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KIELTEN LAITOS

Hanna Uittamo

GLOBAL ENGLISH:
Thevarieties of English in textbooks

Kandidaatintutkielma
Englannin kieli
Toukokuu 2009 22 sivua

Englannin kieli on levinnyt laajalle maailmassasjté puhutaan seka aidinkielena etta vieraana
kielend. Huolimatta siitd, ettd nykypaivana opgilkayttdvat englantia toisten sita vieraana
kielena puhuvien kanssa esimerkiksi internetiseé&Swomessa kaytetyissa oppikirjoissa edelleen
korostettu perinteiden mukaan englannin kahta staurvariaatiota: Amerikan englantia seka
Englannin englantia. Taméan tutkimuksen tavoitte@tia saada selville onko tama tilanne

muuttunut uusissa oppikirjasarjoissa vallitsevamkitoussuuntauksen mukaan korostamaan
englannin levinneisyytta maailmassa.

Tassa tutkimuksessa kaytin lukiossa kaytettaviend&a eri oppikirjasarjanin Touch seka
Profiles toista kurssia, joka on kulttuuriin ja vapaa-aikakeskittyva kurssi. Odotin naista
kursseista loytyvan eniten informaatiota englanmraailmanlaajuisesta asemasta. Kaytin
oppikirjojen tutkimuksessa kuvailevaa analyysiatKiuoppikirjat kahden tutkimuskysymyksen
avulla: mita englannin variaatioita teksteissd ogeka mitd englanninkielisia kulttuureita
oppikirjoissa esitelladn?Kavin kappaleet yksi kerrallaan lapi ja huomioiterkin sanojen
kirjoitusasun seka sanaston ylipaansa. Lisaksiokatkappaleiden aiheet, kulttuuritaustan seka
ulkoiset merkit Englannin kielen variaatioiden staiseké kappaleen ulkoasussa etta tekstissa.

Tulokset osoittivat tilanteen olevan edelleen s&ma ennen muuttuneesta maailmantilanteesta
huolimatta. Oppikirjoissa oli tietoa myds englannkielen muista variaatioista ja sen
levinneisyydesta maailmassa, mutta korostus oli Wdae englannissa sekd Englannin
englannissa. Esimerkikdn Touch 2— oppikirjassa esiteltiin englannin levinneisyyttduun
muassa kartan avulla, joten muuttunut englanramtié maailmassa otettiin kuitenkin huomioon.

Tutkimustuloksia voi hyddyntdd englannin kielen tofisen ja oppikirjojen suunnittelussa.

Opiskelijoille itselleen on hyddyksi osata tunnéstanglannin variaatioita kayttaessaan kielta
esimerkiksi ty0elaméssa. Aineisto oli kuitenkin etd pieni, joten lisatutkimusta tarvitaan

etenkinProfiles—oppikirjasarjan ollessa taysin uusi.

Asiasanat: global English, intercultural communication, laage learning



1. INTRODUCTION

English has become a language spoken in almosy eeener of the world, especially in the
western world, with its estimated 1.5 billion speik (Crystal, 2003). It is spoken in contexts
where speakers do not share a common languagdend@dmmunicate in English, using it as a
lingua franca This context is the one where Finnish studerggpasbably most likely to use their
English skills, with non-natives. Therefore, itilsportant to make them aware of the extensive
amount of variations, accents, dialects and cutuhat affect English. In other words, it is

important to teach them intercultural communicatieenpetence (House, 2007).

Due to the fact that textbooks are the primary s®wf information for students in schools, it is
important that they reflect reality and provide rathful image of the English language and
culture. In order to make students aware of theraotural status of English, textbooks should
contain information of different varieties and thwde spread of the language. The tendency,
however, has been introducing only the UK and ti®AlUand in the culture courses other

inner-circle countriegKachru, 1988) such as Canada and Australia.

Therefore, my goal in this research is to study twtiure course textbook# Touch 2: Been
There, Done ThaandProfiles 2using descriptive analysidy focus will be on the vocabulary
choices and spelling because they are the mostcéxpay of indicating which variety is used in

a text. The aim is to find out which varieties aidlish are represented in texts, and how much

intercultural information the textbooks contain.

