatecertain locations. It can also add
a new dimension to research on language use armglidge attitudes in Finland.

Secondly, the study can inform people working vth students and immigrants, such
as language teachers, university staff, and evesr pwdents. It might also be

interesting for future SA students planning to gtudFinland, as it might give insights

on what they can expect from the experience and pmvious SA students have
perceived the linguistic situation in Finland. Ty, the study can help to raise
awareness on different experiences of internatishadents in Finland and hopefully
result in discussion and re-evaluation of attitutbegards foreigners and their language
use in the Finnish society.
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12 APPENDICES

Appendix 1: Questionnaire
Questionnaire:

International students’ language use during their gchange in Finland

The responses that you give in this questionnaiitdoes kept confidential, if you wish
so. This cover sheet is to allow the researchassociate your responses with your
name if needed. However, only the person enterouy yesponses into the computer
will see this name. If you choose to be an anonymoiormant, an identification
number will be used in place of your name whenrrigfg to your responses in
publications. Every effort will be made to keep yoesponses confidential. The
information that you provide will help us to betterderstand the experiences of
international students in Finland. Your honest deathiled responses will be greatly

appreciated. Thank you for your cooperation!

Please tick one of the following options:
Option 1: | want my own name to be used inigabbns when referring to my
answers.

_____Option 2: | want this nickname to be used:

Option 3: | want to give anonymous informatidn.identification number will be

used instead of my name in publications.

Name:

Please take your time filling out the questionnaivkich consists of three parts:
Part 1:Background Information

Part 2:Use of English during Exchange in Finland

Part 3:Use of Finnish during Exchange in Finland
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Part 1: Background Information

PERSONAL INFORMATION

1. Gender: Male_ Female__ Not applicable_

2.Age:

3. Country of birth:

4. How long have you been in Finland? nenth weeks

5. What is your exchange status?
a) Erasmus exchange for 1 semester
b) Erasmus exchange for 2 semesters
c) Other exchange program, which and how long?

d) Degree student (Master’s level)
e) Doctoral student

f) Other status (please specify): -

6. What is your major subject?

7. Which situation best describes your living agements in Finland?
a) | live in the home of a Finnish-speaking family.
b) I live in a shared student apartment.
1) | have a flatmate who is a native or fluent shrspeaker.
2) | have a flatmate who is a native or fluent Estgbpeaker.
3) | live with others who are NOT native or flugahnish or English speakers.
c) | live alone in an apartment.

f) Other (please specify):

8. Had you ever been to Finland before your excbgmsgiod? Yes No

8a. If yes, when?

8b. Where?

8c. For how long?

8d. For what purpose(s)?
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LANGUAGE SKILLS

9. What is/ are your native language(s)?

10. What language(s) do you speak at home / with family?

10a. If more than one, with whom do you speak edthese languages?

11. In what language(s) did you receive the majaityour precollege education?

11a. If more than one, please give the approximateber of years for each language:

12. In the boxes below, rate your language abititgach of the languages you know.
Use the following ratings:

0) None 1) Poor, 2) Good, 3) Very good, 4) Nativetivelike’.

How many years (if any) have you studied thesedaggs?

Language Listening | Speaking| Reading| Writing Number of
years of

study

English

Finnish

Other:

Other:

Other:

Other:

USE OF ENGLISH AND FINNISH PRIOR TO THE EXCHANGE SE MESTER
15. On average, how often did you communicate wattive or fluent speakers of
Englishin Englishin the year prior to the start of the exchangeéogér

0) never 1) a few times a year 2) monthly 3) weeRlgaily
16. On average, how often did you communicate néttive or fluent speakers of
Finnishin Finnishin the year prior to the start of the exchangeéogér

0) never 1) a few times a year 2) monthly 3) weeRlgaily
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Part 2: Use of English during Exchange in Finland

1. Please list all theenglish courses you are taking this semester. This include

English language courses as well as content areaucges in the English language.

For the following items, please specify:

1) how manydays per weelou typically used English in the situation inde, and

i) on average how martyours per dayou did so.

All the questions below refer to your language diseng the past one month, or, if you
have stayed in Finland longer, during the wholg staaverage. Circle the appropriate

numbers.

