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1 INTRODUCTION

In schools learners are educated to encounteethgrements and opportunities in life.
Therefore, the time one spends in school embradasga scale of goals to achieve,
ranging from general learning skills to computiglls and to knowledge of different
school subjects. One of the several aims of schgab to teach positive values and
attitudes to the learners.

In addition to teaching practices, one majoject that carries and mediates value-
and attitude-loaded ideas is the school textboakRice (2005: 407) states, textbooks
“signify constructions of reality and ways of sdieg, organizing and prioritizing
knowledge”. There are, however, several instanbat determine how knowledge is
prioritized and selected and, thus, which valued attitudes the textbooks actually
mediate. Firstly, the National Curriculum sets feneral objectives for teaching and
learning and, secondly, the textbook authors beghira to follow the given objectives
but also affect the explicit and implicit contetttg selecting from which perspectives
issues are handled, i.e. what are the subtopitiseto, how ideas are constructed and
expressed and how they are supposed to be treated iessons. It is, however, to be
borne in mind that not all values and attitudes sr®orporated deliberately but
unconsciously in the texts.

One topic that is considered worth coveringpsg the range of school subjects and
is, therefore, included in the Finnish National @uwum and consequently in the
upper-secondary school textbooks, is relationsfiipshis study the termelationship
refers only to intimate interpersonal relationshigscluding for example friendships).
The objective of the present study is, then, td ot how EFL-textbooks introduce the
topic of relationships to the learners, which dd#f@ forms of relationships are
presented in the texts, how they are described &mihermore, what are the
relationship values and attitudes behind the texts.

The present study leans on the discursiveryheb language. According to it,
discourses are not only samples of written or spdakgt, but, as Fairclough (1992: 63)
defines, “language use as a form of social prdttieathermore, discourses always
serve a certain purpose, be it for example comnatioit or creating identities and they
both reflect and construct reality (e.g. Fairclod§®2, 2003, Gee 1999, Pietikdinen and
Mantynen 2009 and Van Dijk 1998). The reflectiord amonstruction of reality also



applies to the ideological dimension of language, uiscluding values and attitudes:
through discourses people show their world views, am the other hand, influence
those of other's.

Critical Discourse Analysis (hereafter CDA)hioh is one of the many approaches
to discourse studies, is particularly engrosseidvestigating, for example, how power
and hegemony are practiced, and by whom, and howvaiat ideologies are promoted
through discourses in societies. As the preserdystims at examining values and
attitudes conveyed through discourses, it touchHes iteological dimension of
discourses and, therefore, finds CDA as a usefuhodefor the discourse analysis.
Since there is, however, no one ready-made templateto conduct critical analysis
for all purposes and for all types of discoursevesal sources were used in order to
create a suitable analytical framework for the gmepurposes of this study.

This study is situated in the field of secdaguage teaching and critical discourse
studies. Although second language textbooks hawa sudied from a variety of
critical perspectives, for instance, whether thegat ethnic minorities and women and
men equally or not, no research concerning relalignvalues and attitudes in school
textbooks seem to have been done. For this retls®present study can be considered
contributing to knowledge about language textbamist provides information on one
specific, unexplored ideological dimension, i.datienship values and attitudes, in one
EFL-textbook seriedn Touch contemporarily widely used in Finnish upper setzog
schools.

The paper consists of seven chapters. Afeernrttroduction in chapter 1, chapter 2
presents EFL-textbooks, their characteristics dredrble they have in teaching and
learning English. The termslue andattitudeare defined and characterized in chapter
3. In that chapter also the terdiscourseis defined, the discursive perspective to
language is introduced and the interconnection éetvwalues, attitudes and discourses
Is discussed. Chapter 4 in turn concentrates ors#iue of how values and attitudes are
present in school textbooks, from where they deaind what their effects on students
may be. Also previous studies with related aimspaesented in that chapter. Chapter 5
moves to introducing the research design of thesgmie study; its methodological
framework, data, analytical framework and the paitlihe analysis. In chapter 6 the
main findings of the analysis are reported, anachapter 8 the findings are briefly

discussed and conclusions, implications and suggesfor further studies are made.



2 EFL-TEXTBOOKS

In this chapter, divided into three sections, Ilwitroduce the EFL-textbooks. In the
first one | will define the termextbookand also provide information for its basic
characteristics; in the second section | will idwoe the discourses found in EFL-
textbooks, and finally in the last section | witluich upon the social context of the use
of EFL-textbooks. Because this study concerns BmritFL-textbooks used in the

upper secondary school, all the ideas presenteddnersituated in that context.

2.1 Definition and characteristics

School textbooks have gained a stable status awotheg teaching media as an essential
tool for learning and teaching (e.g. Karvonen 19BK:Lahdesmaki 2004: 217). In fact,
teaching is often heavily based on the texts amiotses that the textbooks offer. This
probably results from the fact that the preparedheng material lightens the burden of
a language teacher: s/he is not obligated to inwemt teaching material for one’s
courses, which would require a vast amount of timg,one can rely on the planned
and already processed material provided in thebteks. Naturally, a teacher is not
bound to the material the textbooks contain butroag choose which topics, texts and
exercises one wants to cover in the lesson, mdlch tto meet the particular needs and
purposes of the class, and use other sourcesasmation as well (Johnsen 1993: 17).
There is some variation in the way the téextbookis comprehended. In a narrow
sense a textbook can be thought to be one volunaetextbook series that have been
produced for educational use, or a “package” wihilslo includes an exercise book and
a teachers’ guide (Karvonen 1995: 12). Recently #ie student’s edition of the book
often includes a CD of the key texts, and occadipnizsstening comprehension
exercises; however, the majority of the materiadtid only accessible by the teacher,
whose guide includes all the correct answers a$ agesuggestions for exercises and
exams. In a somewhat broader sense, also a bobkdkaoriginally been written for
other than educational purposes can be regarded tegtbook (Johnsen 1993: 25).
Examples of that sort of books could be plays, t®we comic books. In the present

study, the terntextbookrefers to one volume of a textbook series (thap ahcludes



exercises attached to the topics and texts anddhpts of listening comprehension
tasks that are provided in the teachers’ guide).

Textbooks, in the narrow sense of the terre, @moducts of group work: there is
usually a group of textbook writers, photo- and ®xppliers involved in the process of
producing a textbook (series), and a publisher @wtministers the marketing of the
completed book (Karvonen 1995: 12). This implieatth textbook is a result of
compromises (ibid): individual textbook writers, viteg distinct backgrounds and
expertise, may have somewhat dissimilar ideas oat whimportant and how topics
should be presented in order to be comprehensitaretivating for both the students
and the teachers. Publishers, for their part, amcerned with the quality and the
attractiveness of the books also from the profitigtgpoint of view: the textbooks have
to be competitive in the markets. Thus, the pangiots in the textbook production have
to be flexible in order to come to a solution oa thatters discussed in different phases
of the writing process. Furthermore, textbook wstand publishers have to take into
consideration the requirements the National Culuiouhas on teaching a certain course
and on teaching in general.

Textbooks are constantly updated. As the Matic@urriculum is elaborated from
time to time in regard to, for example, its view thle nature of learning and the topics
and contents of different subjects, textbooks aifeedhe use of schools are modified
accordingly (e.g. In Touch ja lukion opetussuunnien perusteet) In addition, the
textbooks have to be revised in terms of the infdrom and the topics they introduce
(Karvonen 1995: 11): to teach relevant and cumesiters, issues close to the world the

students encounter in real life, is a fundameinatsit bf the school.

2.2 Texts in EFL-textbooks

Textbook texts can be viewed as a genre of their, a8 Lahdesmaki (2004) has done
in her study. For instance, characteristic of #gscific genre is that important words —
to which attention is to be paid and which aremoftested for — are in boldface or italics
(Karvonen 1995: 24). Furthermore, texts are usuatiyompanied by vocabulary lists
and various kinds of exercises for the purposeeafring the contents, structures and
vocabulary included in the text together with diffiet general language skills, such as

reading and interacting.



While in other textbooks, such as biology twlgsophy, there may be only one
genre, the “textbook genre”, used, a salient featir EFL-textbooks is that they
“contain many sorts of texts with a rather compreiee selection of both genres and
topics” (LAhdesmaki 2004: 54). This means that thdbooks contain a number of
separate texts that are not usually connecteddo ether but represent different genres
and deal with separate issues, but simultaneousliiam the general textbook genre, at
least in respect to vocabulary lists and exerci3éss difference derives from the
different purposes of language and other textbotitesmain purpose of, for example,
biology textbooks is to provide information on @@ntissues, whereas in EFL-textbooks
the focus is, as Lahdesmaki (2004: 272) stated) botthe content and the various
linguistic aspects of the texts, such as genresandtures.

Moreover, EFL-textbook texts can be charazeetiin three different categories, that
is, as either authentic, modified or self-writtdréilfdesmaki 2007: 54-55). Authentic
texts are those that have been taken from thegiali context, such as an article in a
magazine or a radio program, and attached to thet&fbook as such. Authenticity is
one of the objectives of the textbook writers sirtaafers an opportunity to familiarize
oneself with real, authentic language use in dti@n educational settings (Lahdesmaki
2007: 54). Modified texts, for their part, aretethat have also been taken from their
original context but have been modified to meet ribguirements of the educational
situation by, for example, simplifying structuresdareplacing challenging vocabulary
with an easier one. Self-written texts are obviptisbse that the textbook writers have
composed themselves for the specific needs of thelrence. Texts of all of the three

types can occur in one textbook.

2.3 What is learnt through the texts?

As already briefly mentioned, an essential functmnEFL-textbooks is that they
provide an extensive selection of various genreistapics (Lahdesmaki 2007: 54). This
feature of the textbooks originates from one of #ueicational goals of which the
National Curriculum (LOPS 2003: 88) says that stusienust gain opportunities to read
and handle English texts that have varied functipagposes and that occur in different
contexts. In addition, there are several largemtitec contents, such as technology,

environment and social life, that are to be deatl w many school subjects including



English, and some that are especially attachedaming English, such as the English
speaking cultures (LOPS 2003: 88-89). The objecvéo acquire new information,
deepen the already known, to learn to discussrdifteissues and to take one’s own
stand on them — in English, of course.

In addition to the variety of genres and neformation on certain topics, there are
many other matters that are to be learnt throughgusFL-textbook texts (Lahdesmaki
2004: 272). Firstly, students are supposed to legammar and structures of the
English language, and secondly, to communicateiiedact. Thirdly, through using
the texts in multiple ways the students are to gvéheir learning strategies and to
learn new ones. Fourthly, the texts are to mediptsitive attitudes towards target
culture and their people” (LAhdesmaki 2004: 272), dnus, generate tolerance based on
cultural understanding.

What the students actually learn, however,eddp not only on the personal
appreciations, interests and motivation, but alsthe way the texts are handled, that is,
how teachers teach and approach them (Luke eD&9:251). Luke at al. (1989: 252)
state that “tacitly and intentionally, teacherslwimphasize and de-emphasize, select
and exclude.” This means that teachers make evwahsatabout what is worth
emphasizing and important for the students to leand what is not that relevant.
Furthermore, as Luke et al. continue, the studésdsn from the evaluations and
decisions made by the teacher what is importanéxis and what kind of knowledge
they are expected to know. In addition, the stusl@obn learn to make conclusion of
what contents and skills are likely to be testeéxaminations and, thus, what is to be
mastered in order to do well in them (Olson 19888)2 Often the decision may be
based on the personal preferences of the teadharglso the existing tests that the
students are to take may influence the contentsraarthers of teaching (Johnsen 1993:
15). For example, in the Finnish upper secondanpas one of the major factors that
guide the decisions made on what is taught anddelais the matriculation examination
that takes place at the end of the students’ sctaxaer. This means that since EFL-
teachers know what kinds of skills are tested ang¢kamination, they emphasize those
in their teaching in order to fulfil their respobdity of preparing their students for the
examination. The tasks in the matriculation exatmmaoften require the ability to
extract the main points of a text, answer someilddtguestions about the content and
to know specific vocabulary and structures. Whhese skills are expected in the

matriculation examination, they are also practiocedhe lessons and in the course
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examinations. In fact, in the advanced level thers® examinations may be old
matriculation examinations.

As Karvonen (1995: 24) states, textbook texésmeant to raise discussion between
the texts and the students and their pre-existmgvedge. This purpose probably is
fulfilled in respect to the language skills and tdomtent knowledge of the students but
the depth of the process may vary tremendouslyesioms it may be left on the level
of learning individual words and understanding theplicit message of an extract,
whereas, when devoting enough time and effort,télxés can be interpreted in more
depth by taking a more analytical approach to th&fter all, not all contents of EFL-
textbook texts are visible and explicit, but thgt$ealso reflect a certain view of the
world (Lahdesmaki 2004: 272) with certain appreocia, values and attitudes.

Although texts may be treated somewhat supeltiy in the EFL-lessons, this does
not mean that the students would take the infomngtrovided as granted and not take
a critical approach to it. As Fairclough (1992) anallace (2003) state, people are
generally speaking critical about what they heat sead, and this naturally applies to
upper-secondary students as well. Fairclough (199pfurther states that texts are not
unambiguous but objects of various distinct intet@tions. In addition to the way the
text in question is handled, it has been found thatindividual interpretations of the
same text are influenced by the student’s persiyngiender and the pre-existing values
and attitudes (Anyon 1981, cited in Kalmus 20041)4However, when reading in a
foreign language the implicit messages in the texdy not be clear to the students, at
least in great detail.

In conclusion, if a teacher blindly followsethnstructions in the books and tight
timetables, and does not give any attention toddeper meanings in the texts, it is
presumable that the students do not pay specaitath to them either since their main
concern is to manage the tests and examinationg llage, in which the more
“superficial” linguistic skills and knowledge argeciated. In contrast, if a teacher
pays attention to those deeper messages, the suaterprobably to learn to read texts
critically in a foreign language, to pay attenteleo to the subtle messages they mediate
and how those can be constructed in the foreigguiage.

Since the focus of the present study is orteékial dimension of discourse and not
on the discursive practices, | will not go furtleidescribing how texts are or should be
used in order to help students to read more ditificacontent myself with mentioning

that the ability of reading critically is an essahskill that should also be practiced in
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EFL-classrooms among other language skills. By gltiat the students can learn what
embedded messages the texts contain and how tHislElanguage, its grammar and
vocabulary, can be used for mediating them (WalR@sS).

In this chapter | have brought out some aspettEFL-textbooks, their special
characteristics and functions as teaching matexiekxt the focus will be on the nature
and functions of values, attitudes and discoursed their interconnection.

3 VALUES, ATTITUDES AND DISCOURSES

In this chapter | will discuswalues, attitudes and discourses Firstly, values and
attitudes are defined and characterized as partglenflogical dimension of social
beliefs. Secondly, the discursive point of viewanguage is introduced and, finally, the

connection particularly between discourses andegand attitudes is touched upon.

3.1 Definition and functions of values

According to Rokeach (1973: 6-7), values are emguprescriptive or proscriptive
beliefs that “have cognitive, affective and behava components”. a person has an
idea what is and what is not desirable, one caenbational on the value-related matter,
and the values also affect the way a person aatertain situations. In addition, values
are not separate cognitions but they form valuéesys. According to Rokeach (1973:
11), the values a person possesses are orderedchieally in the value system after
their importance. Although value systems are sewrfaaly stable, values or the
hierarchy of them can be changed “according toctenges in society and the new
experiences of the person in question” (Rokeacl3197).

Values can be categorized into instrumentdl terminal values (Rokeach 1973: 7).
Instrumental values concern morals and competeribehaving honestly and
responsibly leads one to feel that he is behavingally, whereas behaving logically,
intelligently or imaginatively leads one to feelathhe is behaving competently”
(Rokeach 1973: 7). What is in focus in regard testhvalues is, thus, the process or
behaviour more than the outcome of the action. Trehvalues, for their part, can also
be divided into two: there are values that concamnindividual personally, such as
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health, intelligence and efficiency, and those tmatcern the social world in particular,
such as politeness, co-operation, freedom and i&g(Man Dijk 1998: 75).

Furthermore, values can be categorized acoptdi the contexts they occur in. That
sort of categories are, for example, family valugglitical values and work values
(Ester, Braun and Mohler 2006: 70). The categdonatof values seem, however, to be
somewhat overlapping since some of them are mamnergkthan others. This can be
seen, for example, when comparing the value categan of two distinct studies: the
term sexual valuedas been used referring to values concerningnfstance divorce,
adultery, homosexuality and abortion by Ester, Brand Mohler (2006: 72), whereas
relationship valuedas been used by Meier, Hull and Ortyl (2009) rrefg to values
concerning, for instance, premarital sex, homoséyuand cohabitation. It seems that
there are many similarities between the valuesdedwon in these two studies, such as
gender, and at least sexual values seem to bepmrated in relationship values.

Possessing values is no inborn property ofdinubeings, but values are rather being
learnt, acquired, and changed, in various kindsooftexts and social practices in the
childhood and throughout one’s entire life (Van KDiL998: 74). Although it is
commonly acknowledged that values are fundamemwtallit cultures, there is some
controversy about the extent to which values asrezshby the members of societies.
Van Dijk (1998: 74) and Rokeach (1973: 4) state tinere are a relatively small
number of values there, and most of the peopledartain culture, if not in the whole
world, share the same values. This is to say thetynbasic values, such as truth,
equality and beauty, are values that many peopbeeamte and use as criteria for
evaluations, for example when forming an opinionrsomething. Thompson (1990: 88)

claims, however, the opposite:

It cannot be plausibly assumed that there is a seteof values and beliefs which are widely
shared and firmly accepted by individuals in modedustrial societies, and which thereby bind
individuals to a common normative framework, forséems likely that there is a fairly high
degree of disagreement and disaffection.

Thompson (1990: 88), thus, interprets the insti3bdnd disagreement in societies as
being a consequence of the diversity of values leegopssess. To this Van Dijk (1998:
76-77) replies that the disagreements and probleethseen individual people, as well
as between cultures, do not originate from differatues but rather from distinct inner
hierarchies of their value systems and conceptminthe values. For instance, two

people may value both honesty and politenessf{lise are seen differently in respect
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to their importance, the evaluations and actions pleople take are presumably
different. Furthermore, two members of the sameespcan agree that equality is a
good and important value. For one equality may mima, for example, men and
women should be treated as not having any biolbdifferences that are based on their
gender, whereas for the other equality could meahrhen and women are to be treated
with the same respect but also taking into acctoetdifferences they seem to have.
These two different views on equality have alséedént implications: one may want to
fight for the equally long maternity/paternity lesvbecause of one’s idea that, based on
the value of equality, both parents have the righgtay at home with the baby for the
same period of time; the other might think thabade wife should be equally respected
for her work at home as a working woman or her andls.

When it comes to the diversity of the conteartsl hierarchy of values, Ester et al.
(1994, cited in Ester, Braun and Mohler 2006: §uarthat “values in Western societies
have become detached from traditional institutiand authoritative forces (such as the
church) and increasingly find their legitimation personal choices and preferences.”
On these grounds it appears that although valuessaecial by nature, i.e. they are
acquired in social reality and they are shared gyoap or groups of people, in today’s
society authoritative parties are not regardedngsortant in defining and choosing
values for individuals as before. Instead, everyoray choose distinctive values and
contents for them from sometimes marginal altevesti according to their personal
preferences. Thus, Western societies are not a®demaous in regard to their value
systems as they have been.

In summary, | would say that there is a cartainge of values that are at least to
some extent common to all cultures and societiesedms, however, evident that there
is diversity about how the values are understoatiranked, and, therefore, how they
affect people’s evaluations and actions.

Values have several functions in the socfal df human beings. Firstly, values are
used as standarqRokeach 1973: 13). This means that people evathateselves and
their actions as well as others and their acti@me®@ing to the values they possess. For
example, a Finn might regard Finnish people moré-lrking than Russian people,
and, therefore judge Finns as a better folk. Thakjes can also be used for defining
one’s identity and self-enhancement (Van Dijk 1988), e.g. We are hard-working and
We are better than They are. In addition, accordinthe evaluations, one can decide

whether there is something to be opposed to oreargbbout (Rokeach 1973: 13). One
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example of this is the tension between the Westarid and China because of the
difference in appreciation of democracy: democradyich is a value treasured in the
Western countries, seems to be lacking in ChinastWjeposes the Chinese government
on the issue and tries to influence so that denegarauld gain a better foothold in the
communist country.

Furthermore, values or value systems can ke ss “general plans for conflict
resolution and decision making” (Rokeach 1973: 1d)other words, people do not
have to create new criteria for making decisionglowosing between alternatives in
every novel situation, but they can base theirgdens on the already-existing schema
regarding the most desired values.

