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Taman tutkimuksenaiheena ovat esikoululaisten kokemukset englanniglerk kielisuihkutuksest
Tutkimuksen tarkoituksena on selvittd#ista kielisuinkutuksen aikana kaytetyista harjsigta ja aiheist
lapset pitivat ja mista eivat, kuinka kielisuihkstwaikutti heidan kasityksiinsa englannin kielesgkg
motivoiko kielisuihkutus heitd oppimaan englanif&elisuihkutus on vieraskieden opetuksen muoto, jon
aikana oppilaat tutustuvat yhteen tai useampaaraageen kieleen leikkien, laulujen ja pelien kausn
tavoitteena on tutustuttaa lapsia vieraisiin kielsek& motivoida heitd vieraiden kielten opiskelfiur
Kielisuihkutuksen kesto voi vaihdella yhdesta ly$igetuokiosta pidempaan kokonaisuuteen.

Tutkimus on laadullinen tapaustutkimus, jota voidamayos luonnehtia toimintatutkimukseksi, §
tutkimuksen toteutukseen kuului englannin kielegliguinkutuksen suunnittelu j@teutus syksyn 2012
kevaan 2013 aikana. Kielisuihkutusta jarjesteitliteensa kymmenen kertdaséksi tavoitteena oli selvittg
miten kielisuihkutusta voisi lasten kokemusten ptrella kehittda. Tutkimuksen aineistona o\
esikoululaisten piirroget heidan kokemuksistaan englannin kielesta ejangitkeen kielisuinkutuksen se
naihin pohjautuvat rynmahaastattelut. Aineisto gswitiin kayttaen sisallonanalyysia.

Tutkimuksen tuloksista kay ilmi, ettd kielisuihkstwli lapsille p&dasiassa positien kokemus
Mukavinta kielisuihkutuksessa oli heidan mielest&imglannin kielen oppiminesekd mukavat leiki
Erityisesti harjoitukset, joissa lapset paasivéikimaan ja osallistumaan aktiivisesti olivat heidéielesaan
hauskoja. Lapset eivéat puolestaan pitdneet, giigghe joutuivat istumaan pitkdaan paikallaaretait paasse
osallistumaan leikkiin yhta paljon kuin muut. Kuri@erusteella éidan kokemuksensa englannin kield
liittyivat ennen kielisuihkutusta joko englanninelén taitoon taitilanteisiin, joissa englantia puhuta
Kielisuihkutuksen jalkeen suurin osa piirsi kuitenkjoko sanoja, joita oli oppinut tai mu
kielisuihkutuksessa kaytyja aiheita. Myds haadiatia kay ilmi, ettddpset oppivat kielisuihkutuksen aika
jonkin verran englanninkielisia sanoja ja suurin dsaista sanoi haluavansa oppia lisaa engl
tulevaisuudessa.

Kielisuihkutusta on tahan mennessa tutkittu vasiham, joten jatkotutkimukselle on tarve
Erityisesti tulisi selvittad, millaisia vaikuiksia kielisuihkutuksella on oppilaiden motivaatiofan kykyyn
opiskella vieraita kielia pidemmalla aikavalillé &uinka esimerkiksi esikoulussa jarjestetty kieigutus
vaikuttaa lasten kieltenopiskeluun peruskoulun raéka
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1. Introduction

Language shower is an educational approach in wibighgn languages are introduced
to children during short sessions by using acasitsuch as songs, games and rhymes.
The goals are to make children aware of foreigmuages, develop positive attitude
towards those and motivate them for foreign langul@grning. Language shower has
similar background and principles as other edupnati@pproaches in which foreign
languages are used for instructions, as for exanmpieersion and the content and
language integrated learning (CLIL). All these agmhes aim to make language
learning more effective by combining language wether subjects or activities, but
they differ a lot in intensity and duration (Haata2007). Compared to the other
approaches language shower offers only short-teqmosaire to foreign languages and
cannot on its own lead to high proficiency in aefign language. However, it has an
important role in motivating or preparing childre foreign language learning, which
is why it usually precedes the actual languagehiagc Language shower can also offer
a possibility to get to know different languagedobe pupils decide which language

they want to learn at school.

In the recent years language showers have beeninegan many Finnish schools, for
example during thé&ielitivoli-project (Tuokko, Takala, Koikkalainen and Mustdpar
2012), but this approach has not been researchell yai. Some pro gradu-theses have
been written about it in the University of JyvaskyMela 2012; Pynndnen 2012), but
further research is needed to develop the pracfidanguage shower. One important
aspect on this field is to investigate how childrexperience language shower to
discover if it really can motivate and prepare temforeign language learning. In my
MA-thesis for German | discovered that the pupilsovattended a German language
shower had mainly positive experiences of it andewaterested in learning German
also in the future (Pynntnen 2012) and | am nowrested to discover if the results
will be the same in case of the English languagaveh. Since English is a global
language, the children attending the language shawllemost likely have some kinds
of experiences of the English language alreadyrbefbe language shower, which
makes the setting different compared to my eaMidrthesis, in which the children had

had very little or no experiences of the Germaiglege before the language shower.



The aim of this study is to investigate Finnishsgteool children’s experiences of an
English language shower. In more detail, whichvétas and topics of the language
shower the children liked and which they did nat.abldition, children’s views of the
English language before and after the language shawil be examined. A further aim
is to discover, if the children feel that they lead English during the language shower
and do they want to learn it also in the futuresrethough their language skills will not

be tested.

The study is a qualitative case study, which can bk described as an action research,
because planning and organizing of an English laggushower for a group of
preschool children is a central part of this studilythe language shower, the English
language is introduced to preschool children thhoplgyful situations by using songs
and games. English is used for instruction as naschossible and the children will also
be encouraged to use English themselves, evenhihibngy can also use their mother
language. The aim of the language shower is thatcthildren would gain positive
experiences of the English language and the foréamiguage learning already in

preschool before the language teaching actualiissta

Even though this study will be a case study witkitesin participants, the children’s
drawings and interviews can offer valuable insigbfshow they experience the
language shower and what kind of impact it has lmemt This information can
hopefully be used to develop the practice of a Uagg shower and make it more
effective. The data of this study consist of clelids drawings before and after the
language shower and theme interviews based on.tRes¢he analysis of the data the
content analysis is used to arrange the elementsdférom the data in themes that are

relevant for the research questions (Tuomi andj&ar£2009: 108-109).

In chapter 2, studies on early foreign languageniag will be introduced, because the
participants of this study are young learners dred language shower was therefore
based on the principles of early foreign languag@riing. Chapter 3 defines the
background and terminology of teaching in a ford@gmguage. Teaching in a foreign
language is used in this study as an umbrella temdifferent approaches, as for
example language shower, in which a foreign langusgused for instruction. In

chapter 4, the goals and practice language shovildnevdefined. Chapter 5 introduces



the methodological framework of the study. In clea, the results of the study will be

introduced. Chapter 7 concludes and discussesitiiedgs and methods of the study.

2. Early foreign language learning

The aim of this chapter is to introduce the backgtband principles of early foreign
language learning. In chapter 2.1., the benefitarofearly start in foreign language
learning will be discussed based on earlier studieghis field. In chapter 2.2., the
principles of early foreign language teaching Wil described. These were taken into
consideration while planning and organizing the IBhganguage shower for preschool

children in this study.

2.1.Foreign language learning: the earlier the better?

Recently different types of early language teachpnggrams have been organized in
many European countries (eg. Elvin, Maagero andoB8san 2007; Brumen 2010). In
addition, early language learning and teaching hlaweome an important area in
applied linguistics and a lot of teaching materiass well as handbooks about early
language learning and teaching have been publigiNikolov and Mihaljevic
Djigunovic 2011: 96). The European Commission hiae aet a goal that European
citizens should learn at least two foreign langsageeferably from an early age
(European Commission 1995) and several languageypdbcuments emphasize the
benefits of an early start of foreign language Hewy (eg. European Council 2003;
European Commission 2011). This increasing intenesthe early start of foreign
language learning is based on the benefits of dy st@rt in foreign language learning.
There is, however, an ongoing debate on whetherobrthe early start in language
learning will actually ensure better learning réstihan starting to learn a new language
as an adult. Next, the research on the age factfwreign language learning will be

discussed.

The question of physiological factors in languagarhing has interested many
researchers and many have concluded that childrenmere capable of learning
language than adults. Penfield and Roberts (19a#h¢hat there isn optimal agdor

language learning, whereas Lenneberg (1967) suggeasttical period for language
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learning. Both hypotheses suggest that unlessguéae is not acquired before puberty,
it will most likely not be learned at all. Mostsearchers agree that this is true in the
first language acquisition, but the question remaitether or not the critical period

hypothesis also plays part in learning foreign lages (Johnstone 2002: 6).

Based on their neurophysiologic study Penfield Robterts (1974: 235-257) claim that
there is an optimal age for language acquisitiomchv means that children under nine
years old can acquire languages effortlessly, lsecdle brain of the child is more
plastic than adult's. They claim that after the enp it is very difficult or even
impossible to achieve good results in languageniegr because of physiological
reasons. Based on their studies they also arguetitbabest age to start the foreign
language teaching would be between the ages ofl4l@neven though their studies
concentrated mainly on first language acquisitiBenfield and Roberts 1974: 255).
This hypothesis has been supported by other rdsmarcas well. For example,
Lenneberg (1967: 176) hypothesized that thereastiaal period for foreign language
learning, which means that after puberty, the aat@racquisition of languages from
mere exposure to it disappears. In addition, Jahrmsw Newport (1989) studied the
critical period hypothesis in foreign language héag and their results supported the
view that children have a special capacity forneay languages, which declines with
maturation. Also other studies have shown thatadt in phonology younger second
language learners have better possibilities toeaehnative like skills compared to those
who start learning language as adults (Huneke a@idi§ 2002: 10-11; Moyer 2004: 7).

