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1 INTRODUCTION

Without a doubt, English is nowadays one of the tmmislely spread and spoken
languages. Its position as a worldwillegua francaoriginates from the times of the
British Empire and the rise of America after the@wd World War. Many companies
choose to use English as their language of comratioit English is one of the most
popular foreign languages taught in schools in BeroAdvertisements bombard
English slogans and phrases non-stop on TV, magszimwspapers and billboards.
Television programs, films, books and music produiceEnglish are readily available

almost everywhere.

This constant onslaught of English has promptedethireactions around the world.
While most agree that having at least a basic kadgé of English is important, some
have become worried that smaller languages wilbbec endangered due to English

dominance. This has been the case also in Finland.

Finland has two official languages, Finnish and &sle Although these two languages
are fairly stable and prestigious in Finland or estiNordic countries, they have
relatively few speakers on a global scale. Perlitaigsbecause of this that the Finnish
education system has paid special attention tohtegcFinnish children foreign
languages. From early on Finnish schools have geavstudents with the opportunity
to learn languages such as German, French andsEnigliaddition to Swedish and
Finnish. During the last few decades, English haisegl more and more prominence
and nowadays one could say that all Finnish childre taught at least the most basic

English skills at some point of their schooling.

Whilst most agree that having basic skills in Esfglis good, a growing number of
Finns are worried about their language. Nowadays fitot entirely uncommon to see
letters-to-the-editor in Finnish newspapers argulmat English is ruining the Finnish
language, whether it is a worry for the Finnishalmalary and the growing number of
words borrowed from English or for the Finnish graar and the use of anglicisms.
Some have even gone as far as to say that Finlamdhas three official languages:

Finnish, Swedish and English.
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Recent studies focusing on Finns and languageiarie have shown that the Finnish
national identity is still closely connected witimbuage, as it has been from the earliest
stages of national awakening. Finns are proud,saomde even fiercely protective, of
Finnish. This, however, does not mean that Finngldvbhave an all-around negative
attitude towards other languages. In fact, mostlistu focusing on the language
attitudes of Finns have found that Finns generally positively interested in other
languages. Indeed, Finns are generally rationtiersense that they see the usefulness
of Finnish on the global level and understand thairder to be able to take part in the

current globalizing world, they need other languslgesides Finnish or Swedish.

The present study has a keen interest in langutijedas, especially those held by
Finnish university students of English towards Euenish and English languages. The
purpose of the present study is to identify thee$ypf interpretative repertoires that
students of English draw upon when discussing Bhgénd Finnish. Interpretative
repertoires are seen as building blocks of diseoumat can be used to construct
attitudes. A discourse analysis of a set of seet@ompletion tasks that the participants
filled in twice during their studies, once in 2086d once in 2010, was conducted in
order to achieve an understanding of the repesoirbe data was gathered as part of a

larger research project, From novice to experhéUniversity of Jyvaskyla.

The present study has been organised so thatHieskey concepts, relevant theories
and previous research will be reviewed. This isittilowed by introducing the present
study and discussing its aims, participants, dath methodology. The results of the
present study will then be reported. Finally, tlaidity of the present study will be

discussed and some last conclusions will be drawn.
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2 THEORETICAL BACKGROUND

This chapter will introduce concepts and theorftest fare particularly relevant for the
present study. First the concept of attitudes Wwdél examined on a general level,
followed by a more detailed look at language atetispecifically. Next, a brief review
of different approaches doing research on langutiteides will be presented, where
special attention will be paid on the discourselyditaapproach. This part will also
review various studies on language attitudes. Kins¢veral language attitude studies

conducted in Finland will be reviewed.

2.1 Attitudes: A brief history

The topic of attitudes has been an interest forymasearchers in applied linguistics
and sociolinguistics. Although research on attitude traditionally associated with
psychology, attitude research is also prominentiglds such as applied linguistics,
politics and pedagogy. This interest in attitudes anly shows in the academic context
but also in our everyday lives through media. Neapgps and TV programs report
every now and then on the changes in the attittrdesphere. Guides on leadership and
workplace management often emphasise the importainattitudes. The keen interest
in attitudes, whether academic or non-academimastly based on the assumption that
by understanding the underlying attitudes peopleeh# is possible to predict their

behaviour.

This section will first introduce various definitis for the termattitude This will be
followed by a description of the way attitudes h&eglitionally been regarded: the view
of attitude structure as well as the acquisitiod anange of attitudes will be examined.

Lastly the concept danguage attitudewiill be introduced.

2.1.1 Definition of an attitude

It seems that there are quite a few definitionsthar termattitude some with heavy
emphasis on a specific point, some with no emphaisiall, some broad, and some
narrow. Allport (1954, as quoted in Garrett 2019) dlefined an attitude as "a learned

disposition to think, feel and behave toward a @ersr object in a particular way”.
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Sarnoff (1970, as quoted in Garrett 2010: 20) enatiher hand defined an attitude as "a
disposition to react favourably or unfavourablyata@lass of objects”. The first of the
definitions includes the idea that attitudes doardy show in the way people feel about
things, but also in the way they think and acals$b includes the idea that attitudes are
something that we learn. Sarnoff's definition imgds the idea of positivity and
negativity. So, a person's attitude is a learney efaeacting to an object, and it can be
situated somewhere between the two extremes ofjlmeigative or positive. This sort of
a definition for an attitude can also be calledemntalist definition. Attitudes are seen as
mental entities that reside somewhere in a persoinsl and only come into view
through action. Attitudes can thus be studied, dgample, through interviews or

questionnaires.

Another, more recent definition of an attitude ieg by Crano and Prislin (2006: 347),
who state that "an attitude represents an evakiatitegration of cognitions and affects
experienced in relation to an object. Attitudes #re evaluative judgements that
integrate and summarize these cognitive/affece@actions”. In addition, they mention
that attitudes may fluctuate from weak to strongiclv in turn causes variation in their
persistence and resistance, and the consistenaeéetattitudes and behaviour. This

definition essentially encompasses the same ideti®ae given by Allport and Sarnoff.

According to Palermino et al. (1984: 179) the dé&fins of an attitude mentioned above
fail to express that attitudes always exist withinertain context. Thus attitudes are not
static entities but rather dependent of the sibuatiney are expressed in. It is impossible
for an object to be permanently branded as songe{isitive or negative. Palermino et
al. stress that attitudes should rather be seetheaselationship between the person
holding the attitude and the attitude object: atrehship that is always dependent of

the context.

The context-dependency of attitudes is emphasispdcelly by Potter and Wetherell
(1987). They question the mentalist view of atw@sidand propose that instead a
constructionist view of attitudes should be adopkmiter and Wetherell note (1987: 35)
that, as everyday life shows, people often expegggides which conflict with one
another. Thus it proves problematic to try to defimhat the actual underlying attitude

even is. Potter and Wetherell suggest that insw@fadttying to achieve some all-
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encompassing understanding which would explainttedse conflicting attitudes, the

focus should be on how, when and why those spedaifttudes are expressed.
According to Potter and Wetherell (1987: 33-34)cdigse is always constructive in
nature, meaning that accounts of events and obgeetsised to construct reality. This
construction also always serves a purpose. Thiajmg back to attitudes, the interest
should be in discovering how attitudes are congdidinguistically, what occasions

attitudes are expressed on and what the purposgpoéssing the attitudes, through the

linguistic means that are made use of, is.

Palermino et al. and Potter and Wetherell are m@tanly ones to support the idea of
attitudes as social constructions. Eiser (1987} dlsb argues that an attitude "is both a
subjective experience and a social product, ande#pgession of attitude is a social

act”, also stating that to understand attitudegmists should focus more on the way

they are affected by interpersonal processes, @ssep to intrapersonal processes.

This study does not abandon the mentalist viewttitfides altogether but combines it
with the social constructionist view. Attitudes aeen as context-dependent
relationships, positive or negative, between théude object and the person, that
manifest themselves in social interaction. They iaherently discursive in nature, as

they are learned in social situations and most contyrexpressed through language.

2.1.2 Structure of an attitude

As attitudes have traditionally been seen as memtdlabstract constructs, it has been
somewhat difficult to try to conceptualise thenaiclear way. Nevertheless, even today
it is widely accepted that attitudes have three mmments: cognition, affect and
behaviour (see, for example, Garrett 2010: 23, BaR82: 12, Eiser 1987: 12, Edwards
1982: 20).

The cognitive aspect of an attitude basically imesl the beliefs and thoughts an
individual has about the attitude object. For exi@np Finnish person might have a
negative attitude to Swedish and thus think thas ihot useful to have mandatory
Swedish lessons at school. The affective aspeanofittitude, on the other hand,

involves the basic feelings an individual has abihet attitude object. The Finnish
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person with the negative attitude to Swedish mightte, fear or feel anxious when
thinking of Swedish. Baker (1992: 12) notes thasitmportant to remember that the
cognitive and affective aspects are not always ametation. One might have a
favourable belief about something but still segrdthve negative feelings about the
very same thing. Lastly, the behavioral aspectttitudes relates to the readiness to act
upon these thoughts and feelings. The Finn witm#gative attitude to Swedish might,
for example, protest and actively try to affect ritglh language policies by sending

letters to politicians.

Edwards (1982: 20) notes that this triangular mardedeeing an attitude occasionally
causes confusion in the terminology. He says timtcbncept of belief, in particular, is
often mixed up with the broader concept of attitudspecially so in the domain of
language attitude research. It is good to remertitzralthough a person may have a
positive belief about an attitude object, he or sty simultaneously have negative
feelings about it, and vice versa. In addition, Bd¥gs notes that attitudes and the
observable behaviour are not always in agreemertjnbfact a person may act in a

completely opposite manner than what their attisutiégght suggest.

Cognition, affect and behaviour can all be measuasdsuggested by Rosenberg and
Hovland (1960). All three aspects manifest thenmeseiw verbal statements, which are
fairly easy to study. That is probably the reasdmy wttitude research seems to favour
questionnaires and interviews. The cognitive aspest also manifest itself in
perceptual responses and the affective aspectmpaiyetic nervous responses, such as
quickened heart rate. The behavioral aspect, ootther hand, manifests itself in overt

actions.

This model of the three different components of aihn attitude is formed has
dominated the field for decades. For example, terarticles and books reviewed for
this study accept it without really bringing up agntrasting views. Garrett (2010: 23),
however, reminds that some studies done recendgtopun the paradigm. These studies
have raised the idea that cognition, affect andabielir should not be single-mindedly
equated with attitudes but instead can be seen aweecause or a trigger for the said
attitude. Crano and Prislin (2006: 350) also stidat the status of behaviour is

especially ambiguous. It may be seen as the causaldo the consequence of an
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attitude, depending on the situation. The incoansisg between attitudes and behaviour
mentioned earlier (Edwards 1982: 20) may yet fimd explanation as the new

information gathered can be applied to the old rhoflattitude structure.

2.1.3 Attitudes as learned dispositions

As stated above, attitudes are dispositions wenl&drey are learned in many different
ways (Crano and Prislin 2006: 347, Garrett 2010). 2port (1935) lists some
common ways to form attitudes. Firstly, Allport tets that attitudes are formed by
combining great amounts of personal experiencestheg This means that people are
born without any types of attitudes and that theytSormulating different attitudes
towards various things little by little while gromg up. But, looked from another point
of view, it could also be argued that people arenbwith only two basic attitudes,
positive or negative, and that as they grow andiiaegnore experience they start to
divide these two basic attitudes to finer onesofpletely different cause for attitudes
is having a single dramatic experience which ha$ subig impact on the individual
that a new attitude is born. Lastly, attitudes edsp be acquired ready-made from
parents, peers or teachers. Children may, for ebgrdptect the disapproval in parents'
voices when they talk about a certain topic. Laieyr when children get their own
experiences concerning the topic, they simply mties experience fit the already
existing attitude.

The ways to form attitudes listed above are alaut different ways of learning. Garrett
(2010) has put these different ways into two catego our personal experiences and
our social environment. Basically, all the otherysidisted by Allport can be put into
the category of personal experience save for teedae, which falls under that of
social environment. Garret also states that legrncan be observational or
instrumental. Observational learning means thatolserve the way other people act
and how their actions affect the world around ud &arn from this. Instrumental
learning means that we notice the consequenceasidai have and how they are
rewarded. It is also important to note that therreey can be either conscious or

unconscious (Crano and Prislin 2006: 347).
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Eiser (1987: 18-16) argues that not only are altisper selearned from others but the

behavioral manifestations of attitudes are alsmk@ through social interaction. As we
grow up we see our parents, teachers, peers aed mtbple we meet react to and talk
about different things in different ways. By inspeg and witnessing these situations,

we learn suitable ways to express attitudes.

An example of how language attitudes particularlsgtynibe learned is presented by
Garrett (2010: 22). Researchers have found thaedanguage attitudes are established
early on in our lives. For example, Day (1982: 14fates that children as young as 1 —
2 years already show signs of having languageudé#t. Day sums up several studies
that were interested in finding what kinds of atlés children have towards the
standard or majority variety and a regional or miyovariety of a language. The
studies indicated that younger children usuallyehtawourable attitudes towards their
own way of speaking, whether they are part of tlegonity or minority, although they
recognise the status and prestige of the standardty. As they age and enter school,
their attitudes towards the majority variety becomare and more favourable and the
socioeconomical status and prestige of it becomes nmoportant. From studies such as
these reviewed by Day it has been deduced thatées@nd parents have an impact on
the formation of language attitudes. They are figuof authority in a child's life and
may consciously or unconsciously show signs of eygdr when a child expresses

attitudes they themselves have.

Finally, it is worth noting that although attitudesearchers generally have been inclined
to think that attitudes are always learned and néwzeditary, recent studies have
suggested that some attitudes might in fact beienited by genetic factors. Tesser
(1993) lists several studies that concentratedhanaspect. One of these studies was
conducted by Rushton et al. (1986: 1192-1198) ircvit was found that some broad
attitudes such as altruism and aggression are sbatelereditary. Later on Tesser
(1993: 130) mentions that some studies suggesettamt such specific attitudes as those

towards drinking alcohol are genetically influenced

However, as Garrett (2010: 22) states that then® isvidence that genetic factors have
any influence on language attitudes, this subjatthough interesting, will not be

discussed more thoroughly in this study.
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2.1.4 Attitudes in change

As can be seen in our everyday lives, attitudesnatestatic or permanent. They, like
any mental construct, can change and vary in tlheseoof our lives. It is a layman's
knowledge that young people may have very strigtiops about and attitudes towards
certain phenomena but that usually these attitiadeb opinions change as people
mature. A Finnish teenager might, if we continu¢hwthe earlier example of Swedish
language in Finland, have a very negative attitiogéards Swedish and studying it but

as an adult may be more tolerant.

Earlier attitudes were seen more durable and mesistant to change (Allport 1935,
Garret 2010). Allport (1935), for example, saystth&#hough attitudes can change
through the course of a lifetime, it is uncommord dhat the attitudes we have as
children and youngsters usually persist, unlessrimiss event takes place and causes
the attitude to be modified. Nowadays attitudessaen more as flexible and adaptable
(see for example Baker 1992; Garret 2010).

If the structure of an attitude discussed earbetaken into account, it is fairly easy to

see why attitudes may change with time. As one rapees new things, meets new
people and acquires new information, the cognitaféective and behavioral aspects
might change, thus resulting in change in an aithe social and discursive nature of
attitudes also places them in a position where #reysusceptible to change. As Baker
states (1992: 99-101), attitudes may also changause there is a reward offered or
because retaining an attitude would cause unnagesswiety, embarrassment or

insecurity or because the way a person perceivaseti or herself changes or because

he or she has encountered new information whiensatheir attitude.

Crano and Prislin (2006: 348-350) emphasise thatntlechanisms for attitude change
are not always the same as for attitude constmictdthough they are sometimes
thought to be interchangeable. As discussed eadititude formation can be either
conscious or unconscious. Crano and Prislin (208¥8) state that many studies

conducted on attitudes indicate that attitude chamgwever, is not likely to happen
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unconsciously. They reviewed a plethora of studiesthe subject, and came to the
conclusion that for a change to occur, mere undoascconditioning is not enough.
They state that earlier the model for attitude gieawas fairly simple: attitudes change
when the new information presented and processedngincing enough. Presently, a
more complex model reigns. If a person is fullyealihd properly motivated, their
attitudes will change if the information presentisdlogical and well put. If the
information is illogical and poorly presented, itllwiot result in attitude change. In
other words, they will process the information lzhea its primary characteristics. On
the other hand, if a person is not fully able arativated to process the information, he
or she will use secondary characteristics suchtsasaurce as the basis for their
evaluation. This results in skipping the more campthought processes. If attitude
change occurs after this type of superficial premes it is far more unstable and
unlikely to affect behaviour.

2.1.5 Language attitudes

Earlier some different definitions of the teattitudewere discussed. Now a closer look

will be taken orlanguage attitudes

When the phrasknguage attitudés used, one might think that it refers to anade to

a language. This is true to some extent, althotigh only one facet of the matter.
According to Baker (1992: 29) the term languagéual® serves more as "an umbrella
term”. Baker has an extensive list of features #ihtire encompassed in the broader
term of language attitude. His list includes attéa to different dialects, speech styles,
language variation, learning a new language, lagguassons, minority languages,
language preferences and the uses of certain lgaguéo mention a few. Day (1982:
116-117) argues that language attitudes shouldele®m ss part of communicative
competence. He says that communicative compet&rieh means the ability to use a
language in an understandable manner, does notfyn@mesist of information about
grammatical rules and vocabulary but also of sdaiawledge of how to best take part
in discussions, which language attitudes are gaiEdawards (1982: 21) reminds that it
is important to remember that when language a#gudre measured, the results
generally only reflect the way people perceive sbeial status of languages, dialects,
their speakers and so forth. They do not reflegt mtrinsic qualities of beauty or
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superiority of any language. In fact, he states$ thare is no proof that such inherent

gualities even exist nor that they could be meakaresome universal binary scale.

For example, Edwards (1982: 25) sums the findirfga noumber of language attitude
studies that concentrated on different Englisheta$ or accents in British and Irish
contexts. From these studies it became clear #@plp have a tendency to link status
and competence with the so-called standard accentadety, meaning received
pronunciation, or BBC English, whether they themselspoke it or not. Regional
accents or varieties, in contrast, are more comynoonected with trustworthiness and
attractiveness. These findings obviously have ngthd do with the accents or varieties
per sebut more with the way they are seen socially. ¢éutleas Edwards (1982: 26-27)
says, the attitudes towards different varietiesliaedy to change if the social context in

which they are observed changes.

In the context of language attitudes, the questmsed by Potter and Wetherell (1987:
35), mentioned earlier in this chapter, prove tajbie interesting. Instead of trying to
discover what types of attitudes this group of pedms towards that language or this
language variety, it is far more interesting todgtinow the attitudes are expressed and

what is achieved by their expression.

Language attitudes have an impact on our everyigdag bnd this might be one of the
major factors why so many linguists and social psjyagists have been interested in
doing research on them. For example, a politiciath \& positive attitude towards a
minority language can have a tremendous impact hen vitality of that minority

language. If the minority language is taught incste and funds are given to its

preservation, it may well survive and flourish.

