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1. Introduction

Motivation is a complex phenomenon that is diffidol create in a classroom as well as it
is difficult to capture with simple definitions. ¢an be affected by numerous factors
ranging from achievement, the nature of the taskdass atmosphere and emotion. In my
experience as a future language teacher, teactiensfind motivating students
challenging, perhaps especially in the junior léghool level. However, according to

Ellis (1994) there has been little research on teaghers' pedagogical choices affect
students' motivation. This study is interestechim potential music has at motivating
students to learn English. In an earlier study aulNus (2003, 42) most participants held
music as an important part of their lives. A stbigyPasanen (2010) found that music can
be used as a versatile pedagogical tool. This stgdieat music can be used as a

motivating pedagogical tool.

The present study is interested in learning if plgymusic as a part of the lesson makes
the students feel more motivated or if it createsitpve feelings in them. This is a case
study of how a group of junior high school studghtsmselves see the effect of music in
the English classroom. The study was conductedyusisuestionnaire and the data was
analyzed using basic quantitative methods and nbatealysis when analyzing the open-
ended questions. The structure of the paper isliasvk: the background will firstly
reflect the relationship between motivation andriesy outcomes shortly. Then
motivation and emotion will be discussed from thpeespectives: varying tasks and
feelings of success, authentic material and feglofgneaningfulness and creating
positive feelings in the class. The second subtena the background concentrates on
music as a pedagogical tool and the mechanismsghravhich it affects our emotions.
The data and methods of the study are describedebpfesenting a descriptive account

of the results of the study. Finally, the fifth gter holds the discussion and conclusion.

2. Music in the English classroom: effects on motation and emotion

| will begin with a few words about motivation aadhievement. In this study, since the
participants are students in a Finnish junior lighool, successful language learning is
defined by the Finnish National Core Curriculum @832004). In the junior high level

foreign languages are defined as skill and cultudies. The objects of the curriculum



include learning how to use languages in diffecmmunicative situations and learning
to understand different cultures. The study objestiare based on the European
Framework for Language Learning (CERF). To getgtale 8 at the end of the junior
high school students are expected to achieve Edlin listening skills, A2.2 in oral
skills, B1.1 in reading skills and A2.2 in writirsgills on CERF levels.

The outcome of language learning is influenced lyyfactors. For example, Gardner
(1985) talks about language aptitude and persgnblé also writes about language
attitudes, which vary for example depending on sekyinging age and achievement. On
the other hand, Kohonen (2001, 31) urges teachesisift towards experiential language
learning. According to him there are four centedtiags influencing learning. He sees
learning being affected by the individual in (1¢ thssessment of prior learning and (2)
personal growth. The environment affects learnimgugh (3) pedagogical techniques
and (4) community action, such as group consciassrasing and group projects. In
summary, motivation and affect are by no mean®tihe factors affecting students'

learning outcomes.

The present study is set out to explore motivatidmch unfortunately is a far too
complex a term to be described in detail in thislgt However, Gardner (1985) separates
three components in motivation: effort, want arféef a desire to achieve the goal of
learning, the extent to which an individual worksachieve the goal and satisfaction
experienced in this activity. Concerning learningeaond language, Ellis (1994, 36)
writes that it influences for example how perseleome studies and affects learning
behavior and the actual learning achievement. Bie sthtes that researchers generally
agree that motivation is a central factor affectesyning outcomes. Below | will further
discuss the complex relationship between affectivation and achievement and what

factors may lie behind motivated students.

2.1 Motivation

Ellis (1994) points out that motivation and achieest form a bidirectional relationship.
High motivation results in high achievement, btthachievement helps maintain high
motivation. According to Ruohotie (1998) intermabtivation, which is seen as

beneficial for effective learning, is supportedabgupportive instructor and tasks that are



challenging, interesting and varied. In additi@adhers are obliged to choose teaching
methods that take into consideration the diffefeatning styles and individual
differences between students (POPS 2004, 19). Rg@06) points out that students
cannot experience the joy of learning, if the tabley are asked to do are too easy or too
difficult. In summary, if the students are presentgth varying tasks that match their
level of competence, it is possible for them td seecessful, which will in turn enhance

their motivation.

