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1 INTRODUCTION

1.1 Motivation for the study

In the past decades Finland has slowly changed &onemigration country
into an immigration country. Finns are no longer tnes leaving Finland, but

there are foreign people moving to live here.

In Finland these people are often seen as worlefdrbe layman might see
them as the ones coming here to take away our jobgjovernment is starting
to see them as solution to the predicted futuretape of labor. In the end of
the year 2006 the government published its new atigr policy program,
which discusses the new policies and measuresdiagaimmigration. The
promotion of work-related immigration is mentioresithe first issue in the list

of policy guidelines and measures (Government Riéisol 19.10.2006:3).

As it is important that the immigrants feel at hoheze and get along with the
host population, the government lists also “Prooronf multiculturalism and
non-discrimination” and “Guiding foreigners and teréng the integration of
immigrants” as important focus points. Learning tRi@nish language has
always been seen as the most important singleréeafuntegration. And it is

no wonder; language and culture are very much ¢éinke

Nevertheless, it is more and more possible to gaehl-inland by only using
English. Latomaa (1995, 1998) interviewed Americanslelsinki and found
that it is possible to live in Finland in a so-eall English bubble, without
knowing any Finnish. In Jyvaskyla one can get basiwices in English. This
is probably due to a growing number of foreign stud, but also simply,
because most Finns learn English at school. Inicrglgs university faculties
and many companies have English-speaking staff raesmsho do not need to

know Finnish in their work.
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The Finnish integration policy focuses mainly oraleing the immigrants to
get work. As our culture is based on the Protestank ethic, it is seen very
important that one is employed. This is of cours® aery important for the

sake of the state economy.

Mostly due to the limitations in resources, theegration measures including
Finnish courses have been focusing on refugees lagdan returnees
(Latomaa 2002:67). There are many people who haweedere through e.g.
marriage or directly to work and have been leftsmé the integration
measures, such as Finnish language courses. Asittent policy has focused
on the problems of workforce and how to get andpkse-called desirable
workforce — the educated ones - in Finland, thexe been a shift towards
paying more attention to the successful integratain highly educated

workforce. In 2004 there was an article in Ministoy Labor’'s website

discussing the danger of losing highly educated igrants, if they are not
integrated (Asikainen 2004).

In the immigration and integration discussion iml&nd, the focus for
integration has usually been in learning the lagguand, through this, finding
employment. However, there are already many immigrasuccessfully
working in Finland using English. They have notriesl Finnish, but
nevertheless have filled the other criteria of iimgdwork and are thus active
members of society. | started my study with thehwis give light to their

views on language learning and integration.

1.2 A look at previous studies

To my knowledge, the role of English language ie thtegration process of
immigrants in Finland has not been studied befohe role of languages, i.e.
Finnish and mother tongue (Russian) has been studelskanius (2006);
however, this study discusses the language andirallidentity of the

immigrant youths and does not comment directly lom link between using
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different languages and integrating to Finland. $2@06:194-5) found that
mother tongue proficiency was a big part of thenethdentity of young

immigrants of Russian speaking origins. Furthewas noted in her work that
feeling closeness with one’s mother tongue suppibesethnic identity but

does not exclude having also a bilingual/bicultudlahtity.

The meaning of English to Finns has also been usdertiny. For example,
Hyrksted (1997) has studied attitudes towards tgligh language in Finland.
At the moment in academic circles there is a grgwirterest concerning the
role of English in Finnish society. There is cuthgra project funded by the
Finnish Academy, English Voices in Finnish Societich “investigates the
use of English in modern Finnish society in threei@ domains; the media,
education and professional life.” (http://www.jyiltdk/hum/englanti/

EnglishVoices/). Starting in the fall 2007, theyndacted a large nationwide

survey to find out how English is used in Finland.

1.3 Aim of the study and research questions

What makes this work different from earlier reseais that, although

integration has been studied a great deal - evam the point of view of

language learning and use - none of the studieave fencountered have
focused on the use of English as a lingua francantgigrants. The issues
most often discussed have been the employmentsissura in particular

unemployment due to not being fluent in Finnishe(der example, Marjeta
1998, Forsander 2002, Pehkonen 2006).

The public policy in Finland aims at integratingnmgrants, and this is mainly
done through teaching Finnish and offering servicekelp them find work.
English generally is not an issue; after all, itnist an official language in
Finland. However, it is a language many Finns speaid is probably a

language most often used in communication betw@amsFand foreigners.



12

This work is based on theories of integration, amtigular that of Y.Y. Kim

(2001), who stresses the importance of “host comecation competence”, the
competence in the local language. Kim presentsuztsral model of cross-
cultural adaptation, in which personal communigatie being able to
communicate with the locals - as well as understegchass communication in

the local “host” language, are considered cruciahtegration.

In the context of Central Finland, acquiring thisigal host communication
competence means learning Finnish. However, trgetagroup of this study
are people who mostly manage their daily lives mglish; this study tries to
map out what is their relationship with English &idnish, and how these two
languages are used and interact in their daily Fitether, the idea is to find out

what they find to be the most important preregessfor integration.

With these aims in my mind | have formulated thédlofeing research

questions:

1) In what contexts do the interviewees use Enghkstinish, and their mother
tongues?

2) What kind of relationship do the intervieweewéavith English, Finnish,
and mother tongue?

3) What makes a difference in learning Finnish?

4) What is felt important for integration in adadri to learning the language?

To find answers to these questions | have useditging semi-structured

theme interviews, as in my view it best brings tat views of the informants.

As my interest lies particularly in the use of Esly) | have chosen to interview
immigrants fluent in English. By fluency | mean thhey feel comfortable
using English in everyday conversations with frieathd can also handle day-
to-day situations in English. | did not test theemiewees’ English skills, but
made sure they felt at ease speaking English.
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This work is divided into 7 chapters. In the foliogy chapter 2 | will give

background on language, culture and their interp@yapter 3 will focus on
English language as lingua franca in global andniEm scale. Further
background on what kind of society Finland is ttegrate into is given in
chapter 4. Chapter five discusses the executiohi®study. Finally, the results
are displayed in chapter 6 and final discussion @mttlusions take place in
chapter 7.
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2 THEORIES OF CULTURE AND ACCULTURATION

As this study focuses on the role of language enpitocess of integrating into a
new culture, it is based on an underlying assumptiat language and culture
are intertwined. In this chapter | will first takecloser look at what culture is,
and how language, communication, and culture intefehis chapter further
discusses acculturation and the role of languagecammunication in cross-

cultural adaptation.

2.1 Culture as communication

There is no one definition of culture. As Spencetey (2000:3) observes,
Kroeber and Kluckhohn in their 1952 study listed4 Iefinitions found in

anthropological texts, and many have since appeéledown definition is the
following:

Culture is a fuzzy set of attitudes, beliefs, bébaral conventions, and basic
assumptions and values that are shared by a grifoppople, and that influence each
member’'s behaviour and each member’s interpretaifahe ‘meaning’ of the other

people’s behaviour. (2000:4)

What is worth noticing in this definition is the fract that culture has on our
lives. Not only does it influence our behavior e thhay we act, speak, and go
about our daily business — but also the way wegdeecand understand other
people’s behavior.

What is not made clear in the definition above, &esv, is that all this happens
unconsciously. We might be influenced by our cdflut as we acquire most
of our culture informally through mimicking, andrfoally by being told the

correct way of doing things by our elders (see H&®00), we consider our
culture as something innate, and are unaware otiiés (Hall 1976:43). Hall

calls this the “cultural unconscious”. He pointd that as we are unaware of
the cultural norms that guide our lives, cominginbntact with a person who
does not act according to our expectations we tem$sume they are “slightly

out of their mind”. Furthermore, he demonstrateat tit is these very
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encounters with strangers that force people to becaware of their cultural
“control system”. (Hall 1976:43-44)

In addition to the cultural unconscious, Hall's wancludes the idea of culture
as communication. In his 1959 bodke Silent Languagde proclaims,

“Culture is communication”. By this he means thalture works in the same
way language does, and everything we do can beaseeammunication. Hall
uses time and space as prime examples of this pteman. The ways we
handle time (for example, how much one can beftatan appointment before
one needs to apologize) and space (e.g. what isexpected distance of

conversation partners) tells something about usoandulture.

Both time and space belong to the sphere of nhoavedmmunication, which
often carries more information than the actual wose use. Indeed, one of the
most quoted communication theory principles is “om@annot not
communicate” (Watzlawick, Beavin & Jackson 196#&diin Kim 2001:36).
This means that everything we do, or do not doggisomething for others to
interpret. And, as the way things are done (and duate) differs across
cultures, it is inevitable that there are misintetations between people who

come from different cultures.

In addition to the perhaps less obvious nonverbahmunication, people of
course communicate with words. When it comes téediht languages, you
can expect to find cultural differences with littedfort. Clear distinctions

between languages are found in the writing systgmasnmar, and vocabulary
(Samovar and Porter 2001:140). Examples of thes&d doe the differences
between the Latin and Cyrillic alphabet, the typieerd order of English

compared to that of Finnish, and whether a housallsd “a house” or “una

casa’.

However, more interesting than these superficif¢dinces are the differences
that sometimes make translating from one languageariother almost
impossible. Such is the case when a language \aokds for certain concepts.

A classic example is Sami languages having hundoédsords to describe
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snow, whereas other cultures have one or perhaps. if8amovar and Porter
2001:143.) Hall (1990:13) gives a more drastic exanof the Sioux language,
which of old did not have the same concept of taméhe Western languages.

As a result the Sioux did not grasp what “beinglaeans.

Furthermore, it is possible that what appear tthbesame words have different
meanings assigned to them in different culturesetdgain our cultural lenses
are influencing the way we perceive things.

...The meanings of institutions such as CHURCH — KHEG-EGLISE — IGLESIA —
etc. or UNION — GEWERKSCHAFT — SYNDICAT - etc. o€BOOL — SCHULE -
ECOLE — ESCUELA - etc. are culture-bound, becabsg point to very different
social uses that different cultures make of them dnereby also to different social
functions. (Muller-Jacquier 2003:58)

Edward Sapir is one of the first anthropologistsowbaw the worth of
linguistics - the study of languages - in underdtag cultures. He saw
“language as thesymbolic guide to culturé (Sapir 1949b:70, emphasis
original) His early essay, originally published 1829, explains the influence
language has on our interpretation thus:

Human beings do not live in the objective worldredpnor alone in the world of
social activity as ordinarily understood, but areryv much at the mercy of the
particular language which has become the mediuexpfession for their society. It is
quite an illusion to imagine that one adjusts talitg essentially without the use of
language and that language is merely an incidemtalins of solving specific problems
of communication or reflection. The fact of the teais that ‘real world’ is to a large
extent unconsciously built up on the language kadifithe group. No two languages
are ever sufficiently similar to be considered a&presenting the same social
reality...We see and hear and otherwise experiencelaegely as we do because the

language habits of our community predispose cedhaices of interpretation. (Sapir
1949b:69)

Sapir's student Benjamin Lee Whorf developed Sapdeas further and their
theory became known as the Sapir-Whorf hypothesiso known as the
Whorfian hypothesis (as the idea was further ex@drdy Whorf), the theory
claims that the “structure of a language influenkew its speakers view the
world.” (Wardhaugh 1992:218.)

Wardhaugh (1992:220-4) emphasizes the fact thatherfian hypothesis is
quite unproved. Although the lack of certain typevocabulary has been
admitted as evidence for the hypothesis - suggestiat cultures which do not

have certain vocabulary would be less equippedlito about matters in that
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particular sphere - it has been shown that ingaciplecan discuss matters for
which they do not have vocabulary by using circurutmn.

Wardhaugh (1992:218) also points out that the Waorhypothesis can be

guestioned by turning the problem of cause anate#fiound:

The opposite claim to the Whorfian hypothesis wduddthat the culture of a people
finds reflections in the language they employ: lbeseathey value certain things and
do them in a certain way, they come to use theiguage in a ways that reflect what
they value and what they do.

It is very likely that, like most things in this wd, the two are interdependent
and influence each other. The way things are denaialy influences the way
things are talked about in a particular culturet, &lso as children learn their
culture and language simultaneously (KalliokoskB@93), it is difficult to
rule out that the language, which is used to mekses of the world, wouldot

influence the way we experience things.

Yet another link between language and culture @anliserved in how the use
of language divides people into cultural subgro@agpir (1949a:16) points out
that different social groups have different langesg

Each of these tends to develop peculiarities ofespewhich have the symbolic
function of somehow distinguishing the group fromaeger group into which its
members might be too completely absorbed.

For instance, my mother-in-law’s Savonian dialaffecs a great deal from my
own South-East-influenced-by-years-in-Central-Fdkyouth-speak. Social
class, age, gender, leisure-, and professionalpgrave just a few subcultures
into which we can divide people. Although speakiihg same language, each
group might use a slightly different vocabulary agrdmmar. Many foreign
language learners are often quite bewildered whwey trealize that the
language taught in books is very different fromvaeeties heard on the street.
Naturally, such differences are not without meanBagpir (1949a:17) explains
that looking at subcultures one can grasp how lagguinfluences one’s

identity, as “’He talks like us’ is equivalent taysng ‘he is one of us.”
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Indeed, the language we use is not only part ofidemtity, but it is also a
message to the others as to which group we beldhg.language we use
unites us with our group and distinguishes us frother groups (Dufva
2002:24).

2.2 Culture as acquired and learned

In the section above | discussed the relationshimterdependency between
language and culture. This alone however does detjuately explain the
nature of culture for the purpose of this studyic8il am interested in the
phenomenon of integration, we also need to condider one acquires and
learns culture, for, as already pointed out, oltuces are not innate.

Hall (1976:16) explains that, although there isame definition of culture,

there is some agreement as to the nature of trmepbamong anthropologists:

Anthropologists do agree on three characteristiceutture; it is not innate, but
learned; the various facets of culture are intatesl — you touch a culture in one place
and everything else is affected; it is shared anéffect defines the boundaries of
different groups.

The fact that culture is said here to be shareddafiding a group’s boundaries
shows that culture partly defines our identity aswbers belonging to a certain
group. Furthermore, pointing out the interrelatesgnef various cultural facets
emphasizes the complexity of culture. However, ulddike to draw attention

to the first characteristics of culture mentionezteh it being something we
learn. No one is born with culture. Thus, it segssible that one can learn

new cultures, just as one learns new languages.

However, inThe Silent Languagélall explains that most of our cultural
behavior is usually learned through formal and rimial means.Formal
learning takes place when “the adult mentor molds the yoaogprding to
patterns she or he has never questioned” (Hall :¥390These are the things
that are taken for granted and if asked why thergsdone this way, the reply
may be simply “because” or "this is the way it leways been”. Innformal
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learning things are not explained at all, as it takes ptaceugh observing and
imitating what is seen. (Hall 1990:74) Childreneoftrepeat their parents’

actions and pick up lessons from the surroundinddyo

In addition to formal and informal learning, Hafitioduces a third concept,
technical learning This is the way we learn in school: with the helpa
teacher who can explain to us the analyzed, predatedi and logical

information we are there to learn.

As culture for major part is learned through forraatl informal learning, it is
also largely unconscious. Thus, just as it is oftdficult for a native speaker
to explain the grammar of one’s mother tongue foraigner, when one has
never needed to learn the grammatical rules tealyie one has just acquired
and internalized the correct usage — it is quitdlehging to teach and learn a

culture, when most of it is never learned techhycal

Nevertheless, learning of new cultural behaviorsdteke place. The next

chapter looks at the ways people adapt culturally.

2.2.1 Acculturation and other terms for intercultural adaptation

When we were children, we learned the way thingskwo our culture. We

learned what is considered accepted behavior. herotvords, we became
enculturated. When one is faced with living in avneultural context where
those rules learned in childhood no longer appbthkacculturation (learning
the new cultural system) and to some extent demtituin (unlearning some of
the old cultural rules) take place. (See e.g. KiG=2382)

Originally the term acculturation has been useteter to the phenomenon on
a group level. Graves (1967 cited in Berry 2001)6t6ined the term

psychological acculturationto refer to intercultural adaptation on the
individual's level. Acculturation for cultural grps happens when cultures

come into contact with each other. Both groupsafiected by the contact, but



20

Berry (2001:616) explains that typically the nonmyrdoant group experiences
more changes in these contacts; thus it is thismgtbat usually has been the
focus of acculturation research. However, recetychanges in the dominant
group, i.e. immigrant receiving society, have alsgen noted and studied
(ibid.).

Acculturation is thus used as a general term tardes what happens when
people of different cultures come together, andehtvadapt to each other.
There are other terms, which have different foesetiding on what is seen as
the outcome of such cultural encounters. Kim (2801L:mentions among
othersassimilationas “acceptance and internalization of the hosticeiby the
individual”, acculturationas “the process by which individuals acquire some
(but not all) aspects of the host culture” amggrationas “social participation

in the host environment.”

Kim herself uses a “more generic and overarchingcept of cross-cultural
adaptation” to include all meanings of the aboventeand explains the term
thus:

-- the dynamic process by which individuals, upelocating to new, unfamiliar, or
changed cultural environments, establish (or rééistd and maintain relatively
stable, reciprocal, and functional relationshipsthwthose environments. (Kim
2001:31)

There has also been debate over the meaning imipjiediaptation Ekholm
(1994:44) observes that the term is nowadays ysaabided, as it seems to
refer to the adapting procedures executed by thbosdties that aim at
assimilation. Ekholm sees that especially in Finrtgere should be no reason
why the word adaptation (sopeutuminen) should moused, and that, in the

end, what matters is how the researchers defintethes they use.

M. J. Bennett also emphasizes that adaptationti®equal to assimilation. He
explains that through adaptation one becomes “altbi@al or multicultural

person:”

Adaptation -- is the process whereby one’s worlehie expanded to include behavior
and values appropriate to the host culture. Iltaidditive”, not substitutive. (Bennett
1998:25)
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Adaptation, when properly defined, is a useful telmthis work | have already
used and shall use both acculturation and intenalltadaptation as general
terms to describe what happens when two culturegedogether. | will use the
attribute intercultural rather thancross-cultura) as the latter term generally
refers to cross-cultural research, which focuses commparing cultural

differences. Intercultural research is more focusedwhat happens when
people from different cultural background intera&or definitions of cross-

cultural and intercultural communication see e.gol®n 1997:4, Gudykunst
2003:7, 163.) | agree with Kim (2001:35-8), in retjag people as open
systems in which new encounters and contexts edéehtning and adaptation,

ideally on both sides.

2.2.2 Acculturation as a process towards integratio

Individuals face the need to change their cultpatterns when they move to
different cultures in which most people do not &ké they do. Cultural
unconscious becomes conscious and people startiraglaBennett’s (e.g.
1993, 1998) developmental model of interculturaissévity suggests that in
intercultural adaptation people move from havingetmocentric worldview to
having an ethnorelative one. The crucial pointtfos process is the stage of
acceptance. At this point the person who is adggigcomes aware that there
really are cultural differences, whereas in thecpding stage of minimization,

they were convinced that deep down all peopleteesame.

Bennett's model is based on what Y. Y. Kim (1982@8alls a cumulative-
progressive view of adaptation. In this view, theople who are adapting
progress linearly. They can go back on their addelevel of adaptation, but
they all have only one possible outcome, which enfett’'s model is to

become integrated.

There are also models which offer more than oneltrdsr the adaptation
process. Such models are called pluralistic-typolddKim 1989:281) and the
best-known of such models is that of J. W. Berge(&igure 1). In Berry’s
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model the acculturating group and individuals hawenswer two questions:
“is it considered to be of value to maintain -- dyltural identity and
characteristics, and 2) relationships with domineunkure”. By answering
either yes or no to these questions, one can aatif@ur different solutions for
acculturation: integration (yes, yes); assimilatjon, yes); separation (yes, no)
and marginalization (no, no). (Berry, J. W., M. &egall and C. Kagitcibasi
1997:296-7)

ISSUE 1:

Is it considered to be of value to
maintain cultural identity and
characteristics?

YES <« » NO

ISSUE 2: YES

Is it
considered

to be of

value to
maintain
relationships
with dominant

society ? v

INTEGRATION ASSIMILATION

SEPARATION MARGINALIZATION

NO

Figure 1: Acculturation strategies, Berry, J. W., M H. Segall and C. Kagitcibasi. 1997:
296

The issue can be seen from both the dominant anddh-dominant group’s
point of view. When we look at it from the pointwakw of the minority - i.e.
those acculturating - the four options form thegilale acculturation attitudes.
The group’s and/or individual's answer to the abouestions reflects their
attitude towards acculturation. Although an induadls views can differ from
those of the group, one cannot be entirely sepafatae’s peers. For example,
if the whole minority is assimilated, no matter hawiling one is to be
integrated (i.e. also maintain one’s cultural idgtit is hard to do so when

there are no others willing to maintain the heeta@erry 2001:618-9)
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The model can be also used in discussing the “oulitiral ideology” of the
dominant host society. (Berry 2001:618-9) For exi@mphe immigrant
receiving society could be inclined towards intéigga or assimilating the
immigrants in its public policy. In Finland the gigbpolicy has been towards
integration, but, of course, there are also indiald or groups within society

who support assimilation or even separation.

Integration can also be defined in various way$Bémry’s model we can see it
as a result of acculturation when the adaptingviddial or group is interacting
with both their ethnic group and the dominant stycids previously noted,
Kim (2001:31) regards integration “as social pdpation in the host
environment”. Bennett, on the other hand, seegjiat®n as the last stage in a
continuum of developing intercultural sensitiviffhose who are integrated

have a multicultural identity and can function arus cultural contexts.

The Finnish Act on the integration of immigrantsdameception of asylum

seekers 1999 defines integration as:

1) the personal development of immigrants, aimeubaticipation in work life and the
functioning of society while preserving their lamge and culture; and

2) the measures taken and resources provided bwutierities to promote such
integration.

(Laki maahanmuuttajien kotouttamisesta ja turvagatilakijoiden vastaanotosta
9.4.1999/493)

It is worth noticing that although today a lot ohghasis is placed onto
integrating the immigrants through Finnish languagerses, the definition
mentions explicitly only the preservation of thenimgrants’ own language.
Language learning is of course implicitly part it personal development
that enables one to actively participate “in woifle land the functioning of

society”. However, as it is not explicitly statethieh language would facilitate
the participation in society, it can be suggestet it is possible to become
integrated in Finnish society without fluently skiegy Finnish, if other

languages enable one to actively participate instiwety. Naturally, learning
Swedish instead of Finnish is a viable — althougmetimes questioned -
option for those immigrants residing in Swedishadpeg or bilingual regions

of the country.
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2.3 The relationship between language learning andtegration

Reading studies on integration and following theludiscussion in Finland it
has become clear that one of the most importartoracf integration is
learning the Finnish language. When both immigranits employers are asked
about the most important factor for employment, ingzg/ it comes down to
having sufficient skills in Finnish. One needs ®fluent in Finnish in order to
get a job or education. (See, for example, Forgad&delitolppa-Niitamo
2000, Pehkonen 2006) However, school principalseangloyers can give no
clear description of fluency. Martin (2002:47-8hrarks that:

[s]Jometimes it becomes evident that ‘good skillsFinnish’ in practice means that
only Finns are accepted for the job even if oneld/dardly need to speak or write at
all to perform the work. Lack of language skillsashandy way to hide racism, one
can always find fault in the speech or writing ofh@n-native speaker... (translated
from the Finnish by T.N.)

