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1 INTRODUCTION

In 1980, Willy Russell’'s play Educating Rifaereafter ER) premiered. The story is a

comedy about a hairdresser, Rita, who wants toodtething different with her life.
She enrols on an Open University English literattoerse and wants to learn, in her
own words, everything (ER: 6). Frank is her tuteho is reluctant to help Rita
transform, as he fears she will lose her persgnalihe two develop an interesting
and complicated relationship over the course offlag, and by the end Rita has
completely changed the course of her life. Theysisrpartly autobiographical, as

Russell is from a poor background and used to bei@resser before becoming a

playwright.

In 2006, Jonathan Larkin’s debut play, Paradise n8o{hereafter PB), was first

performed. This too was a success, although aibatitrg factor was probably its

famous cast. Paradise Bouisl a description of everyday life in a poor arda o

Liverpool, and tells the story of the 19-year olsthony and Danny, Danny’s
middle-aged mother Kathleen and her best friend. Amthony is the most central
character: He feels stuck in Liverpool and wantsmiove away. The play covers
three days, during which Anthony finds out he hesused employment in Australia.
He breaks the news to the other characters, reveaself as a homosexual and
makes arrangements for his emigration. At the sime, Danny works on a Capital
of Culture development in the characters’ home ,af@dhleen sells stolen designer

clothing and Ann struggles with fears of illness.

Both plays are set in Liverpool, which the locaaof both writers. The plays have
26 years between them, but the city and the clasadaries remain. The plays are
written by different people, but the common backg enables their fair
comparison. The present thesis aims to investigafects of social class in the
speech of the characters (with the exception oflEra ER), mainly in their use of
language but also in how they talk about class. mbst central research questions
are as follows: How do the characters express meghipeof their class and class
consciousness? How does the characters’ speechacemyth descriptions of
Scouse in the background literature? By compahegwo plays it is possible to see

changes in the Liverpudlian working class from beginning of the 1980s to the



middle of the 2000s. Ideally, | would like to focaa real people in real situations,
but organising trips abroad, finding subjects awbrding their speech is beyond my
resources at present. Naturally, the topics of ewsation will have changed
somewhat since the beginning of the Thatcheriteaerd there must have been some
development (such as new vocabulary) in the Endgisuage on the whole, not just
within working class. Still, focusing on only onkass is reasonable in a study of this

scale.

Social class and social dialects have been stugitghsively since the beginning of
the 1960s, when, for example, Labov started hikvitesthrie et al 2000: 77-80).

There is always room for a new study which hasva perspective or a different set
of subjects. Literally replicating an existing sputs impossible because every
investigation has its own unigue subjects and aonstances, but comparisons
between time periods or between types of subjeascartainly possible. At the

Department of Languages in the University of Jyyéiskihere is one previous thesis
on social class in fiction (Vanttinen 1992). Vamnén (ibid.) focuses on how social
class is evident in the actions of the charactand, in the narrative of prose fiction.
In contrast, my study will focus on how class isdewt in the characters’ speech. |
will also look for any direct references to thetatas. One of the primary sources,

Educating Rita too, has been studied at our department befdreleast by

Mansikkala and Pelkonen (1983), but their focusnstranslation studies. While
Educating Ritais the subject of many studies, the present theggiears to be the

first one to look at Paradise Boynithe other primary source, more closely. This

alone is valid justification to carry out the presenvestigation. From a wider
perspective, social class has been a theme oflsggifor over a century, with Karl
Marx as one of the founders of the concept. Thekdgracind and origins of the
concept “class” will be explained in more detail ghapter 2. As for studies on
Liverpudlian language, there has been a focus amgtits at least in the recent
years, and two of such studies (Barbera and B&@T 2nd Sangster 2001) will be

referred to in chapter 4.

The present thesis draws on and utilises my pask:wdy proseminar paper in
English (Fetula 2008) shares some of the lingulstickground and analysis with the
present thesis. The paper was a more technicadlsauiistic analysis on Educating
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Rita, and the present thesis aims to put the reseatataiwider context through the
use of comparison and different methods. My proeeampaper in social science
(Fetula 2009) focussed on the development of daskety in Britain when the Prime
Ministers Margaret Thatcher (1979-1990), John Mgj®990-1997), Tony Blair
(1997-2007) and Gordon Brown (2007-2009; although dontinued as Prime
Minister until 2010) (O’'Driscoll 2009: 87) were power. The background research
for the social sciences proseminar paper has hddgasdidening my knowledge of
class in relation to political power, and providimjormation for the background

chapter on English society.

Choosing plays as data is reasonable in the présesis because they consist mostly
of dialogue, and thus do not have many non-linguidass indicators. At the same
time, the author has to have thought carefully aldhat exactly is said (and how it
is pronounced) in order to achieve the desiredcefténally, there is no observer’s
paradox, whereby the subject would be influencedhleyvery fact of being studied:
using real life situations as data is problemagéicause people tend to act differently
when they are under observation. | will establisét all the relevant characters are
indeed working class, and that they speak accoardiiigen | will analyse their class
identity and class consciousness through relewaraas from the play. Next, | will
look for non-standard forms of language in eacly,ptancentrating on vocabulary,
pronunciation ljavevs. ‘ave) and grammar, and finally | will compare and castr
the two plays to draw out changes that may havearoed in Liverpudlian language

and society between the dates of the plays.

Chapters 2 to 5 will provide the background infotiora necessary for analysing the
two plays at hand. The first one of these covergliiim society by introducing
different class divisions, definitions for classidaclass consciousness. One of the
class division models presented in chapter 2 wallchosen as a guideline for the
present thesis, although the different systemsbgirao means mutually exclusive.
Chapter 3 will cover the key points of English arstover the decades in which the
characters under scrutiny would have grown up, vathspecial emphasis on
conditions in Liverpool. This enables speculatidrhow the characters turned out
the way they are, as childhood experiences are amyrknown to affect people

even in their adulthood. Chapter 4, then, will cotlee relevant sociolinguistic



theories, and establish a connection between thacters’ “speech” and their class.
There will also be some reference to attitudes tdsvadifferent dialects and
conversation analysis. Finally, the authors angigia question will be introduced in
detail in chapter 5, together with an overview lbédtre as representing modern

English society.

Chapters 6 to 8 will form the core of the preséetts. Chapter 6 focuses on cultural
and social references made by the characters mmayg, as this provides a valuable
insight into how the characters may think, and hbey are aware of differences
between their social group and others. Chapten Tuin, will cover the linguistic
aspects of the characters’ class, pointing outstandard features and class-related
vocabulary. Some comparison of the two plays, & speculation over how the
depiction of working class speech has changed, bdllincluded in the first two
chapters of analysis, but a broader account ofwhide presented in chapter 8.

The main findings indicate, first of all, that tblearacters do speak according to their
class and thus can be assumed to be reliable ssidmcthe class-focus of the

present thesis. Furthermore, they are aware of tvem class and class differences
within the society they live in. In terms of langgause, the two plays are distinctly
different, although similarities were also foundvetall, the analysis indicates that

the newer play, Paradise Boyrmslmore different from Standard English than3be

year-old_Educating Rit&s. The findings are inconclusive regarding thiatrenship

between real, genuine Scouse and the languagedruieziplays, as the two match in

some aspects but not in others.

2 CLASS SOCIETY IN ENGLAND

English society is unequal because groups of peamglén different positions on the
property and labour markets, which creates inetyuali financial status (Saunders
1990: 129). Class is a sociological concept wherpbgple are categorised into
groups of different social prestige by their ocdigrg background or even wealth.
While in everyday speech the watthssis often used, sociologists object to this as
class is in fact a Marxist concept, and should dydyused in conjunction with the

Marxist class theory. According to Marx and Enggl888), class societies up to



their era had always presented a struggle betweergtoups (classes): those who
own the means of production (Bourgeoisie) and thvdse are enslaved by having to
work to stay alive (Proletariat). Marx’s work hasspired many others, and it has
introduced concepts such as class and stratifitatito sociology. However, many
present-day sociologists prefer to talk about secionomic groups, status, prestige
and so on (for example Robinson 1979 and Saun@®®@)1For the sake of clarity,
the term class will be used throughout the preieegis. Another reason to do so is
that the most interesting perspective here isdahatrdinary people, so it is the most
sensible option to use their terminology and cots;egspecially as the approach in
the present thesis is linguistic rather than sogichl. In the present chapter, three
class division models will be introduced: one tlle@ the situation when the first
play was written, and two others to demonstratecttange that had happened by the
time the second play premiered. The choice of dlesg8on for the use in the present
thesis will also be explained. The geographicau$som the present thesis is on
Liverpool, which is in North-West England. Howevenany statistics and indeed

volumes on class and other nationwide issues (aadReid 2001: Class in Britgin

cover the whole country or at least Great Britdihus, the terms England and
Britain are used in the present thesis to indieatéder geographical area in which
Liverpool is situated. This is accurate enoughhim present context, because there is
only one area of focus. More accurate terms, sgddathern or Southern England
will be used where appropriate to contrast Livetpuith the rest of the country (see
especially chapter 3.2).

The position of social class in England is espécialteresting because nowadays
social class is largely a matter of speech andtiife rather than wealth, education or
occupation (Fox 2004). Reid (2001: 34) supports ts there is evidence that
people’s ideas of which class they belong to doahwtiys match their occupational
level, suggesting that other factors affect thesgifecation. In fact, according to
Reid’s (2001: 36) review of studies in this aremast a third (31%) of the
respondents answered that way of life is what aecughich class a person belongs
to. Traditional class indicators were seen asess important (family 18%, job 17%,
money 17% and education 10%), which is significkmbther words, almost a third
thought that way of life defines class; whereas/ dess than a fifth thought money

or work were deciding factors. The traditional slasystem, with which Reid’s



results (ibid; above) are in contrast with, will beplained in the next section. The
English are also highly class-conscious, whichlearty visible even to a foreigner.
Almost all English people will know which class yhbelong to (Reid 2001: 31),
although many do not like to talk about the subjicturally those visiting England
will not be as aware of the fine nuances that dxettveen people and how to talk
about them. As an example, two English upper-midtiiss girls around the age of
eight had a conversation about how they arepost) they ardfine, and how one of
them had been offended by others calling her fampidgh (Anonymous 2005a-b).
Fox (2004: 79) explains thatoshis a word that is used by lower-class people
referring to higher classes. The example also dsirates that even young children

are aware of their class.

2.1 Traditional divisions of classes and occupati@in England

Traditionally class has been determined by thegméssoccupation. Indeed, official
class tables were in use in Britain in théhZIGentury: The Registrar-General’s class
schema was used by the Office of Population Cessasd Surveys (OPCS) since
1911 (Saunders 1990: 29). It was used to dividpleemore specifically males over
a certain age, as they were assumed to be heddsnibles, into classes 1-5 with
some variation (Rose 1995). Table 1 outlines thssification, which is very clearly
occupation-based, and explicit terms, such as &soclass 1" are used. The
occupation-centricity is also evident in how evergavho is not working is grouped
in an “un-class”, whether they are unemployed, Wiaténough not to need to work,
students or anything in between.

Table 1: The Registrar General’s class divisionsed in the UK 1911-1998 (Rose 1995)

Social Class 1 Professional, etc Occupations

Social Class 2 Intermediate Occupations

Social Class 3 Skilled Occupations

Social Class 4 Partly Skilled Occupations

Social Class 5 Unskilled Occupations

Un-class Students, retired, working outside UK, wlealthy class etc

The Registrar-General’s scheme has been critidmedeing theoretically unsound,
as the OPCS has said in conjunction with differegnisuses that the list reflects
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levels of occupational skill; and how classes standelation to each other in the
community (Saunders 1990: 29). These views do nppa@t each other, which
creates an impression that not even the OPCS kmawatlg what the system was
measuring, or that the objective changed from oeesus to the next (ibid.).
Furthermore, sociological theories provide no reasw either equating class with
father’'s occupation (Robinson 1979: 214) or dividpeople according to whether
they work with their hands (Saunders 1990: 28).

Table 2, below, illustrates a recent division ir@ocupational groups, which in
practice forms a basis for social class divisidree division is far more detailed than
the Registrar General’s one, and no direct referemenade to social class. This is
evidence for talk of social class becoming politicéess correct. Marwick (2003:
459) points out the strange logic in the new saosticdtification system (and goes on
to prove that working class is still strongly pnesen society): The Registrar-
General's class divisions were abolished in 1998¢ @he new “ranking of
occupations” increased the number of people atnthedle of the scale. Not
unrelatedly, Saunders (1990: 96) estimates that 80%e population was middle
class at the time. As the system was abolished®@8,1though, it seemed as if the
number of people in working class had decreasenhaliaally. Naturally, the size
and significance of the working class has decreased the past decades because
the economy is less dependent on manufacturing, rbast working class
occupations still exist (Marwick 2003: 459).

Table 2: The major groups of The Standard OccupatiGlassification 2000 (National
Statistics 2000: 19)

1 Managers and Senior Officials

Professional Occupations (engineer, generaliposetr)

Associate Professional and Technical Occupaf@mzesthetic nurse, journalist)

Administrative and Secretarial Occupations

Skilled Trades Occupations (baker, plumber)

Personal Service Occupations (hairdresser)

Sales and Customer Service Occupations

Process, Plant and Machine Operatives (bus dtiwer mounter)

O O N| O O | WO N

Elementary Occupations (cleaner)
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Marwick (2003: 460) suggests that a new group,utérclass” had appeared: after
all, Thatcher’s policies almost doubled the projportof those with low income
(=less than 60% of the average) in society in 198% the debate over the gap
between the rich and poor is still heated. This loin part, explain why the
unemployed are now absent from the list (they weckided in the un-class of the
OPCS scheme), although the new version is, intdterens, a list of occupations
rather than a classification of people, and thu®iigs everyone who does not work.
The two biggest political parties in the United #idtom, Labour and the
Conservatives, have been fighting in the recentsyeaer whether the chance of
upwards social mobility of poor people who grewdying and immediately after
Thatcher's era has improved or not (see for exanBBE 2008). According to
Saunders (1990: 69-70), inter-generational mobidityn the increase in all industrial
societies, but defining mobility is complicated. rfhiermore some of the
development may only be an illusion, which supptits feeling of changing class

consciousness:

In strict sociological terms, the fact that the ling class has become more affluent
and now owns a range of goods which was out ak#sh just a short time ago does
nothing to alter its class situation. (Saunders01996)

Saunders (1990: 106) suggests that the newfouhgeaffe changes how working
class people see themselves, which, | speculatg,bma reason behind the move
towards a class system where way of life is thetrnmportant factor. At the same
time, if the working class can buy more goods, thieldle classes may try to
differentiate themselves by developing behavioutepas that exclude not the newly
rich but the newly-less-poor. Interestingly, theges of some undoubtedly working
class occupations have soared: it is for exampssipte for a plumber to earn more
than the average middle class person (Marwick 2@68). This is further evidence
of class, occupation and wealth losing some ofrtlweinnection. Despite this
development, it is important to remember that thaeestill plenty of disadvantaged

people in Britain, and poverty is a reality in soaneas.

2.2 Class consciousness

Reid (1998: 31,34) has found out that 90% of Brijfigople aged 15 and over think
that social classes exist and will place themseives class without difficulty.
Furthermore, people’s ideas about what class tinelyathers belong to are in line
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with official rankings: manual work is connected ttte working class, and non-
manual work to the middle class, although not wathdiscrepancy. It appears from
Reid’s (ibid.) results that people know which classy “should” belong based on
their occupation, but many think class is in rgalitefined by other criteria, as
explained in chapter 2. Reid’s (1998) results skimat the abolishment of the official
classes in 1998 certainly was not because theeexistor significance of class had
ceased. Finally, as many as 80% of respondenteeirstirveys reviewed by Reid
(1998: 37) think there will never be a classlessietg in Britain, and very
importantly for the present thesis, 59% think tightraccent is needed to succeed in
life. While in Reid’s study, people classify therv&s according to occupation, an
American study by Robinson (1979: 238-239) showat fpeople do not rely on
stereotypes (an example of which might be occupatihen they determine which
class other people belong to, but that they ustifes like speech instead. Robinson
(ibid.) suggests that children from less advantagackgrounds do not succeed as
well academically because they are treated diftgren school as a result of their
speech revealing their background. While socias;land especially class-defining
features, functions differently in the United Sgagand the United Kingdom, it is not
too far-fetched to speculate on whether attitudegtds lower-class speech hinder
social mobility in England as well. The attitudesvards different dialects will be

addressed in more detail in chapter 4.3.

Interestingly, the Registrar-General’'s class donswas abolished soon after power
in Britain moved from the Conservatives to New LaboTlhe brilliant rhetorician
Tony Blair became Prime Minister in 1997, so a itdasviewpoint to the move from
“social classes” to “occupation classification” vidie to see it as turning a subject
which did not fit the New Labour politics into atao. It is perhaps worth noticing,
that the terms occupation (as a means to surviveépeofession (for which education
was necessary) were used in opposition in olderaliire (for example Dunkerley
1975), but occupation is the term of choice for tiesv scale, even for high-end
positions that are mentally very demanding. Tlasservations show that class is in
fact a political concept, so the way it is portrdye public is inevitably influenced
by the views of those in power at any given timewdver, one should keep in mind
that the majority of people will not change theiew on whether classes exist, or

which class they belong to, just because a newdPkilnister has been appointed.
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2.3 Fox’s class division

In any study related to social class the definibbimow to divide the population into
groups is essential. Various different systems hamen developed for different
purposes, and two of them have been explained alhoube present study | shall
use an alternative one: class divisions as theypegeented by Fox (2004). She
explains that the English are highly sensitive tass and its complexity, and
therefore dismisses “traditional” simple class siiohs (such as in the tables in
chapter 2.1) which are based on occupation ana tabtors that can be taken at face
value. In her opinion such divisions do not coroesp to how ordinary English
people perceive and categorise people and themlsdasses (2004: 15), and given
the evidence that has been reviewed in the predmspter, Fox’s viewpoint is
credible even though she is not a sociologist. sgresent study aims to examine
the relationship between class and language inaBdghas experienced by English
people, Fox’s class division is a reasonable oraltpt. She divides English society
into (1) working class, (2) upper working class) [@ver middle class, (4) middle
middle class, (5) upper middle class and (6) uppass. The groups are called
classes, unlike the ones in the official systemsBystem does, of course, have its
weak points as it does not include the unemployezhalyse how immigrants should
be included in the class system. The traditionaistiins have been criticised for
exactly the same reasons, though, (by for examplen&ers 1990: 29-30) so this
should not be counted against Fox’s credibility.almy case, none of these special
groups feature in the present thesis, as unusudligasvhen five out of six play
characters under scrutiny are poor Liverpudlianartifermore, Fox’s division
includes the upper class, who are usually absent &ny ranking of occupations, as
the upper class survives on inherited rather treanegl money. Indeed, the nobles
have traditionally considered trading as a vulgarcept altogether (Wheeler 2008).
Fox’s (2004) investigation shows that within thexsdes there are three groups
connected by similar behaviour patterns. The grdaghsve in their distinctive ways
according to whether they aspire for a betterdifenot. The groups are presented in

Table 3 on page 14.
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Table 3: Social class groupings based on behapiatberns (Fox 2004)

Group Behaviour pattern

D

Upper class and uppelPrestigious enough notto need to impress anyong
middle class

Middle middle class, lowerWant to be distinguished from the class below and
middle class and uppeidentify with the class above them
working class

(Lower) Working class Have no interest in movingthe class ladder.

This division is, of course, drawn from aspiratioather than actual status, but it is
based on people’s acute consciousness of classrafiffes. Fox’s classification
(above) has the advantage of relating to the plagsare used in the present thesis:
the most central character in both plays standsecause of their aspirations, not
because of their occupation.

The class divisions introduced in the present adragute not the only ones available,
but it is not necessary here to provide a detaieelview of various sociological
approaches. For the present thesis, the classinchy Fox (in the above table) shall
be the primary system. However, the occupationashecharacter is known, so this
too will be taken into consideration. In practitee occupation may place a character
in a three-fold class system (for example by eshinlg that he or she is middle
class), but Fox’s system will determine whetherytlage lower, middle or upper
middle class. The next chapter will be devotedindihg out what kind of a life the
characters might have lived in Liverpool, and wkatd of political turmoil may

have shaped their understanding of the world.

3 POST-WAR LIVERPOOL

The present chapter provides an overview of theerpwol of the past—the
surroundings in which the characters of the plagsild/ have spent their formative
years. The only person whose exact age is notathplrevealed is the professor
Frank in_Educating Ritabut he is described as being “in his early fdti¢ER: 1),

which means he was born in the 1930s. The 193@kes, the earliest point in time
that is of any relevance to the characters in tAgsp However, Frank is portrayed at
the turn of the 1970s and 80s, and he is the dmyacter who is not working class,
so the present chapter focuses on the post-waltdsalso necessary to compare
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present day Liverpool to the rest of the countnd this will be done by contrasting
economic development in Southern and Northern Exigteverall.

3.1 The social background of the Liverpudlians of 380 and 2006

As demonstrated earlier, Frank was most likely borthhe 1930s: between the world
wars, and experienced the Second World War asld. d¢his not revealed whether
Frank has lived in Liverpool all his life, and ibta where he is from. The 1950s was
spent recovering from the Second World War, andnecoc growth was re-
established in the 1960s when social norms loosesigghificant technological
advances such as television sets and cars becamabs for the masses, and the
contraceptive pill developed for women to contrdiem and whether they wanted
children (Underwood 2006). The women’s movement wadominant theme in
1970s society (Merz and Lee-Browne 2003). Frankldvdwave been teaching for
about twenty years in 1980, so he would have baeacademic by the 1970s, which
was a time of economic depression, unrest, ricaimg) trade union battles in England
(ibid.). In addition, the 1970s saw the Irish Relpran Army (IRA), whose goal was
to remove Northern Ireland from the United Kingddmegin a bombing campaign
against England, which went on until the 1997 ce@s¢éBBC 2001). The attacks
were concentrated on Northern Ireland and Londohhoagh Liverpool’s
neighbouring city, Manchester was also hit. Fornkrahe IRA campaigns might
have been a second period of military unrest he drabuntered. This may bear
some significance, as Frank is an alcoholic, wimay be caused by overwhelming

stress.