In addition to tasks that enable success, it i@t that students perceive the tasks as
being meaningful and worthwhile (Ruohotie 1998)ikkkanen (2001) promotes
experiential learning, which involves learning frammediate experience and engaging
the learners in the process as whole persons. Aicgpto Kaikkonen it is important that
students are in touch with the phenomenon thejearaing. In his view authentic
material is one way of promoting meaningful leagiiblsing authentic material helps
students to build an understanding of the foreigtuce and the sociocultural use of the

language they are learning through observation.

Krashen (1982, 31-32) describes the role of fesleaagd motivation in language
acquisition as a filter. In his view, language d@sition is dependent on the amount of
comprehensible input that reaches students' lamgaeguisition device. If the students
are not motivated, they have no self-confidencihey are highly anxious, only a small
part of the input goes through the filter and thenguage acquisition suffers. Another
view point of emotions' effect on motivation is pided by Hicks (2008), who studied
three Teaching Assistants and twelve students ilegeimd studying French at a large
American university by observing classroom situagianterviewing the participants,
organizing focus groups and collecting studentsdgs. She found in her study that
students' motivation was affected for example laghers’ personal characteristics and
teaching style, classroom atmosphere and instngti®he concluded that classroom
atmosphere was the dominant element affecting stad®otivation. Classroom
atmosphere is affected by relationships withindlassroom but teacher has also a role in
molding that atmosphere by being supportive andimgathe classes interesting.
According to Hicks it is important that studentatie fun” in the class, because that

keeps them motivated.



In summary, motivation is affected by a numbendémmal and internal factors. Kohonen
(2001, 33-34) lists quality of the learning tagkser culture and processes of learning,
and finding a balance between learner independemt@wnership and teacher support
and feedback as factors affecting learning andvatitin. Ellis (1994, 36) names learners'
attitudes towards the target language and thet teekearn it as the main elements
behind motivation. Rantala (2006) states that gy &id learning in many ways, for
example it can energize learners, make learnéashetd and committed to the learning
process, direct learners' attention towards thericgptions and motivate them. In
addition, it is hypothesized that students' affecttates as such affect learning outcomes
(Ellis 1994, 483). These are some of the possil@ehanisms through which also music

could enhance students’ motivation to study.

2.2 Music in the classroom

Here | will discuss how music affects our emotiansl try to link the studies on music
with the ones on motivation. | will also presergyous studies that have examined how

music is used in teaching English in Finland.

A point that arose from the studies on motivati@swhat authentic material can be used
to create motivating and meaningful tasks. AccagdimLappi (2009), students saw
music, a type of authentic material, as a good efayeating effective cultural
experiences and enhancing learning cultural knoyde@What is more, Lappi found in her
study that most of the music the participants tisteon their free time was in English.
Tim Murphey (1992) studied 50 songs taken from1®&7 Music & Media's Hot 100
Chart. He concluded that pop lyrics are short, &mgifective and often narrative texts.
This would seem to make them suitable learning rist@iso for students with lower
language skills. He also thought that pop-lyries @ften vague, which allows learners to
fill them in with their own content. In conclusioas easy-to-approach authentic material,

music related tasks are potentially perceived asnigful by the students.

According Bayless (1978, 56, 62) music offers mpagsibilities of expressing emotion:
children can express fear, discomfort and anxigtyugh music and by expressing their
feelings in a healthy way they can grow as persdmsddition, Bayless points out that

music is accessible to everyone: to the slow legust as well as to the gifted, the young



and the old. Numminen, Erkkila, Huotilainen and kar{2009) write that music often
creates a feeling of togetherness: when two pduopiethe same tune they feel as though
they are connected even though they would not begdbe same things or would not be
even in the same space. They also point out thatcnagtivates the same pleasure areas
in the brain that are activated also by sex andsdriccording to Levitin (2006, 191-192)
brain activity related to music has been studietithe results indicate that the subtle
violations of timing create an emotional resporisgleasure and amusement. In addition
he points out that when we hear a piece of musitcwvile like, it reminds us of other music
we have heard and activates memory traces of enabtiimnes in our lives. Music and
emotion are tightly connected. These charactesistienusic could help teachers in

creating a positive class atmosphere and redutinigsts' anxiety.

