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1 INTRODUCTION

Self-assessment can be seen as an important fadeorguage learning and teaching, as
it can, for instance, provide various kind of infation on the skills of students, help
them to notice their strengths and weaknessesriaigareas of language learning and
use, and thus to focus on the essential in learf@nthem. In addition, self-assessment
can help students to set individualistic and ré&aligoals for their future studies
(Hanrahan and Isaacs 2001: 54). Through evaluatiegelf, students can become more
independent in assessing their own skills. Moreonet only students can benefit from
self-assessment, but also teachers can get valuafolenation to help them with
grading and to notice the level of their studesiglls. Based on this, teachers can plan
their teaching methods and future lessons. Thusdheept of self-assessment, its use
in general, the possible factors affecting its asd results, and its use as a part of

grading system are more discussed in the preseiy.st

The concept of self-assessment has gained more walecent years in the European
countries, as it has been emphasized in currichlahta 2003: 20). Thus it is
encouraged to be used in every subject in schadlitogeover, it does not limit only to
school subjects, as it can be used in various Wacks too. Self-assessment can give its
participants significant information about theiiillskin certain areas, especially about
those, in which they need improvement. Therefore firoductive to study the concept
of self-assessment more deeply in order to findthatways in which self-assessment

could affect present and future learning, for insta

The present study was conducted in Kuopio and Bylésn December 2011 and
January 2012. The main focus was on two differeatigs from two age-levels. The
participants were two groups of @raders in comprehensive school and two groups of
3 graders in upper secondary school. The results fitee same-aged groups were
studied together when the findings from the stuslevgre considered. Altogether 95
students took part in the study. In addition, thé&uales towards and the opinions on

self-assessment of their teachers’, in total fowgre studied. These participants were



chosen, since they provided an example of a camtnin the Finnish school system.
Therefore they were expected to have quite simstladies, studying methods and topics

to be covered in their English lessons.

The following chapters concentrated on presentitggtermself-assessmein depth.
First, the concept of self-assessment was lookiedinChapter 2. Within the concept
the topics of its history, criteria and the featura introducing self-assessment to
students were discussed, for instance. The fagboosnoting and affecting self-
assessment and its use were covered too. In otirelswthe concept of self-assessment

was defined more deeply.

Second, the use of self-assessment among studedtgeachers was discussed in
Chapter 3. There were various factors affectingqués, such as teachers’ roles and the
possibility of using self-assessment as a parradigg system. In addition, the topic of

the importance of practice in self-assessment wasisised in length.

Subsequently, the present study, its participamtsraethods were presented in depth in
Chapter 4. In addition, the findings were profoyndbvered, as the present study
included five major topics. First of them was thenfliarity of self-assessment. Second,
since the introduction of self-assessment was sedrave a significant value to the
successfulness of assessing oneself, both theetsaaind their students were asked
about introducing self-assessment to the studemtsta methods. The introduction was
depicted as having a significant influence on hawdents perceive self-assessment and
use it in their future studies. This was discussede in Chapters 2.3, 5.1 and 5.5.1.

Third, the various features of self-assessment Wm@issed in Chapters 5.2 and 5.5.2.
The students were asked about the possible positine negative features of self-
assessment in general, and the personal experidreesad had with self-assessment.
Thus the students and the teachers got a charmentemplate the various aspects of
self-assessment. Fourth, discussed more in Ch&pBerthe students were asked to
record the method of evaluating themselves, otherowords, the factors on which they

based their own assessments.



Subsequently, discussed in Chapter 5.4, the tdpisiog self-assessment as a part of
grading was covered in the present study. The stadeere asked whether their self-
assessments had previously affected their gradkws/hether they should have an effect

on grading. The latter question was asked fromeahehers too.

The results gotten from the students were then aoetbamong the same-aged groups
and between the two different age-groups in Chagiet through 5.4. In addition, the
results were compared to the ones given by thathters. Some of the answers gotten
from the teachers were individually analysed or parad with their associates too. In
Chapter 5.5, the results from the teachers wereuss®d in depth. Finally, the
discussion brought some of the most notable firglizugd the possible suggestions for

future studies together in Chapter 6.



2 THE CONCEPT OF SELF- ASSESSMENT

2.1 The history, purpose and use of self-assessment

One way to define self-assessment is to say thatatterm that includes a variety of
practices, some of which are more applicable thdrngducation than others. In other
words, self-assessment is not a concept that catederibed shortly, as it involves a
range of factors affecting its design, processeuraduation. The topic of self-evaluation
is not an entirely new topic in schooling (Dann 2083; Brew 1995: 50), as it is an
integral part of teaching and learning (SchrataleR000: 94) However, it has gained
more value in recent years as it has been empldagizeurricula at least in the

European countries, no matter what the subjedtisia 2003: 20). In addition to its

stronger role, the concept of self-assessmentvadays used in many different ways,
and thus it is important to distinguish the possibses of it, as one can think of self-
assessment as a constantly on-going process ogaal @ reach for. Moreover, self-
assessment can be used in various situations, asicim schools and workplaces
(Tuominen 2010: 5).

In self-assessment, students have a chance tontake responsibility for their own
learning as they get to judge their own skills. dugh this they have the possibility to
realize the areas of language use that need tmpmved. Thus learners can develop
their language skills independently, responsiblg smmonitor them (Lehtola 2011: 13;
Walser 2009: 299). This individualization that seffsessment can bring has been an
important topic in the Nordic countries and a concdready since the sixties (Eriksson
1993: 3; Boud 1986: 3). According to Boud (1995:1H}, it is important to develop
one’s self-assessment skills, since they are dewnteffective and meaningful learning
for everyone for the future. With effectivenesscbatinues, learners become more able
to influence their own learning and do not only W@ar others to do it for them. In
addition, effective assessment can help learnecbose the gap between where they are
currently performing and where they could or shohbél (Paratore and McCormack

2007: 16). In other words, self-assessment can lealmers to set future goals and to



learn for themselves in order to achieve these sggdlanrahan and Isaacs 2001:

54). This issue of being more self-directive wl hiscussed later in Chapter 2.4.2.

Although the concept of self-assessment seems tiite often promoted in schools, it
can be rather difficult to understand (Dann 2002), &specially for those who are
dealing with it for the first time or have not gmit proper introduction and/or
instructions, which will be discussed later in Clea®2.3, for it. However, one should
concentrate on its benefits and not see it as &-tiomsuming activity or as an
assignment that shows only weaknesses, as insteaoh @ssential part of teaching,
meaningful learning and assessing. (Schratz eR@00: 94; Rodriguez-Garcia and
White 2005: 11;Lepistd 2008: 1). However, this might be difficifitone has never

used it, has only had negative experiences withr its not as self-directive as one

should be in order to achieve the wanted learnoag(Elsinen 2007: 362).

When dealing with self-assessment, it is significiiat students understand why they
are doing it, since otherwise they would not beniém it. If the given assessment
truly seeks to give some indication of one’s leweéllearning and development in
beneficial ways, learners have to understand antribate to its process (Dann 2002:
2). The active participation of students in allgets of learning process was emphasized
more in the 1970s than before (Huhta 2003: 20; 2827). This has led to a change of
goals, especially in higher education, and nowadhags focus is more on helping
students to recognize their own skills and how e them successfully in their future

learning and professions (Lew et al. 2010: 135).

There has been a quite recent conceptual shiftlucagion, where the perspective has
changed from being teacher-centred to a more stwgdgrtred one (Boud 1995: 24). It

could be due to this that self-assessment has dyamee and more popularity and has
been the topic of discussion in many cases, asrguhasis on student-centred learning
has grown over the years (Butler and Lee 2010Léhtola (2011: 7) agrees on the
change in learning methods, as she states thaingaihas become more of a topic of
inner regulation, which is discussed within thei¢ayf self-directive learning in Chapter

2.4.2 too, than before, and that empirical learmsngow greatly emphasized.



However, in addition to student-centred self-assess, teachers have had their
fair share of the increase of self-assessmentlachers are encouraged to share their
authority in assessment with their students (Cr&951 272), and have students to
become more able to assess themselves, which camreade staff's pressure in
assessing. This will be discussed further in Chiet2 1. These educational advantages
have gained more attention and now one of the gonadshooling is to make students
life-long learners and help them to self-refleceithown development through
monitoring (Hanrahan and lIsaacs 2001: 53; Ander@@®9: 3). Lepistd (2008: 1)
mentions that teachers are even obliged to enhahggent’'s reflective skills in
assessment in the best possible way. In additeachiers’ self-evaluation has gained
more importance and increased even rapidly sinred #50s, being now a standard part

of being a teacher in most education systems (Milawid Cabaj 2000: 14).

2.2 Criteria in self-assessment

When one considers the concept of self-assessiensignificant to involve the terms
of criteria too, as they can be considered as rdatemponents of self-assessment
(Dragemark Oscarson 2009: 66). Simplistically eik@d, criteria should consist of
information about the learning area to be assegbedgoals one wants to achieve
through self-assessment and the standards onedsheath with assessment (Boud
1995: 194) However, criteria cannot be specifiedemdosely, as its contents, such as
goals and area of learning, vary according to tihaton at hand. Moreover, one
should notice that thinking in terms of criterissiaeen thought to be one of the most
difficult aspects in self-assessment for both teexland students (Boud 1986: 16; 1995:
194).

For self-assessment to be useful and reliabley#trmeet the following standards. First
of all, it should be credible enough. Thereforeshbuld be as objective as possible,
although credibility alone does not make self-amsent profitable. However, this is

contradictory with the overall concept of self-asss®ent, where it is seen as a more
personal and subjective way of assessing oneshlEhwshould be taken into account

when using it as a part of grading. Thus one camnetoplate whether self-assessment

10



can be used as an objective evaluation and therafothe standards of it being a
reliable source of evaluation can be achieved.ddit®n, self-assessment should be
systematic, and thus well-planned on the basik@fanted goals and purposes behind
learning. Another criterion to consider is how \adle the given assessment is, as it
should have some value to authority and studehtsdbes not present any beneficial
sides to it, students and teachers can negletieady from the beginning. Moreover,
self-assessment should be user-owned. This meahsf tits results are to be further
used, they should be used for getting better manage for the gotten results by
teachers and student®Rodriguez-Garcia and White 2005: 10)

A significant factor to criteria is that studentsderstand the goals of learning, since
otherwise they would not know how to assess thefrent performance. This means
that students need to be able to assess their avatkskills based on criteria that are
understandable to them. In addition, the giveredatmust be shared, so that a whole
group of learners has the same standards and gstaiglets to measure their work

against. (Dragemark Oscarson 2009: 66)

Although criteria have to be mutually shared witldingroup, the outlook of self-
assessment can vary a lot in different cases,ems #re many ways to produce it. These
procedures can be almost unnoticeable if they mtegiated into learning, such as
learning diaries, or they can be more separatenatideable, test-like actions given by
teachers or other authorities. (Huhta 2003: 22)sTéne can use self-evaluation scales

to describe a variety of skills in language leagnin

However, self-evaluation scales differ from othesessment scales in two ways at
minimum. The first difference is that a self-assesst scale is in first person singular
form, whereas other scales are more neutral oeegpd in third person. Therefore self-
assessment scales are more personal and indivithaal other scales. Another

difference is that self-evaluation scales can itelbighly personal topics that could not
exist in other assessment scales, since an ousdessor could not in any situation
“see” them and thus assess them. Neverthelessslamdd remember that evaluation
based on scales can be difficult at times and ewencurate due to a learner's

difficulties to decide their true skills based arales. (Huhta 2003: 23-24) The use of

11



self-assessment becomes easier and more accuteteniérs can refer to a concrete
situation or task, instead of using a more gersrale to evaluate themselves (Alderson
2005: 99). Thus the majority of questions in sel$essments concentrate on certain
areas of language skills, for instance speakingriding that students have dealt with

during the course at hand, in order to help thetvetzefit from it properly.

The majority of previous studies concerning the afseriteria in self-assessment seem
to focus more on predetermined criteria given bthatities, such as teachers (eg.
Falchikov and Boud 1989; Hanrahan and Isaacs 260iWever, there are some studies
(eg. Dochy and McDowell 1997) that emphasize thaicance of having a co-defined

basis for criteria. In other words, criteria shouldt be created solely by any single
authority, as they should be defined in co-openatigth all participants, teachers and
students. (Andrade and Du 2007: 160) In this mamstedents would become more
familiar with self-assessment and its goals andetstdnd better what is expected of

them in their assessments and the reasons behind it

2.3 Introducing self-assessment to learners

When using self-assessment as a part of the owmsdissment in learning, one needs to
consider the introduction of self-assessment gleaihce it is depicted as having a
significant influence on how students perceive-asfessment and use it in their future
studies. Thus one needs to take a number of fadisaussed below, into consideration

when introducing self-assessment.

For self-assessment to be used successfully andtiments to notice its various
beneficial sides, it should be introduced propealyd taken gradually into use.
Moreover, teachers should begin with activitied #r@ more familiar to students from
their earlier courses and that they are most likble to do. This should help students to
familiarize themselves with the concept of selfesssnent and understand the various
beneficial aspects of it easier and not feel agxat frustration. (Cram 1995: 297,
Tuominen 2010: 23) These feelings could evolvdutients feel that they are given an

unprofitable additional task or are confronted vattask that requires a lot from them.
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In addition to a well-done preparation, attituddsteachers and learners have a
major role when introducing self-assessment to esitel (Cram 1995: 300). For
instance, Boud (1986: 11) states that in ordent@duce self-assessment successfully,
students have to have at least neutral or, by ehgositive attitudes towards self-
assessment and its purposes. This is due to tmdirthat a positive attitude towards

self-evaluation seems to favour success in sclooo{\tanhoof et al. 2009: 21).

Moreover, self-assessment should be introducedugiydto reduce learner anxiety and
to maintain motivation (Young 1991, cited in Crar@9%: 295). In other words, the
possible negative attitudes should be decreaseshdir from the beginning. The
attitudes of teachers are not mentioned widelyha grevious studies, which might be
explained by stating that one of the major obstadée introducing self-assessment
might be learners’ attitudes. This means that abmmof learners might continue to
cling to more traditional power roles, where teadh&s a greater authority in learning
situations. (Boud 1986: 273) However, one shoulticeothat the concept of self-
assessment has become more familiar in recent yealearners, as it is more

emphasized in curricula.

