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ABSTRACT

The current study is actual because approximait@l|92of first year students drop out from
studies after the first year of studies. Researithhelp to better understand main reasons
why students in Latvia universities left they skglias well as students needs in career
education and relationship with vocational identity

Theoretical approach is based on assumption that difficulties in vocational decision
making fall into one or more of following categarie problems of vocational identity, lack
of information about jobs or some of external deinal career barriers.

The method of the research is My Vocational Sitweat(MVS, Holland, Daiger,
Power, 1980). There are some extra questions iedlud Career Barriers scale and
Information scale according to Latvia's situati@nyder's Goals Scale (Hope Scale) is used
to to test the validity of My Vocational Situatiguestionnaire for Latvia’s situation.

The results suggest that students, who were tignio leave their study generally show
lower Vocational Identity level.. As more signifidabarriers to finish their studies students
indicate personal motives, inadequate chosen siratyram and financial assumptions

The Cronbach alphas for scales of Vocational idemntdicate a sufficiently high internal
reliability, but it is recommendable to made ratesbf the MVS.

INTRODUCTION

Representative data from OECD report (2008) sh&igisificant amount of students
who do not finish their scientific degree studi€ECD, 2008).0n average in the 19 OECD
countries for which data are available, some 31%ediary students fail to successfully
complete a programme equivalent to this level afcation. Completion rates differ widely
among OECD countries; unfortunately data from Laatviere not included in OECD report.
Some local reports from higher institutions of liatkepresent 20-25% students drop out from
studies already after first study year. Currenthyant of students in Latvia is influenced by
demographic crisis and unstable economical sitndtierefore universities are interested to
understand how to hold every stude€frtte implications of high level of drop out studemné
clear: not only is there the wasted opportunitygersonal development of the students, but
also there is the significant loss of revenue mittstitution. Any study that can help reduce
this waste and despair is clearly justified.

The main reasons why students do not finish steilies in Latvian universities (in
this case- Vidzeme University College) and if doyt factor is connected with lower
vocational identity of these students will be asalyin this study.

Drop out risks and students needs.

Generally drop outs are defined as “students wawedehe specified level without graduating
from a first qualification at that level. The firgtialification refers to any degree, regardless of
the duration of study, obtained at the end of eggmme that does not have a previous
degree at the same level as a pre-requisite” (OEZID8). Tertiary level drop out and
completion rates can be useful indicators of therimal efficiency of tertiary education
systems and is included in regular survey of OECD.
Admittedly, not always dropping out is an indicabd failure from the perspective of

the individual student- non-completion and delayedmpletion may have various
consequences. We can interpret drop out as areatei@ use of resources as it raises the cost



of a tertiary degree and, in systems with limitegacities to enrol students, it may prevent
(or delay) some students (with the qualificatiomgnter tertiary education) from starting their
preferred programmes. It may also be detrimentah®& quality of teaching and learning

(OECD, 2008).1t is understandably, that non-com@febf studies sometimes could be not
time lost or lower benefits for individuals- somidents can successfully complete only
some parts of a qualification, but do not finiske thhole programme, some students could
choose more appropriate study programme for théso,ittdoes mean that the acquired skills
and competencies are lost in study period. Howesegn if non-completion is not always

associated only with negatives consequences, high dut rates may indicate that the

education system is not meeting students’ need€{MER008)

Educational professionals indicate different reasowhy students may leave a
tertiary programme (OECD, 2008):

o choosing the wrong subject or educational programme

o failing to meet the standards set by their edunatimstitution, particularly in tertiary
systems

o finding attractive employment before completingitiogramme

o finding that the educational programmes offeredndb meet their expectations or
their labour market needs

0 it may also be that programmes take longer thamtineber of years for which
students can justify being outside the labour marke

M. Lowis and A. Castley (2008) analyzed drop owbbtem in high education
institution anddeveloped simple instrumettt identify potential student low performance and
withdrawal. It was based on a measure of studesady expectation of higher education,
matched subsequently with their actual experiembe.instrument design was based both on
the concept of a psychological contract, taken fthm field of employment relations, and
Seven Principles of good undergraduate teaching bickering and Gamson (1991). These
principles identified problems that influence acadeperformance of students:

0 level of contact between students and staff
reciprocity and co-operation among students
active learning
prompt feedback
awareness of the time needed to be spent ongke ta
high expectations
o] respecting of diverse talents and ways of learning

Central to Tinto’s model is the level of academiw asocial integration of students into
university life, factors which, can help to predéttidents’ propensity to drop out or continue
their studies. These include students’ actual aerdgived performance, enjoyment of the
subjects, identification with the student role,qoeral contact with academics, and numbers of
friends (Tinto,1987, Lowis, Castley, 2008)

Representatives from FEDORA reported, that corscamd needs of students with
severe problems according their study were ideatifn three main areas: personal, career,
and learning skills areas (FEDORA Congress, 200frinal reports from the European
Forum for Student Guidance discussion groups).

Few researches related to student's needs andrcareas are made in Latvia. A
student needs survey with first year students etlthiversity of Latvia (2001) found that a
large proportion of students experience differesytcpological problems (depression, social
problems, fears related to examinations, publicakimg, underachievement etc). 48% of
students would like to receive help in dealing va#iieer uncertainty and anxiety over finding
a job (Voitkane&Miezite, 2001). Similar findings veereported for Lithuanian students at
Vilnius University (Balaisis, 2002). According the 2005.survey of the Career Orientation
Centre in Riga (http://www.karjerascentrs.lv) 54¥%hmh school graduates express need for
help to choose profession or study field. Findifigen 2004 studies at the University of
Latvia indicate that goal directedness is relateduccessful adjustment to university studies
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and greater life satisfaction (Voitkane, 2004).8tid of University of Latvia who chose their
field of study through external influences (famikgacher, peers, etc) indicate a lack of
competence related to academic demands, poor cekgiltg and need for support regarding
self-regulation (Voitkane, 2001, 2003, 2004). Bestioning 140 students which took part in
several Career centre activities results showsithaimportant for students to improve their
career selection skills, get new information abzareer and assess their career and education
possibilities(Smitina, 2007).

Researches in Latvia’s and Lithuania’s universitfeve described rather similar
adjustment problems as Gallagher (1992) about stadeeeds. Gallagher indicated that
approximately 20-50% of first years student egpranxiety about future career fears from
failure and luck of goal in their lives (Gallagh&g92)

The development of Vocational Identity

Thinking and comprehension about vocational idegrtés been shaped primarily by Erik H.
Erikson theory of psychosexual development. Histhef life span development has strong
implications on career development theories corscapt stages. Career researchers usually
have focused their attention on the stage of idemdirmation on adolescences and youth
period. The identity is defined as "a subjectivasgeas well as an observable quality of
personal sameness and continuity, paired with dostief in the sameness and continuity of
some shared world image. As a quality of unselfsc@mus living, this can be gloriously
obvious in a young person who has found himselie&as found his communality. In him
we see emerge a unique unification of what is ersibly given--that is, body type and
temperament, giftedness and vulnerability, infentihodels and acquired ideals--with the
open choices provided in available roles, occupatipossibilities, values offered, mentors
met, friendships made, and first sexual encourit@gsikson, 1968) Identity is the structure
for understanding who one is, a sense of persooiairal, free and will, a consistency,
coherence, and harmony between values, beliefscamitment (Erikson, 1968) Crisis of
identity comes when person have to choose thenselat to do in future. Occupational
identity in Erikson view is the most central domairidentity formation (as well as religious
and political identity). Occupational identity erges to the individual in regard to values,
beliefs, and commitment to work and help an adelestind commitment to education, work
and occupation.

Perhaps the most widely known career developnteedry is D.E.Super’s career
theory — Super emphases three main perspective®aztional guidance: developmental
perspective focusing on the life course of vocatiobehaviour in career development;
phenomenological perspective emphasizing the rogelf-concept in the development of an
individual’s career; contextual perspective briggfarward the importance of multiple social
roles across the life span (Super, 1974). Suppseribed period of adolescences as period of
exploration (ages 14-24) when individuals attenopainderstand themselves and find their in
the world of life. The concept ofareer maturity (vocational maturity) is developed and
elaborated in Super’'s career theory. Career mgtisitdescribed as the readiness of the
individual to make career decisions. Super acceftediiew that self-concept is central for
understanding a person’s behaviour and the ocanati self-concept eventually is
constellation of self-attributes that are vocatlhneelevant for the individual (Super, 1974)
The individual's satisfaction from the work role éennected with successfully developed
self-concepts. And the career choice and adjustieentontinuous process.