English, with its unique status as the languageiritarnational communication, has
been a favourite of language attitude researchamywhere since the early years. For
example, in his short review of language attitutiedies that used the matched-guise
technique, Edwards (1982: 22-23) has no troubldiriop studies that concentrate on the
English language and its varieties. Another faueuof researchers is the educational
context of language attitudes. The vast majorityhef studies reviewed for this study

and those encountered while doing background reiseaut not included because of
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their irrelevance, were connected to the schoolrenment in one way or another. One
reason for this might be the fact that obtainingadérom students is fairly

straightforward as, for example, questionnaireskmfilled in during class time and the
tasks students complete during regular lessonsatsanbe used for research. Another
reason, as Edwards (1982: 27) also notes, mighhdtepeople from all backgrounds
and speakers of all language varieties go to scandlthus schools are an excellent
environment for observing language attitudes. Tlomtext of education is also

important because of the power teachers hold insoateties. By encouraging the use
of a certain variety of language or judging studdrgsed on their way of speaking, they
promote language attitudes that may have a big éinpa not only the lives of their

students but also the society on the whole.

2.2 Research on language attitudes: different appexhes

The previous section focused on attitudes on argétevel. In this section different
approaches to studying language attitudes willdweewed. The traditional mainstream
approaches will be introduced first followed by tkentemporary approaches to
language attitude research. For each approach, sxameples of studies conducted will

be reviewed.

2.2.1 Mainstream research

The traditional methods used in language attit@dearch can be crudely divided into
three categories: societal treatment studies, tdapproaches and indirect approaches
(Garrett 2010: 37). In this section these approsieti# be looked at more closely and

also some relevant research making use of thefezadit methods will be reviewed.

Societal treatment studies observe the treatment different languages, larguag
varieties or language speakers get in societiethisncategory there is a lot of variation
in the methods used and the themes studied. Iretludthis category are, for example,
observational and ethnographic studies, and studidbe use of a dialect in novels and
language use in advertisements. It may be becautesodiversity that these studies
usually do not get as much attention as the otia€lies on language attitudes, although,
as Garrett states (2010: 142), they are just aeritapt.
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A large amount of societal treatment studies haenbconducted on language use in
advertisements. Adverts are all around us in abwreland thus provide a good source
for data. It is also usual for adverts to make afsdifferent languages and sometimes
dialects. These multilingual advertisements coneeyot of information about the

different values and qualities different languages,sometimes on a smaller scale
dialects, have or are assumed to have in socidtiisides to these values and qualities
of different languages are supposed to act as dfding force when consumers make

decisions.

A study by Haarmann (1984: 101-121) is a good exampthese studies on languages
in advertisements. His study looked at the differethnocultural stereotypes the
Japanese have on other ethnic groups and how tlexg wdisplayed in Japanese

advertisements.

Haarmann found that languages such as English aswclr were used in order to
appeal to Japanese consumers. English was usedvarta for cars, televisions,
alcoholic drinks and sportswear and it was assediatith qualities such as practicality,
reliability, confidence, high quality and interraial appreciation. French on the other
hand was used to advertise for example watchety, fiasds, handbags, perfumes and
home furnishings. It was associated with elegarefined taste, charm, attractiveness
and sophistication. English and French were thetni@giuently used languages,
although other ones such as Italian and German usad, too. Sometimes the whole
advert was mainly in a foreign language with sorapahese mixed in, but more
discreet methods such as the use of backgroundcnoussetting were also used to
create the same associations. Haarmann argues: (198} that although these
stereotypes are not negative, their usage still dzese problems. Ethnocultural and
social stereotypes about gender are often clostdgd in these advertisements and thus

attitudes towards different genders may be nedstiméluenced.

As the name already implies the methods fallingenride direct approach category
base themselves on the assumption that languaii@dest can be best studied with
straightforward measures. As Garrett (2010: 3%pstaone of the most straightforward

ways is asking people simple questions about thAgitudes toward languages. The
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subjects can either be interviewed or the reseessaten formulate a questionnaire for
them to fill in.

There is a plethora of studies on language atttuthat fall under this category.
MacKinnon (2013: 1-18) reviews three large-scalevesys that mapped the opinions
and attitudes of Scots towards Gaelic in 1981, 2808 2011. The 1981 survey was
conducted by MacKinnon himself. The 2003 survey wasymissioned by BBC and
Bord na Gaidhlig and the most recent 2011 by theliGand Scots Language Unit of
the Scottish Government and Bord na Gaidhlig. Maokin notes that although there is
variation in the questions these surveys asked ffaticipants and the aspects they
emphasised, some general conclusions can be drawam womparing the three.
MacKinnon's own study had over a thousand partitgéving in Scotland who were
asked to answer a set of sixteen questions ofialgive some examples, the questions
asked the participants if they thought that the l@danguage was important to the
Scottish people and if Gaelic speakers should losved to use Gaelic when dealing
with public authorities. They could choose fromeady set of answers, ranging from
strong disagreement to strong agreement. The wsmér wrote down their responses
and grouped them into different categories. Thalte®f the study were fairly positive.
Sometimes Gaelic was even strongly supported.udlies varied depending on where
the respondent lived: the most positive attitudeewfound in the Western Isles.
Women also had more favourable attitudes towarddiGthan men. Speaking Gaelic
or having a Gaelic-speaking relative was also digely correlating factor. MacKinnon
(2013: 7-17) briefly compares the other two surveysis own study. Comparing the
similar questions of the 2003 survey to those ef1B81 survey, it could be concluded
that over 22 years attitudes towards the Gaeliguage have changed slightly and
become more positive, although MacKinnon also dhgs because the latter survey
differs slightly from that of his own, one shouldtrmake too much of the conclusions.
The 2011 survey also supports the conclusion tmatattitudes towards Gaelic have
improved at least somewhat from those of 1981 palgh, once again, one should not

jump to any bigger conclusions about this.

A study conducted by Friedrich (2000: 215-223) aazdian people's attitudes towards
the English language is one example where direthaas were used to gather data. A

guestionnaire was given to randomly chosen studdrdadanguage school in Sad Paulo.
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This language school offered courses in Englistbasic, intermediate and advanced
levels. The students came from different areas@fcity, had varying backgrounds and
levels of their English skills. Most of them haddied English for four years or less and
used four to ten hours a week for studying. Mosttledm were male and had a
Bachelor's Degree or similar education. The majoot the participants were also

employed at the time they answered the questioanair

The questionnaire had questions about the partitspaiews on different English
varieties and the status of English adirgua franca The results suggest that all
participants identified either American or BritiEimglish as the variety they themselves
were studying. There were, in fact, no other vaagethamed at all. The one they
regarded as more prestigious was the American tyar@f the participants, 26%
regarded both American and British varieties asabygyrestigious. Friedrich suggests
that the preference of American English over Britisight be because of its familiarity
and that the tendency to regard both as equal rhggleaused by the fact that in the eyes
of an EFL learner, all native Englishes sound pyesis. The primary focus, in their
eyes, is on knowing English. The vast majority loé respondents wanted to learn
American English as well, although they regardettid®r English easier to understand.
English was also seen afirgua francaby all of the participants and they would like to

keep on learning it even if it were not.

The participants were also asked what it meanintonka language and what knowing
English meant for them personally and in generat. the first of these questions the
ability to speak fluently was emphasised in thewams. English skills were closely
connected with better job opportunities, intelligerand status. Friedrich noticed that
especially those respondents with lower Englistissiénded to associate English with
intelligence and status. The respondents alsotlalt with better English skills they
could impress their employers and would be abldrawel and take part in other

activities they now felt were out of their reach.

When the participants were asked about their aimasgmals, most wanted to achieve
fluency, some even wanted to become “native-likef.those whose aim was fluent
English skills, be they "native-like” or not, theajority thought that it could be
achieved in only three or four years. This, as dfigh claims, seems slightly
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unreasonable and will undoubtedly cause some disagmpents, which in turn might be
the reason why the advanced courses offered datigeilage school are not as popular
as the basic ones. At the time the survey was dwoest of the participants said they
enjoyed studying English. Friedrich also noticedtt80% of those who claimed not to
like English, were older than 31. Lastly, when akkeho was responsible for their
learning, the majority answered that they themseleld the responsibility. However,
the teacher was still thought to be a big contohuBased on her results and those of
other researchers, Friedrich suggests that Bralds to fully re-evaluate the way

English is taught in Brazilian schools.

Indirect methods in language attitude research, as opposed totdirethods, are more
discreet. The techniques that fall into the catggufr indirect methods are usually

different guise techniques, the most important loicl is the matched-guise technique.

The matched-guise techniqueas developed by Lambert et al. in 1960. They achb
study the attitudes held by French speaking andligngpeaking Canadians in
Montreal. They were interested in the way they @ead each other. They did not want
to use a simple guestionnaire asking the resposddiméctly what their attitudes
towards each other were because they wanted tovisgetheir private opinions truly
were. A straight-forward questionnaire might hanggered the respondents to answer
in a socially acceptable way. From this startingnpthe matched-guise technique was

born.

The matched-guise technique is based on the assumibtat different languages,
dialects or speech styles are categorised diffigrantd that different attributes are given
to these categories. So, using Lambert and hisaglies' original study as an example,
the French speaking Canadian voice will be assettiaith different attributes than the
English speaking Canadian voice. Using people wie kalingual in the required
languages and asking them to read a neutral téxtbod on a tape, the respondents are
then tricked into believing that one bilingual speais actually two monolingual
speakers. This is done by inserting other recoslingoetween the bilingual speaker's
two recordings and making sure it seems as if fadl tecordings have come from
different individuals. Speech rate, pitch and othach features are kept as constant as

possible in all the recordings. By these kinds cétlmds it is thought that the
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respondents’ reactions are based only on the diffegocial expectations that arise from
different language cues. The respondents are thladao listen to the recordings and
judge the different speakers' sincerity, intelligerand other such traits on ready-made

rating scales.

Lambert et al.'s respondents were French speakmdgEmglish speaking Canadian
students who were asked to listen and rate Freraadian and English Canadian
guises. Lambert's group found that both ethnic gsaated the English speaking guises
more favourably. The French speaking Canadiansakytreacted more favourably to

the English guises than the English speaking ones.

The importance of Lambert's original study using tmatched-guise technique is
undisputed. Giles and Billing (2004: 119) list sedl@easons why the study is indeed so
important for the study of language attitudes. thirghe study introduced a new and
"elegant” method for doing language attitude reseathe matched-guise technique. It
also introduced a set of traits labelled under ¢htegories ofstatus and solidarity,
which are still used today. Secondly, it gave thguistic community new information
about language attitudes. Other researchers haterwafds followed Lambert's
example and adopted the research method into tvair studies. For example, the

effect of variables such as age and gender hasedatbeen researched in this context.

After Lambert there have been many other studiésguthe same or a very similar
method (Giles and Billing 2004, Garrett 2010, Eciat982). For example, Zhang and
Hu (2008: 342-347) studied the attitudes towardsisBr English, American English
and Australian English held by Chinese student®irThypothesis was that the more
familiar the students were with the language vgridgte higher their regard for it would
be. The students listened to three recordings: foneeach variety of English. The
recordings were read by native speakers and foundseorge Mason University's
speech accent archive. The students listened torekerdings and filled in a
questionnaire about the speakers' language-rela¢eson-related and potential teaching
qualities. They were also asked to identify whetherspeakers were natives and where
they came from. After the participants had listetedhe recordings and answered the
guestionnaire, they were all interviewed brieflyoabwhat they thought of the study
and how they regarded British, American and Austravarieties of English.
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Zhang and Hu found that in general the studentisides were positive towards British
and American Englishes. The attitude towards Aliatr&English was more negative. To
briefly summarise, British and American Englishesrevregarded positively whereas
the Australian variety was regarded negatively ba language-related qualities of
comfortablenessaturalnessandbeing nice to listen toFor the three other language-
related qualities all varieties were regarded padit. The person-related qualities of
British and American Englishes were also thoughtbéo positive while Australian
English got positive scores for only two items & tquestionnaireeducationand
sincerity British and American varieties of English werscategarded positively for the
teaching-related qualities, whereas, not surprigingustralian English was not. The
students were also asked to name the differenetiesi of English, and while they
managed to correctly identify the British and Angan varieties, they had significant
trouble in identifying the Australian accent cothgclt was usually confused with a

British accent.

Zhang and Hu note that the question about undefalslity was an interesting one. It
appears that the students did not have troublerataaaling any of the varieties, as all
of them got similar scores. Therefore it is notelik that the negative views on
Australian English were caused by the studentsinderstanding it. Zhang and Hu also
found it interesting that the students' answersh® questions about education and
intelligence seemed to reflect the stereotype thie€3e have of both skilled non-native
and native speakers of English. Apparently peopta good English skills are thought

to be more educated and intelligent, and the statenswers clearly showed this, too.

2.2.2 Problems with mainstream research

Garrett (2010: 43-46) lists some problems connewfigiithe mainstream approaches to
studying language attitudes. Most of these problienissues can arise especially when
using the direct approaches but the indirect mettawd not completely invulnerable to
them either.

The first problem emerges from the way questiors mrased. Questions might, for

example, use strongly loaded words, ask the regpuntb think of an entirely
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hypothetical situation or be a combination of twomore questions. According to
Garrett, predicting behaviour and actual attituidesh answers prompted by these kinds
of questions is extremely difficult. The case witaded questions is that it might lead
the respondents into answering in a certain mameematter what their real opinions
on the topic may be. Questions on hypotheticalasitns, on the other hand, might
prompt answers that would prove to be untrue i sgaations. Thirdly, asking a
guestion that in reality consists of more questitimsn one, sometimes causes the
answer to be ambiguous. Problems arise also frenw#ty people answer the questions,
no matter how well formulated they might be. Gdrmeentions that it has been
found that, in general, respondents are morenedlito answer questions in a manner
that presents themselves in a favourable lighison some other manner acceptable
socially. Respondents also tend to favour answenreggcompliant way, no matter what
the question is. Finally, according to Garrettneoproblems might also arise from the
innate traits of the researchers themselves. Fample, it has been found that in some

cases, the sex or ethnicity of the researchertaffegbe respondents' answers.

Additionally, Garrett mentions that the way sodidtaatment studies are conducted
differs from the other mainstream approaches auod the problem with them is a bit
different. Some researchers see them as inferjoesay the matched-guise technique.
Because of their nature, societal treatment stualieshought to lack the precision of
more statistical methods. It is also thought thatrtresults are not as easy to generalize

as the results of studies using different apprasche

2.2.3 Discourse analytic approach to language attitle study

The developments in psychology, especially the deliscursive psychology, are
important for contemporary language attitude redeand thus a brief overview will be

provided on the matter.

In the 1990s a new orientation, discursive psydmloemerged from the old

psychological paradigm (Harré and Gillett 1994, Bd¥gs and Potter 1992). Before,
experimental psychology had reigned supreme foadiex It was rooted on the belief
that it was not possible to study the mind as saah, that because of this, psychology

should concentrate on doing research on the visibolman behaviour prompted by
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controlled external stimuli. The relation betwebe two was seen as the only worthy
subject for psychological research. Later, the erpmtal school was replaced by
cognitive psychology, in what Harré and GillettIcdahe first cognitive revolution”
(1994). This "revolution” was partly based on thevelopment of computers and
computing sciences. Cognitive psychology retaindte tearlier experimental
methodology but its focus was on the mental prasess$ the human brain. Brains were
seen as organic computers, so to say, processiognation on set mechanisms and
rules. These processes were thought to be impestibbbserve in a straightforward
manner, so the only way to actually study them wéascus on behaviour. Behaviour, it
was thought, would reflect these underlying proessblypotheses were formulated and
experiments designed to find proof for them.

From these starting points, discursive psycholagygHarré and Gillett (1994: 18) go
as far as to call the rise of discursive psycholtigyy second cognitive revolution.
Essentially, discursive psychology sees psychosdgphenomena, such as memory,
emotion or attitudes, from a discursive point awi Or, as Potter and Edwards phrased
it (1992: 2): "the focus of discursive psychologythe action orientation of talk and
writing”. It is important to understand that forsdursive psychology, behaviour and
discourse are not the manifestations of some widgrmental activity, as in the former
paradigm (Edwards and Potter 1992: 2; Harré and Gillett 1994: 27). Discourse and
behaviour are studied as they occur and mindfthefcontext in which they occur. The
psychological phenomena are seen as being corefrantd meaningful in the situations
in which they are brought forth.

All this relates back to language attitudes. Ascuksed earlier, the way in which

attitudes are seen, has changed quite a bit. Fongle, according to Harré and Gillett

(1994: 22), attitudes should not be regarded ddestaental entities that cause people to
behave in a certain manner but rather they shoelthbught of as something that is
actualized in situations where people express jmeége, make decisions or perform

actions. For the study of language attitudes thémms that instead of going around
asking people about their language attitudes dandgryo study them in some other

manner, the focus should be on inspecting wherhamdlanguage attitudes come forth

in real situations, and what is achieved by this.
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The discourse analytic approach to studying languatgitudes has introduced new
terminology to the field of linguistics: the contepof interpretative
repertoires alternatively known aginguistic repertoires.The phrasenterpretative
repertoiresis not as known as old and familiar concepts mgudistics like morpheme,
although it is not a new invention either. In fattates back to the 1980s (for example,
Gilbert and Mulkay: 1984; Potter and Wetherell: 1987). This section will explain the

concept and its use.

Potter and Wetherell define the interpretative regee (1987: 138) as "a lexicon or
register of terms and metaphors drawn upon to ctemiae and evaluate actions or
events”. They also state that the concept of ingtgtive repertoires originates from the
discourse analytic studies conducted in the 198@4zat it can be seen as a response to
and a variation of Moscovici's theory of social negentations. Moscovici began his
work as early as in the 1960s. In one of his latécles on the matter Moscovici (1988:
214) defines social representations as mental mdtiek help people understand the
world. They are used to categorize people and exmdferent social phenomena.
Social representations exist in texts and othengoof discourse, as well as in people's
heads and thus enable scientists to study thelsegeesentations of societies long
gone by. Moscovici (1988: 214) uses drug use asxample to illustrate how reality is
constructed through social representations: dregcas be seen as a genetical trait or
symptom of growing up in a broken family, for exdmprhe way it is seen then affects
the way drug use and drug users are treated ietgo8ocial representations are born
when scientific knowledge gets passed around eractions of the masses and evolves
into something simpler. Moscovici (1988: 215-216)phasises that all people take part

in this by simply interacting with others.

