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Tämän proseminaaritutkimuksen tarkoituksena oli tutkia abiturienttien motivaatiota opiskella 
englantia ja ruotsia ja vertailla mahdollisia eroja vastaajien motivaatiossa kyseisiä kieliä 
kohtaan. Tutkimuksessa haluttiin selvittää muun muassa sitä, kuinka suuri rooli tulevilla 
ylioppilaskirjoituksilla, jatko-opiskeluilla ja tulevalla työllä on abiturienttien kielten 
opiskelussa ja opiskelumotivaatiossa. Viitekehyksenä käytettiin aiempia tutkimuksia 
englannin ja ruotsin opiskelumotivaatiosta ja erilaisia tapoja luokitella motivaatiota. 
Keskeisimmät luokittelut, joihin vastausten vertailu pohjautui, olivat integratiivinen ja 
instrumentaalinen sekä sisäinen ja ulkoinen motivaatio. Yhtenä vertailukohteena 
tutkimuksessa olivat myös mahdolliset erot sukupuolten välillä. 
 
Aineisto koostuu 29 abiturientilta saadusta vastauksesta, jotka analysoitiin laadullista 
tutkimusmenetelmää käyttäen. Kyselylomakkeessa oli muutama monivalintakysymys ja loput 
kysymyksistä olivat avoimia kysymyksiä, joihin vastaajat saivat omin sanoin vastata. 
Vertailun helpottamiseksi englannin ja ruotsin opiskelumotivaatiosta kysytyt kysymykset 
olivat vastaavanlaisia keskenään.  
 
Tärkeimmät tutkimustulokset olivat erot integratiivisessa ja ulkoisessa motivaatiossa. 
Kiinnostus englannin kieltä ja opiskelua kohtaan oli suurempi kuin ruotsin kieltä kohtaan, 
joten integratiivinen motivaatio oli vahvempi englannin opiskelussa. Ulkoiset motivaattorit 
vaikuttivat puolestaan enemmän ruotsin kuin englannin opiskeluun. Sukupuolten välisiä eroja 
oli huomattavissa instrumentaalisessa ja ulkoisessa motivaatiossa: pojat olivat 
instrumentaalisesti motivoituneempia opiskelemaan englantia kuin tytöt, ja tytöillä puolestaan 
ulkoinen motivaatio oli hieman voimakkaampaa englannin opiskelussa kuin pojilla. Ruotsin 
opiskelussa suurin ero oli siinä, että tytöt olivat kiinnostuneempia kielestä kuin pojat. Koska 
kyseessä oli pienimuotoinen laadullinen tutkimus, lisätutkimusta kaivattaisiin selvittämään 
useiden eri tekijöiden, kuten vanhempien sosio-ekonomisen taustan, vaikutusta nuorten 
opiskelumotivaatioon. Myös pitkäaikaistutkimus, joka tarkastelisi ja vertailisi opiskelijoiden 
motivaatiota luokka-asteelta toiselle, toisi varmasti hyödyllistä tietoa sekä opiskelijoille ja 
opettajille. 
 
Asiasanat: language learning motivation, language education, foreign language learning 
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1. INTRODUCTION 

 

”After all, motivation concerns the fundamental question of why 

people think and behave as they do, and we should never 

assume that we know the full answer.” 

  (Dörnyei 2005: 66) 

 

Motivation is a central concept in language learning and it has been studied often and from 

many perspectives. There is definitely no shortage of background material and there are 

studies done by various people in different times and places. However, the contexts vary and 

times change, and that is why all the studies of motivation are important. As Dörnyei points 

out above, we still need to know more about motivation and the factors that make us do things 

that we do. Motivation is present in everything we do, in hobbies, studies and in working life, 

but the context and the task itself determine the type of motivation we have towards the 

action. People define their motivational goals based on what is important for them at the 

moment or in the future (Malmberg 1994: 1). Motivation is not static, but rather dynamic and 

it may change during the years of a language learning process, over a lifetime or even within a 

single foreign language class (Dörnyei 2005: 83). 

 

The question that interests me in my research is what motivates Finnish graduating seniors to 

learn English and Swedish. The question “what motivates students” has been studied before in 

different contexts, like in Canada, the United States and the Philippines (Gardner and Lambert 

1972). Motivation has also been studied in Finland: Kuukasjärvi (2006) studied upper 

secondary school students’ motivation and attitudes to learn Swedish and Russian, and Virnes 

(1995) studied comprehensive and upper secondary school students’ motivation to learn 

English and German. These are only some examples of researches conducted in recent years. 