Career researcher Holland J. possesses sematéonal identity as “clear and stable
picture of one’s goals, interests, personality, &gddnts” (Holland, Daiger, Power, 1980),
contributes to appropriate vocational decision-mglind confidence in one’s ability to make
career-related decisions. Failure to form a stableational identity often results in career
indecision (Holland, 1980). Concept of vocatiorddritity we can use regard already to high
school and college students, not only to profesdgoBome ofcareer researchers hold a view
that developing a vocational identity is a learnprgcess, which confronts the post-modern



individual with seven challenges: to draw upon peas feelings; to differentiate self form
others; to develop a personal narrative; to repteseperience in one’s own terms; to focus a
point of view; to build an inner life; to relatel & one’s own purposes (Law B.; Meijers F.;
Wijers G, 2002)

Professional identity is defined as a dynamic concept of oneself asadjrea
professional. Three dimensions are synthesizedrafegsional identity: perceived present
(who am | as a professional?); reconstructed rast @id | become the professional | am?);
and anticipated future (who should I be and who ldidulike to be?) (Mc.Adams, 1998,
Krabi, 2008). Professional identity gives self-ddehce, the feeling of acting in responsible
manner, and enables one to be aware of one’s fionim possibilities, and potential
(Reybold, 2003, Krabi, 2008).

Obviously, there are different terms and meaniogsidentity in career and
educational theories (career maturity, professidoanhtity, vocational identity, occupational
identity). It is understood that the forming of idi¢y always was a cornerstone in all career
development theories. At this period of life yoymepple establish their life’s goals, choose
future profession and field of studies and expaffdrtein order to reach their goals
(Voitkane, 2004).

Although it is generally accepted that adolescerzkearly adulthood are the periods
of life in which identity is in primary developmextask, it is also clear that in the vocational
domain, identity development does not stop ther8h&f (Sharf, 2006) mentioned, that in
early youth identity is only forming, career skiise acquired and different career paths are
tried. Therefore uncertainly and doubts about chas#reer and study program is natural
process of every individual. Changing externalsr (fxample, economical situation or
situation in family) or internal thoughts, individis can develop new vocational identities.
Despite of what it is clear that the task of vomadil identity formation should never be
considered finished once and for all, most of pelafist have emphasize that adolescents
need to clarify their vocational (or occupationd@ntity and develop a future orientation to
be successful in their work and educational lifepg&, 1974; Blustein, 2006).

Purpose of study and research questions

It is very important to develop and improve camggidance system in higher education
institutions of Latvia as well as to analyse stuttemeeds and eliminate high level of drop out
students. And researches in this area are relevahsignificant
The present study was designed to identify the nimgiortant reasons underlying the
students’ thinking or decision about leaving thatirdies and to assess the connection with
vocational identity and goal setting skills. Thadst also is adaptation for the My Vocational
Identity questionnaire in Latvia’s situation.
In order to investigate the connection betweerdtiop out risk and some of career needs, the
following research questions were addressed insthidy
0 What are the most important reasons why students twdeave their
studies?
o Isthere a relationship between the students’ thtsugr decision of leaving
their studies and level of Vocational Identity?
o lIs there a relationship between of Vocational ldgievel and measures of
pathway and agenda of setting goals?
o That kind of career information is most importamt $tudents?

METHOD

Participants

The study was conducted with 120 students (81 fesn&l7 males) age 18 to 24 from 4 study
program (Communication and Public Relations-41 eisl Information Technologies- 26
students, Political Science- 32 students, Tourisga@ization and Management- 19 students)



at the Vidzeme University College. Gender distiidmutwas proportionate to that within the
student body of the Vidzeme University Collegewhich approximately two thirds of the
students are female and one third male.