Moreover, values are used for justifying ordegisions and actions (Rokeach 1973:
13 and Van Dijk 1998: 76), which is possible beeanisthe hierarchical nature of value
systems and the various possible contents andpretations of values. According to
Van Dijk’s (1998: 77) example, “few racists opergfend inequality, but will self-
present themselves as emphasizing the relevancatiohalism and their own freedom
(from being ‘mixed’ with others)”. Thus, equality ranked lower than nationalism and
freedom in the hierarchy of the value system ofstacIn addition, they have given a
specific content to the concept of freedom, thattlie freedom from other races.
Consequently, this group of people justifies tragtions that may restrict the human
rights of the others by the more important valuiesationalism and freedom. This way,
although all values are positive as such (EsteauBrand Mohler 2006: 8), they can also
be used for negative purposes.

Values are not directly observable but indlget the form of people’s attitudinal
and evaluative statements and actions (Ester, BaadrMohler 2006: 8). For example,
on fourth of March there was a law passed in Mexi@i allows same-sex couples to
get married (Barovick et al. 2010: 7). This legetl @an be seen as a result of the change
of values, ideologies and attitudes in the contéX¥lexico: the value of freedom (by a
specific understanding of it) and the ideology ibktalism have gained ground in the
societal level, and, therefore, the attitudes towdromosexuals and their will to have
the right to get married are now tolerant and pasitThus, the values of the people of
Mexico have turned into action, this time in greaeale in the form of a new law and,

in turn, the law mirrors the values of the country.
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3.2 Definition of attitudes

Attitudes are “beliefs about specific objects duaiions” (Ester, Braun and Mohler
(2006: 8). These beliefs are based on the evahstoperson has made on the objects
and situations in question, and, consequently, thitude can be characterized as an
“evaluative disposition” that usually affects thergon’s thoughts, emotions and actions
(Smith 2005: 106). Depending on the values, ancetlauations a person makes based
on them, attitudes may be either positive or nggdttster, Braun and Mohler 2006:8).
Attitudes may concern a wide range of issues, sisctpolitics and religion, domestic
and international issues” (Rokeach 1973: 95).

Attitudes are fundamentally about realizilgngs and being in relation to them
(Smith 2005: 107). That is, in order to be abldake an evaluative disposition to an
object or a situation it is obvious that one hakdwe encountered it and acknowledged
its existence, and defined one’s relation or “dis&d to it. In addition, it has been
claimed that the object of an attitude must be iclemed important enough (Smith 2005:
107): there is no reason to feel negative or pasitibout something that has no
relevance whatsoever to one. Furthermore, Smith0520108) argues that the
relationship between the person possessing thefispattitude and the object of the
evaluative disposition is reciprocal: it is actyalhe object that raises the negative or
positive attitude in the person, that is, the pssseof the attitude does not create the
attitude but it is given, whereas the active rofetlee person in the relationship is
realized in slanted speech and other actions reagpithe object. Consequently, as
Smith (2005: 108) argues:

Attitude, then, is neither an actual reaching Fas or that, nor a neutrally open state of affairs
which no reaching is more likely than any othet, ddisposition (in the sense of deployment) to
reach.

As stated before, values are “the basis of all ggses of evaluation” (Van Dijk 1998:
74), and since attitudes have been defined as Uatraé dispositions” (Smith 2005:
106), it can be concluded that attitudes are ads®dh on values. To be more precise,
according to Rokeach (1973: 95), attitudes are einbents of the values they are
based on. The connections between values anddasitare not, however, always
straightforward. Rokeach (1973: 96) states thatdi®en attitude held by different
persons need not to be in the service of the sahe vor the same subset of values.”
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He illustrates the statement with an example thioagh two persons may have a
positive attitude towards socialized medicine, ohé¢hem may base one’s attitude on
the value of equality, whereas the other on thaevalf family security. One could also
claim that this idea functions the other way aroasdwell: despite the same value as
the basis of evaluation, people may have differatgjtudes towards objects or
situations. For instance, although two people sbaety that receives immigrants have
the value of freedom as the basis of their evadnatin the matter of immigration, one
may have a negative attitude towards it as onetba¢®ne is denied the freedom from
the others (see example by Van Dijk in 3.1), whergee other may have a positive
attitude towards it as s/he considers it beinga@arofgiving everybody the freedom to
live where it is comfortable and safe.

On the other hand, Rokeach (1973: 96) alse gt “certain values will more often
be related predictably to a given attitude thaneothalues”, due to their “logical
relations” or “the specialized domain of specifaxisl institutions”. Thus, it is natural
that for example religious attitudes are relatedetmious values and political attitudes
to political values.

Attitudes, similarly to values, are not erirstable but they can be changed. In fact,
the value and attitude change is researched tirdeagain, both nationally (e.g. for
instance in America (e.g. Rokeach: 1973) and inlakoh (e.g. Pirttild-Backman,
Ahokas, Lahteenoja and Myyry: 2005) and internatilyp comparing situations in
different countries (e.qg. Ester, Braun and Mohlgd&).

| now phrase the approach that is taken inpifesent study in regard to the two
terms. Firstly, since the focus is on the differémtms of relationships and on the
descriptions of them in the EFL-textbook texts, treues and attitudes searched
concern, consequently, human relationships. As iMéiell and Ortyl (2009), | will
also use the termelationship valuesThis category of values may include any values
that are connected with relationships of which s@ramples are love, faithfulness,
commitment, financial security and racial homogdgir, Hull and Ortyl 2009: 510).
When it comes to attitudes, the terms used in tesgmt study are derived from the
study of Ester, Braun and Mohler (2006). In thesaarch on worldwide value change
they use the termro-marriage attitudereferring to the level of regarding marriage as
an important and positive institution in contrasttie idea of it being outdated. Because
attitudes can be both positive and negative (EBt@yn and Mohler 2006: 8), there can

also occur amanti-marriage attitude To proceed with this logic, there may also be, fo
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example, attitudes callegro-cohabitation attitude, anti-cohabitation attite, pro-
divorce attitude, anti-divorce attitude, pro-polygg attitude, anti-polygamy attitude
and so on. In the present study, thus, attentiogiven to the different forms of
relationships that are represented in the textstlamdttitudes that are interpreted to be
embedded in them.

After definingvaluesandattitudesand discussing their functions in people’s mind
and behaviour, | now move to discuss whacoursesand their functions are and,

finally, how they are connected to values anduatés.

3.3 What is discourse?

The termdiscoursehas been used in various ways, partly becausdeofdifferent
starting points distinct disciplines have on loakat the relationship between language
and social life. A common definition dliscoursein the discipline of linguistics regards
both written and spoken tokens of language as sammpf discourses, but also
emphasizes the significant role of the interacti@tween interlocutors and the social
context of the discursive situation (Fairclough 299). In order to discuss the term in
more detail 1 will shortly introduce the definitisrof discoursegiven by three pioneers
in the study of discourses; Teun A. Van Dijk, Nom#airclough and James P. Gee.

For Van Dijk (1998: 193-199) there are manteralative definitions for the term
discourse. According to him, the main meaning stdurse is that ofommunicative
event.This term of communicative event can, for its phe seen in either restricted or
extended sense. The restricted one is used whemringf to the product of a
communicative event, that is, to a spoken or wrifigece of text, whereas the extended
meaning is used when referring to the actual perémce, including other participants
in the event and the features of the context. Wisang this definition of discourse, the
focus is always on a unique token of a language.

One can, however, sdescoursein a somewhat more abstract sense, that is, as an
abstract type or genre of language. This meansthieatocus is on the properties that
some texts, or communicative events, share, andmabkens. Examples of types of
language could be jokes, newspaper articles andotassays. Furthermore, when
referring to discourses as genres, one may mearegaoch aspgolitical discourse,
medical discourseand academic discourse(Van Dijk 1998: 196). As known, for
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example these genres can be distinguished from @hehn by the different terms and
sociolinguistic and pragmatic conventions usedhim particular discourses. Finally, in
the broadest sense of the tediscoursecan be seen to refer to all the communicative
events (both products and performances), typesgandes of discourse in a specific
period of time and/or culture.

In his definition of discourse, Fairclough 929 2003) emphasizes the role of the
social aspect to language use that is always prdaeguage is never used in a vacuum
but is both affected by and affects the situatipngcesses and social contexts involved.
Consequently, discourse is not only a sample ohguistic system of a language,
neither a solitary activity, but “language use a®ran of social practice” (Fairclough
1992: 63). As seen, Fairclough takes into accowth Ithe linguistic and the social
aspects of discourse. Both of these aspects carbal$raced in his view of discourse
being always ‘three-dimensional’, including dimems of texts, discursive practices
and social practices. For Fairclough, the te¢axt means either a spoken or written
sample of language, but it also can refer to visuages or to “texts which are
combinations of words and images” (Fairclough 1992:such as newspaper articles
and movies.

The termdiscursive practiceis, on the other hand, used to refer to discursive
situations and the processes that take placeitnatien when a text, or a text producer,
interacts with an addressee. Those kinds of pextice, for example, teaching, having
a family dinner or reading a newspaper. The prassksat take place in discursive
practices are text production, interpretation andsamption. Fairclough (1992: 78)
also states that “the nature of these processessuagtween different types of discourse
according to social factors”. When consideringtfiext production, this means that, for
example, the way a speaker formulates one’s mesdggends on such matters as to
whom one is talking and in what kind of situatidor instance, if the interlocutor is a
friend, the speaker could choose to use more adbbgnvords and structures of
language; if the interaction takes place in a lessrmeeting, the speaker is likely to use
more formal language, structured by the conventmhbusiness meeting discourses,
such as opening the meeting and asking for a psionisto speak. Secondly, the
interpretation of a text can also depend on therlmtutors and the social context at
hand; there are a myriad of possible interpretatioh texts in accordance to the
interpreters’ previous knowledge, beliefs, valuesl @0 on, an in accordance to the

place, time and manner the discourse event talke® pFurthermore, the interpretation



19

of a text also depends on the personal charaatsrist the interpreter. some people are
more sensitive than others when it comes to coingfnmeanings of texts. When taking
part in the same communicative situation someometake offence on how another
person formulates one’s ideas, whereas someoneaiseegard the statements being
purely factual and including no innuendos. Thirdtlle consumption of discourse
varies. For example, when one is reading a novedritertainment, one is not likely to
skip any chapters or parts of the text but to redttough with concentration; when one
searches and reads articles and books in ordexndidrize oneself with a particular
subject one is doing research on, one is likelgkip many parts and to focus on the
ones that are relevant. The type of consumptiom \@sies in regard to the audience of
a particular discourse. School textbooks are, xangle, collectively used by teachers
and pupils or students, whereas e-mails are usulidlgourses between either two
persons or members of a restricted group of people.

The third dimension of discourse is calledfasnerly mentionedsocial practice.
With this term Fairclough refers to “the instituied and organizational circumstances
of the discursive event and how that shapes theraaif the discursive practice”
(Fairclough 1992: 4). This is to say that the matof a discourse also depends on the
larger scale social context the discursive practsceaking place in. For example,
discourse practices can be realized differentlyoating to the social classes of the
people involved in the event. Furthermore, indttug such as government, economic
systems and education provide a range of posstaletipes that can be utilized in an
individual discursive event, but which at the samee restrict the way language may
be used.

Fairclough uses the terdiscourse evenivhen talking about the whole discursive
situation, which always includes all of the thramehsions: text, discursive practice
and social practice. The dimensions are intertwimedhany respects, as seen in the
examples given above, and, therefore, they shoatdbe analyzed totally separated
from each other: a text is a part of discursivecfica which is a part of social practice;
social practice affects discursive practice whitfbas text.

Fairclough further distinguishes two differames of the terndiscourse Firstly,
when used without an article, the term refers &mfluage use seen in the above three-
dimensional way” (Fairclough 1992: 4). Secondlye tiermdiscourseused with an

article refers to the different discourse typed tizean be differentiated by their genres or
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styles. Two examples of that kind of usage of téwen could be the discourse of
medicine or discourse of women’s magazines.

Similarily to Fairclough, Gee (1990 and 19%®es the terndiscoursehaving
multiple meanings depending on the context it isdu and the way language use is
viewed in general. To clarify his conception @iscourse,he differentiates between
Discourse (written with a capital letter) and diskse (written with a small letter).
Discourse (with a small letter) refers to languagase, that is, how language performs
activities and establishes, maintains and altezstities; with this term only linguistic
ingredients of communicative situations are tak&o iaccount. When alongside with
linguistic matters also extra-linguistic mattersicls as “ways of acting, interacting,
feeling, believing, valuing, together with otheropée and with various sorts of
characteristic objects, symbols, tools, and tedgies” (Gee 1999: 7) are considered,
Gee talks about Discourses.

According to Gee (1999: 18), “the key to Disses is ‘recognition™. He explains
this further so that when one can be recognizéthte a certain kind of an identity or to
perform a specific activity (such as an identity amtivity of a doctor, teacher or
traveller) by the way one uses both language atd-érguistic substances, one can be
said to have “pulled off” a Discourse (Gee 1990 &wk 1999). In other words, with
the help of Discourses one can show the others evieis and what one does. To
illustrate this a little with an example, a Disceiof a EFL-teacher in a comprehensive
school could involve clear and in some situationgremphasized pronunciation,
patterned ways of signalling to the pupils whatyttege supposed to do (such as
demonstrating opening a book and simultaneouslyngaOpen your books, please.”),
standing in front of the group when teaching andking among the pupils when
monitoring their work, and using the blackboard foarking homework on it. This
Discourse can easily be recognized as that of aposlmnsive school EFL-teacher
because we are familiar with the linguistic and -hoguistic conventions and
characteristics that play an important role in fhicourse.

Many varieties of the Discourse can be inatldeder the term obiscourse of a
comprehensive school EFL-teachas Gee (1999: 18) states, differences can osur a
long as the Discourse in question is still recogbie, and actually Discourses often
change in time. For instance, discourses useddayte EFL-teachers differ from those
used by EFL-teachers thirty years ago, but also-teBthers in the same school in the

same period of time perform differently in their lkoThis change and variation are
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probably partly due to the new knowledge we havé@n language is learnt and what
language skills are important for a pupil, whichreflected in the behaviour and
teaching methods teachers use. In addition, netwwtdogy provides teachers with
equipment, tools to be utilized in teaching andrrg®, which also changes the
Discourse.

According to Gee (1999: 38), everyone has iplalidentities and activities to which
one takes part in, and, therefore, is a membemofenous Discourses. A teacher, for
example, can have an identity of a mother or fatb&m jogger, bus traveller and a
karaoke singer, which all involve a separate Dissduln conclusion, Gee (1999: 7)
says that “all life for all of us is just a patchikoof thoughts, words, objects, events,
actions, and interactions in Discourses.”

As in the example of an EFL-teacher and thengk this particular Discourse has
faced in time, one can see that an EFL-teacheod#yt has not created the Discourse
but it already existed before he or she even beaiteacher. A teacher and his or her
use of the Discourse may change the Discoursé #&sdlthe world it is used in, but the
Discourse will remain even if the particular teack®ps performing it. By this path of
idea Gee wants to say that people do not only useobrses in order to interact and
communicate with each other, but people are “c&ti@Gee 1999: 18) of Discourses;
we actually epitomize them.

In this paper the concept ditcourseis not understood only as a sample of written
text or speech but as a communicative event tlvatves also the social intercourse, i.e.
the context and participants. However, the textbtmo#ts with topics connected with
relationships, that is, the semantic dimensionhef discourses, form exclusively the
data and research subjects of the study, whereaprigmatic dimension (cf. Rocci
2009: 15) of those particular discourses is onlguant concerning interpretation: the
meanings given to the structures and vocabularthéntexts is only one of many
possible interpretations. Furthermore, becauséefaims and nature of the study, the

termdiscourses not used in the meaning of Discourse (Gee 1999)

3.4 The nature and functions of language

From the discursive point of view language is rdgdr as essentially social and

functional (Pietikdinen and Mantynen 2009: 14).stir this means that language is
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always used, as can clearly be seen in the abdustides given to “discourse”, in
social interaction. Secondly this means that lagguase always serves a certain
purpose. Halliday, whose Systemic-Functional TheofyLanguage is widely used
among discourse analysts, distinguishes three atepfamctions of language which can,
however, be simultaneously in operation (Hallid&8: 257). Those functions are the
ideational (as representing the world), interpeatdas creating social relationships and
identities) and textual (as means of communicatiumctions (Pietikdinen and
Mantynen 2009: 15).

Moreover, basing his categorizations to thaéegal functions of language by
Halliday, Fairclough (1992: 64) identifies “thre@nttions of language and dimensions
of meaning which coexist and interact in all dissel for the purposes of textual
analysis. These three functions of language areidbetity, the relational and the
ideational. The identity function of language refes how discourses create and mould
one’s identity. The relational function of languagefers in turn to the ways
relationships between interlocutors are expresaddcanstructed. The third function of
language, the ideational, refers to the ways disasuconvey values, attitudes, ideas
and beliefs about the world.

As many researchers (e.g. Fairclough 199232@ee 1999, Pietikdinen and
Mantynen 2009 and Van Dijk 1998) have stated, dissws both reflect and construct
the social world. The three functions of languag&oduced above indicate that
discourses have power in many respects: they bomgi for example, to transmitting
values and world views, and creating relationstaps identities. Furthermore, the
effect of discourses is not restricted to makingnge in the “mental” world, but
discourses can also contribute to making changestions and in the concrete world,
of which Fairclough (1992: 8) gives many exampld®xts can also start wars, or to
contribute to changes in education, or to changesdustrial relations, [...] changes in
urban design [...].” It can, thus, be concludedt tie power of discourse lies in its
ability to influence change both in the minds amdhie world.

Furthermore, even though one would not airffacting other’s identities or values,
language cannot be used totally objectively, batlitguistic choices one makes always
reflect one’s personal (or socially shared) presents of the world (Pietikainen and
Mantynen 2009: 16,18). Gee (1999) expresses tHslaws:
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When we speak or write we always take a particpiaspectiveon what the “world” is like.
This involves us in taking perspectives on whdtisrmal” and not; what is “acceptable” and
not; what is “right” and not; [...] what is the “waykings ought to be” and not; [...]. But these
are all too perspectives on how we believe, wishacai as if potential “social goods” are, or
ought to be, distributed. (Gee 1999: 2)

Grammar simply does not allow us to speak or virden no perspective. (Gee 1999: 4)

Thus, language use represents certain point of wiethe world, and creates reality
accordingly. For example, political groups view iabgssues from certain perspectives,
fight for their interests and, therefore, preséirtideas in a way that makes the ideas
look, be their realistic and truthful or not, logicand favourable. In a more general
level, language also has an important role in theiafization process of children
(Karvonen 1995: 23). Through their parents, schaals$ other social contexts children
are exposed to language and texts that reflecainekinds of view of the world. As
long as the conceptions are consistent, they appelfsevident and logical to the
children, and they acquire them. Many times thewsiecquired in childhood are,
however, challenged by opposite ones later initegVan Dijk 1998: 246). (This idea
will be developed further in 3.5.)

The social aspect to language use is not, exveeen only in the power that can be
exercised through it but also in the way meaningeigotiated in interaction. On the one
hand, a language user, a speaker or writer, crezasing by making choices between
the many possibilities in respect to, for exampte;abulary, genres and structures and
uses the ones considered appropriate and suitalileei given context and for one’s
purposes (Pietikdinen and Méantynen 2009). On therdtand, the language user does
not solely create the meanings but they are ndgdtiaith the interlocutors in the
context in question (Verschueren 1999: 59): thesiver makes one’s interpretations
based on what is expressed, how it is done and iwhhé context (e.g. in a larger text,
in an interactive situation or in a certain sodietywhich the interaction takes place. It
can be, therefore, said that the meanings of laggyase not unambiguous but language

can be used and interpreted in various ways.

3.5 Values and attitudes in discourses

The occurrence of values and attitudes in discauiseiscussed in this section. Many
of the ideas presented are from sources that comsainly ideology but touch also the

subjects of values and attitudes. Even though salmd attitudes are not always
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explicitly mentioned, they can be considered tantméuded in the subject, i.e. they are
embedded and implicated in texts similarly to idgods: ideologies are based on
certain values, and they also incorporate and egprertain attitudes (Van Dijk 1998:
74).

Every piece of discourse is based on a cepispective of the world, including for
example values, ideologies and attitudes (e.gcleaigh 1992, 2003, Gee 1999: 2 and
Van Dijk 1998). The consciousness of the fact thva@ mediates one’s personal (or
socially shared) perspective varies, however, aiaegrto the contexts and the
participants of different discursive situations,atthis, this may happen either
intentionally or unintentionally. For example, pate may intentionally aim at
transmitting certain values they regard as impaortanheir children in some situations,
whereas sometimes they might not recognize that Whiey say and how they express
themselves actually mediate their appreciations laglcefs. That is, people are not
always aware of the fact that their discoursesi@eelogically charged and can affect
the interlocutor (Fairclough 1992: 90).