Even though the critical period hypothesis for laage learning has been supported by
many researchers and it is often stated that @mldire more capable of learning
languages than adults (Penfield and Roberts 198#fnéberg 1967; Johnson and
Newport 1989), the hypothesis that children areengdfective second language learners
than adults has also been questioned (Dechert F8bstok 1997; Marinova-Todd
Marshall and Snow 2000). Dechert (1995) claims thatcritical period hypothesis is
oversimplified and states that it is evident tHabalder children and adults can and do
learn foreign languages successfully. In additBm@ystok (1997) concludes that the
age is not a significant factor in foreign langudgarning. Furthermore, Marinova-
Todd et. al. (2000) claim that even though thersdme evidence that adults tend to

achieve lower levels of foreign language proficietitan younger learners, these results
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are not enough to prove that a critical periodféweign language learning would exist.
They argue that children’s ability to learn foreiganguages is not based on
physiological reasons and state that adults camatigtlearn foreign languages faster
and more effectively than children (Marinova-Toddad. 2000: 12). Even though it is
clear that the age of the learner affects langleg®ing in many ways, the age factor
might not be as crucial in foreign language leagra&s the critical period hypothesis
suggests. As Moyer (2004) points out other aspsaid) as the learning environment,
motivation and teaching methods, might be more namd factors in the learning

process than the age of the learner. However, imynsases the children learn foreign

languages in an environment favorable for goodchiegrresults.

Regardless of whether or not a critical periodlémguage learning based on biological
qualities exists, it cannot be denied that younigdmm are in a highly developmental

stage (Edelebons, Johnstone and Kubanek 2006:n26joa reason, the early foreign

language learning can have many benefits. Fornastapositive experiences of early
foreign language learning can produce linguistif-c@nfidence, develop children’s

language awareness and teach the children tha ihenore than one way to realize
meaning. All these things can benefit the langudgelopment in general. (Elvin et. al.
2007.) Furthermore, as Johnstone (2002: 12) argindslren usually are less anxious
during language learning than older learners, whiah help them to absorb the
language. One benefit of an early start in fordagrguage learning is that it naturally
gives more time for language learning, which mighsure permanent learning results
as well as make the learning of other languageeremsthe future. However, for it to

be effective, the early foreign language teachingstmbe planned and organized
carefully. In the next chapter, the main principtdsearly foreign language teaching

will be discussed.

2.2.Principles of early foreign language teaching

Even though the main principles of early foreigngaage teaching do not greatly differ
from the principles of language learning in genesaime tenets are unique or especially
important when the learners are young. Childrentgndive abilities, memory
development, attention span and linguistic abdiadél have an effect on the learning and

should, therefore, be taken into account when panrearly language teaching
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(Malkina 2009: 54). Next, the main principles, whiwere also the basis for planning
and organizing the language shower for the preagbapils in the present study, are

introduced.

Usually, the main goal of early foreign languagacteng is to make the children aware
of foreign languages, raise their interest in elptpand learning them and build a good
basis for language learning in the future. The $ocfi the early foreign language
teaching should be primarily on meaningful commatian, the spoken language and
pronunciation, rather than the written form andngraatical rules of the language
(Lauren 2008: 67). The teaching should concenfpatearily on comprehension and
not so much on production of the target languagdel@bons et. al. 2006: 118).
Consequently, children should be offered as mugiutiras possible in the foreign
language, for example through teacher’'s speechgssamd rhymes. Besides, even
though children should also be encouraged to usefdheign language during the
teaching, they should be able to express themseivegir mother language, when they
do not feel comfortable speaking the foreign lamguéBjorklund, Buss, Lauren and
Mard 1998: 176FEuropean Commission 2011: 11). However, it is Valleido make the
children familiar with the sound system and practite pronunciation, since the young
children are more capable of learning the phonokigfeatures than older learners
(Moyer 2004:7).

Early language teaching should be organized soittleathances the children’s natural
curiosity and motivation to learn new things. Tehaties should be age-appropriate
and integrated into meaningful contexts that aré gfethe everyday life of the children.
For example, games and playful situations are geays to teach languages for young
learners, because play is a natural medium of ilegrior pre-school children and can
create situations in which the language is acqusmahtaneously. (Malkina 2009: 54;
European Commission 2011: 14). Moreover, it is inga that the activities are
diverse, so that the children can learn with aitlsenses, through seeing, hearing and
movement (Moilanen 2004; Edelebons et. al. 2006)addition to providing visual
materials and possibilities to listen the languagenuch as possible, it is important to
activate the children with many kinesthetic aciest because as Pica (2007: 11) points
out, especially the children learn best by doingd Hrerefore profit from activities that

include movement. Even though the activities shdaddsaried, repetition and routines
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are also important for young children, since thely mvake the learning situation more
comfortable and enhance learning of the most inapbghrases (Bjorklund et. al. 1998:
178; Edelebons et. al. 2006).

Teachers have a central role in early foreign lagguteaching programs. The good
practice of early foreign language teaching reguihat teachers organizing it have both
pedagogical and language skills as well as geke@kledge of early foreign language
learning. (European Commission 2011: 17-18.) Moeepto ensure success in foreign
language learning, one important factor is the iooityy and co-operation between pre-
primary and primary school teachers. The primahostteachers should be aware of
pupils’ earlier experiences and knowledge of faneignguages, and not expect that
every pupil would start language learning from slaene level (European Commission
2011: 12). However, this is not always the case iamaight happen that the primary

school teachers do not know if the pupils havenledrforeign languages earlier
(Malkina 2009: 53). If the earlier knowledge of tapils is not acknowledged and they
have to start from the beginning even though thewlds know the basics of the

language already, their motivation might suffer,ichhundermines the benefits of an
early start. Therefore, the early foreign langupgegrams should also include co-
operation between the pre-primary and primary skshém find ways towards more

effective language teaching.

3. Teaching in a foreign language

Language shower in one approach of teaching inraigo language (in Finnish
vieraskielinen opetysin this chapter, first the background and tewotogy in the field

of teaching in a foreign language will be discusseecond, the different approaches
will be introduced, because they have similar pples as the language shower, which
itself has not been much researched.
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3.1.Background and terminology

Teaching in a foreign language is not a new inven(see eg. Baker 2011: 183), but in
the recent decades it has become more popular my g@untries, because the need of
making the language teaching more effective has lae&nowledged. Teaching in a
foreign language means all kinds of teaching of-lamguage subjects partly or only
through the medium of foreign languages. This méhatthe foreign language is seen
as a vehicle for learning, not only as the suljedte learned as such (POPS 2004: 272).
Combining language and content is often thoughtoéoa way to more effective
language learning, because it offers more meaniragfd authentic learning situations
than the traditional language teaching. Teachingerd through a foreign language can
make the learners more motivated, because in thysthey feel that the learning has a
purpose.

The terminology of the field of teaching in a fa@eilanguage is complex, which makes
the discussion of the theory and practice of tearim a foreign language difficult. In
the European Union, CLILQontent and Language Integrated Learnimgwidely used
to refer to all the different approaches in whiatrefgn languages are used for
instruction (European Commission 2012:137; MehidWtarsh and Frigols 2008).
However, the overstretched use of the term CLIL lmaproblematic. loannou Georgiou
(2012: 497-498) claims that if the term CLIL is dstwo widely without a clear
definition, there is a risk that this successfupraach will be watered down or
misapplied, which might generate unwanted resuiBe also argues that CLIL should
be used to describe only those approaches thatleagly content driven, not of
approaches that use content in foreign languagehiteg but still primarily aim to
language gains. Sometimes also the term bilingdata&ion is used as the umbrella
term for using a foreign language in teaching (BaR@l1), but this can be easily
misinterpreted to mean teaching of those pupils @afgobilingual, not teaching a non-
language subject through a foreign language (Ras®®6: 36). Therefore, in this
study, the ternteaching in a foreign languag®hich | find the easiest to understand,
will be used as an umbrella term for all the diéf@r approaches in which foreign
language is used in teaching the non-language aslgéschool.
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In the national core curriculum for basic educatior-inland (POPS 2004) it is stated
that also the non-language subjects can be tanghfareign language. Similarly in the
national core curriculum for preschool educatiosIEPS 2010: 53) the possibility to
offer teaching in a foreign language is mentiortddwever, it is not defined how this
kind of teaching should be organized and each ddaodecide which term they use of
the teaching (POPS 2004: 272). Moreover, mosteteims in this field do not have an
established meaning yet, which makes the compaasteaching in a foreign language
between different schools difficult. Some termstthee used of these forms in the
Finnish schools arevieraskielinen opetugteaching in a foreing language(LIL,
kielikylpy (immersion), kielirikasteinen opetus (language enriched teaching),
kielisuihkutuglanguage shower) arkielipesa(language nest). (Kangasvieri, Miettinen,
Palviainen, Saarinen and Ala-Vahala 2012: 54-58)mérsion is the only one of these
that has an established meaning; others can refemdny different approaches
depending on the context. Because same terms ¢an teedifferent approaches in
different contexts, it is important to define wraat the goals and principles of each

program in which a foreign language is used fotrutgion.

In Finland it has been possible to teach also otha&n language subjects through a
foreign language without special permission fron®9ll4Mustaparta 2011), but first
time that teaching in a foreign language was meetioin the national core curriculum
was 2004 (POPS 2004: 272). In a survey from 199Kuldi and Marsh (1996)
discovered that teaching in a foreign language evganized in some form in 8.4 % of
the primary schools and 14.4 % of the secondargashHowever, in 2005 only 3.6 %
of the primary schools and 9 % of the secondarpaishoffered teaching in a foreign
language (Lehti, Jarvinen and Suomela-Salmi 200&hti et. al. (2006: 310) explained
this decrease in teaching in a foreign languagl s of interest and with financial

reasons.

3.2. Different approaches of teaching in a foreign langage

As discussed earlier, the complexity of the terriagy in the field of teaching in a
foreign language makes the definition and comparisd different approaches
complicated. The different forms of teaching iroeefgn language differ in duration and

intensity. Sometimes foreign language is used dalyng one event, whereas in some
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cases all teaching from preschool onwards is ierddimguage than the first language of

the pupils, which is the case in Swedish immergidrinland.

Immersion (in Finnishkielikylpy) has been researched more than the other forms of
teaching in a foreign language (Laurén 2000; 2008ju-Luukkainen 2007; Bjorklund
et. al 1998) and it has its own goals and curriculTherefore, it is also the most
established approach of teaching in a foreign laggyKangasvieri et. al. 2012). It was
developed in 1960s in Canada (Baker 2011: 239) thaedfirst Swedish immersion
program in Finland began in 1980s in Vaasa (Mustapand Tella 1999). Immersion
programs vary in aspects of age of the participants time spent in immersion from
early total immersion to late partial immersion kén 2000: 30-31; Baker 2011: 239,
244). The most common form of immersion in Finlasdhe early total immersion in
Swedish, which follows the model of the Canadiamgnsion (Laurén 2000). In the
immersion programs, children are usually taughdubh a minority language, as in the
French immersion in Canada and the Swedish immeisidFinland. However, also
programs in which English or German is used assth®ol language in Finland have
been defined as immersion, which makes the termogicdl field of teaching in a
foreign language even more complicated. (Kangaisgtenl. 2012: 19). The early total
immersion aims to bilingualism without loss of amlement in other contents and is
most effective when the immersion language is aontiy language of the country.
Immersion education is based on the idea that Eggwshould be learned through
meaningful communication, without any specific tdgag of the grammar of the
language, in the same way as children acquire fingilanguage (Laurén 2008: 67). To
accomplish this, the immersion teachers shouldkspedy in the immersion language
from the beginning. However, in the beginning thédren are allowed to use their first
language if they do not feel comfortable speakimghe immersion language, which is
why the teachers should be bilingual or at leasteustand the first language of the
children to make the learning situation less intiating for the children (Bjorklund
et. al. 1998: 176).