Potter and Wetherell (1987: 142), although recaggishe importance of Moscovici's
theory, also criticise it and point out some praidewith it. According to them,
problems arise when the theory meets practice. firbe problems emerge when the
relationship between groups and representatioegdamined. The theory suggests that
groups are created by their shared representatRoiter and Wetherell point out that
the theory provides no clear way of differentiatioge representation from another,
making empirical studies thus difficult. When enqgat studies on social

representations are conducted the researcherddesttbose very homogenous groups
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and then examine their representations. If groupsdafined by their representations
and representations are classified through groopeg, just ends up with a very
ambiguous situation that resembles circular reagpnjuite a bit. The second

problematic issue concerns consensus (Potter arldeygd 1987: 144). Consensus is
again only assumed beforehand in empirical studied variation is often lost,

sometimes seemingly on purpose. There are alstigabproblems, as often seems to
be the case, when studying something that cannobbserved directly. As social

representations can only be observed through diseptPotter and Wetherell (1987:
145) question how researchers can differentiatevdst language and the actual
phenomena they are trying to study. This leadsigétraback to the concept of

interpretative repertoires. They suggest that fe@ry of interpretative repertoires has
the advantage that it was constructed in analyficadtice and thus it avoids the pitfalls
of the theory of social representations. For examgie last problem is avoided by
concentrating on discourse and not trying to usaly as a medium to reach something
else.

One of the fundamental discourse analyses makiregofisinterpretative repertoires
focused on scientific discourse and the way saentalk about their own research as
opposed to research by other scientists. This study conducted by Gilbert and
Mulkay (1984). They studied the interpretative mépees that scientists studying
biochemistry used in their published articles,elett other similar written documents
and interviews. This way they could look at how thpertoires differed in formal and
informal situations. It is also important to notet all the data concerned the same
events and beliefs. Their results suggested thatdifferent repertoires were used: the
empiristic repertoire and the contingent repertoiitee empiristic repertoire was used in
the published articles and other sort of formauatibns, but also in the informal
interviews. The contingent repertoire, in contrasgs used only in the informal
situations. Basically, the scientists used the estjm repertoire when discussing their
own work. This repertoire emphasised the scienfifiscess of studying data and then
formulating a theory based on it. It used onlyditif any at all, mentions of the author
and used the basic impersonal and neutral stylecientific writing. The contingent
repertoire was often used in the interviews whékirtg about another scientist's work
that the speaker did not agree with. It emphadisatiscientific research is affected by

personal characteristics, social ties and commitsndrat have little to do with actual
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science. The erroneous ways of others were descrBing this repertoire. On the

occasion when these two repertoires were usedeirsdime context, a specific device
that Gilbert and Mulkay named theuth will out, was used to account for the clash
between the two different repertoires. If facedwiite question of what the point of any
scientific research is, if it can so easily be etfe with factors that have nothing to do
with it, the scientists used the device and saad #ithough this may be the case now,

eventually the truth will come out.

2.2.4 Guidelines for studying discourse

Potter and Wetherell (1987: 158-176) list some gEnguidelines for studying
discourse. First, one has to formulate a cleararebequestion. It is obvious that in
discourse analysis the research questions cargveayly, but that the focus will always
be on the text or speech itself. Discourse, infjtse an interesting medium and not
solely a means to an end. In language attitudearelse one might, for example, be
interested in what different language attitudesesged in newspaper articles are trying
to achieve. Are positive attitudes towards a migolanguage expressed in order to
affect politicians and get more money for the prestion of the minority language? Or

are they expressed for some other purpose?

Secondly, the researcher has to choose the malterial she will be studying. When
doing discourse analysis, the size of the samplevasy considerably, and as Potter and
Wetherell (1987: 161) note, using a smaller samgdenetimes as small as only one
text, does not necessarily mean that the studpasngd to fail. Occasionally, it is the
wise choice as discourse analysis can be a vesr¢onsuming research method and a
bigger corpus of data does not automatically mdiee results any more valid. For
example, in the context of language attitude stjdiee researcher can easily study how
attitudes are constructed and what they are trigrachieve by using a smaller sample.
He or she does not necessarily need to study aatysen hundreds of different

newspaper articles but can concentrate on a Jelect

Next, the researcher has to collect the matettigg will be studying. It is worth noting
that usually the data used for a discourse anadtidy already exists in some form and

does not require the researcher's interaction théhparticipants. Thus the collection of
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data is often fairly easy and straightforward. &o#ind Wetherell (1987: 161-163) state
that the advantage of using this type of pre-exgsthaterial is in its authenticity. After
all, natural texts and speech often include elemaititich might have been left out in
controlled interviews or questionnaires, eitherse of the way the interaction is
structured or because the respondent feels thamteotied situation calls for controlled
answers. Continuing with the earlier example, tesearcher interested in language
attitudes expressed in newspapers, would undoybtedllect different newspaper
articles to study authentic discourse. It wouldeied be quite illogical to try to study the
topic using some other type of data. Despite theaaihge of authenticity of natural
texts and speech, Potter and Wetherell still regatstviews and similar methods as an
excellent way of procuring data, and encourageratsearchers to use data gathered
from both natural sources and interview, for examphck of coherence in the answers
provided by interviews is sometimes regarded problec but Potter and Wetherell
(1987: 163-165) remind that for discourse analysisability in the interviewees'
answers is not a bad thing but it is in fact embdadf the researcher uses recorded
interviews or records of natural speech, the ne & making a transcript for analysis.
A good transcription requires both time and skKilyt is worth the trouble. If the
researcher uses written texts, they can proceawjistrto coding the data into smaller
pieces that are easier to manage and analyseinip@tant to remember that coding is
only a tool to make the actual analysis easier #nug it should include as much
material as possible. Even cases that might se@émporntant or not related to anything

should be included, as they might provide importafdrmation later on.

After completing all the previous tasks, one caralfy move on to analysing the data.
Potter and Wetherell (1987: 168) emphasise thadigwourse analysis there are no pre-
existing directions of how the analysis should hnducted. However, common
procedures do exist: finding patterns in the d&ieming hypotheses about the tasks
they perform and finding linguistic evidence to pag one's theory. Patterns will only
emerge from the data after meticulously readirigne after time. In the beginning one
might have many false starts before any significard systematic patterns arise. It is
important to remember that not only do patternseappn the form of similarities, but
that sometimes they emerge in the form of diffeesné\gain, the earlier example of a

researcher would proceed with his or her researith weading and re-reading the
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newspaper articles chosen before and try to disisigdifferent functions through

language use.

When conducting any form of research, it is extignm@portant for the researcher to
validate their study, especially their results aodclusions. In the case of discourse
analysis, this is particularly important becausehef nature of the approach. Potter and
Wetherell (1987: 169) instruct to employ severahtéques to bring validation to one's
study. Coherence between the analysis and daspéially crucial. Making claims that
are not supported by the data or leaving many gapse's explanations are likely to
make the analysis appear incomplete and unreligbfee should also consider the
application of one's findings. How do they relatahe real world around us? Potter and
Wetherell (1987: 174-175) say that sometimes dismanalysis is under criticism over
the notion that it has little to do with the reabnd. This is obviously not the case, as
the way the world is perceived relies greatly offedent forms of discourse. Thus,
understanding how different discourses shape owgepédon of the world indeed does
have practical applications. The researcher stgdjamguage attitudes in newspaper
articles might, for example, argue that as newsgapee widely read, the attitudes
expressed in them affect the general public and this important to inspect what the

attitudes expressed are trying to achieve.

In the last stage of the process of studying dismuthe researcher should naturally
present their study, usually through writing a mmm it. Potter and Wetherell (1987:
172-174) do not give any clear steps which to fellm achieve this but note that
discourse analytic papers usually have a longelysisasection and include many
examples to back up the analysis. The report onfuhetions of different language
attitudes in newspapers would probably include mooe relevant examples from the

newspaper articles chosen for the study.

2.3 Research on language attitudes in Finland

In Finland, language attitudes have been studiedotne extent. Finnish education
system puts heavy emphasis on Swedish, the sedficidldanguage in Finland, and
English, so most studies focus on these two larggiatn this section six Finnish

studies on language attitudes will be reviewed. fits¢ four studies were chosen to
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introduce Finnish language attitude studies wittyiva focuses and methods. The last
two studies reviewed share some aspects with thsept study and were included
because of that. The oldest of the reviewed stugliedrom 1997 and the newest from
2010. Most studies focused only on attitudes towdtdglish but a study focusing on
attitudes towards several languages was includegedisto show some variety. The

studies also varied in the methods they used andgpects they emphasised.

The first study is that of Pihko (1997). She stddmow well Finnish upper secondary
school students understood several different natime non-native pronunciation
varieties of English. Although her focus was ndeboon attitudinal judgement of the
said pronunciation varieties, the study does peddme information on the subjects’

attitudes, too.

In Pihko's study (1997: 17-24), intelligibility ismderstood as a socio-psycho-linguistic
phenomenon. In other words, intelligibility is setenbe affected by three components:
the linguistic component which includes, for exaemhonetic and syntactic features,
the psycholinguistic component including differémowledge systems, and lastly the
sociolinguistic component featuring interpersonaktérs such as attitudes. The
relevance of Pihko's study for the present stuely dispecially in the sociolinguistic side

of the phenomenon.

The data was gathered from approximately 300 Hmnipper secondary school
students. They did a partial dictation listeningnpoehension test. The subjects listened
to tapes recorded in different English varietied &iled in the missing gaps in their
transcripts of the speech. Pihko used nine difteEemglish varieties in the partial
dictation test. Five of these were native varietie®e was an ESL variety and three were
EFL varieties. Three of the native varieties wére types of standard varieties that are
commonly used in educational contexts in Finlandwlky paced British English, fast
paced British English and general American EngliBhe other native varieties were
colloquial British English and Midwestern Americ&nglish. The ESL variety was
Gambian English and the EFL varieties used werristinEnglish, German English and
Ethiopian English. The recordings were partiallyitar to those used in matched-guise
studies, a research method which in the presedy stias discussed in section 2.2.1.

The students also filled in two questionnaires. Titet questionnaire asked questions
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about their background information and the secamestionnaire asked them to assess
their performance in the partial dictation teshk®eis study had other parts in addition to
the ones mentioned above, but their relevanceagtbsent study is minimal and thus

they are not focused on in this review.

The results showed that the Finnish students utwtetghe slow British and German
Englishes best. These were followed by the collaigBritish, general American and
Finnish Englishes. Next came the fast British arttlidpian Englishes. The least
intelligible ones were the Gambian and Midwest Aicaar Englishes. For the purposes
of the present study, the students own evaluatidribe intelligibility of the different
English varieties are of specific interest, asrtiegaluations can be seen as a reflection
of their attitudes towards these English varieti#gasically, the students held the native
varieties in the highest regard. Although the Midimerican English was one of the
least intelligible ones, the students’ attitudewanls it were fairly favourable. The
appreciation of the native varieties was mainly regped indirectly through the
evaluations of the non-native varieties. The rassiftowed that the students viewed the
native varieties as models for "good” English, Iz non-native varieties were described

as being "strange” and "bad”.

The second study reviewed is that of Haapea (1998®).study focused on the language
attitudes Finnish adolescents have towards differamieties of English and the
speakers of these different varieties. Haapea tisednatched-guise technique to find
out if Finnish youngsters had differing attitudesvards different varieties of English
and their speakers. She also wanted to find otlteifaspect of nativeness affected the
attitudes. Thus her study owes a lot to Lambesletind their research on language

attitudes (see section 2.2.1 of the present study).

Haapea collected data from 210 Finns who wereedtittiie the data was collected either
in a sixth form college or a vocational school. Téebjects listened to four short
recordings of people reading out loud a text anentlnswered a questionnaire
formulated by the researcher. Two of the recorgeshkers were native (American and
British) and two were non-native (African and Fsimi. The questionnaire had two

sections: the first section had personal questiforsexample, those of age and sex,
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whereas the second section had the actual evauatigstions on the speech samples.

The results were analysed using different quaintéanethods.

Haapea learned that all students had a more fableuititude towards the native
speakers and their accents. The evaluation of tmerigan speaker was the most
positive, followed by the British speaker. The Famand African speakers were
evaluated more negatively. This means that theudétithe students had towards their
own accent, the Finnish accent, was unfavourabte.aQlifferent note, Haapea also
discovered that females and sixth formers tenda@dot more favourably towards the
speakers and their accents whereas males and studemcational schools had a more
negative attitude. Haapea suggests that the aitydesent in her findings may be
because the Finnish school system uses mainly tdred&d American and Standard

British Englishes as the models for correctness.

The third study inspected here was conducted bysiKas (2002). Kansikas studied the
different attitudes Finnish students had towardeesd different languages, including

but not limited to languages such as English, §pariRussian and Finnish. She was
also interestred in finding out if there was anffedence in the way males and females
regarded the different languages. Special attentem given to English and Swedish, as
these languages are studied in all of Finland, ahthe students had studied them at
some point of their lives. Her study relies heawitythat of Kashkin (2001, as quoted in
Kansikas 2002) in Russia that was very similarlpstoucted and was used as a model

for Kansikas' study.

The data was collected by means of a questionfraine 70 Finnish sixth formers and it

was analysed using both quantitative and qualgathethods. The questionnaire was
based on that of Kashkin (2001, as quoted in Kass®&002). The questionnaire had
two different assignments. The first task had tdfemnt statements with adjective

superlatives (such as is the most beautiful languagand the students were asked to
fill in what language they thought matched theestent. In the second task they were
asked to fill in what they thought certain languagelected by the researcher were like
and what they were suited for. Some personal indtion such as sex and grades in

English and Swedish were also asked.
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Shortly put, the students regarded the differenglages thus: French was the most
beautiful language; Russian was the ugliest and the most difficult language; English was

the most precise, the easiest and the richest language; Swedish was the poorest
language; Estonian was the funniest language; German the most serious and the most
correct language (Kansikas 2002: 64). Some statesnied more variety in the answers
and sometimes a language that was dedhmednost ... languageas closely followed
by several other popular languages. From the stadamswers to the second part of the
questionnaire it became clear that English wasrdeghas nice, easy and ordinary and it
was thought to be suited for TV, international éseand everyone. Russian was thought
to be difficult, ugly and stupid and it was viewsditable for Russians. German was
also viewed as difficult but also nice. It was se@snsuitable for detective series and
Central Europe. Estonian was regarded similar tmiBh, funny and nice and it was
seen suitable for Estonians. French was seenfasultifbut also beautiful and romantic
and it was thought to be suitable for romantic §jnfrance, literature and music.
Finnish was associated with positive adjectivehisagbeautiful, nice and lovely. It was
regarded as suitable for Finns and Finland. Adjestidescribing Swedish were rather
mixed: it was thought to be nice but also stupid abscure. Swedish was seen as
suitable for Swedes and Sweden. The last of thgukges, Spanish, was viewed as
interesting, passionate and temperamental anddgttivaught to be suitable for Spain

and travelling.

Kansikas also found that the students' grades igligfn and Swedish had some
influence on the way they described these two laggs. For example, both students
with lower and higher grades in English regardedjliEh as an easy language but
students with lower grades in Swedish had a mogathe view on it: Swedish was

thought to be difficult.

The fourth study reviewed is also one of the maestent ones in Finland. It was
conducted by Leppanen et al. (2009). It is also @inthe biggest studies encountered
while reviewing different Finnish studies on langaaattitudes. Leppénen et al. did a
large quantitative survey on Finns and English,ecimg topics such as roles and
functions of English, and attitudes, values andt@ne concerning English. The study
is part of a bigger collaboration project conductedhe universities of Helsinki and

Jyvaskyla. The study shared some elements withah&reisler (2003) but the main
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difference between the earlier study and that @ipémen et al. is its scope. Leppanen et
al.'s aim was to study the relationship betweeraihglish language and Finnish people
on a national level, whereas the previous studteysler and other similar ones have
usually concentrated on smaller groups and nothenwthole population of a specific

nation.

The survey was conducted in 2007 together withsTaleeskus. Over a thousand Finns
answered a set of 42 questions which mapped thairghts on English and its position
in Finland and seven questions about their backgtaoformation. The actual research
guestions of the survey were grouped into six thiealdy different groups: languages
in the respondents' lives, English in the respotgidimes, learning English and English
skills, use of English, English and the respondentsther tongues, and the future of

English. The answers were analysed quantitativeilygithe SSPS and SAS programs.

The results were published in 2009. Leppanen efoaind that most Finns regard
themselves as monolingual. Although they are retyula contact with other languages,
such as English, and use it in their lives, thegnsed to equate bilingualism or
multilingualism with native-like linguistic competee. The results also showed that
English is an important language for Finnish pepplere so than Swedish. English was
a familiar language for Finns and attitudes towakHiwglish were favourable and

positive. In addition, Finns appreciated other laages than English as well and
thought it important to know languages other thamglish. The Finns assessed their
own English skills as fairly good, although theulés showed that they also found room
for improvement. Most commonly English was usedlersure-related situations,

although its use was prominent in work-place emiments, too. Young people used
English more frequently than older people. Finmisbple did not see codeswitching in
a negative light but claimed to understand Englighrds and phrases mixed with
Finnish well, and a great amount of Finns admitiedcodeswitching themselves in
informal situations. The final area of focus foethurvey was English in the future.
Finns thought that although Finnish would keep status as the most important

language in Finland, English would become more jment with time.

Leppéanen et al. note that the issue with monolihglemtity vs. bilingual identity is an

interesting one. As stated above, although the i&mgikills of Finnish people are
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generally good, at least according to their ownessments, their attitudes towards
English are favourable and they are in contact \Eitiglish regularly, they still do not

regard themselves as bilinguals. Leppanen et alcusate that this might be partly
caused by the fact that the Finnish national idgmtas traditionally been very closely
connected with the Finnish language and identifyihgmselves as monolinguals is

used to strengthen their Finnish identity, conssiypor unconsciously.

2.3.1 Language attitude research especially relevato the present study

In this section two studies conducted in Finlandanguage attitudes will be looked at
more closely. These two particular studies are velgvant to the present study as one
of them shares the same understanding of attitaéshe other one the same data with

the present study.

The first study was conducted by Hyrkstedt (1997)this study, a discourse analytic
method was used to find out what types of attituéiesish college students had to the
English language. The study adopted a social aactginist view of an attitude and

used interpretative repertoires as a tool for aisly

In Hyrkstedt's study a group of students was as@edrite a reply to a Letter-to-the-
Editor, which Hyrkstedt had formulated based orl esticles and letters published in
actual newspapers in Finland. The letter expreassahcern that Finnish was losing its
vitality to English and that the English skills leinns were not good. It also suggested
that a good method for preserving the Finnish lagguwould be to make new laws.
Hyrkstedt studied the students' replies using eodise analytic method and identifying
the interpretative repertoires used in the replié® study relies heavily on Potter and
Wetherell (1987).

Hyrkstedt identified two basic attitudes, negatiaed positive, in the letters. The
positive attitude meant that the writer agreed witth statements in the Letter-to-the-
Editor, meaning that the writer felt that Englislsvndeed a threat to Finnish. Those
holding a negative attitude, in contrast, disagredt the arguments presented in the
letter and did not think of English as a threatRionish. The two attitudes were

supported by using several different interpretategertoires.