Rita (from_Educating Rijawas 26 years old in 1980, so she was born ara9sd.
Kathleen (47) and Ann (50) from Paradise Bowane middle-aged in 2006 (PB: 2),

so were born roughly at the same time as Rita. Wwag, they could be seen as a

future projection of an uneducated Rita: how shghtnhave turned out had she not
decided to change the course of her life. Ritahlain and Ann would have gone
through the 1970s riots in their youth—and quitesilily participated in them-and
Kathleen and Ann went on to witness the labour mmideing dismantled by
Thatcher (O’Driscoll 2009: 143). This must have eesignificant change in the

industry-driven north of the country, especiallycese of Liverpool's status as a
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port city. Liverpool has had one of the largesttpon the country for centuries
(Lambert 2010). Later on came the economic boomhelate 1980s, the depression
of the early 1990s, and a near-continuous econgnoivth until after the events of
Paradise Bountbok place (Smith 2009). These ups and downs woale occurred

at the time when Kathleen was bringing up her sanr. It is easy to imagine how
significantly life in the North changed from the mwen’s childhood to their middle
age, especially considering that tens of thousahdsmigrants began flooding into
Britain starting from the late 1940s (BBC 2010a)isl worth noticing that at least

two characters in_Paradise BouMve a negative attitude towards minorities,

whereas the issue is not even touched upon in EdgcRita With relation to the

women’s economic status, it is not difficult to igiae Kathleen and Ann struggling
without a hope for a better future (as is also enidn e.g. PB: 104, where Kathleen
explains why she has no choice but to avoid taXdsy are pictured at the height of
an economic boom and yet they are not able to iwgotioeir situations.

Paradise Bourid Danny and Anthony were 19 years old in 2006 (PB:so they

were born around 1987. The two grew up in a veffedint world from the other
characters in the two plays, as they do not havenanies of war or rebuilding
afterwards and they were hardly affected by IRAdigsm. Instead, they became
adults in the so-called post-9/11 world (i.e. sumded by suspicions towards
Muslims and increased surveillance in the afternaftlan Islamist terror attack
killing thousands in New York on 11 September 20@ther new features in their
childhood were information technology, which enableorldwide communication,
and a near-constant economic boom from when theg wery young until beyond
the events of the play (Smith 2009). Anthony hasne¥ound a profession in
something the older characters might have problgrasping: selling fast internet
connections to home users (PB: 2). On the othed,there was a global depression
in the boys’ early childhood, so their families pably had even less money when
the boys were young. In addition, their world islteultural, as there have been

significant cultural minorities in England—and invérpool-all through their lives.

This is in contrast with the women, and especi&hank from Educating Rita
because the older people had witnessed the propoofi ethnic minorities grow.
Furthermore, Danny and Anthony are used to seeiomobkexuals in their

environment, although they are not accepted asrtaopahe community. The still



17

intolerant atmosphere of Liverpool is one of thasens Anthony decides to move,
although there has clearly been significant devaleqt since the early days of the

other characters.

3.2 The North-South division of occupations

It is well known that there is an economic divisioetween the North and the South
of England. This has been explained by the stractirthe industries across the
country: The North relies on manufacturing, whishprone to unemployment in a
time of recession. The South, by contrast, is nuan@inated by service industries,
which will not be as badly affected. Furthermot®se who do become unemployed
are more likely to seek work from another industrtythe same area instead of
relocating and looking for work in their own indrst This will also affect the

service industries of the North, as in a time ofession there will be more

competition for the local vacancies. (Armstrong diaglor 1993)

The range of occupations within the plays doesfualby reflect the model of the
North being industry-driven, and the South beingrendependent on services. Of
course, Armstrong and Taylor (1993; above) wroteirttbook about halfway
between Russell and Larkin’s publications, but rthgiinciples are true in all
different stages of economic development: the kagtdries are in the north

regardless of whether they are successful or_rthic&ting Ritavas written at a time

when economic growth had not yet begun after Theatblecoming Prime Minister,
and_Paradise Bourgbon before the next period of growth came torah e

Northern England is also defined by other charattes in addition to the type of
occupations. Statistics (National Statistics 208&3cribe the people of North-West
England as, for instance, having a lower life-expecy, worse school grades, and
being less eager to recycle than the UK averageh&unore, North-Westerners are
more likely to become victims of crime, earn lesd are less likely to be employed
than the average person nationwide (ibid.). Thiessitzs do not show any individual
significant differences between this particularioegand the rest of the country,
however. It is more important that North-West Engdldas lower scores across the

different measurement criteria. Furthermore, sogsaas, such as lower pay, may be
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partly cancelled out because of cheaper housinthennorth than in the south.
Finally, the statistics are fresh, so the informatapplies to the more modern setting
of Paradise Boundand it supports the long-term continuity of thenditions that
Armstrong and Taylor (1993, above) described. lditaah, Saunders (1990: 41-42)

has found out that lower class people do not loreas long as middle class people,

and their children are not as well educated. Tiiglies further correlation—although
not by any means causality—between being from Naéfdst England and being
working class. The geographical location of Livespwill be explained in more

detail in the following section.

3.3 Liverpool

In terms of administration, Liverpool is located ¢time coast in North-Western
England in the metropolitan county of Merseysidbe Theighbouring counties are
Cheshire in the south, Greater Manchester in tisé @ad Lancashire in the north.

The most important geographic distinctions aregme=sl in Figure 1 below.

Figure 1. A Map of the

United Kingdom showing

NORTHERN

IRELAND &
OUNTY

THE NORTH WEST OF

ENGLAND the location of Liverpool,

Merseyside and the North

West region of England
Blank map: About.com (2010);
Details: Google Maps (2010a),
Liverpool Museums (2010) and
Pictures of England (2010).
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Despite being in the North West, Liverpool is ire tNorth Midlands dialect area
(Wakelin 1978). This is important to notice to avoany misunderstandings
regarding the features of Scouse, the Liverpudiimhect in the following chapter.
Out of the different areas in or near LiverpoolrRby and Dingle are the only ones
that are specifically connected to the plays: FranEducating Ritdives in Formby
(ER: 12) and Paradise Boumlset in Dingle.

According to Google maps (2010b), Formby is a smmather isolated area about 20
kilometres outside the centre of Liverpool. Theaar® surrounded by golf courses,
and an informant, an educated Northern man who théweliverpool in his 20s,
anecdotally describes the Formby of 2009 as folidfysam] surprised at just how
nice and posh Formby is. There’s red squirrelstemgses the size of the moon. And
trees and grass” (Anonymous 2009, pc.). Dinglgum, is situated in the southern
part of central Liverpool (Google Maps 2010c), ahas a particularly poor area
(Dingle Opportunities 2010).

Liverpool was the European Capital of Culture i®&0the preparation for which is
mentioned frequently in Paradise Bouid the characters of the play think that the

city’s infrastructure is being improved to makdabk as appealing as possible—in
part by hiding the working classes. It is appaseb#cause of the capital of culture
project that Danny is on his current work assigninesmich means the project has
also brought some employment to him. However, Dasryilding a fence around

some new artificial turf in an area where theredusebe a self-service laundrette
(PB: 4). In other words, a building which housed¢anpany was demolished to
make way for the fenced turf. Thus, the net valuhe “cultural” development may

well be negative to the people of the area: thexeHast a laundrette. According to
the European Commission (2010), a European capitallture has been selected
since 1985 with the intention of bringing Europe&mgether. The programme was
launched by the European Union. The main objectavesto bring out different

kinds of culture from across Europe and “fosteeelihg of European citizenship”

(ibid.).

In practice, being selected capital of culture nsetlrat there will be many festivals

and other cultural events during that time, theg @it question gets extra media
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coverage, and new investors will be lured into ¢itg. In the case of Liverpool,
which already had for example numerous museumsremidime heritage, recreating
the city centre to impress the visitors was ondbgenda. As demonstrated by the
quotation below, Liverpool had quite high expectas about the impact of being the
capital of culture. (Liverpool08 2010)

Liverpool will benefit from literally billions of punds worth of investment,
thousands of new jobs and massive regeneratiorhwhilt see it reborn as a premier
European city - one with a more competitive econohmalthier, safer and more
involved communities and one where everyone hasenopportunities to have a
better life. (Liverpool08 2010)

It is not difficult to imagine that the local worg class might have found the
organisers quite over-enthusiastic, although thgept did happen during excellent
economic growth (Smith 2009), when there was publaney available to spend on

culture.

Overall, Liverpool is a fairly typical Northern gitit has relied on heavy industry for
a long time in the past, and it is still in a worsasition in terms of wealth, when
compared to similarly sized southern cities. Howgeke/erpool has benefited from a
large port, which helped the industry prosper dreddity to grow in the 1®century,
but which also helped in a wave of immigrants friveland to give the locals their
distinctive tone of voice. The next chapter wiltés on the linguistic background for
the present investigation, including the featuresl ®ackground of the Scouse
dialect.

4 LINGUISTICS

The present chapter has four themes, which areeallral to understanding class
from a linguistic perspective. The first theme lisss-related sociolinguistic theories,
which are the framework for the investigation aairout in the present thesis. The
second theme is language attitudes. While the suligedifficult to define and

measure, it is important to draw attention in thigction. After all, the attitudes of

speakers create stratification between dialectsth@inherent qualities of particular
dialects. The third theme of the present chaptefdsuse. Scouse is the dialect
spoken in Liverpool, so it is clearly necessaryd&scribe it to the reader. This is

especially true because the most prominent Scaetarés concern pronunciation,
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so the more subtle features in vocabulary can wikergo unnoticed. Finally, some
attention is given to conversation analysis, wkistping in mind that it is usually
applied to real-life conversations rather thantemitdown, (and thus always planned)
drama. Conversation analysis can, however, prosee clues to understanding the

communication between the characters.

4.1 Sociolinguistic theories

Sociolinguistic theories that are relevant for thess discussion will be explained in
the present chapter. Sociolinguistics will alsoéhavkey role in proving that certain
phenomena (e.g. linguistic class distinctions) aisible in the plays. The
relationship between social class and language isasic area of interest in
sociolinguistics. Speech cannot, however, be falhalysed based solely on the
social class or classes of those involved. Fadach as the age, sex, region and
context will invariably have an effect on the lingfic form of conversation. Labov
and Trudgill’s studies (both cited by Mesthrie €t1099: 77) are among the most
known in the field, because they have discoveradesbasic principles in social

stratification of language.

The relationship between class and speech haséxensively studied. A notable
scholar in the field is Labov, who conducted hidyework in the 1960s. He has a
widespread reputation as one of the founders abkoguistics. Prior to his studies
it was believed that variation between speakersimwifh certain area was either
random or a result of dialect contact (Mesthrialetl999: 77). Labov’s early studies
concentrated on phonetics, but there is no reasgnsunilar methodology could not
be applied to other features of language. Most fastyp Labov (1966, as quoted by
Mesthrie et al. 1999: 84) published an investigategarding social stratification in
New York City. Mesthrie et al. (1999: 85) explalmat one of the main discoveries
was that pronouncing certain words carefully (e.g. juamcing fourth with an

audibler) depended on two things: the social class of gealker and the formality
of the situation in which the word was uttered. fEhis variation within each social
group but, generally speaking, the frequencies lckv vernacular pronunciations
are used do not overlap: The higher the class, ntioee reliably the subjects

pronounced words carefully. Although Labov has atstanding reputation in the
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field of study, his work has been criticised by fiestance Boyd (2010): she argues
that Labov assumes everyone to have an equally goaumand of the English
language (and, perhaps, further that everyone iw Nerk speaks a New York
dialect). In other words, Labov ignores that prariation is affected by where the
person in question grew up, or whether they legnglish as a child or as an adult.
This is fair criticism, especially in cities likeeW York where there are significant
immigrant groups whose command of English may eobiothe same level as native
speakers’. Overall, Boyd finds sociolinguistics ettrendously monolingual”
[translated by the present author], so this caftitiis not only towards Labov.
Nevertheless, the issue of mother tongue is nettlyr relevant to the present thesis,
as mother tongue can be reasonably assumed. Wdblevls significance in his field
of study is unquestionable, his results are noectly applicable to British

conditions.

Another important study in the field is one by Tgud(1974, as cited in Mesthrie et
al. 1999: 98). He studied social stratificationtire city of Norwich in Eastern
England. The methods were similar to Labov’s, betresults were different in some
aspects: males, especially, claimed to use pressgrariants less than they actually
did, whereas earlier research had suggested thasbgres think they use prestigious
variants more than they actually do (Trudgill 1%&lcited in Mesthrie et al 1999:
99). Trudgill (ibid.) suggests that the differensedue to the different kind of class
consciousness in the United States and the Unitegdém: In the United Kingdom
the regional variant has more prestige than it @onlthe United States because of
the sense of belonging and community it bringsh® users. However, the theory
that phonetic variants form fairly clear-cut groups social prestige has been
criticised: Knowles (1978: 90) finds the model ifisient for describing social
stratification in dialect because too little attentis given to the mechanisms
speakers use to choose variants in their speegtrabitice, it is possible to produce
the same sound by over-emphasising certain aspedig suppressing other ones,
and the different methods may be utilised by défersocial groups, although they
sound similar. Still, the criticism does not distitethe finding that dialects have

some prestige in England.
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4.2 Hypercorrection

The exception to the relatively clear-cut straifion between classes is
hypercorrection, whereby a member of one of thedieidclasses has social
aspirations and attempts to sound more prestigemithough he or she was one step
higher on the social class ladder (Mesthrie e1@99: 90). The result is speech that
is more refined than the speech of those who dgthalong to the desired class and
thus a clear indication that the speaker is loviessc(Fox 2004). Hypercorrection is
caused by linguistic insecurity and, importantly, only takes place when the
speakers feel they are being observed (Mesthrad. €1999: 90). In practice, if a
person forgets he or she is being observed, darisnore likely that they speak how
they would in a casual situation. One method ofuaoty genuine speech is asking
the subject to tell an exciting, personal storyhsas if the person closely avoided
death (Mesthrie et al 1999: 180). The relationsbghween drama dialogue and
hypercorrection is problematic. On the one hand,dmaracters are usually unaware
of being observed by the reader or the audieneetbéatre performance and thus do
not try to impress them with their speech; butlendther hand the author must write
the dialogue with the audience in mind. In the en¢thesis, this aspect will be left
out and the hypercorrection focus will be on chimactrying to impress each other,

not the audience.

Knowles (1978: 86) divides hypercorrection into ttypes: lexical confusion and
confusion resulting from there being sensitive viswaearby. Knowles’ phonetic
examples, transcribed according to the Internti&ttednetic Alphabet (IPA), will be
used here despite us not being able to hear howr#rea characters speak, because
they are the clearest examples available. Firlkical confusion occurs when the

speaker does not remember how particular wordsl@éhmmupronounced, and vowels
get mixed up. For exampldush can become [fy] instead of [bS], in which
instance a Northern speaker does not know whethex appropriate to use the
northern-soundingd] in bush. This type of hypercorrection is characterised by

speakers being unable to pronounce the words c¢lyreeen in isolation. Secondly,
speakers may get confused or “tongue-tied” in dpeetien there are many

confusing vowels in succession. For examglas maskcan accidentally become
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[ga:s meesk], and Knowles himself confesses accidergal af pulled a button
becoming [pld a tn]. To add to Knowles’ (1978: 86) points abovesliould be

noted that similar mistakes can also occur in aoetjon with consonants. For

example, native speakers of German and Finnish bese heard to hypercorrect by
pronouncing the wordery as [wer1], possibly because the phoneme [w] does not

exist in the native language, but is rather frequeinglish.

Although most research into hypercorrection coneg@s on phonetics, there is no
reason it could not appear in other aspects ofuageg. In addition to phonetic
hypercorrection in Labov and Trudgill's studies atbwles’ examples above, there
are also various lexical items that reveal whetherspeaker (or the recipient judged
by their reaction) has social aspirations. Thedeh&i more relevant in the present
thesis, and include, as illustrated by Fox (2004:78), words such aoilet,
serviette andsettee These words sourbshto the ears of lower middle and middle
middle class speakers, who often wish they wera loiigher class, but would never
be used by the upper middle or upper class. Theaksinart correspondents of the
words ardoo, napkinandsofa respectively. These are simpler, more frequargbd
words, which at face value can understandably desmprestigious. Unfortunately
the research into class specific vocabulary lagsinde Robinson (1979: 232)
comments that even the “elementary ground work” hat been done in 1979
regarding class-specific vocabulary or grammar. (Hisl.) examples of what should
be studied are swear words and dining: “who eatsHudinner, tea and supper
when?” This problem persists today as Fox (2004)p ws an ethnologist, uses
research methods which do not necessarily fit thi® sociological or linguistic
convention; and she concentrates on behaviourrpats® her main focus is not on
the linguistic aspect. Nonetheless, the preserttyswill take advantage of these

kinds of linguistic tokens to help determine thassl of the speaker in question.

4.3 Dialect attitudes and class language

Pronunciation is a key element in language attguddnich in turn can affect how an
individual chooses to speak. The higher classes haghly educated people in
England generally speak Standard English insteditheoidialect of the area where

they live. Most people speak Standard English aittaccent that gives clues to their
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region of origin, although these clues can be \dfffcult to hear. According to
Trudgill (1994: 7), only a few percent of the pagidn speak geographically neutral
English. The name of the geographically neutral eatcis RP (Received
Pronunciation), and it is spoken by the highesssda. RP originated in the South-
East of England (Trudgill and Hannah, 1994: 9),chhis where London is located.
However, many highly educated people across thetopawhether they are of upper
class or not—speak an accent which greatly resenf®R and indeed it probably
would not be distinguished from RP by the lowerss&s. The shortcoming of
Trudgill's (1994: 7) restrictive view of RP is thlé analyses speech looking for the
slightest hints of geographic markers, whereasnargi people would simply think
the accent is that of a higher social class. Whiadgill's view of RP is flawless
when it comes to examining the speech of those twhtw speak as prestigiously as
possible, it is too narrow when the focus is wogkolass speech, especially as the
working class does not share the ambition (Fox 2004

On the basis of Trudgill (1994) and Fox’s (20048ws (above), | shall refer to the
spoken form of Standard English as RP in the ptebesis. This also enables using
RP and Standard English as reference points frorohvthe speech of the characters
deviates. According to Trudgill (1994: 6-7), thdesome variation in Standard
English grammar as well: for example, southern kpesause the fornh haven't
whereas northern speakers use not Both forms are still considered Standard
English. However, variation grows more and moreificant the further down the
social scale the investigation reaches, as is #se evith Scouse and its features,

which will be outlined in chapter 4.4.

Social class and language attitudes are closefyectland there are several studies
concentrating on which types of speech people pr&fkese are useful for the
present study because they help identify and etalirstances where there are
explicit comments made about the different dialelees subjects use. Hiraga (2005)
studied Britons’ attitudes towards different vatganof British and American English
and concluded that British people favoured Ameriéarglish over regional (i.e.
lower class) variants of British English. In adaiitj Elyan et al. (1978: 129) have
found out that English people associate women vpeals RP with certain masculine

attributes, such as independence and egotism.dfartiie, RP-speaking women are
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seen as more successful in working life but lessessful in social life than women
who speak in regional accents. At the same timenesalefinitely feminine
characteristics were attributed to female RP-spsakso the notion of a woman
speaking in a non-regional way seems to have beerwhat contradictory in the
late 1970s, as people appear not to have knownhwdainclusions to draw (Elyan et
al. 1978: 129). A reason for this could be that warhave traditionally looked after
the home, so masculine, powerful speech was naateg of them in the same way.
As explained in chapter 3.1, the women’s rights emgnt was strong in the years
coming up to Elyan et al's (1978) study, and thangiing gender roles are probably
behind the confused attitudes towards strong woniéms study is particularly
relevant because the contrasting accent to RANisrthern English accent, and the
plays analysed in the present paper are set imerortEngland. In one of the plays
the female speaks in a regional accent and the m&®. Even if the two used the
same register and vocabulary, their accents (ageptaould reveal the social status

with all the associated attitudes to each other.

It would have been impossible the 1970s to heaonad accents on the radio or on
television, other than in a humours setting, angéneWargaret Thatcher had
elocution lessons before and during her politiGaieer (Mullan 1999). Even very
recently, and quite possibly to date, certain jpmsst have been available only to
those with a good enough accent, as Marwick padots(2003: 460): “somehow
those whose accents remain unmodified do not ntatee prominent parliamentary
positions”. Over the recent years it has becomeesdmat fashionable to use regional
accents on television. One of the forces behinch@nge may be popular television
programmes such dig Brother where a number of ordinary people are put in a
house for weeks under around-the-clock surveillaiocethe entertainment of the
general public on national television (Thornborrewd Morris 2004: 246). The
participants are from across the country, or ev@moad, so the viewers get to hear
various types of accents, and non-standard speecbntes the norm. Even the
narrator of the show has a Geordie accent (fromddstie on the English-Scottish
border). Shows like Big Brother have also enablexjtilar” people, who are also
speakers of regional accents, to become celebatidsbe admired by young people
across the country—and have their accents and mamsecopied. At the same time,

some highly unique regional accents are dying sué aesult of urbanisation and
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increased communication between the rural and udbeas (Mesthrie et al. 2000:
69-70).