Sometimes only part of the curriculum, for exampl@ogy or geography, is taught in a
foreign language. The language used is not nedgstae minority language of the
country as in immersion. In Finland, the most comnforeign language used in

teaching of other subjects is English, but alscefample French and German are used.
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Among the most common subjects taught in a foréagiguage in primary, secondary
and upper secondary schools in Finland in 2005 wekgronmental science, history,
biology and geography. (Maljers, Marsh and Wolff02069.) In this kind of an
approach, similarly to immersion education, theglaage is learned as a by-product of
meaningful and authentic communication in the fymdanguage. However, teaching a
specific subject through a foreign language diffeosn immersion in a sense that it is
more content driven, whereas immersion aims prign&wi bilingualism. Teaching of a
non-language subject through a foreign language ainthe ability to use the foreign
language in academic domains, not necessarily ¢ralssituations. (Baker 2011: 245-
246). When a non-language subject is taught thraudgbreign language, the teacher
should not only be a professional of the subjeat thtaught, but also speak the foreign
language fluently. As Pihko (2010) discovered, sthedents learning a non-language
subject through a foreign language, think thatgbed language skills of the teacher are
highly significant to make the teaching effective.

4. Language shower

Language shower is an educational approach, whah deen organized in many
Finnish schools in different forms in the recenange but has not been researched much
yet. Compared to the other approaches of teachiagforeign language it is short-term
and aims primarily to motivating the pupils for éogn language learning. In this
chapter, | will first define the term language sleovand then introduce some ways in

which language shower has been organized in Finland

4.1. Definition and goals of language shower

Language shower is an educational approach in whbighgn languages are introduced
to pupils during short sessions by using activisash as songs, games and rhymes. It
aims to raise pupils’ awareness of other languagek prepare them for the foreign
language learning. Because the teacher will speaktlyn the foreign language,
repetition and routines are important to createepjoyable and secure atmosphere.
(Mehisto et. al. 2008: 13). Language shower igry flexible way to introduce foreign

languages to pupils, because it can be organizgdtiame and by any multilingual



18

person, not necessarily a language teacher (BadQhda). The duration of a language
shower can vary, it can be only one session ornizgd once a week during a longer
time. In addition, it is possible to introduce matifferent languages during a language
shower or concentrate only on one language, whiah thve case in my MA-thesis for
German (Pynndnen 2012) as well as in this study.

Language shower has similar background and priegi@s the other educational
approaches in which foreign languages are usedirfstruction, as for example

immersion, which was introduced in the previousptba Both of these approaches aim
to make language learning more effective by commigil@nguage with other subjects or
activities, even though they differ a lot in intépsand duration. However, compared to
the other approaches, language shower offers drgt-term exposure to the foreign
language and focuses more on speaking and comntioniéa a foreign language in

authentic situations for short periods than contentlanguage learning. Whereas
immersion aims to bilingualism and learning of an#f@nguage subject through the
medium of a foreign language, language shower gats anain goal to create positive
attitudes towards the foreign languages and larguagrning before the actual

language teaching.

Because of the short-term nature of the languagweat it cannot on its own lead to
high foreign language proficiency. However, it feasimportant role in motivating or
preparing children for the foreign language leagnwhich is why it usually precedes
the actual language teaching. The main goal of ldmguage shower is that the
participants would become aware of foreign langsaayed cultures as well as to create
positive attitudes towards those. As a result,dcail will be more motivated to learn
foreign languages, which is important since motorathas an important role in the
language learning process (Dornyei and Ushioda)2011

Language shower can also offer a possibility totgeknow different languages before
pupils decide which language they want to learschbol, which is why it is most often
organized before the pupils choose their firstemosid foreign languages (Tuokko et. al.
2011: 33.). English language shower before theahdanguage teaching can be
valuable, even though most of the pupils in Finlahddy English as their first foreign
language in school (Kangasvieri, Miettinen, Kukkehand Harmala 2011: 9), because

it prepares the pupils for the foreign languagenie® and offers positive experiences
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of it. If the children have learned English alreadypreschool, they will have a good
basis for the language learning in primary school might be more motivated to learn
other foreign languages as well (European Commns2@il). However, as Edelebons
et. al. (2006) point out, the continuity of the dalage learning is highly significant to
ensure the best learning results. Cooperation legtyweeschool and primary school is
therefore important. The language teachers shoalthformed of children’s possible
experiences of language learning before the atamgiuage teaching begins (Malkina
2009: 53). Language shower could be a good startifielong foreign language

learning, if it reaches its goal to be interestengd motivating way to get to know
foreign languages. Naturally, it will be most etfee, if the pupils have the possibility
to continue the language learning as soon as pessiter the language shower
(Edelebons et. al. 2006: 26).

4.2.Language shower in practice

In the recent years language showers have beeninegan many Finnish schools, for
example during th&ielitivoli-project (Tuokko et. al. 2012), but this approaets Imot
been researched much yet, which is why the praci@evary in different contexts
Some MA-theses have been done about the languagyeestiMela 2012; Pynnénen
2012) and the results of these small studies soafar promising. Mela (2012)
discovered that Finnish children learned Swedisid&aand phrases during twenty
hours of a Swedish language shower, even thoughdigenot learn morphological or
syntactical rules. In my MA-thesis, which was aeatudy of a group of pupils
attending a German language shower, all childremight language shower was fun,
even though sometimes difficult, and most of theareninterested in learning German
also in the future (Pynnénen 2012). It is, howewery important to study language
shower further to form consistent principles andcfice for it. Next, | will introduce
some ways in which language shower has been oreghimzFinland, before moving on
to describe how the English language shower ingtudy was planned and organized.

In Jyvaskyla, language showers have been orgaaz@art of after school activities or
during summer (inJalkkari) from the year 2010 (Pynnonen 2010, Kallonen 2011,
Barlund 2012a). In this way the foreign languagereng is not part of teaching other

subjects, but part of after school activities, whi@ccording to the national core
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curriculum, should provide diverse and meaningfativities as well as positive
communication with others (POPS 2004: 25). Languslgpwer as part of after school
activities has been a good and effective way toloenthe foreign language learning
with meaningful communication, in which also thageldren take part, who are not
especially interested in foreign language learnihgs possible, however, to organize
language showers during the actual teaching as im€llampere, the language teachers
and class teachers have been cooperating to oggkamguage showers as part of the
teaching of non-language subjects, so that theukgw teacher has taught one lesson of
their schedule in French or German. (Tuokko e2@l.1: 69.)

A further possibility to organize a language showi@r a large group of pupils are
language theme days, during which one or manydoriinguages are introduced to the
pupils and possibly their parents through differactivities. These kinds of days
usually are organized before pupils decide whiciglmge they want to learn as an
optional foreign language at school and thus aimmiake the choice easier by
introducing the languages they can choose. (Tueitkal. 2011: 72). It is also possible
to organize this kind of theme days for the paresftshe pupils to give them the
possibility to get to know foreign languages (Tuokét. al. 2011: 71). This can also
have a positive effect on the language choicesauscthe parents have an important
role in deciding which languages their children Iwthoose to learn at school
(Kangasvieri et. al. 2011: 37).

Having covered the theoretical background of thesg@nt study in the first chapters, |

now move on to describe the methodological appreachaims of the study.

5. Methods and data

This chapter defines the methodological approadh the research questions of the
present study. In chapter 5.1., the methodolodreahework of the study is discussed.
In chapter 5.2., the planning and organization hed English language shower are
described. The data collection and analysis arednted in chapter 5.3., and research

guestions are stated in chapter 5.4.
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5.1. Qualitative action research

The present study is a qualitative case study, lwhims to examine one phenomenon,
in this case preschool children’s experiences ofEaglish language shower, as
accurately as possible, without trying to gain ditative data about it. The views and
beliefs of the participants as well as my own obaons have an important role in the
study, because as typical to qualitative resedhehpeople are seen as reliable source
for data collection (Hirsjarvi et. al. 2009: 1606)6 Moreover, based on the social
constructivist theory, children are seen as aaosestructors of the social meaning, who
are not only shaped by their environment, but alsoon it themselves (Freeman and
Mathison 2009: 1-17).

This study can also be described as action resedmebause the planning and
organization of an English language shower wasaraepart of the study and therefore,
| as a researcher was an active participant irstingdy rather than an objective observer
(Heikkinen 2010: 221)According to Heikkinen (2010: 214), action reseaschctually

rather a research strategy than an actual reseaetinod and it aims to combine the
research and action as well as to gain practiaditgoy improving the phenomenon that
is researched. Characteristically for action redeathe present study aims to discover
ways to improve the practice of language showeyudn examining the experiences of

the children who have participated in a languageve.

5.2.Planning and organizing an English language shower

As stated earlier, planning and organizing an Ehghnguage shower was an important
part of this study, which is why it can be desaiilaes an action research. It is stated in
the national core curriculum for preschool educatiorSIEPS 2010: 53) thait is
possible to base the preschool education on suclagpgical decisions, which
emphasize language learning, and therefore usesmfolanguage for instruction. The
reason for using a foreign language in preschoota&tibn can be for example preparing
the children for teaching in a foreign languagepiimary school or on smaller scale
raising their awareness and interest towards forkigguages. The aim of the language

shower in this study was mainly to raise childreavgareness of the English language
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and create positive experiences of the Englishuagg and foreign language learning.
Depending on the goal, a foreign language can bd a#i the time or only for short

periods, as in the language shower.

The participants of the study were sixteen childsém Finnish preschool. Because of
research ethical reasons, | asked permission épdémticipation in the study from the
children’s parents before organizing the langudgever and collecting the data (see eg.
Aarnos 2010). It is also important that the paremésaware of the principles and goals
of the education that is organized in a foreigrglaage (ESIOPS 2010: 53), which is
why | introduced the aims and practices of the legg shower when asking for the
permission (see Appendix 1). All of the parentsegaermission for their children to
participate in the study. Permission to organize linguage shower was also asked

from the preschool head teacher.

