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ABSTRACT

The Guidance Counsellor has a significant role to play in Irish secondary schools as they provide
for the personal, social, educational and vocational development of the young people. At the
National Guidance Forum (2007) the ‘Guidance for Life’ report was launched. In this report it
suggests areas to improve in Guidance Services. One such suggestion it lists is to,

Ensure that people working in guidance are well-trained and supported, with proper
quality assurance procedures in place.
(2007, p.34)

In order the observe such a suggestion an exploration into the efficacy of the University of
Limerick graduate diploma in Guidance and Counselling in providing quality graduates to
practice as guidance counsellors is taking place. This paper presents an aspect of the research
which explores the theoretical frameworks and influences on the guidance counsellor education
programme. The literature and course director’s personal narrative on the course content of
guidance counsellor education programmes show that variation exists who decides on the course
content. This paper describes the complexity of implementing a Guidance Counselling education
programme and suggests how this may be addressed.

INTRODUCTION

When observing the Irish guidance and counselling context, the Education Act 1998 states that “a
school shall use its available resources to ensure that students have access to appropriate guidance
to assist them in their educational and career choices”. Today the role of the guidance counsellor
in Ireland is central to the whole guidance service which pupil’s receive. The roles which the
guidance counsellor undertakes are listed by the National Professional Bodies for guidance
counselling in Ireland namely, The Institute for Guidance Counsellors and the National Centre for
Guidance in Education. Listed among the roles are counselling, support, assessment, information,
classroom guidance activities, planning and organising workshop learning, referrals and
professional development. Ryan 1993 noted how,

The Irish guidance counselling service tends to be a compromise between the American
model which emphasises personal counselling and the European model which almost
exclusively focuses on the narrow concept of career guidance.

(1993, p.63)



A more recent study for The Economic and Social Research Institute in Ireland looked
specifically at guidance provision in second-level schools. This study documented how “schools
varied widely in the nature of the guidance counsellor’s role” (McCoy et al 2006, p.91). This
study observed how variation existed in terms of the range of activities of the Guidance
Counsellor and the balance of time spent on the areas of career guidance, educational support and
personal support. When literature is examined closely to determine an explanation for this
variation it is found that,

The priorities that guidance workers attach to their work tasks appear more a function of
the particular type of training they have undertaken. They may not necessarily be a
function of clients needs.

(McCarthy 2001, p.7)

Programmes such as the University of Limerick graduate diploma in guidance and counselling
have a significant effect on the nature of guidance counselling people receive. The subject content
and methods used to teach the content influence guidance counsellors not only during their
participation in the programme but throughout their career and consequently the people they deal
with. Therefore the initial education guidance counsellors receive is linked to their function as
guidance counsellors. The aim of this research is to observe if the type of training offered at the
University of Limerick is in fact, influencing the service graduates provide.

The graduate diploma in Guidance and Counselling at the University of Limerick is a two year
part-time programme that is delivered over four semesters and includes an induction week, two
residential weekends and two summer schools, a school placement and an industrial placement as
part of the course. Participants are required to attend ten sessions of personal counselling each
year of participating on the course. Participants can take part in the programme on campus at the
University of Limerick or they may choose from three other outreach locations such as Carrick-
on-Shannon Education Centre, Dublin West Education Centre or at Kerry Education Service
Centre. The programme has been in operation at the University of Limerick for just over ten years
and over two-hundred and fifty Guidance Counsellors have graduated from the programme.

In order to gain further insights into areas of interest for this paper a personal narrative was
analysed from the course leader in MA in Education; Guidance Studies at the University of
Derby. This is an online programme offered by the International Centre for Guidance Studies
(iCeGS) — a centre for excellence in research and professional development within the career
guidance sector. The course is broken down into stages, so one can achieve related qualifications:
Postgraduate Certificate in Education, Postgraduate Diploma in Education: Guidance Studies and
MA Education: Guidance Studies and proceed through a stage format. McCarthy 2001 notes the
significance of such a course as he states that,

There appears to be little attempt nationally, UK expected, to develop a training and
qualifications structure that enables guidance workers to progress from non-expert to
expert status.

