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1. INTRODUCTION

When | came here, nobody speak [mother tongue] betreeverybody knows something
about English, so here it was pretty helpful.--. ¥peak in English, and everybody get, and
sometimes they don’t get me and they just bringedmody else and they speak,--, English
and we do things through, so it was fine, it wasqm for me. (Sebastian)

Language proficiency is essential in the integrathh refugees. In the Finnish context,
previous research has highlighted the importanddefinnish language proficiency in
refugees’ integration (see Bergbom and GirgianiZ2@®). In fact, language proficiency
can be considered a means for achieving other mese®uand capital needed in
integration, such as education and professiondt gkiee Valtonen 1999, 32; Forsander
2002, 186). Unfortunately, Finnish is a difficuliniguage to learn; after integration
training less than a half of adult immigrants httdined the general level in Finnish that

has been deemed sufficient for study and work i(Batl Latomaa 1997, 11).

In contrast to the previous research that has cdrated on the importance of the
Finnish language in integration, the present stexigmines the role that the English
language has in the integration of refugees intoniBh society. English can be
considered as the most important foreign languadériland and it has gained a central
position in some settings in education and profesdilife (see Leppéanen and Nikula
2007, 333, 343, 339). To my knowledge, the impartanf the English language in
integration has not been examined in the Finnisitecd. In addition, | have not been
able to find international literature that examities role of other languages besides the
national language(s) of the destination countryn@beless, the importance of the
English language in integration has also been naetbast in passing, in non-English
speaking countries. For example, Boyd (2001, 18diptp out that in addition to
Swedish, insufficient knowledge of English can beason behind denying immigrants

employment in Sweden.

It is important to examine whether a language thatrefugees are already proficient in

upon their arrival to Finland could aid in theitegration, especially since the Finnish
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language is difficult to learn. It is of importanto examine the role of English in the
integration of refugees specifically, since unlike most industrialized societies,
refugees make up a significantly larger group inldfid than do migrants coming for
employment (see Forsander 2003, 56). In additintegration is more difficult for

refugees than for other migrants because of thgirerences of forced migration
(Forsander 2002, 180).

In this study | am interested in examining the Bigance of the English language in
two areas of integration: work and education. Thesen areas derive from the official
goals for integration (see The Act on the Integratof Immigrants and Reception of
Asylum seekers 493/1999, § 2). | am also interestethe refugees’ own goals and
expectations for their integration. | aim to exaenthe role that English has in these
areas of integration during the “official time fiotegration”, that is, the first three years
after refugees’ arrival to Finland when they arents of the immigrant services and

possess operative integration plans.

For this study ten interviews have been conductid refugees who are proficient in
English. With one exception the participants ataralle in their twenties, thirties and
forties with the average age of 33.4. For moshefgarticipants, English is the language
spoken second best after their mother tongue. iiteeview guide has been used as a

method of data collection and content analysis method for analysis.

In this research report | will first discuss théeigration process in the context of Finnish
society, and present education and work as indiatb integration. In addition, the
status of English in Finland is considered. Follogvithe theoretical section | will
present the course of my own study and finally rdsults, as well as discussions and

conclusions.
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2. THE INTEGRATION PROCESS IN THE FINNISH
CONTEXT

An essential goal of this study is to examine tle that the English language has in the
integration of refugees into Finnish society. Thtus important to examine the process
and concept of integration in detail, as well as ¢bntext that the Finnish immigration
policy provides for integration. In order to progida contextual framework for
integration, acculturation and its different outenoptions are presented before
examining the concept of integration in greateraleHowever, before examining
integration and the Finnish immigration policy irora detail, it is important to define

the subjects of integration: refugees.

2.1 Defining refugees

According to the 1951 United Nations Refugee Cotivena refugee is a person who is
outside his or her country of residence and had-fmehded fear of persecution for
reasons of race, religion, nationality and membprsi a social group or political
opinion (UNHCR, 2007). Although the definition iset most widely accepted, it is also
criticized, for example, for its Cold War originsich Eurocentric focus (see Chimni
2000, Sztucki 1999). Quota refugees have been atkfas refugees by the refugee
organization of United Nations (UNHCR) and they édween accepted to Finland
within the refugee quota that has been verifiethenState budget for each year (Finnish
Immigration Service 2011). An asylum seeker cao giin refugee status if he or she
has been granted the asylum (Liebkind 1994a, 183tI€s et al. (2001, 121) argue that
due to the changes in the causes of forced migratosingle legal definition of a
“refugee” has become inadequate. In consequenaendear of categories and statuses
have been developed in different EU countries otous “refugee-like” circumstances
(see e.g. Joly et al. 1992).
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Refugees usually come from developing countriexyr pegions of slightly more
developed countries, war zones or politically ubstareas (Forsander 2002, 179). As
Forsander (2002, 179) emphasizes, the poor condiiio the countries of origin affect
refugees’ chances for education and work. In aslditphysical and social integration is
more difficult for refugees than for other migrgnés they are affected by negative
refugee experiences (Forsander 2002, 180). Fongheafamilies might have been torn
apart and refugee communities in countries of tiese¢nt might be dysfunctional due
to social, economical and ethnical conflicts of twntry of origin (Forsander 2002,
180). In addition, the settlement process is afi@dty the constant worrying of close kin
and friends in country of origin or in other lo@ats of first asylum (Valtonen 2008, 13).
Turton (2003, 7), however, cautions from seeingigeés as a homogenous group of
people with common experiences and needs. Turtdd3(Z27) emphasizes, that there is
no uniform “refugee experience”, there are only esignces of refugees. Refugees
arriving to Finland have usually travelled througgveral countries or have resided in
refugee camps (Forsander 2002, 181). There is farelice between taking a view
hour's plane trip from country of origin and arng from several years of
impermanence and traumatizing experiences (Fors@0@2, 180). As the current study
Is interested in the experiences of refugees, imgortant to understand how exactly

refugees differ from other migrants.

Literature distinguishes refugees from other mitgdiy the fact that being a refugee is
not based on voluntariness but experiences of paiise (Forsander 2002, 182).
Traditional migration research distinguishes betwpeash and pull factors: refugees’
living conditions in their countries of origin pusihem to leave, instead of resettlement
countries’ “pull” factors providing a purpose andskvto migrate (Forsander 2002, 182;
Kunz 1973, 131). Refugees have a very distinct@lationship with both the country of
origin where they have been forced to flee from dhd country of involuntary
resettlement (Wahlbeck 1999, 8). In the words ohK(1973, 130): “It is the reluctance
to uproot oneself, and the absence of positiveir@ignotivations to settle elsewhere,
which characterizes all refugee decisions and rajeishes the refugee from the

voluntary migrants”.
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In addition to distinct need and experiences otddrmigrants, Turton (2003, 7) has
identified the number of forced migrants as a radsehind distinguishing them from
voluntary migrants. Unlike in most industrializeduntries, refugees make up a
significantly larger group in Finland than do immagts coming for employment
(Forsander 2003, 56). Finland has traditionallyrbae emigration country without need
for outside labour force (Liebkind 1996, 199). Nekeless, the number of labour-force
immigrants is currently growing (Forsander 2003).58 third way to address the
division is to focus on us, the dominant group, wias made the distinction. In words of
Turton (2003, 8): “Forced migrants make a spedailrc on our concern. They require
us to consider issues of membership, citizenship democratic liberalism”. Forced

migrants force us to decide what our responsiegdito the people in need are.

With caution refugees can be distinguished froneothigrants and considered a special
group of migrants. This is also done in the curstatly as the subjects of the study are
specifically refugees. However, Castles et al. (20®?2) argue that due to the changing
nature of international migration, the boundarietwkeen economic migrants and

refugees have become somewhat blurred. Regardidgbg distinct needs of refugees,

these two groups also have characteristics in cammecause they are both newcomers
(Castles et al. 2001, 122). In fact, the integratpyocess and Integration Law also

concerns other immigrants (Forsander and Ekholmi20011). The current study also

recognizes the similarities of the two groups iresgnting research that does not
distinguish refugees from other migrants, but exasiimmigrants in general. For this

reason, from time to time, | will also refer to ingrants. Immigrant is a general concept
which includes all immigrants with different reasdor their mobility from one country

to another (Finnish Immigration Service 2010).
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2.2 Acculturation and acculturation strategies

Liebkind (19944, 25) defines acculturation as caltehange that takes place when two
cultures encounter each other. However, Redfieldle(1936, 149) emphasize that
acculturation is only one aspect of cultural chanfeey define acculturation in their

classical definition as follows:

Acculturation comprehends those phenomena whichltreghen groups of individuals
having different cultures come into continuoustfltand contact, with subsequent changes
in the original culture patterns of either or bgtbups. (Redfield et al. 1936, 149.)

Acculturation can trigger resistance to changeathlgroups, create new cultural forms
distinctive from the cultures in contact or changas be delayed by many years (Social
Science Research Council 1954, 974). In principle tultures that encounter each
other could affect each other the same amount, enwen practice one of the cultures
is more influential (Berry 1990, 206). The domipatiof one culture over the other leads

to the distinction between dominant and non-dontigaoups (Berry et al. 2002, 352).

Acculturation is most often viewed from the poirft oew of the immigrant, with
emphasis on immigrant’'s adaptation to the domingmtup (Valtonen 2008, 61).
However, it is important to keep in mind that chesg@ccur also in the dominant group,
the receiving society (Valtonen 2008, 61). Furthemen the adaptation of the individual
is not a straightforward process, individuals canuturate on some dimensions and
refuse to acculturate on others (Valtonen 2008, G0)ther words, individuals can
choose cultural retention, that is, not to givevapued aspects of their original culture.
Cultural retention, however, does not necessaaitg place as a reaction to experienced
threat from a dominant culture (Gans 1999, 162-1B®@search on acculturation has
shifted away from unidimensional conceptualizatitret suggest unidirectional change
toward the mainstream society towards bidimensiomaldels that recognize the
possibility of ethnic groups to preserve their oguiture in addition to adapting to the
culture of the mainstream society (Liebkind 2008). Berry (2008, 331) has presented
in his bidimensional model different outcome op$idor acculturation. The model is

greatly cited in Finland but it has been justlyticized of, for example, the static nature
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of the concept of culture, and oversimplifying stiues (see Forsander 2001, 36-37). It

does, nonetheless, bring clarity to the divisiocaicepts.

Berry’'s (2008, 331) acculturation model examines tklationship of the dominant
group and the non-dominant group. Berry uses twaabkes of identity maintenance,
the importance of cultural maintenance and corgadtparticipation, together with links
to dominant group to describe the acculturatiorcess, and arrives to four acculturation
outcomes: marginalisation, assimilation, separatoa integration. Inassimilation
individuals have strong relations with the domingrdup and do not retain their own
cultural identity. Inseparationthe situation is reversed, individuals place vatae
cultural retention, and at the same time avoidradigon with the dominant group. In
marginalisation in turn, there is lack of interest for culturatention and little interest
for having relations with the dominant group. Inntrast, inintegration cultural
retention is valued along with daily interactionghathe dominant group. It can be
argued that integration as an acculturation styagpgarantees the best psychological
outcomes (Liebkind 1994a, 26). However, accultorattan proceed at different phase
in different areas of individual’s life (Liebkind@94b, 234).

Acculturation is often regarded as an antecederforobther styles of settlement, for
example, integration (Valtonen 2008, 61). This isoaclearly visible from Berry’s

(2008) model for acculturation that presents th#ewint styles of settlement as
outcomes of acculturation. In contrast, Gans (1982) argues that immigrants are free
to acculturate regardless of the reception in #oeiving society, whereas, integration,
for example, is dependent on the receiving so@epglicy and practice measures to
allow access to participation. Therefore, it iseesiml to examine the context of
integration, that is, in the current study, Finnistmigration policies. However, it is of

equal importance to first define the concept cégnaition properly.
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Ekholm (1994, 1) argues that integration is mogerofdefined as the immigrants’
opportunity to maintain their own culture and laaga in addition to having equal
opportunities in relation to the majority communifjowever, Castles et al. (2001, 114)
emphasize that “There is no single, generally aeckdefinition, theory or model of
immigrant and refugee integration. The conceptinoes to be hotly debated”. In fact,
meanings of integration vary from country to coyntthange over time, as well as
depend on the interests, values and perspectivéeegieople concerned (Castles et al.
2001, 112). Researchers have either given up atsetmplefine the concept and take the
concept as given, or develop their own definiti(fagrsander 2001, 38). In the following

different definitions for integration are presented

Valtonen (1997, 22) has defined integration eithera process of participation in
societal spheres or as an end product where immgae able to fully participate in
society. Valtonen (1999, 4) has later pointed bat tn general, integration can be seen
as participation in the economical, political amatistal aspects of society. Wahlbeck
(1999, 14), on the other hand, defines integradi®@ part of the process where refugees
become part of the social groups and institutidrsociety. According to Kamali (1999,
89), in turn, integration in its ideal charactadstis “a matter of active participation in
the production and reproduction of social life afdoossessing or gaining a sense of
belonging and satisfaction”. As Forsand2001, 39) notes, it is common to most
theories of integration that they emphasise theigremts’ increasing participation in
society or becoming a part of a larger group. Imeotwords, in integration immigrants
move from the margins of society toward the cehtréaking part in the norm governed
activities of the dominant group (Forsander 20®), Blost often integration is seen as a
process rather than a static state (Forsander, 3901

Integration is a process that takes place at elessl and every sector of society, and
due to this broadness, the concept is hard to @lefdastles et al. 2001, 113).

Nevertheless, Castles et al. (2001, 113) argueirthatmulticultural society integration
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can be understood as a process where the wholelapopuacquires civil, social,
political, human and cultural rights. Castles et @001, 115) also recognize that
integration can be used in two contradictory wagither normatively to imply a one-
way process of adaption of immigrants into the dwnt culture or to imply two-way
process that involves change in values, norms ahdwour for both immigrants and

the dominant group.

Regardless of the wide use of the concept of iategr in immigration research, the
problematisation of the concept has received lasstoon (Forsander 2001, 38). Some
critique exists, however, and Ekholm (1994, 18)vmes a summary of the main

theoretical problems that have been addressed.

Firstly, research on integration posits that thensh@ant group is an entity to which the
segment, non-dominant group, integrates (Ekholm4128). However, integration into
the host society is not the only option for intégna (Forsander 2001, 38-39). Breton
(1964, 193), for example, presents three diffetBrections for integration: integration
into the host society, integration between différethnic groups and integration within
one’s own ethnic group. In addition, it is queséible whether Finnish society can be

considered as a social and cultural entity (Ekhb®94, 17).

Secondly, the concept of integration includes amabive assumption of a preferred
societal order of the dominant group which is noesiioned (Ekholm 1994, 18). In
other words, it is implied that immigrants shouliange their values and behaviour to be
accepted into society (Castles et al. 2001, 1l4)cdntrast, the mark of an open
democratic society is the existence of differefashyles, values and values of the good
(Castles et al. 2001, 114). In addition, there oame only one form of integration in a
multicultural society that is characterized wittifelient cultures, religions, classes and

social behaviours (Castles et al. 2001, 114).

Thirdly, the concept does not focus on the charigaes take place in the dominant

group when the non-dominant group integrates. Imsequence, research focusing on
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the changes that take place in the dominant greupsis common than research that
focuses on the changes of the non-dominant groonzé&Rder 2001, 38-39).

Fourthly and lastly, when integration is definedleribly with Berry's acculturation
model, integration is an either-or situation. Hoeevin reality immigrants have to
choose between different strategies in differentiasions (Ekholm 1994, 18). In
consequence and due to the complexity of moderietsex; integration may take place
differently in various subsectors (Castles et 8012 114-115). In fact, integration is
most often segmented, that is, proceeds in a diffephase in different areas of life
(Martikainen and Tiilikainen 2007, 19). Another trah factor that affects integration is
transnationalism that refers to the process thraugbh immigrants create and maintain
relations with their countries of origin from theiountries of resettlement (Tiilikainen
2005, 61). Transnationalism comprises of econosucijal, religious and political ties
between the countries (Tiilikainen 2005, 61). Me@o immigrant families are
increasingly transnational; more and more peoplengeto several societies at the same
time (Levitt 2004). Castles and Miller (2009, 3B@pwever, caution that not all migrants
are transmigrants. The key defining aspect of tramsnalism is its centrality and
regularity in a person’s life. Transnational redaships are most often a resource for the

immigrants, but they can, however, also be a bu(dglikainen 2007, 267).

These theoretical problems associated with theequnaf integration could possibly be
avoided in research, Ekholm (1994, 18) suggestgdiining integration as accurately
as possible. Nevertheless, many researchers hawdeddo use other terms instead of
integration (Castles et al. 2001, 115). For exammasimilation, adaptation,
incorporation, inclusion, exclusion, insertion,teghent, denizenship and citizenship are

terms that are used to replace integration (Castlak 2001, 116-119).

In conclusion, as there is no generally acceptdishilen of integration, it is important
to examine the different shades of the concept acldhowledge its shortcomings.
Despite the shortcoming the concept of integraisamsed in this study as it continues to

be the most widely used term in literature. Therenir study is interested in the
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refugees’ own understanding of integration, andetoee does not define integration
strictly beforehand. However, the interview quessicare formulated based on the
understanding of integration as a process, raktaar &n end product. In addition, as only
refugees are interview, the study ignores the ptessffects to the dominant group.
Furthermore, as the study also compares the dffguals of the government and
refugees’ personal ambitions for integration, ttigcial definition, presented in the

following section, is utilized.

2.4 Finland’s immigration policies

It is not only researchers that shape the conckpdtians of integration. Integration has
become politicised, and it has come to represepbliey goal in countries receiving
immigrants (Valtonen 1997, 22). In fact, integratigaries from one nation-state to
another even in the EU (Castles et al. 2001, TPH)s it is important to examine the

context that Finland’s immigration policies provifie integration.

Traditionally Finland has been an emigration coynéind not an immigration country
(Liebkind 1996, 199). As Liebkind (1996, 199) painbut, Finland’'s immigration
policies have been extremely restrictive for a lpegiod of time. When other European
countries, including the Nordic countries, were egtng hundreds of thousands of
immigrants and refugees in the 1970s and 1980%areinaccepted a minimum amount
of immigrants (Liebkind 1996, 199). A significanhange in the refugee resettlement
took place in 1986 when Finland accepted its i@ quota refugees (Raty 2002, 133).
Thereafter, the annual quota of refugees has isetkeeing 200 in 1989 (Raty 2002,
133), and 750 since the year 2001 (Finnish ImmigmaService 2011). The refugee
quota has been defined in the Aliens Act (301/2G90-92).
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2.4.1 Integration and multiculturalism

Multiculturalism has been the leading theme in igmaiion policies since the year 1990
(Ylankd 2000, 68). Ikaldinen et al. (2003, 9) defimulticulturalism as the equal

coexistence of different cultures. Parekh (20069)21however, reminds that a

multicultural society needs a broadly shared caliarorder to sustain the society. As a
multicultural society involves several culturess $hared culture has to grow out of their
diversity, as well as respect and nurture the ditye(Parekh 2006, 219). Ylanko (2000,

49-50), on the other hand, notes that multiculismalcan also be used to mean political
programs. In multicultural political programs gowerents have the goal of taking into
consideration the needs of different cultures amligng their rights, in order to ensure
equality and to prevent conflict (Yl&ank® 2000, 405

Integration according to the ideology of multicu#ilism is contradictory as it tries to
combine universalism emphasizing equality and fismaadvocating cultural diversity
of minorities (Ikalainen et al. 2003, 27). ParadeXy, immigrants are simultaneously
expected to adapt and maintain their own cultukéléinen et al. 2003, 27). Parekh
(2006, 197), on the other hand, reminds that tieerething wrong with assimilation as

long as it is freely chosen by the immigrants.

2.4.2 Finnish immigration policy

Mannila (2009, 221-222) argues that the Finnish ignation policy can be described
with three characteristics. Firstly, the policy lumes a strong sentiment of offering
ethnic Finnish a home country, which has led toniettfavouritism in the policy.
Secondly, in comparison to most countries, the iBlnimmigration policy has focused
on humanitarian migration: resettlement of refugaed asylum seekers. Thirdly, high
share of immigrants have come to Finland for reasoihfamily reunifications and

marriage.

The Finnish immigration policy programme that wasnpleted in 1997 has for a long

time concentrated on refugee policy. According lie programme, Finland aims to
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promote integration by taking into consideratioe firevailing economic development
and social situation. In addition, Finland is corted to the reception of refugees,
although efficient integration of all immigrantganFinnish society and labour market is
the goal of the policy. Nevertheless, the programmesigned services solely for
refugees, and as the amount of other immigrant grethe 1990s, the services were
insufficient. (Raty 2002, 134.)