Martin (2002:48) goes on to say that although mlétreports on integration
have concluded that the lack of sufficient skiisai problem, the reports never
define what exactly is meant by “insufficient”.i$t thus, very unclear what the
sufficient level of skills is, or even on what msine’s skills are assessed as
insufficient. Marjeta (1998:46-7) suspects thattpaf the difficulty for
immigrants to find employment lies in the attitudisthe host environment.
She doubts whether it truly is because of inswdfitiskills in Finnish that a
Somali father, who is fluent in four foreign langes and speaks Finnish
passably, has not found work or an opportunityféomther education despite

his active efforts.

Nevertheless, as language skills are seen in thiercef integration process, it
is logical to focus next on a theory that discugbesrole of language learning

within integration.
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2.4 Integration through host communication competece:
Kim’s integrative theory of communication and crosscultural

adaptation

Language and communication are at the core of Xik's model for cross-
cultural adaptation. She (2001:32) maintains thatlang as the adapting
individual communicates with the host environmeamgss-cultural adaptation

is taking place.

There are countless models and theories explaimivag happens when people
cross cultural boundaries. The theories take diffeviewpoints according to
the group they focus on (i.e. refugees, sojournaedjve ethnic groups,
majority population etc.) and the assumed outconie cass-cultural
encounters, as already discussed in the sectioreabo

Already in the 1970s Taft (1977:124) commented #ilathe different studies
of adaptation should take into consideration alin® of “culture coping” and
would benefit from learning about each others’ iings. Kim has attempted to
achieve just this by developing a theory of crasiéucal adaptation that strives
to put together different - sometimes even oppaditaditions of acculturation
research, such as sojourner and immigration stutles aim is to create a
universal theory that applies to anyone who is gothrough a cultural
adaptation process. As previously noted, Kim uses term cross-cultural
adaptation as a general term to refer to all kinds of cultucaping.
Furthermore, she employs the testrangerto refer to all those who are going
through this experience — irrespective of the lengt stay in the host

environment.

Kim’s theory is based on three assumptions:

Humans have an innate self-organizing drive andpacity to adapt to environmental
challenges.

Adaptation of an individual to a given cultural @ament occurs in and through
communication.

Adaptation is a complex and dynamic process thangbr about a qualitative
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transformation of the individual. (Kim 2001:35-37)

Her second assumption is what makes this theograsting for my study.
Although communication is about more than justieay the local language
(though as Kalliokoski (1996) points out, the pragic uses and nonverbal
language are also important part of learning timguage), language is often
seen as a principal form of communication. Kim aaggests that learning the
local language, acquirindnost communication competends crucial if

adaptation is to be successful.

Kim is not the only one to focus on communicatiathwhe host environment
as the essential part of integration. AccordingMoGuire and McDermott
(1987:94), whether the immigrant assimilates ceralies is facilitated by the
amount of neglectful communication by the host walt Neglectful
communication leads to alienation. McGuire and Mebat use the term
neglectful communicatiorio refer to “negative messages... that seek to
dissuade a deviate by showing negative consequeacdsviance...[and] an

absence of messages.”

There seems to be an interactive relationship kexwiee (perceived) deviance
of the immigrant and the frequency of neglectfuincounication from the host
culture, i.e. when members of the host culture gigecdeviance, they tend to
encage in neglectful communication. In turn, thegleetful increase in
communication leads to increase in deviation, dn,talienation. (McGuire
and McDermott 1987:103.)

2.4.1 The process of cross-cultural adaptation

Kim’s theory includes two models, which aim to eapl“the essential nature
of adaptation process individual settlers undengertone” and “why are some
settlers more successful than others in attainileyea of psychological fithess
in the host environment” (Kim 2005:381).
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The first one is the process model, which expldio® transformation takes
place in the adapting stranger. Kim asserts thaptation takes place through
the Stress-Adaptation-Growth Dynamisee Figure 2). This means that when
people are faced with a challenging situation & tiew cultural context and
are at loss how to act, they experience streseesSt- is a manifestation of the
generic process that occurs whenever an individuaternal capabilities are
not adequate to the demands of the environmenth (R005:383). Individuals
tend to resist change, but stress pushes them dewadaptation and they
slowly learn new cultural habits. This is followdxy “subtle growth’. “A
crisis, once managed, presents the stranger wittopportunity for new
learning and for strengthening his or her copingdites.” (Kim 2001:56)
Stress, adaptation, and growth thus form a dynanterplay of the three
elements, so that the overall adaptation is nopéaing linearly but in “cyclic
and continual ‘draw-back-to-leap’™ form. “Strangeespond to each stressful
experience by ‘drawing back’, which in turn actestadaptive energy to help

them reorganize themselves and ‘leap forward” (Ki@91:57).

Adaptation

-

Growth Over Time

Stress

Figure 2: Stress-Adaptation-Growth Dynamic (Kim 200.:59)

The second of Kim's models ighe structural model of cross-cultural
adaptationand it aims to map out all the different composehit affect the
adaptation of an individual to explain why somemdaster than others. The

structural model is illustrated in Figure 3. Altlgtuthe components are many
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and not all of them are focused on in this studyilll briefly go through them
in the following section to represent the all-enpassing nature of Kim’s
theory. Some of the elements will be returned tohim analysis and findings

chapters of this work.

<« Figure 5.1. Factors Influencing Cross-Cultural Adaptation: A Structural Model

ENVIRONMENT

Host Receptivity
Host Conformity Pressure
Ethnic Group Strength

— m INTERCULTURAL
PREDISPO! [Fostic ] Host _ﬂm TRANSFORMATION
ety — hersani Eertgou Hests

n mi ompetence 'sychoiogl
Adaptive Personality Host e U Intercultural Identity

PERSONAL COMMUNICM?

N
SOCIAIWAHO

Note: IC = interpersonal communication; MC = mass communication.

Figure 3: Factors influencing cross-cultural adaptéion (Kim 2001:87)

2.4.2 The structure of cross-cultural adaptation

The model of the structure of cross-cultural adamtadivides the entity of the
phenomenon into six interacting dimensions of fextdhese are 1) personal
communication, 2) host and ethnic social commuigoat3) environment, 4)
predisposition and 5) intercultural transformati&ach of them can be divided

into smaller components and next | will discussoéhem briefly.
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2.4.2.1 Personal communication

Personal communications at the heart of Kim's theory. To be able to
communicate with the environment one needs to lodicent in the host
communication. Kim calls thisthe host communication competen@em
hereon HCC). HCC includes being able to take panhterpersonal and mass
communication in the host environment (Kim 2001:78he underlines that
communicating with the native members of the hasirenment is significant
for the success of adaptation: not only does ivideinformation and insights
on the mind-sets of local people, but it also hetpsanguage and cultural
learning, as well as in finding social supportHandling difficulties (2001:75).
Kim has divided HCC into three components: cogeitiaffective and

operational.

Cognitive competencéncludes the knowledge and understanding of host
communication, including language and cultural coaled rules. In addition to
language and cultural knowledge, cognitive compmgeimcludes cognitive
complexity, which suggests that as the individieihg more knowledge about
the host environment, there is “structural refinatria an individual’s internal

information processing ability” (Kim 2005:385).

Affective competences seen as facilitating cross-cultural adaptati&im
(2001:108) talks of affective competence as “theotemnal or motivational
‘drives’ or ‘reflexes’ toward successful adaptatiofffective competence thus
provides the motivation to adapt to the host emvirent. In addition, having
flexible identity, i.e. being open to change an@vrearning while adapting, is
part of affective competence. Furthermore, affecttompetence includes
aesthetic co-orientation, which refers to beingedbl appreciate the aesthetic

experiences — such as art, sports and music edfdht culture.

Cognitive and affective competences function thioojgerational competence
This enables the strangers to act correctly in hbst culture. Operational
competence includes technical skills of being ablg@erform needed day to

day tasks, synchrony of being able to choose ttg kind of behavior for the
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right context, and resourcefulness, i.e. havingtirgy to deal with unfamiliar

situations.

2.4.2.2 Social communication

If personal communication, along with HCC is in tbare of cross-cultural
adaptation, thesocial communicatioms what surrounds it. This surrounding

element is divided into twdiost and ethnic social communications.

HCC is directly related to host social communicatido be able to interact
with the host environment the stranger needs aioesgmount of HCC and

through interacting with the host environment th@rsgger is developing that
competence. Host social communication can be divid® interpersonal and
mass communication. Host interpersonal communicatielps strangers to
secure vital information and insight into the meets and behaviors of the
local people (Kim 2005:386),” whereas host massmamication “expos[es]

strangers to the larger environment (ibid.)”.

The strangers often have networks inside the hosntcy of their own

ethnicity or nationality. These networks provid@gort at the beginning of the
adaptation, but limiting one’s social relationsotdy those in one’s ethic group
is likely to slow down one’s adaptation to the hoglture. The ethnic social

communication is also divided into interpersonal amss communication.

2.4.2.3 Environment

In Kim’s view, there are three major environmertahditions affecting the

stranger’s adaptation. These are host receptiviagt conformity pressure, and
ethnic group strengttHost receptivityneans how welcoming the host society
is toward the stranger. Usually the level of remeptdepends both on the
stranger’s perceived similarity or difference frahe hosts, and also on how

used to strangers the hosts are. For example, Finmanore likely to be
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accepting towards white Western Europeans thark bAdccans. Moreover,
people in Helsinki are more likely used to seeimigiigners than those living in

small towns of rural Finland.

Host conformity pressureefers to how much the hosts expect the stramger t
behave like them. This includes speaking the Id@ajuage. Usually, more
pressure is put on the long-term strangers, suclmasigrants, than, for
example, short-term exchange students. The amotinpressure further
depends on how homogeneous or heterogeneous the soogety is.
Heterogeneous host societies tend to exert lessrooity pressure.

Ethnic group strengtinefers to the position of the stranger’s ethniougr. The
stronger the group, the more possibilities theyeh@vinfluence the society at
large. Furthermore, if the group is strong, it gamessure the stranger to
maintain cultural heritage and interact with thdwnét group only, thus

diminishing host social communication.

2.4.2.4 Predisposition

There are certain pre-existing conditions withire tladapting strangers
themselves. Kim lists these peeparedness for changethnic proximityand

adaptive personalityPreparedness for change refers to a strangexéslifiess

for and understanding of challenges of crossindguoes” (Kim 2001:166).

There are several things influencing preparedréssnal education prepares
an individual for future learning; training in hosinguage and culture give
strangers an idea what to expect, as do prior «alsgral experiences. The
voluntary or involuntary, and the planned or abmgiure of the transition also
make a big difference. Refugees are usually lespaped, as they often
abandon their homes involuntarily with little tinh@ plan for the move. Often
they do not have knowledge of their future destomatso it is impossible to
study a certain language and culture, nor are thswally resources for such
learning. Furthermore, refugees often come fromr pmuntries, and might

thus lack even basic education, further making thess prepared. However,
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being a refugee does not necessarily determinmtivadual’s adaptation, and
opposite cases exist. For example, Taft (1966 dartedaft 1977:125) found
that Polish refugees adapted better to life in Mlist than Italian immigrants

who had left voluntarily.

Ethnic proximityrefers to both physical and psychological ethniarkears,
according to which the stranger can be classifeceither being ethnically
similar to or different from the hosts. Ethnic diity is used when discussing
the more apparent physical traits; when talking udb@sychological
characteristics Kim uses the teathnic compatibility

Adaptive personalityefers to the psychological makeup of a persod,iaoan
be divided into three components: openness, stieagd positivity. Adaptive
personality facilitates the adaptation process. Wthe stranger is open to
change and learning, is confident about onesetf,le@s a strong and positive
self-image, he or she is less affected by stresd, is more likely to find
solutions to challenges. How adaptive a strangegisonality is can depend,
for example, on the age of the stranger; older lgeape less open to change,

and more eager to cling to their own culture amgjleage.

2.4.2.5 Intercultural transformation

Intercultural transformations what results from the process of cross-cultural
adaptation. However, the level of transformatiosoalaffects the other
components. When a stranger has achiéwectional fitnesst means that they
are able to perform their daily activities and feeimfortable in the host
environment; in other words, they have become acsiubjects in the host

society.

Another result of intercultural transformation is@“increasedgsychological
health vis-a-vis [a stranger's] host environment” (Kim (Z0391).
Psychological health is often not very noticeable,it is the “normal, taken-

for-granted state of being” (Kim 2001:187). It iesgible that experiences of
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culture shock and the stress in cross-cultural tatiap shake one’s mental
health. However, as adaptation proceeds, and asstitager achieves

functional fitness, also psychological health isrégased.

The stranger emerges from the process of interallttansformation with an
intercultural identity Intercultural identity is shaped from one’s cudtiu
identity with added features from the new cultuoghavior learned in the
adaptation process. The stranger then, througlvithdilization, is becoming
aware of their own identity and the identity of @th, as constituting from
unique individual features, rather than basing tloenstereotypes, while at the
same time becoming aware of the universal onenfesaman nature through
universalization. Intercultural identity is thusetlsame phenomenon Bennett
(1998:29) describes as the last stage of develapiegcultural sensitivity: in
integration “people achieve an identity which altotiem to see themselves as
‘interculturalists’ or ‘multiculturalists’ in addibn to their national and ethnic

backgrounds.”
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3 ENGLISH AS THE GLOBAL LINGUA FRANCA

Having examined the interplay of language and cellabove, | now move on
to discuss language in a more specific manner -eharthe role of English in

the world, in Finland, and in this particular study

3.1 English - the global language

Without a doubt, English is nowadays the globajlia franca. At the end of
the 20th century, there were approximately 375iomlspeakers of English as
a second language and 750 million speakers of &ngls a foreign language.
The number of non-native speakers well exceedsofirative speakers, which
was estimated to be 375 million. (Graddol 2000:10).

It is undeniable that today’s international comneation - be it business
negotiations, news reporting, or online forum dsstans - is conducted mainly
in English. English is also the language of scier@@addol (2000:9) reports
that 98 percent of German physicists claim Englishheir working language.
Not only in academic texts, but in all publishifnglish is the most common
language, with 28 percent of all published bookstpd in English (Graddol
2000:9). In popular culture, Hollywood dominatedmfi production and
distribution, and most films we see are in Englisin;computer games English
is practically the sole medium (Ammon 1994:2). @thees of the computer
are also often tied to English. Although operataygtems might be translated
into the users’ language, the entire computer valeap is based on English
and most terms are loans from the original Enghigitds. Furthermore, the
Internet is perhaps the most prominent English uagg medium, with up to
85 percent of all websites in English accordinghi® Internet Society (cited in
Graddol 2000:52).
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As the use of English has spread, it has also becanother language of
identification for many officially non-native speas, and as Graddol
(2000:56) explains, here lies the challenge forftitere of English as a global
lingua franca. As it is used more, the languageegdnas new varieties that
might come mutually unintelligible. At the same déirknglish should have one
international variant that would be comprehensitadeall users in order to

maintain the role of number one lingua franca.

As late as in the 1980s there were still predigitrat within a century British
and American English would become mutually unirgédle - a prediction that

had already been made a hundred years previousiputicoming into reality

(Quirk 1985:3). Today, people are well aware of #xstence of different

varieties thanks to modern developments, sucheatthbrnet and international
radio and television broadcasts via satellite (@ys2001:135, Yano

2001:125). Further - and perhaps more significartlghe current written

standards of different English speaking countrresrmt that far apart (Crystal
2001:135). Crystal (2001:137) on one hand suggésisit is possible for a

“World Spoken Standard English” to develop and & Used as the lingua
franca by those who domestically use a nationakgional dialect. Yano, on
the other hand, argues that a single spoken stmslanlikely to develop, but
people are already able to modify their languageei&ded for intercultural
interaction. Furthermore, he opines that, as “tHeaee always been major
differences between varieties of English”, the rolé€nglish as lingua franca
is not threatened by the further development of NEwmglishes. (Yano

2001:125-126)

House (2003:559-60) argues that for the ELF (Ehgdis lingua franca) users
in general English is actually not a language ehidication, but simply a tool
for communication. Yano (2001) suggests that thesenative users will be
the ones who determine the development of Englsénainternational variety.
What seems significant is that the native speakénglish is no longer the
only norm. In business, for example, more and mau#inational corporations
adopt English as their official language, evert isinot the native language of

any of the home countries of the corporation. Whanportant for the English
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use in such contexts is not to follow the normsnafional varieties (e.qg.,
politeness in British English) but to have intetatdl competence to
communicate with lingua franca speakers from varioackgrounds (Louhiala-
Salminen 2007).

3.2 English as lingua franca

A lingua franca is any language used between spealdeo are not able to
communicate in either one’s mother tongue (Seelf2003:23, Meierkord
2000, Seidlhofer 2001:146). Traditionally linguaarica has referred to
situations in which the language used is a foréagrguage to all speakers,
although sometimes also second language speakeiscimded (Ahvenainen
2003:12). In my study, some of the intervieweessa@®nd language speakers

of English.

Yano (2001:122-5) observes how these distinctioesnat always clear-cut.
An increasing number of second language speakessdsy themselves native
speakers of English. Yano also mentions that ajrdadearlier studies, a
distinction betweeigeneticandfunctionalnativeness has been proposed. Yano
(2001:123) points out that also many EFL (Englishaaforeign language)
speakers could be functionally second languagekepgai.e. semi-native

speakers.

The varieties of English differ not only in vocahry and pronunciation, but
also in pragmatic and idiomatic ways. Sometimes hative speakers with
different variants might have difficulties underslang each other, but
misunderstandings seem even more likely when ntimenapeakers, who use
different variants and whose mother tongues infteetheir use of English,
interact. Yano (1995 as paraphrased in Yano 200}):0&derlines that SLA
(Second Language Acquisition) professionals arel weiare that language
learning includes the pragmatic side of using #rgyliage in the target culture,
I.e., achieving communicative competence. He regyarthus problematic that
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English is taught as a second or a foreign languagen-English speaking
contexts, as “English is no longer used in the Amgnerican sociocultural
framework alone”. For example, most Finns learnli8hgn schools under the
instruction of non-native teachers. It is also Ijkéhat there are immigrants
coming to Finland who have also been taught by mative English teachers.
If only one, or neither, group has learned Engirstthe original sociocultural
context, it is quite likely that we have acquiredifierent pragmatic usage, and

misunderstandings are bound to arise.

Meierkord (2000) also emphasizes the role of satioal competence, and
points out that in any lingua franca interactioerthare at least three cultures
present. not only those of the interlocutors, bsb ahose acquired (even if
inadequately) through learning of English (usu&iither American or British,

or perhaps a mixture of both).

That lingua franca communication is a fertile grduor misunderstandings
was also the main assumption when researchersfated to explore the use
of English as lingua franca in the late 1980s (Ho@§02:247). Today,

however, the flexible and cooperative nature ajuia franca is highlighted:

Here we have the most important ingredients of rgua franca: negotiability,
variability in terms of speaker proficiency, anceapess to an integration of forms of
other languages. (House 2003:557)

Meierkord (1996 cited in House 2002:248) found thata lingua franca
context misunderstandings are quite rare. Howevben misunderstandings
do occur, they are usually left unresolved andfallewed by abrupt topic
changes. Furthermore, according to House (2002:2B8)h and Wagner
(1997) have found similar features of ELF use. EisErs are tolerant towards
misunderstandings and language mistakes as theg &ir consensus between
the co-participants. This is manifested particylaml “let-it-pass” and “make-
it-normal” procedures, in which the misunderstagdiare not negotiated, but
the person who is having trouble waits for the talkprogress and clarify the
issue at hand, and where the “correct” usage ofig§ngs not a priority as

such.
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Others have made similar findings and Ahvenain@®32L6) has summarized
the main views held by most of lingua franca stsdiis:

1) Discarding the native speaker standard of a kggeaand native speaker
communication as an ideal model. In Seidlhofer60150) words, the focus is
shifted from “Can one say that in English as a motbngue?” to “Has this been said
and understood in English as a lingua franca?”

2) Treating L2 speakers predominately as useramduage rather than learners of
language (Firth and Wagner 1997:286-289)

3) Highlighting the success in communication rathean failure (Meierkord and
Knapp 2002:16; Firth 1996:239)

4) Recognition of the uniqueness of lingua-francatexts compared to native or NS-
NNS settings (Seidlhofer 2001:138)

5) Acknowledgement of the more elusive role of wdtand community/society in
communication (Firth 1990, 1996; Meierkord 1998hcluding sociopragmatic
knowledge (Spencer-Oatey and Jiang 2003)

The above views reflect the idea that lingua fraBoglish should be treated as
a language in its own right, not as some kind diaaved interlanguage.
Seidlhofer (2001:134) uses the teconceptual gapwhile it is recognized that
the majority of English speakers are L2 and EFLakpes, the norms of the
language are still that of the native speaker. Taaization has led lingua
franca researchers to start compiling ELF corpusgamples of such are ELF
Corpus project by the University of Vienna, suppdrtby the Oxford
University Press (Seidlhofer 2001:146) and the wsrproject on English as
Lingua Franca in Academic Setting (ELFA) at the \émsity of Tampere
(Mauranen 2003:124). Seidlhofer (2001:150) suggdlstd once the ELF
corpuses start to map out the real use of Enghslingua franca, it would be
possible that “a description and codification offalse would constitute a new
resource for the design of English instruction.obher words, there would be
a model for international English, which could thesm taught as a variety of

English, just as native varieties are taught attbenent.

As the ELFA project at Tampere University demortsgain Finland, too,
there is interest towards English as global languagd lingua franca.
Currently a cooperation between the universitiedeginki and Jyvaskyla, the
Center of Excellence for Study of Variation, Cotsaand Change in English,
is researching this phenomenon, and starting ifiathef 2007, they conducted
a large nationwide survey to find out how Engligh used in Finland.

(http://www.jyu.filhum/laitokset/ kielet/varieng/ésurvey)
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However, this is not a recent development at allthe past there have been
several projects and studies investigating the wdleEnglish language in
Finland from various perspectives. In the followisgction | will discuss this

role as explained by existing research.

3.3 English as a foreign language and lingua franda Finland

3.3.1 English in everyday use in Finland

Finland is a bilingual country with Swedish as sezond national language.
Around five percent of the population has Swedisltheir mother tongue. All
Finnish speakers learn Swedish at school and Stvegisakers learn Finnish.
Despite there being some areas, which are prdgticanolingual Swedish,
the majority of the Swedish speakers are bilinguddereas for most Finns,
Swedish is virtually a foreign language (Taavitsaiand Pahta 2003:5). It has
often been noted that English is perhaps (becoming)unofficial second

language in Finland.

Indeed, we seem to be surrounded by English. Jalitimg down the high
street in any city center in this country one witime across store signs and
advertisement banners and posters either fullyngligh or mixing Finnish
with English. Moore and Varantola (2005:2) foundttEnglish usage seems to
be most common in business names of “enterprisescaded with beauty

enhancement, sex, gambling, alcohol, music, aranmtion technology.”