(2001, p.7)

THE DEVELOPMENT OF GUIDANCE AND COUNSELLING

To begin any attempt to move toward a theoretical understanding of the efficacy of a guidance
counselling education programme, a basic understanding of the development of Guidance
Counselling must be outlined. Although it is beyond the scope of this paper to present a
comprehensive review of the theoretical literature on the development of Guidance Counselling,



points can be summarised under three categories, the influence of pastoral and religious roles and
responding the client needs. As McLeod puts it,

To understand what counselling is, and what counsellors do, it is necessary to have an
appreciation of the historical origins and development of this form of helping.
(McLeod 1998, p.29)

Baker and Gerlers describe,

What we think of currently as school counselling did not begin with a formal design
consisting of established goals, assumptions, and functions. It evolved to what it is today.
(2004, p.10)

Baker and Gerler describe how responding to local needs was the main influence when initiating
guidance type services. Parsons, Beers and Freud influenced the development of school
counselling in the early years of the twentieth century in the United States by responding to the
needs for the students they taught. This lead to a growth in the 1920’s and 1930’s of the number
of guidance teachers in schools however as Baker and Gerler note, “no widely accepted standards
for training or practice existed” (2004, p.12).

As a result what emerged as the dominant school guidance model was described as trait
and factor, or directive guidance which promoted enhancing normal adjustment, goal setting and
assisting individuals to achieve satisfying lifestyles. Counselling included analysis, synthesis,
diagnosis, prognosis, counselling, and follow-up and techniques for forcing conformity and
changing attitudes were recommended. The directive approach to guidance ultimately proved to
be too constricted. This was not the ideal situation, as the need for personal counselling during
War times was at a high point in the United States, it was however the beginning and it led to
improvements throughout the guidance and counselling service in the United States. Most
significantly, Post World War II the work of Carl Rogers, which emphasised the counselling
relationship and climate, gradually emerged as the dominant guidance function in the 1930°s and
1940’s. Baker and Gerler describe how “Rogers influence had moved school counsellors away
from being highly directive towards being eclectic” (2004, p.13) during a time (1960s) described
as the boom era in United States. Some of the great theories with regard to guidance and
counselling are formed as a result of theorists systematic response to peoples needs be it psycho-
social needs, goal setting needs or the need to be listened to. New roles for guidance counsellors
have been devised over time. Baker (1994) cited Repetto et al (2008) states that the role of
guidance practitioners is defined according to the tasks they carry out, and as these tasks change
over time, counsellors must be prepared to exercise many different professional roles. Today
guidance counsellors work in an environment which has accumulated a vast number of theories
on guidance counsellor competency, career development and counselling theories. Repetto (2008)
describes how based on increasing globalization, societal changes and technological changes
there is a need to improve the initial and continuous education of guidance counsellors. However
Repetto does state that there is little agreement on the type of training counsellors must receive in
order to provide these services.

COMPETENCY FRAMEWORK

Competency frameworks have been suggested as an appropriate model for the development of
guidance counsellor education programmes. Hiebert (2008) describes an International
Competency framework which included core competencies of client advocacy, client cultural
differences, designing, implementing and evaluating guidance and counselling programmes



further to these competencies relatively new developments are considered in specialised
competencies such as, Assessment, Information Management, Consultation and Co-Ordination,
Community Capacity Building, Programme and Service Management are also included. The
translation of the latest international competency framework is the challenge for course leaders
and parties involved in devising programmes especially when the roles of the graduates of
guidance and counselling programmes are already so diverse. However it is necessary that the
international framework is implemented as it is described “as the basis for creating a tailor-made
set of qualifications” (Repetto 2008, p.184)

Using a common framework across countries will promote a common way of viewing
career-life development and a common way of describing the types of competencies
needed to deliver quality educational and vocational guidance services.

(2008, p. 184)

Repetto 2008 notes that a competency framework can be used as a first step in developing
training modules to address the training needs of guidance counsellors. The challenge is that with
variation recognised between guidance counselling education programmes how then will
international competencies be translated into the individual guidance counsellor education
programmes.

THE FOCUS OF THE INDIVIDUAL GUIDANCE COUNSELLOR EDUCATION
PROGRAMME

From looking closely at the University of Limericks programme it can be described as a course
with psychological emphasis. With the University of Limerick programme focusing on the
psychological aspects of guidance counselling the standard and focus on the personal counselling
dimension is emphasised. Psychology, sociology and economics are all connected with guidance
counselling programmes and practice but the extent to which each underpins a guidance
counselling education programme is debated in literature widely. In the UK context Watts & Law
(1996) describe how trends in the past have seen many changes in the focus of guidance
counselling.