Whatever the underlying causes, it is only nattinat a new English accent has
appeared to bridge the gap between RP and Staitgich, and regional dialects
and accents. The most famous example of this isaBsEnglish, which is spoken in
the Thames valley around London, and mixes RP avzkiiey Rhyming Slang of
the deprived East End of London (Przedlacka 20B%)uary English began to be
studied in the 1980s and it is unlikely the phenoomewould have reached any
significant levels in Northern England by that tinkéowever, it is possible that the
gap between Scouse and Standard English had startiahinish by the mid 2000s,
when Paradise Bounkes place. In fact, research by at least San(001: 411)
and Barbera and Barth (2007: 54) supports thisryhe&ccording to both studies,

distinguishing Liverpool dialect features are stayto spread from the working class

to the use of all Liverpudians.

Another reason for differences between social elssd dialects to become unclear
is the general improvement in the standard of ¢jviror example, owning one’s own
house was very unusual (and a sign of being mididies) before Thatcher enabled
people who live in council flats to buy their oworhe (BBC 2010b). This was a
significant distribution of wealth as nearly a noti homes were bought by the
working class, and owning ones’ own home stoppéabbe sign of wealth and status
(Saunders 1990: 36). When people who traditiondity not have such significant
assets began to buy property, some of them may dltred their speech slightly to
demonstrate their new-found “middle classness’navthe rest of their lifestyle was
still working class. Thatcher may have createdlsefaniddle class and a perception
of a wealthier nation through this means, althotlgh only evidence of this view
appears to be in public discussions (for examplerikmous 2008). | would expect
hypercorrection to be quite common in situationemhspeakers assume they have
moved on to a higher class, although their speachliestyle indicates otherwise.
Regardless of all this development, however, adassciousness remained the same,

as has been demonstrated in chapter 2.
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Brown and Levinson (1979: 300-312) state that tleeefive linguistic markers of
group membership: dialect, language, repertoirejataleixis, and prosodic and
paralinguistic markers. In the present investigatite group under scrutiny will be a
social class, and the marker with most relevanagdiakect. It is still useful to take
into account some of the other markers. Language msirker is not relevant here
because all characters speak English only, andgioé$eatures, such as tempo and
intonation cannot be proved or disproved from tladadso they will have to be
ignored. Paying attention to repertoire (i.e. thentml of different registers) is
definitely useful, but the study of social deixihfch means that certain forms are
only allowed to be uttered or received by a certamup, for examplgour honouy
will not be utilised here, as the area does noteapfo occur in either play.
Regarding dialect as an indicator of group memiberdtabov (1970, as quoted by
Brown and Levinson 1979: 303) makes an interespomt. According to him,
people stop being able to alter their dialect atherage of 23. Brown and Levinson
(ibid.) doubt this, but they realise that if Labswheory is true, this means that
people will be forever associated with their orajisocial class unless they manage
to escape it at an early age. This is especiatgrasting because it renders such

classic stories as Shaw’s Pygmaliand of course Educating Ritacientifically

unsound. This is the case even though the ageeofntiin character in Pygmalion
who is taught how to speak RP instead of Cockreypeérhaps eighteen, perhaps
twenty, hardly older” (Shaw 1912), as presumablyg #ind of a rigidness that
develops in speech does so over a period of tithershan very quickly as the 83
birthday approaches. Rita, then, is definitely gast limit at 26 years old, and by
Labov’s theory it should be impossible for her tmdamentally change her speech.
In fact, her change in the play does support teerth but it remains unclear whether

her non-standard speech might be noticeable enoughpede her progress in life.

4.4 Scouse

The dialect which is spoken in Liverpool and thersunding areas is called Scouse.
Scouse originated during the time of the Irish motamine of the 1840s, when
thousands of Irish people immigrated to Liverpowmioag other places. As a result,
there are noticeable parallels between Scouse amelrtdé English, and Scouse is
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noticeably different from its neighbouring Englidtalects. (Barbera and Barth 2007:
51)

England can be divided into several dialect aremsed on isoglosses, which are
boundaries of certain dialect features. Wakelin7@)9divides England into three
main dialect areas. They are the North; the Midtazwdd East Anglia; and the South
and the South West. Unexpectedly, Wakelin expl#iestwo most important dialect
boundaries (ibid.: 8), but they do not divide tlwmtry into his three dialect areas.
Instead, East Anglia is grouped together with thgtlsern dialects according to the
isoglosses. However, East Anglia is of no relevandhe present thesis and does not
affect the status of the Liverpool area. The sautlialect boundary runs from the
south-western corner of Wales and follows the resritborders of East Anglia, and
it divides the country in north and south (Wakelif72: 85-87). The northern
boundary separates Midlands from the North acragslé¢r and Lancashire. These
boundaries are illustrated in Figure 2 on pageT3® boundaries are made up of
numerous isoglosses, and the present illustraticiori the general location of the
important bundles of isoglosses, which form bouredabetween dialect areas. The
lines do not represent any particular boundary eetwindividual features. Wales,
Scotland and Northern Ireland are greyed out to ahetnate the western and

northern boundaries of Northern and Midland diaect

The dialects spoken north of the southernmost banyndre usually referred to as
northern. On this basis Scouse, too, is a nortbedect. Additionally, the area that
falls between the two important isoglosses is fnrttivided into East and West
Midlands, and Liverpool is situated in the West Midls dialect area. It is important
to notice, that dialect boundaries do not necdgsé&oilow geographical ones:

Liverpool is a part of the geographic North-Wesgland (as seen in the map on

page 18), which is north of the geographic Westlafids.
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NORTHERN

vy MIDLANDS

Figure 2. A map of the United Kingdom showing thaimdialect borders

(isoglosses) outlining the Northern, Midlands amditSern dialect areas.

Blank map: About.com (2010); Geographic boundaai®s location of Liverpool: Google Maps
(2010); dialect boundaries according to bundleisajlosses in Wakelin (1972: 103; north) and
(1972: 87; south).

As Scouse is noticeably different from its surrangddialects, it has naturally
attracted researchers’ attention over the yearg dverwhelming proportion of
Scouse-related research concentrates on the plyynaia phonetics thereof (such
as Knowles (1978), Sangster (2001) and BarberaBanith (2007)) and as such the
research has limited use regarding the presenisthBise pronunciation-orientated
research has, however, proved useful in buildingrall picture of Scouse, and
pronunciation will be reflected to some degreehie text of the data of the present
thesis. Additionally, for example Elmes (2003) anakelin (1972; 1978) do pay
some attention to other features in addition tonplhagy, but their literature does not
have Scouse as a focal point, and Wakelin’s workvacabulary concentrates on
data that is irrelevant for the present thesishsas names of plants and mining
equipment. Information regarding the vocabularydulsg the drama characters will
be extracted from three sources: Fox’s (2004) bétslass-related vocabulary (and
other class-distinctive features, such as dresseg)pthe glossary (Barton 1991) in

the volume of Educating Ritahich is used as primary source material here;and

glossary prepared by Fazakerley (2001). Items chbalary shall be referred to in
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the analysis part of the present thesis, as aap$ere would be unfruitful without
detailed context in which the words are used.

Todd, an Irish linguist (as quoted by Elmes 20089)2 hears obvious parallels
between various Irish dialects of English and Seoumsterms of intonation and
rhythm. There are not many similarities in vocabul@s most Irish people who fled
The Famine did not speak English), but there is omeresting example: the
distinction between a singular and a plural secpason pronounYou vs ye in

Hiberno English, anglouvsyousin Scouse (EImes 2005: 249).

The present thesis does not have phonologic datape for authors’ decisions to
leave out certain letters, or to spell words unemionally. It is still worthwhile to
look at Scouse from a phonological perspectivefalit, Scouse is most set apart
from other dialects by pronunciation, and it hasgldvad a reputation has a harsh,
ugly-sounding accent (Barbera and Barth 2007: BR)wever, as explained in
chapter 4.3, Scouse working class features hawadpo middle class speech in the
recent years, and Liverpool in fact hosts a langealmer of call centres, from which
for example telemarketing and technical support gammes operate on a national
scale (ibid.). Some northern pronunciation featwese already covered in chapter
4.2 with reference to hypercorrection, and those alpply to Scouse among other
Northern dialects. In addition, Barbera and BaB00O{: 59) explain that Scouse has
often been described as nasal, and that in thditydsss the reason why Scouse has

been perceived as unpleasant by native speak@osesiimably British) English.

As explained previously, Scouse is greatly infllehty the Irish language. This is
also evident in pronunciation. It is possible ttinet Celtic background is why Scouse,
alongside with some other Northern and Midland$edis, has a rising sentence tone
in declarative sentences. The same feature isalyfmauestions both in Scouse itself
and RP. In other words, Scouse declarations angtique both have a rising tone,
whereas in RP a one of the ways to distinguishestipn from a declaration is by the
tone. Other Irish language features include friesibecoming dental stops (e.g.

brother being pronounced dwoder, to simplify); and the pronunciation of a word-

final ng as a cluster (e.g. pronouncing the end of the \Wyomdg as [11g], whereas in
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RP the pronunciation isi[g], and an alternative, informal pronunciation n])

may also be from Hiberno English. (Barbera andiBaa07: 54)

In terms of the vowel system, typical Scouse festunclude the homophony in

word pairs likeher-hair; pronouncing all {]s as long and tense (as ioyely is

pronounced [vli:] instead of the RP Jivi1]; and pronouncing [se] as][(Barbera

and Barth 2007: 53). In addition, according to Qild1994: 21-23), Liverpudlians
use a short [&e]-sound where in Standard Englisimg [la:] is used. In other words,
for examplelast has the same vowel asit The feature is not dependent on the
position of the sound within the word, so for exéagemandollows the same rule.
Such differences will not be evident in the playsier investigation, but this feature

is worth mentioning as a cornerstone of Northealedits. The same applies to the

relationship between ando, which was referred to in chapter 4.2, and whetthley
words witha in the RP pronunciation are often realisedvas Scouse (and other
Northern dialects) (Knowles 1978: 86): for instgnite wordbutter becomes [bto]

(or even [l?9], i.e with a glottal stop) instead of the RR{b].

Regarding consonant pronunciation features of Sxotlgee features stand out.
Firstly, according to Trudgill (1994: 34), glottatops started to be common in
Liverpool only in the 1990s. One potential instafarethis phenomenon is the use of
the taglad, which, according to EImes (2005: 240), is a tgpecouse feature in the
form la’. Secondly, According to Barbera and Barth (2004), & distinguishing
Liverpool dialect feature of heavy aspiration offriation of stops (e.g. an
intervocalict becomesd]; invited becomes ifwyithed', and lock is pronounced like
the Scots wordoch [lox]) seems to be used by all Liverpudlians agent, not only
working class. Lastly, according to Trudgill (1924, Liverpudlians pronounce the
r in for examplearm in traditional forms of the dialect. This implidsat the form
might be used by older but not by younger spealdosiern Scouse is non-rhotic,
however, which means theis only pronounced word-initially, and word-finall
when the following word begins with a vowel (Coflimnd Mees 2003: 161). In
addition to the above, according to Wakelin (1918), most English dialects,
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Scouse among them, have lost the word-initial pnoration of theh. In this case,
then, it could be said that the dialect deviatimnt the convention is in fact RP,

which still retains the audible

4.5 Conversation analysis

In the present investigation plays are viewed &st#utes for real-life conversation.
Understandably, most literature on conversatiorlyaisis directed towards actual,
live conversations that have not been plannedwamck, but some authors have paid
attention to drama as a type of conversation. kamgle, Burton (1982: 86) states
that while drama dialogue is “meant to be overhgardioes qualify as conversation
which follows the same rules and patterns as reg@pl@ech. According to Laver and
Hutchinson (1972; as quoted by ibid.: 86-87), thame three types of information
available in dialogue: the topic, the attitudes dodg the topic, and how the
conversation is managed and organised (e.g. whaduntes new topics and how the
participants know a topic is over). Burton (1988:-89) explains that we judge the
characters in drama based on their conversatiderpat and in this, especially the
third type of information is helpful. For examp&eperson who decides when a topic
IS over may be perceived as dominant. With dramaparticular, of course, an
opportunity arises for the author to exploit thiformation and create a certain
image for a person with the help of their conveosapattern (ibid.: 89). On the basis
that an author may purposefully exploit this meahss reasonable to pay some
attention to conversation analysis in the predesesis. Conversation analysis can be
utilised here through stylistics, which, accordiogWiddowson (1975: 4), fills the
gap between linguistics, literary criticism, Englinguage and English literature.
According to Burton (1980: 8), if drama text iskie compared to real conversation,
it should be done from the level of conversationaasaspect of discourse. She
criticises the ad hoc, literary criticism style imatlology which stylistics is often
used with as unscientific, and claims that only arenmeasurable, linguistic
approach is sound enough (Burton 1980: 93-95). Mewat is reasonable to think
of drama text as a mixture of art and statisticd#yinable conversation, and as such,
neither approach should be ruled out altogetheis iBhthe approach in the present
thesis: individual features are used to illustrdite speech and class status of the

characters on the whole, but occasionally a siropiet of tokens is used to support
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the observations and integrated into the anal@erall, Burton (ibid: 115) agrees
that drama text follows the patterns of real lifeneersations, but they are much
tidier and thus present fewer practical problemsnalysis than speech that would
need to be transcribed, while still providing stiffnt information regarding for

example intonation.

Some more specific methods of conversation analykish will be utilised in the
present thesis are the preference not to corréergitand phatic use of language.
Firstly, people dislike correcting other peoplegxsch, and would rather wait for the
speaker to correct themselves or repair their rsi@e, because it is considered
impolite to suggest that the speaker is being and®chegloff, Jefferson and Sacks
1977). In this context a correction is defined agaxcting a clear mistake, whereas
reparation is giving more information or otherweskering the previous utterance
although there was never an actual mistake (ibisjead of correcting the speech of
someone else, people tend to stay silent in oaegivie time for the speaker to try
again. Thus, if there is a long enough pause inctimversation, it can be deducted
that the speaker was silently invited to correeinbelves. If the speaker does not
think their sentence was problematic, the listanay be forced to ask a clarifying
question or correct what the speaker said wrongiléeNhis naturally impossible in
the present thesis to find out whether a pauseomnversation is significantly long
unless the play specifically states this, conveysatinalysis can be helpful for
example in finding out whether a certain utterarcgroblematic to one of the
characters. This, in turn, can help determine &mihce in attitudes towards a
certain subject and in some cases it can revealfamiiar the characters are with a
topic. Secondly, phatic communion is one of theeselasic functions of language:
the others include interrogative and directive laage (Pyles and Algeo 1970: 233-
236). Phatic communion refers to talk, which onfyppens to create social cohesion,
and it is not to be taken literally (for instandbe phraseHow are you?is not
actually interrogative but phatic) (ibid.). Accondi to Laver (1974; as quoted by
Burton 1980: 19-20, 22), phatic communion occurhatbeginning and at the end of
interactions, in which there is some kind of psyogcal insecurity because they are
the points during which relationships among thetiggants are managed. It is

possible that these kinds of instances are evidenthe data of the present
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investigation, as the relationships between charaatvolve throughout the story,
and thus presumably need to be managed.

To conclude the theoretical aspects of the backgtdmowledge used in the present
thesis, it is important to draw attention to a wid@proach to the topic at hand. |
hope to be able to provide a cohesive view to te plays in the present thesis,
using both linguistic and socio-cultural resourte@dorm an overall methodology.
However, it would be a waste to completely rule autmore casual, intuitive
interpretation of the text in support of the fa¢toeethodology. It is inevitable that
during a reading experience, some passages wiltl stat and evoke curiosity and
emotion, and even if these passages do not corrddpaa particular methodological
approach, they are still valid passages to analyse¢he hope of a better
understanding of, for example, the everyday life &couser. Before moving on to a
close inspection of the data itself, the followiobapter includes the necessary

information regarding the authors and the playseusdrutiny.

5 DRAMA

In the present chapter | shall introduce the twayglthat form the data for the
present thesis. One is Educating RiyaWilly Russell, which is the book version of a
1980 play. The second one_is Paradise Bdmndonathan Larkin, which premiered

on stage in 2006. | shall refer to these playsienfollowing chapters as ER and PB,
respectively. Before introducing the plays and rtlaeithors in more detail, a short
description of recent British theatre is in placeptovide a framework in which the
plays fit as works of art. Willy Russell and Edungt Rita will be introduced in

separate subchapters, but owing to limited inforomaavailable, Jonathan Larkin

and his work are included in a single subchapter.

5.1 British theatre in the late 1900s

According to Merz and Lee-Browne (2003), topicatiaband political conditions
affect literature on the whole, including plays.r Fexample, the most important
movement of the 1970s Britain was women’s libergtend this was also one of the

main themes in 1970s writing. The movement was plesent in politics, as, for
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instance, the Matrimonial Property Act of 1970 bkthed joined ownership of
property within a marriage through appreciating\whie’'s work effort even if it was
within the household. In practice, the wife’s cdmition had to be taken into account
in case of divorce and splitting the home. The wosienovement serves as an
example of the general drive for liberation in i80s, but by the end of the decade
people felt that the movement had gone too fary theked for order and authority.
This is, of course, when Margaret Thatcher becammmeP Minister. The 1980s
became a decade of individualism and nationalismuist be noticed, however, that
there were still industrial strikes and discontahthe beginning of the decade, and
while the Irish and English governments reachec¢egent in 1985, the IRA has
only been in ceasefire since 1997 (BBC 2001). TheiNSouth division referred to
in chapter 3.2 is also reflected in 1980s literatun terms of regional (especially
Scottish) and local identities being brought fomvaalong with the growing
patriotism across the United Kingdom. In additionylticultural themes appeared in
literature in the 1980s, written by many multicuétuauthors, and The Black Theatre
Co-operative was founded in 1979 to perform blaaoth. (Merz and Lee-Browne
2003)

The themes of women'’s liberation and individualiare present in Educating Rita

in which a woman breaks free from her traditionaley and chooses to educate
herself in the hope for a better life. Multinatiiha however, is absent from the
play, although this is easily explained by the pkeing a dialogue between two
people, especially as one of them being woman brémpugh socio-political tension

to the story as it is.

Woolf (2000: 94-124) examines theatre as a refteatahe surrounding culture. He
brings out three important themes: how drama usdx theavily centred on London;
the threat of television; and the identity of thetiBh. The post-war period is when
high culture and art became less traditional (rmgeof, for instance, venues) and
independent of London, which is a striking diffezenfrom earlier, “traditional”

drama. This movement is naturally also presentherdforms of art, and The Beatles
is “the clearest example of cultural developmemtependent of (or alternative to)
London” (ibid: 97). Another aspect of the “libeati’ of the theatre is that the

censorship of drama was abolished as late as i8, M6ich allowed a wider range
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of topics to be represented and a wider range @nsé¢o represent them. Another
important aspect of post-war theatre is that aofodrama (and possibly the best
authors) moved from the stage to television, adfédred a wider audience. Indeed,
modern soap-operas, such as Coronation Street] dmulseen as “multi-authored
plays that can, theoretically, last forever” (ib@8). Television-like features, such as
very short scenes, are also present in modernage-strama. Finally, the identity of
the British has become contested recently, as therdhousands of immigrants in
the United Kingdom from across the globe, and matfiadentities within the state

are strong. In such a confused situation it is iladle that some clearly definable
groups will become minorities and as such theyearsly graspable groups in art as
well as in other areas of life. These marginal iders include, for instance, sexual
and ethnic ones. It is, however, paradoxical thiat tmarginal” art is more and more
considered the norm. (Woolf 2000)

It is clear that the above features explained byoMV(2000) are present in both

Educating Riteand Paradise Boun&8oth are northern and were shown in a northern

theatre. In this sense, one of the important featof Liverpudlian drama is the very
fact that it is not centred on London. That saids$ell's work has been performed in
several places, including internationally, and d&w tsilver screen, and indeed

Educating Ritgpremiered in London (Willyrussell 2010). SimilarRaradise Bound

featured a cast with impressive, internationalvislen credentials. Furthermore,
Larkin himself appears to have started a televisiareer after writing Paradise
Bound In addition, his play features many minoritiesieoof the characters is
homosexual (who is preparing to become an immiyramd both ethnic minorities
and criminals are referred to. Including criminaisuld not be unusual in a detective

story, but_Paradise Bourfdatures descriptions of them as regular, everyssple

with nothing unusual about their activities. In tfacertain crimes are considered a
means of survival. Ethnic minorities in PB, on thteer hand, are only referred to

with derogatory terms.

In addition to the socio-political aspects, it ecessary to look at the use of dialect in
literature on the whole. According to Wakelin (1932), dialect has been used for
literary purposes since the late 1300s. The fesbrded use of dialect is in Geoffrey

Chaucer’s writing, where an unspecified northeroeat is imitated humorously.
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This indicates that by Chaucer's era one variantEnflish was already more
prestigious than others, as some characters wargc cgpecifically becauséney
spoke in a regional dialect (Wakelin 1972: 35).1&4is still being used in writing,
including plays, although authors are not as dedailith their descriptions as they
used to be, and the exact style of speech tente tassumed by the actors, who
consider it important to speak accurately (Waké®78: 53). Wakelin (ibid.) points
out that in the late 1970s there was increasingrast in describing the industrial
Northern areas (especially the North East) anddtsal history in drama. This is in
line with Woolf’'s findings (2000; see above). Fuatimore, Wakelin (1978: 52-53)
has noticed that especially the working class dialef that area was being
“reproduced on a large scale”, with local actosyplg workers who spoke with a
broad accent, and managers with a more restraieesion, all the time keeping in
mind that audiences may not be local but still nieednderstand the speech. Finally,
regional dialects were dominant in stand-up comaslyvell (ibid.), which is worth

noticing as_Educating Rites a comedy. In light of all these findings, theeuof

language in Educating Rifdas well within the trends of its time.