Although there are comparative studies on motivation, where participants’ motivation to learn 

two different languages have been studied, it is somewhat surprising that there is little 

research where comparisons have been made between students’ motivation to learn English 

and Swedish. These two languages are, however, the most commonly studied languages in 

Finnish schools. 
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English and Swedish are two important languages in Finland. English is the first foreign 

language for most Finnish children. For example in 2006, 91.7 % of Finnish children studied 

English as their first foreign language. (SUKOL: Tilastotietoa kielivalinnoista). Swedish is 

another national language in Finland besides Finnish. There is a small minority of Swedish-

speaking people in Finland (6 per cent of the population) who mostly live on the western and 

southern coast line of the country. Because of the official status of Swedish in Finland, every 

Finnish-speaking student must learn Swedish at school. In this study, I am going to compare 

the findings of my research and analyze the possible similarities and differences in students’ 

motivation to study English and Swedish. 

  

The purpose of my research is to provide information for language teachers and teachers-to-

be. Many language teachers in Finland have the combination of English and Swedish as the 

languages that they teach, so it is useful for them to know more about the possible differences 

in students’ motivation and not to think that motivation to learn languages is the same no 

matter what language is in question. My future occupation will be a teacher of English and 

Swedish, and thus I also have personal reasons for conducting this particular study. I want to 

know more about the students’ interests and motivation towards these two languages. It is to 

be noted that the purpose of this research is not to generalize the answers given by the 

students. More participants would be needed if the aim was to make generalizations. 

 

This research paper is organized dialectically, which means that it is based on comparison, 

contrasts and juxtaposition (Hirsjärvi, Remes and Sajavaara 2004: 35). Different matters in 

learning motivation, such as some of the types of motivation, are compared point by point and 

discussed in different paragraphs in the discussion part. First, I will discuss the theoretical 

background of motivation and language learning and present some previous studies of English 

and Swedish learning motivation. Second, I will move on to introduce the data and the 

method of the present study, followed by the chapter of results. Next, I will discuss the 

findings and compare some factors, such as gender. Last, there is a conclusion where I briefly 

summarise the research and its most important findings. 

 

2. MOTIVATION AND LANGUAGE LEARNING 
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Motivation is a concept which has been defined in many different ways in theories of 

language learning and it has been divided into different categories and further into 

subcategories. The two most common and well-known divisions seem to be integrative and 

instrumental motivation, and extrinsic and intrinsic motivation. In this chapter, I will present 

some definitions concerning these types of motivation in literature. I will focus on some of the 

most notable researchers who have studied motivation, Gardner and Lambert (1972), and 

Ryan and Deci (2000). When I have presented the abovementioned types of motivation, I will 

briefly compare them to each other and discuss some similarities and differences between 

them. 

 

After discussing the concepts of motivation, I will examine some of the variables that affect 

learning motivation. Next, I will move on to present some of the studies that have been 

conducted on motivation to learn English and Swedish in Finland. Last in this section of 

theoretical background, I am going to draw some attention to gender differences in language 

learning motivation. 

 

2.1. Concepts of motivation 

 

Gardner and Lambert (1972: 3), who have studied and discussed integrative and instrumental 

motivation for decades, define integrative motivation as a desire to learn more about the target 

culture and a wish to become viewed as a member of the target group. A person with 

integrative motivation has a genuine interest in the language and people who speak it. 

Instrumental motivation, on the other hand, is characterized by a hope of improving one’s 

social status and getting economic benefits by knowing a foreign language (Gardner and 

Lambert 1972: 14). In their studies, Gardner and Lambert present findings which indicate that 

students with integrative motivation were more successful in second language learning than 

those with instrumental motivation. They suggest that a possible explanation might be the 

distinction between long-term goals and short-term goals. In this division, integrative 

motivation is a long-term goal, which may have more influence on language learning than a 

short-term goal, such as a hope of passing a language course. (Gardner and Lambert 1972: 3-

16.) Gardner and Lambert (1972: 12) also argue that usually the goal of language learning is 

something else than merely language acquisition; the goal is often to become a member of 

another ethnolinguistic group, which means that the goal is usually integrative. 
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Another way of dividing motivation has been discussed by Ryan and Deci (2000). They 

divide motives into intrinsic, which means coming from the inside, and extrinsic, which 

means that it is controlled by external factors or people. Intrinsic motivation is in question 

when a person wants to do something because he or she finds it interesting, enjoyable and 

satisfying. In this case, action or learning neither has a separable consequence nor external 

pressure or rewards, but the reward is in the activity itself. This type of motivation is present 

from birth onwards; people do things that interest them and by acting according to their 

interest, their skills and knowledge develop and grow. Moreover, intrinsic motivation is 

claimed to lead into creativity. (Ryan and Deci 2000: 55-57.) 