38

In the replies with a positive attitude, four diftet interpretative repertoires could be
identified. These were the separatist repertoire, tational-romanticist repertoire, the
fatalist repertoire and the realist repertoirethia replies with a negative attitude, on the
other hand, three different repertoires were foutite empiricist repertoire, the

nationalist repertoire and the rationalist repeetdHyrkstedt 1997: 50). Of all these
repertoires, the separatist repertoire was userhts (with 17 instances) and the realist
repertoire the least (with 7 instances). The repeds used by those who agreed with
the arguments presented by the Letter-to-the-Edigbed more on appealing to the
reader's emotions and values. The repertoiresingeglies disagreeing with the Letter-
to-the-Editor, in contrast, emphasized rationadibd common sense (Hyrkstedt 1997:
82).

The second study reviewed is that of Petrow (20B@jrow was interested in finding

out what kinds of attitudes Finnish future professils of English had towards the
English language, although some interest was disme@ on how English compares to
Finnish in the subjects' minds. She notes (201PtH# the study conducted by Jenkins

(2007) bears similarities to that of her own.

The data for the study was collected from Finnislversity students of English during
2005 and 2006 using a questionnaire. It is pag lafrger research project callEcbm
Novice to Expertonducted in Jyvaskyla University. In the questaire the students
were asked several open ended questions aboutohieions and feelings concerning
the English and Finnish languages (for examipleny opinion, English is .or In my
opinion, English sounds )..Petrow used four of the questions for her stady
analysed the answers the students had given usitig dualitative and quantitative
methods by grouping similar adjectives, noun plesasd verbs together. This practice
was adopted from Jenkins' study (2007).

The results suggest that Finnish future expert€mdlish have a positive attitude
towards English. Their attitude towards Finnish watably more negative than towards
English. Thus, they had a higher regard for Engtistin their own mother tongue.
Petrow's findings can be contrasted with those ibkd?(1997), Haapea (1999) and
Kansikas (2002) and Leppénen et al. (2009). Pihkd Haapea noted that Finnish
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students tended to evaluate their own accent ofigfngegatively. In Kansikas' and
Leppanen et al.'s studies it became clear thatsHiane a generally favourable attitude
towards the English language. In this context,d®e# findings interlock with previous
research seamlessly.
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3 PRESENT STUDY

Now that some key features of the theoretical bemkgd for the present study have
been introduced and relevant studies reviewed; time to shift the focus from the
works of others on the present study at hand. Theo&this section is to introduce the
present study. First, the aims of the present swillybe presented. Next, the data and
participants will be introduced. Lastly, a brieepentation of methodology, coding and

the analysis process will be given.

In the section that introduces the data used inptiesent study, the English text is
speckled with some Finnish. This is because tha dats gathered by the means of a
questionnaire which was in Finnish. When examptemfthe actual data appear, the
original answer is placed first, followed by thedeoof the student and the year from

which the example is from. The translation is pthbelow the original.

As general guidelines for doing discourse analysgese already discussed earlier in
section 2.2.4, the methodology section will noter@the same advice all over again but

makes references to section 2.2.4 when necessary.

3.1 Aims of the present study

As the Finnish studies on language attitudes restkein section 2.3 and 2.3.1 revealed,
it could be generalised that in Finland the atétudwards the English language is a
favourable one. The study by Petrow (2010) alsacatds that the attitudes towards
English held by Finnish students of English are generally positive. Finnish students

see English even more positively than Finnishrtbein mother tongue.

As previous research has already tackled the undgrattitudes of Finns from a more
mentalist angle, the present study approachesoibie of attitudes from a discourse
analytic perspective, as suggested by Potter artiéndl (1987) and later adopted by
Hyrkstedt (1997) in the Finnish context. This metiad the interest of the present study
is in the way attitudes are constructed in disaauf$ius the focus of the present study
lies in the interpretative repertoires used to egprlanguage attitudes. Consequently,

the interpretative repertoire is the basic analytiit of the present study.
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Although the discourse analytic approach to atétugs not new and the interpretative
repertoire was already introduced in the 1980s;adisse analytic studies on language
attitudes that use the interpretative repertoir¢hag unit of analysis are few and far
between. In fact, the study by Hyrkstedt (1997) yus$ about the only one encountered
while reviewing previous language attitude resedochithe present study. Studies that
would focus on comparing how the repertoires chamjen constructing attitudes

towards different languages and how the repertaihasige with time are next to none.
Essentially, comparative studies have not been.dbnie lack of comparative research

is the main motivation for the present study.

The motivation for the present study discussed alveflects straight on the aims of the
present study. In general terms the aims of thesgpte study have a time-wise

longitudinal aspect as well as a diagonal one batveo different languages. The main
idea is to first identify and then compare the riptetative repertoires. Thus, more
specifically, the present study has four aims. fitg one is to identify what types of

interpretative repertoires Finnish students of Bhglise when discussing English. The
second aim is similar to the first one, to find wditat types of interpretative repertoires
are used when the language discussed is Finnisht Wbes of linguistic features are

used? What purposes do the different repertoineg®eThe third aim is to compare the
repertoires used in these two contexts. Are these similarities or only differences

between the repertoires? The fourth aim is to emamihether the time spent studying
English at university level has had any effect ba interpretative repertoires used in
these two contexts. Have there been any changd® inepertoires the students used
when discussing English in 2010 when compared d@sdltthe students used in 20057?

Are there similar changes in repertoires usedlkoaidout Finnish in 2010?

So, to summarise, the aims of the present studthartollowing:
» ldentify what types of interpretative repertoiresee aused when discussing
English and when discussing Finnish
» Compare the repertoires used when discussing théatmguages to see if there
are any similarities or differences
« Examine whether time has had an effect on the teipes used when discussing

the two languages
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These aims are accomplished by analysing and camgpaiata that was collected
already in 2005 and 2010 for another research grdjet was made available for the
present study in 2014. The data was collected by separate questionnaires. Both
guestionnaires were very similar and thus the stisdeompleted almost all the tasks
chosen for analysis twice. They were open-endetesea completion tasks where the
students were asked to write about their opinian&ionish and English in Finnish. An
extra open-ended question was also included fren2€@10 questionnaire. Thus it is not
only possible to compare the general repertoiresd usut also to make direct

comparisons between the students’ answers in 2002@10.

Additionally, it is good to note at this point thas pointed out by Potter and Wetherell
(1987) and Wetherell and Potter (1988), discoursdyais is a qualitative approach to
language attitude research. Consequently, the mretiedy will not try to decipher any

sort of quantitative results from the data, asdhgpes of quantitative aims are best

suited for other methods of analysis.
3.2 Data and participants
The data used in the present study was originaltiieyed as a part of tik@om Novice

to Expert research project housed in Jyvaskyla University ee(s

https://www.jyu.fi/hum/laitokset/kielet/oppiained&is/englanti/research/projects/noveks

2011 for more information). The aim of the researchjgecbwas to study beliefs and

attitudes held by students of English. A large amiaf diverse data was gathered for
the project between 2005 and 2010. The participanssvered different questionnaires
several times, made drawings and wrote autobiogga@bout themselves as language
learners and also formulated their own teachindopbphies. Because the data was
gathered during several years, it was also possidéudy how the beliefs and attitudes

developed during the course of the participantsliss.

The present study makes use of the data gatheredelays of questionnaires in the
beginning and end of the research project. Theqggaahts (N=120) were students of
English who answered a questionnaire in the beginaf their studies, during their first

academic year in autumn 2005 or spring 2006. Thelesits attended a mandatory
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course, Learning to Learn Foreign Languageswvhere the questionnaire was
incorporated into one of the lessons as an exerns2010 a smaller amount of the
same students (N=38) answered a similar questiompaline. As one can observe from
the numbers, the latter questionnaire did not getmany answers as the first one,
possibly because answering it was not obligatorgnyn way but depended more on the
students' own enthusiasm. Nevertheless, there everegh participants to make at least
some general comparisons between the first anddbend questionnaires possible. As
the identities of the participants were also knoivmas possible to make comparisons

between the repertoires used by certain individume2005 and in 2010.

The first questionnaire had seven open-ended semtompletion tasks (see appendix
1). The participants were asked to fill in theiriropns about several themes. For
example, they were asked to complete the sent&uce puhun englantia, tunnen
itseni... (When | speak in English, | feel.The second questionnaire had fourteen
questions (see appendix 2), of which seven were stree open-ended sentence
completion tasks as in the first questionnaireadidition, open-ended questions were
asked. For example, the students were asked &rtefh their experiences and answer
briefly question number thre®liten englannin taitosi on kehittynyt yliopistossaitka
puolet kielitaidossasi ovat kehittyneet ja miteptatiita kehittdnyt? (How have your
English skills developed while studying at the arsity: what aspects of your linguistic

abilities have developed and how have you develtpad?)

From the 2005 and the 2010 questionnaires, theviollg three open-ended sentence
completion tasks were chosen for analyBisglannin kieli on minusta... (In my opinion,
the English language is...), Suomen kieli on meus{in my opinion, the Finnish
language is...Jand Verrattuna suomen kieleen englanti on minustan.nfly opinion,
when compared with the Finnish language, English).is-rom the 2010 questionnaire,
the following question was also chosen for analyslga englannin kieli merkitsee
sinulle tana paivana, nyt kun olet vyliopisto-opjes loppuvaiheessa tai jo
valmistunut? (What does the English language meayoti today, now that you are
almost finished with your studies or have alreadgdgated?) These specific items
were chosen for analysis because they focused @rpafticipants' general opinions
about English and Finnish and were thus best siitednalysing the repertoires used

when discussing the two languages on a more gemevel. The other sentence



44

completion tasks had a slightly different focusdakthe other open-ended questions of
the final questionnaire, and were not includedhie analysis for this reason. The task
where students were asked to compare English tadfirwas thought to show how the

participants manage the diverse repertoires whewp #re asked to compare the two

languages.

This data was chosen for the present study forrakveasons. First of all, the open-
ended sentence completion tasks are a suitableothdtir studying interpretative
repertoires when the topic in question is languagitudes. The nature of the
guestionnaire and the situation in which it waswared places the data somewhere in
between authentic and artificial. Although the datas gathered by means of a
guestionnaire, which traditionally has been seea egntrolled and somewhat artificial
way of gathering data, the classroom environmerd aituation in which the
guestionnaire was filled in made it more authetitam what it might have been, had the
context been different. The fact that the questanen used open-ended sentence
completion tasks gave the participants the freettbamswer just as they pleased. Their
answers ranged from only a few words to lengthigrositions, which implies that this
freedom was indeed used. For example, when therstsidvere asked to complete the
sentence&suomen kieli on minusta... (In my opinion, the Ehrdanguage is...)n 2005,
the student in example 1 answered with only onedywhereas the student in example
2 wrote a longer explanation.
(1) ainutlaatuista. (F68, 2005)
incomparable.
(2) pieni ja pikkuruinen mutta juuri minun kieleni! Kuwom kauan aikaa matkalla eikd kuule suomen

kielta, sitd tulee jo kova ikava. Sitten kun sitillee niin tuntuu kotoisalta. Suomi on kaunis

kieli. Sanastoltaan hauska. Suomi on vaikea kialitta on mukavaa kun ei itse huomaa sen

olevan vaikea kieli... (F120, 2005)

small and tiny but just my language! When you ttdeea long time and can't hear Finnish, you

start to miss it a lot. Then when you hear it, gtart to feel like home. Finnish is a beautiful

language. Has a funny vocabulary. Finnish is addiff language but it's nice when you yourself
can't notice that it's difficult...

Additionally, compared to multiple-choice questiptigs format prompts more creative
use of language. On the other hand, analysing averndred longer essays about the
same topics might have proven quite difficult anchetconsuming. Having the
participants complete sentences instead of jush@skem to write about their opinions
concerning English and Finnish also somewhat ehieis1 the so-called “fear of a blank

page” which might have affected the amount of amsweceived, had the participants
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been asked to write longer essays. The reasonsiog dfor using this type of pre-

existing data is that it enables analysing whetivee affects the repertoires used.
Having data from 2005 and 2010 makes it possibi¢hfe present study to compare the
repertoires used in 2005 with those used in 2018d Hhe data been collected only
shortly prior to studying it, this type of longitmél approach would have been

impossible.

As is emphasised in Potter and Wetherell (1987)\aftherell and Potter (1988), this
type of research is always highly context sensitine the results depend on the data
used. Thus it is good to remember to keep therigglbf the present study in proportion
with the context of the data. Undoubtedly, the isswill not be generalisable to
students of other subjects in other countriespathé general Finnish population, but
this in fact is not even the aim of this type ddgarch. As Tuomi and Sarajarvi (2003:
27) note, one could say that essentially, qualtatiesearch aims to gain a more
profound and deeper knowledge of the subject. Tihe ia not to explain but to
understand. They say that especially on the séeritelds that focus on studying
people, such as psychology or sociology, emphagsisith the motivations, opinions,
thoughts and the mental state of the subjectsuisiar Eskola and Suoranta (2005: 16)
also emphasise the importance of giving voice t pieople who are being studied.
Their viewpoint is very much relevant and the reseer should not dismiss it. This is,
to some extent, what has been done in the presait as well. The personal voice of
the participants is important, and thus all reswith be presented alongside actual

extracts from the data. This will hopefully help fiee students' voices shine through.

The participants (N=120) were all students of Esiglat Jyvaskyla University when
data gathering began in 2005. English was eithenthjor subject or the minor subject
of the participants. Most of the participants wiwadged English as their major subject
had been accepted into the teacher training prageaat the beginning of their studies.
The majority of the participants were women. Allidgnts except two spoke Finnish as
their mother tongue. The two non-Finnish speakiglents had English and Swedish
as their mother tongues. The vast majority of tigipants (N=38) who also answered
the final questionnaire in 2010 were still studeatsJyvaskyla University, although
three of them had already graduated. Although tireber of students participating in

the latter questionnaire was smaller, there were sigmificant changes in their
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backgrounds, meaning that the ratios of males anthlies and other such matters staid
the same. As the present study does not focusaborgasuch as sex or age and does not
try to gain quantitative results, exact numbers perdentages are not of importance and
thus will not be discussed in greater length here.

3.3 Method, coding and analysis

As stated above, the present study makes useistaudse analytic approach. The idea
for using this approach came from various souncesst important of which were Potter
and Wetherell (1987) and Hyrkstedt (1997). Thishmdtwas chosen because while it is
certainly not a new approach to language attitudeies, it has not been used that
frequently either. Focusing on discourse and haguage attitudes are constructed also
helps to avoid some of the problematic issuesahiaé from the use of more traditional
methods (see section 2.2.2). For example, Pot@\éatherell (1987: 35) mention as
the interest is in the discourse itself and nahim attitudes thought to be hiding behind
it, one can evade the problematic issue of whetherattitudes constructed through
discourse are indeed the real and actual ones umsigection, or whether the people

expressing them just want to give the researclertain impression of themselves.

This methodology has not only been used by Hyrks(@897) in Finland. In fact,
several more recent studies exist: those by He#kif1999), Isomdéttonen (2003) and
Keski-Heiska (2009). Although they do not shareghme topic of language attitudes as
Hyrkstedt and the present study, they all useditberpretative unit as the unit of
analysis and the English language as the focudef study. An additional common
feature for these three studies was that they sl dearner autobiographies as their
data. Heikkinen (1999) studied the way failure andcess in English are attributed in
discourse. This was done by studying ten diffeeeidbiographies written by university
students of English. Five different repertoires evatentified: the individualistic, the
naturalistic, the efficiency, the institutional atiee fatalistic repertoire. The naturalistic
repertoire was most often used to explain succedstee responsibility for the success
was in this repertoire given to possibilities imaunication. Failure, in contrast, was
explained most often with the institutional repegcand the responsibility for results
lied in the institutional learning environment. msotténen (2003) was interested in

finding out how students who have troubles withrimearegarded their failures and
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successes in their English studies. The generakfotthe study by Isométténen is thus
similar to that of Heikkinen. Isométténen studidéven autobiographies written by
hard-of-hearing students. She identified ten différrepertoires that were used when
the students wrote about their successes or failufbe first five repertoires, the
auditory, the environmental, the special learniee tesponsibility and the specialist,
regarded hearing as fundamental for learning Emglisd were most often used when
talking about failures. The remaining five repemsi the talent, the chance, the effort,
the school and the naturalistic repertoire regartedring as not so important in
learning English and were used when the studerdtevatbout their successes. The most
recent study was conducted by Keski-Heiska (20083 done using the interpretative
repertoire as the analytic unit to study how steslen English remembered their former
teachers. This study was done using the data tedldor theFrom Novice to Expert
project. Keski-Heiska did not make use of the saunestionnaires which were used in
the study by Petrow (2010) and in the present stbdy instead she examined the
autobiographies written by the participants in 20Q8ski-Heiska was able to identify
seven different interpretative repertoires used nwiamembering teachers: the terror,
the routine, the evaluation, the progress, theamsipility, the incompetence and the
off-stage repertoires. Her chapter on methodolo209: 44-48) was used as an

inspiration for the present study.

As suggested by Potter and Wetherell (1987) anctlidged earlier in section 2.4.2, the
data was first sorted into four large tables ineord make the analysis easier. The first
table had one row for each individual student amd separate columns for the first
sentence completion task (my opinion, the English language sfrom the 2005 and
the 2010 questionnaires. The other tables for therawo sentence completion tasks
(In my opinion, the Finnish language isandIn my opinion, when compared with the
Finnish language, English is..were organised in a similar manner. The answers t
question 14 \(Vhat does the English language mean to you today, that you are
almost finished with your studies or have alreadyadgated? from the 2010
guestionnaire were also placed in a separate tah&reason for grouping the answers
in this manner was to facilitate the analysis pssc&Vhen all answers to the same task
were in the same file, it was far easier to focnghe common features in the answers
for that specific task. Additionally, by placingettsame tasks from different years next

to each other, comparing the answers written bystmee individual became easier. All
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the answers were copied and then pasted in thestdtdm separate files and in this

stage, nothing was left out.

The guidelines given by Potter and Wetherell (1987 discussed earlier in section
2.4.2 were used as a starting point for the aralyit, as noted in the same section, no
clear-cut instructions for identifying the intertative repertoires exist. For example,
this means that there is no pre-existing list afpks that would always indicate the use
of a particular repertoire in every possible imatie context. However, Wetherell and
Potter (1988: 172) give some clues of what to lmkwhen identifying interpretative
repertoires. They urge to search for certain keyd&cand expressions as well as
grammatical and stylistic similarities, as accogdio them, a particular interpretative
repertoire is always characterised by a limitecb$é¢these. The coded data of the present
study was thus read and re-read carefully numetiouss. To facilitate the analysis
process further, the coded tables were printedaodt similar linguistic or thematic
features were highlighted with different coloursthdugh this might seem slightly non-
academic, it helped in the initial process of idgmtg different repertoires and their
features, by acting as a visual aid. Some parttgpeere left out in this stage, as with
closer inspection it became clear that they hadcoatpleted all the relevant tasks or
answered all the relevant questions in the questioes. After highlighting common
features and disqualifying some participants, thdividual students were given
codenames, according to their gender and placeomettte table, to separate them from
one another and avoid using their real names @tewhen giving examples in this
written report. This was done to protect the paréints' privacy. After studying the
common features closely and identifying the varicarsd most frequently used
interpretative repertoires based on those featuiesnext logical thing to do was to
hypothesise about the purposes the particular taapes serve. Wetherell and Potter
(1988: 170) note that the functions of specificempires are not necessarily visible
straight from the data, as the functions might wellunconscious and not known to the
users themselves. Thus an essential part of dise@malysis is to formulate hypotheses
about what purposes the different repertoires nsghte. Lastly, the repertoires used in
the Finnish and the English context were examinefintd out whether there were any
differences or similarities between them. The repess used in 2005 and 2010 were

also compared in this manner to see if any trendfddoe identified.
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This chapter has briefly introduced the methodolagyd other relevant matters

concerning the present study. Next, the actualdgmiwill be discussed in more length.
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4 FINDINGS: INTERPRETATIVE REPERTOIRES IDENTIFIED

In this chapter, the results of the present study e reported. Each individual
repertoire that was identified will be first intnackd in their own sections, with
examples of common features. These descriptiorisalgib include notes on how the
repertoires were used to discuss Finnish and Endhigally, a comparison between the
repertoires used in 2005 and in 2010 will be m&dscussion on how the results of the

present study can be linked with previous rese@rehved for the next chapter.