Clinging to the traditional roles of teacher andrfeer is not the only possible obstacle
in the introduction of self-assessment, as insgtadents need to see at least some value
or worth in self-assessment for them to accepBau@ 1986: 11). If there is no
immediate benefit, or sure future benefits suchassisting students with assessed
course requirements, there can be questions ralseat why self-assessment has been
introduced at all if it is not important enough lhe evaluated. Moreover, one could
assume that it is unlikely to expect students toktlof self-assessment as a useful new
development to which they will eagerly respond. f8d.995: 181-182) In addition to
this, it could be improbable for students to beeedgwards self-assessment if they feel
that the idea has been force-fed on them (Boud:1BB%). Therefore there needs to be
some rationale for the activity of self-assessnbat benefits students themselves or
otherwise, with other excessive demands on studdmsresistance of learners is no
surprise (Boud 1995: 181-182). A significant favaarself-assessment would be that

students could see it as a meaningful and prodietssignment, not only as a coercive

13



assessment (Vanhoof et al. 2009: 21). In additiomould be ideal for teachers to
see the benefits of self-assessment themselveslén o introduce it properly. Thus a
good principle for introduction is that it shouldtmormally place an additional burden
on staff, as it should benefit them too (Boud 19958).

Another factor to be taken into consideration ig time of introduction of self-
assessment to students, as it can be difficulkefmmers to change their already formed
attitudes and way of working towards monitoringitHearning if self-assessment is
introduced towards the end of a course and notb#ginning of it. Therefore self-
assessment should be introduced at the beginniagofirse, since it would be the best
for students to know what is expected of them dlyedfaom the start and not have had
developed an expectation of what is to occur lg®oud 1986: 13-14) In addition to
this, it can be difficult for learners to changeeithattitudes and habits towards
monitoring their own learning and skills if selfsessment is introduced at the end of a
course (Boud 1995: 183). An early introduction &if-assessment can be seen as a
long-term investment too, and if this is emphasizsdlf-assessment should be
introduced when students are in their most recepgtate — in the first year of school,
when self-assessment practices can have a graaterlative value. (Taras 2001, as
cited in Dragemark Oscarson 2009: 71) In additBayd (1986: 8) agrees that self-
assessment should be developed in undergraduatessesouAnother reason for
introducing self-assessment in lower grades coeldhiat it is likely that learners will
approach to a given assessment in ways which anéasito those they adopt for the
rest of their studies, and thus the introductioousth be meaningful and encouraging to
students from the beginning. (Boud 1995: 26)

In addition to the before-mentioned, the introdoctof self-assessment has to consider
the needs and abilities of learners at differemtes and the possible internal and
external restraints on an assessment (Cram 1999: BOother words, self-assessment
is not needed in every situation or constantly, &asacher has to decide whether
students could truly benefit from the given assesgrm different learning situations or

if it does not provide any profitable aspects.
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However, the surrounding learning environment andne’®  personal
characteristics can have some constraints on tinedurction of self-assessment. The
greatest one of these constraints in environmetimhes limitation. In addition, there can
be unavailability of self-assessment tools and aenflexibility of participants and
environment. Other affecting limiting factors cae bBearning arrangements or the
amount of contact learners have with their teacRersonal characters that can affect
introduction then again are, for example, literéeyel, second language proficiency,
specific needs and goals and previous learning rexqpees. (Cram 1995: 286) Thus
there are a number of factors that can have arcteffie the introduction of self-
assessment, and a teacher needs to be subtle eagutje beneficial sides of it should
be properly and profitably presented and the pdggitof students evolving more

negative attitudes towards it should be reduceditomum.

2.4 Factors promoting self-assessment

2.4.1 The concept of life-long learning related to selfssessment

The concept of life-long learning is a part of tea of self-assessment, as it includes,
among others, areas of assessment practises. (DadgeDscarson 2009: 20) Self-
assessment can be seen as a part of life-longinganvhich means that learning is a
life-long process and individuals have to take cafetheir own learning without
constantly needing external factors, such as teschéfecting it (Eriksson 1993: 47).
According to Dragemark Oscarson (2009: 20), theceph of life-long learning is
closely related to independent learning. Howevearpwles (1975: 16) states that the
whole concept of learning should be defined agealding process. Self-assessment can
be linked to life-long learning, since it requirgslls of learning to learn. However, one
should notice that students need time to develep #ssessment skills. (Lehtola 2011:
4) Therefore the concept of life-long learning doed limit to any certain stage of
learning. According to Falchikov and Boud (198%g-long learning requires students
to be able to work independently and assess their progress and performance
(Dragemark Oscarson 2009: 395).
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Boud (1995: 13) mentions that self- assessmenhecassary skill for life-long

learning, as self-assessment gives informatioreaoners about their stage of learning
and the possible goal where they should be or veabe. Dragemark Oscarson (2009:
14) mentions that self-assessment practices ard phssibilities should be further

studied if one wants the implementation of lifeddearning skills to become reality, as
the recent knowledge does not seem to be as adegsat could be. Thus one has to
develop this concept and the use of self-assessmender to get it to be a meaningful

and developmental part of learning.

2.4.2 Self-assessment as a part of self-directed learning

Self-assessment is a part of self-directed learning which learners are more
responsible for their own development and skillantithey would be in authority-
centred learning, in which there are one or morhaities controlling learning and
most likely its assessment too. Lehtola (2011:d&%nes self-directive learning process
by saying that learners take initiative in identity their own needs and learning
objectives as well as make decisions concerningotitgoing learning process and
evaluate their learning outcomes. By this the aaonof a learner increases. However,
one should not confuse the term “self-directivethamhe term of being a completely
independent learner, as independence is a featore adequate to adults, whereas
children can act in a self-directive way. The winact in a certain way and commit to

it are in central part of being self-directive @atning. (Lepistd 2008: 7)

Self-directed learning has quite a number of berafsides, as it offers, for instance,
almost unlimited opportunities for students to worlaccordance with their own needs
and interests. In addition, self-directed learntogld be seen as a way for learners to
cope with the problem at hand, provided that learree willing and able to take
responsibility for planning, monitoring and evaluagt their own work. Moreover,
teachers need to be willing to give some of theaasibility in this to students and
guide them towards a higher degree of autonomykggon 1993: 49-50)
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In general, self-directed learners see self- assa#sas a useful tool for their own
learning, as it can enhance and support learninignpyoving one’s awareness of their
own skills. In addition to this, self-directed laars are able to assess their own skills
more appropriately. This means that students utatetgshe meaning of self-assessment
in their overall learning process as a supportaetdr and not simply as assessing one’s
own language proficiency without any further sigrahce to learning itself. (Lehtola
2011: 21)

However, although self-directive learning emphasitee role of a learner and the
significance of one’s own autonomy, it does not mézat learning takes place in a
social vacuum. Knowles (1975: 18) states that tiypscal for a self-directed learning
process to take place in association with othepleeavho can be, for example, teachers
and peers. One often reflects own actions and e®in others and their expectations.
Thus one is likely to have the surrounding socralimnment and the overall context
affecting the learning process and the outcomeyithide discussed more in Chapter
2.5.2.

Another factor to be taken into consideration whadking about self-directed learning
is that we do not know much about the efficiencgelf-directness compared to a more
authority-centred learning, which often means ahegeled learning situation, and,
according to Eriksson (1993: 44), it is not likéhat research will give any direction to
this within the near future. However, more recemiments on the topic are missing,
and therefore this statement should not be takea gsalified fact without further

research.
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2.5 Factors affecting self-assessment

2.5.1 Motivation and self-esteem

Although the topic of motivation is quite difficuid cover, since there are a number of
contextual and non-contextual factors affectingndl it is individual, it is a significant
factor in self-assessment, as it can be a produmt an affecting factor for the outcome
of self-assessment. Many researchers notice thefisgnce of motivation, as it has
been seen as the most effective source of develupimeevaluating and learning.
(Lepistd 2008: 13) Motivation is needed in orderttain good results, since force, an
external reward or even a threat do not resukanring in as profitable ways as internal
enthusiasm does (Koppinen et al. 1994: 14). Intanidione can assume that students
with internal motivation do not specifically neegternal thanking or recognition for
their achievements. However, usually occasionall@anrewarding is needed in order
to strengthen the experience of succeeding andataig for students (Koppinen et al.
1994: 19). Moreover, self-assessment can be sean iasportant factor for motivation,
since one of the most significant tasks of assessisdo motivate learners to develop

and produce their skills even further (Koppinealeti994: 8).

As already mentioned, motivation can be the prodficelf-assessment, as learners get
to see the areas of language learning in which #éneythe strongest and in which they
need more assistance. This can give a burst ofvatmin to maintain the already
achieved results or to get better by learning naoren a different way. In addition to
this, it can be a factor affecting the outcome alf-assessment. As Lehtola (2011: 6)
says, well-motivated learners are likely willing &ssess their own skills and thus
become more aware of their own learning. In addjttbis helps them to develop their
own skills. It is mentioned too that it can be assd that well-motivated learners find

self-assessment easy to do (Lehtola 2011: 72).

However, it should be acknowledged that motivatian be affected very easily due to

various factors, such as peers, age and persanaligrefore one cannot assume that
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one’s motivation stays the same throughout a whoteirse or even one lesson.
Especially environmental influences, which are eats study than inner factors, have a
great impact on motivation (Anderson 2009: 12), #nts one should take into account
that a learner can be affected by many diverseifgdh a learning situation, and even
happenings in their past or the ones that areoyettur can have a significant impact

on learning and evaluation.

In addition to motivation, the notion of self-estebas been noticed to have an effect on
self-assessment and its outcome. Both of them earphsidered as important tools of
self-assessment, since they improve personal dewelnt and learning (Tuominen
2010: 19). Thus developing one’s confidence anddimg one’s self-esteem are
significant for learning from experience throughf-sssessment (Boud 1995: 32). In
addition, self-esteem has a significant influenoeagsessments that learners make of
their own achievements (Boud 1995: 212). Lehtol(2 6), too, says that self-esteem
is closely related to self-assessment since itndsfithe way in which students see

themselves as language learners and what they dhithieir learning.

There is a strong relationship between self-est@ewh learning. It could be even
suggested that self-esteem is one of the most Bauofactors affecting learning, as it
has more influence than, for instance, the inteflce of students and its importance
seems to increase according to the level of legrifeltikangas-Jarvinen 2010: 40).
Koppinen et al. (1999) seem to agree on this, @gititlude self-assessment as a part of
learning. They say that students with high seléest have realistic ideas about their
own skills and knowledge in learning as well aswulibeir strengths and weaknesses in
certain areas of language learning. In additiothi® learners know the quality of their
own performance. This means that self-esteem garesdea of how students see

themselves as learners. (Lehtola 2011: 24)
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2.5.2 Environment affecting the process and results of feassessment

Although self-assessment can be used as a todelbinspection and stating one’s
skills privately, it does not directly mean thatudgnts work in isolation from
judgements and views of others. (Boud 1986: 5; 199% According to Boud (1995:
31), the concept of self-assessment is meaninglessocial vacuum, as it includes and
responds to various opinions and attitudes of ethesund a learner. This mind-set is a
part of constructivism, where knowledge is buitbtigh interaction between a learner’s
experiences and ideas. In school this means thahées should always try to pay
attention to students’ inner, mental processeseaustof concentrating only on
successful learning. This could be achieved, fastaince, through listening and
interpretation. (Lepistd 2008: 5) Therefore theimmment at hand must be taken into
account when evaluating and analysing an assessammne’s personal history and
surroundings can affect the outcome of self-assessmThis affecting environment,

such as teachers and peers, is further discuss&ltaipter 3.2.

In addition to this, a learner is affected by theicture of defined events and contexts
(Dann 2002: 12), since it is said that self-assessmannot be content- or context-
independent, as there are always other extern&drfaaffecting it (Boud 1995: 35).

Moreover, the importance of context can be seemelfrassessment’s process, as
assessment can be easier and even more acclgttgants have a possibility to refer to
a concrete task or situation (Alderson 2005: 9%inh a more general scale can give
more unclear answers and decrease the significareelf-assessment. Koppinen et al.
(1994: 38) also mention that the feedback one figi:m assessment is easier to
understand when it is tightly related to the tim@nly and its content agrees to the

learning situation at hand.
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2.5.3 Learner's beliefs affecting the process and outcome

Self-assessment includes students’ beliefs abeirt dvn skills and competence. It can
be interpreted that language-wisely insecure stsdane more likely to consider
themselves as weaker students than as confiders, @me&l this might affect their
grading, self-portrait and/or future learning ahdit motivation for it. Learners’ beliefs
about their ability to produce wanted results iredain area, or their beliefs about their
capabilities to apply meaningfully the knowledged askills they already possess are
thought to influence learning (Shunk 1989, as cite®ragemark Oscarson 2009: 41).
The role of beliefs can be further emphasized hyirgg that low beliefs of one’s own
abilities are usually associated with poor learrstgtegies (Lemos 1999, as cited in
Dragemark Oscarson 2009: 41).

However, one should notice that not only beliefs alect performance, as it can go the
other way around too. A learner's performance dan afluence one’s beliefs about
their own capacity to learn, and thus beliefs ase anly a reflection of performance
(Dragemark Oscarson 2009: 41). In other words, vgtatlents experience in their
learning can affect the way they evaluate theilisski their future studies. In addition
to this, beliefs can change from one situation iotlaer, as they are in most cases
related to a certain task or situation at hand gBanand Lor 1999, as cited in
Dragemark Oscarson 2009: 42).

Dragemark Oscarson (2009: 42) states that studeeligfs can affect a range of skills
that are needed in a learning situation by saymag beliefs about learning a language
are thought to have an effect on students’ selHeggry learning, their learning
strategies and their ability to self-assess themrring. In addition, if students believe
that a certain style of teaching affects theirnéay in a positive way and makes the
students learn better and easier, they are likelyetpositive and eager to attend to this

kind of teaching (Benson and Lor 1999, as citeBriagemark Oscarson 2009: 42).
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However, Lew’s et al. (2010: 151-152) findings sesigthat there are no inter-
relationship between students’ self-assessment ability and thelrefs about the

usefulness of self-assessment. Furthermore, iretfiadings, students did not show
considerable improvement in their ability to asséssnselves over time. Thus this data
indicates that the accuracy of self-assessmenttiglifferent for students with strong

beliefs and for those with weak beliefs about haif-assessment can affect their
learning. These findings seem to suggest that éegrieliefs about the use of self-
assessment are not relevant to the developmeheofdssessing skills, although more

research is yet necessary.

2.5.4 Previous language learning experiences, gender armiltural background
affecting self-assessment

In addition to motivation and self-esteem, there amumber of other factors that can
affect the process and outcome of self-assessiHemiever, it should be noticed that
one cannot measure or predict all influencing fectdNevertheless there are certain

indications that can give out the process and ougcof self-assessment.

First of all, it is said by many sources that thage of one’s learning skills has a
significant effect on how a learner evaluates trewes. For example, Boud (1986: 3)
states that learners in introductory courses anehitier years of their studies tend to
overrate themselves, whereas more advanced stuatghlater years have the tendency
to slightly underrate themselves. There is an ages¢ on this statement by Boud and
Falchikov (1995: 162), who selected their studies, example, from searches of
computerised databases in education and the ssm&ice related to self-assessment
and teacher marks, as they found that high achiestudents tend to underrate

themselves whereas “weaker” students tend to aectinamselves.