Indeed as a crude generalisation, it could be argued that whereas in the 1940’s and 1950’s

the careers field was dominated by psychology, in the 1960’s and 1970’s this dominance

was challenged in the UK by sociology, and in the 1980°s and 1990°s by economics.
(1996, p.1)

With guidance counselling education programmes easily categorised into those with
psychological, sociological and socio-economic emphasis the question is will the translation of
international competencies into modules on guidance counselling education programmes reduce
or further extend the variation between programmes.



Upon examining the International Competencies it is obvious that the scope of training
programmes will need to expand dramatically in order to give practitioners the
competencies they need to provide quality services in a global society.

(Repetto 2008, p.178)

In order to examine the relationship between international competencies and the focus of
education programmes the specific context of Ireland and the University of Limerick Programme
is considered. Chamberlain and Delaney in article entitled ‘Guidance Counselling in Irish
Schools’ state that,

Although broad parameters were derived from theoretical models developed in the
United States and Europe, it is felt that the form taken by school guidance in Ireland
should meet the distinctive educational and cultural needs of Irish society.

(British Journal of Guidance and Counselling, 1977, Vol 5, no.1 pg 51)

The Irish guidance counselling service is among a minority of European Countries which takes a
personal counselling emphasis. The breakdown of what areas guidance covers in a number of
European countries is analysed in an ERSI report ‘Guidance for all?” From the breakdown one
can see that the emphasis in Europe is on the Vocational and Educational guidance of students
with few countries providing personal guidance. Ireland however is among one of the few
countries that does support personal guidance. The ERSI report describes how,

International work (OECD, CEDEFOP and World Bank reports) has tended to focus
attention on the nature of career guidance services operating in schools, giving
considerably less attention to the more ‘personal counselling’ dimension of the role
which has traditionally been a feature of Guidance Counselling services in Irish schools.
(20006, p.13)

A study by the Department of Education cited in Shiel and Lewis (1992) shows the involvement
of personal counselling in Irish Secondary School,

The 1985 survey of the School Guidance Committee ranked individual personal
counselling as the activity in which they engaged most frequently at Junior-Cycle level.
(1992, p.11)

In setting the context for the research it was recognised that the strength of the personal
dimension in guidance counselling in Ireland may be due to the work and influence of Carl
Rogers. Many similarities between the development of guidance counselling in Ireland and
America also come to light when setting the context for the development of guidance counselling.
When we look at the British context McGuiness describes how “In 1979, Her Majesty’s
Inspectorate published a report (DES, 1979) in which they described ‘the personal development
of children’ as ‘the central purpose of education™ (1998, p.8). This suggests that personal
counselling was held with high esteem in the education system in Britain. However as we read on
McGuiness describes a country which evolved with more of a focus on “testing, vocationalism,
central control and, of course, the market place.” (1998, p.8) Economic commentators feel this
may be the way forward and countries such as Norway and Poland have also recognised this view
by separating out a distinct career guidance role. In the ERSI report it states,



Within such ‘holistic’ systems like Ireland, economic commentators warn that there is a
danger that career and educational guidance in schools can be marginalised within the
broad concept of guidance.

(McCoy et al 2000, p.15)

They maintain that counsellors spend much of their time dealing with pupil’s personal problems
and are possibly falling short of helping pupils with educational, vocational choices and long term
career planning. However it has been argued that by complying with such economic views would
in turn led to a situation where,

Pupils and students are viewed more as future contributors to the national economy,
valuable for that potential contribution, rather than as intrinsically valuable for their
humanity.

(McGuiness 1998, p.9)

It has also been argued that it is impossible to separate so distinctly career and personal guidance.
Porfeli et al (2005) describe Super’s (1984), Krumboltz’s (1994) and Holland’s (1997) theories of
career development by doing this they note how it is both the person and the context as well as
the process and content orientations collectively that provide the most complete picture of career
development. The guidance and counselling system in Irish secondary schools has recognised this
climate, as guidance counsellors integrate personal counselling into the service they provide
pupils. The education programmes which guidance counsellors attend play a significant role in
the type of guidance service offered in Irish schools. The University of Limerick graduate
diploma in guidance and counselling reinforces the literature which suggests Ireland places a
strong emphasis on the personal dimension of guidance and counselling. The dominance of a
certain education focus can influence the type of guidance counselling service people receive.