Liverpudlian theatre has strong roots starting friv@ 1500s, and so far over three
dozen theatres have been in operation (William&HR®ome of these are in fact the
same theatre changing names, but it is nonethelleassthat the presence of drama is

strong. When_Educating Ritérst came to Liverpool, it was performed at the

Everyman Theatre (Willyrussell 2010). The Everymfaad been operating since
1964, and indeed the theatre advertises itself dly Russell's “formative home”
(Everymanplayhouse 2010). Everyman was known asigy@and political, and it
united with the more conservative Playhouse in 1@B&l.) The Everyman and

Playhouse, then, is where Paradise Bowad performed (introduction to PB, N.P.),

so the two plays are connected in this way. Thegmeday mission of the theatre is
to create performances which appeal to the locainconity, and the locals are
encouraged to participate, as the theatre alsorsoféenployment in the area

(Everymanplayhouse 2010).
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5.2 Willy Russell

Willy Russell was born on the outskirts of Liverpao 1947 (Willyrussell 2010).

His parents were working class and he had problrashool. He became fascinated
with books as soon as he could read, however, ealtsed in school that he wanted
to be a writer. He gave up the dream as unrealisticby chance ended up working
as a ladies’ hairdresser. This turned out to b@@dlglecision because during the
quiet days in the salon, he had the opportunitwrite in the back room. After six

years he left the hair salon, saved up money amd teecollege in order to pursue

his writing career. (Russell 1991)

Russell has written and produced numerous plaggjreg from the early 1970s. He
became famous for his Beatles musical John, Paedrdge, Ringo ... and Berh
1974. Other works by him include the televisione®eOne Summef1980) and the

plays_Our day oufwhich will also be referred to in the presentsibp1976)_Blood
Brothers(1983) and Shirley Valentingd986). He has also published music as a solo

artist, and written a novel called The Wrong B@p00). Russell is still producing

material and lives in Liverpool. (Willyrussell 2010

Many of Russell’'s plays, including ER and Our day, dell stories of regular
working class people. Because of this, and hisesiith Scouse writing, Russell's
works can be assumed to be quite insightful reggrthe ways of life of the working
class. It is likely that his success is partly hesesaregular people find it easy to relate

to working class characters.

5.2.1 Educating Rita

The Open University in Britain offers a magnificestetting for clashing

communication styles between classes becausentugi@also available as evening
classes, and even those who do not qualify forittomal universities can attend
(Open University 2010). Educating Ritells the story of a working class woman

who enrols on a course at the Open University iretpool.
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The characters are a university teacher Frank anOpen University student Rita.
Frank uses mostly Standard English. The play iypautobiographical in nature, so
the characters’ speech is represented fairly fgliabspecially given Russell’'s
background with working class characters. Ritaledées hairdresser who aspires to
become more educated. She enrols on an Open UtyErgylish course, despite
not having any understanding of what literary cistn is. Over the course of the
play, she befriends Frank who, in turn, has a rdimanterest in hedelightful and
charming character (ER: 44). During the quiet days at thg balon where she
works, Rita writes essays for her course, in argeasallel to Russell’'s own past. She
goes on to transform completely as she learns &byseé fiction and poetry, and
eventually passes her English literature examgye&#er speech, too, moves closer
to Standard English. The whole story is set in Ksastudy, so there is no evidence
of how Rita might speak with other people, butsitéasonable to assume that she
does change her speech on the whole and not otilynvearshot of her tutor. The
story is about the changes in their relationshiRiéa becomes competent in literary
criticism and does not need Frank’s help any mohe. play first appeared on stage
in 1980 and is still produced successfully: thesateview on Willy Russell’'s own
website is from 2009. Another review on the sitenfmout that the play is still
contemporary, as it provides a point of comparisorthe present day academic
world and social mobility (McMillan 2003, as quotexh Willyrussell 2010).
McMillan’s (ibid.) view on how class affects idetytiis also striking: “Rita...comes
from a working-class background blike most real human beingsis not wholly

defined by that class identity” (emphasis by thespnt author).

Educating Ritawas chosen as data for the present thesis becdube type of

language in which the play is written, and becaafshe clear-cut difference in how
the two characters speak. | shall only include @gss where the characters are
engaged in a conversation with each other: foamst, reading out loud and phone
conversations with others will be excluded. Thidézause many studies show that
when people read out loud, they alter their spdeatause the situation is more
formal, and the audience has an effect on the gpgalanguage as well (e.g. Bell
1984, as quoted by Mesthrie et al. 1999: 181).
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There is no exact information about what pointiwfet the story is set in, but it was
written in 1979, and given the realism it is veepsonable to assume it is set around
the same time. The year of writing places the plaund the beginning of Margaret
Thatcher’'s years as Prime Minister (which was 12990). However, in the early
1980s she did not have such a strong grip on Hngldgitics yet (Marwick 2003:
Xiv) so the play cannot be said to be set in “Thatist England”. Marwick (2003:
151-152) describes the time before Thatcher ascindeperiod in English society,
characterised by for example economic troublespnh@yment, and the presence of

terrorism by the Northern Irish separatists, thA.IR

5.3 Jonathan Larkin and Paradise Bound

Jonathan Larkin became a playwright in the Livetp@eeryman and Playhouse

Young Writers’ Programme. Paradise Bousdhis first play, and the premiere in

Everyman Theatre in Liverpool featured an impressiast, who have appeared in
the popular TV dramas EmmerdalBleartbeat The Bill and Coronation Street

(introduction to PB, N.P.). This may have contrdaito the play’'s success. After

Paradise BoundLarkin has continued to work as a writer in Liveol (Holloway

2008 and Hunt 2009). In addition, Larkin writes tbe TV soap opera Hollyoaks
(Internet Movie Database 2010a). Interesting istdttality emerges here as some of
the characters talk about having watched Emmeraiate Coronation Streeh the
play (PB: 42).

Paradise Bounds set in an inner city area of Liverpool, Dinglg. has four

characters: best friends Danny and Anthony, Danmgsher Kathleen, and her best
friend Ann. The play is acted out over three dayswo locations: Kathleen and

Danny’s kitchen, and a piece of artificial turf annearby street, where Danny is
working. The play does not have a clearly defingdbd, as it illustrates the everyday
life of the characters from one Sunday afternooa fbuesday. Over this period of
time, however, Anthony finds out that he has goplelyment in Australia, breaks

the news to the characters, makes travel arrangsmamd comes out as a
homosexual. In addition, Danny works on buildinfgace, Kathleen receives stolen
clothing to sell and Ann gathers up courage toaya toctor because of abnormal

test results. The story is mainly about Anthonypwilneams of a more successful life
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in Australia. He struggles with the social life lnverpool, because he feels
uncomfortable in a city which is hostile towardshonities. Why he thinks he would
be more readily accepted in Australia is not exgdiin full, although he seems to
think that Liverpool and Dingle are particularlytoferant (PB: 76). In addition, the
person who has put him in touch with the Austrakamployer is a lesbian (PB: 17),
and this may have given him further encouragemBmivards the end of the play,
Anthony reveals to the other characters his sewu@ntation, and although the
others try to support him and convince him thatytlaee not discriminatory, he
follows through with his plan of moving to Aust@li The whole play has an
undercurrent of the city preparing for the CapathCulture year of 2008, by making
cosmetic changes that do not benefit everyday peéjlr example, a laundrette gets
replaced by some grass and a bench, even thougimgid assume a laundrette
would be more useful to the people of the area &)BAccording to the few reviews

available, Paradise Boundas praised—and quite possibly seen—for the sékis o

character performances, but the plot and the gettiere less impressive. For
example, Baldock (2006) thinks the play is mesgy lsass too much to say. It is true
that it features quite a few themes, and each ctats story is told along the way,
in varying degrees of detail. This is not significdor the present investigation,
however, because the aim is to concentrate on gpechat the expense of others.
The present thesis will not concentrate on sexuabrities or gender issues, even

though there is sufficient data for those themeselkas for class.

5.4 Previous research on class in literature

There do not seem to be many studies regarding ataditerature, and the few
studies available have examined novels as datéghancbntent of the story being told
rather than the actual text and the ways in whathas class is evident in characters’
“speech” (such as Vanttinen 1992, as mentionedapter 1). In addition, drama has
been studied from the perspective of conversatiahyais and stylistics, but without
special emphasis on class. There is therefore angtlye field regarding social class
in modern plays, and regarding investigation ofespeas presented in text form by
an author. The present thesis introduces a ram @franalysing speech and social
class. The lack of similar research is mostly duée restricted resources available

for the present thesis. Professional academicsimuestigate similar issues normally
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have the opportunity to use real people as thdijests, and such subjects have a
higher value for those who fund the research.

The only available academic analyses about Edugd®ita specifically concern

education (and especially the position of womeit)iand translation studies. As an
example, there is an MA thesis on how Rita is pgdd in the Finnish translation of
the play (Mansikkala and Pelkonen 1983). Thesectogie only indirectly, if at all,

related to social class or sociolinguistics. Wittgard to_Paradise Bounao

academic research is available to the present guttich alone is valid justification
for the present study. Overall, research on whachuild the present study seems to
be very limited. This is not to be taken as a &looning but as an indication of that

the issue has been overlooked in favour of diffepemspectives by other authors.

Overall the plays have much in common, but thel lstive their own distinctive
character, which is an excellent basis for comgam@md contrasting. A deeper
analysis of them will be presented in the core trapbelow. The analysis part of
the present thesis will be divided in three chapt&hapter 6 will focus on class
iIssues such as attitudes, identities and evidehegnich class the characters belong
to. Chapter 7 will be devoted to the language usdtie plays, and chapter 8 will

provide a view of the differences and similaritietween the plays.

6 THE SOCIAL CONTEXT OF THE PLAYS

The analysis section of the present thesis begns by examining the social class
and the social conditions of all characters in fit@ys based on the theoretical
information in the preceding chapters. This is seaey to be able to examine the
language credibly. The following chapter will bevdeed to examining different
aspects of Scouse and working class language owtibée as it is evident in the
plays, whereas the present chapter focuses onssassy as it is described in them.
Chapter 8 concentrates on comparing and contragtegwo plays to draw out any
changes that may have occurred between the datéseoblays, in other words
between 1979 and 2006. To begin with, the most tapobissue is to determine the

class of the speakers with certainty. Everyoneath lplays is white, so there is no
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reason to study racial or ethnic issues separaildig. themes of tolerance and
prejudice do feature, though. The position of wonsealways of great interest when
analysing cultures and societies. However, thectapruled outside of the scope of

the present thesis in order to gain a deeper ansajslass dynamics.

The characters of Educating Riterank and Rita, are of different classes as per

Fox’s class schema (presented in chapter 2.3):kHianhis early fifties) is upper
middle or middle middle class, whereas Rita (26\vesking class. Frank does not
appear to have social aspirations, and on this hesbelongs to upper middle class.
Whether Rita is upper or lower working class igldliy unclear, as she does have
aspirations for a better life and she wants to casress as educated; but clearly her
friends and family are relatively content with wilaey have. It is more likely that
Rita is of lower working class like her family, astie stands out because of her
social aspirations. This division between the ctiara is supported by their
occupations: Frank is a university professor, aitd B a hairdresser, although she
also works in a restaurant over the course of thg. @hese occupations could be
classified as class 1 (professional; at the tofhefscale) and class 4 (partly skilled;
the lowest but one group) on the Registrar Gerera®71 social class list, as
explained in chapter 2.1. It is important to rememimere that the Registrar
General's scheme excludes those wealthy enoughonaitork, which means that
even though Frank is in the highest group, he isxtbyneans upper class. At the
same time, little value should be given to Russathoice of character occupations

in Educating Ritaas the play is partly autobiographical.

In Paradise BoundPB), then, the characters’ occupations and ageseaealed in

the beginning of the play as background informatmmthose producing the drama.
The occupations are as follows: Ann (50) and Kathl¢47) are both waitresses,
Danny (19) is a constructor and Anthony (19) iledales agent (PB: 2). Further
information on the women’s appearance is given, kaihleen is short and robust,
dressed in an overall, and Ann is large and wedot af jewellery. Based on the
occupations, all are “traditional” working classther in manual labour or routine,
unskilled occupations (class 4 or 5 on the Regiskeneral’s scheme, and similar to
Rita’s position in ER). However, by the time PB wastten, the new ranking of

occupations had been introduced (see chapterQrilihe new scale of 1-9, everyone
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but Danny would be in group 7, above only elemgntard machinery operative
occupations. Danny would be placed in group 5,aamstruction working falls under
skilled trade occupations. Rita does not fit irsthystem as it had not been invented

when ER was written, but she would be in group tdvben the Danny and the others

in PB, as her occupation is personal care. In Psgddlound as in_Educating Rita
one character stands out because of social aspisat is interesting, and indicative
of the conflict between the ranking of occupation &ox’s class schema, that the
one who stands out is not the one in the highestigational group: Anthony, not
Danny, has social aspirations, a wish to do somegthmore with his life (although
his aspiration is not to become middle class bliegcome a part of the homosexual
community). He is also looking for a more tolergnace to live. Unlike Rita,
Anthony does not plan to do this through educatonby emigration, which implies
that his aspirations are not as clearly class-tgtéas Rita’s. In addition to Anthony,
Danny too had a dream of escaping his lifestyle:was going to become a
professional footballer but he got injured, and sadcumbed to his fate by the

beginning of the play.

The character’s occupations do not reflect in thké old North-South division of
occupations, whereby the north is more reliant anufacturing (and thus, in a
worse position in a time of recession). Out ofsad characters, Danny of Paradise
Bound is the only one who works in a typically northemanufacturing industry.
Everyone else is in service industries. In addjtiboth plays are more about
breaking free from dominant behaviour patterns thhout succumbing to them.
Many of the occupations are described when theachens explain what happened to
them at work, and some of the scenes happen in rapl@ce. Indeed, all of

Educating Ritas set in Frank’s office. Nevertheless, the chraccan be seen as

reliable representations of their local areas eeugh they do not represent the

stereotypical local occupations.

6.1 References to class society

The focus in the present chapter will be on diret#rences to society, as they can be
taken as a part of the characters’ speech, if mahé same way as for example

grammar and vocabulary. It is useful, however, 8o ashed light on indirect
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references to class and other social issues witientext. One of the important
aspects, occupation, has already been covered ab®upport the classification of
the characters. Other references include non-lgtiguclass indicators such as place

of residence and dress code.

Both plays include references to different areasriaround Liverpool. In ER, Rita

comments on a part of town where she would nekertb live (ER: 12):

Rita: (explaining about how she does not want teehahildren yet)...I
tried to explain that | wanted a better way ofrivime life. An’ he
[=Rita’s husband] listened to me. But he didn’t eredand because
when I'd finished he said he agreed with me and Weashould start
savin’ the money to move off our estate an’ getcmuse out in
Formby. Even if it was a new house | wanted | waltldo an’ live in
Formby. | hate that hole, don't you?

Frank Yes.

Rita Where do you live?
Frank: Formby.

Rita: Oh.

Formby has been described in chapter 3.3, butihegeevident that Rita and Frank
live in different places because of class: Ritaisband thinks that moving to
Formby would constitute moving up the class laddarcessfully. Most importantly,
however, Rita says that she hates Formby. It isres#aled why, but one possible
explanation is that the people who live there haeedifferent lifestyles. Rita does,
in fact, go to Formby to visit Frank’s house fodianer party, but she decides not to

go in because she is an outsider (ER: 43-44):

Rita: All day Saturday, all day in the shop [thérlsalon where she works]
I was thinkin’ what to wear. --- An’ all the timém trying to think of
things | can say, what | can talk about. --- | ¢a®member if it's
Wilde who'’s witty an’ Shaw who was Shavian or whe thell wrote
Howards End.

Frank: Ogh God!

Rita: Then | got the wrong bus to your house. tktane ages to find it.
Then | walked up your drive, an’ | saw y’ all thgiuthe window, y’
were sippin’ drinks an’ talkin’ an’ laughin’. An’¢ouldn’t come in.

Frank: Of course you could.

Rita: | couldn’t. I'd brought the wrong sort of vénWhen | was in the off
licence | knew | was buyin’ the wrong stuff. Budidn't know which
was the right wine.

Perhaps the above extract provides a better uaaheliag of why Rita finds Formby
offputting. Superficially, she blames it on thetftltat she bought the wrong kind of
wine, but the truth is clearly more complicatedeStanted to fit in with a more
sophisticated crowd, and was not brave enough ta.gbis simply not a world that

she is a part of, and indeed she had been inwtéate someone “funny, delightful
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and charming” to “breeze in” at the party (ER: 4dyemains unclear where exactly

Rita lives, as she just refers to her areebaad our way

Paradise Boundin turn, is set in Dingle, which is one of theopest areas of

Liverpool, and quite possibly of the country (DiagDpportunities 2010). Dingle is
located near the centre of Liverpool, on the sautlsede. Occasional references to
the nearby streets are made in the text (such dsRaad; PB: 40), although the
name Dingle only appears on the back-cover teitt@play. Furthermore, the bench
and the atrtificial turf which have appeared in #nea where the play takes place is
on Mill Street (PB: 91), which too is in the ar€zopgle Maps 2010c).

Both plays include some information about the apgeze of the characters. In ER,
Frank is disinterested in his appearance, andtsegetting a haircut even though he
looks like ageriatric hippieaccording to Rita (ER: 14). Rita is more aware @vh
she looks: she complains she has not bought a mess én a long time, and she
plans to buy a “proper” dress once she passedsreeekam (ER: 18). However, the
appearance of the dress she wears or hopes toradki@ot specified in any way.
The characters of PB pay much more attention tw #ppearance: at least the men
wear stolen designer clothing, which is sold byegn (PB: 37-38), and according
the character descriptions at the beginning ofptag (PB: 3), Ann is “swimming in
jewellery”. According to Fox (2004: 286), wearingptmuch jewellery is a definite
sign of being working class, along with too muchkmaip and decorative clothes
including big designer logos. Finally, some of thething sold by Kathleen is by the
fashion brand Burberry (PB: 34), which became & d¢ivand (i.e. favoured by young
working class people known for their love of desigrbrands and offensive
behaviour; Oxford Dictionaries 2010a) and thus lstreputation around the time

when PB was written (see for example BBC 2005).

It is clear that Frank and Rita are from differeotial circles throughout the play.
Below, Rita is trying to talk about a famous Amaricactress, but has to give up as
Frank does not understand. She concludes thatcthess is on the wrong television

channel for Frank to know her (ER: 10-11, overleaf)
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Rita: ...It's [being a hairdresser] worse when therefad on, y’ know like
Farrah Fawcett Majors.

Frank: Who?

Rita: Far-rah Fawcett Majors. Y’know, she used ® wWwith Charlie’s
Angels?

Frank (remains blank)

Rita: It's a telly programme on ITV.

Frank: Ah.

Rita: You wouldn’t watch ITV though, would y'? It'all BBC with you,
isn't it?

Frank: Well, | must confess...

Later on, Rita describes ITV and the evening nepsgmaThe Sun and Daily Mirror
asthe people who are supposed to represenfEls 30). This reveals that she is
aware of which papers and television channels@ravhich class, especially as she
knows which channels Frank watches. In additionwspapers in the United
Kingdom are divided into two very different grougke quality papers, which are
read by the educated people; and the tabloids,hnwged four times as many copies
as the quality papers, and their selling pointfisroscandal (O’Driscoll 2009: 153-
154). The papers mentioned by Rita (The Sun and#ily Mirror) are among the
most popular tabloids. The difference in the sizéhe classes is also evident in the
newspapers: in 2008, The ten biggest newspapess fivertabloids and five quality
papers, but The Sun and the Daily Mirror sold betwihem twice as many copies as
all the quality papers combined; and out of therlggan million copies sold by the
top ten, only two million were quality papers (Oigroll 2009: 152). To sum up, the
influential papers, i.e. those that are read blyarftial people, are by definition read
by a small minority. After commenting that Frank shibbe a BBC viewer, Rita
continues (ER: 11):

Rita: It's all right, | know. Soon as | walked here | said to myself, Y’
can tell he’s a Flora man’.

Frank: A what?

Rita: A Flora man.

Frank: Flora? Flowers?

Rita: No, Flora, the bleedin’ margarine, no chtded; it's for people like

you who eat pebble-dashed bread, y’' know, witlelitiard bits in it,
just like pebble-dashin’.
Frank: (realising and smiling): Ah — pebble-datheesad.
It is understandable that Frank does not understamat a Flora man is: Rita is
referring to a television advert, in which the medyou can tell so-and-so is a Flora
man” is used (Barton 1991: 75). As a BBC viewegrkrdoes not see any adverts.
Rita also thinks that it is people like Frank whai pebble-dashed (i.e. wholemeal)

bread, and that it is not meant for her social gr&resumably, the same group then
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also eats the healthy margarine. However, accotdifigx (2004: 313), margarine is
used by the working class: the middle class and@alige butter instead. Fox’s and
Rita’s views are thus in opposition to each otlrenthermore, it is the viewers of
ITV and other commercial channels that do see thwerés for Flora and probably
other health foods too. A possible explanation herat the social significance of
choosing margarine or butter has changed over dst guarter of a century.
Although there are a myriad of channels in the &thiKingdom today, there were
only three when ER was written: BBC1, BBC2 and I'Tée BBC ones being state
funded and ITV relying on income from adverts (Q%2oll 2009: 158). Television

also comes up as a topic of conversation in Paaf@mund One of the women

reveals that she watches Emmerdale and Coronatiert3PB: 42), which are soap
operas on ITV1 (O’Driscoll 2009: 159). This indieatthat the women have similar
television habits to Rita, and indeed they may w@tch the same programmes even

though over two decades has passed between the play

Rita has a striking explanation for what is wrongthe lives of the working class
people, and it demonstrates her deep understamdihgr class. According to her,
the people she has grown up around do have foochansing, but no meaning to
their lives: they just try to survive from one daythe next and pretend to be content
(ER: 30). She likens her kind to drug addicts (BR):

Rita: | can get through the rest of the week ihbW I've got comin’ here
[to the tutorial with Frank] to look forward to. Dey [Rita’s
husband] tried to stop me comin’ tonight. --- Hedsame comin’
here. It's like drug addicts, isn't it? They hatenhen one of them
tries to break away.