SPEAKING ENGLISH

2. On average, how much time did you spengbeaking, in English, outside of class
with other English speakers?

Typically, how many days perweek? 0 1 2 4 5 6 7

On those days, typically how many hoursperda92l 2 3 morethan 4

3. Outside of class, | tried to speak English to:
3a. my teachers
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pe?dag—1 2 3 more than 4

3b. friends who are native or fluent English speaks
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4

3c. classmates
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?da®—1 2 3 more than 4

3d. strangers who | thought could speak English
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”dag—1 2 3 more than 4
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3e. a host family, English-speaking flatmate, or ber English speakers in the
student housing area

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pef?dag-1 2 3 morethan4

3f. service personnel
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”da@—-1 2 3  more than 4

3g. other; specify:

Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours peflda@—-1 2 3  more than 4

. How often did you use English outside the clagsmm for each of the following

purposes?

4a. to clarify classroom-related work or to discusgroup work

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pe?dag—-1 2 3 morethan4

4b. to obtain directions or information (e.g., “Whee is the post office?”, “What
time is the train to...?”, “How much does this cost?)

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pefPdag—-1 2 3 morethan4

4c. for superficial or brief exchanges (e.g., greigs, “Please pass the salt”, “I'm
leaving” etc.) with your host family, English-spealkng flatmate, or
acquaintances in the student housing area

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pef?dag-1 2 3 morethan4

4d. extended conversations with your host family, Bglish-speaking flatmate,
friends, or acquaintances in the student housing aa

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pef?dag-1 2 3 morethan4
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READING IN ENGLISH

5. How much time did you spend, overall, imeading in English outside of class?
Typically, how many days perweek? 0 1 2 4 5 6 7

On those days, typically how many hours perda92l 2 3 morethan4

5a. reading English magazines, newspapers or novels
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?da—1 2 3 more than 4

5b. reading schedules, announcements, menus, ane tike in English
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”dag—-1 2 3 more than 4

5c. reading e-mail or web pages in English, includg Facebook, Twitter etc.
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4

LISTENING TO ENGLISH

6. How much time did you spend, overall, iistening to English outside of class?
Typically, how many days perweek? 0 1 2 4 5 6 7

On those days, typically how many hours perda921l 2 3 morethan4

6a. listening to television and radio in Englis
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”dag—-1 2 3 more than 4

6b. watching movies or videos in English
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4

6¢. listening to English-language songs
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4

6d. trying to catch other people’s conversations ifEnglish
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”dag—-1 2 3 more than 4
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WRITING IN ENGLISH

7. How much time did you spend, overall, invriting in English outside of class?
Typically, how many days perweek? 0 1 2 4 5 6 7

On those days, typically how many hours perda@?1 2 3 morethan4

7a. writing homework assignments and other studrelated texts in English
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pePdag—-1 2 3 morethan4

7b. writing personal notes, letters or e-mailn English
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours peffda@—-1 2 3 more than 4
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Part 3: Use of Finnish during Exchange in Finland

1. Please list all thé=innish courses you are taking this semester. This include

Finnish language courses as well as content areaucses in the Finnish language.

For the following items, please specify:

1) how manydays per weelou typically used Finnish in the situation indexd and

i) on average how martyours per dayou did so.

All the questions below refer to your language diseng the past one month, or, if you
have stayed in Finland longer, during the wholg staaverage. Circle the appropriate

numbers.

SPEAKING FINNISH

2. On average, how much time did you spengbeaking, in Finnish, outside of class
with other Finnish speakers?

Typically, how many days perweek? 0 1 2 4 5 6 7

On those days, typically how many hoursperda92l 2 3 morethan 4

3. Outside of class, | tried to speak Finnish to:
3a. my teachers
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pe?dag—1 2 3 more than 4

3b. friends who are native or fluent Finnish speakes
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4

3c. classmates
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?da®—1 2 3 more than 4

3d. strangers who | thought could speak Finnish
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”dag—1 2 3 more than 4
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3e. a host family, Finnish-speaking flatmate, or dter Finnish speakers in the
student housing area

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pef?dag-1 2 3 morethan4

3f. service personnel
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”da@—-1 2 3  more than 4

3g. other; specify:

Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours peflda@—-1 2 3  more than 4

. How often did you use Finnish outside the classom for each of the following

purposes?