A new immigration policy programme was establishre@006and it emphasizes work-
based immigration to replace labour shortage cabge@tirement (Suokonautio 2008,
36). The programme seems to value work-based inamigrover other immigrants,
especially those who are already clients of theleympent office (Suokonautio 2008,
37-38). Suokonautio (2008, 39) argues that immigtraprofessional skills and
prerequisites for learning cannot be predictedatlydrom the grounds of the residence

permit.

Immigration policy can be further divided into difent sub-sectors of, for example,
refugee policy and integration policy. The refugeaicy is based on international
obligations that Finland has agreed to (Forsan@02171). The policy is first and

foremost international and humanitarian policy tlsabuld not be affected by, for
example, labour policy (Forsander 2000, 172). Trtegration policy, on the other

hand, comprises of measures designed to encoutageadtive participation of

immigrants (Forsander 2000, 173). Such measuresf@arexample, language courses
and other action designed to improve educationveortt opportunities. The Act on the
Integration of Immigrants and Reception of Asylueelsers 493/1999 (the Integration
Law) defines the content of the integration poliEgrsander 2000, 173).

The Integration Law was adopted in 1999 and an dment to the Law entered force in
January 2006 (Act 1269/2006). The Law defines iratgn as follows:

1) integrationmeans the personal development of immigrants, ashed
participation in working life and society while gexving their own language
and culture; and
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2) integration also means the measures taken apndnees and services
provided by the authorities to promote and suppach integration, and
consideration for the needs of immigrants in plagrand providing other
public services and measures; (1215/2005)

The objective of the Law (493/1999, § 2), in tusto:

Promote the integration, equality and freedom afie of immigrants through measures
which help them to acquire the essential knowlealge skills they need to function in a
society, and to ensure the essential livelihoodwaelflare of asylum seekers by arranging
for their reception.

Mikola (2009, 14) notes that the integration lavinipart outdated. It is for the most part
still sufficient for humanitarian migration, but tpdowever, for other migration (Mikola
2009, 14). In fact, a reform of the integratiow laas been approved at the end of year
2010 and it enters force on 1.9.2011 (Ministry loé tnterior 2011). The reform takes
into consideration all immigrants that are estirdaie stay in Finland the minimum of

one year, regardless of their reasons for migrggee Ministry of the Interior 2011).

2.4.3 Integration in practice

Although integration is set as a policy goal inexaV countries, this does not mean that
there is an aspiration or capacity to fulfil theabdLiebkind 1994a, 83). In fact,
Wahlbeck (1999, 81) argues that although Finnistegunent papers are based on a
liberal pluralist ideas, the policy recommendatioasiain universalist. In other words,
in their practical work the Finnish authorities dmt take into account cultural
differences, although the official policies are tmuiltural (Wahlbeck 1999, 81).
Wahlbeck (1999, 81) also argues that Finnish riese¢nt policy is based on unrealistic
expectations of a quick integration or even assitioih of refugees.

In practice refugee resettlement is based on thentariness of the municipalities, who
receive a certain state subsidy for the task (R#192, 135). However, once the
municipalities accept refugees, they are obligedideelop an integration programme,
which states the practical measures of integraised by the municipality (Raty 2002,

135). In addition, individual integration plans agesigned for the immigrants in
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cooperation with the immigrant, unemployment offiemd representative of the
municipality (Mikkonen 2005, 55). In the integratiglan, immigrants’ language and
educational needs are assessed and a pathwayrfangvbfe is constructed (Réaty 2002,
145). Integration training usually starts with Fsmor Swedish language courses and
information about Finnish society (Raty 2002, 14B)egration plans have mainly been
designed for the working-age immigrants, howevehas been realized that also, for
example, housewives, teenagers and the elderlyinareeed of an integration plan
(Mikkonen 2005, 55).

The Integration Law also emphasizes immigrants’ eesponsibility to take part in the

integration process (Suokonautio 2008, 41). A r@fus take part in the integrative

activities, that is, not to integrate, is sanctobr{(€orsander 2001, 43) by reducing or
withdrawing the integration assistance (Raty 2QD#). Thus, in order to receive the
integration assistance, immigrants are obligedotlow the integration plan, and when

they do, they are entitled to integration assistdoc only three years, and in some well-
grounded cases for five years (Act on the Integnabf Immigrants and Reception of
Asylum Seekers 493/1999, § 11).

In conclusion, multiculturalism advocating the elge@existence of different cultures is
the leading theme in the Finnish immigration pelgc{lkalainen 2003, 9). Nevertheless,
in practice Finnish authorities do not take intongideration cultural differences
(Wahlbeck 1999, 81). In fact, Finnish immigratiomlipy is based on unrealistic
expectations of quick integration (Walhbeck 1999).8Expectations of quick
integration can also be seen from the emphasiseopolicy that has in the recent years
shifted away from humanitarian migration to empbasiwork-based immigration
(Suokonautio 2008, 36).
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3. EDUCATION, WORK AND LANGUAGE SKILLS IN
INTEGRATION

This chapter presents education and work as aspeitegration and language skills as
a means for achieving them. The purpose is to geoan understanding of immigrants’
educational opportunities within the integratiomirting and after it, as well as to
examine and explain the labour market status ofigrants. In other words, the purpose
iIs to view the concrete possibilities that immigsamave for achieving integration
through education and work. However, it is import#st to examine different divisions

of integration and the role of education, work #garjuage skills within them.

Regardless of the fact that the concept of intégras broad and no shared practice for
measuring it has been reached, integration canvimed into different aspects to clarify
the concept. However, it has to be remembereditbegration is more than the sum of
its parts. In addition, the aspects or areas @gration are by no means separate from
each other but affect each other in the same walpaseas of life. Because there is no
shared practice, researchers use the indicatar@tbanost practical for their research.
(Manninen 2001, 3—-4.)

Based on a review of European literature Spencetr @ooper (2006, 10) have
concluded that an increasing interest in measupragress has led to attempts to
identify indicators of integration in order to quiéy change. Most research has
concentrated on measurement in key fields of iat&gn, which include education and
language (Spencer and Cooper 2006, 10). In addimemigrants’ labour market status
Is a reasonably well researched area (Castles 20@1, 143). Atfield et al. (2007, 13)
acknowledge that many studies focus on the orgaoinead aspects of integration, while
in their own study they emphasize the importancmtefgration as a subjective process.

The emphasis of the current study is also the stilageexperiences of the refugees.

Ekholm (1994, 18) has divided integration into stmmal integration and internal

integration within the ethnic community. The godl siructural integration is the
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economic, social and political participation of tinemigrants in society by taking into
account their own cultural and ethnic backgrourichdim (1994, 18) sees employment
and education as part of economic integration amgdjuage skills as part of social
integration. Forsander (2002, 52), on the otherdh@ombines education, work and
language skills under one concept: human capitaiciwis one form of capital/resource

that provides explanations for the labour markatust of immigrants.

Ager and Strang (2008, 169-184), on the other haraljide an extensive framework
for understanding integration. The results of ghigly are discussed in the context of the
framework as it provides an overall understandihtipe different aspects of integration,
including education and work and refugees’ pers@mbitions for their integration.
Ager and Strang (2008, 169-184) have divided istggn into four different domains:
markers and means, social connection, facilitatamsl, foundation (see Figure 1). They
have included employment and education along withsing and health into markers
and means of integration that are indicative ofceasful integration. Language
knowledge, on the other hand, is a facilitator wofegration together with cultural
knowledge and safety and stability. In additiorfaoilitators, social connection can be
considered as “connective tissue” between foundatidomain of rights and citizenship
and domain of markers and means. Social connectarbe further divided into social
bridges, social bonds and social links. Social ggglare formed to host communities,

social bonds to “like-ethnic groups” and sociaksrto structures of the state.
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Strang 2008, 170)
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3.1 Immigrants’ educational possibilities

Finland’s educational policy designed for immigsafillows the general principles of
Finnish immigration policy: immigrants are entitlemithe same rights as the rest of the
population albeit they are expected to contribwtetheir integration (Latomaa and
Nuolijarvi 2005, 162). In the following adult imgrants’ possibilities for education are

examined, as adult immigrants are the subjectisettirrent study.

In comparison to the whole population, immigramnes @ver-represented in the groups of
both the poorly and the well-educated (Forsand@22029). As Forsander (2002, 229)
continues, the educational level of immigrantsedgfgreatly according to the immigrant
group in question. Most poorly educated immigracame from developing countries

(Forsander 2002, 230). Thus, it is no surprise ¢ghgreat proportion of refugees are
unschooled (Forsander 2002, 148). In their studydhpad et al. (2003, 146) concluded
that approximately every fourth or fifth refugeeedmot have a certificate from primary
school. In addition, immigrants’ chances of beirdméted to institutions of higher

education are considerably lower compared to theafthe population (National Board
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of Education 2009). In contrast, immigrant pugle as represented as the rest of the
population in vocational schooling (National Boawfl Education 2009). Moreover,
immigrants, especially young immigrants and refggeleave a strong educational
orientation (Forsander 2002, 230).

Immigrants within the age limits of compulsory edtion have the right to the same
basic education as do the rest of the populatiomigity of Education and Culture
2010). In contrast, there is merely an aspiratmmsdcure adult immigrants’ education
needed for the labour market, further training amaintenance of professional skills
(Ministry of Education and Culture 2010). Furtheéhe aim is to take foreign
gualifications and studies, as well as work expeeinto consideration in designing
adult education. There is also an attempt to irserélae number of immigrant students in
higher education institutions by developing studadimission, language studies and
public relations (Ministry of Education and Cultu2810). Tuition is also available in
English (Ministry of Education and Culture 2010).

3.1.1 Integration training for adult immigrants

The first curricula for adult immigrant educatiorerg drawn up at the beginning of the
1990s (Latomaa and Nuolijarvi 2005, 165). The dibjes have been redefined in
recommendations given in 1997, 2001 (Latomaa araifitvi 2005, 165) and the latest
in 2007 (National Board of Education 2007). Thepmse of the recommendations has
been to provide nation-wide objectives for the gmétion training of immigrants and to
unify the structure of education in various partsFmland (Latomaa and Nuolijarvi
2005, 165). The emphasis in the latest recommesrdeation acquiring Finnish language
skills, and integrating skills needed in everyddg bs well as societal, cultural and
work-related skills into the language teaching (dlzl Board of Education 2007, 5).
The aim is to provide adult immigrants with skilis help them to survive in the
everyday life in the new surroundings, to copeha working life and to apply for
further education (National Board of Education 2000). The central objective is for

the immigrants to acquire sufficient language skdlliring the integration period, as well
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as to guide the immigrants in getting overseesifigations recognized and applying for
possible further education (National Board of Edioea 2007, 10). Latomaa and
Nuolijarvi (2005, 165) note that according to th@02 recommendation for adult
immigrant education, the objectives should be agddan approximately one year time.
The current recommendation of 2007 states thasttidies can be situated over a longer
period of time, although the maximum of study ctetlias only risen by 5 credits, from
40 to 45 (National Board of Education 2007, 5, 14).

The integration training for adult immigrants haeb subjected to criticism. Latomaa
(2002, 68) argues that there are not enough lamgoagrses and queues for the courses
are very long. In addition, Palli and Latomaa (1,994) have investigated how
proficient immigrants actually are in the Finniginguage after one year of language
training. Palli and Latomaa (1997, 11) argue {bkat than a half of the immigrants
attained the general level in Finnish that has bdsemed sufficient by the National
Board of Education for study and work in Finland Kmnnish. In other words,
alarmingly, for more than a half of immigrants treadiness for work and study is

insufficient after the integration training.

In addition to integration training, preparatorpsdes aim to integrate immigrants into
mainstream education at different educational kvEhe aim is to provide students with
language skills and other skills needed in forthicgnstudies (Kapanen and Kantosalo
2009, 5). Preparatory classes are a common practh@sic education and in vocational
training, and their use has been discussed in ctioneto the upper secondary school
and universities of applied sciences (Keskisuomala2010).

In conclusion, immigrants, and especially refugees,over-represented in the group of
the poorly educated (Forsander 2002, 148, 229). ihtegration training for adult
immigrants does not provide adequate readinessstfaties nor employment in the
Finnish language (Palli and Latomaa 1997, 11). Meee, immigrants’ educational
opportunities are being restricted since integraigsistance is not available for those

immigrants who start studying towards a degreeimaRd (Alitolppa-Niitamo 2005,
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40-41). In contrast, refugees continuing studias tiey have started before arriving to
Finland are granted integration assistance (Acthanintegration of Immigrants and
Reception of Asylum Seekers 493/1999, § 12, § IMHw)s, those lucky enough to have
started studies in their home countries are bettemalso in Finland. As Alitolppa-
Niitamo (2005, 41) points out, many immigrants hesitant to take student loans as
there are no guarantees for employment after eidincalNevertheless, especially young
immigrants and refugees have a strong educatiomahtation (Forsander 2002, 230).
Education can be considered as a pathway to integreato the labour market, and it
assist in the acquisition of language skills andupational skills (Spencer and Cooper
2006, 30). The relationship between education amidk wpportunities is discussed more

closely in the following section.

3.2 Immigrants in the labour market

In Finland work is a strong indicator of integratiolt is not only an indicator of
financial independence but also indication of domtgeptance (Forsander 2001, 42). As
Forsander (2002, 9) notes elsewhere, in Finnistegoan individual’s status is defined
through his or her labour market status, especialithe case of immigrants’ status in
society. As a consequence, the employment of imanigris a significant factor in
integration into the society (Forsander and Ekh@®01a, 59). In Finland, and other
industrialised societies, employment of immigraimgs considerably more difficult
compared to that of majority population (Forsandexd Ekholm 200l1a, 59) and
immigrants’ jobs correspond to their education lefien than Finnish persons’ (Vartia
et al. 2007, 85).

The retirement of Finnish post-war baby boom gdim@rais anticipated to create a
labour market shortage in the near future and imaniglabour force can be seen as one
possible solution for the labour shortage (Vartiale 2007, 17). In fact, the aim of the
Government Policy Programme for Employment is tweéase work-based immigration

as it currently comprises only 10 per cent of aihiigration (Vartia et al. 2007, 17).



30

However, as Vartia et al. (2007, 17) remind, labfarce can also be increased by
improving the employment of those approximately 000 immigrants already residing
in Finland. The employment of immigrants residindg=inland is important also because
especially highly educated immigrants might havéow threshold to move out of
Finland (Jaakkola 2000, 126-127). To continue, &7gent of the immigrants residing
in Finland have an excellent or good working cajyaend the working capacity of
unemployed immigrants is even higher than thatn&noployed Finnish persons (Holm
et al. 2008, 4). How can the 20 per cent unemploymege of immigrants (Holm et al.
2008, 5) and over 50 per cent unemployment ratefoigees (Pohjanpaa et al. (2003,
19) be explained?

In terms of labour market, immigrants can be didid®o two groups: (1) labour-force
immigrants, who immigrate because of work, andn@-labour force immigrants, for
example refugees, who immigrate to Finland for eeasother than employment
(Forsander and Ekholm 2001a, 60). Unlike in otimelustrial countries, in Finland the
latter group makes up a significantly larger grabpn the labour-force immigrants
(Forsander 2003, 56) and the problems of employraksat concentrate to this group
(Forsander and Ekholm 2001a, 60). To explain imamtg’ and refugees’ labour market
status, research concentrates mainly on their ressualthough structural issues are

also discussed.

3.2.1 Explaining the labour market status

Immigrants’ and refugees’ labour market status oérre explained with one single
factor, instead, there are many factors in opeanatimrsander 2002, 281). Here | will
discuss the benefits and drawbacks of immigrantkdracind in recruitment

segmentation on the basis of work contract, agemnigration age and reason for

migration.

Immigrants themselves see the Finnish language midsnahe negative attitudes of

employers, and their difference (culture, accesrgijn name, complexion etc.) and lack
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of appreciation of foreign degree or work expereras the greatest challenges in
recruitment (Vartia et al. 2007, 46). However, tredgo see benefits, which include
language skills and cultural knowledge, positivetede to work and to customers,
difference as a benefit (positive influence to watknosphere, internationality etc.), as
well as education and work experience from theméaountry (Vartia et al. 2007, 46).
Employers, on the other hand, acknowledge the §inlsinguage demands and attitudes
of employers and work communities as challengeghé recruitment of immigrants
(Vartia et al. 2007, 62). In a study by Séderqy106, 285) over a half of employers
reported no obstacles in recruitment, as they de®e® a need for immigrant workers. In
line with this, Jaakkola (2000, 122) notes thaeéms that immigrant background itself
brings nothing new or worthwhile to the companylega the company operates directly
with immigrants. To sum up, immigrants are recuitdespite their immigrant

background not because of it (Forsander and EkR0Idia, 65).
Forsander (2002, 2003) examines immigrants’ segatientinto different groups on the

basis of their labour market career during thesetéement in Finland. The factors that

best explain the labour market career are showrabte 1.

Table 1.Background factors of the labor market careergyjp@®rsander 2003, 64).

Labor market career Background factors of the labor market career
Stable labor market career Certificate from Finland
Age under 38 years

Origin Asian or Western

Unstable labor market career Certificate from Finland

Origin Asian or Western

Immigrated 1989 or 1990

University- or primary-level education
Marginal position in labor market Origin in refugee-sending or African country
Age over 49 years

Male

Immigration year 1993

Vocational education

Outside the labor market Age under 38 years

Origin in refugee-sending country
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Only five percent of working-age immigrants arethe stable labour market career
(Forsander 2003, 62). Interestingly, those withettds labour market career (stable or
unstable) have a certificate from Finland. As Fodex (2003, 66) argues, education
from Finland is significant for the immigrants’ wamg career as it helps immigrants in
the Finnish labour market. A possible explanationld be the human capital mismatch,
which Forsander (2002, 54) presents: human capialuding education, can be
considered to be somewhat local as it producebdbecapital in the country where it is
acquired. In contrast, Joronen (2005, 77) doedindtas strong a connection between
labour market status and education acquired iraRthias does Forsander (2002, 2003).
However, Joronen (2005, 69) also acknowledges @hiainnish degree guarantees the
most stable position in the labour market, althotaykeign education is more valuable
than mere general education. To sum up, educatiems to have a quite direct impact

on the labour market status of immigrants in Fidlan

Forsander (2003, 66) argues that younger immigrardgsin a better position in the
labour market compared to members of older gemersmtiJoronen (2005, 65), on the
other hand, argues that young immigrants at théenhagy of their working careers are
usually in a more unstable labour market statua tilder immigrants. In addition to

age, immigration age is also an important facterifemigrants labour market career
(Haapakorpi 2004, 76). Immigrants who have movedFtoland as children or

youngsters and have completed the Finnish scha@béisyare in a better position than
immigrants that immigrated in their adult years ddakorpi 2004, 76—77).

Another strong variable in Forsander’s (2003, 6f)dg is the immigration year. In
addition to positive effects of longer time spemd Rinland, differences between
immigration vintages can also explain the diffeeen@-orsander 2003, 66). The
economic situation in time of resettlement is aiglee factor. In fact, Knocke (2000,
362) argues that labour market conditions are maeeisive than immigrants’
background factors in explaining whether immigraate integrated, segregated or
discriminated against in the labour market. As K@¢2000, 374) continues, only in

economic boom has immigrants’ integration intoldt®ur market been successful.
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In Forsander’s (2003, 65) study, the labour maskatius was also strongly explained by
the origin-variable. As Forsander (2003, 65-66)uasy immigrants from Western
countries have the strongest position in the lalooarket and refugees the weakest. The
poor labour market status of refugees can be exgdaby refugees’ poor educational
level, and the large number of children as welk@aglents among refugees (Forsander
2002, 177, 179). Alitolppa-Niitamo et al. (2005,)5&mind that many years after
arriving to Finland some refugees dream of goingklia their country of origin, which
might affect their motivation to integrate into ttesettlement country. Forsander (2002,
179) also argues that the refugee background isxptaining factor in refugees’ poor
labour market status. Refugees usually come froveldping countries, poor regions of
slightly more developed countries, war zones oritipally unstable areas. In
consequence, due to lack of social structure, esfsigchances for education and work
might have been threatened. The unstable conditbnsfugees’ country of origin also
travel with them to resettlement countries. Quifeero a refugee community cannot
operate as an integrated community because oflsec@omical and ethnical conflicts
of the country of origin. Therefore, refugees cantake an advantage of community
networks to improve their socio-economic statuse Thstance between cultures of
country of origin and resettlement country also ras impact on immigrants’
employment; refugees’ culture is usually quite ahstfrom that of the resettlement
country.

In conclusion, the issue is whether immigrants etin equal incomes with the rest of
the population (Friedberg 2000, 222). As Forsaif@@d3, 69) explains:

The unstable labour market status of the majorityinamigrants means that they are

extremely vulnerable to the labour market effedtseconomic trends and to structural

changes in production. ---. Immigrants are overespnted among the segment of people
who are the last to be hired and the first to beyte at the mercy of economic highs and
lows. The immigrants’ labour market position rewetd us that they are trapped in the
margins of Finnish society: they are not fully inéd but not completely excluded either.

One important factor explaining the poor labour kearstatus of immigrants is their
poor language skills. However, as will be showthia following section, in addition to

the Finnish language, the English language als@make to play in education and work

opportunities.
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3.3 Language skills as a prerequisite for educatrmhwork

A degree of shared language with the majority pajparh is one of the most important

factors in the integration of immigrants (Bergbond&Giorgiani 2007, 66). Language

proficiency is also a prerequisite for achievingpestresources and capital needed in
integration (Valtonen 1999, 32). In fact, professibskills and education are valuable
only after language skills enable their use (Faileai2002, 186).

Joronen (2005, 75) emphasizes that insufficienhiBn language skills could be one
factor that delay applying for education. For exlemjn vocational studies language
proficiency is expected from the beginning of thedges (Joronen 2005, 18). Valtonen
(1999, 31) also points out that refugees are oftemied access to higher education,
because the entrance exams emphasize fluency invritten Finnish language. In

addition, insufficient language skills are the mastmmon reason behind the

interruption of studies (Manninen 2001, 19).

Language proficiency is especially important andeasial in the working life
(Forsander 2002, 185). It appears to have quitérectdinfluence on survival in the
labour market as well as on immigrants’ socio-eoico status (Forsander 2002,
185-186). The position of the Finnish language Esguage of work for immigrants is
overwhelming, even though versatile language skilésalso appreciated (Tarnanen and
Suni 2005, 14). The proficiency in the English laage can be considered self-evident
cultural, social and at times even economic cagiteppéanen and Nikula 2008b, 424).
Therefore, lack of the English proficiency can effaegatively educational and work
opportunities (Leppanen and Nikula 2008b, 424 addition, a national survey revealed
that 78.5 per cent of Finns believe that in 20 yeeme English language proficiency is

essential for immigrants (Leppanen et al. 2009).138

For most immigrants Finnish is a second languatgr #ieir mother tongue (Tarnanen
and Suni 2005, 12)Learning a new language is affected by, for examphe

immigrants’ educational background, previous steidien foreign languages,
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appreciations and motivation (Vartia et al. 2007).6n addition, learning a new
language can be affected by the cultural distafiacene’s mother tongue (Vartia et al.
2007, 67). As a consequence, the refugees’ situatm be seen as disadvantageous: a
great proportion of refugees are unschooled (Fdesa2002, 148), their culture is
usually quite distant from that of the resettlememtintry (Forsander 2002, 179), and
they might also lack motivation to learn a new laage, since Alitolppa-Niitamo (2005,
58) argues that refugees typically dream of goiagkbto their home countries many
years after resettlement. Language skills are & gfaimmigrants and refugees well-
being, even a prerequisite for it (Tarnanen and 3005, 9). During the past few years,
there has been an ongoing discussion in Finlandtdimw to better support the learning
of Finnish as a second language and how to betitereuimmigrants’ prior language
skills as part of their professional skills in tadour market (Tarnanen and Suni 2005,
13).

In conclusion, immigrant students are poorly repnésd in Finland’s educational

system after the primary school-level (Latomaa Bdlijarvi 2005, 165) and they are

over-represented in the margins of the labour naakd also outside the labour force
(Forsander 2003, 65-66). Language proficiency, @aliein the Finnish language, can

be seen as a prerequisite for employment and edoc&Forsander 2002, 186).

However, the command of the official language oé tbountry is not always a

prerequisite or requirement for employment (Foreara®02, 189-190) or for education.
Especially for refugees who are in a disadvantagestarting point in learning a new
language, prior proficiency in the English languamgeild be a considerable asset in
education and working life.
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4. THE STATUS OF ENGLISH IN FINLAND

Finland is a country where English is viewed as rtiast important foreign language,

and as such, it has been gaining ground and vigibar the past forty years in Finland

(Leppéanen and Nikula 2007, 334). The spread of iEmgh Finland is a part of global

increase in the use of English (Leppanen and NiR@@8a, 12). The importance of
English has been growing worldwide, as a firstpgecand foreign language (Leppénen
and Nikula 2007, 333).

The purpose of this chapter is to provide an urideding of the status that English has
worldwide and in Finland. Moreover, the chapterl wilovide a closer examination of
the possibilities that there are for immigrantstiody and work in the English language.
Unfortunately, teaching in a foreign language inl&nd is an area with little research
(Takala et al. 1998, 169) and foreign languageinigbe Finnish professional life also

requires more research (Virkkula 2008, 417).

4.1 English as a global language

In order for a language to achieve a global stathas to develop a special role that is
recognized in every country, also in countries whée language does not have a native
language status (Crystal 1997, 3—4). In these cesrihe special status can be achieved
either through the status of an official languagéhe country that is used, for example,
in government or the education system, or throlghstatus of a priority language in
country’s foreign language teaching (Crystal 1997 Graddol (2006, 64) notes that the
number of second language users of a languagedtasnie a more significant indicator
of global importance than the number and wealtitsafiative speakers. According to the
criteria, English is a global language that is muistely taught as a foreign language in
over a hundred countries, and it is a language bsedore people than any other
language (Crystal 1997, 5-6). The need for a siligdgia franca, a global language, has
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also been attested in the contexts of internatibodles, such as the United Nations and
the EU, and especially in academic and businessrmeomnties (Crystal 1997, 12—-13).

Although Graddol (2006, 3) recognizes the seveetades increase in the use of
English, he predicts that the global dominancehefEnglish language may fade in the
foreseeable future due to complex internationabnemic, technological and cultural
changes. However, at present, extensive curricukfiorms are taking place in many
countries as improving national proficiency in Hslgl now forms a key part of
educational strategies (Graddol 2006, 70). In audit global higher education
institutions in non-English speaking countries tayeng to attract international students
and teachers by offering courses in English (Gra@6866, 80). The traditional English
as a foreign language teaching is declining as maountries regard English as a
component of basic education in their aspiratianbilingualism (Graddol 2006, 102).
However, according to Graddol (2006, 118), thisegates an even greater need for

other languages.

Regardless or because of the global status of éindihe personal, organisational and
national advantage that English has offered wattsio diminish as English becomes a
near-universal basic skill (Graddol 2006, 15). Toenpetitive advantage is only held

where English is in short supply. Graddol (20062)18ums up the new baseline:
“without English you are not even in the race”. Estgwill no longer be enough, not to

the native speakers and not to the second langmepkers of English (Graddol 2006,
118). As Graddol (2006, 118) notes, even immigrant English-speaking countries

may have to learn another language in additionriglih to be able to live and work

alongside other ethnic minorities. Neverthelesspisent, learning English brings

benefits that rise as more of the world speaksiEmgGraddol 2006, 122).
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4.2 English in Finland

From a linguistic point of view, Finland differs e number of perspectives from the
other Nordic countries (Taavitsainen and Pahta 2@)3 As Taavitsainen and Pahta
point out, in contrast to its Nordic neighboursnl&nd is a bilingual country with
Finnish and Swedish as domestic languages (and @achiRomany as minority
languages). As an agglutinative Finno-Ugric langu&@nish also differs considerably
from the Indo-European languages of the other Marduntries (Taavitsainen and Pahta
2003, 4). Because of these issues and the growtagnationalisation, Finland has paid
extra attention to its language education policur(iinen and Piri 1998, 7), including

foreign language teaching.

Today the English language can be considered tre# mmportant foreign language in
Finland (Leppanen and Nikula 2007, 333, 339). Havewrom the 1960s to 1980s
English was a foreign language that was studiedused solely to enable contact with
foreigners (Leppéanen and Nikula 2008a, 16). In1i®@0s English gained importance as
a language of international communication (Lepp&aed Nikula 2008a, 19). The
importance of language proficiency was marked ftiand joining the EU in 1995
(Sinkkonen 1998, 50). As Leppanen and Nikula (200B2) suggest, the English
language education gained more ground in the 19€0s the establishment of 10
International Baccalaureate (IB)-schools and thesility to study in English at the
primary and secondary levels. The amount of uniyetevel teaching in English has
also increased (Taavitsainen and Pahta 2003, 8ddfition, the role of English has

increased in the working life, media and scienadmaa and Nuolijarvi 2005, 125)

In the 2000s the status of English has been furstiemgthened by economic and
cultural globalization and the development of cominations industry and information
technology industry (Leppanen and Nikula 2008a, 28) Alatalo (2006, 35) notes, in
the era of interculturalisation as a norm in comivaion, English is a globally shared
language and used as a lingua franca, especiallprafiessional communication.
However, a large-scale national survey on Finnesud, attitudes to and perceptions of

English conducted in 2007 revealed that Englisiise present in the everyday lives of
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almost every Finn in some form as, for examplep8b cent of Finns have studied at
least some English, 90 per cent speak it to sorgeedeand 80 per cent report countering
English in their surroundings (Leppénen et al. 2009). English is used the most in
the contexts of free time, work and education (lZemm et al. 2009, 93). English is
found most important in higher education and sirhyilan professional fields that require
high levels of education (Leppénen et al. 2009, B®erestingly, at least in some
contexts, English is gaining the status of a seclamgjuage rather than a foreign
language (Leppanen and Nikula 2008b, 426). Mored@@mer cent of the participants
in the study by Leppénen et al. (2009, 131) belithat the influence of English in
Finland will further grow in the next twenty years.

4.3 English as a language of education in Finland

As foreign language proficiency is regarded imparia Finland, it is also emphasized
in all the fields of education (Leppénen et al. 2007). The reasons for the introduction
of bilingual education in Finland are, to mentionfew, the promising work of

immersion teaching and IB system, as well as séVarge-scale surveys emphasising
the need to improve the quality of language skil®ughout the population (Marsh et
al. 1996, 10). The aim of this section is to préskea possibilities that there are to study
in the English language in the Finnish educati@ystem. However, Forsander (2002,
185) reminds that although it is possible to stbgyusing only the English language, it
can be assumed that some of the human and sopitdldhat is valuable in the labour

market is not attained and thus employment is rddfieult.

Teaching non-language subjects through the foréégrguage, that is, content and
language integrated learning (CLIL), has gainedutenfty in Finland (Lehti et al., 293).
Especially year 1996 was a time of growing poptyaior CLIL teaching as the Basic
Education Act had allowed teaching also in othergleages than the domestic and
minority languages (Lehti et al. 2006, 294). In @98ur to eight per cent of primary

schools, more than 14 per cent of secondary schants almost 24 per cent of upper
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secondary schools offered teaching in a foreigguage (Nikula and Marsh 1996, 25,
27, 32). The English language was by far the mopufar foreign language in teaching
(Nikula and Marsh 1996, 35). Nevertheless, as Milarid Marsh (1996, 71) point out,
foreign language teaching in Finland is on a reddyi small scale as it most often
concerns only some of the pupils in the schoolsasdhall proportion of their tuition.
By the year 2005 the amount of CLIL teaching haapgded considerably on all school
levels as compared to the 1996 study (Lehti e2@06, 299) Nevertheless, the schools
that do offer CLIL teaching have expanded the teerto cover more subjects (Lehti et
al. 2006, 311). In line with the 1996 study, alsdhe year 2005, the English language is
the most popular foreign language in teaching.alet,fin the schools that offer CLIL
teaching there are students who cannot study inFtheish language (Opetushallitus
2001, 109). Unfortunately, both of the studies doded that the CLIL teaching is
concentrated to the major cities with best theusses. (Nikula and Marsh 1996, 35, 71,
Lehti et al. 2006, 311.) Thus, it is questionabtevhaccessible the schools that offer

teaching in the English language are to immigrantsrefugees.

Foreign language teaching and learning have s@dlitheir position in vocational
education in the 1990s (Kantelinen 1998, 103).vAltational degrees include studies in
the second domestic language and one foreign laegdayrynen et al. 1998, 19).
English as a foreign language can be included srlyall vocational qualifications
(Vayrynen et al. 1998, 48). To continue, there E38 institutions in Finland that offer
some form of bilingual education with the Englimguage as the most common
language choice (Marsh et al. 1996, 23, 127). Heweahe scope of bilingual education
varies from broad institutional applications to mgpecific interests (Marsh et al. 1996,
131). All in all, teaching study modules in a f@gmeilanguage in vocational education is
quite uncommon (Vayrynen et al. 1998, 191). Newe$s, the importance of language
proficiency in professional life will continue taav in the future (Vayrynen et al. 1998,
200).

Finnish higher education differs considerably frgeneral education and vocational

education in the amount of teaching offered in Eglin the 21 century, the Finnish
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institutions of higher education have begun tosstre their internationalization the
recruitment of foreign degree students (Garam 2009,In fact, there are 275
gualifications offered in the English language ihe tFinnish higher education
institutions, most centred in the Southern Finlg@@&ram 2009, 17, 19). From these
qualifications 181 are offered in universities @in universities of applied sciences.
Universities of applied sciences offer mainly Bdohie degree programmes, whereas,
universities centre on Master’'s degree programn@mgm 2009, 17). Most of the
gualifications are offered in the fields of EconogjiBusiness and Administration, and
Engineering and Technology (Garam 2009, 18). Theatibe of the English language
programmes is not, however, to recruit students ihé Finnish labour market (Garam
2009, 81). As Garam (2009, 81) continues, only fiftte of the study programmes aim
to integrate students primarily into the Finnisbdar market. Only less than a half of
the programmes aim to integrate students eithéned=innish labour market or also to
the international labour market. Thus, the motimedstablishing the programmes is to
provide the (general) labour market with skilfubéaur (Garam 2009, 81).

4.4 English as the most important foreign languaghe working life

Due to globalisation and internationalisation, Ereglish language has become a visible
part of business life in Finland (Virkkula 2008,2}8In fact, approximately 78 per cent

of Finns in working life report countering Engligh their work place (Leppénen et al.

2009, 52). In line with this, 80 per cent of Firthgk that the working population has to

be proficient in the English language (Leppaneal.€2009, 65).

English is by far the most important foreign lang&ian business context: a study by
Airola (2004, 61), for example, found that 96.7 gent of corporations in her study
need English. English can be used in businessdifa lingua franca or an intracultural
means of communication (internal company languggeppanen and Nikula 2007,
339). In fact, there are contexts in Finnish bussneommunication where there has been

a shift towards using English either as a resultcofiscious company policy or a
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practical grassroots level decision to find an @ffe® way to communicate (Leppanen
and Nikula 2007, 348). The use of English in intdons with non-Finnish speaking
colleagues and customers is simply a fact of lifepp&nen and Nikula 2007, 350). In
Finland, there are also English enclaves that enark in the English language
without any knowledge of the Finnish language. Eglas of this are universities and
corporations that have adopted English as the wgrkinguage. However, without any
command of Finnish, professional mobility is lindtéo the English enclaves. On the
other hand, English enclaves usually have a gloiaaket. (Forsander 2002, 189-190.)

English is also needed in the smallest enterpugdsout any international operations
(Huhta 1999, 62; Airola 2004, 61). The need forefgn language skills depends on
employees’ educational background (Huhta 1999, 108). Employees with university
background need more foreign language skills inhérigvariety of situations than
employees with university of applied sciences anchtional background (Huhta 1999,
104-105). As Huhta (1999, 97) continues, regardtésthe educational background,
employees need mostly oral skills, then readingilemvriting is needed least often.
However, the need for writing is highest for em@eyg with university background
(Huhta 1999, 97). In contrast, in a study by Air2804, 62) reading skills were needed
more than oral skills. Airola (2004, 62) explaitstt the difference between her study
and the study by Huhta (1999) is caused by theerdifft sample of enterprises: most
enterprises in Huhta's study practised foreign éragthereas enterprises in Airola’s

study were of varying backgrounds.

The need for English language skills will increaséhe future in all fields (Airola 2004,
61). In fact, in many fields English proficiency & necessity for obtaining work
(Virkkula 2008, 383) and thus a valued professiomsdet and in some situations a
source of power (Leppanen and Nikula 2007, 350pguage skills are an essential part
of professional competence (Virkkula 2008, 414)ecthough the English language is
an essential part of international communicatiomnish will also maintain its

importance in international enterprises and thaiaance of other languages should
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not be underestimated (Virkkula 2008, 416). In [fabe importance of other foreign
languages is estimated to increase in the futuodi@1999, 154).

Regardless of the importance of English in the wiyHife, it seems that in the case of
immigrants the command of languages other thanighirsho not have much significance
for the employers (Jaakkola 2000, 124). Similarkyirdl et al. (2008, 33) revealed that
71 per cent of immigrants with good command ang&5cent with adequate command
of English were employed, but less than 50 per oénitnmigrants with poor Finnish
skills were employed. On the other hand, over #&pat of respondents in Leppanen et
al. (2009, 138) study predicted that English lamgguaroficiency is a necessity for

immigrants in twenty years.

To conclude, the importance of the English langusgeducation and working life

cannot be disputed. However, the need for the EBimddinguage depends largely on the
level of education and similarly of the requiredieational background of a profession
(Leppanen et al. 2009, 50). In short, the higher shhool level, the greater are the
opportunities to study in the English language (d¢&ula and Marsh 1996;

Opetushallitus 2001; Vayrynen et al. 1998; Gararfi920To continue, the Finnish

labour market requires English proficiency (seekkida 2008), but in the case of
immigrants only takes into consideration the Fihrpsoficiency (Jaakkola 2000, 124). It
seems that English proficiency is an asset foraghosmigrants and refugees who are
also proficient in the Finnish language. Howeversome cases, English proficiency

alone can enable study and work opportunities.
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5. RESEARCH DESIGN

5.1 Focus of the study and the research question

The purpose of this study is to examthe role that the command of English has in the
integration of refugees into Finnish societiore specifically, | examine the
significance of the English language in two arehtegration: work and education.
The chosen areas derive from the official goaldgrftegration. | am also interested in the
refugees’ own goals and expectations for theirgirggon. | do not claim that the chosen
aspects of integration represent the concept efyration as a whole. | merely aim to
examine the role that English has in these areagegration during the first three years
after the refugees’ arrival to Finland, since dgrihis time the refugees are clients of the

immigrant services.

5.2 Data collection and the participants of thelgtu

The data consists of ten interviews conducted witfugees who speak English. |
wanted to interview clients of immigrant servicdgcause the task of immigrant
services is to aid the integration of refugeeathree years that they are clients of the
immigrant services (Immigrant services, 2009). Thuseems that the state expects
immigrants to integrate during those three yearother words, | wanted to interview
refugees who are supposedly in the middle of thegnation process. In addition,
another criterion for the selection of participamtas that they speak English well
enough to take part in an interview conducted iglish. The data collection was done
in two stages: four interviews were conducted oadly for my Bachelor’s thesis in the
winter of 2009 and the last six interviews speaeific for this Master’s thesis in the

spring of 2010.

| began the first phase of the data collection intev 2009 by asking the immigrant
services whether they could help me to find paréints for the Bachelor’s thesis. My

original plan was that the social worker of eacfugee would ask for preliminary
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consent for the interview. However, due to timeitations this was possible with only
two participants. After | had been granted the asde permit, | was given the contact

information for the other two participants.

My original idea was that the interviews would tagkace in the premises of the
immigrant services, although Eskola and Vastam&&@00{, 27-28) suggest that
interviews should not be conducted in places thightrfeel too official. However, |
believe that the premises of the immigrant servidesnot feel too official for the
refugees, since my experience as a social workbatshe refugees do not consider the
workers of the immigrant services merely as stéfieial. The relationship has warmth
to it. In the end, only two of the interviews toplace in the immigrant services. Two of
the interviews took place in the homes of the pgudints, because either it was not
possible to conduct the interview during office rgwr coming to immigrant services

would have been too much trouble for the participan

The second phase of the data collection in thengf 2010 was a challenge evidently
because | did not have any relationship with theciafs who | asked to help me in
finding participants. | contacted immigrant sergickom three different cities, in
addition to the city contacted in the first phasecause | wanted to guarantee
confidentiality for the participants. Two of thenmgrant services sent my contact letter
(see Appendix 1jo potential participants, who could choose whetirenot to contact
me. As | did not get many contacts, and immigramvises in the third city could not
help me, | also contacted an adult education seiad an immigrant advice centre, one
employment office and two multicultural centres.wéwer, in the end, | reached all of
the six additional participants with the help o# ttwvo immigrant services. | believe that
the response rate was modest because the partgcipare contacted via mail, without
personal contact. In addition, some refugees nghproficient in spoken English but
have more modest talents in written language. thit@ad, some officials were reluctant
to help to find the participants. Five of the last participants were interviewed in the
premises of immigrants services, one, however,epred to be interviewed in a

multicultural centre.
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All in all, the ten interviews were conducted imeé different medium size cities. The
participants are quota refugees that have beeimlarféd for up to three years. Most of

them have been in Finland for approximately tworgethree of them less than a year
and one for three years. The countries of originthed participants are Burma or

Myanmar, Iraq, Cuba, Liberia and Democratic Repubfi Congo. With one exception

the participants are all male. | doubt that a sigamntly greater proportion of refugees

are male, since, for example, UNHCR has a speaiaigory for women at risk — cases
that also Finland takes into consideration. Howgeveris possible that a greater

proportion of male refugees is proficient in thegiish language. Nevertheless, | will

not differentiate the participants according todgmin the analysis. The participants are
in their twenties, thirties and forties with theesage age of 33.4. For most of the
participants, English is the language spoken sebt®sdl after their mother tongue. To
protect confidentiality, | will not disclose the ther tongues of the participants, since |
am not aware how well some of them are present&thiand. The languages spoken by
each individual participant range from 3 to 7 wille average of 4.9 languages. The
participants have mainly acquired their extensi@egliage proficiency after leaving

their countries of origin, and before arriving tmlénd; that is in the second countries
(see Turtiainen 2009, 329).

The subjects in the study can be considered aapgaup of refugees, because of their
good command of English. However, one can hardintifly a normal or conventional
group of refugees as they are a heterogeneous gfopgople. Nevertheless, | believe
that refugees with a command of the English langu#m not represent the majority as
the officials that | contacted informed me thatytde not have many refugee clients that
are proficient in the English language. Of courdges can also be due to lack of
knowledge of the language skills of the refugersarly case, the results represent only

refugees with a command of English during thestfihree years in Finland.
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5.3 The interview guide as the method for dataectitbn

The idea of an interview is simple: when we wantktmw what another person is
thinking and what are his/her motives for actiore wan ask him/her (Tuomi and
Sarajarvi 2002, 74). In my study | was interestedhearing the voices of the refugees,
and | believe that an interview is better suited tfee purpose than, for example, a
guestionnaire. This is because, as Tuomi and SargjZ002, 75) note, the interview
allows follow-up and clarification. In additionwas not sure of the participants’ level of
understanding in written English. | interviewed ugées in English, because | was
interested in their use of English. However, cotighgcinterviews in a foreign language
of both the interviewee and the interpreter canseaproblems. In particular, the
interviewee might not be able to express himselfyfun a foreign language.
Nevertheless, in all probability English is the yoshared language, since the refugees
have been in Finland the maximum of three yearsmdJsiterpreters would have been
another option. However, | ruled it out becauseRaton (2002, 392) points out, when
interpreters are used, the interviewer cannot bewhose perceptions are presented: the
interviewees’ or the interpreters’. The interpreteright offer summaries and
explanations of the perceptions of the intervieiR&tton 2002, 392). In addition, using

interpreters would have been rather costly.

| chose to use the quite popular data collectiothoin qualitative research in Finland:
“teemahaastattelu”, that is, a “theme interview”"th®me interview is a semi-structured
interview (Tuomi and Sarajarvi 2002, 77), which tBat(2002, 343—-344) terms “the
interview guide”. | will use the term interview glg as a synonym for theme interview.
An interview guide provides a list of questionssobject areas that are to be explored
with each person interviewed (Patton 2002, 343dther words, the interviewer can ask

guestions spontaneously within the context of paldr subject area (Patton 2002, 343).

| used the interview guide as the method of datkeaton, because | did not want to
limit the answers of the participants too much.sféirvi and Hurme (2000, 48) and
Eskola and Suoranta (1998, 87) argue that the vieter guide does not have
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prefabricated questions and only the themes orestibyeas are decided in advance. In
contrast, Tuomi and Sarajarvi (2002, 77) and Pg{2002, 344) argue that it is a matter
of taste whether all participants should be askedsame questions, in the same form
and in a same order. Depending on the opennessdhterview guide, the questions

can be quite intuitive or quite strictly decideddrehand (Tuomi and Sarajarvi 2002,

78). In fact, the interview guide can take anypghand form between nearly

unstructured interviews and structured interviewsofni and Sarajarvi 2002, 77). In

addition, the extent of the themes varies from orterview to another (Eskola and

Suoranta 1998, 87). Patton (2002, 344) also artha¢ghe interviewer is not expected to
deviate from the chosen subject areas into totadhy subjects. However, new topics,

which are important for the respondent, might gtiflerge during the interview (Patton

2002, 344).

In the ten conducted interviews, | had four différthemes or subject areas: the use of
English, the use of Finnish, the relationship betwehe English and the Finnish
language and the refugees’ own goals and expeasatar their integration. | did not
form themes of education and work that would hashaps more directly corresponded
to my research question, since my previous worleggpce in immigrant services and
the research in the area did not lead me to expattmost of the participants would
have had experiences of working or studying towardegree in Finland. However,
these areas were covered in the interview questigarsed on the experiences of the first
four interviews conducted originally for the Baabred thesis in winter 2009, | decided
to clarify the structure of the interviews, andtive last six interviews, | presented the
four themes under three time periods: before drtivdinland, during the first year in

Finland and at the present time.

In addition to themes, | had also formed specifiesjions to help me carry out the
interview (see Appendix 2). They were asked inraloan order and form. It is possible
that | did not ask all the questions from eachipigdnt, since the questions were only
suggestive, and the aim was to cover all the theifiles themes were explored with

each participant although the extent to which éheime was discussed varied from one



49

interview to the other. This can also be seen ftbenduration of the interviews: the
longest interview lastedn hour and 25 minutesd the shortest 27 minutes. In addition,
| could not cover all the timelines with the last terviewees since three of the
participants had been in Finland for less than a.yAltogether | have approximately
seven hours and twenty minutes of recorded intervidn discussing the results, in
order to protect the confidentiality of the pamp@nts, they are referred to with the
following fictitious English male names: Adam, Bemjn, Charles, Christian,
Christopher, Daniel, Ewan, Michael, Oliver and Siaa. In addition, if the citations
threaten the confidentiality, the participants eeferred to as John Doe. The citations
themselves have been revised by dividing the sptdkdnnto logical sentences in order

to enhance readability.

Before presenting the method of analysis, ethisalies dealing mainly with informed
consent, the choice of research topic and configitgtare discussed in the following

section.

5.4 Ethical considerations

Traditionally ethical considerations in interviegifave dealt with informed consent,
protection from harm and confidentiality (FontanadaFrey 1994, 372). Informed
consent means obtaining the voluntary participatbmthe subject after s/he has been
carefully and truthfully informed about the resdaf&vale 1996, 112). In addition, as
Kvale suggests, the subject can at any point ofstihdy withdraw from the study.
Protection of harm indicates to physical, emotiozadl any other kind of harm to the
subjects (Fontana and Frey 1994, 372). Confidétytiabn the other hand, means
protecting the privacy of the subject by changingirtidentifying features in reporting
of interviews (Kvale 1996, 114).

In my study, before each interview, | explained thepose of the study and asked for

the participants’ consent in writing (see Appentl)x | stressed that they could choose
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not to answer questions and they could withdraw tensent altogether at any point of
the interview. This was important for the particitg as one of them commented: “It
depends to me”. Nevertheless, | cannot be complstale of whether the consents of
the participants were fully voluntary. | got in thu with the participants through
officials working with refugees. One of them toldenafterwards that she had
encouraged one participant to take part in theystudaddition, another official had to
send out my contact letter more than once, and hgst contacts after she had included
her name in the contact letter. Thus, the authaftyhe official might have been a
reason behind giving consent to the study. To aoetione official from a multi-cultural
centre had stressed to possible participants tiegtdo not need to take part for his sake.
| did not get any contacts from there. In additiovhen conducting the first four
interviews, | had previously worked at the immidraervices as a social worker. | did
not, however, interview any of my own clients. Miland Huberman (1994, 291) point
out that weak consent usually leads to poor datthis respect it seems that | did get “a
strong consent” from most of the participants. Hegre one participant answered
several questions with “I don’t know”, which coub@ interpreted as “I don’'t want to
answer” or “I don’t understand the question”. Wd dave some language barriers in the

interview.

Clarkeburn and Mustajoki (2007, 53) point out tthegt choice of research topic in itself
includes ethical decisions. | was most concernethefpossibility of the study doing
harm to the participants. As Patton (2002, 405h{goout, interviews are interventions.
The interviewer nor the interviewee cannot knovadvance the possible impacts of the
interviewing experience. | tried to choose my topicstudy in a way that | would not
have to ask about the possible difficult experienok the participants. Nevertheless,
there were some questions that the participantsndidwant to answer. One of the
participants, for example, did not want to answe fuestion “Do you miss back
home?”. He said that he does not want to think aliphe wants to forget it. For some
of the other participants the question was als@icdit to answer. In addition, some
participants also shared difficult discriminatiotperiences, although | did not ask about

them. Thus it seems, without intention, | evokedatere memories in the participants.



51

| have also pondered the issue of confidentialiy the issue of when all the identifiable
information has been removed. Because of confidiyti | have conducted the study in
three different, unrevealed, cities. | have notldised the exact age of the participants
or their study places. In addition, | have notelifintiated the participants according to
gender. | also considered whether to reveal theehoauntries of the participants. |
decided to include the countries of origin, sincetq refugees in Finland come from a
limited set of countries that are chosen politicallhus, there are quite a few refugees
from each country. However, | have not includedrtieher tongues of the participants,
since, for example, in the Democratic Republic @in@o and Myanmar there is a
considerable number of languages, and | do not kmow well they are represented in

Finland.

Hirsjarvi and Hurme (2000, 96) note that the initmmer should not take the position of
an authority in the interview. Instead, the intewvishould be a conversation-like and
relaxed situation. | wondered how my work expereeras a social worker in the

immigrant services would affect the first four iniews as the interviewees were clients
of the immigrant services were | worked. Regardigsny background and the fact that
most of the interviews took place in the immigraetvices, the atmosphere of the
interviews was in my opinion relaxed and convewsatike. As a small thank you for

taking part in the study, | gave each participachacolate bar.

5.5 Analysing the data with the help of contentiysia

The purpose of qualitative analysis is to clarifg tlata and to produce new information
on the topic under investigation. The aim is taifjahe data through summarizing it
without losing essential information (Eskola andf@mta 1998, 138). Patton (2002, 453)
argues that qualitative analysis, and especialhtert analysis, is inductive in the early
stages in discovering themes and categories frand#ta. In this study the analysis

followed mainly the theory-bound approach, whee whits of analysis are inductively
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chosen from the data, although theory guides tladysis (Tuomi and Sarajarvi 2002,
98). All in all, the presence of previous knowledge be identified from the analysis,
although the aim is to produce novel ideas (Tuamdi Sarajarvi 2002, 98). In this study,
the theory-bound approach can be recognized froenfahmulation of the research
question, which is based on previous knowledgehefimportance of work, education
and language skills in integration, and from thalgsis that is based on both, the theory
and the research question. In addition, all ofttteenes of this study are based on the

previous knowledge presented in the theoreticdl®ec

Before the analysis, | transcribed the materia intitten text. Kvale (1996, 169) points
out that the nature of the interview material ame purpose of the investigation affect
the amount and form of transcribing. | transcribieglfirst four interviews perhaps in too
much detail by marking, for example, lengths of gesu and overlapping speech,
although the purpose of the study was to examireg whs said, and not how it was said.
Thus, the last six interviews were transcribed lass detailed manner in summer 2010.

Altogether | have 144 pages of transcribed text.

| chose content analysis as the method of analySientent analysis has its own
approach to analyzing data that stems largely fnom the object of analysis, content, is
conceived” (Krippendorff 2004, 18). In my analysidollowed the US tradition of

content analysis presented by Tuomi and Sarajd&00Z, 102-121). Tuomi and
Sarajarvi (2002, 110) also present Miles and Huberm (1984, 21-22, 1994, 10-11)
generic view of the three concurrent flows of agfivn qualitative analysis in the terms
of content analysis: (1) reduction of the data;dB}stering/grouping of the data and (3)
abstraction as a means of formulating theoretiet¢gories. Titscher et al. (2000, 58)
note that in content analysis it is important teafy the unit of analysis, that is, the
smallest component of text in which categories examined. | defined the unit of

analysis semantically and examined units of mearthag is, expressions.

| started my analysis by reading through the trapsans several times and making

preliminary notes to the material. Strauss and @of998, 223) term this action open
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coding. | proceeded with the analysis by searckongexpressions that corresponded to
the research question and colour coded the expressi listed the expressions in a
reduced form and counted their occurrences (seeEslgla and Suoranta 1998, 165—
166; Miles and Huberman 1994, 252). (For exampleJoh't speak Finnish, | find it
very difficult. Sometime | feel very limited™ Participant feels that proficiency in

Finnish would enable active participation in theisty.)

The next step was to cluster the expressions. Ustaling the coded expressions are
examined for similarities and differences in order form categories (Tuomi and
Sarajarvi 2002, 112). Clustering is already partabistraction where the lists of
categories are grouped under higher order headargb theoretical names and
conclusions are formed (Tuomi and Sarajarvi 2002)1In other words, if the data
allows, sub-categories, generic categories, mabegoaies and finally themes are
created and given theoretical names. (For examsldi-category: no need for
interpreters— generic category: independenee main category: positive aspects of
English — theme: the English language.) However, sometinfeet were less
categories and the analysis reached the themenmora straightforward manner. (For
example: sub-category: value of Finnish is limitedrinland— main category: negative
aspects of Finnish> theme: the Finnish language.) In addition, at $itiee division into
four different categories was insufficient andfthfcategory was needed. (For example:
sub-category of sub-category: wotk sub-category: livelihood/orientatior generic
category: primary goals for integratior» main category: refugees’ ambitions for
integration— theme: integration.) For a comprehensive listaikgories see Appendix
3.

All in all, four different albeit interconnected ddings or themes were formed: the
English language, the Finnish language, the relalipp between the English and the
Finnish language, as well as integration. All ot tthemes consist of two main
categories and of several generic categories.drfdliowing chapters, the English and
the Finnish languages are discussed from the pbwiew of their positive and negative

aspects. The relationship of the two languages lmarseen either as tension or as
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collaboration, with emphasis on the former. In dgsing integration refugees’ own

ambitions are examined, as well as factors influgntheir integration.
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6. THE POSITIVE ENGLISH LANGUAGE

The refugees in this study have all learned Engisbr to their arrival to Finland. For

most of them the use of English in their home coesthas been limited to the English
classes in school. Only few have studied or workgidg the English language in their
home countries. However, for these participantdiBimdpas been an equivalent of better

life.

It [English]' made me things easier in the pastMy country is a pretty hard country,

is you know, you have to make yourself understédi have your English, then you

get better things. And, you know, if the persorcigture person, you can get better
things and easier than other people. (Sebastian)

High proficiency in English has mainly been acqdiedter departing the home country
and before arriving to Finland. In these secondhtiies most of the participants have
communicated in the English language, in additeoding the language in their work or
studies. Thus, proficiency in English has had angrimpact on the daily lives of the
participants in the second countries.

I used English, when | left my country, | usedait bf, a lot of times. It was also like
my mother tongue when | was in different countr{@enjamin)

| think, on the place | was, because of my Englispet better jobs and | get more
money and | make more friendships and it was rj8ebastian)

In conclusion, even before arrival to Finland, Brglish language has been a source of
independence, an asset and a status symbol, &oiisain Finland as the following
analysis will suggest. In addition, emotions assied to the language are discussed, as

well as the negative aspects of English.

! The square brackets [ ] are used to mark accretimte by the writer to a citation. The square betk
are also used to mark replacement of a word inrdadprotect confidentiality.

2 The symbol combination .--. is used to mark orditext, either to enhance readability or in oraer t
protect confidentiality.
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6.1 Independence

Upon arrival to Finland and during the first yeall, of the participants used mainly
English in Finland as they were only starting tartethe Finnish language. The English
language can be seen as a sign of independend® garticipants are less reliant on

interpreters and the immigrant services.

Because of English | have much of help. | no needvait for interpreter. Some other
people from [home country] to come here. They camtwoanything to themselves, they
have to hospital they have to wait for interpreearerything, everything they have to wait
for interpreter. | have, so far | have no needdalhds thing, | can go myself everything
freely, | have no need to much more to the so@abpte. (Michael)

The English language is especially important fatependence, when interpretation in
the refugees’ mother tongue is not available ifdfid or is rarely available in a specific
city. In addition, if the native language is rarepoorly represented in Finland, there are
also no dictionaries to help with the communicatowl language learning.

Three of the participants have not had the po#silior interpretation in their mother
tongue, and for one participant the interpreter teagly been available. Thus, one
participant would have to rely on interpretatioraitanguage he speaks the second best,
English. He, however, prefers to speak for himsélfiother participant relies on
interpretation in a language he speaks the thist, lnd feels that he is not always
understood. Surprisingly, he is, after his motloergue, most proficient in the English
language. Nevertheless, he has never been offetexpiietation in English. He would
also prefer to speak for himself, but his sociatkeo, for example, is not proficient in
the English language. For the third participant ties not got access to interpretation in
his mother tongue, the situation is less probleenéte has access to interpretation in the
language he is most proficient in. In his home ¢gumis mother tongue has been

oppressed, and thus he is most proficient in theialflanguage of his home country.

Most of the participants used interpreters onlpapte of times shortly after their arrival
to Finland. They do not use interpreters simplyaose they do not have to, they can

manage with the English language, as the folloveixgmple illustrates: “Not that much.
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| used, | don’'t even remember when | used integoreere in Finland.--.1 use English
without interpreter” (Adam)However, some have decided not to use interpreters
because the interpretation has been problematie. pEiticipants have either felt that
they have not been fully understood because ofrtbdiation process or the mediator

has taken too great a role.

| want express myself. Sometime | want to tell whetiually | mean, and then if | say in

[language of translation], at a time | came, | aoh tinderstanding what he is telling the
social worker. Whether is it the exact words | preged to him or he has changed it. | was
not understanding. So | actually | was not satikfiden he is interpreting my word, but |

would like to talk to her direct so that she cawmwror he can know what actually mean, |
want. (Christopher)

| once had an interview,--, and there were timesminwas trying to ask questions and the
interpreter did not even translate it, and he vedlser answering my questions.--.1 realize
and | stop using the interpreter. (Christian)

Nevertheless, some patrticipants still prefer toinserpreters, especially in important or
linguistically challenging situations.
Yeah, we need, if | have to do something importaere, like some kind of police, | do

want a interpreter, because | wanna get everyttiiagthey say there, | don’t want any
mistakes with those things. (Sebastian)

The participants, who do not have the option oénnmtetation in their mother tongue,
have to rely on their English language proficier®yen in problematic situations.
Fortunately, for all of them English is a langudlgat they speak best after their mother

tongue. Thus, the English language is a valualdet&specially for these participants.

6.2 Asset

In addition to enabling independence from integmsgtthe English language can be seen
as an asset: it is an important means of commuoicand provides better educational

and working possibilities either in Finland or adio

English is an important means of communication e@sfig upon arrival to Finland as it

enables communication without mediators.
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When | came here, nobody speak [mother tongue] bereverybody knows something
about English, so here it was pretty helpful.-- ¥peak in English, and everybody get, and
sometimes they don’'t get me and they just bringedmody else and they speak,--, English
and we do things through, so it was fine, it wadqm for me. (Sebastian)

In addition, English is not only needed in commatimn with Finnish people. The
participants of the study have friends from manfyedent nationalities and languages

with whom they communicate in English.

But when you don’t have English language, only yown,--, language, very difficult to
communicate with other peoples. So | think Engletguage, you can keep continuing,
you can communicate with other people from all @fitries. (Daniel)

The English language is especially important fasth participants who aim for higher
education, since the English language can be searpeerequisite for universities. Most

of the participants feel that they cannot get a@eg the Finnish language.

| don't believe that can get any degree in Finféstyuage. | don’t actually believe in that,
and if only | want the high education | have tobgak to English. (Christopher)

However, studies in English are not an option Inedlcational fields. One participant
has a degree from his home country in engineefingequalize the degree in Finland,
he needs additional studies, and wants to contiitiethe studies to the Master’s level.
He would have preferred to study in the Englishgleage, but it is not possible. As it
would take many years even to begin studies irFtheish language, he has decided to
utilize his other area of expertise, graphic desigith the help of English. He might

even start his own business.

The age of the refugees might be a factor in degidhe language of the studies.
Learning the Finnish language well enough for higkducation might take too long for

a person in his forties, but not for a person mtiienties. For the youngest participant,
in his early twenties, studies in the Finnish laaggl are an option. He is currently
completing comprehensive school in the Finnish lagg and considers studies either in

vocational school or high school.
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For most of the participants their future plans anelecided. Many ponder over the
possibility of working abroad after finishing stediin Finland. Thus, for the possible

future abroad, English and its maintenance arelyigiportant.

After professional schools, | would like also tanjauniversity, and in university | would
like to learn in English.--. Because some time h’td&now if my life will be in Finland,
maybe I'll move to another country. Then if | gkdifor example in England or in France,
around the world, | have to use English. That wiwaht to learn in English and also need
Finnish. (Adam)

Even though English is important especially foufet life abroad, it also has value in

Finland as it provides a better status.

6.3 Status symbol

While the English language is a key to greater petielence, an asset in communication
and a potential gateway to education, it is alsowrce of status. Those proficient in the
English language seem to be one grols here, all the English” (Christopher), and
those who are not proficient in the language foimeirt counter-part:“So it is

unfortunately if you cannot speak EnglishThey find it very difficult.”(Christopher).

To aggravate, the English speaking group has beterloff before coming to Finland,
and in Finland they continue to be more independ®iore capable: they have better

chances in life.

People are coming, they don'’t speak at all Engli$tey are from French speaking or they
have never been to school, they have never beeniarsity maybe at so on, you know.

When you ask about them they are crying a lot, eedhey say: oh my god what I'm

going to be again to | mean to school, cause Hinlsisguage is a long way to go. So if
could not speak English | could be here aroundautiioing nothing. (Benjamin )

Most participants did not make such a strong dititn between the English speaking
and those without English proficiency. However, tndisl acknowledge the difference,

and for most participants the English languagdilisrmportant and helpful in Finland.
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6.4 Emotions

The English language is associated with differeett af emotions, mostly positive.

Although | did not inquire about the participangshotional connection to English, half
of them had emotional responses when they werentakbout the English language.
These responses reveal the importance of Englikb. ifitensity of the responses is
surprising, since the English language is not thether tongue of any of the

participants. Nevertheless, English is even conthtmeghe mother tongue. In addition,
English is described with intense vocabulary chgicgich as treasure, love, mother

tongue and favourite language.

My English is, because, it's been my treasure. §Stdn)

I love English,--, | like my English, | like the wd speak, | like the way | learn English.
(Sebastian)

English here in Finland is like my mother tonguayuse here everything, everyone who
can speak English, we can understand, when | dpeglish. So it's like my first language
here in Finland. (Benjamin)

My favourite language is the is English. (Michael)

The English language is also associated with negagimotions. However, negative
emotions can mediate positive attitudes towarddig§ing-or example, in a sense, fear of
losing English can be seen to mediate positivéudtitowards English as it stresses the

importance of English. However, fear, itself, isshoften a negative emotion.

Sometime I'm worried that | will loss my Englishpl to say, similar like my mother
language, mother tongue. Now | don't use much, W rsmme words | forgot, even
English. (Michael)

Without English | would be sad, | cannot speak tloep language [that is useful in
Finland]. (Christopher)

| still am afraid to lose my English but | know, some point | will have to lose, | will
have to let it go, so | can get on, because ittirgeme problem with this. (Sebastian)

The strong emotional connection to the English lmgg might be associated with
learning English mostly outside of school, when li&mghas had a strong impact on the

participants’ daily living. Three out of the fiveagiicipants who showed emotional
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responses had learned English mostly outside ajatcliHowever, four of these five
participants had used English extensively in theosd countries. Thus, perhaps the
emotional connection is associated with the styanagtical importance that English has

had or still has in the participants’ lives.

6.5 All that glitters is not gold — the negativeasts of English

Although the English language has mostly positsgoaiations, it does also bear certain
negative aspects that are closely connected to idhinsociety. The greatest
disadvantages of English are difficulties in comimation and hindrance in learning the

Finnish language.

Most of the participants reported that in addittorthe benefits of English, it is also a
disadvantage in communication. Regardless of théicgants’ high proficiency in

English, they are still reliant on the languagelskif the person they are communicating
with. In addition, not all Finnish people are willj to use the English language, albeit

they are proficient in it.

English speaking Finland sometime find it diffiquitause some time people can't, they
can't answer you, if you if you speak with somebothey can't answer you. Some old
people will tell you | don’t understand what yousaying, and some young people if they
don’t understand they keep quiet. They don't tallau. (Christopher)

Yeah | ready say most of the Finns speak Engligk hethis country, most of them, |
would say 90 per cent speak English, but probalalylm sixty percent shy. (Christopher)

Two of the participants were especially surprisgdhe low proficiency of English of

the emergency medical personnel and the medicabpeel in general.

When | was a newly,--, | call emergency 112, thegsih't speak English, it's very hard to
communicate. And then | was been to hospital, tbetals they don’t speak English.
That's very surprising for me, even they becomeectat, how they can’t speak English?
Without English how they will? Maybe they don’t wem speak. Maybe some of them
know English but they afraid to speak, because thight not speak or something wrong,
afraid. But doctors should speak English. (Michael)
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In addition, many participants reported that wheeetimg officials their choice of
language depends on the language skills of theia§i During their first year in
Finland, most of the participants used English wibst of the officials. However, some
also reported using Finnish, for example, in theiadooffice or in the employment
office. In fact, many participants mentioned thatthe employment office they are
encouraged or even forced to speak Finnish. Intiaddiduring the past year and the
present time, their use of English has declinedadt at the time of the interview, many
participants felt that they can also manage withnish in most situations. One
participant felt that English in only needed in I&imd because of the poor Finnish

language skills.

In Finland if you can speak good Finnish, then wioy will need the English? And
specially that a lot of people here don’t speaklishg(Ewan)

Majority of the participants felt that the Englisinguage is a hindrance as it slows down
the learning of Finnish, and for the majority Fistmiis the most important language in
Finland. This issue, and other negative aspecEngfish that are closely related to the
relationship of the English and the Finnish langsagre discussed later on, when the
relationship of the two languages is being examinéawever, before examining the
relationship, the Finnish language is discussed.
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7. THE NEGATIVE FINNISH LANGUAGE

The Finnish language is associated with consideriwer positive aspects than the
English language. However, it has to be taken actmunt that the participants have less
experience in using Finnish than in using Englishfact, during the interviews, the

Finnish language was discussed in a less detaikthen than the English language.
Nevertheless, in addition to seeing Finnish negétias a roundabout to livelihood, the
participants still consider Finnish important imkind as it is the native language, a

means of building the Finnish identity and gainanfyll membership of Finnish society.

7.1 Roundabout to livelihood

Regardless of the language background of the paatits, who have knowledge in four
to five languages on the average, all of them fieaning the Finnish language a
struggle. As can be expected, a vast majority efgarticipants had not learnt Finnish
before coming to Finland. However, one participaad learned a little Finnish from a
teacher in a second country. Regardless of theltyowé the Finnish language, the
participants have faced similar language learnitgagsons previously in their lives.

Thus, one might expect that learning Finnish wawdtlbe as challenging as it is.

Some participants do not distinguish what it ig thakes the Finnish language difficult
to learn or “one of difficult languages around therld” (Benjamin). However, for other
participants the Finnish language is difficult tain because it is unlike any other
language that they have encountered. The gramnuhathendifferences in written and

spoken languages are extremely difficult.

The pronunciation and the grammar here in Finlandery difficult, and we are studying
the grammar exactly and trying to puhu in suometi.KTrying to puhu in grammar, but we
are shock when the people are, there is anothéy laeguage, is puhekieli. Puhekieli is
different. (Daniel)

In contrast, there is one participant who findsghemmar easy but the vocabulary

challenging, and yet another participant who psethe spoken language.
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It seems that for some reason or another, the $hrlanguage is very difficult and time
consuming to learn. In contrast, two of the pgptcits are confident that they will learn
the language quickly. Nevertheless, the emotiorsd Hre associated with Finnish
mainly reflect the compulsory nature of learning thnguage. The Finnish language

can even be seen as an enemy that has to be beaten.

The difficulty part of Finland, the language, isryelifficult. So you have to, when will
you part through this language is a real challei@geif you don’t stand toughly, if the
language push you, your whole life you have to ghsHanguage and pass. (Christopher)

Most of the participants have quite clear guidadif@ their lives, even though specific
future plans might still be indecisive. The papamts want to get ahead in their lives,
and for this ambition Finnish is a hindrance, asakes a long time to master the

language.

| have spent two years, I'm going to three yeass$ @arning language. In case | will have
been in universities learning some English, | Widlve said last, next year will be my final

degree and then I've follow another degree. Butaipow language language language
language. (Christopher)

None of the participants dispute the importancd=iohish for their lives in Finland.
However, the participants are very conscious of fiet that the advantages of the

Finnish proficiency are limited to Finland.

In Finland that Finnish language is very importdnatn English language, but if you leave
Finland if you go to another country, you have E&innish language. (Daniel)

It is far from self-evident that the participantdivibuild their lives in Finland.
Thus it is not surprising that they consider thgatere and positive aspects of

Finnish. The following discusses the advantagekefinnish language.
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7.2 The silver lining

All of the participants stress the importance ofritsh in Finland, even those who plan
to study or are studying in the English languagefatt, a vast majority of participants

find Finnish more important than English in Finland

The Finnish language is the only important languagye in Finland. --. | think the any
other language, even more than English. (Christophe

One participant even stresses the importance afigfinn Finland over the importance

of his mother tongue.

In Finland Finnish language is more important thlhe other language, even than the
[mother tongue] | think because [mother tongue]are using only in our home, but still
Finnish language more important. (Daniel)

The importance of the Finnish language stems fitsmpasition as the native language,
as a means of building a Finnish identity and gajna full membership of Finnish

society.

Finnish is the most important because this isdlballlanguage, and | live in this country
and | am Finnish now nearly. (Charles)

In Finland Finnish is most important for my resitiahand for getting job. (Michael)

Yeas but | don't speak Finnish, | find it very difilt. Sometime | feel very limited.
(Christopher)

The Finnish language can be considered an assEtnland. It provides a shared
language for communication and better working oppuoties. The Finnish language is
an important means of communication in Finlandresgarticipants have encountered
problems when communicating in English. The us&iohish has, naturally, increased
as the proficiency in Finnish has improved. At gresent time, many participants use
Finnish when meeting with officials, as well asidgrtheir free time. One participant
even says that he uses Finnish everywhere. Inragintin the social office most
refugees mostly use the English language as tleialsworkers are proficient in it.

Only few participants are not able to use Englishause of the poor language skills of
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the social workers. Surprisingly, one participaas lbeen denied the chance to use his
Finnish language, as the social worker repeatexfigrives an interpreter. Nevertheless, a
majority of the participants find their knowledge the Finnish language extremely
helpful albeit they are not confident about theirish language skills.

Now | have half Finnish, half. It's a long way fot now | have half.--. | have half which
can help me to survive in Finland. (Adam)

The Finnish language proficiency is an asset eafgdn the labour market. However,
as the Finnish language takes a long time to leaimnot a preferable option for future
studies for most participants. Nevertheless, rigbaticipants have the option to study
in the English language. For example, participavite aim for the vocational school
have to study in Finnish. Even those who plan tol\sin the English language have to
face the demands of Finnish proficiency in the laboarket.

Of course Finnish is important is, if | don’t gaetFinnish, | never gonna get a job.--. | like
to work,--, and here, | can't do that because I'tdbave the language. Even the most
remote work, the baddest work, you need the su@abastian)

The participants perhaps do not emphasize theiymsispects of the Finnish language,
since they have not achieved them yet. They argraficient in Finnish and thus do
not have personal experience of the advantagekeofinnish proficiency. Only one
participant is confident with his Finnish langueagd@ls, and another is confident about
achieving the language proficiency in the nearrit@hus, the participants do not have
personal experience of high proficiency in the Bhnlanguage and its benefits.
However, one participant feels that he lacks thaust that the Finnish language
proficiency provides especially for those refuget® came to Finland without English
proficiency slowing down the learning of FinnistheBe refugees already are proficient

in Finnish.

There’s a lot of people who came together here,revdthey speak Finnish. They already
know, before me, because they don’'t have any laygt@muse here in Finland. (Adam)
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As the above citation implies, the relationshighef Finnish and the English language is
a complicated issue, each language affects the.dthe relationship will be discussed

in the next chapter from the point of view of cbltation and tension.
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8. THE RELATIONSHIP BETWEEN THE ENGLISH AND
THE FINNISH LANGUAGES

The relationship between the English and Finnisiguages can roughly be divided into
tension and collaboration. In the interviews, tensbetween the languages achieves
considerably more attention than collaborationfalet, it seems that for collaboration to
take place, one of the languages, quite often iheigh language, has to be granted the
status of a main language in usage, as well aspoitance. In contrast, if both of the
languages are viewed as important or equal, thegxistence can be described as

tension in most cases.

8.1 Tension between the languages

Tension in the relationship of the languages arisem contradictory roles of the
languages and contradictory demands of the labeukeh As has been established, the
English language is mostly viewed positively assitimportant both in Finland and
abroad. However, the importance of the Finnish lagg in Finland is not disputed
either, quite the contrary. The participants femhttit is difficult to master both
languages. Learning Finnish basically means loginglish whereas, in turn, using

English slows down the learning of Finnish.

| feel like I'm losing my [mother tongue] and sorne¢ | feel I'm losing the English,
because | don't speak too much English the wayetus speak, and even with the people
who speak English in here, they don’t speak likefreely. (Sebastian)

I think if I do not know my English, | think | alegly know some suomi, like good suomi.
Because, for example, | am the class, we madeumis everybody speak in suomi, but
when we get out of the class, | we just start teagpin English. So and then I'm not
practicing my suomi. I'm not practicing what | lear, and | think is, if | don’t have my

English, then | would have to push myself to getshomi. (Sebastian)

Thus, it seems that when the participants learnusedFinnish, this is time away from
using the English language, and, in consequenee, Emglish proficiency deteriorates.

In a similar manner, the extensive use of Englislsome degree, prevents learning and
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using the Finnish language. In addition, half of tarticipants feel that the English
language complicates the learning of the Finnisiguage as the languages are very
different from one another. Nevertheless, the nmaason behind the tension between
the languages seems to be the undecided future pfamost participantsSome of the
participants are afraid to lose their English beeaiti might be important for their future,
whether for their near future, if they want to stddr a higher academic degree in the

English language, or for their distant future hiéy want to work and live abroad.

Of course the English is important in this worltve. English is need. If | am fortunate,
because Finland is very less of job, if | get amgunate to get a job from abroad, | have to
use English. Also being in Finland, thing is needjlish. (Michael)

Nevertheless, there are also some participants hvalve firmly decided to build their

lives in Finland.

In the future actually for me, | really want to dy whole life here.--. Maybe in the future,
| don’t know, | may visit some area to come baadkt bbelieve see, I'm going to do my
whole life. If you compare Finland to other countactually | love the country. | like
Finland, all the situations | like it, more espdlgiatime of educational system.
(Christopher)

Nonetheless, many participants are contradictomhéir statements about the future. In
one moment they are firmly set in building theirels in Finland while in another they
consider living abroad. In consequence, the demasfdshe labour market are
problematic for the participants as the Englistglaage is a prerequisite for the global
labour market, but not sufficient for the domesailoour market. Yet, a degree obtained
in Finland, whether studied in English or Finnish,welcomed in the global labour
market. In contrast, a degree from Finland in Etglivithout proficiency in Finnish is

most often worthless in Finland.

Cause when you have a degree from here you are@melwhere ever.
(Benjamin)

| don’t know any job area here in Finland that yse English. (Christopher)
You go to school for better future and if you ogigt the knowledge in English without

Finnish language, is useless in Finland. | can lmeélem a lot because you don't speak
the language. (Christopher)
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Here, | can’t do that [work] because | don't hakie tanguage. Even the most remote work
the baddest work, you need the suomi. (Sebastian)

Thus, the contradictory demands of the labour ntapkepose a problem for those
participants who are undecided about their futwentry of residence. Surprisingly,

even for those participants who have decided t@lbeir lives in Finland, the choice

of language in Finland is not self-evident. Althbuthe importance of Finnish is

acknowledged and stressed, some emphasize thetamperof studies and thus resort to
the English language.

If you speak the language well, sometime withoghhéducation you get good job.--.The
Finnish language is more important here in Finldnd,sometime for me I’'m just thinking
of, | believe see | have the ability of learninghdve the brain, | have the smartness. |
believe see, | can get job and go back to schGairigtopher)

The participants’ future goals are discussed imtgredetail when examining the theme
of integration. However, the collaboration of thaglish and Finnish languages is

discussed in the following.

8.2 Collaboration of the languages

The collaboration of the languages most often delmame more powerful, dominant
language. However, nearly half of the participaatso emphasize the importance of
communication over distinguishing what languagede. In other words, they prefer to

mix the languages when communicating.

When the relationship between the English and tmmi$h languages is seen as
collaboration, the Finnish language is most ofteanted the status of the main
language. Nevertheless, the importance of the &mglanguage is by no means
disputed. The English language is seen as a laegiag is important in Finland and
helpful in learning the Finnish language. The Estglanguage is a shared language that
aids in learning Finnish as it enables inquirigs the Finnish language. It is a language
of teaching in official and unofficial settings.
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| ask people what is this in Finnish languageM™ew did you say this? What is the name
this? So | have to use some language and askablede--. Because | speak English, it was
easier for me to understand Finnish. Because nfdstegoeople | met, the teachers, some
of them were shy. But | would talk to the persost jwhat | want, one word. Please what is
the meaning of this in Finnish language and theworhghe will say it in Finnish language,
and then | will understand, okay this mean thist Bl will not speak English at all, and
they cannot understand my mother tongue. (Chrigigph

Nevertheless, one participant questions the impoet@f English after the Finnish

language proficiency has been gained.

In Finland if you can speak good Finnish, then wby will need the English? and
specially that a lot of people here don’t speaklishg(Ewan)

In fact, most of the participants do not associh&eimportance of English to a life in
Finland after gaining proficiency in Finnish. Ergfiis seen as important only for
studies and for a life abroad. Thus, when themlgboration between the languages,
the English language is clearly the subordinatguage. It is needed only for difficult
or challenging situation®nly one participant considered the possibilityEoiglish as
his main language in Finland. In that scenarioBhglish language would be a language

of work in a setting of entrepreneurship.

Genuine and equal collaboration between the laregiagn be seen in the comments of
nearly half of the participants that emphasize #ase of communication. These
participants use the language that is most conmerf the communication. The

participants therefore switch between the Engligththe Finnish language.

I know many words in Finnish. | can also mix in igh if | met some people who doesn't
understand English. So | have to mix. It's my homoek, my work. So | have to make him
understand what | mean. (Adam)

Most participants also mixed the languages duttegnterview. Mostly the mixing was
occasional, however, some participants relied oxingiquite heavily from time to
time.
No because you know that my daughter now in thedbati so | have to speak my
omakieli, so we are only speaking [&idin] kieli and are studying here [&idin] kieli in our

home. Because | think in the paivéakoti and the skHte should learn suomen kieli. (John
Doe)
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In addition to mixing the languages, the particisaemphasize the importance of

nonverbal communication for communication.

Even if you don’t know the words exactly, you caeleven the sign.--.You can use hand
talk. (Adam)

Language is the, use it for communicate betweeplpeso you can use anything even you
can speak a do something do make the [mimics chjcke | don’t | think they not
understand English, so | need chicken. No undetstdicken, so | tell | need like this
[mimicking chicken]. (Charles)

As has been demonstrated, the relationship of tigdigh and Finnish languages is a
complicated one. Nevertheless, in reality these lamguages do not interact only with
each other. As stated, the participants speakath@uibges on the average, and some of
the participants are able to use all the langu#tzgsthey speak in Finland, some more
often than others. Nevertheless, the English aad~thnish languages also have a role
to play in the integration of refugees. Integratiitl be discussed more closely in the
following.
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9. INTEGRATION

The theme of integration is approached by discgsshe factors that influence
integration, as well as by examining the refuggessonal ambitions for integration. It
is essential to examine the refugees’ personal tambi for integration, since the
refugees are the subjects of their integration.yTdre the ones who ultimately decide
how and where to integrate. The factors that imib@eintegration are varied, as are also
the personal ambitions. The presented factors doforen a unity that affects the
integration of each participant. Instead, eachofatfluences the integration of at least
one participant, if not more. Moreover, the refugjegersonal ambitions reveal that
there is no universal and generally accepted rmutgtegration; each participant has his
own goals and ambitions that for some parts ovenldbp the goals and ambitions of
others.

In addition to examining the factors that affectegration and participants’ personal
goals for integration, the purpose of this chapdeto present language skills in the
broader context of integration. As will be showemduage skills are not primary goals
in the participants’ integration. Rather, languagéls can be considered as secondary

goals, means in fulfilling the primary goals ofegtation.

9.1 Factors influencing integration

As stated, the factors that influence integratioe @aried but they can roughly be

divided into factors related to society and factetated to sense of belonging.

9.1.1 Society

All of the participants had a rather positive intagly of Finland prior to their arrival.
Many participants praised the good educationalesysand advanced technology in

Finland. In general, the social welfare system imaad was well known and highly
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appreciated. However, most of all the participantse anxious to be in a peaceful
country, to have their freedom and human rights.
I mostly expect of my freedom, because | didn't dhany freedom at all in [home
continent]. So | just expect to have my human rigldon’t have the right to remain in
[home country]. | don’t have the right to remain[gecond country]. So I'm like not

belonging to any country. So it's very difficultstvery difficult to live like that way.
(Christian)

Best thing, | have place, country, | can live pdadbat is the very great thing for me. In
[second country] | staying without, how to say,degermission, and that is, for me is not
as a same life, but Finland is much better for me.nl feel, | like to be here now.
(Michael)

The participants differ more in their accounts dfalvwas disappointing about Finland
when they first arrived. For some, Finland was pjanting because it could not
provide family and friends. Others had thought tRatland would be an English-
speaking country, and yet others were disappoimeke high unemployment rate and
substantial taxation. Most of the participants, boer, were disappointed in the weather
in Finland. The darkness and the coldness of wiaterfound extremely difficult to
adapt to. In fact, some participants leave the édaliging the winter only if they are
forced to.

Adapting to the Finnish culture has also been ehgihg for the participants. As the
participants come from collective cultures, adaptia the individualistic culture that
does not place emphasis on wide social networksbkaa especially challenging, as
well as getting used to the perceived coldnessshgdess of Finns that make us hard to

approach.

Social network was really hard for me to adaptcause there is Finnish,--, like they live
these kind of individual life.--. Is like there m®t much social network surrounding them.--.
So for me, like me, who are there in big familitke auntie, uncles.--.Was different.

(Benjamin)

People here they are not so friendly.--. If | metebody on the street, they're not gonna
speak to me or anything.--.They just, oh my god| trey keep going.--.Because it's not

the same. In my country you are in any place andstart to speak to somebody and next
day you will see again, because you just made,bgnome friends. Is more simple, but

here is not. People are cold, and | don’t knowt,féeey have, afraid to something. | don’t

know what, and they don't like too much friendswéh)
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In addition, for young participants, the drinkingjtare of the young people has been an

obstacle in making Finnish friends.

| try to get Finnish friends, but | end up in atyaand they drink a lot, and | realize oh no.
(Christian)

For some of the participants, adjusting to the Bimnculture means making

unwelcomed adjustments to themselves.

| think | have to get the culture. | have to knoemhto behave like suomi. | don’t wanna
change myself, but | think in some point | will leato make some adjustments to myself.
(Sebastian)

However, other participants do not see the cohiadmtadf two cultures as a problem,
but, instead, as an issue that needs to be re@shriiz addition, one participant views
the relationship of the two cultures from a moreegal point of view where different

cultures cannot be put in order of superiority.

It [having two cultures] is a matter which is ndedoe recognized. Not problem, but need
to be recognized. (Ewan)

Cause | knew that there is no better culture thitwero Every culture is better to the own
people. My culture is better, because | belong ¢oi#tire. Your culture, Finnish culture, is
better, because you belong to that culture. Andculyure no good than, no better than
yours. And yours no better than mine. | have tgatss culture. (Benjamin)

Adaptation to the Finnish culture, or more speaific sense of belonging, will be

discussed more closely in the following.

9.1.2 Sense of belonging

The experiences of refugees are present when ttieijpants ponder over the concept
of home and their future plans. In the interviewesfions, the concept of home was
taken as self-explanatory and used, inconsistetalyefer both to the house in which
the participants lived in their birth countriesvesll as to the house where they currently
live in Finland. The terms home or home countryavailso used to refer to the birth

country in general. Some of the participants juptiyblematized the use of the concept.
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Which home? (Adam)

| don't have a home. A land to stay in [birth cayht(Oliver)

Yet, most of the participants have a place to baline, for most of them home
represents their birth countries, while for sommbas Finland.

| think about home, that’s the time when | findy@me | find things difficult | think about
home. | still have that imagination. (Christopher)

My home country is Finnish. (Michael)

Nevertheless, the participants differ in their glda return to the home country, birth
country. Some of the participants are willing tolgaek if the situation permits, others

are uncertain about their plans, while yet othergeldecided never to return.

If there is chance to go back | will, definitelwill. Definitely I will go. (Christian)

I don’t hope to go back to my home country, frormgis | left, because | didn’t get any
anything comfortable better for my country. Evemgthis negative. So that's why | don't
have any dream to go back, even is to visit. (Mitha

However, as the situation in the home countriesth&f participants is extremely
problematic, the participants cannot make defipins. In addition, as it will take a
long time for the situation to improve in their cdties of origin, the second generation,
that is, their children, might have already settte&inland.

Situation there is, need a long time, and whensthetion there will be okay, | think my
daughter will not accept back, you know becauseithstart life here. (John Doe)

Nevertheless, as has been previously discussedattiieipants also ponder over the
possibility of living abroad. Thus, the choice istronly between Finland and the
country of origin. The openness or uncertaintyhaf future might also affect the sense
of belonging to Finland. Another affecting factsrmost likely the short time spent in

Finland. Less than a half of the participants aersthemselves Finnish. Some of the
participants associate the sense of Finnishnesk wgatting the citizenship. One

participant also feels that because of his diffeceftural background, he can never be
truly Finnish.
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| am Finnish now. Finland is my first country necend country. (Charles)

But because of situation current situation how &, dém getting, I'm integrating in this
Finnish society. | think even near future. (Benjami

We still have our own culture and our own tradifoSo and some of them not meet with
the Finnish cultures. So even if you, even if llfiékel | am Finnish, | cannot be hundred per
cent a Finnish man. (Ewan)

Sense of Finnishness might also be affected byethed of proficiency in Finnish. The
two participants that are confident about learnihg Finnish language quickly also
consider themselves Finnish. However, there aresticipants who are not confident
in their Finnish language skills and neverthelesssaer themselves Finnish. Language

skills are also mentioned in connection to feelmyome in Finland.

Sometimes not always [I feel at home in Finlandjew | feel | found myself that | think
that our problem is language, and the melt, anddlo@lity,and -- how we can make
Finnish people accept us. We trying to be clost] don't know till now maybe when
some of them accept us, but many of them not. @gni

Nevertheless, central to feeling at home in Finlaedms to be the presence of family.
Most of the participants are missing some membktiseir family, if not all. Thus, it is

not surprising that only minority of participantset at home in Finland or are starting to
feel at home. In addition to presence of family dadguage skills, acceptance by

Finnish people is mentioned.

Yes, now | feel at home, but only | have now prafde | don’t have any, how to say,
member of family. (Michael)

Not bit, this is way way way out of my home, youokn like some people say, you just
drive home when your heart, but it's not enougtwish I can be with my mom, my
brothers, and everything, my grandma, and thidgsthat. Those are the people who make
you feel like home. But they are not here, we apagated. (Sebastian)

All but one of the participants are missing somamniers of their family in Finland.
One of the participants considers his instrumemhos$ic, his guitar, as his family. If the
situation is viewed from the Western conceptiontleé nuclear family, six of the
participants are missing their family. Thus, thoédhe participants have their nuclear
family in Finland. However, it has to be stresdwat for the participants family is much

more than just the nuclear family. Furthermoreg¢hof the participants have no family
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at all in Finland. Family is highly important fohe participants and most of the

participants actively miss their family and feedra without their family.

| don’t have like my family with me and things likkat because those are the things who
really support you and those are the people whidbyrganna give you strength to go on,
and so | do have some friends here, but | feeleakomd everything, and | wish | can have
my family here. (Ewan)

| don’t have any, how to say, member of family memtsomeone to take care of me, or
any, | feel fall sick or something, nobody to give a class of water, and sometime my
weekend is very boring, nobody to call me, nobodyalk, so that is very sad for me

sometimes. (Michael)

In addition to family, the participants value friships. Family and friends have been a
resource to survive the difficult past. Unforturatdalf of the participants do not have
many friends in Finland. The participants feel tihéd especially difficult to get Finnish

friends.

Even when we have this bad things in my country gave fun things, because you have
your friends, you had your family. And anything dam a party, but here you don’t have
anybody and here people are they just like cold@es.--. Because | think there is too
much foreigners here, and sometimes | think sucensgn they think, --, this foreigners
they just come here to mess with us.--. So | just'tdtry to, don’t try myself to make so
hard, you know, to make friendship, | don’t pusH just wait and let people come. (Ewan)

Some of the participants have found Finnish frietheugh multicultural centres. These
friends are persons who have reported their wishgagb immigrant friends to the
multicultural centre.
If you are interested in immigrant friendship, #neis a lot of form here filled by
immigrants, they want a friend, friends. Then ifuyare interested say yeah, | want

immigrant friends.--. So that how we get friendseheNo other friends, just sit down, no
other place to go. (Christopher)

The importance of such official means of gettingrds is important as friends are a
resource that helps to adapt to the novel situaticam new country. Fortunately, half of
the participants have friends, and some even rdmmring many friends from many
different nationalities, including Finland.

Where ever you go you need friends, who know theagon of the country. Who can help

you out to adapt the situation. Even here | haveynfeends which help me to build my
life to the situation in Finland. (Adam)
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Moreover, education, work and language skills ampartant factors influencing
integration. They, however, have not been discuss#uds context, as they are discussed
in detail in the following, where the participanfgrsonal ambitions for their integration

are examined.

9.2 Personal ambitions for integration

The ambitions that the participants have for thdggration can be divided into primary
goals and secondary goals. Primary goals are thiuste are emphasized, whereas

secondary goals are mentioned in passing.

9.2.1 Education and work

One of the primary goals of the participants is kvand education. Along these
dimensions the participants can, quite evenly, igeled into two groups. Four of the
participants have education as a strong ambitiorihfeir integration. In fact, for three
out of four participants, education seems to beenabran orientation, a goal itself, than
a means of livelihood.

My plan is, | really want education first. Yeahwhnt to do everything possible to have

educations. If only | can have education, | will $egtisfied. | don’t think for now money
satisfy me. my target is no money, --, is educat{@hristopher)

There are something | want to achieve, like | hevenaintain my study. | have to follow
also my ambitions.--. My ambitions is: | need todmgineer. (Adam)

In addition, the fourth participant has worked esigely in his home country in a
profession that demands high education. In Finlaeds willing to start his studies even
from the beginning to be able to equalize or redmsneducational status, and to be able
to practise his profession in Finland. It seems thiathe four participants high education

and the status it brings might be as importantrastiging the desired profession.
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There are five or six participants who have workoag of their primary targets for
integration. Similarly to education, there are fpaticipants for whom work seems to be

an orientation, rather than a means of earningjtived.

I'm the kind of person who have been working hislehife.--. I'm not that kind of person

to sit there, just sit there to wait. | don't like be like that, you know. | like to work. | like

to work hard, because | have been working hardngllife, because that's the way | am.
(Sebastian)

However, for three of the participants work seembé primarily a means of livelihood.
For example, one participant had two professionshi;mm home country, one that
demanded high education and another that he hddeasied. To practice the
previously mentioned profession and to get the eeg@qualized in Finland would have
demanded extensive further studies. Thus, he ha#leatk to practice the latter
profession in Finland, in which the quality of timork speaks for itself. The sixth
participant does not fit this category as neatlythas others do. He talks passionately
about his work, but on the other hand he states“thaust work to live” (Charles).
When asked directly about the personal meaningtefyration to him, he emphasizes

the importance of family and culture.

9.2.2 Social contacts, language and culture

Even though nearly all of the participants have kvor education, or both, as their
primary goals for integration, all of the partiaya have also other ambitions for their
integration. Half of the participants emphasizeithportance of new social contacts for
their integration, family and friends. In additian, the course of the interviews, most
participants have emphasized the importance afdgeand family, although they have

not mentioned them in connection to integration.

| stay there and | make my plans there and | stadt this integration, how do you say, and
I've been trying here to do that, but | think Isihot so simple. --. | think | need more
friends, or | need more people to speak. You krthimgs like that. (Sebastian)

I hope | join, I'm married with Finnish lady. Shederstand me and she can, | can make
her happy. | can support her and she’s the lastndr®, have children, make children.
(Charles)



81

In addition to new social contacts, family is als@ntioned in connection to family
reunification. Family reunification is specificalljnentioned by two participants,
although most participants miss their families.sTban probably be explained by the
tight regulations that the Finnish government hagamnily reunification. For example,
the Western conception of the nuclear family agpli@ fact, for one of those two
participants who report family reunification as@abfor integration, work is a mean of

realizing the goal, not the help of the government.

| have to work, and so | can get the money andgttiem [family] in. (Sebastian)

Language and culture are secondary goals that asé aften mentioned in passing, not
as primary goals for integration. Language, esfigciaan be seen as a means of
achieving other ambitions, such as work, educadioth new social contacts. However,

some participants also emphasize language andeultu

You really really wanna get integration, you haweét the culture, you have to get the
language, and you have to feel like one. (Seb3gstian

9.2.3 Personal meaning of integration

Although the participants have shared goals foir tiegration, they differ in their
ambitions. In the words of one participant:

You are in good integration when you say thatey have the vision or the goal, the aims
which you have in that country. (Benjamin)

Thus, integration is an individual, personal precds is therefore also important to
view how the participants have explained the tentegration. The participants,
however, differ greatly in their ability to vocadizhow they understand the term. For
some the term was unfamiliar, but others gave ptidanswers. A common explanation
in many answers was that the term refers to adaptéd being Finnish, feeling like

one, being a part of Finnish society.
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Integrations? Integration. | think it's to adaptrizea Finnish. (Christian)

I think my own understanding of integration is thabving to other countries and not only
moving but adapting the system of the other pecgte, other communities, society. And
adopting the, they have to, they integrate to tuesy when introduce a lot of new life and
restart your life. (Christopher)

| think integration is like, is really to see yoelfsthat you are integrating, you are one of a
society. So if these days, not now, I'm one of Bhnsociety, but there is some things
which the other Finnish people get which | don't.gelhey speak very good Finnish and
I'm not good in Finnish. Yeah, | can', it's notsafor me to get what | want if | don’t
speak Finnish fluently. That's really one thing®atwhich | have to go that | can feel that
I'm in good integration. And also you can say tlati got, you are in good integration,
when you say that.--. you have the vision, or tbelgthe aims which you have in that
country or which you have in this in Finland. Yoceach them or you get them. So my a
vision is are still going on. (Benjamin)

Some of the participants believe that they areettily not even at the beginning of the
integration process. For some integration is a gg®dhat begins when you achieve
something concrete: a study place or good proftgiem the Finnish language.
However, others demand higher accomplishments, ascemployment, before they
consider themselves to be at the beginning ofrttegration process.

| believe | not done anything in terms of integeati-, because in Finland you will enjoy

your integrations or refugee life, if you speak taeguage well and you are working, but

on the other hand for me, particular. | believe gddn going to school and interacting

with the Finnish friends, | will enjoy more of mifd.--.So as long as | am not working, |

am not going to school, not absolutely not. | hagedo anything yet. So for now my goals
my target is to go to back to school. (Christopher)

I'm studying, | need to find job and so on. Maydfeer find job | will say that: oh maybe
I’'m integrating, my integration is getting bettéfohn Doe)

However, for others, the integration process begftes they have personally decided to
build their lives in a specific place, in Finlaridtegration can begin from the smallest

of gesture: wearing pyjamas.

After twenty eight years, | take pyjama here, Varetake pyjama, only | sleep in my
trouser and all life,--, because | sleep every timeailway station, or street or in with a
friend, so | never change my dress. So here | pkgo and | put to my friend, they too
much happy, that in the end, ultimately [name &f plarticipant] Finland, he take pyjama.
(Charles)
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The integration or integration process and facafiiscting it are by no means simple or
easily explained. Thus in the following, and theafichapter, the main results of this

section are further discussed. In addition, conghssare drawn.
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10. DISCUSSION AND CONCLUSIONS

10.1 Future full of possibilities and languages

The aim of this study was to examine the role that English language has in the
integration of refugees into Finnish society. Moseecifically, | examined the
significance of the English language in two arehtegration: work and education.
These are also the official goals of the governnfentrefugees’ integration. Special
attention was paid to the English language, th@iBinlanguage, and their relationship.
In addition, in examining integration, factors atieg integration and participants’

personal ambition for their integration were tak&o consideration.

The results of this study indicate that the Engle&silguage has an important role in the
integration of those refugees who are proficienth@ English language. However, the
study does not dispute the importance of the Anfasguage in Finland. In fact, the
relationship of the two languages is complicatedhi@ areas of education and work.
Nevertheless, the official goals for integratiodueation and work, are not the only
goals that the refugees have for their integrafidme results are discussed in the context
of the framework that Ager and Strang (2008, 169)}1®ave provided for
understanding integration. However, as the modekdwt discuss education and work
in connection to language skills, discussion degatrom the framework in these
respects. However, the model does provide an utaahelisg of the position of education
and work, and the other personal ambitions of #igpants, in the wider context of

integration.

Ager and Strang (2008, 169-184) have divided imatign into four different domains:
markers and means, social connection, facilitatars] foundation (see Figure 1 in
chapter three). Similar to the goals of the goreant, Ager and Strang (2008, 169) note
that education and work are widely seen as indieatif successful integration, as
“markers” of integration. However, Ager and Stra(@008, 169) remind that it is

problematic to view achievement in the domain pum@s an indicator of successful
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integration. Rather, these achievements also sen@means of supporting integration.
Similarly, for some of the refugees in the currehidy the integration process only
begins when they have achieved something concfetegxample a study place,

employment or proficiency in the Finnish languableey feel that before these concrete
accomplishments they are not even at the beginaingtegration. Ager and Strang

(2008, 169) have also included housing and healthe domain of markers and means.
Housing as a marker or a mean of integration ifggEs not as contested in the Finnish

context and health in only mentioned in passinghieyparticipants of the current study.

Education.Previous research has highlighted the importanshaifed language with the
majority population in the integration of immigrarBergbom and Giorgiani 2007, 66).
Language proficiency has been considered as a quisie for achieving other
resources and capital, such as education, needetegration (Valtonen 1999, 32). In
contrast to previous research, in addition to thmiBh language, the findings of this

study also consider the English language as a n@athieving educational capital.

Immigrants’, especially refugees, chances of beidgitted to institutions of higher
education are considerably lower compared to teeafthe population (National Board
of Education 2009; Forsander 2002, 177, 179). n#wo(2005, 75) notes that
insufficient language skills can be a factor thalagis applying for education. In fact,
after their integration training, less than halfafult immigrants had attained the general
level in Finnish that has been deemed sufficienstady and work (Palli and Latomaa
1997, 11). Not surprisingly, therefore, most of tbh&gees of the current study do not

believe that they can complete a degree in theishrianguage.

For the refugees of the current study the Englistgliage is a means of achieving an
academic degree. Similar to previous research (@eesander 2002, 230), the
participants have a strong educational orientatiearly half of the refugees have
education as their goal for integration. In fact, §ome education can be considered as
an orientation, a goal itself, rather than a mesdresarning a livelihood. Especially older

refugees feel that learning the Finnish languageldvéake too long a time. In fact,
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previous research shows that immigrants who haveethdo Finland as children or

youngsters and have completed the Finnish schatésyare in a better labour market
position in their adult years than are immigrant®whave migrated in their adult years
(Haapakorpi 2004, 76—77). Thus, especially for geks who arrive to Finland during

their adult years, English proficiency can be asiderable asset in enabling fast, or
only, route to education and thus to a better &utabour market position. However, as
studies in the English language are not offereeévary field of study, some of the

participants have been forced to apply for vocatistudies in the Finnish language.
Nevertheless, most of the refugees that have apfdieupper secondary education in
Finnish plan to continue their studies in the Esiglianguage in higher education

institutions.

It is surprising that the possibilities of Engliab a language of education for immigrants
and refugees have achieved little attention initiegration literature, since there are
275 qualifications offered in the English languagethe Finnish higher education

institutions (Garam 2009, 17, 19). Furthermore, ¢heent study reveals that refugees
proficient in the English language are not encoadagr even informed of their options
to study in English, not to mention aiding in thagdical issues. This can, however, be
due to lack of knowledge of refugees’ languagelskihat some of the participants
reported. This is of concern, since the languagés sK the refugees are not taken into
consideration when designing the integration plakithough there are attempts to
increase the number of immigrant and refugee stadanhigher education institutions

by developing student admission, language studnes pblic relations (Ministry of

Education and Culture 2010), the government alstrotts higher education studies by
denying integration assistance from immigrants ywhgltowards a degree (Alitolppa-

Niitamo et al. 2005, 40—-41). Thus, if refugees wilol¢ able to start studying toward a
degree, in Finnish or in English, during their tfithree years in Finland, they are
punished by denying the integration assistance. édew refugees continuing studies
that they have started before arriving to Finlanel granted integration assistance (Act
on the Integration of Immigrants and Reception silAm Seekers 493/1999, § 12, §

11b). Thus, those lucky enough to have startedestud their home countries are better
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off also in Finland. Some of the participants oé tburrent study had uncompleted
studies from their home countries, they, howevexd llecided to start studies in
different field of study. As the participants didtrdiscuss how they planned to achieve
the goal of education in practice, it is possilhlattthe participants do not know about
the denial of integration assistance. It would tshame if financial matters delayed the

fulfilment of their ambitions.

Higher education studies also raise concerns. &&akR000, 126-127) is concerned
that highly educated immigrants have a low threstiol move out of Finland. In line
with this, in the current study, most of the refegelo not have far-reaching future plans
and they are uncertain about their future countmesidence. Some also raise concerns
about the employment situation in Finland. Studreshe English language in higher
education institutions in Finland might provideiskrto move abroad after graduating.
Not only do the refugees obtain a valuable degrek face challenging employment
situation in Finland, but the objective of the Bsalgllanguage programmes is not even to
recruit students into the Finnish labour markethen to the general labour market
(Garam 2009, 81). Thus, in their higher educatitudiss, the refugees are not even
guided to participate in the Finnish labour marlkeirsander (2002, 185) also cautions
that if studies are carried out in English, it c@nassumed that some of the human and
social capital that is valuable in the labour maikenot attained, and thus employment
is more difficult. However, the refugees of thereat study are motivated to learn
Finnish even if they would complete their studie€inglish. Thus, it is possible to start
studying toward a degree in English shortly afteivang to Finland, and at the same
time achieve the Finnish language proficiency. he tbest case scenario, upon
graduation the refugees have acquired the needadrhand social capital along with
the Finnish language proficiency, and are integratéo the Finnish labour market. In
the worst case scenario, on the other hand, thgeet do not gain the Finnish language
proficiency, and after graduation cannot integrat® the Finnish labour market.
Regardless, the Finnish degree completed in Engigns doors at least to global

labour market, if not to the English enclaves inl&nd. To sum up, for the refugees, the
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English language provides a faster route to edomcadind opens doors to, at least, the

global labour market.

Work. Language proficiency is especially important asdeatial in the working life
(Forsander 2002, 185). It appears to have quit&rextdinfluence on survival in the
labour market and on immigrants’ socio-economidustgForsander 2002, 185-186).
The position of the Finnish language as a languafyevork for immigrants is

overwhelming (Tarnanen and Suni 2005, 14).

In fact, the refugees of the current study alsaeliel that their greatest obstacle in
entering the Finnish labour market will be theicdaof Finnish language proficiency.
However, as the refugees have been in Finland mawiof three years, in practice they
do not have much experience of the Finnish laboarket. Therefore, it does indeed
seem that the Finnish resettlement policy has listieaexpectations of fast integration
of refugees, as Wahlbeck (1999, 81) suggests. timfately, as most of the participants
of the current study have not participated in thbolr market, the connection of

language and work cannot be discussed in depth.

The Finnish language is not the only needed largguaghe labour market. In fact,
proficiency in the English language can be considers self-evident cultural, social and
at time economic capital (Leppanen and Nikula 20@&4). In many fields English can
even be seen as a necessity for obtaining workkkuia 2008, 383). Thus, refugees
with English proficiency seem to be in a betteripos in the labour market. However,
the refugees of the current study are unaware eb#nefits of English in the Finnish
labour market. Although the importance of Englishthe labour market is repeatedly
emphasized to the Finnish people, it is not meetioto the refugees. Most of the
participants of this study do not associate theoitgmce of English to a life in Finland
after gaining proficiency in FinnislEnglish is seen important only for studies andafor
life abroad. As the importance of English is natlesed to the refugees, they are placed
in an unequal position compared to the Finnish |geckhe withdrawal of information

might derive from the misconception that refugees unschooled and lack language



89

proficiency. The participants of this study, refagewho are proficient in the English
language, are a special group of refugees dueeto pihoficiency in English. However,
due to lack of research knowledge, | do not knowetivar refugees proficient in the
English language comprise a fractional minorityaaignificant minority. Nevertheless,
refugees’ learning abilities, whether proficientlie English language or not, should not
be underestimated. In fact, since at least thegesfsl of the current study were

struggling to learn the Finnish language, perhbpdEnglish language is easier to learn.

Regardless of the importance of English in the Bimmabour market, it seems that in
the case of immigrants and refugees, the commarmdhef languages besides Finnish
do not have much significance for the employerakdala 2000, 124). Thus, it seems
that to be able to benefit from the English praay in the Finnish labour market, it is
essential for the refugees to master the Finnieguage. The refugees of the current
study also believe that the Finish language is eesmty in all fields of work.
Nevertheless, in Finland there are also Englishlages that do not demand any
knowledge in the Finnish language, for example ewsities and corporations that have
adopted English as the working language. (Lepp@mehNikula 2007, 350). However,
one can wonder where exactly would the refugeegiate if they only used English in

a country where English is not the official langeag

Personal ambitions for integratioklthough the official goals for integration, eduoat

and work, are also strong personal ambitions fergdrticipants’ integration, they are by
no means the only ambitions or goals. The refugédse current study emphasise new
social contacts as primary goals for their intégrgtand language together with culture
as secondary goals of integration. In Ager andngtea(2008, 169-184) model these
ambitions are placed into connective tissue betwbermarkers and means domain of

integration (education, work) and foundational don@d integration.

Ager and Strang’s (2008, 173—-177) conceptual fraonkwepicts rights and citizenship
as the foundation for integration. In addition ights, citizenship is also associated with
responsibilities. The Finnish integration policy cearages active participation by

offering language courses and other action desigaeidhprove education and work
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opportunities (Forsander 2000, 173). However, thegdration Law also emphasizes
immigrants’ responsibility to take part in the igtation process (Suokonautio 2008, 41).
The refugees of the current study have a strongopaf motivation to integrate into

Finnish society. In addition, they associate seokd-innishness with getting the

citizenship. For them, it is important that therigh government treats them in an equal
manner compared to actual citizens. However, beated in an equal manner is not
enough for being a citizen. The refugees must leegything that the Finnish people

have, including the language.

Ager and Strang have placed safety and stabilitp ifacilitators of integration.
However, based on the emphasis that the refugetreeafurrent study place on safety
and freedom, | would place safety and stabilityha foundation of integration. All of
the refugees expected most of all their freedomsadety in Finland, nothing else was

of equal importance.

Ager and Strang (2008) have identified two sets‘aminnective tissue” between the
foundation domain of rights and citizenship, and tharkers and means domain of
education and employment. Social connection hasnalamental role in aiding the
process of integration at a local level. The reésgyef the current study also emphasize
the importance of family and new social contactintegration. However, some of the
refugees do not have their family in Finland. Faerh transnational attachment seems to
be hard, since they actively miss their familieawdver, as the refugees are able to
keep in contact with their families, the transnadiorelationships can also be a resource,
as Tiilikainen (2007, 267) suggests. Neverthelasghe families are not in Finland, the
importance of new social contacts in stressed. dntrast to Ager and Strang's
conceptual framework, the refugees of the curremdysview social contacts as primary
goals for their integration, not merely as aidihg integration. However, social contacts
are also viewed as an asset in learning the Finaisyuage. Similarly to the current
study, Ager and Strang (2008) also connect send®lohging to social contacts. The
refugees of the current study do not feel at hamEimland without their families, they

feel alone. In addition to social bonds with “liéhnic groups” and social bridges to
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host communities, Ager and Strang (2008) see iddali connections, social links, to
structures of the state important. They emphasemment services as important
social links for refugees. In fact, the refugeeshef current study also emphasized their
independence to access services without being deperon interpreters. Because of
their English language proficiency, the refugeegehaarely used interpreters and have
thus been able to access the services of the goeiily, and become active,

independent participants of society.

Languageand cultural knowledge is another set of “connectigsue” that Ager and
Strang deem important in “removing” barriers toegation. Previous research has
emphasized the importance of the Finnish knowlgdgemmigrants’ integration into
Finland, however, the current study also placeshasige on the English language. Both
of the languages can be seen through Ager and g3rdarms as facilitators of
integration. Surprisingly, language proficiencynet a primary goal for integration.
Nevertheless, in addition to viewing language mieficy as facilitator of integration, it
can also be consider as a secondary goal, impartaanh in achieving the primary goals.
The secondary nature of language proficiency indgahat language alone is not
enough, rather, it is a mean to achieving somethioege valuable, the primary goals.
Nevertheless, the importance of language profigiesttould not be underestimated.
Both the English and the Finnish languages plagssential role in sense of belonging,
social connections, and of course in education waodk. Moreover, the English
language is an important human capital (see Foese2@D2, 52) in Finland as it enables
wider social networks, access to society’s servacekenables active participation in the

society.

In conclusion, as the refugees’ future plans ardeaided or full of possibilities, it is
difficult to decide which language is more impottdar the future. Moreover, the
refugees feel that it is challenging to master datiglish and Finnish. Yet, the English
language is a faster, and for some only, routediccation. However, a degree from
Finland in English without proficiency in Finnisk most often worthless in Finland. In

contrast, the global labour market welcomes tha@iBindegree but demands command



92

of English. Therefore, studies in English in Fimdaoan, at best, aid integration if
Finnish proficiency is also gained. However, thexea risk that the Finnish language
proficiency is not obtained, which would lead teeay limited labour market in Finland,

and to a greater risk of joining the global labawarket. This study has only taken into
consideration the English and the Finnish languabewever, in reality the language
situation is more complicated as the refugees esficient to some degree in three to
seven languages. The equation is even more cortgaieghen refugees’ transnational
relationships, longing to their country of origiand lack of belonging to Finland are
taken into consideration. The refugees have to naak@oice between Finland, their
country of origin, as well as life abroad. Moreqveach of these options encloses
different language demands.

10.2 Evaluation of the study and recommendationfutare work

The purpose of this study was to examine the fud the English language has in the
integration of refugees into Finnish society, esgdbcin the areas of education and
work. As was partly expected, the “official timef three years for integration when the
refugees are clients of the immigrants servicespmsdess operative integration plans, is
not enough for integration to be completed. Thies rdsearch questions could not be
fully answered. The participants were only applyiag studies and employment was a
somewhat distant plan. In addition, the resultshed study could not be compared to
previous research of the role of the English laggusasince no such research was
discovered. Nevertheless, the study provides not@imation on the importance of the
English language in the beginning of refugees’graéon into Finland. In addition, the
study is interested in the refugees’ own goals amderstanding of their integration, a

view point that is often forgotten.

| hope that the results of this study could provitew insights into the work of
immigrant services, integration training and inigesg the integration plans. Moreover,

the language skills of the refugees should be clyebxamined, and the English
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proficiency and the possibilities it can provide &specially education should be taken
into consideration in designing the integrationnglal also hope that the study could

help refugees proficient in English to realize atitize their language potential.

Even though this study has provided novel inforomgtiit has its limitations. For this
study only ten refugees were interviewed. Thus geizations cannot be drawn from
the results, not even to represent English-speakifggees. Although all the
participants have the English language proficiemeycommon and can thus be
considered a special group of refugees, they ametheless, a heterogeneous group of
people with age distribution between early twenteekate forties and differing countries
of origin, educational and language background.hdts to be also taken into
consideration that the sample only included oneafenparticipant. In addition, the
representativeness of the sample cannot be detednais research knowledge is scarce.
In all likelihood refugees proficient in English mprise a minority of all refugees,
however, is it a fractional minority or a signifrdaminority? What are the characteristics
of the group? As the size of the sample was modeststudy cannot be expected to

provide in-depth understanding of the phenomenon.

The need for future work is evident merely becanfsthe lack of research knowledge.
The role of the English language in integration refugees needs more extensive
research to provide wider understanding of the phesmon. In addition, it would be
interesting to examine the role that the Englistgleage has when refugees have been in
Finland for a longer period of time, when they hé&aa proper time to integrate, and
have experiences of education and employment ifafiéh Furthermore, it would be
interesting to examine the role of other languagexd, just English and Finnish, in
integration and their relationship to the Englignduage. Moreover, it would be
worthwhile to examine how the positive effects afglish can be reinforced and the
negative ones minimized. This might also be ofregeto the government in their goal

of fast integration.



94

BIBLIOGRAPHY

Act on the Integration of Immigrants and ReceptdAsylum Seekers 493/1999.

Act on the Integration of Immigrants and ReceptdAsylum Seekers 1269/2006.

Ager, A. and Strang, A. (2008) Understanding indign: A conceptual framework.
Journal of Refugee Studi24(2), 166—-191.

Alatalo, P. (2006Pirective functions in intra-corporate cross-bordemail
interaction.Jyvaskyla studies in humanities 54. Jyvaskylaaskyla University Printing
House. (15 April 2010http://urn.fi/lURN:ISBN:951-39-2531-5

Aliens Act 301/2004.

Alitolppa-Niitamo, A. (2005) Maahanmuuttajatausghiperheet ja hyvinvoinnin
edellytykset. In Alitolppa-Niitamo, A., Soderling,and Fagel, S. (edQlemme
muuttaneet. Nakokulmia maahanmuuttoon, perheideutmiseen ja ammatillisen
tyon kaytantodihinvVaestoliitto, 37-47.

Airola, A. (2004)Yritysten kielitaitotarpeet Pohjois-Karjalassdoensuu: Pohjois-
Karjalan ammattikorkeakoulu.

Atfield, G., Brahmbhatt, K. and O’'Toole, T. (200Rgfugees’ experiences of
integration.University of Birmingham and the Refugee Coundi8 June 2010)

http://www.refugeecouncil.org.uk/Resources/Refuge@@ouncil/downloads/researchre

ports/Integrationresearchreport.pdf

Bergbom and Giorgiani (2007) Maahanmuuttajien suokielen taito. In Vartia, M.,
Bergbom,B., Giorgiani, T., Rintala-Rasmus, A., BjR. and Salminen,S.(eds.)

Monikulttuurisuus tyon arjessélelsinki:Tyoterveyslaitos, Tyoministerio, 65—-85.



95

Berry, J.W. (1990) Psychology of Acculturation.Berman, J. (ed ¢ross-cultural
Perspectives: Nebraska Symposium on Motivatiorcoln: University of Nebraska
Press, 201-234.

Berry, J.W. (2008) Globalisation and Acculturatitmternational Journal of
Intercultural Relations32, 328—-336.

Berry, J.W., Poortinga, Y.P., Segall, M.H. and Dgad2R. (2002 ross-Cultural
Psychology: Research and Applicatio@ambridge: Cambridge University Press.

Boyd, S. (2001) Immigrant languages in Sweden.xmeE G. and Gorter, D. (edShe
other languages of Europe. Democratic, socioliniaiand educational perspectives
Clevedon: Multilingual Matters, 177-193.

Breton, R. (1964) Institutional Completeness ofriitfCommunities and the Personal

Relations of ImmigrantsAmerican Journal of Sociologg0(2), 193-205.

Castles, S., Korac, M., Vasta, E. and Vertove¢2301)Integration: Mapping the field.
Report a project carried out by the Centre of Migraand Policy Research and
Refugee Studies Centre, University of Oxford. (18eJ2010)
http://www.homeoffice.gov.uk/rds/pdfs2/rdsolr2803cd

Castles, S. and Miller, M. (2009he age of migration: International population

movements in the modern world. Fourth editidew York: Palgrave Macmillan.

Chimni, B.S. (2000) Who is a refugee? In ChimniSB(ed.)international refugee law.
A reader.New Delhi, London: Thousand Oaks, 1-81.

Clarkeburn, H. and Mustajoki, A. (200Tutkijan arkipaivan etiikkaTampere:

Vastapaino.



96

Crystal, D. (1997English as a global languag€ambridge: Cambridge University
Press.

Ekholm, E. (1994FByrjaytya vai selviytya — pakolaisten elamaa Susmé&osiaali- ja

terveysministerion selvityksia 9. Helsinki: Pairgliteskus Oy.

Eskola, J. and Suoranta, J. (1998hdatus laadulliseen tutkimuksedmampere:

Vastapaino.

Eskola, J. and Vastamaéki, J. (2001) Teemahaastatgit ja opetukset. In Aaltola, J.
and Valli, R. (eds.)kkunoita tutkimusmetodeihin I. Metodin valintagimeistonkeruu:

virikkeité aloittelevalle tutkijalle Jyvaskyla: PS-kustannus, 24-43.

Finnish Immigration Service (9 March 201G)ossary

http://www.migri.fi/netcomm/content.asp?path=2761#I

Finnish Immigration Service (7 Jan 20Rgfugee Quota

http://www.migri.fi/netcomm/content.asp?article=882anquage=EN

Fontana, A. and Frey, J.H. (1994) Interviewing: RFreof Science. In Denzil, N.K.,
Lincoln, Y.S. (eds.Handbook of Qualitative Researdtondon: SAGE Publications,
361-377.

Forsander, A. (2000) Ty6évoiman tarve ja maahanmopotitikka — onko
maahanmuuttajien osaaminen vastaus tyovoiman k§agftin Trux, M-L. (ed.)
Aukeavat ovet — kulttuurien moninaisuus SuomeRehioelamasséelsinki: WSOY,
143-203.

Forsander, A. (2001) Etnisten ryhmien kohtaamimei-orsander, A., Ekholm, E.,
Hautaniemi, P., Ali, A., Alitolppa-Niitamo, A., Ky&ja, E. and Quoc Cuong, N. (eds.)
Monietnisyys, yhteiskunta ja tyEelsinki: Yliopistopaino, 31-57.



97

Forsander, A. (2002)uottamuksen ehdot: Maahanmuuttajat 1990-luvun suaisilla

tyomarkkinoilla.Helsinki: Vaestdliitto, Vaestdontutkimuslaitos.

Forsander, A. (2003) Insiders or outsiders withmfhigrants in the Finnish Labour
Market.Yearbook of Population Research in Finlad@ (2003), 55-72.

Forsander, A. and Ekholm, E. (2001a) Maahanmutijig0. Teoksessa Forsander, A.,
Ekholm,E., Hautaniemi,P., Ali,A., Alitolppa-Niitamé., Kyntgja E.,Quoc Cuong,N.(
toim.) Monietnisyys, yhteiskunta ja tydelsinki: Palmenia, 57-83.

Forsander, A. and Ekholm, E. (2001b) Etniset ryhghiamessa. In Forsander, A.,
Ekholm,E., Hautaniemi,P., Ali,A., Alitolppa-NiitamA., Kyntgja E.,Quoc Cuong,N.(
eds.)Monietnisyys, yhteiskunta ja tydelsinki: Palmenia, 83-161.

Friedberg, R. (2000) You can'’t take it with younhigrant assimilation and the
portability of human capitallournal of Labour economids8 (2), 221-251.

Gans, H. J. (1999) Toward a reconsiliation of "amlsition” and "pluralism”: The
interplay of acculturation and ethnic retentionHimschman, C., Kasinitz, P. and
DeWind, J. (eds.The handbook of international migration: the amariexperience.
New York: Russell Sage Foundation, 161-172.

Garam, 1.(2009) \éraskieliset tutkinto-ohjelmat suomalaisissa ka@uluissaTietoja
ja tilastoja raportti 6/2009. Helsinki: Kansaing@n henkildvaihdon keskus CIMO. (24
March 2010)

http://www.cimo.fi/dman/Document.phx/~public/Julgat+jattilastot/Tietoa+ja+ttilastoj

at+/vieraskieliset tutkinnot.pdf

Graddol, D. (2006kEnglishNext— Why Global English May Mean the End of “Esigli
as a Foreign Language’British Council. (8 April 2010)

http://www.britishcouncil.org/learning-research-éslag-next.pdf




98

Haapakorpi, A. (2004Kulttuurista rajankayntia: korkeakoulutettujen jaorten
maahanmuuttajien tydmarkkina- ja koulutushistodaagrientaatio Helsingin yliopiston
koulutus- ja kehittamiskeskus Palmenia raporttejselvityksia 43. Helsinki: Helsingin

yliopiston koulutus- ja kehittamiskeskus Palmenia.

Hirsjarvi, S. and Hurme, H. (2000utkimushaastattelu: Teemahaastattelun teoria ja

kaytant®d Helsinki: Yliopistopaino.

Holm,P., Hopponen,A. and Lahtinen,M.( 2008xahanmuuttajien tyokyky 2008.
Pellervon taloudellisen tutkimuslaitoksen rapostejo 210. (16 April 2009).
http://www.ptt.fi/dokumentit/mamuraporttiptt 0711D814.pdf

Huhta, M. (1999).anguage/ Communication Skills in Industry and Bess — Report
for Prolang/ Finland Helsinki: National Board of Education.

Ikalainen, S., Martiskainen, T. and Torrénen, MIQ2) Mangopuun juurelta kuusen

katveeseen— Asiakkaana maahanmuuttajapékésinki: Lastensuojelun keskusiliitto.

Immigrant services. (29 Mar 2000aahanmuuttajapalvelut.
http://www.jKl.fi/sote/maahanmuuttajat/maahanmuattalvelut

Jaakkola, T.(2000Mlaahanmuuttajat ja etniset vahemmistot tydhonotgssa

tybelamassaryopoliittinen tutkimus. Helsinki: Tyéministerio.

Joly, D. et al. (1992Refugees: Asylum in Europ&@ndon: Minority Rights

Publications.

Joronen, T. (2005) Ty6 on kahden kauppa- maaharajent tydmarkkina-aseman
ongelmia. In Paananen, S. (edaahanmuuttajien elamaa Suomesdalsinki:
Tilastokeskus, 59-83.



99

Kamali, M. (1999) Distorted integration: problenfsonolithic orderlnnovation
12(1), 81-97.

Kantelinen, R. (1998) Kieltenopetus ammatillisdssalutuksessa. In Takala, S. and
Sajavaara, K.(edsKielikoulutus Suomessdyvaskyla: Soveltavan kielentutkimuksen
keskus, 101-117.

Kapanen, K. and Kantosalo, M. (200@aahanmuuttajien ammatilliseen
peruskoulutukseen valmistava koulutus. Tilanneketdakuvuodesta 2008—-2Q09
Opetushallituksen moniste 8/2009. Helsinki: Opedlighs.

Keskisuomalainen (29.5.2010) Opetusministeri Virkém ehdottaa: Maahamuuttajille
lukioon valmistavaa koulutusteskisuomalaine(il5 JUNE 2010)
http://www.ksml.fi/uutiset/kotimaa/virkkunen-maatmuauttajille-lukioon-valmistavaa-
koulutusta/566086

Knocke, W. (2000) Integration or segregation? Inmang populations facing the labour

market in SwederEconomic and industrial democrg@a, 361-380.

Krippendorff, K. (2004)Content analysis: an introduction to its methodgld}®

edition London: Sage Publication.

Kunz, E. F. (1973) The Refugee in Flight: Kinetiotiels of and Forms of
Displacementlnternational Migration Review (2), 125-146.

Kvale, S. (199 Interviews: an Introduction to Qualitative Reselainterviewing
London: Sage Publications.

Latomaa, S. (2002) Maahanmuuttajien kielelliseeatket. In Mauranen, A. and Tiittula,
L. (eds.)Kieli yhteiskunnassa-yhteiskunta kieles¥@askyla: Suomen soveltavan
kielitieteen yhdistys, 61-85.



100

Latomaa, S. and Nuolijarvi, P. (2005) The langusiggation in Finland. In Kaplan, R.B.
and Baldauf R.B. (edsbanguage planning and policy in Europe, Vol 1. Bimd,
Hungary and Swedeglevedon:Multilingual Matters, 125-232.

Lehti, L., Jarvinen H-M. and Suomela-Salmi, E. (@DBartoitus vieraskielisen
opetuksen tarjonnasta peruskouluissa ja lukiolssRietila, P., Lintunen, P. and
Jarvinen H-M. (edsllanguage learners of todayyvaskyla: Suomen soveltavan
kielitieteen yhdistys, 293-315.

Leppanen, S. and Nikula, T. (2007) Diverse Usesngflish in Finnish Society:
Discourse-pragmatic Insight into Media, Educaticarad Business Contex¥lultilingua
26(4), 333-380.

Leppénen, S. and Nikula, T.(2008a) Johdanto. ImpBepn, S., Nikula, T. and Kaanta,
L. (eds.)Kolmas kotimainen: lahikuvia englannin kaytdsta @asesaHelsinki:

Suomalaisen kirjallisuuden seura, 9—42.

Leppénen, S. and Nikula, T.(2008b) Tutkimuksenksii® ja haasteita. In Leppénen, S.,
Nikula, T. and Kaanta, L. (edKplmas kotimainen: lahikuvia englannin kaytosta

SuomessaHelsinki: Suomalaisen kirjallisuuden seura, 4228-4

Leppéanen, S., Pitkdnen-Huhta, A., Nikula, T., K&db., Tormakangas, T., Nissinen, K.,
Kaanta, L., Virkkula, T., Laitinen, M., Pahta, Rgskela, H., Lahdesméki, S. and
Jousmaki, H. (200%ansallinen kyselytutkimus englannin kielestd Sugs@ueKaytto,
merkitys, ja asenteelyvaskyla Studies in Humanities 132. Jyvaskylavehsity of
Jyvaskyla.

Levitt, P. (2004)Transnational Migrants: When '"Home’ Means More Ti@me
Country Migration Information Source, Migration Policysiitute. (7 Jan 2011)
http://www.migrationinformation.org/Feature/displein?1D=261




101

Liebkind, K. (1994a) Maahanmuuttajat ja kulttuurlehtaaminen. In Liebkind (ed.)

Maahanmuuttajat: Kulttuurien kohtaaminen Suomesgasinki: Gaudeamus, 21-50.

Liebkind, K. (1994b) Monikulttuurisuuden ehdot. In Liebkind (ed.)

Maahanmuuttajat: Kulttuurien kohtaaminen Suomesbkssinki: Gaudeamus, 224-239.

Liebkind, K. (1996) Ennakkoluulot ja niiden uhiit. Dahlgren, T., Kortteinen, J., Lang,
K.J., Pentikdinen, M. and Scheinin, M. (ed&hemmistot ja niiden syrjintd Suomessa.
Helsinki: Yliopistopaino, 199-227.

Liebkind, K. (2009) Ethnic identity and accultuti In Jasinkala-Lahti, I. and
Méahonen T.A. (edsldentities, intergroup relations and acculturatiaine cornerstones

of intercultural encounterssaudeamus: Helsinki, 13—41.

Mannila, S. (2009) Finnish immigration policy inatige? In Jasinkala-Lahti, I. and
Méahonen T.A. (edsldentities, intergroup relations and acculturatiaine cornerstones

of intercultural encounterddelsinki: Gaudeamus, 221-234.

Manninen, M. (2001Katsaus kotoutumistutkimuksediyéministerio,
Maahanmuuttoasiaa nro 5. (9 Jan 2011)
http://www.mol.fi/mol/fi/99_pdf/fi/04_maahanmuut®/_aineistot_kirjasto/02_julkaisut
_raportit/kototutk_fin.pdf

Martikainen, T. and Tiilikainen, M. (2007) Maahanutiajanaiset: Kasitteet, tutkimus ja
haasteet. In Martikainen, T. and Tiilikainen, Md¢g Maahanmuuttajanaiset:

Kotoutuminen, perhe ja tyblelsinki: Vaestdliitto, 15—-38.

Marsh, D., Oksman-Rinkinen, P., and Takala, Ss.jelP96 Mainstream bilingual
education in the Finnish vocational sectdtelsinki: National Board of Education.



102

Mikkonen, A. (2005) Tyo6ttomat ja tydvoiman ulkopaldh olevat maahanmuuttajat:
kokemuksia kotouttamistoiminnasta. In Alitolppa+iino, A., Soderling, I. and Fagel,
S. (eds.Olemme muuttaneet: ndkdkulmia maahanmuuttoon, merhé&otoutumiseen ja

ammatillisen tyon kaytantoihikdelsinki: Vaestoliitto, 53— 72.

Mikola, M. (2009) Nopeasti kiinni uuteen maahantdkdtamislain uudistuksen
tavoitteena on tukea aiempaa useamman maahannuautgilollista ja perhekohtaista
kotoutumista. IrlMonitori- maahanmuuttoasioiden ammattiletit2009.

Sisdasianministerio. 14-15.

Miles, M.B. and Huberman, M. A. (198Qualitative data analysis: a sourcebook of

new methodsBeverly Hills, California: Sage Publications.

Miles, M.B. and Huberman, M. A. (199@Qualitative data analysis: an expanded

sourcebookCalifornia: Sage Publications.

Ministry of Education and Culture (201®aahanmuuttajien koulutuksen kehittaminen
(7 June 2010)

http://www.minedu.fi/OPM/Koulutus/artikkelitmaahauttajien koulutuksen kehitta

eminen/index.html

Ministry of the Interior (2011Jatkossa kaikille maahanmuuttajille jaetaan pereisia
Suomesta(7 Jan 2011)
http://www.intermin.fi/intermin/bulletin.nsf/PFBDBEDD727D0910C2FC2257808004
1F27Q

National Board of Education (200A&)kuisten maahanmuuttajien kotoutumiskoulutus:

suositus opetussuunnitelmakselsinki: E’'dita Prima Oy.

National Board of Education (2009) Maahanmuuttagat@n asema opetusministerion
tehtavaalueillaOpetusministerion politiikka-analyyseja 2009t8Isinki:

Opetusministerio.



103

Nikula, T. and Marsh, D. (199®artoitus vieraskielisen opetuksen tarjonnasta

peruskouluissa ja lukioissélelsinki: Opetushallitus.

Numminen, J. and Piri, R. (1998) Kieliohjelman soittelu Suomessa. In Takala, S. and
Sajavaara, K.(edsKielikoulutus Suomessayvaskyla: Soveltavan kielentutkimuksen
keskus, 7-23.

Opetushallitus (200Kieltenopetuksen monipuolistamis- ja kehittAmisleah®96—
2001. LoppuraporttiHelsinki: Hakapaino Oy.

Parekh, B. (2006Rethinking multiculturalism: cultural diversity anblitical theory
Second editiorBasingstoke: Palgrave Macmillan.

Patton, M. Q. (2002pualitative research and evaluation metholdsndon: Sage

Publications.

Pohjanpaé, K., Paananen, S. and Nieminen, M. (2@@3hanmuuttajien elinolot:
venalaisten, virolaisten, somalialaisten ja vietlamten elamad Suomessa 2002

Helsinki: Tilastokeskus.

Palli, P. and Latomaa, S. (199%ikuisten maahanmuuttajien suomen kielen taito.

Maahanmuuttajakoulutuksen arviointidelsinki: Opetushallitus.

Redfield, R., Linton, R., and Herskovits, M. (1936¢morandum on the Study of
Acculturation.American AnthropologisB8, 149-152.

Raty, M. (2002Maahanmuuttaja asiakkaanBlelsinki: Tammi.

Sinkkonen, M.(1998) Kielitaidon tarvetutkimukseb&amassa. In Takala, S. and

Sajavaara, K.(edsKielikoulutus Suomessadyvaskyla: Soveltavan kielentutkimuksen
keskus, 47-73.



104

Social Science Research Council (1954) Accultunathn exploratory Formulation.
American Anthropologis66, 973—1002.

Spencer, S. and Cooper, B. (20@@yial integration of migrants in Europe: A revieiv
the European literature 2000—2008xford: Centre of Migration Policy and Society.
(18 June 2010)

http://www.compas.ox.ac.uk/fileadmin/files/pdfs/&lar Spencer/Spencer%?20Literature
%20Review.pdf

Strauss, A. and Corbin, J. (1998sics of qualitative research: techniques and

procedures for developing grounded theofyf.lition Thousand Oaks, CA: Sage.

Suokonautio, J. (200®alapelin palat paikoilleen: Maahanmuuttajien kokéwsia
kotoutumiskoulutuksesta ja ehdotuksia sen kehisghmi Tyo- ja elinkeinoministerid,
Euroopan sosiaalirahasto 2000—-2006. Helsinki: KwAij

Sztucki, J. (1999) Who is a refugee? The converdaimition: universal or obsolete? In
Nicholson, F. and Twomey, P. (edRéfugee rights and realities. Evolving internatibna

concepts and regime€ambridge: Cambridge University Press, 55-80.

Soderqvist, M. (2006) Tyonantajien nakemyksia ulkafaisista tyopaikoilla. In
Martikainen, T. (ed.Ylirajainen kulttuuri: etnisyys Suomessa 2000-Itawul

Suomalaisen kirjallisuuden seura: Helsinki, 278296

Taavitsainen, I. and Pahta, P. (2003) English imtalAd: globalisation, language
awareness and questions of identigglish Todayl9 (4), 3-15.

Takala, S., Marsh, D. and Nikula, T. (1998) VieiaBken opetus Suomessa. In Takala,
S. and Sajavaara, K.(edKiglikoulutus Suomessdyvaskyla: Soveltavan
kielentutkimuksen keskus, 139-171.



105

Tarnanen, M. and Suni, M. (2005) Maahanmuuttajietiyknparisto ja kielitaito. In

Paananen, S. (edJaahanmuuttajien elamad Suomeddalsinki: Tilastokeskus, 5-17.

Tiilikainen, M. (2005)Arjen Islam: Somalinaisten elamaa Suome3sanpere:

Vastapaino.

Tiilikainen, M. (2007) Somaliaidit ja transnatiotiaan perhe. In Martikainen, T. and
Tiilikainen, M. (eds.Maahanmuuttajanaiset: Kotoutuminen, perhe ja tyélsinki:

Vaestoliitto.

Titscher, S., Meyer, M., Wodak, R. and Vetter, )q0)Methods of text and discourse
analysis London: Sage Publications.

Tuomi, J. and Sarajarvi, A. (200Raadullinen tutkimus ja sisallonanalyysielsinki:

Tammi.

Turtiainen, K. (2009)Kertomuksia uuden kynnyksellBuottamuksen rakentuminen

kiintibpakolaisten ja viranomaisten valilldanus 17 (4), 329-345.

Turton, D. (2003)Conceptualizing forced migratioRSC Working paper No.12. (5 Jan
2011)http://www.rsc.ox.ac.uk/PDFs/workingpaperl?2 pdf

UNHCR (2007)The 1951 Refugee Convention — Questions and ans2g$lg edition(
9 March 2010nhttp://www.unhcr.org/3c0f495f4.html

Valtonen, K. (1997Yhe Societal Participation of Refugees and ImmitgaGase
Studies in Finland, Canada and TrinidaBurku: Institute of Migration.

Valtonen, K. (1999Pakolaisten kotoutuminen Suomeen 1990-luviiksinki:

Tybministerio.



106

Valtonen, K. (2008po0cial work and migration: Immigrant and refugeélsenent and
integration.Farnham: Ashgate Publishing Limited.

Vartia, M., Bergbom, B., Giorgiani, T., Rintala-Rass A., Riala, R. and Salminen, S.

(2007)Monikulttuurisuus tyon arjessélelsinki: Tyoterveyslaitos.

Virkkula, T. (2008) Tyontekijoiden kokemuksia engtésta yritysmaailman yhteisené
kielen&. In Leppanen, S., Nikula, T. and Kaantgels.)Kolmas kotimainen: l&hikuvia

englannin kaytdstd Suomesstelsinki: Suomalaisen kirjallisuuden seura, 382-422

Vayrynen, P., Raisanen, A., Geber, E., Koski, Id Bernu, M-L. (1998Kieliakd
ammatissa? Ammatillisten oppilaitosten kieltenokgém nykytila ja kehittdmistarpeet.
Arviointi 8/ 1998. Helsinki: Opetushallitus.

Wahlbeck, O. (1999%urdish Diasporas: a Comparative Study of KurdisfiRee

CommunitiesLondon: Macmillan.

Ylanko, M. (2000) Kansainvalistymisen kahdet kasvatuuttoliikkeet ja kulttuurien
globalisaatio. In Trux (edAukeavat ovet — kulttuurien moninaisuus Suomen
elinkeinoelaméass&elsinki: WSOY, 21-85.



APPENDIX 1: Contact letter/consent form

Dear recipient,

My name is Inka Jalava and | am a student of seai@k and English language in
the University of Jyvaskyla. | am doing a smallea@sh as part of my studies, pro
gradu thesis, of the role of the English languagéntegration of refugees into
Finnish society. The purpose of the study is tongeiformation on how

knowledge of English affects refugees’ integraiitio Finnish society.

I would like to interview you of your experiencesusing English and Finnish in
Finland. The language of the interview would be IShgand the interview is
confidential. The interview would take place in tmemigrant services in ---
during May, however, another time is also possibigould do my best to try to
find a time that best suits you. The interview wbabt take more than an hour of

your time.

If you are interested in participating in the studiease contact me by e-mail: ---,

or by phone: ---. | am also happy to give more infation.

Best regards,
Inka Jalava

Consent of the interviewee

| give my consent to the interview and for the o$ehe interview material in
researcher’s pro gradu thesis. The interview mneltes confidential and the
identity of the interviewee cannot be recognizédtan withdraw by consent at

any point of the interview.

Date and signature



APPENDIX 2: Interview outline

Background information:
» Gender
* Age
» Education
- In home country/ other countries
- In Finland
* Profession — occupation and what kind of workéhgou done previously?
For how long have you been in the work life?
- In home country/ other countries
- In Finland
* Home country and ethnic background
 Countries of residence- In which countries hawe fwed in?
* Time of arrival to Finland- When did you arrive Einland?
* Did you come to Finland as Quota refugee or amydaeker? (Did you come straight to
Jyvaskyla or some other city or to a reception reént
* Family — Members of your family
- In Finland
- In home country/ other countries
» Language background
- Mother tongue?
- Languages spoken?
- Could you put them in an order from the langusgeken best to the language you
speak the least?

(- How would you rate your knowledge in them? (dbece, good, satisfactory, basics)



Before arrival to Finland/ During the first year in Finland/At the

present time

* The use of English

When did you use English? (home, freetin contact with officials, at work)
If you didn’t use English, what langeadjd you use?

In what kind of situations did you useerpreters? (Only in contact with
officials?)

Did you use interpreters of your motteargue?
Did you use interpreters of English?
Did you use English without interpreters?

Did knowing Finnish help you in everyday life?

Have would you rate your knowledge in English?

Did you think learning more English would ibgportant for your life?

* The use of Finnish

When did you use Finnish? (home, free timeantact with officials, at work)
Did you use Finnish in contact with officials? Iby did, were interpreters
present?

Did you think learning Finnish is easy or difficalt something in the middle?
How would you rate your knowledge in Finnish?

Did knowing Finnish help you in everyday life?

Did you think learning more Finnish is important four life?

* The relationship between the English and the Finnfslanguage

What do you think was the role of English in yoife? Did knowing English
help you in Finland? Did it make things difficult?

Do you feel that knowing English affected your leag/using Finnish?

Made it easier or more difficult or ditlaffect it at all?

What language was most important for youimahd?



What was the role of Finnish compared to other laiggs you speak? Were
there any languages you spoke less than Finnish?

» Refugees’ own goals and expectations for their ingeation

What were your expectations about Finland beforegame here?

What has been good about Finland and have therediggppointments?

What kind of country is Finland compared to youmecountry/ other countries
where you have lived?

How have the English and Finnish languages helpedad helped your
adjustment to Finland?

How do you spend your free time in here? With whom?

Do you have friends in Finland? Of what nationadite they and what language
do you use with each other?

Do you have experiences of working or studyingimdnd?

What do you think are the greatest challenges ndiriig work/ education in
Finland?

Do you miss back to your home country? Are you ipilag on going back?

Do you feel at home here?

Do you consider yourself Finnish? Do you want tilsdere?

What kind of future plans do you have?

When you think of your current life situation andetfuture, what is the
importance of the English and the Finnish languages

What does the word integration meayaw? What is its meaning to you?



APPENDIX 3: Categories of analysis

(See the following pages)
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