Textbooks have always been studied and improvedveder, English textbooks and the
intercultural aspect is new and becoming incredgiimgportant. Students, for instance, use the
internet and watch television in English daily. innakes intercultural teaching more important
than before. In addition, my second choice of teatbseriesProfiles,is a completely new series
that has not been studied in further detail. Moegpvesearch in the field global Englishhas
become more popular in recent years and therefoexpect Profiles 2 to contain more
intercultural aspects than textbooks publishediezarThis research is useful because it will



increase the awareness of the fact that Englistbdeks do not contain enough intercultural
information, they rather reinforce stereotypeshaf UK and the USA being the most important

variations of English.

In this research paper, | will first discuss theamiag ofglobal English its wide spread and the
extensive amount of people using the language edayy | aim at clarifying how commonly
English is used as lingua francaand how likely it is for students to use Engliskihwother
non-natives. Second, | will look attercultural awarenessnd discuss the importance of being
able to use English with other non-natives anddaware of the many variations and cultures
affecting the language. Third, | will introduce rdgata and research methods. In the following
chapter, | will present my findings and after thisyill discuss them in the context global

Englishandintercultural communication

2. GLOBAL ENGLISH

In Finland, 91.7% of children chose to study Engles their first foreign language in 2006
(SUKOL), therefore, it is the most popular firsté@mn language in the country. In addition, in
the world, there are approximately 1.5 billion dpra of English (Crystal, 2003). It is a language
that affects many nations through the wide use aofliEh in advertising, for instance.
Furthermore, it is used in intercultural contextls as media and politics and an increasing
number of people use it every day. English is usea@ tool of communication between people
from all around the world, between natives and natives. It has become a global language,
which, in addition to native speakers, has nonveaspeakers who live in countries where
English is an official language or is taught a®eeign language. In this chapter, | will discuss
why English has achieved its global status and il important to realize that this language
has many variations and that it is used in comnatiun with people all over the world, not only

with native speakers.



2.1. What is English asa global language?

English has a big role in intercultural communicatbecause it is an official language in many
countries, such as India, Ireland, Canada and hilgpines, and it is widely taught as a foreign
language. In addition, in the field of media, certaonsumers prefer English, especially the
American variety, because of the influence of Amemmi films, television programs and pop
music (Martin 2006: 589), which is one of the reeswhy English has become the language of

intercultural media, internet, music and movies,jifgtance.

English is alingua franca,a language that is used when there is no commumuége between
speakers. For example, when traveling to a foremmtry in the western world, speakers cope
with English because there usually is at least s&mglish information available. Pennycook
(2006) explains the spread of English and its dlatatus with the help of globalization and,
furthermore, the Americanization by which she methesglobal economic, cultural and political
power of the US. However, Bhatia (2006: 606) clatimt it is the non-natives that enforce the
spread and power of English because they prefier ather languages in haming products and
companies. For example, in France, despite thdryid@etween French and English, beauty

products and cosmetics are advertised in EnglislatiB, 2006).

Crystal (2003:3) suggests that "a language achiaxganuinely global status when it develops a
special role that is recognized in every countrighglish is not only a native language in
countries such as the USA, Great Britain, CanadiAarstralia but it is also an official language
in many countries and it has been chosen as tefdireign language to be taught by even more
countries. English is used globally more than atheolanguage with its estimated 1.5 billion
speakers (Crystal, 2003). Its status and importamt¢ee world today is bigger than that of any
other language because the most powerful westeionpahe USA, is an English-speaking

country.

It is therefore compulsory for other nations tooguize English as an important language that
has that special role which makes it a global laggu This can be done in two ways: either
accepting English as an official administrativegaage or teaching it in schools as a foreign



language (Crystal, 2003). Braj Kachru (1988) hasrsarized this situation with his "The three
circles of English" -theory. | will discuss thisetbry more closely in the next chapter.