WHO DECIDES ON THE PROGRAMME?

Professor Van Esbroeck, 2000 described how European surveys in relation to the career guidance
and counselling provisions, the roles and tasks performed within the services and the training and
qualification of guidance and counselling staff indicate that there exists an extreme variety.
Programmes are said to be devised with a top-down or bottom-up approach. Sultana 2009
describes how both approaches have their strengths and weaknesses.

A key consideration here is which strategy is best suited to ensure sensitivity towards
changing roles in a rapidly changing environment. If frameworks are built around the
competences excellent practitioners have demonstrated in the past, they may fail to
identify evolving competence requirements unless they are up-dated regularly.

(2009, p.23)

McCarthy 2001 describes both approaches are in existence when he describes how across
countries there is wide variation on who decides the content and methodology of initial training
for guidance workers. McCarthy observed that in Finland it is the course trainers who decide on
content and methodology. In Ireland it is the course trainers & Professional Association and in the
UK it is the trainers, Professional Association & Government who influence the programme.
When looking further at curriculum development in education the concept of backward mapping
is significant to consider in this context. Back-ward mapping (Elmore, 1994) assumes essentially
that the closer one is to the source of the problem the greater is one’s ability to influence it.



Guidance counsellor education programmes provide graduates with the training required to
address client’s needs/problems.

The problem-solving ability of complex systems depends not on hierarchical control but
on maximising discretion at the point where the problem is most immediate.
(1994, p.247)

With this considered the importance of the bottom up approach in guidance counselling would be
suggested as the more appropriate at addressing client’s needs.

THE NEED FOR A THEORETICAL FRAMEWORK

While a review of literature indicates variation in the guidance counsellor role and the link is
made to the guidance counsellor education programme, a theoretical framework is needed in
order to understand if this link which is causing variation in the type of guidance counselling the
client receives. Therefore, in order to systematically understand the conditions that cause a
variation in the type of training guidance counsellors receive, the authors perceive that a
theoretical framework which encompasses guidance counsellor competencies, interplay between
national, international and institutional policy and considers the sociological, psychological or
socio-economic focus of a programme is needed.

METHODOLOGY

In order to observe the University of Limerick graduates the following statement has been
considered.

Any attempt to shape the field of CG by identifying what qualities and traits CG
practitioners should aspire to develop, and what training programmes can do in order to
promote the development of such traits, should be mindful of the complex and contested
issues that surround the endeavour

(Sultana 2009 p. 29)

Sultana 2009 concludes his paper on ‘Competence and competence frameworks in career
guidance; complex and contested concepts’ by describing how ways must be found to address the
critiques that have been made of the different versions of competence-based approaches,
particularly their tendency (a) to be reductionist and fragmentary in relation to tasks that are
complex and integrative of many dimensions of the self; (b) to define good practise solely in
relation to institutional norms rather than in consultation with practitioners or service user; and (c)
to forget that there are aspects of human behaviour which are more likely to be caught rather than
taught, and that therefore, excellence is sometimes the result not of targeted training as much as
socialisation into (and by) a community of established practitioners. Considering the above this
research strives to imply a methodology which is respectful of the complexity of area, is open-
minded to the definitions of good practice across institutions and acknowledges the significant
human behavioural aspect. Based on this a pragmatic approach combining both qualitative and
quantitative methods (mixed method approach) has been implied. The methodology aims to
identify the mixture of constructions that exist and bring them into as much consensus as
possible.



A pragmatic, multi-method approach to educational research attempts to map out or
explain more fully the richness and complexity of human behaviour by studying it from
more than one stand point and in so doing making use of both quantitative and qualitative
method types.