However, it is not mentioned how self-esteem affeébe results, but one could believe
that it could have an influence on self-assessntgaged on the previous discussion.
One can assume that advanced students can unaextestheir skills quite easily, since

they realize the amount of knowledge they lackiengubject at issue (Huhta 2003: 32).
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Therefore they tend to be more realistic and perteyen too harsh on themselves
when it comes to assessing oneself (Boud and kaletii995: 163) However, there are
some controversies to this, as it is mentioneduhatersity students rate themselves the
highest and primary students rate themselves thesto(Alderson 2005: 109). This
might be due to higher standards, which do nottéxiprimary schools, in order to get
to study in a university. Having reached the resplistandards, university students can

be more confident about their own skills and trate themselves higher.

Another factor affecting self-assessment is expegewith the target language. Those
learners who report using the target language dérd to rate themselves remarkably
higher than those who use the language more spatsedddition to this, the length of
time learning English affects, as people who hagenblearning the language for a
longer time rate themselves higher. (Alderson 20DB)-111) However, Boud and
Falchikov (1995: 164) seem to disagree on the t@piche development of self-
assessment affecting learning over time, as thgythsst there are not enough studies
that consider improvement over time in general.réfoge one cannot draw any firm
conclusions. Moreover, they mention that the irdetewards the connection between

self-assessment and developmental change is growing

In addition to experience, even age has been sean affecting factor, as it was found
in a research alongside piloting DIALANG to studetitat the youngest learners tend to
rate themselves lowest and the oldest rate themsdlighest (Alderson 2005: 109).
However, one can contemplate the meaning of tlsisyaainger learners are naturally
more inexperienced with the target language thareradvanced students, and thus it is
normal that they rate themselves lower. Moreovegrd is some controversy in these
findings, as it has been reported in other stutias children under seven years appear
to be excessively optimistic and naive, and lack #bility to reflect upon their
performance (Butler and Lee 2010: 8). Thus they tergive more positive opinions on
their ability, which does not agree with the prexsofinding. Huhta (2007: 382)
mentions too that, in his findings on reactiongedback in self-assessment, age had an
effect on how different students reacted to thellleek of their self-assessment in their

studies, although it only considered how interestime given feedback was, not how
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useful. However, it is not mentioned how studentsdifferent ages reacted to the

actual self-assessment, and not just to its feédbac

In addition to previous experiences and age thatatgect one’s own evaluation, there
has been a vast body of research on male and fatiff@eences in self-assessment too.
(Boud 1995: 212) Nevertheless, it seems that studie gender differences in self-
assessment are inconclusive (Boud and Falchiko®:1886). However, there seems to
be some controversy in the findings, as Boud mansti995: 212) that women are
more self-critical than men. Then again, Aldersagss(2005: 109) that males tend to
rate themselves somewhat lower than females, ajthahere is no statistically
significant difference between the genders. Theximagvhen discussing the reactions of
males and females to the feedback gotten from Hedirassessment, there seemed to be
statistically differing attitudes (Huhta 2007: 383§ males tended to be more negative.
This means that they found the given feedbackitgesesting or useful than females. In
addition to these findings, Andrade and Du (20069)1give a completely differing
view by stating that they did not find any evidewé@ender differences in responses to
academic self-assessment in their studies wherg thierviewed undergraduate

students in teacher education.

In addition, learners from different cultures tetudself-assess in different ways, as
some cultures are held to overrate their abiltied then again other cultures are said to
be more modest and thus underrating their langleagds (Alderson 2005: 111). Cram
(1995: 296) agrees on the above-mentioned by gtaliat one’s cultural background
has an effect on how one views self-assessmeist.plissible for one to explore these
assumptions when one has information on studeats/anlanguages even though when
one does not have data on learners’ cultures,asrihtive language affects their self-
assessed language ability. However, further reBemraneeded in this area of self-
assessment, as there are not enough studies anghet of culture on self-assessment,
and therefore the whole influence of one’s cultam@ght not be fully understood.
(Alderson 2005: 111-117)

Blance and Merino (1989) suggest that foreign laggulearners might have more

problems in self-assessing their skills than nagpeakers, as they found in their studies
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that a number of foreign language learners did se® themselves as being able to
compare their skills and development to native kpesaof the language at issue. This
was due to foreign language learners feeling themséeing in a more disadvantaged
position compared to native speakers when consigleself-assessment, since the
process of learning a foreign language is more déexnpnd many factors, such as
student beliefs, might play a significant role @aining. (Dragemark Oscarson 2009:

67)
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3 THE USE OF SELF-ASSESSMENT

3.1 About the importance of practising self-assessment

One has to take into account that it is not sudfitito only introduce self-assessment to
students and leave it as it is without furthernmstions. The practice and development
of self-assessing skills has been seen as signiffeators for further learning by many
researchers (eg. Boud et al. 1995: 79), and thexeflid self-assessment is to be
developed, it must be practiced properly (Boud 1988). The concept of self-
assessment should be seen as a learning actiatydition to seeing it as an assessment
practice in order to get the best of it (Boud 19857). Thus, as language learning and
its assessment are related and often even intedwin practice, the assessment
practices are significant factors in realizing tanted learning goals (Dragemark
Oscarson 2009: 13).

Generally students tend to get more realistic viewjsidging their own language skills
by getting experience in self-assessment (Drage®adarson 2009). In other words,
practice helps students to become more familiah wieir own skills and evaluating
them. For instance, Oscarson (1980: 17; 1998: &87cited in Dragemark Oscarson
2009: 71) as well as Oscarson, Gustafsson, Framkéevidsson (1999) in the Swedish
National Evaluation of School Achievement, and 3ansvan Dieten (1989) have
emphasized students’ need to practise in autonorfearsing and self-assessment.
Lehtola (2011: 13), too, says that for studentbdosuccessful in assessing their own

language proficiency, most of them need practidhenuse of possible techniques.

In Lehtola’s (2011: 65) findings, language studemse asked about self-assessment of
reading skills. Many of the participants considesetf-assessment as difficult and had
problems in assessing their language skills duthéar insufficient practice in self-

assessment. Thus, she continues, it is obviousrtbed guidance and practice is needed

to develop the skills of learners. Moreover, Osoar§l980: 17, as cited in Lehtola
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2011: 3) states that if students do not get a dahatw practise their skills in self-
assessment, there is a greater possibility thabpaitity factors may affect, or possibly

even cancel the gained results.

For a successful practice and a meaningful sedssssent, the practice has to be
continuous and extensive enough. In addition, stisdd@eed to be provided with
supporting tools for it, as self-assessment isdivity in which learners need enough
guidance and time to grow into (Tudor 1996: 167,cded in Lehtola 2011: 13).
Moreover, McDonald and Boud (2003) found, in theiudy across school subjects,
self-assessment training to have had a significaletin learning and that students got
better results with training than those without iamtraining. This is reinforced by
Black (1998: 129) and Black et al. (2003: 52; 20@4) by adding that since self-
assessment takes time and practice, teachers odszl dble to help their students to
develop their assessing skills, especially with lashievers. (Dragemark Oscarson
2009: 72)

In addition, student-given feedback is significavthen considering practicing self-
assessment and assessing others. This way onenpaove the various activities in
self-assessment in order to make it more beneffoialboth, teachers and students.
Andrade and Du (2007: 169) found that studentsradi to have experienced several
benefits from practicing self-assessment. Theseefiisnincluded, for example, the
improvement in the quality of their work and leagpi in motivation and even in their
grades. From this it can be claimed that effectigi-assessment is likely to produce

positive results among students.

Moreover, it is important that students get fee#bliom what they can do and what
they should yet practise on (Koppinen et al. 1928). However, when students get
enough practice and become more self-monitoriragher-given feedback is likely less
needed, since students’ own monitoring can prowdatinuous feedback on their

achievements and give strategies for future acti@sam 1995: 275) Self-monitoring

can be challenging when students are confronted néw types of knowledge and
skills (Boud 1986: 1), since they have not deathwhe new topics before and do not

have these ready-made. This is when students nkety heed help to develop their
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skills, and therefore there needs to be a shiftractice to help students to become

familiar with the new areas of practice (Dragem@dcarson 2009: 59)

It should be noticed that self-assessment shoulkbime way relate to what students
actually experience. Thus it should be meaninghd eonnected with learning (Boud

1995: 30). The process of practice should be ektersnd continuous enough for

students to benefit from it (Lehtola 2011: 13)abidition, practice and exercises should
have a form of flexibility in them, since studehigve different backgrounds and they
all should benefit from them with their prior exjggrce. The differing backgrounds and
personalities conduct that students interpret #imesevents in a variety of ways. (Boud
1995: 30-31)

These practices ideally take the development otankr as a whole person into
consideration, not only certain areas of skills kndwledge (Boud 1995: 31). Thus the
wanted goals and ideas on self-assessment needttartslated carefully into practice.
Nevertheless, it is rare that the self-assessmemtipes work perfectly for the first

time, and therefore these should be evaluated gyofee further improvements. (Boud

and Holmes 1995: 63)

However, one should take into consideration thahew qualified self-assessment is not
successful when it comes to learning if there ipraxctice at all, since if one does self-
assessment without any further preparation or jpecthe results can be unrealistic.
One should take account of whether self-assessimectually practical and beneficial
and whether it has a positive influence on learramgnot (Huhta 2003: 29-30), as
students might have problems with motivation, asuassed earlier in Chapter 2.5.1, if a

given self-assessment practice does not give atiyeiubenefits.

Nevertheless, there seem to be some possible prebleith the practice of self-
assessment. For instance, it seems that the eflerice of being able to practice self-
assessment on learning is not yet completely utmatsn schooling (Butler and Lee
2010: 7). This could due to the growth in the ubeeif-assessment, which has been
more rapid than the dissemination of proper pracfBoud 1995: 23). It even seems

that, although the importance of self-assessmesitbean emphasized in curricula, its
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actual practice in education in general is quitee r@Walser 2009: 300). In other
words, self-assessment is being used before all pthesible prospects that self-
assessment could truly offer are completely undedstand thus it is should be studied

maore.

3.2 Other participants in self-assessment

As has been discussed earliechapter 5.2, self-assessment does not occur icial so
vacuum (Knowles 1975: 18). In addition to a leasarevious experiences and
learning history affecting the process and outcoimgow one evaluates themselves, the
participation of teachers and peers in self-assessmoould enhance self-assessing.
Teachers have a significant role in introducingthie outcome and in dealing with the
gotten results of self-assessment. Then again,gEsessment is encouraged to be used
with self-assessment, as it can give more inforomatin the actual skills of learners
(Boud 1986: 22). According to Boud (1995: 15), passessment is commonly linked
with self-assessment and it can enhance self-assasgreatly. Knowles (1975: 18),
too, mentions that various kinds of helpers, sucteachers or other staff and peers, can

be used in association with self-directed learning.

3.2.1 Teachers’ roles in self-assessment

Students might evaluate themselves independentdgrding to their own beliefs, as
discussed previously in Chapter 2.5.3. Howeverrethie a possibility that teachers
might convey their own opinions on students - whetbn purpose or not - and this
might affect students’ self-image and thus the Itesin self-assessment. Therefore
teachers need to be aware of their views and hewfitrm these (Black 1998, as cited
in Dragemark Oscarson 2009: 43). By doing thischiess continue to have authority
even in self-assessment, since students mightctefieir own learning on what their

teacher has let them to believe by a giving cetigie of feedback.
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However, using self-assessment can give major lenef teachers too when used
properly. When learners take greater responsikititytheir learning with the help of
assessing, they can become more independent andathireduce teacher’'s assessment
burden in total and reap personal benefit (Cramb1297, 300). In general, teachers
need to take responsibility of three areas in otddsenefit themselves from students’
self-assessments. They need to create a suppeniwe®nment for students, implement
a learner training programme and sequentially cuoe activities involved in self-
assessment. (Cram 1995: 293) When these areaswamed, students’ self-assessments

should ease the pressure of general assessment.

Teachers usually give guidance to students whesidernng self-assessment, as proper
introduction and instructions are often neededchiess can support self-evaluation, if
they help students to follow the development ofirtteevn learning and encourage
students to give out their own opinions on thelri@gements. (Dann 2002: 2; Koppinen
et al. 1994: 92)

When starting with the concept of self-assessmeng should start from helping
students to set realistic goals for themselvehenguidance of teachers (Koppinen et al.
1994: 88), as students evaluate themselves inaeltd their own goals and those by
their teacher or their peers. (Koppinen et al. 198) Since assessment and setting
future goals go hand-in-hand, self-assessment guves need to be generally accepted
by a teacher. Thus they can be suited to the refestadents. (Cram 1995: 288)

However, since teacher is often the one to valitfaereal skills and truth of students’
self-assessments and to legitimize it, it can lgeied that this could reverse the power
of self-regulatory assessment (Dragemark Oscar@08:217). In other words, teachers’
authority can decrease the wanted independencastaddnts’ regulation of their own
work and skills. Therefore teachers should disctiss wanted qualities of self-
assessment with their students and make sure tindergs understand the guidelines
and expectations for the given assessment. Moredies could reveal possible
discrepancies between teachers’ and students’ ptiane of quality. (Andrade and Du
2007: 172)
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3.2.1.1 Teachers evaluating themselves

Self-assessment does not only mean students agseksimselves, as it can include
teachers evaluating their own work and developrtmmtlt is significant to teachers and
learners for teachers to evaluate their own languaigd teaching skills constantly.
Koppinen et al. (1994: 27) agree on this by statimf it is always needed in some
form, even though it is often done subconsciouslg aformally (Nikolic and Cabaj
2000: 15). With the help of self-assessment, teact@n grow as assessors and guides,
become better in their work and use this as a ratitim (Koppinen et al. 1994: 95).

Assessment is a significant part of the teachiraggss (Nikolic and Cabaj 2000: 14).
Teachers evaluate many factors, such as themselwes their teaching, their
environment, curriculum and their students. (Koppinet al. 1994: 5, 34) The
evaluation of oneself is an integral part of trecténg process (Nikolic and Cabaj 2000:
14) as it is generally thought that experiencea téacher in language learning have a
significant effect on how they teach. (Eriksson 3:9921) Thus it could the best for
teachers to be aware of how they act, what theg g, the reasons behind certain

behaviour and what they expect from their students.

3.2.1.2 Possible problems teachers might encounter in stedt-centred self-
assessment

Teachers need to be aware of the possible infludreehave on self-assessment done
by students, as it is generally only a supplemernitacher assessment. If teachers see
themselves only as assessors and not as guidethéyocan limit the achievement of

their students, as an excessive reliance on teaslsessment can make students distrust

their own assessments and rely too much on thesshes. (Boud 1986: 5)

Moreover, teachers need to be aware that theirroativation, expectations and actions

usually have an influence on students (Boud 199%: Dragemark Oscarson (2009: 43)
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agrees on this by stating that teacher feedbacksgstudents a possibility to
monitor their own progress and evaluate their ie@rstrategies. In addition, it can give

essential information about their own skills angatailities to learners.