2.1.1 The Three Circles of English
Braj Kachru defined the term "world English” witlni model in 1988. He states that

English-speaking people can be divided in threeggahe inner circle, the outer circlandthe

expanding circleas follows:

Expanding cifiie

Outer circle

Inner circle

.- Ingdiay
Siagapare
150-300 miBicn

&.0. China,
RiFsa
1001000 miflicn

Figure 1: Kachru's (1988) circles of English

As can be seen in Figure 1, Kachru suggests thatities where English is spoken as a native or
a primary language belong to tinmer circle.These countries are the traditional bases of Emglis
language both linguistically and culturally. Thaylude the USA, the UK, Ireland, Canada,
Australia and New Zealand. The estimate amountati’e English speakers is 320-380 million
(Crystal, 2003). Wierzbicka (2006) talks about theer circle with the termAnglo culture,
which is the base and core of English language artlre, important for immigrants and

intercultural speakers to learn in order to usddahguage properly.

The outer circleinvolves non-native English-speaking countried th@e recognized it as an

official language in education and government,ifistance. The outer circle includes countries



such as India, Singapore, Malaysia, Sri Lanka, @reard Nigeria, and has an estimated number
of 300-500 million speakers (Crystal, 2003).

The expanding circleountries do not have a history of colonization imave they given English

an official status but they do understand the md@gonal importance of the language. In these
countries, therefore, English is taught as a ferdamnguage. These countries include China,
Russia, Finland, Poland and a number of othersstitbas 500-1,000 million speakers (Crystal,

2003) but the number increases constantly as Enggireads.

In this chapter, | have defined English as a gldtdmaduage with the help of Braj Kachru's theory
"The three circles of English” (1988). Althoughgimodel is old and does not represent the state
of the world today, | believe its basic idea idl stalid and it represents a standard model of
English in the world, which can be applied in sasdof global English. It is moreover still widely
used, referred to and modified for different pugmsn linguistics. Although the amount of
speakers changes all the time as population growdsttee map of the world changes, the idea
stays the same with native speakers being the esshafoup of the English-speaking people in
the world and, therefore, intercultural communigatin English being increasingly common and
important. In the next chapter, | will look at intaltural communication, English as a Lingua
Franca (ELF) and focus on the importance of culiaréanguage learning whether it is the

speaker's native culture or the culture of thedlanguage.

2.2. Intercultural communication

As | discussed in the previous chapter, English lenguage spoken worldwide and affected by
many cultures in many countries. The language ladisenspeakers, it is an official language,
thus in a significant role, in a number of courdgrsuch as India, and is taught as a foreign
language widely, for example in Finland. In additicEnglish is the official language of
international law and air traffic (Wierzbicka 200801). The language has many different kinds
of speakers. Consequently, the importance of ioten@l communicative competence, and
understanding other cultures is increasingly imgart However, a language learner needs to
become familiar with théAnglo culture which is the core and the target culture in lesgn



English. In this chapter, | will discuss how imgont a role culture plays in the global spread of

English and, further, in learning English.

2.2.1. Culturein language learning

In addition to raising cultural awareness, there ather benefits to intercultural language
learning. Having more than one language and culatraise widens speaker's range and
knowledge of important and interesting entities B® 2007). House (2007) continues with the
notion that language learners have a tendencyadnieg "incompetent communicators” in the
eyes of native speakers because they most likelgrneill acquire the target language and
culture completely, or to the same extent as naspeakers. If however the learner should
become a "competent communicator" and as closeativenlike perfection in their target
language as they can, it might mean abandonintpéineer's own native language (Aguilar 2007).
Therefore, to avoid this and to respect learneaiVve languages and cultures, they should be
liberated from this status of "incompetent commatocs” by accepting intercultural aspects and
models into language learning. In addition, altHotlge fact that language learners might want to
stay a bit apart from mainstream native speakdtarally is often interpreted as being offensive
and rude, it should be accepted and appreciateds@i2007 : 19).