4a. to clarify classroom-related work or to discusgroup work

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pe?dag—-1 2 3 morethan4

4b. to obtain directions or information (e.g., “Missa on posti?”, “Milloin on
seuraava juna...?”, “Paljonko tama maksaa?”)

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pePdag-1 2 3 morethan4

4c. for superficial or brief exchanges (e.g., greeigs, “Antaisitko suolan?”,
“Olen lahdossa” etc.) with your host family, Finnish-speaking flatmate, or
acquaintances in the student housing area

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pef?dag-1 2 3 morethan4

4d. extended conversations with your host family, iBnish-speaking flatmate,
friends, or acquaintances in the student housing aa

Typically, how many days perweek? 0 2 3 4 5 6 7

On those days, typically how many hours pef?dag-1 2 3 morethan4
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READING IN FINNISH
5. How much time did you spend, overall, imeading in Finnish outside of class?
Typically, how many days perweek? 0 1 2 4 5 6 7

On those days, typically how many hoursperda92l 2 3 morethan4

5a. reading Finnish magazines, newspapers or novels
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”dag—1 2 3 more than 4

5b. reading schedules, announcements, menus, ane tikke in Finnish
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef”2dag—1 2 3 more than 4

5c. reading e-mail or web pages in Finnish, includg Facebook, Twitter etc.
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4

LISTENING TO FINNISH

6. How much time did you spend, overall, iistening to Finnish outside of class?
Typically, how many days perweek? 0 1 2 4 5 6 7

On those days, typically how many hours perda921l 2 3 morethan4

6a. listening to Finnish television and radio
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pefP”da9—1 2 3 more than 4

6b. watching Finnish movies or videos
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4

6¢. listening to Finnish songs
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4

6d. trying to catch other people’s conversations ifrinnish
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pef?dag—1 2 3 more than 4
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WRITING IN FINNISH

7. How much time did you spend, overall, invriting in Finnish outside of class?
Typically, how many days perweek? 0 1 2 4 5 6 7

On those days, typically how many hours perda@?1 2 3 morethan4

7a. writing homework assignments and other studrelated texts in Finnish
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours pePdag-1 2 3 morethan4

7b. writing personal notes, letters or e-mailn Finnish
Typically, how many days perweek? 0 2 3 4 5 6 7
On those days, typically how many hours peffda@—-1 2 3 more than 4
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Appendix 2: Semi-structured Interview Plan

Own description of use of Finnish and English:

How would you describe your use of English and hiefore the exchange?
How would you describe your use of English and Kinmow?

What kind of reasons can you give for choosingse English in certain situations?
What kind of reasons can you give for choosings® kinnish in certain situations?

Language learning goals:

What are your personal language learning goalsi\gwour stay in Finland considering
English and Finnish (and other languages)?

Confidence, successful communication:

Do you feel confident speaking English/ Finnish?
How successfully do you communicate in Englishhish?
Are you happy with your own abilities to commungat English/ Finnish?

What kind of difficulties do you face when you toyuse these languages?

Use of other languages:

How much do you speak a language other than Engtisinnish to speakers of that

language (e.g., Chinese with a Chinese-speakiagd)?

Attitudes:

How do you perceive/ what is your opinion of thegkish language?

How do you perceive/ what is your opinion of tharksh language?

(How useful is it to you / how does it sound...?)

How do you perceive the roles of Finnish and EiginsFinland?

How do you perceive the roles of Finnish and Emglisyour own life?

How do you find Finnish-speaking people?

How about English-speaking people, how would yolindethem and what is your

opinion on them?
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Appendix 3: Questionnaire Data

ENGLISH

Question 2: Speaking English outside of class

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 6 7 7 4 3 6 7 6; 7
Hours per day| 3 3 2 2 2 2 3 44 2

Question 3a: Speaking English to teachers

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 4 4 5 0 2 0 1 1 0;1;4

Hours perday] 0-1 0-1 2 0-1 0-1 0 2 041 01

Question 3b: Speaking English to friends who ateveaf fluent English speakers

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE

Days per week 3 6 7 6 4 0 2 7 6; 7

Hours perday] 0-1 2 2 2 2 0 0-1 4+ 2

Question 3c: Speaking English to classmates

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE

Days per week 4 4 5 1 4 2 7 1 4
Hours per day| 2 4+ 2 0-1 0-1 0-1 0-L 041 041

Question 3d: Speaking English to strangers

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE

Days per week O 3 2 7 0 0 1 3 0
Hours per day| 0 0-1 0-1 0-1 0 0 0-1L 041 01

Question 3e: Speaking English to host family, flattenor people in the housing area