In Andrade and Du’s (2007: 166-169) study fourteedergraduate teacher education
students filled in a self-evaluation assignmengnexed it and gave their opinions and
perceptions on it afterwards. According to theswlifigs, there can be some tension
found between teachers’ expectations and studemts’ standards of quality. In other

words, the notion of self-assessment and of asssdsmccording to teachers’

expectations differed according to some studertsyTontinue that this data suggests
that the students at issue felt that they couldssstheir work better when they knew the
expectations of their teacher. However, they (2A02) propose that students who are
lower-achievers are less likely to experience thision due to them actively attending
to and internalizing teacher’s definition of quglitn contrast, high-achieving students
tend to have enough skills to create their ownddaas that are more probable to have

tension when faced with a mismatch between their amd teacher-given standards.

In addition, teachers should be actively engagednimoducing and encouraging
different learning styles to their students, sirtbés is a significant part of self-
assessment and helps students to evaluate thembeliter (Boud 1995: 27). Butler and
Lee (2010: 5) found in their studies on the effesfsself-assessment among young
learners of English that an individual teacher'dicms and views towards self-
assessment influenced their effectiveness in impigimg the wanted self-assessment

practice to their students.

Another problem could be the difficulty for teacheo assess their students’ language
learning progress in all possible areas (Dragem@scarson 2009: 14). As self-
assessment can help to give an insight to thedesitis’ skills, there is a possibility that
a teacher relies even too much on a student’s @pinithout better knowledge of their
realistic skills, which could be possible in a l#grning group, for instance. In addition,
in order to improve the given instructions, teasheeed to be able to assess various
performances of individual students as their lesfeknowledge and skills can differ
greatly (Butler and Lee 2010: 5).
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Differing views on the use of self- assessment betwstudents and teachers
might raise problems. Lew and Schmidt (2006) comgateachers’ and students’
perceptions of the use of self-assessment. Thedmigs implied that both teachers and
students understood the purposes of self-evaluabain perceived its actual use
differently. The data suggested that most teachefieved that self-reflection helps
students to become better learners. However, stsidéid not see assessment as
valuable. Many students seemed to believe that sedi-assessments could have an
effect on their teachers’ impressions of their pgrfance and that their self-assessments
were used by their teachers to decide their fimatgs. (Lew et al. 2010: 137) This
again raises the question of properly introducing explaining self-assessment in order

to prevent mismatches between the expectationsidésts and teachers.

In addition to the previously mentioned possiblebpems, another one might be that
teachers are unwilling to share their authoritassessing. The sharing of responsibility
for assessment decisions is one of the most sigmificharacteristics of self-assessment.
The enhanced role of a learner was fairly acceptexhdy in the 1990s, and has most
likely even increased during the®2@entury. This is due to that students are nowadays
seen as more active participants in their own legrnin addition, the concept of
constructivism, where knowledge is built on a shide experiences and ideas, has
gotten more attention and is seen as an enhanaaigrfto learning. However, some
teachers yet appear to be reluctant to lose théhoaty over assessment. This could be
due to teachers’ concerns for accuracy or unfartilisvith collaborative procedures in
assessment. (Cram 1995: 271-272)

3.2.1.3 Ways in which to improve self-evaluation for teaches

The skills of self-evaluation are constantly neededw! thus the development of
assessment skills is important. There are quitairaber of ways in which teachers
could improve their own skills at work and in asseg. One of them is that teachers
can use personal reflection through diaries ornjalsrto describe their feelings about
teaching and students, for instance. Another pii$giis to use self-reporting, where

teacher can make checklists or questionnaires. Maaghers conduct self-evaluation
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through these means, although there does not seembet any practical guide
discussing all aspects of teaching for this apgrodte use of self-observation - or to
be more precise, audio or video recording of lessets possible too. This should be
the most reliable and accurate way of documentingtwuly happens in a classroom as
it captures most of class interaction. In additiothese means, role reversal is possible
too. (Nikolic and Cabaj 2000:15-17)

Self-assessment could be a better route of asgefsimany, as teachers tend to find
traditional supervisory evaluation quite stressluithis kind of evaluation teachers tend
to see themselves passively practising their listerskills and not give actively
meaningful interaction, as they see supervisorsy gumbinting out the possible
weaknesses and then giving own opinions on howntprave their programmes.
Teachers often point out that supervisors do nee the needed understanding of their
classes and students, since they have not se&rhtie variety of factors that can affect
learning and teaching. (Nikolic and Cabaj 2000: Ik®)addition, in many cases an
official assessment given by supervisors mightcaffene’s own opinions about their
skills and change them (Huhta 2003: 31), which iaggb teachers too.

There are a number of benefits in self-evaluatmteachers, which encourage teachers
to evaluate themselves. It can, for instance, impreacher’'s feelings of workplace
security and increase the possibilities of growid aromotion. Teachers can get tools
for raising their awareness about identifying tletiengths and weaknesses in teaching
too, and it directs development in addition to earplanning. Moreover, it helps to
understand and articulate the rationales behinthicetype of classroom activities,
events and behaviours. (Nikolic and Cabaj 2000: 19)

However, Nikolic and Cabaj (2000: 20) mention thathteachers do not self-evaluate in
the same ways, as there are personal differencegadmany affecting factors. Each
teacher has their own priorities for improvement aself-assessment can vary in
emphasis on aspects of teaching, for instance.efdrer one cannot expect that the

same style of self-evaluation is proper for evegyon

34



Although the topic of teachers using self- assessngmignificant and was further

discussed in this chapter, the present study digoadicularly concentrate on this area
of assessment. Only four teachers took part irstbdy, and thus their answers would
not have given adequate or profitable informatidowt the use of self-assessment
among teachers in general. Even though the persseabf self-assessment was asked
from the teachers, the study focused more on hawsthdents used and saw self-

assessment, and on the opinions of the teacheesdswtudent-made self-assessments.

3.2.2 Peers as evaluators

Using peers as evaluators is an area of assedsaightis gained much attention
especially in higher education (Pope 2005: 51), #wedexisting literature on the topic
has been filled with empirical studies, which haxamined the accuracy of peer-given

marks compared to self-generated or staff awardattsr(Lew et al. 2010: 138).

The benefits of using peer assessment include thetige of criticizing peers in
productive ways, since thus evaluators can dewbleip own cognitive skills and ability
to analyse their own performance realistically s{ig#n 2007: 352; Cartney 2010: 552)
Moreover, peer-assessment can help students tdvénemnstructively in their own
work and have collaborative efforts (Hanrahan asahts 2001: 54). In addition to the
benefits of an evaluator, peers can provide useéuspectives on learners’ work in
ways which are more informal than given by a teachierefore the given feedback is
likely to be less threatening to a learner. (Bd#95: 206) Learners also get an
opportunity to observe peers throughout their lie@rprocess and often get even better
knowledge and understanding of other’s work thar teachers. (Lew et al. 2010: 138)
In addition to learners and peers, staff can aéseeht from the use of peer assessment.
Peers as assessors are promoted partly due toraasimg need for efficiency, since the
use of peer assessment could reduce the cost oatuy students and help staff to
decrease the pressure of marking and minimise akein staff time. (Hanrahan and
Isaacs 2001: 54; Pope 2005: 51)
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However, according to Boud (1986: 22), one constrain using peer assessment
alongside self-assessment is the amount of timainetjfor students to get the needed
appreciation of each other’s’ work to be able twegivalid assessment on their
performance. Another block on peer assessmenaigters are frequently not used to
giving proper feedback to one another. (Boud 1983) If one is unsure about the
reliability of peer feedback, it is possible to kawnore than only one peer giving marks
to a certain learner. (Boud 1995: 171) This way oma decrease the possibility of
having, for example, personal relationships of stus affecting the evaluation at issue
and get a wider view of a learner’s performance alpitities. In addition, according to
Lew et al. (2010: 138), difficulties and limitatierhave repeatedly been reported
considering peer assessment, as students seem peeseassessment as unreliable and
unfair in several studies in higher education (Bgchy, Segers, and Sluijsmans 1999;
Lew and Schmidt 2006; McDowell 1995).

In Lew’s et al. (2010: 142) findings, where thetmapants were 3588 students in their
first year of studies at a polytechnic in Singapadiee correlations between self-
assessment and peer assessment scores seemdbdyefdn high-achieving students as
compared to low-achieving students. The overaltatations between the scores given
by students and their peers, and the self-assesst@mes and tutor-given grades point
out weak to moderate accuracy in the ability té-astess. (Lew et al. 2010: 151) These
findings indicate that students who were judgedeslemically more competent were
able to assess themselves with higher accuracprapared to their academically less
competent peers. However, Matsuno (2009: 75) hasradictory findings on this. In
his study 91 students and four teachers took panviestigating how peer assessments
and self-assessments worked in comparison withhéFa@assessments in actual
university writing classes. It was found that passessors did not give as harsh
assessments as teachers did, and they were cohgsieugh to grade others. Then
again, they rated high-achievers lower and vicesaén writing. This was independent
of their own abilities and thus it does not suppb# idea that high-achievers tend to
rate severely and low-achievers leniently. Howevarpst peer-assessors were
seemingly consistent and produced fewer bias ictierzs than self- and teacher-

aSSessors.
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3.3 Self-assessment used for grading purposes

There is the question of whether to use the gotsults of self-assessment for grading
purposes or not. It is important to be very clebow its purpose, whether self-
assessment is primarily used for learning, for igmdr for both (Boud 1995: 47)
According to Boud (1986: 26), there is insufficieasearch done on this matter in real
settings. When talking about grading, | have disedsit within two topics below: the

use of self-assessment in grading in general amtksts marking themselves.

3.3.1 Self-assessment used for grading purposes in genkra

In addition to using self-assessment to develomieg, it is possible to use it for final
grading purposes. This can be a very controvensater, as one has to decide whether
to use self-assessment in grading or only as aitgartool, since both possibilities
might include some flaws (Boud 1995: 167). Therefone needs to consider several

factors, discussed below, when self-assessmera fas in grading.

When it comes to using self-assessment as a wksawfing without further benefits in
grading, students tend to be less eager to work arly topic which does not have a
profitable extrinsic reward. In these circumstanes®n if students could see the value
in the self-assessment exercise at hand, someepnf tdan be reluctant to take part in
self-assessment practices if they do not see anpaloassessment purposes in it.
Moreover, tasks which are not graded at all seebettveated less seriously by students
than tasks from which they get some form of gradingstly from their teacher. (Boud
1995: 168) Thus self-assessment can have someokinae in grading. However, a
single course grade affected by self-assessmestmuehave a significant influence in
general, when there are other factors affectingttegall grade. (Huhta 2003: 21)

It seems that using self-assessment clearly fatiggapurposes is not highly valued, as
self-assessment as a significant part of final ggacbuld turn students’ attention away

from the quality of their work and how to improvhietr skills, and make them
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concentrate more on their grade itself. Due to, thigs possible that students would
compromise their honesty — in other words, ratenedves higher than their real skills
would be - and not focus properly on learning ft§@indrade and Du 2007: 172).
However, one should remember that, for instandéeseeem can affect the results of
self-assessment and students in diverge learnagestcan have the tendency to rate
themselves “wrongly” — whether too high or too lowo, and this should not be

confused with the concept of cheating.

3.3.2 Students marking themselves

Another way of looking at self-assessment in grgdinto give students the possibility
of marking themselves and using these in the adtading. There are benefits to it,
such as the potential for saving staff time andrgnen marking. (Boud 1995: 168)
However, in addition to the possible benefits, ¢hesin be flaws and other factors to be

taken into account. All three considerations asewsed below.

First of all, Boud (1995: 174) gives criteria fohan student marked self-assessment for
general grading purposes is legitimate. Accordmbiin, there needs to be a high-trust,
high-integrity learning environment for studentshovneed to be rewarded with
marking. These marks have to be moderated by steaifiat deviations from these need
to be justified clearly. Blind peer marking shobld used as a method of checking and
random staff marking should be used as a way toensake of the correctness of self-
assessment. In addition to this, effort should>m#ueled as a criterion, since it does not

provide any actual information about one’s skills.

In order for students to mark themselves in waygliare accepted by their teacher
and could even be used straightforwardly in theadgqg, there needs to be marker
reliability. One cannot assume that students knevorehand what to do and how to
assess themselves. To improve marker reliabilitgre needs to be explicit and shared
criteria established for satisfactory and unsatisig performance. In addition, students

have to prove that they can be reliable asses$dreio own work and skills, and this
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could be done through adequate practicing. Oneorfacbntributing to the lack of
needed reliability is that students might have ss lerell developed sense of criteria
compared to staff. These criteria should be useeveduate students’ work and they
might find it difficult to interpret the providedriteria effectively. (Boud 1995: 170-
173)

According to Boud (1995: 167), if self-generatedrksaare to be used as a part of
officially recorded assessments, it has to be detnated that learners can produce
acceptable marks to teachers. He continues thamallyr this has meant ones where
there is a high probability that self-generatedksare similar to staff-given marks for
the given assignment. There is a number of liteeataporting empirical studies on the
topic of self-generated marks compared to thoseéeathers, if one is interested in
comparing the accuracy of the given grade by ahtraor a learner. (Lew et al. 2010:
137)

Another way to encourage students to be serioustadssessing themselves, and to
check the consistency of markings, is to randorhbck their papers. (Boud 1995: 171)
Therefore the possibility of cheating can be desmda If students are not able to
produce acceptable marks for themselves, self-ss®ed should be kept only as a
learning tool and a developable skill, or its pdéigdrbias and misrepresentation should
be recognized in grading. (Boud 1995: 167) This Wy possibility of wrongfully

given marks in formal records could decrease.

3.3.3 Problems with using self-assessment for grading

However, there can be several problems when talkkbgut student-marked self-
assessment for grading purposes. One of the mé#ioutties in most cases is that
students have not often had very much exercise pmortunity to develop their
assessment skills. (Boud 1995: 173) Boud (1995) hEntions that it is possible that
the problem might not be students’ inadequacy sessing, as it could be that learners

might have difficulty with giving adequately unbémsopinions on their own work. In
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addition, there are often doubts concerning sedéssment, as a learner cannot always

predict how s/he would manage in new situationgth@s previous grades.

If the results of students and of external assedi$f@r from each other, which can be
guite common, external assessing is seemed toagimere realistic view of student’s
skills, since there is the possibility of overrgtior underrating oneself among students
(Huhta 2003: 29). There have been some differecomsidering the topic, as Boud and
Falchikov (1995: 159) say that in most studies ettijiven marks often agree with
staff marks. However, it should be noted that stdearks cannot usually be used
straightforwardly without any further checking aher actions, since they tend not to
be consistent enough with staff marks for the sasggnment (Boud, 1995: 169;
Tuominen 2010: 29). The inconsistency of staff rsaakhd student marks has been
noticed by Huhta too (2003: 30).