As teachers are important models of the languagg tiach, it should be carefully considered
what kind of models to introduce to students. Tgkinnative speaker as a model in language
learning might leave learners frustrated becausg tlannot acquire the same amount of social
and cultural knowledge as them. This could makegbal of learning the language and, for
instance, ambitions of sounding like the model isglole to achieve. Moreover, | believe it
would be rather difficult to decide which variati@i English would be a suitable model for
students and why one variation would be more miests than others. In addition, the learner
will most likely use the language with other noriiv speakers of English and speak in

communicative situations where many different aelsucollide, using English adiagua franca

The problem with having an intercultural speakea asodel in language learning is, for example,
the fact that there are no "culturally neutral waSr@Wierzbicka 2006:309) in English, or any
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other language, because words always contain irdioom of the culture or the personality of the
speaker. However, an intercultural speaker is agmewho manages in between the cultures they
are familiar with by developing their own way ofnemunicating and being understood (House
2007: 19). It is therefore important to realizettha intercultural speaker has the knowledge and
tools to understanding the target language anavaigls. An intercultural speaker should also
appreciate foreign cultures and have an open mimigh facilitates understanding words that

contain cultural information.

According to Aguilar (2007), language learners $tidwave an intercultural speaker as a model
instead of a native speaker despite the modelks dadinguistic and cultural perfection of the

target language. However, some students do neegllenxtccommand of English for future

professions or academic purposes, for example.héset cases, | believe that having an
intercultural speaker as a teacher and model speakdd do more harm than good for the
student's future needs. Baumgardner (2006) poumtshat having a native model in language
learning might not be such a good idea when Endéslhners are members of a non-western
culture where, for example, the concept of datwmigich is a big part of American culture, is not
appropriate to be introduced or used in classrogerceses. In addition, English learners and
speakers come from all over the world, not onlyrfrthe Western culture, and recognizing this
may help students understand English in internatiorcontexts better, including

misunderstandings in communication and culturdedéinces.

The most important thing in language learning ishfaving one's goals" (Wierzbicka 2006: 313)
and being understood, which cannot be completehedeithout both cultural and intercultural
knowledge. In this chapter, therefore, | have dised the importance of culture in language
learning. The importance of intercultural commutima in students’ lives is increasingly
important and because textbooks are the main digecource of cultural and linguistic
information for students, it is important to stutdhem further and discover how the spread of
English and its global status is presented in tHanthe next chapter, | will focus on this aspect

more closely and introduce my study, the data asdarch methods.
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3. PRESENT STUDY

Textbooks have a significant role in language legyand teaching. | believe they should be the
student's objective guide to the target languagecaiture. Moreover, textbooks are responsible
for creating an image of the language, culture soaleties where this language is used. Students
may rely heavily on this information when they leand it is therefore important to study
textbooks in order to find out what kind of ideakeg) images and information they offer students,
and whether or not this information is updated aojective. The spread of English has
introduced new approaches to language learnindy asEnglish as a Lingua Francand this
information needs to be updated constantly. Texbashould therefore offer an updated and
relatively new image of the English-speaking woitd order for students to be able to

communicate in the real world after school.

In Finnish textbooks, there is a tendency of ini@dg only British English and American
English to students and in culture courses otheer circle countriessuch as Australia and
Canada. Baumgardner (2006: 668) however suggest&dinersification of the English language
should be one of all teachers' goals". Furthermase) have discussed already, students will
probably use English more frequently with non-natspeakers in international contexts where
they need more cultural information in additiorkteowing theAnglo-culture(Wierzbicka 2006)

and its cultural and communicative norms.

In this study, the focus will be on two textbooked for high school studentisy Touch 2and
Profiles 2in order to find out how the English-speaking wlad introduced and what kind of an
image of it is created in these two textbooks. dsehthese two textbooks from these two series
because they are widely used in Finland, relatinely and have the same publisher, WSQY. In
addition, Profilesis a brand new textbook series and | am therdfopeng to find new material

and updated approaches to the spread of Englisheirworld.In Touchis a popular textbook
series that has a magazine-like cover and it isagghable for young students. | am therefore
hoping to find information about global Englishtime form of traveling, for instance, because
that might be interesting for students. | sele¢kedsecond books of these series because they are
the culture sections and the emphasis is on cslttn@veling and free time. | therefore concluded
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that in these textbooks | would be able to find\hstest amount information of different cultures
and variations of the English-speaking world.