Indeed, according to earlier studies, music isroftged to create emotions as opposed to
using it as a purely pedagogical tool. PasanenQj2faiind that besides pedagogical
purposes, music is often used as "tune in" musick¢round music or other recreational
purposes. 118 English teachers in western Finlasdi@rer her questionnaire. Maunus
(2003, 42) interviewed six ninth grade studentsadwthom five said that listening to
music was important to them. They liked listeniagrusic at home, but they listened to
music in a variety of other places, such as irctireor in concerts. Lappi (2009) found
that students perceived music having an indiresttige influence on their learning
through making the classroom atmosphere more caoatiier All in all, students enjoy
listening to music also in their spare time andpee it affecting their emotions also in

school.

Music has proved a versatile pedagogical tooldaching languages as well. According
to Pasanen (2010) teachers use music most ofienrease culture knowledge, reading
and listening comprehension skills, oral skills ésaching grammar. Put to use less
often, music related tasks can also be used taigeaeriting, pronunciation and
vocabulary. However, it seems that music has aflpbtential that is left unused. Lappi
(2009, 63-68) interviewed four adults about musegleriences in learning English and
found that in their view music had been used imigegraditional way, for example to fill
up extra time and practice listening comprehensialts. Students felt that music had
been a separate element of the lessons. She atsd float music is used mainly in

elementary school. Despite some critical viewshendubject, the participants thought



that music can have a positive influence on thenitog learning processes. In relation to
the studies on motivation mentioned above, it se@ismusic can be used to create
varying tasks students perceive as interestinglaatccreate possibilities to students to

experience success.

| have tried to demonstrate in the background gedhiat motivation is central to learning
outcomes. | discussed some of the factors thatafiegt it and how music can be used as
a versatile pedagogical tool and that can enhaaredérs’ motivation through different
mechanisms. The purpose of this study is to exgiore music may affect students'
motivation and affect. The study questions are:

1. What kind of feelings related to using music ia #nglish classroom do students
experience?

2. Does playing music in the classroom affect theativation?

This is a small case study of a group of juniohrsghool students in Eastern Finland and
the result cannot be generalized. The small sddleeaesearch constrains the amount of
conclusions that can be made, but the purposegivéothe students themselves a chance

to voice their opinions on music as a pedagogaall t

3. Data and Methods

The data was collected in a small junior high stlmoural Eastern Finland in spring
2013. The sample included all of the eighth andhngmaders in the school. Cluster
sampling was used for practical reasons and tluy staes not seek to produce
generalizable results, only to describe the opmiemd observations of this particular
group. Since the seventh grade is considered &al@ptation to studying in junior high
school, they were left out of the sample in ordeensure that all the participants had
enough experience of studying English in the juhigh school environment. Prior to the
data collection the students were handed out aipgion form (see Appendix 2) that they
returned to their teachers signed by their pardiitsse were collected from the students
before they answered the questionnaire. The stadleat had been granted the
permission to enter the study answered the questicduring one of their English
lessons. They were first explained the purposé@ttudy and encouraged to ask for help

if they did not understand any of the questions.
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The study was conducted using a questionnaireAgpendix 1). This ensured that the
data could be collected without a significant logefficient studying time during the

busy spring in the junior high school and still guoce comparable data about the
students’ opinions. However, Alanen (2011) writest tjuestionnaires can mislead both
the researcher and the participants to perceivplieaomenon in a presupposed way and
adds that not all participants necessarily undedstae questions in the same way or are
honest in their answers. On the other hand shepaisiis out that questionnaires are very

efficient both in terms of collection and analysfghe data.

First, the participants were asked general backgt@uestions about their age, sex, latest
grade in English and their relationship to musite uestionnaire had two sections that
had similar statements about students' motivatnohthe same list of adjectives, who
which the participants were asked to choose ths they think describe studying

English. The difference between the two sections that in the first section participants
were asked about their experiences about studymgdjdh in general and in the second
section they were asked to think specifically adesson where music had been used. |
should add that the quality of the music in questi@s not limited, but the students were

asked to think of any music at all played in theessfoom.