Another important characteristic of the oceanne of values and attitudes is that they
can appear both explicitly and implicitly in diseees. According to Van Dijk (1998:
239), explicitness is frequent in propagandist alisses and in those in which
“ideological explanation, justification or legitirian is at stake”, that is, when the aim
is to clearly pronounce in what a group believelsatit appreciates and strives for. In
contrast, implicitness is exploited often when, fample, an ideology behind a
discourse is tried to be kept hidden, or the puinhage of one’s own group is tried to
be maintained as positive as possible (Van Dijk8L2%9). It is, however, to be kept in
mind that values, ideologies and attitudes can bdiated implicitly even though it is
not the intention.

The existence of values and attitudes in disses can be traced in at least three
things: in linguistic structures, inclusions andlesions, and social events (Fairclough
1992: 88, 2003: 145). Firstly, a speaker or wriggpresses one’s world view, i.e.
reflects it in speech or writing, in the structusssl vocabulary one chooses to use in
texts. For example, one may choose to use modalayway that implies how one sees
thingsshouldor should notbe done, or to describe matters in positive or tegdight
by using adjectives and nouns with certain kindsainotations. Secondly, it is not
only crucial what is selected to be included iniscaurse but it is worth paying

attention to what is left out since omission magdl¢o a biased representation of certain



25

matters and overrepresentation of others (Van Leau2009: 282). For instance, one
can omit the subject of responsibility by using gp&s voice or nominalization, or
present only the perspectives to a matter thaddvantageous for one and leave out any
inconvenient ones.

Thirdly, as in regard to any meaning makingtigh or in discourses, also value-
and attitude-related meanings are constructedntegbby negotiation. This means that
they cannot be simply “read off’ from the lingutstitems” (Kress 1985: 30), but
“meanings are produced through interpretationserfst and texts are open to diverse
interpretations” (Fairclough 1992: 88). In otherrd® although people have certain
values and attitudes that are reflected in thetstehe meanings and the importance of
the text highly depends on the interpretation efrigceiver, and, therefore, one text may
bring about several distinct interpretations of vakies and attitudes the speaker/writer
possesses. According to Fairclough (2003: 57)ptiesibility of diverse interpretations
of the same text in regard to the values it costalarives, at least partly, from the
distinct “knowledge and recognition of such valystems”. This is to say that, for
example, if a person is familiar with the valueirdividual freedom, one notices more
easily the references to that value, be they stippoor opposing. The variety in the
value and attitude awareness of people, togethén e fact that value-loaded
messages are often implicitly embedded in textsylten that people do not always
notice the value- or attitude loaded messageis.te

As Fairclough (1992: 87) claims, the effecte{ts on people is most powerful when
the audience comes to think that what is said gecéd and common sense (which is
often the aim when, for example, using certain the¢heme structures or making
presuppositions). Fairclough (1992: 65) adds, h@wethat since the text itself is not
the sole carrier of the ideological features, idolg values and attitudes, but it involves
the interpretation of the receiver as well, “anlgstamay not assume too much power to
the text at hand”. This is to say that there istraightforward pattern as to how and to
which extents texts affect people but an analysiy maly form one’s personal
interpretations and explanations of texts and, dasethose, make assumptions of the
kinds of effects there might occur.

In this chapter | have defined and charaaterizalues, attitudes and discourses and
their functions. In addition, | have discussed vamgl how values and attitudes exist in
discourses and how they may affect receivers imseutsive event. Next these ideas

will be applied to school textbooks.
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4 VALUES AND ATTITUDES IN SCHOOL TEXTBOOKS

Similarly to other texts, school textbook texts tzom attitudinal and value-loaded ideas.
In this chapter I will discuss the sources fromathihose ideas originate, what is their
purpose and how they can affect the readers ofetkis. In addition, | will introduce
some previous studies related to the present aqukits aims.

4.1 The sources, goals and effects

“A school’s primary function is to help pupils filleducational goals” (Johnsen 1993:
227), including at least informational knowledg#fedent kinds of competences, values
and attitudes (e.g. Apple 1990 and Johnsen 1998)s,Tthe fact that textbooks and
teaching in general touches values and attitudes@scious goal.

When it comes to which values and attitudes ar either intentionally or
unintentionally — brought forward and mediated emtbooks, the subject @election
emerges as significant, starting from the compuitatof the curriculum. Firstly, the
selection of school subjects that is included i@ trriculum indicate the values the
educational system possesses: some subjects drwelexkcas unimportant, and the
included ones are valued to different extents wiiah be seen, for example, in the
amount of time dedicated to them (Selander 1996:44). Secondly, the curriculum
defines some more precise topics and point of viewsthe subjects, such as
environment, interaction and writing an argumemtagssay in the case of EFL, that are
to be covered in the lessons, which also resulémiaxclusion of some perspectives and
inclusion of others (Lahdesmaki 2004: 272). In &ddito this selection of topics that
implies certain values behind them, the curriculatso explicitly pronounces some
values and attitudes that are intentionally to daeght in the lessons, two examples of
those being tolerance and international co-operatidghe Finnish National Curriculum
(NC p.3). Puolimatka (1995: 202) argues that algfoicurricula often take in
contradictory views on matters, it is typical ofeth that they mostly reflect the
prevailing ideologies and, thus, values and attsud

Selander (1990: 143-44) states that the "moltbis basically framed by the
institution (e.g. the educational system)” as tewrtb writers are to meet the
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requirements of the educational goals defined endirriculum in their products. This
means that the selection regarding what is imporeadd what is unimportant is
transferred from the directive curriculum to thasdrooms, for instance, in the form of
the textbook. The requirements of the curriculuen rawt, however, the only matter that
influences the choices made about textbook textsllso the textbook writers’ views of
the world, “taste, interest, a sense of what isagedically sound, a sense of what is
appropriate for the age or training of the studeattect it (Johnsen 1993: 15). Thus,
the point of view and the examples the textbookessi consider to be appropriate in
regard to a certain topic, be it a self-written @am authentic text, reflect their
appreciations; that is, some things may be empbasand others given no attention
(Johnsen 1993: 15). Furthermore, as is the cas# discourse, also in textbook texts
the choices of linguistic structures and vocabulapnvey — either explicitly or
implicitly — values and attitudes (see 3.5): theldwiew of the textbook writers also
influences “the very language of the textbook” (Isdm 1993: 15). It can be, thus,
concluded in Rice’s (2005: 407) words that textl®oknd their texts “signify
constructions of reality and ways of selecting,amiging and prioritizing knowledge”.
Despite the fact that textbook texts contasthkbintentional and unintentional, and
explicit and implicit value- and attitude-loaded ssages in them, it cannot be
concluded that the learner would automatically &egthose particular values and
attitudes for themselves. Firstly, the interpretatof the texts by individual learners
ultimately defines what values and attitudes thactually are in the texts for the
learners to acquire (Fairclough 1992: 88). Secqnidlgrners as readers of textbook
texts are thought to be automatically critical ledst to some extent (e.g. Fairclough
1992, 2003 and Wallace 2003). This means that¢bagider and evaluate what is been
told to them and do not simply accept everythingytihear or read. (The ability to
criticism depends, however, on the amount of expee one has with discourses, that
is, little children cannot necessarily be veryicat) In fact, it is assumed that the extent
to which a learner accepts or rejects the inforomatvalues and attitudes of the texts
depends on the previous knowledge, values anda@sstthe learner possesses (Kalmus
2004: 470). In other words, if the values and adis in a textbook text are in
agreement with those of a learner, they presumably reassert them. On the other
hand, if they are in contradiction, they are likaety be evaluated and, then, either
rejected or accepted. This way also the valuesadtitides in the textbooks may be

incorporated in the value system and set of attguaf a learner and later on function in
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turn as part of the basis of evaluative processdbdrt 1989: 70). Thirdly, socialization
of this kind “is a cumulative process influencedvayious agents, events, experiences,
and discourses, of which textbook discourse is ipenee” (Kalmus 2004: 470). Thus,
learners are exposed to many kinds of influencemsany sectors of life that contribute
in creating one’s own perception of matters. It t&n thus, concluded that textbook
texts ‘may mould social beliefs, attitudes, and values” o tharners (Kalmus 2004:
470). For this reason it is not unsignificant whalues and attitudes are actually
mediated through the texts since, as discussedapter 4, values and attitudes are not
only part of mental beliefs but also affect the vp@pple behave and, for instance, treat
each other.

4.2 Previous studies

School textbooks have been studied much from @iffeperspectives, but not least in
respect to the ideologies and values they represehimediate. For example, there have
been studies on how history books in the USA intremt to those in Japan present the
events of the dropping of the atomic bomb on Hinosh(Crawford 2003), what kind of
ideologies Norwegian science textbooks mediate ifiKB801) and how Korean English
textbooks “promote a sense of globalization” andéase of Korean national identity”
(Yim 2003). The two major interests of American iabcscientists and humanists
studying ideologies in textbooks seem to be atptiesent in the biased ways ethnical
and cultural minorities are represented, and imsgeXNdura 2004: 144).

There has been done some research on ideslageevalues in school textbooks in
Finland as well. The main focus seems to be antbment - and has been for some
time — on sexism. Alongside the current feminisrd aquality discussion in the Finnish
society, attention has been paid to the ways irthvbchool textbooks represent women
and men in society in general and in relation tcheather. This is has also been often
the perspective when studying language textbooksaster’'s theses in subjects such as
Finnish as a second language (e.g. Salmu 2002k aglkish (e.g. Hjorth 1997, Piironen
2004 and Laakkonen 2007).

Among the many studies, there were no sudietimund, either domestic or foreign,
which would have particularly studied relationshigdues and attitudes in any school

textbook. The only one with somewhat similar reskaims was Varrio’s pro gradu
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thesis (2006). In her study she examines six Bmddmoks with the method of content
analysis, one from each decade from the 1950’'¢ 20@0’s, aiming at finding out how
“the representation of the ethical aims of educaf{io.] mentioned in the curricula
change through the period of 1950 to 2005 in theédhei school/comprehensive school
English textbooks” (Varrio 2006: 66). She dividés found values into six: religious,
metaphysical, nature related, social ethical, pgesonal and personal values. Her
conclusions are that the values in English textsoo&ve changed but not radically.
What she, however, considers significant is thengkan how the values are presented:
nowadays conceptions of what is right and whatrsng are not as explicitly stated as
before but the values are implicitly embedded iogbe’s stories in order to allow the
learners to create one’s own “ethical frameworkaiivo 2006: 156). According to her,
this kind of approach to teaching ethics is basegastmodern thinking and humanist
attitude that emphasizes the importance of indeparahd critical thinking of learners.

As relationship values and attitudes may Hated to general interpersonal and
personal values, | now briefly introduce Varrioiadings in regard to those values in
two of the newest English books in her data. Birdtie textbookNews Headlines 2
published in 1996 was seen to reflect such intsgpel values as individualism,
tolerance (in respect to for example race and appeas), politeness, honesty,
openness and balance. Personal value mainly emeangeelspect to responsibility,
criticality and different kinds of skills, such éenguage, social and scientific skills.
Secondly, the textbooley English 9from the year 2004 was seen to convey
interpersonal values of accepting multiculturalisegllectivity and intercultural
understanding. The personal values found weregxample, critical judgements (as in
media literacy), renewing patterns of thinking auting, responsibility and respecting
the rights and freedom of individuals.

None of the interpersonal or personal valuesd in the texts were mentioned in
respect to relationship, but concerned other sasfales. However, as values of that
nature can also touch relationships, the findingghe present study will be compared
with the ones presented above.

The present study aims at supplementing thek o the field of educational
textbook studies as no research on textbook vamesattitudes from the particular
perspective of relationships was to be found. Is gtudy the analysis of relationship
values and attitudes is conducted using a seriéd-bftextbooks as the source of the

data and CDA as the method. Next | will presentrésearch design in detail.
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5 RESEARCH DESIGN

The present study is a discourse analytical sthdy &ims at finding out how EFL-
textbook texts represent relationships and whatskof relationship values and attitudes
are there behind the texts. In this study the teslationshiprefers solely to intimate
interpersonal relationships, excluding for exanfgkndships. Next the research design
of the present study — its methodological framewarks and research questions, data,

analytical tools and the path of the analysis +bélfully introduced.

5.1 Methodological framework

As the present study is based on the discursivayhe language and its functions, the
methodology similarly originates from discourse dsés and, especially, from the
approach of Critical Discourse Analysis. Next | lwiriefly present the aims and
interests of both of them.

Discourse studies are a multidisciplinary anéatudies with a variety of methods
and approaches (e.g. Fairclough 1992, Pietikainenvé&ntynen 2009, Van Dijk 1985).
The general interest of discourse analysts - be lthenanists or social scientists - is the
relationship between discourses and social lifat, i) the effects of discourses to social
life and the ways people use discourses to makevtrdged effect. As discussed in
section 3.3, discourses can be seen to includeuwsadimensions which Fairclough (e.g.
1992, 2003) has nameelxt, discursive practiceandsocial practice A discourse analyst
can naturally choose to focus on only one of thdiseensions, according to one’s
interest. What is, however, to be borne in minth& the main focus is not solely on the
language in any of these dimensions, but also @sdlkial aspect to it.

Despite the overlap, one can make some geoategorizations on what is analyzed
when examining each of these dimensions of disesursirstly, when doing textual
analysis attention is paid on forms and meanindargjuage (Fairclough 1992: 74). In
this sort of analysis vocabulary (for example mbktap), grammar, cohesion and the
structure of the text are examined. Secondly, wénealyzing discursive practices the
focus is on production and interpretation of a ipatar discursive situation, some

examples of what is examined being the force dfratices, coherence of texts and



31

intertextuality (Fairclough 1992: 80-81). Thirdigiscourse analysis can stem from the
interest on social practices, i.e. researchingwhgs discourses function in the social
reality, and how they constitute and establish, doample, identities, ideologies and
hegemony.

The linguistic analysis, the analysis of trexttitself, involves the aspect of
interpretation. This derives from the already-dssad idea that the meanings of words
and utterances are not stable but are negotiatealcim communicative situation at hand.
Therefore, as Fairclough (1992:75) states, “tes¢sugually highly ambivalent and open
to multiple interpretations”. This characteristid discourses has at least two
consequences. Firstly, a discourse analyst camimetan exclusive interpretation on
any text, but has to be open to further suggestigynsther analysts. Secondly, because
the meaning of a discourse can vary in regardedriterpreter, the power of discourse
should not, however, be overestimated (Fairclol@3RI165).

As mentioned before, there are various appesmdo discourse studies (such as
Content Analysis, Grounded Theory, Narrative Seizsoand Objective Hermeneutics
(Titscher et al. 2000)) that can be applied accgrdo one’s discipline and aims of the
study. One of those is Critical Discourse Analy8ienceforth CDA), on which the
method of the present study also rests. One ofmie principles of CDA, in addition
to the ones shared with discourse studies in ge(sra 3.3 and 3.4), is that it makes a
critical approach to discourses in society, an@sie suggests. It is thought that reality
can be transformed and constructed and, especiallyalanced power relations and
inequality can be established and preserved, amwladies promoted through
discourses (e.g. Fairclough 1992, 2003, Gee 1988,Djk 1998, Wodak 2001). Thus,
the major issues researched in CDA concern diffekerds of social problems and,
particularly, how they are created and preservedutfh discourses. Because of this
clear stand to social issues in societies, Van @01lb: 96) states: “CDA does not
deny but explicitly defines and defines its ownisgmlitical position. That is, CDA is
biased — and proud of it.”

A further idea of CDA is that, for exampleealogically or politically biased texts
do not usually explicitly pronounce the ideas tua to be promoted but they are often
embedded in the discourses and they, thereforen afmain unrecognized by the
readers or hearers (Van Dijk 2001a: 358). For th&son, as Fairclough (2003: 205)
states, a careful analysis of the particular teMstntake place in order to research the

means by which power and inequality is preservedl emhanced, and to prove the



32

existence of hidden messages in the discourse. kM@d®1: 10) refers to this aim of
CDA as “enlightenment and emancipation”.

Although all CDA consider social issues anskcdurses from a critical perspective,
the criticism can, however, be conducted in somewliferent ways and extents, and
for slightly different purposes. Rogers (2004: 3idgntifies three distinct views on
being critical. Firstly, an analyst may aim at uwmang “power relationships and
demonstrate inequities embedded in societies” tiitaane’s analysis (p.3). Secondly,
an analyst may point to and make a certain socailem observable and try to solve it
“through the analysis and accompanying social aitigal action” (p.4). That kind of
problems are, for example, issues of inequalitywbenh genders, social classes or races.
Thirdly, one may make “an attempt to describe,rpriet, and explain the relationship
between the form and function of language” (p.#).this case the focus is on the
inequality of different language patterns or vaegti.e. why and how some of them are
more valued in societies than others.

Furthermore, although the main concern of CiBAot language in itself but the
functions and outcomes it may have, the methodolegis substantially on linguistic
analysis (Meyer 2001: 25). This is because it éslthguistic devices that are used for,
for instance, hiding responsibility or highlightiogher party’s negative sides (Van Dijk
2001a: 361), and thus, creating certain meaningsaddition, as in all discourse
analysis, context is considered to have a sigmificale in creating meaning in CDA.

There is, however, no one comprehensive siatgdistic categories, that is, a ready-
made analytical framework, that would be applicdbleall CDA, but the framework
has to be tailored in accordance to the researestigms and aims at hand (Meyer
2001: 25). For example, if one aims at investigatimow a newspaper presents and
reports events or debates concerning immigratioat is, the attitudes or ideologies
behind the discourses, one is to choose the spditifjuistic features that are seen to
create such meanings and to include them in onedytcal tools. An analytical
framework in CDA may include such linguistic domaims phonology, syntax,
semantics and pragmatics, and touch, for examgddhowing linguistic properties:
stress and intonation, syntactic structures, colverespeech acts, turn taking, genres
and intertextuality. (e.g. Fairclough 1992, 2003n\Dijk 1998, 2001b). The relevance
of the different linguistic devices also dependsurether the data is spoken or written.

Despite the great investment on linguisticlgsis, CDA does not leave the study on

that level but aims especially at interpreting @&axglaining how language is used for
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certain purposes (Thompson 1990: 294). Howevererpneting and explaining
meanings in discourses is dicey since, as eartiglamed, “the meaning of a symbolic
form is not given, fixed, determinate” (Thompson9@9 294) but they are “always
dynamic and open to new contexts and new informéat{®/odak 1996: 17-20, as
guoted in Titscher et al. 2000: 146) This means #maanalyst has to have a humble
attitude towards one’s work and acknowledge thatettcould be other distinctive or

additional interpretations and explanations torttadter.

5.2 Research questions

In this study | will analyze texts from the serlesTouchwithin the framework of the

following research questions:

1) What forms of relationships does the EFL-textboekiesIn Touchpresent in its
texts? How are they defined and described?

2) What relationship values are there behind the fexts

3) What kinds of attitudes towards the different forofigelationships are there behind

the texts?

Based on what | have described above (chapter dgstime that texts concerning
relationships handle the topic from a certain gebkb@erspective and also convey
relationship values and attitudes. The aim of tles@nt study is, thus, to examine what
those perspectives, values and attitudes are idatze

In addition, the aim of the study is not te@s the origins of the perspectives or the
relationship values and attitudes (i.e. for inséartbe curriculum or the personal world
views of the textbook writers), nor to specify wihet they are intentionally or
unintentionally incorporated in the texts. Furthere) | acknowledge that this paper
cannot provide the ultimate truth about the textd ¢he values and attitudes they
convey considering the idea that all discourseshzaue several distinct interpretations
and explanations depending on the person who theemterpretation and explanation.
For this reason | neither try to assert what valusd attitudes the student studying the
texts actually perceive or adopt, but to analyzéckvinelationship values and attitudes
maybe perceived in the texts andhybe adopted by the students.
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5.3 Data

The data of the present qualitative study consiste®ur texts from the EFL-textbook
seriesIn Touch This particular textbook series was chosen becdus currently used

in many Finnish upper secondary schools and has, t#n extensive audience. The
series consists of eight textbooks aimed at theotisach of the eight courses provided
in the Finnish secondary schools. They contain bmtts and exercises and include also
a Student's CD/CD-ROM with the key texts and somer@ses. For each of the
courses there is a Teacher’s File that includesjnigtance, suggested answers to the
exercises, the scripts for the listening compreloentexts and extra material, a Test
Pack and CDs and cassettes. Furthermore, the tkelfollow the guidelines provided
in the National Curriculum and have grouped thec®po be handled accordingly. For
instance, the texts in the textbook for the thiodirse handle dreams, education and
working life, whereas those of the sixth coursel deih science, technology and
enterprise (In Touch ja lukion opetussuunnitelmarupteet). The textbooks are further
divided into units each of which concerns one tagiche course and include several
texts and exercises. The texts within a textboekcategorized and labeled according to
their function: there arey textghat are the main texts of the unk®y listeningtexts
that are meant for practicing listening comprehemsand of which the script can be
only found in the Teacher’s File aftkad ontexts that are meant mainly for reading
comprehension. The units also include Get goingitem that functions as the
introduction to the unit in question and can aleatain texts, such as songs or poems.
Each of the textbooks contain four units, except tthird contains three, and each of
them contain at least okey textand ongead ontext.