3.2. Resear ch methods

| studied the textbooks with the help of two maurestions:which varieties of English are

introducedandwhich cultures are introduced he goal was to find out what kind of an image of
the English-speaking world there is in these twalt@oks and if it corresponds to reality and the
current global status of English. In this chaptewill look more closely at these research

questions and what | wanted to discover with thelp.

1. Which varieties of English are introduced?

First, | wanted to find out which varieties of Eisgl are represented in the two textbooks, and
how they can be recognized. Moreover, how well estiisl themselves would be able to recognize
them. | studied both implicit and explicit hints different varieties of English. In addition, |
looked at vocabulary choices and spelling to find ib the differences of British English and

American English were emphasized.

2. Which cultures of the English-speaking world iateoduced?

Second, | wanted to discover which English-speakiogntries and cultures are mentioned or
introduced in these two textbooks, what kind of iamage is created and whether or not
stereotypes were reinforced in texts. | lookedmtlicit and explicit hints of this aspect as well
and in addition to vocabulary, | also looked at fifeotos of the introductory pages in the
beginning of each unit.

| did this analysis by studying vocabulary choigesa descriptive manner, because in images,
headlines and introductions, for instance, it isially clearly mentioned which country and
culture is represented. The differences betweerndhabulary choices and spellings of American
English and British English, for example, are sames so subtle that it is difficult, especially
for students, to notice which one is representeleafe is no clear note about it. | therefore found
this method the most useful approach of analyZiege textbooks.
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4. FINDINGS

4.1.1n Touch 2, Been There, Done That

Each of the four units in this textbook had theimothemes. The textbodéegan with a map of

the world, called "the Wide World of English". Owopt of the pages, there was a broad
explanation about the wide spread and use of BHnglishe world. This explanation was based
on Kachru's (1988The Three Circles of Englisttheory which | discussed earlier in chapter 2.
Moreover, terms such asative language, official languagendlingua francawere introduced

to students. There was also a listening exerciséchaequired listening to samples of varieties
of English, such as Australian, American, Irish dndian, and placing them in the map in the

order that they were heard.

Unit 1 was titled Taking Off and its focus was on traveling. On the introductpage, the
headlineTourist or Travellerwas spelled in British English. In addition, thestf actual chapter
called Streetwise in Londohad its focus on the UK. The variety of Englisledisvas British
English. This could be seen in, for example, votayy the spelling of words and expressions
such agheatre taxi driver, kilometre, travelling, the tube, getkedandcarrier bag.In addition

to the chapter being read by a native British Estgiipeaker, people that represent other varieties,
such as Irish or Cockney, read some parts of thapteh Non-native speakers were also
represented, there were Italian and Spanish speakéng their tips on traveling in London.
After the chapter, there was a preposition exerc@esisting of a conversation about traveling
full of expressions that require prepositions. Ttosiversation represented also British English
with words and expressions suchfagourite, sick bagindthat's a drag.The last text of Unit 1
was titledFast Forward Its focus was on vocabulary and such words apdessions that might
not be familiar to students. These words and espyes were highlighted in green and next to
them there were three alternatives from which, edththe help of a dictionary, students were
asked to guess the right meaning by looking atctivéext. This text was also written in British
English with words such asell-off, neighbouring, fareand the most visible ondsavelling,

traveller, kilometreandtheatre.
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Unit 2, Voices of Americahegan with a picture of a woman showing her tontna¢ had the
American flag on it. It was therefore easy to cadel that the focus of this unit would be on the
USA. The first chapter of the unit callethe glorious salad bowlas written in American
English, based on words and expressions sucfawa®, neighborhood, flavor, theater, cop,
freeway, travelingand color. Native speakers of American English who represented
African-Americans, white middle class and Mexicamsd the chapter on CD. On page 40, there
was a word list of British English words and Amancequivalents. In addition, there was an
information box on the page summarizing the moshroon differences between British and
American ways of spelling. For example, the endiugs/-or, -re/-erand-logue/-log However,

on the following page, a translation exercise usedflag of the UK as a symbol for English

language despite the fact that on these pagestiabdulary was American English.