 

Extrinsic motivation differs from intrinsic in a sense that extrinsic motivation leads to a 

separable outcome, which can be for example a good grade. Extrinsically motivated people 

often perform actions with resentment, resistance and disinterest, but actions can also be 

performed with willingness. (Ryan and Deci 2000: 55.) In their studies, Ryan and Deci (2000) 

found that extrinsic motivation is rather common in people’s lives, because social demands 

and responsibilities affect in a way that most of the activities people do are not intrinsically 

motivated. They claim that intrinsic motivation in schools becomes weaker with each 

advancing grade. (Ryan and Deci 2000: 60.) Motivation may not be stable, but instead it can 

shift from external to internal; if a person is extrinsically motivated to do an activity, perhaps 

because of a reward, he or she may also experience the activity as intrinsically interesting, and 

as a result, a person’s motivation shifts. An opposite phenomenon is also possible: a person 

can “lose” his or her intrinsic motivation, because of too controlling a teacher, for example, 

and become extrinsically motivated. (ibid: 63.) 

 

As can be noticed from the categorizations presented above, integrative and intrinsic 

motivations are somewhat comparable to each other, since they both are characterized by a 

genuine interest in the target language and culture. If a person is integratively or intrinsically 

motivated, s/he is not learning a foreign language because of its value in one’s future 

occupation or because of a reward one may get by knowing a foreign language. The 

difference between these two types of motivation might be that integrative motivation is more 

far-reaching than intrinsic motivation, which may be concentrated on a single task. If a person 

is instrumentally motivated, his or her main objectives are social and economic benefits, and 

extrinsically motivated person focuses on rewards, grades and meeting expectations of other 
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people. Ryan and Deci (2000: 60) point out that extrinsic motivation has an instrumental 

value. 

 

As mentioned before, there are various theories about motivation and different ways of 

explaining it. The abovementioned types of motivation, integrative and instrumental as 

explained by Gardner and Lambert, and external and internal, as discussed by Ryan and Deci, 

are the most common and well-known categories. Scale of all different categories of 

motivation would be too broad to be discussed here, and thus my aim was to focus only on the 

most important ones. I agree with Ryan and Deci on that motivation may not stay the same 

but instead it can shift and change its form during one’s life depending on what is important 

in one’s life at that moment. 

 

2.2. Variables that affect motivation 

 

According to Malmberg and Little (2002: 130), parents, teachers, the school environment and 

peers have a lot of influence on students’ motivation towards different school subjects. The 

expectations of parents and teachers affect the development of a child’s motivation a great 

deal either encouragingly or discouragingly. A teacher can also diminish students’ motivation 

by using competition, unfair treatment of students, rewards and evaluation as tools. (Aunola 

2002: 115-118.) The evaluation at school becomes more visible with each advancing grade, 

which has been estimated to reduce motivation. Moreover, competition between students may 

have the same effect on learning motivation (Aunola 2002: 112). The goals of a student are 

also closely connected to motivation, since a goal is usually something that a person wants to 

learn, understand or achieve and thus the person has motivation towards it. Almost all the 

goals are set by someone else than a person itself, but also those kinds of goals can become 

intrinsic motives. (Malmberg and Little 2002: 129.) Besides that, accomplishments and 

success at school are connected to intrinsic motivation: a student who is successful at school 

has less external sources of motivation, unlike a weaker student has (Malmberg and Little 

2002: 136). 

 

I agree with Aunola that the role of parents and teachers in a student’s life is enormous, and 

their expectations and opinions about the importance of different school subjects affect the 

student either directly or indirectly. I think that success at school certainly has a lot of 
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influence on student’s motivation: if a student is successful in some school subject, s/he gets 

positive feedback and positive experiences, which encourage him or her to continue studying 

the subject. In my research, I wanted to find out how school, examinations and teachers affect 

students’ motivation and also what factors outside school have an influence on learning 

motivation, so I inquired these things in my questionnaire. 