In addition, students can achieve more realistit \ariant assessing skills by getting
proper feedback from a number of participants assggheir skills, as learners often
reflect their skills on others. However, in thissea there is the possibility that
participants can understand the concept of langskdks differently, and thus the

gotten assessing results can differ too. (Huhté8280-32)

In the answers of the present study the majoritippics discussed in Chapters 2 and 3
were clearly noticeable. The most important areésself-assessment were its

introduction to students, as it was depicted asnigaga significant influence on later

learning, as discussed in Chapter 2.3. In additioe,various factors that can have an
effect on self-assessment, such as peers, motivatio understanding the level of one’s
skills were notified in the present study. The rofea teacher was discussed in the
previous studies as it was seen as quite a signifitactor to the way how students
perceived self-assessment. This was notified inptiesent study too. Moreover, using
self-assessment as a part of grading was discusdedgth, as it was seen as a highly
influential matter, for instance, for one’s motieat in the previous and the present

study.
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4 THE PRESENT STUDY

4.1 The participants

The participants in this study were two differengeagroups: 9 graders in
comprehensive school (15-16 years old, N= 36) a’ﬂcgmders in upper secondary
school (18-19 years old, N= 59) in Jyvaskyla an@pia. The data was collected from
two different classes from each age group, makmg in total four different learning
groups. In addition, their teachers filled in a sfiennaire. All groups had different
teachers in order to give a variety of viewpoifits.sum up, there were 95 students and
four teachers as participants in total. The data wa@lected in December 2011 and
January 2012.

These target groups were chosen since they gavariety of perspectives on the
familiarity and use of self-assessment. Most of@fgraders in comprehensive school
and the % graders in upper secondary school are finishieq $tudies in their present
schools during this school year, and thereforecareanalyse the differences in the use
and familiarity of self-assessment between thesegrgups. As discussed in Chapter
2.3, self-assessment should be introduced to stsidetheir first years of school. Thus
one can assume that th® @raders and theé®graders should already have familiarized
themselves at least to some amount with the tdpiaddition, one can presume that the
students in each target group should have hadast @ some extent quite similar
learning backgrounds, since due to the Finnish alckgstem they have had the same

school levels and subjects on most parts.

4.2 Methods of data gathering and analysis

Before filling in the questionnaire, the studentsrevgiven a brief explanation of self-
assessment and its different forms, such as opéedenor multiple choice

guestionnaires. This way the students got to fanié themselves with the upcoming
topic and understand the concept a little bit muetore the actual questionnaire. The

guestionnaire for the students considered theiniops on and experiences with the
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concept of self-assessment in learning English.réfbee, the questionnaire did
not concentrate on their language skills but ratretheirskills in assessment and the
concept of self-assessment itsélf addition, another questionnaire was givenh® t
teachers in order to get their opinions that cae gi different point of view to the topic,
since teachers are the authorities that are redpentr introducing and guiding

students in self-assessment.

| chose a questionnaire as a study method, sirmeiitl be used for both qualitative and
quantitative studies, and it did not have to ineluidiht or wrong answers. A test would
not have been an adequate method for the preseht, dds it is possible to measure
one’s skills in certain areas of language use lotitome’s skills and attitudes towards
filling in a self-assessment and the various aspetevaluating oneself. In addition, a
test would measure how good someone is at sometlaing this study did not
concentrate on one’s abilities on a certain task, ifistance (Dornyei 2010: 4). In
addition, a questionnaire can contain questionirdewith their attitudes towards self-
assessment. Since the questionnaire was for aesrgadiup of participants, it contained
both multiple-choice questions and open questiblwsvever, it concentrated more on
open questions, since this way one could get aata@apight into the opinions given by
the teachers and the students. Thus the study wesgunalitative. If the study had been
more guantitative, the concentration would havenbe®re on the amount of certain
answers on certain questions. However, in the ptegady | found important that the
students and the teachers had to explain what &fndttitudes and opinions self-
assessment evolved and the reasons behind thexddition, it was a case study, since
it did not tend to represent all the students inldfid, and one could not have
generalized the answers to hold good for everyoiteirwthe same age or learning
level. (Alanen 2011: 146-148)

In the multiple-choice questions the students vggven a number of possible answers,
from which (s)he had to choose the best one toritbesbis/her feelings or opinions.

Therefore the arrangement of questions was imporfdren again, in the open-ended
guestions the students got to deepen their opirdaodsto give a more personal insight
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to the given answers. However, the open- ended iquestvere to be simple and
short enough for the students to maintain theeregt on the topic. (Alanen 2011: 150-
151)

After collecting the data, the results were analybg grouping the answers by their
themes and by the age-group of the students. Tl poénts to pay attention to in the
results were the similarities and differences betwthe students within one age-group.
From the results one could get a more general wwewhow the concept of self-
assessment was used and seen within a certainrage-dn addition, the variable
aspects and similarities in the answers were aedlgstween the"dgraders and the®3
graders in upper secondary-school. This way onddcsee whether the experiences
with and the opinions on self-assessment could waryaried between the different
learning groups. Thus grouping was an importamgeets Moreover, there were
questions in the students’ questionnaire, as ome se& in Appendix, and in the
teachers’ questionnaire, in Appendix B, which bodim be seen in Chapter 7, including
comparable answers, from which one could see whi#tkeaesults between the teachers
and their students had consistency or did they differing opinions when it comes to,
for instance, introducing self-assessment or its as a part of grading. This topic is

more discussed in Chapter 5.5.

One possibility could have been to use an intenasva part of the study. In this case
there would have been a small number of studefdsted from the main study groups
to answer to more detailed questions about thetiguesire or the concept of self-
assessment. However, | did not find this necessange the present study is not as
micro-levelled one as it could have been if it ilveal an interview as a method of
study. My goal in this study was to find consistetetween the answers at least to
some extent and the greatest variables, and latithelieve that getting a few separate
interviews would have helped the study towards dlviection. Moreover, the problem
with interviews could have been that the particgpaneeded to be voluntary, and the
9" graders in comprehensive school and fAg&ders in upper secondary-school could
have been unwilling to participate without any goedard (Dufva 2011: 142), which |

could not offer them.
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5 THE VIEWS OF STUDENTS AND TEACHERS ON SELF-
ASSESSMENT

Since there were several parts to the study, it wgmrtant that the findings were

divided into separate sections by their topics drictv they concentrated. From the
results one could notice if there were any sigaiiic variations in the use of and

opinions towards self-assessment among the santegageps. Another separation was
done between the answers given by the studentpperusecondary school and in
comprehensive school. Thus the study had two @iffiemajor groups, one consisting of
the 9" graders and the other of thé® 3yraders. First of all, the present study
concentrated on the varieties and similarities agneach age-group. Secondly, the
answers between the two different age groups wargared to see whether there were
significant varieties or consistency in their resul

The last section concentrated on how the answersngby certain groups were

comparable to the ones given by their teachersther words, whether the students
saw, for instance, the concept of self-assessntsnise and how it was presented to
them in the same way as their teacher, or if thene significant differences to it. Some
of these results were analysed without comparigsothé ones with their students,

whether individually or compared with their asstesa
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5.1 The familiarity of the concept of self-assessment

Table 1. The familiarity of self-assessment from eker English courses

YES NO NO ANSWER
9th graders 35 1 -
3rd graders 56 3 -

As discussed in Chapter 2.3, self-assessment sheulitroduced to students already in
lower grades, as it is depicted as having a sicanifi influence on how students perceive
self-assessment and use it in their future studiesording to the results in the present
study, the participants have used self-assessmeéorteband seemed to be quite familiar
with it. From the answers in Table 1 one coulde®that there was a significantly high
consensus on the question of knowing the concepetifassessment already from
earlier English courses in both groups. Only oHeggader out of 36 and threé”3

graders out of 59 mentioned that the concept dfasslessment was not familiar from

the earlier courses. One student out of both grdighaot answer.

However, when asked if their present teacher hasdoced the concept of self-
assessment to the students, covered in Table 2ankeers were more divided,
especially among the®3graders in upper secondary school. Among thgraders 29
students out of 36 answered that their teacheirteatiuced self-assessment. However,
six students did not feel the same way and oneestudid not answer the question.
Since the 9 graders have had their present teachers througheutomprehensive

school, one could have assumed that the answellsl Wwaue been even more uniform.
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Table 2. The introduction of self- assessment by th@esent teacher.
YES NO NO ANSWER
9th graders 29 6 1
3rd graders 23 35 1

As the answers varied greatly among tfegBaders, the results from the two same-aged
groups were taken apart from each other. Among3fiegraders in one group 15
students out of 31 felt that their teacher haduhiced self-assessment to them, whereas
15 declined this, as one student did not answethdrother group 8 students out of 28
mentioned their teacher to have introduced thectogs instead 20 students felt the
opposite. Thus in total only 23 students out of iB9pther words less than a half of
them, felt that their present teacher had introduself-assessment to them, and 35
students answered the opposite. Thus the posgilmfitintroduction gained highly
controversial answers, as the opinions divided thxacto half in one group and the
majority of the students in the other group ansdaeregatively. However, one has to
notify that, as mentioned in Chapter 2.3, the cphoé self-assessment would be better
to introduce at the beginning of the course, arndanohe end, as otherwise it could be
difficult for learners to change their attitudestthave formed already in the beginning
of the course and their way of working towards nanmg their own learning in a
different way. In addition, it would help the stunde to know what is expected of them
already from the start (Boud 1986: 13-14). Thus simguld notice that there had been a
few weeks off due to Christmas, and therefore ther@ been quite a while from the

beginning of the course at hand, which might hdfected the results.
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5.2 The various aspects of self- assessment

Some of the questions concentrated on the studepiisions towards and experiences
in self-assessment. Self-assessment was mostlytsdeve various beneficial aspects,
as the majority in both groups saw self-assessesp#cially as a way of noticing one’s

strengths and weaknesses, as seen in Table 3.

Table 3. Self-assessment as a way of noticing onsteengths and weaknesses

YES NO NO ANSWER
9th graders 27 8 1
3rd graders 48 9 2

As one can see from Table 3, 27 students of ?hgraders and 48 students of tHé 3
graders felt that self-assessment had helped theheir studies, and only 8 students in
comprehensive school and 9 students in upper saopisdhool said that they had not

noticed the beneficial features. In total 3 studetd not answer the question.

Table 4. The opinions on whether self-assessmentositd be more used in English

courses or not

YES NO NO ANSWER
9th graders 6 28 2
3rd graders 12 46 1

Although self-assessment was seen to point outsthengths and weaknesses of
students, it was not recommended to be used morenglish courses among the
students, as can be seen in Table 4. Only 6 stsidentof 36 ¥ graders and 12 out of

59 3¢ graders thought that self-assessment should ki msee often during courses.
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Thus the number of those who did not see the neetbtmore self-assessments was
four times greater among thd” @raders, as 28 students answered negatively. The
number among the3graders in upper secondary school was almost awy tirmes

greater. Two 9 graders and oné®3yrader did not answer the question.

The topic of various aspects of self-assessmentlangdtudents’ experiences with and
opinions towards it are more discussed in the Wahg chapters. Due to the wide scale
of subjects to be covered, the topic was sepatattddee different parts, and in the first
section, in Chapter 5.2.1, the various aspectelbfassessment in general were asked.
In the second section, in Chapter 5.2.2, the patdoenefits that the students had had
with self-assessment were asked. The third pargp@hn 5.2.3, concentrated on the
general experiences with self-assessment, whereairid see whether the students had

more positive or negative experienced.

5.2.1 The possible positive and negative aspects in geaér

When it came to the possible positive and negatigtes of self-assessmeantgeneral

that the students could think of, the results wgrge blank especially among th& 9
graders. As many as 12 students out of 36 founkimgptvorth mentioning or could not
think of any possible positive or negative aspektsaddition, three students did not
answer the question at all. The number among 'thgraders was not as remarkable as
among the 9 graders. However, six students out of 59g8aders and 9 out of 38"9
graders did not finéiny negative aspecte self-assessment. Then again, 13 students of
the 3 graders left the space empty.

Among the & and the % graders, one of the greatest positive featuresedf
assessment was said to be the possibility fortideat to see where they had areas of
improvement. This result could be found in 36 amsvaamong therﬁgraders and in 9
of the 9" graders. This way the students got the possiHiitgonsciously concentrate
on the areas of development. Notable was thatttltests concentrated highly on their

found weaknesses and not on their strengths.
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In addition, self-assessment was seen to have tssikplity to raise their self-
esteem and to give more motivation to study anytbarder next time, as can be seen
in Example 1. This was seen to hold good espeaontgn the results were positive for
the students, or in other words, when the studewsi evaluations were on the same
level with their teacher’s. Moreover, one couldrifeaew aspects about themselves and
about their learning methods via self-assessmahtuaa them in their future studies. It

was even mentioned that self-assessment was conpanagiving feedback to oneself.

Example 1. Huomaa asiat, jotka osaa ja itseluotsakasvaa, motivaatio voi
kasvaa ja kynnys esim. puhumiseen voi laueta, kiomaa osaavansa esim.
kielioppiasiat hyvin

One can notice the areas in which one is good @tself-esteem rises, the
motivation can rise too and one can, for instaspeak more easily when one
notices that one knows, for example, the grammaicsowvell.

Three students out of 36 among teg®aders mentioned their teacher as an important
factor to their self-assessments, as they answiegositive aspect to be that their
teacher could see their answers. One of the ttaieetlsat from their self-assessments
the teacher could see what the students know amtireent and in which areas they
need more help. This would require that the teachaw the self-assessments done by
their students, which is not always the case. biiteah, it was mentioned that in large
groups one could get their voices heard throughasslessment. In general, when the
positive features were found, they were quite esiten as can be seen from Example 2
and Example 3. In the latter one, the student esipbd that one can learn to
independently evaluate oneself and not only basedtat it is expected of them at the

moment in a certain course.

Example 2. Ymmartdd omat rajansa ja oppimiskeingoia saa hyviakin
tuloksia. Itsearvioinnilla voi kehittdd itselleerugia tavoitteita ja haastaa
itsedén yha uudestaan.

One realizes one’s own limits and learning methadth which one can
accomplish even good results. With self-assessorantan create new goals
and challenge oneself all over again.

Example 3. Suhteuttaa oman arvion opettajan arvjagoystyy miettimaan
kohtia, joissa on hyvéa ja missa parantamista. disedlttamatta vaadi niita
asioita, mita opettaja vaatii.

49



One can realistically compare one’'s own evaluatisith the teacher’s

evaluation and can contemplate the points, wheee isngood and where

improvement is needed. One does not necessariljrestiie same matters as

the teacher.
As negative sides to self-assessment was mentibeeplossibility that the students did
not have a realistic view of their skills, and abthus evaluate themselves either too
low or too high. As discussed in Chapter 2.5.4,dtagje of learning skills affects how
learners evaluate themselves. Boud (1986: 3) mentioat learners in earlier years of
their studies have the tendency to overrate themsgelhereas more advanced students
tend to slightly underrate themselves, since thayeha more realistic view of their
actual skills. However, slightly surprisingly, t8& graders mentioned the problem to be
more due to overrating their own skills. AccordiegBoud, they should be more likely

to underestimate their knowledge and skills rathan to overrate them.