The language shower was organized during autumf a0d spring 2013 altogether ten
times. The children were divided in two groups fioe language shower, so that the
group would not be too big. Therefore, | organidesl language shower for each group
separately once a week for half an hour. While dtieer group was at the language
shower, the others were playing in another roomutside. With both of the groups, we
handled the same topics each time, but sometimeslidvea bit different activities
according to the preferences of the children. kan®le, | sometimes gave the children
a possibility to choose if we would listen to a gar play a game and the two groups
chose different things. My role as a researcher wedgo be an objective observer, but
an active participant in the study. This had asadvantage that | learned to know the
children well, which made the interview situatioron® comfortable for them. On the
other hand, it might have had an effect on thedecéii’s answers in the interviews that |
as an interviewer was the one who also had orgdtieelanguage shower.

The topics of the language shower were numbergrgobnimals, emotions, fruits,
emotions and body parts. In addition, we practigegetings and phrases such as
“Hello”, “Good morning”, “My name is...”, “l am ... yeas old” and “How are you?".

| aimed to select topics that would be interestmyg also useful for the children in
everyday situations. | wanted to consider whatdhiégdren wanted to learn, because |
assumed it would raise their motivation to learmglish if the language shower would
be based on their interests and needs (see Bagohab: 179). That is why I, for



23

example, asked them what their favorite animalsaaik then we learned the names of
those animals instead of animals | would have amosgself. One of the teachers also
mentioned before the language shower that the rehildvere very interested in the
gameAngry Birds which is why | decided to use tiAengry Birdscharacters when we
practiced numbers and colors. In addition, thedcai asked the meanings of words |
had not planned to include in the language shokarexample, there were pictures on
the wall of some other animals that we had leaanadi the children were interested to
learn their names as well, so we included thosealsi to the activities. In addition,
they wanted to learn numbers over ten, so durirgs@ssion, we counted postcards that
we had on the wall and by so doing counted toythirt

Some of the children were already able to read,sbute of them were not, which is
why | mainly used visual materials and gesturesxplain meaning of the words that
we practiced, but | also had the words written tltoose who were able to read. |
collected the materials for the language showerethyBor most of the topics, | drew
pictures of the words that we practiced, but initaalal | used postcards and photos.
Because it is important that the children havepbssibility to learn through all their
senses and children learn effectively through khmetec activities, | also wanted to use
as many activities as possible that would includevement (Moilanen 2004; Pica
2007). For example, when we practiced colors, vaggd a game in which the children
were standing in a row and when | said a colorpathem who had that color in their
clothes were able to take a step forward. We alaged a game in which one of the
children had to seek a picture of a fruit that ¢tieers had hidden in the room. In this
game, one of the children, who had been waitingidatthe room when the picture was
hidden, asked for exampl&/here is the banana?The others then gave advice by
saying either‘hot” if the child was close to the picture @wold” if he or she was
looking from a wrong direction. In addition, mogttbe songs that we listened, such as
Head, shoulders, knees and t@eslClap, clap, clap your handsncluded movement.
When we listened the sonfyyou’re happy and you know\ite also watched a video
and did the movements by following that. In thisywthe children were able to use
seeing, hearing and movement at the same timeauto the words of the song. Some of
the songs did not include movement, for examplenduhe sondld McDonald had a
farm the children had to close their eyes and try tal fout which animals Old

McDonald has at his farm by listening to the song.
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The aim was that the children would hear as muchli&n as possible during the
language shower, which is why | spoke English nedghe time and we listened many
songs during the language shower. However, | atsm drinnish for instruction, for
example when | explained the rules of the game#hatathe children would know what
they were supposed to do. | also wanted to givecthilelren the possibility to talk
English as much as possible during the games,flibey did not feel comfortable in
speaking it, they were able to use Finnish or pgdie in other ways (see Bjorklund
et. al. 1998: 176). Since routines and repetitioa Enportant for young children
(Bjorklund et. al. 1998: 178) we practiced the magportant phrases many times. For
example, we always began the language shower laygs&yood morning” after which

| asked the childrefiHow are you?” to which the children answeré#ine, thanks.
And you?”and in the end of each session, we sd&gge bye”. The children learned
these phrases very quickly. | also combined diffetepics to repeat the things that the
children had already learned. For example, we edtemotions by organized
postcards, which had different characters, whicheweppy, sad, angry or scared on
them in groups and then counted how many of thene Wwappy and so on. Moreover,
when we practiced animals and fruits, | also agkedchildren, which color these were.
In this way, the children had the opportunity tpeat the words they had learned during

the earlier sessions.

5.3. Data collection

Since the social constructivist perspective, (sgefereeman and Mathison 2009: 1-17),
is adopted in this study, such data collection mgshwere selected, which ensure that
the participants would have the possibility to @3 their own views and experiences
as freely as possibl@herefore, the data of this study consists of cailts drawings
before and after the language shower, and thereeviewvs based on these drawings.
Next, these data collection methods and the way there used in the present study
will be described.

5.3.1. Children’s drawings as research data

Children’s drawings have been used for a long fmneexample in child psychology,

but using drawings to elicit children’s experienisestill a relatively new phenomenon.



25

Nowadays drawings are seen as valid and relialdi® edich offers a new mode of
sense making and representation. (Freeman and $datlZ009.) In the recent times,
participants’ drawings have been used as a reséatehin many studies. For example,
Kalaja, Alanen and Dufva (2008) studied the Finnislversity students’ experiences of
learning English by using students’ self-portrassresearch data. Drawings have also
been used to study language identity, multilingmliand children’s experiences
(Pietikdinen 2010; Lundell 2010; Pynnénen 2012).

Drawings can elicit different themes than verbaveers and allow the participants to
express issues that would be difficult to expresbally (Dufva, Alanen, Kalaja and
Surakka 2007: 316), which was one of the reasamsé&drawings as research data in
this study. In addition, drawings allow the childr® express their own ideas and issues
that 1 might not have thought to ask about mysklfis, however, valuable if the
participants have a possibility to tell what thegvé drawn, because otherwise the
interpretation of the drawings can be difficult §Eman and Mathison 2009). That is
why | also interviewed the children based on trendings (see the next chapter).

In this study, | collected children’s drawings abdbeir thoughts of the English
language before and after the language showerstmower whether their views of it
would change during the language shower. Beforarozgng the language shower, |
asked the children to draw a picture of their vie’gshe English language. That time
twelve of the children were present. As an instamgtl told them to;'Draw a picture

of what comes to your mind about the English lagglial did not want to give
instruction that is more specific to allow the dndn to draw things that they
themselves associate with the English languagetlasiné are important and most of
them started to draw right away. However, two @& thildren hesitated and told me
that they did not know anything about English, striéd to help them by asking
questions such asHave you heard English somewhere@ahd “Have you seen any
movies that are in English?'They still did not know what to draw, so | told oo&
them that she could also draw what they would tikéearn about English. | realized
that the other one had a shirt that had a pictitkeomovieCarson it, so | asked if he
knew the name of the movie. After a while, he ansdeén English:‘Disney pictures

Cars”. | told him that he had just spoken English and ihahy he ended up drawing a
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character from the movi€ars In this way, | had more influence than | had pkeeh on

what these two children drew, which will be takatoiconsideration in the analysis.

After the last session of the language showerké@she children to draw a new picture
with the same instruction as in the beginning. Tthige thirteen of the children were
present. Some of them had not drawn the first m¢tbecause they were absent that
time. However, this time they all had ideas for theawings without any extra

instructions.

5.3.2. Interviewing children

Interviewing is the most common research methodsgjualitative research, mainly
because of its flexibility. In an interview, it possible to ask for clarifications or more
information, which makes the interpretation of #neswers easier compared to other
methods such as questionnaires. (Hirsjarvi and lug@09: 204). Interviewing is
always a conversation, which has a specific topit purpose that the interviewer has
decided beforehand, but during which the partidipdrave a possibility to tell about
their interests and ideas, even about things tmatiterviewer has not thought of.
(Eskola and Vastamaki 2010: 26-27). In other wonaigrviews allow the participants
voice to be heard, and gives them a possibilitganstruct knowledge about the topic
with the interviewer (Dufva 2011: 131-132). Thetf#ltat interviewing is quite time-
consuming can be seen as a drawback of this méHicglarvi and Hurme 2000), but
since there were only 16 participants in this stadg | chose to do group interviews,
this was not a problem.

Interviewing children differs from interviewing adist When the participants are
children it is important to ask permission from gregents and make sure the interviews
will not do any harm for the children or the schwotk. Furthermore, the participation
in the interview should be fun and the atmosphetaxed, so that the children feel
comfortable. (Aarnos 2010.) In addition, the intewer must plan carefully which
terms to use and to keep in mind that the childréiminking is very concrete. Children
might not understand abstract expressions or ténaisare everyday language for an
adult, which is why it is important to explain tteems carefully and keep the questions

as clear and short as possible. (Kirmanen 1999.)
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In this study, | interviewed the children after yhead participated in the English
language shower. The purpose of the interviewstwasscover in more detail what the
children think of the English language and of theglish language shower. The
interviews were theme interviews in which the foomthe questions and their order
were not strictly decided beforehand, but the mogiortant thing was that all the
important themes were discussed during the intenfieskola and Vastamaki 2010).
The frame for the theme interviews can be seen ppeAdix 2. The children
participated in the interviews in groups of threehose to do group interviews, because
all the children shared the same experience oficgaating in the English language
shower and the topic was not too personal (seeosa2010: 148). A further reason was,
that it might be easier for the children to discabsut their experiences in a group and
the presence of other children can make the simathore comfortable for them
(Hirsjarvi and Hurme 2000: 63). A disadvantage gfeup interview is that one person
might dominate the discussion, which is why itngportant that the interviewer leads
the discussion and listens to each participant tana and then encourages them to
discuss the theme together (Aarnos 2010: 147-149).

| conducted the interviews during the week afterltst session of the language shower.
The place for the interviews was a small quiet raanthe preschool, where we were
able to discuss without interruptions. Altogethdteén children participated in the
interviews and | interviewed them three at a tifieur of the interviews were recorded
on video, so that it would be easier to know whtalking. However, | had to do one
interview on another day and that was recorded onlgnp3-player, because | could not
get the video camera for that day. This was notablpm, because | was able to
recognize the children’s voices from the recordeagily. Each interview took fifteen to
twenty minutes, depending on how much the childedked and how long they were
able to concentrate on the interview. However, densure that each theme was handled
during each interview. Afterwards | transcribed itterviews for the analysis.