English is thus the language of entertainment allar culture. It comes as
no surprise then that English is the most freqyemtiard language in films in
Europe (Ammon 1994:1). Further, in 1997 over 4Geet of all broadcasting
on the four Finnish channels was in English (Bagar 2002:262). In this
country most of the movies and television seriegcluding children’s content
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- are broadcast in their original language withnish subtitles. This often
helps in learning English.

Furthermore, as noted earlier, English is the dlthgua franca and used in
international communication even in areas whichditienally have used

another lingua franca. For example, in the Noraiantries, the language of
international communication has traditionally be&amedish, but today large,
multinational companies are adopting English a# theernal language. Thus,
also in Finland, one is required to speak fluenglish in an increasing number
of workplaces:

In a 2001 report, Business Environment Policy im Hew Economy, the Ministry of
Trade and Industry specifically defined corporatieinationalisation as one of the
focal areas in its industrial policy. With interimatalisation, English has become an
integral part of the professional repertoire oft@adily growing number of Finns. In
the Finnish branches of global companies, the iaffianguage is English, but in
practice language use depends on context and dmn¢liaavitsainen and Pahta 2003:
7)

This is not that much to ask, however, as mostsoiearn English as our first
foreign language, starting at the age of nine. Nbetess, English was not a
significant part of language instruction in schootgil after the Second World
War. As a bilingual country, preference was put learning the second
national language. For some time after war, Germas the first foreign
language of choice, English and French being dffeless frequently.
However, by 1970s approximately 95 per cent of sdaoy school students
chose English as their first foreign language. {@aee 2002:266-7) Today
more than 80 percent of schoolchildren learn Ehgls their first foreign
language (Moore and Varantola 2005:1), and in 208Qpercent of secondary
school pupils study it as one of their foreign laages (Taavitsainen and Pahta
2003:6).

In February 2008 YLE news reported that the foréagrguage skills of Finns
are deteriorating; the reason given for this was threign language teaching is
given fewer resources. Currently only a handfuinainicipalities have schools
which offer pupils other options for the first faye language than English or
Swedish. Furthermore, in the recent years, ovey faunicipalities have given

up elective language teaching in the lower comprsive school. Part of the
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problem appears to be that there is not enoughesttéor learning additional
foreign languages, and that pupils seem to thirdd thne can only take
additional languages starting at the upper commste school. (YLE 2008.)
One can also imagine, as English is constantlyetiagls the most important
international language, that the usefulness ofnlegr other languages is

starting to be questioned more and more.

Furthermore, English is fast becoming the languadagher education in this
country. Practically every Finnish university andsnof the other institutions
of higher education offer teaching or full degreegrams in English. Indeed, |
myself have studied mainly in English at the Unsigr of Jyvaskyld, where
there are currently 16 different Master’'s DegreeglPams taught in English.

Another example of the importance of English usehenacademic level is the
survey study by David Wilson (2002) at the Univirsif Jyvaskyla. The study
shows that there was great variability in how mufhthe post-doctoral
publishing was done in English. The faculties twvate most prone to using
English were the Faculty of Natural sciences andhktaatics and the Faculty
of Information Technology, which published almostlesively in English.
Also the school of Business and Economics and theulty of Sport and
Health Sciences published two thirds of post-d@tterorks in English, and
slightly less than one third in Finnish. Englishsatteast used in the Faculty of
Humanities, where only a quarter of research wéighed in English, half of
the research was published in Finnish and anotbarter was published in
other languages. As the Faculty of Humanities ibetuthe department of
languages, it is naturally most likely to use atsther languages besides
English and Finnish in its research reporting. THeculty of Education
published over half of the post-doctoral researclrinnish, and English was
used in less than a third of the publications.hi@ Faculty of Social Sciences
one half of the post-doctoral research was puldisheEnglish, and the other
half in Finnish.
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3.3.2 The influence of English on Finnish and theifn’s attitudes toward
English

As noted above, the role of English in Finland basn of interest to linguistic
researchers. In the late 1970s there was a respaygtt at the University of
Jyvaskyla which surveyed the influence of EnglishFonnish language and
culture (see e.g. Sajavaara 1982). The focus wisdroanalyzing the amount
of English that had penetrated everyday FinnishAaglicisms, and on the
attitudes of Finnish students towards AnglicismeTstudy reveals that the
influence of English on Finnish was quite supealicias Anglicisms were
mostly single loan words, which could be easilyoguzed as having English
origins. These kinds of loans have been made tlh@utghistory from various

languages and as such are nothing new, nor pantigthreatening.

The students’ attitudes varied so that in the nimliagual area of Helsinki,
students were better able to point out Anglicisrd also had a more negative
attitude towards them than in Kuopio. It would seten that in the bilingual
speakers have a better sense of an appropriatextom which to use
Anglicisms. Sajavaara concludes that “internationalontact and
multiculturalism may thus be one of the strongeséguards for the integrity

of small European languages”. (Sajavaara 1982:47)

Hyrkstedt (See Hyrkstedt 1997, Hyrkstedt and Kale§@8) has also studied
language attitudes. As her Master’'s Thesis sheuwaiad a qualitative study of
Finnish college students’ attitudes toward English Finland. The data
consisted of the written responses to a lettehésEditor constructed by the
researcher that argued against the use of Englighinland (Hyrkstedt and
Kalaja 1998:348-9). The responses could be divided either negative
(agreeing with the arguments presented) or pos{tNgagreeing with them)
attitudes depending on how they viewed English imaRd.1. The negative
attitude can further be divided into four repemsir segregating (condemning

! These are the categories from the 1998 articléhénoriginal MA thesis the classifications
were reversed, so that positive attitude was thattwagreed with the arguments of the letter-
to-the-Editor and negative attitudes those thatgiised with them.
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mixing Finnish with English), national-romantici¢speaking negatively of
foreign, e.g. American influence and glorifying eurFinnish), fatalist
(regarding Finnish speakers as victims of instiugi like media and
educational system which feed us English) and sedWwarning about the
negative consequences of using English, as oldgul@alo not understand it,
and younger the generation’s Finnish skills areisi). The positive attitude
repertoires include empiricist (making languagencfeathe norm and speaking
as a linguist expert), nationalist (defending Fintenguage skills), and
utilitarian (advantages of using English loan woadsl having English skills).
(Hyrkstedt and Kalaja 1998:350-2.) The study isematrthy for its innovative
methodology, as it moves away from the positiviggw of attitudes as
something to be measured on a Likert-scale, anéadsemploys qualitative
discourse analysis to find out how attitudes anmestrocted in argumentative

texts.

From time to time one can see newspaper articlegttars-to-the-Editors -
similar to what was used in Hyrkstedt's study - @teiming about the
deterioration of the pure Finnish language and abio® invasion of foreign
languages, such as English and German on our héaniother tongue.
Practically all such concerns are unnecessary, @ foreign influences are
superficial loans which come and go like fashiomg #hey do not affect the
core vocabulary of the Finnish language, whichrabpbly very similar to that
of thousands of years ago. Only if we would starise English numerals and

personal pronouns would we have something to watvout. (Dufva 1992:82.)

In general, Finns have actually quite positive \seam English. Paradoxically,
the positive attitude, and thus an increased udengfish, is the reason some
people have become worried over the influence ofliElm on Finnish.
Compared with many other European countries, “Fiares eager to learn
languages” (Taavitsainen and Pahta 2003:5). Taanés and Pahta (2003:10)
even claim that “[klnowledge of English is consiglga skill like the ability to
read. This comparison contains extremely positiganotations in today’s
Finland, as the high quality of 100 percent litgré&e a cause of pride.” This
positive attitude can, however, also turn againgsé who are willing to learn
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Finnish. As Finns often view Finnish as a diffietdtlearn minority language
and Finnish-speaking foreigners are still a suepri®r many of us
(Taavitsainen and Pahta 2003:5-6), it might slowvmlothe immigrants’
learning of Finnish, since Finns eager to speaKi&imgo not let the foreigner

practice their Finnish.

Latomaa’s findings reflect this point. She was dra Nordic research project
“The Development of Immigrant Languages in the Nwor&egion”, and

studied American and Vietnamese immigrant famileslelsinki. The project

aimed at finding out the current status of immigréanguages in Nordic
countries and predicting the future prospects ofr ionmigrant groups. The
groups were English-speaking North Americans, \detase-speaking
Vietnamese, Turkish-speaking Turks, and Finnistakipg Finns. (Latomaa
1995:121.) Latomaa interviewed both American aneéthvamese families
living in Helsinki area about their language leagiand use. From the

interview material one could also detect the lagguattitudes of the Finns.

The results showed that for the Vietnamese, languwags more of an issue, as
they needed to learn Finnish in order to functiothie wider society, and had
to make an effort to preserve their mother ton@gejt was often not used
outside home. The Americans, conversely, had quipgagmatic view about
languages, in that they saw language more as daoobmmunication, rather
than inseparable part of their identity. Howevéey did not need to worry
about their children not maintaining their mothendgue, as schools provide

teaching of (or even in) English. (Latomaa 1995)123

As for the Americans’ need to learn Finnish, thedgtconcluded that English
speakers seem to have a choice between gettinghmtoeal” Finnish society
by learning the language and the culture, or livinga mainly English-
speaking community. (Latomaa 1998:59). This seemisnply that although
one can get along without knowing Finnish, as lasgone knows English,
there is a larger Finnish reality of which one t&npart only by mastering the

language.
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The study also found that Finns often offer to &pEaglish with English-

speakers (and, indeed, actually force English sggeato use English), thus
taking away opportunities for the English-speakéos rehearse Finnish
(Latomaa 1998:68). Furthermore, some Americansiénstudy felt they were

helping the Finns to learn English (Latomaa 1998:60

The study also revealed Finns’ attitudes towarég thwn language. It seems
that Finns did not expect English-speakers to ldammish, although they

expected other immigrants to do so. The reasons;dbeahis might be that

Finns have the misconception that all English-spesakre sojourners bound to
return to their home countries, and thus need eatnl the Finnish language
(Latomaa 1998:57-58). Another reason for such i@astmight be that Finns

value English as a language they themselves wokédtdb master and see
conversations with English-speakers as good oppibes to rehearse their
own English skills. However, the study suggests$ Eans are quite proud of
their relatively short history as a nation with @sn uniqgue majority language,
and wanting to keep up the myth of Finnish as thedést language of the
world, do not expect foreigners to speak it flugntLatomaa 1998:68)

3.4 Significance of Lingua Franca and world Engliststudies for

the present study

This study is not a lingua franca study per segesims seen from the above
review, those kinds of studies are usually focusethe actual language use in
interaction between lingua franca users. Here dload is a little different, as |
am looking at how language influences one’s adgptiina new culture, and,
especially, how English as lingua franca in Finladfluential. Although my
study is not about the nature of the language used-inland, some
interviewees also commented on the features of “Eienish variety of
English”. My interviewees are non-native speakdr&oglish, and for them
English used in Finland is a lingua franca. Onehef things that this study



46

touches upon is how the immigrants | intervieweewwithe English used in
Finland.

Another valid point in the review above is the digh of the speakers of
English into native, second language, and foresagryliage speakers. Although
the original starting point for the study was tede on non-native speakers of
English, it is worth noting that sometimes it igdh¢o decide which group one
belongs to; moreover, non-native speakers can fflaexgt in English as native
speakers. Furthermore, some of the intervieweelaegly second language
speakers and probably even functionally native lggrsa House (2003:559-60)
notes that lingua franca is a tool for its userd as such not a language of
identification. However, for some of the interviexgethe language seems to be
more than a mere lingua franca depending on howhrnthey use it and how
they have acquired it.
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4 MAPPING OUT THE CONTEXT: ACCULTURATING TO
FINNISH SOCIETY

In the previous chapters, | looked at languageaudlturation, as well as the
role of the English language in Finland. Beforecdssing the present study in
detail, there is still need for more descriptiontloé context. Although at first
look appearing very homogenous, Finland has in #&etys had more than
one ethnic group. Finland can even be used as amm& of peaceful co-
existence of two cultural groups, i.e., the Finngid the Swedish speakers.
However, only recently have other cultural groupstheeir rights even been
recognized. In this chapter | briefly map out tlmmtext of Finland as young
immigration country in order to show what kind ofcauntry this is to

immigrate into.

4.1. Homogenous nation with various minorities

Until the late 1980s, Finland was regarded as geduwmogenous country with
only one culture (Latomaa 1995:116). However, fritran on Finnish people
have started to pay attention to the increasinguatof immigrants moving
into the country. While it is true that the firgtfugees arrived in the 1970s, and
before that there had not been groups with distielgt different cultural
background living in Finland. However, Dufva (2082:8) points out that to
consider Finland as one culturally homogenous ceguig a myth. She
(2002:22) explains that even the Finnish languag®ot a single entity, but an
umbrella concept under which variants of Finnisidialects, slangs, and
jargons — happily mix. Thus, there are probablynasy Finnish languages as
there are subculture groups. Furthermore, Finlaaslahlong history of more
than one ethnic group living in the country. Foaewle, Russians have been a
minority in Finland from the 18century on (Horn 2004), but their existence
has really only been noticed when Ingrians begamdwe to Finland in the
1990s.



48

The Finnish population includes Swedish speake® %6 of the population),
Sami (0.15 %), Roma (0.19 %) and a marginal amofi@d Russians, Tatars,
and Jews. A noteworthy point is that although thhed@sh minority has a long
history of language rights, the other minoritiesdnhad to fight for their rights.
The assimilationist treatment of the Roma poputa{@ranqvist and Viljanen
2002:109) is a perfect example of minority policieghe past, and the actual
rights, such as the Sami Language Act of 1991 (imeed by Horn (2004)) are

a rather new development.

4.2 The newer minority groups: immigrants in Finland

At the end of 2007, 132708 people, i.e. 2.5 % & population living in
Finland were foreigners. As part of the foreignsb@opulation has become
Finnish citizens, more revealing of the populatiath a foreign background is
the number of people with a foreign language @@ther Finnish, Swedish,
nor Sami) as their mother tongue. This part of pefpan consists of 172928
people, 3.3 percent of the total population. Thygest foreign language groups
are Russian speakers (45224 people), Estonian eqsefkO812 people) and
English speakers (10589 people). Reflecting theiged population, these
groups are followed by Somali speakers (9810 pe¢aghel Arabic speakers
(8119 people). (Statistics Finland 2008:2.)

These numbers are small compared, for exampleyutame@ghbor Sweden, of
whose population currently 5.7 percent are foreigr@d 17.3 percent are of
foreign background (foreign-born and Swedish-borithviwo foreign-born
parents). (Statistics Sweden 2008.) Finland is@lsly a latecomer in inward
migration. While other European countries relied guest workers in the
rebuilding after the WWII, Finland managed withdateign labor, thanks to
the baby-boom generation. As Finland was at thamemt slowly going
through infrastructural changes from being an agmarsociety to an
industrialized one, there was even a surplus in wekforce and many
emigrated to Sweden and across the oceans. (Fers20Q2:87.)
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Before 1990s a typical immigrant moving to Finlamebuld be a return
migrant, i.e. those who, or whose family, had Fftland at an earlier point of
time. The turn of the 1980s was the first time wlieere were more people

immigrating to than emigrating from Finland. (Fardar 2002:87.)

As the countries receiving guest workers operatethe assumptions that the
migration was only temporary, and the guest workesald eventually return
home, they did not take measures to integratefitisiswave of immigration.
Thus, Finland is starting integration measuresatsame time with the rest of
the European countries. The biggest differencehéssize of the immigrant
population; Finland does not have the older largmigrant communities the

guest worker receiving countries have. (Forsan@é42.98-9.)

Finland’s immigration policy has been, and contswde be, very selective.
Previously labor policy had not been the drivingce but foreigners had been
accepted if they had blood relations in Finland tbere were some
humanitarian reasons (Forsander 2004:199). Today lpolicy is becoming
more important, as one can read in the governmanmtjgation policy program
released in the end of 2006. The program stressesgbion of work-related
immigration, which is mentioned as the first issime the list of policy

guidelines and measures (Government ResolutiordZ006:3).

This selectivity has prevented chain-migration (fgnof the labor-motivated

immigrant immigrates later), and thus, bigger imraig communities are rare
in Finland. This in turn makes cultural adaptingrdes for the current

immigrants, as they do not have their ethnic grewpporting them in the host
country. (Forsander 2002:94.)

Forsander (2002:88) further points out that immiggacan usually be divided
in two groups:

1 Labor-force immigrants, who immigrate becausey thea family member have a
job in Finland.

2 Non-labor force immigrants, who immigrate to Bimdl for reasons other than work.
This group includes refugees, return migrants fritwe former Soviet Union, and
immigrants who move to Finland because of marr@gather family reasons.
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So far labor-force migration has not formed a lapget of the immigrants
coming to Finland, and “in spite of refugees antuime migrants from the
former Soviet Union, marriage remains the most comnreason for

immigration to Finland” (Forsander 2002:87).

4.3 Integrating the immigrants

4.3.1. Measures for integration

During the past decade the number of foreignemdipermanently in Finland

has increased considerably, and this has also fedlected in policymaking -

as the creation of explicit immigration laws, andhe refining of language and
education legislation (Latomaa 2002:61-62). Thenisim legislation is based
on “the principle of reciprocity: the society guatees well-being, and the
immigrant is active in developing the skills ancdWhedge needed in Finland.”
Such development is guided by an integration plan Einnish

kotoutumissuunnitelma). (Latomaa 2002:64.)

However, although legislation guarantees sevenmaguage rights on paper,
these rights might not always be fulfilled in réaliin the early 1990s, due to
lack of resources only refugees were automaticattgepted into Finnish
courses; full integration policy has been appliedother immigrant groups
only recently. Thus, in practice, immigrants whorav@ot refugees or return
migrants, would only be entitled to integrationirimag if there were enough
“regional resources”. As late as 2001, there wetenates that in the Tampere
area, half of the actual applicants received aepladhe elementary course in
Finnish language. (Latomaa 2002:66-67.)
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4.3.2 Attitudes of the host population

Restricted resources are not the only problem envlay of integration; the
general attitude of the host population plays apartant role as well. Finland
is still a quite young nation and the nationalgsas, on which the culture and
the country were built, may continue to influene®ple’s views of foreigners.
Jaakkola (2005:10-12) has studied the attitudeSimnis towards immigrants,
and explains that negative attitudes arise froningethe foreigners as either a
socio-economic or cultural threaio oneself or one’s reference group. As
socioeconomic status is related to the general anelof the nation, the
attitudes also become harsher in the times of enandepression. Jaakkola’s
study shows that the attitudes in Finland were muoegative during the
depression (1993, and still in 1998) than befor€l@87), or more recently
(2003).

In addition to the threat hypothesis, attitudesehalso been explained with the
contact hypothesifAllport 1954), which asserts that when peopletgginow
foreigners they become less prejudiced against .thirakkola’s (2005:32)
study supports this theory; the interviewees whevkroreigners personally

were more positive about accepting more foreigsgeliers to Finland.

As earlier discussed in the section about Kim’'stles, these attitudes reflect
host receptivity. The way the hosts react to thenignants affects their

integration. The discussion about multicultural l&amd seems to indicate that
multiculturality is something that the immigrantavie introduced to Finland,
and are thus responsible for (Forsander 2004:Z0th)ough the focus and aim
is now in the integration of immigrants, it seemsmply that, indeed, it is up

to the immigrants to integrate to Finland, not dtkeer way around; nor is it
even as a joint effort to adapt to the new multioall Finland. (Forsander
2004:204)

Forsander (2004) has questioned whether one is failgrable to integrate
when always taken abe other,and whether there even exists a society into

which all Finns are integrated, and into which igrants are supposed to



52

integrate. Part of the paradox is that when peaptedivided into categories
such asFinns and immigrants immigrants are effectively kept from ever
becoming part of Finnish society. Forsander pomisthat as the discussion
over the matter develops, the terminology is chaggiVe used to talk about
foreigners, then immigrants, and now, increasinglgout New Finns
(“uussuomalainen”). However, Forsander claims tetnging the terms does
not change the division of people to us and thédew Finns are nevertheless
other than Finns, and one person cannot be botw. Fens are less whole
than Finns, and no one will tell them how they banome whole.” (Forsander
2004:201; Translation by TN)

Forsander's comments about integration being neanfyossible are quite
discouraging. However, this study takes an optimigtew, and focuses on
those immigrants who have managed to get employetl seem to be
managing their daily lives quite well. In the necttapter | will discuss my

interviewees and the methods | used to conducsthidy.
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5. THE PRESENT STUDY

5.1 Using the qualitative approach

My aim is to examine the phenomenon of English legg use in Finland
from the non-native English-speaking immigrantsiinpoof view, and the
possible link between English as lingua franca imlaad and integration. |
have chosen a qualitative approach in the hopesgeaifing a deeper
understanding of the phenomenon than mere staligtiormation could offer.
Furthermore, a qualitative approach offers eanic perspective to research,
which means viewing the matter from the study sttbjepoint of view (see
e.g. Eskola and Suoranta 1998:16, Alasuutari 19®):1This | find important
when discussing people whom many Finns still seeeonhsider foreigners or

even outsiders in Finland.

Yet another aspect that attracted me to these metvas the hypothesis-free
nature of the qualitative approach. Eskola and &itar(1998:19-20) point out
that whereas in quantitative approach the researfones a hypothesis and
formulates methods to test the hypothesis, in taiale research one is open to
unexpected outcomes. Furthermore, in qualitatiy@agech the research plan is
open to change and modification throughout the @inesearch project (Eskola
and Suoranta 1998:15-16). | found this to be alflexworking method, as it is

possible to start a qualitative research projethaut knowing everything on

the subject, or having a fixed hypothesis.

| have chosen interviews as a method of data dalecas this gives me an
opportunity to have discussions with people who ehaxperienced the
phenomenon first hand. Furthermore, | find thagémiews offer a way to give
a voice to the study subjects. Eskola and Suod@®@8:87) make a distinction
between semi-structuredand theme interviews although some (see e.g.
Hirsjarvi and Hurme 2000:47) use the terms intemgeably. According to

Eskola and Suoranta (1998:87), semi-structuredviieies have open but fixed
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questions, whereas in theme interviews some quesstian be left out, as long
as all theme areas are treated. With these defasitin mind, I call my method

semi-structured theme interviewing

Kvale (1996:296) describes interviewsi@a®r views production of knowledge
in conversation between two partners. This furtfies my hermeneutic
worldview, for although a qualitative researchesoahims to be objective, it is
impossible to completely rule out one’s own influeron the data and analysis

thereof.

5.2 Research Questions

When | set out to research my topic | wanted td fomt how the immigrants
who were non-native English speakers in Finlandd useglish and Finnish,
and how their use of English might influence, oryb® interfere, with their
integration to Finnish society. With this aim inndil formulated the interview

questions included in Appendix 4.

The final focus of the research questions was fdrrtteough inductive
analysis of the data. The questions that the swidys to answer are the

following:

1) In what contexts do the interviewees use Enghstinish, and their mother
tongues?

2) What kind of relationship do the intervieweewvéavith English, Finnish,
and mother tongue?

3) What makes a difference in learning Finnish?