Procedure

At the beginning of March, 2009, the students wemided with package of questionnaires
in their classes- part of the students filled dw uestionnaires in the classrooms, but some
of them- out at home. Follow up testing is planeiiiay.

Instruments

The following instruments were administered: Quesiaire about studies and student’s
future plans, My Vocational Situation (MVS, Hollgndaiger, Power, 1980), Adult
Dispositional Hope Scale (The Goals Scale, Snyder £991).

In Questionnaire about studies and student’s éuplans students are asked to evaluate
different aspects in their study process (includiegturer work, studies organizational
process, technical supply, psychological climatesamool and class, career activities in
school) . Students also is asked to answer if Hreyever thought to leave their studies (or
already decided it) and that could be the motieesHem to leave the studies

My Vocational Stuation (MVS, Holland, Daiger, Power, 1980) measures vocedi
identity and perceived career development barridise Vocational Identity scale is
composed of eighteen true-false items and measxtesnd to which one has “a clear and
stable pictures of one’s goals, interests, andisilegHolland, Johnston and Asama, 1993,
pl). The Vocational Identity (V.l) subscale is the most psychometrically statid frequently
used portion of the MVS and has a high degreetefmal consistency for all samples.

The Occupational information (Ol) scale of the MVS measures thgoeslent’s need for
occupational information. According Latvia’s sitieet 6 additional informational questions
were included in this scale. TBarriers scale consists of four perceived external obstacles to
a chosen occupational goal. One additional questias included in this scale. All MVS
subscales have a normative data, but the develdpafidocal norms is recommended by
authors of the method. The questionnaire was el into Latvian according to
requirements provided by the International Test @itbee (van de Vivjer& Hambelton,
1996).

Adult Dispositional Hope Scale (The Goals Scale, Snyder C.R, 1991) was used to
measured a two-factor cognitive construct, thabives 1) Pathways, an individual's ability
to set goals and devise multiple plans to reacmthend 2)Agency, an individual's inner
determination to implement these plans and overcobstacles to the goals. Questionnaire
contains 12 items answered on a 8-point Likerteséam ,strongly disagree” to ,strongly
agree”. Four items are included for each of thenegend pathways factors and four items
are filler items. Scores for both the agency anthyays variables could range from four to
16. ADHS was translated in Latvian and Cronbackalfpr Pathway scale was 0.76; Agency
scale- 0.80, ADHS 0.66 (Voitkane, Miezite, 2002).

RESULTS

In response to questions about possibility to letnedr studies, 34 percent of all student
stated that they are thinking about leaving theidigs often or very often (26% of students
stated what they are thinking about leaving theeidigs, 19% of students stated what they are
already decided it). This group of students weraethas_high risk drop-out student group

All programs has similar amount of students witghhiisk to drop out: 28,6 % students were
from Communication and Public Relations (CPR) paogme, 27,4% of Political Science
(PS) programme; 25% of IT programme and 19% stgdeate in Tourism Organization and
Management (TOV) programme. Demographic analysisvsthat if student is older then his
risk to drop out is lower, women more often statégh risk to drop-out (76,5%) than man
(23,5%).




Table 1 shows 5 most significant reasons to lelage studies:

Table 1.Most significant reasons to leave the studies

Reasons High risk group All students
(N=35) (N=118)
N % N %

Have no interest in this study 11 32.4 14 11.9
programme

Personal reasons 7 20.6 14 11.9

Studies was not as expected 6 17.6 7 5.9

Not sure about perspective of 6 17.6 8 6.8
profession

Economical reasons 5 14.7 17 14.4

Lack of academical skills 4 11.8 11 9.3

Table 2 shows scores of MVS components of high landrisk drop-out groups. For best
illustration there is also the normative date of MYest (but theses not a local norms for
Latvia). The Cronbach alpha (KR) for the three asallso are presented in Table 2.

Table 2MVS scales for High and Low risk to drop out groups students.