(Cohen et al 2000, p. 112)

To date an in-depth literature review has taken place and the emerging themes have been
explored through personal narratives from course directors therefore exploring the human
behavioural aspect. To explore this research further questionnaires of qualitative and quantative
nature will be administered to all graduates of the University of Limerick programme to discover
career paths, the roles they provide to the guidance service and the continuing professional
development needs they have. Finally Focus Groups with graduates from the three University
contexts will take place. This paper presents the findings from the in-depth literature review with
a specific focus on literature surrounding guidance counselling policy development. Also
findings from the course directors personal narrative from the University of Limerick and
University of Derby are presented. Cohen et al describe how,
Recent accounts of the perspectives and interpretations of people in a variety of
educational settings are both significant and pertinent, for they provide valuable ‘insights
into the ways in which educational personnel come to terms with constraints and
conditions in which they work’
(2002, p.165)

As this method takes place during the earlier stage of the research Lincoln and Guba (1985) cited
Cohen and Manion suggest that a validity check at this stage may include respondent validation.
When the narrative accounts were analysed the participants were then sent summaries which they
could add to or check the adequacy of the analysis. The analysis then took the form of discourse
analysis to discover patterns and consider the human behavioural element.

FINDINGS

As previously outlined variation between countries exists with regard to the content and
methodology of guidance counsellor education. From analysing the course directors’ personal
narratives the role they play in decision making and the government and professional association
influences are observed. Firstly observed in both course leader narratives were the influences on
the course they run and if these influences correspond with McCarthy’s 2001 findings. McCarthy
observed that In Ireland it is the course trainers & Professional Association who influence the
programme. This can be said to be true for the University of Limerick programme as the course
leader documents this throughout the narrative.

The Institute of Guidance Counsellors (IGC) had through its executive set down specific
requirements for various elements of programmes of study in Guidance Counselling. [
did not view these national standards as limits to my personal and professional interests
1 felt very reaffirmed by these national standards as they set out the IGC’s requirements
in both content and duration of the counselling theory and skills, experiential group work
and professional issues of any emerging programme.

The standards set by the National Professional Body (IGC) have influenced the University of
Limerick course. The course leader himself has a substantial influence on the course when the
extract below is considered.



Elements of the programme which were very strong from the beginning were the
counselling theory and skills, the experiential group process, which closely reflected the
strengths of myself.

A rational for the evidence of a course leader’s influence is documented later in the narrative
when the University of Limerick course leader describes how the first external examiner for the
programme Dr. Bill Law concluded that the strong focus on the psychology of the human person
and theories and practice of counselling were as a result of the focus of the programme in which
the course leader studied.

Bill pointed out that the programme could just as easily be focused on a sociological or
testing/assessment slant. He discussed with me how the professional development of
Course Directors has a very strong influence on the type of programmes which they
develop, lead and teach on. This came as no surprise to me as I know that I was
“playing” to my professional strengths. I was also aware that I was “playing” to my
personal and my broader educational strengths.

In the University of Derby course leaders narrative it is noted how government and professional
body links are observed in the course content however the influence of the course leader is also
strongly observed. This is an interesting observation and it confirms Dr. Laws theory on how the
course leaders training can reflect in they course they run.

1 want to make sure that all practitioners who have an interest in developing, growing
their practice, and the ability to engage in the level of study will have access to a course
of this nature.

Both course leaders documented in the narratives that before becoming course leaders they were
involved in national projects regarding guidance.

1 developed an interest in quality issues and got involved in the pilot for the Guidance
Council Quality Standards when they were being developed in 1999.

1 had worked for a year on the National Executive of the Institute of Guidance
Counsellors during which time the Executive drafted and published a document mapping
out the specific role and functions of the Guidance Counsellor and the Guidance Service
within second level education. This work also influenced and shaped my thinking at the
design stage of the programme.

The influence of undertaking work at a national level in the area of guidance and counselling lead
to a clear translation of national guidance and counselling documents into the course content of
their respective programmes. The translation however of international policy documents is less
evident in the course leader’s narratives.

With the course leader now recognised as having a significant influence on the programme
content it is necessary to look at the influences on them before becoming course leaders. When
the personal narratives are examined closely it can be seen that both course leaders document a
significant influence with links to the type of course they run. In the University of Limerick



course leaders narrative the education he received in the area of client-centred therapy stands out
as influential when analysing the narrative.

The work of Carl Rogers in particular influenced me deeply at this stage of my life. His
focus on the quality of relationships with people which includes, empathy, non-
Jjudgmental positive regard and genuineness were conditions for helping others.

In the University of Derby’s course directors narrative it shows how her practice rather than
education was the major influential point.