Unit 3 focused on Australialhe Land of Obegan with a picture of an Australian Aborigine
performing a traditional dance. ChapterHgw to be Australiancontained mainly slang words
related to the culture and typical of the countych asarbie, ankle biters, matend chrissie.
Native Australians, both women and men, read itGih After the chapter, there were three
"Aussie Slang" exercises for students where thegtrind an explanation for an expression, for
examplebush telly figure out from what word the slang word is shiort, for examplebarbie -
barbeque and then there was a crossword puzzle which statsiof words typical to Australian
slang and this particular variety of English. Irdaidn, the following conversation exercise was
meant to be done in pairs. One is Anssiewho has certain lines to say and the other an
American who does not understand the slang usteispeech of th&ussieand therefore needs

to ask for clarification and explanation of thengjavords.

Unit 4, Coming Homefocused on Finland. The first chapt&inland for Foreigners,is an
extract fromLonely Planet: Finlanda popular tourist guide. The text was written iritiBh
English as it contained words suchresghboursand kilometre.However, a man and a woman
who speak with an American accent read it on COhis unit, the last chapter consisted of four
articles from which students must select one witfagner. People who have moved to Finland
from abroad had written all of them. The first ttexts,Stem me upndThe Long and Short of it,
were written in American English, which could bencluded from the spelling of words such as
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favor and neighbor,and, in addition, the nationality of the writerrmgentioned. The third text,
The Weird Side of Finlandjid not have any clear clues in spelling, word chonor did it
mention the author, but it did mention Fahrenhaitd sayings such @setty coo) which is more
characteristic of American English. A British joalfist wrote the fourth articla)Velcome to the
Future Therefore, the spelling of the words in this @etiis typical of British English, for

instancecentre

4.2 Profiles2

Profiles 2 consisted of four units that had their own themisbegan with a listening
comprehension section calléh the Couchwhere students listen to seven people around the
world, for example from the UK, the USA, Australend India, sharing their traveling
experiences. This was the introduction to the aoargd textbook.

Unit 1, Traveller's tales,began with a picture of a couple hiking. It wasréfiere easy to
conclude that the theme of the first unit was tliage Text one in this unit was a conversation
about traveling in general call@aavel Bug.lt was written in British English with words such a
lad, travelling, holidayand dialogue.The next text wagsnterrail Survival Tipswritten by a
British student who shared her traveling tips. Téet was clearly written in British English,
which can be concluded from words such ## andtravelling. Following the text, there was an
exercise where an Irishman calls a hotel in Lonolnook a reservation and the students’ task is
to fill in the booking form. The third text of thenit was an extract from a book written by a
Scottish actor Ewan McGregor who did a motorcyderfpey across the globe with his Irish
friend. It was written in British English with wosdike recognizedandtravelling.

Unit 2, Human Interestshegan with a picture of young people raising thainds. The theme of
this unit was free time and hobbies. The introdycsection began with a word dialogue whose
spelling suggests that the unit is written in BhtiEnglish. Text 4, the first text of the ur@all
that a Hobby2vas a conversation which took place between tvamés filling in job application
forms. It introduced spoken English with slang weahd Cockney rhyming slang sucht@asell
porkiesfor lying. There were also hesitation words suchlu@s er, mmandhuh. In addition, the
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text introduced spoken English abbreviations anmmicgl constructions such asos, d'youand

gonna.After the text, there was an exercise about thpeken English characteristics with more
examples, likelunno, kindaandwanna.However, there was a reminder for the studentotdam

use these examples in writing because they arehawacteristic of written English. The listening
activity after this text was an extract from a magirogram with six people around the world
describing their experiences with music. There wasCD included in this textbook and no
mention of where these six people were from. Tloeegfit is not possible to conclude if these
speakers represent native variations of EngligmobrText 5Europe Chills out...and stays home,
is the second text of the unit based on an ariic/all Street Journal. The spelling of words
such asmeighborandfavorite hints that the text is written in American Englislthough in the

introduction,footballis used to refer to the American equivalemtcer.