MVS High SD Low risk SD t-test Mann- | Normative
scales risk group Whitney | data (for KR
group (N=84) Test College
N=34) Students,
1980)
Vocational
Identity 6.8235| 3.66 9.4286 3.44 | 3.651** | 846.5** 11.25 727
(Vi)
Occupational | 2.79 21 3.13 2.57 0.676 1350.5( 2.39 .726
Info
(Qn
Barriers 1.97 2.611 3.57 1.021| 3.469** | 785.500 3.35 .690
(B) **
**p< .01

Using t-test and Mann-Whitney test differences leetvboth groups were significant (p<.01)
in Vocational Identity and Barriers scales. Meaarss for Vocational Identity and Barriers
scales were lower for high risk student’'s grougffddénces between groups in Occupational
Info Scale were not significant. The Cronbach adpfoa the first two factors (VI, Ol) indicate
a sufficiently high internal reliability (.727; .82 The third factor, Barriers, understandably is
weaker. The authors of questionnaire have poirited,lower reliability of Barrier (B) scale
(and Ol scale as well) indicate that they more mdde check lists than scales (Holland,
Daiger, Power, 1980). Based on this conclusionesadditional questions for author purpose
were included in Ol and B scales in this study.

Positive answers to questions in Ol and B scakepasented in Table 3

Table 3 Needs for Occupational Information and perceived Barriers for students of Vidzeme
University College



All students High risk group Low risk group
ol (N=118) (N=35) (N=35)
I need the following N % Rank | N % Rank N % Rank
information:
howtofindajobinmy 80 678 7 21 61.8 9 59 70.2 6
chosen career
what kinds of people enter 64 542 9 24 70.6 8 40 476 10
different occupations
more information about 94 79.7 2 28 82.4 1 66 786 2
employment opportunities
how to get the necessafy 91 771 3 28 82.4 2 63 75.0 3
praxis in my chosen career
about career activitiesinmy 60 50.8 10 13 38.2 10 47 56.0 9
school (ad)
about career skills 87 73.7 4 27 79.4 3 60 714 5
development(ad
about professional aptitude 85 72.0 5 24 70.6 7 61 726 4
(ad)
about future educational 96 81.4 1 27 79.4 4 69 82.1 1
possibilities(ad)
what is specific traits of my 77 653 8 23 67.6 6 54 643 8
chosen professions(adl)
how to set atargetinmy 84 71.2 10 26 76.5 5 58 69.0 7
career (ad
B
I have the following
difficulties:
| am uncertain aboutmy 37 314 4 20 58.8 1 17 202 3
ability to finish the necessarny
education
| don't have the moneyto 55 46.6 1 16 47.1 3 39 464 1
follow my first choice
| lack the special talentsto 39 33.1 3 12 35.3 4 27 321 4
follow my first choice
an influential person in my 11 9.3 5 4 11.8 5 7 8.3 5
life does not approve of my
vocational choice
| lack the time's management 48 40.7 2 18 52.9 2 30 357 2
skills to cope with my
studies (ad

ad- additional questions

The data presented in Table 3 shown clearly thedlate majority of almost all students need
additional information about different aspects afeer and education. The most important
information for high risk drop out students is inf@ation about employment opportunities
(82.4%), necessary praxis (82.4%), career skileldpment (79.4%) and future educational
possibilities (79.4%). Future education, praxis @mdployment opportunities interest also
other students (82.1%, 75% and 78.6). High riskestis have more interest about what kind
of people enter different professions (70.6%) whbilleer students have not so much interest
about this question (47.6%), but these group oflesits have more interest about career
activities in school (56%) than high risk studerdugp (38.2%)

Results form Barrier scale shows that main perceharrier for high risk student group is
uncertainness about ability to finish education.8%8, low time management skills (52.9%),
economical circumstances (47.1%). Lack of money4@) and lack of talents (32.1) are
similarly evaluated for both groups. Time managetnskills (35.7%) and ability to finish
education (20.2%) also influence other students dernerally these factors are rated
noticeably lower.




For examination of VI scale convergent validity, sdDispositional Hope Scale (The Goals

Scale, Snyder C.R, 1991) was used (Table 4).