5.4.Data analysis: content analysis

According to Krippendorff (2004: 18-19) content bs#s is a research technique which
enables making replicable and valid inferences ftbendata. Content analysis can be

used to analyze written or spoken texts (Tuomi Sadhjarvi 2009) as well as images



28

(Rose 2007: 54-73). The analysis of both textsiaratjes follows the same steps. First,
one must decide the research questions, whichbeilanswered by finding relevant
elements from the data. Second, one should foret afsategories for coding the data.
Third, the data should be coded according to thasegories and then analyzed. (Tuomi
and Sarajarvi 2009: 92; Rose 2007: 61-71). As iy guoalitative analysis, it is
important to make a clear decision which phenomemitirbe studied from the data and
the elements that are irrelevant for the researastipns should be left outside the

analysis (Tuomi and Sarajarvi 2009: 92).

In this study, the content analysis is used astaodelogical framework to organize the
elements found from the data under themes thatetegant to the present study. After
transcribing the interviews, | organized the intew answers and elements from the
drawings under different themes according to tseaech questions. Elements that were

irrelevant to the research questions were leftidetthe analysis.

5.5.Research questions

The aim of this study is to investigate Finnishsgteool children’s experiences of the
English language and an English language showerrdsearch questions are:

What kinds of experiences do the children have h& language

shower?

- Which activities and topics used in the languagewsn do the
children like and which not? Why?

- What do the children think about the English larggubefore and after

the language shower?

- Do the children feel that they learned English wgrrthe language
shower, and do they want to learn it also in thergf

To answer the research questions, the childrer@widgs and theme interviews were
analyzed by content analysis as described eaNiext, the results of the study will be

introduced.
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6. Results: Children’s experiences of the English langage

shower

In this chapter, the results of the study will beraduced. The analyzed data consists of
drawings of twelve children before the languagewsdrp drawings of thirteen children
after the language shower and five group intervibased on these drawings. Ten
children drew a picture both before and after stregiage shower. The elements from
the data were organized under three main themesioBe5.1 introduces children’s
experiences of the methods and topics of langubgeey. In section 6.2, children’s
experiences of the English language will be desdriland section 6.3 illustrates
children’s experiences of the foreign languageniea. The interview extracts have
been translated into English, but since the childised both Finnish and English in
their comments, the words that were originally imgish are bolded in the extracts.
The transcription conventions and the original nvitsv extracts can be found in

Appendix 3. The names of the participants have lsbanged.

6.1. Experiences of the language shower

The first research question was what kind of exgmes the children have of the
language shower. In more detail, the aim was toodsr which methods and topics of
the language shower the children liked and which o this chapter, children’s

experiences of the language shower will be intreduzased on the interviews. Section
6.1.1 introduces children’s experiences of the wdthused at the language shower,
whereas section 6.1.2 concentrates on their expeseof the topics of the language

shower.

6.1.1. Methods of the language shower

When | asked the children how it felt to be at ldmguage shower, most of them stated
that the language shower was fun or nice. One dbild it felt funny to be at the

language shower and one mentioned that it wasaalsbweird, because of all the new
words that they learned. Based on their commerdatghe language shower in general

it can be said that the children seemed to havenlynguositive experiences of it.
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However, | wanted to discover in more detail wine thildren liked about it and what
they did not like. In this chapter, their viewstbé methods used at the language shower

will be introduced.

To find out children’s opinions of the methods thatsed at the language shower, |
asked about their favorite and least favorite @, In addition, | asked their opinion
about the songs that we listened during the langshgwer. For some children it was
difficult to remember any activities and they sisnptated that everything was nice, but
others remembered many different things. In thet mexnments, children bring out

some of their favorite aspects of the methods aséde languages shower:

1. Interviewer: what did the language shower feel like in your apif?

Milja: nice

Venla: nice

Interviewer: why was it nice?

Venla: because | liked to learn english

Milja: and it was nice that we had those fun games
Venla: yeah for me it was the same

2. Interviewer:  which things were nice at the language shower?
Elina: that when there were those things all around andustran to show
them

3. Interviewer:  so what was your favorite topic of these that wedhed?

Niklas: fruit salad
Interviewer: why was it so nice?
Niklas: well ‘'cause we had to run (draws circles on thigléawith his finger)

had to run to other’s places

In the interview extract 1, where | asked why théddren liked the languages shower,
Milja says that she liked it because of the nicengs and activities that we had and
Venla says that she agrees, which shows that gantelaying are suitable ways for
children to learn languages (see Malkina 2009: Balso asked in more detail about the
favorite activities and for example in interviewtct 2, Elina mentions an activity
from the last session of the language shower, iclwhhad put pictures of the different
topics that we had handled on the walls. Then édsjuestions such d$Vhere is the
dog?”, and the children had to run to the right pictared touch it. In addition, in
interview extract 3 Niklas states that he liked thest the activity calleéruit salad In
this game, the children were sitting in a circlel @ach of them had a picture of a fruit
on a piece of paper. One of the children was inntiddlle of the circle and had to say
names of the fruits. When he or she said, for exatrgmnana,those children who had a

picture of banana switched places and the one vasoimvthe middle tried run to one of
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the places. Another activity that was mentioneélopuple of children in the interviews
was for example a color game, during which thedrhit were standing in a row and
when | said a color, all children who had this catotheir clothes took a step forward.
One child also told that she liked the activity idgrwhich the children had to mime
different animals, when | told them for exampMou are dogs”.

We also listened to songs during the language shamet| wanted to find out, what the
children thought of those. When | asked their agisiof the songs that we had listened,

the children told about their experiences as fatlow

4. Interviewer:  what did you think about the songs that we list&€ned

Elina: fun at least when there was the thing touch yoweno. turn around
Interviewer: yeah it wasf you're happy and you know iwas it that song?
Elina: yes it was fun at least with the video

5. Interviewer:  do you remember the songs that we had?
Elli: | remember the Old McDonald ... there were those ahgounds and so
... | already thought of another one that hmm if yoliempy

Interviewer: yesif you're happy and you knowt

Elli: mm

Kasper: | remember the head shoulders
The children did not remember the names of the somgich might be the reason why
some of them told that they did not remember anyhefsongs. The ones, who did
remember songs, described the activities that s@meected to those. In the interviews,
three children mentioned the sotligyou’re happy and you know &nd two said they
remembered the sortdead, shoulders, knees and toBsth of these songs included
movement when we listened to them. The s@ld McDonald had a farmwas
mentioned only by one child. During that song, thédren were supposed to listen to

the song eyes closed and try to identify which asnare mentioned in it.

| also wanted to discover which things the childdehnot like so much at the language
shower. When | asked this, most of the children tiblat everything had been fun.
However, some of the children had also had negaieriences at the language
shower, which are illustrated in the next interviextracts:

6. Interviewer: what things were there that you did not like atldreguage
shower what would have been irritating or so?

Janne: | know
Interviewer:  yes?
Janne: sitting | don't like sitting

Interviewer:  why was it unpleasant the sitting?
Janne: because | don't stay still
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7. Interviewer: what about Konsta what did you think was not nice?
Konsta: well the one where we had to change places bedadide’t get to run at
all in that because no one had those
Interviewer:  oh was it the fruit salad?
Konsta: yeah
Interviewer:  you probably had such a difficult fruit that no osesd that

As the interview extracts 6 and 7 illustrate, thddren did not like it if they had to sit
or wait for their turn during a game for a long ¢éinDuring the language shower, |
noticed that most of the children were not abledncentrate long if they were not able
to participate actively and move, which is why iédr to include as many kinesthetic
activities in the language shower as possible. Hewet seems that there could have
been even more activities that include movemeraduiition, one should make sure that
the children can take part to the games equalhgesas Konsta points out, it can be
frustrating if one is not able to take part as maslthe others.

In conclusion it can be said that the activitied aongs children remembered and liked
the most were those which included some kind ofenment (see interview extracts 1, 2,
3, 4 & 5). In addition, the things the children didt like were those, in which they had
to sit or wait for a long time for their turn tontiaipate (see interview extracts 6 & 7).
This supports Pica’'s (2007:11) statement that mevens a suitable way to learn
especially for young children. Moreover, as Malk{2809: 54) points out, games and
playful situations are good ways to teach foreigmguages for children, because they

can enable spontaneous language acquisition.

6.1.2. Topics of the language shower

| also wanted to discover what the children thougihdut the topics of the language
shower. | aimed to choose topics that would beasteng and useful for the children, to
make the language shower more motivating and ehbjeyar them. For many children,
it was difficult to understand what | meant witkettermtopic (in Finnishaihe). Some

of them mentioned activities or games as an anfwehis, others simply told they do
not know, which might mean that they did not untierd the question (see Hirsjarvi
and Hurme 2000: 131). To get this question answérsoimetimes had to form the
guestion so that | listed some of the topics thathnad handled and then asked which of
them was their favorite one, which might have a#dcchildren’s answers. In the next

interview extracts, some of the children’s favotapics are mentioned:
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8. Interviewer: what was the favorite topic?

Venla: well maybe the animals were one of my favoritecpi
Interviewer:  can you tell why?

Venla: well they were so nicely drawn and it was niceatk &bout those
Interviewer:  what about Inka what was your favorite topic?

Inka: animals

Interviewer:  why?

Inka: because | like animals

9. Interviewer: what was your favorite topic?

Kasper: well probably the colors
Interviewer:  why were those your favorite?
Kasper: well because | knew those a little so it wasn'd#fficult

In the interview extract 8, Venla and Inka point that they liked the animals the most,
because it was fun to talk about them and it wasng&resting topic for them. In
addition, three other children told that they likibé animals the most of all the topics.
In the interview extract 9, Kasper, on the othenchatate that the colors were his
favorite topic, because some of the colors wereadly familiar to him and it was
therefore easy. One other child told that colorsewwer favorite topic. The activities
related to animals and colors were mentioned bgrsths well when | asked about their

favorite topics.

When | asked, which topics the children did nogJiknost of them answered that they
liked all of them. Only one of the children nametbpic that she did not like so much,

as the following interview extract shows:

10. Interviewer: well what about were there things that you didike?

Elina: | didn't really like the fruits that much
Interviewer: ok why is that?

Elina: ‘cause | knew already many of those
Interviewer: ok so those were already familiar for you?
Elina: yeah

In the interview extract 10, Elina points out tisde did not like it so much when we
learned the names of fruits. The reason for this tat she already knew many of them,
so it was a familiar topic for her. When | askedaivh felt like when we handled that
topic, she was not able to describe her experieno®re detail, but it might be that she
got bored, because her earlier knowledge was kehtato consideration and therefore

she did not like the topic.