The differences between the two sections are pregémthe analysis. Due to the small
size of the sample no statistical analysis wasoperdéd, but the data was analyzed using
basic quantitative methods. In order to give tlhielshts a chance to express their ideas
that may not have occurred to the researcher,ubstgnnaire had also two open-ended
guestions. The answers were categorized usingtafind content analysis. The

descriptive account of the result is presentedviaelo

4. Students' experiences about music in the Englishassroom

There were 28 participants in the study, 20 gind @ boys. One participant failed to
indicate his/her sex. Eleven participants were dary old, also eleven were 15 years old,
and six students had grown to the mature age ofié® participants were asked to report
their latest grade in English. The mean grade ekthdents participating was very high
(8.89). The request form was originally sent test4tlents, but 26 (48%) failed to return

it in time. This likely affected the sample: itpsobable that conscientious students, who
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would have higher grades in general, are over pteden the sample. The grade

distribution is presented in Table 1.

Table 1: Latest grade in English

12

10 -

. B Number of students
N I
o I l | | |
8 9 10

Grade 6 7

(o]

[}

S

Following the general background section, the dolsaire had five questions
concerning students' relationship to music. Thestioenaire had four answer categories:
disagree, somewhat disagree, somewhat agree, aygidér addition the option "l don't
know". When students were asked to react to thieratent "I play an instrument or sing
as a hobby", 16 of them reported having a musiochbig, whereas 11 of them disagreed
to some extent. When asked if they listen musiemf22 students out of 28 agreed, 5
somewhat agreed and only 1 student somewhat deshgriéhat is more, when students
were asked if they listen to music sang in Engbian, 19 participants agreed, 7
somewhat agreed and one student continues to sameigagree. 16 students reported
that they read lyrics in English, 6 students sonavelgreed, 3 somewhat disagreed and 2
students said they don't read lyrics. The finakestent was "Music is important to me."
Note worthily, none of the students answered neghtito this statement, but 18 of them
agreed and 9 somewhat agreed. The frequenciesemenped in Table 2. Participants
who did not answer or answered “| don’t know” aot presented in the tables in order to

make them easily readable.
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Table 2: Relationship to music

30

25

20

157 m Agree

10 Somewhat agree

5 o M Disagree

0 - s B m Somewhat disagree
5 @@‘;Q \7\. o&o&
10 | &
-15 -

In summary, around half of the students have acalbpbby, but practically all of them
listen to music often and see it as an importarttgfatheir life. Since a large part of the
music is in English and some students also reacslyn English, this group offers their

teachers a good starting point to using musiceénctassroom as well.

4.1 Students' experiences in lessons without music

Next the participants were asked to react to stamesrabout studying English. The
guestionnaire had two statements about studeatty stotivation and four statements
concerning their learning behavior. On motivatistudents were asked to react to the
statement "English is not a particularly importambject for me." 9 students disagreed
and 13 somewhat disagreed. Hence 78.5% of thecipantits said that English is
important to them. However, 3 students somewhateajand 3 didn’t know or did not
answer the question. Practically all participaB83 per cent, said they want to study
English. Most of them (14) agreed and 11 somewtpagesl. One student disagreed

completely and one didn’t know what to answer.

The first statement concerning learning behavios Waput a lot of effort into studying
English, even when it is difficult.” The majority the participants (78.6%) agreed with
the statement; 14 students somewhat agreed aneé&dadrour students disagreed to
some extent and two students didn’t know. Whencsieeact to statement "If the
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exercises are difficult, | don't finish them," mastdents, 12, somewhat disagreed and 10
students disagreed. Their combined percentageeafaimple is 78.6%. Four participants
somewhat agreed. One participant answered “I dowiv and one did not answer at all.
The students were asked if they do their homewlmniost every time. 20 (71.4%)
students, that is most of them, agreed indicatiagjthey do their homework most of the
time. Three students somewhat agreed and two soateligagreed. Two students did not
answer and one did no know. Lastly the studente asked if they follow the tuition in
English classes. 14 participants reported that #dgege and 10 somewhat agreed. That is
85.7% combined. One participant somewhat disagi@ed.participant had crossed both

somewhat agree and agree, one didn’t answer. Thesks are also presented in Table 3.