4) What is felt important for integration in adadrti to learning the language?
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5.3 On data collection

| started looking for interviewees in March 2006tlwithe help of Jaana
Suokonautio at the Employment and Economic Deve&pgnCenter (TE-
keskus). She had access to the database (URAdm@t)kof immigrants who
had received integration support of any sort fréma ¢ity of Jyvaskyla. Ms.
Suokonautio used this database to look for peap@entral Finland who fitted
my description of the ideal candidates for the rineav: people who were
educated, currently employed, and had lived indfAdlfor a minimum of two
years. However, as it proved difficult to find suicherviewees, | have been
flexible with the criteria. There are two intervieas (#001005M and
#001010M) who had been in Finland a little lessntithe two years.
Furthermore, one of the interviewees (#001004F) masemployed full-time
at the time of the interview, but doing an intetipsas part of her integration

course.

The group | was looking for consists of so-callegicable immigrants. During
the past year, there has been a lot of discussigulblic about immigration
policies and the possible future need for immigravirkforce, as our
population grows older. During 2006 the governmard many employer and
labor unions stressed the importance of work-basechigration for the
Finnish economy (Government Migration Policy Prognae 2006,

Valtiovarainministerio 2006).

My aim was to interview those immigrants who wedei@ated and employed,
and thus represented the desirable group of immigyan order to find some
reasons for their success. | felt the minimum oé tyears living in Finland
could be suitable, as Bennett (1993:55) regardsywars to be the minimum
time spent in a foreign culture to achieve whataks pluralism, i.e. being so
adapted as to be able to function normally in twaonore cultural frames of

reference.
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Forsander explains (2001:29) that, from the labolicp point of view,
immigrants are usually divided into two groups:dbavho come here because
of work-related reasons and those who come forrattesons (such as family
ties or refugee status). She then points out theab by saying that the latter
group is the one that has problems with gettingkwbrdeed, integrating into
working life is difficult for those immigrants whdid not come to Finland
because their professional skills were in demarné.h@ompared to the host
population, the unemployment rates of the immignaopulation are much

higher - which is the case as all over Europe @mwsr 2002:88).

In my study | have not included or excluded anyhefinterviewees because of
their immigration motivation, whether it was womefuge, or family related.
However, | have chosen to interview immigrants vaine currently employed,
as the policies today encourage immigration oflesttilworkers who will find
work. Simply because one comes from a country wihieeg have become
politically oppressed, or because one has moveal wge or a husband of a

Finn, does not mean that they could not be aldtedkprofessionals.

As my interest here lies in the mediatory use oflish in Finland and its

influence on the integration process of non-nafinglish speaking immigrants
of Finland, | have not focused on one particulaugrof immigrants. One can
question whether it is possible to say anythingse¢h a diverse group of
people, but, at least in the Jyvaskyla area, it neeasy locating interviewees

and thus it felt better to have a diverse group th@agroup at all.

On April 19th 2006 Ms Suokonautio sent my letterppandix 1) and
guestionnaire (Appendix 2) with a return envelopesbme twenty potential
interviewees. The questionnaire included questiooe background
information, as well as basic questions on languskgks and use. The answers
to these questions were meant to help with adjgstive actual interview
guestions for each of the interviewees and alsat@ time for more elaborate
questions in the interview situation. By early M2§06 this produced seven
replies from potential interviewees; however, thoé¢hem did not want to be

interviewed. Furthermore, one person did not f# frofile as she was of
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Finnish descend. | made arrangements for intervigitys the remaining three,

and started looking for more interviewees throutfteomeans.

My second option was sampling by so-called snowmaiihod. | contacted my
student colleagues and asked if anyone knew pedpbewould fit the profile

and might be willing to be interviewed. | also emmgd of all my interviewees
if they knew others like them who might be intewesl. Through these

contacts | was able to find seven more interviewees

At the end of May 2006, | conducted a pilot intewiwith a member of staff
at our department. She fit the profile, but | hadimention of using her in my
actual data. She was perfect for the pilot intewi@s | had no previous
experience of interviewing, and while interviewihgr | could get an idea of
how my questions work, and what the situation wkesih general. | could also
get feedback and suggestions from her, as she xpasienced in this kind of
research. From this pilot interview | got an ideavhinterviewees were likely

to respond to my questions and, also, how much amiaterview might take.

The interviews for my data were conducted betwesre Bth and October 8th
2006. This long period was due to finding interve®s almost one by one over
the whole summer and to the challenges of findingable times for the

interviews.

5.4 The interviewees at the time of the interview

The interviews were recorded with an mp3 recordher tRanscribed verbatim
without marking the paraverbal features, exceptidaghter (marked with the
symbol @), as the focus of the study is on theauntather than on the form
of the interviewees’ utterances. Unclear wordsraeeked with hyphens (---),
the amount of hyphens correlating with the lengttihe unclear part of the

utterance. The transcripts were done with the bélie transcribing program
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F4 (available at http://www.audiotranskription.defhe transcribed pages are

formatted with Times New Roman font size 12, sirigle space.

| use quotes from the data where applicable. Theserpts are numbered, and
edited so that individual words or phrases thaiccoeveal the interviewee’s
identity have been replaced by a phrase withineabghckets, which explains
what kind of word of phrase has been replaced, sljpme country>, <name
of son>, <phrase in interviewee’s mother tongueom&imes, due to the
length of the interviewee’s utterances part of édnswer has been omitted to
highlight what is interesting in the quote. The ssmns are marked by ellipsis
(...). The interviewer’s questions are bolded to sa&jgathem clearly from the
interviewee’s answers. ltalics are used in the agx$r for emphasis. The
interviewee is identified with their code in paressis in the end of the extract,
e.g., (#001007F). The same is used within texhdliicate which interviewee’s

opinion and answer is being discussed.

The themes that were discussed in the intervieslarived mainly from Kim
(2001). As host communication competence is incérger of her theory, the
questions were mostly themed by the context whermentunication can take
place. The interviewees were asked about langusg@tihome, work or study
place, in public, reading of written materials ameédia. They were further
asked about learning Finnish and what kind of thitigey felt influenced their
learning, as well as things to do with integratingp the Finnish society. As a
rather inexperienced interviewer, | felt safer wiady-made questions, which
were structured around themes, and also adjustedhéo interviewees’
background information. Naturally, | did not asloabthe language use of the

children from a childless interviewee.

The interviewees were represented with an agreewfeobnfidentiality and
use of interview data (Appendix 3). | saw it goashduct to let them know the
purpose of the data and that | would do my bestawceal their identity.

Following are the short descriptions of the indiatlinterviewees.
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#001001was the pilot interview not used as data for shigly.

#001002Fwas a South American woman in her forties. Shedpaat 13 years
studying and working as a language teacher in N@ntierica, from where she
had moved to Finland 9 years earlier. She was ethto a Finnish man and
they had a small child. She was working as a lagpguaacher. The interview
was conducted at her workplace on June 8th 200@. imterview lasted

1:16:55 and is 15 transcribed pages long.

#001003Mwas a man of approximately 50 years from MiddlstE&le had
come to Finland 14 years earlier from Southeast Asi an refugee. He was
divorced and had three teenage children. He haadchddor of Science and
M.B.A. degrees and was working in physical recoratat time of the
interview. The interview took place in a café omgd4th 2006. The interview

lasted 1:17:29 and is 14 transcribed pages long.

#001004Fwas a woman from Southeast Asia in her late &srtshe had come
to Finland around 5 years ago, married to a Finmsn. They had later

divorced, and she was a single parent with a schdll. She had two bachelor
degrees and an MBA degree. At the time of the weer she was taking part

in a course to get qualifications for professiorFinland and had a traineeship
in public sector. The interview took place at tbedy of her school on June
14th 2006. The interview lasted 1:17:45 and isrdfidcribed pages long.

#001005Mwas a nearly 30-year-old man from SoutheasterofeurHe was

married to a Finn and had two small children. Hé been to Finland for about
2 years. He had a high school degree and was @imgjdfurther studies. He
was currently working in a restaurant. The intewi®ok place at Café Libri

on June 14th 2006. The interview lasted 0:38:50 ian®l transcribed pages
long.

#001006Mwas a man from South America in his late twenttshad come to
Finland 6 years earlier through to work for a Fefmcompany as an intern. He

later met his Finnish girlfriend here and decidedtay. He is an entrepreneur
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and is currently completing a master’s degree. ifkerview took place in a
corridor in Agora on June 15th 2006. The interviasted 0:44:49 and consists

of 9 transcribed pages.

#001007Fwas a woman of approximately 50 years from SowthAaia. She
had come to Finland with her ex-husband as a refufjbey had 3 teenage
children. She had a bachelor's degree and was agks a project worker at
the time of the interview. The interview took plaatestudent association room
of the department of communication on June 15tH6200e interview lasted
1:06:50 and is 14 transcribed pages long.

#001008Mwas a man from Central Europe in his early fiftiedio came to

Finland first in 1980 as a student. He had maradéinnish woman and they
had 2 teenage children. They had lived some yaarbeiween in North

America, while he had been working on his PhD. l# time of the interview

he was working as a researcher. The interview ake at his office at work
place on July 3rd 2006. The interview lasted 0:87dhd consists of 9
transcribed pages.

#001009Mwas a man from Southeastern Europe in his miti¢kirHe had

come to Finland to help his brother, who was mdrte a Finn and had his
own business. He had a business degree and wdgefaroment working at a
restaurant. He had been to Finland for two andyeafs, but was not planning
to stay here for good. He had also lived one yeaCeéntral Europe. The
interview took place at student association room tloé department of
communication on July 20th 2006. The interview dds0:47:46 and is 11
transcribed pages long.

#001010Mwas a man from Central Europe in his late thirttde moved to
Finland about two years earlier with his Finnisliewivhom he met while they
were both studying in his country of origin. He headVaster's degree and at
time of the interview was employed in the fieldnhi$ studies. He has spent one

year living in an English-speaking country durinig Btudies. The interview
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took place at student association room of the deyanrt of communication on
July 25th 2006. The interview lasted 1:18:27 antdigranscribed pages long.

#001011Mwas a man from Central Europe in his forties. e moved to
Finland 17 years earlier to work. At first he hadrianish girlfriend, later he
married a North American woman. They had 2 smaldotn adopted from
abroad. His parents were also living in Finlandik#d time of the interview he
was working on the manager level. The interviewktptace at the YWCA
premises of Jyvaskyld on 8th of October 2006. Tierview lasted 0:48:34
and consists of 11 transcribed pages.

5.5 Tools for analysis from Hermeneutic Phenomenady

| base my study on the hermeneutic-phenomenologi@dition. This approach
developed by 20th-century philosophers Heideggelr @adamer maintains
that the researcher is always making interpretatafrwhat s/he studies, based
on one’s stance in the historical context (Lave203). As Eskola and
Suoranta (1998:17) elaborate, in qualitative stiidg not that important to
strive for objectivity in theetic sense of the word, i.e. being an outside
observer, but that objectivity comes from recogmgzone’s own subjectivity.

Further, the hermeneutic circle seems to me a eialdrking method. In the
hermeneutic circle the researcher dives into thaictand through data
collection and weighing different possibilities fmterpretation ends up with
enhanced understanding and theorizing (Tamminen3:8990). The

hermeneutics circle entails “moving back and fds#tween the part and the
whole of the text” and using a reflective journalane possible method for
doing so. (Heidegger 1927/1962 cited in Laverty200). | used a journal to
make notes on the ideas that rose from the anadysgisalso went back and
forth between the individual interviews, collectiohinterviewees’ quotes and

written analysis drafts.
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| started the analysis by listening to the intemseand reading through the
transcripts | had made. Then | started to gatheemats from the data, going
through the interviews one by one, placing the gtseunder the four research
questions. At times it was hard to decide whetlenething was related to
language use or language learning, and in manyscsa@e excerpts were
copied under more than one heading. Once | had tywaegh all the data and
gathered the excerpts, | summarized the conteaadfi excerpt with a couple
of words. Next, | arranged the summaries underraéheadings that described
the content. The headings were, for example, ttierent contexts of language
use, such as home, work, free time, in the casguetion one. With these
categories | had a list of ideas that that hadhrisem the interviews. These
headings also presented the initial structure ef fibllowing report on the

findings. In the following chapter 6, | presentgbaedeas as the findings of this

study.
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6 FINDINGS

This chapter is divided so that there is a sepa@attion dealing with each of
the research questions. Here | will go through fihdings of the question

under consideration and give my impressions arefpnetation on the answers
of the interviewees. Final discussion takes plawk @nclusions are drawn in

chapter seven.

6.1 Question 1: In what contexts do the interviewee use

English, Finnish and their mother tongues?

At the beginning of the study | started looking faterviewees for whom
English would be a lingua franca and a foreignamecond, language. The
interviewees did match this criteria, but as, faaraple, Yano (2001:122-5)
points out, sometimes second language speakersasarfluent as native
speakers and it is hard to draw a line betweemsa dnd a second language
speaker. Of my interviewees, some had the fluelasedo a native speaker’s,
although their mother tongue backgrounds categwbrirem as EFL speakers.
For example, #001002F's native language was noligngor is English used
widely in her country of origin, but she felt amtg connection with English,
being an English teacher and having lived in USA tfurteen years. Her
English was very fluent and even a part of hertitherin the following extract

(1), she explains how years living in USA has skidper language identity.

)

would you say English is even sort of your secomdher tongue
| would say so yes

It's strongly a part of your identity, of who yorea

...so | had already left my home country and my fgmight after high school or
lukio so so that was my most immediate culture amdronment before | left here so
y'know | just left Baltimore to <home country> tetgnarried and then | came straight
to Jyvaskyla nine years ago so that's why | migsede a my American friends
because | hardly had any you know | didn't go twostin <home country> so | didn't
make friends there just my childhood friends sorg¥eng happened in the United
States my schooling life and friends came out ef thnited States mostly than from
my home strong identity with yeah (#001002F)
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The English skills of the interviewees thus varikedt they all did use English
as lingua franca, and in the following sectionsill describe the interviewees’

language use in various contexts that rose fronamiaysis.

6.1.1 Language use at home

At the time of the interview, all interviewees, ept for #001009M, had a
partner and/or children, and out of these ninerviggvees all except for
#001010M used English as lingua franca with themtrers. #001010M used
his native tongue, in which his Finnish wife wasiefit. Altogether six
interviewees had Finnish partners, and five of thesed English as at least one
of their home languages. Interviewee #001011M’'sewilas a native English
speaker. Interviewees #001004F and #001007F coone &n Asian country,
where English is an official language, and they bhdsen to speak English
with their children, instead of their mother tonglibey both had ex-husbands,
with whom they communicated in English. Interview#201003M’s ex-wife
was not from the same country as he was from, lagyg @sed to have English

as their family lingua franca as well.

With their children, interviewees #001002F, #001d0&nd #001011M spoke
their mother tongues. Interviewee #001010M did mate children, but noted
that if and when he were to have them, the childvenld be raised bilingual,
i.e., speaking his mother tongue in addition tonish. Two of the male
interviewees (#001003M and #001008M) had not spdkem mother tongues
with their children. The most significant reason fiois is probably the lack of
other speakers of their mother tongues. Furthern#@@1008M spoke English
with his son and Finnish with his daughter. Engliskd been the family’s
language when they were living in the USA during titme the son was born.
As #001008M learned more Finnish, he started toiuséth his wife and

daughter. He further explained that he was very with his PhD when the
children were small and his wife was mostly takiceye of the children;

another reason why the children had not learnedhbibier tongue.



65

As noted before, the two South-Asian intervieweé¥)(004F and #001007F)
spoke English with their children, as it was anowdt language in their home
country, and was perhaps the easiest way as veeit,w@as the lingua franca
between the parents. As seen in the extracts @)@ English is more than

just a second language for them.

)

...but in <home country> we are we have the educatidenglish from kindergarten
to college to masters to doctorate

so is that also why you're more speaking Englisntiiour own language to your
daughter

yeah because yeah our what is this work languadanguage in language at work
how do you call that is in English our papers

like official language

Yeah official language papers documents and altrdmesactions are all conducted in
English we have this advertisements the magazineset newspapers they are in
English and they are in <mother tongue> also onthed are in dialects with dialects
(#001004F)

3

and | read here that at home you speak English witlyour children why English
and not your

mother language

first language

actually in <home country> we have two la- officiahguage we have this <mother
tongue> where in we use it it's only a part of @urriculum in in school but the
medium of language or teaching language in <honuatcg> in English and in every
area for example the place where | live we havéedift dialects also <mother
tongue> is just one of our common language butvierye area or region we use
different language so with and then because of mgbéind also he speaks <his
mother tongue> but he speaks English so our conmlammguage is English and my
children especially my eldest boy and a girl leeanmother tongue> in school and also
me | learn <mother tongue> in school but we commwatei with friends here
especially here in <mother tongue> but | have my aialect so at home since in
<home country> they my children communicate witbitlygrandparents our my older
relatives in English so when we came here we usegidh but they did not learn also
their father language this <his mother tongue> ut how they are they can
understand it but they cannot write (#001007F)

Some families (#001002F, 001005M) had more than lavwguages when
English was the lingua franca of the parents anth lparents spoke their
mother tongues to the children. The situation cdwddever change when the
parents became more fluent in Finnish. For exan#tl@1008M used to speak
English with his family but later, when he becamarenfluent, he used Finnish
as well. #001011M’s family would most possibly alaemain trilingual, as
his wife was an English native speaker and he spakenother tongue to the
children, while children had acquired Finnish imdergarten, and the parents

had as well learned Finnish over the years.
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The interviewees’ attitude toward children’s biliaism was positive, but for
some families it had been more of a conscious meci® have a bilingual

family than for others. Interviewees #001002F a@®¥11M had made a
clear decision to have a bilingual family. Theydisiee so-called “one person,
one language” principle (Ronjat 1913, as cited lakd3 2001:88), in which

each parent only uses his or her mother tongue wpeaking to the child. In

the following extract (4) interviewee #001002F exp$ what it is like to keep

up the division of languages at home.

4

So you really made a conscious decision when yowaded up your family how
you are going to use the languages

very conscious very cause we we have families tiled with we have friends that
have done that and they have given us ah advicehgwe to be disciplined and you
have to be strict and don't when she starts talkingu in Finnish don't answer or tell
them <a phrase in mother tongue> in <Mother tongang then she will | mean
forcing her a bit to so ah so yeah and it's workiegutifully it's working | can see
results now (#001002F)

Interviewee #001004F spoke English with her daught®mwever, being a
single parent to her child who was surrounded hyniSh in daycare and
herself learning Finnish, speaking solely Englistthwher daughter was at
times challenging. Below, in example (5), she dbssrhow her daughter is

responding to language at home being English.

®)

...but I can | can see that she's learning mucts $barning more English than they
used to because before when she was like two yddrshe doesn't reply to me in
English always reply to me in Finnish even thoufk sinderstand what | said she
understand what | meant and then now she's staditg speak English to me and to
reply English to me but | also noticed that if we autside and | speak English to her
she always reply to me in Finnish because sheeigsshhy to speak English to me if
somebody's listening (#001004F)

Obviously, it is not easy to keep up the languagge when there are no other
speakers of the language in the family or in theleiof friends. Indeed,
#001002F mentioned that using baby sitters whokspeamother tongue and
traveling back to her home country once in a whége important for keeping

up the bilingualism of her daughter. As noted befdine lack of other speakers
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of the language was probably part of the reason WwHB91003M and
#001008M did not manage to teach their mother tesga their children.

For interviewee #001005M the situation was more lermy as he had been
away from his wife and son for some years whenstirehad been learning to
speak. Thus, he had not been able to speak hientotigue with his son from
the beginning, but was at the moment trying to @ossmply because they did
not have any other language in common. Furtheh Wieir second child, he
spoke his mother tongue from the beginning. Wherfirse came to live in

Finland, his wife had to act as an interpreter letwhim and their son. In the

example (6) #001005M explains his situation.

(6)

did you when you started your family did you decidehat this is how we want to
use the languages or did it just happen that you atted

in that case you cannot decide anything beforesegmithe situation but of course it
was so hard when | came here <son> was almostyfmans old and one of guy who
can speak excellent language which | don't undedstd all so it takes time many
times mother becames our translator what fatheayéng and what son is saying to
father and the most hardest time when | becamesaldth him (#001005M)

Moreover, sometimes #001005M used some Finnish fglson, as that was
still the son’s strongest language. His wife, hogrewas not happy about this,
as she feared that he might affect the son’s Hinsiglls with his incorrect

usage. He joked about it saying that his son te&tydody that he spoke “bad

Finnish” with his father.

6.1.2 Language use at work place

All interviewees used English to some degree akwBor most interviewees,
Finnish was not required in their work, and beirdeato communicate in
English had therefore been the requirement foriveme employment. Three
interviewees (#001002F, #001006M and #001010M) uabdost solely
English as their working language, whereas fouerineéwees (#001003M,
#001007F, #001008M, #001011M) were able to handigtars with Finnish
colleagues in Finnish.
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Two of the interviewees (#001005M and #001009M)l@¢awse their mother
tongues at workplace as some of their coworkergeghineir mother tongue,
but with other employees and customers they usediyrienglish.

#001004F was not working at the time of the intenwibut had used mostly
Finnish at school and during her practical traini@he had to ask her
colleagues to speak Finnish to her at her practia@iing work place, as the

Finnish coworkers were eager to speak English éth

Being able to handle matters in English can makgeat difference. In the
extract (7) below #001010M says that if he hadbesn able to speak English,
they might not have moved to Finland at all. Funtth@re, #001006M finds it
extremely useful that people are able to study wodk in Finland using
English only.

Q)

maybe | would have learned Finnish faster | cafi'tnhaybe | wouldn't have dared to
come here well that's more probable | think if veerdtional decisions on whether we
go somewhere and we were discussing about goinBirtand too and and the
problem of the language just was not there becaeseoth knew in the end it will
work with English if that opportunity hadn't bedrete then we'd probably just said no
we can't go to Finland because you can't talk thene can't communicate with
anyone in other countries that also wouldn't bé&atilty for example if we would go
to France without being able to speak French myhlerdearned French somehow in
three months and | was hoping to do that with Ehrioo but no chance and there it is
we couldn’t just spontaneously go France and malylxe are bad half a year and
then we can communicate with the people there minland | wouldn't be able to
have a job and that would just have said no wetvganto Finland (#001010M)

Indeed, #001010M worked mainly in English, but hentioned being able to
“write error messages” in Finnish, as his work iwed programming. He had
one colleague who had tried speaking Finnish wiith, bbut he did not find his

Finnish easy to understand.

#001006M used mostly English at work. He owned alsmompany that
employed both Finns and immigrants and had Englsstine working language.
Communication within the company had gone smoothily sometimes there
had been communication problems between them aidRmnish clients due

to the technical language of the field.
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In addition, #001011M remembered one incident whé&e had

miscommunicated in Finnish with a colleague thatl ltmused an actual
mistake at work. This experience made him morerdgeted to learn Finnish.
Further, he had noticed that it might make a difee whether ideas are
presented in English or Finnish. In the followingtract (8) he notes that
sometimes when his Finnish colleagues use Englisete seems to be

something missing in the communication, even thabhghmessage gets across.