Examples are numbered and presented so that theslrioriginal comes first, followed
by the code for the student and the year from wiiehanswer is from. The English
translation is placed beneath the original. AltHouge translation is included, the
analysis was naturally done on the original ansviErsause a translation can never
carry all the nuances and connotations of the maigiAnalysis was done first and the
translations later. As most of the answers weréegsiiort, the translated version was
placed right next to the Finnish original, to maike reading of this report as convenient
and easy as possible. All examples that are retef@nillustrating a particular
repertoire appear in the beginning of their regpecsections. This was done because
most examples were useful when discussing diveesgéurfes that characterised the
repertoires and thus the placement seemed a |lagioade. This way it is possible to get
an overview of the diverse ways the repertoire feated in before going further and

delving more deeply into the actual analysis ofe¢kamples.

Before moving on to introducing and discussing diféerent interpretative repertoires
the basis for the categorisation is explained. Wiearding the data and analysing the
answers given by the students, it became cleartltieaé were two different ways in
which the different repertoires could be seen. Tleuwld be seen as continuums
operating around two extremes or the extremitieglccdbe seen on their own, as
standing on their own. This means that, for exampiethe instances where some
students praised Finnish for its beauty and ottessribed it as an ugly language, these
two ways of talking about Finnish could be underdt@s expressions of the same
repertoire or as two contrasting repertoires. Aiglen was made to represent the
repertoires in the former manner. This was doneamsacknowledgement of the

traditional evaluative dimensions of language @ttt studies used, for example, by



51

Lambert et al. (1960) and discussed by Ryan €1882) and Giles and Ryan (1982). It
is interesting to note at this point that this tyeepresentation resulted in differences
in the ways the repertoires were used. For exangametimes only one end of the

spectrum would be used to describe Finnish andttier to describe English.

Shortly put, four different repertoires were idéetl. They were named so that the
name reflects the idea of a polarised continuune. fEpertoires are the close — distant
repertoire, the beautiful — ugly repertoire, theallo— global repertoire and the easy —

difficult repertoire.

4.1 The close — distant repertoire

One of the first repertoires identified was nantied close — distant repertoird his
repertoire operates on a spectrum that indicates tiine language in question is
experienced as either close or distant. This reperivas characterised by certain word
choices and grammatical elements as well as therfeatiures that created a feeling that
the language in question is in one way or anothestenally close and attached to or
distant from and detached of the student. Althotighrepertoire includes both ends of
the spectrum, they were not used in similar waysiBh was hardly ever experienced
as something distant whereas English was seenchsbgusome students. For the most
part, though, the students described Finnish amgligfnas parts of themselves, mother
tongues, as being familiar, safe and important,etones even self-evident. They were
the languages of emotions, thoughts and self-egjues Essentially, English and

Finnish were languages of their own, close and.dear

As noted earlier, each section in this chapter stéirt with examples. The following
examples are from theuomen kieli on minusta... (In my opinion, the Bhranguage

is...) sentence completion task.

(3) tarkea koska se on aidinkieleni (F5, 2005)
important because it is my mother tongue
(4) —Téarkea osa identiteettiani. (F38, 2005)
—An important part of my identity.
(5) tuttua ja turvallista, itsestddnselvaa, kieli,gghadasiassa ilmaisen itseéni,— (F20, 2005)
familiar and safe, self-evident, the language wittich | mainly express myself,—
(6) Just paras. (M87, 2005)
Simply the best.
(7) tunteiden kieli (F115, 2005)
the language of emotions
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(8) liian itsestadnselva, jotta sita voisi analysoet&eémmin, selkeasti oma kieli. (F98, 2005)
too self-evident that it could be analysed in mietail, clearly a language of my own.

The next four examples illustrate how the sentéfroglannin kieli on minusta... (In my

opinion, the English language is.wps completed.

(9) —vahvin vieras kieleni, —mieluisin kieleni— (F2@Q05)
—my strongest foreign language, —the language pleasant for me—
(10)-Huomaan hyvin usein ajattelevani englannin kiglgbten siitd on tullut tavallaan
“kaksoiskieleni”. (F41, 2005)
— | very often notice thinking in English, so is@nse it has become my “double language”.
(11)-Se on suuri osa identiteettiani. Usein sanonkié,englanti on kuin toinen aidinkieli minulle.
Ajattelen englanniksi. (F62, 2005)
—Itis a big part of my identity. | often even ghgt English is like a second mother tongue for
me. | think in English.
(12)kiehtova aihe, jossa haluan kehittaa itseani.— (E005)
an intriguing subject in which | want to improve sejf.—

The last examples in this section illustrate hoev$bntenc&errattuna suomen kieleen,

englanti on minusta... (In my opinion, when comgavéth the Finnish language,

English is...)was completed.

(13)kieli jolla on helpompi ilmaista itsedan ja ajatiakesn (F114, 2005)
a language with which it is easier to express yalfiemd your thoughts
(14)Englannista on tullut minulle tarke& osa jokap&téelamaa— (F61, 2005)
English has become an important part of dailyfliieme—
(15)- etaisempi (F110, 2005)
— more distant
(16)— Englanti on myos vieraampi. (F120, 2005)
— English is also more unfamiliar.

As the examples 3 and 11 above show, the expressainkieli (mother tongue)

appears in both cases, when discussing both FimmdEnglish. Using this expression
is more obvious when discussing the Finnish languas Finnish indeed was the
mother tongue of most of the students. Example @wshuse of this particular

expression when discussing Finnish. When discusemgjish, the choice to use this
type of expression, on the other hand, is quiter@sting. The claim that English has a
similar status as their mother tongue, indicateg the students using this repertoire
have taken English so close to their hearts thagsides somewhere right next to their
real mother tongue. As example 11 shows, the stutiescribes English as being like
toinen aidinkieli (a second mother tongdej her. This sort of feeling of bilingualism

was expressed frequently in similar terms as hawmg mother tongues or as in

example 10, where the student calls Englisik$oiskieleni” (“my double language”)
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Another common expression that the students usedtiad the language in question
was, essentially, an integraka (part) of themselves or their identity. In numerous
cases, the students describe either Finnish olidbngi, in some cases, both as a part of
themselves. The use of this expression can be iseerample 4, when the students
wrote about Finnish. The way it was used when disiclg English can be seen in
examples 11 and 14. The wadentiteetti (identity)s often paired with this expression.
Personal pronouns, such asnua (me)and itsedni (myselfyeferring to the student
himself or herself were also used with this expoessin example 14, the student says
that for her English has becortigked osa jokapaivaista elamaéa (an important pafrt
daily life).

Another common feature that characterised thiseciadistant repertoire is illustrated in
examples 3 and 10, for example. In these exampiethe original Finnish versions
when referring to Finnish and English, the studemgs the first person singular
possessive suffix (as possession is indicated difterent suffixes in Finnish) to further
strengthen their claim to the language under dsous In example 3 the student says
that Finnish isdidinkieleni (my mother tongugnd in example 10 the student calls
English ‘kaksoiskieleni” (“my double language”)This shows that the feeling of being
close to English or Finnish is not only expresskobugh word choices but also
grammatically. English or Finnish are not only netlongues in general but essentially
theirs. The use of this grammatical element caa bk seen in examples 4 and 9. In
example 4, the student says that Finnish is an ritapb part ofidentiteettiéni (my
identity) Finnish is not just a part of the Finnish idgniit general but an important
part of the student's own identity. In example @ student mentions English @ahvin
vieras kieleni (my strongest foreign languag&he also writes that English was
mieluisin kieleni (the most pleasant language fe).mlthough it does not show in the
translation, she again uses the possessive softbei original Finnish version. Another
way of indicating ownership can be seen in exarpla this case, the student uses the

Finnish wordoma (own) stating that Finnish is hema kieli (own language).

This repertoire was also characterised by the tisertain adjectives. It is good to note
at this point that some of the same adjectives ats@ used in the other repertoires and
thus the key factor is the way the adjectives asmhined with other words. For

example, the adjectiviéirkea (importantwas used in several repertoires. In the case of
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the close — distant repertoire, it was paired uthwords and expressions such as
aidinkieli (mother tongueandosa identiteettiani (part of my identitygs in examples 3
and 4. In example 6, the student only says thati§iinisparas (the best)Adjectives
tuttu (familiar) andturvallinen (safe)were only used in this repertoire, and their wse c
be seen in example 5. The adjectigkas (dear)was also used, illustrated in example 4.
Other similar adjectives indicating a deep emotion@lvement also appeared in the
participants' answers. This sense of emotionatkatt@nt also conveys the feeling of
closeness. Some students even described Finnistsessdanselva (self-evidenis
shown in examples 5 and 8! This adjective mightrseée have a slightly negative
connotation but when analysing the answer moreebtpg becomes clear that Finnish
is seen as a sort of a default language, becorhing gelf-evident, and that the student
finds it difficult to analyse her relationship wiEinnish in greater detail because of this.

This, again, conveys the central idea of Finnishdelose to the respondent.

Adjectives were also used to indicate distance fith® language in question. In
examples 15 and 16 English is described as leigempi (more distandr vieraampi

(more unfamiliar) These types of adjectives create a sense oftdatatd. For these two
students, English does not occupy the same spaE@maish but it is experienced as
something more distant. In these examples the fuseneparative form of the adjectives

is explained by the way the sentence completidnvias constructed.

Another way the sense of distance was expressedeaseen in example 12. The
student describes English laghtova aihe (an intriguing subjecthe wants to improve
herself in. This expression creates the feeling Braglish is not an integral part of her
like it was for some other students, but a sepagatiégy that merely attracts her. She
also notes that she wants to improve her skilhénsubject. Her way of talking about
English is very different from, for example, thated by the student in example 11.
Another student used a very similar way to expmstachment from English. She
described English asaukainen vield, mutta kiinnostava (still remotef mteresting)
This student also expresses an interest in Enghislile at the same time keeping her
distance by stating that English feels still quitanote. Another student described
English agpakollinen taito jokaiselle nykymaailmassa (an gatory skill for everyone
in the modern world)This again clearly distances the student himieth English.

English is merely a skill that everyone needs teha
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This idea of language as a sort of a tool to bertabut and used when needed also
appeared in the Finnish context at times but natrlpeas often as in the English
context. One student wrote that for her Finnish isasi pohja (a good foundatiofr
studying other languages, such as Japanese. bmghgsonly one of the two students
who did not speak Finnish as their mother tongusiithed not having any strong
feelings for Finnish in general. She wrote that fhand the task difficult aminulla ei

ole kauhean vahvoja tunteita suomen kieltéa kohtgatont have very strong feelings
about the Finnish languageplthough first it seemed that the student jusbided
completing the task and answering altogether, fitther analysis it became clear that
this type of dodging the question in fact distanbed from the language in question as

well. Thus her short answer fell into this repedafter all.

An interesting theme that appeared often in thelestts' answers about the Finnish
language but never in the answers about the Enigligiluage was that gfpeys (pride)
The students often wrote that they felibed (proud)of their mother tongue, Finnish.
One student, for example, wrote that Finnish Wwia$i, jonka hallitsemisesta voi olla
ylpeé (a language one can be proud of masteriAgpther one wrote that Finnish was

her mother tongue and thalen ylpea siita (I am proud of it)

Lastly, this repertoire was characterised by ptwaggich carried the thematic idea that
the language discussed was especially suitablesédfrexpression, thoughts and
emotions. In example 5, the student describes $finas the language she feels she
mainly uses for self-expression. In example 7 Bhns described asinteiden kieli (a
language of emotionsknglish, in examples 10, 11 and 13 English ie dksscribed as a

language that the students think with or expressitielves with.

4.2 The beautiful — ugly repertoire

Another prominent repertoire that could be ideetfin the data wathe beautiful —
ugly repertoire As the name already suggests, this repertoireatgse on the aesthetic
continuum. On one end of this continuum is the itted the language in question is
aesthetically pleasing, beautiful and pretty. Ga dther is the idea that the language in
question is aesthetically unpleasant, and, quégklly, ugly. The use of these types of
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adjectives was, quite predictably, one of the mimatures that characterised this
repertoire. This repertoire was used in both casémn talking about English and
Finnish. There was a difference in the use, thoagtwith a closer inspection it became
clear that English was hardly ever described ashagsally unpleasant. Finnish, in

contrast, was described using the whole continutitheorepertoire.

The next examples illustrate how the students cetaglthe sentencguomen kieli on
minusta... (In my opinion, the Finnish language)is.

(17)kauniimpi ja hienompi kieli kuin usein annetaan yartaa. (M35, 2005)
a more beautiful and finer language than what isllg believed.

(18)...kaunis kieli, rikaskin.— (F37, 2005)
...a beautiful language, even rich.—

(19)hienon kuuloinen kieli— (M67, 2005)
a fine-sounding language—

(20)kaunis kieli, joka valitettavasti alkaa mm. nuorideskuudessa “menettdd muotoaan” englannin
vaikutuksesta.— (F96, 2005)
a beautiful language which unfortunately is, foample amongst youngsters, starting to “lose its
form” because of English influence.—

(21)yksitoikkoisen kuuloista ja toksahtelevaa. (F80D20
monotonous-sounding and crisp.

(22)aika ruma kieli, jos rehellisia ollaan, mutta kuté ©n puhunut 20 vuotta (tai 19), siihen on
tietenkin tottunut, ja jo pikkulapsesta lahtiertgigkin. (F102, 2005)
quite an ugly language, if being honest, but wheu lyave spoken it for 20 years (or 19), you're
naturally used to it, and already ever since cluitith naturally.

(23)melko laahaava ja rumalta kuulostava kieli. (F1H)5)
quite a dragging and ugly-sounding language.

The following are examples of how the senteBoglannin kieli on minusta... (In my
opinion, the English language is.wpgs finished.

(24)kauniin kuuloista seké ihanan sdannénmukaista.J6@5)
beautiful-sounding and additionally wonderfully véay.
(25)hieno kieli (F26, 2005)
a fine language
(26)kaunista. Se kuulostaa ihanalta ja se saa minuahedan oppia sitd enemman.— (F47, 2005)
beautiful. It sounds lovely and that causes medntwo learn more of it.—
(27)usein paremman kuuloista kuin suomen kieli. (F2852
often better-sounding than the Finnish language.
(28)rikas, runollinen, vivahteikas, voimakas, kaunistéikas (F110, 2005)
rich, poetic, nuanced, powerful, beautiful, ematibn

The next five examples illustrate hoverrattuna suomen kieleen, englanti on minusta...
(In my opinion, when compared with the Finnish lamge, English is...)was

completed.

(29)-Esim. laulujen sanoissa suomeksi asia kuulostaisiilta ja typeraltd, mutta englanniksi ihan
sopivalta. Englannin kieli saa asiat kuulostamaaemmilta (mutta joskus myos
kuluneemmilta, esim: I love you.) (F1, 2005)

—For example, in song lyrics something might sonaive and stupid in Finnish but in English it
sounds pretty appropriate. The English languageem#iings sound better (but sometimes also
triter, for example: | love you.)
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(30)saanndnmukaisempaa ja kauniimman kuuloista. (F&5)20
more regular and more beautiful-sounding.

(31)paremman kuuloista mutta ei tarkeampaa. (F26, 2005)
better-sounding but not more important.

(32)jollakin tavalla “sujuvampi” kieli. Yht& kaunis, kanteeltaan erilainen, mutta hyvin kaunis kieli.
(F41, 2005)
somehow a more “fluent” language. Just as beautftierently structured, but a very beautiful
language.

(33)todella erilaista, laulavaisempaa, mutta ei val&tignkauniimpaa. (F108, 2005)
very different, more sing-song-y, but not nece$gariore beautiful.

As mentioned above, one of the main characteradtithis repertoire was the use of
adjectives. English and Finnish were both descriag#aunis (beautiful)and hieno
(fine). This can be seen in examples 17 and 18 wheratiggihge discussed was Finnish
and in examples 25 and 26 when the language wabsEngnglish prompted quite
creative use of adjectives as illustrated in exan$8. The student lists six different
adjectives to describe how she sees English: forEmaglish is not only beautiful but
alsovivahteikas (nuanced), runollinen (poetic), rikaglf), voimakas (powerfuland
tunteellinen (emotional)Although on their own some of these adjectiveslctde
understood in a different manner, here groupedtihegethey all appear to describe
various aesthetic aspects of English. Englishse described akana (lovely)and even

parempi (betterthan Finnish as in examples 26 and 27.

English was also described asufuvaa” (“fluent”) as in example 32. This adjective
clearly describes the way English sounds. It i®redting to note that Finnish is
described in a totally opposite manner in examg@lesaand 23. One student describes
Finnish astokséhteleva (crispand the other one dsahaava (dragging)which again
clearly describe the way Finnish sounds. Althodgisé examples do not come from the
same student, it is an interesting difference rtedgss. Another similar adjective was
laulava (sing-song-yJised in example 33. The student compares Englisimhish, and

says that English sounds more sing-song-y but ecg¢ssarily more beautiful.