The data consists of four texts from which tave found in the textbooWp close
and personalDavies et al. 2001) targeted for the use of tha fEnglish course in the
upper secondary school, and one in the TeachdesoFithe same course. All of the
three texts are part of the third unit of the textb calledShared liveghat deals with
the topic of relationships. The te®he’s got mailp. 48-50) is labeled as the key text
and People change and forget to tell each otlyer 59-61) as the read on-text of the
unit. The textPerfects partners?s the key listening-text of the unit and its ptris,
therefore, to be found only in the Teacher's Fdayies et al. 2002a: 65-67). The fourth
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text Happily ever after?can be found on pages 58-59 in the textbdokvorld of
difference(Davies et al. 2002b) targeted for the use infolieth course. It is one of the
two key texts of unit thre®pposites attractl assume that all the texts are self-written
by the textbook authors since there are also atithixts, for example from novels, in
the textbooks and the source is always mentionglercontext, which is not the case
with these particular texts.

She’s got mailconsists of nine email messages between threensersharon,
Debbie and Steve. Six of them are from Debbie tar&@h two from Steve to Sharon
and one from Sharon to Debbie. The emails handlegjand the positive and negative
characteristics of a boyfriend®erfect partnersds in turn an extract of a TV show
called Perfect Partners (though supposedly it sel&written text by the textbook
authors) and is in the form of a dialog. There three participants in the dialog: an
engaged couple Sarah and John and the host dfitlewgho asks the couple questions
and tries to find out how well they know each othire third textPeople change and
forget to tell each otheis a story of a divorced couple, their childrem aew partners,
and the new situation they live in. It consistsaof introduction to the text and five
stories told by the participants in the situatiStephanie (42, the ex-wife), Claire (14,
the daughter), Stevie (16, the son), Sean (41 h&tee’'s new boyfriend) and Mark (43,
the ex-husband). The fourth tektappily ever afterpis thematically closest to the topic
of the present study: it handles different formgedétionships on the general level and
then provides examples in the form of stories oéehdifferent kinds of relationships.
The introductions to the whole text and to eaclhhef stories are told by a narrator,
whereas the three stories are told by either ortheoparties of each of the couples. In

the analysis it is referred to the first coupleCds the second as C2 and the third C3.

5.4 Analytical tools

Although in this study the focus of the discoursalgsis is on relationship values and
attitudes, and ideologies are left aside this tithe approach to the data is extracted and
adapted from sources that deal with analysing @gohl features in texts. This
procedure is arguable because of the fact thalddes are actually based on certain
values, and that the people devoted to some idga@lsg have certain kinds of attitudes
to matters. As Van Dijk (1998: 96) formulates ijéologies are representations of who
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we are, what we stand for, what our values are, vaimat our relationships are with
other groups, in particular our enemies or oppaneiihus, because ideologies contain
values and attitudes, those can be in turn exanvimécthe same means as ideologies.

In the present study the analytical toolsudel of the following linguistic devices:
presuppositionssemantic rolesthemes and rhemes, wordings (including metaphors),
evaluative statements, cohesion anddality. Next | will briefly discuss each of the
devices included in the framework and analyzedheteéexts.

Presuppositionare certain kinds of implications. According to $¥ehmnueren (1999:
33-34) presupposition is something “that must bequpposed, understood, taken for
granted for an utterance to make sense”. Faircld@2003: 55-56) distinguishes three
different sorts of presuppositions: existentiale.(iwhat exists and what not),
propositional (i.e. “what is or can be or will beetcase”) and value presuppositions (i.e.
what is desirable). Existential presuppositions,eioample, can be found in possessive
structures and definite noun phrases (Yule 199¢: B§ saying, for instance, “my
husband” one implies that one has a husband. Iiti@udby saying “the depression”
one implies that there is a depression which igtpglace in the world.

Presuppositions may have an ideological oemilse biased function, as Van Dijk
(1998: 269) explains:

[B]ut it may well be that the presupposed informatis questionable or not true at all. That is, in
this case it is obliquely asserted to be true wWititout emphasizing such an ‘assertion’.

Thus, by searching for presuppositions made in gextiscourse analyst can make
conclusions about what the producer of a text dyas true, or what one wants to
present as the truth.

The categorization used in the analysissemantic roless by Kroeger (2005),
including the roles of agent, experiencer, recipidreneficiary, instrument, theme,
patient, stimulus, location and accompaniment (Semeger 2005: 54-55 for more
details). According to Van Leeuwen (2009: 282),ciab actors may be “activated”,
given an Agent role, or “passivated”, given a Rdtm®le”. Thus, the semantic roles in
the data are analyzed in order to find out who batware presented as taking actions,
i.e. responsible for the situation, who or whaeageriencing things and who or what as
objects of actions.

Sentences and clauses as messages can beddividthemes and rhemeYT]he

Theme of a clause extends from the beginning uprd, including, the first element
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that has an experiential function — that is eitparticipant, circumstance or process.”
(Halliday 2004: 85). The theme of a clause carabelled as the topic or, moreover, the
point of departure to the message (Halliday 20@4amd Verschueren 1999: 138). The
theme can be either unmarked (i.e. the subjectatadative clauses) or marked (i.e. any
other sentence constituent); an unmarked themeh#@schoice made if there is no

special reason for choosing something else” (Faugh 1992: 183). Thus, marked

themes can be considered especially important waralyzing beliefs, values and

attitudes since they may convey a special pointegiarture to a matter. A rheme in turn
is everything that follows the theme; it can beelddsdl as the comment to the theme
(Verschueren 1999: 138).

According to Fairclough (1992: 185), “meanirage typically ‘worded’ in various
ways”. This means that, as in respect to linguistiactures, language users also make
choices about the vocabulary, such as verbs, nauthsdjectives, they use in the texts
they produce. Furthermore, the choices contriboiteréating variation in meaning, i.e.
different kinds of connotations about matters. Thbsough thevordingsone uses one
often gives an evaluation or opinion about maitees Dijk 1998: 270).

One important type of wordings is metaphorirdfeugh (1992: 194) defines the
function of metaphors in the following way:

[M]etaphors are not just superficial stylistic adiments of discourse. When we signify things
through one metaphor rather that another, we amstagcting our reality in one way rather than
another. Metaphors structure the way we think dmel way we act, and our systems of
knowledge and belief, in a pervasive and fundanheves.

In other words, metaphors show the things to whigitoducer of a text associates the
matters of discussion, and can that way reveaingiance, one’s attitudes and values.
Evaluative statementare “more or less explicit or implicit ways in whi authors
commit themselves to values” (Fairclough 2003: 1Abcording to Fairclough (ibid),
this kind of statements can be made in many wagsexplicit evaluation can be given,
for example, by using an adjective or a noun tccdes an object (e.g. “The boy is
brilliant.”). A more implicit evaluation can be ergssed, for instance, by using an
“affective mental process verb” (p. 171), whichagistevaluation (e.g. expression “this
medicine helps you sleep better” implies that desirable to sleep well).
Cohesionrefers to the relations clauses or sentences hawether clauses and
sentences, either between contiguous clauses ogoma&ter quantity of text (Fairclough
1992: 235). Halliday (2004: 540-547) distinguistiesee primary kinds of functional
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relations: elaboration, extension and enhancentretite case of elaboration the idea of
a clause is amplified by another clause which, ifmtance, rewords, describes or
exemplifies the meaning. In the case of extension,its part, one clause adds
something new to the idea of another. Surface cehewarkers, such as “and”,
“moreover”, “but”, “however”, “or” and “instead”, my be used for expressing
extension. Lastly, in the case of enhancementctmese defines the idea of another by
references to, for example, time, manner, cause amtlition. Surface cohesive
markers, such as “then”, “while”, “if — then”, “l&& and “similarly”, may be found to
express enhancement. Cohesion is not, howeveryslslaown explicitly but it has to
be inferred otherwise, that is, through other proge of the language used (Sanders
and Spooren 2009: 199).

According to Van Dijk (1998: 270), the anabysif the functional relations between
clauses and sentences in a text is important “Isecfthe relations] manage the way
statements are understood in relation to other’oes example, cohesion can reveal
an ideological or attitudinal, i.e. biased, perspecon what has caused a certain
situation and what are the consequences of it.

The many forms of expressingpdality signal one’s attitude towards the content of
the utterance, that is, they express “factualiggrdes of certainty or doubt, vagueness,
possibility, necessity and, even permission andgabbn” (Verschueren 1999: 129).
Modality can be signalled through, for example, caled “categorical assertion”
(Fairclough 1992: 158). These assertions are eghliz simple present tense and are
considered to express determined commitment to Wwhatbeen uttered. Some other
possible ways of expressing modality are modal leuyiverbs (e.g. must, may and
can), modal adverbs (e.g. probably and obviousiyg) modal adjectives (e.g. possible,
likely) (e.g. Hodge and Kress 1988: 123 and Hajli@g@04). In addition, modality can
be signalled either implicitly or explicitly: whemodality is made explicit by stating,
for example, that “I think...”, the statement is texh as subjective, whereas when
modality is left implicit, for example, in “it's mbably...”, the statement is treated as
objective (Fairclough 1992: 158-159). As Fairclou@®92: 161) states, objective

modalities “allow partial perspectives to be unsadized”.
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5.5 Path of the analysis

After choosing the textbook series Touchto be the source of the data texts, | began to
read through the tables of content, the titledeftexts and the texts themselves in all of
the eight textbooks of the series in order to s$dlex suitable texts for the analysis. The
criterion of the selection was that the texts hadsdmehow deal with the topic of
relationships or describe at least one form of themd not only mention it, so that
conclusions about the relationship values andudig behind the texts could be made
on the grounds of the analysis.

Using this criterion | found, contrary to mypectations, only four suitable texts for
the analysis. The apparent reason for this isttiere are eight English courses in the
upper secondary school at the moment and a widgerahimportant topics to cover in
them. Therefore, there simply is not enough roomirfdividual topics to occur in great
number. The four texts can, however, be seen asryistallization of what the textbook
writers have considered to be the central aspedtsettopic of relationships; they have
chosen to include some aspects in them and exciiabgs. These four texts function,
thus, as the representatives of the ideas, vahgatitudes the textbook writers either
intentionally or unintentionally have incorporatedhe texts concerning relationships.

After selecting the appropriate texts for #malysis | analyzed them one at a time.
Firstly, 1 read them through in order to gain a eah picture of the thematic and
structure of the texts as wholes. Secondly, | a&ppthe analytical framework | had
produced for the study by combining tools from eliéint sources (e.g. Fairclough 2003
and 1992, Gee 1999, Halliday 2004, Hodge and Ki€&8, Kroeger 2005 and Van
Dijk 1998) to the texts. As the texts are in thenfaf stories presenting the characters’
personal viewpoints (only the textlappily ever afterancluding a description of the
present situation of different forms of relations)i the assumption was that no explicit
teaching of values or attitudes was to take pladethat they were embedded in the
structures and vocabulary.

The tools for different linguistic features merariably applicable to the texts: some
of them were seen as relevant to all of them ireaéug the relationship values and
attitudes behind the texts, whereas some were aelegnly in certain texts, and,
therefore, not all of linguistic features describ@dthe analytical framework were

analysed in all texts. The chosen features wenegher, analyzed in a text throughout
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in order to conduct a careful study and to alsaceahe implications more difficult to
see without proper analysis. The analysis doesimailve pictures or other visual
elements but focuses only on the actual texts. Adsthe case of the tex®erfect

Partners, which is both in written and spoken forms, onl thvritten text and its
linguistic features were analyzed.

My rather mechanical analysis highlighted seM®pics of interest in the texts. Next
| wrote coherent text on the findings | made, dividthem according to the different
linguistic features that were separately analygdtkr this writing process concerning
all the four texts the different topics, i.e. d@stons of different forms of relationships
and relationship values and attitudes, became e apparent: there were topics that
were shared by all the texts and those that creagdty. At this point | was able to
select the major findings of the texts to be presm chapter 7.

Furthermore, since individual linguistic elamtge create meaning co-operatively
(being intertwined with each other), their effeat®rlap considerably. Consequently, in
order to avoid unnecessary repetition, not all iigd are introduced from the
perspective of all the linguistic properties tha¢ avolved in creating the particular

meaning. Instead, the most relevant property opgatees are selected.

6 FINDINGS

Now | will turn to the findings of the present syudrhis chapter is divided into two
sections as follows: in the first section | willarine the ways in which the various
relationships are defined and described in the; dagasecond section concerns itself
with the values and attitudes found in the datathBhexamples from the texts, | have
used bold face for emphasis because parts of xhélgppily ever afterare in italics in

the original.

6.1 Definitions of relationships

In this section | will examine the diverse fashiding concept of eelationshiphas been
defined in the textbook texts. Except for the idtrction toHappily ever after?all the
texts are in the form of stories of individualsamuples and, thus, present relationships

from personal viewpoints. This means that the tokbwriters have selected some



41

examples that are to represent the different forofisrelationships and their

characteristics. The different relationships-forfoand in the texts are cohabitation,
marriage (both love match and arranged marriagd)dating. That selection is under
examination in this section which is, consequertlyided into three subsections, each

corresponding to a single definition and how sudefnition is arrayed.

6.1.1 Cohabitation

Cohabitation as a form of relationship is on digpla two of the textbook texts,
occurring side by side and often contrasted to iaxgerin the textbook chaptdrappily
Ever AfterandPeople change and forget to tell about it

In Happily ever afterC2 (referring to the second couple in the textgsdained in
section 5.3) represents couples that live in cabhtibn. At the moment, according to
the text, they have lived together for three yeansl before that that they had dated for

an undetermined period of time, as stated in thevitng Example:

Example 1.

“One of the things that attracted me to Victoria whaes fact that the subject of getting hitched
never passed her lipsl the time we were going out togettiersays Simon*“l knew we were
compatible right from the word go because we'rehbagry career-oriented and we don't waste
time sweating the small stuff

Example 1 further implies that they have had consenthe form of their relationship
from the start as Simon evaluates that it was pobsitive that Victoria did not dream
about getting married at some point. Overall, tinglar kind of thoughts and priorities
seem to be one of the templates of their relatigssh

In addition to the compatibility of the padjethe relationship of C2 is founded on
trust, practicality and freedom. These issues atdremsed in greater detail in
subsections 6.2.2 and 6.2.4 and for that reasgrvitienot be discussed here.

In People change and forget to tell each othelis told that Stephanie has been
married to Mark but now lives with Sean, whereagkvteas moved out and now dates
Diana but does not live with her. Consequently, naias referred to as Mark’s
"girlfriend”, but, despite the fact that Sean livegth Stephanie, he is referred to as
Stephanie’s "boyfriend” and not as artner. There is no explicit reference to

cohabitation either — although it is clearly cotation that is the form exhibited here,
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meaning basically that Stephanie and Sean livetheg@inmarried — but the references
are merely to "living with [him/her]”, as in "Seamy boyfriend, has been living with
me, Claire and Stevie for six weeks now”; "When iSeaoved in with us it was
strange”; "My mother has been living with Seandawxhile now”.

As seen, there is some variation on the wb@ees, however: sometimes it is
written that Stephanie and Sean live together, gdgerat times this unit is also
expanded to include the children as well. Consetiyetie decisions adults make in
regard to their relationships do not only affearntselves but also the children. This
also applies to what is required from the childrethe new situation when their parents
have divorced from each other and have new girbayfriends, as can be seen in the
statement of the last sentence of the introdudtiotine whole text: "[tlhey are nowll
learningto adapt to the new situation and new relationships”.

It is this expanded meaning of a relationskigat brings in the sometimes
troublesome conflicts arising from the new sociaifliation: to counter the expected
difficulties in relation to the children and whdtely might experience in this newly
formed family unit, adaption is offered as the balag solution. In attitudinal terms,
adaption is offered as the natural response tactiaaging (or developing) situation.
Thus, the parties seem to be searching for andtanaths negotiating their roles in the
family, trying to settle and adapt to the situation

Stephanie states to have acknowledged thebp@gsoblems of the new situation in

advance, as shown in Example 2:

Example 2.

| was afraid of how the kids would cope and thatmight get on each other’s nerves all the
time. It seems things are working out fine, thouglove Sean and | hope Claire and Stevie will
learn to love him, too.

For her part, Claire saw “it was strange” when Seaned in with them, explaining this
by telling that she was used to living only withr Ineother and Stevie and that “[i]t’s all
these small everyday things that bug [her]”. Wkanhteresting in this is that in Claire’s
account there are three clearly separate stagdseyias she implicitly acknowledges
that she had already got used to the life withdwirt father. Thus it cannot be
understood only as a transitory stage betweenwibefamily units, but as a separate
family unit on its own. Indeed, neither Stevie @aire show any hopefulness that their
father would reunite with their mother. Howeverpging a great deal of adaptability
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also in the new situation Claire concludes thastippose we’ll all get used to living
under the same roof one day.”

Stevie seems to have analyzed the new situatilnome carefully, as he compares
the present situation with the past: “It gets caogted very fast — | never realized how
easy | had it when my parents were together.” Hek#) however, that quite likely Sean
Is "okay” and that his somewhat strange behaviolsea from his insecurity in terms of
Sean’s function and role in the new situation. Etealso acknowledges that it is
important not only to his mother but also to Sehat the likes them, and he is
furthermore convinced that Sean is not trying teethis father’s place: “And | do like
him, but there is no way | could ever like him méran my dad. | know, | know, he’s
not trying to take my dad’s place. | really do ursdend that.” Despite this he feels
guilty about enjoying Sean’s company even if hedikis father more.

As for Sean, he admits that it is not alwagsyeto live together with Stephanie and
her children. According to him the problems in thew situation derive from the
problematic relationship to the children, as “Glaand Stevie both seem to resent [him]
a bit”, “they are somehow jealous of [him] livingtiv their mother” and [he] find[s] it
difficult to act naturally with them”. In additiorthe only problems he has had with
Stephanie are closely connected to this very madiercan be seen in the following
Example:

Example 3.

The only times we've fought have been about Clained Stevie when I've happened to say
something a little bit negative about them. Smiailhgs like putting their dirty dishes into the
dishwasher or cleaning their rooms more oftery htst to nag but even small things like that are
enough to drive Stephanie mad and she starts sigoatime to mind my own business. Maybe
she thinks I'm criticizing her as a mother.

It seems that he feels it is impossible to relat¢éhe role and function of Stephanie’s
partner in relation to the children, especiallynmatters of discipline, as Stephanie is
very sensitive about her children and might thin&tthe is criticizing her as a mother.
Thus, his problem appears to crystallize in hisstjoa: “[S]hould | treat them like a
son and daughter or just friends?”

Not only is the family unit in which Sean haplaced their father as the companion
of Stephanie experiencing great challenges duédahanged framework, as there is
also the father of the children and his life wheréhe dismay of the children there is

now a woman. Claire feels that their father’'s gelfid is trying to take their mother’s
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place, and acknowledging that although their fasheew friend is most likely only
trying to be friendly, such behaviour is still migsevalued as insufferable: "[s]he
probably just wants to be friendly with me buttitl glrives me crazy”.

Mark himself was "totally gutted” when Steplearevealed to him that she wanted a
divorce, admitting that the news came as a surpesause Mark had considered them
an ideal couple. He admits that he is not totalgrotheir divorce, since he says:
“Funny, | suppose | still feel a bit jealous, eadter all these years.” Furthermore, he is
jealous about his children as Sean “get[s] to seehnmore of [his] kids than [he] will,
which bothers the hell out of [him]".

As seen, as a whole the text brings forthotexiproblematic issues regarding the
new situation not only from the perspective of #urilts but the children as well. It is
perceived that the new situation is somewhat "cocapd”, although ”[n]othing
dramatic” has happened. On the other hand, at #t@gthanie and Claire show some
degree of optimism concerning their prospects béppy future as a family, as seen in

the following Examples:

Example 4.

It seems things are working out fine, though.l I8ean and | hope Claire and Stevie will learn
to love him, too. (Stephanie)

Example 5.

| suppose we'll all get used to living under thensaroof one day. (Claire)

It can also be concluded that, as implied in thd, tadults have the freedom and
prerogative to abandon a relationship and startIn@s (this issue will be discussed in
more detail in 6.2.2.2), and the children are ftmott to approve their parents’ choices,
at least to adopt to the situation and to leartove their parents’ new partners, i.e. to

behave maturely.

6.1.2 Marriage

Marriage as a form of relationship is on displayiwo of the textbook textdlappily
Ever Afterand People change and forget to tell about Ilih this subsection | will
consider it in relation to cohabitation and its twanifestations, alve matchesand

arranged marriages
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6.1.2.1 Love match

There are some word-choices that seem to equattagemith cohabitation ifPeople
change and forget to tell about. iFirstly, as already mentioned, the relationship
between Stephanie and Sean is not directly refexedscohabitationbut they are
merely said to "live together”. As far as Stephaamnel Mark are concerned, the word
"marriage” is not used many times in the text, ah@ne point where their son Stevie
refers to his parents’ marriage, he refers to jgheunistically: "It gets complicated very
fast — | never realized how easy | had it when rayepts were together.” With this
expression, it seems, marriage is equated with kitaten since they are both
considered to mean being or living together.