The above extract shows that Rita is aware thstteéf becomes educated, she will be
separated from her old social group. In additioma Bxplains to Frank why she did

not have a chance to go to university the usual (E&y 17):

Rita: Nah, they [the teachers she had as a chikf] their best, | suppose,
always tellin’ us we stood more of a chance if waded. But
studyin’ was just for the whimps, wasn't it? Sde,d started takin’
school seriously | would have had to become differsom me
mates, an’ that’s not allowed.

Frank: By whom?

Rita: By your mates, by your family, by everyone. 8 never admit that
school could be anythin’ other than useless.

Rita confirms above that being different is nobadd, which is very much in line

with Fox’s class aspiration theory: lower workingass members do not want to
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differently, she would have been perceived as “hoahd consequently excluded

from the social group of the school.

A similar phenomenon is also evident in ParadiserBlowhere Anthony is trying to

reach a better life than he could achieve in Ligeipwhat he calls a “factory of a
city” (PB: 79). In contrast with Rita, who ends bieaking up with her husband and
obtaining a new circle of friends, Anthony tries retain his ties with the other
characters in the play even though he is leavieghdps the transformation is easier
for Anthony’s friends to accept because it hasaatmral side to it in the emigration.
On a more important level, of course, Anthony isking a transition from a
heterosexual life to a homosexual one. Neverthel#es other characters take
personally Anthony’s criticism of the city and teeciety there, and they think he is
above the others socially, as is evident from Dangmment in the extract below

(all the characters are present; PB: 62-63):

Anthony: I’'m going to Australia
Ann: Like our Ronnie?
Anthony: No. Not like your Ronnie. Not to be sonm®sser who emigrated to

live in a nice ‘ouse with a pool.

Ann: But yerwill be a scouser, emigratin’...
Danny: Ooh, carefully, Simmo, yer don’'t wanna besetfin’ the lad now,
callin’ ‘im a scouser.

It is noteworthy here that Larkin has chosen tollspeouserwith a smalls,
indicating that it is not a noun based on placeesidence (in the same way as for
exampleLondone), but it refers to a social group that lives witlihe city. Danny
suggests that Anthony is not a part of this sogialip because he wants to leave. It
appears that the course of the lives of women ta’'®Ryouth and that of Danny and
Anthony’s is similar for the working class: Ritd'sisband demands that they have
children because Rita is already 26 years old & Along similar lines, Anthony
and Danny talk about how few women they know frdweirt age group who do not
already have children at 19 years old (PB: 43, lea#y, as Danny suggest to
Anthony that he takes his time with the emigration:
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Danny: What's yer rush then? Stick around. HavevaKids!
Anthony: Fuck that!

Danny: Kids?

Anthony: Not just kids! What comes with them?

Bein’ attached to some bird who’s attached to anpttaat’s attached
to a baby that’s attached to a cheese an’ onioty pas

Anthony: Swear to God! How many girls from our dado you know who
actually ‘aven’t got kids by now?
It's like if yer ‘aven’t got a pit bull to parad®und yer’ve gotta ‘ave
a two-year-old called Chardonnay! What's that bibat?

Danny: Hey, yer shouldn't skit, mate! Bird withaon... it's bound to ‘appen
to yer sooner or later.

The above is specifically a reference to workingss| because it is working class
women who have children as especially young, wisetdgher classes wait for
longer, for example because they stay in educé&biolonger. However, according to
statistics (in Reid 2001: 132), five per cent o$tiitime mothers in classes 4-5 in the
Registrar General’'s class scheme are under theofatyeenty, which is five times
more than classes 1-2. The statistic is from the 1990s, however, and there must
be regional differences which have not been takémaccount. This would explain
in part why Anthony gives the impression that mostthe girls in his class are
mothers by 19. In Reid’s table (ibid.), there argndicant differences between
classes: as many as 87% of first-time mothers cbkolasses 1-2 are over 25 years
old, compared with only 63% in classes 4-5. Acaogdito this, Rita is not
particularly unusual as a childless woman at 26syeld. In addition, Kathleen had
her son Danny at the age of 28, although he wa$eofirst child. Reid’s statistics
(2001: 132) do show that the age of first-time readhs increasing.

6.2 Capital of culture

While the present thesis does not concentrate @mpltt and content of the plays in
question, it is still worthwhile to pay attentiom ¢ultural references within the text.
Analysis of other topics of conversation has besh dut, but it is meaningful to
examine the characters’ attitudes towards theilabstatus. For Paradise Boyritle

reception of Liverpool's Capital of Culture projetetkes quite a central role. Both

Educating Ritaand Paradise Boumate rich in references to the social status of the

speakers, and such references cannot be left an wdnsidering the class and class
attitudes of the speakers.
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In Paradise Boundchanges are made to the characters’ local arpeeparation for
Liverpool becoming the European Capital of Culttwe years later. The first time
Anthony and Danny appear in the play, it is exmdithat a new spot of grass has
appeared in the neighbourhood. Danny explainshisajob is to put a fence around

the area. Anthony is already quick to comment @B:

Anthony: That sounds about right. Put turf up¢ksta bench on top, but get it
fenced up before anybody gets a chance to...
Danny: To what? I'm surprised it doesn't stink'ispalready!

Both characters are in agreement that a benchatrp#rticular neighbourhood would
not stay neat for a very long time, which begs dhestion of why it has been put
there in the first place. The area which Dannyudding the fence around is the
backdrop for many of the scenes in the play. this early on that the first direct

reference is made to the capital of culture prdpmara (PB: 4):

Anthony: It was the laundrette wasn’ it?

Danny: Up until a month ago, yeah.

Anthony: They knocked it down to put a patch agg between the chippy an’
the bettin’ shop?

Danny: Capital of culture, innit?

Throughout the play, many references will be madié¢ changes taking place in the
city, although some of them may not be in connectigth the Capital of Culture
project. Kathleen and Ann, who are Danny’s mothsit her friend, have a more
complicated, or perhaps subtler, view of the nemjgat as they are having drinks at
Kathleen’'s home after a night out. They had hadhifamble cocktails,
Cosmopolitans, at a night club (PB: 21):

Ann: Five quid for a glass of nail-varnish remaver

Kathleen: Oh it took the linin’ off me throat, trehite! Lovely frosted glass as
well...

Ann: I know, it looked gorgeous!

Kathleen: That's what it's all about now, innitA&'way it looks. The image!

Ann: Capital of Culture, girl, polish everythinhake it look shinier than it
really is.

Based on these extracts, all characters in Par&disedthink that the city’s image

is being improved upon in preparation for Liverpd@coming Capital of Culture.
The only one who sometimes appears to think thditions will actually improve is
Danny. It is interesting that he is the only onemanual labour and thus would,
stereotypically, be the least interested in sodlkipal or cultural developments
around him. However, as seen in chapter 6, Danmy figct two occupation groups
higher in the official ranking than the other claess. Danny remarks that the new

grass area looks better than the laundrette itacedl (PB: 4). His response to
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Anthony’s comment about wanting real grass (belBfd; 40) could be interpreted at
face value or assumed sarcastic, but it is notet@hed to imagine him being proud
of his own handiwork in “improving” the city. Thigould reflect on his overall

cautiously positive view of what is happening te gurroundings.

Anthony: | want real grass that goes on for miiat false turf stuck in
between a chippy an’ a bettin’ shop.

Danny: You slaggin’ off our Capital of Culture ddopments?

Anthony: Na. Let them flatten the place. Tarmacrdhe eyesores on Park

Road an’ Milly... [which are nearby streets]

On the whole, the characters see the improvemsrasjaestion of image rather than
genuine development of the locals’ conditions. kemnore, there is an undertone
which implies that the new turf and the bench areaven for locals to sit on; and
the £5 Cosmopolitans are more expensive than wkdbtals (i.e. the women in the
play) are used to or can afford. Some more extrepn@ions are voiced towards the
end of the play (PB: 104):

Kathleen: If things were black an’ white I'd be skim’ on the side to screw the
state an’ take taxpayers’ money. In colour, Anty ivorkin’ on the
side because | am on the bones of my arse. Mogigace. D'yer
see any bastard throwin’ us a bone?

Anthony: No.

Kathleen: No, they threw us a bench. Then they, $@h no, yer can’t even
‘ave that, yer can look at it through this nicedfitorrugated iron.
That you have to put up'.

Kathleen explains her financial situation in th@wadextract: To put it simply, she is
avoiding taxes, but the more complicated truthhat tshe has no choice. Kathleen
appears to think that the authorities are wastingey on superficial improvements,
such as building the grass and the bench. In ethais, the city has money to waste,
but she, like many of her peers, is penniless.dtild/ be especially understandable
for Kathleen to think the money is not being usesely if she is not aware that the
EU is giving funds to the project. Ann, too, hasyegative attitude towards the

developments, as relayed by Kathleen (PB: 104-105):

Kathleen: Ann reckons they’re gonna move that &taiwn arch across the
middle of the road, then block it off so we caret ¢hrough.

Anthony: (laughs)

Kathleen: Can yer imagine?

Keep the scum outta sight. Urban Splash, BeatleseMim and the
Lambanana, that's what we need for 2008. Not Sesuse
Not me.

Anthony: Or me.
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There is some bitterness in both the above extmactsathleen’s part. She seems to
view the 2008 Capital of culture project as a parthigh-brow art that regular
working class people, the scum, the Scousers, @ra part of. She refers to Urban
Splash, which is a city development company whicls hransformed old
Liverpudlian factories into for example office spacand homes (Urban Splash
2010). The Lambanana refers to a collection ofusgtportraying a lamb-banana

creature. These statues are scattered across aoléfuper Lamb Banana 2010).

Similarly to the undercurrent of the Capital of @ué project, Educating Ritzarries

a theme of literature and drama. Frank and Ritaogthe theatre sometimes to
support Rita’s studies, and various works of litiera are naturally often the topic of
conversation. The most interesting high culturetesl scene in the play has to do

with the quality of theatre. At this point, Ritashaever been to the theatre, and she is

trying to persuade Frank to come and see a famlays phe importance of being
earnestwith her (ER: 37-38):

Frank: What is it that you want to see?

Rita (helps Frank into his coat) The Importanc®&eiin’ Thingy...

Frank: But The Importance isn't playing at the mamne

Rita: It is — | passed the church hall on the lnigtzere was a poster...
Frank: (throws off his coat, aghast) An amateudpmion?

Rita: What?

Frank: Are you suggesting | miss a night at the pabwatch The

Importance played by amateurs in a church hall?

Frank eventually only agrees to go after Rita aesusm of being a snob. In addition
to the references to high-brow culture, Rita andnkralso discuss working-class
culture, and what culture is. Rita’s observations @vealing of her definition of

culture, which appears to be in line with the Calpitf Culture development, over
twenty years later. Whereas the characters in P& that the working class is being
hidden to make way for culture, Rita is only leamthat her class too has culture
(ER: 29):

Rita: Frank, y' know culture, y' know the word aule? Well it doesn’t
just mean goin’ to the opera an’ that, does it?

Frank: No.

Rita: It means a way of livin’, doesn't it? Welkewe got no culture.

Frank: Of course you have.

Rita: What? Do you mean like that working-claskure thing

Frank: Mm.

Rita: Yeh. I've read about that. I've never seehaough.
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The extract is especially revealing as Rita cordgitmer class as the lowest, but it is
also significant as she gives no value to vy of life which she gives as a

definition for culture.

7 THE SPEECH OF THE SCOUSERS

Extracts from the plays will be used in order tghtight the characters’ attitude
towards their own language and that of the othesgme Another interesting
phenomenon to look for is instances where the taracters fail to communicate
effectively because of their language differené®sgarding extracts from the play,
the interpretation will draw on conversation anaye find out the problem points in

the situations.

7.1 Communication problems

There are not any communication problems between ctiaracters in_Paradise
Bound so the present subchapter concentrates on tHeulyf of mutual
understanding between Frank and Rita. Rita’s laggue very different from
Frank’s especially in the beginning of the play, most instances where their
conversation must sidetrack to explain and expand/toat has been said are found
in the first half of the play. Both characters awveare of their differences in spoken
communication, and indeed Rita finds it difficudthecome an educated woman and
fit in with other like-minded people (ER: 45):

Rita: | can't talk to the people | live with any neo An’ | can't talk to the
likes of them on Saturday [she had been invitedrriank’s dinner
party but did not attend], or them out there [reguuniversity
students], because | can't learn the language.alhmalf-caste.

Rita feels trapped between two groups, a half-cdsterestingly, the same term is

used by Ann in Paradise Boyralthough in a racial connection. Ann’'s comment on

mixed race women resonates with how Rita was upisssure to fit in (The topic of

conversation below is Anthony’s ex-girlfriend; PR2):

Ann: That ‘alf-caste girl wear yer out, lad?

Anthony: We just...wanted different things.

Danny: Yeah, you wanted someone who wasn't dbitc

Ann: She ‘ave a chip on ‘er shoulder?

Anthony: Erm...

Ann: I mean, she was beautiful, but they're allelikhat. Don’t know

whether they're black or white so they take it ountthe rest of us
poor bastards.
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Rita’s complaint above highlights the fact that gketransforming, and it is a
description of the difficulty of social climbing. Nl the Right to Buy-scheme (as
introduced in chapter 4.3; BBC 2010b), many workitass people were able to buy
their council homes, and they may have begun tolifeea part of the middle class
as a group. However, attempting to move up thesdtdder is far more difficult if it
is done by the change of speech and ideas.

Rita has many non-standard features in her spegeh:the kind that will complicate
understanding between her and a speaker of aahifeegional or social dialect. In
the play there are indeed a few occasions wherkFrarst ask Rita to clarify as he
does not understand a phrase or a word Rita hat && uses a very informal
register, especially considering that she is tglkima university lecturer. Below are

some examples to demonstrate Rita’s overall style.

First of all, Rita uses phrases and vocabulary Enaibk does not recognise (ER: 16-
17):

Rita ...| told me mother once. She said | was offaake.

Frank What in the name of God is being off onelse@a(Exaggerated look
on his face)

Rita Soft. Y’ know, mental.

In the example above, Rita uses the phfasbe] off me cakewhich also includes a
non-standard pronoune (the standard equivalent would ilng). This idiom does not
appear in the glossaries used in the present tHasidazakerley (2001: 10) does
include the expressiooff his box which means the same m&ntal Frank does not
understand what Rita is saying, so she expladadt. It is possible that here is an
instance of repair: Frank may not understand sbétmeans either, so he waits for
Rita to explain againY” know, mentalHe does not intervene because to do so would
mean correcting Rita, which would be impolite as $begloff et al.’s (1977) theory
(see chapter 4.5). To be able to prove or disptbeeheory, the pause between the
wordssoftandy’ should be measured, but that is of course impleskigre. Russell
has, however, included a full stop after the wsodt, so it is reasonable to believe
the pause before the next word is slightly long@ntpauses between words usually
are. Once Frank understands what the phrase mearmsymments that he should

begin using it too (ER: 17, overleaf):
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Frank Aha. | must remember that. The next studeask me --- shall be
told that one is obviously very off one’s cake!

Rita Don't be soft. You can't say that.

Frank Why ever not?

Rita You can't. If you do it, it's slummin’ it. Coim’ from you it'd sound
dead affected, wouldn't it?

Frank Dead affected?

Rita Yeh. You say that to your proper students 'thiynk you're off
your — Yy’ know...

Frank Cake, yes.

The above extract follows the previous one immediain the original text. Some
very interesting information emerges when Frankgssts he ought to tell his
studentghey are off their cake(sRita is opposed to Frank using the same phrase as
her, on the basis that it would BeImmin’ it The phrasslummin’ it in turn, means
downgrading one’s standard of living; in other womretending to be of a worse
social class than is the case (Barton 1991: 7T3'Riesponse is clear evidence that
she is aware of how she and Frank do, and shquéaksdifferently. Frank uses quite
a formal version of the saying, namelye is very off one’s caké&his does increase
the social prestige of the idiom, but it may bet theank chose to use the pronoun
onebecause he did not know whether the more ofted plgaltheywould require a
plural of the wordcake Thus, the more prestigious version is also autialdy
correct. Finally, Frank does not appear to undedstahatdead affectedi.e. very
false; Barton 1991: 77) means in Rita’s speechhdp contrary to expectations,
Frank does, in fact, begin to use the phrase whishconfused him: he uses the
form off my cake(e.g. Completely off my cake, | kno®R: 60). Even so, Frank
adopts lower class language from Rita—even thoughHerself only uses the phrase
once-but he adapts it to his own style. Frank adopts the wordlead in the
meaning olvery (ER: 59):

Rita: Honest?
Frank: Dead honest.

Finally, in relation to Frank borrowing words froRita, it is possible that he is

motivated by wanting to be in her favour. He comtadhat Rita is the first breath of

fresh air the office has seen in years (ER: 11d,@dearly has some romantic feelings
towards her in several scenes throughout the plaghermore, Frank relays some of
Rita’s ideas even to his students, which puts haheu ridicule (ER: 60).
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Rita and Frank also have some communication prabldmat do not depend on
vocabulary (ER: 3):

Rita: D'y’ get a lot like me?
Frank: Pardon?
Rita: Do you get a lot of students like me?

The example above illustrates how Rita correctsdperech when she is asked to
repeat herself. While repeating, Rita is aware shatshould speak more clearly than
she did the first time around, which is a phenomethat emerged in Labov’s pilot
study (1962, as quoted by Mesthrie et al. 1999: &)well. In addition to
pronouncing the words more clearly or more in kvith Standard English, she adds
further information to her statement to help Framderstand. It would be rather
unusual if Rita did not modify her sentence attladl second time around. Another
interesting point regarding the above example ianks response:Pardon?
According to Fox (2004: 76), the word is used bgsth with social aspirations, and
the ones at the top of the social scale have a&pkmly strong resentment against it.
They would saysorry? Sorry — Whatdr What — Sorry2nstead. The working class,
in turn, would sayVhat?and pronounce it according to their local dial@aid.). On
this basis, again, Frank is middle middle classs €xchange occurs at the beginning
of the play, so it is also possible that Franksttie accommodate to Rita’s speech by
using less prestigious variants if, in fact, he wasipper middle class. However,
Frank too begins sayin@/hat? after his first meeting with Rita, which is prolab
because the two become more familiar with eachrathd Frank begins to speak
less formally. Furthermore, neither character uSesry? at any point, and this

further demonstrates that Frank is not upper mididiss.

To expand on the communication problems that oatwen an utterance is not heard
or understood, a brief reference to apologies auiests for repeats is in order.
There are three ways to indicate that another p&rssiatement was not heard or

understood in Paradise Bourfgrstly, the phras€ome again?s used after Danny

brings up the topic of an odd haircut they had sseter in the day (PB: 36):

Danny: Yeah, havin’ a bit of a Mohican’s one thibgt pink?
Anthony: (shrugs)

Danny: He loved ‘imself to death!

(there is a pause in the conversation)

Anthony: It was red.

Danny: Come again?

Anthony: It wasn't pink, it was red.
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Above, Anthony uses the vague pronaum his sentence to correct Danny on the
hair colour of the person in question. This is vilgnny does not realise at first what
Anthony is talking about. In addition, the two haden the unusual haircut at a
football match, in which red cards are occasiongilyen to players of inappropriate
behaviour. Thus, the mention of the colour red autha reference point may have
confused Danny because of the football connota@amny asks Anthony for more
information on what he means by sayi@gme again?in other words he asks for
repetition. Anthony repeats his sentence, but adds information (i.e. that he
meantred as opposed tpink) to help Danny understand. Another way of expregsi
confusion in PB is the questidh?. It is also used as a tag in both plays to ask for
confirmation rather than repetition. As an examplga uses it when she finds Frank
to be too drunk to hold a conversation, and shetsviam cancel the class and try

again the next week (ER: 61):

Rita: Frank, you're not in any fit state for adual. I'll leave it [her essay]
with y’ an’ we can talk about it next week, eh?

As established above, ER featu¥bat?(or derivates, such aswhat?) as a means

to invite repetition, but PB usésh?in addition to the means already described. For
example, when Anthony reveals to the women thas lgeing to Australia, Ann asks

if his plans are similar to Ann’s sisters’, as Amly’'s homosexuality has not yet
been revealed (PB: 62):

Ann: Like our Ronnie?

Anthony: No. Not like your Ronnie. Not to be sonm®sser who emigrated to
live in a nice ‘ouse with a pool.

Ann: Eh?

Anthony: I’'m going to see it. See the life. Seeati’s like. Have a go.

Again, Anthony expands on his previous answer whi@m does not understand what
he is saying. Finally, an interesting feature in Pl not ER, in addition to the
overall variety of means to express confusionh& tnstead of¥What? characters in
PB often saywVhich? even if it is grammatically incorrect based oarfstard English
norms. Below is an example from a conversation betwDanny and Anthony (PB:
38-39):

Danny: Wasn't long ago you were Mr Lacoste, remambdust because
yer've ditched the trackies altogether doesn’t myie any different
to me.

Anthony: | never said it did!

Danny: What's with that, anyway?

Anthony: Which?

Danny: The change in image.
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The word which refers to a set from which one (or several) arebéochosen.
However, Anthony uses the word in response to tb@qunthat used by Danny.
The grammatically correct question here wouldWieat? In any case, Danny does
repair his question by adding more information, Aathony’s question has the

desired effect.