1 had the opportunity to get involved in training voluntary and community advice
workers, I spent the year travelling around the Black Country working in lots of estates
and training providers supporting practitioners to understand and develop their adult
guidance skills. It was this experience which probably had the most profound effect as I
became and still am passionate about professional development for practitioners. 1
worked with some practitioners on very poor estates who were barely literate but we
were able to work through and get them a qualification.

The final extract chosen from each of the narratives shows that while variation between course
leader’s background, practice and education exists the overall vision they aspire to for there
students is quite similar.

We want our students to be able to make informed and considered contributions to the
debate within their workplace, their professional associations and with their peers. We
want our students to be critical thinkers who can challenge from an informed and
considered perspective.

Students on the Graduate Diploma in Guidance and Counselling are both challenged in
their thinking processes as well as in their interpersonal and intrapersonal domains of
learning.

CONCLUDING POINTS AND FUTURE RESEARCH

Presently one can observe the international variation in guidance counselling education
programmes and the variation as to who decides on the programme. This in effect causes the
implementation of a guidance counsellor education programme to be a complex task. The
complexity of the personal narrative which includes the course leaders own experience and
education mixed with the difficulty of trying to bring National policies, professional body
frameworks and institutional policy is substantial. This is an ongoing issue which course leaders
need to address through awareness, membership of professional guidance and counselling forums
and continuing professional development.

From here this research will explore the graduates of the three research guidance counselling
education programmes in order to ascertain if the education programme they completed
influences the type of guidance counselling they provide and within what competency framework
are they working.

10



REFERENCES

Baker, S, B. and E, R, Gerler, Jr. (2004) School Counseling for the Twenty First Century, 4™ ed. New
Jersey; Merrill Prentice Hall

Chamberlain, J. and Delaney, O. (1977) ‘Guidance Counselling in Irish Schools’, British Journal of
Guidance and Counselling, 5(1), 49-54

Government of Ireland, (1998) Education Act. Dublin; Stationary Office.

Elmore, R.F (1994) Backward Mapping; Implementation Research and Policy Decisions in Policies for the
Curriculum Ed. Moon, B. Murphy, P. Raynor, J. Open University London

McCarthy, J., (2001) ‘The Skills, Training and Qualifications of Guidance Workers’, paper prepared for an
OECD review of policies for information, guidance and counselling services, National Centre for Guidance
in Education, Ireland, November 2001 accessed 20/5/08 www.ncge.ie/reports

McCoy, S., Smyth, E., Darmody, M., and A, Dunne (2006) Guidance For All? Guidance Provision in
Second-Level Schools Dublin; The Liffey Press in association with The Economic and Social Research
Institute

McGuiness,J., (1998) Counselling in Schools, New Perspectives, London; Cassell

McLeod, J. (1999). Practitioner Research in Counselling. London: Sage.

National Guidance Forum (2007) Guidance for Life, An Integrated Framework for Lifelong Guidance in
Ireland [online], available; www.nationalguidanceforum.ie [accessed 10 Nov 2007]

Nelson-Jones, R., (1995) The Theory and Practice of Counselling, 2" ed. London; Cassell

Repetto, E. (2008). International competencies for educational and vocational guidance practitioners: An
TAEVG trans-national study [Monograph]. International Journal for Educational and Vocational Guidance,
8(3).

Schools Council (1967) Counselling in Schools; A study of the present situation in England and Wales,
London; Her Majesty’s Stationary Office, Working Paper No.15

Sheil, G. and M, Lewis (1993) ‘Guidance and Counselling in Irish Second-level Schools’, The Irish
Journal Of Education, Vol;27,no.s 1& 2, pgs 5-24

Sultana, R.G. (2009) Competence and competence frameworks in career guidance; complex and contested
concepts. International Journal for Educational and Vocational Guidance, 9(15-30)

Watts, A.G., Law, B., Killeen, J., Kidd, J.M., and R, Hawthorn (1996) Rethinking Careers Education and
Guidance; Theory, Policy and Practice, London; Routledge

Van Esbroeck, R. (2000) ‘Guidance and counselling in education and training, in the perspective of
Lifelong Learning’ memorandum for Policy input seminar 4, July 7™ University of Brussels, accessed
20/1/09 www.orientation.ac-versailles.fr

11



12




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