Stephanie’s relationships to Mark and Seardaseribed somewhat differently when
approached from the perspective of love. In refegeto Stephanie and Mark, in both
instances where the issue is mentioned the expre&s be in love” is used, whereas
with Stephanie and Sean the verb form "to lovelised instead. This seems to imply
that the nature of the emotion is different in théwo cases. According to the New
Oxford American Dictionary (2005-2009), "to be ove” is defined as "to be infatuated
with”, "to be besotted with” and "consumed with dedfor”, whereas "to love” means
"to care very much for”, "to feel deep affectionrfo”hold very dear” and "to be
devoted to”. "To love” also has the meaning of Th&atuated with”, yet "to be in love
with” carries more prevalently the connotation ofleeting crush, whereas "to love”
connotes more serious and long-lasting feelingslysaing these words, then, one could
interpret that the text treats the marriage of Baepe and Mark primarily as based on
evanescent feelings of love, whereas the relatipnsbtween Stephanie and Sean as
based on something more permanent and serious.cbhieptual difference could be
understood through Stephanie’s account in the beggnof her narrative, where she
states that when she and Mark married, she was/ "yeung”, implying that their
marriage was based on naiveté. This naiveté isdbetnasted with her as an adult and
as someone with more life experience and thus stateting better what "to love”
actually means and what it entails; it is impliddhtt now she is able to base her
relationship on more permanent things than merénfge Concerning Sean, hoping
that "Claire and Stevie will learn to love him, to&tephanie sees love as something
that can be learnt, and thus, that it requires veorketimes. When it comes to her and

Mark’s marriage, she seems to imply that they nelearnt to love each other
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accordingly so that they could have felt a requkeal of deep affection and devotion
for each other.

In Happily Ever Afterthe wife of the first couple (C1), Carrie, givi@g reasons as
to why she wanted to marry in the first place: ths cohabitation did not feel
permanent enough and, secondly, she lahadys been a sucker for layers of chiffon,
angelic bridesmaids, sobbing in-latv&nd other ceremonial, material elements in the
wedding occasion itself. For his part, her boyfiddgareg did not want to marry at all
because he thoughhé was not the marrying kihdand because of this fundamental
difference between them Carrie felt that shad to twist his arm a bit to bring him
round to [her] way of thinking Thus, unlike other couples in the text, C1 weare
conflict with their contradictory wishes regarditigeir relationship: whereas Carrie
yearned for commitment, Greg was afraid of it, asanas hot the marrying kindand
“commitment-phobi¢c and possibly the loss of freedom to change hisdnand leave if
necessary.

Finally, however, Greg submitted to Carrie’sshy and the effects of this are

described by her as overtly positive, as seen anipte 6:

Example 6.

But getting hitched does seem to have broughtheubéest in my commitment-phobic husband.
His brain seems much better equipped to deal withtmnal issues. Now that we are married,
he lies awake at night making empire-building plémsour future, and conjuring up suitable
names to go with the surname Shepherd. He's alsagetl to keep up an almost caveman-like
mantra of ‘my wife’ in conversations for the palgven months now. Call me old-fashioned, but
| think it sounds a lot more romantic than ‘my peat’.
Before the marriage Greg was against and afraid. dow, after getting married he
seems to have been changed into a more emotioti@emsitive person, quite likely the
result of embracing this new paradigm of commitrr@aded marriage: he makes huge
plans for the life they now permanently share anabviously enthusiastic to have
children. Carrie feels about all of this very pogly, seeing it even romantic.

What is worth closer attention at this pomthe agency of the first sentence of the
Example that is given to an inanimate noun “gettitghed”, or marriage. The choice
of giving marriage the role of the agent in the\abguote gives the impression that
marriage in itself can take on an action, or astldéeve an influence on the events and
procedures that follow: the credit for the improwarnthat are visible in Carrie’s
husband is given to marriage and not to Carrie@@g. The choice to treat "getting

hitched” as the subject of the sentence exposeswhrll function of the sentence:
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Carrie wants to defend the choice of marriage,espekcially her endeavour to persuade
Greg into it, by telling that the overall result§ the marriage are solely positive.
Furthermore, giving "getting hitched” the agencytie sentence places Greg in the
position of what has been influenced (grammaticatly commitment-phobic husband”
Is an object-complement). Overall, the text tréatsg as a person who is influenced by
things and other people instead of someone whaedgtiunctions himself to bring
about change. In addition to what marriage hascedtein him, Carrie has managed to

"bring him round to [her] thinking” about marriage, engage and marry him.

6.1.2.2 Arranged marriage

One of the three representatives of different fowhgelationships inHappily ever
after?is arranged marriage in the context of Asian pediging in Britain. The couple

is described as “young, happily married, proud piereof a one-year son”. The
foundation of the arranged marriage seems to bieeirsikh traditions (Example 7) and
deliberate choice of the suitable spouse, a prostssh parents and the prospective
husbands and wives contribute to (Example 8) andhwis evaluated, at least in this
story, as a guarantee for a successful marriagangibe 9). These ideas can be seen, for

instance, in the following examples:

Example 7.

“Arranged marriages have been part of the Sikh wdijeofor generations and | wasn’t about to
start breaking with traditions.

Example 8.

My parents listened to and respected my viewsthmyt were also able to take a more level-
headed approach to the whole matter [...]

Example 9.

As far as I'm concerned, kashif and | are very walted. Divorce will never be an option for. us

6.1.3 Dating

In this subsection | will touch upon another forrh relationship, namely, dating
(referring to going steady in contrast to going)olihe first textbook chapter that | will
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analyze isShe’s Got Mailin which relationships of four adolescents, Shaiebbie,
Tony and Steve, are described.

There are several ideas to be foun8he’s got maithat contribute in the definition
and description of dating it gives. Firstly, goistgady is distinguished from going out,
as, for instance, Sharon says that “[she and Sti#dejo out together once — for about
five minutes”, but tries to appeal to Debbie notléave Tony since “[they]'ve been
together for so long. In contrast, it seems than@out functions as an opportunity to
get to know each other and to “fall madly in lov®sfore actual dating can start.

Secondly, people may see differently the stagpk situation of their relationship, as
can be seen in the cohesion created with the g¢isers of each of the three characters,
Steve, Debbie and Sharon. Steve thinks that Shstitbrhas feelings for him and is
jealous about him after their five-minute-date, aeférs to their relationship as if they
had already been together: "[It]'s time you got ous and pulled yourself together. |
know you'd like to getback together[...]. Anyway, must dash ‘cos me and Debbie
have got a date tonight”. In contrast, Sharon gihesimpression that she was not that
interested in him in the first place: “He was alleo me like an octopus. Believe me,
your Tony is worth ten of him.” Furthermore, Stdkieught his and Debbie’s date went
well as he, for instance, boasts to Sharon thaebfide] must be really keen on [him]
because she had tears in her eyes the whole tiejerds telling her about himself”.
Debbie, however, had a strikingly different opiniohhow well the date had gone as
she describes it as a disappointment and thatW[#é a relief to escape”. Although
Steve’s egocentricity might be somewhat exaggeratedake the text more interesting,
the plot of the story was based on the distincitkeas of the characters and the
changing relationships that were the result ofehidsas.

Thirdly, the issue of jealousy is raised ie thxt: it is possible that one is envious of
the other’'s boy- or girlfriend, as the evaluatidhat Debbie and Steve make about
Sharon who opposes their relationship presuppdslearbn, you're just jealous!” (by
Debbie), and “[a]Jnyway, must dash ‘cos me and Delftaive got a date tonight” (by
Steve). Further ideas the text conveys are thoskeeopossibility of leaving one’s boy-
or girlfriend when a more attractive one is metd &me important characteristics of a
boy- or girlfriend. These are, however, discussesluibsections 6.2.2 and 6.2.5.

The textPerfect partnersntroduces an engaged couple, Sarah and Johsntiti
mentioned whether they live together or separataly,that they have dated for two

years and three months. Overall, the text doeexylicitly tell much about the nature
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of their relationship or their shared history. Tépgestions and conversations around
them presuppose, however, that their relationsmlve such things as cooking for
one another (at least Sarah has cooked for Josheaguesses his favourite food to be
her chilli con carne: “It's got to be my chilli cararne. He really loves it. He can’t get
enough of it”), giving presents (Sarah: “It was ydirthday present.” and “What have
you done with all the other presents I've given 39uand travelling together (John:
“You're no fun to travel with, anyway. You're suéhmoaner. Remember Teneriffe?
We had a week of moaning because of the pricerobai).

However, the main perspective that suppodsiathole story of the text seems to be,
as the title of the text suggests, whether the leoig) or can be, perfect and, more
closely, the impression the couple itself has airtbompatibility. This issue will be

discussed in 6.2.5 in more detail.

6.2 Relationship values and attitudes

In this section | will present what kinds of valuesd attitudes seem to be embedded in
the texts regarding the relationship-forms intraetian the previous section. This
section is divided into five partly overlapping sebtions according to the values
found: modernity and traditions, freedom of choipermanency and commitment,

practicality and rationality, and compatibility.

6.2.1 Modernity and traditions

The value of modernity appears in the very begigrohthe textHappily ever after?
The first paragraph of the teptovides an introduction to the whole textbook t@xd is
quoted at length in Example 10, where marked theanegemphasized in bold face and

unmarked in italics.

Example 10.

If Britain is anything to go by, marriage has never been less in fashion. Ip.ljttle more
than a generation Britain, like all western countries, has seewea change in lifestyle choices.
Circumstances that were strictly taboo in our grpatents’ daysare now commonplace.
Expressions like ‘living in sin’, ‘getting into table’, or ‘making an honest woman of hare
only used humorously nowadaySohabitationis often preferred to marriagand, compared
with thirty years ago, there are far more options open to British peopleall ethnic
backgrounds about the kind of family life they wamtpursue.Yet, even in this new liberal
climate, the ideal of lifelong commitment is still held iigh regardin a recent survey, over
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60% of people in Britain said that while marriagegyiht not work out for some, it is nevertheless
‘the best kind of relationship’, especially if yawant to start a family.

The introductory paragraph starts with two statesyene. marriage is not in fashion

anymore, but there has been a change in lifestydéces. This point of departure, that
Is, change, is further elaborated by the use opteal adverbs and, especially, by the
use of several marked themes with reference to, taseseen above. These marked
themes function as the starting point to many efgéntences in the paragraph forming
cohesion, which seems to emphasize the importafribe temporal aspect of change.

Considering how this development is describethe past-present continuum, e.g. in
the contrasts between past and present, this geveltt is seen as largely positive.
Earlier there was only a single form of relatiomsthiat was acceptable, whereas today
the options are several. The forms that were umaabke before (the word
"circumstances” presumably refers to cohabitationoosexual relationships involving
no living together, i.e. intimate relationships @ttthan marriage) are described as being
commonplace today and thus acceptable, in starkagirio what the situation was like
before. Furthermore, the mention of such expressam”living in sin”, "getting into
trouble” and "making an honest woman out of herd &ine notion that they are “only
used humorously nowadays” seems to convey thatrdabgictive ideas of the past,
worded in the expressions, are nowadays considatéér ridiculous and, therefore,
abandoned. On the contrary, people now have tleeldra to prefer what the text calls
the “circumstances” to marriage if they like, artkeit choices are tolerated and
respected, thanks to the liberal mentality. In ptwerds, as the idea of one single
acceptable form of relationship is deridingly abamed, the liberation from this
restrictive ideology through the instrument, theefifom of choice, is seen as positive.

In addition to this, there was another factound as well, realized in some
existential presuppositions, that seems to stremgtine impression that one single
option in regard to relationships is not enougld, dnerefore, the development towards
greater freedom is positive. The first examplenis énding to Example 10, here quoted

again for clarity in Example 11:

Example 11.

In a recent survey, over 60% of people in Britaiidghat while marriage might not work out for
some, it is nevertheledhe best kind of relationship’, especially if you want to start a family.
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In this example the combination of the definitacdetand the word “kind” function in
favour of the presupposition that there are sevgaés ("kinds”) of the matter in
question, of which one is now under discussion.

Example 11 seems to presuppose that not ordy there various types of
relationships but that they can be ranked in teofheir quality, as "the best kind of
relationship”. According to the text, more thantgipercent of British people consider
marriage as "the best kind of relationship”, atsteid a couple wants to have children.
Implicitly, however, there exists the assumptiomttithere are then other kinds of
relationships that are the second-best, etc., \alsn starting a family. Curiously, the
expression is marked with quotation marks in thx¢, tehich could imply that as an idea
it is of the people that had participated in thevey, quoted by the textbook writers.
Yet on the other hand, the presence of the quatatérks can be interpret to emphasize
the relativist view (that is also apparent in “duywant to start a family”) where, in the
myriad number of different possibilities, there daeno one best kind of relationship
for everyone.

This kind of relativism is also supported e fpresupposition in what Carrie (C1)
says about Greg’s reasons to not wanting to geti@dlarGreg used to protest that he
wasn’tthe marrying kind but | always said that it was because he hadminé the
kind he wanted to martyIn the quotation referring to Greg and his psbi®g, the
presupposition is directed to a person and oneisacheristics. Based on the first clause
one can presume that there are people whom mastatgeand those whom it does not
suit, and, therefore, there must also be the "tjiogether kind”. In addition, the latter
clause gives rise to the assumption that thereddiferent types of people of which
some match together and some do not.

The examples above and the introduced ideias mne further viewpoint to the
matter. In the clause which says that “marriage hinigot work out for some”
“marriage” is the agent for the intransitive actitita work out”, and “some”, that is,
"people”, are treated as beneficiaries. The empghasi thus, given to “marriage”:
instead of stating that the couples themselvesdcbelresponsible for what happens to
their marriages, which could be the case if theesere were formulated for example as
“some people don’'t know how to/ cannot make thewrnmage work”, it appears to be
implied that it is the marriage that does not sadcén itself. This impression is
reinforced by the verb choice of “work out”. It se® as if marriages, or any

relationships, are to “work out” without any effgitven by the parties in order to make
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it work. As it was also presupposed earlier thatriage does not suit everyone, it can
be concluded that if marriage is to fail, the caigseot in the actions people take but in
the suitability of marriage as an institution arfte tpersons, and their (inborn)
characteristics, living in it. This also leads twetidea that people are not actually
responsible for what happens to their marriage esitlttey cannot change their
personality.

As seen, one of the embedded values in theHappily Ever Afterds modernity,
from which arises the interesting question conceytine representation of marriage and
whether it is shown as something positive. Thist t@taches to it rather negative
elements, at least in the modern-traditional centim, as the institution of marriage is
described as old-fashioned, both explicitly andliony.

The idea that marriage is old-fashioned casd®n in the very first sentence of the
text when it states: "marriage has never beenitefeshion”. As known, if something is
in fashion, it is regarded as modern and desiral@ewith positive attributes, whereas
when something is out of fashion, it is regardedwslated and it is laden with negative
attributes. Not only this, but the text states thatriage has never been so out of touch
with modern society as it is now.

In addition, the semantic role of “marriage”af significance as it functions as an
inanimate agent in this particular sentence: iegithe impression that marriage is able
to act in its own right or that the active rolepefople is diminished. Consequently, the
sentence appears to imply that there is actualbody affecting what happens or has
happened and that the situation has developedsbif tb be what it is in its present
state, i.e. people do not value marriage as theg tesdo. In other words, the emphasis
seems to be more on marriage and its unpopuldwty on the people who evaluate the
different kinds of relationships.

Another reference to marriage being old-faséécan be found in the C1-story: one
of the effects of marriage on their mutual lifehe change in terms in which they refer

to each other, as elaborated by the wife in Exarhple

Example 12.

He’s also managed to keep ap almost caveman-like mantraf ‘my wife’ in conversations for
the past eleven months no@all me old-fashionedbut | think it sounds a lot more romantic
than ‘my partner.
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Here two references are made not to marriage dso&ewvbut to one aspect of it. Firstly,
the description of how the husband has in the aidiié been calling his wife withdn
almost caveman-like mantrarefers with humour to a primordial state in the
evolutionary chain of human development. On onellghis could point out that the
husband is a rather simple person, but, on ther dthed, considering the humorous
tone of the statement, such an expression coutd mkan that the whole concept of
hierarchically evaluating and actually esteeming ritbles of the partners based on the
relationship’s “level” (marriage here designating h&rarchically higher level in
comparison to legally unbinding and unofficial tedaships) as ancient. Neither of the
interpretations exclude each other, and togethey ttould also explain the wife’s
underlying humour, as it is possible that it is aka this kind of “primordial
masculinity” that the wife appreciates in her husbs behavior. Furthermore,
imagining and granting the right to the reader &l ber "old-fashioned the wife
actually agrees that the idea is understood novgadayst likely as an old-fashioned
one, as romantic as it may be.

The idea of marriage being old-fashioned $® dihked to the references made on the
traditional nature of the institution, discussednmore detail below, as | will now
concentrate on the value of tradition.

One way to equate marriage as being old-faglias to equate with traditionality.

The following extract, Example 13, refers to traais somewhat implicitly:

Example 13.

Those wishing to walk down the aigleomising to love and honour till death them do pat
are on the decrease, while divorce rates in EnghaddWales have soared in recent years.

Significantly, the language used to describe tHgest of the clause is taken from the
vows given when getting married in the Christiarrecgony, and taken as such,
"promising to love and honour till death do par8 overtly ceremonial language.
Slightly archaic in its structure (the verb form™iiil death them do part”), this phrase
seems to define the marrying people primarily as dhes who value traditions and
naively believe in the promises that the institatad marriage seems to give regarding
the success of a relationship.

What is also worth noting is that the origimad profound elements connected to
marriage as an institution (such as, why to be ieduand what marriage stands for) are

in many respects reduced to the word “traditiomitl,ahus, what seem to be left of the
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institution in today's society are the externalnfioand name, the habit of getting
married. Although there are features of the tradal view in today’s marriages, one
could argue that they have been altered to refileet “new liberal climate”, i.e.
individuals may accept some aspects of marriage rejtct others. For example,
commitment is connected to marriage but has ganesd conditions and liberties. One
of those new conditions that can be found in thes@nt text is that cohabitation, and
sex almost invariably attached to it, before mgeig not out of question, as is the case
according to the “traditional” view on marriage.iJltan be seen in the opening line of
C1: "“We tried living together for a while, but it jusidd’t feel permanent enough
says Carrie.”

Another condition found is that commitment ne longer seen as necessarily
permanent but it can be broken if seen necessapyederable, i.e. marriage does not
always last “till death do us part” but rather|“tife do us part”. (Although the kind of
devaluation of commitment is by no means a new @im&mon, its increase is greatly
seen as a current phenomenon as the text itsefgtd. Example 11]).

Thus, when the original meaning and conteritsnarriage has been forgotten,
reduced and changed, what is left is the tradiuithout hardly any explanation why
marriage has been viewed as the “right” form o&tiehship. Instead, it is increasingly
seen as traditional and acceptable simply becdusesomething "people do because
their ancestors did as well”. This kind of thinkiogn clearly be seen in the text: the
choice of marriage has reasoned mainly with thdittcaal aspect and commitment
(although, as explained, in its new form), wherea@sabitation among other alternatives
has been justified by freedom of choice and coe¢patctical reasons.

Thus, the introduction has a slightly negative taren referring to marriage as an
old-fashioned and traditional institution, sinceistpresented to be, at least to some
extent, in contradiction with the modernity andbéral climate”. However, whereas C1
is connected with the represented traditional iogpland customs of getting married
(as in “[o]ne couple for whom the idea of weddesdstill holds true are Greg and
Carrie [...],” directly following the introduction,ra “I've always been a sucker for
layers of white chiffon, angelic bridesmaids, saigbin-laws, tossed bouquets, and tin
cans on the back of the car”, C3 is explicitly cected with both modernity and

traditions, as in the following examples:
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Example 14.

In many ways, they epitomizéhe modern nuclear family in Britain today: young, happily
married, proud parents of a one-year-old s@nd Asian

Example 15.

" Arranged marriages have been part of the Sikh wdijeofor generations and | wasn’t about to
start breaking with tradition.

Although arranged marriages seem to be less adjustéhe modern thinking and, in
contrast, adhere to the traditions, C3 has beetridbed as a modern family. The reason
for this seems to be, however, in somewhere else their appreciation of traditions
(which is emphasized throughout the story of Camaly, in that Britain is nowadays a
multicultural society and, thus, a family originati& Asia is a sign of modernity in the
street view. In addition, the presence of Asianpbeavho are faithful to their habits
also create variety in the range of relationshipa® in society and, therefore, supports
the current appreciation of diversity also in thata of life.