8)

...that | can communicate in this language, whichasreally the words as well say
that the tone of which is in between the lines imagy | can use it in Finnish but then |
use English then | feel that several colleague< talittle challenge with that part
they can of course communicate but it's not itlgtle more cool feeling all of the

sudden | don't know if it's uncertainty or if ifisst missing routine but it's just more
different (#001011M)

6.1.3 Free time activities and friends

The default language, for those who did not speakish at work, remained
the same for free time activities. “AJnd well speaking English anyway all
day then why should we then speak Finnish suddentye free time”, as
interviewee #001010M pointed out. He did sport picacwith a mostly Finnish
group, but he found it better to communicate in IBshg as it was faster and
easier. For the situation it was more importangébd the message across fast

than to practice Finnish skills.

Interviewees #001002F, #001004F, #001005M, #001Q06&#001007F
mentioned having an international group of frienlsthis context, English
was a common lingua franca. Furthermore, #00108261003M, #001004F,
#001005M, #001007F and #001009M had friends andastances in Finland

who were from their country of origin or shareditlmother tongue.

Interviewees #001008M, #001009M, #001010M and #@@Mdid not have
many acquaintances outside of the workplace. #QINIOinentioned that
because of work and family life, he had little tifoe friendships. Interviewee
#001010M had noticed this as well, as he thougtiingenew friends was hard
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when men his age were too busy with starting alfarurther, he had found it
difficult to get to know Finns. He found that inrd@r groups Finns tended to

chat with each other in Finnish and even ignoreal hi

Indeed, not many of the interviewees mentionedrgafnnish friends. Mostly

those whose partners were Finnish had Finnish dsiear acquaintances.
Moreover, it was common that the Finnish acquardanvere friends of the
partner. For example, interviewee #001008M mentotigat most of his

Finnish acquaintances were his wife’s friends. rineavee #001009M said he
did not have any Finnish friends and only a fewuatgtances from his own
country of origin. Furthermore, he pointed out thatis experience, Finns did
not seem to be interested in making friends witieifpners and were not very

friendly towards them.

6.1.4 Media use

| also asked the interviewees in which languagg tised different media. For
#001008M and #001011M, who knew several languagee or less fluently,
the language itself did not seem to influence tbkection of the medium.
Naturally, when one is fluent in a language, one daoose what one reads or
watches according to the content, not the langu&@@1009M too was of the
opinion that it is the content, not the languagat ttecides what he read or

viewed, even though his Finnish skills were nog\frent.

#001007F mentioned that although she could commataiwell in Finnish,
reading and writing the language were still difficulhus, she preferred
reading newspapers and books in English. She soeetvatched news on TV

in Finnish, but, in general, preferred programgmglish.

Those who did not know Finnish fluently still useshnish media sometimes.
What might make following news and getting into thdture easier is that

plenty of Finnish media is available in Englishveasll as Finnish. #001002F
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mentioned that she read Finnish literature in EBhglas she wanted to have the
content even if she was not fluent enough to readRinnish.

#001006M mentioned that if he wanted to know whatswhappening in
Finland, his first choice would have been checkimg International edition of
Helsingin Sanomabnline. And only if that would have proved not be

informative enough, he might have checked the newsnnish. Sometimes he
leafed through a Finnish newspaper to get glimpdeshat was going on in

the country.

Furthermore, the interviewees made various chaiegarding media use. For
example, #001009M had made efforts to use Finntsivedy as much as he
could, but he still watched the daily news in hisndanguage through satellite
channels. #001005M, who said he did not use Finthiahmuch actively, was
trying to expose himself to as much Finnish medigpassible and made a
conscious decision not to use his mother tonguehahe apart from

communicating with his children.

6.1.5 Running errands

Interviewees #001003M, #001007F, #001008M and #001® could handle
all errands, even official business, such as remgvai passport or handling
matters with employment officials, in Finnish. lnidition, #001004F and
#001006M tried to handle all errands in Finniskh@ligh their Finnish was not
as fluent yet. They had experienced that mattewddcstill be managed with
occasional word of English, or that there would ale/ be someone willing to

act as an interpreter.

Although #001009M had only had seven hours of Bimtanguage course and
was not very fluent in Finnish, he was making thfore to use Finnish
whenever possible. He said he would always tryimish first, and if it did

not work out, then he could manage in English.
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Interviewee #001005M was in quite the opposite tpmsiof those who handle
daily meetings with Finns in Finnish, as he wasnglcare all of his errands in
English. He could even take driving lessons and paes driving test using only
English. He was married to a Finn and his wife toake of all the paper work
that needed to be done in Finnish, so he had mpaErenced any problems with

the official matters.

Indeed, not having to deal with official mattersngmetely alone made a
significant difference. Interviewees #001002F, #I@&M, #001010M had
received help from their Finnish partners when idgaWith official matters.
Further, #001004F used to have her now ex-husbaim Her with official
business, but later when they got divorced, she faa®d to handle matters

alone and had maybe been more active in using$hras well.

However, even the ones who used Finnish on a asys said that sometimes
they felt the need to use English as an auxiliarygliage. These kinds of
situations would rise particularly when the conteikthe language use was out
of the daily sphere, such as in an emergency rdornthe examples (9) and
(10) below, #001004F and #001011M comment on sinstwere they might

feel the need to resort to English.

)

...but I would | would say that if if | am if | woulbe sick and you know this ah the
what do you call this these medical terms or yealioal terms quite hard in English
it's already hard because you don't know thosest@mmd much more harder in Finnish
so | would require tulkki if | would have a like bwhat's this serious sickness | would
require somebody to explain to me in English

yeah

because usually | don't understand this some kind-e papers that | receive from
doctor if | had a check up

so different vocabulary that ways when you don't us it every day and

I don't know medical and this these technical teatss this about computers then |
usually ask (#001004F)

(10)

... maybe | used some English | would actually nowldastill --- sometimes areas |
had help my mother she was at a surgery in Jyvashgkpital some weeks ago
months ago and all of a sudden | was in environntieait you talk about medical
terms which actually would be difficult to understhin my native language so then
you really have to start thinking then but stithean | use Finnish but | think that still
can be challenge after living here fifteen yeaB0#011M)
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The interviewees seemed to be divided between fffereht views of being
able to handle errands in English. #001002F, #08¥)3*001008M were of
the opinion that in Jyvaskyla it is easy to takeeaaf daily matters in English.
In #001008M’s words “the level of English in Finthis very impressive, |
mean, everybody, even the bus driver, can at laadtrstand”. #001002F felt
that it is even hard to practice Finnish skills whénns did not let her speak

Finnish.

On the other hand, #001004F felt she did not rdalbyw that many Finns who
spoke English, but admitted that her experiencefveas living her first years
in Finland in a small rural town, and that in Jyx& the situation was
probably different. #001006M felt that sometimesirfs did not want to
understand his Finnish, but did not really offespeak English either.

Often the decision of which language to use camendt practicality and

certain wish to maintain one’s face. #001005M nwered that he would feel
embarrassed to use improper Finnish in public atider uses English. In his
guote in the example (11) below, #001010M seessides to using Finnish in
public: wanting to practice the skill, and yet, medinting to cause discomfort

to the other person.

(11)

| like to have it so that people try it with Finhibut | know that it takes a lot of
patience and that's also not nice for me to knaat tim stressing the other person's
patience and then English is faster so | want betant to have some Finnish but also
English (#001010M)

The choice of language is naturally influenced byspn(s) one is talking to. In
extract (12) #001003M points out that in the inew situation, the fact that |
started the conversation in English settled thestpe for that particular
situation. He continues that he can manage in §linm most situations and
using English word here or there as auxiliary wgagls an option. It seems that
even when one learns more and more Finnish, Englistains an auxiliary

language.
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12)

and when you meet a person how do you decide whitdnguage you are going to
start using

you can answer yourself this question becausestlgaw you awhile ago in the near
this door of this cafeteria and you say in Enghsham and...

...S0 it just depends on the person and

depends on the situation... but | do not force gy people to speak English with
because | can more or less manage with Finnish daygaand if they are feeling
more comfortable or the if the situation is notrsach uh official things that really
requires totally understand each other well we Isf@anish and sometimes we have
some words in English we exchange ok it goes nbleno (#001003M)

6.1.6 Summary of findings under question one

Though language use might seem quite straightfahwathat people are likely
to use the languages that they are fluent in, uaritactor influence the

selection of the language.

Those who had Finnish spouses most commonly usgliskras lingua franca

at home. Mother tongue was preferred with childzed friends who were of

the interviewee’s home country. However, often ¢h@ere not many speakers
of one’s mother tongue, and being the sole speaker language to a child

seems to be challenging, sometimes even prevetitengansfer of the mother

tongue to the child.

Some of the interviewees had switched from usinglgdEnglish to using
constantly more Finnish as their skills in the laage had developed.
However, English was often still used as a backampauxiliary language one

can turn to when running out of words in Finnish.

The level of skills in Finnish as well as Englishried a lot. Thus, it was
natural that many of the interviewees said thay tthe use Finnish when they
have enough skills for the situation at hand. Ofirse, whether the other
person is able, or willing, to speak any other lage than Finnish affects the

choice of language.
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Further, feelings of insecurity may influence whiahguage one uses, as being
afraid of making mistakes in Finnish might stop @peaking it. On the other
hand, even #001005M used some Finnish with hiswgoen he simply could
not make himself understood in his mother tonguein@ forced to use a
language seemed to be the key in learning the &geguthis aspect will be

discussed in section 6.3.
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6.2 Question two: What kind of relationship do theinterviewees

have with English/Finnish/mother tongue?

Language and culture interact and are a part gsadentity. | sought to find
out what kind of views and relationships interviewehad with English,
Finnish, and their own mother tongue. Focus was£nglish as the lingua
franca and Finnish as the target language. Somedsabout mother tongue
came up as well, although it was not discussek@ngively as the two other
languages. | asked the interviewees to describeigfirand English, and asked

questions about their feelings of using differemguages.

6.2.1 English and Finnish as described by the intelewees

For most interviewees English was the first forelgnguage (or a second
language) they had learned. Many mentioned thanhgratically English is
quite an easy language to learn. #001005M recéfledsaying that English is
the easiest language to learn, but the hardestidgegto perfect. The lack of
systematic correspondence between spelling andipeotation of English was
mentioned as a challenge. Furthermore, sometim#eradit varieties of

English caused problems in understanding.

For some of the interviewees the attitude towardgliEh seemed to be more
emotional than for others. For example, #001004& EBaglish was like her
“boyfriend”- i.e. something really important for heand that she would most
probably use the language for the rest of her ##1002F said English was
really a second mother tongue for her, and destritbas her “walking cane”.
The feelings attached to language learning antkski$ well as language being

felt as part of identity, are discussed in morati@t sections below.

English was described mostly as international, irtgmd, and global language.
The interviewees had two points of view regardirgs.t For instance,
#001003M felt that it was important for the saketltd Finnish economy that
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Finns knew English and were able to work in theébglzed world. However,

in his view, for a foreigner who came to live imiind it was not enough to
know English; for integrating and getting a jobniish was needed. Indeed,
interviewee #001004F thought it was important forl&d businesswise that
people knew English, but felt that for foreigndrasas more important to know

Finnish than English.

On the other hand, some felt that English had gelarole for the Finland they
live in. Interviewee #001006M said that knowing Esty was good for Finns
as it enabled them to interact with the rest of wwld, but what is more,
English had made working and studying in Finlandsilwe for him. Further,
as shown earlier in the example (7), #0010010M thowinether it would have
even made sense for him to come to Finland, urilessad known English.
Thus, some interviewees did find English esserfbalthe foreigners who
move to Finland. Further in the following extradi3), #001002F says that
English has made her stay in Finland easy and senbt countered any

problems, as people know English and are morehlibppy to use it.

(13)

what is it like well uhm for me English is wellgtan international language it's like
it's with me all the time what | use all the tineetd get me through to to life whatever
| am it's you know so important it's all powerftisieverywhere basically so yeah and
| find it people find it very important that you éw this is a should we switch to
English you know you are always eager here you kpowhave a a a homogeneous
groups it's English that you know we rely on foemihing you know so yeah in
Finland they have found that to be you know thegami know that the importance of
English it's you know | haven't found here any tgbeacism or linguistic racism or
you know language racism or people are happy tp el and they're happy to use
English and they acknowledge the importance of iBhgl. (#001002F)

Moreover, even when the interviewees found Engligportant, they did not
think it should take over Finnish. Interviewees #003M, #001004F,
#001010M and #001007F all felt knowing English waportant for Finns, but

nevertheless thought that English should not bedbmenly used language.

Finnish was described as a difficult and phonetigbage. #001008M found
the sounds of Finnish pleasant to listen to anda@asted the language with a
mother’s words to a baby, as his wife spoke Fintastheir children, and this

had been perhaps his most extensive contact vgiEning to spoken Finnish.
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Most comments about Finnish dealt with difficulty iearning because of
grammar, and these comments are discussed in ratag id the section 6.3.2

on Finnish acquisition and learning.

6.2.2 Criticism of language use

Although in general the interviewees seemed flexddout their language use
and expressed only little experience of misundediteys, some of the
interviewees’ views were quite critical of languagkeange and seemed to

almost demand language purity in both English andigh.

For example, #001008M felt that the level of Ernglised today in general had
deteriorated. This had maybe more to do with theesd of the media than the
language itself. He felt the media were focusedsports and entertainment,
instead of critical and scientific topics, andhaligh many young people were
practically bombarded with English from various n@edhe kind of English

used was quite simple in vocabulary and the topieslt were practically

unimaginative. He had further noted that Englists wtarting to influence the

structures of other languages.

What is more, two interviewees (#001007F and #000)lcommented on the
presence of Anglicisms in Finnish. They both hadticed the same
phenomenon from slightly different perspectivesislivery common to form
new loan words in Finnish by changing the pronurmmof an English word
to a more Finnish sounding form. Examples of suehpaintteri (printer) and
hitti (hit). Interviewee #001010M felt critical ahis kind of loan words in
Finnish and thought it would have been better ® kianish words in stead of

these Anglicisms. His view is displayed in the epéar(14).

(14)

...I found a lot of anglicism in the Finnish language especially in IT in the IT area
but different from <mother tongue> they are jusimmunced in a Finnish way there
are so many words and at the beginning | think Ehblaugh about them but then |
think how can you abuse your language like that tiaat is it I'm very bad with
examples the only example is always tiimi and ulresé@ and well I'm really bad with



79

examples but there are so many oh yeah now wedligidlleiska do you know leiska
what that is

not sure

there was an email or some task list that we nedeteiskat

ok@@
that's the new layout (#001010M)

As Finns appear to have a tendency to form loama fnglish words, it seems
quite common that when speaking Finnish Finns prane English words as
Finnish. Interviewee #001007F was very criticaltlos kind of speech and
thought that children should be taught in schookéep the two languages
separate and always pronounce English words witlliEnpronunciation. On
the other hand, as seen from the excerpt (15)jssheady to welcome more
English use in Finland; thus her concern seemstadi so much of English

creeping into Finnish, but keeping English wordsogmizable for foreigners.

(15)

uh I think uhm now that the Finland would is alrgaal member of EU and it is
expanding and there are lots of more foreignersimginere | think it would be better
that they have also to to concentrate more on Emgiready this have to start on
English already and one more thing that if theelieample in medical terms | think it
would be better that they would use English espigdiae doctors because it is not
easy to be translating this medical terms to Fm(#901007F)

6.2.3 Feelings related with language learning andkils

The interviewees did not speak a great deal abeelinjs associated with
language learning and skills, but some thought®weared on the issue. For
example, #001004F mentioned feeling proud thatvshg learning Finnish;

knowing another language gives her more resou#@31002F, on the other
hand, said she felt frustrated because she “uskd talented at languages” but
had not been able to master Finnish. In additi®®1810M said that he came
with high hopes of mastering Finnish within montas, his brother had done
with French language, but was disappointed to finsl was not the case with

Finnish.
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Feelings of regret and worry could also be detedigdrviewees #001003M,
#001004F, #001007F, and #001009M felt their Engtiad deteriorated after
coming to Finland, simply because they had usedligfndess, and in

particular, since they had been using English wih-native English speakers.
As can be detected from the extract (16), intereewt001003M expresses

open disappointment about his English skills detating.

(16)

I'm very unhappy and disappointed that this thimggened to me because | was
forced to speak with anyone who knew in the fewdsoof English language and it
was so slow to talking to them that affected my lishg#001003M)

Interviewee #001010M was not concerned about lokiagenglish skills, but
nevertheless felt that dealing with Finns in Ergldl the time had influenced
his English. Some Finnish constructions might keepmg into his English as

he comments in the extract (17).

17)

yeah | also had the feeling that sometimes it b&somorse because the Finns
especially the one thing if you ask someone somgthhave to ask <name of wife>
for example then Finns always say | have to askfrmame of wife> because asking
is always this direction thing in these six direaticases and if all the Finns always
say this oh you have to ask from <name of wife> pane to ask from this one or
from that one then it just somehow permeates inio 3nd you just have to use it too
and in these cases sometimes it becomes worsedduaisvl said when I'm when |
read a book from library or if | buy a new book digrdo | get a <mother tongue>
book here so I'm reading more English and this globbkeeps my English little bit
better (#001010M)

On the other hand, #001006M, #001008M and #0010xHW they had
become more fluent in English after coming to Fwlasimply because for
them it was the first environment, where they sthdctively to use English in

daily life.

None of the interviewees expressed fear of detrar in their mother tongue
skills. #001006M had noticed that sometimes he thikaglish structures or
words with his mother tongue, but found this onipusing. As seen in
example (18), he is not worried about this kindveking of languages, as he
feels that the language would come eventually lfdok were to go and stay in

his home country.



81

(18)

when it comes to <mother tongue> and and English idon't know | think | think
when you are living here for so long then you sthirtking in English if that's your
default language and when you try to speak therathe then the words won't come
and there will be some kind of thinking time eveigw and then but the same would
happen if | would go to to <country of origin> thére words would come in Finnish
and then | would in English and then | would stagre for awhile and when | come
back here | would be still thinking a bit in <mothengue> maybe the switching is
not immediate sometimes. (#001006M)

#001005M and #001009M felt strongly that it woulot the possible to lose
one’s mother tongue, since one has used it so riuchfar. #001009M felt
that only those who move to another country indtiolod had the risk of losing

their mother tongue.

Furthermore, emotions may interfere with havingdbarage to speak Finnish.
It is common to feel ashamed or be afraid of makmstakes. As mentioned in
the previous chapter, #001005M felt ashamed ofgutiad Finnish” in public.

#001010M, on the other hand, felt he does not w@stress other people with
his inadequate Finnish. In the extract (19) beld@X#004F describes how
when she is unsure of the pronunciation, she rathses English;

mispronouncing a word can lead to embarrassin@tsaos such as once with

her Finnish teacher.

(19)

two dots yeah and then this naa nain and nain lzewd @ne time | was talking to my
teacher and he's a male teacher@ @ | have seesittiing on the bench

yeah

during weekend and then | said mind nain sinut@@ammain sinut penkilld and

suddenly he bursts into laughter and then why ane haughing did you did you

realise what di what you just said to me yeah | saw sitting on the bench no
<whispers, shows with hands> like this @ oh so éant means also another thing
yeah but there is a difference in the way you tlag wou speak it you said this this
negative word but negative because someb- if sodye®mmuld hear it then they

would say ow what --- -- this because it only digf¢his dots with or without dots then
it's a big difference so is hard also sometimesdttier say English say it in English
word than in Finnish especially if | don't know lifam not sure if I'm saying it

correctly especially with this two dots and this <draws with finger on table> vy is

[yl y (#001004F)
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6.2.4 Language and personality

Some studies (for example Hong et al. 2000) sugbasticultural people can
switch between different cultural frames. Ramirspd&iza et al. (2006) have
further found that bilingual people’s personalit@sange according to which
language they are using. They attributed this phrsmmn to the cultural frame

switching effect, as bilingual people are usualbuliural.

Some of the interviewees had noticed that theysooneone they knew, acted
differently depending on which language they useigrviewee #001002F said
her daughter had learned to behave in differentswaydifferent language
situations, for instance by adjusting the voluménef voice and changing her
body language according to whether she used Finmisher other mother
tongue. Furthermore, she had noticed that her etiaaor changed according

to the language she spoke.

#001008M had not noticed this behavior in himdalft remembered a visiting
Finnish-Canadian colleague to whom this applied.félethe colleague had
been much more open and direct when using Finhigh tvhen he had been
when using English. According to #001008M one eaadrFinns’ emotions on
their faces, whereas North Americans are muchrias=aling.

#001005M said he had not noticed he would havedielicted any different
when using, for example, English or his mother teng#001005M had not
lived in any English-speaking country and he regdré&nglish as a tool of
communication. This could explain why he did natlfany change of cultural
frame when using different languages, he had rmohéd English in its cultural

context and thus was not “bicultural”.

Furthermore, #001007F said she did not think lagguaad that great part of
one’s culture or identity. In the excerpt (20) shglains her views of culture
and identity. Here again, the attitude towards Uagg might be somewhat

instrumental. Perhaps, since for her English isaid language instilled from
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above as an official language, the bond with tinguage is not as strong as it

might be for someone who has grown up using ong/language.

(20

What about your own identity does it is it affectedby the all the different
languages that you know do you feel like

no no it does not matter if | have learn if for eyae the language that | know now
for example these English it did not affect it diok affect my my my culture because
the our culture is not just language it is also diféerent kind of attitudes of how
<people from her country of origin> cope up witkeithlive or in different ways or
how you you see the it is how you look at the masikfferent manners or different
ways that people cope up with their life

yeah

and then the culture you can see it it is not anlyhe culture but you can see it in
how they talk yeah one way is in how they talk &imen how to in a different uhm
what is this different uh like in music in danciagd in writing also but the language |
think it's only a part of it but my identity | dan' don't identify it with just my
language it is sometimes your appearance or yaaripart inner surface just would
help you identify yourself and this is very impartdor us our for example culture
which includes our attitude our ways how to deghva few how to cope up with a
with stress for example and then hospitality banthhe language | don't think so
(#001007F)

Gardner and Lambert (1972) have identified two wattonal attitudes towards
second- language learningtegrative motivatiorandinstrumental motivation
An integratively-motivated learner wants to leane fanguage in order to be
able to interact and even integrate with the spmaéethe target language. In
contrast, an instrumentally-motivated learner isinterested in the speakers of
the target language, but wants to learn the largyf@gmore practical reasons,
such as getting employment. One can argue thané&oy of the interviewees
the attitude towards English is an instrumental, @sethe language is mostly

used as lingua franca and not as a language aifidation.

Furthermore, identity is constructed partly by hotlvers perceive us and here
again language skills might affect the outcome. &ample, #001010M felt
that the way others perceived him and what hiswae in a group might have
been different when using either English or Finni€titen, when speaking
English, he was one of the more fluent people & dloup, and might have
therefore seemed more talkative than usual. Owtiiner hand, he thought that
as he could not speak Finnish very well, he migivehseemed quiet and even
“stupid” in his Finnish neighbors’ eyes. Furtheimgly being a person who

knows languages might affect how people perceive #001011M said that in



84

the United States people seem to think that if asqme knows several
languages, it is something very special, wheredsuirope being multilingual
is more of an assumed characteristic.