English was not the only language that prompteatmigy in the use of adjectives.
Many of the adjectives that appear in the examahes/e in descriptions about English
were also used to describe Finnish. Finnish, toas wescribed as fluent, rich and
lovely. Varikas (colourful) and voimakas (strong)were also used. Finnish was
additionally ahauska (funny)language withhassunkurinen (an amusingly funny)

vocabulary. One student prais#maisuvoima (thgpower of expressiorgf Finnish and
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used the Origin of Iron from the Kalevala as annagie of this power. By mentioning

the Kalevala, the student immediately creates aocation with the mythic and ancient
gualities of the Finnish language. Another studested that in the hands of a skilled
writer Finnish could be used to creaktertakaikkisen hienoa tekstia (completely

marvellous text)

In this repertoire, adjectives were often combiméith words that had something to do
with sounds. As discussed earlier, sometimes thectides themselves carried a
connection with the auditory world, such sing-song-y Sometimes other words were
combined with the adjectives. This is the casexamgples 19, 21 and 23, for example.
In these examples, Finnish is described lenon kuuloinen (fine-sounding)
monotonisen kuuloista (monotonous-soundaryjruman kuuloista (ugly-soundingn
examples 30 and 31, English is described in a ammianner, a&auniin kuuloista
(beautiful-sounding)and paremman kuuloista (better-soundindh example 26, the
student says that Englidtuulostaa ihanalta (sounds lovelghd that this makes her
want to learn more English. In example 29, a sims@ntence structure is used. The
student states that Engligaa asiat kuulostamaan paremmilta (makes things:éou
better) The student further emphasises her point by giexamples. She says that song
lyrics, for example, sound better in English tharFinnish. Something that in Finnish
would sound naive sounds just right in English. ideer, the student also comments

that sometimes English makes things sokmdneemmilta (triter)

Occasionally, as shown in examples 31, 32 andH8students do not want to pick a
clear side even when they were asked to comparkskrig Finnish. In example 32, the
student says that she finds both English and Hinnist as beautiful. Different, yes, but
beautiful nonetheless. In examples 31 and 33, ttieests make comparisons, but then
state that although English sourmsemmalta (betterdr islaulavaisempaa (more sing-
song-y)it does not mean that English would alsotégkeampi (more importantpr

kauniimpi (more beautiful)

As stated previously, it became clear from the dadh the Finnish language prompted
more mixed assessments from the students. Thendtudsed the whole spectrum of
adjectives connected with the repertoire. Howefgglish also elicited some use of

adjectives with not-so-positive connotations. Tikiglustrated in example 29. Although
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the student states that English makes things sbettdr, for example, in song lyrics,
she also notes that sometimes this means that pbrases sounttite or over-usedr
clichéd (kuluneelta)She even gives an example of a phrase she fsmdsich | love

you.

An interesting device that was used in this repextbut also in others was when the
students took a position of a language expert axample 20. The student begins by
saying that Finnish is beautiful and then contintesssess the state of the Finnish
language at the moment, which according to her rifortunate because Finnish
“menettdd muotoaan” (“is losing its form”pecause of the influence of English.
Appearing as a language expert gives her earbéersent of opinion, the beauty of the
Finnish language, also strength and makes it appeae convincing. Potter (1996:
133) talks about category entitlement, which bdlsicaeans that by implying that one
belongs into a certain category of people, languaggerts in this context, one's
statements also sound more convincing if the tdgcussed is somehow related to the
field of expertise of that group. In certain conggjust by indicating of belonging to a
certain category, or group, the need to elabonagésdknowledge or where it came from
disappears. For example, a doctor is assumed te kmatters of health and medicine
and therefore, for example, when making a diagh@sidoctor has no need to further
explain his or her knowledge. People simply assuir because he or she is
categorised as a doctor, his or her knowledge altih@nd medicine is right. Here, in
example 20, the student places herself in the oategf language experts by using
jargon typically connected with linguistics. Phrasguch as rhenettéda muotoaan”
(“lose its form”) and havevaikutus (an influence orgould easily appear in a book of
linguistics. In example 30, the student describegliEh assaannénmukaisempaa (more
regular) than Finnish. Use of this type of an adjectivaisentence comparing English
with Finnish again gives the impression that thelent is familiar with the grammatical
structures of both languages and is in the positioormompare them. Thus her later

assessment that English is also more beautiful Framsh sounds more convincing.

In example 22, the student also uses an interegigtgric device. The student says that
if being honest (jos rehellisia ollagnirinnish is quite an ugly language. This type of
interjection creates a feeling that she does raltyr@ave anything against Finnigier

se but now that the topic came up, she has to bedt@ra say that she finds Finnish
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quite ugly. This could be interpreted as a sortigtlaimer. As Wetherell and Potter
(1988: 176) note, disclaimers are typically useckmwithe speaker knows he or she is
about to say something which might sound inseresiimd evoke strong opposition
from the listeners to rebut possible unfavouratdseasments of his or her character.
Here, the student appeals to the reader's sengstioce. Honesty, especially in Finland,
is thought to be one of the greatest virtues and Haying that she is just being honest
makes her earlier statement appear less insenattidanore like she is just telling the
truth. The interjection is slightly difficult to dnslate as it appears in the original text
and thus it is also interesting to note that algiothe translation is somewhat lacking in
this aspect, the student uses the passive fortmeifrinnish original. The translation is
slightly off (a better translation would ®nestly but it was chosen because it is an
attempt to convey this grammatical form. Insteagayfingif I'm being honest (jos olen
rehellinen)and using the first person singular to indicatet tib is indeed she who is
being honest here, she uses the passive éiemn. She then continues by saying that
since one has been using it for such a long time, lmas also gotten used to it. Here
again, the student is obviously talking about Héraéthough she does not specifically
use the proper pronouns and verb forms to inditataut instead once more distances

herself from what is being said by opting to useenimpersonal language.

4.3 The local — global repertoire

The local — global repertoirevas identified early on during the analysis precdsis
repertoire operates between the two extremes @flitpcand internationality. On one
end, there is the idea that the language in quessicsomehow exclusive, private and
local. The language may be seen as useful butiorliynited contexts and situations.
On the other end of the spectrum is the idea timianguage in question is somehow
universal. It is used in many situations, by maepple and is perceived suitable for
such use. The repertoire was characterised byimentard choices, metaphors and

thematic ideas. Some rhetoric devices were alst. use

The following examples illustrate how the senteBcmmen kieli on minusta... (In my

opinion, the Finnish language is.was completed.

(34)hyvin poikkeuksellista muihin kieliin verrattuna(F8, 2005)
very extraordinary compared to other languages.—
(35)erikoinen ja ehk& vahan outokin kieli. Se on myigsi$aatuinen kieli. (F114, 2005)
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an unusual and maybe slightly odd language. lisis @ unique language.
(86)ainutlaatuinen, sill& se on niin erilainen muihimr&pan kieliin verrattuna. (F119, 2005)
unique because it is so different compared to didueopean languages.
(37) —a different language among other languages ofvtirél. (F3, 2005)
—erilainen kieli maailman kielten joukossa.
(38)tarkea asia suomalaisille (F21, 2005)
an important thing for Finns.
(39)difficult to understand for others than Finns.—{B,12005)
vaikeaselkoista muille kuin suomalaisille.—
(40)erityinen, harvinainen, tarkea (suomalaisille) (F2805)
special, rare, important (for the Finns)
(41)harvinainen ja pieni, mutta silti tarkeé&. (F55, 2P0
rare and small but still important.
(42)—Erilaista kuin englannin kieli,— (F93, 2005)
—Different than the English language,—
(43)-Monet eivat sita kuitenkaan osaa eivatka varmadé pyddyllisena koska suomea puhutaan
vain Suomessa. (F13, 2005)
—Many people can't speak it though, and probabiytdioink it is useful because Finnish is
spoken only in Finland.
(44)on kieli, joka on eksoottinen— (M27, 2005)
is a language that is exotic—

The next seven examples show how the students etedpthe sentendenglannin kieli
on minusta... (In my opinion, the English languée).

(45)-muodostumassa yleiskieleksi ympéri maailmaa. 2805)
—becoming the standard language around the world.
(46)hyodyllisimpia maailman kielista— (F12, 2005)
one of the most useful language of the languagéseofvorld—
(47)avain maailmaan, kansainvélinen ja monipuolineilajeen eri puolilla maailmaa) (F14, 2005)
a key to the world, international and versatildfédent in different parts of the world)
(48)yleishyddyllinen kieli, jota ilman ei nykyddn kovityvin péarjad. Englanti on kuitenkin siina
mielessa yliarvostettua, ettd yhté hyvin “maailrkéend” voisi olla mikd muu tahansa kieli.
(F19, 2005)
a generally useful language that one can't managewell without today. However, English is
over-rated in the sense that just as well “the Uaigg of the world” could be any other language.
(49)—avain kulttuurien véliseen kommunikaatioon ja rfmaaan. (F91, 2005)
—a key to the intercultural communication and @\orld.
(50)opittavissa oleva kieli, maailman ja vallan ki¢k36, 2005)
a language that is possible to learn, the langoatee world and power.
(51)kansainvalisen kommunikaation valine— (F46, 2005)
a tool for international communication—

The last examples of this section are all answerthé sentenc&errattuna suomen
kieleen, englanti on minusta... (In my opinion, wkempared to the Finnish language,
English is...).

(52)luonnollisesti kansainvalisempéaa (F33, 2005)
naturally more international

(53)—tehokas apuvéline eri kansalaisten kanssa kommoimtiik. (F34, 2005)
—an effective aid for communicating with differenitizens.

(54)—universaalimpi kieli. (F47, 2005)
—a more universal language.

(55)kansainvalisempéé ja sen osaaminen koko maailmakarkvassa on huomattavasti suomea
tarkeampéaé. (M67, 2005)
more international and being able to use it is giphal scale far more important than being able
to use Finnish.
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(56)kansainvélisissa yhteyksissa hyddyllisempaa jasietompaa. Kotimaassamme suomi on meille
yha syysta tai toisesta tarkeaa. (M95, 2005)
in the international contacts more useful and nesteemed. In our home country, Finnish is still
important for us, for one reason or another.

(57)mahdollisuus saada kontakti mahdollisimman monbksrseen. (F115, 2005)
a possibility to get a connection with as many peag possible.

(58)—Suuri ja kansainvalinen kieli. (F78, 2005)
—A big and an international language.

This repertoire was used when the students wratetdioth Finnish and English. The
idea of locality and exclusivity was, however, eegged only when discussing Finnish.
English, in contrast, was seen solely as a glarajuage. The division between the two
languages was very strict and the languages wener wescribed using the other end of
the continuum.

A very common occurring feature of this repertowdien used to express locality, was
the use of adjectives that carried the connotatibnexceptionality. Finnish was
described aspoikkeuksellista (extraordinary), ainutlaatuista n{que), originaali
(original), eksoottinen (exoti@gndpersoonallinen (individual)Examples 34, 35 and 44
illustrate the use of some of these adjectives.tiddise adjectives carry the idea that
Finnish is fundamentally different from other laages, understandable and natural
only in Finland. The other end of the spectrum, tthea of internationality, was
expressed by using adjectives such kamsainvalinen (international), universaali
(universal) and monipuolinen (versatile) Examples 47 and 54 show how these
adjectives were used in the students' answers.eThdigctives all carry the idea that
English is not confined by geography, certain situes or nationalities, but is free from

the restrictions that other, smaller languagesHikmish face.

Adjectives connected with size were used also. ifinnwas seen apieni (small)
language whereas English was seensas(big) Examples 41 and 58 illustrate this.
Other types of words connected with amount and wize also used. One student, for
example, noted that Finnish fsvin harvan ihmisen aidinkieli maailmanlaajuisesti
katsottuna (the mother tongue of only a few pedmlen a global point of view)
Another student stated that she saw Finnishhyaglyllinen kieltenpuhujien maaran
ollessa pieni (useful because the number of pespte speak it is smallOne student,
when discussing English, said that English wasresta maarasta puhujia koostuva

kieli (a language that consists of a great numbiespeakers)Another student claimed
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that English was expressiyehtuen suurelta osin sen laajasta levinneisyydésiainly

because of its wide spread)

English was very often described gdyllinen (useful), tarpeellinen (necessaay
pakollinen (obligatory) One student, for example, described English amast” in
today's world. Another said that English wasli jota tarvitsee paivittdin (a language
that one needs every dayhis type of pragmaticism was very common inghedents'
answers. These adjectives were often connected wattlls such akommunikaatio
(communication)or maailma (world) Mentions of the usefulness of English in the
media and travel were also made. Finnish was alsasionally described as useful but
in a completely different way. Finnish was mostges useful in Finland and when
communicating with Finnish people. This reflecte thational-romantic idea of one
nation connected with one language, the natiomguage. As noted earlier, one student
described Finnish as a useful language becausmaspdople speak it. This reflects the
idea that because Finnish is so exclusive and hisaofew speakers, those speakers
have an advantage when speakers of other langunagesto use Finnish for one reason
or another. In example 43, the student says thatmamy people can speak Finnish or
see it as a useful language, as it is only spokeRinland. The rhetoric behind this
statement is interesting. When discussing fact tcoctson, Potter (1996: 158-162)
notes that statements can be made more convingirgpealing to general consensus
and corroboration, which means that many diffepmuple confirm and agree with the
statement. In example 43, the student is clearipgdthis by reporting whamonet
(many people)cannot do and what they think. The student, thpugdftens her
statement by adding the wowérmaan (probably)jn the sentence. In an overview of
diverse rhetoric means, Kakkuri-Knuutila (2002: pS5§ates that these types of
expressions are used to shelter oneself from gétioy weakening the actual factual
argument. Thus, in example 43, even if the reades dhot agree with the student, she

still does not lose face because she never claangithing as a fact.

English was often described asliagua franca whereas Finnish was described as
salakieli (a secret languageThis again reflects the idea that English is uhéversal
default language of the world whereas Finnish igxslusive little secret club that only
a few people are part of. Sometimes the studemigessed critical views on the status

of English as a lingua franca. For example, in glam8, the student says that English
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is somewhat over-rated because the “language ofvthk” could just as well be any
other language in the world. One student expresedoncern that English wakka
kaikille maailman kielille (a threat to all the Ignages in the world)Another said that
English wasehka lilankin suvereeni (maybe a bit too sovereigny that other
languages were left in its shadow. English was Hisoght to bdiiankin dominoivaa
(too dominating)at the expense of other languages. Finnish, itrast) was described
asuhanalainen (endangeredJhe termvahemmistokieli (minority languag&)as also
used, although Finnish in Finland is obviously mominority language and also on a
global scale its status is fairly stable at the rantnOne student wrote that Finnish is a

vaalimisen arvoinen kieli (language worthy of beaigrished)

The theme ofkommunikaatio (communicatiprwas very common in this repertoire,
reflecting, for example, the terminology discussethe paragraphs above. English was
seen as dingua franca a language very suitable for international comitation.
Because of this status, English was seen as ugefulish, in contrast, was seen as a
language only suitable for communicating with otkemns. Example 57 illustrates this
theme. The student says that English is a poggilbdiconnect with as many people as
possible. In example 39, the student states tmatish is difficult to understand for all
others except Finns, thus implying that Finniskugable for communicating with only
a limited number of people. One student states thainish is luonnollinen
kommunikointikieli suomalaisten kesken (naturalgizege of communication between
Finns) but that Englisharjoaa paremman mahdollisuuden kansainvalisiintk&teihin

(provides a better opportunity for internationalntacts).

The repertoire was also characterised by makingpeoisons. Adjectives were used in
the comparative or superlative forms and othergyplecomparisons were also made.
Some of the comparisons can be explained by thaspig of the sentence the students
needed to complete but not all. For example, exasn®4, 36 and 42 show how Finnish
was often compared with other languages, even wiemphrasing of the sentence did
not clearly prompt the students to do this. In epl@n34, the student says that Finnish is
hyvin poikkeuksellista muihin kieliin verrattunaefy extraordinary compared to other
languages) In example 36 the student compares Finnish terdduropean languages
and states that Finnish is uniqgue when compardtiegm. In example 42 the student

says that Finnish is different from English. Heresiinteresting to note that the student
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compares Finnish to English although there is monpt to do so, as in the other task
that specifically instructed the students to corag@innish and English. Example 46
shows how a superlative form of an adjective wasdushen comparing English to
other languages. English is one of the most uskfujuages in the whole world,
according to the student who wrote example 46. ptasn52, 54, 55 and 56 illustrate
how the comparative forms of adjectives were usdetnwthe sentence itself was
structured in a way that encouraged it. In exarbglefor example, the student says that

English isluonnollisesti kansainvélisempaa (naturally moreemational)

Another interesting feature of this repertoire was use of metaphors. In fact, this was
the only repertoire that was characterised by thenexamples 47 and 49 English is
described aavain (a key) The students see English as a key which will aperdoors

of the world and international communication foertth One student described English
as avain kansainvalisiin portteihin (a key to the imational gates) Sometimes the
students did not use the actual word but describeglish as a language thatvaa
monia mahdollisuuksia (opens many possibiliti€syen without using the worlley
here, the main idea is the same. English is agsen s something that will open the
world and all its wonders for the student. In a wageems that the students using this
metaphor saw themselves in a confined space wittetb gates and English as the key
to the outside world. This correlates with the thémidea that was often expressed in
this repertoire that English was useful for traaetl seeing the world. English was also

described agdline (a tool)andapuvéline (an aidjor communication, as noted earlier.

4.4 The difficult — easy repertoire

As the name already suggedise easy — difficult repertoireperates on a spectrum
between the ideas that a language can be easfficultieither as such or to learn. The
difficulty or ease may be manifested in variouseasp of the language, for example in
spelling or pronunciation. This repertoire was eletgrised by word choices and
thematic elements. Category entitlement, the riegtbdevice introduced earlier in

section 4.2, was used in a similar manner to atigeiestudents’ opinions.

The next examples are all endings for the sent&ummen kieli on minusta... (In my

opinion, the Finnish language is...).
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(59)-helppoa, —loogista. (F1, 2005)
—easy, —logical.
(60)-Se on hankalampaa opiskella kuin englantia miltidslppo kieli kdytdnndssa, kun sita
kerran osaa puhua. (F9, 2005)
—It's more difficult to learn than English butllstin easy langauge in practice, once you learn to
speak it.
(61)helppoa puhua, mutta monimutkaista opiskella jpitiaa.
easy to speak but complicated to learn and wit&6(2005)
(62)—Kieliopiltaan monimutkainen. (F71, 2005)
—Complicated in its grammar.
(63)haastavaa ja aina loytyy uutta opittavaa. (F106520
challenging and one always finds new things tonlear
(64)monimutkainen ja tdynna poikkeuksia. (F118, 2005)
complicated and full of exceptions.

The following six examples illustrate how the stotde completed the sentence
Englannin kieli on minusta... (In my opinion, theglish language is...).

(65)rakenteiltaan ja aantamiseltddn melko helppoa.-31635)
fairly easy in its structure and pronunciation.—

(66)—Sita on helppo oppia ja puhua. (F6, 2005)

—Itis easy to learn and speak.

(67)helposti omaksuttava kieli. Se ei ole mielestamh&lan vaikea aantaa eika kielioppikaan ole
niin monimutkainen kuin erdissa muissa kieliss&2(F2005)
an easily acquirable language. In my opinion itas awfully difficult to pronounce and the
grammar is not as complicated as in certain otdmguages.

(68)laaja-alaista. Tuntuu etté opittavaa on todelljopalEnglanti on vaikeaakin — tuntuu etten
koskaan tieda ja osaa tarpeeksi.( F37, 2005)
broad. It feels like there is very much to learnghsh is difficult too — it feels like | never kao
enough.

(69)—Perus englanti on helppo oppia, mutta haastettéidigy, jos asettaa vaatimuksensa korkealle.
(F71, 2005)

—Basic English is easy to learn but challengesals@to be found if one raises one's
expectations high enough.

(70)ymuihin kieliin verrattuna helppo kieli, jota olepminut paljon muuallakin kuin koulussa.
Englannin kieless& on vaikea kielioppi, mutta kos&a kanssa on joutunut niin paljon
tekemisiin, niin kieli on jotenkin automatisoiturjatkielioppisdantéja ei tarvitse miettia. (F81,
2005)
an easy language compared to other foreign languags one that | have learned a lot outside
of school as well. The English language has adiiffigrammar but because you have been in
contact with it so much, the language has somehaonzatised and there is no need to think of
grammar rules.