 

2.3. Previous studies on motivation 

 

2.3.1. Studies concerning English 

 

There are many studies of English language learning motivation, so I am going to introduce 

the one that was conducted among Finnish comprehensive and upper secondary school 

students. Virnes (1995) examined integrative and instrumental motivation in particular, and 

compared motivation to study English and German. The results of her study indicate that 

English is considered more interesting, easier and more important than German (Virnes 1995: 

111). With regard to different types of motivation, Virnes (1995: 26) assumed that there 

would be a great amount of instrumental motivation among participants since Finland is a 

small nation with a language that is not widely known in the world, and that is why it is very 

beneficial to know a foreign language that is spoken around the world. However, according to 

her results, integrative motivation is a more powerful factor in English language learning than 

instrumental motivation (Virnes 1995: 113). As far as motivation and success are concerned, 

Virnes found no connection between success and integrative motivation, although she 

expected that integratively motivated learners would be successful in language learning. 

Moreover, instrumental motivation was not connected to low grades, either. (Virnes 1995: 27, 

113-114.) 

 

2.3.2. Studies concerning Swedish 

 

There has been much discussion about the importance and status of Swedish in Finland and 

about its role in Finnish schools’ curricula. In matriculation examination, Swedish has 

previously been an obligatory subject for students, but since 2005 it has been voluntary to 
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participate in the Swedish exam. In their recent study that was carried out among university 

students, Jauhojärvi-Koskelo and Nordqvist Palviainen (2008) wanted to find out more about 

attitudes and motivation to study Swedish. They (ibid) claim that in their comprehensive data, 

the most common explanation why students are not motivated to study Swedish was that 

knowing Swedish is not needed in the region where they live or where they will be living in 

the future. However, Jauhojärvi-Koskelo and Nordqvist Palviainen (2008: 2) remark that 

studies conducted in recent years indicate that the status of Swedish in working life is strong, 

which means that the proficiency in Swedish is both needed and appreciated. In their own 

research, Jauhojärvi-Koskelo and Nordqvist Palviainen (2008:3) found out that a clear 

majority (63 %) of the participants wants to study Swedish because employers require 

knowledge of the language. 57 % also believe that Swedish is important in their future 

occupation. When asking about their opinions about studying Swedish, 60 % of the 

participants answered that they study the language with pleasure, whereas 21 % study 

unwillingly. Moreover, the vast majority (69 %) of participants said that they would study 

Swedish even if it was not obligatory. (Jauhojärvi-Koskelo and Nordqvist Palviainen (2008: 

3-4.) 

 

In her research three years ago, Kuukasjärvi (2006) examined upper secondary school 

students’ attitudes and motivation towards the Swedish language. Her study indicates that 

upper secondary school students have mostly positive or neutral attitudes towards the Swedish 

language, but despite that, they get low grades in Swedish. Participants of her study 

considered it a positive thing that Swedish is no longer obligatory in matriculation 

examination and, therefore, Kuukasjärvi draws a conclusion that it is important for students 

that they themselves can decide the significance of Swedish for them. Over 70 % of 

participants said that they would study Swedish voluntarily, which shows that a majority of 

them appreciate Swedish and they have a positive attitude towards the language. (Kuukasjärvi 

2006: 20-21.) Thus the results that Kuukasjärvi got among upper secondary school students 

are convergent with the ones that Jauhojärvi-Koskelo and Nordqvist Palviainen got among 

university students. Both studies prove that the status of Swedish is still strong in Finland, and 

as Kuukasjärvi (2008: 50) concludes, the position of Swedish is rather secured in Finnish 

upper secondary schools and in matriculation examination in spite of the fact that it is 

voluntary to participate in the Swedish exam. 
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Many studies that have been carried out on language learning motivation combine motivation 

and attitudes towards the language and its speakers. It is rather common that attitudes and 

general opinions of people also affect motivation to study a certain language, and that is why 

attitudes and motivation are so closely connected to each other. I think that somewhat 

negative attitudes that are connected to Swedish and that are still present can partly be 

explained by the historical situation and the fact that Finland was under the control of Sweden 

for hundreds of years. Kuukasjärvi (2006: 4) also agrees that the historical background has an 

effect on motivation to learn Swedish. Attitudes can also be passed from generation to 

generation, perhaps unintentionally. In my research, I do not aim to investigate the students’ 

attitudes towards English and Swedish since it would be too broad an area to be covered in 

this research. 