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 1 4 3 6 2 1 noreply 2 2
Hours per day] 0-1 0-1 0-1 0-1 0-1 0-1 no replp-1 0-1

Question 3f: Speaking English to service personnel

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 1 4 1 3 1 0 0 3 1

Hours perday] 0-1 0-1 0-1 0-1 0-1 0 041 071 041

Question 4a: Using English to clarify classroonated work

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE

Days per week 3 3 3 1 2 2 5 3 3

Hours perday] 0-1 2 0-1 0-1 2 0-1 2 041 01
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Question 4b: Using English to obtain directionsnéormation

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week O 5 1 1 3 0 0 2 0
Hours per day| 0 0-1 0-1 0-1 0-1 0 0-1 011 041
Question 4c: Using English for superficial or bréadchanges

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 1 7 2 7 6 0 noreply 7 7
Hours perday] 0-1 0-1 0-1 0-1 0-1 0 no rephA+ 0-1
Question 4d: Using English for extended conversatio

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor| MODE
Days per week 2 5 5 5 1 3 noreply 7 5
Hours per day| 2 0-1 3 2 0-1 3 no replyd+ | 0-1; 2; 3
Question 5: Reading in English outside of class

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per wee 7 7 7 7 7 5 7 7 7
Hours per day| 3 3 4+ 2 4+ 2 4+ 2 2,4+
Question 5a: Reading English magazines, newspapecvels

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 6 7 1 5 3 1 2 1,6
Hours per day| 2 2 4+ 0-1 2 0-1 0-1 041 0-L

Question 5b: Reading schedules, announcementharite¢ in English

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 6 7 5 7 3 7 3 7
Hours perday] 0-1 0-1 0-1 0-1 0-1 0-1 041 01l 071
Question 5c¢: Reading e-mail or webpages in Engiigitiding Facebook,
Twitter etc.

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per wee 7 7 7 7 7 7 7 7 7
Hours per day| 3 0-1 2 2 4+ 2 2 4+ 2
Question 6: Listening to English outside of class

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 6 7 7 7 7 6 7 7 7
Hours per day| 2 4+ 4+ 2 3 2 2 4+ 2
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Question 6a: Listening to television and radio ngksh

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 7 7 3 3 2 1 4 3,7
Hours perday] 0-1 0-1 4+ 0-1 0-1 0-1 041 2 041

Question 6b: Watching movies of videos in English

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 3 7 1 7 6 4 7 7
Hours per day| 2 2 2 2 2 2 0-1 4+ 2

Question 6c¢: Listening to English-language songs

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 7 7 2 7 4 7 5 7
Hours per day| 2 2 4+ 0-1 2 0-1 0-1 041 0-11

Question 6d: Trying to catch other people’s conagoss in English

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 4 5 7 4 1 0 6 4 4
Hours perday] 0-1 0-1 0-1 0-1 0-1 0 041 071 041

Question 7: Writing in English outside of class

Sausay Christian| Nadine| David | Miltos| Martine| Ulrike | Victor | MODE
Days per week 5 7 7 2 7 3 6 4 7
Hours per day| 3 2 0-1| noreply 2 0-1 4+ 0-1 0-1

Question 7a: Writing homework assignments and athety-related texts in English

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 5 4 7 2 7 2 5 3 2,57
Hours per day| 2 2 2 3 4+ 0-1 44 0-L 2

Question 7b: Writing personal notes, letters oratm English

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 4 7 7 7 7 0/1 3 4 7
Hours per day] 0-1 0-1 0-1 0-1 3 0-1 041 011 011
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FINNISH
Question 2: Speaking Finnish outside of class

Sausay Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 6 1 6 1 7 7 7 6;7
Hours per day| 2 0-1 0-1 0-1 0-1 2-3 3 Y. 0-1
Question 3a: Speaking Finnish to teachers

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 3 1 0 0 0 2 1 3 0
Hours perday] 0-1 0-1 0 0-1 0 0-1 0-1 041 041

Question 3b: Speaking Finnish to friends who ateveaf fluent Finnish speakers

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 4 4 1 2 0 4 7 7 4
Hours perday] 0-1 0-1 0-1 0-1 0 2 4+ 2 0-L
Question 3c: Speaking Finnish to classmates