The last four examples of this section are the esitgl answers to the sentence
Verrattuna suomen kieleen, englanti on minustin.n{y opinion, when compared with
the Finnish language, English is...).

(71)kieliopin kannalta helpompaa oppia. S&&nnot ovedenpia kuin suomessa. (F16, 2005)
relative to grammar, it's easier to learn. Thegaee clearer than in Finnish.

(72)yksinkertaisempaa. Suomen kielioppi esimerkikshankalampaa kuin englannin. (F24, 2005)
simpler. The Finnish grammar is, for example, hatden the English grammar.

(73)jossain maarin helpompaa (ei taivutuksia, yhdysgayms.) ja jossain maarin vaikeampaa
(i&nikuiset poikkeuksien poikkeukset, joita kuittmknnemmin tai myéhemmin jossain
vaiheessa opintoja kysytddn esim. jo pelkastaasygalieissa ennen tata kevatta - ei jaksa
opetella ulkoa - ne voisi oppia kdytdnndssa - wdmanistaa oppijaa). (F48, 2005)
easier in some degree (no declensions, compoucdaret more difficult in some degree (the
constant exceptions of exceptions that soonerter Vaill be asked at some stage of your studies,
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for example already in the entrance exams befdsespiring - can't be bothered to learn by heart
- they could be learned in practice - can discoeitag learner).

(74)kieliopillisesti helpompaa mutta aantdmykseltddike@mpaa. (M86, 2005)
grammatically easier but more difficult in pronuetidn.

Interestingly, both Finnish and English were seedifficult and easy. Differences often
lay in the point of view from which the language®res described. Finnish was
commonly described as difficult from the perspextof foreigners trying to learn it,
whereas English was seen as an easier languagerfarative speakers to learn. When
the students described Finnish as easy they oftartiomed understanding that this was
likely because they spoke it as their mother ton@mglish, in contrast, was seen as a
difficult language if one was trying to reach aivediike level of proficiency. English
was also seen as difficult to speak, write or lefmom the students' personal

perspective.

One of the clearest characterising element of iéyiertoire was the use of adjectives
helppo (easy)and vaikea (difficult) Indeed, this feature was so prominent that the
repertoire was named after it. The use of theseatjectives can be seen in examples
59 and 60 when discussing Finnish, and in exam@la The English case. In example
59 the student only lists adjectives to describ@ish, one of which isasy In example

60 the student contrasts two elements, learningpaacdtical usage. According to her,
learning Finnish is difficult but using it in prao is easy, once it has been learned. In
example 70 the student is writing about Engliske &ist says that English is easy when
compared to other foreign languages and then agedinby saying that English
grammar is difficult. These adjectives were oftsrdito describe either the language on
a more general level or the students' personalrexmes of learning or using the
language. These two manners can be seen in exaGplasd 68, both of which deal
with English. In example 65 the student describew tshe finds English but her
assessment is on a general level. In the lattenpbea though, another student describes
how she personally feels about learning Englishs Tifference is reflected in the way
their answers are constructed. In example 65, ttidest says that English is fairly easy
in its structure and pronunciation. This is a faiinpersonal description as it lacks
words and other expressions that would indicaté tthe student personally feels this
way, although obviously it is her own opinion asiher who wrote it in the first place.
It could be seen as a factual statement becaufe ompersonal style. In example 68

the student, however, states that she personally feat she never knows enough after
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saying that she finds English difficult. She udess verbgietdd andosata(which both
can be translated dsow in the first person singular form, which relatée whole

statement back to herself.

Other types of adjectives that were commonly uded eeflected the idea of ease or
difficulty. Looginen (logical), monimutkainen (complicated)ast@va (challenging),
yksinkertainen (simple), hankala (hamtdselkea (clearjare just some examples of the
adjectives the students used to describe English Finnish. Examples 64 and 72
illustrate the use of a few of these adjectivegeéiives such aslear andlogical carry
the implication that the ease or difficulty of ttenguage is not only in the way the
individual perceives it but ingrained more deephd gpossibly even caused by the
language itself. After all, a logical and cleardaage is thought to be easier than a
complicated and unclear language. These typesjettacs were often used to describe

grammar and its rules.

Linguistic terminology and jargon were used in trépertoire more frequently than in
any other repertoire identified. Terminology such kéelioppi (grammar), kielitaito
(language skills), sanasto (vocabulary), rakennguture), taivutus(here it is not
exactly clear whether the student meansdieensionof nouns or theonjugationof
verbs) fonetiikka (phoneticsandaantaminen (pronunciationyere used to specify the
aspects of a language the students found eithécultifor easy. In example 73, the
student says that English hpsikkeuksien poikkeukset (exceptions of exceptiamns)

expression that is commonly used in language lesssoRinland by language teachers.

As has probably already become evident from thengkas, a common occurring theme
was language learning and acquisition. Example I[@@tiates how this theme was
reflected in the students' answers. The studeriesvhow, compared to other foreign
languages, English has been an easy languagerfto kearn and her learning English
has not been confined just to the classroom enwiestt but she has learned a lot of
English outside school as well. Then she continmesaying that although English
grammar is difficult, it has become so automatiet she no longer needs to think of
the grammar rules. As one can notice, the studees wocabulary connected with
learning in her whole answed€oulu (school), oppia (to learn), kielioppi (grammand

kielioppisaanttja (grammatical rulesye all words that can be connected with learning.
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Another student wrote that she would never wansttaly Finnish because she had
huonoja kokemuksia koulun &aidinkielen tunneiltad(leaperiences from Finnish lessons
in school) In example 67 the student describes English Es\guage that is easy to
acquire and then continues by further explaining ¢y@nion about English. As the
student in example 70 already said, the classranvitanment is not the only place to
learn languages. One can learn them in a formthgedr in a more informal context. In
example 67, the same idea is visible in the usthe@fwordomaksuttava (acquirablg)
which carries the connotation of a more natural anstructured way of learning, such
as what happens in the informal contexts. Examfléesalso a case where the student
takes on the role of a language expert, which,magareflected in the word choices and
their implications. Firstly, the original word cleeis imply that the student is at least
somewhat familiar with the theory of second-languagquisition and linguistics in
general. This gives her assessment further strengtie eyes of the reader. Secondly, it
is implied that the student not only knows aboutglzage learning, but also has
knowledge about linguistics in general and is tfgee someone whose opinion the

reader can trust.

4.5 Comparisons between 2005 and 2010

In this section, comparisons between the studanssvers in 2005 and in 2010 will be
made. It became clear from early on that all tiper®ires that were identified from the
data collected in 2005 could also be found in th&dcollected in 2010. Thus, no
changes in the general use of the repertoires dmifdund. However, on an individual
level changes were evident and there were new deaiging elements for some
repertoires that could not be found in the 200%.dAdditionally, some of the same
features were used in a more eloquent manneridrséttion, the examples will not be
listed in the beginning of the section as previgublut appear in the text when the
points they are relevant to are discussed and iegolaThe reason for this is simple: the
examples in this section are only relevant to amatmt a time, unlike previously when

one example could be used to illustrate severatpoi

As explained above in section 4.1, in 2005 the ecles distant repertoire was
characterised by terminology, grammar and theneéiments. Words such aglinkieli

(mother tongue), identiteetti (identity), rakas §deand etéinen (distantvere used to
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indicate emotional attachment or detachment. Psssesuffixes indicating ownership
were used as well. The theme of pride and FinnislErglish as a means of self-
expression, thinking and feeling also appearedha dtudents’ answers. Section 4.2
illustrated how the beautiful — ugly repertoire wamaracterised by certain adjectives,
thematic features and rhetoric elements. For examihunis (beautiful) and
toksahteleva (crispyvere used to describe Finnish. Words connecteld thé world of
sounds appeared frequently, and category entitlenvas occasionally used to give
more strength to an argument. In section 4.3 thal le global repertoire was examined
in more detail. The local end of the spectrum wharacterised by words such as
eksoottinen (exoticand harvinainen (rare)and the global end bkansainvalinen
(international) anduniversaali (universal)Communication was an important thematic
element andvain (key)metaphors were used. The last repertoire, illtedrin section
4.4 and called the easy — difficult repertoire, raped on the spectrum between the two
ends of easy and difficult. It was again charaséstiby certain words as well as the
commonly occurring theme of learning. The studarsgisg this repertoire often used
linguistic terminology and took the role of a laage expert, who assessed the

objective difficulty or ease of a language.

The same features and trends could also be founthanway the four different

repertoires were used in 2010. However, on theviddal level, some students showed
eloquence they had previously not expressed ombwerange in the repertoire(s) used
to discuss the two languages. Next a few exampléseanost interesting cases will be

described.

The following examples are the continuation for skea@tencén my opinion, the Finnish

language is...

(75)Rikasta. Ainutlaatuista. Syvéllisesti tarkoittava#ijaista... (F22, 2005)
Rich. Extraordinary. Deeply meaning. Silent...

(76)osa minua itseani, syvaa olemustani, se edustiastiarempaa osaa minua kuin englannin kieli
(jos vertaan). (F22, 2010)
a part of myself, my deep being, it embodies ameyreater part of me than the English
language (if | compare).

The following ones continue the sentemceny opinion, the English language is...

(77)kommunikoitia varten... helppoa oppia... yhdisté@isia eri kielialueilta... (F22, 2005)
for communication... easy to learn... connectingpbe from different linguistic areas...

(78)osa minua itseani, en ajattele sitd enaa erityikesenéd/padaineena tai muuna itseni
ulkopuolisena asiana. (F22, 2010)
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a part of myself, | don't think of it anymore asificly a language/major subject or other thing
detached from myself.

The examples above all come from the same stullerdne can notice, during the five-
year time she has been studying English the wayttshks about English and Finnish
has changed, resulting in the change of repertoses. When the student writes about
Finnish in 2005, she uses both the beautiful — ugpertoire by choosing to describe
Finnish agikasta (rich) andhiljaista (silent)and the local — global repertoire by using
the word ainutlaatuista (unique) The expressiorsyvéllisesti tarkoittavaa (deeply
meaning)is slightly unclear but could be understood asscdption of the aesthetic
quality of Finnish. Finnish is deep as opposediesficial. However, in 2010, she uses
the close — distant repertoire and states thatigfinfor her is a part of herselyvaa
olemustani (my deep beindh this case, it is clear that the expressiondeep being

refers to the fundamental nature of the studemtprefound essence.

When she discusses English in 2005, she uses tgairepertoires, the local — global
and the easy - difficult repertoires, as illustdaten her use of the phrases
kommunikointia varten (for communicaticemddhelppoa oppia (easy to learrin 2010
she resorts to using the close — distant repertgean. English has become a part of
herself and she no longer sees is as somettsagi ulkopuolisena asiana (detached
from myself).

Not only is the change in the repertoires usedressteng, but also the fact that the
student uses the close end of the close — digt@catrsim when discussing both Finnish
and English. The linguistic feature she uses i® alsnilar, as she describes both
languages assa (a part)of herself. This might prove to be problematic,kag can be
seen from example 76, the student notices the ljesguestionable element in her
answers herself and states that if she comparesvtheFinnish is an even greater part
of her than English. This creates a hierarchy betwbe languages and enables thus the
use of the same repertoire in both cases by eltmmahe possible contradiction in her

statements.

For the question that could be found only in tB&@questionnairaVhat does English

mean to youthe same student answered in the following manner
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(79)Se on liséksi etté osa arkista minua, se on animatilvéline, joka laajentaa
tydnsaantimahdollisuuksiani, avaa ovia lahted asufedamaan ulkomaille ja on
erikoisosaamisalueeni, jonka kayttamisesta pida2,(2010)

In addition to being a part of the everyday més @ professional tool which broadens my

opportunities for getting a job, opens doors fdngdo live abroad and is my special area of

expertise | enjoy using.
As this question was not in the original 2005 goestaire, it thus provides interesting
new viewpoints to the repertoires used and thaufeatthat characterise them. As we
can see, the student recognises that earlier Soeiloled English as something close and
attached to her as she once again uses the saguesiia feature by saying that English
is a part of her. However, now she continues agd #aat in addition, English is also a
professional tool which broadens her opportunitiethe job market and is her special
area of expertise. This sounds very utilitaristicl goragmatic when compared to the
emotional closeness her earlier answer and thetiegj of her current answer carried.
She also says that Englishiaa ovia lahtea asumaan/elamaan ulkomaille (opkws
for going to live abroad) This part of her answer clearly uses the locajlebal
repertoire as illustrated by the use of the keyamiedor and the ternulkomaille

(abroad)

In fact example 79 illustrates one of the biggest element that arose from the 2010
questionnaire. Especially in the answers to thenapeded question 14, the theme of
employment and the idea of English as a profeskimw appeared very frequently.
This feature was seen as an indicator of distaamsayhile English was still important
for the students, its importance came from the ivapuld be used to get a job and not
from emotional attachment. Additionally, the im@orte was still very personal for the
students as it was directly connected with theindives. Because of this aspect of
personal interest, it was not the same type of mapce as in the local — global
repertoire, where English was seen as an importe#@#ns of communication for the
whole world. Consequently, this new feature wasseea characteristic of the close —

distant repertoire.

Again, problems could arise from using the two casting ends of the close — distant
repertoire to describe the same language, whigxample 79 is English. The student
seems to notice this herself, and uses the expresen liséksi (additionally)Using

this expression indicates that for her English mmastiple meanings. On the one hand
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English is an integral part of her but then agamthe other hand, from a professional

point of view, English is alsammatillinen valine (a professional tool)

Another new feature became evident from the waysthdents responded to the open-
ended question 14. The following examples illustthis.
(80)Pyrin yllapitamaan ja parantamaan kielitaitoani&ieyt opintojen loppumisen jéalkeenkin, silla
en halua unohtaa jo osaamiani asioita. (F1, 2010)
| aim to maintain and improve my language skillsoahow after my studies because | don't want
to forget things | already know.
(81)Yliopiston jalkeen kylla tuntuu fiksummalta. Kirjoistyyli on ainakin parantunut ja erilaisten
tekstien kirjoittaminen ja kd&dntdminen menee nyepanin kuin aikaisemmin. (F9, 2010)
After university | feel smarter. Writing style hasproved and writing and translating different
texts is better than before.
Both these examples map the personal experiencethanghts that the students have
about their own English skills. Most answers expeglsa new confidence in their
English skills and an appreciation for them, tos. @ne can see from example 80, the
student tells that she plans to continue improviag English skills. In example 81, the
student states that she feels smarter after heensity studies and then gives examples
of the areas where she feels she has improvedkéJptieviously, when these types of
personal assessments were connected with the fd&aghish either being easy or
difficult and how the students' skills reflectedaangt this background, here the students

never even mentioned the aspect of difficulty meea

Indeed, the assessment of improved writing skill@xample 81 was reflected in the
way the students used language in their answe@0i®. Whilst in 2005 answers

commonly were quite brief and list-like, in 201@tktudents used more complicated
expressions to describe their relationships withlémguages. The following examples

illustrate this shift.

The answers one student wrote Emglanti on minusta... (In my opinion, the English

language is...kan be seen below.

(82)kaytannollista, helppoa, sujuvaa. (M17, 2005)
practical, easy, fluent.

(83)Kiehtova orgaaninen konstrukti, jota on mukava @$ajonka oppimista on mukava ohjata.
(M17, 2010)
An intriguing organic construct that is nice to knbow to use and the learning of which is
pleasant to guide.
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As one can see from the examples above, in 200&ttident only listed three adjectives
to describe English. In 2010, however, the studeartswer is lengthier as well as more
complex in its structure. He says that Englistkishtova orgaaninen konstrukti (an
intriguing organic construct\which compared to the earlier list of three adjest
sounds much more elegant, sophisticated and aceaderhe phraseorgaaninen
konstrukti (organic construcgspecially sounds like it could be taken straighin an
academic book of linguistics. Using this expressbows a similar type of confidence

in his skills, which was also shown in example 81.

Occasionally the answers to the 2010 questionmagre much shorter than for the 2005
guestionnaire. One explanation for this is that2l0 the students answered the
guestionnaire on their own time. This may havelteduin them answering quickly and
briefly. For example, in 2005 one student wroteeai lengthy answer to describe what
English was for her saying that English wagodyllinen kieli, “maailman kieli”
lansimaissa, hauskaa, tarpeeksi johdonmukaistasgful language, “language of the
world” in the Western countries, fun, logical entiigin 2010 she only states that

English isvalttAmattomyys (a necessity)

Another example of this shift can be found in tharacterising feature of the close —
distant repertoire. As explained earlier in sectibd, one common feature of this
repertoire was the expressi@n part of something. In 2005 the students described
English as well as Finnish as parts of themselvehear identities. The next example

illustrates how this same structure was used 9201

(84)Englannin kieli on jollain tavalla kuin nakymétodolknas késivarsi. Se on luonnollinen osa
minua, joka kulkee aina mukana— (F14, 2010)
The English language is somehow like an invisibledtarm. It is a natural part of myself, that |
carry along always—

As one can see, in example 84 the student takesreiaphor of English as a part of
herself to a new level by comparing it to an inisithird arm and continuing that it is a
natural part of herself that she always carries@l@lthough this student did not use
the close — distant repertoire and this expressid005, it is possible to compare her
answer to those used by the others in 2005. Heweans much longer and more
carefully constructed than those given by the sitgléen 2005. When in 2005 the

students commonly only briefly stated that EnglshFinnish was a part of themselves,
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in this example the student creates a more cometicaetaphor of English as a body

part. This again shows improvement in self-expmsaind use of language.

Now that the different repertoires which arose frtm data have been reported and
comparisons between those used in 2005 and in BA¥® been made, it is time to
move to the next chapter, which will include dissios of the findings and validation

for the present study
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5 DISCUSSION

In this chapter the results of the present studlyhei summarised and discussed while
taking previous research on language attitudesoirsideration. There will also be a
discussion about the validity of the present stugstly, some final thoughts on the

present study will be discussed.

5.1 Summary of present study

As explained in section 3.1 the present study ainedidentify the types of
interpretative repertoires used when students @fli&im were discussing Finnish and
English. Another point of interest was to see whafpose these repertoires served and
if any changes in the repertoires used could be sden comparing the answers of
2005 to those of 2010. Chapter 3 also detailed thmndata for the present study was
gathered and what the participants of the prestmtyswere like. The participants
answered a questionnaire in 2005 (N=120) and in02(04=38). From the two
guestionnaires, seven gquestions were chosen ftinefuanalysis. The analysis was
completed according to the guidelines provided bftd? and Wetherell (1987). From
the data, four interpretative repertoires coulddamtified. Their characteristic features

are summarised in table 1.