In addition to the communication problems betweeank and Rita that happen
because of their different dialects, there are soatasions when Frank must explain

a term to Rita, as in the example below (ER: 19):

Rita: Well, it's immoral
Frank: Amoral

It is understandable for Rita not to know the terohogy of her Open University
course, so if she is being corrected on speciabstbulary, it is the form of the
correction that is of interest. The issue hereha f repertoire, one Brown and
Levinson’s (1979: 300-312) five linguistic markefsgroup membership, as outlined
in chapter 4.3. In other words, Frank and Rita separated into different social
groups (as distinct from social classes) becausgdb not have the same repertoire.
In the example above, Frank explicitly correctsaRitspeech. While the word Rita
used was not the correct one by the norms of Stdrigiaglish, it did not cause any
difficulty in mutual understanding. Frank is, of uree, Rita’s teacher, so the
relationship between the two is unequal at timexofding to Schegloff et al. (1977)
there is a noticeable pause in the conversationeitietely before a repair or a
correction. However, there is no written informat@vailable on whether Frank tried
to get Rita to correct herself before pointing thdt the word she meant to say is
amoral Assuming that Frank acted according to Scheglaffiodel and preferred
Rita to correct herself, Frank was the only persbwhom the non-standard word
was problematic. Rita probably did not correct blras she did not think there was
a problem with what she said. This phenomenon dstretes the clash of two
different standards of conversation, and highligihis distance between the two
social classes. Rita also has problems with reppertmd the correct use of certain
expressions. Overleaf, she is complimenting theeagmce of Frank’s study (ER:
15):
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Rita ---It's a mess. But it's a perfect mess. like whenever you've put
something down it's grown to fit there.

Frank: You mean that over the years it's acquaregrtain patina.

Rita: Do I?

Frank: | think so.

Rita: Yeh. “It's acquired a certain patina”. It'ské sometin’ from a

romantic film, isn't it? “Over the years your fa¢®s acquired a
certain patina.”
Frank (smiles)

Frank does nothing to correct Rita, but it is cleEahim and to the reader that Rita
has used the expressitimacquire a certain patinan an unsuitable way. According

to Oxford Dictionaries (2010b), the phrase refersa tlayer of some kind, on top of
the surface of a person (i.e. a patina of old mpoeyan object (i.e. a literal patina
which forms on for example metal). Rita’s expressi® therefore in contradiction

with Standard English, although she has no probigmit at all.

Similar instances occur throughout the first hdltle play, and some of them are

more revealing in terms of cultural than linguistifferences (ER: 8):

Rita: What does assonance mean?

Frank: (half-spluttering) What? (gives a shoriglay

Rita: Don't laugh at me.

Frank: No. Erm—assonance. Well, it's a form of rieythat’s a—what's an
example—erm-? Do you know Yeats?

Rita: The wine lodge?

Frank: Yeats the poet.

It is of little importance here what exactly asswcg& means. Even though Frank
knows Rita is absolutely new to literary criticisime seems to take control of a
certain register for granted. More interesting i®R train of thought to the alcohol
retailer Yates’s, which is unlikely to have muchdo with a form of rhyme. There
are also some instances where Frank does not tadeénshat Rita is talking about,
which means that Rita too assumes shared cultn@hledge. The example below
(ER: 9) illustrates this, although the issue hasnb®uched upon in chapter 6.1 in

relation to class society.

Rita: What's your name?

Frank: Frank.

Rita: Maybe your parents named y’ after the qyalit

Frank (remains silent)

Rita: Y’know Frank, Frank Ness, Elliot’s brother.

Rita: You've still not got it, have y'? Elliot Nes- y’ know, the famous

Chicago copper who caught Al Capone.
Frank: Ah. When you said Elliot | assumed you nidas. Eliot.
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In addition to the communication problems inducgd/bcabulary or knowledge of a
register, the two characters_in Educating Ritanot share a conversational pattern of

asking for information indirectly. In the exampleltw, Rita has just appeared in

Frank’s study for the very first time, and he triegind out who she is (ER: 2-3):

Frank: (stares at Rita) You are?

Rita: What am 1?

Frank: Pardon?

Rita: What?

Frank: (looks for the admission papers) Now ymPa
Rita: I’'m a what?

Frank: (looks up and returns to the papers)

Rita: (hangs up her coat) That's a nice pictunef it?

It is of notice here that when Frank tries to agia Rgain, he uses almost exactly the
same sentence, and, perhaps unsurprisingly, gaetsyasimilar answer as to his first
attempt. One would expect Rita to understand that aught to introduce herself
when she enters, or at least that the professargevhame she does not know either;
ER: 9) might be asking it when he sa§su are?.0One possible explanation here is
the sentence intonation in Scouse: statements dasng tone, which is consistent
with questions in RP, as explained in chapter kh.4ther words, Rita probably does
not “hear” the question mark at the endyolu are Quite oddly, as Rita does not
reveal her name, she changes the subject and thegqul to talk for another five
pages before returning to the topic. It is of ceuysite problematic in conversation
not to answer questions, but Rita does not apjeiirk so. Instead, she asks Frank
some quite personal questions before the two kremk ether by name. Frank asks
Rita for her name again, in a very clear, direchnes, and finally gets an answer
(ER: 8-9):

Frank: What's your name?

Rita: Rita.

Frank: Rita. Mm. It says here Mrs S. White.

Rita: That's S for Susan. It's just me real naniee changed it to Rita,

though. I'm not a Susan anymore. I've called my&ith — y’ know,
after Rita Mae Brown.

Frank: Who?

Rita: Y’ know, Rita Mae Brown who wrote Rubyfruitdgle? Haven't y’
read it? It's a fantastic book. D’ y’ wanna lend it

The first thing to notice in the above example sttt Rita uses non-standard
vocabulary in asking if Frank would like tend a book from her; the correct word
would beborrow. In addition, Rita seems to think she can chargename at a
whim. Rita is not a nickname to her, and she reg&usan agist her real name, not

of any importance. Ordinarily, one could expect netudents to introduce
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themselves to their professors by their real, fidine, or at least a nickname that
resembles the real name. A name like this mighbbexample Sue for Susan, but it
is impossible for an outsider to guess that Ritésiwort for” Susan. It may be the

case that working class people are readier todakdifferent nicknames.

It is revealed early on in Educating Ritaat Rita’s real name is Susan, but she has

started calling herself Rita after the author affla@ourite book, the sexually explicit
novel Rubyfruit JunglgBarton 1991: 75). Initially Rita was quite sugad Frank
had not read or even heard of the novel. As sherbes more educated, however,

Rita reverts back to her real name, although mnslear when exactly that takes
place. She comments at one point that Frank isotlig¢ one who calls her Rita
anymore (ER: 69). Her transformation is further destirated very clearly by how

her attitude towards the novel changes (ER: 63):

Frank: ...I got around to reading it you know, RubijifJungle. It's
excellent.
Rita: (laughs) Oh go way, Frank. Of its type glgite interesting. But it's

hardly excellence.

Even at this point, though, Rita does not seentittktit was odd for her to change

her name. It remains a mystery when exactly Ritnglkd her name to Rita and back
to Susan, or how her friends and family react tout as the above example occurs
before Frank finds out she is not Rita anymorés likely that she had changed her

name a while before telling Frank about it.

In addition to Rita’s unconventional language usé¢ailed above, she uses a very
informal register, especially considering that shealking to a university lecturer
who she does not know very well. Instances wherestye is highly inappropriate
also cause communication problems, even if mutndérstanding is not in jeopardy.
For example, there is a religious nude paintingFmank’s office, which Rita

comments on long before the two even know eachr theame (ER: 3):

Rita: That's a nice picture, isn’t is?

Frank: Erm — yes, | suppose it is — nice...

Rita: It's very erotic.

Frank: (looks at the painting) Actually | don't tii I've looked at it for
about ten years, but yes, | suppose it is.

Rita: There’s no suppose about it. Look at thdse t

Frank (coughs and looks away)
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To begin with, the tagsn’t is in the above extract may look like a typing erabr
first, but it reflects how a Liverpudlian might praunce the phragsen’t it? (Barbera
and Barth 2007: 54). It also appears elsewherehénplay. More to the point,
however, it is obvious here that Rita’s use ofwiloed tits here has caused a problem
in the communication between her and Frank: hebkeasme embarrassed, but Rita
keeps talking about the subject even beyond theeabxtract. Rita does also use the
same controversial word in a phrase indicating itréation because of the author
whose work she is currently readifighis Forster, honest to God he doesn't half get
on my tits(ER: 24). This is not as controversial, though,igated by that Frank
quickly knows how to replyGood. You must show me the evidefieR: 24). To
sum up, Frank is able to accommodate to some afsRinusual choices of language
and topic of conversation, but sometimes she goeddar and the communication

between the two is disrupted.

Before moving on to the more tangible elementsaofjlage, vocabulary, grammar
and pronunciation, it is worthwhile to pay someeation to apologies in the plays.
Apologies are usually needed after confrontatiavisich can arguably be seen as
quite difficult communication problems. Apologies dccur in both plays, but the
word sorry is used for other reasons too (althoaghseen above, Frank does not use
it as an alternative tpardon or whaf). For example, Rita once apologises after
making a joke which Frank does not understand. liRatasuggested that Frank might
be named after a celebrity he has not heard otrA#alising that Frank does not
understand what she is talking about, she says9ER:

Rita: I’'m sorry — it was a joke.
Rita goes on to try to explain the joke, but evieentshe needs to try twice before
Frank understands. It has, of course, been seéerearthe present chapter that Rita
does not apologise whenever she says somethingrtéuiak does not understand, so
this instance is particularly striking. It is pdssi that the lengthy exchange between
the two, in which Rita’s joke failed, resulted iertfeeling frustrated and wanting to
get out of the situation and begin the conversaimew. In this sense, she apologises
for causing the conversation to derail, not foliiglan unsuccessful joke. Therefore,
the apology is in fact phatic, as it is utteredider to improve the relationship and

communication between the two characters. Anothgiance where Rita’s apology
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is phatic is when she decides at the last minutéango to Frank’s dinner party. She

has apologised on a sheet of paper, most likelpbpbliteness. (ER: 43):

Frank: --- having to cope with six instead of eifftiests] was extremely
hard on Julia [Frank’s partner]. I'm not sayingtthaeeded any sort
of apology; you don’t turn up that’s up to you, but

Rita: | did apologize.

Frank: ‘Sorry couldn’t come’, scribbled on the baxfkyour essay and thrust
through the letter box? Rita, that's hardly an apgl

Rita: What does the word ‘sorry’ mean if it's raot apology?---

Rita has writtersorry couldn’t comen a piece of paper to apologise, but it is clear
that she could have come. Instead, she chose nbtaok’s reaction is revealing: he
does not think that Rita’s apology was sufficieithough he says that he does not
mind Rita not apologising, he does resort to usiag-standard language, which is
very unusual of him. This could indicate that heipset by what has happened, and
thus stops paying attention to the quality of hisguage. His lapse is not significant,
however: he merely omits a conjunction in the seegdf] you don’t turn up that's
up to you A more likely explanation for Frank being upsetthe fact that Rita did
not come to the dinner party (although she hadausly been to the house, and left
her apology in written form). There is further estte of Frank being upset despite
what he says: when Rita says that her husbandecfiescome, Frank immediately
apologises to her, presumably for being hostilehi@ above extract (ER: 43; in

continuation to the previous extract):
Rita: What does the word sorry mean if it's notagology? When | told
Denny we were goin’ to yours he went mad. We hadydight about
Frank: ItI.’m sorry. | didn't realize. ---
In contrast to Rita’s apologies, Frank seems tgeéymiine, which is indicated by him
adding that he did not realise Rita had a goodorea®t to come. As explained in
chapter 4.5, phatic communion occurs in insecureasons where the relationship
between the participants needs to be negotiatésiptissible on this basis that Frank
apologises (only) genuinely because he does ndttfie¢ the relationship needs
negotiating — whereas Rita is starting to learn howommunicate with the middle

class.

Communication problems cannot, of course, be fsfiparated from other types of

language which are under scrutiny here. Howevanesmmstances are more useful
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examined from a different perspective. The follogvichapter covers non-standard
vocabulary in both plays.

7.2 Vocabulary

Both plays have a rich variety of vocabulary, anthe examples have already been
introduced in the previous chapter. The presenptelnancludes instances of more
non-standard words in addition to non-standard ewmsation patterns where for

example the worgleaseis replaced by other means of indicating a request

With regards to some words or word pairs_in EducaiRitg it is clear that most

often Frank is consistent and stays within the tBnof Standard English, whereas
Rita often uses forms that are of a lower levdbaiality, including dialectal forms.
For example, the division betwegrsandyehis very distinct as each person only

uses one variant consistently, as here (ER: 25):

Frank: But surely you can tell the difference bedswehe Harold Robbins
and the other two. [three books which Rita has readntly]

Rita: Apart from that one bein’ American like?

Frank: Yes.

Rita: Yeh. | mean the other two were sort of posBet they're all books,
aren't they?

Frank: Yes. Yes. But you seem to be under the isgioe that all books are

literature.

In addition to the division of the worgesandyehin the above extract, Rita uses the
lower-class wordgoosh which indicates that she associates books tleatitarature
with higher classes, and other books with hersaEdoes not usposhor smart as

he refrains from making any direct references &s<lthroughout the play. Instead,
for instance, he talks about the Open Universitypmating a more comprehensive
studentship (ER: 4). Such avoidance of the isspyadsording to Fox (2004: 82),
particularly characteristic of the middle class&s.an exception to the difference in
vocabularies used by Rita and Frank, Frank doesoWworcertain words and
expressions from Rita over the course of the payhas been demonstrated above.
However, it is Rita who adopts more of Frank’s laage, as she becomes educated

over the course of the play.

The use of the worgleaseis essential in English politeness, but it isragely absent

in both plays. Over the course of Educating Ritere are many situations in which
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the characters offer each other drinks, cigaredtes$ so on, so multiple occasions
arise for the worgbleaseto be used. In addition, the two meet for thet firse at the
beginning of the play, and continue to have a mgedh a weekly basis. Thus, they
are not particularly familiar with each other andlifgness should be required.
However, the worgleaseis not used by Rita at any time, and Frank usesly
once, although one would expect a highly educatemfegsor to use it more
frequently. The only time when Frank uggsase it is not as a politeness marker but
quite literally as an indication of pleading (besauFrank is jealous of Rita’'s new
male friend) as opposed to a politeness markerragaestplease stop burbling on
about Mr Tyson(ER: 59). In requests, Frank uses different meansndicate
politeness: He often uses the conditional formhefverb, as iWould(as opposed to
will) you like to sit downqER: 4) anddo you think | could(vs. can have a
cigarette?(ER: 14) when he is offering or asking for someghigven though he is
not as polite as he could be, there is a noticedifilerence in politeness between
him and Rita. She often sag$ right when she “should” sayes pleaseand shakes
her head instead of sayimg thank youln addition, she occasionally uses the word
ta for thank youNo, tais therefore as polite &0, thank yoponly in a non-standard
form. However, there is even an instance when d&y@yto an offer is a rather blunt
No! (ER: 4). Overall, the situations could be seerfa@dy formal as there is (or
should be) teaching in progress, but in terms ditggess the conversations seem

quite informal and relaxed, and the topics varyeagdeal.

Similarly to Rita’s speech as explained aboveofithe characters in Paradise Bound

use limited indicators of politeness when makinquests. This is partly to be
expected, because all of the characters have kmaeh other, presumably, for all
their lives so there is less need for outspokengrass between them. One means of
indicating a request is the use of the phradleyer. As a tag, it indicates a demand
as below (PB: 24):

Ann: Chill out, will yer?
Above, Ann is telling Kathleen to relax as shet&ting to be angry. She uses the tag
will yer? again to plead when Kathleen keeps asking hertignesabout a sensitive
topic (PB: 48):

Ann: Kath, leave it, will yer?
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The word please does not feature at all in the,dday another means to indicate
pleading is the use of the imperative case, &Siwe us it'and the more persuasive
come on The phrasewill yer is also used in a request by Danny, to indicate
politeness (Kathleen has been ironing her workheletearlier in the scene, and the

ironing board is still out; PB: 31):

Danny: Oh, will yer run the iron over me T-shiot us?
Kathleen: Do yer own shirt!

Kathleen refuses the request, although it is prigbadt because Danny’s request is
not polite enough. Another situation where the okpleasemight be expected is
when something is being offered or asked for. Kkam®ple, the following exchange
takes place when all four characters are havingetiriogether at Kathleen and

Danny’s house (PB: 6):

Kathleen: Wanna glass of wine?

Anthony: Na, ‘ave yer got anythin’ softer?

Kathleen: Coke in the fridge, ‘elp yerself.

Anthony (goes to the fridge)

Kathleen: There’s cans a’ Stella in there as wdthow.

Above, Kathleen’s offer is rejected with a simpig and a request for a different
drink. Kathleen offers two other options (cola drekr), but Anthony does not reply
verbally to either of these, and indeed it is matealed which drink, if either, he
chose. Here, Anthony also uses the wawttin its literal sense, whereas in ER it was
used solely as a synonym for mad or crazy. PB dsssincludesoftin its dialectal
meaning. Later on in the story, another group dimnéeing planned: the women are
in Kathleen and Danny’s home, and the men areeatttificial turf. Anthony gets

chosen as the person to collect the food as Kathlags Danny (PB: 110):
Kathleen: Fancy callin’ into the Shanghai on yey®

Above, Kathleen is again polite, despite not usirgword please: She asks whether
Danny would like to go to a Chinese takeaway to djeher. Of course, this is a
request, but in a politely disguised form. Howeu@anny explains that he is still
working and asks Anthony to do it instead (PB: 111)

Danny: Wanna go to the chippy for me ma?
Anthony: OK.

Here, firstly, it is of interest that Danny refdrs the Chinese takeaway shop as a
chippy, which is supposed to refer to a fish and chipps{feazakerley 2001: 11),
with the emphasis on deep-fried, often English fdotias also been indicated early

on in the play, that the characters do, in fadt,ceégs with their Chinese food (PB:
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5). It appears thathippyis here assumed to mean any fast food shop. Nekess,
Danny uses the same pattern of politeness as hisemde asks whether Anthony
wants to go. The actual meaning of the questiariearly to request, as Anthony’s
response i©OK. If he was answering the literal question asked®byny, his answer
would beyesor no. Finally, as Anthony has agreed to get the foaahiy puts him
on the phone with Kathleen (PB: 111):

Anthony: Hiya, Kath.

Kathleen: Hiya, love.

Anthony: What d'yer want [for dinner]?

Kathleen: I'll phone the chippy, Ant, d’yer mindcgin’ it up on yer way over?
Anthony: No, no worries.

Anthony’ question of what Kathleen wants is nob#interpreted as Anthony asking
Kathleen what she wants him to do, as Danny hasadyr agreed with Anthony that
he will go to the Chinese restaurant. Otherwisg,dquiestion would be impolite as it
would suggest that he wants to finish the convemsas quickly as possible. It is
possible that the two exchange greetings in thénbey of the conversation (which
Danny and Kathleen do not do), because althougkhatacters know each other
well, Anthony is the most distant person from Kaérl. Kathleen also asks Anthony
whether he would mind collecting the order from @lenese restaurant, instead of
asking whether he wants to. This is also a moréepoption, although it still does
not include the worcplease There is most likely a connection between making
requests in the way of asking if the person woikld to do it, and between using the
verb want as a synonym for should, as below inregfee to carrying stolen goods in
public (PB: 33):

Ann: He [the person who gives Kathleen stolen détgtho sell] wants to be
a bit more careful, just draggin’ these out in thieldle of the estate!
Kathleen: Skiddy’s bin doin’ it for bloody yeasnn, he’s an old pro!

Above, Ann is in fact saying that Skiddy shouldrhere careful. This provides an
insight into the train of thought whereby askingexrson whether they want to do
something is easy to understand as a request.arhe gse of vocabulary is evident
in ER, where Rita complains about a broken doodleahy sayingyou wanna get it
fixed! (ER: 2). Furthermore, there are some clearly imfpe statements in PB,
where the phrase is used in an even stronger s€oseinstance, the following
exchange takes place when the two men have beemgy@gnd Kathleen tries to
step in (PB: 61, overleaf):



70

Anthony: Ignore ‘im, Kath, it's me he’s pissed ofith.
Danny: D’you wanna stop tellin’ people to ignoreme

Danny’s question is clearly not a polite requeggnethough it is phrased as one.

In terms of the style of vocabulary, there is aern@sting instance in ER where Rita
changes her way of speaking quite noticeably when ls'ecomes angry. It takes
place towards the end of the play, where her didlas become more standardised,
both in terms of vocabulary and pronunciation. Shends quite educated when she
responds to feedback she has been given on orex ekays (ER: 62):
Rita: ...You told me to be objective, to consult ageized authorities.
Well that's what I've done; I've talked to otherqpde, read other

books an’ after consultin’ a wide variety of opinib came up with
those conclusions [i.e. the content of her essay]”

Her speech still differs from Standard English imitbng letters inan’ and
consultin’, but overall her style is quite high-brow and skes a wide vocabulary. In
response to Rita’s comment above, Frank asks hee tareful because he does not
want her to lose the (working class) personalityicvhhe finds charming. Rita
becomes angry because of the warning, and says6=R3):
Rita: What d’ y’ mean be careful? | can look afteyself. Just cos I'm
learnin’, just cos | can do it now an’ read whawvanna read an’

understand without havin’ to come runnin’ to yoweewfive minutes
y' start tellin” me to be careful.

The vocabulary here is far more restricted: thedsare quite short, and she uses
many contractions. Not only does she omit lettetbe@ends of words like in the first
example, she also uses shorter variants of the sMmedause(co§ and want to
(wanng. This is a clear example of a person revertingh&r casual speech style

when they forget that they are being observedXp&med in chapter 4.2).