Overall, the story of C3 gives a positive pictubmat the Sikh tradition to arrange
marriages. In fact, Sabeen explicitly corrects fhléacious impression many people
have, namely, that “young Asians [would be] forostd marriage against their wishes”.
On the contrary, she describes how she and hentsam®llaborated on finding a
suitable husband for her, and that the result veaslg‘As far as I'm concerned, Kashif

and | are very well suited. Divorce will never be@ption for us’

6.2.2 Freedom of choice

Freedom of choice was the most frequently emergiage in the texts, becoming
evident in many linguistic devices. This subsectimitl tackle to broad variety of
examples that denote the visibility of freedom hbice behind the text. It is divided
into two parts, where first | shall examine thentleegenerally and secondly concentrate
on a few themes that are seen as belonging tocthge sof freedom of choice on the

relationship-level.
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6.2.2.1 Freedom of choice as a reoccurring theme

The value of freedom of choice is a reoccurringrteeéhroughout the texappily ever
after?, starting with the general overview and backgrotmdhe stories of the three
couples. The first implicit reference to the pos#ibof choosing is made already in the
first sentence of the chapter ("Marriage has névaen lessn fashion’, where it is
implied that marriage, or any other form of relasbip, is a question of popularity and,
therefore, of popularity and preference, as weting2quently, it is implied that there
are several different options, each enjoying pajiyléo various degrees. Marriage, the
text says, has never been less appreciated than armvnaturally something else is
commanding high popularity in its stead. Thus, peae free to choose the kind of
relationship they want to pursue from the range ithavailable "on the market”.
According to the text, the freedom of choice has however, always prevailed but is
a rather new phenomenon. This idea is explicitigregsed already in the third sentence
of the text: ” In little more than a generationjtBin, like all western countries, has seen
a sea change in lifestyle choicésThe idea of change (that was already touchedupo
in regard to the aspect of temporality in conteiktrmdernity) and how it has taken

place in society is elaborated in Example 16:

Example 16.

In little more than a generation, Britain, like alestern countries, has seen a sea change in
lifestyle choices. Circumstances that were stri¢dipoo in our grandparents’ days are now
commonplace. Expressions like ‘living in sin’, ‘gag into trouble’, or ‘making an honest
woman of her’ are only used humorously nowadaysiaBdation is often preferred to marriage,
and, compared with thirty years ago, there arenfare options open to British people of all
ethnic backgrounds about the kind of family lifeyhwant to pursue. Yet, even in this new
liberal climate, the ideal of lifelong commitmesststill held in high regard. In a recent survey,
over 60% of people in Britain said that while mage might not work out for some, it is
nevertheless ‘the best kind of relationship’, esgbcif you want to start a family.
This extract shows implicitly at least some aspéctthe causes and consequences of
the change that has been spoken of, namely thed ties first been a change in the
perception concerning relationships and what isiciemed appropriate. This “change of
mind” is gradually put into action in the form oéweral kinds of relationships. The
reference to the prevailing situation, “this newelial climate”, summarizes what is
being seen to be the result of the change of mimdividuals have the freedom to
choose in what kind of relationships they wantie,land the choices are accepted and

respected by the other members of the communitig. dévelopment of the moral code
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has not, however, resulted in disapproval or disapmce of marriage but has placed it
into the array of many possible forms of relatiagpsh Thus, the freedom of choice is
seen in the text as a direct consequence of chamgesietal norms.

In Example 16 there is one sentence to whighamt to pay closer attention, the

particular extract being quoted in Example 17:

Example 17.

Cohabitation is often preferred to marriage, ammgared with thirty years agthere are far
more options open to British people of all ethnic &ckgrounds about the family life they want
to pursue.

In the emphasized part of the passage the agemiyes to the dummy subject “there”
which in principle does not refer to anything carter One consequence of its use is
that no actual subject is considered to be resplen$or the actions or the situation
being talked about. In this particular clause,&erss, it is not important where the
freedom or different alternatives come from, whoduld be expressed for instance by
the use of an active agent, but the mere existehttee options. In addition, using this
particular structure with a dummy agent the whoRritish people of all ethnic
backgrounds” can be treated as beneficiaries @dsté, e.g., agents, which would be
the case if the clause was formulated instead astisSB people of all ethnic
backgrounds have far more options...”), highlightithg positivity of having many

options.

6.2.2.2 Matters of choice in the relationship-conie

As the point of departure is that people nowadayssess the freedom of choice, the
text also presents four matters concerning relaligps where this freedom can be
exercised, those being the suitable form of refatigp and spouse for them, whether to
have children and whether to continue stayingrel@ionship or not.

Firstly, in addition to the ideas about a ramgfeoptions concerning different
relationship-forms presented in the introductorsegeaph, there are some further points
in the stories that support the view. For examgie, theme of personal freedom is
expressed in the metaphorical description of C#itude and plans to marry: "After
three years of living together, they say that nageiis simplynot on the agenda™.

This sentence is open to the interpretation of gekfreedom: it is because of the
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personal freedom that a human being is able toceseepone’s choice, thus including in

or excluding certain aspects from one’s life. lhestwords, there are no universals that
would or should suit everyone, as everyone is caned to choose their ways also in
respect to the form of relationship they want tospe. What is presumably meant by
marriage not being "on the agenda” is that the E®upaving the possibility not to abide

under certain norms (i.e. that marriage is the cdgeptable way), exercise their

freedom to prioritize their lives, simply considegiother things than marriage to be
more valuable to them.

Another example can be found in the story 8f @here the at least partial freedom
to choose the relationship form is present, in @@tto what could be assumed of an
arranged marriage, as it is said tha]ffanged marriages have been part of the Sikh
way of life for generations andwasn’t about to start breaking with the tradition
Here it is shown, by using the vebbeak that in the Sikh culture it is assumed that
couples follow traditions and allow their parents, other elders, to arrange their
marriage. On the other hand, the same clause isnihled the couple has an option and
could have disagreed and objected to traditionhgee decided not to.

Secondly, the right to exercise the freedornshafice thematically also concerns the
freedom to choose the partner to oneself, an ide@alwbecomes apparent in the stories
of C1 and C3. Concerning C1, Carrie reports abeutand her husband’s debate about
whether to marry or not:Greg used to protest that he wasn’t the marryingdkibut |
always said that it was because he hadn'’t fotedkind he wanted to marfy. In the
emphasized clause Greg, Carrie’s partner, hasetmargtic role of an agent, anthé
kind he wanted to marfyfunctions as the patient. The patient in turnresges what
Greg experiences, i.e wants, namely, to marry &icekind of a person. This implies
that one has the right to choose the spouse aogpialione’s personal wishes.

In the story of C3 the aspect of choosinggpeuse is in the centre, as can be seen in
Examples 18 and 19:

Example 18.
There’s been a lot of talk about young Asians béamged into marriage against their wishes,
but most Sikhs believe that there has to be consemtboth sides if marriage is to work out
successfully

Example 19.

But that doesn’t mean to say thatcceptedhe first boythey suggested
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Example 18 refutes the public belief in the West tirranged marriages are conducted
against the wishes of the husband and wife anth@goontrary, states the assent of both
parties being one of the priorities of Sikh pedple@rder to make the marriages work.
That the priority of mutual consent is of utmosponance is emphasized by the use of
the modal verlhas toin the meaning of strong necessity. This beliethie necessity of
the approval of the parties themselves and thetrefeof forcing people into marriage
is proved to be true in Sabeen’s family, as Salweamments on the dialogue between
her and her parents, as in Example 19. Thus, Sabffeadom of choice functions in
conversation with the suggestion of her parents, Salbeen seems to have the control
over the final decision. Example 20 describes furthe collaboration between Sabeen

and her parents:

Example 20.

My parentslistened to and respectedy views but they were also able to take a more level-
headed approach to the whole matter, more ableetothings in a prospective husband that |
might not have seen. My mother can spot whetheaa s kind and considerate at twenty
paces, whereas my father is very shrewd when iesdmfinding out whether a man will be a
good provider or not

This extract reveals that, regardless of Sabeersdbm to make the final decision
about her husband, the parents’ role is by no mdansished to insignificance, as
grammatically“[m]y parents” functions as the subject anfiSabeen’s] viewsas the
object of listening and respecting in the senteand,not the other way around.

The third matter on which people have, acewdo the text, the freedom of choice
is whether to have children or not. This ideaiistliy, conveyed in the introduction to
Happily ever after?”In a recent survey, over 60% of people in Britaaid that while
marriage might not work out for some, it is neveltiss ‘the best kind of relationship’,
especiallyif you want to start a family”, where the clause with the conjunction "if’
emphasized in the example expresses a conditideal in this case the conditioning
concerns the subject of starting a family and, timaplies that one has the possibility to
choose whether to start a family or not. In additityou” functions as an experiencer
who wantssomething in the clause. This contributes to thglication that the matter of
having children is actually a matter of choosingdzhon one’s wishes. A similarly-
themed idea is expressed by C3lf 'we did decide to go our separate ways, there

wouldn’t be any emotional fallout because’ve also made up our minds not to go in
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for a family”. In this extract Simon (C2) states explicitly thihey have decided on the
matter of having children, implying that ultimately have or not children is their
choice.

Fourthly, separation is seen as a matter ofcehin the data. To this aspect of
freedom of choice refers not only the tédappily ever afterbut alsoPeople change
and forget to tell each otheand She’s got mail Next the findings connected to this
theme in each of the three texts are presented.

In the textHappily ever after?the issue of freedom of choice in connection to
separation emerges in the stories of C2 and G&uwdh in case of C3 it is only implied
once, whereas in case of C2 it is referred to .alloé reference to the issue in the story
of C3 is made in the very last sentence where Pakegs that §|s far as I'm
concerned, Kashif and | are very well suited. Dosowill never bean option for us.
Although the explicit message of the sentenceas $abeen and Kashif are not going to
divorce at any point, the wording carries the pppssition that the option for divorce
or staying together does exist. Thus, C3 has choeenof the options, that is, not to
separate.

In the story of C2 the possibility to separa&tea major topic that is approached
especially from the perspective of freedom. Simescdbes their view as follows in

Example 21:

Example 21.

I'm sure that if one of uwanted to exit the relationshifor any reason, the other would respect
that wish. In fact, we've already drawn up an agneat dividing the house and all our property
right down the middleshould we decide to splitf we decided to go our separate watisere
wouldn’'t be any emotional fallout because we'veoatsade up our mind not to go in for a
family as neither of us feels that we are particiyl@ut out for parenthood.

Firstly, the matter of possible separation is apphed from the perspective of wanting
and deciding. It is, thus, implied that the coupée the freedom to make decisions also
about the duration of their relationship basedtmirtwishes. In addition, the existence
of the possibility of separation is also conveyetigh the wordings used to describe
it, as there always seems to be a door open foereitne to éxit’ the relationship, as if
exiting a house. Moreover, the phrasé we did decide to go our separate ways
presupposes, by the use of the possessive promuut) that the separate way’s in
fact, exist and one can, therefore, return to oms¥® way and follow it when so
decided.
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Secondly, the freedom to choose whether tp teigether or leave the relationship
seems to be regarded more as an individual rigint ghshared onet’th sure that ifone
of us wanted to exit the relationship for any reagsothe other would respect that
wish’. Here the experiencer wanting to separate iseeitine of the couple, so even
though the sentences that follow refer to the datit separate as being mutual (as the
experiencers of wanting and deciding are “we”), ithpression the quoted extract and
the text as a whole give is that the mutuality regsifrom the original decision to give
the freedom to leave to both of them as individutilsy have both pledged to let the
other go if s/he so wishes. Moreover, becauserdeglom to leave is given to them both
separately, if the situation comes when one optrties wants to leave, the other is not
to restrict the other’s freedom by disagreeing wesgioning the other’s right or reasons
behind the decision, but rather to settle withdbeision and respect it.

This kind of an idea entails, however, a paxadf one wished to leave the
relationship and the other not, and if indeed filgedom to leave was to be respected by
the one still wanting to continue in the relatiopsiit would mean that s/he would have
to renounce his or her freedom of choice. Thusfrgedom would not come to fruition
in the other’s case.

In general, the freedom to choose whethepttiigue a relationship or not seems to
be a salient feature in the story that has beeserhto represent cohabitation. Although
separation itself is described as neither positioe negative, the underlying aspect of
freedom seems to be regarded positively: firstlys,ias seen, something that is to be
respected. Secondly, the freedom to leave is cstettawith having no possibility to
leave a relationship because of children, a stnativhich is described with a

negatively-tinged metaphortrapped:

Example 22.

If we did decide to go our separate waygere wouldn't be any emotional fallout because we
have also made up our minds not to go in for a fdynas neither of us feels that we are
particularly cut out for parenthood. Some of oulateves see this as very self-centred, but they
are usually the ontrapped in emotionally-bankrupt marriagestaying together for the sake of
the kids.

From Simon’s perspective it seems that althoughr#iationships of some of their
relatives do not work anymore, they have to stayetioer because of the children,
whereas Simon and Victoria are free to do what thagt because they do not have to
take children into consideration. However, everidran do not seem to be a reason that
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would inhibit Simon and Victoria from separatingtifey wanted to do it: not having
children only spare them from therhotional fallout after the separation.

As mentioned, the issue of freedom to choepartion is also apparent in the text
People change and forget to tell each othetich will be discussed next. The
following extracts are from Stephanie’s and Mankésratives respectively from the text
in which the subjects of the clauses are emphasized

Example 23.

| was in love with Mark antie was in love with me whewe got married — twenty years ado.
was very young then. Two kids and three careees,latstarted feelingve didn’t have very
much in common anymore. had an affair but that wasn't whly wanted a divorcePeople
change and ithey forget to tell each other about ihey are in troubleWe were.Mark was
shocked when first said that sinceve were not in love with each other anymong might as
well get divorced and start new lives.

Example 24.

| was totally gutted wheBtephaniefirst told meshe wanted a divorcel. had thoughwe were
more or less an ideal coupWe never argued. SuddenB8tephaniejust saidshed changed and
so had andit would be better to separate.

The idea that a relationship always involves twdipa can be seen in the use of the
subjects: Stephanie and Mark both got married, wet@uble, got divorced and started
new lives. In addition, Stephanie could say thalytlvere not in love with each other
because that would require mutual love, which wagausly lacking at least from her
part. The text gives the impression that although decision about the future of the
marriage naturally involved both of the spousesgas not shared in the sense that it was
based on Stephanie’s wishes and not Mark’s, ah&tép was the one who thought that
they had both changed, were not in love and did haste very much in common
anymore and thought it would be better to sepavetteyeas Mark had thought that they
were “more or less an ideal couple” as they “neargued”, and mentioned the subject
of both of them having changed as Stephanie’s &hehnot his. Thus, since Mark did
not appear to have any wishes to separate orsstaetv life but, on the contrary, was
shocked by what Stephanie said, the decision taligetced was fulfilled because of
Stephanie’s individual wish, which forced Mark ttars a new life, too. (There is,
however, nothing said about the decision-makingamdigg Stephanie and Sean’s
relationship, for example about Sean moving in \thm.)

At the point when Stephanie seems to haverbegtealize that her relationship with

Mark had changed, that is, they are not in love @maehot have that much in common
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anymore, she evaluates the situation in regardhtat whould be done. She says: "Mark
was shocked when | first said that since we wetemtove with each other anymore,
we might as well get divorcedandstart new lives. Here she seems to imply that their
problems are not that great that they could natdbeed, but that they can choose either
to stay together or get divorced, and that themeoigeason for not choosing divorce
since they are not in love with each other anymBtethermore, she presupposes that
one can start a new life, that is, not only turratmther chapter but to begin all over
again.

Mark reports to this by saying that "[s]Juddeidtephanie just said she’d changed
and so had | and it would be better to separateé. dhange has affected their marriage
unnoticed in the time passing but when it is remlizno effort in order to restore it is
made. Mark, as quoted above, recalls what she Sagbhanie evaluates further that
divorce would be a better option than staying mrtimarriage, and it, therefore, seems
that she expects that her life will take a turn ttoe better when she has the chance to
leave the marriage behind and start a new life.

Also the textShe’s got mailimplicitly refers to the freedom to separate invho
Sharon gives a piece of advice to Debbie afterrstsemet Steve: "Take my advice —
forget all about Steve and stick with Tony”. Befdahes Debbie has only told Sharon
that she has met Steve and that “[she goes] wetlle &nees just thinking about him”,
but has not mentioned anything about Tony or ableaving him. Sharon’s line,
however, supposes, firstly, that there is the jpigyito leave one’s boyfriend when
one meets a better one, and secondly, that Deblaietually considering leaving Tony
for Steve. Sharon’s assumption proves to be tinegsn the next email Debbie gives
reasons why Steve is a better option. It could bksanterpreted that the existence of
this kind of a presupposition indicates that theai@f leaving one’s boy- or girlfriend
for someone else is taken as granted and, thusjdesad an acceptable and normal

behaviour.

6.2.3 Permanency and commitment

The values of permanency and commitment were imiglior explicitly touched upon
in all four texts. InShe’s got maiandPerfect Partners?here was lack of permanency

since the couples separated, and in the lattepdksible commitment connected to the
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couple’s engagement was brokenPkople change and forget to tell each otimeturn
permanency is rather connected to Stephanie and'sSesationship in cohabitation
than to Stephanie and Mark’s marriage, as it iskdmothought divorce. That is,
Stephanie appears to assume that the relationshigebn her and Sean will last since
she hopes that the children, in time, will leardaee Sean, and Claire too assumes that
“[they’ll] all get used to living under the sameofosome day’. In addition, the
commitment that Stephanie and Mark had vowed th @tlcer when getting married
does not seem to be, at least for Stephanie’s gpreciated much, which can be seen
in Stephanie’s rather light-hearted comment on wg: “Mark was shocked when |
first said that since we were not in love with eather anymore, we might as well get
divorced and start new lives”.

In the textHappily ever afterzhe values of permanency and commitment are both
present. In fact, permanency of relationshipsleaseen as a starting point to the whole
text as the idea is included already in the tifléhe text. The phrase is often used in the
end of fairytales when the characters of the shaye finally found and got each other
and live happily together for the rest of theirebv The phrase as the title of the text
about relationships implies that relationships raeant to last or that people hope they
last. The question mark after the phrase, howegeres an impression that it is
debatable whether people can live in their relatgos happily ever after.

The doubt about the chances to commitment pewinanency in relationships
continues in the introduction. It is not said thammitment and permanency would not
be good values and something to strive for, bistitnplied that they often do not come

to fruition, as seen in Example 25:

Example 25.

Those wishing to walk down the aisle promisingded and honour till death them do part are
on the decrease, while divorce rates in Englandvdalds have soared in recent years.

In Example 25 the agent of the clause (“Thosetomsplemented by a non-finite clause
that conveys that some people wish to get marmeldhave the marriage last. This wish
is, however, looked at a particular perspective tam be noticed in the context: even
though there are still people who wish to have stilg marriage, the reality is that
married people often get divorced, and many mog@eople do not even get married in
the first place. Example 26 adds to this impres§&@omarked theme emphasized):
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Example 26.

Yet, even in this new liberal climate, the idealififlong commitment is still held in high regard.

In a recent survey, over 60% of people in Britamdghatwhile marriage might not work out

for some it is nevertheless ‘the best kind of relationshgspecially if you want to start a

family.
Here it is explicitly pronounced that many peopbeay still value commitment and
permanency in relationships. Furthermore, the sfsemtence in Example 26 specifies
the first statement by connecting commitment torrage and, thus, defining it as a
positive feature of marriage, according to the peoplowever, the idea of the
possibility to have an unsuccessful marriage i®githe theme position in the second
sentence and, therefore, it functions as the pafirdeparture to the idea of marriage
being the “best kind of relationship”, as if remimgl the reader of the divorce rates
mentioned in the beginning of the text. As the grivalues connected especially with
the institution of marriage are commitment and perancy, and since the realization of
them is challenged by the evidence of the incredsbvorces, it seems that the value
and relevance of marriage itself is reduced.

In addition to the introduction tdappily ever after?the values of permanency and
commitment emerge also in other parts of the téat.instance, the story of C1 starts
with Carrie’s evaluation of their former cohabitati “We tried living together for a
while, but it just didn’t feel permanent enotigHere she implies that permanency is, in
her opinion, a positive matter which is more clgsiterlinked with marriage than
cohabitation and which was the deciding factor amour of marriage in her case.
Furthermore, Carrie does not mention divorce at point but, on the contrary,
comments on how Greg seems to be committed to fievedl: “Now that we are
married, he lies awake at night making empire-bogdplans for our future, and
conjuring up suitable names to go with the surn&hepherd

The commitment connected to marriage is refeto as “an idea” a few times in the
text. For example, after talking about commitmeamd anarriage in the introduction, C1
is introduced as "one young couple for whom thaidéwedded bliss still holds true”.
Thus, the “idea” connected with marriage is comreitin Furthermore, directly after
the story of C1 it is commented that "one couple@whobably couldn’'t agree less with
Carrie’s idea of marital heaven are Victoria Phiesind Simon Burroughs”, as if
summarizing and evaluating the story. The termaidean be interpreted to refer to
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something abstract rather than concrete, to sonseuvm@vpoint as well as to something
overtly colored by unrealistic expectations and aggtions, that is, idealism. Also
worth noting is that the word “idea” is only usedhem referred to marriage and not
when referred to cohabitation in the text.