Table 3: Study motivation in “without music” lesson

30
25 -
20 +
15 H Agree
Somewhat agree
10
m Disagree
5 m Somewhat disagree
0 ' - . l i
< & Q
5 & S Q & N & 2 é}o
9 ¢ &

@Q QQ/ \2\0 e

-10

Next the students were presented with a set of svandl asked to choose three to nine
words they think describe studying English. Studyiinglish was perceived as useful
(26), pleasant (18) interesting (15) easy (14)rateked (13). Some students related
studying English to words difficult (5), happy (&)ring (7) and success (6).Words
useless, failure, oppressive, uncomfortable anetbt@gness were all chosen once. Sad
and loneliness were not chosen at all. It shoulddied that one student failed to answer

this part of the questionnaire.
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4.2 Students' experiences in lessons with music

The second part of the questionnaire included gqurestorresponding to questions in the
first part, but now the students were asked tdthivout classes where music had been
used. Hence, students were asked to react toexrsithstatements. The statement
measuring if students think studying English is amant to them was phrased "Music
makes English seem like a useless subject.” StediEahtlearly not feel this way, since
82.2% of the students either disagreed (15) oresdmt disagreed (8). Two students
chose the option "l don't know" and both positiy¢ians were chosen by one student.
When asked if they want to study English especiallglasses where music is used, 10
students agreed and 8 students somewhat agreedp&heentage of the sample was
66.1%. Four students somewhat disagreed and odendgtdisagreed. Four participants

didn't know what to answer.

When asked if students put a lot of effort intadsing, 11 students somewhat agreed
(39.3%) 5 students agreed. Six students (21.4%gwstrat disagreed and five students
selected the option " | don't know". The next stagat was "If tasks involve music, | do
not finish them". Almost all students (92.9%) daigh their tasks since 15 students
disagreed, 11 students somewhat disagreed and @tly/dent somewhat agreed. When
asked if they do homework that involves music alnadighe time, 12 students agreed, 7
somewhat agreed, 5 didn't know and both of the thegeesponses were chose by one
student. The final statement was "I follow instrontparticularly closely in classes where
there is music." A combined percentage of 60.7 stlildents somewhat agreed and 6
agreed. Five participants were not sure what tvansour somewhat disagreed and one
participant disagreed. It should be noted thaudesit only answered the statement effort
put into studying and another student failed tonsmghe statement concerning
homework.
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Table 4: Study motivation in “with music” lessons

30
25
20
15 - I lAgree
l Somewhat agree
10 -
m Disagree

m Somewhat disagree

When thinking about lessons where music had beed, ssudents circled most often the
words relax (21), pleasant (16), happy (15), us@fd), interesting (12) and easy (11).
Some students thought English lessons with musie wseless (3), difficult (5) or boring
(4). Failure, success, loneliness and togethemess chosen only by few students and

sad, uncomfortable and oppressive were not chdsah a

The first open ended question was placed aftesttitements concerning students'
motivation. They were asked to describe in thein averds if their motivation differs

from normal when music is used in the English cl&sgdents' answers were categorized
firstly into positive answers that somehow indicktieat music has an effect on their
motivation and negative answers, where participsais that it does not have an effect. A
majority of the students (17) said that music dostshave an effect on their motivation.
Nine students said that it does make a positifergiice. None of the participants wrote
that music makes then unmotivated. Five studentsevihat it is difficult for them to say
anything. Most of the students were very shorh&irtanswers, but some expanded their
answers in some way. Four students wrote that usimgjc makes lessons more

interesting:

(1) Kylla. Ei oo niin tylsaa.
Yes. It's not as boring.
(2) Musiikki saa usein keskittymaéan paremmin ja tekgislk®lusta mielenkiintoisempaa.
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Music often makes you focus better and makes stgdyiore interesting.