 

2.4. Gender differences 

 

Traditionally, it has been thought that girls are more talented in languages than boys, and boys 

are more successful in mathematics than girls. Although this might only be an old myth, it 

still affects people’s expectations about different talents between boys and girls. As Aunola 

(2002: 114) explains, the impressions about gender differences in school subjects anticipate 

the academic orientation of boys and girls later in their lives. Children are usually motivated 

to learn all the subjects during their first years at school, or they may not have motivation to 

learn at all, but later their motivation begins to focus on different school subjects and it 

becomes more stable (Aunola 2002: 111). In my experience, I have noticed that as far as 

languages are concerned, many students are interested in languages in general, but there might 

also be differences in students’ interests towards different languages. For instance, a student 

might be very motivated to learn English but not at all interested in Swedish, or vice versa. 

Malmberg (1994: 18) has examined girls’ and boys’ motivation and gender roles typical of 

culture, and he explains that Finnish boys and girls both have hopes concerning studies and 

occupation, but girls are more worried about studies. Girls have also outnumbered boys in 

upper secondary schools since the 1980s and currently there are still more girls than boys in 

Finnish upper secondary schools. Girls seem to be more successful in their studies than boys 

in general, since girls have higher grade points than boys. (Malmberg 1994: 35, 65.) 
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With regard to the Swedish language specifically, Kuukasjärvi (2006) examined gender 

differences in upper secondary school students’ motivation to learn Swedish. In her research, 

girls answered that they learn languages quickly and easily and they have higher expectations 

of their abilities in theoretical subjects such as languages and mother tongue. 86% of girls 

compared to slightly more than half of the boys (51,3%) in Kuukasjärvi’s research expressed 

their will to study Swedish even if it was voluntary. (Kuukasjärvi 2006: 24, 29.) Kuukasjärvi 

(2006: 29-49) concludes that girls seem to appreciate Swedish more than boys and she 

assumes that girls will always have more interest and self-confidence to study languages. 

Boys, on the other hand, have more negative attitudes towards Swedish and they seem to be 

more dependent on teacher’s approval than girls in order to motivate themselves to study the 

language.  Therefore, the challenge for language teachers is to try to make boys appreciate 

Swedish more. (Kuukasjärvi 2006: 48-50.) Compared to the English language, boys seem to 

appreciate English more than Swedish and they realize the value of English in their lives. 

Virnes (1995: 90, 116) found out in her research that instrumental motivation is greatest 

among boys. In conclusion, boys know that they will need English in their future and that 

increases their motivation to study English. 

 

3. THE PRESENT STUDY 

 

In this section, I will discuss the data and the method of the study that I conducted. First, I 

will introduce my research questions and provide information about the subjects of the data 

collection. Next, I will present the method of the study and provide arguments for my choice 

of method. 

 

3.1. Research questions and the data 

 

My research questions are the following: 

 

1) What motivates graduating seniors to learn English and Swedish? Are there differences in 

graduating seniors’ motivation to learn English and Swedish?  

2) Are there gender differences in students’ motivation? 
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In my research, I intend to find answers to the above-mentioned questions. The comparative 

aspect is important in my research, since the comparison between English and Swedish 

learning motivation is not covered in previous studies. Thus the findings of my study can 

bring more information to the field of language learning motivation. 

 

I expect to find some differences in students’ motivation to learn English and Swedish due to 

very different situations and status of these languages: English is the lingua franca of the 

world, whereas Swedish is mainly spoken in Sweden and in Finland, and I expect that these 

matters affect motivation. In previous studies, the results have shown that Finnish students of 

English have an inner desire to learn the language (Virnes 1995), and Swedish is also 

considered an important language in Finland, and the value of the language is recognized 

relating to future goals of the students (Kuukasjärvi 2006, Jauhojärvi-Koskelo and Nordqvist 

Palviainen 2008). According to previous studies and my own experiences, I expect that 

graduating seniors are more motivated to learn English than Swedish, and that the motivation 

to learn English is mostly integrative, whereas the motivation to learn Swedish is more 

instrumental. 

 

I studied two classes of graduating seniors’ in an upper secondary school in Central Finland 

by giving them a questionnaire to fill in. I conducted the study in January 2009. One of the 

classes was an English class and the other one was a Swedish class. Both of the classes were 

meant particularly for graduating seniors who were preparing for their matriculation 

examination. It took 15 minutes for the participants to answer the questions in the 

questionnaire. Altogether 30 students participated in the study, but since one of the 

participants had not taken the questionnaire seriously but instead answered humorously, I 

took 29 answers into account. 10 of the students who participated in the study were boys and 

19 of them girls, which represents the prevailing gender distribution in Finnish upper 

secondary schools; there are more girls than boys. The participants were between 17 and 20 

years old. However, the majority of the participants were 18-year-olds. 