Another negative aspect of self-assessment wasttddaes not cover all the areas of
language that are important when evaluating onleltsssThus one could get a very
limited view, and possibly even a false one, ofrtheowledge and skills. This again
could lower their self-esteem and motivation todgtumore. In addition, it was
mentioned that it is quite difficult for the studeno evaluate themselves in general and
it can be stressful, even depressing, as the didesre not accustomed to
complimenting themselves. In addition to complinsenbne of the "8 graders
mentioned that it is difficult to describe one’sliskand to evaluate them, if one is not
completely sure about them. The possibility of eatihg oneself incorrectly was seen
as a problem, especially among thé @aders, as it seemed to be difficult for the
students to give completely unbiased answers, wiiefa though as important, as can

be seen in Example 3.

Example 3. Omaa oppimista on hankala arvioida meitomasti, itsensa
kehuminen on vaikeaa.

It is awkward to evaluate one’s own learning in @mbiased way, it is
difficult to praise oneself.

Another problem was that, according to"a@ader, the teacher can take the answers

“in a wrong way” if a student answers humorouslyhe questions. In this situation the
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true meaning of the evaluation would not come acimghe answers and could give
wrongful interpretations on the students’ true Iskiand opinions. A '® grader
mentioned that self-assessment could affect tochrttue teacher’s opinion and thus the
final grade too. Two "3 graders said that the whole grading system inaRohl where
self-assessment can be used as a part of grasibgsed on wrong values. According to
them, the grading bases only on written exercises thus oral skills, which were
mentioned to be their area of strength, did notehas much value as needed. In
addition, it was mentioned that one should condidemeeded courage for a successful
communication as a factor to be evaluated. Howeiteis not covered in self-

assessments.

Quite a surprising reason for doubting the usefisnef self-assessment among tfe 9
graders was that it was always done in Finnish. Bdaxekground literature used in the
present study did not provide any viewpoints topbssible problems created by using
students’ native language. In addition, self-assess was seen to take too much time
and this happened at the expense of “actual” tegchiccording to the students.

5.2.2 The personal benefits of self-assessment for thaidents

Another question of the possible benefits of sefessment to the students concentrated
more specifically on théndividual experienceshat the students had had. Therefore
some of the answers were comparable to the prewonswers, which concentrated on

the possible positive and negative features ofesdessmemh general
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Table 5. The personal experiences of the students no the benefits of self-

assessment
POSITIVE NEGATIVE NO ANSWER
9th graders 22 11 3
3rd graders 43 15 1

When it came to the personal benefits of self-assent, most of the students in both
groups understood the benefits that self-assessooed offer and had had them, as
can be seen in Table 5, as 22 @aders out of 36 and 43%3yraders out of 59
mentioned that they had found even remarkable benfebm self-assessments. The
question of the beneficial sides of self-assessmeas slightly more controversial
among the 9 graders than among th& graders. However, most of the students in both
groups did find self-assessment to be useful femselves and considered it to have a

number of beneficial aspects for their learning dedelopment.

These aspects included the possibility to see osie&ngths and weaknesses, which
were mentioned in Chapter 5.2.1 too, and espediadlyareas in which one could need
more improvement. The concept of possible developmas most often mentioned in

the answers, as 13"Qraders and 28 3graders mentioned it as one of the most
important factors that self-assessment could peowtlith self-assessment the students
in both groups were able to set realistic goalstfmmselves, especially when self-

assessment was done at the beginning of a courdetoasee what they had already
achieved, especially at the end of a course. Intiadd self-assessment had been a
motivational factor, as with its positive resulthad encouraged the students to study

and learn more.

Particularly it was mentioned that self-assessrheiyied the students to see what they
needed to do mor@ greater amount than to notice what they aecbmplished so far.
Among the ¥ graders as many as 25 students mentioned thaasssssment helped

them especially to notice the areas in which thegded to improve their skills, such as
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in listening or speaking.Thus one could get the feeling that the studentaight
that they should know more and were not satistetthé amount of knowledge they had

for the moment being. This kind of realization ¢enseen in Example 4.

Example 4. Olen tiedostanut, missd minulla on paetavaa ja jo pelkan
itsearvioinnin tayttiminen selkeyttdd omaa osaanstydskentelya

I have become aware of the areas | need to impencealready the filling of
self-assessment clarifies one’s own know-how anckwo
Another even surprising factor was that self-asaegs was seen as a profitable route of

giving feedback to the teacher and making one’sevbieard, as in Examples 5 and 6.

Example 5. Olen saanut omat mielipiteeni esillenegpuhumisen suhteen.
Suurissa ryhmissd opettaja ehtii keskittyd enimméks kirjallisiin
suorituksiin, joten itsearvioinnin avulla voi "persida” itsedédn paremmin.

| have had the possibility to give my own opinioasnsidering, for instance,
my speaking skills. In large group the teachertitas to concentrate mostly
on written skills, and thus via self-assessment care “personify” oneself
better.

Example 6. Silloin helpoiten tiedostaa omat vahwiyd heikkoudet. Usein
my6s samassa yhteydessa voi antaa opettajille tpétlaya tulla oppilaana
kuulluksi.

Then one can easily be conscious of one’'s own gitnenand weaknesses.

One can often give feedback to teachers and bebearel as a student too.
The role of the teacher was further mentioned, res lzenefit of self-assessment had
been that the students were be able to show tkitg and development to their teacher

via self-assessment, as seen in Example 7.

Example 7 Opettaja saa kasityksen siitd mité ijs¢teden opiskelusta ja
kuinka motivoitunut olen. Se voi mygs vaikuttaadttevasti arvosanaan.

The teacher gets the idea of what | think aboutlystig myself and how
motivated | am. It can also have a positive eftecthe grade.

In addition to the possibility to give feedback tiaeir teacher, the teacher-given
feedback, given alongside their own evaluation, s&en as a significant factor among
the " graders and the®graders, as it could help the students to conaentin their

53



areas of weaknesses and to develop them. Howewer,38 grader mentioned that
self-assessment was beneficial, because itpgesonalandprivate feedback to oneself
where one knows one’s own skills the best and ditd mreed to please anyone. As
instead, another student considered their teaahebet more beneficial than self-

assessment for their learning, as seen in Example 8

Example 8 Mielestani opettajan palaute on itseamiahyodyllisempaa
I think that the feedback given by the teacher asevuseful

Although self-assessment was mainly seen to hawe extensive benefits, there were a
number of negative reactions to self-assessmentirtcaddition to the one seen in
Example 8, as 11"™graders out of 36 students and 1% @aders out of 59 students
were suspicious towards the benefits of self-assessand had not experienced them
themselves. The assessments were considered todbeting, as they were to be done
several times especially during upper secondargdclwhich had a negative effect on
the students’ motivation as they did not feel thaly were learning anything new. One
student mentioned that she did not find self-assess useful to herself, as it was done
only at the end of a course. This answer suppbetsdea that self-assessment should be
used already at the beginning of a course, aswiberstudents would not be able to
change their learning methods or concentrate omatbas that needed improvement the
most, as discussed in Chapter 2.3. 10 of thgraders and 14 of thé*3yraders did not
consider self-assessment to provide any personadfite to them, as can be seen in
Example 9. One"8grader did not feel that self-assessment was tesbd for their own
learning and understanding, as more for the teathiesee, and gave quite harsh

evaluation on the use of self-assessment, giv&xample 10.

Example 9. Ei mitddn. En ymmarrad mita hyotya sidsi olla.
Nothing. | do not understand what benefits it cchdge

Example 10. ei mitdén, se on vaan turhaa opettajmbeskelua, jotta sais
paremman arvosanan, mutta ei niilla omilla arvieita niinkdan
loppujenlopuksi ole mitdan vaikutusta.

Nothing, it is only pointless brown-nosing in orderget a better grade, but
in the end the assessments do not really makdeaeaite.
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Only one & grader and four'®graders did not answer the question.

5.2.3 Students’ personal experiences with self-assessment

Table 6. Experiences that the students have had \uiself-assessment

POSITIVE NEGATIVE |NO ANSWER

9th graders 17 12 12

3rd graders 28 16 20

One has to notice in these results that some oftidents mentioned to have both
negative and positive experiences with self-assessnand thus the total number of
answers was greater in Table 6 compared to thealaatnount of students in each
group. In addition, one should not assume that wihenstudents answered to have
negative or positive experiences with self-assesgnieey haveonly had this one kind
of experiences. Thus one should consider the esesmiore with what kind of

experiences the students personally have withessiéssment in general.

The difficulty of evaluating oneself was mentiongsl a negative personal experience,
which was discussed in Chapter 5.2.1 too, as shovwxample 11, especially if one
had to give a certain grade to oneself. It wasegetintradictory that a"9grader said
that there were too many self-assessments to be diarng the school year and each
one of them contained too many questions to be emslv However, another student
from the same group mentioned that she had ha@ qufew experiences with self-
assessment, since they did them quite seldom. Angtioblem was said to be that self-
assessments were too similar. Thus the studenld se their interest easily after two
or three similar self-assessments and not find wsgful and new areas of language

learning skills to be evaluated and/or improved.
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Example 11. Minulla on ollut positivisia  kokemulsi vaikka
valilla itsearvioinnit ovat ikdvia kun ei haluaigain kehua mutta kaikki on
mennyt niin hyvin, ettei ole mitdan huonoa.

I have had only positive experiences, althoughesssents are at times

troublesome self, since one would not always onBntvto compliment

oneself, but everything has gone so well that tierothing negative to be

mentioned.
One 3 grader answered that it was at times frustratingvaluate oneself, if the results
were not then used as a part of the final gradkmpther student mentioned frustration
too, but due to their over simplicity. Thus, acéogdto her, the results had not given

any additional information that could be benefit@her.

In total 11 students mentioned their teachers partof their experiences with self-
assessment. A positive experience was that thair exaluation had been on the same
level as the ones given by their teachers, or &eatter. Thus the students had noticed
that they could identify their own skills and evatiel themselves quite realistically when
compared to their teacher. In addition, the stusléeit that they had the possibility to
affect their grades and give their own opinion leirt learning to their teacher through

self-assessment.

5.3 The sources on which the students base their ownauation

In self-assessment it is important to recognizebdmEs on what students have evaluated
themselves, as this could affect greatly the wawlich they see their own skills and
knowledge. In the present study it was asked wdabfs affected the way in which the

students based their evaluation of their strengtitsweaknesses in the target language.

The results from the"3graders contained two major areas of factors tifigtheir own
evaluation. These areas were the experiences adthdek given by their teacher and
the various kinds of exercises and exams they magthool life, which were the most
important sources of evaluation, and the commuioicagnd support gotten from
outside school. 14 studenssnong the % gradersmentioned that their experiences

outside school offered very significant basis foeit self-evaluation, at times even
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better than the ones in school. Instead, only ortadest among the "0 graders
answered her family as a source of informationfiwther self-evaluation. Otherwise
none of the § graders mentioned any possible connections or carimation outside

school that could have affected their own evalumatio

Most of the students in upper secondary school arethat they got information
about their skills based mostly on their gradegiGstudents out of 59 answered grades
as one of their ways of evaluating themselves. Agnthre 9" graders, 21 out of 36
answered their grades as a base for evaluatiors ey majority of students in both
groups believed their skills to be on the levelimch their teachers evaluated them and
did not question this evaluatioim this case, there is the possible problem that th
students do not see the variety of their skillsselsool exams often concentrate on a
certain area of skills and knowledge, and do nolutke every area of skills that the
students have or neeth addition, five 3 graders and two"™graders said that they

based their own evaluation on comparison betweein ¢larlier and present grades.

However, two 3 graders out of 59 did not believe that their gsaglene could provide

the correct information on their skills, as candeen in Example 12. One student felt
that his grade was lower than his real skills irglih, and that the grade could not
extend to all areas of knowledge and comprehenssaued when using the language.

None of the 8 graders mentioned to question the grades thaihéza had given them.

Example 12. Yllamainitut esimerkit ovat mielestéivan toissijaisia, jopa
merkityksettomia seikkoja. Arviointi tapahtuu tolikssa tilanteissa, kun
englantia tarvitaan! (esim. tybhaastattelu, sosiaal kanssakaynti,
valituskirjelma...> kaikki englanniksi)

The above-mentioned factors [comparing with a gesssult, teacher-given

feedback, grades and so on] are completely irrateveven insignificant

factors. Assessment happens in real situationsnJ#mglish is needed! (For

instance job interview, social interaction, lettércomplaint...~> all done in

English)
Another significant way of evaluation was the congmn done between peers. This
was done while working with a partner during a ¢éessind especially by comparing
one’s grade with a peer's grade. It seemed thatesstndents had a form of

competitiveness among them, as fifegdaders and 9 of thé®3yraders mentioned that
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they graded their own learning and overall skills English based on their peer’s
results, as can be seen in Example 13. In geneoalever, it was important for the
studentgo be able to understarghdto be understooth English. Nevertheless, on&' 3

grader mentioned that one should not only base #gkéls on comparison with peers,

since it does not provide a truthful image of orsKsls.

Example 13. Kavereiden suoritukset, koenumerotuluggmmartaminen ja
se, ettd minun puheestani saadaan selvaa.

Peers’ results, grades, reading comprehensionhatgeople understand my
speech.

Example 14. koenumerot, kaytantd (englanninkiatidtijojen, lehtien, TV-
sarjojen yms. ymmartaminen), kielitaidon puutteitieomioimisella.

Grades, practice (understanding books, magazinégrdgrams and so on),

noticing the flaws in language skills.
As mentioned above, quite surprising was that "{4y@&ders based their level of skills
on how well they could communicate with others, eesgly with foreign people,
whereas no one from thd' @grade mentioned communication with foreign peaslea
method of evaluation. The success of communicatias important in and outside the
classroom especially in personal authentic sitnatidrhe mentioned communication
included listening, writing and oral skills. Howeyespecially one’s speaking skills
were mentioned to be a significant criterion foraleation, whereas four students
mentioned to evaluate their skills more based dttesr exercises and comprehension,
in addition to the exams. This kind of communicatieas not mentioned among tH& 9
graders.

Other interesting finding was that on& grader felt that one should always over-
evaluate oneself. Thus one could not get a worsebeu than the one the teacher
already had in mind, in case their self-assessmaffést grading. Another student
mentioned that the amount of time spent on homew@% an indication of one’s level
of skills in English. In addition, the amount ofat put on the given exercises was seen
as an important factor.
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Eight of the §' graders and one of thé”3yraders answered too vaguely and thus

their answers could not be used.