As already shown in the example above, some (8gsts said that using music

improves their ability to concentrate in the class.

(3) Voi keskittya pelkkédan kuunteluun ja se ei vie @ata helposti muualle, siis kylla
haluaa keskittya paremmin.
You can focus on just listening and it doesn’t tgkar thoughts away easily, so yes
you want to focus better.

In addition, a student wrote that music relaxes/han another wrote that music boosts
his/her motivation and mood and one student witdéit does increase her motivation

slightly.

The second open ended question asked the partisifzadescribe the feelings using
music creates in them. Here the majority of theigigants (18) indicated that music

creates feelings in them. Six students mentionadrttusic makes them happy.

(4) Musiikki saa minut yleensa iloiseksi.
Usually music makes me happy.

Six students also indicated that music cheers thgrive students indicated that music

induces general positive feelings.

(5) On todella kiva, etta sitd kaytetdan ja saisi k&yttdahdn enemmank@
It's really nice that it's used and there shoulchi@re of it©

Three students wrote that the feelings depend®milisic. One of them wrote that it
depends on whether he/she likes the music andieesothat it depends on the mood the
music creates. Three students commented on howrafiscts their learning, for
example that it's a good way to learn how to appsir skills in real life. Two students
said music makes them feel more relaxed and alsstwdents also mentioned that they
think music should be used more often. Howevergthere also five participants who
indicated that music does not affect their emotidiey were very brief in their answers
and did not offer any specific reasons to theinimpis.

(6) Ei mitéén erityisia. lhan normi tunti musiikin kera
Nothing special. Just a normal lesson with music.

Three participants did not answer the questiorl aina two wrote that they did not know
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what to answer.

4.3 The differences between classes with and withiomusic

Since the sample of the study is very small, steéisanalysis is unfortunately out of the
guestion and the results cannot be generalized eMenyvthe results from the two sections
can be compared.

When comparing the adjectives the participants €hib®e noticeable differences are that
relaxed and happy were chosen more often in th@semmoncerning classes with music.
On the other hand, classes without music were experd as more useful. Table 5
presents the difference of the number of choicgkefwith music” section to the
“without music” section. The number of choiceshe twith music” section was
subtracted from the without music section. In othierds, words that have positive

values were chosen more often in the “without nfusection.

Table 5: Comparison of chosen adjectives

Explanations to Table
15 A. Relaxed
Useless
Pleasant
Difficult
Useful

Failure
Happy
Oppressing
Success
Uncomfortable
Loneliness
Easy
Togetherness
Boring
Interesting
Sad

10
I I m Difference
N O

-10

-15

TVOZErACTIOMMUOW

In order to compare students’ answers to the sti&snan average value was calculated
to each statement in both conditions. These vatepresented in Table 6. To the
surprise of the researcher, students answered posiévely top statements concerning
the lessons that did not have music. It shoulddtechthat the questions in section two
were phrased so that the students were askedyifekémore motivated in the classes

with music. In other words the results are cohewétit the results of the open questions,
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where most students reported that music does netdna effect on their motivation.
However, the importance of studying English waxeied slightly greater in the “with
music” statement and students also reported bearg persistent in finishing their tasks
when they involve music.

Table 6: Comparison of reaction to motivation stagats

12

m With music

m Without music

5. Conclusion and Discussion

The former research has established that integestsks that are perceived as useful and
that match the learners’ level of competence, pesdlass atmosphere and lower anxiety
and positive emotion are factors that enhance m@tbdin. In addition, the research
suggests that music is a versatile teaching thalias further deducted that music can
potentially help teachers create a motivating lie@renvironment. Hence, this study was
set out to explore two questions:

1. What kind of feelings related to using music ia #nglish classroom do students
experience?

2. Does playing music in the classroom affect theativation?

| was interested in hearing the students’ opinmms$he matter.