 

I chose the age group of graduating seniors because they are soon about to take their 

matriculation examination and they are probably oriented towards life after their final exams. 

Thus, they are in the state of transition from upper secondary school to other educational 

institutes or to working life, and they have probably considered the meaning and importance 

of different school subjects in their life, likely more than younger students. I wanted to find 
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out how motivated they are to learn languages and what kind of motivation they have for 

English and Swedish language. One of the matters that interests me the most is whether the 

students have motivation to learn English and Swedish after upper secondary school, or 

whether their motivation is only directed to matriculation examination and to passing the 

courses that they have to take. 

 

When I had gathered my data, I then compared answers concerning motivation to learn 

English with motivation to learn Swedish. I also grouped answers given by boys and girls 

separately and compared answers question by question. I conducted the study in Finnish, so 

that the questions were easy to understand by all students and they could answer more freely 

because the questions were in their mother tongue. I translated some of the answers into 

English and I will report them later in the sections of results and discussion. 

 

3.2. The method of the study 

 

I chose a questionnaire as my method in this research, since it allowed me to ask different 

kinds of questions and get written answers. A questionnaire also made it possible to ask 

everyone the same questions exactly the same way, which makes comparison easier. The 

questionnaire consisted of open-ended questions and questions based on Likert scale. 

Questions based on scales were meant to give students a chance to think about how much 

some defined matters affect their motivation. I did not rely only on these kinds of questions, 

because open-ended questions, in my opinion, are also very important in qualitative research, 

since they may reveal the participants’ thoughts more profoundly. According to Hirsjärvi et 

al. (2004: 190), open-ended questions are good in a sense that they give participants a chance 

to say what they really want to say. Structured questions with answer alternatives, on the 

other hand, restrict the ways in which participants can express themselves. However, 

structured questions make it easy for a researcher to compare participants’ answers and handle 

the data. As discussed above, both open-ended questions and questions with ready-made 

answer alternatives have pros and cons, and that is why I chose to include both kinds of 

questions in my questionnaire. I conducted a pilot study in October in order to see if my 

questions were relevant and easy to answer and the questionnaire was clear enough. I gave the 

first draft of the questionnaire to two English majors to fill in and they gave me feedback 
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about it. I revised the questionnaire according to their feedback. The questionnaire form is 

included as Appendix. 

 

Most studies of motivation are quantitative, and the purpose of them is to provide statistical 

information that can be generalized. My research, however, is qualitative, since I wanted to 

gather more specific information and examine motivation of a relatively small group of 

students rather than make generalizations concerning all the students of this age group in 

Finland. I could have also used interviews, but then I would have had only few participants 

and the comparison between them would have been more difficult. Hence a questionnaire was 

the best alternative in my research, although it does also have some weaknesses. Some 

participants may not have taken it seriously or they may have failed to answer all the 

questions, and these issues must be taken into account in the analysis. 

 

Some background factors, such as the gender of the participants and the grades of their latest 

English and Swedish courses were asked, since my intention was to compare the possible 

differences in the answers given by boys and girls and consider success at school if it has 

relevance in my data. I also inquired whether the students had friends or relatives with whom 

they communicate in English or in Swedish, and thus the language use outside school was 

also asked as a background factor. The questionnaire consisted of two sections: questions 

about motivation to learn English and questions about motivation to learn Swedish. 

Comparable questions were asked about English and Swedish to make comparison possible. 

The section which consisted of questions based on scales included six statements, and the 

students were to circle the number that best corresponded to their feelings according to a 

Likert scale from one to five: 

 

1 agree strongly 
2 agree somewhat 
3 undecided 
4 disagree somewhat 

  5 disagree strongly 
 

The statements that the participants were to answer according to the above-mentioned scale 

were the following: 

 

     1. I am interested in the English/Swedish language and the cultures of English-speaking countries/Sweden 
     2. The English/Swedish language is important to me because I will need it in my future occupation 
     3. I am studying English/Swedish because I want to be able to communicate with foreigners 
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     4. I am studying English/Swedish only because I have to 
     5. I will need English/Swedish in the studies after upper secondary school 
     6. I want to learn English/Swedish because many employers require English/Swedish language skills 
 

In the section of open-ended questions, the participants were to answer if they would like to 

study English and Swedish after upper secondary school and in which institute. Three most 

important reasons for studying English and Swedish were asked, as well as the reason why the 

languages in question are important to the participants. Moreover, the place or the situation 

where the participants think they are going need these languages was inquired. The last two 

open-ended questions were about the role of the school and the effect of activities outside 

school on language learning motivation.  