The given examples also provide informationhomw the “idea” is seen and, thus,
what the attitude towards it is: both of the metaptal words (“bliss” in “the idea of
wedded bliss” and “heaven” in “Carrie’s idea of merheaven”) carry a strong flavour
of hyperbole, which gives the impression that thheaaly-mentioned idea is naive. In
this way, both the idea of a lasting marriage drel geople who prefer marriage are
referred to as idealistic and naive. Thus, Carpestive views on marriage are quickly
turned into naiveness.

In addition, whereas Carrie seems to reganhntibment as one of the most
important aspects of a relationship, C2 appearvslice freedom the most, as discussed
earlier. Those two values can be seen as oppaodgites it comes to the permanency of
a relationship, and as can be interpreted in theady-quoted sentence: "One couple
who probably couldn’t agree less with Carrie’s id#amarital heaven are Victoria
Priestly and Simon Burroughs”. Thus, commitment nigst valued by C2. This

interpretation is also supported elsewhere, as Ssags:

Example 27.

If we did decide to go our separate ways, therelth@ube any emotional fallout because we've
also mad up our minds not to go in for a familynagther of us feels that we are particularly cut
out for parenthood. Some of our relatives see diwvery self-centred, but they're usually the
ones trapped in emotionally-bankrupt marriagesystg together for the sake of the kids.

Here Simon states that the reason why their r@ststay in their unhappy marriages is
their children. It is not explicitly said whethemig is only Simon’s interpretation or
whether the relatives have told this themselvetheEway, the idea of staying together
because of the children implies, then, that ita¢ commitment that is valued by not
separating. In addition, in C2’s case, even childm®uld not seem to be a reason to
continue in the relationship, as they say that ewithchildren “there wouldn’t be any
emotional fallout” in case of separation, whichtumn implies that if they had children,
there could/would be some emotional fallout in cafsgeparation.

There is one further notion on the subjeat@hmitment and permanency in regard
to the representatives selected for the texts. ,Tinube textHappily ever afteravhich
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presents different relationship-forms logically ludes stories of couples that are
together. Noticeably, none of them, however, hasenbtogether for a long time, as
long as ten years, but they are all rather youngles: C1 is “one young couple [...]

who tied the knot last June”, C2 have lived threarg together, adn C3 “have been
together since their arranged marriage two yeare”.aghe stories of these

representatives do not, thus, tell the readers wieafuture of the relationship is but
only announce the ideas and wishes of the couples.textPeople change and forget
to tell each otheiprovides the only example of a couple with a longjgared history,

l.e. fifteen years, but which ends in divorce. Muver, in the two other texts the
couples, i.e. Debbie and Tony, Sarah and Johnheregtay together. It can, thus, be
concluded that permanence and commitment are patlgmpresent in the stories of the

couples selected to the texts.

6.2.4 Practicality and rationality

The values of practicality and rationality emergehe stories of C2 and C3 in the text
Happily ever afterThis can be seen, for instance, in what C2 sape tine foundation
of their relationship and how they describe maejags illustrated in the following

example:

Example 28.

After three years of living together, they say tharriage is simply ‘not on the agenda’. The
couple see their bond of trust and their practieaponsibilities — a mortgage and a joint bank
account — as more important than a marriage licence

Here C2 refers to marriage simply as a piece odll@gper. This conception is not
further explained but one can understand this tankat the main difference between
marriage and cohabitation is that marriage is @fiand cohabitation is not. Thus,
marriage can only outbid cohabitation in formalayd official status. However, they
seem to think that marriage licence does not gi@eacommitment or trust, but that
their mutual “trust and their practical respongii@s” bind them together, and,
therefore, those things are more important thanimgakhe relationship official by
marriage.

The feature of practicality in the relationstof C2 extends to the possibility of

separation and how they have already anticipatednitfact, we've already drawn up
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an agreement dividing the house and all our propeight in the middle should we
decide to split. Actually, the exit of either one is so carefuplanned that such a thing
is as if expected. Moreover, the impact the possikparation is thought to have on the

couple is more of practical than emotional nataseseen in the following example:

Example 29.

"If we did decide to go our separate ways, thereldiGtibe any emotional fallout because
we've also made up our mind not to go in for a fgnais neither of us feels that we are
particularly cut out for parenthood.”

Thus, the separation would influence their mategpialperty, but because they are not
planning to have children, they do not expect tffesufrom “emotional fallout
Additionally, the expressionseXit relationship, “go our separate ways“emaotional
fallout” used in their story are very clinical: they githee impression that separating is
somewhat easy and does not harm the parties. Tiospn and Victoria regard
themselves as able to handle the possible sepaagipractically and rationally as their
relationship overall.

The appreciation of practicality and ratiohaln the story of C3 appears in the way
and on the grounds spouses are chosen: the priosebses the parents who have a
“more level-headed approach to the whole mati@nd the characteristics of a good
husband include beinga“good providel. In addition, C3 contrasts their arranged
marriage that is based on these more practicarai@hal matters and is, therefore, to
be successful with today’s, apparently western riages of which many ardased on
superficial things like looks and ltisand which thereforeénd up in divorce courts
This comparison implies that rationality is impartéor a relationship to endure.

6.2.5 Compatibility

The value of compatibility came up in all the fdakts. InHappily ever after?Simon
makes an evaluative statement about his and Vacsosuitability to each other:

Example 30.

“1 knew we were compatible right from the word goause we're both very career-oriented and
we don’'t waste time sweating the small stwg’re very close but also very open and honest
with each other”.
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Thus, here compatibility is connected with suchspeal features or appreciations that
are shared with both partners, and it is regardea jpositive and important matter in a
relationship. Similarly, the importance of compdiiyp and the partner’'s characteristics
can be seen in the story of C3: the choice of tlespective husband was made based
on his characteristics, as it is said that]y mother can spot whether a man is kind and
considerate at twenty paces, whereas my fathegrig shrewd when it comes to finding
out whether a man will be a good provider or nati addition, C3 states that they are
“very well suitet§ which in turn leads to a further statement tHafivorce will never
be an option for [theni] Thus, their suitability is regarded as crucialthe success of
their marriage.

As for the case of Stephanie’s narrativ®@ople change and forget to tell abouyt it

the theme of time and change is intertwined wittmpatability, as in Example 31.:

Example 31.

| was in love with Mark and he was in love with mvBen we got married — twenty years ago. |
was very young then. Two kids and three careees,latstarted feeling we didn’t have very
much in common anymore. | had an affair but thasntawhy | wanted a divorce. People
change and if they forget to tell each other abguhey are in trouble. We were. Mark was
shocked when | first said that since we were ndbue with each other anymore, we might as
well get divorced and start new lives.

Stephanie’s main idea seems to be the change €aentrin the title of the chapter as
well) that has taken place in her and Mark, andcWwhis backgrounded with the
temporal cohesion: first, twenty years ago as sae #till young, they were in love and
got married, but then her situation changed alomtfy Waving children and several
careers, and she found herself not loving Mark amrgmAs change is naturally
connected with passing time, also Stephanie coesgigusees this personal change as
the reason for the alteration in the relationsrepMeen Stephanie and Mark: they did
not have very much in common any longer, i.e. ashras they used to have, and they
were not in love with each other anymore as thedus be. The consequence of this
change in them and their relationship ultimatelyses Stephanie to want a divorce.
Thus, compatibility seems to be valued by Stephasishe is ready to get divorced at
the point when she and Mark are not that compagsibienore.
The subject of compatibility is the main themePerfect partners?This theme

becomes visible at the very beginning of the texthe host introduces the show as one

that “brings couples together”. Thus, the purposthe show is that by answering the
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questions the couple does not only have a chanegnoing a good prize but they also
come to see how perfectly they suit each other.

When one follows the course of events, andpaoes the initial situation with the
end result, one can see that the goal of the skaweti fulfilled. First, Sarah and John
appear to regard themselves as a good couple peréect, since they have decided to
take part in the Perfect Partners-competitionhilieginning Sarah and John also state
for a certainty, in the form of categorical asseri, that they know each other well, as

seen in the following example:

Example 32.

Host: So, how long have you two been together?

John: Er, two years.

Sarah: And three months.

Host: Great, plenty of time to know one another.

Sarah: That's right, there’'s not much | don’t knalout John. Is there, John?

John: Right. And | know everything there is to knalout Sarah —good and... not so good.

As the show proceeds, Sarah and Joh come to leatrapparently they do not know
each other as well as they thought. The false fisediart coming into light already in

the beginning, when John says that there are alebso good” sides in Sarah. This
evaluation catches Sarah by surprise and for wéhehdemands explanation: "What do
you mean, not so good?” In addition, under the s@&oguestion Sarah seems to be
considerably certain about the correct answer aditst sentence of her line includes
the modal verb “got to”, and the other two areha form of categorical assertions, as

seen in the following extract:

Example 33.

Sarah: It's got to be my chilli con carne. He rgédives it. He can’t get enough of it.

Host: Headphones off, John. So, your favourite ®od¢hat is it?

John: It's got to be my mum’s chilli con carneov¢ it. Can’t get enough of it.

Sarah: What about mine?

John: It's OK.

Sarah: What d’'you mean OK?

John: Well, you could use a bit less chilli.

Sarabh: It's called chilli con carne, in case youdrét noticed.

John: Well that doesn’t mean people have to crynithey eat it.

Sarah: That's it! Don’t expect me to cook for yaam. I'm never going to... [Bold face added.]

John’s line, being almost identical with that ofr&ds, reveals, however, that Sarah’s
answers is not totally correct but errs in the @upoint, that is, who can prepare the
best chilli con carne. When Sarah learns that jobafers his mother’s chilli con carne
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to hers, she asks for an estimation on her vergienlohn does not give as a glowing
estimation as she expected, she replies to him aviflarcastic utterance (“It's called
chilli con carne, in case you haven’t noticed”)wbich she gains a sarcastic reply from
John too (“Well that doesn’t mean people have tovanen they eat it”). This dispute

ends in Sarah’s threat to never cook for John.

When analysing the cohesion of the text, ielgas that each of the questions with
the discussion around them causes tension betweerouple, which is also the case in
Example 33. The tension enlarges as the show getisef and results in harsher
language use towards one another. This is illesirat Example 34 from the end of the
text:

Example 34.

Host: Sarah, could you put the headphones on @fe@srise) Thank you. OK, John, if Sarah
could choose any country in the world to visit, Wwivauld that country be?

John: Well, she likes surfing and sailboardingl gaess Australia would be her first choice.
Host: You can take the headphones off, Sarah. Aedquestion: what country in the world
would you most like to visit?

Sarah: Er, Australia.

Host: Congratulations! So you'd like to go surfiagd sailboarding.

Sarah: No I'd like to get as far away from him passible.

John: Suits me fine‘ou’re no fun to travel with, anyway. You're such amoaner. Remember
Teneriffe? We had a week of moaning because gbtice of sun oil.

Sarah: It was expensive!

John (to the audience): Then she started usingimgakl instead andvent redder than a
baboon’s backside.

Sarah: Well at least | don’t use aftershave thatlisnof pig sweat.

Host: | think it's time for question five.

Sarah: | think it's time he had his engagement Hagk. Here you aré.never liked it anyway.
You have about as much taste as warm water.

John: | agree. I've got no taste at all. Why elseild | go out with you? Anyway I'm happy it's
over.

Host: Question five...

Sarah: Don’t even think about phoning me.

John: Why would | waste my phone bill on you?

Host: Whose turn for the headphones?

Sarah: Wrap them round his throat, why don’t you?

John: Freedom at last! It was like a two-yeargaiitence being with you...

After learning new things about and making somewbfénsive remarks on one
another during the competition so far, question Ip@enfive triggers a continuum of
mutual insulting and, finally, culminates in thegpaeation of the couple. In addition to
the exhibition of the incompatibility of the couplExample 34 also shows some of the
features that they do not value in one another ahtth, thus, contribute in their
incompatibility. Although Sarah and John do notrelsterize each other with positive
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expressions, their appreciations can be, howeesiyall from the negative evaluations
they give. Thus, as John answers to Sarah’s wistatel alone instead travelling with
him that “[s]uits me fine. You’re no fun to traweith anyway. You're such a moaner”,
it can be interpreted that being a complainer isseen as positive feature in a partner.
Furthermore, Sarah says that “at least [she ddessé aftershave that smells of pig
sweat”, implying that John does and that it is dgtong. She further jeers at him by
stating that he has “about as much taste as waner'ywaneaning that he is not very
fascinating but a bore. These evaluations logicaiply that it would be better
favourable if he smelled good and was fascinating.

It can be, thus, concluded that, in contrasthie purpose of the show and the
couple’s beliefs in the beginning, the show revéals poorly Sarah and John actually
know each other after two years and three monthsther and that they do not, after
all, make a perfect couple, bringing them step teyp $arther away from each other.
However, this rather dramatic result of the game thie text as a whole is presumably
meant to be humorous and to ridicule TV-shows Rkefect Partner. If nothing else, the
text confirms the idea found in the other texts that compatibility is an essential
factor for the success of a relationship, and nasoese features that are valued in a
partner.

In She’s got maithe value of compatibility is touched upon asdharacters discuss
who they want to date and what the crucial charisties in a partner are. In the text
Sharon and Debbie evaluate both the boys, TonySiade, a lot in respect to their
positive and negative characteristics. Sharon advidebbie not to leave her boyfriend
Tony because he is “kind and decent, and [theyligen together for so long”, and,
thus, seems to appreciate these features in a Deldie, for her part, describes Tony

in the following way:

Example 35.

But my Tony is not exactly Mr Personality, is he@rides like a penguin, and his dress sense! |
mean, he makes my dad look fashionable. Yeah, diely,a nice person and he wouldn't hurt a
fly and all that, but he’s just like a pair of ddtippers really — too shabby to take anywhere but
too comfortable to throw out.

Thus, she seems to regard being personal and fediieas positive characteristics and
Tony as nice but boring. On the contrary, Debbiie& impression of Steve is that he is
gorgeous because he is good-looking, sexy and rienakfter their first date she

changes her mind about Steve and says that he'‘jegkd and “poser”, and “loves
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himself”. This is the conclusion that she makesabee Steve spent the whole time
telling about and praising himself. After the d&tebbie is ready to take Tony back as
he now appears more attractive to her than Steve.

As a summary, it seems that the girls valugh aatures in their boyfriends as good
appearances, being nice, interesting, romantibjdaable and sexy. If, however, being
nice is put against being sexy, good-looking andawtic but also self-sufficient, being

nice wins.

7 DISCUSSION AND CONCLUSION

The aim of the present study was to find out wloatnk of relationships the EFL-
textbook seriedn Touch presents, how they are described and defined, amat w
relationships values and attitudes there are endukedd the texts. In the theoretical
framework | provided the background to these reteamms with several viewpoints to
EFL-textbooks, conceptions of values, attitudes addcourses and their
interconnection, i.e. how values and attitudes appm discourses. Also the
methodology of the study was based on the disarapproach to language, and
analytical tools of critical discourse analysis &eapplied in order to discover the
named values and attitudes in the texts. The aatsisted of four texts that handled the
topic of relationship. These texts were from the HEéxtbook seriesn Touchwhich is
now widely used in Finnish upper secondary schools.

The examination of the data texts indicatexd the texts presented the relationship-
forms of cohabitation, marriage (both love matckl anranged marriage) and dating.
This range of different forms of relationship cam $een to represent the diversity of
alternatives that the tektappily ever afterZlaimed, that is, today there is not only one
approved relationship-form but one may choose faoange of them.

The variety of relationship-forms selected ttee texts seems to follow two
principles. The first principle is that the textglude different relationship-forms that
are common today and, therefore, concern many pedpbr example, although
marriage is not as valued institution as befores gtill common and deserves its place
in the texts. Similarly, people often live in cotabon nowadays, and this option is
presented in two stories in the texts. When it comoedating, it is a relationship-form

that usually precedes any of the other forms oéti@hship (excluding arranged
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marriage) and therefore touches most people. Anodason for the presence of dating
in the texts could be that it is topical to manytlod readers, that is, the upper secondary
students.

The second principle is that the selectedetarishould not, despite the first
principle, be too stereotypical. This can be se@emconsidering the relationships in
People change and forget to tell aboutitd the story of Sabeen and Kashif (C3) in
Happily ever after?n the first of these two, a happily married cauplith children,
which could be regarded as stereotypical, is naiseh to represent family life but,
instead, a divorced couple and the parties with pasners are on view. In addition, as
arranged marriages are not traditionally seen gsopshe western culture, C3 seems to
transgress the stereotypical conceptions by brgnginlticultural flavour to the range of
possible relationship-forms.

The relationship values found in the texts rmernity and traditions, freedom of
choice, permanency and commitment, practicality eattbnality, and compatibility.
The paramount value found is freedom of choice,clviwas seen as the right of an
individual and, thus, something positive that isplagable to many aspects of
relationships as well: the relationship-form, tip@wsse, having children and separation.
Comparing marriage and cohabitation, the latter was described as practicing a
greater deal of freedom, being characterized a® rpositive in that respect. Marriage
was also described as old-fashioned which was ssea negative feature of the
institution.

Permanency and commitment were values moselgicconnected with marriage:
although those features of a relationship wereepated and striven for in some of the
stories, the texts also implied that the fruitidrttiem is not highly realistic. This way
marriage was described as idealistic and naive #edefore, in that sense negative.
Furthermore, freedom to leave was at many pointsidered to be more valuable than
commitment in the stories.

Practicality and rationality were values thaere most closely connected to
cohabitation and arranged marriages. Practicaligmed to label cohabitation overall,
and especially to make possible separation eakierespect to arranged marriage,
practicality and rationality concerned the selettad the future spouse. In both cases
practicality and rationality were seen in a positilght.

The value of compatibility was found in alktfour texts. It seemed to be a crucial

criterion when selecting a partner, and a cru@etdr of a successful relationship. Also
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the partner’'s characteristics contributed to thengatibility of a couple. Some of the
valued characteristics mentioned in the texts Wwerag open, honest, kind, considerate,
fascinating, good-looking, sexy and romantic.

From the descriptions of the different relasbip-forms and the evaluated values
connected to them one can make conclusion whaskihdttitudes there are towards
the relationship-forms. As dating as a form of tielaship was not closely characterized
and the only value connected to it, that is, combpdy, was only treated as an
important factor for a successful relationshipyéhwere no particular attitudes towards
dating seen in the texts. However, there were iceatfitudes to be detected towards the
other relationship-forms, together with separatidius, as the love match was
described as an old-fashioned relationship-form@oskely connected with the value of
commitment which was, for its part, evaluated asaave idea, the overall attitudes
towards love-match seems to be negative. Cohalitati turn was described as being
based on such values as freedom and practicaldyratonality and, therefore, the
attitude seems to be positive. Practicality andomality as positive values are also
connected to arranged marriage. In addition, agdngarriages are viewed as parts of
traditions but, contrary to love matches, in these traditions were seen in a positive
light. Thus, the attitude towards arranged marrisgems to be positive. Furthermore,
separation was treated in the text as a naturatigolto relationship problems and as an
exercise of freedom. This way the attitude towaeisaration seems rather positive. In
sum, the attitudes found in the texts were mor&ess pro-cohabitation, pro-arranged
marriage, pro-separation and anti-love match alisu

As seen, the present study confirmed the assom that there is a certain
perspective taken to the issue of relationshighendata texts, although the perspective
is mainly implicitly embedded in the texts. Onetb&é general themes in the fourth
course is individual’'s choice, and this theme se&mbe taken as the perspective in
regard to relationships as well. Although one mgsda the students is, thus, that they
have to make their own decisions and there is gerari options to choose from, the
texts seem to guide the students to a certaintdiregvith the underlying values and
attitudes: as the attitude towards marriage (nefgrto love match, since arranged
marriage is not introduced as a real option for WWeers) is somewhat negative but
rather positive towards cohabitation, it seems twdtabitation is more recommended

than marriage.
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In addition, the theme of separation was deebe highly emphasized in the few
texts on relationships: iHappily ever afterzhe theme of relationships was introduced
to the readers from that particular perspectiveofagnsome others), C2’s relationship
was labelled by the possibility of separation, anthe rest of the texts separation was
executed. Moreover, separation was seen as reafizatone’s freedom of choice and,
therefore, its acceptability was not challengedaay point. Separation was also
described as a rather natural solution to a praodiensituation in a relationship, be it
marriage, cohabitation or dating and, in fact, asoltary solution: no constructive
possibilities to solve the problems and save angrare the relationship were given.
One could argue that this viewpoint introducesas®d idea on how relationships can
be handled.