In general the students who participated in thdystaported feeling mainly positive
about English lessons and also being quite motivitestudy. The background literature
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suggests that music can create feelings of togetkerand pleasure (Numminen et al.
2009) and Lappi (2009) found that students perckiliat music makes the classroom
atmosphere more comfortable. The results of thegmtestudy suggest that in this group
music indeed creates positive feelings in studesimsge they reported being more relaxed
and happier in classes where music is used. Thieipants also indicated in coherence
with earlier research by Lappi (2009) and Maun@®g that music is important to them
and that they spend a lot of time listening tdlibwever, they generally reported not
being any more motivated in lessons with music thamormal lessons. Nonetheless,
none of the participants reported feeling less vateéid because of music in the open-
ended questions.

The sample size is unfortunately too small to alfomanalysis of correlations or causal
links between the factors, but it could be speedlathether the fact that the students
perceived the classes with music as less usefuitraffect their motivation. Earlier
research by Pasanen (2010) suggested that musedsoften as tune-in music for non-
pedagogical purposes and on the other hand thegiped usefulness affects motivation
(Ruohotie 1998). Perhaps the students have leaonessociate music with tasks that are
not as important as tasks that do not employ nmarsichence do not find them

particularly motivating.

As the possible applications of these resultsénclassroom are concerned, since music
enhanced positive feelings in the students, teaatar be encouraged to use continue
using music as a recreational tool so as to bugdsitive atmosphere in the classroom. In
my experience teachers generally find that it iy veportant to learn to know their
students and this matter is no exception: The t®€sulggest that students can have
different opinions on music in the classroom aredrtteports on music’s effect on their
motivation vary. In addition, for teachers thaklito use music in their classroom often, it
could be worth considering using music more often & tasks that are evaluated or that
are designed to teach central contents or emphasszame other way that tasks with

music are not always recreational.

The eminent weakness of the study is the small Easige, which limited the
possibilities of analyzing the results. In addititiee study did not examine the effect

motivation had on students’ study results or hoveimbhad been used in the classroom. It



20

is also impossible to rule out other factors thmtld affect the participants’ motivation. In
addition, more effort could have been put into nading the participants both into taking
part in the study and also answering the open-eqdesdtions of the questionnaire. On
the other hand | believe that the study enabledtildents to express their thoughts on
the matter, which was one of the goals of the stiilg results from the open-ended

guestions and multiple-choice sections appear eoler

In the future, first of all, it could be useful tonduct a similar study using a larger
sample and more advanced analysis methods in mrdéudy the relationships between
music and motivation. It could be interesting tadfiout if participants’ interest in music
or achievement levels in English influence thecffausic has on their motivation. In
addition, a more practical approach on the sulgjecltd also be welcome, for example
teachers could benefit from ready-made materigkages that would help them use

music in the classroom.
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Appendices
Appendice 1: The questionnaire

KYSELY

Hei,

Teen opinnaytety6td Jyvaskylan yliopiston kielten laitokselle musiikin  kaytdsta englannin
opetuksessa. Olisin Kkiitollinen jos voisit kayttaa hetken ajastasi vastataksesi tahan kyselyyn.
Kyselyt kasitelladn nimettdmina, joten kukaan ei saa tietaa, mita itse kukin on kyselyyn vastannut.
Eeva Kuhmonen

0505974484

eeva.h.kuhmonen@jyufi

Kiitos!
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LUE OHJEET HUOLELLISESTI!

1. Taustatiedot. Ympyroi sinua kuvaava vaihtoehto.
Sukupuoli nainen / mies
lké& 13/14/15/16

Englannin arvosana edellisessa todistuksessa 5/6/7/8/9/10

2. Rasti vaihtoehto, joka kuvaa parhaiten suhdettasi musiikkiin. Taysin Melko Melko Taysin  En
eri eri  samaa samaa o0saa
mielta mieltd mielta mieltd sanoa