Unit 3, Atlantic Crossing took students to New York City, USA. Text 6 can& five native
New Yorkers sharing their experiences of their haiye The text was written by Americans, in
American English containing words and expressiargh sascab, subway, trashcans, elevator,
flavors, neighborhoodnd apartment.Following the text, there was an exercise whereesits
listen to a conversation that was also written damvAmerican English. The task for students
was to underline all words, expressions and spmlitypical of American English and find
British English equivalents for them. It includéd; exampledialog, apartment, vacation, chips,
elevator, cab, subwagndfall. The students were able to hear the British Englésision of the
conversation to check their answers. This exemisphasized the differences between these two
variations of English explicitly. Text Blue-Sky Thinking: The story of Amelia Earhavias a
story of the famous American woman. There were Iearcmarks of which language variation
was used and in addition to altitude befagt,distances were ikilometres After the text, there
were five introductions to five influential womeriges, introducing for example, the stories of
Pocahontas and Marilyn Monroe. This was writtenBiitish English with spellings such as
centre In addition, there was a listening exercise aboytortant American women like Oprah
Winfrey and Rosa Barks. In addition to taking notése students practiced spelling in this

exercise.

Unit 4, Prime Timedealt with media, more specifically television anternet. It began with a
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quiz, the goal of which was to find out what kinidaorelationship students have with television.
It contained spellings such &svourite and words likehe boxfor televisionthat are typical of
British English. The following pages were a teleuis guide with television listings of three
channels on them. This was also text 9, the fest bf the fourth unit calledWhat's On?It
contained mainly TV-shows from the UK, also familia Finland, such aEmmerdale Men
Behaving Badlyand Hell's Kitchen The TV listings were written in quite a neutrahyy there
were no indications of any particular variety iaf €xample, spelling or word choice. In addition
to the UK shows, there were also American well-kn@kows in the text such #¢ho Wants to
be a Millionaire Text 10,Virtually yours was an article about the internet. It was quéetral in

its spellings and word choices but, however, momeeAcan than British English. It contained
spellings such asocializeandrealizethat are possible in both variations, but the grdgsibility

in American English spelling. Distances were expeedsinmilesrather than kilometres, which is
also possible in both variations. Text 11 was anpoalledTelevision written in British English
by the Welsh author, Ronald Dahl, who wr@barlie and the Chocolate Factaryhis poem
included word-choices such ghastly, totand fear not that are typical of British English in
particular. The last text of the unit and the textk, number 12, was not a text at all. It was nathe
a set of translation mistakes of TV shows, calledt in Translationlt contained examples from
very well known series such &ar TrekandFrasier. For example, "Maybe you should get a
life" translated aSElinkautinen tekisi teille hyvaa".

5. DISCUSSION

5.1.1n Touch 2, Been There, Done That

In Touch 2 Been There, Done Thatas very culture-oriented because it had a lotxplieit
information of the English-speaking world in it.dbntained cultural information mainly of the
inner-circle countries In addition, there was a clear map of the wontdtloe first pages that
introduced students to the spread of English inwloeld. This was done with the help of
Kachru's (1988) "The Three Circles of English” theihat | discussed in more detail in chapter 2.
| found this an indication of a subtle shift towautthe teaching of global English and its different
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varieties, and recognition of global English beaogninore important. Furthermore, what | found
most pleasantly surprising was the fact that tesmsh aslingua francawere introduced to
students. Although the textbook still focused oe tivo main varieties of English, it did make
students aware of the fact that there is a momdylibossibility of having a conversation with
non-native speakers of English and thus it increédlseir intercultural awareness that | discussed

in chapter 2.2.

In addition, there were several listening actigtie this textbook that contained different accents
and varieties of English, such as lIrish and Indifime unit that focused on the UK, included
multiple varieties of English spoken in the countsyuch as Cockney. | did not find the most
traditional image and stereotypes of the UK, wehdups and bowler hats, in the chapter. This

was an incredibly surprising but modern approadinéocountry.

However, the unit of America did not contain as hiyariety of different accents within the
country, although it is an enormous country withhgndifferent accents and dialects. There were
only three different kinds of speakers who represgnwvhite middle-class, African-Americans
and Mexicans. They all do have distinctive stylespeech but, in my opinion, they certainly do
not represent a big enough variety of speakershéncountry. Moreover, although this unit
focused on American English, there was a flag ef iK representing English as a language,
which contradicted the idea of this unit. It hintsdbtly to students that although English is
spoken in the USA, the only prestigious variety Exiglish is British English, which also
represents the entire English language with allvéseties. | found the same attitude in the

Australia-chapter as well.