However, speaking several languages and knowiriigrdiit cultures can affect
one’s attitude towards cultural differences. Aselplains in the extract (21),
#001011M feels that having different languages eudtures in his family has
made him more open and flexible towards culturdfettnces and new

environments.

(21)

...but of course | think getting used to live in irultiple languages maybe as well
let's say getting let's say having multiple natlties in the family that helps to

understand different cultures so if I'm going owtainother country where maybe |
haven't been before sometimes if | wouldn't have tés space let's say influence
from different cultures then sometimes | think |ule take things more serious or
let's say not understand how there can be diffespimions or | would go now maybe
now to a country where | haven't been before itlyemould help to get used to new
environment so it's more and more let's say flexdohd more fast to adapt to new
cultures... (#001011M)

When asked about the link between language andreulinterviewees gave
quite differing answers. Some felt that one needsibw the language in order
to understand the culture (#001004F, #001008M, @&001M), while
#001010M felt it is rather the other way aroundd atill others (#001006M,
#001007F and #001009M) said that language was Igchat that significant
part of the culture. The latter thought that knayvthe language would help
one to adjust to the host environment, but it watsrequired for understanding
the cultural mindset. Each of these opinions ipldiged in examples (22),

(23), and (24) respectively.

(22)

it's true because the language's part of the eutiibne's one one country's culture so
if you can speak then is more chance for you tateeo people to relate to whatever
to the environment so it's very important (#001004F

(23)

you talked about understanding Finnish language andll this somebody has said
that you can only understand the mindset of one cture if you learn the
language so do you agree with this

[13s pause] no rather the other way around | meahky living here even if I'm
talking mainly English | learn to know people lledo know what they like how they
live and so their mindset | learn that faster thiae language but the language itself
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has some some rather unusual ways of expressingtisim | find that interesting but
well 1 don't know if there's a connection and andther say that by learning how
Finnish people see things | rather understand thaigh language better than the
other way around... (#001010M)

(24)

no | don't think so because of course the langaags not speak for the culture and
then in cult maybe the language is a part of theiaibut then it's not only the whole
of it you have also different in culture you haviestent aspect of this of this culture
it's not just one which is the language | donhithi

but uh let's say that while you've learned more Finish do you think that has any
way helped you to understand the culture as well

no, no no because | even if | don't learn the laggul could understand already the
feelings of the or the culture of Finnish Finnighitare in other ways it's not only the
language because the language is not the iderttitiyk of the culture the identity of
culture because there are ways because you hasengider also the attitudes the
mentality and then other things here and it'sgustirface that language (#001007F)

6.2.5 Reflexive language use in close relationships

Many of the interviewees had experienced that atjhothey would have

wanted to practice speaking Finnish with their pens, it was very hard to
keep up without lapsing into English. The intervems felt that perhaps this
kind of behavior was reflexive, as one had alwaseduEnglish with the other
person, and communicating in a certain languagepaesof their relationship.

In addition, using certain words or phrases asnaitdé joke might have been
part of the relationship.

Furthermore, simply getting the message acrossiahdanting to burden the
partner with slow speech and unclear messages rhaglé been part of the
reason why it is so difficult to practice Finnisltlwone’s partner.

#001005M mentioned that speaking English with higewwas clearly
something that had started at the beginning of¢laionship, and as feelings
were involved, this habit was difficult to chand#oreover, he mentioned that
when they lived some years apart, communicatiork tplace mainly via
telephone. They had felt it best to use Englisht had been the fastest and the
easiest way to ensure comprehension at both entlseaelephone line. As
illustrated by the extract (25), speaking Englisid asing some special words

of their own are part of the relationship. Thisaisimilar phenomenon Sapir
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(1949a:17) mentions: speaking a certain languagelgdpelonging to a certain

group.

(25)

...for example this kind of things also making oundaage is funnier many words
when | start to speak with with my wife many woilddon't know direct in English
and during that time we were using Finnish <motieeigue> dictionary I'm talking
about the beginning so those words even we leamt Wwehthe Finnish what is in
English and what is in <mother tongue> we know hre¢ language what is the
meaning but we are still using what we have beamlag from dictionary ...like
there I'm locked and it's not going away and méuirygs, many words like this so that
| can say it's little bit hartb if you are having a good contact with somebddg and
to change the language totally with this perg#801005M)

In the example (26), #001002F says she and herahdshave tried speaking
Finnish, but this usually backfires, as it simpéels artificial and even as if

they were different people. Thus they always ghdek to using English.

(26)

it feels strange because yeah we decided ok whit denuse at least five to ten
minutes every day even if we're in the kitchen ¥oow and speak to me in Finnish
you know like if you're gonna say pass me the gooa you know anna mulle lusikka
or or suola say it in Finnish to me but then yoowrafter three minutes or something
we find we switch it back to English it doesn't Wwdre feels artificial and it's feels like
it's a lesson he said | met you in English you kreowd it's like because you know
when you switch languages you kinda havdifferent personalityit goes with the
language you know | have the <mother tongue> peaiidgrthe English personality
and the Finnish personality when | speak a bitinhish so yeah so we both feel like
yeah it's artificial we try to speak English itlkel I'm talking to a different man and
he's talking to a different woman and and we just'tdhave the patience for that so it
hasn't really worked out for us (#001002F)

#001006M had tried practicing Finnish with his fgidnd as well, but they too
tended to go back to using English, as it was somaasier to get the message
across in that language. In the following extr&d)(he explains how English
has become their default language and it is harketp up conversation in
Finnish.

(27)

we tried a couple of times like things like todag will speak more Finnish

with your girlfriend

yeah my girlfriend and or like this week we will doly Finnish it starts fine but then
it it loses the track and then we get back to Eigio

Do you have an idea like why it's so hard like i ithe do you think that when you
first met you used English and somehow part of yourelationship or

Could be and also like | associate it being in &dl with speaking English from the
beginning but also just because it is it is SO eagy many times you you just want to
deliver the message and not think about how toveelt so much so you just use
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English it's natural you were thinking in that laage it's different if | would have to
make an effort to speak English | think then | colike ok if | have to make an effort
effort that | can choose which one it'll be... (#00&D1)

He further points out in example (28) that it isually hard for him to try and
speak his mother tongue with his girlfriend to hiegp learn that language.

(28)

...maybe that's something even if currently <namegidfriend>’s trying to speak a
bit more of <interviewee’'s mother tongue> then Wéndo force myself to speak
<mother tongue> like it's not really that that ibaao think a lot what to say but |
have to condition myself like | have to speak <mottongue> now and anything |
say has to come in <mother tongue> and it doesmnfecout in <mother tongue> it
comes in English so maybe a sign in front of mysegaying ok <mother tongue>
blinking there <mother tongue> <mother tongue> <4raotongue> then then it could
work maybe the same would work with Finnish | démdw (#001006M)

6.2.6 Summary of findings under question two

In the interviewees’ answers languages - Engligbanticular - were examined
from various affective perspectives. English wascdbed as important and
useful language, but some even considered it aerdf Feelings associated
with language skills ranged from feeling proud abWwing Finnish to feelings

of frustration and worry over deteriorating Engl&lls.

English for most was “only” a lingua franca, in thhe orientation towards it
seemed to be quite instrumental. On the other himndsome, English was a
language of identification. #001002F said that Esigls clearly a part of her
identity. She felt her behavior changed accordmgvhich language she was
using, and using English was part of her relatignshth her husband.

For some others as well, a certain language seemede part of their
relationship with certain people. On the one ha@f)1005M seemed to have a
strong connection with English, the language beirg main communication
tool of his relationship with his wife, but on tbhéher hand, he had not noticed
that his personality changes when using a diffel@muage. Naturally, it does
not mean that one cannot have the first experigntteut the second. In my
view it is not surprising that #001002F should fe&longer about English
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being part of her identity than #001005M, as he wnaisas fluent in English,
nor had he lived in an English-speaking cultureglEh-speaking culture was
not part of #001005M identity, but speaking thewnospecial variety of

English was a major part of the relationship wii wife.

Interviewees seemed to have more of a languagadesirrelationship with

Finnish; when talking about that language, theytipa®nsidered grammatical
features and other issues that help or hinder teaming of the language,
whereas English was described using more affedgotieams. It might be that
when a person speaks a language more or lesslfiugry have a relationship
with the language, whereas when they are stillniegrit, and not actively

using it, the language is not yet part of who they. However, probably my
questions being focused on Finnish being the laggubat is being learned
(while English was already actively used by thennewees) that caused this

distinction.
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6.3 Question three: What makes a difference in leaing

Finnish?

Some of the interview questions dealt with the psscof learning Finnish;
how and where had the interviewees learned Finmibhaf the interviewees felt
had been helpful in learning Finnish; or what thibgught prevented them
mastering the language.

6.3.1 Language courses and previous experiencedariguage learning

Due to the varying lengths of stay in Finland, thierviewees were naturally
all in different stages of language learning. Tineyl participated in varying
number of Finnish courses and some had simply takene effort to learn the

language.

Most interviewees had taken some Finnish coursed, hed gathered both
positive and negative experiences from them. lmterges #001003M and
#001007F had attended a course early in the 198@ste the teacher had,
instead of teaching Finnish, practiced her own rdlyafluent - English.

Interviewee #001009M'’s impression was that his heacad also used too
much English, but he had only participated patity ¥ hours) on one course
when he first arrived in 2004; thus his impressizas based on a very short
experience. As illustrated by his comments in eXam(29), interviewee

#001008M feels that the courses he took in the 498td 1990s were too
focused on writing and grammar, whereas he wardel@arn how to speak

Finnish.

(29)

in the first year | started but it was such a disias mean | come to the lesson and
here they try to read a text and I'm supposed i@ Wwhave no clue of rules of writing
and | see n@oint of it the other point when | was | wantedearn how to buy some
sausages in shop or how to ask the girl to dandenat study grammar and | didn't
need the written language | needed this spokenukegey and the teaching was that
you first have to write and | didn't care for thadtill don't write anything | mean |
read the newspaper but not really what | need dl neénteract like now it still doesn't
come with question on paper he wants to talk toam& my answer and not wait a



90
second | write it up would be ridiculous (#001008M)

Interviewee #001004F had taken several courses,iramggbneral found the
teachers and the pace of the courses good; howbaeenad had one negative
experience with a teacher who was very strict albeirig late and talking in
class. The teacher had not allowed talking amondesits when in fact the
students had been talking among themselves in ¢toddarify to others what
the teacher had been saying. She felt the teashertdd understand their point

of view and learn to be more flexible.

Interviewee #001010M had participated in three sesirat the Jyvaskyla adult
education centre. He felt that the courses theraseihad been good and had
helped a great deal in understanding the grammarthef language.
Furthermore, he thought that most of the learnirag wip to the individual
learner’'s motivation and effort. He would have mapated on a fourth course,

but there had not been enough people to contintresdevel.

Similarly, interviewees #001002F and #001006M thdughe courses
themselves had been quite good, but it was thedaelkfort on their own side
that had been the main reason for not being flireriinnish despite having

lived in the country for several years.

The availability of courses was sometimes probl@nio. Immigrants are
offered support in integration in the form of Fisimnicourses, but resources are
limited, and one often has to wait for months taabée to enroll on a language
course. In addition, work sometimes interferes. #@@2F and #001010M, for
example, found work before they could start therses offered to them.
Interviewee #001002F had taken some intensive esueger on, but felt that
once one had settled into daily life in Finlande tthreshold for going to a
course full of newly arrived immigrants got consharhigher. Furthermore,
she had to drop out from one of the courses, asdtlapped with her work
schedule. #001005M had been offered practicalitrginght after his arrival,
and afterwards was employed full time; thus he néegl the chance to start a

course.
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Indeed, all the interviewees who had reached anflieel of Finnish opined
that “learning by doing” is the best way to maséetanguage. #001003M,
#001007F and #001008M had all learned Finnish tiincactively using the
language, although they all had had negative eapees from their Finnish
courses. #001011M was quite happy with his coufisedad received private
lessons and taken courses paid by his employer)sdid that actively using

the language had been the key to his learning.

Some of those who were not as fluent in Finnismébboth ways of learning
important. #001002F was a language teacher hemslf regarded the
knowledge of grammar essential in the mastering laihguage. However, she
sometimes found herself hoping she had been abkentply pick up the

language by speaking as many of her friends hae.dé®01010M found the
courses helpful as they concentrate on the strictithe language; yet, in his
experience learning fluent English had only beeroarplished by being brave
enough to use the language in practice. He expehtedame to be true for

learning Finnish.

#001009M thought some people could pick up a lagguaithout taking
lessons, but felt it was better if everybody werestudy grammar from books,

so that they would understand the structures ofahguage.

In addition to taking language courses, the intawges had used different
kinds of written materials to practice Finnish dreit own. #001005M was
trying to surround himself with Finnish words; hadh for example, acquired
all his computer software in Finnish editions. #002F and #001006M
watched and read news in Finnish. Some of the Jvieweees (#001002F,
#001005M, #001006M, #001009M and #001011M) had dowwatching

programs with Finnish subtitles somewhat usefuln¥@osely, #001004F,
#001007F and #001010M did not find it useful at @his could be partly a
cultural aspect, as #001010M mentioned that he deonea country where all

foreign programs are dubbed, and he is not useshiting subtitles.
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In general, knowing other languages, i.e. havingeeence in learning a
language did not seem to make a great differenceastering Finnish for this
group of interviewees. #001002F said sometimesfahdrustrated about not
being able to learn Finnish, as she “used to bentedl at languages”. As
illustrated by the example (30), #001008M thinksneopeople might have
talent for languages, but in general knowing oneifm language does not

make a difference when learning another compleatélgrent language.

(30)

| don't think that it helps that you know otherdaages but it's a question of approach
and of course | guess some some things that yoe &ast you are not responsible, |
mean a gift kind of that you have and desire tho &ald things but | don't know | mean
certainly | don't know how it would help if I'd kmm say German to do learn Finnish
there's not connection what so ever (#¥001008M)

Knowing other languages is deemed useful when ilegiainnish only in that
they can be used as auxiliary languages. #0010CHiomed that when one
does not know a certain word in Finnish, it is plolssto look it up in a
Finnish-English dictionary or use a word from amotlanguage to see if the

conversation partner knows the word.

6.3.2 The difficult nature of the Finnish language

Difficulty in learning Finnish seemed to stem mgifilom the language being
so different from any other language the interviesvalready knew. As Finnish
is a synthetic (morphemes are added to the enbeoWbrd to form different
grammatical structures) rather than an analytiguage (in which grammatical
structures are expressed by using separate parieid other grammatical
words) made it more challenging. For example, inésvee #001004F said
remembering 15 or more forms for one word made iBindifficult to learn.
Furthermore, #001007F mentioned that rememberiaghgratical forms was
hard, particularly when they were not always usedspoken Finnish. She
could handle all daily tasks in Finnish, but shi fetund writing Finnish hard,
since although in Finnish there is usually just soend associated with one

letter, the English sound-letter combinations iieiesd when writing Finnish.
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#001006M pointed out that he could easily learreothatin languages, as the
words in his mother tongue are so similar to wondthese related languages.
However he felt that there was much more to bernalezed when learning
Finnish: not only does one need to memorize théowargrammatical rules,
but as most of the vocabulary does not have anyexdion to those of other
languages, one has to memorize all the individuaide as well. #001010M
criticized how Finnish grammar was said to be veitg based, whereas he felt

most of those rules were just exceptions to othlesr

Interviewees #001004F, #001006M, #001008M and #DOND mentioned
having problems with double letters; for foreigndrsan be hard to make a
distinction between such words @i, tuuli andtulli. Furthermore, #001007F
and #001004F found the Finnish vowel sourigls [4] and [0] hard to
pronounce, or even to distinguish from [u], [a] diodl respectively. On the
other hand, #001004F and #001006M found the phometture of written
Finnish helpful, as words are written approximatélg same way they are

pronounced.

In the example (31), #001008M says Finnish is mttaly very hard, as the

vocabulary needed for basic communication is nai fdrge.

(31)

and many things also have this kind of prejudice fbreigners are not able to learn
Finnish that Finnish is a difficult language whiitk not | mean it's actually an easy
language so maybe there is no not many interndtisoals but on the other hand the
number of words is not very big and you can easifke new words by combining

them putkimies you know type of things so it's atljuquite easy | mean of course if
you want to be perfect it's another thing but wh@érfect when there are so many
languages and there are so many languages tha¢eple --- so actually it's not so

bad if you just want to cope with it if you wanthe perfect it's another thing but with

another language it's the same (#001008M)

6.3.3 Silent Finns always eager to speak English

The interviewees had had varying experiences withs: For some it seemed
that Finns were very eager to speak English, wisevtdeers felt that Finns only

spoke Finnish. Some felt they were even expectag¢oEnglish. Interviewee
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#001002F felt that Finns often did not give heharnce to practice Finnish, as
Finns seem eager to help and to practice their Bnglish. However, as an

English teacher she was always willing to helpRhms with their English.

Interviewee #001003M however, regarded this kincdeafjierness to practice
English as negative. ‘Selfish Finns’ were only retted in practicing their
language skills, and not in getting to know theeotberson. In addition, he felt

that because of this his own English skills hae:detated.

#001011M had not personally encountered this phenom but said that his
mother had found that Finns turn to English too eelyg In contrast,

#001006M, #001008M, #001010M felt that at firstythead been surrounded
with people eager to speak English. Later it haahgled. #001006M felt that
in general Finns did not really offer to speak Estglhe himself had to ask for
it. He said that once one started a conversatidfirinish, it was assumed one
could speak Finnish. Nevertheless, he felt thatiEimgvas more or less a third
language in Finland which practically everybodyceftain age group can at

least understand.

#001007F said that she was more likely to suggaegliEnglish than the Finn.
Indeed, she found that Finns were shy to use Hnglred that particularly
children were not very talkative. #001002F also owmnted on how Finns

often belittled their skills and needed encouragernteeuse English.

On the other hand, #001007 had found that Finng Wappy to see a foreigner
try to speak Finnish and would always encouragevién when they did not
understand what the foreigner was trying to say.adidition, #001009M,
#001010M and #001011M had received encouragememt Kinns for using

Finnish.

However, #001008M had opposite experiences; hetlfielt Finns were not
flexible about language: they did not understanddwiday and did not want to
understand what was being said, if it was not peride gives an example of

this in extract (32). Furthermore, #001006M comradntn how Finns were
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not very cooperative and did not always seem totwanunderstand his

Finnish.

(32)

back in the winter of 83 and 84 | was skiing withlleague of mine was Italian and
they all had the basic knowledge of Finnish we wentadunmaja this place so we
weren't very good at skiing so after ten kilometanese totally exhausted and very
thirsty and we go to this little place were thelf sandwiches and other things and my
Italian colleague said sanko vettd and he just echntater but to the lady sanko
means ampari so she gave him bucket of water bedsudidn't say saanko vetta
yeah

so it was amazing on the one hand his mistake anthe other hand a common
mistake in Finland | meapeople take it too literally they don't want todnretthey
don't want to be flexible they don't want to gueget is that assuming that was said
once and this was enough no you should try to eaytimes make questions like do
you understand this do you want this something {lkie you want or just a glass
(#001008M)

Furthermore, What seemed at first contradictory wed #001004F opined
that she did not really know any Finns who speagligh, while at the same
time she was able to mention many occasions intwsie had met Finns who
used English (for instance, a sales clerk at a coenshop, and the colleagues
at the practical training work place). It could yevell be that these isolated
incidents cannot change the general image shefi@are, as the people who
speak English did not play a major role in her. Ifarther, first impressions are
lasting and when she first came to live in Finlaside was living in a small

town where people did not speak English.

The interviewees seemed to have experienced diffeaimounts of pressure
about conforming. Host conformity pressure and heseptivity are two of the
various conditions in the structural model of crogkural adaptation, which
affect the stranger’s integration to host soci#tyother words, the way host
society behaves towards the strangers affectstthagers’ integration. The
hosts can be more welcoming and accepting towasdtaio groups of
foreigners than others. The more accepting thesharst toward the foreigner,

the less pressure they put on them to conform.

As mentioned earlier in the section 3.3.2, accaydim Latomaa, Finns often
assume native English-speakers to be here temiyoaad do not expect them

to learn Finnish. The same could apply to some ¢f interviewees. In
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addition, when one obviously can take care of dheswl is being an active
member in society (for example is employed) oneléss pressure to conform.
This might partly explain how different interviewge&elt the Finns’ attitudes
toward them either accepting or not, and how otlfgtsFinns were eager to
speak English, whereas others thought that Finnmeat®d one to speak
Finnish.

Being surrounded with Finns who are fluent in Estgland eager to use it may
be a great obstacle for immigrants who want tonldannish, but on the other
hand, the kind of exchanges the immigrants wererniefy to seemed to
involve strangers, such as sales clerks, etc. Thiosks of exchanges may not
last long and are probably less significant forglaege learning than language

use in close long-term relationships.

6.3.4 Spouses speak English —Children help with Firsh

Although exchanges with people who one meets ipsland bureaus might
help with learning small talk, it is more probaliat people closest to one are

be more helpful in learning Finnish.

Family members - spouses in particular - seemedrdaaghelp with practical
matters, such as handling the bureaucracy in Finhiswever, when it came to
providing help for learning Finnish, somehow thirdjd not go as smoothly.
The reflexive language use in close relationships discussed already under
the section 6.2.5.

Reflexive language use was not however always falbgking; some managed
to use Finnish, even if it was difficult. #001010\vife had habitually spoken
Finnish to him at home and sometimes they coulébga whole day with her
speaking Finnish and him answering in his mothengte. #001005M
mentioned their special language use of mixingnmgher tongue and Finnish
words into the English they used. Indeed, usingiEmbetween partners might

become a special language of the relationship.
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In fact, some interviewees used wordplay for leagnpurposes. #001010M
often played around with Finnish words and sourmdsnake them easier to
remember. After all, in learning the brain tendgtoaround the issue several
times, and learning words can easily become woydpla seen in the example
(33), in #001011M’s family games are used to keppthe three languages
used in the family.

(33)

we sometimes play this games that we that we opgseron a lunch table agree now
for fifteen minutes we all all speak <mother torngubat's a bit challenging for my
wife so basically that's quite a lot of fun ---dibesn't work always but then we have
some games that we try to with especially [name]j vgha little older and likes it even
more that my wife uses a word in English he hafraoslate it or translates it into
Finnish and I'm the next moving on to <mother tawtranslating it to Finnish just
some games if he gets it's not that clear that ughed it but the kids seem to have
fun with it (#001011M)

Furthermore, interviewee #001008M mentioned thatetuly his wife and he
used both English and Finnish, and although hi® \Wiéd the upper hand in
Finnish, he still felt using both languages camwumadly to him. He did say
that it had not been easy for his wife when he \easning how to speak
Finnish, as communication became harder and misstaghelings more likely,
but he had been determined to use Finnish andrbinfphimself to speak only

Finnish he had managed it in the end.

Out of the ten interviewees, seven had childreres€hchildren had been or
were all growing up in Finland speaking Finnistoas of their first languages.
Raising a child whose strongest language mighbaaine’s own language was
another topic that seemed to evoke thoughts in itherviewees. They
acknowledged both positive and negative sides ild-garent communication

for their own language skills.