When comparing the findings of the presenttwith those of Varrio’s (2006),
some similarities can be seen. Although Varriolsdgtdiscussed values on a general
level, the same values can also apply in regardn® sector of life, in this case
relationships. Thus, the interpersonal values ddound in the textbook from the year
1996 and which also corresponded to the values dfown the this study were
individualism, tolerance, honesty and opennessth@s$e individualism and tolerance
correspond to the value of freedom of choice whighpracticed at the level of
individuals and which commands and requires tolsxahlonesty and openness were in
turn characteristics valued in a partner. The wodtbfrom the year 2004, for its part,
conveyed such interpersonal and personal valuesacaepting multiculturalism,
renewing patterns of thinking and acting, and respg the rights and freedom of
individuals. These correlate especially with théuga of modernity and freedom of
choice that were found in this study. Some of tladues also included in the two
textbooks in Varrio’s study were politeness, batanesponsibility and criticality. Of
these only responsibility was hinted in the teXtshe present study, but it was mostly
given to objects or circumstances than to the meaplthe relationships (see 6.2.1
Example 10 and 6.2.5 Example 31). In conclusionseéems that liberalism and
relativism are at least two prevailing ideologibsattalso have an influence on EFL-
textbooks and the values they convey and mediate.

Since it is impossible to say whether the galand attitudes embedded in the texts
are intentionally or unintentionally there, it wdube interesting to interview the
textbook writers and ask them whether they are @awathe fact that their texts mediate

values and attitudes, what values and attitudes tthiek they mediate, and what they
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say about the results of the present study. Intiaddifurther research could be done in
order to find out what values and attitudes theleesof the textbooks recognize in the
texts and which of them are acquired and which Matreover, similar kinds of studies

should be conducted concerning other EFL-textbomkes used in upper-secondary
schools but also in other school levels in ordefirtd out what relationship values and
attitudes they convey and mediate, and whetherahees and attitudes are similar or
distinct, when compared with other textbook series.

Textbooks are an essential tool for teachimg) laarning English at school having a
wide audience (Karvonen 1995: 11, LAhdesmaki 2@0%), and since they can also
have an effect on their readers and their worldvvi&almus 2004: 470), it is not
insignificant what ideas the texts in them reprégeor this reason the present study can
be considered important as it fills a niche by jlong new information on the
unexplored aspect of relationship values and degun EFL-textbooks. | acknowledge,
however, that the findings of the present studybased on one person’s interpretations
and further study could reveal additional or evemewhat distinct values, attitudes and
perspectives in the texts. Moreover, there wasastlone aspect that could not be taken
into account in the analysis and which could affiéwet descriptions of the different
forms of relationships and the values and attitudeke texts, namely, that some of the
structures and vocabulary analyzed as expressilig-vand attitude-loaded ideas may
be actually chosen in order to familiarize the stid with them. On the other hand, if
the case was this, the particular structures agdludary could have been arranged in a
different way in order to avoid certain kinds ofgheations.

Regardless the rather small number of suittbtes to be analyzed, the study was
successful: by the means of carefully selected wrdatile analytical tools it was
possible to contemplate the data in detail and fseweral point of views and, in that
way, a range of relationship values and attitusebezlded in the texts were found, and
the aims of the study were fulfilled.

In addition to the valuable findings on howffelient relationship-forms are
represented and what specific relationship values$ a@titudes are there behind the
texts, it was also important to illustrate thattb®ok texts do not treat (social) issues
objectively but approach them from a certain parBpe. Thus, | hope that this study
would contribute in awakening language teachers|uting myself, to critically
evaluate and analyze the teaching material theyandealso to guide their students to

criticality.
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APPENDIX

Text 1: She’s got mail
(In Touch 1, pp. 48-50)

1)

To: Sharon
Subject: Tall, dark stranger

Hi Sharon!

You won't believe this! | was at the club the otméght and | met this drop-dead-
gorgeous guy called Steve Bradley. Does his namg ai bell? Anyway, he started
chatting me up and somehow your name came uptriseitthat you two used to go out
together? How come you never mentioned him? | gakwa the knees just thinking
about him.

Luv
Debbie

@)

To: Debbie
Re: Tall, dark stranger

Dear Debbie

Don’t tell me you've been taken in by that jerke®t Bradley. Yes, we did go out
together once — for about five minutes. He wa®adr me like an octopus. Believe me,
your Tony is worth ten of him. He’s so kind and elet; and you've been together for so
long. Take my advice — forget all about Steve aiuk svith Tony.

Ciao for now
Sharon

3)

To: Sharon
Subject: Tony is history

Hi Sharon!

I know, | know. But my Tony’s not exactly Mr. Persaity, is he? Dances like a
penguin, and is dress sense! | mean, he makes thyodk fashionable. Yeah, okay,
he’s a nice person and he wouldn’t hurt a fly alhdhat, but he’s just like a pair of old
slippers really — too shabby to take anywhere ditcomfortable to throw out.
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By the way, sexy Steve phoned me up today and asiedut to that new French
coffee bar we were talking about. Trés romantiqh&, So it's au revoir to Tony, I'm
afraid.

Luv
Debbie

PS Any tips on how to make Steve fall madly in lewth me?

(4)

To: Sharon
Re: Bad breath Bradley

Sharon, you're just jealous! Why else would youtavstuff like that? Just because you
and Steve broke up doesn’t give you the right tdnf@uth him. Whatever you say,
we’re going out on Saturday and that’s that!

Debbie

()

To: Sharon
Subject: A blast from your past

Sharon!

Hi babe! Remember me? Sure you do or you wouldn'bitching about me! Debbie
sent me your last email which had alot to say abvoirs Truly'. Nice to know | still
stir up such strong emotions after all this timenkistly, Sharon, it's time you got over
us and pulled yourself together. | know you'd lileeto get back together but there are
plenty more fish in the sea and I'm sure you'dl famother boyfriend soon. He just won't
be in the same league as me, that's all. Anywagt omsh ‘cos me and Debbie have got
a date tonight. I'm wearing those tight black leatfeans that used to drive you wild.
Remember?

Cheers
Steve

PS Why not check out this website if you've gohimag better to do tonight?
http://www.dr.smiley/brokenhearts

(6)

To: Sharon
Subject: It must be love

Hi Sharon
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You missed a great evening. Me and Debbie gotkendihouse on fire. | think she must
be really keen on me because she had tears inybsrtlee whole time was telling her
about myself. She even dumped some other guy -, Bnyfimmy or something - so
that she could just be with me. Pity she had tedesarly but, in the words of the song,
‘We've only just begun'.

Steve

PS I'm going round to her place tomorrow eveningstmw her that video of me
working out. Wait till she sees the size of my pgle

(7)

To: Sharon
Subject: Help!

Sharon,

Oh no! I've made a terrible mistake. | spent twarkan the coffee bar with you know
who and this is what | learned:

1 He's great looking

2 He's great with women

3 He's a great guy

4 All the girls at the gym fancy him like mad

I know all this because he spent two hours telfimgy He loves himself. He talks about
nothing else. When | couldn't stand it any londegpt the waiter to dial my mobile
phone number and say | was needed at home right dtwaas a relief to escape! If I'd
stayed any longer | would have poured my cappucaihaver those awful black leather
trousers of his. What a poser! Sharon, | wishistehed to you. | should have trusted
you. Can you ever forgive me?

Debbie

(8)

To: Sharon
Re: That's what friends are for ...

Hi Sharon,

Thanks for being so understanding. | don't desirvdeel such a fool. You were right -
Steve is a major jerk. He turned up at my housdeydsay with a video of himself
working out! | would have had more fun watchingrpgary. | told him that |

didn't think things were going to work out betwaenbut he said he loves 'chicks who
play hard to get'. Aaaaaargh! Come back Tonysdlbigiven!

Love
Debbie
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9)

To: Sharon
Re: Sorry, but...

Sharon, what do you mean, you're now dating Tony?

Text 2: Perfect Partners?
(In Touch 1, Teacher’s File, pp. 65-67)

Host Good evening and welcome to Perfect Partnerse-sttow that brings couples
together. And on tonight’s show we have a couglenfNorwich, Sarah and John.
Welcome to the show!

Sarah Thank you.

John Thanks.

Host So, how long have you two been together?

John Er, two years.

Sarah And three months.

Host Great, plenty of time to know one another.

Sarah That's right, there’s not much | don’t know abdwahn. Is there, John?

John Right. And | know everything there is to know ab&arah —good and... not so
good.

Sarah What do you mean, not so good?

Host OK, here we go. Now you know the rules. Threestjoas each and if you give
the same answers then it's an all-expenses-paiddyofor two in the city of
romance — Paris! OK, who's first with the headphsshe

John Ladies first.

Sarah Alright, here we go. OK. I'm ready!

Host Now, John, she can’t hear what you're going t §o think hard about the right
answer. OK. Question number one. If Sarah couldosbdetween a romantic
candlelit dinner with you or a night out with helehds, which would she choose?

John Easy, she’d spend the evening with me.

Host You're sure of that?

John No doubt about it.

Host Sarah, time for you to remove the headphones. iate a choice between a
romantic dinner with John or a night out with yduends.

Sarah I'd spend the evening with John. Could I invity fmends along as well?

John | thought you liked my company.

Sarah | do. | just thought it would be nice, you knowu .t

John To what? Go on say it.

Sarah Well they are good fun — Jess and Jodie — ateeit?

John Are you saying I'm not good fun? Is that it? land thought...

Host Now, now... Now it's John’s turn for the headphaonésould you put them on,
please? OK, Sarah, question two: what is (dranpatise) John’s favourite food?

Sarah It's got to be my chilli con carne. He really Ew/it. He can’t get enough of it.

Host Headphones off, John. So, your favourite foodavhit?

John It's got to be my mum’s chilli con carne. | loiteCan’t get enough of it.

Sarah What about mine?
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John It's OK.

Sarah What d’you mean OK?

John Well, you could use a bit less chilli.

Sarah It's called chilli con carne, in case you haverdticed.

John Well that doesn’t mean people have to cry wheyy @at it.

Sarah That's it! Don’'t expect me to cook for you agaliim never going to...

Host Sorry to interrupt you two lovers but it's nowr8h’s turn with the headphones.
OK, John. Question number three: what does Sakahiost: A) Brazilian blend,
B) Latte, or C) Cappuccino?

John Cappuccino.

Host And Sarah, will you please take off the headpkorv®u had a choice between
Brazilian blend, Latte, or Cappuccino.

Sarah Cappuccino.

John That's what | said.

Sarah How did you know?

John Well you've always liked him. Ever since thatiil- what was it? — Titanic.

Sarah That’s DiCaprio, you idiot! He was talking abadffee.

Johnt How was | to know? Daft name for an actor anyway.

Host Headphones please, John. OK, Sarah, here comesiayu four. John has a
motorbike, right?

Sarah Yes.

Host Well, if it broke down, would he try to fix it mself or take it to the garage?

Sarah John would fix it himself. He loves messing abwith engines. He’s not very
good at it, mind, but he loves messing around wiém.

Host Over to you, John. The motorbike’s broken down.y@u take it to the garage or
fix it yourself?

John Fix it myself. There was a problem with the casitor last week. Cleaned it out
with a toothbrush and it’'s as good as new.

Sarah Was it a red toothbrush?

John Yeah, why?

Sarah A red Mickey Mouse toothbrush?

John That's right.

Sarah | brought you that from Disneyland.

John Er...

Sarah It was your birthday present.

Host Time for our next question.

Sarah You said you liked it.

Host Headphones, please, Sarah.

Sarah What have you done with all the other presems ¢jiven you?

Host Sarah, could you put the headphones on please®€p Thank you. OK, John, if
Sarah could choose any country in the world ta,wehat would that country be?

John Well, she likes surfing and sailboarding, so egsi Australia would be her first
choice.

Host You can take the headphones off, Sarah. And tlestegpn: what country in the
world would you most like to visit?

Sarah Er, Australia.

Host Congratulations! So you'd like to go surfing asadlboarding.

Sarah No I'd like to get as far away from him, as pddsi

John Suits me fine. You're no fun to travel with, argyv You're such a moaner.
Remember Teneriffe? We had a week of moaning beaafube price of sun oil.
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Sarah It was expensive!

John(to the audience): Then she started using coodiingstead and went redder than
a baboon’s backside.

Sarah Well at least | don’t use aftershave that smafligig sweat.

Host | think it's time for question five.

Sarah | think it's time he had his engagement ring badk you are. | never liked it
anyway. You have about as much taste as warm water.

John | agree. I've got no taste at all. Why else woufgb out with you? Anyway I'm
happy it's over.

Host Question five...

Sarah Don’t even think about phoning me.

John Why would | waste my phone bill on you?

Host Whose turn for the headphones?

Sarah Wrap them round his throat, why don’t you?

John Freedom at last! It was like a two-year jail ®s1te being with you...

Text 3: People change and forget to tell each other
(In Touch 1, pp. 59-61)

Five years ago Stephanie and Mark got divorced aftéfteen-year marriage. Their
children, Claire and Stevie, live with their motloert see their dad regularly. Six weeks
ago, Sean, Stephanie’s boyfriend, moved in witmth&hey are now all learning to
adapt to the new situation and new relationships.

Stephanie, 42: | was in love with Mark andviees in love with me when we got
married — twenty years ago. | was very young tiewvo kids and three careers later, |
started feeling we didn’t have very much in comnamyymore. | had an affair but that
wasn’'t why | wanted a divorce. People change amloely forget to tell each other about
it, they are in trouble. We were. Mark was shocwéxn | first said that since we were
not in love with each other anymore, we might al g&t divorced and start new lives.

There was a time when things got really uglg arazy. That was when Mark was
moving out. We yelled and screamed at each othérf@amght over what furniture he
could take. It was awful. We even sawed a tablev although the end result was that
neither of use had any use for it afterwards.

Sean, my boyfriend, has been living with miii€ and Stevie for six weeks now. |
was afraid how the kids would cope and that we tggh on each other’s nerves all the
time. It seems things are working out fine, thouglnve Sean and | hope Claire and
Stevie will learn to love him, too.

Claire, 14: When Sean moved in with us it wiange. I'm not used to anybody in
our house except my mum, Stevie and me. One ofirgtethings he did was start to
move things around — chairs, tables, you knowedtly bothered me. After a couple of
weeks, | couldn’t find anything in the kitchen anym and all these strange foods
started showing up in the fridge. I'm really gldtht we have two bathrooms in the
house. | wouldn’t want to share one with him! il these small everyday things that
bug me. | suppose we’ll all get used to living untdhe same roof one day.

| see Mark, my dad, twice a month mostly. 8fraid | don't like his latest girlfriend,
Diana, very much. | think she’s trying to take thlace of my mother — giving me
advice on how to do my hair, relationships and so$he probably just wants to be
friendly with me but it still drives me mad.
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Stevie, 16: My mother has been living with 15é&ar a while now. | guess he’s okay,
but | can tell he doesn’t quite know what to dohamte. Should he treat me like a kid, a
son, a friend, or what? | know it’s really importaa him that I like him. (And | know
it's really important to my mum, too.) And | do &khim, but there is no way | could
ever like him more than my dad. | know, | know,$abt trying to take my dad’s place.
| really do understand that. But how come | feegadty when | have a good time with
him and my mum? It gets complicated very fast -evear realized how easy | had it
when my parents were together.

Sean, 41: I've been living with Stephanie #ed kids for six weeks now. It's not
always easy. Claire and Stevie both seem to rasentn bit. Nothing dramatic, but
still... I don’t know why. | guess they are somehaalpus of me living with their
mother after all these years they've had her ahémselves. Maybe they are afraid that
somehow I'm taking their mum away from them. | findlifficult to act naturally with
them — should | treat them like a son and daugirt@rst friends?

Stephanie and | love each other and get afirey The only times we’ve fought
have been about Claire and Stevie when I've hamgpénesay something a little bit
negative about them. Small things like putting ithigity dishes into the dishwasher or
cleaning their rooms more often. | try not to nad bven small things like that are
enough to drive Stephanie mad and she starts sigoaitime to mind my own business.
Maybe she thinks I'm criticizing her as a mother.

Mark, 43: | was totally gutted when Stephdinigt told me she wanted a divorce. |
had though we were more or less an ideal couplen&Ver argued. Suddenly Stephanie
just said she’d changed and so had | and it woealbditer to separate. We fought a lot
at the time of the divorce and after | moved outneger even spoke to each other for
three years.

Stevie and Claire come and stay with me dvemteekend twice a month and we get
along fine. But | can see they aren’t very keenmb&na, my girlfriend, comes over. |
hear Stephanie’s now living with this guy Sean. tEhthe first time, as far as | know,
that something like that has happened since owrckyv | asked Stevie about him but he
didn’t want to talk about it. Funny, | supposeill $¢el a bit jealous, even after all these
years. He’'ll also get to see much more of my kidstl will, which bothers the hell out
of me.

Text 4: Happily ever after?
(In Touch 4, pp. 58-59)

If Britain is anything to go by, marriage has nelseen less in fashion. Those wishing
to walk down the aisle promising to love and hontllideath them do part are on the
decrease, while divorce rates in England and Wedes soared in recent years. In little
more than a generation, Britain, like all westeourdries, has seen a sea change in
lifestyle choices. Circumstances that were stritalyoo in our grandparents’ days are
now commonplace. Expressions like ‘living in siigietting into trouble’, or ‘making an
honest woman of her are only used humorously naysd Cohabitation is often
preferred to marriage, and, compared with thirtgrgeago, there are far more options
open to British people of all ethnic backgroundsuttihe kind of family life they want
to pursue.

Yet, even in this new liberal climate, theatef lifelong commitment is still held in
high regard. In a recent survey, over 60% of peapBritain said that while marriage
might not work out for some, it is nevertheles® ‘thest kind of relationship’, especially
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if you want to start a family. One young couple Wdrom the idea of wedded bliss still
holds true are Greg and Carrie Shepherd, who liednot last June.

“We tried living together for a while, but it jusidn’t feel permanent enoughsays
Carrie. “You see, I've always been a sucker for layers diitev chiffon, angelic
bridesmaids, sobbing in-laws, tossed bouquets, tandans on the back of the car.
Greg used to protest that he wasn’t the marryimgdkibut | always said that it was
because he hadn’t found the kind he wanted to mamust admit that | was the one
who popped the question — more than once | migtht-aaind | had to twist his arm a bit
to bring him round to my way of thinking. But gaftihitched does seem to have
brought out the best in my commitment-phobic hudbgins brain seems much better
equipped to deal with emotional issues. Now thaargemarried, he lies awake at night
making empire-building plans for our future, andnpoing up suitable names to go
with the surname Shepherd. He’s also managed tp kpean almost caveman-like
mantra of ‘my wife’ in conversations for the pa&wven months now. Call me old-
fashioned, but I think it sounds a lot more romatitian ‘my partner’.

One couple who probably couldn’t agree lesth @arrie’s idea of marital heaven
are Victoria Priestly and Simon Burroughs. Afteretn years of living together, they say
that marriage is simply ‘not on the agenda’. Thepte see their bond of trust and
practical responsibilities — a mortgage and a jbiabk account — as more important
than a marriage licence.

“One of the things that attracted me to Viddowas the fact that the subject of
getting hitched never passed her lips all the tiweewere going out togethersays
Simon.“l knew we were compatible right from the word lgecause we’re both very
career-oriented and we don’t waste time sweatirgggimall stuff. We’'re very close but
we’re also very open and honest with each othen. sure that if one of us wanted to
exit the relationship for any reason, the other idorespect that wish. In fact, we've
already drawn up an agreement dividing the house ahour property right down the
middle should we decide to split. If we decideddmur separate ways, there wouldn’t
be any emotional fallout because we’ve also madeupnind not to go in for a family
as neither of us feels that we are particularly cuit for parenthood. Some of our
relatives see this as very self-centred, but they asually the one trapped in
emotionally-bankrupt marriages, staying togethertfe sake of the kids.”

Kashif and Sabeen Kapoor probably wouldn't sge to eye with Victoria and
Simon. In many ways, they epitomize th emodern earcifamily in Britain today:
young, happily married, proud parents of a one-pdérson — and Asian. Their
respective families moved from Punjab in Northerdia to settle in Britain over forty
years ago. Sabeen and Kashif have been togethss #ieir arranged marriage two
years ago, and Sabeen says she wouldn’t have hayg dther way.

“I never doubted my parents’ ability to select aogohusband for me,tlaims
Sabeen‘Arranged marriages have been part of the Sikh whlfe for generations and
| wasn’t about to start breaking with tradition. Bthat doesn’'t mean to say that |
accepted the first boy they suggested. There’s belent of talk about young Asians
being forced into marriage against their wishest most Sikhs believe that there has to
be consent on both sides if marriage is to worksudcessfully. My parents listened to
and respected my views, but they were also abileke a more level-headed approach
to the whole matter, more able to see things imaspective husband that | might not
have seen. My mother can spot whether a man isdaddconsiderate at twenty paces,
whereas my father is very shrewd when it comesdinfy out whether a man will be a
good provider or not. So many marriages today assedda on superficial things like
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looks and lust, and that's why they end up in tinorde courts. As far as I'm
concerned, Kashif and | are very well suited. Dosowill never be an option for us.”