Table 1. A summary of the characteristics of repers

Name of the repertoire Characterising features

The close — distant repertoire Use of adjectivesraouns
Possessive forms

A part of -expression
Theme of self-expression

Theme of pride

The beautiful — ugly repertoir¢  Use of adjectives

Sound -related terminology

The local — global repertoire Use of adjectives aodns

Linguistic terminology

Comparisons between Finnish and other languages
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Key -metaphors

Theme of communication

The easy — difficult repertoire| Use of adjectivad aouns
Linguistic terminology
Recounting personal experiences

Theme of learning

Firstly, the main features of the close — distapgertoire were the following: use of
adjectives and nouns, possessive grammatical fdimsexpressioma part ofand the
themes of self-expression and pride. The beautifugly repertoire was characterised
by the use of certain adjectives and terminolodateel to sounds. The local — global
repertoire was characterised again by the usertdineadjectives and nouns as well as
the use of linguistic terminology, comparisons bedw the Finnish language and other
languages, using key -metaphors and the theme rmamemication. Finally, the main
features of the easy — difficult repertoire inclddée use of adjectives and nouns, the
use of linguistic terminology, recounting persoaaperiences, and lastly, the theme of

learning.

The rhetorical devices the students used to supib@it opinions were category
entitlement, and consensus and corroboration, ageaady Potter (1996). They also
used disclaimers and weakening of the factual aeguinto shelter themselves from

critigue when they expressed questionable opinions.

When analysing the data, it became clear that evehort answers, the students could
use several of the interpretative repertoires.alet,fit was very common for them to
resort to using several repertoires in their answerthe following example, the student
is discussing English.
(85)Maailman kieli, jolla tulee toimeen melko monessikpssa. Sita on tarpeellista osata ja
mielelldaan vield hyvinkin. Se on myos kaunis ki¢f116, 2005)
the language of the world that with which one cahlayy in many places. It's important to know
and preferably well too. It is also a beautifuldaage.
As one can see, in example 85 the student makesfuse different repertoires: the

local — global repertoire and the beautiful — ugdpertoire. She starts by noting that
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English is the language of the world and that iuseful in many places and then
comments on the need to be able to use English wk# first two sentences are
constructed using the global end of the local -bagloepertoire, as the word choices and
expressions indicate. The last sentence, howeoncentrates on the aesthetic qualities
of English. The wordkaunis (beautifuljndicates that the beautiful — ugly repertoire is
used here. If the whole answer is inspected, thoiigh clear that these two different
repertoires are used to discuss English in a famermanner. Positive aspects of the
language are highlighted by using two differentertpires. It seems that the student
wants to emphasise the different aspects of thdisbnanguage. English is not only

useful but also beautiful.

All the repertoires were used to discuss both Bimrand English but this is likely
explained by the way the repertoires were chosdre teeen. As mentioned in chapter 4,
all repertoires were seen as polarised spectrursitead of grouping the different
extremities as repertoires of their own. Thus tlier@nces between how Finnish and
English lay in the way the repertoires were usesamng that the repertoires were used
in a manner where Finnish was often described usimg one end of the whole
spectrum and English by using the other, opposimdy &he close — distant repertoire
was used in a way that made both languages seesa bldg also in a way that made
English seem distant. The students who used thetibda- ugly repertoire described
both languages beautiful but some also saw Finmsshn ugly language. The division
between the two languages was very clear whernotta + global repertoire was used.
Finnish was discussed only by using expressionsexiad with locality and English
was constructed to be a univerBagua franca The easy — difficult repertoire was used
in a way that made both languages appear easyiffindltl However, Finnish was seen
as difficult for foreigners to learn and easy ftwe tstudents themselves to speak,
whereas English was thought to be an easy langigalgarn at least on the most basic
of levels. Acquiring a native-like proficiency imBlish was seen as a difficult task for
those learning the language. English was also eped as a personally difficult

language.

When the data collected in 2005 and the data dellesm 2010 were compared, it
became clear that the way the repertoires were haddot changed in any significant
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manner when the whole group was inspected. Howglvere were differences on the
individual level. Additionally, the theme of workd professional life emerged and was
seen as a new feature of the close — distant mperfThe students also showed a new
confidence in their skills and evaluation of them their answers. These skills
manifested themselves also in their answers, ag sdrthe original features identified

in the 2005 data were used in a more sophisticagther.

5.2 Findings of the present study compared to prewus research

The previous chapter concentrated only on illustgatthe use of the different
repertoires but did not give any points on how tredgte to previous research. The next
paragraphs will tackle this and contrast the repes identified in the present study

with previous research.

In the case of the close — distant repertoire oray memember that one of the
characterising features was the thematic idea Fivatish or English or both were a
suitable means for self-expression, thinking andt@ns. The idea that all people have
a language which is most closely connected withr thasic emotional or cognitive

processes is very common and persistent in thesoiemtific world. This idea possibly

has its origins in the Sapir-Whorf hypothesis ahd psychological models behind
cognitive therapy. As discussed earlier in secBi@h3, Moscovici (1988) suggested that
these types of social representations, or laymiamsviedge, are born when actual
scientific knowledge gets diluted by the masse® Glose — distant repertoire clearly
draws on this commonplace that one's language ghitton, emotions and self-

expression is the language one is the closest with.

Another point that sprang forth from the answerserghthe close — distant repertoire
was used was that of bilingualism. The students feltcan emotional connection with
English often described themselves as bilingualssed other expressions to convey
the same idea, for example, the expressoamen &idinkieli (a second mother tongue)
The study by Leppénen et al. (2009) discussed ctiose 2.3 indicated that although
Finns have good English skills they still do nalflike bilinguals. This, at least to some
extent, seems not to be the case with the studdnEnglish, possibly because their

contact with the language is far more intense tttaat of an average Finn. Their
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position as future experts of the English languahe have studied the matters of bi-
and multilingualism might also affect this matt€he fact that their English skills are
also above average is also presumably a factordffetts their confidence. This is
probably the case especially in 2010, when theestisdexpressed a confidence in their
English skills as well as used the tekaksikielinen (bilingualto describe themselves.
It is also very probable that the understanding shelents have of language and
language skills has developed during their uniteisiudies. For example, the students
may understand bilingualism in a way that no longeguires native-like language skills

and learning the two languages already from birth.

The next interesting point to contrast with prewotesearch arose in the answers
making use of the local — global repertoire. As waglained in section 4.3, it was quite
common to express a critical opinion of timgua francastatus of English and what it
could mean for smaller languages, such as Finfisimish, on the other hand, was seen
as something in need of protection and there welea concern expressed over the
future of the Finnish language. The contrast betwteese two ways of discussing
English and Finnish, criticising English while egpsing a worry over Finnish, is an
intriguing one, as it seems to align with the ressof Hyrkstedt (1997). The repertoires
Hyrkstedt identified that supported the argumeat ffinnish was losing its vitality to
English have similar, although not exactly the safeatures as the instances of the
local — global repertoire where criticism on thatss of English as lengua francawere
expressed. For example, in Hyrkstedt's nationalararoist repertoire (1997: 54-56),
expressions such as cherishing the Finnish languege used. The expressivaalia
(cherish)also appeared in the data analysed for the preseay. As Hyrkstedt's study
had a different starting point, it is understandabiat the results are not all comparable
to those of the present study. Nevertheless, libieworthy to mention that there are

some similarities between the findings of the tiwalges.

It is also an interesting similarity that in Karesk study (2002), reviewed in section
2.3, Finnish was described as suitable for FinmsFinland, whereas English was seen
as suitable for everyone. If these results arerast#d with those of the present study, it
is easy to notice that there is some similaritythie expressions used in the local —

global repertoire. After all, the students oftersatébed English as a language for
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everyone, while Finnish was seen as something usmfly in Finland or when

communicating with other Finns.

When analysing the same data collected in 20050Wef2010) concluded that the
students had a more favourable attitude towarddignthan Finnish. If one contrasts
Petrow's results with those of the present sty pbint of interest will undoubtedly be
how the way the interpretative repertoires are usdlécts on the language attitudes
towards Finnish and English. This relates straigitk to one of the aims of the present
study, which was to see what purpose the differepértoires serve. In the context of
Petrow's study and, more generally, language aégtuit can be argued that the purpose
is related to the expression of either a favourattieude or an unfavourable attitude. As
Wetherell and Potter explain (1988: 172), intergigé repertoires are used to construct
actions and cognitive processes, amongst othegshifihe conclusion that in this
context the four interpretative repertoires aredute construct attitudes seems, thus,

fairly reasonable.

If we examine the beautiful — ugly repertoire, fexample, the use of the more
positively charged end of the spectrum can be seegflect a positive attitude towards
the language it was used to describe. The more tinetya charged end of the
continuum, in contrast, can be seen to reflect afawourable attitude towards the
language under scrutiny. However, not all the imsts where the beautiful — ugly
repertoire was used can be placed neatly in eghdrof the aesthetic dimension, but
fall somewhere in between the two opposing endss@&ltypes of instances can be seen
as a reluctance to show any kind of attitude oa #eck of a clearly definable attitude.
Potter and Wetherell (1987: 33) note that the wagson speaks or writes reflects the
way he or she wants to present himself or her3élé reluctance to show a clearly
positive or a clearly negative attitude may steamfrthe desire to present oneself as a

neutral and objective person.

In regard of the longitudinal aspect of the presatly, it could be said that no clear
shift in the general use of interpretative repee®icould be found. The only differences
in the use could be found on the individual leydlthis point it is good to remember,

that unfortunately the 2010 questionnaire did net @ many answers as the 2005

questionnaire, which may be one explanation forésailts.
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5.3 Validation of the present study

As briefly discussed in section 2.2.4, Potter areth&frell (1987: 169-172) emphasise
the importance of validating one's study when usheg discourse analytic approach.
They also present four aspects that can be ingpdotealidate a discourse analytic
study. These are coherence, participants' orientatiew problems and fruitfulness and
the present study will be examined in relation hese aspects, as suggested by the

guidelines.

Coherence is linked directly to the process ofimgithe actual report of the study. It is
important that all results are presented in a céat coherent manner, and that the
reasoning process can be inspected. This has bee®& id the present study by
describing the analytical process in section 3.8 amting out the reasoning behind
analysis of the data in each section of chaptere4égmting the repertoires that were
identified. Taking the participants' orientation donsideration means that the analyst
needs to consider how the participants themselgestiseir statements, consistent or
inconsistent. In the present study, the case waeatadent would use the end signifying
emotional involvement and attachment of the closkstant repertoire to describe both
Finnish and English and create a hierarchy betwleeitwo languages can be seen as an
example of this, as the student himself or hensslbgnised the possible contradiction
in the statements and neatly evaded it. Plentykaimgles were included in the chapter
describing the four different repertoires. This wiasie to support the reasoning process
and give the possibility to inspect the originatadéo see if the reasoning was indeed
valid. A third reason was to include the particifgamoice in the present study. This also
reflects the qualitative orientation of the presstutdy where an understanding of the
phenomena is pursued. Discourse analytic tradiilso encourages the inclusion of
examples to support and illustrate the points@ratmade by the analyst.

When new problems arise in the analysis procasgntportant to include them and try

to find a solution for them. The example of cregtan hierarchy between Finnish and
English can be again used as an example of thisgllse same repertoire in the same
manner to discuss two different languages creatpllem and this was then solved

by creating a hierarchy between the two by usinmparative forms of adjectives.
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Usually there are also problems which may not fandolution and these problems

create a good starting point for further research.

The last aspect, fruitfulness, is not only relevantliscourse analysis, but all scientific
research. All research aims to gain new knowledgenderstanding of the world and
thus the results of all research must be inspeantéus regard. The value of the present
study lies in the fact that apart from Hyrkstedtisdy (1997), there has been next to no
research in Finland, or elsewhere, on how inteapinat repertoires are used when
constructing language attitudes. Longitudinal steadon the matter are also virtually
non-existent. The results of the present study dwde light on these matters and
provide an adequate starting point for further aese. As the present study explores
only the interpretative repertoires used in a @ertantext by a relatively homogenous
group of participants, it would indeed be interegtio see what types of interpretative
repertoires could be identified in other conteRtiso, as the present study had a slight
lack in data from the latter questionnaire, a sttmbusing solely on the longitudinal
aspect would provide further information on thesipretative repertoires and language

attitudes.

All in all, the present study managed to reachait®s adequately. Four different
repertoires could be identified and their use mdppes the participants were students
of English and were aiming to become teachers &mer ¢dypes of language experts, the
results deepen the current understanding of howrdutanguage professionals in
Finland see English and Finnish. This informatiam ®e used, for example, to gain a
more profound understanding of the attitudes attiees and then applied to educational

contexts to improve Finnish language education.

5.4 Conclusion

The present study grew from an interest in langustiides. From this vague starting
point it was decided that the focus of the prestatly would be on how language
attitudes are constructed through the use of indéapve repertoires. Potter and
Wetherell (1987) acted as the main inspirationttier present study, as did the study of
Hyrkstedt (1997).
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It is clear that whilst having its own strengthse present study also has its weaknesses.
Both were briefly touched upon in section 5.3 whaibcussed the validation of the
present study. One of the main strengths of thegmtestudy lies indeed in the fact that
in relation to language attitudes, and especialhgliage attitudes towards Finnish and
English, not much research has been conductedwbald also focus on how the
attitudes are constructed. Because a study on dagegattitudes making use of the same
data as in the present study had already been yaRetrow (2010), the present study
could continue from where Petrow's study endedthns broaden the understanding of
language attitudes. Petrow's findings also suppore of the present study. One of the
major weaknesses of the present study lies iraitiedf answers the 2010 questionnaire
got. Had all the original participants answered dguestionnaire, other changes could
have possibly been identified. Now, only a glimpse¢he changes in the interpretative
repertoires is available. This, however, providesuanber of possibilities for further

research.

In addition to a more central focus on the changgssed by time, further research
could address the aspects not covered in the pgresay. For example, sex, age or
orientation of studies was not taken into accounthie present study and inspecting
whether these factors have any effect on the irg&@apve repertoires the participants
use would be an interesting starting point for mesearch. Research on the topic could
also focus the interpretative repertoires usedthgrogroups and compare those to the
repertoires identified in the present study. Forareple, future research could

concentrate on the repertoires used by univergiyests of other languages or on those
used by language teachers and other language &xipenight also be interesting to see
what types of repertoires are used to construittidgts to Swedish, the second official
language in Finland. Other type of data could deoused. For example, Potter and
Wetherell (1987) recommend using interviews as .dAt#obiographies might also

provide an excellent pool of data, as in the stoflyKeski-Heiska (2009). Future

research could also concentrate on the interpvetaipertoires used in social media
about languages by average, non-academic peogpks. &f, blogs and forums provide

an abundance of authentic material for research
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APPENDIX 22010 questionnaire and instructions

TUTKIMUSPROJEKTT “Noviisista ekspertiksi”
Kielten laitos / englanti ja SOLKI 2010

Noviisista ekspertiksi on Jyvdskyldn yliopiston kielten laitoksen ja Soveltavan
kielentutkimuksen keskuksen (SOLKIN) projekti, ja meitd kiinnostaa englannin kielen
opiskelijoiden kasvu kielenoppijasta kieliasiantuntijaksi ja sen mukaiseen tietdmykseen ja
ymmadrrykseen kielistd, niiden rakenteesta ja kdytostd sekd oppimisesta ettd
opettamisesta.

Olet ollut jo aiemmin projektin tutkimushenkilond. Arvostaisimme, jos jatkaisit vield
yhteistyotd kanssamme. Projekti on pitkittdisyydessddn ainutlaatuinen, mutta se ei ole sitd
ilman panostasi!

Pyytdisimme siksi sinua vield tdyttdmaddn tdmadn kyselyn (16ytyy linkin fakaa). Kysymme
myds joitain henkilokohtaisia tietoja mutta kdsittelemme ne luottamuksellisesti, ts.
vastaajien nimet, jne. pysyvdt vain meiddn tutkijoiden tietona ja tulokset raportoidaan
nimettoming.

Lisdtietoja projektista antaa tarvittaessa: Paula Kalaja, kielten laitos / englanti,
paula.kalaja@ jyu.fi.

Palauttaisitko viikon sisddn?

Vastaamalla kyselyyn (kysymyksid 1-14, taustatietoja loput) ja palauttamalla sen annat
samalla luvan aineiston kdytt6on nimettomdnd tutkimustarkoituksiin Noviisista ekspertiksi -
projektissa.

Kiitdmme ndin jo etukdteen yhteistydstdl Ja toivotamme hyvdd jatkoa!
Paula Kalaja

Riikka Alanen
Hannele Dufva
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Tdydennd alkuun taustatietosi.

Nimi (etu- ja sukunimi):

Olen syntynyt vuonna 19 ___.

Olen: mies o nainen o

Olen suoravalittu opettajakoulutukseen: kylld o en o
Olen suorittanut pedagogiset aineopinnot: kylld o en o
Englannin kieli on minulle: pddaine o sivuaine o

Aidinkieleni on: suomi o muu, mikd?

Yliopisto-opinnot: opiskelen vield o olen jo valmistunut o

Tehtavid on neljd.

Tehtdvd 1. Kouluajoistasi on jo kulunut muutama vuosi. Kun nyt ajattelet asiaa, kerro
lyhyesti omin sanoin ...

a) Mitd asioita opit mielestdsi englannista koulussa (peruskoulussa ja lukiossa)?

b) Milla tavoin opit mielestdsi parhaiten englantia koulussa (peruskoulussa ja lukiossa)?
Tehtdvd 2. Olet opiskellut englantia yliopistossa ldhes viisi vuotta. Kerro lyhyesti omin
sanoin ...

a) Miten englannin taitosi on kehittynyt yliopistossa: mitké puolet kielitaidossasi ovat
kehittyneet ja mitenolet niitd kehittdnyt?

b) Mitkd asiat eivdt englannin taidossasi ole mielestasi yliopistossa kehittyneet?

¢) Miten olet kehittdnyt englannin taitoasi yliopiston ulkopuolella?

d) Miten kuvailisit nykyistd englannin kielen taitoasi? Millaisia asioita haluaisit mahdollisesti
oppia vield lisdd/paremmin?

Tehtdvd 3. Tdydennd.

1. Englannin kieli on minusta ...

2. Suomen kieli on minusta ...

3. Englannin kieli kuulostaa minusta ...

4. Englannin oppiminen tuntuu minusta ...

5. Kun puhun englantia, tunnen itseni ...
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6. Kun kirjoitan englanniksi, funnen itseni ...

7. Verrattuna suomen kieleen englanti on minusta ...

Tehtdvd 4. Kerro lyhyesti.

Mitd englannin kieli merkitsee sinulle tdnd pdivand, nyt kun olet yliopisto-opintojesi
loppuvaiheessa tai jo valmistunut?
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Tehtdvd 3. Kerro lyhyesti omin sanoin.

a) Olet aloittelemassa yliopisto-opintoja. Mitkd ovat nyt tavoitteesi englannin kielen taidon
suhteen?

Tarkista vield, ettd vastasit kaikkiin kysymyksiin.

Jos vield haluat, kerro oliko kysymyksiin vastaaminen helppoa/vaikeaa? Muuta mieleen
tullutta?

Aineistoa saa kdyttdd nimettomand tutkimustarkoituksiin. O Kylla

O Ei
Pdivdys:

Allekirjoitus:




