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Tutkielman tarkoituksena on selvittda kuinka engian kieli on vaikuttanut
kiinalaisten yliopistotason englannin paaaineopiglden kulttuuri-identiteettiin.
Englannin kielta Kiinassa on tutkittu paljon, mu#iajuurikaan kulttuurin ja kulttuuri-
identiteetin kannalta. Tama tutkimus pyrkii vastaam seuraaviin kysymyksiin: 1)
Onko englannin kielen lisdéantynyt vaikutus Kiinassaikuttanut kiinalaiseen
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identiteettiinséd kiinalaisina? 3) Ovatko yliopigipiskelijoiden asenteet englannin
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1. INTRODUCTION

During the past century China has undergone grbahges. It could be
described as a country that is balancing betweasepving the past and
building the future. It is “a land curiously both the throes of dramatic
transition yet somehow eternally the same” (LonBlanet 2007: 33). An
important part of this dramatic transition is theoges that the Chinese culture
is going through, and how they affect the lives antohds of the Chinese
people. Thus, the focus of this study is the chagpgultural identity in China.
More precisely, the purpose is to find out if anowhthe influence of the
English language and the Western culture affeces dultural identity of
Chinese people, as perceived by Chinese univestitients with knowledge of
the English language.

The subject of this study arose from thmesent world situation. The
ceaselessly rising position of China on the inteomal (economical) arena has
brought forth increasing need for commerce and comeoation between China
and the West. While Mandarin Chinese is the moskesp mother tongue in the
world, with approximately 873 million native and 8 7second language
speakers (Vistawide 2009), English has establishesfrong position as the
lingua franca of the world, with only 1/3 of all §ish users (or 1/4, depending
on who are qualified as English users) in the wbdthg native speakers of the
language (Crystal 2003: 69). This situation is Iilely to change overnight to
benefit the 1,05 billion people fluent in Chinesad therefore the need for
English-speaking capability has become evidentGbina as well. In fact,
nowadays Mainland China holds the biggest Engksinding population in the
world (see, for instance, He and Li 2009).

The key concept of the study is cultudantity. The concept of identity
concerns everyone. ldentity is not only about wheo ave as individuals, but
who we are in relation to others. It isr adentities as individuals and

as members of different groups that create féeling of togetherness and
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similarity with certain groups and certain peopldjile separating us from
others. Identities are ever changing, and in tledajlizing world in which we

live today even more so. As the English languageas an increasingly
important factor in China, and still today a relaty new one, it is important to
take a look at how such a shift in language pditseaffecting the people who
are experiencing the outcome: the Chinese uniyersiidents, who have
chosen the English language as their main ass#tdduture.

The main research questions for this sty 1) Do Chinese university
students feel that the increasing need for andofighe English language in
China has somehow affected the Chinese culturepaogle?, and 2) Have the
Chinese university students’ own attitudes towatds Chinese (and the
Western) culture and language changed due toitftee#ased knowledge of the
English language and the Western culture(s)? Ta that out, the information
for this study was gathered in Guangzhou, Chinagumstionnaires completed
by three English language classes, and additiamainviiews with selected
participants. Although the research is done by puhtriangulation, it is
mainly qualitative and is based on the field ohetdraphy.

To begin with some background informatfon the study, in chapter 2,
‘Theoretical Background’, | will first introduce @fa, the emphasis being on
how China has changed during the last 60-70 yéavil also contemplate on
the concepts of cultural identity, globalizationdathe self. At the end of
chapter 2 relevant previous studies are prese@feabter 3, ‘Research design’,
concentrates on the methods in which this study pe$ormed. First the
research questions and aims are presented, aftelh Wwiwvill briefly introduce
the methodological framework for the study, ethiapiry, as well as the
research data and participants. The last threéossctieal with how the data
was gathered, reliability and validity issues, afidally, how the data was
analyzed. Chapter 4, ‘Analysis’, contains the dethresults of the research
data, as well as relevant examples of the answiérs. chapter is divided
between the questionnaire and the interview res#isally, in chapter 5,

‘Discussion’, | tie the strings by drawing meanmigtonclusions about the
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cultural identity of the Chinese university studgnising as evidence the results
derived from the questionnaires and the interviefisst, however, to the
theoretical background, beginning with the intragwt of China’s recent

history, the Chinese culture and society, and thgligh language in China.

2. CHINA, CULTURAL IDENTITY AND
GLOBALIZATION

In this chapter the theoretical background of th&lg is introduced. Since at
the core of the study there are the Chinese uniyesidents who participated
in it, the first section deals with the countrytthlaey come from: China. The
subsections deal with the topics of recent histdr¢Zhina, Chinese culture and
society, and the role of the English language iin&hThe second section of
this chapter tackles the most important concephis study, cultural identity,
and attempts to clarify how and why the culturantity of the Chinese people,
as well as their perception of the self, has gbneuigh changes during China’s
recent history. The third section includes a reviefnthe previous studies
conducted on similar topics than that of this studyrder to locate the present
research in its scientific field.

The first section is divided into thredbsections. In the first subsection
the history of China is inspected since the ris¢hefCommunist Party and its
leader Mao Zedong in 1949 until today. The emphiasis the main endeavors
of the communist regime in order to demonstrate Isewerely the Chinese
culture and society has changed in, and since,ethdsys. The second
subsection concentrates on what the changes hawvelike and how they have
affected the Chinese culture and society, as wsll same important
characteristics of the Chinese culture. In the Ifisabsection the role and

position of the English language in China is inspedn order to clarify how
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and why it has become such an important part ofethecation of the young

Chinese of today.

2.1. The People’s Republic of China

2.1.1. Recent history

One thing that Chinese people love to remind foreig about is China’s
history of 5,000 years. It seems to be at the eeng of their national pride, in
their minds setting them apart from every otheriamatin the world.
Considering this, it is rather shocking how oblisomany of the Chinese
people are of their own country’s past. To provideculturally relevant
historical context for this study, China’s recenmdtbry is reviewed briefly in
this subsection, beginning from the rise of commmmiand ending in the
present. China’s history is filled with tumultuousmes and upheavals,
especially in the 2B century. These include the end of Chinese dyrmtie
1911, attempts to turn China into a republic, amel falling in the hands of
warlords and foreigners — followed by the overwhabmrise of communism
with the lead of Mao Zedong, his Great Leap Forwaridich left the country
devastated with famine and millions of people deadd the Cultural
Revolution (Grasso et al. 2004). After Mao Zedond&ath in 1976 China
started opening up gradually, which eventually tedthe rise of capitalism
(although still named socialism) and the path tandpeone of the leading
economies in the world (see page 16).

In 1949 the Communist Party defeated tla¢iddalist Party in Chinese
civil war, resulting in the Nationalist Party membdieeing to Taiwan (Ebrey
et al. 2006: 518). The leader of the CommunistyRPatao Zedong, became the
ruler of China. By the end of the year, Mao hadalegthed the People’s



13

Republic of China (PRC), and the party quickly begsstructuring the country
(Ebrey et al. 2006: 546). According to Ebrey et(2006: 547), the idea was to
“fashion a new China, one that would empower pdasamd workers and limit
the influence of landlords, capitalists, intelleadg) and foreigners”. The
communist ideology was enforced by institutionalizepropaganda,
accompanied by the banning of many features of ttaditional Chinese
culture, along with religion (Ebrey et al. 2006:8%4The most effective means
of social and ideological control was the settipgodi thedanwes, work units.
Everyone, including the employed and unemploye@ s$tudents and the
retired, belonged to alanwej and were thus constantly observed and
supervised (Ebrey et al. 2006: 549). Following ttenmunist ideal about
equality among comrades the Communist Party extetige rights of women
and redistributed property (Grasso et al. 2004:-149 150; Ebrey et al. 2006:
548, 550).

The party also followed the example of 8®viet Union, and in 1953
China’s First Five-Year Plan was launched (Gragsd.€004: 156). As in the
Soviet Union, the emphasis was on the developmieméavy industry in order
to achieve the kind of industrialization that waeded to make China the great
power it was planned to become. By the end of 188RApugh the standard of
living was improving, in Mao’s mind the First Fingear Plan had not achieved
the desired effect on China’s economy. (Ebrey e2@06: 555; Grasso et al.
2004: 176.) In addition, Mao’s “Hundred Flowers Maowent”, aimed at getting
the support of the intellectuals, backfired anddlda the “Anti-Rightist
Campaign”, resulting in organized repression and-€tlucation” of the
assumed rightist intelligentsia (Grasso et al. 2%, 171-172; Ebrey et al.
2006: 553, 555). “Re-education” in this case mdaat the selected people
were sent to hard labor work camps in the courdeyshfter these setbacks —
the disappointing results of the First Five-YeamarPland the failing of
rebuilding the relationship between the party ahd intelligentsia — Mao

decided to break free from the Soviet model andaosa the planned Second
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Five-Year Plan with his own idea, the Great LeapMaod (Grasso et al. 2004:
175-179; Ebrey et al. 2006: 555).

The Great Leap Forward was, as referrdaytGrasso et al. (2006: 178),
Mao’s “final phase of construction of his socialigbpia”. At the base of the

Great Leap Forward were the agricultural commuwégre

private garden plots were banned. Peasants weraniaegl into quasi-

military production brigades and referred to astiégs on the agricultural
front. Peasant men were marched in military stglevork on public works

projects, while the women took over much of thédfsork. Those between
ages sixteen and thirty were drafted into the miland spent long hours
drilling. (Ebrey et al. 2006: 556.)

In addition to the boost in agriculture, steel proiibn was attempted to be
doubled by setting up “backyard steel furnacestyimch all possible steel was
melted for the use of industry (Ebrey et al. 20086; Grasso et al. 2004: 181-
182). Due to the previous Anti-Rightist Campaigmwever, there was a
serious lack of needed technical and economicalvkmow, and the results of
the meant-to-be technical and agricultural advamceswere often less than
desirable. The frantic working pace left the petsamd workers little or no
time to sleep and eat, the soil was soon used gpaled by not using proper
agricultural methods, and the gained steel was poauality (Ebrey et al.
2006: 556; Grasso et al. 2004: 186, 188). Eventutdle poor harvests,
accompanied with unfavorable natural occurrenceb as droughts and floods,
resulted in one of the worst famines in the histofyhe world (Grasso et al.
2004: 186, 192; Ebrey et al. 2006: 556). All in, #&lhas been estimated that
between 1959 and 1962 around 30 million peoplehm& died as a result of
the famine (Ebrey et al. 2006: 556).

After the utter failure of the Great Lelaprward, Mao withdrew from his
position as the head of state and was replaced ibyShaoqi. By 1962,
however, Mao had become greatly concerned aboutd#iesvolutionary,
revisionist ways of the new leadership and, aftathgring some allies,

launched his endeavor to revolutionize the Chineslure: the Cultural
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Revolution (Grasso et al. 2004: 202, 208; Ebregl.€2006: 558-559). The first
phase of the Cultural Revolution began in 1966, wéteidents were organized
into Red Guards, helping Mao expose revisionistscofding to Ebrey et al.
(2006: 559), the Red Guards soon roamed all owecdhintry

in their battle against things foreign or old. Theyaded the homes of those
with bad class backgrounds, “bourgeois tendencies,”connections to
foreigners. Under the slogan of “destroy the fold things [old customs,
habits, culture, and thinking],” they ransacked kenibraries, and museums
to find books and artwork to set on fire. (Ebrenle2006: 559.)

Schools were closed, factory workers rebelled, aweéntually industrial
productivity fell drastically. These, however, warenor issues compared to
the humanitarian losses encountered because ddittgage of the Red Guards:
at least 400,000 “enemies of the people” were gemiork in the rural areas,
and up to half a million people were killed or coitied suicide (Grasso et al.
2004: 222; Ebrey et al. 2006: 562). Furthermoreosating to Grasso et al.
(2004: 222), "Hu Yaobang, general secretary of themmunist Party,
estimated that between the Anti-Rightist Campai§ri@57, which prepared,
the ground for the Cultural Revolution, and theatosion of the upheaval, 100
million people became victims of its violence”. timee summer of 1968 began
the second phase of the Cultural Revolution, whexo Beized control over the
Red Guard in order to prevent civil war. The mactoes in the Cultural
Revolution were thus sent to work in the countrgsidhile the army took over
the cities (Ebrey et al. 2006: 562). Culture camich to be heavily controlled.
In the 1970’'s Mao’s health started deterioratingl as he took less and less
part in active decision making, China cautiouslgdre to moderate its stance
towards the outside world (Ebrey et al. 2006: 562)1976 Mao Zedong died
and left the Communist Party to decide whethertay sn his path or to re-set
its course.

During Mao’s regime China was a secludewntry with little contact to
the outside world, apart from the Soviet Union atitder communist countries.
After Mao’s death in 1976, China began to open elg.(Wenfeng and Gao
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2008: 380; Grasso et al. 2004: 241). This was dubé reform policies of the
new state leader, Deng Xiaoping, which even evotterl unofficial name
“second revolution” (Grasso et al. 2004: 241). Dengforms were “dramatic
reversals of Mao’s policies during the Cultural Blexion”, as stated by Grasso
et al. (2004: 241), the greatest of which were Hwur Modernizations:
agriculture, industry, science and technology, aational defense. Grasso et
al. (2004: 241) go on to explain the changes: “Mamanded economic self-
sufficiency, while Deng opened China to internagiotrade, investment, and
joint ventures — from capitalist and socialist oa alike”. As a result the
economic growth of China has escalated so that ttowe decades later, China
is one of the major factors in the internationarear of economics and politics.
Since 1976 the average incomes were quadrupledhéyyear 2000; the
proportion of people living in poverty went from%3n 1976 to 6.5% in 1995;
and the life expectancy rose drastically (Ebreywlet2006: 567). Due to the
economic recession in 2009 China even ended upirggf@ helping hand (of
sorts) to the top dog, the United States of Ame(eg. Hakala 2009; Zhou
2010). Such economic growth would not have beesipleswithout substantial
international business cooperation. China is a temggusiness partner for the
Western countries because of its vast recourse<laap and abundant labor
force (e.g. China Knowledge 2010). Manufacturingguoiods is cheaper in
China than it is in, for instance, most Europeaantoes, which has greatly
benefited China. More and more foreign business¢tte sdown on Chinese
soil, bringing with them foreign employers and eaygles (China Knowledge
2010).

Although the ways of China have becomehaat capitalist, the
Communist Party remains in power to this day. Whilimgs have improved
after Mao Zedong’s death, the government contrer elre Chinese people has
continued to be strong and uncontested. This aleitly other features of
Chinese society, are introduced in the next sulmsgctlongside with some

cultural features that are relevant to this study.
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2.1.2. Culture and society: features and changes

As was mentioned above, the Chinese culture gogs%Ha00 years. To try and
cover every aspect of such a historical cultureld/@ertainly be madness, and
therefore only a few elements of the Chinese oalaurd society are presented
in this subsection. First, however, a brief revighlhow the Chinese society has
changed since the days of Mao Zedong. The CommBaisy certainly did not
die with Mao, but simply changed its ways whildl $tolding its iron grip of
the Chinese people. As Grasso et al. (2004: 3210t pmut, the Chinese
leadership “is convinced that giving in to the dexsmof any group it does not
control will undermine the political monopoly thésel is necessary to maintain
social order”. Perhaps the Chinese leadership én eight in assuming that
establishing democracy among almost 1.5 billionpteavithout falling into
chaos would be impossible, but the chosen methbdserdrol over the people
of China are nonetheless less than desirable.

Propaganda was the chosen form of sooialral in Mao’s China, and it
remains an important instrument for the governnteday. It seems that the
most effective form of propaganda is the re-tellafchistory. As Grasso et al.
(2004: 321-322) explain,

the propaganda campaigns begin in primary schawitirue right through

college, and are reinforced by the media. Chinaigarsity students in their
early twenties have little knowledge of the Greataph Forward of the

Cultural Revolution, which are largely ignored ihet schools. What
happened in Tiananmen Square more than a decadevigo they were at
most ten years old, is a vague, distant memoryreDumuniversity students
appear to agree with the government claim thas iprotecting the social
order when it curbs freedom of expression, repeedissenters like the Falun
Gong, and imposes the death penalty on a massale. &£hina’s youth are
interested in the United States, and often warstudy there, but they see it
as a bully, trying to push their country aroundrg§zo et al. 2004: 321-322.)

The muting down of mistakes and human rights viotet done by the Chinese
government both in the past and the present, aepied above, is one of the

most important ways of maintaining a strong feeloigationalism among the
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Chinese people. As mentioned in the previous omatthe most significant
examples of this are the Great Leap Forward, thHeual Revolution, and the
Tiananmen massacre, all of which the young peopMadays are mostly
oblivious. In addition to this sort of covering ughe Chinese government is
also prone to editing the history as well as cureyents so that China appears
to be bullied, so to speak, whereas the capitdNsistern world is presented in
the role of the bully. The most formidable of suwases must be those of Tibet
and Taiwan, and the latest took place when the Neiiee Committee awarded
Liu Xiaobo, a Chinese dissident and political pnisg with the Nobel Peace
Prize “for his long and non-violent struggle fomtlamental human rights in
China” (Nobel 2010). Announcing the award outrafelChinese government,
to whom Liu Xiaobo is a convicted criminal. This svfmllowed by the Chinese
government’'s demands for other countries’ repredmmts not to take part in
the Nobel ceremony. (E.g. Tuohinen 2010; AP-HS 2010

Due to strict censorship, the Chinese [getiying in China are not likely
to get access to other than the Chinese versiopastfand present events. This
is likely to change only if one moves abroad to kvor study, which again
requires education. When the People’s Republichoh&was founded in 1949,
less than 20% of the Chinese people were lite@dgeNente 2009: 123). The
situation did not improve much during Mao’s reginfey it was “more
important to be red than expert” (Ebrey et al. 200B2). In 1977, however,
education was reformed, and as it became possilstudy abroad, the
studying of foreign languages increased drastiq@lyrey et al. 2006: 572). In
the 1980s most schools started charging fees, vgudtdenly brought up severe
inequalities in Chinese society. By the end of1B80’s also universities were
charging fees, making (especially higher) educaawanilable mostly to the
richer parts of society (Ebrey et al. 2006: 572)ddy, to those to whom higher
education is available, it is the means to getsirelé job and make money, and
for some to go abroad.

Education in China is theoretically eqyallailable for both women and

men. In practice, however, many families, especialthe rural areas, invest
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more in the education of boys than girls. While teenmunist rhetoric of the
equality of men and women remains, the reality i@squite followed up to it
(Ebrey et al. 2006: 573). Although a significantrqemtage of Chinese
employees today are women, it is also noticedithéte hiring processes men
are preferred, while women are the first ones tdideel (De Mente 2009: 94;
Ebrey et al. 2006: 573). The differences betweenttvo genders are seen in
other fields of life as well, as in the patrilinialof families.

Traditionally it has been a custom in Ghihat the newly married couples
move to live with or very near the husband’s famiyactices such as this and
coerced marriages were discouraged during Mao'snee@gEbrey et al. 2006:
575), but old habits have proven to die hard, dafijgan the countryside.
According to De Mente (2009: 112), “at the begimniof the 2% century,
arranged marriages were still a common practiceunal farming areas of
China, with elements that had not changed sinceemindimes, including
families ‘buying’ brides for their sons”. Althougtuch customs are viewed as
problems to be solved by the government and otgenaes, the marriage
arrangements of young Chinese remain heavily réspildoy the older
generations (De Mente 2009: 112). While marriagesy are not necessarily
arrangeder se the approval of the family is imperative. In tinan areas of
China the situation is gradually changing. The ywp@hinese are living a time
of increasing Western influence, and are adaptoegraingly. While the young
generations of today’s urban China are still oliedaby the “indebtedness to
parents” (Milagros et al. 1995 as cited by Logad &man 1999: 1254) that is
characteristic of the Chinese family-orientedneib®e generational gap is
becoming more and more evident. As the social aggr imposed on the
dating and marriage rituals of young people araisi@iminishing, marriages
of convenience are being replaced by marriagesvaf &nd companionship (De
Mente 2009: 112-113).

As can be detected, the family pressuaggpan important role in the lives
of the Chinese people. There is, however, anotaufe of the Chinese culture

that directs the everyday behavior of the Chines®ple even more: the concept
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of “face”, mianzi According to De Mente (2009: 15%janzican be translated
as “personal honor”, and is

broken down into four basic categories:

One that refers to the good reputatiort thiae gets by avoiding
mistakes and making what turns out to be wise betds

One that covers all of the actions onesalo “give face” to others by
showing them respect and paying them compliments.

One that refers to others givipgu face by treating you respectfully
and saying complimentary things about you.

And finally, the “face” that refers to hag actions or events that are
embarrassing or damaging to you become known teretheople — in this
case referring to loss of face. (De Mente 2009; #8¥hasis in the original)

To summarize what De Mente writes, the concephiainzj or “face”, consists
of how one is viewed by others, how one is tredigdthers, and how one
presents oneself. Lockett (as referred to by Byckleal. 2006: 276) defines
mianzi as “the recognition by others of an individualscisl standing and
position”. Thus, “losing face” means losing one’scial standing and
reputation, and is avoided by all necessary means.

Understanding the importancenufinziand reputation in China is one of
the key factors in the relationship between Chind #he Western world
(Buckley et al. 2006: 277; De Mente 2009: 159). ldger, understanding the
same cultural code is not of much use without amomlanguage. As China is
making the effort of achieving this by emphasizihg learning and teaching of
English, the next section is aimed at clarifying tlole and position of the
English language in China.

2.1.3. The English language in China

Currently the English language has a strong psitiadhe country’s education
system in China. Ever since 1977, when the ‘refamd open-door’ strategy
was included with English language education, Ehglihas been an

increasingly important part of the modernizationGffina (Feng 2009: 86), as
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well as offering “individual learners access to nesocioeconomic
opportunities” (Wenfeng and Gao 2008: 386). Asaasementioned in chapter
1, China today has the largest English-learningufain in the world.
Learning English is emphasized in schools from anyestage, and the process
is brought to a conclusion with the official Engliproficiency test being linked
with the university or college degrees. As Feng0@®9) states, “the CET 4
and CET 6 certificates, [...] are as important as dreduation certificate for
university students”. Testimonies such as this givéear picture of how highly
the English language education in China reallyaisi@d.

The CET, College English Test, is the nragans of defining the level of
English proficiency among the university studermdiswever, the proficiency
requirements begin much earlier. In 2001, China'mistry of Education
presented new English Curriculum Standards, ECgsylich the pupils are
evaluated throughout their schooling (Feng 2009: 8he levels of required
English proficiency are defined by the MinistryBducation (as translated and
presented by Feng 2009: 88) as follows: level 2piomary school leavers,
level 5 for lower secondary school leavers (endavhpulsory education), and
level 8 for senior secondary school leavers. Iméigeducation the CETs are in
use, and in order to get a desired job the studesadls to pass at least CET 4,
ideally CET 6 (Feng 2009: 89). The evaluation gysts obviously highly
stressful for the students, which is why the ligitvieen the CET certificate and
the university graduation certificate has been cafiy claimed as
“inappropriate” (Feng 2009: 89), to no actual effec

As has now been established, the requimésifer English proficiency in
China are rather rigid. In order to gain the proparel in English in an
environment most often lacking in possibilities bave contact with the
language in everyday life (for example through \tmsi®n or contact with
foreigners), the English classes in school play keg role in the pupils’
English-learning. According to Wolff (2010: 54)etle are 1,000,000 Chinese,
and 250,000 foreign teachers of English in Chinhdalver the true number is,

it is clear that there is an immense amount of [gemrking on the task of
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making the Chinese people proficient in Englishwideer, there seems to be
more effort than results in this endeavor, duéhelével of English teaching in
China. The problem was noticed already in the 1980en the State Education
Commission conducted a large-scale survey amomgndacy school teachers
and students around China (Hu 2004: 12). The sudisgovered that, after
several years of learning English, the studentsgliEh proficiency was
alarmingly low. Another discovery was that a majowof the teachers had no
qualifications whatsoever for acting as a teaclance then the balance has
been reversed, and only a minority of teachers lpaKessional training.
However, although the pedagogical side of the groblhas been taken care of,
the language proficiency of the teachers themselgesin a problem. This
unfortunate reality is noticed also by Wolff (201%8), who rather critically

claims that

for many Chinese teachers, there is only one Hmglisthe imagined
‘Standard English’ that exists only in the minds @liinese scholars who
stand before their Chinese students and instrech tin Mandarin, to ‘master
standard English.” The reason for instruction inridiarin is because the
Chinese scholars’ English is too poor to teacthantarget language. (Wolff
2010: 53.)

The idea mentioned by Wolff of “mastering standamgjlish” has brought forth

plans of bilingual teaching in Chinese metropoli¢eg. Hu 2004: 18; Feng
2009: 91). The problems in such an enterprise wbaldumerous, and among
them would surely be the lack of teachers who lrent enough in English to

actually use it constantly while teaching (Hu 2008).

According to Wenfeng and Gao (2008: 384& Chinese students are
usually viewed by researchers as reserved, retiaadt passive, while the
classroom surroundings are mostly teacher-censarddyrammar-focused. The
most significant problem in English language teaghELT) in China seems to
be a kind of mechanical learning, or learning falmadgs and not true
understanding. As Wolff (2010: 54) points out, “theal of universities and

colleges throughout China is to have students passnal English competency
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examinations such as TEM 4, CET 4 and CET 6”. IRgsany of these tests,
Wolff (2010: 54) continues, has hardly anythingdo with real language

competency, but the pass rates are neverthelegs éxclusive focus of

administrative attention and false pride”. Thisaiag is partly the result of

Chinese employers regarding the passing of CET é/@ence of proficiency

in English (Wolff 2010: 54). This type of learnirigr grades is what Edwards
(1985: 146) calls “positive and instrumental”, gsposed to “favorable and

integrative”. Language learning in school, Edwa(ti885: 146) continues, is

instrumental and not integrative when it is treaésd‘an unreal and artificial

business in which communication is subordinatedato appreciation of

language as a purely academic subject”. This, adeadetected, is the case in
China with the main emphasis in the English langulegrning being on the

passing of the CETSs.

The competition in China today in the d®lof both education and work
is ruthless, and the only way of measuring sucoes®mpetence is by exams
and grades. For educators such as Feng (200xh@0djstrumental value given
to English in China is connected to “accessingkihewledge of sciences and
technology in that language in order to facilitemnomic development and
nation building in general”. For a university statdlenowever, achieving access
to a desired job requires having proof of competencEnglish, meaning the
CET 6 certificate. According to Wolff (2010: 54hi¢ means that the students
are able to “read and comprehend basic EnglisthatAmerican % grade
public primary school level but they lack listenisgills, writing skills and
speaking skills”. Hence, from the point of view af university student —
excluding, perhaps, those majoring in English — Viladue of the English
language as defined by Feng may still seem ratiogian.

In China one of the major problems conttiffig to the overall poor level
of English is the lack of possibilities to practite Most English classes are
given by Chinese instructors speaking Mandarin €endue to their own
incompetence in English (Wolff 2010: 53, 54, 55-56)any universities,

including Guangzhou University where this study wasrformed, have a
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weekly English Corner, in which the students gatbgether to speak English
(Wolff 2010: 55). However, at least in the EngliSlorner at Guangzhou
University the English conversation is almost efir relying on the
participation of foreign exchange students. Disussgroups that do not
include foreigners either sit quietly or speak imir@@se. In groups with
foreigners most Chinese students still sit quietihy shy to say anything in
English. Wolff (2010: 55) lists the prevailing agsutions in China that, in his
opinion, has lead to such an outcome: “1. you rmastter English, 2. Chinglish
is no good, 3. you can only make your English beffeeaking with a native
English speaker, 4. everyone in China must learglighi. These unrealistic
demands and assumptions have resulted in no ongenmgsEnglish, and
hardly anyone speaking with native English speakersause of fear of losing
face on account of not mastering English (see p2@efor clarification).
Although the situation nowadays may indeed be asasadepicted before by
Wolff, it has not gone unnoticed by the Chineseharities. Changes to the
English curriculum are implemented, especially ngpiove the now lacking
communicative skills of the students (Zhu 2003.. 36)

Even if the current ELT situation in Chiraextensive efforts with little
results — was successfully corrected, the spredfingfish language in China
would not be a development without problems. Actaydo Wenfeng and Gao
(2008: 386), the spread of the English languag€hima is strongly linked to
the dramatic social and political changes that haken place in China during
the last few decades. Currently the national emphas the English language
education is causing social and political probleshsethnic nature. In fact,
according to Wenfeng and Gao (2008: 386), “manydacac researchers are
worried about whether the existing linguistic amliohéc diversity is seriously at
risk in light of the national zeal for learning His§”. There are also concerns
about the influence of the spread of English lagguan Chinese culture and
society, as gathered by Wenfeng and Gao (2008:: 388)China has a long
sociocultural history and tradition, it becomesumdn challenge for us to deal

with the existing set of Sociocultural practicesiose integrity may have been
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threatened by the importation of ideologies andicmmdtural practices
following the promotion of the English languagaidéed, many policy makers
are trying to promote the Chinese language to regf@ main emphasis on
language education, while some educators fear ttat English language
threatens their native language and culture (FE@9R In order to clarify the
relationship between the Chinese people and theeSaiculture, the following
section introduces the concept of cultural identitgpects how cultural identity
has been molded in China before and during gloétatia, and how the Chinese

people perceive the notion of the self.

2.2.  Cultural identity, globalization, and the self

The key theoretical term for this study is culturdéntity. The subject of
identity — and cultural identity to be more partazu— is widely researched
within different scientific fields; anthropology, spchology and sociology
among others. In this study the approach on idemgitbased mainly on the
works of Stuart Hall, a noted researcher of idgntifall (e.g. 1992, 2002,
2003) has dealt with the changes of cultural idiestifrom many different
angles, including the effects of cultural diasp@iad globalization. As a
concept, cultural identity is one of many interptEins, and not without
contradiction. For example, Hall (2003: 233) theesi

two ways of reflecting on ‘cultural identity’: fitsidentity understood as
collective, shared history among individuals adidid by race or ethnicity
that is considered to be fixed or stable; and s#cimtentity understood as
unstable, metamorphic, and even contradictory —idemtity marked by
multiple points of similarities as well as diffecms.(Hall 2003: 233.)

In the case of China, Hall's first description déntity represents the “official”
Chinese identity, meaning the fixed cultural identthat the Chinese

government promotes and enforces. The second gesnrion the other hand,



26

represents the more flexible and realistic cultudantity that is shaped and
reshaped by individuals and how they experiencen&laind the world. It is
worth noting, however, that in China the first kirdthe dominant one, and
often suppresses the second kind (see section&hdl.2.1.2). Hall (2003: 236)
also emphasizes that “cultural identity ... is a eratf ‘becoming’ as well as
of ‘being’. It belongs to the future as much ash® past”. These descriptions of
cultural identities’ instability seem highly relevain terms of this particular
study. Young Chinese university students, who &ee target group of this
study, are indeed living between the past and uh&d, constantly reshaping
their cultural and self identities. However, theiagtion is the same all over the
world — people are just looking at it from diffeteangles depending on where
they are from, and from what kind of social backgm. The current rate of
technological advancement has brought us to a pugre resisting change
inevitably means falling behind. Globalization, haological and economical
growth (or the incapability of it), and ever incseay intercultural
communication are all parts of the current on-goregshaping of cultural
identities. This is the case especially in Chinfere the vast economical,
educational and social differences between the nurdwad the rural areas
inevitably mean great changes for the former, afith§ behind for the latter.

However, the situation in China has netagls been as divided as it is
nowadays. During Mao Zedong’s dictatorial regimenir 1949 to 1976, the
communist rule was not to be questioned, and flmng time it was the main
influence on the Chinese people’s cultural identitprey et al. 2006: 548-549;
see section 2.1.1). Mao’s unscrupulous rule lgfteliroom for sentimental
preserving of China’s ancient cultural status, dedanded solely unity and
homogeneity; tradition was declared as weaknessefEbt al. 2006: 547).
During the rise of communism and the Cultural Ratioh the Chinese people
were forced to acquire a new identity. MargarettaleBPetersen (1988, as
summarized by Honko 1988: 19)



27

compares the internalization of an identity witHifig in love and religious
conversion. ... the acquisition of an identity is sthing ‘new’, a ‘rupture’
that restructures the entire world, makes the iddal oppose what he
previously was part of and adopt a new way of I8ecial movements of a
religious and profane nature are ‘highly normatarel imperative ... they
give people a place in a certain order of thingd Hrereby define a clear
cultural identity. The message of the movementlspéaectly to you as an
individual: it tells you who you are’. (Balle-Pesen 1988, as summarized by
Honko: 19.)

What Balle-Petersen says here about the natureltoiral identities defined by
the state offers one explanation as to how it ssiide for social movements
such as the Great Leap Forward or the Cultural Réwa to take place and
engulf a huge nation such as the Chinese. To fugkglain the phenomenon,

Balle-Petersen (1988: 36) goes on as if descri@imiga in particular:

Most social movements work for long-term goals.bFimg about the desired
ideal state of society will require a long and hahéred struggle. For the
outsider the ideas are Utopian, and unsuccessfignacon the part of the
movement also seem to confirm this. But the nevityedoes not stand or
fall on the strength of the amount of success aekidy the concrete forms
of action in objective terms. The struggle has wedn itself. It is an
affirmation. ...

It is not the power aspect, but the ex#ial, environmental and
identity aspects that are central to an understgnai how people can be so
strongly motivated and let themselves be so comlgleabsorbed by
something which for the outsider is nothing morantttastles in the air.
(Balle-Petersen 1988: 36.)

In other words, social movements, such as descabede by Balle-Petersen,
are possible because the need for change encoyeagpte to believe that the
utopian state envisioned by the state leaders ndrwdl be possible, if they
only surrender themselves wholly to the cause. Wit mix of successful
propaganda and sincere belief the Chinese peopte wmde to abandon
everything old and traditional, redefine themselasswhat was necessary for
the cause of the Communist Party. After Mao’s death976 China started to
open up, and again the Chinese people were factdawvhole new world
order (see section 2.1.1). From communism to dapitawith newly revived

traditional Chinese culture, the Chinese peoplenseehave to be constantly
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reshaping their cultural identities according te golitical, cultural, economical
and technological atmosphere of the country. Inteatg of course, today the
on-going globalization is setting the need to detine Chinese cultural identity
not only within China, but in relation to the whoel@rld.

As gathered by Blommaert (2010: 13), “teem globalizationis most
commonly used as shorthand for the intensified $l@fvcapital, goods, people,
images and discourses around the globe” (emphasisthé original).
Globalization is making everything available foryane with the means to
purchase it. Many researchers in the cultural spteee prone to view the
effects of globalization on cultural identity irr@her negative light: “typically,
it has been associated with the destruction olalltidentities, victims of the
accelerating encroachment of a homogenized, wezateknconsumer culture”
(Tomlinson 2003: 269). When looking at the Chinaseversity students, the
subjects of this study, Tomlinson’s notion seenstified. As Grasso et al.
(2004: 321) state, “to outside observers they s@ésternized. They frequent
the discos [...] flock to internet chat rooms, wehreheans and Reebok boots,
and call each other on cell phones”. These, howerer merely what the eye
meets.

While people are travelling further andtlfier, the world is getting
smaller and smaller. After all, whatever one desiie is most probably no
more than a few clicks away. Does all this meaentlthat ethnic and national
cultural identities are disappearing? This seemd twbelieve. Rather | would
agree with Tomlinson (2003: 270-271) when he cldinasg “cultural identity is
not likely to be the easy prey of globalizationtitthat “identity is not in fact
merely some fragile communal-psychic attachmentt bu considerable
dimension ofinstitutionalized social life in modernity. Particularly in the
dominant form ofnational identity it is the product of deliberate cultural
construction and maintenance” (emphasis in theiraiy In other words,
identities — especially cultural and national — emestructed and maintained to
the point where they become almost like institugiofixed, rarely changed

ideas declaring thathis is what it is like to be Chinese (or any other
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nationality). To return again to the Chinese ursitgrstudents discussed above,
despite their favoring of Western brands and prtgjube university students
still tend to support China’s “official” stance tawds the West (Grasso et al.
2004: 321-322). This is manifested by overall niegatttitudes towards the
West, as well as increasing fear of the diminisldhthe Chinese culture.

Indeed, globalization has evoked a newenaivlocalization (Tomlinson
2003), which manifests itself for example in thephisizing of the importance
of buying domestic food and products (at least inlaad, that is), thus
supporting domestic trade and local production adds. Before globalization
had brought all the goods in the world in our suopekets, and domestic was
more the norm than the specialty, there was hamdjyreason to put emphasis
on the locality of goods. On the contrary; if nowagsl in Finland the Finnish
products cost double or triple the amount that@uvalent that has been made
in China does, it used to be the other way arolm@hina, on the other hand,
the foreign (or, to be precise, Western) productsbath more expensive and of
better quality than the Chinese equivalents, aretetbre the locality of
products used is mainly a matter of convenience mewkssity, not that of
quality awareness or support for local producerse¢éms that the effect of such
difference in appreciating locality is the opposatewell: while in Finland the
cultural identity for many may be enforced by thelity of local products, in
China the quality of Western products seem to caesple to question their
cultural identity. However, this questioning, ireteof automatically resulting
in the loss of Chinese culture and cultural idgntitan also result in kind of
reinvention of the traditional Chinese culture. dad, Tomlinson (2003) has
argued that globalization has been one of the ifiiosbt the most) significant
forces in creating and proliferating cultural idgnt To be sure: is it not
globalization that has made people truly consideirtcultural origins?

Nations change; people migrate to forezguntries, and their children
become citizens of two cultures, if not two couwrdriMany of the European
and North American metropolises can now be labeleder one category:

multicultural. As people around the world have camexperience during the
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last few decades, the spreading of cultural diaspor one hand creates inter-
and multiculturalism, increasing tolerance and usi@®ding towards the
previously unknown. On the other hand, though,ain tring forth enhanced
expressions of cultural identity (e.g. through eaghing of religious doctrines
that are normal in the country of origin, or thrbugegative outbursts of
national identity), strengthen cultural and natlosi@reotypes and encourage
racism and bigotry. In China multiculturalizationdainternationalization are
still taking small steps. Those who are educatetlliar in the developed urban
areas are finding more and more possibilities tpaed their knowledge and
encounter other cultures and nationalities. While tlevelopments towards
internationalization in China are on most parts ceeied, the changes are
taking place so quickly that fears of losing their@ése culture and languages
are arising (see section 2.1.3).

However, as Hall (2003) emphasizes, caltigdentity is prone to change.
For an individual moving to a foreign country antbeeign culture this change
is sure to become a current matter, for not to geawould under these
circumstances certainly mean alienation and s@oiaelusion: “an individual's
identity is formed and maintained in the courseirgéraction with others”
(Robbins 1973: 1202). It is easy to imagine thatdtruggle of acquiring a new
culture while preserving the old is not effortlehis is precisely the situation
with which the young educated Chinese are tackhitly today. Although there
is great pressure to learn new ways to cope imtiréd outside China, there is
also pressure to represent the profound ChinesareuAs Lauri Honko (1988:
16) points out, “the tradition-ecological persistenof frames of mind and
structures of behavior is ... at the heart of cultidlantity”. But people and
systems of people are adaptable, as Honko (1988cdi@inues: “Persistence
need not concern singular traits and the systefiexsble, able to adopt and
adapt new features, new forms of identity expressithout letting the basic
collective identity system disintegrate or vanish”.

As mentioned previously, adapting is reepi of those who stay put as

well. Cultural identities based on clearly definethnic, racial, linguistic,



31

religious and national similarities (Hall 1992: 2 Wave come to a cross-roads,
and nowadays it is maybe more reasonable to cansidtural identities by
different generations than by other factors. Inn@hia country that is at the
moment changing rapidly and really stepping outtan the world, this
generational gap is perhaps more evident than imyriidestern countries. After
all, China’s history as a closed up communist couttas left the older
generations without any contact to the outside dvanhd its technological
advancement, among other traits. For the youngeergéons, as the target
group of this study, however, contact with foreuitural traits and people is
constantly available, not to mention the Interndthwall its perks. The
generational gap based on such matters is, of eotmge only in the richer
urban areas of China, and the situation in thel aneas is in many cases very
different (De Mente 2009: 112).

According to Hall (1992: 276), identity fisrmed in interaction between
the self and the society. In China the effect &f $bciety is traditionally much
stronger than the effect of the self. Chinese $pdgea vertical one, following
strict power-based and hierarchical rules (De Me2189: 35). The society
comes first in relation to the individual, so mwgghthat this guideline makes up
an important part of the Chinese cultural identitpwever, the young Chinese
of today are increasingly fascinated by the indialism and independence of
the Western people. While they still greatly resgbeir parents and what is
expected of them by their parents, they are perttagsnost important link in
the chain of changes making China more individtialigSee section 2.1.2.)
This change is described by Hall (1992: 274), wkglans that

the old identities which stabilized the social wiofbr so long are in decline,
giving rise to new identities and fragmenting thedarn individual as a
unified subject. This so-called ‘crisis of identitg seen as part of a wider
process of change which is dislocating the cestrakctures and processes of
modern societies and undermining the frameworkschvigave individuals
stable anchorage in the social world. (Hall 1992.p
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The fragmenting of the cultural identity (Hall 199274) is at play amongst the
Chinese university students, who are trying to madaout between the
traditional Chinese and the modern Western-basedtittes. This process
includes the redefining of the position of the indual in relation to the

society.

Different peoples have different ideas apeérspectives about the
importance and role of the self in relation to sogiIn the West the prevailing
conception is that the individual comes first, whih many other cultures the
individual is subordinate to society; the needs @iingle person are irrelevant
when it comes to the well-being and preservindhefwhole society. China is a
textbook example of the latter. In a country whitweleaders follow the “Asian
values”, demanding that individuals put the stateghts before their own, the
individual is expected to work for society, not tt@er way around (Sen 1997:
10). Before themselves people are accountableet@ahntry, to their parents,
to their employer, to their teachers, and so forthis perception of the self as a
subordinate to society creates a great deal obpresespecially for the young
people trying to advance in life. The pressuresigrcess is reflected directly in
to the schooling system in China, resulting inenfied chase of grades rather
than understanding (see section 2.1.3).

Despite the prevailing values of society,culture is void of the notion of
self: “... a conception of self is a prerequisite toman social life, [...] a
conception of self is necessary to orient the igial to others and to his
physical environment” (Robbins 1973: 1202). A sbcge attitude and
perception of the self is in direct connectionhe tntercultural relations of its
people. Different approaches to the self and toviddalism are in many cases
at the core of intercultural misunderstandingsth@ West people are used to
independence to the level that every person “mdkes own luck”, so to
speak, and therefore the customs of more societfamily-oriented cultures,
such as the Chinese, often seem unbearable tonughether hand, to people
coming from those cultures the Western individumlimmay come across as
detached, cold and uncaring.
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The nature of the self, considered in its concedptamponent, is a culturally
identifiable variable. Just as different peopleeetain various beliefs about
the nature of the universe, they likewise diffethrir ideas about the nature
of the self. And just as we have discovered thadibns about the nature of
beings and powers existent in the universe inva@ssumptions that are
directly relevant to an understanding of the bebrawgi the individual in a
given society, we must likewise assume that th&iddal's self-image and
his interpretation of his own experience cannotiiverced from the concept
of self that is characteristic of his society. (idakll 1955: 76.)

What Hallowell suggests here is that while the vidlials’ beliefs and notions
about the universe affect directly the individuabshavior, similarly their

beliefs and notions are affected directly by theiety in which they live. Same
goes for the notion of the self. In the case ofn@hit seems that “the
individual’s self-image and his interpretation a$ lown experience” and “the
concept of the self that is characteristic of lusisty” are slowly beginning to

depart. Before delving into that, however, the nsgttion presents some

previous research done on the subject of Englistpdage in China.

2.3. Previous studies

Since China is one of the hot topics of the da tuits rapid gaining of power
in world economy, also the role, effects, and usErmlish in China has been
rather widely researched. Most of the studies comeg English in China
approach the subject from a linguistic or educatigoint of view (e.g. Chang
2006; Lam 2002; Zhang 2002), and not from the caltand sociological
perspective, as this study does. However, one stadgerning identity and the
English language in China was found: Gao et al0%2Mave studied the “Self-
identity changes and English learning among Chineskergraduates”. While
the topic of the study is very similar to that biststudy, there are some notable

differences in the execution and nature of the two.
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The study by Gao et al. (2005) is a quaine research, the subjects of
which were 2,278 university students from 30 ursitezs all around China.
The study was conducted by a questionnaire in wikglfridentity changes
were measured by a 5-point Likert scale (Gao €2G05: 40). The focus of the
study is, as can be detected, the subjects’ identds language learners and
multilingual individuals, not their cultural idetis. The effects of the English
language are therefore not perceived from a culpoimt of view, but from an
individual point of view. The reason for their cbeiof focus is explained by
Gao et al. (2005: 44) as follows:

The prominence of self-confidence change as a ilgrautcome might

reflect characteristics of Chinese EFL context,desinguished from ESL

contexts: limited exposure to the target cultueg, wery high value attached
to the target language. In such a context, the dinpflanguage learning on
learners’ perception of their own competence wasitgr than that on their
cultural identities. (Gao et al. 2005: 44.)

Nevertheless, the study offers some interestingvwien how the English

language affects the Chinese learners. The measyped of self-identity

changes in the study were self-confidence chardgitiee change, subtractive
change, productive change, split change, and zenge (Gao et al. 2005: 40-
42). Without further explanation of the categoridse results of the study
reported the most significant change in the setifidence of the participants
(Gao et al. 2005: 44). Unlike previous studies liagksimilar issues, Gao et al.
(2005: 44) “viewed self-confidence as an outcomEmglish learning”, and not
the other way around. As their major findings Gaale (2005: 50) reported
that “learners’ perception of their own competemges the part of identity
affected most by English learning”, and that “prciike bilingualism” was

possible for an ordinary student to reach. Theedafinding meant that “the
command of the target language and that of thevendtinguage positively
reinforce each other” (Gao et al. 2005: 42). Asaedr in the shaping of the
self-identity of the Chinese students, it seemsldganing the English language

can work as an enabling and empowering tool.
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In addition to the identity-related study Gao et al., there has been a
rather extensive amount of research done abouu#e attitudes in Hong
Kong (e.g. Flowerdew et al. 1998; Lai 2005; Axleak 1998; Tsui and Bunton
2000), a topic slightly similar to that of this dfu In these studies the focus is,
as mentioned, on attitudes towards English and &€3einanguages (mainly
Cantonese) in Hong Kong. Some studies concerningukge attitudes are
done in Mainland China as well (e.g. Kalmar et1&87; Zhou 2000), but in
these cases English is one of the considered lgegudlthough such attitudes
do not directly concern the subject of culturalntly, one can draw some
conclusions based on them about the nature ofulteral identity of the target
groups.

As an example of one of the studies alfanfjuage attitudes towards
English and Chinese in Hong Kong, | will now prestre study conducted by
John Flowerdew, David Li and Lindsay Miller at t&&y University of Hong
Kong in 1997. Named “Attitudes towards English &mhtonese among Hong
Kong Chinese university lecturers”, the study tasklthe sociolinguistic
tensions created by the former British colonial imegy in Hong Kong.
Flowerdew et al. (1997) interviewed several uniigriecturers to find out
their attitudes towards English teaching policiasHong Kong, and more
specifically their attitudes towards using Englise a medium of teaching
instead of Cantonese. Cantonese is a spoken vafi€liginese that differs from
Mandarin Chinese (Putonghua), the standard usedeomainland (Flowerdew
et al. 1998: 201). The same character-based wrtys¢em, Modern Standard
Chinese, is used in both Mandarin Chinese and @as& However, in Hong
Kong the same traditional characters are used asiiman, while in mainland
China a system of simplified characters is in ti8ewerdew et al. 1998: 201).

In their study Flowerdew et al. (1998: p@intion that while English is
the language mostly used in business, governmemteacation in Hong
Kong, Cantonese is the one used in informal scsitalations and is “the
language of ethnic solidarity”. At the City Univaysof Hong Kong the official

language of instruction is English, although greajority of the students speak
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Cantonese as their mother tongue. In their studwé&ildew et al. (1998: 214)
found out that while most of the lecturers areawmdr of the English-medium
policy, they think that it should be applied flelyiband with the students’
language capabilities in mind. They also streshatl English in Hong Kong is
perceived as being very important for Hong Kongiteinational affairs, but
that the language connected with the culture ahdigty of the Hong Kong
people is indisputably Cantonese.

Although there has not been much resedode in Mainland China about
the language attitudes including the English laggu#he teaching and learning
of English in China has been studied abundantly. (éu 2001; Bolton and
Tong 2002; Wu 2001). As a summary of these, Wangfévey and Xuesong
Gao (2008) have collected a review of selectedarekeon English language
education in China. The review consists of 81 paper 24 international
journals published between 2001 and 2006. The teelgmapers cover research
from the areas of “the linguistic situations andture of learning in China in
relation to English language education, languagdicyoand planning,
developments in English curricula and teaching o@dlogies and the impact
of these developments on the learning of Englishilingual and multilingual
circumstances, as well as the professional devedapmof English teachers in
China” (Wenfeng and Gao 2008: 380). The review shthat the research done
in this particular field is, although extensive,thex elitist in nature,
concentrating mostly on the economically advancdxhm areas, and ignoring
the poorer rural areas. Thus, the majority of resedone on the matter does
not give an exhaustive picture of the ELT (Engleshguage teaching) situation
in mainland China.

Because of this elitist view of the resbadone, Wenfeng and Gao are
concerned throughout the review about the effedtshe negligence that
follows. Referring to Zhou (2003), Wenfeng and Ga008: 383) emphasize
that what is often forgotten when speaking of Chimgeneral, is that “China is
a multilingual and multidialectal context with 5éheic groups, among which
the Han Chinese speak Putonghua [Mandarin Chinlessides their local
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dialects and the 55 minority groups speaks as naan§0-120 languages”. To
most of the Han people English is the second lagguahile to the minority
groups English is only the third language, Mand&ifinese being the second
(Lam 2007, as referred to by Wenfeng and Gao 2@#3:). The ethnic
minorities in China consist of roughly 100 millipeople, most of whom live in
the rural, underdeveloped parts of the country (Mtemn and Gao 2008: 387).
The review therefore notes that the research orstibect tends to treat the
Chinese English language learners as if it wasnaolgenous group, leaving the
people with ethnic minority background mostly withenention. However, it is
also noted that, taking into consideration the hageount of the Chinese
people as well as the multiple ethnic minoriti¢ss understandably difficult for
the policymakers to come up with an exhaustiveonati language curriculum
(Wenfeng and Gao 2008: 386).

The review also takes into consideratiba Chinese variation of the
English language. This ‘China English’, ‘Chineseglish’ or even ‘Chinglish’
has been widely researched in the field of worldgylBhes (e.g. Qiang and
Wolff 2003a, 2003b; Kirkpatrick and Zhichang 200Qjong 2004; Henry
2010). The status of English as a lingua franca ldeen criticized as being
merely linguistic imperialism, a more subtle cooation to the British
imperialist regime (e.g. Crystal 2003: 59). To m&kwylish more approachable
to the non-native speakers around the world, reBess have started to
promote the above mentioned ‘world Englishes’ agatians of English as
valid as the so-called ‘inner circle’ Englisheshattis, the American, British,
Australian and New Zealand Englishes (Crystal 2@@3: Since China has the
largest English learning population in the worldidg (e.g. He and Li 2009),
the variation of ‘China English’ is viewed as pdgibeing a considerable step
outside the borders of the ‘inner circle’ EnglishBkilipson (1992, as referred
to by Wenfeng and Gao 2008: 392) even suggeststhigatway China is
utilizing English for its own purposes might beignsof the gradual ending of
linguistic imperialism. As Wenfeng and Gao (20882) elaborate, “although

the spread of English might have been closely @stsatwith global politics,
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the rise of China can help create an equilibriurat tprevents the ELT
profession from being tainted with supporting pafar dominant powers or
cultures”. What they are saying is, that with iigesand growing global
influence and importance, China can help turn Bhgfrom a remnant of the
colonial powers into a neutral lingua franca.

As can be seen, the English language imeCis a topic that has been
researched in great length and from several aspafttie studies focusing on
matters of identity remain in the marginal, the ERfmd English language
learning situation in China have been popular @pidthough such studies are
reportedly limited in their scope (focusing mosty urban areas), they
repeatedly point out the several problems thatterighe ELT situation in
China. Despite the problems, the studies preseabede about identity and
attitude related issues testify that learning thegliSh language is mainly
viewed in a positive light by the Chinese learrad teachers, and is attributed
with highly instrumental values. As a conclusiortheir review, Wenfeng and
Gao (2008:391) suggest, for example, that moreareseéoe done on the subject
of ELT in China considering the cultural and ethidentities of the Chinese
people(s), and their relationship to the spreadihthe English language. The
following chapter delves into how this study attésnfo contribute to the field

of research concerning the English language in &hin

3. RESEARCH DESIGN

In this chapter the methods with which this studys tbeen realized are
discussed. First the aims of this study are expthialong with the research
questions. The second section deals with the metbgdal framework,

ethnography, which is outlined briefly. To go ortwihe actual study, the third

section introduces the data and the participantshisf study, including the
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demographics of the target group. This informatieas collected in the first
part of the questionnaire (see appendix 1). Instéagbing through it in chapter
4, Analysis with the rest of the questionnaire answers, inge more

meaningful to give the personal information of theoermants here in order to
give the reader an idea about who they are anchat Wind of background they
come from. Also the selection criteria for the &rgyroup is discussed,
deliberating the reasons behind narrowing the gralgevn to Chinese

university level English learners. Following théraduction of the data and the
participants of the study, the fourth section idels the description of the
methods of data collection: where, when and how dht&a collection was
executed. Derived from the problems arising inemlhg the data, a critical
view on what aspects might compromise the religbidind validity of this

study is the subject of the fifth section. Espdgidhe language problems
encountered while collecting the data are taken atcount, as well as the
researcher’s presence in the interview situatidosconclude the realization of
the study, the final section of this chapter iswltbhe methods with which the

data was analyzed.

3.1. Research questions and aims

The wide subject of language and cultural identitZhina can be divided into

numerous sub-topics. In this particular study theus is on the effects of the
English language on the cultural identity of Chmesiiversity students. The
idea of one thing affecting another holds in it¢b# assumption of change; the
English language affects the Chinese cultural itent hence the cultural

identity of Chinese people is changing. This, afirse, remains an assumption
until proven otherwise, but works as a hypothesidliis study nonetheless. In

addition, it helps clarifying what is meaningful fthis study: change, and how
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and why it occurs. To test the validity of the hifpesis, | have fashioned the

research questions for this study as follows:

* Do Chinese university students feel that the irgirepneed for and use of
the English language in China has somehow affetttedChinese culture
and people?

» If so, how? Is the change experienced as a poditive negative
one?

» Are the changes affecting in some ways their caltigtentity as
Chinese people?

* Have the Chinese university students’ own attituttegards the Chinese
culture and language changed due to their increksesvledge of the
English language and the Western culture(s)?

» |If so, how? Is the change experienced as a poditive negative
one?

» Are the changes affecting in some ways their caltigtentity as
Chinese people?

» Also; have their increased knowledge of the Englasiguage and
the Western culture changed their attitudes towahes English

language and the Western culture(s)? If so, how?

The main aim of the study is to find out how thé®aimants’ attitudes towards
language and culture have changed under the irdtuehthe English language,
and how those attitudes shape their cultural iteerds modern, educated
Chinese. One of the main ways of achieving thisnding out if and how the
contact with the English language and the Westeiture has affected their
perception of China and the Chinese culture amthdumnore, their perception
of themselves as individuals as well as memberthefChinese society. In
addition, the informants’ attitudes towards the Wes culture and the
spreading of the English language are found oubruher to discover the

relations between their attitudes towards the Glarand the Western cultures,
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and how it all affects the shaping of their cultudentity as Chinese people.
The next section introduces the methodological b&si examining all this:
ethnography.

3.2. Methodological framework: ethnography

The task of ethnography, according to HammersleyAtkinson (2007: 3), “is
to investigate some aspect of the lives of the [geapo are being studied, and
this includes finding out how these people view siteations they face, how
they regard one another, and also how they seestiees”. In this study, the
task was to investigate how the participants viee éffects of the English
language and the Western culture on the Chineserewdnd society, as well as
how they regard themselves as individuals and aslbraes of the society while
influenced by these effects. “Central to traditioennographic research is the
focus on cultural meanings” (Wolcott 1982, as nefdrto by Heyl 2001: 369),
meaning that the focus is not the phenomenon jtsatfhow the phenomenon
affects the culture and people in question. Ashirrtstated by Heyl (2001:
369), ethnographic research techniques owe muchltioral anthropology. The
strong link between ethnography and cultural amblagy is emphasized by
Blommaert (2006: 9) as well. Although in this stute topic is the effects of a
languageon a certain group of people, the main focus ée&u on thgeople
and their culture; through the language the petg@ming it are affected also
by the culture from which the language originatéence, it is the effects that
one language and culture has on another culturexpsriences by a certain
group of people that is inspected here, not theswaywhich the language is
being used. It can be said that the approach of 8tudy is more
anthropological than it is linguistic.

Ethnographic research is always mainlylitaieve, but can also use the
help of quantitative methods (Hammersley and Atm2007: 3). In this study,
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although the methods are mostly qualitative, somentitative analysis is used
in analyzing the questionnaire results. The paytigntitative questionnaire was
chosen as one of the main sources of informatiothie study in order to get a
larger sampling of the target group than would bssfble with just interviews.
The main means of doing ethnographic research rdegviewing, observing
and taking notes; all of which are realized durigddwork (e.g. Hammersley
and Atkinson 2007: 3-4; Blommaert 2006: 28-53)tHa case of this study, the
fieldwork took place in China, in the city of Guagu from March to June of
2010. The observing was not very organized or nuktlay but happened rather
automatically during everyday life. The resultstluk | have occasionally used
to back up certain matters presented in this pégeer for example pages 47, 48
and 108). The interviews of this study were semiestired (see section 3.3 for
further information), and, as a result, the intewitapes often include lengthy
bits of free conversation that further helped taberate the information given
by the participants during the interviews. In thexinsection the data and the

informants of this study are introduced.

3.3. Introducing the data and the participants

The research material for this study consists afuastionnaire which was
answered by 78 informants, and eight (8) intervieWse questionnaire (see
Appendix 1) contained four sections, labeled aslofed: 1. Personal
information, 2. Language and cultural identity,Guiltural identity, 4. Contact
information for the interview (optional). The firséction was aimed to find out
the demographical and sociological background ef dspondent, including
place of birth, mother tongue, and parents’ ocdopatThe second section
probed the language attitudes that the respondelds,htowards both the
English and the Chinese language (Mandarin Chiné&agt of the questions in

this section were answered simply with either “yéad” or “don’t know” (or
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variations of these three). However, some questiaritsch | perceived as
requiring more elaboration or explanation, hadlebfoup question such as “if
yes, how?”, to which the respondent could answeelyr within the space
given. In the third section of the questionnairetlaé questions were of this
fashion (semi-open questions) with both given amsp@ions and an open,
more explanatory answer space. For example, fostmgue 3.5, Compare
yourself to your grandparents and parents. Would gay your life is very
different from their lives?the given answer options were “yes” and “no”. In
addition to this, there was an explanatory questidiyes, how?”, with an open
answer -section. The fourth and last section hagaze for the respondent to
leave his/her contact information were they willtagtake part in an interview
concerning the same topics as the questionnaire.

The interview (see Appendix 2) was setnietured. It consisted of set
guestions that were altered and/or skipped acogrdinthe interviewee’s
previous answers. In addition, at times there agecufree conversation on
different topics during and after the interviewseTinterview questions were
divided under four themes, all of which emphasiiffeint aspects of the same
issue. The themes were: 1. Overall view about thin€3e and the Western
cultures and identities, 2. Chinese culture anatitle 3. Western culture(s)
and the English language, 4. The relationship &edinfluences between the
Chinese and the Western cultures and identities fif$t part aimed to tune the
interviewee into considering the concept of cultuidentity, keeping the
subject on a general, impersonal level. The seqmrtl concentrated on the
Chinese identity from the interviewee’s personahpof view, going through
their personal history and changing attitudes. thirel part kept the matter on a
personal level, but shifted the focus from the @senculture and identity to the
English language and the Western culture. The Hoartd last part of the
interview mixed the personal and impersonal levelging the interviewees to
think of themselves in relation to and as membérhe Chinese people and

culture.
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The target group of this study consistédChinese university students
who are majoring in the English language. Moreipaldrly the target group
consisted of three (3) university level Englishsskas at Guangzhou University
in Guangzhou, China. The classes were reachedriigating their teachers. Of
the 78 students that answered the questionnailg tem (10) were male, while
68 were female. This is directly due to the faetttlas | observed while there, a
clear majority of the students majoring in Englahthe Guangzhou University,
are women. Due to this unevenness in the numbensatds and females, the
possible effect of the sex is not considered irs thiudy. The age of the
respondents was divided between 19 and 23, witlostlmalf (30) being 21
years old. Six of the respondents did not inforrairttage. Majority of the
respondents were originally from Guangzhou, andhef 34 that were from
outside Guangzhou, most were still from the samen@dong province,
situated in the south of China, on the coast oftls@hina Sea. The definite
majority (62) of the respondents stated their motbegue as being Cantonese,
25 as being Mandarin Chinese, and four (4) as bsamgething else. The total
number of these answers exceeds the amount oéspemdents (78), which is
explained by the overlapping of mother tongues: ynaad chosen both
Mandarin and Cantonese as their mother tongue. #l@lbof the respondents
(67) claimed to have no religion, while seven (&rgvBuddhist, two (2) Taoist,
one (1) Christian and one (1) confessed to an tatstaher religion. Due to the
fact that, based on their religious beliefs, thdorimants are a rather
homogeneous group, it does not seem relevant ettak few exceptions into
consideration. The time of learning English wasaseein 7 and 14 years, but
most participants had been learning English betvBetenl?2 years.

As can be seen, the target group in #search is a rather specified one;
young Chinese university students who are capabkxpressing themselves
fluently in English, in other words Chinese univgrstudents whose major
subject is the English language. This is hardlyeghaustive sampling of the
huge Chinese population, of which, according ton@hbemographics Profile

2009, 57% live in the rural areas of the vast cgumtot to mention below the
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poverty line. However, targeting a wider group amdne Chinese would not
be meaningful in finding out how the English langeas affecting the cultural
identity of Chinese people, for most Chinese &iillay have little or no contact
with the English language to begin with. In Chih& general knowledge of
English is rather low, despite the ferocious stogdyi(see section 2.1.3).
Business and tourism are concentrated on the wabeas; large cities such as
Beijing, Shanghai, Chongqging and Guangzhou. Thislevandicate that there
are hundreds of millions of people in China whoehdéittle if any real contact
with the English speaking world. Without the knoude of the English
language and English-speaking cultures, or anyacontith them whatsoever,
it is doubtful that the English language or Englsgleaking cultures would play
a very important role in shaping these people’stities.

In this context, the target group of tlsitudy can be viewed as an
important part of China’s future; they are youngghty educated and
linguistically capable of functioning outside China other words promoting
their home country in the international arena. @oald say that the target
group of this study is a sampling that is indeetbvantto China. The next

section clarifies how, where and when the datagmtesl here was collected.

3.4. Methods of data collection

As mentioned above, this is mainly a qualitativedgt with some quantitative
aspects. The questionnaire is partly quantitabuéthe most value is put on the
open answer sections, which form the qualitativeé pithe questionnaire. The
research material for this study was gathered dumty exchange period in
Guangzhou University in Guangzhou, China, mostlyirdy the months of
April, May and June of 2010.

The questionnaire was answered by 78 Ghkinaiversity students whose

major subject is English. No pilot study was contddadue to time limitations.
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However, as it turned out, all the filled out quashaires were usable. The 78
respondents were first- or second-year studentbrege English classes. The
questionnaire was handed out to them either ab&genning or at the end of
their English class, and returned to me after anevo days by their teacher.
While handing out the questionnaire | emphasizedriportance of answering
the questions personally and without the help assinates or friends, in order
to keep the answers as genuine as possible. Un&tely one of the classes had
an exam coming, and thus many of the open questvens ignored from their
part. Nonetheless, the questionnaires offer pleftiruitful research material
with insights on how the Chinese students expeei¢he role of English in the
shaping of their cultural identity. While the quess in the first two sections
provide information that is easier and quicker tocess, the more in-depth
questions of the third part offer interesting viears the modern day life in
China.

The interviews were conducted after thestjonnaires. After inspecting
the answers of the questionnaires | selected tlplpd wanted to do the
interviews with. The selection was based purelyrgnassessment of whether
or not the person had something meaningful to $aytathe matter at hand —
that is, whether they had answered the questiam®ulghly, regardless of the
contents of the answers. At this stage the questiom answers were not
analyzed in any detailed way. The interviews totéce in my room at the
university campus international hotel, and in eaabe the interviewee and |
were the only people present. All the interviewsraveecorded. One of the
interviews was interrupted by a knock on the dbat,this seemed not to affect
the course of the rest of the interview.

The interview was done with eight (8) pkeo of whom one (1) was male
and seven (7) were female. After the pilot inteviedecided it was necessary
to let the interviewees go through the questiorisrkebeginning the interview.
This was to promote their understanding of the tioes, and to give them a
chance to ask for clarification were there mattéérsy did not understand.

However, the problems that occurred during the tpitderview were not
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extensive, and therefore did not prevent the usitefinterview in the study.
The concept of cultural identity puzzled many oé tinterviewees, which is
why | provided them with an explanation based onawyn view of the matter.
Unfortunately some interviewees still failed to gpathe notion, limiting the
differences between the Chinese and the Westerplgpgo being merely
external (e.g. hair and skin color, eyes, featurébjs leads us to deliberating
the possible hindrances to the reliability and digfi of this study, which are

discussed in the following section.

3.5. Reliability and validity

With a study dealing with a vast concept such asdhltural identity of the
Chinese university students, it is necessary tk Ioto some aspects that might
give the reader doubts about the reliability ankthty of the study. Due to the
varied level of proficiency in English among theget group, some language-
based misunderstandings are considered. As | camgalize during my stay at
the Guangzhou University, the university level sind of English in China
differs in some considerable ways from that of giogl it in Finland. The most
significant difference to consider, in my opiniamthe fact that in China people
majoring in English at university level are actyd#arningthe language, while
in Finland fluency in English is a prerequisite éeen being accepted as an
English major. During my stay at Guangzhou Uniugrdi encountered a few
times the question “why would you study English wiyeu are so good at it?”.
This, | believe, proves the need for taking intmsideration the difficulties
which the English language might have caused dutieggathering of the
research data. Another thing worth mentioning ésftict that |, as a Westerner,
was present in the interview situations, which rmaynay not have affected the

interviewees’ responses to certain topics.
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3.5.1. Language Problems

In spite of the target group being university le&elglish language majors, the
level of their fluency in English caused some peotd in gathering and
analyzing the research data. Although the studésatge studied English
language for more or less ten (10) years, manfi@hthad not achieved a high
level of fluency in producing or understanding tBaglish language. This
resulted in questions and concepts in both thetmumesire and the interviews
being misunderstood or misinterpreted.

The first time | realized that there midi# some language problems
ahead was while handing out the questionnaire fotmsthe students.
Immediately after having the papers in front ofnthea large number of the
students took out their electronic dictionaries atatted translating what they
did not understand. It was also quite obvious than their English teacher
was not entirely fluent in English. While giving nigstructions on where to
find the other groups | was supposed to meet, shgged considerably when
trying to write down the words “administrative hdiilg” — and eventually
failed. One of the informants did not mention tlergmts’ occupations in the
questionnaire because of not understanding the Wwocdupation” (it was
marked with a question mark). Unfortunately it vapossible for me to help
the informants to fill out the questionnaire, ahdrefore it is impossible to say
if the answers were partly affected by the inforteatanguage difficulties or
different interpretations. As Blommaert (2006: #3ntions, this is “one of the
headaches for questionnaire research: the assunthibthe terms used in the
questionnaire mean the same things to everyonels ptoblem can occur
while filling out a questionnaire in one’s mothengue, let alone in a foreign
language. Adding to this the problems with fluemeyhe foreign language in
question, as in this study, and there is a chamserious misinterpretations. As
far as the answers go, however, there were numegammar and spelling
errors, but in terms of content there were no alwioases of misinterpreting

the questions.
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During the interviews the misunderstandirnguld be attempted to be
corrected, but even then the result was often thas desirable. In the
interviews | would usually give up after a couplé failed attempts of
clarification, in order to not make the interviewksel too uncomfortable to
continue the interview in a relaxed manner. Asayementioned in section
3.4, ‘Methods of data collection’, the problems gerot so much about the
language per se, but about the concept of culidealtity. As an explanation of
the term | offered them elaborating questions, sash“what makes you
Chinese (other than being born in China)”, and “wd@es it mean for you to
be Chinese”. After explaining the meaning of thenaapt it was either
understood or not, but, as mentioned, | would mesg the matter too much. In
addition to this particular problem, surprisinglgwf language problems
occurred during the interviews. Despite some remgimisunderstandings —
such as “cultural characteristics” being reducech&we appearances — | find the
answers useful for the study. Although the conaéptultural identity may be
falsely interpreted on some informants’ part, tmsveers still offer valuable
information about their attitudes and perceptiomsard the Chinese and the

Western cultures and peoples.

3.5.2. The observer’s effect

“There is always an observer’s effeand it is essential to realize that: you are
never observing an event as if you were not th€m are there, and that
makes it a different event” (Blommaert 2006: 27 plasis in the original). In
most ethnographic research the researcher is amdeytwho is changing the
authenticity of the situation s/he is studying, etgiby being there. Rare are the
cases where such a presence would not affect thiecssi behavior and/or
expression, and this study was no exception. TexXxaet, in the case of the
interviews conducted for this study my role was exdctly that of an observer,

but | find the “observer’s effect” nonetheless stmreg worth considering. In a
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country such as China, where gaining knowledge expessing opinions on
certain topics (for example politics) is not asefi@s in the Western world (see
section 2.1.2), a discussion of such topics mayhb®ots straight-forward as
other topics. Especially in the case of the mooétipal questions of the
interview (for example questions 4.1, 4.4), it seem@asonable to take into
consideration the possibility of some of the infants embellishing their
answers due to the fact that their interviewer wa¥esterner. However, some
informants did no such thing; one even seemed ¢asgcme personally, as a
representative of the USA, of destroying the Chenesilture. Only after
declaring that | am, in fachot an American, nor even a Westerner with any
authority, did the informant back down. Even thowgime informants may
have modified their true feelings about some matierorder not to insult me,
there is no way of deciding whether this has bémndase. All the answers
should therefore be treated with the same convictas the previously
mentioned accusation — the sincerity of which léhawo intention of doubting.
The final section of this chapter discusses theswaywhich the informants’

answers to both the questionnaire and intervievstipres were analysed.

3.6. Methods of analyzing the data

This study was performed by using methods triartgaria applying both
guantitative and qualitative approaches. The pwpok choosing such an
approach instead of purely qualitative methodstifis study was more far-
reaching nature of quantitative data. By using ¢jtetive methods as well it
was possible to gather and analyze more data th#m just qualitative
methods. Also, using methods triangulation enablbée checking of
consistency (Patton 2002: 556) of the interview trequestionnaire answers.
The qualitative part of the study, consisting oé tinterviews and the open

answer sections of the questionnaire, were analgaasing content analysis.
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As Patton (2002: 453) explains, “content analysisused to refer to any
gualitative data reduction and sense-making eftoat takes a volume of
gualitative material and attempts to identify coomsistencies and meanings”.

In this research the analysis of the dea started with the quantitative
part; the statistics of the questionnaire. Thet fpart of the questionnaire
(Personal information) contains the demographicfrimation about the target
group, while the second and the third parts (Lagguand cultural identity,
Cultural identity) hold the informants' views abdlieé matters in question. The
yes/no and multiple-choice questions were turnéd statistics, after which
only the in-depth “why” and “how” open questionsn&ned. The answers to
these open questions were divided into categoueder which the answers
meaningfully fit. Representative examples were theked from the answers
to give the reader as clear a picture of each oayegs possible. Also some
revealing exceptions were chosen as examples ® a@ividea of the non-
mainstream views of some of the informants.

The interview questions were dealt withairsimilar fashion. First, they
were searched through question by question to podsible mainstream
categories of answers and attitudes — similaritebgerence, like-mindedness —
and then to find the possible exceptions. Finadgresentative examples were
selected from the answers, to demonstrate botlttah@mon answers and the
abnormalities. In both the open answer questionth@fquestionnaire and the
interview, the answer categories presented in ¢selts were not preset, but
formed according to the answers. Hence, some casgmay seem more
meaningful than others (such as categories witlty ome answer), but the
categories are formed so as to best include all ghswers. However,
sometimes an answer was so unclear in its meahatgttcould not be labeled
under any category except “not clear”. These, fately, occurred only in a

few cases. The next chapter contains the actublsasaf the research data.
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4. ANALYSIS OF THE DATA

In this chapter the results of the study are listed given examples of. The
guestionnaire consisted of four parts. The questiare discussed from the
beginning of the second section in the questioepa@nguage and cultural
identity, since the first sectiorRersonal informationhas already been dealt
with in section 3.3, th®ata/Participants Also question 2.1How many years
have you studied the English languagehich actually belongs more to the
first section of the questionnaire, has been dssxaisn the same section. The
last part,Contact information on the other hand, was optional, and did not
include questions relevant to the study. Second, itlterview results are
displayed question by question. In both chaptees ghbsections follow the

form of the original question forms (see Appenditesd 2).

4.1. The Questionnaire

In this section the results of the two middle pasfsthe questionnaire are
viewed in numerical order. The second part wasdalanguage and cultural
identity, and it was concentrated on finding out the lagguattitudes of the
informants. The questions dealt with both Mand&imnese and English, as
well as how the two are related to the ChinesethaedVestern cultures and the
cultural identity of the Chinese people. The thpdrt was labeled only as
Cultural identity the questions of which were aimed at finding attitudes and
perspectives of the informants towards the Chirseskthe Western cultures.
The topic was approached from the aspects of yigsgenerational gaps and
the mixing of the Chinese and the Western cultutess. worth noting that in
the open answer sections given in some questioasanswer might fit many

categories, and therefore the total amount of arssvge occasionally higher
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than the actual number of recipients (n=78). Theprents are marked with
letters and numbers: F for female, M for male. Témaale recipients each have
a number from 1 to 68, while the ten male recigere marked with numbers
from 1 to 10.

4.1.1. Language and cultural identity

The non-demographic part of the questionnaireestaotf with the informants’
assessment of themselves as speakers of the Etagigliage in question 2.2,
Would you say that you are a bilingual/multilingupérson? (One of the
languages you speak fluently being Englisie answer options were simply
“yes” and “no”. It is not entirely clear if the iofmants have fully understood
the explanation in the brackets, for surprisinglgnm (36) chose “yes” as their
answer. 40 informants answered “no”, and two (8)rdit answer at all.

To take a closer look on the language#udgs of the informants, it is
relevant to view the answers of questions 2.3 thind7. These questions were
formed to find out the attitudes that the infornsahéd towards the position of
both English and Mandarin Chinese in China. Allsthguestions had answer

options “yes”, “no” and “doesn’t matter”, and noespanswer —section.

answer/ doesn't
. yes no

question matter
2.3. 39 21 18
2.4. 71 0 7
2.5. 35 3 40
2.6. 78 0 0
2.7. 32 16 30

Table 1. Results for questions 2.3.-2.7.

As can be seen from Table 1, the only questionhhdtno deviance at all, was
guestion 2.6Do you feel that the Chinese language (Mandarirgnsmportant

part of the Chinese culture® which the unanimous answer of the informants
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was “yes”. Almost as much agreement was seen inattssvers to question
number 2.4,Do you think that all Chinese people should learanifarin
Chinese? To this 71 of the informants answered “yes”, whihe remaining
seven (7) felt that it does not matter. The questimt was most disagreed on
was number 2.3Do you think that everyone who lives in China sti@apeak
Mandarin Chinese®‘everyone” including foreigners and speakers afiority
languages — although this was not explained irgthestionnaire itself). While
half of the informants (39) answered “yes”, 21 mfi@ants thought it is not
necessary, and 18 refrained from taking sides, answ “doesn’t matter”. The
most ambivalence was caused by question numberOh5you think that
Western people living outside China should learmt&in Chinese?with as
much as 40 informants choosing “doesn’t matterthesr answer. Almost as
much indifference was felt towards question 2@,you think that all Chinese
people should learn the English languade?his case 30 informants claimed it
does not matter. In question 2.5, 35 informantsehyes”, and only three (3)
chose “no” as their answer. In 2.7 the “yes” answeiached almost the same
popularity with 32 hits, while in this case the "noption was chosen by as
many as 16 informants.

The first questions in the questionnaat dealt directly with the notion
of cultural identity were questions 2.8 and 2.9e Tinst of these was a question
that concerned the Chinese people in general;Oh8you think that the
increasing need for and use of the English languaggéhina has changed the
cultural identity of the Chinese people in some yafter which the matter
was brought to a personal level with question P@,you think that learning
English language has changed your cultural idefatiBor both questions the
given answer options were “yes” and “no”, which aédollowed by an open
answer section “if yes, how?”. As far as the “yesid “no” answers are
concerned, the results were rather interestingedms that the informants were
more willing to assess the cultural identity of tbkinese people as a whole as
changed rather than that of their own; while asyr@49 informants chose the

answer “yes” in question 2.8, only 33 chose “yes’ question 2.9. In
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correspondence, the “no” answers in question 2.8uamted up to merely 28,
while in 2.9 the figure was 44. In each questior ¢I) informant did not give

an answer.
knowl.,
answer/ comm., & | Western new Western
. yes no . . ways of | |
question diff. festivals thinki lifestyle
inking
persp.
2.8. 49 28 14 9 11 9
2.9. 33 44 12 1 6 4

Table 2. Results for given answer options and rapen answer categories for
questions 2.8. and 2.9.

Since these two questions are as similar as theytlae answers in the open
answer sections were possible to divide mainly utlge same categories (see
Table 2). The four (4) identical categories wermed as follows: “knowledge,
communication and new perspectives”, “Western vafdli, “new ways of
thinking”, and “Western lifestyle”. While the comus of "new perspectives”
and "new ways of thinking” may seem synonymousy thee in fact different.
“New perspectives” in this case mean the acknowtezig and realization of
the existence of other ways of thinking and of ottraths than that of the
Chinese people, as well as the ability to use tlasmools in order to view
things from a new perspective. “New ways of thimkinon the other hand,
refers to a more discreet process, in which thgiestt’'s ideas seem to have
changed without a conscious effort. Neverthelessnanany other categories,
also in these two there are some overlapping asswer

In both questions the most answers wézd in the category “knowledge,
communication and new perspectives”; in 2.8, 14nvans fit the prescription.
For one informant, “Language works like a bridgatttan make us know other
foreign culture” (F38). Many of the informants hsichilar thoughts about the
influence of the Western culture on the Chineseplggoone thought the
Chinese people “Know more about the culture of \Wmestcountries, and
change some way we think about” (M6), while anodemed to be stating the

inevitable: “We will always encount the western tatg, this will bring
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different thinking” (F43). One informant was rathetoquent about the

encounter of cultures:

Now the Chinese people’s lives are more connectigd tvose who come
from other countries. We become more civilized iffedent cultures and
know more knowledge about other countries/langugddst)

In question 2.9, 12 answers fit the same categeryha previous examples.
Some informants mentioned practical, concrete elxasnpf how the English

language and the Western culture has affected them:

Western culture is quite different from our chineséture. In some extent, |
prefer to follow western pattern rather than foll@kinese pattern while |
find solution to the problems. (F5)

| believe in science rather than superstition. |liatarested in the Western
movies, songs and TV series. | am influenced Withitleas, life styles of the
westerners. (F8)

For one, the effect was profound: “It has changewhy | think, the way | deal
with or communicate with others, the way | studg.’e(F15). Another one
seemed to enjoy the fact that his English skillshe@ apart from most of the
Chinese people, saying: “People might think I’'mnfrother countries. If | talk
English to Chinese people” (M1). Some found cleatbeper, educational

levels from learning the English language:

English has various origins from other languagess tithe learning
background is diversed. To learn English well, ¢chd¢o learn how it came
into being and in what cultural circumstances ahdtvshould | say. (F11)

By studying English, | absorb many great mind frdareigners. For
example, when listening to American president’'sespeon presidential
election, | was inspired that, apart from Chinangnaations achieved their
prosperity on the great minds of their ancestors. \Bhy no our China
attempt to absorb great thoughts aboard, and centhem into our Chinese
culture and the make a greater achievement. (F18)

Finally, one informant felt that learning Englisrade her a modern citizen of

the world, stating: “Now | can not only talk witthibese people in my country,
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but also communicate with westerners. It seems lthain an international
person in the Zicentury” (F14).

In the category of “Western festivals” timeresting results continue; in
guestion 2.8 all in all nine (9) informants claimixht Western festivals have
affected the cultural identity of the Chinese peopls stated by one informant,
“Chinese people will celebrate western holidaysalbbse Chinese people know
more western culture now.” (F1). Of these nineg f{B) mentioned Christmas
in particular, two (2) mentioned Valentine’s Dandeone (1) Easter; “Chinese
may lessen the sense of celebrating our own toaditi festival. And they
maybe more keen on celebrating the western festiv&hristmas, Valentine’s
Day” (F3). However, in question 2.9 only one (1formant confessed to
Christmas having had an effect on her own cultai@htity, simply mentioning
that “Christmas becomes an important festival t6 (R¢0). No other Western
festivals were mentioned.

The rest of the common categories contintree trend of informants
making more claims on behalf of the Chinese peapla whole rather than on
behalf of themselves. For the category “new wayshafking” the numbers
were 11 (2.8) to 6 (2.9). Some informants felt tiia@ English language
affected the cultural identity of the Chinese peofR.8) especially by
influencing the young, as stated by these two: ‘®wanging the young's
attitude towards life, Chinese traditional custoness.” (F8), and “many
western ideas are influenting most Chinese. Fomgia the idea of freedom,
which affects the youngs’ way of life” (F22). Fone& the most significant
influence was not so much the fact that Engissepoken, butow English is
spoken: “The way English is spoken, to some exttatns from and influences
the way people speaking English think” (F11). Astfee effects of the English
language on their own cultural identity (2.9), awaply stated her willingness
to consider alternative ways in life: “Compared hwithinese culture, if the
western way is better, | will prefer the westerme othis could change my mind”
(F1).
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The category “Western lifestyle” was figi for nine (9) answers in
question 2.8. One of the informants felt that l@agnEnglish actually drove
Chinese people towards the Western culture, staétiag“Chinese people tend
to lead a life in western culture as to match tlwsing English, such as go to
western restaurants or travel aboard” (F18). Anotivee suspected that the
eating habits of the Chinese people are changinguitdonal’s or KFC, affect
chise people’s taste” (F16). In question 2.9, f@ranswers were filed under
the category “Western lifestyle”, which for one meghat she “tend to like
western movies, accept some western ideas anduliugiés of famous foreign
brands” (F23).

Both the question 2.8 and 2.9 had twes€)arate answer categories. For
2.8 the first one was “Western superstitions” whiebluded one (1) answer:
“Belif on some western superstitions, such as walkinder a ladder means
unfortune” (F4). The other one was “replacementijoh had as many as six
(6) answers. “Replacement” here refers to a feebhgsomewhat forceful
replacement of some Chinese cultural traits intosé@; infiltration of the
Chinese cultural identity. This for the informamgant the sense of ignorance
towards both the Chinese culture - “Actually, igipity that some students can
speak fluently English, however, they know littlzoat Chinese culture” (F5) -
as well as the Chinese language:

The increasing need for English makes more and rpeaple to learn
English and the Western word. And the use of theliEm language
sometimes will make people forget their own languamgsome extent. (F7)

One informant was concerned about losing the foadit Chinese festivals in
particular, explaining that “Chinese people, esalcithe young generation,
show very indifference to traditional Chinese fealti but feverish to western
holiday” (F20). For question 2.9 the two extra gatges were “comparison” (5
informants), and “mutual influence/impact” (2 infioants). “Comparison” here
means that the informants felt they actively coregdathe Chinese and the

Western cultures in their everyday lives, and tedit thus their cultural identity
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had changed: as stated simply by an informant, ‘Qiones, | will make a
comparison between them” (F36). “Mutual influencgdact” refers to cultural
exchange and globalization. One answer in que&i®rid not fit any of these
categories, and its meaning was not clear.

The next two questions were aimed atifigdout how learning the
English language had affected the informants’ watdés towards both the
Chinese and the Western cultures. This topic waalt da-depth in the
interviews and will be discussed later on (seeimect.1.2), but to get an
overview of the matter questions 2.MYpuld you say that studying English
(language and culture) has changed your opinionuabthe Western world
(culture, people, way of life)and 2.11Would you say that studying English
(language and culture) has changed your opinionuatéghina (culture, people,
way of life)? are indeed relevant. Both questions had threar{8)ver options
and no open answer —section. The answer options fyes, positively”, “yes,
negatively”, and “no”.

answer/ yes, yes, o
question | positively | negatively
2.10. 71 2 5
2.11. 39 11 28

Table 3. Results for questions 2.10. and 2.11.

As can be seen in Table 3, the answers to the twestpns were (perhaps not
surprisingly) quite different. Probably the mosedgictable results were the
statistics in the answer option “no”; only five (#)formants claimed that
studying English had not affected their opinionahthe Western world (2.10),
while 28 informants stated that it had no effecttbeir opinion about China
(2.11). While in both cases the “yes, positivelytion was chosen by more
informants than the other options, in question 2hE0number of hits (71) were
almost double to those of question 2.11 (39). Tlstrmteresting results came

up in the “yes, negatively” —section; only two (Bjormants felt that learning
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English has affected their opinion about the Westesrld negatively, while as
many as 11 informants claimed the same concerhgigdpinion about China.

The question 2.1Ro0 you think that learning English in China today i
important? acts as a sort of prologue to question 2.13. guestion had only
two answer options, “yes” and “no”, and the dominapinion of the
informants was obvious; the clear majority of 7tbrmants answered “yes” to
the question, while only two (2) claimed that leaghEnglish in China is not
important.

This kind of attitude is clearly the treadhong the Chinese university
students who answered the questionnaire for thdystLooking at the question
number 2.13Do you think that speaking English will affect yduture in some
ways? the overwhelming majority of 77 out of 78 informia answered “yes”
to the question. The question was followed by asnognswer —section, “if yes,
how?”. The answers to this question could be diideto the following

categories: “career”, “studies”, “communicationidt clear” and “no answer”.

answgr/ yes no career | studies | communication not N/A
question clear
2.13. 77 1 50 5 28 2 15

Table 4. Results for given answer options and @ueswer categories for question 2.13.

Fifteen (15) informants gave no answer to the goesfeyond yes/no), and
two answers were unclear. Among the rest 60 answaeris shown in Table 4,
a clear majority of 50 informants mentioned futwa&eer as (one of) the
effect(s) of speaking English. Some expected htdip them in the competition
for jobs: “Maybe | can fin a job easier than othedso don’t know English”
(F30). On the other hand, some found it as levetaggetting into a company
of their preference: “If | can speak English flugnt prefer to work in an
international company” (F1). One informant was a&@ert of her future
employment, explaining that “Because | am majoringenglish and | will
surely find a job related to my major in the futuspeaking English will affect
my future positively” (F14). Most answers acknovwged English skills as an
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asset in the job market, as stated by the follovmhgrmant: “For hunting jobs,
language is very important expecially English, aerinational language”
(F35). Meanwhile, only five (5) informants mentiaghaéhe possibility of
continuing their studies abroad; “It can help usfudgher our study abroad”
(F25). However, the international aspect of spagalmglish was the second
most popular answer, with 28 informants mentionsegnmunication in some
form in their answers. “Communication” in this casmsists of communicating
with foreigners, travelling abroad and finding infation in English. Some
recognized the need for English in China, sayirag tivith the opening policy
advances quickly, it becomes more necessary tkdpaglish well” (F29). One
informant expressed what seems to be a sincerdonlle able to interact with

foreigners:

It will broaden my horizon, and give me more chateeommunicate with
foreigners, and it also can help me better getrtowkforeign culture: In
addition, learning En can improve my social skillhwforeigners. (F24)

In addition to getting to know foreign cultures mahoroughly, it was also
acknowledged that one can “Get the first hand nesoof information” (F3)
with the help of English, as well as “affect my exar, my perspective about
China and other foreign countries” (F15). For someglish was a tool with
which to reach the rest of the world. “English isk@l language”, as one of
them mentioned, “It is a powerful device for mectammunicate with different

people all around the world” (M3). Others continugdthe same tracks:

Since English has become increasingly populanadt the world, acquiring
skills of speaking English can be good capitalrf@ to make achievement
not only in China, but also in many other foreigmuatries. | don't need to be
restricted in applying for jobs with English. (F18)

With the ability of speaking English, | will be &bto travel many countries
more easily. Besides, | might make friends withefgners and thus learn
different culture from them. Last but not leastingeable to speak English, |
might have more chances to enlarge my knowledgehwhiill be a very
important part of my life. (F22)
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Some valued most of all the possibility to contaceign people on a personal
level; one informant put it plain and simple, claig that “It can make me
possible to make more friends” (F28), while anotierught it was one of the
positive things gained by learning English: “I caake friends with foreigners
or | can read books in English or something el§d’) (Finally, to sum it all up:

“If you want to have a bright future and make hugeney, or explore the
world, talk English” (M1).

Questions 2.14 through 2.16 concentraved how the informants
represent themselves in an international settingstart off with question 2.14,
Do you have an English nameif the two (2) answer options, “yes” and “no”,
75 informants chose “yes”, while only three (3)ilad not to have an English
name. This question arose from the tendency of €3eirstudents (and other
people who might be in contact with foreignersbmose an English name for
themselves, mostly in order to make rememberingr thame easier for
foreigners. The next question, 2.Y8hen you travel outside China, which
language/s do you use to communicate there? (chsakany as necessary)
had five (5) different answer options: “Mandarin i@se”, “Cantonese”,
“English”, “other, what?” and “I've never travellegutside China”. As the
question itself suggests, the answers are overigpgiome informants, even
though having checked the option “I've never treaekbutside China”, chose
also one or two languages. All in all 45 informastated they have never
travelled outside China. For 28 informants Enghgas the chosen language
while travelling, while 11 chose Mandarin Chinesel dour (4) Cantonese.

Only one (1) informant chose the option “other, t#abut failed to state the

language.
never
(JnSW?I’/ (Maf‘da"n) Cantonese | English other trave."ed
question | Chinese outside
China
2.15. 11 4 28 1 45
2.16. 13 x* 19 X 46

Table 5. Results for given answer options for qoast2.15. and 2.16.
*x means that this answer option was not ipdesén this question
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Finally, question 2.16\Vhen travelling, do you use your Chinese name or yo
English namewas aimed to find out about the informants’ narse -policies.
The answer options were “Chinese”, “English” amglirathe previous question,
“'ve never travelled outside China”. This time, litle surprisingly, 46
informants chose the option “I've never travelledsale China” (compare with
the previous 45), 19 confessed to using their Ehgliame, and 13 claimed to
stick to their original Chinese name. To compare given answer option
results for questions 2.15 and 2.16, see Table%ab

In the case of question 2.16, the giveswam options were followed by
an open answer -section “why?”, but, perhaps becatishe popularity of the
last answer option, the answer rate to this questias the lowest in the whole
guestionnaire (only 29 informants filled this sen)i. Of these 29 informants,
13 stated that the English name was more intermati‘English name for
international use” (F35), to put it plain and simpFor some being international
meant making things easier for foreigners: “Becdtisglish name is easier to
be remembered than Chinese name” (F28), amongsot@ere informant was
simply adjusting to the way of the world, statifgatt “English is still the
dominant language around the globe and people ddtnaw more English
than Chinese, generally speaking” (F11). In conttaghose who felt that the
English names are easier for others to remember,(2yinformants said the
same thing about the Chinese names. It seems adedo assume that these
informants do not travel much outside East Asiaontdes, or even outside
China; a conclusion that seems to be verified kg ttho informants stating
“Seldom saw foreigners when | travelled” (F2), éBécause many chinese do
not understand English” (M6). Five (5) informantsose to use their Chinese
name in order to represent China — “Chinese namaesignbol of our country”
(F1) — and Chineseness: “I'm Chinese” (F16). Somirmants felt very

strongly about this:
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Because | was born with my Chinese name, whichyisaothentic identity.
Even though | also like to use my English namenink my Chinese name
makes more sense to myself, because it reflectotieemy parents gave me
and stands for what they expect me to be. (F18)

If 1 have chance to travel outside china, | wendl Btsist on using my
Chinese name. Because | am a one hundred percéhagese. (F20)

As these examples show, for these two (2) the Gkimame was an important
part of their Chinese identity. One (1) informantjo chose the answer option
“Chinese”, claimed plainly that “It's just a nam@26). Even those who had
chosen the answer option “I've never travelled iolgt<hina”, sometimes gave
an explanation in the open answer section. Theeoordf these answers was
best expressed by one informant, who in all honasglaimed: “I'm a poor
guy!” (M5).

In this section | have gone through th&ults of the second part of the
guestionnairel.anguage and cultural identityt seems reasonable to conclude
that the informants feel that learning the Englehguage has indeed affected
their perspectives on both the Western and thed3hircultures. In addition to
gaining more knowledge on the foreign culturesythave also received new
information on their own country. This has led torediverse perspective on
life for others, while for others it has broughthvit a renewed love for China,
as well as a slight resentment towards the sprgaafithe Western culture in
China. Whereas most of the informants were williog confess that their
attitudes towards the Chinese and the Westernresltbave changed due to
learning the English language, its effects on thiftural identity was a
different thing. They seemed, in fact, more willing make statements
concerning the cultural identity of the Chinesegdean general rather than of
their own cultural identity. Next the results ofeththird part of the

questionnaireCultural identity will be discussed.
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4.1.2. Cultural identity

The questions 3.1 through 3.4 in the questionvaée aimed at finding out the
informants’ attitudes towards the Chinese and thestéfn cultures, as well as
the mixing of the two. In question 3\/hat would you say your way of life js?
with answer options “Chinese”, “Western”, “otheha&?” and “hard to say”’, a
majority of 60 out of 78 informants chose the opti€hinese” (see Table 6
below). Only one (1) claimed to lead a Westerrstijge, while 17 chose either
“hard to say” (12 informants) or “other, what?”i(Bormants). Two informants
did not answer the question. In the follow-up smtti’'why?”, the people who
had chosen one of the two indefinite answer optighard to say”, “other,
what?”), mostly offered the same argument; thetythelt their way of life was a
mixture of the Chinese and the Western (8 inforisiarit like chinese culture,
as well as western culture, | follow some life styf chinese and some life
style of western” (F24). For some (3 informantsyés a matter dependable on

the situation, of which specific examples were give

As a native, my main way of life is Chinese. | €ltinese food, talk in
Chinese...... But my working style is western. | likmple, direct, efficient,
independent. (M4)

Because | am living in China, surrounded by Chinesest of time. But |
adopt some western ways of life as well, such asggout for a drink after
work with friends. (F8)

For many (27 informants) the explanation for theiosen answer, “Chinese”,
was simple enough: “Because my parents are traditidhinese so | have been
living a Chinese life for 21 years. Comparing to 3féen way of life, | think
Chinese way is more suitable to me” (F23). For thileeir Chinese way of life
was just a stated fact, having to do with theirrughng, lifestyle, traditions,
and so forth. Family played an important part iis flor many, as are shown by
the following answer: “Because | live in a traditad Chinese family, my way

of life is mostly influenced by my parents” (F15jor others the Chinese
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lifestyle was in more concrete things: “l live irhi@a, eat Chinese food and
speak Chinese” (F12), and even: “Westerners areised to taking a nap, but
we are” (F3). Interestingly, one informant began second guess herself,
contemplating that “I live in China and everythiagrrounding is in Chinese
style. Yet, something has started to change in soemwin aspects” (F11).
Unfortunately, the answer did not elaborate onrthtire of the change. Five
(5) informants claimed that choosing “Chinese” laairt lifestyle was simply a
matter of familiarity, and that they did not realgow much about the Western

way of life:

Even though I've been studying English for 11 yedts almost impossible
for me to have a western life style here. | wasibdrand live in China. I'm
totally a native who has been bringing up in thén€se culture. Hardly
having chance to know any foreigners, | didn't knavat is a western life
style really. (F22)

Only five (5) informants explained their choice wjreference; three (3) prefer
the Chinese culture and lifestyle over the West&urprisingly, two out of
three mentioned the importance of Chinese cuisinem a typical Chinese. |
am fond of eating rice. | don’t like bread becausen still hungry after eating
bread. | am a little bit conservative” (F26). Farot(2) informants it was the
other way around — they preferred the Western wialiffey the reasons for
which were listed by one of them: “I prefer thaseal way of life. | like the
western fashion very much. | would like to buy igre brand clothes” (F6).
One (1) informant chose to explain her answer,dHharsay”, with just stating

“globalization” (F4).

other/
anSW?r/ Chinese | Western | equally L L
question appealing say
3.1. 60 1 5 12
3.2. 30 16 32 X

Table 6. Given answer option results for questiisand 3.2.
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The next question, 3.@/hich culture/way of life do you find more appeglin
the Chinese or the Western®as focused more directly on the preferences and
attitudes of the informants. The answer optionsew@hinese”, “Western” and
“they are equally appealing”, which were followeg &n open answer section
“why?”. 30 informants chose Chinese as their preféculture and way of life,
16 thought Western was more appealing, and 32 thely were equally
appealing. (To compare the given answer optionlte$or questions 3.1 and
3.2, see Table 6 above.) The open answers to quesf proved to be perhaps
the most difficult to categorize meaningfully. Evéime more common and
easily interpretable answers were in the end dd/zidéo six (6) categories, on
top of which there was to be found three (3) adddi categories, all of which
ended up having only one (1) answer.

To start off with the more common categgrthe most answers (20) fit
the label "both have advantages”. Some kept it Emgtating, for example,
“Because both have special customs” (F45). Otheosyever, contemplated

more deeply on the subject:

| believe every culture has its acctractive sideéhinese culture is very
profound and worthy to go deep into. Whilst the w8 culture is open and
full of life. Acctually, in my point of view, botleultures are interesting when
you get to know them. (F22)

Culture makes us ethnocentric. But not maliceveklthat chinese culture is
containable. While Western one, for me, it is frasid inspired. | love that
too. (F2)

Perfection is hard to find in a single stuff, espkyg it's as complicated as
way of life and culture. There's always somethirmgn proud of in China and
something | wish to have abroad. (F11)

The reasons for the appeal of both the ChineselanilVestern lifestyle were
varied. The Western culture, for example, was atenyso some, while plain

appearance to others:
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| found westernized appealing because | haven’egepced & | am curious
about it. And China is a country with long histavizich has many appealing
aspects calling for our attention & study. (F3)

Both of them are amazing to me. Chinese cultureidamore on people’s
inner nature, and western culture is distinguisgdheir outside character.
(F32)

Those who favored the Chinese culture and way fef iostly kept their
answers simple; ten (10) informants stated that jhst liked the Chinese way
more than the Western: “As a Chinese, | like Cheneslture more than
Western’s. Sometimes it makes me feel puzzle whewnhmunicate with
foreigners because of different culture” (F10). ®orexpressed this by
complimenting the Chinese culture and lifestyleGut Chinese culture is very
charming” (F17) — while others chose to point du shortcomings of the
Western counterparts: “The pace of western stigeidi usually too fast” (F29).
Another ten (10) were happy with explaining theisaer just by stating their
Chineseness: “Because | am Chinese. | like it” jF43ne felt that the
mentioned fact brought with it a level of resporigip “I'm a chinese, and
China is a powerful country. And it is my repenkibito support chinese
culture” (F24). Yet another ten (10) felt that G&inese culture, history and

lifestyle are deeper and more profound than theasMfn counterparts:

Chinese culture of life is more appealing becau#iee|Chinese people very
much and Chinese culture is excellent and profoulinese people is
friendly, diligent, ambitious, enthusiastic and &avmany good
characteristics. (F14)

We have a history of more than 5000 years. (M1)

Chinese culture is profounded. (F4)

For those who preferred the Western culture and etdye, curiosity towards
different lifestyles and cultures seemed to be lhggest motivation (10
informants): “There are a lot of unknown knowledgfgout western for me”
(F39). For some the grass is always greener owtter side, as is shown by

these two answers: “Others are more appealing” )(F48d “Very different
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from Chinese style, it's attractive for Chinesddarn, fresh, charming” (F35).
Eight (8) informants felt that the Western cultaed way of life was more
humane, free and open than the Chinese. One eatsd stlear preference by
saying: “In my point of view, western life is moappealing. Because it is more
free and more interesting than the Chinese life7)(FAnother one took the
matter to a political level, stating that "I thisome Western political systems
are better than Chinese” (F23). For others, as, Wedte was no question about
it: “Because they are more humanity” (M6); “Moreeopand free” (F47). For
the rest three (3) answers, one (1) informant meetl the Chinese sociality

and the Western privacy, both as equally appealing:

Each of them has it's own advantage. Chinese &tydestling with noise and
excitement. | can talk and play with my friends pijp And Western style is
independent and private. So, | have a quiet enwigort to think and learn.
(M4)

One (1) informant thought the Western world is moredern and advanced,
and one (1) claimed to dislike the Western cultarel lifestyle plain and
simple: “To some extent, | dislike the western wrdta bit, maybe | am not
well acquianted with western life, even | majoiEnglish” (F12).

Question 3.3Vould you say you are the same as, or differemb froost
Chinese people’had the answer options “the same” and “differeas’ well as
an open answer section “why?”. Two (2) informanedt Ithe question
unanswered, while as many as 61 answered “the sabmy 15 informants
found themselves different from most Chinese. Res¢ 15 the most favored
explanation (6 informants) was that everyone idet#int and unique: “Of
course, | am different from them, because | ammdependent individual in the
world, and no one can copy my way of living totadlyer and forever” (F18).
Three (3) informants claimed that their differesieéas were what set them apart
from other Chinese. One of them felt misunderstopather Chinese: “I think

I’m not so traditiond in Chinese way. I'm alwaysbled for that strange idea in
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my daily life. People alway don’t understand soilgagF6). Another one
confessed to be looking for happiness in a diffeptgce than most Chinese:

| think I'm different from most Chinese people ionse way because I've
been studying different culture which effects maiway. For example, most
Chinese people think the true happiness for somésrte get married,

build/buy a house and give birth to babies. For ntlegir liability is to earn

money to support the families, while for women, teke care of their

husbands and children. To me, the true happindsshiave the true freedom.
(F22)

For one (1) the biggest difference was not follayvthe Chinese traditions,
while two (2) informants felt that simply liking ¢hWestern lifestyle and
independence was enough to make them stand out thenChinese crowd:
“Just a little different from Chinese people — guc@/estern culture easily”
(F13); “I like independent, private room, westeood” (M4).

As for those 61 who answered “the san&8, éxplanations were (rather
appropriately) much more homogenic; 29 informaatsswers fit the category
“Chinese lifestyle”, which included behavior, tradhs and values among
others. One of them saw the similarities includiliiferent aspects: “I lead the
same life style as most Chinese — Eating the sawd Sharing the same ideas
towards family relationship, or marriage, and sd @#3). Some, however,
decided to express the similarity in a compact wagfing simply “I'm the
traditional chinese” (F9) or “I behave in the walk ahinese” (F49). Some
concentrated more on the material side of life he'Tife style, is the same, the
food, the clothes are the same” (F58) — while samehow people express
themselves: “I think | speak, think and behave Ikest Chinese people in
many ways” (F14). Also the Chinese people’s muloak for the Chinese

culture was acknowledged, one informant explaining:

Because | still love my way of living under the asphere of good tradition
Chinese culture. | like some western culture, bilink our Chinese culture
somewhat is still very good. And | think this is athmost Chinese people
think. (F7)
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Being gregarious was the cause of similarity foe arformant: “l think | ame
the same as most Chinese people as | am normampekad I'm easy to be
influenced by others” (F17). One informant answefi@ same”, but in her
explanation she contradicted her answer using betreducation and people’s

individuality as arguments:

In fact, it's hard to say whether | am the samenast Chinese people or not.
Even though | am a typical Chinese girl, | can wellat are good to me when
| am studying English. Actually, each person idedént from one anther in
this world. (F26)

One felt there was something lacking in the go&kh® Chinese people, stating
that “Sadly in China, most people have an commankihg that is get good
education find a great job, make enough moneyHerrest of the life” (M5).
One (1) informant went as far as to claim thatGllinese are the same: “All
chinese are kind and friendly” (F4).

The next question, 3How do you feel about the mixing of Western
customs into the Chinese way of lifefas aimed directly at the heart of the
modern phenomenon of culture mixing. The answepoptformed a five-point

scale; “very good”, “good”, “doesn’t matter”, “badénd “very bad”. They were

followed by an open question “why?”.

ansvv?r/ very g00d doesn't bad very bad
question | good matter
3.4. 10 49 12 6 0

Table 7. Given answer option results for questigh 3

As can be seen in Table 7, the majority of thermiants (49) chose “good” as
their answer. For 12 informants the subject wasnof concern (“doesn’t
matter”), ten (10) felt the mixing is “very gooddnd six (6) that it is “bad”.
One (1) informant did not answer at all, and no ohese “very bad” as their

answer.
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In the open answer section the most arssw24 informants) were
categorized under “positive cultural exchange”.pla it simple, “It is a good
way to exchange the cultures between western aimd’c(F51). The Chinese
people can gain many different things by this calt@exchange, as mentioned
by several informants: “It makes our life colorfulM7) and “Mixing brings
development and innovation in the positive way’ZJ@ere mentioned among

other aspects. Some felt China can gain by learning

Western customs put something new and interestiZhinese way of life, it
makes our country more cultural and Chinese caddnl the good aspects of
Western culture, like making movies, technology €td4)

Others saw the mixing and cultural exchange simaglya matter of fact, stating
for example that “It's a phenomephon of globali@aati Meanwhile Chinese
custom is being accepted by westerners” (F11),“dnd generally common
and inevitable for the mixing of customs when oaegluage insert another,
accompanied with mixture of different culture” (F27Also the positive
Western values and habits were acknowledged (ldrnrants). In some of
these cases it was stated quite clearly that thetékfeway is seen as the better

one:

Often make it pratical (pragmatic). western custdersd to save money,
direct and clear. You don’t have to sacrifice atmtsave the face and go
around the bush to tell a tack brass (fact). (F2)

We can learn good habits from western customs. lthe manners of
behavior in public. That will help us to get ridtbke bad habits too. (F22)

Some even seemed to idolize the Western lifestyla tertain degree, as is
shown by these two examples: “There are more &iteathings” (F39), and
“Enjoy more, know more, live better” (F43). Howeysome (4 informants)
claimed that China was getting mostly the negaWestern culture: “Some
negative Western culture greatly affect chinesepl@maspecially the young”

(F56). Five (5) informants had a fear of losing tleinese culture. They felt
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that the Western culture is learned, especiallyth® young people, at the

expense of the Chinese culture:

In fact, although mixing of Western customs inte fGhinese way of life
may be welcomed, | don't feel it's good. That's #@se more and more
people are concerned about the western culturde wiey are forgetting our
own culture. (F17)

Since the world is changing, most younger Chinesgple are becoming
more and more westernized. They eat McDonalds, hwétmerican TV

series and enjoy the Christmas. It seems that ofdbem are more familiar
with Christmas than Chinese traditional festivalfie phenomenon of
westernization among most of the young in chinaviet | am worrying

about. (F26)

Two (2) even accused the Western countries ofghittdultural invasion:

The mixing of Western customs into the chinese ofdife is another way of
conquer. They want to destroy our identity, andatie generation familiar
with western culture and support their ideas. (M1)

some Western governments try to invade Chinesereulty spreading too
much thought or imformation of Western countri€®4)

Two (2) of the answers were not entirely clearheit meaning. One of the
informants handled culture as a product, explainingt “Just like a new
product comes into being. We study the product,theeproduct, but not the
product uses us” (M2). His chosen answer to thaetiprewas “doesn’t matter”.
The two final questions in the questiareaealt with changes between
generations. Question 3.6pmpare yourself to your grandparents and parents.
Would you say your life is very different from theres?, and 3.6,Compare
yourself to your grandparents and parents. Wouldl ygay your cultural
identity is different from theirs”ffer an interesting view of how the young
informants think they are different from their alge The questions included
answer options “yes” and “no”, as well as an opesweer section “if yes,
how?”. In both questions the majority of the infamts chose the answer
option “yes”, but in question 3.5 the distinctiomsvclearer; 71 “yes” answers

against the 55 in question 3.6. This differencer@bably due to the different
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nature of the concepts in the questions. The diffees between people’s lives
are easy to pinpoint; they are usually somethingie that is easy to detect,
such as money, education or even available luxuHesvever, the differences
in people’s cultural identities may be a case nwficult. One (1) seemed to
think that the essentidéeling or meaningof being Chinese has not changed
although the society has, and so their culturattitieis the same as that of the
previous generations: “We are born to be chinebe.ifitial identity can never
change” (M2).

answer/ Hi A different hzszit better | different
. yes no values & . & .
question ideas society |, iiions life knowledge
3.5. 71 7 15 12 9 31 X
3.6. 55 23 12 11 6 X 9
Table 8. Results for given answer options and rapen answer categories for questions 3.5.

and 3.6.

Nevertheless, the majority of the informadid find that both their lives and
cultural identities were indeed different than #nax their grandparents’ and
parents’. For question 3.5 the most common (31rmémts) explanation for
this was an answer that could be categorized utigetitle “better life”. This

“better life” consisted of more money, better ediwg convenience and
modernity of life in general. Even a sustainableoant of food was mentioned
by many: “I don’t have to worry about the essentialtter — that's my stomatch
matter. | needn’t worry about my food, my cloth,nay living condition” (F29).

Along with the food, the overall hardness of thearents’ lives were

acknowledged by several informants:

First of all, my life is way easier than theirs.eftcouldn’t even have enough
food in the old days. And | can have snacks atiangyl want. Moreover,
they hardly had/have entertaiments in their livedev have lots. (F22)

They used to live a difficult life. If they don’tavk hard, they would be short
of food to survive. And they don’t have the chatego to school. compared
to them, | think | am living a much better life.8)F
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Despite of the recognition of the difficulty of difin the old days, only one
actually mentioned it having to do with the pobtisystem of that time:

Totally different. In the old days. They didn't evénad the necessaries of
life. Life was extremely tough there. The imperfemtstem made them
couldn’t fully access the education. (F2)

As a counterpart for those who told about the Hapdsof their elders, many

informants concentrated on the positive aspectisedf own lives.

Nowadays we are living a much greater life thanythid. As the
development of the world, everything has changeot Computers,
telephones, highways, subway... all this things hanake great impact in
our life. (M5)

My life is more colorful than theirs. Because thénigenjoy nowadays are
richer than the passed. (F23)

The vast opportunities offered to them by life imdarn day China were not
forgotten: “More opportunity, more freedom, andsle®nstriction” (F19), as
one informant listed. Another one stated that “Edecation is better, the way
of thinking is different. life become better (in teaal)’ (F32). Yet another one

explained that

The environment of our lives have changed so mdudtere are more
freedom nowadays. | have more chance to do what Add the quality of
our lives are getting better and better. (F17)

The many differences between the lives of the yoQhmese of today and the
lives of their parents were efficiently summarizZeg one informant, stating
simply that “Our lives are modern and global” (MB).contrast to those who
felt that life has become easier, one informantesdtdhat life was actually
tougher for her than it had been on her parentsgaaddparents, due to the

pressure that today’s society inflicts on people:
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Life is getting more convenient. What | am carifwpat is different from my
previous generations. My generation are affectethbyglobalization while
my grandparents and parents are more conservatiitd. must say that my
life may be tougher than my parents. | am worryabgut my future. (F26)

The second most common answer (15 informants) iashe ideas and values
are different for this generation compared to thexjpus generations: “Our life
values are different” (F46), as mentioned by orfermant. Others chose to

explain the differences further, giving specifiamples:

| have a opener mind and more willing to come ufhwiew thoughts and
have a wilder imagination than my seniors, eveenttto take an adventure
while parent prefer to stay in the same surrourglingld ways. (F18)

Our living environment are far away from each othnrey seldom accept
the western way of life. Our speaking and thinkiRgr example, my parents
would obey to their parents. But | only obey tos@ss. (M4)

Also the changes in society were acclaimed (12 rinémts). Especially

technological, cultural and economical changes wezgationed:

In this modern society, we have more access tkirmdls of information via
Internet or other media, while the life of my graadents and parents is so
simple. (F12)

As in the previous example, many informants memtibthe life-altering effect
of the Internet: “The internet, living condition darthe development of our
country has made great influence on us” (M3). G@raccess on the Internet

was seen as an important continuation to the ogarprof China:

Because at that time, China is not as open as inget,so many imformation
from all over the world by surfing on the internietit they never. It involves
the level of technology development. (F35)

For one informant, the lack of familiarity with mexch technology was just one
part of the backwardness of his parents and graadfg “They never know
how to operate a computer. They can’t talk even ddaian chinese, but local

language. We're more open-minded” (M1). Last but teast, nine (9)
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informants mentioned different lifestyle and traghts as one of the most
significant differences between the generationsw Ndeas about marriage,

among others, were presented:

My grandparents and parents may totally live imaalitional Chinese way.
For example, they may marry a person who they nseerbefore. However
in nowadays, we advocate free love and we will snaur true love. (F7)

The older generations were (expectedly) descrilednare concerned with
Chinese traditions and conventions (as in “Festivadlebration” (F4), as an
informant with the answer option “yes” stated). Aating to the informants,
the elderly are not willing to accept the changappening in modern China,
including the Western ideas and lifestyles sometimdopted by the young.
According to some informants, these include amotigers Western —style

independence, a concept rather alien to the el@rigese:

Of course. | live much more happy. | own more. Tigaye me so much. |
can do what | like even sometimes they would senes However, they'll
support me me in slient [silence?]. (F6)

For question 3.6 the categorization of the answexs a bit more difficult. It
would seem that the biggest amount of answers {2 the category of
“different values and ideas”. The different valaesl ideas had especially to do
with the Western world: “Attitude towards the Wemsbre positive. Horizon
much boarder. Other cultures more acceptable to(fF27). Attitudes towards
other cultures in general were seen as the divithotpr between generations,
the reason for which was explained in the followiegample: “With the
influence of other foreign culturals, | have di#fat opinions from them and see
things in different perspectives” (F15). One infamh felt that the biggest
difference was due to the older generations’ lackeeper reflection on life,
claiming that
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what the[y] think is much more limitted. They exigeiced so hard that they
spent less time for relax, for thinking why theyeli they didn’t focus much
more on the meaning of life. (F6)

The category with the second most answers waseféifit age and society” (11
informants). The fact that China has not been & ap the past as it is now,

was mentioned as a change relevant to the Chireegegis cultural identity:

They might consider it hard to fit themselves mmavative thoughts and
ways of life in Western style, bevause they weengng up totally in china
which at that time, were seldom open to outsideldydherefore they fail to
accept new things to some extent. (F18)

My cultural identity combines Chinese culture an@dférn culture. But at
the passed, grandparents and parents just werially Chinese society, so
today they are more difficult to accept Westerriural than me. (F23)

For some, the differences between the culturaltities of different generations

were due to the ignorance of the old and the aveseaf the young:

Great changes has not only taken place at techpobag my point of view

about the world and our knowlege. In the periogngfgrans were young, |
think they have no idea what gobalization is. Thest care about how to
make more money to raise their children but nowawgs are widened. we
have the responsibility to promote the developnoémiur country along with

the world. (M5)

We have different education, different experenae,wse have different
awareness of our cultural identity. (F21)

One even mentioned the more demanding situatiorsvanyday life as the
reason for the differences: “Nowadays, we face nooraplicated situations to
the mixing of western culture or customs” (F31).eTthird most popular
category, “different knowledge” (9 informants) Ismkhe results with those of
guestion 2.13 (see page 60). It was acknowledgetthdoynformants that their
parents and grandparents did not have the opptyrteoi access and gain
information as freely and as variedly as they dwerce, they did ndtnowthe
world, and China, as they do:
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In the days of my grandparents, they may be taditi Chinese people, they
didn't understand the westeren world, they may ¢ghduthat their own
culture was the best. But nowadays, we study ttgiginlanguage and the
Western culture, we can compare it with our owriuzeland help to develop
our own cultural opinion. (F7)

The importance of knowledge was emphasized by akwgiormants, stating
for example that “We learn more than they have lamalv more than them”
(F28). One went as far as to present a straigtaiat claim about the cultural
identity of the Chinese people of today: “They nfiay to see the good points
of other cultures. And nowadays we have the mixeltual identity” (F3).
Finally, six (6) informants agreed, as in questi8, that the previous
generations are much more conventional and traditithan their generation:
“They are more conservative than us. They are vewyilling to accept some
new ideas” (F20). The learning of the English laamggri was acknowledged by
some of them: “The life of my grandparents and pi&res very traditional. they
didn’t know what the Western cultural is. We hadrig¢ English and Western
customer” (F12). Differences in cultural interesiere also brought up, one
informant telling that “They concern much about trelitional festivals and |
don’t. The way we talk seems a little bit differe(€22). Only one informant
dealt with grandparents and parents separatelyodgdeng the differences
between different times, but giving credit to tiduence of her parents, she
told that “Mine is different from my grandparentsyt much similar to my
parents. It's probably because | am affected bgntheea way” (F11).

The results of the third part of the qigastaire given in this section seem
to compliment some of the results of the previoestien. The informants’
attitudes towards the Chinese and the Westernresliare deepened, giving a
more profound picture of their perspectives on @enese and the Western
cultures. For the majority of the informants ther@se culture and way of life
still seems to be the one closest to the heart,thmitWestern culture also
undoubtedly has its appeal. The overall view se@nbe that the Western
culture is more open and free, but also a littkeign. The Chinese culture and
people, however, have clearly changed in the mafidise informants; although
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the long history and profound nature of the Chinrdture still evoke affection
among the young Chinese, they also acknowledgéupge changes that China
has undergone within the last couple of generati®osfurther find out about
the topics dealt with in the questionnaire, thetrsection contains the results of

the interviews.

4.2. The Interview

In this section | will go through the interview tdts question by question. The
subsections follow those of the interview; the iview is divided into four
sections, named 1) General views about the Chiaedethe Western cultures
and identities, 2) Chinese culture and identity V@stern culture(s) and the
English language, and 4) The relationship and tifeilences between the
Chinese and the Western cultures and identities. ifiterviewees are marked
with letters and numbers; F represents female,enMilrepresents male. The
seven female interviewees are separated with nugitten 1 to 7, and the only
male is marked with the number 1. The examples ftben interviews are
transcribed word for word, as spoken by the inamges. For transcription
conventions, see Appendix 3.

The only completely unanimous answer m ititerview appeared in the
third section, ‘Western culture(s) and the Engliahguage’, where every
informant answered “no” when asked the question Bale you ever spent
time in an English speaking countrj® there were no altering answers and the
results can work as background knowledge about ititerviewees, this
information is more relevant when given here befother results of the

interview, rather than dealt with in its numeripédce.
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4.2.1. General views about the Chinese and the Western tutes and

identities

The first section of the interview was aimed atdiilg out what the

interviewees’ general views about the Chinese &edWestern cultures and
people are. Only the first question is a personal set to tune the interviewees
in on the topics of the interview. Later on in timerview the background,

reasons and connections behind the answers weed ablout in greater detail;
in the following sections the topics are handledaomore personal level from
different aspects. The first question of the inmmwwas the same for all the
interviewees: 1.MWhat does being Chinese mean to ygive (5) out of eight

(8) informants stated that, for unspecified reasdhsy were proud to be
Chinese; however, one (1) of these five annountsalfaeling depressed about

the current state of China:

in the past before | went to college | think bei@ginese is kind of, like
proud of because, when we're in high school or lkke're very young...
that, our teacher our country told us that in thstp. we're in the middle of
the world and... we have a very long history and...revgdhe best but...
when | came to college... and know that the diffeesnbetween China and
the Western countries... that... they highly develoged, what we are right
now | feel, kinda depressed, because... we are r@tyave in the past right
now. (M1)

One (1) informant brought up the importance of @kafamily values, while
for another being Chinese meant being traditional @onservative. In one (1)
informant being Chinese evoked the will to conttébto China. The specifics
aside, four (4) informants claimed that being Cheneneant, first and foremost,
being born and raised in China and living a Chirldestyle — “I'm Chinese”,
as F1 simply put it.

When it came to defining the Chinese caltudentity, there were as
many opinions as there were interviewees. For gquedt2,In your opinion,
what does ‘Chinese identity’ comprise ofdur (4) informants agreed that
different aspects of the Chinese culture — sudinaaétions, festivals, food — are
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the cornerstones of the Chinese identity: "maybeoitsist of some... some
traditional elements [...] we have the traditionadtieals, [...] we can found
our own identity in these festivals” (F2). Both thiy and
globalization/development were mentioned by thi@eifformants, the latter
not always as a positive thintj:ike, thirty years ago you can tell, that guy is a
Chinese but right now, | think, after the globalian, everyone looks the same. [...]
and | think we kinda lost our cultural identity. i¢i of” (M1). Two (2) felt that
appreciation of Chineseness was important. Agae(@hinformant brought up

the strong family values, explaining that

the Chinese people, has a very, strong concerntaaouily. And, for

example, in Chinese, we have to... call our familresatives, the way we
call them are very different, like auntie, in Esgliis just auntie uncle,
cousins, and in Chinese we, separate them frontethéve, the relatives of
my father's side, and, [...] the calling of them igfatent from... the

relatives, of my mother’s side. (F4)

One (1) mentioned the conservativeness of the Ghajrand one (1) went as far
as claiming that a kind and warm personality wasié of the Chinese identity.

One (1) informant felt that the matter of natiordEntity is merely a matter of

actual nationality; Chinese identity for the Chimestionals.

The Western identity did not inspire theerviewees quite as much.
When answering question 1I8,your opinion, what does the ‘Western identity’
comprise of? the most agreed upon aspect (3 informants) was time
Westerners are more free, independent and openrethitichn the Chinese: "it
gives me the impression that, they are so freeeéialty... they can almost act
and speak so free, it's like, without any limitatio(F3). This was, however,
contradicted by one (1) informant, claiming thatuadly the Western are quite
conservative and traditional when compared to thieé€se. Two (2) informants
subtracted the notion of Western identity as caimgjs merely external
characteristics, followed by one (1) who decidedt ttthe people from the
West” (F6) have the Western identity. Finally, ¢h¥thought that being rich is
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an important part of the Western identity, while &mother at the bottom of the

Western identity is the Westerners’ history as c@mngrs:

the culture of the China, Chinese people is... Ifklpwing the river. [...]
The Chinese guy is, they don't like fighting. Theégn't like fighting each
other. They just want to, well, try our best and.ut Bhe Western people,
like in the past... [...] they've been... or, what theybeen right now is
through... what's that word is? Power maybe. [...] theyne to the Asia and
defeat all the country and get their... treasuresd, Almat's how makes them
right now. So they're... [...] Looks like they more diighting. (M1)

In the interview, the joint questions of 1M/hat do you consider to be the
biggest differences between the Chinese and théekgseoples and cultures?
and Which features do you think are similarWere separated for the sake of
convenience for both the interviewees and the vigerer. As expected, the
interviewees came up with more differences thanilaiities: nine (9)
categories, of which most (6) were brought up I3t pne (1) informant each.
These six (6) categories include “appearance”jdials beliefs”, “history” and
“living standards”, the last of which refers to théesterners having better
living standards than the Chinese. In additionhtese four, one (1) informant
felt that Chinese people are more open and accepitan the Westerners, and
another one (1) claimed that Chinese are peacehile the Westerners are
conquerors by nature. Half (4) of the interviewdesught that the Westerners
are independent, open-minded and free. As an exaofpthis independence
one interviewee compared the Chinese and the Westieletes:

when | was a child, | was heard that, many of iNegtern] national athletes,
[...] most of them are fighting to win or to get adarin the olympic games
for example... actually they want to get the awandtifi@mselves, and... not
many of them will think of, this award is actualiyore important for their
countries than their own person. [...] But, um, fdnri@se, many of us like to
win the awards in the international sports... spgrtiand they want to win
the games and more for their country. Not onlyrtbein person. (F1)

Furthermore, three (3) informants stated that thaen€se are conservative and

not independent. As an example of both the Wesipam-mindedness and the
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Chinese conservativeness, two (2) informants meetioattitudes towards

sexuality:

the most obvious point that, the... sex, sexualitglMhey [the Westerners]
tend to be very... open, can | say that? Well if ik€hinese people... we
tend to... do that when we get marriage, or aftetr (8)

for example, their atti- attitudes to... some newnghi. for example, like
homosexual. In Chinese, people may be, very... tbelk down upon, the
gays or lesbians. [...] | think in Western countribgy, have commonly
accepted them. (F4)

Similar to the results of question 1.3, also now ¢h) informant claimed that,
in fact, the Chinese people are more open and twgeihan the Westerners,
but chose not to elaborate as to why or how. Fer (@y the Chinese appeared
as a peaceful nation, while the Westerners appeaednquerors. Finally, two
(2) informants thought that the most significarffedence between the Chinese
and the Western people are their habits.

The similarities of the Chinese and thesWe cultures and people were
somewhat easier to handle. Two (2) informants stuitk the big picture and
stated that we are “all human beings”, and anotWer (2) felt that both the
Chinese and the Western are trying to achieve tjeals in life. In contrast,
one (1) simply asked: “is there anything simila(®f1). Two (2) informants
agreed that both value the family, while one (19uthht both are rather
patriotic. For one (1) it was the pursuing of freedand equality that made the
Chinese and the Western similar.

In this section the results of the firattpof the interview, ‘General views
about the Chinese and the Western cultures antitidsh have been inspected.
It has given an overall view of the intervieweed2as about the Chinese and
the Western people, and about being Chinese. As ise¢he results, being
Chinese evoked strong feelings in the informantsydver, not all of them
were positive. As could be expected, the informaiais more ideas about what
the Chinese people and the Chinese identity asethian they had about the

Western counterparts. Nevertheless, one point Gorness in more than one
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guestion: that the informants think that the Westaiture and people are more
free and open than the Chinese. All in all, it wasier for the interviewees to
come up with differences between the two, than d@swo come up with
similarities. The results of the next part of théerview, Chinese culture and
identity, will give a better idea about what the interviewehink about the

Chinese culture and people in particular.

4.2.2. Chinese culture and identity

The second part of the interview concentrated @nitierviewees’ attitudes
towards the Chinese culture and being Chinese.iddgewas to find out their
attitudes and perceptions of Chineseness througheir lives, and how the
English language has affected those perceptiomst fhe time before their first
contact with the English language to when they hbeeome university
students majoring in English. The main point irstbection is, however, not on
the English language, but on being Chinese an€Hieese culture. To start off
from the beginning, question 2.1 actually consistédwo questionsBefore
you knew any English, how did you feel about b&hgese?andHow much
did you know about the outside world and differ@eoples? Since the
guestions were presented to the interviewees als, she first of the two
guestions was, unfortunately, not answered by nidstre were all in all three
(3) answers that can be regarded as replies téirthequestion; of these three
(3), two (2) informants stated they were fascindbgdthe Western lifestyle,
while one (1) had no sense of Chineseness befareiitg about other cultures.
As for the second question, three (3) informantd #aat they did not know
about the outside world before learning Englishjlevifiour (4) claimed that
they knew a little from television and books.

Question 2.2 was a broad question aimdtjtwe out if the informants’
attitudes towards being Chinese and the Chinedareuhad changed during

their lives:Did the meaning of being Chinese change in anyfarayou while
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you were growing up?The informants were divided when answering the
question. Two (2) informants claimed there had beerchange whatsoever.

Two (2) felt they had become more patriotic witleag

when I'm growing up, [...] | will have a stronger fagys of being a Chinese.
Because |, as | get more and more knowledge akistdrir of my country

and the sorrows, her has experienced, when it mései wars, being invade
by the countries, in other, outside China, thewrdl fl feel very proud of
being a Chinese. Because, it is, it rebirth frornynlaardship along history.
(F1)

For one (1) it was the other way around, and ofevéls proud to be Chinese
regardless of the time and age. For two (2) infertsighe gaining of knowledge
was behind the attitude changes, while for anaotiver (2) the biggest change

was the growing will to see the outside world:

maybe | will give you a specific sample. |, whemds a pupil, | think, people
who go... go abroad... they do not love their, theitiredand. Yeah, so, that
time, | told myself, | will never... go abroad to,rflaer my study, [...]
because I'm, I'm Chinese, so... | will, always stayGhina. But now I... my
opinion change, yeah I'm going to... maybe to furtimy study in...
England, after graduate from university. (F6)

Interestingly, one (1) informant felt that, withetlgrowing knowledge and
understanding, he had become very aware of ther age violence of the
Chinese people, caused by the inequalities of thedenm Chinese society:

in my childhood, everyone’s poor. [...] We don't hawgernet, even no
television... and... but now... when you came to collagd... and try to
after, they say, a thirty-years development [?]... bezame rich. But not
most of them just very little population, becameyvach. And now the,
things going from bad to worse, like the price bé thouse, goes very
quickly. And... there’s alot of, [...] the society oh@ha, and Chinese... right
now is like, full of anger, violence, and peopley're not satisfied with their
government. So they... express their anger, to thergment, through the
violence way. And, [...] a very large population bétChinese people... they
not satisfied with what they're being right now., 3ahink the meaning of
the, being a Chinese has totally changed for tiMaybe, they would prefer
to have more money and move to, move out to CHind.live in a Western
countries. (M1)
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With question 2.3What does being Chinese mean to you now, as argitwe
student? the interviewees analyze their attitudes in tloeirrent situation in

life. Two (2) of them did not answer the questiand three (3) stated clearly
that the meaning of being Chinese had indeed cloanfjee basic Chinese
values were brought up once again: one (1) infotmamphasized the
importance of traditions, while one (1) mentionéé Chinese family values.
One (1) also declared herself a patriot. Also saegative feelings were found:
one (1) informant felt disappointment towards th&in@se government,

explaining that

as |, in university, I, have study much more thabefore. And I... | have
known... much more about the... the not so good thingghe Chinese
government or, and Chinese, and I, | think... itgeme kind of... [...]

changing my... view... of, being a Chinese. It's like.] when you know

something, bad about other Chinese too, you [...]swoproud of being a
Chinese as before. (F4)

Another one felt that being Chinese was a restmairgorts because it can be
difficult to get proper travelling documents in erdto go abroad. Two (2)
informants agreed that being Chinese presentedallenbe in the future job
markets.

The next question, 2What do your parents do for a living? Do they
speak English?acted as background information for both the goe<.5, and
for the interviewees’ social background. Listind tle occupations of the
interviewees’ parents’ does not seem meaningfulvéle@r, it can be said that
the mothers’ occupations were between a housewifieaa engineer, and the
fathers’ between a retired owner of a small fishogt and an architect. What
is interesting in the results of this question Imatt seven (7) of all the
interviewees informed that their parents do notakpEnglish. For one (1),
however, the answer was “of course” (F6). Her motherks as a nurse, and
her father, while living, worked as a boss. As ditenot elaborate in what kind

of a company her father worked as a boss, it i0gsible to say whether or not
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this would work as an explanation for his Engliskills. Were it an
international company, the answer “of course” cduddseen as a justified on
his part. Her mother, however, working as a nuhsedly has an occupation
that in China would require foreign language skifler the sake of comparison,
F2’'s parents are an engineer and an architect, dimtlously highly educated,
and yet her answer @o they speak English¥as, straight forward, “no”.

The first part of question 2Bp you think your ideas about the Chinese
culture and about being Chinese differ from those/@ur parents? evoked
refreshingly similar ideas among the intervieweldswever, some of them
were not exactly to the point with their answemirf(4) informants answered
that their parents do not know/like the Westerriwrel This was brought up in
more detail in question 3.6, to which also four (@jhough not the same ones
in every case) informants gave almost the same emgsee page 94 for
examples). More to the point were the two (2) infants who felt that their
parents are more conservative and traditional thap are. On the other hand,
two (2) informants stated that their parents douraterstand technology, with
the help of which the young people are able to wittheir perspectives on both
China and the outside world. For M1 this also mdasing the traditional

aspects of being Chinese:

well my parents, they don’t believe technology. [théy believe god. So it's
like, if a child it was sick, they will ask for, ladielp from god. They don’t go
to see the doctor. And | don’t know why. We, weehall the things but...
they do that things to you, even is unacceptablgoin But you have to
follow that tradition. But | think... after when wé’'growed up, we will...
give up that tradition. Yes. And maybe... we're beeotess and less
Chinese. (M1)

Three (3) informants stated that their parents hex@erienced some tough
times in the past, which has affected their curpgmspectives on China and
being Chinese. The informants had, however, diffeopinions as to what they

thought was the outcome of their parents’ diffiquast:



89

there is a difference. Especially, the old dayspasents... had gone through
very hard, tough times. Maybe you can’t imagine..] they told me, every
time when | was so happy with the, nowadays liviniggs, well, when we
was the age like you are, we... didn't have much fdodeat... and,
everything is just, you can't take it for grantéik difficult life. So... in this
way, [...] the material just didn't [...] meet theireds. So what they wanted
just to... have enough to eat, to, put on [clothAgH... living in a, peaceful
worl- life, environment, that's enough. They dowant too much, about the
in, entertainment or, or else. They won't. But, gamed to my generation,
they, there, many [...] things want to do. (F3)

in... the old society they are very poor, [...] they ][ haven't even have
enough food. To eat, and... [...] | think, when thegwan up... they still care
much about the... [...] materials. And, as in our gatien, we were brought
up in a very [...] happy... age. A very peaceful age, [S.] we don't need
to, worry about the... materials. [...] That's why wehave more time, much
time to concern about the spiritual things. (F4)

Interestingly, in the first example, F3 clearlytstathat, because of the nature
of their past, her parents do not care about thtenmh aspects of life. In
contrast, F4 claims that it is the other way arotordher and her parents; the
difficult, poor past has left her parents with atilag worry about material
welfare, while she does not need to concern heva#if such matters, but can
concentrate on the spiritual side of life.

The previous question was followed by AroWhat do you think causes
the difference?which was asked separately from the interviewees all
except one (F1). Of the remaining seven (7) ineareiles to answer the
guestion, two (2) thought that the reason for th#emnt ideas about
Chineseness is education (or the lack of it); beidgcated means getting more
information not only of the outside world, but ofhi@a as well, as the

informant F5 explains:

| think the, that Chinese culture, to them, as whay see is what they know
about Chinese culture. But for me, | have the ceahbave the time, to look
the books, and then | can learn more about thegshimp- Chinese culture
than them. Such as the customs they don't know eyhigs [...] their,
ancestors, and then, [...] pass from one generatiogeheration. But they
don’t know why... why such customs goes out, but,I'venow, | can learn
more about from the books. | can learn the origifthe customs. (F5)
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For three (3) the reason was the changed socialroamvent, including
globalization, which once again encountered sorasatisfaction: "well | think
it's, mostly, due to the, globalization. Our minte achanged by the worse,
Western value. But | hate that. | wanna be a ti@tid Chinese guy” (M1).
Three (3) informants’ opinion was that their paseate not interested in the
outside world, while the young people want to leand see the world; two (2)
were on the same tracks, criticizing their paresftdbeing too conservative.
Finally, one (1) thought it was all about the tealogy, and the young people’s
ability to understand and use it.

The results given in this chapter of tleeand part of the interview,
Chinese culture and identjtgave a deeper understanding of the interviewees’
ideas and feelings about the Chinese culture awdtabeing Chinese. The
focus was especially on how their ideas about tiese changed throughout
their lives, while the influence of the English ¢arage has gradually increased
as they have gone from zero knowledge to being i&imghnajors at the
university. The obvious result of this part of th@erview was that the
interviewees’ ideas about being Chinese have inddgwohged as they have
grown up. For some, gaining more knowledge on Iiitina and the outside
world had brought forth a certain level of patsot; many still felt proud of
being Chinese. For others, however, learning atfmibutside world had given
new perspectives on China, as a result of whichy thet somewnhat
disappointed with how things are in China. Whenedslwhether or not the
interviewees have different ideas about the Chiredteire than their parents,
the results were again clear: yes, they do. Inteofdio the most obvious reason
— that they have grown up in a different time —ithfermants seemed to think
that one of the main reasons for the differencthéir ideas is their education.
Also the modern technology was seen as an impoféamor, for it makes it
possible to reach information from all over the ldotn the next chapter the
results of the third part of the interviewestern culture(s) and the English
language will give a deeper idea about what the interviesvéhink about the

Western culture.
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4.2.3. Western culture(s) and the English language

The third section of the interviewyestern culture(s) and the English language
is a counterpart of sorts for the previous secti@imnese culture and identity
Whereas the previous section was about finding hmw the interviewees’
attitudes towards being Chinese and the Chineséureulhave evolved
throughout their lives, the sectiddestern culture(s) and the English language
was about finding out how their attitudes towards Western world and the
English language have changed with time. Excepgjt@stion 3.4, the results
of which were given at the beginning of the Intewi—section (see page 80),
the results are again given in numerical order.

Question 3.1, once again, consisted of pads, of which only the first,
Before you were taught any English, did you hawveesaea about the English
speaking, or the Western world®as actually presented to the interviewees.
The second partf so, what was it based on, ie. where had yourledrabout
it?, was left out because the answer to the first tqpresisually included the
answer to the second one as well; four (4) intevges told they knew a little
about the Western world from the television, ancé¢h(3) more a little from

school (other subjects than English):

in my childhoods | like to see the [...] Western...pegrams so, | knows
much about the, Westerners and... although | dorsirkwhat they say | just
read the... [subtitles] [...] and I, | think the Westds very beautifuls and
they are all very fashionable so, | really wante@arn English, and learn their
cultures. So, | thinks when | grow up | will becomeore fashionable
[laughs]. (F7)

As for the impressions that the informants had @sWrners at that time, two
(2) thought they seemed very attractive (see ptsvexample), while two (2)
thought they were merely very different. One (1}the# informants claimed to

have had no idea whatsoever about the Western Wweftde learning English.
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The next question, 32 you think that learning English at school gave
you a better idea about it (the Western wor|dyas answered “yes” by six (6)
interviewees, and “no” by two (2). Three (3) infamts stated that the reason
for this was the ability to access more informatater learning English; two
(2) were taught culture at school. On the othedhamo (2) informants felt that
the television was still the most important souw€énformation, the reason for

which was explained by F2:

| think, the teachers cannot tell us... tell us th@iowledge of, on this part,
because they, most of them do not go outside [Ghiyes to um, know
actually how, how this were as, they cannot showthes[unclear word]
details, yes, | prefer to see the soap drama. (F2)

Furthermore, one (1) informant stated that “Engishust a language” (M1).
For one (1) informant learning English brought wiitlihe realization that the
Western culture was not as perfect as they hadytitou

Question 3.3\Vhy did you choose English as your major subjedhat
university? was aimed at finding out the interviewees’ matifer studying the
English language. One (F1) of them was not askesdgtestion. The answers
to this question could be categorized partly asrunsental, partly as others.
The most favored answer (4 informants) was defyitastrumental; that
English is the international language. Also under tategory are the two (2)
informants who felt that speaking English mightphiem to find a good job.
As for the less instrumental reasons, successwiqus English studies was the
motivation for two (2) interviewees. In contrasheo(1) claimed to have no
talent in mathematics, and had therefore choseeld df study with no need
for mathematical skills. Surprisingly, one (1) inftant swore that he had not

wanted to study English, but did not really hawdhaice:

| swear to god if | have optional choice | defihitenot come to, study
English. At my high school, when | was choosing &an.. we have six...
choose. And my first choose is finance. And th¢ da [...] | didn’t choose
and | handed my paper to my teacher, and he sayonogonna fill that, that
sixth one. And | say okay, what can | choose? Jesgmor English, okay let's
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choose English. And | never believe | gonna, comédre study English
because... | have no idea about what English is. (M1)

Almost as surprising was one (1) informant’s cosi@s about studying

English because of Harry Potter:

| see the Harry Potter. [laughs] And then, | thihkyant to learn English to
see the Harry Potter writ- as written in the Ergligaughs] | want to see the
original one. So | choose the English as my maijot then | [unclear word]

maybe the learning processing much interestinggpa] (F5)

The main questionHow do you view the Western culture(s) now, as a
university student majoring in Englishdf the two in question 3.5, was
originally followed by What about the Chinese cultureThe follow-up
guestion was, however, dropped, on account ofimgdasity with question 2.3
(see page 87). Also the main question was not askedone (F5) informant,
and one (1) did not answer although asked. Thrgen{8rmants found the
Western culture(s) attractive and interesting. e thought the Western
culture is similar to Chinese culture, and onedis)iked it:

before | learn and study | think | still curiouscaib Western culture, but, after
| learn English and | can... watch those movies frtf8A British... now |
think things turn bad. | dislike the Western coyntrore. | don't know why
because... they're try to... [...] they are doing badCioina. Yeah, they
always say something bad, about China. [Is thatemuolitical, or...?]
Everything. Everything on the your broadcaster, Bhdut China. There’s
very, seldom, reports about China is, while theggded news about China.
They always well China is a threat to the worldthkeat to the Western
countries. (M1)

One (1) informant felt the Western culture is vége and equal compared to
China: "I also like the Western cultures becausehihks, the Western
cultures... stand for the freedoms and, equalitieg.iB, but in our cultures |
thinks freedom is not, so importance” (F7). For ¢h¥ the Western culture
presented itself as very advanced. Interestingig, (@) claimed still to have no
idea about the Western culture(s), even though cshédd give a specific

example of what the Western people are like, anéebfrom her father:
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because | do not... meet the business men so fdy,| s@ve no idea. Yes,
but my father, [...] had gone to German and some [i@an countries, and
he, he didn't quite understand why... why didn’t theyo treat them, to the
restaurant [...] to have a dinner. Yeah. Becausehim& there, if the guest
come to our country, [...] we will have a dinner witiem, in a restaurant,
yes but, those German are just having their lundth, the sandwich. [...] It

is such very weird to him, he could not accept,thatd he think, why the
foreigner are so mean. (F2)

Following the pattern of question 2.5, also quest®6 was a two-question
unit. The main questior)o you think your ideas about the Western cultyre(s
differ from those of your parents’'@as followed bywWhy do you think that is?
which was asked separately. As for the main questame (F7) of the
interviewees was not asked, while the remaining@s€V) answered “yes”. The
majority of four (4) interviewees informed that thparents do not like and/or

accept the Western culture. In one case the rdastinis was very clear:

when | was in high school and | every Sunday | went the, church. And,
my mom will say... just, a waste of time, and youwdtstudy hard at home,
instead of going to a church. [...] my mom... doesik¢l.. Western culture.
(F6)

Correspondingly, three (3) stated that young pe@pé more interested and
accepting of different cultures. Surprisingly, ataeple of this was given by
the same informant (F2) who in the previous ques{see top of this page)
claimed to have no idea about the Western culture(s

as the example | mentioned, my sister and | thimd is the way of life, their
way of life, and they, [...] most of foreigners jusave one hour, for the
lunch, and then after one hour, they, [unclear Warakk again. [...] it's not
a, very common for some of the Chinese they & get used to the, to the,
life with the two hour, for the lunch. Yes, aftbetlunch they can, [...] take a
nap. (F2)

Three (3) informants claimed that their parentsxdbreally know much about
the Western world or it's culture(s). This does altays mean that the parents

have a negative attitude towards the unknown, asvistby F1: "my mother
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always says to me and, she envies that | can ldenEnglish and speak
fluently it, in English”. The follow-up questioWyhy do you think that isWas
not asked of two (F7, M1) interviewees, and onegéye no answer. Three (3)
informants agreed that the reason was the partauk’ of knowledge, while

two (2) simply blamed their fear of different cukks. F2 explains again:

my sister is thinking about... working in the foreigauntries, she wants to
go to Australia. Yes, and then she wants to appityttie job [tlhere. And
then, my parents, objects to her idea, and thiak thmay be too difficult for
a girl to, make a living there, because the cultswarounding is so different.
Yeah, and... [...] my father will [unclear word] as amxample that you
cannot take a nap after lunch and then you carenat b good rice, and then
the foreigners [...] may be... not as... hospitable as @inese people,
yeah... they think. Yes, so, a girl may be very lgriellive there, yeah. (F2)

Two (2) mentioned the difference springing justnirthe fact that their parents
have been brought up in a different time.

The next question, 3.7, was also dividao iwo parts that were asked
separately. The main questiddo you think that nowadays there is a pressure
for learning English in Ching?evoked seven (7) straight “yes”-answers. Three
(3) interviewees felt that there is a lot of conip@t in China when it comes to
learning English. As F7 states, “I think if you wada find good jobs in China
you must speak, [...] excellent English and, juseé l&knative speaker. So, is a
very, great pressure in Chinas”. The compulsoryliEngroficiency test was

mentioned as an indicator of the pressure, as dstnaved by F4:

yes, a very huge pressure. And, |, as you can[sefein every college and

university, and... not just... student like us, who onajg in English, but,

those who, who are majoring in others... subjectsy thlso have to pass
the... English test, [...] they have to pass level foor to get their...

university... certificate. Yeah, there is a primug [?..] if they can't pass

the... this test, [...] they might not to get theirtdfarate. (F4)

As many as five (5) informants agreed that the llesfe English is bad
regardless the fact that everyone is learning 6t.récognizes this in herself,

claiming that "I learn English for maybe eight ygageah, but... |1 cannot,
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speak, very fluently”. F7 expands her critique togish majors in general:
“although you are majors in English your Englishnist so, very perfect
compare with other students”. Deriving from thigee (3) informants declared
that there are some problems with the Chinese &ducaystem. M1 was

especially concerned about this:

they even put, a very large, of the, resource... for.pur English education.

And, they don't even care about, what those stilenbw they learn

Chinese. They even can talk, very bad Chineseewsaty bad, but you can
talk English? Well that's good! Everyone see yowagod person. A good
student. So | think, well, it's very bad. [...] it dsn’t come out with a good
result. There, there’s lots of college studentsytlearn English for more

than, like three years, six years, and after tipeiduation they talk very poor
English. Just like me. [...] But I, | don’t know. Oeducation, system has
some problem. It needs, we really have to changght now. (M1)

The second part of the questiddp you think that pressure has somehow
affected the Chinese culture and/or the culturahiity of the Chinese people?
was not as agreed upon as its predecessor. Onén{Edjewee was not asked
this question. The majority of five (5) informarsisswered “yes”, while one (1)
thought there was “no essential change”, and oneddld only say “possibly”.
Three (3) informants mentioned the popularity ofstéen festivals, and two (2)
had noticed some level of ignorance towards then€dd culture. Once again,

M1 had his piece to say about the matter:

because when, more and more person, they leartisBngithey, know more
about the Western. And they kind of, oh let's cedédy, Christmas, and they
love Christmas. And | was curious, what Christmbeua us? [...] | don't
know, they kind of, fascinate with the Western ardtright now. So | think
our country just did a very stupid mistake. [...]yHhink, if all the Chinese
guy they can talk English... well China can coopersith the world better,
but it turns out like we... cultivate a generatiomyth. fascinate with the
Western country, but they talk poor English. | thihat's the very bad result,
of that. [...] they think Christmas is very importapt.] And the girls want
their boyfriend to buy present for them, and cedébthe Christmas in the
Western way. [...] That's very strange. Just like, reegiving up our
tradition to celebrate the Western tradition. Ahd Western still celebrating
their own tradition. Do you think that’s... accep&blust like, China is less
China, the Western is still Western. (M1)
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Three (3) informants felt that the pressure torleanglish was forcing people
to change and to learn new things.

In this chapter the results of the thi@rtpof the interview,Western
culture(s) and the English languagelarified what the interviewees thought
about the Western world. The questions in manyspiattowed the pattern of
the previous parChinese culture and identjtwith some additional questions.
As in the previous part, the results showed thatitteas about the Western
world had changed with the learning of Englishitiermore, once again some
interviewee’s felt the Western world became evememtriguing, while others
began to question or even dislike it. Some weraiéfthat the Western culture
will at some point finally replace the Chinese ardt This was also a concern
when talking about learning the English languageCinina. Most of the
interviewees stated strongly that there is a presgulearn English in China
nowadays, and many felt that learning English wasplesized by the
education system at the expense of other subjeet®r the Chinese language
and culture. However, the importance of the Englishguage was also
recognized by the informants, and many believdoktamproving their position
in the job market by studying English. When askédua the differences
between attitudes of different generations, all ithfermants agreed that the
difference is notable. Many claimed that the oldenerations do not know
much about the outside world; many stated that kdrebr not their parents
know about the Western culture, they do not likeceept it. The reasons for
this were listed as lack of knowledge/educatiomr fef foreign cultures and
differences in the societies in which different geations have been living. To
further elaborate the interviewees’ ideas about dhanges that have taken
place in the Chinese society under the influencéhef English language, as
well as the relationship between the Chinese aedWestern cultures, the

results of the last part of the interview are giwrethe next chapter.
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4.2.4. The relationship and the influences between the Chese and the
Western cultures and identities

While in the previous two parts of the intervieve tinterviewees were asked to
consider the Chinese and the Western world separdte last part made them
think about the Chinese and the Western worlds’pecation and mutual
influences. First they were to reflect on the cotrevorld situation with
question 4.1]n your own words, how would you describe the refeghip
between China and the Western world?his question as well as in the case of
4.4 (see page 101), it is perhaps necessary tadeonthe possibility of the
interviewer — or the interviewer’'s nationality te Ispecific — affecting the
nature of the answers. As is shown later on, mbghe informants described
the relationship between China and the Westerndaiorh rather positive tone.
Whether or not this is their actual perception lué matter is impossible to
detect, but the possibility of their true opinionsing altered in order to not
offend the interviewer, must be acknowledged (fartHer deliberation, see
section 3.5.2). This stated, the results are nadyaad as they are.

One (M1) of the interviewees was not askad question, and of the
remaining seven (7) the majority of five (5) fehat the relationship is
cooperative, especially in the fields of economy &made. Furthermore, four
(4) informants found the relationship friendly goeaceful, and two (2) thought
that the Chinese and the Western worlds teach etwdr. As for the less
positive attitudes, one (1) informant claimed tha two take advantage of
each other, while one (1) felt that the relatiopskia competitive one. One (1)

interviewee mentioned the Western world’s tendenayriticize China:

| think there is a very interesting ph- phenomendr®e, USA or Western,
countries, always thing that... always criticize,.thehinese politics. And
they always said... we don’t have, the... independeimc€hina. We don't
have democracy. Which I think is, in some circumesés, is true. (F4)
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As can be detected from the end, the notion ofWestern world criticizing
China is presented in a rather neutral light, ahéd thought that the critique is
not entirely unjust.

Question 4.2o you think the Chinese culture has somehow clthdge
to the increasing contact between China and the t&kesworld? was
originally followed by questiotdow would you describe the chang&®t the
latter was not presented to the interviewees onwatoof the answer to the first
part mostly included also that information. One @i }the interviewees did not
answer the question, and of the rest seven (@ralvered “yes”. As many as
six (6) informants felt that the Western lifestylimcluding food, clothing,
festivals etc.) is spreading in China. Especidily spreading of Western fast

food raised opinions:

You can see alot of McDonald KFC outside. [...] olmgly our diet, our way
to eat is... [...] one of the most healthy... way, healtheals in the world.
But after we, the globalization [laughs]... then, ¢dtjunk, junkie food, just
come over. And, at first we will think it's deliaig while it's different, [...]
but later, we think [...] it can kill people. Bringait alot of diabetes, [looks
for the word] obesity! Yeah, [...] it's kind of a bighpact, to change some
people’s way to eat. And this change is gonna... Fmta long time. (F3)

On the other hand, two (2) informants claimed t4tina has received
advanced technology and ideas from the West. Twméhtioned that China is
opening up, and three (3) felt that the changeuss td learning and accepting
the Western culture. Two (2) informants had notidhdt some everyday

customs of the Chinese are changing, F6 givingeaip example:

maybe before thousands of years ago... Chinese... thbgn they say
goodbye to... each other, they will say zai jian,[Ghinese phrase], but [...]
nowadays, almost everyone, will say bye bye. Yéadit's a, very obvious
change. (F6)

Although the affect of the English language on @f@nese culture was not
brought up in itself by any of the informants, thast example by F6 can be
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seen as an indication of its actual effect, chamgjre way people use language
in everyday situations.

The next question took the matter bacthtopersonal level; 4.Bo you
feel that your own identity as a Chinese person smaehow changed under
the influence of the English languag&®epending on the course of each
interview, three (F3, F4, M1) interviewees were asked this question; three
(3) answered “yes” and two (2) “no”. Gaining knoddee on both China and
the Western world had given new perspectives far 8 informants. For F5

this meant help in everyday problems:

before | learn the English, | have [...] no chanc&riow the, [...] foreigners’
minds. And know their [...] logic to think about, thi about the problems,
and | just, | just can... sort the problems [...] irChinese thought. Then,
after | learn the, English, [...] | have more knowded and sort the same
problem in different aspects. (F5)

For F1, on the other hand, it meant a long proadsshifting loyalty and
appreciation, and realizing that things are noessarily as black and white as

they at first might seem:

when | was in the grade four in primary schoolnthéegan to learn English,
and, everything about the English was interestingé... | and | even think
that English is the most fascinating language @wlorld, [...] | make every
effort to learn it well, and | also appreciate gydhe Western culture at that
time, because all of them... are new to me, and ¢ mewer experienced it. |,
| were not told, before. So, [...] | can say | evigmored the Chinese to some
extent, at that time, because English... is veryifasing. But, as [...] more
informations is given to me, and, | began to reallzzan not only absorb the
many new, [...] and excellent, events and excelldaas about the Western
people... but | also know somethings, [...] bad thingeean, they influence
me in a bad way, such as the violence that happen&ahericans. And, such
as the... womans like to have the babies before #ugiage, so [...] many
American mothers, like to, give birth to their bedyi but without husband.
So, at that time | began to realize that [...] eMeough the Westerners, who
can speak their fascinating English, but they dse have, the good things
and bad things, on them. And [...] | began to, set idgas, about the
Western cultures, apart. [...] like the [culture?y&dwo sides.” (F1)
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One (1) declared to be more open-minded, while (@ohad gained more
understanding and love for China. Surprisingly, ¢he mentioned Christian
values as having affected her identity (F6, seengka on page 94), whereas
for one (1) English was just an equipment to seentbrld. One (1) recognized
a certain change in her everyday habits, appareathged by the influence of
the English language.

Question 4.4)Vhere do you think the relationship between Chind the
Western world is going?vas sort of a follow-up question for 4.1. Thrée (
F3, F7) interviewees were not asked the questiath,ome (1) gave no answer.
Two (2) predicted that China and the Western wasidl continue their
cooperation, and similarly two (2) thought they Wbwe “friends with
advantages”. One (1) felt that the West will conércriticizing China, at least

as far as the politics go:

in the political way... they think we behave realgdb And they take it as a,
excuse, to force China to, do more things, to sharee responsibility. And

they always think well, China... thin- seems, youoremmy is developing so
fast. You shouldn't call, call yourself as a deyéhy world. You should...

Well, they prefer to call us a developed, countdnd share more
responsibility. (M1)

On the other hand, for another (1) the future mé&imha becoming more and
more free. Finally, one (1) foresaw that, whilevitl be difficult, in the end all
cultures will mix together.

Question 4.9)0 you think that globalization and internationaiion are
positive or negative things for the Chinese cultaine people?ended up being
the last question of the interview. Originally ias/supposed to be 4@ave
globalization and internationalization affected yoidentity as a Chinese
person in any way?but in the end it felt that the question had adre been
answered by the interviewees. As for question 4dyr (4) informants
answered “positive”, one (1) “negative”, two (2)oth”, and one (1) stated that
globalization and internationalization are simpipevitable” (M1). Four (4)

interviewees mentioned mutual learning and inflégnehich was not seen
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simply as a positive thing (although that as wedl, can be detected in the

specific example given by F1:

because the Chinese, will be influenced by the iEngl in the

pronunciation, [...] in the ways of expression. Buloin't think is a, [threat],
but maybe some people... think so. Because... somaipc@tions and the
ways of expressions maybe, integrate with the Geineords. [...] and then
the people especially the teenagers, like to coenbie English into the
Chinese. And so, the language, [...] maybe it infageh And, [...] they're

not spoke in their traditional way. (F1)

A similar effect was mentioned by F6, who gave amne more specific
example in question 4.2 (see page 99). The posaspects included the idea of
China getting stronger, which was mentioned by @pinformants. On the
negative side, however, three (3) informants fat CChina is paying more than
it is getting. Once again, M1 was the one to slmsethoughts on the matter

most eagerly:

they always say that China benefits the most, durine process of
globalization. [...] but, | think China... pay more...ath what China get, in
the globalization. And, well, what we see right nothe prosperous
economy, and, the, dramatic developments, to ecgn8ut, the matter, is
that, how long can we last for this. Maybe, | thimo more than twenty
years, we gonna face some p- really serious prokidi)

Also this question brought up one (1) informantcern about the Chinese
ignoring the Chinese culture. In this context akbe before mentioned
(question 3.7; see page 95) critique towards theeéSk education system

surfaced again:

| think is a negative things. Because as | mentidoefore, many Chinese
people pay great attention on the Western histemgsWestern cultures, but
they just ignore our own cultures. The teacher gbvsay English is very
important but, they won't... emphasize that Chineseeiry important for the
students. The, [...] educational system... [...] has @bl@ms now. But, |

thinks, in the future, maybe [...] we will pay, attiems to our cultures again.
(F7)
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In this chapter the results of the last part ofititerview, The relationship and
the influences between the Chinese and the Westdtures and identities
showed how the interviewees think about the infb@snof the Western culture
on the Chinese culture and people. For the mordigabl questions the
informants’ answers were mostly rather diplomatiaJthough some
dissatisfaction with the Western countries wasegme=sl. In the questions about
the cultural aspects of the countries’ influence eath other, the opinions
varied quite much. The majority of the informantemmed to think that the
influence of the Western world on China was a pasithing; however, the
most eager opinions were about the Western culteipéacing the Chinese
culture. Even those who claimed to have a positigev about the matter often
mentioned examples that had to do with the gradeplacement of their
culture. Some mentioned the use of the Englishuagg in everyday life as
well, for example the phrase “bye bye” instead lué Chinese equivalents.
However, there was also to be detected some aattiieipfor further opening of
the Chinese society and politics; in the end tlobaglization was seen mostly as

a force that can, after all, improve life in China.

5. DISCUSSION

In this chapter | will discuss the results of theestionnaire and interviews.
From the results | have picked the main themes ¢hate up in both the
guestionnaires and the interviews. It would notri@aningful to go through the
guestions again in the given order as in the press/gection, for the answers for
different questions are often repeated, and thelteesf some questions are
overlapping and complementary to others. Althoulgh tonclusions drawn
from the results are my own, | present among thHesories by Edwards (1985)
and Hall (1992, 2002), which | find relevant for ckeng up my own
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interpretations of the results. | have divided digcussion into three different
sections. The first one, titled ‘Language attitiddscusses the attitudes of the
informants towards the English language, and tihe ob English learning in
their lives. The second section is called ‘The idéthe Chinese nation and of
the self’, and it deals with the informants’ pertteps of themselves in relation
to the Chinese nation, and how they feel about bdilke constantly gaining
new information about the outside world as wellGisna. The third section,
‘Perspectives on the Chinese and the Western eslfuttiscusses the changing

attitudes of the informants towards both the Cheraasd the Western cultures.

5.1. Language attitudes

Having now inspected all the results of the stuzhth the questionnaires and
the interviews, it can easily be concluded thatgbhespectives and attitudes of
the informants have been strongly affected by tkeowledge of the English
language. It seems that as they have learned nmmienere English, the
amount of information available to them has stgadilcreased. This has
granted them the opportunity to learn more not abgput the outside world,
but also about China. Before delving deeper in&résults of this, a discussion
about the language attitudes of the informants @ der.

As mentioned in chapter 2.1.3, China nayadhas the largest English
learning population in the world. From an early abédren are pushed by their
parents towards learning English, for English cantlbe key to the child’s
success. Such pressure towards learning English Iéed to a highly
mechanical, test-based evaluation of progressiguiage learning. This kind of
attitude towards English language, which comes sacrdearly also in the
questionnaire and interview answers, is what EdsvaftP85: 146) calls
“positive and instrumental”, as opposed to “favéeadnd integrative” (see page

23). In China the pressure in the school systermstéom the ferocious
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competition in the job markets, and success is umtedsmerely in grades; this
has lead to a whole system of mechanical learniitig Nttle or no chance of
integration. The English language is seen as amument towards a better
future; better jobs, more money, possibly movingoad. The instrumental
attitude towards the English language was demdssitriay the informants of
this study when answering a question that dealh Wie expected effects of
learning English on their lives (question 2.13he guestionnaire). The results
were clearly future-oriented; 50 out of 60 inforrfsawho answered the open
answer -section of the question, thought of leagiinglish as a means to get a
good job and career in the future. Similar futureioted results were reported
by Gao et al. (2005) in their study about the ¢ffexf the English language on
the self-identity of Chinese undergraduates (sgep&4-35). Gao et al. (2005:
50) state that “learners’ perception of their oeeampetencevas the part of
identity affected most by English learning” (empkaadded). They go on
explaining that the students who had experiencet mcrease of competence
demonstrated “positive attitudes towards lifeirsuit of social positionand
fulfillment of individual potentials (Xu 1999 as cited by Gao et al. 2005: 50;
emphasis added). Although the study by Gao etaa.ahdifferent approach to
the subject than this study, the results would ssgghat in both cases the
research subjects considered the English languaga aeans to achieve
something in their lives, thus possessing an instntal attitude towards the
language.

In China, proficiency in English is an etsis itself. It seems reasonable to
think that this is due to the general level of Estgin China, which, in the case
of even the educated Chinese, is often poor tdleayjeast (see chapter 2.1.3).
Also, the lack of language integration was notedhsyinformants, especially
in the interviews. In a question regarding the guwes for learning English in
China (question 3.7 in the interview), the Chinedacation system was heavily
criticized for emphasizing the learning of the Hsigllanguage at the expense
of other subjects, including the Chinese culture Emguages. Also the results

of this on the Chinese students’ English level waitcized. As M1 stated, in
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China there is growing up a generation that¢inate with the Western country,
but they talk poor English”.

This kind of resistance towards the vadeé of the Chinese education
system where the importance of the English langusssgans overemphasized
was seen also in the questionnaire answers. Whateiesting to notice is the
amount of “yes’-answers in the questions 2.5 (shopéople in Western
countries learn Mandarin Chinese) and 2.7 (sholllcClainese people learn
English). Surprisingly, actuallgnore people think that Western people outside
China should learn Mandarin Chinese, than thatGheese people should
learn English. Also, the objection in question &7more tharfive timesthe
objection in question 2.5. It seems worth considgnvhether this could be
interpreted as some sort of resistance towardsullbeof the English language
in the world. At least it seems to underline theviwus notion of the general
attitude towards English in China being more “gesitand instrumental” than
“favorable and integrative”. English is being leaginbecause it is the main
means of international communication, but beyonat th holds no special
position. Indeed, “necessity may overpower attitude Edwards (1985: 146)
mentions, and explains that “most historical changdanguage-use owe much
more to socioeconomic and political pressure tinay do to attitudeper sé
(emphasis in the original). In the case of China tkocioeconomic and
political pressure” to learn English and thus préenioternational cooperation
have grown immensely ever since the opening ughefcbuntry, after which
China was launched on the path of rapid growthaih leconomy and political
importance.

The pressure to learn English in China 8&en by the informants as one
aspect of — or even as one of the reasons forarger problem: the gradual
replacement of the Chinese culture by the Westalture. This concern was
brought up by several informants in both the qoestaire and the interviews
(for instance, question 3.4 in the questionnairgestions 3.7 and 4.2 in the
interview). They were concerned that, while the W&es lifestyle and values

seemed increasingly appealing to especially thengoQhinese, these young
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people were at the same time becoming more and googant towards the
traditional Chinese culture. It seems that in thkinguage attitudes the
participants of this study demonstrate what | watdd strengthening of one’s
cultural identity through resistance. In such eecaphenomenon that begun as
a form of globalization, such as the spreadinghefEnglish language, actually
ends up reviving and enforcing the people’s nati@ral cultural identities,
their sense of belonging to a certain group antlicell

In this section the attitudes of the imfiants towards the English
language were discussed. As it is obvious thaetiena huge pressure to learn
English in China, the attitudes towards it are iyoststrumental: learning
English is seen mostly as a necessity, somethitiy wihich to cope better in
the globalizing world. English proficiency is seas a great asset in the job
market, and is emphasized accordingly in the schgalystem. This has started
to evoke some criticism among the informants of tetudy. While they
themselves are English majors at university letredy have become worried
about the emphasis that is put on learning anchiegdEnglish at schools. It
seems the more children in China study English|ebke they know about their
own culture and language. Also the overall pooelex English in China in
spite of its ferocious studying gave pause to m&opme even suggested that
the school system should be changed. Whether athisowill happen remains
to be seen. However, it seems that changes arednaleat the Chinese society
is undergoing. In the next section the changebenhinese national as well as

individual representations are discussed.

5.2. The idea of the Chinese nation and of the self

In both the questionnaires and the interviews dab@e apparent that learning
English has not only brought forward language skiliut also some level of

cultural knowledge and understanding. This know#edmd understanding
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extends further than only the English speaking ehodr even the Western
world. For some informants, the most revelatorpiinfation gained was about
their own home country, China. Hall (1992: 292-283fs written about “the
idea of a nation”, by which a nation represents igedtifies itself: the stories
and the memories of the nation that link the peoplide present with the past.
In a country such as China, where the nation edrbly a one-party government
without democracy, the idea of the nation is laydedlnded down to the people
instead of being created by the people (see sacfidnl and 2.1.2). It seems
that the Chinese people are not encouraged to ignestithorities, China’s
history, or the truths that the government seesopjate to be passed onto
them. This was demonstrated, unwittingly, by a @bk university student
(female; one of the informants, but outside thestjoanaire or the interview),
when she told that what is special about China @etpto other countries, is
that China has always been bullied by others, lgtitself never acted as the
bully (see also page 17, Grasso et al.). As itemraut, she was completely
unaware of the history of China as a conquerorandppressor, including, for
example, the case of Tibet.

As a foreigner and, more importantly, astérner, one subject struck me
with its absence when the informants were askedtaib@ older generations:
the Cultural Revolution. A few of the informants miened the hardships that
their grandparents and parents have experiencetthein past, but no one
actually used the name Cultural Revolution. Theitseaf this time period in
China’s history is very much a taboo in China noswad Mao Zedong is still
celebrated as a national hero and liberator ofGhaese people, while the
devastation and persecution of his rule are beingedr down (see section
2.1.2). They are topics that people do not speakasfare the massacre of
Tiananmen, Tibet, and human rights issues in g@neravhether it is more
because of fear or simply ignorance, it is hardayp (during my stay in China |
encountered both).

However, as China is more and more inwblvi@ international

cooperation and interaction, the Chinese peoplegaténg more and more
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channels and sources to reach the untold, oth#rstrindeed, learning a new
language, such as English, is one of those chankelthe results (see page 60)
derived from the before mentioned question conogrtine effects of learning
English (2.13 in the questionnaire) show, this aspd learning English is
highly valued. Furthermore, as can be detected fitoeninterviews, viewing
one’s own country from a new perspective may bewali as a positive
experience, also rather unsettling. Additionalllye tresults (see page 59) of
guestions concerning the changes in the informaatstudes towards the
Chinese and the Western cultures (questions 24241 in the questionnaire)
can be seen as proof of some level of unravelinthefofficial idea of the
Chinese nation.

The informants of this study belong toemeyation that has an important
part in making China an economically and politigadlqual counterpart of the
Western world. In order for this to happen, the ngwand educated Chinese
must become internationally equipped. This meanketiker the Chinese
government likes it or not, gaining more and marferimation and knowledge
about international relations, what is affectingerth and why. It seems
inevitable that the more educated the Chinese pebptome, the less the
government will be able to keep the different teuffom them. In this study
many informants reported feelings of disappointmiwards the Chinese
government or the system after learning aboutiitgth that were previously
kept from them. This was demonstrated, for examplepme of the answers in
guestions dealing with the effects of learning Esigbn the cultural attitudes of
the informants as well as on the Chinese cultwedfi{questions 2.3 and 3.7 in
the interview). This sort of awareness that isrehtidue to education is most
likely to spread among the educated Chinese. Penvdp time, as the number
of highly educated people in China increase, thea idf the Chinese nation
among the Chinese people will change to includehthtry of China more as
it is known by the rest of the world, and not as @hinese government wants it
to be told.
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In the case of China such a change woeldrimense, not only from the
perspective of the state, but of the ordinary pead well. As demonstrated
before by an example (see page 108), most Chiragglepgrow up believing
that China has always been “bullied” by others, that China itself has never
done anything wrong, so to speak. Because of tbpaganda (see section
2.1.2), the Chinese cultural identity is built alpalsed on the assumption that
China is a “good” country that is tried to be oms®d by the “bad” countries,
but that they will not succeed because of the uay goodness of the Chinese
people. To severe this belief is to severe the €d@rpeople’s cultural identity.
As the interview results showed, for many of thetipgants the dissolving of
illusions about China meant having to redefine what to be Chinese: they
had to redefine their cultural identities as Chenggople (see, for example,
page 87).

While the young Chinese might be expeiligp@a change in how the
Chinese people see themselves as a nation, alsange on a more personal
level seems to be occurring. In section 2.2 | haoked at the notion of the
self, and how the self is related to society. Asxiomed, in China the self is
usually subordinate to the society. Furthermoraditionally the self is
subordinate also to the parents, to family, to ey, to school, and so forth.
However, the concept of the self that is charastierio the Chinese society is
now cautiously being questioned by the young Clanveisose world views and
way of thinking are being influenced by the Westeultures. The questioning
has not yet grown loud or compelling and opinioresreot yet fully settled, but
it is obvious that something has been stirred & rfindscapes of the young,
educated Chinese. It seems that especially the ioleafreedom and
independence fascinates the young Chinese. In Ghisia custom that people
obey their parents, no matter how young or old ¢hédren are. It is not
unheard of that parents even today (at least Jrgrtange the marriages of their
offspring in order to get the most suitable sondanghter-in-law.

The unquestioned obeying of parents hasest to cause slight rebellion

among the young Chinese. In this study this becelesr in several different
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informants’ answers (especially in questions 3.8 ar6 in the questionnaire,
and 2.5 and 3.6 in the interview). It is clear tfaahily values are still strong in
the minds of the informants, but the overall autijoof the parents is
cautiously tested. Informant M1 of the interviewpkained that, although he
and his brother have to obey their parents evarmbkes no sense, he will not
force his children to do as he has been forcedtdThat's old tradition. It's
unacceptable to us. And | would not do that to mry. $'m not gonna do that to
my son. But | still have to, stand what my pareetch me.” The differences
between younger and older generations were crettitbding caused mostly by
the development of China since their parents’ eavigs. The lack of their
parents’ education and their inability to gain asch information as the
younger do were seen as the basis of their traditibfestyle. The informants
themselves, however, have been able to gain infoaman both Chinese and
English due to their education and their knowledfjhe modern technologies.
Thus they have learned the ways of the world, sspeak: foreign lifestyles,
different cultures, and different ways of dealinghathings. Most importantly,
perhaps, they have learned that the Chinese wagtishe only way, and in
some cases not even the best way. For their patfezds revelations seem to
have come too late if ever, and so they are spifling on to their traditional
Chinese lives, as many of the informants claimed.

To return once again to the notion ofgb#, it would seem that the sense
of self and independence are indeed some of thgdhhat are changing in the
Chinese youth. The informants of this study mightaict be at a breaking point
of sorts of the Chinese selfhood, experiencing angb in how the Chinese
people experience their individuality, their semdethe self. They have been
raised in the traditional way because of their pr'draditional views, but they
have been able to find out about different waydhmir own. Perhaps, as M1
already suggested, they will raise their childranai different manner, thus
promoting new levels of independence among new rgénas of Chinese
people. Whether this is a good thing considerireggbpulation of almost 1,5

billion, is yet another matter. Good or bad, by gjioming the subordinate
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position of the self and the individual in Chinesseiety, the young Chinese are
actually shaking one of the cores of the Chineswiral identity. As was seen
in the results of the questionnaire and the ingsvgi the strong family values
were emphasized by many of the participants. Howealso the fascination
towards the Western-style independence was meitibgemany. This could
be interpreted as them being part of an educatedrggon that still has been
brought up with the strong sense of hierarchy aanilfy orientedness
imbedded in their sense of Chineseness, but thgititnalready change that in
raising the next generation. Perhaps the cultalexttity of the Chinese people
is indeed becoming less group-oriented through leesych as the subjects of
this study.

In this section the changes that seemetadaking place in the Chinese
society were discussed based on the results afubstionnaire and interview
answers. The idea of the Chinese nation, as wagestegl in this section, is
gradually changing as the Chinese people, by legithie English language, are
able to get more and more information on both tiside world and of China.
Changes seem to be taking place on an individwal las well: the Western-
style notions of independence and personal freed@rspreading among the
young, educated Chinese, who are in some ways theglieen the traditional
and the modern Chinas. The informants themseharaasg most aware of these
changes when talking about the differences betwesnand their parents’ and
grandparents’ generations. It could be said thait ferception of life is more
concentrated on their own self, while their paresti live in a traditional
Chinese way, the needs of the family overpowenngriportance any need of
an individual. The changing attitudes of the infants on both the Chinese and
the Western cultures are discussed more in the seotton, as well as their

perceptions on globalization and its effects omn@hi



113

5.3. Perspectives on the Chinese and the Western cultwe

Although it seems clear that there are some chataggegsy place in the Chinese
society, not all the effects of learning the Englisnguage is about change. In
fact, for many of the informants of this study,ri@ag the English language and
about the Western world and culture(s) actuallykedoa desire to return to
their traditional Chinese heritage and embrace @énese culture. Some
reported that they had gone from idolizing the Westvorld and way of life to
a whole new appreciation of the Chinese cultureh\Wew knowledge they had
also gained new perspectives on both the Westerth@Chinese cultures, as a
result of which they had found the profound natofe¢he latter. Experiences
such as these were mentioned for example in qusstiealing with the cultural
preferences of the informants (3.2 and 3.4 in thestjonnaire), and questions
dealing with changes in both the personal attitunfethe informants, and the
Chinese culture (2.2 and 3.7 in the interview). 8dmad conflicting emotions
about the mixing of cultures: while they were p@hatrigued by the Western
culture and lifestyle, at the same time they falt sand worried about the
gradual diminishing of the traditional Chinese otdt For one interviewee
(M1) the conflict was even greater: while he feltmpelled not to follow some
traditions his parents were still exercising, redklt that by giving them up he
would also give up a part of his Chineseness. Tlsems to be a battle
between reason and emotion for some, reason téhamg not to follow certain
unpleasant traditions (such as marriage arrangenemrtd emotion telling that
those traditions are what makes them Chinese. @gaim, such confusion and
contradiction forces people to redefine what it nseto be Chinese: what their
cultural identity as Chinese people consists of.

Learning the English language and the Wrastulture has developed
among the informants some mixed feelings towards&However, the same
has happened in their attitudes towards the Westeridd as well. The
perception of the Western world in China could bsalibed through categories
presented by Hall (2002: 122): “ldealisoiminen. Allh ja halveksuntaa
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koskevien fantasioiden heijastaminen kohteisiirKytyttdbmyys tunnistaa ja
kunnioittaa eroa. / Taipumus katsoa kaikkea euralgigten kategorioiden ja
normien lavitse ja na&hdad erot lantisten havainte ¢sitysmuotojen
valityksella.™ Although these categories were formed by Hall ésadibe the

historical perspectives of Europeans in Americaytfit quite well in the

situation in China nowadays.

As can be seen in the answers given g ghidy, there is quite a lot of
idolizing and idealizing of the Western lifestyladaculture among the young
Chinese. Some aspects of the Western lifestylebatle desired and feared,
sometimes even loathed: for example the often meed Western freedom and
independence at the same time intrigue and repahtbrmants. They yearn to
have more freedom and independence, but at the Ha@¢hey are puzzled by
the lack of strong family bonds or of the free sdxtelations among the
Western people. Many mentioned the strong familyesas one of the most
important aspects of the Chinese culture and jifest

The third category, the incapability ofemdifying and respecting the
difference, in China most probably comes from la€lperspective. Although
education and learning English have undoubtedlgmgithe informants of this
study new perspectives, it is mostly still not egloto fully appreciate the
differences between China and the Western worlce Téason for this is
evident in the answers to questions concerningrthesling history and habits
of the informants (questions 2.15 and 2.16 in thestjonnaire, question 3.4 in
the interview): the majority of the informants hamever travelled outside
China, not to mention the Western world. For theb® seemed to idolize the
Western life style it meant mostly the large issussch as freedom,
independence and better living conditions. Howeveose who were more

apprehensive towards the Western lifestyle were aisre familiar with the

! “|dealizing. / Projecting of fantasies of desimredaoathing on the subjects. / Incapability of
recognizing and respecting difference. / Tenderzyview everything through European
categories and norms, and to perceive differenobesugh Western standards.” (Translation
from Finnish to English by me; unfortunately | wasable to find the article in the original
language.)
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smaller, everyday aspects of the Western life, saghhe differences in the
napping habits of the Westerners and the Chineseth® fact that the

Westerners do not eat much rice. On the other hdmase who were most
against the Western world also concentrated mastlyarger issues, such as
politics or history.

This brings us to the last of Hall's caiegs, the tendency to view things
through Western norms and standards (see also \2@ifd: 53). At this stage
this comes across mostly in the politics betweem&hnd the Western world
(the latter trying to pressure China to accept@mely the Western-style human
rights among others), and that is how the mattes wewed most strongly in
the questionnaire and interviews as well. It wasnimented in a rather political
and negative manner, for example in a question @itoefind out how the
informants feel about the mixing of the Chinese dnd Western cultures
(question 3.4 in the questionnaire), and questammerning the relationship
between China and the Western world and the eftéagtobalization on China
(questions 4.1, 4.4 and 4.5 in the interview). Hesve the tendency to view
things through Western values can be detectediralf® more subtle answers.
As mentioned before, many informants brought up Vdestern freedom,
independence and democracy (as understood in trsteYNeworld) in a very
positive light, seemingly viewing them as somethimgursue in China as well.
These are not traditionally Chinese values, whidbuld implicate that the
young Chinese are indeed already viewing their oaumtry and culture partly
through Western values.

In finding out if and how the English laragge has affected the cultural
identity of the Chinese university students, glataion was an important
aspect to consider. It seems that usually glob#izais considered to be
making people more similar (see section 2.2), m ftiture finally ending up
with everyone being a citizen of the world morentttaat of any particular
country. However, when going through the resultstto$ study, it became
evident that this is not always the case. As a enaif fact, many of the

informants actually felt that the globalization made them more patriotic and
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more interested in the traditional Chinese culand way of life, strengthening
their cultural identities as Chinese people. Ofrseuhis was not the case for
everyone. As can be expected, some thrived ondida of China becoming
more westernized — and, to think about it, surpglsi few mentioned anything
about the development working also the other wayrad. It seemed to be a
common idea that the Western life equaled bettks: Imore advanced
technology, more money, better living conditiongttér education, and so
forth. Nevertheless, as mentioned before, globiadimagave pause to many.
Even those of the informants who seemed happy totha Chinese and the
Western lifestyles in their own lives, became apprsive when asked whether
globalization was a positive or a negative thing @hina (question 4.5 in the
interview). While many felt that getting more faiail with the Western world
and with the English language was a positive thorgthem personally, there
was a strong concern about the effects of the Emddinguage and the Western
culture on China as a whole. In the end, the olepahion seemed to be, that
while globalization was clearly making China strengn the economic and
political arena, in the field of culture the Westavorld was pulling the longer
straw. All in all the informants appeared to beyvaware of the changes taking
place in China. As a result they seemed to haverhea group that was at the
same time open to the rest of the world, as welprsnoting the Chinese
culture.

In this section the informants’ attitudasd perceptions on the Chinese
and the Western cultures were discussed. Desgtef#iscination and approval
of the Western culture, it would seem that the €bénculture still prevails as
the one closest to their hearts. This is sometisees as a resistance towards
the spreading of Western culture, while for othéies change is more a matter
of inevitability; instead of fighting it they simplexpressed their regret for the
gradual diminishing of the traditional Chinese wahylife. As explained with
the help of Hall's theory, the attitudes towards Western world and culture in
China are varied, ranging from idolizing to loatinAll the categories

presented by Hall were also found in the questimarend interview answers
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given by the informants of this study. It seemst théth the help of the
increasing presence of the English language, thetékfe values are slowly but
surely infiltrating the Chinese society through éducated youth. This came
across also in the informants’ answers concernegetffects of globalization
on China. Although many felt that China was the gneng up its cultural
characteristics while the Western world was cultyracolonizing it,
globalization was still seen mainly as a positieng, making life better in
China. Perhaps this could be seen as a sign dhineese government getting
its way: technological and economical developmesighing more than the
Chinese culture, not just for them but for the fatof China as well — for the

young, educated Chinese.

6. CONCLUSION

In this final chapter of this study | will brieflgeview what was done and why,
as well as reflect on how successful the study Wwamlly, | will present some
suggestions for further research. Due to Chinatsvgrg importance in the
international, especially economical, arena, inspgchow the rapid changes
affect the Chinese society is highly relevant. 8tigdy was performed in order
to find out how the English language has affectesl dultural identity of the
Chinese university students who are majoring inliShgTo accomplish this,
three classes of English majors (n=78) from Guaogdbniversity filled out a
guestionnaire, after which eight (8) of them pgpated in an additional
interview. In analyzing the data methods triangalatwas used. The
guestionnaire was partly quantitative, but all iih the study was mainly
gualitative. The study was based on ethnographgludmg some field

observation as well.
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The results of the study clearly show cadfittory attitudes towards the
spreading of the English language in China. A Igrgg of the dissatisfaction
expressed by the participants was due to the miaeitspreading of Western
cultures in China, as well as the over-emphasizesitipn of the English
language in the Chinese schooling system. The geitla seemed to be that
the emphasis on learning English in school wasihgaether subjects, such as
the Chinese language (Mandarin), unattended to. férecious studying of
English in order to pass compulsory tests was ddemyethe participants as
unproductive, and mostly resulting in a poor largguaapability. This kind of
learning for grades can be called instrumentalniegr (Edwards 1985). Also
the participants’ perceptions towards the Englisingbage were mainly
instrumental, a clear majority of them regardinglish as a means to a good
job in the future.

To many of the informants the English laage played also an important
part in getting information. As it turned out, bgiable to access information in
another language besides Chinese gave them whaleiee/s not only on the
outside world, but on China as well. Many repotfieelings of disappointment
after having learnt negative things about Chinaweleer, learning new things
also brought forth stronger feelings of patriotisSfhis was often presented as
resentment towards the Western world for constaerilycizing China for its
different values. Nevertheless, these values wése questioned by many.
While learning more about the Western cultures, ynainthe participants had
become more and more intrigued by the Western sdefaindependence and
freedom, which they felt are lacking in China. #ems that whether their
perception of China grew more positive or more tiggathey had to adjust it
to match the new information they had learned. rRany this meant a kind of
reinventing of their cultural identity as Chinessople — what it meant for them
to be a part of the Chinese nation, as well as whateant to be a Chinese
individual.

When discussing the spreading of the Ehglanguage in China it is

impossible to separate it from the spreading ofWhestern culture. While the
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participants of this study felt that Westernizirgualed better living conditions
and more advanced technology, they also expressgetrfor the gradual
diminishing of the traditional Chinese culture. #dugh the overall view on the
matter of globalization seemed to be, as exprebyedne of the informants
(M1), that China was getting less Chinese while Mf@swas still Western, it
was also acknowledged that some traditional Chivesgs simply have no
room in today’s modern, global China. In a way, onight say that they are
struggling with defining their cultural identitiess modern, global Chinese,
while still trying to hold on to the legacy of thraditional Chinese culture.

As far as the results of the study goindfthat this research served its
purpose. The questionnaire and interview answegarlyl demonstrate the
contradictory feelings that the Chinese universstydents are harboring
towards the English language and the Western eylaurd how they are trying
to redefine their cultural identities accordinglihe research material consisting
of the questionnaire and the interview offered pleof fruitful data to work
with, and for a study of this level | find the sie&the sampling sufficient. |
would have preferred to have the gender divisiomem®ven, but since the
results were not analyzed based on gender diffegenit did not affect the
outcome of the study.

To contemplate more on the research metlisdd, in retrospect | think
that the field observation should have been cormduatbit less randomly. This
would have made the study more ethnographical, ted results of the
observation could have played a more important gfathe analysis. As for the
construction of the questionnaire form, | find mokthe questions relevant for
the study. | am also happy with the different pecsipes that the questions
concentrate on, as well as the large amount of opeswer sections.
Considering the given answer options, however jrktithat more compatible
options could have been given in order to makeatha&lyzing of the results
easier. The interview, in my opinion, managed teecdhe subject both from
the personal as well as the general point of vigawever, in some of the

guestions the change of view was so minor that saintiee informants became
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frustrated with repeating such similar answers.héligh all the questions
seemed relevant while composing them, in the achiafview situation they
did not always work as planned. Luckily this becaewdent in the pilot
interview, after which | followed the question fotass systematically.

One thing that | regret in the executidrboth the questionnaire and the
interviews is not offering a sufficient explanatiohthe termcultural identity
This is something that | definitely need to pay enattention to in the future:
making sure that the informants understand thet&ays of the study. In this
study the confusion regarding cultural identitypexsally in the interviews,
may have made it more difficult for the informatdsanswer certain questions.
This could have been at least partly prevented doynihg beforehand a
comprehensive explanation of the term, which themlct have been given to
each informant as such. As it was, my random expians given only when
asked for were, at best, insufficient. This is dtard have contemplated on in
section 3.5.1.

| would suggest that further studies potenemphasis on the cultural and
societal aspects of the spreading of the Englisgdage in China. The English
language learning and teaching seems to be the widsty covered area of
this subject, and indeed it is an area worth stugly especially in order to
develop the ELT in China. However, the Chinese feeape such a huge and
versatile nation, and globalization and Westerioratire hitting China with
such a force that ignoring the cultural and sotiaspects could prove to be
devastating. China and Chineseness are undergoésd ghanges, and with
them one of the oldest cultures in the world isngeieshaped, alongside the
Chinese people’s cultural identities. | for one Wbbe more than happy to
continue studying the effects of the English largguand the Western culture,
globalization and Westernization on the Chineseuoelland people. Whether
the Chinese culture remains, perishes, or adaptsains to be seen — and
studied.
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APPENDIX 1: The questionnaire

1. PERSONAL INFORMATION

1.1. Sex male
female

1.2. Age

1.3. Place of birth Guangzhou
Other, what?

1.4. Mother tongue Mandarin Chinese
Cantonese

Other, what?

1.5. What other languages do you speak?

1.6. Religious views Christianity
Buddhism
Taoism
Islam
No religion
Other, what?

1.7. Previous education

1.8. Father’s occupation

1.9. Mother’s occupation

1.10 . Do other members of your family than you speak Eglish?
Yes, who?

No
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2. LANGUAGE AND CULTURAL IDENTITY

2.1. How many years have you studied the English langga?

2.2. Would you say that you are a bilingual/multilingud person? (One of the
languages you speak fluently being English)

Yes

No
2.3. Do you think that everyone who lives in China shdd speak Mandarin
Chinese? Yes

No

Doesn’t matter

2.4. Do you think that all Chinese people should leariMandarin Chinese?
Yes
No
Doesn’t matter

2.5. Do you think that Western people living outside Cha should learn
Mandarin Chinese? Yes

No

Doesn’t matter

2.6. Do you feel that the Chinese language (Mandaringian important part
of the Chinese culture? Yes

No

Don’t know

2.7. Do you think that all Chinese people should learthe English language?
Yes
No
Doesn’t matter

2.8. Do you think that the increasing need for and usef the English
language in China has changed the cultural identitpf the Chinese people in
some way?
Yes
No
If yes, how?
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2.9. Do you think that learning English language has décted your cultural
identity? Yes
No

If yes, how?

2.10.Would you say that studying English (language anduiture) has changed
your opinion about the Western world (culture, peoge, way of life)?

Yes, positively

Yes, negatively

No _
2.11.Would you say that studying English (language anduiture) has changed
your opinion about China (culture, people, languageway of life)?

Yes, positively

Yes, negatively

No

2.12.Do you think that learning English in China today s important?
Yes
No

2.13.Do you think that speaking English will affect yourfuture in some ways?
Yes
No

If yes, how?
2.14.Do you have an English name? Yes

No
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2.15.When you travel outside China, which language/s dgou use to
communicate there? (check as many as necessary)
Mandarin Chinese
Cantonese
English
Other, what?

I've never travelled outside China

2.16. When travelling, do you use your Chinese name or yo English name?

Chinese
English
I've never travelled outside China
Why?
3. CULTURAL IDENTITY

3.1. What would you say your way of life is?
Chinese
Western
Other, what?

Hard to say
Why?

3.2. Which culture/way of life do you find more appealng, the Chinese or
the Western? Chinese
Western

They are equally appealing

Why?
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3.3. Would you say you are the same as, or differentdm, most Chinese
The same

people?
Different

Why?

3.4. How do you feel about the mixing of Western custominto the Chinese
Very good -

Good L

Doesn’t matter .

Bad L

Very bad L

way of life?

Why?

3.5. Compare yourself to your grandparents and parentsWould you say

your life is very different from their lives?
Yes

No
If yes, how?

3.6. Compare yourself to your grandparents and parentsWould you say

your cultural identity is different from theirs?
Yes

No
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If yes, how?

4. CONTACT INFORMATION FOR THE INTERVIEW
(OPTIONAL)

4.1. Would you be willing to take part in an interviewregarding the matter

of Chinese cultural identity? Yes
No
If yes, please leave your contact information:
Name
Email

Phone
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APPENDIX 2: The interview

1. General views about the Chinese and the Western ¢utes and

identities

1.1. What does being Chinese mean to you?

1.2. In your opinion, what does ‘Chinese identity’ camsp of?

1.3. In your opinion, what does ‘Western identity’ comsp of?

1.4. What do you consider to be the biggest differermssveen the Chinese
and the Western peoples and cultures? Which feawoeyou think are

similar?

2. Chinese culture and identity

2.1. Before you knew any English, how did you feel abbaing Chinese?
How much did you know about the outside world aifftcent peoples?

2.2. Did the meaning of being Chinese change in any f@ayou while you
were growing up?

2.3. What does being Chinese mean to you now, as &gty student?

2.4. What do your parents do for a living? Do they speaglish?

2.5. Do you think your ideas about the Chinese culturé about Chineseness

differ from those of your parents? What do you ltleauses the difference?
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3. Western culture(s) and the English language

3.1. Before you were taught any English, did you havmes idea about the
English speaking, or the Western world? If so, wias it based on, ie.
where had you learned about it?

3.2. Do you feel that learning English at school gavea @ better idea about it
(the Western world)?

3.3. Why did you choose English as your major subjetteuniversity?

3.4. Have you ever spent time in an English speakinmtg?

3.5. How do you view the Western culture(s) now, asnaersity student
majoring in English? What about the Chinese culture

3.6. Do you think your ideas about the Western culg)rd(ffer from those of
your parents? Why do you think that is?

3.7. Do you think that nowadays there is a pressureldaming English in
China? Do you think that pressure has somehow taffethe Chinese

culture and/or the cultural identity of the Chings®ple?

4. The relationship and the influences between the Chese and the
Western cultures and identities

4.1. In your own words, how would you describe the tieteship between
China and the Western world?

4.2. Do you think the Chinese culture has somehow ab@iye to increasing
contact between China and the Western world? Howldvgou describe
the change?

4.3. Do you feel that your own identity as a Chinesespe has somehow
changed under the influence of the English lang@age

4.4. Where do you think the relationship between Claind the Western world

IS going?
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4.5. Do you find the globalization and internationaliaa to be positive or
negative things for the Chinese culture and people?
4.6. Have globalization and internationalization aféettyour identity as a

Chinese person in any way?
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APPENDIX 3: Transcription conventions for the interviews

The analysis of the interviews was not based onlitigiistic aspects of the
speech but on its contents. That is why, in ordenéke the contents easier for
the reader to follow, the transcribed parts aresgmeed as pieces of text with
complete sentences, capital letters and full stepsn possible. Unnecessary
repetition as well as sounds such as “mm”, and “@r€ removed from the

transcriptions. Other remarks in the transcripti@me to be interpreted as

follows:
symbol explanation
pause
[...] part of the text removed (e.qg.

repetition, sounds, tentative
clauses)

[ ] comment (e.g. laughter, unclear
word)

ph- unfinished word