Interviewee #001002F said that her daughter migivehhad positive effects
on her own language learning. As her daughter wawigg up, there was
more Finnish in the home due to the daughter-fatogversation, and she
expected that this and her daughter’'s strongegubage being Finnish would

help her learn more Finnish as well. Interviewed®#®7F said she had
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received help with written Finnish from her daughteho was fluent in

Finnish.

Finnish-speaking children could further be seensiasply boosting one’s
motivation to learn the language, as interviewe®1®06M — currently
childless — comments in the extract (34): if ong ta would have children

with his Finnish partner, he would need to imprbigeFinnish.

(34)

well, it looks like we are staying in Fin- like vmy girlfriend and | and my company's
here and seems that's catching up now so it mighhét | will stay here for longer

that like family might be growing here and thenmseioor later I'm gonna have to start
speaking more Finnish obviously to understand wimatkids are saying for instance
(#001006M)

On the other hand, two interviewees noted that veperaking to their children,
they were not using so-called adult language, leuy wimple structures and
words. Not having been present in the early chitddhaf his first son,

interviewee #001005M had not been able to teachmher tongue to him.
Now he was speaking as much of his own mother ®@guUpossible, while the
son answered mainly in Finnish. In extract (35) éxplains how he can
understand half of what the son says, but thisasto be confused with
“really” understanding Finnish, as children’s laage is more simple and

different from adults’ Finnish.

(35)

but nowadays like | talk to you he can understaftg percent <mother tongue> what
I've speaking and fifty percent | can understandl lsannot say fifty percent Finnish |
can understand because | have learned my son lg@gua

yeah

is totally different when chi-

yeah children's language

children's language is totally different but fiffgercent | can understand him
(#001005M)

As illustrated by the example (36) interviewee #OMAF thinks having no one
except her daughter with whom to speak EnglisHdwasred her fluency in the

language.
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(36)

| speak English this basic English you know whaskinow at her age she only know
this like | want to eat like that | play and thiadic basic English like dog what is the
English of | used to ask her what is the Englislofofoira kissa like that talo she can
but it's not truly an intellectual way of speakiBgglish because you can only you can
only speak intellectual English if you are in aihigher higher form of education like
you are in a university or

yeah you said that your English has deteriorated ste you came Finland

yeah | think so

why

because | have been speaking Finnish

yeah

much and then you know it's different when you streshen you are in school where
you speak Finnish where you reg- you are requicedpteak Finnish ah to speak
English

yeah

then it's like intellectual English its' not it'strthow you how you speak everyday it's
not how use because right now I'm speaking withdawyghter only and | was like it
now @@@@ or sometimes | mix it with my dialectsyeu will not eat you have to
eat like that you know simple simple sentences 1804F)

6.3.5 Motivation and the lack thereof

For many of the interviewees it had been possibldrk and get by in daily
life using English. #001002F, #001003M, #001005MQ3006M #001007F,
#001010M all felt they would have probably learrt@dnish faster had they
not known English at all. Without English they wduhave been forced to
learn Finnish. There is nothing surprising in thas, the more one uses a
language, the more fluent one usually becomes. Wimenis not using the

language, progress is improbable.

It became clear that for many taking the comfodatdad with using only
English had meant lowered motivation to learn EBhniThis in itself had been
maybe the greatest obstacle for learning FinnisheMthere is no absolute
need for something, it is very easy not to doritekample (37), #001006M

speaks about his attitude towards learning Finnish.

(37)

when you want to learn something you you have #lyrgout time on that and and
practice it somehow and the the thing is that sinden't need Finnish | don't really
try hard to learn it and well | cannot blame anypdar me not being able to talk
because | never try to talk or like rarely I | findyself in a situation where | have to
speak Finnish (#001006M)
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However, interviewees were still motivated to le&imnish, despite it not
being absolutely necessary. Interviewee #0010028 #@t she had not
experienced any pressure to learn Finnish, but tintle she was feeling that
something was missing; that she could not fullytipgrate in the surrounding
life when she could not communicate in Finnish. 8hd previously lived in
USA, and as she could speak English, she felt ithdime she had really
“become American”. She had not had a similar irdBgn experience with
Finnish culture. As seen in the example (38), atttime of the interview she
wants to become more Finnish and is planning te takanguage course that
prepares one for the language level test thatigired for those who apply for
the Finnish citizenship. The possibility of gettitige citizenship motivates her
learning. In addition, having a Finnish daughterkesaher want to be more

Finnish as well.

(38)

...one of my plans for the future is to get Finnigizenship and | would also like to
have the European passport cause it's easier whetrgvel my daughter is Finnish
and you know so I've uhm go going to enroll thi this autumn in this eh
tydvaenopisto kurssi that a for the to prepare tpoprepare you for the interview and
the test for towards the citizenship and how th@nal test

...and you know you have to there you know uhm yoovkknow the language of the
country no matter how much English there is hem lafeel that you know | wanna
feel more integrated, | wanna feel like how | fedtck in the United States more part
of it you know in that sense and that linguistinsetoo (#001002F)

For #001008M and #001006M, the wish to communieatd those people
who did not speak English - for instance their §@su parents - had made
them more motivated to learn Finnish. When moviagkbto Finland after
some years in the USA, #001008M had found it inguarthat he would be
able to communicate with his in-laws. He had thememade the effort to learn
the language and had succeeded in it. For #0010@@ktering the language
was still in progress. The excerpt (39) illustrateat as he is not fluent in

Finnish, he feels that he is missing out on somethi

(39)

well it happens all the time that | am a bit al@m what is happening around of me
because | cannot understand all the news all thbéelrticles in the medium and so
on uhm sometimes communicating with persons ittssnoeasy so they so you limit
yourself to talk just a few words or you don't do much of a small talk not that
Finnish do a lot of it but still it if you bump imtsomebody that doesn't speak then you
will only speak when you are required maybe | nilsat part a little bit too and
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sometimes at work | find something some regulatismisie websites that | have to
know about that are also in Finnish and and théaJve to do some guesswork on
what is what do they try to say that yes theresérgtions that that would like benefit
a lot if | could speak Finnish (#001006M)

6.3.6 Summary of findings under question three

Achieving host communication competence is in tearh of the model of
cross-cultural adaptation; it is the most importsiall a stranger has to learn in
order to be able to communicate with his/her holdtswever, many of the
interviewees had not needed to learn Finnish, ay thead managed well

enough in English.

The interviewees reported both positive and negagxperiences with Finnish
language courses; what made the greatest differemoeever, was the
learner’s own efforts. Further, it was noted thatnish - being so different
from any other language the interviewees knew - emamdstering language
skills even more challenging. However, using angasfunities to practice and
taking the initiative to try and speak Finnish wexgain regarded as most

significant for language learning to take place.

Indeed, it became obvious that people do not lealanguage in a vacuum.
Communication with others is crucial for languagarhing. As Schuman
(1986:387) points out, this is a sort of a “whidme first?” question, as in a
study made on the acculturation model of seconduage acquisition, the
researchers have found some evidence that thosgiemts in USA who have
English speaking friends are more fluent in theglaage than those who do
not. The interviewees emphasized two reasons fogusnglish: not wanting
to stress the other person, and that in closeiopkitips English use had
become habitual. Wanting to have easy and fast econwation, English was

often found to be the best option.
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6.4 Question four: what is felt important for integration in

addition to learning the language?

In addition to questions about language, | askedesguestions - and the
interviewees offered some glimpses - of other isstleat affected their
integration. “Feeling at home” is one way of ddsicg what it is like to be
integrated. | used this term myself when askinguabibhe interviewees’
experiences of adjusting to Finland. Many did irléeel quite at home in
Finland, but some still felt something lacking. Wimaade the difference, in

addition to language skills, is discussed in thatigas below.

However, in this study, as well as in previous msdof this kind, the

interviewees found the learning of the host languég be of the greatest
importance for integration. Of course, when thestjoaes were geared towards
issues of language learning this outcome is quiévitable. However, when
asked about what one found helpful for one’s adjesit in general, language

was often still mentioned at this point.

Both #001002F and #001006M said that not being ablgpeak Finnish was
the one issues that keeps them from being fullggratted to Finland. Further,
#001004F stressed that being able to fill in formBinnish and to handle other
such errands was very important for the feelinghdépendency. Furthermore,
#001005M said that being able to speak Finnish dvontke him feel more at
home, even though at the moment he felt that adgrst had been very easy as
so many people in Finland were able to communidat&nglish. Indeed,
#0010011M was of the opinion that it simply is rmussible to integrate

without knowing the language.
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6.4.1 Cultural and environmental factors

The interviewees had all experienced cultural diffiees in the ways they
themselves and Finns behave. Interviewee #00100&4-thae only one who
mentions having read theoretical information abihgt issue before moving
into another culture. She felt that this had helpeda great deal to adjust to a
foreign culture and her intercultural marriage, a&h@& had continued reading

books about intercultural marriage.

Most of the interviewees had moved voluntarily)ytihad an idea of the culture
they were moving into, and were probably able teppre for the move.
However, #001003M and #001007F, who came as re$udesd not really
known what to expect from Finland. #001007F rembrsbe knew next to
nothing about Finland before coming, and this haedsgnted some more
challenges. Such a basic things as not having vesongh clothes had caused

a substantial culture shock on arrival.

The kind of differences the interviewees had naoticecluded quietness and
greater tolerance of silence (#001002F); body laggu and touching
(#001004F); use of space (#001006M); and typicati$o(#001004F). Further
the interviewees had noticed differences in sobehavior, such as how
students behave in class (#001002F); how much stubivity takes place on
campus (#001008M); and how relationships with fgnaihd neighbors differ
from one’s own culture (#001009M). Indeed, #00100@Mnd it strange how
Finns seemed to not let other people into thegdjivand for example, do not
necessarily greet one’s neighbors. Yet anotheurlldifference is displayed
in extract (40), where #001004F explains how gestlare interpreted very

differently in Finland as they would be in her coyrof origin.

(40)

this is so diffi- different atmosphere comparedtmuntry of origin> in <country of
origin> we have this close family ties culture aé&n we don't know people we can
smile we can laugh we can tap and we can do amytieirthem without them being
being a what you call this grr

insulted or

yeah insulted or they they will not be they willtnget angry about it but here
<shouting> and hey you did like that why are yottifg me no in <country of
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origin> we can make smile and flirt with boys withamaking oh you are taking
advantage of me that when you touch a boy it mefffesrent thing, here it might
mean different thing here (#001004F)

The interviewees had not only noticed these culiféerences, but had also
adapted to them. #001006M mentioned that he hadnbeenore independent
and now required more of his own time and space bedore. #001004F said
that initially she used to stick to her own cultunays and be quite defensive
of them, but was now more open to different prastic Furthermore,
#001011M observed that having many cultures angulages in his family had

made him more open-minded and flexible about caltdifferences.

Cultural differences are linked to environmentaffedences. Some of the
interviewees named some features in their surragsdihat had either helped
or hindered adjustment. What had helped adjustmesre clean nature,

peaceful environment, work, having a family anérids, and keeping busy.

Interviewees #001005M, #001006M and #001009M maetiothe clean
nature and seasons as being something that haédhéiem to adjust to
Finland, whereas #001004F and #001010M said thg minters and short

summers made adjusting harder.

Furthermore, Finland was felt to be safe. For msta#001004F said how one
could trust the police here, whereas in many otmemtries the police was

something that people were afraid of.

Jyvaskyla is a relatively small city and this fusthmakes a difference.
#001010M mentioned that at first it had been hardirtd free time activity
groups and friends. In addition, #001009M said thasmall city such as
Jyvaskyla had fewer opportunities than the largezs; and that it would have
been better if it were possible to offer more laagr courses for the

immigrants.
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Having familiar habits were felt to be helpful asliy#001002F mentioned she
had continued watching the same television showshald used to watch in the
United States and #001009M said he could watckitete programs from his

own country via satellite.

6.4.2 State-governed integration measures

Many of the interviewees were not familiar with tkied of support measures
the state provides, as they had never needed tahese. #001002F and
#001010M were employed before they could take parthe integration

language courses. #001005M was employed afterHaging gone through a
practical training as part of his integration plalowever, as his wife took care
of the bureaucracy for him and he had been emplay&a this one step, he

was not familiar with the bigger picture of thedgtation measures.

Interviewees #001011M, #001006M, #001009M, and 808M had come
straight to work in Finland and had no need foregnation measures.
#001011M was aware that immigrants are offerednfire support, and
support in language learning and finding a job, teithad not needed any of

these himself, as he was one of those employetaftgr arriving in Finland.

#001009M, on the other hand, had seen the Finrusbrgments’ websites for
immigrants and thought that the measures takentégrate immigrants were

no different from those in any other country.

Interviewees #001003M, #001007F and #001004F werleaps best aware of
the integration measures, as the first two had caseefugees and #001004F
had gone through many language courses and trainemganged for

immigrants.

Indeed, #001007F said that today refugees who ctmEinland get less
financial support compared to her, but that morpdrtant than giving money

would be to give the immigrants more responsibiiitytheir own employment
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and livelihood. As seen in the example (41), shekehthat currently it is easy,
particularly for refugees, to become inactive amdpsy rely on the benefits

society provides.

(41)

...1 think that would be good because it would hdlis refugees or this people not to
be dependent too much on the on the social systehthat is not good if everything
especially for us what we could see in our work thaou if the refugees would be
dependent too much or the immigrants would be ddipgntoo much on the social
services they would they would become | think laegause if you the the reason is
that | don't like to work because anyway if | wdrdkave to pay this to pay this to pay
this to pay this and | get only this much salary they're not encouraged to to go
move to move on if that would be the case but (80GF)

In addition, #001004F said that she would have &dstor more information
about threats and risks of living as a foreigneFimland, and about what her
rights and duties are according to the Finnish I&he felt immigrants were
only told about benefits, such as how much money till get. She did find it
extremely good that Finnish welfare society tookeaaf its weakest members,
but on the other hand, thought that for some ilcdcdessen the motivation to

work.

Interviewee #001003M was quite critical of the Rgimsociety, saying that
there existed a great deal of discrimination adamsorities and there must be
something wrong with a society that, for exampleuyld not integrate Roma
people to the rest of the population after so maunydreds of years of living
side by side with the majority.

Most of the interviewees (#001002F, #001005M, #Q@®M0, #001008M,
#001009M, #001010M and #001011M) had had veryelittt nothing to do
with the authorities that handle integration measuand were therefore not
even very aware of the existing measures. As theudsion about immigration
in Finland usually focuses on the problem casestaim “immigrant” perhaps
has negative connotations and thus might have bsemething my
interviewees found hard to indentify with. #001008dted that Finland had
different classes of immigrants and some were meadily accepted by Finns

than others. Indeed, #001002F’s comment in exa@@eon how she does not
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feel like an immigrant illustrates this point ostinguishing different groups of

foreigners.

(42)
...so | wasn't part of any of the prograimsever felt like an immigrarit a way | am
an immigrant you know but in that sense that yoovknhm (#001002F)

6.4.3 Being responsible for one’s own integration

Many of the interviewees felt that people arounenthmake a difference to
their adjustment to Finland. #001002F said shefaldvelcome and had not
met any discrimination or prejudice at all. Intenwvee #001003M was more
critical, and while he had been active in many edéht groups and with
various people, he felt it had been up to him twvprto the others what he was

capable of doing.

In extract (43), #001004F says that having friemtt® come from her own
country and have lived longer in Finland has besadly helpful when first
learning the culture. Furthermore, having Finnisanids and family members

has eased the transition.

(43)

and friends are there to help you and becauseateethey came here earlier than me
one is one is living here about fourteen fourteeary already so she knows quite well
about Finland and she she helped me and tell mesvtheyo or how how this thing to
be handled like that it's a big help really and ymow we are like family here our
family here is our own countrymen because we dmve have our own family here
(#001004F)

In addition, #001007F mentioned family and Finrfisends as well as friends
from her own country as helpful. #001007F and #03M both felt that sports
were a good way of integrating and keeping immitgaactive. In fact,
#001003M had been and was still very active in artspclub for teenage

immigrants.
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#001006M observed that keeping busy was the mgstritant contributor for
feeling at home. Keeping active, and not justrgittat home and worrying,
makes the greatest difference. The intervieweesabadmplished this through
various means. For many, work and family life watvity enough, but, for
example, #001010M found that it would have beenartgmt to have friends
with whom to spend time outside work. At times bl &lone, as most people
his age were busy starting families. He had joiaesports club, but felt that,
particularly at the beginning of his stay, it waardhto find free time activity

groups one could join and make friends through.

Certainly, having personal contacts might be ongefmost crucial factors for
integration. #001008M said that the whole Finnishia welfare system was
designed with the flaw of administering measuresmfrabove, whereas
integration actually happened in daily life andothgh personal ties: family,

friends, and neighbors.

Furthermore, it seems that the interviewees hadveag different experiences
with the Finns around them. Some felt more accepsedne less. Being
integrated means being included in society. As #08M pointed out, being

integrated starts from the people closest to ohesel

Indeed, #001008M said that once one gets to knowsRihey are friendly and
helpful, but the problem was that society was iasmegly becoming such that
human contact was lessening. For example, everytwims handled through
machines today; one no longer needs to interadt w#ople in daily life.
Furthermore, as illustrated in example (44), toX¥8WBM it seems that people
and the whole society are getting increasingly €goi

(44)

you are certainly not dominated by a degree fromvalyou can only do it by some
kind of education from below but education jusegdo contrary way and people are
educated to be egoistic and things like that | tbant a beautiful example of egoism
it was one of these advertisements | think for fisils paste | don't know if you have
seen it also there was apparently some threeliying in the same arrangement and
one comes --- into the refrigerator take the ttang this --- paste is almost finished so
she squeezes it and has a sandwich very satisfiether one comes oh almost
nothing so she uses some kind of a door to squeezenore and the third one still
wants to go to some kind of press to squeeze sonsverybody thinks only about
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oneself | mean you would think in that situatioruyknow one squeeze out makes
three sandwiches so everybody can have a shamobetven through advertisement
there is this horrible egoism (#001008M)

#001009M had found it difficult to get to know FsirHe said people did not
show any interest towards him and that, for examipie neighbors did not
greet him back even when he said “terve” to theitydimdeed, as long as the
immigrant does not have personal contacts with $;itiney have nothing to

integrate into.

Although having friends and family to support onaswelt important, one’s
own initiative was in fact seen as the most sigaifit. Many interviewees
stressed the importance of one’s own responsilidityntegration, and life in
general. Interviewees #001008M, #001003M, and #00&EGaid that having a
positive attitude and being active was what brouglults. In the following
example (45), #001008M says that the context doeshmange the personality

of a person, but that if one is a happy personvalde happy anywhere.

(45)

yes | mean there is a very good anecdote aboatriewhere in the | think Texas you
know they have these saloons bars and they hage ther tenders and they sit and
drink and so on to this saloon comes apparentlgidoer foreigner meaning from
somewhere else others are drinking opposed toah&hder just looking I'm coming
from a town so and so and it was a horrible towopie are horrible there you know
they just --- they do bad things they never trumtgde and the bar tender says yeah
yeah this town is exactly like that exactly the samk finishes a drink another fellow
comes also foreigner --- where are you from I'mmfrand so you know it's a
wonderful place where | was there people are smdity and they so helpful such a
good atmosphere and spirit and the bar tenderysats you know that's exactly the
place here also so you will feel like at home bseawhat you have here is all the
same ok he left and then the one who was sittimylistening to both conversation
asked to whom were you lying neither I'm sure thatone will be feeling --- and the
other like that because this is inside it's thaguale | mean if you are happy you will
be happy in your home country you will be happyaifioreign country and on the
moon if needed if you are unhappy you will be urhapverywhere (#001008M)

6.4.4 Summary of findings under question four

Interviewing immigrants showed how the Finnish sbciand culture appear
from an outsider’s point of view. Indeed many o thterviewees still to some
extent regarded themselves as outsiders and hadiexped culture shocks of

various kinds. One major issue was the smallneskimiish families, and
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people caring only about their own business. Fimmisighbors did not greet
anybody; people were too busy running their fantivges to have time for
friendships. Immigrants need to be integrated leyglople around them, but

these people do not seem to be available.

Typically the immigrant groups discussed and sulidaee those who have
experienced problems with getting employment andhiegration in general.
When most of the interviewees for this study warpleyed and had only had
little experience with the integration measuresd dhe discussion about
immigration is often focused on the problems, asnswith #001002F's
comment, the interviewees themselves might even id#ntify as

“immigrants”. Thus, it seems that even if my iniewees would have
problems with integration, state governed measuomight not reach them, nor
as #001008M points out are they what is needednwhiegration actually

happens at the grass root level.

In general, lack of contact with hosts might be thahe end stops one from
being fully integrated. After all, if one does r@tve contacts with others, what
is there to integrate into? Perhaps, since soméhiey lacked support from the
society around, they felt that it has been up értho integrate themselves and

that their own attitude has made the greatestréifiee.
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7 DISCUSSION AND CONCLUSIONS

Though it is not easy to draw conclusions from gbelitative interviews of a
group of such variability — nor would it be valid gieneralize the findings of
this study to a larger group labeled simply “imnaigis” - some summarizing
and concluding words are in order at this pointriby the hermeneutic
pondering of the data in question, certain ideaseafrom it and these ideas are
perhaps best discussed by contrasting them witlsttinetural model of cross-
cultural adaptation.

7.1 Going back to the theory

7.1.1 Host communication competence in personal andsocial

communication

Host communication competence is acquired and us@eérsonal and social
communication. Many of the interviewees still hadficllties with host
communication competence. Many of them felt that dhe matter lacking to

make them feel at home in Finland was the fluendyimnish.

Social communication with the hosts, however, waispnevented by the lack
of host communication competence. Instead, theniiewees who did not
speak fluent Finnish managed to get by in dailye liising English.
Furthermore, media were amply available in Englidbwever, in some cases,
not knowing Finnish was an obstacle when for exang#ople close to the
interviewees do not speak English. This kind ofaeficy was felt to motivate

one to learn Finnish.

English seems to remain as an auxiliary languagm dgr those who have
become fluent in Finnish. It is a useful aid where auns out of words in

Finnish, for example, in new situations. It carréfiere be argued that although
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English hinders the acquisition of host communaraticompetence, it is

nevertheless useful as a tool for communicating Wie host environment.

In addition, the role of English as lingua franca 4anguage for managing
one’s life in foreign surroundings — appears sigaiit. The language was felt
to be very important and helpful, particularly laé toeginning of one’s stay in
Finland. It became obvious that, although manyhef interviewees felt that
language issues did not affect the choice of réllegafor some it would not

have been possible to find work or even to come,hanless they had known
English.

Further, we can ask that if the part of the hostetg’s repertoire is non-native
English, is not immigrant's English use part of thest communication
competence? This comes to mind particularly whenrterviewees report that
their English has been influenced by the way Fepeak English.

Yet, from what the interviewees pointed out abonglish not being enough,
and the varying language skills of the Finns, gase to say that usefulness of
English as language franca is still limited to agrtareas of life and groups of
people. Many Finns may know English better than @sve but perhaps it still

IS too early to dub English the third national laage.