 

4. RESULTS 

 

After having discussed the data and method of the present study, I will now present the results 

of the study. I have divided the results into two categories: first I will present answers to 

questions about the English language and in the following subchapter I will concentrate on the 

answers to questions about the Swedish language. I will show the percentages of answers to 

questions based on scales in Tables 1 and 2. I have also listed the most common answers to 

some of the questions and those will be presented as lists. Moreover, I have selected some 

answers to open-ended questions and translated them from Finnish into English. 

 

4.1. Motivation to learn English 

 

4.1.1. Statements about English 

 

Questions based on scales included six statements about language learning and motivation to 

learn English, and the answer alternatives were from “agree strongly” to “disagree strongly”. 

Answers to questions based on scales are presented in Table 1. 
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Table 1. The percentages of answers about the English language 

  agree 
strongly 

agree 
somewhat 

undecided disagree 
somewhat 

disagree 
strongly 

I am interested in the 
English language and the 
cultures of English-
speaking countries 

total 
girls 
boys 

41.4 % 
47.4 % 
30.0 % 

51.7 % 
42.1 % 
70.0 % 

3.4 % 
5.3 % 
0.0 % 

3.4 % 
5.3 % 
0.0 % 

0.0 % 

The English language is 
important to me because I 
will need it in my future 
occupation 

total 
girls 
boys 

34.5 % 
36.8 % 
30.0 % 

41.4 % 
36.8 % 
50.0 % 

17.2 % 
21.1 % 
10.0 % 

6.9 % 
5.3 % 
10.0 % 

0.0 % 

I am studying English 
because I want to be able 
to communicate with 
foreigners 

total 
girls 
boys 

72.4 % 
73.7 % 
70.0 % 

24.1 % 
21.1 % 
30.0 % 

3.4 % 
5.3 % 
0.0 % 

0.0 % 0.0 % 

I am studying English only 
because I have to 

total 
girls 
boys 

0.0 % 0.0 % 0.0 % 24.1 % 
21.1 % 
30.0 % 

75.9 % 
79.0 % 
70.0 % 

I will need English in the 
studies after upper 
secondary school 

total 
girls 
boys 

51.7 % 
57.9 % 
40.0 % 

34.5 % 
31.6 % 
40.0 % 

13.8 % 
10.5 % 
20.0 % 

0.0 % 0.0 % 

I want to learn English 
because many employees 
require English language 
skills 

total 
girls 
boys 

55.2 % 
63.2 % 
40.0 % 

41.4 % 
31.6 % 
60.0 % 

0.0 % 3.4 % 
5.3 % 
0.0 % 

0.0 % 

 

The first percentage in each column in Table 1 shows the total percentage of answers to the 

questions, and the percentages of answers given by girls and boys are separated underneath 

the total percentage. The majority of the participants agreed somewhat with the claims “I am 

interested in the English language and the cultures of English-speaking countries” (total 51.7 

%) and “The English language is important to me because I am will need it in my future 

occupation” (total 41.4 %). The communicative value of English is strong, which is 

demonstrated in the answers given by the participants: total 72.4 % agreed strongly with the 

claim “I am studying English because I want to be able to communicate with foreigners”. No 

one disagreed with this claim, so the answers were very homogenous. Table 1 also illustrates 

that it is clear that most participants did not study English only because they were obliged to 

do so; on the contrary, 75.9 % disagreed strongly with the claim “I am studying English only 

because I have to”. What is more, English was considered useful in the studies after upper 

secondary school: 51.7 % agreed strongly with the claim “I will need English in the studies 

after upper secondary school”. No one answered that they disagree with this claim. Last, 55.2 

% answered that they agree strongly with the claim “I want to learn English because many 

employees require English language skills”. 
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4.1.2. Open-ended questions about English 

 

The grade from the previous English course as well as the communicative language use were 

inquired as background factors. The grades of the participants were between 7 and 10, the 

most common grade being 8, which equals to good. 48.3 % of the participants answered that 

they have friends or relatives whom they communicate with in English. The percentages were 

about the same for boys and girls. The majority of the participants said that they wanted to 

study English after upper secondary school. Total percentage of students who wanted to study 

English in the future was 62.1 %. There was no clear difference between boys and girls. Some 

participants also mentioned a place or an institution where they wanted to continue studying 

the language. Boys wanted to study English as a minor subject in the university or in the 

institute of technology. Girls also wanted to study English as a minor subject or along with 

medicine, veterinary medicine and law studies. Girls also wanted to study English abroad. 