Dialect literature contains information on whentagr words appeared in Scouse
and which form they are in. Some such words algmeapin the two plays in the
present thesis. According to Trudgill (1994: 30ivdrpool is on the isogloss of the
wordsmarried andwed which implies that there should be a mixing ofrbeariants
evident. The comparison of Trudgill’s results agaithe plays under scrutiny here
revealed an inconsistency: the temmarried is used exclusively in both plays. The

contradiction is most likely explained by that tt@94 map is of traditional dialects,
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which, by Trudgill’'s own admission (1994 15) alieappearing and often spoken by
older people. It is very possible, that if FrankBR was working class, he would
have used the wonded As it is, however, my results indicate that therdvmarried
has taken over even in middle-aged working clased, lsad become the word of
choice for young women already in the turn of tH#80s. In addition to the
unclearness regarding the isoglossmairried andwed there alternative versions of
what the Scouse word fdood is. According to Fazakerley (2001: 24) the Scouse
word for food is scram However, Elmes (2005: 249) indicates that theembrterm

Is in factscran Perhaps incidentally, Elmes (ibid.: 46) idensfseranas a Wiltshire
(significantly further south than Liverpool or gsirrounding areas; Pickatrail 2010)
dialect word forawkward or left-handed The contradiction between these two
explanations is of interest specifically becausedhtes of the sources are relatively
close to each other, thereby excluding the podsilmf the dialect having developed
a new form. In any case, the only instance of eitherd in the two plays is in
Paradise Boundvhere one of the characters refers to foostcasn (PB: 5). All other

references to food are more specific, suctiaser (PB: 6) andbanquet(PB: 19). A
related issue to the term for food is the namingddferent meals. Frank, for
instance, refers to his evening mealdamer (ER: 1), but Rita refers to her lunch
break agdinner hour(ER: 39). Here, Frank does not accommodate tonmen he
suggests the two go out on fopwper lunch(as Rita is standing in his office during
her lunch break; ER: 42). The reason why Frank am¢sadopt Rita’s terminology
here, although he sometimes does, is very clea:nEmes of meals are very clear
class indicators. Rita has identified herself asnigtakeably working class by
referring to her midday meal asnner (Fox 2004: 77). The same phenomenon is
evident in PB. When Ann uses the walidner (as exemplified above; PB: 6), she is

in fact talking about an afternoon meal.

Other Scouse words which are used in the playplergiful, so there is space for
only the most striking ones here. Some of the it#a also correspond to some
other dialects, but these words are still Scousejtanot exclusively. A word which
iIs used almost constantly in ER d&ad meaningvery (Fazakerley 2001: 13).
Interestingly, the word in its dialectal meaningalsnost entirely missing in PB,
where it has been replaced by for example stromgiectives. In other words,

instead of, saydead pretty the characters in PB might sa@prgeous with no
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qualifier. Forms such ddoody(in bloody weird moodPB: 60) andriggin’ (friggin’
massive PB: 7) are also used, but less frequently. Tlaeecalso two instances of
dead(e.g.He’s dead trendy, isn’ hePB: 37), but the form has definitely declined
from the 1980s. Another word of interesthalf, which was already used in an
example in chapter 7.1. Although half carries sefaalue meaning oot full, its
dialect meaning is approximately the sameleads: very. For example, Rita says
that when she swears at wotkdoesn't half cause a fug&R: 6). In other words,
swearing does indeed cause a fuss. In PB, the isatso used, although with the
initial hs omitted:Don’ ‘alf know ‘ow to cook, them ChinkBB: 8). Nonetheless, PB
does not have many strengthening adverbs ovemadiddlition to the adverbs above,
Rita’s language includes the adjectisedt which meansstupid, sillyor mad and
narked which meansnnoyed Neither of these words is used in the same mganin
in PB, and neither of them is included in the alag independent Scouse glossaries
in the same form. However, the glossary for EdacgRita (explaining expressions

and concepts as they are used in that particut&r Barton 1991: 75) does have an
entry fornarked but not forsoft Elmes (2005: 246) definagarky asmiserableor
moody and Fazakerley (2001: 25) includes an entrydoft ollie which means
stupid This shows that similar vocabulary still existeee though the exact forms

are absent from the newer play.

One visible aspect of vocabulary and sentencetstei@pparent in both plays, but
especially PB, is the use of tags. However, theréttle reference to tags in the
relevant literature, except for the tiaj. As far as the glottalisation of the word-final
d is concerned, there was no difference to be setmelen the two plays. According
to Elmes (2005: 240), the tdad with a glottalised] (i.e.la’) is common in Scouse,
but neither author has omitted the fidah lad whether it is a tag or not. In fatad

is not used as a tag at all_in Educating Ritassell does use it in his other play, Our

day out however, without omitting the final in writing (for exampleAre you
listening lad?Qur day out 36), so he presumably intends it to be pronournveiial
the d unglottalised. Lad is used as a tag in Paradiss&¢as inAnthony, get that

soy sauce for us, ladP’B: 6), but without omitting the final. It is also possible that a
non-linguist would not be aware of the omissiortte d in lad, because the most

recognised glottal stop is that of theand the omittedhs are not replaced by glottal
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stops but by silence. This could therefore be ewgdeof authors being inaccurate in
their description of the dialect.

Of tags that appear in Paradise Boundit andis it are not specifically connected

with Scouse. Howevelinnit is a common tag in both senses of the word, so it
deserves a closer look alongside its negative eopaitt,is it. In Standard English
sentence structure, tag questions are insertetteaend of a sentence to invite
confirmation from another speaker. Specificallye ttag will be negative for a

positive sentence and vice versa. For example,

It's a cold day todayisn't it? (=innit)
Thisisn’t your bagjs it?

Usinginnit as tag sometimes rules out Standard English semt&ructure, as in the
example below (PB: 18). Translated to Standard iBimgthe phrase would 4&ou
are] full of surprises, aren’t you?

Danny: Full'v surprises, you, innit?
The problem arises fronnnit being a contraction ofsn’t it, which is often
grammatically unsuitable wheranit is used. Howeverinnit is often used in a

grammatically correct manner, too (PB: 21):

Kathleen: That's what it's all about now, innitAe'way it looks. The image!

Kathleen’s utterance follows Standard English gramrwhen the tagnnit is
returned to its original form. Danny’s comment bel(PB: 4), on the other hand, is
more charged. It includes information that is natible. Danny means that the
reason for the laundrette being replaced by a paitgitass is the Capital of culture
development. All of this is very clear from his yeshort sentence below, and no
other explanation is reasonable.

Anthony: They knocked it [= the laundrette] dowrput a patch a’ grass
between the chippy an’ the bettin’ shop?
Danny: Capital of culture, innit?

In addition to the tags derived from the verb to Danny uses a verbal tagnnit
(PB: 4), which is a contraction dbesn’t it and thus correspondsitmit.
Danny: Looks better than the arl bagwash, dunnit?

Educating Rita too, has many verbal tags in it. However, the tsg@ is quite

different from PB: the tags are usually in line lwtandard English grammar, and
do not have theits glottalised. The only regular deviations fromristard English
grammar and spelling in tags are instances wheti@ Wies the tagn't is (which
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reflects the Scouse over-aspiration of thas explained above), and that Rita’s tags
always have the worgou contracted toy’, as indon’t y’?. For comparison, PB
usually has thgou in a tag spelled ager. There is also a striking difference in tag
use between Frank and Rita: Rita uses them alnoostantly, whereas Frank uses
them very sparingly. Counting tokens throughoutptesy and statistically analysing
their frequency is beyond the scope of the pretesis, but the first six pages of
conversation between the two characters providelea of tag use in the play as a
whole: Rita uses a verbal tag 22 times, in cont@s$irank’s two tags. On the first
six pages of duologue between them, Rita’s taglidiectwo instances aén't is?
and one instance okon’ 1?, where thet is glottalised and not included in the
spelling. All other tags are spelled according tanflard English rules with the
exception that all instances ofou are contracted to/’. Another noteworthy
phenomenon is present in ER. According to Truddi194: 6-7), Standard English
has some variation between the North and the Sdutrtherners who speak
Standard English are more likely to daxe not, whereas their Southern counterparts

sayl haven'’t In line with this discovery, Rita, too, uses tbem I've not (ER: 10):

Rita: I've not half got a lot to learn, haven't 1?

Rita manages to incorporate the Northern Structnin her Scouse dialect.

Furthermore, the structure is very unusual in thallows a negative main clause to
be used with a negative tag question. Furtherntbeetagisn't is? (as mentioned

above), is an excellent example of the phenomedentified by Barbera and Barth
(2007: 54) and Sangster (2001: 410). According d@th bstudies, the lenition, or

softening of stops such as this very usual in Liverpool, and Rita’s phrase’t is is

in fact a softened pronunciation ish’t it. Both studies (ibid.) are fairly recent, and
they indicate, that the feature has spread fromwbeking class to the rest of

Liverpudlians. Here, in ER is thus an example effémture in its “original” setting.

Another major group of tags in Paradise Bousmdags of address, such lad (see

above) ormate There are very few such tags in Educating ,Ratad the few are

usually terms of endearment spoken by Frank, sachyadear In addition the two
do refer to each other by name. The variety in BBnuch richer. Firstly, the
characters use various nicknames of each other.ekample Ann is sometimes
calledSimmo(her last name is Simpson; PB: 2). According teakarley (2001: 32),

the word-finalo has recently emerged as a diminutive in ScousdieEa her life,
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Ann’s nickname might have been for examplenie However,Simmofits in well
with the new trend. In fact, the example Fazakefilel.) uses to demonstrate this is

the nicknamd&ommofor someone whose last namé@ lfompson

In addition to the name-use, there are variousopatstags used in PB. In the first
half of the play, the only tags of address thatwsed by all characters afat and
lad. This supports EImes’ (2005: 240) view tHat is a popular tag in Scouse,
although it emerges in a different form from whahswexpected. In addition,
Fazakerley (2001: 18) has an entry in his glos$airya, which he “translates” to
Standard Engliskad. However, Anthony’s name as a tag is less siganificbecause
its frequency is explained by the fact that ithe bnly name used for him in the play,
whereas other characters have at least one alternahme. Furthermore, it is
impersonal tags, such &=, that are of more interest here. The tag use enfitht
half of the play indicates that Danny uses impesstags more often than the others,
but the others use name tags more often. In addiéach character has a tag that is
used (almost) exclusively by them: Danny is theyame who uses the tagate
Kathleen is the only one who sdgse (and the only one who calls Ann by her real
name); Anthony is the only one who sdgdies(and the only one to use the &@g
that); and Ann is the only one who salgsys One more popular tag in the data is
kid, which is used by everyone except for Kathleercohding to Fazakerley (2001:
18), the Scouse workid meansbrother, although he recognises that it can also be
used to refer to a sister. The frequent use ofabdy the characters of PB highlights
their close relationship with each other. Usingyotile first half of the play is
sufficient here to draw out information on whiclggaare most used, as the purpose is
not to find out in detail the frequency of each tiagt is being used. It is still possible
that tag use would be different in the second bélthe play, but any significant
changes are unlikely to occur. The situation ided#nt with ER, as Rita’s speech
changes throughout the play. It is also notewottiat all the tags of address are

spelled according to Standard English norms.

While examining the data, it must be taken intooaict that Rita’s speech changes
towards a more academic style as the story proceedspite this, and both
characters in ER accommodating the other’s actleete is a noticeable contrast in

their speech. Both characters are from the samerregp if there are any regional
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characteristics to be found, it is reasonable soi@e they will be of the same region.
However, no regional characteristics were eviderftrank’s speech as he kept very
strictly to Standard English with the exception mfrrowings from Rita. Rita,
however, does demonstrate Northern features inspeech. The very absence of
such characteristics in Frank’s speech is a cledicator that he is of a higher social
class than Rita.

To sum up the aspects of vocabulary covered irpthsent thesis, all characters use
varying degrees of polite requests, depending am they know the recipient. The
verbwannais used as a demand, a request and form of adibeugh only the last
use is employed in ER. PB includes overwhelmingtyrentags than ER, especially
in terms of tags of address. Within ER, howevetaRises tags significantly more
than Frank does. No noticeable differences in ssggamerged among the characters
of PB, althoughad appeared to be particularly popular, as expected.

7.3 Grammatical features

Using me for my is a feature of the Liverpool area dialect. It therefore,
understandable that Rita favours the usengf but worth noticing that Frank does
not use such a common regional feature at alldtht@n, there are situations where
both me and my are grammatically correct according to StandargliEh norms
(such asY’ don’'t mind me swearin’, do yj?so the study of these forms is not
straightforward. Rita uses a smaller proportiorth@ non-standardche towards the
end of the play, although she does still oc&much more thamy. The change is
possibly a sign of the two characters convergingp@ech styles as they get to know
each other better and Rita’s level of educatioestisThe characters in Paradise
Bound also use botime andmy to meanmy. In addition, they uses to meanme
which does not appear in ER at all. It is, howeadeature of Scouse, so the absence
in ER is quite a surprising result.

According to Elmes (2003: 249ypusis a Liverpool area variant for the second
person plural pronoun. The corresponding Standagligh word isyou, the same as
for the singular. Most Paradise Bouscenes only feature two of the characters, so




77

there is limited need for the second person plurae wordyousdoes feature in
these situations, such as below (PB: 63):

Antony: I’'m just sick of this.
Kathleen: What, sick of us?
Anthony: No, not yous.

In addition, the wordyou twofeature, and obviously indicate a plural meaniog f
the pronouryou However, all instances gbu on its own have a singular meaning.

This supports EImes’ (2003: 249) vieMousis present in Paradise Boyralt little

can be said about Russell's use of the word as d&hgcRitais a duologue. Russell

does use the word in his other play, Our day(@984: 11), in the fornyouse lot
spelled with a silent word-fina. In addition to the above, a very frequent pronoun
in the text isyer, which too is always singular.eris used in a range of grammatical
positions: mostly as the singulgou, but also as the genitive, and even as the
pronoun-verb combinatioyou’re. For example, in the single utterance below, Danny
usesyou in its standard formyer once to meanou are andyer again to meargou
(PB: 42).

Danny: | don’t know whayou’re going on for. | mean, ongeer out'v ‘ere
yerwon’ ‘ave to worry about the rapid decline of dair ghetto.
(Once you are out of here, you won't have to woerpphasis and the
explanation by the present author)

Instead ofyer, the second person pronoun Rita uses in BR ishich does cover all
the same positions and functions yas. The two forms thus correspond to each

other, and the only difference is in pronunciation.

Paradise Boundhas numerous instances of non-standard grammtoeitemporal

forms of verbs. Specifically, the characters oftese the past form of a verb when
they should be using the third form. For instarieB:(14):

Ann: Someone’s ate the last of the sweet an’ sour.

By Standard English grammar, clearly, she shoulee leaidsomeone’s eaterhis
kind of non-standard grammar is only visible widgard to irregular verbs, because
otherwise the two forms which are being mixed upgeHeok similar. This may also
explain in part why it is that the characters use wrong form: they may not
distinguish between the two grammatical forms ahdose the one that occurs to
them first. It is, however, of interest that thenis are a part of their dialect, and their

sense of language does not prevent them from wiserg. There is even an instance
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where an unusual verb form—one that does not existl in Standard English—is
used (PB: 78):

Anthony: Who'da thunk it, eh?
Anthony’'s comment, in Standard English, means thees aswho would have
thought it? The first word of Anthony’s sentence is also iesting. Elsewhere, the
word wouldais used in the meaning wfould have so the present contraction makes

sense, although it is quite far removed from tren8ard English version.

Other non-standard verb use in PB includes the siamn<f the verb altogether, as in
Who you tryin’ to kidAPB: 55) orHe still not gone ugPB: 27). It is possible that
this is evidence of the influence immigrant groupsLiverpool because many
creoles spoken by them do not use a copula, bte theno evidence to support this.
ER features relatively few instances of non-statndgammar, but there is a sentence
which combines two of the aforementioned issuetoBeRita is telling Frank about

her experience of going to professional theatrbeemown (ER: 39):

Rita: --It wasn’t borin’, it was bleedin’ great, hest, ogh, it done me in, it
was fantastic.

Rita’s sentencé& done me imeaning that it overwhelmed her; Barton 1991; 80)
uses the incorrect temporal form: the correct omelldv bedid. Furthermore, the
third form of the verb (herelong should be used with the auxiliary vadohave In
other words, Rita’s utterance would be grammatycadirrect if she saidt has done

me in orit did me in Still, the phrase is vernacular, but not ungramncah

Inspection of the verb forms in PB resulted in diecovery of the wordeenbeing
spelled in two different waydiin andbeen No distinguishable pattern in the use of
the two forms has been found, although one possikganation is that when the
author has intended for the word to have stresbabespelled it alseen and when it

is unstressed, he has spelled itbas However, there are instances throughout the
play, where the author has used italics to stragscplar words, so the explanation is
far from solid, especially as the following examplees more to demonstrate the
issue than to explain it. Overleaf, Kathleen haticed that the two men are not
getting along very well, and she is asking for apl@nation (PB: 60-61; emphasis by

the original author):
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Kathleen: Have you two been windin’ each other ugamethin'? The pair a’
yers are in a bloody weird mood.

Anthony: Na, we've just bin chattin’ shit all nigh

Danny: No,you'vebeen chattin’ shit all night, I've bin listenin’.

The author’s use of the two spellings here is daffganteresting for a two-fold
reason: The different spellings imply that the wehtuld be pronounced differently
according to some (undetected) pattern. Howevehjsfis the author’s intention, it

Is not successful because of the nature of Scouseupciation: According to
(Barbera and Barth 2007: 53), all sharj-founds in Scouse are pronounced as long

an intense. In other words, while the woldis andbeenare pronounced differently
in Standard English, they sound the same in Scouse.

As mentioned above, few ungrammatical sentencessa@ in ER. Rita does sae
was out(ER: 22), however, which presents a different issueerb use than the
examples above. Here, the problem is in the choice singular or a plural of the
verb: the correct form to use withe would bewere However, this is an isolated
example in the text. Additionally, there is an arste where Rita sayd chose (ER:
73), which does include an incorrect temporal fofowever, it is very possible here
that the issue is in fact a typing error, as inet used anywhere else, and other
incorrect temporal forms only mix the past formihe third form. In contrast, the
correct form here would be the regular presentetehsose In order to fit in with
the pattern of incorrect temporal use of verbs, ittg#gance would have to Hae
choseor I'd choseinstead. Before moving on to less significant s/mé non-
standard grammar, brief attention should be givencdntractions in PB. It is
common in Standard English to contract certain wpairs, such asloes not
(doesn?, I will (I'll') and so on. However, PB includes some unconvegtiomes in
addition to what might be described as standard.oRer examplewhat doesis
usually not contracted in Standard English, butiitfBudes it asvhat's In addition,
auxiliary verbs are sometimes contracted to unisl@ahg words (i.e. Usually the
first word that is contracted is short, most oftenpersonal or an interrogative
pronoun, as in the examples above) An example isf gthenomenon iseither’ll
(PB: 55).

In terms of other aspects of grammar, non-standarchs are, again, heavily
concentrated in PB. In addition to the verb formwd avider pronoun issues
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mentioned above, some less striking non-standaachmgpar is used in conjunction
with prepositions and other pronouns. Firstly, pnenounthemis used in place for
those as in below (PB: 11):

Kathleen: Don't yer like them places, Ant?

In other words, an object form is used instead stibjective one, and a personal
pronoun is used instead of a demonstrative one U$e is frequent in PB, but does
not feature in ER. Another non-standard featur@Bnpronoun use is the omission of
the pronoun altogether. Most often, the missingnpum is a first person singular
one, sometimes attached to a verb. For exampld, pe up in a minut¢PB: 25).

Similarly, a preposition can also be omitted, likehe example below (PB: 59):

Kathleen: We've ‘ad a couple ‘cos we were goitg bingo!
Danny: What, yer need to be pissed to go to thgd#

The above example demonstrates that the omiss@amnsfrom one instance to the
next: Kathleen doesn’t use the preposittonbut Danny does. Prepositions do get
omitted even when the characters are not undeintlunce of alcohol, although it
must be taken into consideration that being druaxk affect the language that the
characters produce. No direct evidence of thi® ibe seen PB, though, in terms of
slurred language or others having trouble undedstgn Similarly, there is a scene in
ER, where the alcoholic Frank is unusually drunlR(E9-63), but his speech

appears to be clear to Rita.

Regarding the use of the prepositiohin PB, the results are somewhat more
complicated: The pronoun as several alternative$oisome of which it shares with
other words. Of is sometimes spelledvaéVhat's the point'v that?PB: 4),a’ (They
were too scared to bloody smile, ‘alf a’ thefB: 22), anda (as used in words such
ascoupla couple ofandloadsa loads 0j. The standard variamf is also used, for
example inthe amount of letterdPB: 53), which, in turn, includes a different
grammatical error: becaussttersis a countable noun, the Standard English version
of the phrase would kibe number of letterdn addition, the forma’ and-a are also
used in the meaning ¢f as inWhat've a’ missed?B: 15) and’ll do whatta like!
(PB: 29). Furthermorea is also used to contract many auxiliary verbshsagare

in Whatta you onqPB: 59). The use ofa anda’ is therefore widespread, but they

have not replaced the Standard English forms alwegein any of the above
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instances. In ERsa is used in a far more restricted way: it can me#her the
indefinite articlea, orto, as evident in Rita’s sentence below (ER: 12):

Rita: --- | don't wanna a baby yet. See, | wanisgaver meself first.

To sum up the findings regarding grammatical fesguthe main conclusion is that
these features are very heavily concentrated inBPBincludes the non-standard use
of the pronoun me, a non-standard spelling of te@qun you, and occasional non-
standard contractions. PB, on the other hand, hdsphe instances of non-standard
grammar, and several ways of spelling prepositibtmaddition to the issues already
mentioned, PB also includes unconventional worekiona mainly the phras@ive us

it back (PB: 23), the standard equivalent of which woutddive it back to meThe
word order is most likely reversed because the standard pronoums is being
used. Finally, both plays include the contractibb@causdo ‘cos.