Five of the children named animals as their faediwipic, because they were interested
in that topic and therefore liked to learn the narnganimals. Two children said that

their favorite topic was colors. Other childrendstiat they do not know, even though |
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listed the topics that we had handled, or told #aarything was so nice that they
cannot pick one topic that was the best. Earlievkadge of English affected children’s

views on the topics in different ways. Kasper'sdiate topic was the one that was
already familiar to him, whereas on the contrarn&s least favorite topic was fruits,

because she already knew most of the words in advidtnseems like earlier knowledge
can motivate the children to take part. Howevee thacher should be aware of
children’s earlier knowledge and consider this wgrihe language shower, so that the

children will not feel they are not learning anyitpinew and therefore get bored.

6.2. Experiences of the English language

A further research question was what the childtenkt about the English language
before and after the language shower. To answerdginestion, | collected children’s
drawings before and after the language shower derato explore their views of the
English language. The reason for collecting drawimgice was that | wanted to
discover whether their views of the English languaguld change during the language
shower. The children had also the opportunity tecdbe their drawings in the group
interviews, during which | also asked additionaksfions about their views of the
English language. Only one child was not able wigpate in the interview. Most of
the children already had experiences of the Endhlstguage before the language
shower, which are illustrated in their first dragén Next, children’s views of the
English language before and after the language shawll be introduced in more detail
by using drawings and children’s descriptions obstéh as examples. These were
organized in two themes: drawings illustrating #mowledge of English in section
6.2.1. and drawings illustrating the usage of Esfigin section 6.2.2.

6.2.1. Knowledge of English

Some of the children associated the English languath the knowledge of English, in
other words, what they already knew about the lagguBefore the language shower,
in two drawings out of twelve, children illustraterds that they knew in English.
These two children drew also after the languagevehavords they had learned. Their
drawings and descriptions of those reveal that #ieady knew some words in English

before the language shower, and had learned momsvauring the language shower.
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One of the children, on the contrary, told me gfa did not know anything about the
English language and therefore she drew thingsdhatwould like to learn about the
English language (see chapter 5.2.1). After thguage shower, seven drawings out of

thirteen illustrated words that the children haarted during the language shower.

For example, in her first drawing Elina illustrateebrds that she already knew in
English (drawing 1) and after the language showbe drew what she had learned
during the language shower (drawing 2). Elina heehbearlier in a kindergarten, where
English had been used for instruction, which is teason she already knew some
English before the language shower. Elina describexd earlier experiences of the
English language in the following way:

11. Elina: at my earlier kindergarten we spoke English alnadisthe

time for example could | have more andsead please
milk please

She said the phrases that they had used at thergemten in English and when she
talked about her drawings, she used English toritbesthe things she had drawn, as the

following interview extract, where she talks abbat drawings, shows:

12. Interviewer: then what had Elina drawn?
Elina: | had drawn heralog lionandcat
Interviewer:  yeah so that was the first drawing?
Elina: yeah
Interviewer:  you knew those already then
Elina: this is new there isadtheblue angry here is thedog

redeyefrog here iduck here isbanana sad pig green pig orangend
apple... and here are colors as well | remembered those

Interviewer:  yes great and what differences those two have then?

Elina: in this one there are like only these animals anthis one there aren’t
in this one there are colors and in this one tharen’t and also in this
one there are these different figures and for eaarthisfrog duck
angry birds blueand thepig and thisorange
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Drawing 2: Elina 2/2

Similarly, Jenni illustrated words she already knevher first drawing, and had even
written the wordsou (no) andjees(yes) on her drawing. She told in the intervieatth
she already knew some English, because her munbé®md teaching English to her at

home. After the language shower, Jenni drew monmelsyancluding animals and colors.

Both children, who associated the English languagh the knowledge of English

words already before the language shower, told tiiey had earlier experiences of
learning the language at the kindergarten or atehohheir earlier experiences of
learning English enabled them to illustrate thewowkledge of the English language
already before the language shower. In the drawiafgsr the language shower,

altogether eight children associated English withids that they knew in English.
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6.2.2. Usage of English

Some children, on the other hand, associated thgisBnlanguage with places or
situations where English, or possibly other forelgnguages, are spoken. Before the
language shower, six drawings illustrated placessituations, which the children
associated with the English language. After thel@age shower, however, only two
drawings illustrated places or situations, whergliEh is used. That time the others
drew topics of the language shower or words, whhely had learned.

Noora, who had already been in an English clubimadrgarten, illustrated her earlier
experiences of learning English in her first dragvifdrawing 3) and in her second
drawing she drew herself at the English languagsveh (drawing 4). Nora described

her drawings in this way:

13. Interviewer: ok would Noora tell first what you had drawn?

Noora: well here | am like in my earlier English club atigtre is my
teacher
Interviewer: what do you have in the other picture then?
Noora: well here is me and here around me is a house anel hext to me is the

English flag and therefore and | wonder why ithiere ... and when it
has been there long enough it will rise like t@ghll the time
Interviewer: yeah why will it rise higher can you tell?
Noora: well because like this gir- | don’t know that thene fewer and fewer
times left of my English club and that's whyises higher all the time

Drawing 3: Noora 1/2
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Drawing 4: Noora 2/2

As can be seen from her drawings, Noora associhedEnglish language with her
experiences of situations where she had used tigudge, as in her first drawing at
English club in kindergarten and in her second drgwat the language shower
organized in this study. Since she has drawn Hesggling it the first picture, it has

obviously been a positive experience for her tai@gpate in the English language club.
She explained that in her second drawing she ikingoin amazement at the English
flag, which rises higher and higher as the languabewer proceeds. The flag
symbolizes how there will be less session of thgliEn shower left each week and
Noora is surprised of this.

Valtteri’s first drawing (drawing 5), on the othieand, illustrates a boat, because he had
traveled to Estonia by boat and he associatedripisvith the English language. In his
second drawing (drawing 6), however, wamgry Bird-characters, which we had used
in the language shower to practice numbers andrsolée told about what he had
drawn before and after the language shower asafsilo

14. Interviewer: yeah what about Valtteri then what had you drawthat
first time would tell that one?

Valtteri: this is a boat to Estonia

Interviewer:  mm why did you draw that one there?
Valtteri: 'cause | have been to Estonia

Interviewer:  yeah ok then what was your second drawing?
Valtteri: about theangry birds

Interviewer:  mm why did you draw those?

Niklas: because he likes them

Valtteri: yeah and | also have it as a game
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Drawing 5: Valtteri 1/2

Drawing 6: Valtteri 2/2

Valtteri had obviously heard English, or possibthey foreign languages, during his
trip to Estonia and therefore associated the HBmdisguage before the language
shower with traveling. However, after the langua®wer, the English language
reminded him of théAngry Birdscharacters that we had used in the language shower
because he liked those and had been playing the fagry Birdsat home.

Similarly, five other children illustrated placesdasituations, which they associated
with the English language, in their first drawind®opias drew also a boat, Venla a
landscape from England, Kasper a soccer field andel had drawn the English flag.
This shows that already before the language shtivese children had some kinds of
experiences of the English language and cultusnaddea of where English is spoken.
They had heard English when they had been travelikmew places where it is spoken.
After the language shower, similarly as Valtterer¥a drew her favorite topic of the
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language shower, animals. Kasper drew a soccel dighin. Unfortunately, Janne and
Topias were absent at the last session of the égggshower and therefore did not draw
second pictures at all. The children who only deepicture after the language shower

illustrated things they had learned during the legge shower or topics that they liked.

6.3. Experiences of the foreign language learning

In this study, | did not test the children’s knodde of English before or after the
language shower, because the main goal of the dég@gshower was to provide positive
experiences of the English language and increaseest towards foreign language
learning. However, one aim was to discover whetherchildren had the feeling that
they had learned English during the language shawearot. Therefore, | asked the
children in the interviews to tell me some wordspbrases that they remember in
English. In addition, | asked if they would like learn English also in the future. There
were also other occasions where they mentionethtigriage learning in the interviews
and those comments will be introduced in this obiaps well. Section 6.3.1. introduces
the English words that children remembered andimec6.3.2. discusses their

motivation to learn English after the language strow

6.3.1. Words that children remembered

To discover whether the children felt like they hearned some English at the language
shower, | asked them to tell me some words or gisrésat they remember in English. |
also asked if they remembered any of the phraseb, @ greetings, that we had used
during the language shower. Twelve children weile &b remember at least one word
in English, most of them listed several words thaly knew. The three others said they
did not remember any words in English. These chidvere very shy and did not talk
much during the whole interview and their anxietygint have affected the fact that no
English words came to their minds in the intervigtation. The following interview
extracts illustrate how most of the children welbéedo name English words or phrases

that they remembered:

15. Interviewer: would you now tell me some words or sentencesythat
remember in English?
Noora: well thebananaand then the therangeand//
Sara: you can say three
Noora: and then mm | remember that that what was it
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Sara: you can think about it can | say now? | remembeblue and then that
dogand therblack

Interviewer:  yeah what about Jenni?

Jenni: welldog cat angry birds

16. Interviewer: would you now tell me some words or sentences/that

remember?

Elina: | remembeiangry sad cat dog frog liomndbanana pig guinea pig..
hundreds

Interviewer:  hundreds good you remember many what about Silg ddnyou
remember?

Silja: orangeno | don’'t remember anything else

17. Interviewer: what did we say in the morning when | arrivedydo
remember?
Elli; good morning
Interviewer:  yeah good do you remember any other greetings at dies one say
when one leaves?
Elli: bye bye
Some of the children were very confident of theiowledge of English. They listed
words in English and some of them would have meetioeven more words if they
would not have been interrupted by the other ceidas in the interview extract 15
where Sara interrupts Noora by saying that she r@me only three words and
continues listing words in English herself. In theerview extract 16, Elina states after

mentioning nine words in English, that she actusdtpembers hundreds of words.