5.4 Self-assessment used as a part of grading

When it came to the question of whether self-assesswas and/or should be used as a
part of grading or not, the results were quite dige There were three different aspects
to this. The first part considered whether the esiis felt that self-assessmemad
affectedtheir grades in previous courses. Secondly, whesled-evaluationshould
affecttheir grading, no matter what their previous answeere. Lastly it was asked,
whether théeachers should see their self-assessmamt®t, thus having the possibility

that self-assessment could have an effect on ghadtes.

Table 7. Had self-assessment affected the previogiades

YES NO NO ANSWER
9th graders 9 20 7
3rd graders 8 47 4

When asked about self-assessment as a part ofngraaihigh number of students
answered that their previous self-assessments badffected their grades, seen in
Table 7, as 20®graders out of 36 and 47 graders out of 59 denied the use of self-
assessment in grading. Only 9 students of l‘Heglﬁiders and 8 students of th€ 3

graders believed that self-assessment had hadlaerice. 7 students of th&' graders

and 4 of the 8 graders did not answer the question.

Among the 8 graders it was very likely to get a variety of aess, as they have had
quite many teachers, and thus various gradingstylewever, among thé"Qraders
the amount of undecided persons was surprisingrteesextent, as the groups have had

the same teacher for three years. Therefore onlel t@ve expected a more cohesive
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result from them. Moreover, the variation of answean point that there had not
been enough information on the topic of whethef-agdessment have affected the
grades or not.

The question of whether self-assessnamiuld be used as a part of grading gave a
variety of answers from both groups. As two studatiti not answer the question, the
result divided exactly into half among thd' @raders. 17 students felt that self-
assessment should affect their grades, as insteathisiered the opposite. Among the
3 graders the results were clearer, as 43 studentsfdb9 said that self-assessment
should not be used as a part of grading. 15 stad&itl that is should be used as an

affecting factor and only one student did not arrswe

Table 8. The opinion on whether self-assessment sha affect one’s grade or not

YES NO NO ANSWER
9th graders 17 17 2
3rd graders 15 43 1

These results were slightly surprising when comgbare the results of whether the
teachers should see the self-assessments doneibstiidents, which can be seen in
Table 9. 28 students of thd @graders mentioned that their teachers should resie t

assessments, and only 8 students declined thistéBéts did not vary as much among
the 9" graders as among th& §raders, as 32 students of thégdaders answered that
their teachers should see the assessment, ands2&raa the opposite. Si)?d@raders

did not answer the question.
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Table 9. The opinion of students on whether the tehers should see the self-

assessments
YES NO NO ANSWER
9th graders 28 8 -
3rd graders 32 21 6

The results were interesting, since, as discusse@Ghapter 5.2.3, one of the most
significant aspects that self-assessment couldiggovas that the students could point
out their level of knowledge and skills in Englishtheir teacher. Thus they implied that
self-assessment was proper for giving their teaclerview of what the students
themselves thought of their skills and how wellytlslould manage in English in and
outside the classroom. However, if the teacherstbase self-assessments, they could
possibly have an effect on the grading too, andyrescan see from Table 8, 17/36 9
graders and 43/59%graders did not find the possibility of self-asseent used as a

part of grading appealing.

In general, the results from th& graders and the®Bgraders had many similarities,
such as with both of the groups being familiar wtita topic of self-assessment from the
previous courses of English. Both of the groupsugfind that self-assessment was a
profitable way of noticing one’s strengths and wesdses too, and one of the greatest
assets in both groups was that self-assessmerd belp them to notice the areas of
language, in which they needed more improvemenadhition, the 9 graders and the
3 graders had both personally had mostly positiyeesignces with self-assessment.
However, neither of them wanted self-assessmelne tmore often used in their English

courses.

However, there were some differences in the resodisfor instance, when it came to
the question of whether their present teacher himdduced the topic of self-assessment
to them. The majority of thé"ograders answered positively, whereas the majofitiie

3 graders denied this. Another significant differeretween the groups was that the
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results among the "9 graders divided exactly into half, when asked Wwaeself-
assessment should affect grading or not, whereas3thgraders answered more
negatively (43/ 59). In addition, when asked abth& basis on what the students
assessed themselves, 1% @raders mentioned communication with foreignersside
school as an important basis for evaluation, whersdy one student among th& 9

graders mentioned her family as a source of evialuattside school.

5.5 The results from the teachers’ questionnaire

In addition to the questionnaire given to the stusletheir teachers were asked to fill in
one too. A number of the questions in the questoenfor the teachers were
comparable to the questions asked from their stsderhich is done in the following
chapters. From the results one could notice whetiestudents and their teachers saw
the different aspects of self-assessment in aa@imily or not. The comparisons were
done within one group and their teacher, not indgdoth of the same aged-groups. In
addition, there were questions not comparable ¢ostbdent-given-ones, and therefore

these answers were individually looked into.

The answers from the teachers’ questionnaire wgnfisant, as the teachers were seen
as an important factor to self-assessment, asstisdun Chapter 5.2.1. In addition, the
teachers should evaluate themselves too, and temetsults one could see that every
one of the teachers mentioned to assess thems®ivagegular basis. Self-assessment
was seen by the teachers to be a continuous probessy at times more or less
consciously done. In addition, all of them believitht assessing oneself was an
important factor in teaching, as one needed tosadieir teaching methods during the
class from time to time. Three teachers out of foentioned that they went through the
events of the day afterwards and tried to see wihexeneeded to improve the exercises

and the used teaching methods, for instance.

Example 15. Jo opetuksen suunnitteluvaiheessa pohdien jokin asia
kannattaisi opettaa, mikd opetusmetodi sopisi kunkiieliaineksen
kasittelyyn ottaen huomioon oman persoonani, ol tarpeet,
kaytettévissad oleva aika ja luokkatilanne. Jokaigemin jalkeen pohdin
miten suunniteltu opetus onnistui ja mita& olisi katianut tehd& paremmin.
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Even while planning the lesson, | wonder how somiags could be

taught, what teaching methods would fit to eacla aklearning a language

while taking my personality, the needs of the stislethe time at hand and

the classroom situation into account. | ponderradtery lesson the success

of the planned lesson and what should have beem loietter.
One teacher mentioned that one cannot assume tieaicher is ever “ready”, as one
needs to develop one’s skills continuously. Twotloé teachers have had teacher
trainees in their classes, and they both felt thatrainees brought new aspects to their
assessments. However, no one of the teachers medtto fill in a self-assessment, as
they only mentioned about evaluating their teaclstgjes and the lessons in their

heads.

5.5.1 The introduction of self-assessment according to ¢hteachers

As discussed in Chapter 5.1, the students weredaskeether their teachers had
introduced the concept of self-assessment to thermot When it came to the results
gotten from the 9 graders, the answers were highly cohesive. Asaamesee from
Table 2, in Chapter 5.1, only 6 students out ofé36that self-assessment had not been
introduced to them. However, the majority of thadsints felt that their teacher had
introduced the concept. The teachers in both gréelpthe same way, as they answered
to have introduced the topic to their students. réfege one could not find any

significant differences.

However, in the groups of the“3graders, the results were more ambiguous. As
discussed in Chapter 5.1, when it came to the dottbion of self-assessment, both
groups of & graders had very diverse answers, as can be smanTable 2. In both
groups, the majority of the students (35/59) did feel that their teachers had
introduced the concept of self-assessment. Howavéroth groups of theBgraders,
their teachers answered that they had introducdidasgessment to their present
students. Thus the answers given by the teachiesedi significantly from the results

gotten from their students.
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In addition to asking whether the teachers hadodhiced self-assessment to their
students or not, the method of introduction wasedskom them. Quite surprisingly,
three teachers out of four mentioned that thhegdself-assessment especially when they

gave their final exams back to their students asshe seen in Example 16.

Example 16. Joka  kurssin  paatteeksi  opiskelijat tté&git
kurssipalautelomakkeen, jossa heiddn tulee vastaa. sSeuraaviin
kysymyksiin: Kehittyikt kielitaitosi kurssin aikanga jos kehittyi, miten?
Miten mielestasi tydskentelit kurssin aikana? Kaingaljon kaytit aikaa
laksyihin? Milla kielenosaamisen osa-alueella (pumen, kirjoittaminen,
kuunteleminen, kielioppi) koet olevasi vahvimmiilasMinka arvosanan
antaisit itse itsellesi kurssista?

After every course the students fill in a feedb&okm for the course, in

which they need to answer, for instance, the fadlhguquestions: did your

language skills improve during the course, anchéytdid, how? How did

you work during the course in your opinion? How imaiene did you spend

on homework? In which area of language skills (kpgp writing, listening

and grammar) do you feel the strongest? What grexldd you give yourself

for this course?
However, since the teachers mentioned the cases am# the methods in which the
students haveused self-assessment, one cannot interpret cle#inly method of
introduction from the answers. In addition, one cannot notioenfthe given answers
whether the concept of introduction was generailyoduced only at the end of a
course, when the students were asked to fill ielfaassessment, or whether the concept
was introduced in some way at the beginning of arsm but the first time for the

students to use it was at the end of it.

Only one of the teachers mentioned that she hadnieed the reasons why self-
assessment should be done in English courses tstudgnts. These reasons were that,
for instance, via self-assessment the studentsl gmilindividual and personal feedback
on their learning from themselves and they coulé $eeir own strengths and
weaknesses, which was mentioned as one of the egteatlvantages that self-

assessment could provide among tfie@d the *§ graders, as discussed in Chapter 5.2.

Two teachers mentioned that they encouraged thedests to fill in the self-
assessments provided in their textbooks alreadygldhe courses. Other methods of

introduction, in addition to those given in thett®oks, were open-ended questions and
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feedback discussion, for instance. All of the temshmentioned the importance of
goals set by their students. Therefore it was esiphd that self-assessment was used
for the students to see whether they had acconaglifieir own goals or if there were
some areas that needed to be improved. This wasisgertant by the students too, as

discussed in Chapter 5.2.

Two 3¢ graders mentioned, as mentioned in Chapter 5i2.their answers that self-

assessments done at the beginning of an Engligsebelped them to realize their own
weaknesses and this was then used during the og-gourse, as they could pay more
attention to the areas that needed improvementvalé said that it helped their

motivation to try. In addition, when they got ass#dsemselves again at the end of the
course, it could be rewarding for them if they lsadceeded in their goals. If the goals
were not met, it could help to try more in the neatirse. Their teacher had introduced
the concept of self-assessment already at the miegirof the course and encouraged
them to use it during the course too. Thus it helgdd the students with their goals and

achievements.

5.5.2 The teachers’ opinions on students’ self-assessment

The possible benefits and problems of self-assa#singéhe students were discussed in
Chapter 5.2 from the students’ point of view. Irdiéidn, the various features of self-

assessment were asked from the teachers. The grdxmeefit that self-assessment
could offer to the students was that, accordingh® teachers, the students got to
identify their own strengths and weaknesses. Tiselte were the same among the
students. By identifying their skills the studegtg the possibility to concentrate on the

areas that needed to be improved.

One of the teachers mentioned that even teachetd benefit from self-assessments
done by students, as they can support the gradiddnelp teachers to see whether their
students agree with them when it comes to theidegaor if there are any major

inconsistencies. Another benefit was mentioned dothat teachers could get more
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valuable information about their students and thed skills, which can be seen in

Example 17.

Example 17. Kun lukioissa ryhmékoot ovat suuriggttgjan on mahdotonta
huomata kaikkea mita yksittdisen opiskelijan opgjmbsessissa tapahtuu, ja
joskus itsearvioinneista nousee esiin tarkeitéa haia joihin opettaja voi
sitten jatkossa tdman opiskelijan kohdalla kiiri@thuomiota

When the groups are big in upper secondary sclitosl,impossible for the

teacher to notice everything that happens in aleisgudent’s learning

process, and at times important notifications ahscstudents come up in

self-assessments that the teacher can later gatiatt to.
A negative side to self-assessment was that th#estsi can overrate or underrate
themselves. One teacher mentioned that it wasastidifficult to know whether a
student has answered truthfully, as some studeditsal want to admit their low level
of learning. In addition, the students tended tal@ate their skillfor their teacherin
order to improve their grade or to prove how mubbythad learned andot for
themselveswhich was seen as a more important factor ambeddachers. This again

could complicate the grading and the planning airellessons.

Another negative aspect was that self-assessmertecaxhausting for the students if it
was required in every English course. Thus theesttgdcould lose their motivation and
give wrongful answers. A™@grade teacher mentioned that, as she had a diak$ o
graders in upper secondary school to teach tooydbeger students did not seem to
understand the true meaning and value of self-ass®¥, as they did not concentrate
on their answer or results, as self-assessmend givg them more than they tended to
realize. She continued that it seemed that agee@laysignificant role in this matter, as
the 3% graders then again seemed to understand the tsenkfelf-assessment better
than the younger students. In addition, accordinghe same teacher, th& graders

could realistically understand and analyse theiillsskn English and the self-

assessments done by the students were most ofteheosame levels as her own
evaluation. Therefore, she concluded, in orderetobgneficial results and to learn from

the results, the students needed to be mature enoug
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In addition, three teachers mentioned that somehef students tended to evaluate
themselves too hard and not to have a realistie wietheir skills in English. One of the
teachers said that students demanded too muchtfremselves in general. However,
she continued, this did not seem to be the cakerimroup of 8 graders. The teacher
mentioned that among thes& @raders none of the studentsderratedtheir own skills.

However, the possibility of overrating was not mened in the answer.

According to the teachers, there were a numberoskiple reasons for harsh self-
evaluations done by the students. It was mentitim&dthe students might feel that they

were not competent enough in the target languageama be seen in Example 18.

Example 18. Joillakin oppilailla on suhteeton itsekki ja
riittAmattdmyyden tunne.

Some of the students do not base their self-giticcorrectly and they feel

themselves inadequate.
One should notice that the number of negative asmecself-assessment was due to the
various answers given by the teachers. Insteadfalem answered the possibility of
realizing one’s strengths and weaknesses andgetiials for themselves as a beneficial
side to self-assessment. The teachers seemed tseifsessessments regularly and

found them to be highly profitable for their stutken

5.5.3 The possibility of self-assessment being a part gfading

As discussed in Chapter 5.4, most of tH& @aders (43/59) answered that self-
assessment should not be used as a part of gratiingng the 8 graders the result
divided exactly into half (17/36), as two studedid not answer the question. The
results varied among the teachers as well, wheedaskether self-assessment should
affect the grades or not. However, the results wesee negative among the teachers, as
two out of four teachers answered that self-assessshould not be used as a part of
grading. One teacher mentioned that it should amould not, depending on the

situation at hand. Another teacher said thafitaffect, but it does not have to.
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In addition, the teachers were asked about theurdesits’ attitudes towards self-

assessment, if it was used as a part of grading.given answers were quite variable.
One of the teachers answered too vaguely and Isgreircould not be used. In the other
answers it was mentioned that the students coukl galf-assessments more seriously
and be more thoughtful than they were now. Onéeteachers added that one problem
with self-assessment as a part of grading couldhbe the students, especially boys,
could try to get a better number by evaluatingrtikills too high. Thus they would not

evaluate their skills in English realistically.