7.4 Pronunciation

The issue of pronunciation is explicitly brought ip Educating Ritawhen Rita

purposefully starts speaking in what she belieses prestigious way, but resorts to
hypercorrection (ER: 56-57).

Frank: ...What is wrong with your voice?

Rita: Nothing is wrong with it, Frank. | have miredecided to talk
properly. As Trish says there is not a lot of pointdiscussing
beautiful literature in an ugly voice.

Frank: You haven't got an ugly voice; at least ydgn't have. Talk
properly.
Rita: | am talking properly---

In the example above, Frank comments on Rita’s slkch after only two lines
spoken by Rita, and he goes on to call her a Daleka monotone robot; Barton
1991: 83) based on her speech. The reader carimabusly, hear Rita’s speech, but
it is clear that she has tried to adopt a differsdent. The type of hypercorrection
here is most likely what Knowles (1978: 86) namegidal confusion. In other
words, Rita would not be able to produce an RPrdoeeen with isolated words. If
she normally spoke with a prestigious accent anerted back to a Scouse for a
short period of time, the hypercorrection would ufesfrom the influence of

surrounding phrases or words.

It is difficult to draw conclusions about pronurtca based solely on written

information, but dialect writing often includes netandard spellings of words that
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are pronounced in a non-standard way. These adjnssndo not mean that the
speaker, as it were, would necessarily spell thelwte way it is written in the text.
For example, the worgellow is spelledyeller in the example below, where Ann

imagines her fate if she has cancer (PB: 89; enipbgghe present author):

Ann: An’ if | end up like what Sheila Gilfoyle wdike — layin’ stinkin’ in
some friggin’ ‘ospital bed, all bloated ayéller... like I'm wearin’ a
friggin’ ‘alloween mask...

Another point of interest in the example is the wv$eospital, which is not the
Scouse word for hospital: According to Fazakerl2@0{: 22), the correct word
would beozzy and Rita in ER also uses the wdraspital This indicates a conflict

between real-life Scouse and the language of tngspl

The most prominent Scouse or working class feaiturBB is that all characters
routinely leave out the phonerhdan positions other than the beginning of a linge, a
in How did that ‘appen?{(PB: 7). However, according to Wakelin (1978: 1ibg
pronunciation has disappeared from everywhere a@n Bhtish Isles with the
exceptions of Standard English, very Northern Emdjl&scotland and Ireland. Thus,
it is not examined as a Scouse feature but as kirvgpclass one. Interestingly, the
is in consistent use throughout ER, which is infecnwith Wakelin’s results, which
pre-date the play. It is possible that the change thken place more slowly than
Wakelin expected, as thes had indeed disappeared by the beginning of tie 21
century. A quick count of tokens in PB reveals tbaall lines beginning with the
letterh in Act 1, threehs are left out, and 15 remain. Thés also pronounced when

it has particular stress, as in below (emphasighéyriginal author; PB: 62):

Anthony: Doesn’'t matter.
Kathleen: Well it obviously does, the face’sgot on ‘im!

Counting allh-tokens is beyond the scope of the present studyit seems that the
hs are mostly left out when in unstressed positibrterestingly, Larkin has left out

the letterh in writing even when it is silent in Standard Bsll(PB: 110):

Kathleen: What time are you comin’ in, lad?
Danny: Barr ‘alf an ‘our, why?

In addition, the pronunciation of words where a davoritial h has been omitted is
further confirmed by the adaptation of the precgdarticle: Kathleen, for instance,
asks Anthony if he is planning to go to Australa én ‘oliday (PB: 62). The above

extract from Danny and Kathleen’s conversationudek another unusual spelling
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for a word:barr. The word is also used in PB alsarr, while the Standard English
equivalent isabout This spelling is a clear demonstration of how therd is

pronounced in Scouse: without thie the end, and with a long vowel rather than the

Standard English diphthong. In other words, [abvesfead of [abat].

In line with Trudgill’'s (1994: 34) view that glottatops emerged in Liverpool only

in the 1990s, word-finats are often glottalised in_Paradise Boundt not in

Educating Rita This phenomenon is in fact one of the most stgkilifferences in

language use between the two plays. It is probphily explained by the simple
fact that the plays have been written by differpabple with different views to
language. Both authors have omitted the silenedeftin word final ing-clusters
almost always. This result is surprising, becauad@&a and Barth (2007: 54) stated
that the presence of a hard pronounged ing-clusters is a feature of Scouse, and
even hypothesised over what its origin might bee @hata indicates, however, that
the feature was not used in 1980 or 2006. Thisfarly reliable result because the
authors have had to make an effort to removegtiiem the end ofng-clusters, thus
indicating that it definitely does not belong thereaddition to the almost consistent
omission of the finafj, the word-finald in almost all instances of the woatid has
also been omitted in the working class languagebath plays. Finally, and
importantly, the number of contractions and espigciamitted word-final letters
decreases from the beginning to the end of the ipldyR. For example, Rita uses
many contractions when she talks about the lifevgn@s to leave behind (ER: 17):

Rita: ---Like what you’ve got to be into is musia’ @lothes an’ lookin’ for
a feller, y’ know the real qualities of life.

In addition to the contractions, she uses two t#gsandy’ know In contrast, the

word-final letters are there in an extract from &o#ls the end of the play (ER: 64):

Rita: | couldn’t stand being at the hairdresseny bbnger; boring
irrelevant detail all the time, on and on... Well I5arry but I've had
enough of that. | don’t wanna talk about irrelevarbish anymore.

Even though Rita’s language is much closer to Stahé&nglish, she still uses the
contractionwanna In addition, when she gets emotional over somegtleven after

this point, her language becomes less formal agaiseen in chapter 7.2.
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The next chapter provides an overview of the simtiés and differences found in
the present chapter and chapter 6. Some reasoainthdse differences will be
suggested, and the results will be compared td#oiground literature which was
overviewed in the first half of the present thedis.addition, some time will be
devoted to reflecting on the changes in societyctviiiave resulted in the different
worlds of the characters in the plays.

8 DISCUSSION AND CONCLUSIONS

The present chapter combines the discussion ofrtbst significant results, and
concluding remarks to recap the goals and the waakg information of the present
thesis. Some ideas will also be given for furthesearch. Grouping people into
social classes has had a long tradition in the ddnkKingdom. Most often, this

categorisation has been made on the basis of dibcapaut in the recent decades
other, more accurate means have been developedslalso in the latter half of the
20" century that linguists realised that differentsskes speak differently, and that all
variation was not due to dialects mixing on thearder areas. Thus, a specific kind

of language was connected with the working cldssrégional dialect.

The present thesis investigates the relationshepsden the classes and between the
languages of the classes, in the form that theyratke two plays, Educating Rita
(by Willy Russell) and_Paradise Bour{dly Jonathan Larkin). With the help of

sociolinguistic theories and conversation analyassyell as a curious eye to unusual
language use in the play, extracts were chosenlustrate the Scouse of the
characters. The extracts were examined from foffierdint perspectives: direct and
indirect class references; vocabulary and regisgggmmatical features; and
pronunciation. Earlier research included information some of the features in
vocabulary and pronunciation that have changeeailife Scouse over the past 30
years, and these were compared against the extragtshe play. Other frequently

occurring non-standard language use was also erdmmore closely.

To my knowledge, there have been no previous attetopstudy Jonathan Larkin’s

work academically. In addition, there is very éttlvork which would approach
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drama as linguistically realistic, even though ¢hisrliterature on how drama reflects
the social surroundings of its time (e.g. Woolf @)Gand how stylistics is adaptable
to the study of drama (e.g. Burton 1982). Thus piesent thesis has its place within

the academic realm of research into social issuguage and literature.

In ER, Rita’s vocabulary is simpler and signifidgntess formal than Frank’s
because of her social class, a feature of whi@dapting regional dialect. She does
notice that there are differences between how std=sank speak, but she shows no
evidence of being aware of her lacking sense akteg The characters of Paradise
Boundappear to pay no attention to each others’ diatetd regard higher classes as
distant from their lives. This is the main diffecenin linguistic attitudes towards

social classes in Educating Ritéand Paradise Boundinother difference is more

dependent on the characters themselves: In Edgdatta higher class is something

to be aspired, whereas in Paradise Boeweh Anthony, the character who wants to

leave his current life behind, wishes to start cssmmewhere else rather than move
on to a higher social status. The differences endialects spoken by Rita and all the

characters in Paradise Boumdflect the difference in their class attitudesd an

aspirations. In line with Fox’s class theory (2Q0Rjta is of a higher social class

than the characters of Paradise Boumtie difference between them is that in

addition to wanting to achieve upward social méjilRita also wants to speak with

a more prestigious accent. No one in Paradise Boweglto modify their speech. As

a result, the dialect in _Paradise Bousdfurther from Standard English than the

dialect in_Educating Rital'he difference is most striking in grammaticaltiees and
the extent to which spelling has been modifiedefitect non-standard pronunciation
of the dialect. In terms of comparing the languaged in the plays to real, spoken
Scouse, the findings were inconclusive. The playpperted some of the
dialectology of Scouse, but were in conflict withnee of the results from earlier
studies. Before a more detailed overview of thelltesof the linguistic analysis, a

look at changes in Liverpudlian society at largmisrder.

It has clearly emerged from both the backgroundrmftion and the analysis of the
plays that social conditions have changed in Ligetpbetween 1980 and 2006.
Perhaps most importantly, the standard of living hsen throughout the country, as

modern conveniences have become more affordablen&radtructure has improved,
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and in Liverpool old factories have been refurbtsher modern use. However, as a
part of this extensive, even real-time, communaatover the telephone and the
internet has increased, contributing to what |éyadiis a higher level of relative
poverty among the working class. People do haveemwoney, but they are much
more aware of what they do not have. While Rita wasbled by not knowing
which wine to buy and how to interact with richleigher class people, the characters

of Paradise Boundesort to wearing stolen designer clothing to iesgrothers. It has

become possible for ordinary, working class pedpleecome celebrities, which is
possibly seen as a quick way to climb up the cladsler. Danny had plans to
become a rich sport star, but had to succumb tddabes after being injured right
before his breakthrough (PB: 44). He still assuntlesyigh, that had the injury not
happened, he would have been successful. It ianathether the number of social
issues within communities and families has incréaseer the past 30 years, but it
seems from the plays that the attitudes towardsfahely are certainly different:
Rita’s community expects her to settle down, andhesband ends up leaving her
because she wants to be educated first. As expl@nehapter 6.1, statistics suggest
that the age of starting a family is increasingigR2001: 132), but this does not
appear to be true in the plays, and especiallym&B. In fact, the age of starting a
family seems to be decreasing, as Rita was comrsidéate” at 26, and while the
boys in PB still live at home, many of the womeaitlage already have children. In
PB, however, Kathleen and Danny’s family is vergkan: Danny’s brother is in
prison and the father of the family has left themthaut support. The impression is
that the value of the nuclear family was much highel980, whereas it is an almost
unreachable ideal in PB. Whether this is a clakga@ issue is unclear, but it is a

significant change in society in any case, andcégfthe working class.

It is clear that class divisions still exist, altlylh the formal class divisions were
abandoned between the plays. There is, howeveiffaaetice between the plays
when it comes to the attitudes towards middle cle&sseems to portray the middle
class as another unreachable ideal, towards whekworking class character strives.
The emphasis is on the difference between the hacacters: a working class person

and a middle class one. In Paradise Bounmivever, references to class and society

contrast the working class characters with impeabmstitutions: the council and the

Capital of Culture project. As such, the distaneéneen the working class and the
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others is larger in PB than in ER. Both Rita anel tharacters of PB do, however,
feel different from the middle class. Rita is vaware of the differences in speech
and lifestyle between herself and Frank, and treeadters in PB suppose that the
Capital of Culture developments taking place arotlmem are meant to hide the
working classes and thus make the city more appgalihis may be because the
play was written at a time of economic growth, #grkemed that the money the city
had was used to make the surroundings look cleargnicer instead of spending it
on for example welfare. In addition, the Capital ©flture development in the

character’'s neighbourhood meant demolishing a laited and replacing it with

artificial grass surrounded by a fence. Argualiys did nothing to help the welfare

of the locals.

A continuum is visible between the working classatibed in ER and the statistics
on Northern people from the time after the secolag pras written. Rita describes
the middle class as people who eat healthy marmgaria wholemeal bread, whereas
her community of working class people, in addittorpresumably eating butter and
white bread, spend their evenings in the pub. & established in chapter 3.2 that
there is correlation between being Northern anddeiorking class, suggesting that
a higher proportion is working class in the Nortiart in the South. Furthermore,
being from the region of North-West is statistigatonnected (National Statistics
2009) to a lower life-expectancy, higher unemplogtmand other indicators of a
poorer quality of life. While impossible to proverk, | suggest these statistics are
partly a result of the way of life described byaRim ER. Similar behaviour patterns
are visible in PB, which dates back to only thremarg before the statistical
information above. The characters in PB drink adbtalcohol and eat unhealthy
take-away food. To build on such evidence in thaygl it is conceivable that
Anthony and Danny represent the lifestyle of theekpudlians of the future. Neither
is anywhere near starting a family and both sti# lat home at 19 years of age. They
do not hope to improve their situation by workingrdh but by moving somewhere
where it is easier to improve their lifestyle, oy becoming famous. Danny has
abandoned his dream, but he has not adopted a pnacécal way of reaching a
better lifestyle, such as a similar plan to Rit&mally, it is worth noticing the social
issue of home ownership. Between the dates of bags [t became possible for

working class people to buy the council flats thegre renting, turning many
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working class people into property owners. Kathjeéen, owns her flat, and appears
to be the only working class character in the playsuch a position. It is unclear,
though, whether Rita and her husband owned thair #8ithough this is unlikely.

Home ownership is important as it creates secarity stability, and quite possibly

also protects property from being neglected.

Various linguistic differences between the two gldnave already been revealed in
the preceding chapters, but a closer look at thera Is in order. Some predictions
were also made in the theoretical background sedidhe present thesis regarding
what direction the development of Scouse mightaként, and a look at the results
in this light will be presented here. First of dilackground literature suggested,
overall, that the gap between Scouse and Standaglisk may be narrowing: some
Scouse features have spread from the working ¢taske general population of
Liverpool, and in the style of Estuary English imetsouth (Przedlacka 2001), |
speculated that similar development may be happeanithe North, whereby a new
accent would have appeared in the recent yeamsdgebthe gap. In fact, Fazekerley
(2001: 33) talks about “Posh Scouse”, which is gpoik some more affluent areas
in Liverpool: it is described as softer as Scousnd, still distinctly Liverpudlian.
However, the overall trend in the results of thevimus chapter is that Educating

Ritais in fact closer to Standard English norms thara&ise Bounds. According to

this, Scouse would be developing further from SéaddEnglish. Nevertheless, it is
important to keep in mind that the average persoesdot speak grammatically
correct Standard English with a neutral accentwbde the results indicate that
Scouse is not nearing Standard English, it is satiNiable option that Scouse is
nearing the speech of the (imaginary) average pefRarthermore, it is possible that
if, as has been assumed throughout the presers,tkeank speaks RP, as far as the
working class are concerned, Rita’s accent develapsa modified RP throughout
ER. Obviously, her accent cannot be fully determiiftem the written data, but it is
confirmed that the number of contractions and aditetters in her speech decreases

as time goes on in the play.

In the field of vocabulary, similarities and diféerces between the plays emerged.
Firstly, both plays included various means of iatliitg politeness. Generally

speaking, none of the characters used the wordg@ledthough it would have been
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expected in ER, because the two characters didknotv each other from the
beginning and only met once a week. It is undedsthle that superficial politeness
was abandoned in PB, because the characters faned, close-knit social group,
in which politeness was not necessary to createsioh. It was also established
based on class-related vocabulary that Frank igllmichiddle class (as per Fox’s
class schema; 2004). Rita continues to be workimgsahroughout the play, and her
family is lower working class as they do not have anterest in improving their

social status. The characters in Paradise Bowgr@ not designated into a class with

certainty, although their dress-codes and habdga@te upper working class. The
analysis on vocabulary also revealed that Liverpgsahow in an area, where the
word marriedis used instead affed although earlier research had shown that some
people in the area were still sayimgdin the mid 1990s (Trudgill 1994: 15). Tag
use was also confirmed as widespread among allimglass characters, atat
proved to be the most used tag in PB, as expettediever, it occurred in its
Standard English form, although a glottalis@dwas expected as per Elmes’ (2005:
240) research. Such tags were not in use in ERa ladk into one of Russell’'s other
plays, Our day ou{1984), indicated that he too uses the I (with a standard
spelling) as a part of working class language whepropriate. No significant
differences were found in any aspect of languagebetween the characters of PB,
with the exception that the characters used siigtitferent tags in the first half of
the play. This was, undoubtedly, somewhat incidemat an interesting discovery
nonetheless. The difference in tag use between RPB leaves room for the
possibility that Rita would have used tags amongfhiends and family from the
same class, but did not feel comfortable enoughst them with Frank. After all,
many of the tags used in PB (suchlage) indicate quite a warm relationship

between the speakers when spoken in a private csatian.

In terms of pronunciation and grammar, the diffeemnbetween the two plays are
clear. The differences between Frank and Ritaateetexpected. Rita also differs a

great deal from all the characters_in Paradise Bosine uses extremely few glottal

stops and pronounces hies, which is in direct contrast to both the youngl an
middle-aged characters in PB. This suggests thhRii@ not become educated, she
might have adopted the use of glottal stops bynhiddle age. In terms of grammar,

Paradise Boundhowed a larger number of deviations from Standarglish than
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Educating RitaBoth plays utilised an all-round second persanpun ger in PB;
y' in ER), which covered different forms of the StardlEnglishyou In addition, PB

had a distinction between the singular and theaplarthe second person pronouns,
something which Elmes (2005: 249) included as auSedeature. ER does not have
any opportunity for plurajouto be used, but Russell does use it in his eaglaey,
Our day out(1984: 11). The findings that were the furthestrfrStandard English in

terms of grammar were verb forms: missing coputhraixed up temporal forms.

In terms of the development of the Scouse dialeehfthe premier of the first play

to the premier of the second, the analysis is iokmive. Comparing the results to
various different sources of Scouse developmenthe past, as detailed in the
theoretical background section of the present shebd not yield consistent results.
Features which seemed to comply with actual dialegelopment include the use of
the tagisn't isin ER, which demonstrates a lenition in stops,clthias spread to the
rest of Liverpudlian population in the 2tentury (for example Barbera and Barth
2007: 54). However, the phenomenon was not include€éB: perhaps the author
considered it a self-evident part of the pronumarabr too complicated to transcribe
in drama text. In addition, glottal stops are abserER and present in PB, in line
with the earlier knowledge of them having spreadlit@rpool in the 1990s (Trudgill

1994: 34). The distinction between the plural amdjdar second person pronouns
predicted by Elmes (2005: 249) was clearly presenPB, and also in Russell's

work. On a more general level, Rita showed signsewskrting back to a more

vernacular speech style when she had already leaspeak with a more prestigious
accent but was in an emotional state of mind. Téas to be expected, as similar
results have been recorded in the past (Mesthrigd 4999: 180). Finally, many

expectations about class-related behaviour addpted Fox (2004) were evident in

the plays: the working class characters used ctas=saling vocabulary and dressed
in working class clothing, whereas the middle clekaracter stayed between the

extremes and tried to avoid the issue of class.

However, many expected results were not reachetrary to earlier information,
neither play included hargs in the end ofng-clusters in working class language
(Barbera and Barth 2007: 54)—in fact, the clustegse pronounced as [in]. EImes’

(2005: 240) result abold’ being the most common tag in Scouse was partifiecr
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in the present thesis: the tag lad proved most comrut it always occurred with
the d pronounced. In addition, Wakelin’s (1978: 10) wardial h should not have

been evident in ER, but it was; and the lexicahit@ed should have disappeared
from Scouse in the 1990s (Trudgill 1994: 15), butas also absent from ER.

The field of sociolinguistic is expandable in anyedtion the author’s imagination

follows, by changing focus to specific groups ardtions etc. One interesting idea is
to carry out studies in as many different locati@esoss the United Kingdom as
possible, to map the current stage of working cthakects across the country. This
approach also validates my study as a part ofgetantity. The research could also
be expanded to the middle classes and to femat®m@litway of describing spoken

language. Using gender as a backdrop to sociobtigustudies has been quite
frequent in the recent years, but many approacee®min uncovered. A possible
expansion to the present thesis would be to cdanRassell’'s work with female

writers from the same era. After all, the 1970s w@sdecade of women'’s liberation,

and many female writers emerged across genres.

A slightly different approach to expanding the grasthesis could be achieved by
carrying out corresponding investigations using héa data, and thus determining
to what extent Russell and Larkin (or any otherhard) are accurate in their
description of dialect. Furthermore, it would betenmesting to find out what

differences there might be between authors in deegrcertain classes. The result
might be that authors of more prestigious backgisufavour a more Standard
English speech for all characters, whereas workilags writers might not reach

Standard English norms even for middle class speake

There is certainly a need for further investigatioto the effect of social class into
speech and especially the kinds of problems ittese&n communication across
classes. Robinson (1979: 232) complained in th®@4%Fat there was no academic
research into class-related use of vocabulary aachmatical forms, and it seems
that even today the evidence is slim and mostlylava form authors who have
relied on for example etymological observations foethodology (such as Fox
2004). Had more information been available in thiea, the present thesis would

have had a much stronger emphasis on class-relatadulary. Learning about the
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differences between different social dialects dmel ¢auses behind them should be
helpful in preventing speech from being an obstaclepwards social movement or
access to higher education. Including racial miresiand immigrants could, in turn,

ease our understanding of where different minaritieein the current class system.
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