Even though most of the children seemed to rememioeds in English, not many
children remembered the phrases, suctGa®d morning”, which were repeated many
times during the language shower. Only one chilchemmbered the phras&ood
morning” after | asked whether they remember what we saitieé beginning of each
session (see interview extract 17). A couple of dtieer children remembered the
greeting“Hello” and the phras&Bye bye”. None of them mentioned other phrases,
such as'My name is...” or “How old are you?”, which might be because we did not
repeat those as often as the greetings. Howeveenwhused phrases that we had
learned in the beginning of the language shower ask@d questions such ‘a&hat
color is the banana?”;How many Angry Birds are therehe children understood the
phrases without translation and were able to ansSisrilarly, Mela (2012) discovered
in her MA-thesis that the children who participateda Swedish language shower
twenty times in kindergarten were able to learnmals amount of words and phrases
that had been used at the language shower andstmoidisome phrases in Swedish, but

were not able to apply their knowledge to create sentences. In conclusion, it can be
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said that after the ten times of language showédrelm remembered some words in
English, but did not remember longer phrases elveungh they understood those during

the language shower.

6.3.2. Motivation to learn English

One goal of the language shower is to motivatecthielren to learn foreign languages,
in this case English, by providing positive expeces of foreign language learning
through playful situations. Therefore, | wanted dscover if the children were

motivated to learn more English after the langustgewver.

Some children mentioned in the interviews thatriloest thing in the language shower
was to learn English, which shows that they werdivated to learn it. As Brumen
(2010) discovered, children aged 4 - 6 are oftémnisically motivated to learn foreign
languages and enjoy the process of learning negukeges, not only because of the fun
activities, but also because it provides intellattthallenge for them. As Noora, Jenni,
Sara and Venla state in the following interviewraat, in their opinion the language

shower was fun especially because they were aldsto English during it:

18. Interviewer: | would like to hear how it was at the languagewsbr so
what did the language shower feel like?
Sara: well nice
Jenni: nice
Interviewer: what about Noora?
Noora: well it was very so that it taught a lot and thdscaat the

school | will know some English
Haastattelija: what about Jenni and Sara can you say a little nadreut
why it was nice?
Jenni: well becuase one learned [english] there
Sara: [lear-] yeah learned English

| asked the children whether they would like tateBnglish also in the future and what
things they would like to learn about it. Thirtegmildren answered that they would like
to learn more English, for example more words andpeak more. Two children told
that they would not like to learn more English, ugre not able to explain why. In the
next interview extracts, some things are menticdhatithe children would like to learn:
19. Interviewer: ok then would you like to learn more English?
Jenni: yeah
Sara: yeah

Interviewer  what things would you like to learn?
Jenni: everything
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Sara: | dunno names of berries
Interviewer:  what about Noora what would you like to learn?
Noora: mm | would like to learn more of those colors and//

20. Interviewer: would you like to learn more english in the future?

Milja: ye[eees]

Venla: [yeees]

Interviewer: what things would you like to learn?
Milja: well | would like to learn to speak it more

As the interview extracts above illustrate, aftex language shower most children were
motivated to learn English also in the future.slt however, difficult to evaluate how
much the language shower affected children’s mbtmabecause for most of them the
language shower was not the first encounter withEhglish language. For example,
Elina had been in a kindergarten where English wegasl for instruction and Noora told
that it was familiar for her to speak English, hesm she has learned English at the
kindergarten and her brother has taught her at h&mailarly, Jenni, Sara and Konsta
told that they had been learning English at homéheir own or with their parents. All
of them told that they would like to learn more Esty Elina and Konsta mentioned
also other foreign languages that they would likéearn, such as Swedish and Russian.
As for example Elvin et. al. (2007) discovered, tharly encounter with foreign
language learning could produce linguistic selffmance and desire to learn foreign
languages in the future, if the experiences aré@ipesChildren’s positive experiences
of learning English might have had an effect on mmativation to learn English and
other foreign languages in the future. The childsro said that they were interested to
learn more English wanted to learn more words @peak it better. For example, Sara
and Noora state in the interview extracts 20 andhat they were interested to learn
more names of colors and names of berries. IniaddMilja points out that she would

like to learn speak more English (see interviewaett21).

7. Discussion and Conclusion

In section 7.1. of this chapter, the results of shedy will be summarized and their
implication for organizing a language shower diseds in section 7.2. the methods will
be evaluated and in section 7.3 suggestions ftlnduresearch will be introduced.
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7.1.Summary of the results

The present study is a qualitative case study, lWwildoned to explore preschool
children’s experiences of an English language shawefind ways to improve the
practice of language shower. It can be concludatlttte language shower was mainly a
positive experience for the children and that teejypyed learning English as well as the
activities of the language shower. It was discostdteat children’s favorite activities
and songs were those, which included movementditian, the children did not like it
if they had to stay still for a long time or if fhevere not able to participate as much as
the other children did. These results were simdlarin my MA-thesis for German
(Pynnénen 2012). These findings indicate that #mguage shower should be planned
so that there are many kinesthetic activities &edall of the children are able take part

to the activities equally.

It was difficult for most of the children to nameettopics of the language shower that
they liked the most, but the topics that were noer@d as favorites were animals and
colors. During the language shower, we learned#imes of the favorite animals of the
children, which might have had an effect on the¢ faat some of them liked especially
this topic as it can motivate the children to ledrrtheir opinions are taken into
consideration when the topics for the language sh@te chosen (see Barlund 2012b:
179). | could have given the children even moreoopymities to decide which topics we
handled by asking which words they would like tarte even though they seemed to be
interested in the topics that | had chosen. Onby dmld mentioned a topic that that she
did not like, because she already knew most ohtdrmaes of the fruits that we learned.
This shows that the language shower might not befitht encounter with the foreign
language for the children and therefore their eattinowledge should be taken into

consideration at the language shower.

When children were asked to draw what comes ta thaids of the English language,
they ended up illustrating many different themesmg children drew which words they
already knew in English, which shows that they asted the English language with
words that they already knew in English. Othersmdpdéaces or situations, which they
associated with the English language, such as Bdglaaveling abroad or earlier

experiences of learning English. However, mosth&f ¢thildren’s drawings after the
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language shower illustrated something they remeedbef the language shower even
though the instruction for drawing was the saméefore,“Draw a picture of what
comes to your mind about the English languadéhis time they drew words that they
remembered or topics that we had handled in thguiage shower, such as animals,
Angry Birdscharacters, colors and fruits. Two of the childread also drawn
themselves at the language shower. The aim of thwings was to find out if
children’s views of the English language would dmamuring the language shower.
Most of the children did draw different things bef@nd after the language shower. The
children, who drew words that they knew or woulcelto learn in English, drew more
things in their second drawings, so it can be sleanthey had learned new words in the
language shower. Some children who at the firsethrad drawn a place or situation
associated with English, in their second pictudésstrated topics of the language
shower. Only one of the children, Kasper, drewsamme thing both before and after the
language shower. Therefore, in can be concludedile English shower had an impact
on children’s views of the English language, sa #iter the language shower more

children associated the English language with kedgé of it.

Even though children’s knowledge of English was tested during this study, | also
wanted to discover whether they felt that they hemined some English during the
language shower. Most of the children rememberdéast one word in English and
some of them used English even when they descthmid drawings. This shows that
they had learned some English during the languadmsver. However, only few
children remembered sentences or phrases that dvadeal at the language shower. As
Mela (2012) found out, children are able to leasme words and phrases during the
language shower, but the time is too short to dgviieir syntactical skills so that they
would be able to form own sentences. Most of thikelidn were also motivated to learn
English also in the future; they told that they Vablike to learn more words and to
speak English better. It is, however, difficultewaluate how much the language shower
affected their motivation, because most of themleached English already before it.

7.2 Evaluation of the methods

Because the study had only sixteen participanesreblults of the present study cannot

be generalized, but they still offer valuable imigf children’s views and thoughts of
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language shower. Moreover, the results supportfitidings of my MA-thesis for
German, in which | explored children’s experiencdsa German language shower
(Pynnénen 2012) as well as the results of Mela’s-tMésis of Swedish language

shower at kindergarten (Mela 2012).

The fact that | was an active participant in thedgtoffered me a great chance to get
more experience of organizing language shower arekplore children’s experiences
of it. During then ten times of language shower gisits at the preschool before and
after it made it possible to get to know the cl@ldrwhich made the data collection and
analysis easier for me. Of course, the fact thatganized the language shower and
conducted the interviews myself might have affeatbddren’s comments during the
interviews and therefore the results of the studlywever, the interview situation was
new and exciting for the children and the fact tiimty knew me already made it less

intimidating for them.

| chose to use interviews and children’s drawingsr@search data, because these
methods offered the children a way to express tiheiughts freely and, especially by
drawing, enhance themes that | would not have thiotg handle otherwise. The
drawings on their own would have been very difficia analyze and the interviews
offered a chance for the children to tell more alibeir drawings. Combined with the
interviews, during which the children were abled&scribe what they had drawn and
why, the drawings served as valuable data andeuff@rsights of their views of the
English language.

7.3.Suggestions for further research

The results of this study support the assumptia ldnguage shower can serve as a
tool to motivate the children to learn foreign laages by providing positive
experiences of foreign language learning. Howeasrthe study was only a case study
and not many other studies of language shower baga conducted yet, this approach
should be studied more to discover how it actuaffects pupil’s motivation to learn
foreign languages. It should also be studied whathe optimal way to organize a
language shower for it to have a positive effectpapil’s motivation to learn foreign
languages. In more detail, it should be discoveatedhat age should it start, how long
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should it last and should it be included in pupdthedules or organized as after-school

activities.

In addition, the long-term effects of a languagevatr should be studied. It would be
interesting to find out whether the language showrich lasted only ten times, will

have any effects on children’s foreign languagenieg in the future. This aspect was
unfortunately not possible to include in this snsamidle study. Therefore, further
research is needed to explore the effects of laggyghower in more detail. Especially
longitudinal research of the effects of a langusigewer on pupils’ language skills and
motivation to learn foreign languages should bedoated to discover what kind of an

impact the language shower has on pupil’'s foremmgliage learning in the future.
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Appendix 1: Permission form for parents

Tutkimuslupahakemus
Hei!

Opiskelen englannin kieltd Jyvaskylan yliopistogsdaeen gradua, jonka aiheena ovat
esikoululaisten  kokemukset  englannin  kielesta  sekielisuihkutuksesta.
Kielisuihkutuksen tavoitteena on leikkien, runojgn laulujen avulla tarjota lapsille
maistiaisia englannin kielestd seka herattdd kstusta vieraita kielia ja niiden

oppimista kohtaan.

Tarkoituksenani on jarjestdd syksyn 2012 ja keva@h3 aikana kielisuihkutusta x
paivakodin esikoululaisille yhteensa 10 kertaa. éinkielisuihkutusta ja sen jalkeen
aion pyytdd lapsia piirtdmaan kokemuksistaan emglarkielestd. Lisdksi aion
haastatella heitd selvittddkseni heidan kokemukdiadisuinkutuksesta. Piirroksia sekéa
haastatteluja on tarkoitus kayttda graduni aine&tdineistoja tullaan k&sittelemaan
luottamuksellisesti, niin ettei oppilaiden henKigyys tai paivakodin nimi kay ilmi

missaan tutkimuksen vaiheessa.