7.1.2 Environment: Host conformity pressure, Host eceptivity and Ethnic

group strength

It is possible to divide the interviewees into tgups, those who feel they
have been accepted and those who feel they hav®lost clearly #001003M
and #001009M spoke of Finns as not being accepfirigreigners and having
problems in getting contacts with Finns. For #00®N this was a personal
challenge, whereas for #001003M the issue seemadethng he had
observed. Having stayed in Finland for 14 years,diiservations were made
over a long period and he spoke of society in g@naot being accepting of

foreigners. #001008M pointed out that in generateatance really depends on
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which group one belongs to. Furthermore, he ndtatidociety at large is very
egoistic and on the whole integration should happerthe grassroots level,

and not administered from above as it is now.

#001003M and #001009M point out that Finns shoutdnboore accepting
towards foreigners. On the other hand, #001002¢ Sla@ has never felt any
prejudice and had been well accepted. Moreovert nmbsrviewees did not

mention feelings or experiences of prejudice ocritisination.

The surrounding society does have a lot of poweer ane individual’s
integration. What #001003M and #001009M pointed fitst also with the
McGuire and McDermott (1987) theory on host culsireneglectful

communication leading to the alienation of immigsan

The structural model of cross-cultural adaptatienvery much focused on
individual change, but the immigrants are not thly @nes who should adjust,
as Forsander (2004:204) points out. Naturally,nieelel simply represents the
different factors that influence the integrationasf individual; how the hosts
regard and treat the individual is just one of ¢ghddowever, particularly for

those who are not accepted, this factor might becthcial one.

On host conformity pressure, again we can divide ititerviewees in two

groups. Some felt that Finns do not let foreigregreak Finnish, while others
thought one is almost always expected to know BmnHere again, the
viewpoint of course depends with whom the interngew come into contact,
but as explained earlier in the theory on host @onity pressure, more

pressure is often put on those who are more cldatg for long term. Thus
those who one might assume to be sojourners arevent expected to adapt

very extensively.

#001006M and #001008M originally came here as stisdand perhaps did
not themselves expect to stay. Thus, Finns mighe bbaen more willing to use
English with them instead of expecting them to rieBmnish. This could be

due to a similar reason as pointed out by Latomstaidy (1998). She found
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that Americans were often viewed as short-term wogrs and were not
exerted with the same amount of pressure to lesmmidh as Viethamese who

were viewed as long-term immigrants.

None of the interviewees had very strong ethnicugsp #001004F and
#001007F mentioned having friends from their copntf origin, and

#001004F in particular found them helpful. The amtoof support from the
ethnic group seemed to be more in favor of integnathan keeping up the

traditions of one’s own culture.

7.1.3 Predisposition: Preparedness for change, Etim proximity and

Adaptive personality

Most of the interviewees had moved to Finland vtduty and had an idea of
where they were coming to. The importance of beirggpared for change came
up with #001007F, who mentioned that she had nallyr&known what to
expect from Finland before arrival, as she andfaerily arrived as refugees.
Furthermore, #001002F found that as she alreadyhadexperience of living
in a different culture and had also read theorfestercultural encounters and

marriage, she was more prepared for the move.

Ethnic proximity only came up in #001008M’s commaetout there being
different classes of immigrants, and that some wavee accepted than others.
Still, none of the interviewees mentioned having &md physical or mental

similarity with Finns that would have been helgiod adaptation.

However, having an adaptive personality came umamy of the interviews.
Interviewees emphasized having a “survival menfalias #001007F put it.
According to them, a major part of integration psta oneself, and depends on
being optimistic and keeping active.
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7.1.4 Intercultural transformation: Functional fitn ess, Psychological
health and Intercultural identity

The interviewees pointed out that having a balanded being active and
optimistic, and having the right attitude are tleykto successful adaptation.
Many said that being able to speak Finnish bringatwKim callsfunctional
fitness the ability to perform daily activities and feat home in the host

environment.

The structural model of cross-cultural adaptatioes not directly address the
question of language as part of one’s identity. Ewayv, this issue came up in
many of the interviews, and some interviewees veoee inclined to say that
language is a major part of their identity thaneosh Moreover, for example
#0010011M felt that having a multilingual and meddkural family had made
him more open to different cultural ways and thlesprobably very close to

what Kim means with having intercultural identity.

7.2. Integration via language and communication

What | see as the most crucial points addressethdyinterviewees about
language and integration were that one needs Finaisguage to become
integrated into Finnish society and that in orderdarn the language, two
conditions are needed. One is the activity andrdetation that comes from
oneself; the other is people. It is not possibterect with oneself. This is also
the context for Kim’s structural model. In it thegasger integrates only via

communication with host society

It seems thus that:

1) Those immigrants who have not become fluentitmigh, but have Finnish

family members and friends, are quite well merge ithe society, and for
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them, becoming fluent in the language would bel#is¢ step to being fully
integrated.

2) Those who do not have Finnish family members leamszed the
relationships between people; learning the langwgee does not solve the
“integration deficiency.”

3) Those who have both are best adapted.

This study was partly motivated by the apparenk la€ correspondence
between the need for skilled immigrant workers dhe small amount of

resources put to integrating these immigrants.

The results showed that when asked for the mostortapt factors for

integration, the skilled immigrants themselves eagite more their personal
efforts and support from family and friends thaatestgoverned integration
measures. Whether this emphasis is due to the irantgy not needing, or
simply not having received state governed meassr&dll debatable.

7.3 On the validity of the data collection

“Culture is communication” (Hall 1959) and “one cath not communicate”
(Watzlawick, Beavin & Jackson, 1967, cited in Kif02:36) are some of the
basic principles that have influenced my theorétibenking and are thus
crucial for this study. It is therefore not surprgsthat these points also stood
out in the data collection phase. One cannot help bthers interpret one’s
words and, furthermore, while trying to be objeetia doing research, there is
no getting around that all researchers are prodofctheir time and culture.
How | interpret my data cannot be totally separatemy worldview and

interpretation of the world around me.
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When interviewing people of different cultural bgounds, there is room for
misunderstanding. We interpret each others’ uttsarthrough our cultural
lenses. Our preconceptions affect our interpratatid could not fully control
the way my questions were interpreted - and the Waterpreted the answers
was also out of the interviewee’s total control. Gfurse, many of the
interviewees might have already been familiar withnish cultural patterns,
after having lived here so many years. Neverthelpagicularly the use of
English — a lingua franca - could have mixed upwiags one was expected to
interpret words (for example the correct pitch dobé different according to
whether using English, Finnish, or the one of titerviewees’ native tongues).

Thus, in these situations we had at least threwrallnorms in play: the
Finnish (which is native to me and to which an igrant is expected to have
integrated in), that which is native to the intewee (which could be already a
mix of cultures, as in the case of #001004F whbden home country used a
mixture of her dialect infused with English words)d that of English (which
could be any number of Englishes: are we usingrnateonal English,
American English or perhaps Finnish English?)

On both sides we used additional questions to rokdee the intended meaning
of the other. | often needed to rearrange my golestand on many points tried
to confirm what | had understood was what the umsvee had meant.

However, looking back | remember moments when edsk question and got
an answer that was maybe not exactly about whatdl theant to ask and,
instead of trying again and digging deeper, | ketpass and moved on.
Interestingly, this is the same phenomenon whidisdussed under the English
as lingua franca section. As House (2002:249) oleserin lingua franca

discussions the interlocutors often do not getkstut misunderstandings and,
for the sake of the flow of the conversations,tigtass in the hopes of further
conversation clearing it up. However, in this ditia, it was a wrong decision
from my part, as for the quality of the data it Wwbhave been more beneficial

to stop and ask for clarification then and there.
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Furthermore, the nonverbal features could havect&ifemy interpretation of
the situation or the meaning. One of my interviesvepoke in a very low
voice. It could be a cultural or personal traitt probably it did affect my view

of the person in question.

Another example - in the case of the same interm@&ewwas how | almost lost
control of the situation. The interviewee sideteatkrom my questions and
added issues he thought would be important for tagys | felt uncomfortable
as he seemed to be making the point that he kné&erpalthough he was not
familiar with my study plan or the theories behind started to feel awkward
and felt as if | needed to hurry through my questjoor that some of the
questions were simply stupid - and that maybe ukhaot waste his time on
them. It could have been that he was taking thé&ipoghat he felt he had the
right to take as my senior, a man etc. These caldd be my prejudiced

interpretations of the situation.

In this very same interview clear misunderstanditugsk place, as when the
interviewee asked if he had covered the questidraatl thoroughly enough, |
misunderstood that he was asking whether he hadddbng enough for the
entire interview. | felt then uncomfortable as Itfé needed to hurry on,

although it later proved to be a misunderstanding:

T.N.:so
interviewee: did | say enough
T.N.: I have a lot of questions still...

And later:

interviewee: ---- yeah have | answered all, do y@mt more
T.N.: well, do you mind if | ask more
interviewee: no | meant about this question that yave

Furthermore, it is possible that simply my beingritsh, a member of the
target culture may have influenced the way theextibjresponded. It could be
that interviewees are unwilling to discuss cert@ipics with the interviewer

who is a member of the host culture, thus not erttat is said gets interpreted
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through the interviewers cultural lenses, but alyeavhat is said could be
influenced by to whom it is said.

Marjeta (1998), for instance, addresses this probli@ her report of
immigrants’ integration in Joensuu. She pointedtbat first of all, it was hard
to find interviewees and during the discussion iherviewees were not very
eager to discuss the problems or negative aspdciategration process.
However, | did not get this feeling from my inteewis, as many of the

interviewees were quite open about the negativecspf the Finnish culture.

Further, having fixed questions might already gutiue discussion into views
that agree with the interviewer’'s preconceptionsayhbt if one wishes to be
very open about the kind of issues that come upthan data gathering method
would be even better than a theme interview with (geestions. My pilot
interviewee mentioned having conducted an intengewhat the themes were
laid on the table for the interviewee to see aralititerviewee could discuss
the topics that s/he found relevant for his or bam experience on the
phenomenon studied. Yet another way of gatheringnmngful data would be
asking informants to write stories of their expede with languages and
integration. Both methods would leave the questibrwhat to stress to the
informants and could be possible approaches of gddurther study,
implications for which are discussed in the follagrisection.

7.3 Implications for further study

Today the public discussion on immigration is a gyamix of arguments
addressing refugees, asylum seekers, “anchor ehildrwork related
immigration and so forth. However, it would be mbeneficial to distinguish
people who relocate because of humanitarian reasndsthose who move

because of work, in order to make sense of thedigtinct phenomena.
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My study is equally guilty of discussing immigrantgh different motivation
for relocation under the same category. | did itlmone hand, for the sake of
having more interviewees for my study. On the ottend, | felt that for this
particular study with English in the focus it wasoagh that the interviewees
were currently employed and fluent in English asezxond or a foreign

language.

Furthermore, the largest group of foreigners inldfid are still those who
come because of a Finnish partner. Many of mywderees had indeed come
to Finland because of family reasons and only gotterk after being some
time in Finland. Certainly, how to categorize anideve to draw the line might

sometimes be difficult.

However, | think that had | narrowed down my groap interviewees
somewhat more, the results might have been diffexed even more telling. |
think for future studies, it is advisable for oweuse a clearly defined group, as
indeed, there exists no such unified group of “igmants” in Finland, more
than there is something universal one can say dhouos if one were to take a

rather random sample of ten people.

If | were to start this study again, | would trydalmok for an existing group of
immigrants with common contexts, and would do a&casdy. Further, having
gone through a qualitative research, | found thgt preconceptions about
doing research were actually quite quantitative mwagbe even the questions |
had in mind when starting this process might hasenbbetter answered by a
quantitative survey. Naturally, it might have bedifficult to find enough

participants for a quantitative study, but if | weto do another study on a
related topic, | would probably redefine my targgoup suitable for a

quantitative study. The quantitative survey miginttier answer whether the

ideas that rose from this study get support frdarger group of immigrants.

Indeed, it might be interesting to see the view&wglish from a larger group
of immigrants. Is it perhaps so that, when in Fidlaknowing English is

considered nearly as important as knowing how &ulre@s Taavitsainen and
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Pahta (2003:10) observed, the immigrants are nét erpected to learn
Finnish, but to have knowledge of English as well?

Another point that became obvious to me duringgregress of this study is
that it is quite difficult pinpoint the link betwadanguage and culture. On the
one hand, interviewees felt that learning Finngskeary important in adjusting
to Finland, but on the other hand, many observatikhowing the language is
not required for understanding the culture. Mayhe difference comes from
when “being able to understand” changes into “beabte to make oneself
understood”. It would therefore be interesting to firther study on the

significance of language for integration.

Indeed, if host communication competence is crufmalintegration, and if
there are immigrants who use English as linguackian Finland, then what
does English language have to do with integratrdo Finnish society? It is
often stated, and confirmed by the intervieweethisf study as well, that the
use of English slows down the learning of Finnifhis seems quite logical -
the more one uses a language, the more fluent ecentes in it. Thus, if we
take the view of Kim’s model of cross-cultural atin, in which learning
the local language is the key to successful integrawe can arrive at the
conclusion that if one does not learn Finnish inl&d, one does not integrate
to Finnish society. Further studies could focus enon this question and
ponder whether language learning is always requioedntegration to take

place.
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Appendix 1

Dear recipient,
April 19" 2006, Jyvaskyla

| am a student of Intercultural Communication, adglish language at the University of
Jyvaskyla. | am currently writing my master’s tlsefor these two subjects about the use and
meaning of different languages, English in paracdibr immigrants in the Jyvaskyla region.

| would be very grateful if you would be willing tparticipate in this study. | would like to
interview you about your language use and adaptgtiocess to Finland. Please fill the following
short questionnaire and return it to me with thel@ed return envelog®y 5.5.2006

In case you are willing to be interviewed, pleals® dill in your contact information. If you do
not wish to be interviewed, you can leave the spacéhe contact information blank. If you are
willing to give additional information through e-mhaonversations, please also indicate this in
the contact information form.

The interview can take place in a location and t@oevenient and comfortable for you. It will be
conducted in English, as | am looking for informsamtho feel at ease using English language.
Any information revealed to me, either through theestionnaire or in the interview, will be
confidential and | will make every effort to ensuhat none of the informants can be identified
from the final report of the study. Furthermoreydiu feel uncomfortable answering any of the
guestions in the questionnaire or the actual int@ryyou are free not to answer them.

The purpose of my study is to explore the cult@a@ptation of immigrants from the point of
view of different languages they use. By partidipgtin the interviews you can help people to
understand better the role of languages when adptithe culture of a new home country. The
focus group of my study is fairly small and thusuydelp would be vital for this study. All
responses are appreciated!

| have sent this letter to you through Jaana Suakim at the Employment and Economic
Development Center (TE-keskus), as | am lookingri@wrmants to interview for my thesis. She
has used the URA-database to find your contactrnmétion and | have not been given this
information.

My thesis is supervised by Professor of Intercalt@ommunication, Liisa Salo-Lee (014 260
1514, liisa.salolee@jyu.fi) at the Department oh@ounication, and Professor of English, Arja
Piirainen-Marsh (014 260 1215, arja.piirainen-ma@tampus.jyu.fi) at the Department of
Languages.

Thank you for your help!

Feel free also to contact me directly for furthetads or suggestions of a time for an interview:
Tanja Nieminen

Pupuhuhdantie 12 B 10 phone: 040 57 22 308

40340 Jyvaskyla
e-mail: tanja.nieminen@cc.jyu.fi
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QUESTIONNAIRE ON BACKGROUND AND LANGUAGE USE

Background information

Gender: male [ ] female [ ]
Age.  years

Country of origin:

Living arrangements:

Alone []
With partner [
With partner and children [
With children []
With parents [
With mother []
With father []

Number of children:

Children’s ages:

Possible other family members:

Number of family and relatives living in Jyvaskyla:

Other parts of Finland, where?

Have you lived in other countries than your countryof origin and Finland?
No []

Yes [], where? or hdw long?

How long have you been in Finland? years

What is the main reason why you moved to Finland?

Finnish partner or family []
Non-Finnish family in Finland []
Work []

Studies []

years
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Refugee status []
Other, please specify: []

If the reason you have stayed in Finland is difietkan the reason why you moved, please

explain here:

Are you planning to stay in Finland for the foreseable future?
Definitely  []
Probably []
Probably not []

Definitely not [ ], when are you leaving?

Don’t know []

What kind of education did you have when you arrive in Finland?

Did you continue studying for a profession in Finlad?
Yes|[] No []
If yes, what kind of studies:

What kind of work did you do in your country of ori gin / what was your profession?

What kind of work do you do now?

Have you had other work places in Finland before ta current one? What kinds?
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Language skills and usage

What is your mother tongue?

How would you describe your skills in the followinganguages?
Use these labels to describe your skills:

1 - manage without difficulty in all situations
2 - good / manage in most situations

3 - ok / manage in some situations

4 - poor / manage only in few situations

5 - “almost no skills” in language

1) Finnish: 1 23 45
2) English: 1 2 3 45
other languages, which?

3) 1 2 3 45
4) 1 2345
5) 1 2345

Where did you learn English?

How much and for which purposes have you used Engh before coming to Finland?
Please, check all that apply.

Daily []

Weekly [

Monthly []

Rarely []

For reading [] For speaking [] For writing [

With English mother tongue speakers []
With speakers for whom English was a second oreigo language [

If both, which more?
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| Which language do you use

a) at home (please specify with whom, for exampté partner, children)

b) at work place

c¢) with your friends

d) super markets and shops

e) church, mosque, or other place of worship

f) other free time activity, please specify:

g) offices, e.g. police station, tax office, refasion office

Il In which language do you

a) read newspapers, magazines, books

b) watch TV / listen to radio

c) surf the Internet
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Willingnessto be interviewed

I am willing to be interviewed (If yes, please fill out the contact information)

Yes[] No[]
In person []
Through e-mail conversations []

Contact information

Name:

Phone:

E-mail:

Suggestions for time and place for the interview:

Feedback and/or comments:
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University of Jyvaskyla
# 001011
Department of Communication
October & 2006

AGREEMENT OF CONFIDENTIALITY AND USE OF INTERVIEW D ATA

I, Tanja Nieminen will use the data gathered frdms tinterview for my Master's thesis
research. For any other possible future use, psiomsmust be asked separately from the
interviewee. | will handle all information confidially. In my final report | will discuss and
quote the interview data, but | will not use anglreames when reporting and | will make my
best effort that none of my interviewees can begaized from the final research report.

Tanja Nieminen

l, agree that tiaefren this interview can be used in
the manner described above.

signature of the interviewee

Thank you for agreeing to be interviewed. Feel freeontact me if you after the interview
come to think about something that you would likedd or if you have any questions.

Kind Regards,
Tanja Nieminen

0405722308
tanja.nieminen@cc.jyu.fi
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GENERAL »  How would you describe the role of L1/L2 (other Igkin the process
of adaptation?

e You have marked that before coming to Finland, ysed English daily
with non-native speakers and for reading and spgakias this changed
since you came here and has there been chandesdambunt of English
you use during the years you have stayed in Filand culture by learning the language, do you agree Wifh? (Is it possible

o0 What about other languages, has there been chartigeii use?

0 Have you noticed changes in what you think or dbelut the
different languages? « If hasn't become fluent in Finnish despite manyrgesf living in

o Do you think it's possible the ways you use diffefanguages
will change in the future?

e It has been said that one can only understand tinelset of another
to understand Finns without knowing Finnish?)

Finland:If you would start over again, what kind of rolewlsbyou give

to learning Finnish?
* You have marked that you can manage in all sitaatigith English but

that you manage only in few situations with Finnidfhat is the main L .
reason you think your language skills in languayie)c)... is e Final: All'in all, how well integrated do you feéi¥hat has made the

poor/fluent etc? biggest difference to you?

- Do you think Finns have good language skills? Wiog)@ Is there something about these questions or th&tiqneaire that you would like
to comment on.

* What do you think is the role of English in Finl&nd
FAMILY

* Have you noticed change in your mother tongue unge syou moved to

i 2 i 2
Finland? What kindMow do you feel about these changes* - You have marked that you use L1 and L2 at homédogmu describe

the situation a bit more?
e Which language would you prefer in communicatintp winns/other
foreigners, why? 0 Have you made conscious decisions about the usk 6fL.2 at

o Isit possible to always use the preferred langtdgey. do home? If so, what are or where these decisionsthas@
Finns assume automatically that you don’t speakiBinbased Who decides on the language used?
on your appearance??)

o Does your language skills somehow affect who yeliyeu « Are languages mixed?ow do you feel about this?
are? Do the different languages you use/hear argondffect

who you are? *  Which languages do your children use?
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o (if your children were not born in Finland, haveuyaoticed
changes in their mother tongue usew do you feel about these
changesy

o [based on a returned questionnaire: Why have yoidee to
speak English with your children when your motlwrdue is
Tagalog?]

WORKPLACE

How did you end up with this work?
At work you use L1 and L2. Could you describe titgagion a bit more:
When, in what situations do you use each langusi¢jeat affects the
choice between languages?

Do you feel it makes a difference, which languagesed? How? In how
people perceive you or understand what you arengayi

Have you ever had communication problems or mistatadedings in
either language at work place?

Do you feel you are understood better when usingibh than English?
How are the language skills of your colleagues?

Is knowledge of Finnish required for your work?
o0 What about English and other languages?

(you have had other work places in Finland befbeecurrent one, have
your experiences from them been similar or diffetean form this one?

How do you feel having these jobs has affected your
adaptation/integration to Finland?)

FRIENDS AND ACQUINTANCES

¢ (You have marked that you speak L1 and L2 with yiaends and L3 at
free time activity 1) Who are your friends in Fint# (Do you have a
large number of Finnish friends? Of your own ethmckground? Other
immigrants)
o0 where do you meet new people?

How do you spend your free time?/ what kind of Hieblalo you have?

« When you are speaking to friend with a differentimeo tongue than
your own, which language(s) do you use? How idahguage used
chosen?

e Has having these friends has helped you to adapt Enland? How?

STUDIES

* You have marked you studied XX after coming to &idl... could you
tell more about that experiencB® you think it made a difference to
your adaptation to Finland?

« Have you taken courses to learn Finnish (where gaudearned
Finnish)? What are your experiences from thosesasur
(positive/negative sides)?

0 Could you suggest any changes to them?
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* You have marked you use both Finnish and Englisindfading,
watching TV and surfing the Internet, can you tedl a bit more about
that? Is there difference in what kind of texts yead or programmes
you watch according to language?

* What do you think of/ how do you feel about thenisimlanguage? How
would you describe Finnish as a language. What Emgflish?

» Do you think it would be different for you living Finland if you didn’t
know any English?

» Do you think knowing other languages has affected jearning of SUPERMARKETS etc
Finnish?
. I o e
AUTHORITIES/ INTEGRATION SOCIAL WORKERS You have marked that you use Finnish when yoularpmng? Is it

because it is practical or do you feel it also Isasne other meanings?

» Are you familiar with the Finnish integration policy?
o0 What do you think about it?

* What kind of support do you think the integration projects should
provide?

» Did you receive help to your integration from your
City/municipality? What kind?
o Did it help you to settle? How?

* How was the beginning of your stay in Finland?
o (Did it make a difference that you knew English?)

* You have marked that in the offices you use Englisth Finnish, how is
the language used chosen? Do you feel it makef$eaatice which
language you use?

READING/ TV/ INTERNET