The possible stress of writing down the “correcaélaation” was mentioned too as a
probable reaction to self-assessment, as the sgidenld try to be too specific with
their answers. One teacher did not mention howattiéudes of the students might
change if self-assessment would affect their gradesvever, she said that the whole
self-assessment, whether it would be used as apgrading or not, could reveal the

attitudes of the students towards English and theses.

If self-assessment was used as a part of gradiegteachers would need to see their
students’ evaluations. This was seen more as diy@$eature among thethggraders
(28/36) and the "3 graders (32/59) too, as discussed in ChapterThree out of four
teachers mentioned that they preferred to see shadents’ self-assessments, as it was
seen as a benefit for the teacher and for the stsid8eeing one’s self-assessment was
seen as a profitable way of giving feedback toghelents and for the teacher to plan
the upcoming lessons better based on the studee&sls. The given feedback was

mentioned to be encouraging but realistic when eged

In addition, it was mentioned that there shouldvbgous kinds of self-assessments,
some of them done only for the students themsetvée seen and others available for
the teachers, as mentioned in Example 19. Thistivayeachers could get information
about their students’ level of learning and abdeirt skills when needed but not give
the students any possible stress and/or dishottesttgould arise if self-assessment was

always used for grading.
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Example 19. Mielestani itsearviointeja voidaan tehdeka
sellaisia jotka ovat vain opiskelijalle itselleejoiliin voi sitten kirjoittaa
arkaluontoisiakin asioita) ettd sellaisia, jotkaettgja katsoo. Koen ettad
oppiminen on kuitenkin sosiaalinen prosessi ja lityna yhteistydssa, joten
se, etté opettaja ndkee itsearvioinnit, on vairtpoeen asia.

| think that there could be self-assessments amytife students themselves
(where they can write topics that are more perdoaat those that the
teachers can see. | feel that learning  is a spotaess and it occurs in co-
operation, and thus it is only positive that thecter sees the self-
assessments.
One teacher did not answer the question of whetherteachers should see their

students’ self-assessments.

To sum up the results, the teachers and the swmded a lot in common in their
answers. Both of them mentioned the similar stiengb self-assessment for the
students, which were the possibility to see onkiltssn different areas of language and
to set future goals for their learning. In additithhe teachers mentioned the benefit that
they could get valuable information about theirdstots through self-assessment.
Among the students, one of the greatest flaws Ibfassessment was that the students
could overrate or underrate themselves. Howevenrding to the teachers the problem
was more that the students did not answer hongstlye questions in self-assessment.
Another significant flaw was that the students thdo evaluate their skills for their
teachers and not for themselves, which did noteséime case of the students getting

realistic and mostly personal information aboutrtban skills.

Although there were some variables among theg@ders in whether their teacher had
introduced the topic of self-assessment to themyéults were mostly positive in both
groups, which were then comparable to the answieendy the teachers. However,
there was a significant inconsistency between éselts from the '8 graders and their
teachers. In addition, both the teachers and tindests mentioned the possibility of
losing one’s motivation and interest towards sefessment if it was done too many
times. Whereas the students mentioned the lossotifation as a result, the teachers
thought that this could lead to wrongful answerseti-assessments. One of the teachers

mentioned the maturity of the students as a redsorunderstanding the possible
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benefits and usage of self-assessment. None ofttltents considered their age

to be a factor in their attitudes towards self-assent.

Probably the greatest consistency in the answeendiy the teachers and the students
was when asked whether self-assessment shoulddoeassa part of grading or not.
Although it was mostly preferred among the studemd the teachers that latter ones
saw the self-assessment done by their studentse #ircould be beneficial for both
parties, the majority of the students and the teecHid not want self-assessment to be
used as a part of grading. Thus, as one can see tfie results, there were some
different opinions on the use and the assignmestlifassessment. However, both the
teachers and the majority of the students couldsefeassessment to have a number of

beneficial sides to it.
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6 DISCUSSION

In this chapter, the main points of the presendystnere summarized. The first aim of
the study was to find similar and variable factbesween the results gotten from the
two same-aged groups among tffeg@aders and the®graders. This comparison was
done to notice whether there were any aspectsanitiygh consensus within the results,
or whether certain topics divided the experiencéh and the attitudes towards self-
assessment among the same-aged groups. The saosomé s to compare the results
gotten from the different age-groups in order tafpavhether there were new variables
among the answers and whether the experiences tiindtles had a consistency or
divergent answers among the two groups. As a #iird the teachers were asked to fill
in a questionnaire in order to analyse whetheati®vers were similar or varied among
the teachers and how the answers from an indivitkedher were comparable to the

ones from her students.

As can be noticed from the findings in the prestudly, the concept of self-assessment
was generally seen as a beneficial factor for legrand for improving one’s skills in
certain areas of language among both groups. Ascanesee in Table 6 in Chapter
5.2.3, most of the students in both age-groups pasitive experiences with self-
assessment, but there were a number of studenthahoegative experiences tod' (9
graders, N= 11/36 and®3raders, N= 15/59). The benefits were mainly trme as in
Andrade and Du’s (2007: 169) findings, mentionecChapter 3.1, where the students
mentioned the improvement in the quality of thearkvand learning, in motivation and
even in their course grades as profitable expeeemdth self-assessment. As discussed
in Chapter 2.1, one should concentrate on the ler#fself-assessment and not see it
as a time-consuming activity or as an assignmeattghows only weaknesses. Instead it
should be seen as an essential part of teachingningdul learning and assessing.
(Schratz et al.2000: 94; Rodriguez-Garcia and WRiB®5: 11;Lepistd 2008: 1).
However, as seen in Chapter 5.2.1, it was menti@mdng the 9 graders that self-
assessment was too time-consuming and thus it wasseen as profitable as the
feedback given by their teacher. In addition, negaexperiences or not being self-

directive enough were affecting factors too (Elsi2®07: 362). Another reason for the
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negative experiences could be that the studentsmdiacbmpletely understood the
reason why they needed to do self-assessments.tfiéyisvere not able to benefit from
it, as the students would have had to understaddcantribute to the process if the
given assessment was used to give some indicatitimeostudents’ levels of learning

and development. (Dann 2002: 2).

The timing and method of introducing self-assessnestudents was considered to be
a significant factor to the successfulness of as#fessment according to various
authors, such as Young (1991, cited in Cram 19688)Boud (1986; 1995), as discussed
in Chapter 3.2. The concept of self-assessmentiaihauintroduced gradually to reduce
learner anxiety and maintain motivation. Thus pfassinegative attitudes could be
decreased already from the beginning. The concépseti-assessment should be
introduced rather early in order for students tonbere able to monitor their own
learning. The results for introducing self-assesgne the students were quite diverse.
All of the teachers mentioned to have introducesl tibpic, as discussed in Chapter
5.5.1. However, as one can see in Table 2 in Cha&pte most of the O graders (N=
29/36) agreed with their teachers, whereas thédtsesere more negative among tHe 3
graders (N= 35/59).

One of the most significant beneficial sides td-asbessment was mentioned to be that
the students got valuable information about the@sent skills and could set future
goals for their learning, as discussed in Chap@&25However, in order to get valuable
information about themselves, the students neealdx thonest and motivated enough
in their answers in order to get realistic resultee topic of students overrating or
underrating themselves was covered more in Chahted, as it was mentioned that
students who are further in their English were amslito be able to evaluate their
knowledge more realistically and critically compate beginners, since they realize the
amount of knowledge they lack on the subject (H2®@3: 32) In addition to the level

of one’s skills, the experience in self-assessmabatld help them to get more realistic

views in judging themselves (Dragemark Oscarsor®R00

Another benefit was the concept of possible devala, as 13 of the™graders and

28 of the & graders mentioned it as one of the most imporfaators that self-
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assessment could provide. However, one should rémethat evaluation based on
scales can be difficult at times and even inaceutate to learners’ difficulties to decide
their true skills based on scales. (Huhta 2003223Thus one can ponder whether the
results pointed out more that th® graders knew the realistic level of their skilleda
knew that they should know more, or that the sttsldrad problems with giving

accurate evaluations on their skills based on scale

The topic of using self-assessment as a part diingaaised quite negative attitudes, as
was discussed in Chapter 5.4. Most of theygaders (N= 20/36) and th& graders (N=
47/59) did not believe that self-assessment haectffl their grades in prior English
courses. When asked about the opinion on whetlieassessmenshouldaffect their
grades, the answers divided exactly into half amitregd" graders (N= 17/36), since
two students did not answer, whereas the results mere negative (N= 43/59) among
the 3¢ graders. However, as discussed in Chapter 3.8lftassessment should have
some kind of role in grading, since tasks whichravegraded at all can be treated less
seriously by students than tasks from which theysgene form of grading (Boud 1995:
168). Nevertheless, using self-assessment clearlygifading purposes is not highly
valued, as this could turn students’ attention a¥vagn the quality of their work and
how to improve their skills. In addition to thishet question of rating oneself
realistically, which was one of the problems off-sslsessment for the teachers, as

discussed in Chapter 5.5.3, could be a possiblegmro

There are several possible suggestions for fuesearch within the topic. One of the
suggestions would be the topic of introducing ssdessment, discussed above, as the
present study did not concentrate on the reasomsdé¢he diverge answers. Another
suggestion could be to study self-assessments dgnkachers, as teachers’ self-
evaluation has gained more importance and increased rapidly since the 1950s.
Now it is a standard part of being a teacher intneokication systems (Nikolic and
Cabaj 2000: 14). The present study focused morehamm he students used self-
assessment and how their attitudes and opinionsl t@uperceived. The teachers were
mostly asked about their attitudes towards sekéssmwent donby their studentsand

not by themselve3hus one could turn the focus on teachers anddatfsassessment is
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used among them, as self-assessment should hawevedme to authority too. If
the value is not noted, teachers, in addition tolesits, can neglect it already from the
beginning, as discussed in Chapter 2.1. (Rodrigsezia and White 2005: 10) In
addition, the basis of evaluation, discussed inp@#a5.3, could be further studied, as
the students in the present study gave a notabige to their peers and grades in this
matter. Especially the influences outside schoohtbin the present study could be the
focus for further research, as among tH& @aders 14/59 students mentioned
communication outside school as a source for their assessment, whereas among the
9" graders only one student out of 36 answered irséinee way. As a conclusion, there
are many options for further studies in self-assesd, and it would be profitable to
study the concept more, as it is included in cutacand is often used regularly in

teaching and learning languages.
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8 APPENDICES

8.1 APPENDIX 1. The questionnaire for the students

Talla kyselylla tarkastellaan itsearvioinnin tuntesta ja hyddyntamistéd opetuksessa
englannin  oppitunneilla. Kysely tehdaan Jyvaskyléyliopistossa tehtavaa
maisterintutkielmaa varten. Vastaukset kasitelldgonyymisti. Kyselyyn vastaaminen
ei velvoita mihinkaan.

Itsearvioinnilla tarkoitetaan oman oppimisen ja iogptapojen arvioimista.
Itsearvioinnin valineind voivat olla muun muassarekartat, portfoliot ja erilaiset
kyselylomakkeet, jotka  voivat sisaltaa avoimia kysksia  ja/tai
monivalintakysymyksia.

1. Sukupuoli Mies / Nainen

2. Onko kasitétsearviointisinulle tuttu aiemmilta englannin tunneilta?
Kylla / Ei

3. Onko nykyinen englanninopettajasi esitellyt ats&ointia ja sen merkitysta sinulle?
Kylla / Ei

4. Mita hyotya itsearvioinnista sinulle on (oll@)glannin oppimisessa?

5. Milla eri tavoin arvioit omaa englannin oppinaisi? (esim. kaverin suorituksiin
vertaamalla, opettajan antamalla palautteella, loemolla jne.)

6. Pitaako itsearviointia kayttaa englannin oppitila enemman?
Kylla / Ei



7. Mita positiivisia vaikutuksia itsearvioinnilla ov olla  englannin
oppimisessa?

8. Mita mahdollisia ongelmia itsearvioinnilla vdlaoenglannin oppimisessa?

9. Millaisia kokemuksia (positiivisia tai negatisi@) sinulla on ollut itsearvioinneista?

10. Uskotko itsearvioinnin auttavan sinua ymmart@mé&ahvuutesi ja heikkoutesi

englannin kielessa? Kylla / En
11. Pitaéko englanninopettajasi ndhda tekemasiritsenti? Kylla / Ei
12. Onko itsearviointi vaikuttanut englannin arvosasi? Kylla / Ei

13. Pitaaka itsearvioinnin mielestasi vaikuttaalanginkurssisi arvosanaan?
Kylla / Ei

Kiitos osallistumisesta!



8.2 APPENDIX 2. The questionnaire for the teachers

Talla kyselylla tarkastellaan itsearvioinnin tuntesta ja hyddyntamista opetuksessa
englannin  oppitunneilla. Kysely tehdaan Jyvaskylayliopistossa tehtavaa
maisterintutkielmaa varten. Vastaukset kasitellaaonyymisti. Kyselyyn vastaaminen
ei velvoita mihinkaan.

Itsearvioinnilla tarkoitetaan oman oppimisen ja iogptapojen arvioimista.
Itsearvioinnin valineind voivat olla muun muassarekartat, portfoliot ja erilaiset
kyselylomakkeet, jotka  voivat sisaltaa avoimia kysksia  jaltai
monivalintakysymyksia.

1. Arvioitko itse omaa ty6tési? Jos arvioit, kuinksein ja minkéalaisissa tilanteissa?

2. Oletko itse esitellyt itsearvioinnin kasitettgkyisille oppilaillesi?
Kyll&/En

3. Jos vastasit kysymykseerk®Ila, milla tavoin olet esitellyt itsearviointia oppila?

4. Kuinka usein oppilaasi kayttavat itsearviointigppnnilla ja millaisissa tilanteissa?

5. Voiko itsearviointi auttaa oppilaita huomaamaahvuutensa ja heikkoutensa?
Kylla/ Ei

6. Ovatko oppilaat mielestasi liian ankaria itsetietsearvioinneissaan?
ei kukaan/ jotkut/ useimmat/ kaikki



7. Jos vastasit kysymykseen 6. mydnteisesti, nuiglsot n&in olevan?

8. Minkalaisia haasteita oppilaiden tekemassansmanissa voi olla?

9. Minkalaista hyotya oppilaiden tekeméasta itseanviista voi olla?

10. Tuleeko opettajien ndhda oppilaiden tekemat itsemnit?  Miksi/miksi ei?

11. Pitaako oppilaan itsearvioinnin vaikuttaa hékerssiarvosanaansa?
Kylla/ Ei

12. Jos itsearviointi vaikuttaa arvosanaan, mifgpilaat suhtautuvat itsearviointiin?

Kiitos osallistumisestal