Toivon, etta annatte lapsellenne luvan osallisélsin tutkimukseen allekirjoittamalla

taman lomakkeen.

Ohjaajanani toimii dosentti, FT Katja Mantyla.
Johanna Pynndnen

jomapynn@gmail.com

044-3756272

Oppilaan nimi:

Huoltajan allekirjoitus ja nimenselvennys
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Appendix 2: Frame for the theme interviews

Teemahaastattelun runko:
Esikoululaisten kokemuksia englannin kielen kielisinkutuksesta

1. Englannin kieli

- Kerro piirroksistasi: Mita piirsit ennen Kkielisuibtusta? Enta mita
piirsit kielisuihkutuksen jalkeen?

- Mit& eroja piirroksissasi huomaat?

2. Kokemukset kielisuihkutuksesta
- Milta kielisuihkutus tuntui?
- Mika kielisuihkutuksessa oli mukavaa? Miksi?

- Mista asioita kielisuihkutuksessa et pitanyt? Msi

3. Kielisuihkutuksen metodit ja aihepiirit

- Misté leikeista tai peleista pidit eniten? Miksi?

- Misté leikeista tai peleista et pitanyt? Miksi?

- Mita mieltd olet lauluista, joita kuuntelimme kmlihkutuksessa?
- Misté aiheista pidit eniten? Miksi?

- Misté aiheista et pitanyt? Miksi?

4. Kielen oppiminen

- Miltd englannin kieli mielestasi kuulostaa?

- Milté tuntui puhua englantia?

- Mita asioita sinulle jai mieleen englannin kielésta

- Kertoisitko joitakin englanninkielisi& sanoja taukeita, joita muistat?

- Haluaisitko oppia lisaa englannin kielta? Mita @sitaluaisit oppia?
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Appendix 3: Transcription conventions and the orignal

interview extracts

Transcription conventions

[
]

2

(nods)

I

indicates the beginning of overlapping utterances
indicates the end of overlapping utterances

utterance functions as a question
transcriber's comments about the character ofdalkddressed recipients
a cut-off word

a cut-off utterance

The original interview extracts

1.

Haastattelija:

Milja:
Venla:

Haastattelija:

Venla:

Milja:

Venla:
Haastattelija:

Elina:

Haastattelija:
Niklas:

Haastattelija:

Niklas:

Haastattelija:
Elina:

Haastattelija:

Elina:

Haastattelija:
Elli:

Haastattelija:

Elli:

milta se kielisuihkutus tuntu teidn mielesta?
kivaa

kivaa

no minka takia se oli kivaa?

siks silla maa tykkéasin opetella englantia

ja sit se oli kivaa ku siiné oli niitd hauskojak&geja
nii mulla oli sama

mitka jutut oli mukavia kielisuihkutuksessa?
ettd ku siella joka paikas oli niit juttuja ja maan juostiin
nayttaa niita

nii mika oli teian lempiaihe naista mitd me kaytii?
hedelmasalaatti

minka takia se oli nii kivaa?

no ku piti juosta (piirtda sormella poytaan ympy&ipiti
juosta toisten paikalle

mit&s te olitte mielta niista lauluista mita me kneltii?
hauskoja ainaki kun oli se juttu mukana kosketagen

... pybrahda

niin se oli if you're happy and you know it oliksse laulu?
joo se oli hauskaa ainaki sen videon kaa

muistatteks te niita lauluja mitd meilla oli?

maa muistan se Piippolan vaari ... siina oli niitéieten
aania ja niita... maa oisin keksiny jo toisensg 66 etta
mika on lysti

joo se if you're happy and you know it?

mm



Kasper:

6. Haastattelija:

Janne:

Haastattelija:

Janne:

Haastattelija:

Janne:

7. Haastattelija:

Konsta:

Haastattelija:

Konsta:

Haastattelija:

8. Haastattelija:

Venla:

Haastattelija:

Venla:

Haastattelja:
Inka:

Haastattelija:

Inka:

9. Haastattelija:

Kasper:

Haastattelija:

Kasper:

10. Haastattelija:

Elina:

Haastattelija:

Elina:

Haastattelija:

Elina:

11.Elina:

12. Haastattelija:

Elina;

Haastattelija:

Elina;

Haastattelija:
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mulla oli se paa olkapaa

mitds semmosia asioita oli mista te ette tykanmgsi
kielisuihkutuksessa mika ois ollu arsyttavaa tai?
min& tiedan

no?

istuminenma en tykkaa istumisesta

minka takia se oli inhottavaa se istuminen?

koska mina en pysy paikallani

entas Konstan mielesta oliks semmosia mika ekotan?
no se ihme jossa piti vaihtaa niita paikkoja koskaé en
saanut yhtaan juosta siiné koska ei kenellakdurt oiita

ai oliks se se hedelmasalaatti?

niin

sulla oli varmaan nii vaikee hedelma etta kukaaarionu
sita

mika oli lempiaihe?

no ehkéa ne elaimet oli ynet mun lemppariaiheet
osaatko sanoo miks?

no koska ne oli nii hienosti piirretty ja oli hauskuhua
niista

entas Inka mikas sun lempiaihe oli

elaimet

minka takia?

sen takia koska ma tykkaan elaimista

mika oli sun lempiaihe?

no varmaan ne varit

minka takia ne oli lempparit?

no kun méaa tunsin niitd vaha eniten niin ei ollinni
hankalaa

no entas sitte mika oli semmosta mista te eténtyy?
ma en tykanny oikein niistd hedelmista kauheesti
okei minka takia?

ku ma tiesin jo ainakin monta valmiiksi

okei ettd ne oli sulle ihan vanhoja juttuja jo?

nii

mun vanhas paivakodissa me puhuttii aina melkeiagtig
vaikka saisinko lisaa ja sillei bread please nulkase

sitte mitas Elina oli piirtany?

ma olin piirtany tdnne dog lion ja cat
joo elikka se oli se ensimmaine piirros
nii

saa sillon osasit jo ne



Elina:

Haastattelija:

Elina:

13. Haastattelija:

Noora:

Haastattelija:

Noora:

Haastattelija:

Noora:

14.Haastattelija:

Valtteri:

Haastattelija:

Valtteri:

Haastattelija:

Valtteri:

Haastattelija:

Niklas:
Valtteri:

15. Haastattelija:

Noora:
Sara:
Noora:
Sara:
Sara.

Haastattelija:

Jenni:

16. Haastattelija:
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téda on uus siina on sad se blue angry tdssdendog
punasilmdsammakko tdssa on duck tassa on barahpig
green pig orange ja apple ... ja taalla on varejos
mielessa

joo hyva ja mitas niissa oli eroja nyt sitte viela?

tassa on niinku naita elaimia pelkastaa ja tasstisséa on
vareja ja tassa ei ja lisdks tdssa on naita esila kuvioita ja
niin vaikka taa frog duck angry birds blue jafsg ja tda
orange

okei sanooks Noora sitte eka mita saa olit piirtany
no tdssa ma oon niinku mun vanhassa enkussa ja twss
mun ope

mitas sitte siind toisessa kuvassa sulla on?

no tossa oon maa ja tassa tassa mun ymparilla lanjaa
tdssd mun vieressa on enkun lippu ja sen takiaga
iIhmettelen miks se on siiné ... ja sitte kun sellonsiind
tarpeeks pitkdan nii sitten niinku se nousee kajin
pidemmalle

joo minkéa takia se nousee pidemmaks osaatko sanoo?
no koska niinku taa tyt- ma en niinku tiid etta neukun
kerho kokoajan alkaa vdhenemaa ja vahenemasagean se
nousee kokoajan ylemmaks

Joo entas sitte Valtteri mitas saa olit piirtdnyigiensin
vaikka kerrotko sen?

taa on viron laiva

mm minkas takia saa piirsit sen siihen?

ku maa oon kayny virossa

joo okei sitte mikas se sun toinen piirros oli?

angry birdseista

mm minkas takia saa piirsit niita?

koska se pitaa niista

nii ja mulla on se pelind

kertositteks te mulle nyt jotain sanoja tai lauaettita teille
jai mieleen enkuks?
no se banana ja sitte se se orange ja//
kolme saa sanoo
ja sitten 66 mulle jai myos mieleen se se mitéyseln
sa voit miettia sita saanks méa nyt?
mulla jai mieleen blue ja sitten tuo dog ja siitack
joo entas Jennille?
noo dog cat angry birds

kertositteko viela jotain sanoja tai lauseita muihga
muistatte?



Elina;

Haastattelija:

Silja:
17.Haastattelija:

Elli:

Haastattelija:

Elli:

18. Haastattelija:

Sara:
Jenni:

Haastattelija:

Noora:

Haastattelija:

Jenni:
Sara:

19. Haastattelija:
Jenni:
Sara:
Haastattelija
Jenni:

Sara:

Haastattelija:

Noora:

20. Haastattelija:
Milja:
Venla:

Haastattelija:

Milja:
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ma muistan angry sad cat dog frog lion ja banar@ pi
guinepig ... satoja

satoja hyva sullon jaéany paljon mieleen entas Siijtis
sulle on jaany?

orange ei muuta en muista

joo nii on mitds me aina sanottiin aamulla ku méknt
muistatteks te?

good morning

joo hyva muistatteks te muita tervehdyksia tai snita
sanotaan ku lahetaan?

bye bye

ma haluisin kuulla etta minkalaista teilla olefia
kielisuihkutuksessa eli milta teista tuntu sdiskighkutus?
no mukavalta

kivalta

entas Noora?

noo se oli tosi sellasta se opettaa paljo ja dittalussaki ma

osaan vaha englantia
mités osaattekse te Jenni ja Sara sanoo vahanrarke
miks se oli kivaa
no sen takia etta siella op[pi englantia]
[opp-] nii oppi englantia

okei sitte viela haluisitteks te oppia sitte lisgéglantia?
joo

joo

mités asioita te haluaisitte oppia?

kaikki

emma tii& marjojen nimia
entds Noora mitd sa haluisit oppia?
mm no ma& haluisin oppia lisaa niita vareja ja//

haluisitteks te oppia englantia viela mydhemmiadia
joo[oo00]
[jooo0Q]
mité asioita te haluaisitte siita oppia?
no maa haluan ainaki oppia viela lisda puhumaaa sit