5.2. Profiles 2

Despite being a newer textbodRrofiles 2did not contain as much cultural informationlas
Touch 2.Actually, it was a slight disappointment. It begaith raising the intercultural
awareness (House 2007) of students by havingemnimgj activity with people around the world
speaking. They included people from the main irmeate countries such as the UK, USA and
Australia but also outer and expanding circle coastindia, Portugal, Sweden and France. This



19

made students realize that English is a languagleespall over the world and adiagua franca
The function of this activity was probably to creatn image of global English but | found it
rather light.

The first unit focused on traveling but throughtBh English speakers. However, it did contain
information and raise awareness of different vaasebf English within the UK and Ireland by
representing Irish, Scottish and Welsh varietieexts and listening activities. It did not limd t
standard British English, which is the most comrmstyle in Finnish textbooks. In the next unit,
this raising the awareness of students continued introducing Cockney rhyming slang and
very subtly American English. This introduction wast explicit, there was only a mention that
the article is based ofhe Wall Street JournaWwhich is an American newspaper, and only a
couple of words had American spelling. This waseay\quiet introduction to a different variety
that continued in the next unit. It took studemdsthe USA but only as far as New York.
Culturally New York represented the entire natiorthis textbook, which gave a false image of
the vastness of the country and its different viamma of English. In addition, it reinforced the
stereotypes of the USA seen in television and nswigr example. This unit also had explicit
comparison of American and British varieties of Estg mainly the most common spelling
differences such dtavor/flavour but also words that are completely different sash taxi/cab,

a lift/elevatorandchips/french fries.

What was somewhat surprising was that the first @éxhe last unit did not contain any explicit

cultural information nor did it have explicit voaahry hints that would have made it possible to
determine if the variation used was British or Aio&n English. It almost seemed to blend or
eliminate the differences between these two vasetind conclude in the fact that English it is
not always culture-bound because it is spoken wodel.

6. CONCLUSION
As | expected, the two main variations of Englispresented in these textbooks were American

English and British English. Despite the extensesearch conducted in the field of intercultural
awareness and English adirgua franca the newer textboolProfiles 2 contained very little
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information about the different varieties of Englia the world.

However, | only studied the culture course of twgtibooks of two series. The amount of data
was so small that the results cannot be generaliredrder to obtain results that are more
accurate and to find out if there is more intenaalt information in other textbooks of these
series, it would be necessary to study the tweesemtirely. It would be fascinating to do this in
order to find out if the intercultural informatiomould be divided between the books instead of
including everything in the culture course. In dubh, Profiles being a completely new textbook
series is not fully finished. Not all of the textis have been published by the time this research
was conducted. It is therefore impossible to kndveter the other textbooks Bfofiles contain
more intercultural information. It would be usefid study the entire series when it will be

published entirely.

In addition, I did not include any research don¢hi field of English as a Lingua Franca (ELF)
by Seidlhofer or Jenkins, for example. The reasombt including such an important and big
part of intercultural communication was the limitkshgth of this research paper and the vast
amount oflingua francaresearch that would have required multiple chaptetherefore decided
only to include the most general descriptions ¢éncultural communication, and incluiegua
francaresearch in my MA thesis.

The question that arose most powerfully during tegearch was about identity. How do students
themselves see the English-speaking world and gosition in it? Furthermore, do students feel
the need for ELF teaching or do they prefer a eathodel in language learning? In my MA
thesis, | aim at finding out the answers to thisgjion and conduct further research in this area.
Students’ identity and the way they see and positi@mselves in the English-speaking world is
a matter that needs research if students are wnobest learning results in English. ELF is a
rather new area of research and the students am@wawe of it. Thus, they have little ability of
positioning themselves in the English-speaking darla correct and truthful manner. This could
make teaching more difficult because teachers mghtknow where to start and what kind of
English to teach to students.
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