Table 4 Correlations between Vocational |dentity and the Adult Dispositional Hope

Scale(ADHYS)
Components of ADHS
Pathways Agency Hope
Vocational Pearson 318 .068 ,230
Identity Correlation
Sig (2-tailed) .000 463 .012
N 118 118 118
** p< .01
* p<.05

The results show middle correlations between resil/| and Hope scale of ADHS and high
correlation with Pathway scale, but there is natrelation with Agency scale. Since the
Pathway scale measures individual's ability togsetls and devise multiple plans to reach
them, so it is the most important scale for cotigtameasure with VI.

DISCUSSION AND CONCLUSIONS

Drop outstudents is serious problem in higher education resdarches in this area could
help to recognize students needs more accurataely ppevent big amount of drop out
students. This study confirmed that students froet $tudy courses of Vidzeme University
College who already decided to leave their studiedout 19% - this is current proportion in
Latvia's higher institutions. Also students who weaften thought about interrupting studies
(overall 34%) were included in high risk group eaving studies. However, students with
such decision not always really leave their studi@em other side this is quite significant
number and university must pay attention to studeetls (according OECD, 2008).

As most significant reasons to leave the studiademts are mentioned personal
reasons, having no interest in chosen study progmathdisappointment in studies. These
results confirms, that students who drop out frotadies, not always have enough
information about chosen study programme and psafasand probably, they have not clear
view on one’s skills, talents, interests and goals

Results from Barriers scale of MVS confirm thessults- main difficulties in study
process for high risk student group is uncertaignasout ability to finish school, time
management skills and also lack of money. Accordiintipe 2001 survey of Student Needs at
the University of Latvia, students from first coessof study really experience difficulties in
areas related to study competences, self-regulatielfi-confidences, anxieties regarding
career opportunities and the choice of relevantlysfprograms (Voitkane, Miezite, 2001).
Some previous studies pointed what risk factor aéscocial integration of student and
contact problem with staff (Tinto, 1987) but indlsitudy these factors were not actual.

This study confirms that students with higher riskinterrupt their studies have
significantly lower Vocational Identity level. Thedindings are consistent with the main
developmental and career theories, that occupéatideatity (or career maturity) help an
adolescent find commitment to education, work andupation (Erikson, 1968) and is the
readiness of the individual to make appropriateeadecisions (Super, 1974).

Study show that information regarding employabikityd career area is actual theme for all
students. Students would like to get more infororain their studies about praxis in chosen
career, employment possibilities and future edocatihese needs could be connected with



actual economical situation in Latvia, with higheomployment level, but also confirm
thoughts of career specialists, what semi-vocati@ral non-vocational course’s (such
communication sciences and political sciences)esttedcould share responsibility with career
services regard careers education, individual guiedaand job placement (Watts, 2005).
Probably, the career activities in Vidzeme Uniugr&iollege could be more observable.

Two factors of MVS- Vocational Identity and Infoational scales have high internal
consistency. Original method (Holland, Daiger aonev€r, 1980) has similar, but not identical
scale reliabilities data- scale’s reliabilities @it higher (KR for VI .89 and OI .79), but
Barriers scale is much lower (KR= .45). These diffees could be connected with additional
questions of this study, but also could indicateercarrier barriers of Latvia’'s students.

The study confirms relationship between Vocatiddahtity level and measures of pathway
of setting goals. Goal directedness is connectel adtive and more motivated behaviour
(Sheldon, Kasser, 1998).Similarly, Concept of Vsl Identity also include motivated
career decision and target setting. This reseadibates that students who better understands
and assess their interests, talents and skillsare effective also in other areas.

The tested validity of the MVS scales appearsaaseful for further researches in
field of career guidance, as well as for adaptatibguestionnaire for counselling process in
Career centres in Latvia. However, verificationvafidity of MVS questionnaire should be
continued, it is necessary to made retesting wittiSMand find correlations with other
similar tests.

There are several limitations to this study. Thelg is based on self-report measures
of thoughts or decisions of leaving studies, beséhanswers could be subjective. Probably,
there are some more students with lot of acadenpicablems, who don't point, that they
want to leave a school but they could be more ¢aatlidate to drop out from school. Also
more gender-balanced sample is needed to assagaritelizability of the findings.
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