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 2 4 0 0 0 0 3 4 0
Hours perday] 0-1 0-1 0 0-1 0 0 0-1 2 0-1L
Question 3d: Speaking Finnish to strangers

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 5 3 1 1 0 1 3 7 1
Hours perday] 0-1 0-1 0-1 0-1 0 0-1 041 071 041

Question 3e: Speaking Finnish to host family, flatenor people in the housing area

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 5 3 1 1 0 5 1 7 1
Hours per day| 2 0-1 0-1 0-1 0 0-1 2 041 0-1
Question 3f: Speaking Finnish to service personnel

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 3 4 1 4 0 5 6 7 4
Hours perday] 0-1 0-1 0-1 0-1 0 0-1 041 011 041
Question 4a: Using Finnish to clarify classroonatedl work

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per wee 1 0 0 0 0 1 0 4 0
Hours per day| 2 0 0 0 0 0-1 0 0-1 0
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Question 4b: Using Finnish to obtain directionsndormation

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 5 5 0 5 1 4 2 7 5
Hours perday] 0-1 0-1 0 0-1 0-1 0-1 041 011 011

Question 4c: Using Finnish for superficial or breaichanges

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE

Days per week 5 7 1 3 1 5 3 7 1;3:5;

Hours perday] 0-1 0-1 0-1 0-1 0-1 0-1 041 01l 0-

Question 4d: Using Finnish for extended conversatio

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 2 0 0 0 0 4 7 7 0
Hours per day| 2 0 0 0 0 3 2 2 0

Question 5: Reading in Finnish outside of class

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 6 2 7 5 0 6 2 4 2;6
Hours perday] 0-1 0-1 0-1 0-1 0 0-1 041 2 041

Question 5a: Reading Finnish magazines, newspap@eisvels

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 5 1 1 2 0 5 1 2 1

Hours perday] 0-1 0-1 0-1 0-1 0 0-1 041 0:1 041

Question 5b: Reading schedules, announcementsaniéte in Finnish

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE

Days per week 6 2 7 5 0 6 2 4 2,6
Hours perday] 0-1 0-1 0-1 0-1 0 0-1 041 2 041

Question 5c: Reading e-mail or webpages in Finninstiiding Facebook,

Twitter etc.

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 4 1 7 4 1 7 7 4 4;7
Hours per day| 2 0-1 0-1 0-1 0-1 0-1 041 2 041

Question 6: Listening to Finnish outside of class

Sausal Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 7 5 7 6 7 7 7 7 7

Hours per day| 4+ 0-1 2 0-1 0-1 3 2 041 0-L
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Question 6a: Listening to television and radio imnsh

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 6 0 7 4 2 5 7 5 5,7
Hours per day| 2 0 0-1 0-1 0-1 0-1 0-1 011 041

Question 6b: Watching movies of videos in Finnish

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 6 1 7 1 0 0 1 3 1
Hours per day| 2 2 0-1 2 0 0 0-1 0L 0-1;2

Question 6¢: Listening to Finnish-language songs

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 5 2 7 4 3 7 1 3 3,7
Hours perday] 0-1 0-1 0-1 0-1 0-1 0-2 041 01l 071

Question 6d: Trying to catch other people’s cora®oss in Finnish

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 5 5 7 5 1 6 7 2 5
Hours perday] 0-1 0-1 2 0-1 0-1 0-1 041 011 041

Question 7: Writing in Finnish outside of class

Sausau Christian| Nadine| David | Miltos | Martine| Ulrike | Victor | MODE
Days per week 4 1 1 0 0 5 7 2 0;1
Hours perday] 0-1 0-1 0-1 0 0 0-1 0-1 Y. 0-1

Question 7a: Writing homework assignments and athety-related texts in Finnish

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 2 0 2 0 1 2 3 2 2
Hours perday] 0-1 0 0-1 0 2 2 0-1 2 0-1; 2

Question 7b: Writing personal notes, letters oratim Finnish

Sausau Christian| Nadine| David | Miltos | Martine | Ulrike | Victor | MODE
Days per week 3 1 1 0 1 5 2 2 1
Hours perday] 0-1 0-1 0-1 0 0-1 0-1 041 071 041