Harrastan jonkin instrumentin soittamista tai laulamista. O O o o 0O
Kuuntelen musiikkia usein. O o o o O
Kuuntelen englanninkielistd musiikkia usein. O O o o 0O
Luen englanninkielisten kappaleiden sanoituksia esimerkiksi Internetissa. O O 0O 0O O
Musiikki on minulle tarkeaa. O o O O 0O
3. Rasti vaihtoehto joka kuvaa parhaiten sinua englannin

opiskelijana. Taysin Melko Melko Taysin En

eri eri  samaa samaa o0saa
mielta mieltd mielta mieltd sanoa

1. Ponnistelen oppiakseni englantia silloinkin kun se on vaikeaa. O O O O O
2. Englanti ei ole minulle kovin tarkea oppiaine. O O O O 0O
3. Jos tehtavat ovat hankalia, en yleensa tee niité loppuun. O O 0O O 0O
4. Haluan opiskella englantia. O O 0O O 0O
5. Teen englannin laksyt melkein aina. O O O O 0O
6. Seuraan opetusta englannin tunneilla. O o o O O
4. Ympyroi 3-9 sanaa, jotka kuvaavat mielestasi englannin opiskelua.

rento turha mukava vaikea

hyédyllinen epaonnistuminen iloinen ahdistava

onnistuminen epamukava yksinaisyys helppo

yhteenkuuluvuus tylsa mielenkiintoinen surullinen
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HUOM! Seuraavat kysymykset koskevat englannin tunteja joilla kaytetaan

musiikkia.

Olette voineet esimerkiksi kuunnella, laulaa, lukea ja k&&ntaé sanoituksia tai etsi tiettyja sanoja niista.

1. Rasti vaihtoehto, joka kuvaa parhaiten sinua englannin
opiskelijana. Taysin Melko Melko Téysin En
eri eri samaa samaa o0saa
mieltd mieltd mieltd mieltd sanoa
1. Ponnistelen oppiakseni englantia erityisesti tunneilla, joilla on musikkia. O O O O O
2. Musiikki saa englannin tuntumaan turhalta oppiaineelta. O
3. Jos tehtaviin liittyy musiikkia, en yleensa tee niita loppuun.
4. Haluan opiskella englantia erityisesti tunneilla, joilla on musiikkia.

5. Teen laksyt melkein aina, jos tehtaviin liittyy musiikkia.

O oooao
O o oo o
O oooao
O o oo o

O
O
O
6. Seuraan opetusta erityisen tarkasti tunneilla, joilla on musiikkia.

2. Kerro omin sanoin: Eroaako motivaatiosi tunneilla, joilla kaytetaan musiikkia jotenkin

motivaatiosta muilla englannin tunneilla?

Jos tila loppuu jatka kaantopuolelle ->

3. Ympyroi 3-9 sanaa, jotka kuvaavat mielestasi tunteja, joilla on ollut musiikkia.

rento turha mukava vaikea
hyddyllinen epaonnistuminen iloinen ahdistava
onnistuminen epamukava yksinaisyys helppo
yhteenkuuluvuus tylsa mielenkiintoinen surullinen

4. Kerro omin sanoin: Mita tunteita musiikin kayttd englannin tunneilla sinussa herattaa?
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Appendice 2: The permission form

Hyva éiti tai isa tai huoltaja

Toteutan lapsenne koulussa tutkimuksen, jossa tutkitaan musiikin kayttéa
englannin tunneilla. Pyydan, etta lapsenne saisi osallistua lyhyen kyselyn
tayttamiseen. Kyselyyn vastataan nimettdmana ja vastauksia kaytetaan
ainoastaan tutkimustarkoituksiin.

Kerdan kyselyn avulla aineistoa kanditaatin tutkielmaan, jonka ohjauksesta
vastaa dosentti Katja Mantyla Jyvaskylan yliopiston kielten laitoksella.
Tutkimuksen tavoitteena on lisata tietoa musiikin kaytdsta englannin opetuksen
valineena.

Olkaa hyva ja palauttakaa tama kirje allekirjoitettuna lapsenne mukana kouluun.
Ystavallisin terveisin,

Eeva Kuhmonen

eeva.h.kuhmonen@jyu.fi

0505974484

Katja Mantyla
katja.mantyla@jyu.fi

(nimi)

o saa osallistua aineiston kerdamiseen. Aineistoa saa kayttaa nimettémasti
tutkimustarkoituksiin.

o ei osallistu aineiston kerdamiseen.

Huoltajan allekirjoitus ja paivays