 

When asking about the things that motivate the participants to study English the most, the 

most common answers that occurred were travelling and communication with foreigners, as 

well as the usefulness and the importance of the English language. The answers to the 

question Things that motivate to study English the most were divided in the following way: 

 

Both sexes: 

- I need English when travelling/ communicating with people 62.1 % 
- English is useful and important in the future 34.5 % 
- I need English in my future occupation 27.6 % 
 
 

 
 
 
 

Boys: 

-English is important/I will need English 50.0 % 
-I need English when travelling/ communicating 
with people 50.0 % 
-I need English in my future occupation 40.0 % 

 

Girls: 

-I need English when travelling/ communicating  
with people 68.4 % 
-English is useful in the future 26.3 % 
-I need English in my future occupation 21.1 % 
-Matriculation examination/course exams 21.1 % 

 

 

The reason why English is important was asked, and the participants specified the reasons that 

they consider important for themselves in learning English. The question was English is 

important to me because, and the participants were to continue the sentence in their own 

words. Here are some of the answers that were given by boys: 

 

     (1) Kieli on erittäin yleinen länsimaalaisessa kulttuurissa, sitä kuulee ja näkee paljon Suomessa. 
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     (1) The language is very common in the Western culture, you hear and see it a lot in Finland. 

 

     (2) Katson englanninkielistä ohjelmistoa, luen englanninkielistä kirjallisuutta ja käytän englanninkielisiä 

internetsivuja. 

     (2) I watch programmes in English, read literature in English and use web sites in English. 

 

Girls also mentioned books and TV-programmes, among other things. Answers given by girls 

include the following examples: 

 

     (3) Monet tekstit, kirjat, elokuvat, sarjat, ovat englanninkielisiä ja englannin kielen avulla niitä pystyy 

sujuvasti ymmärtämään. 

     (3) Many texts, books, movies, TV-series are in English and with the help of the English language I can 

understand them fluently. 

 

     (4) Siitä on paljon hyötyä, tulen aika varmasti tarvitsemaan sitä työssäni, sen avulla voin tutustua muiden 

maiden kansalaisiin ja rakastan matkustamista! 

     (4) It is very useful, I am pretty sure I will need it in my job, with the help of it I can get to know citizens of 

different countries and I love travelling! 

 

The most common places or situations where the participants will need English the most were 

travelling abroad, in the future occupation and in studies. The distribution of the answers to 

the question I will need English the most was the following: 

 

Both sexes: 

-In travelling/communicating with people 58.6 % 
-In the future occupation 20.7 % 
-In studying 17.2 % 

 
Boys: 

-In travelling/communicating with people 50.0 %                       
-In the future occupation 30.0 % 
-In free time/in hobbies 20.0 %  

 Girls: 

-In travelling/communicating with people 63.2 % 
-In studying 21.1 % 
-In the future occupation 15.8 % 

 

 

The question How does school (teachers, examinations, the matriculation examination) affect 

your motivation to study English? was meant to reveal how much influence, if any, teachers 

and examinations have on the participants' motivation to study English. Boys gave the 

following answers: 
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     (5) Ylioppilaskirjoitukset motivoivat, samoin hyvät opettajat. 

     (5) The matriculation examination motivates, as well as good teachers. 

 

     (6) Opettajien antama rakentava palaute motivoi parantamaan kielitaitoaan, kokeet kertovat kielitason. 

Ylioppilaskirjoitukset antavat kuvan kielitason soveltamisesta haastavissa tilanteissa. 

     (6) The constructive feedback from the teachers motivates to improve one's language proficiency, the exams 

tell the level of the language skills. The matriculation examination gives an idea how to apply one's 

language skills in demanding situations. 

 

Girls agreed with the boys about the importance of teachers and examinations. Especially the 

matriculation examination motivated the participants. Teachers and examinations can either 

reduce or increase the motivation towards English, as can be seen from the answers given by 

girls: 

 

     (7) Hyvä opettaja vaikuttaa paljon. Kokeet, esimerkiksi sanakokeet pakottavat lukemaan, koska haluan hyviä 

arvosanoja. 

     (7) A good teacher affects a lot. Exams, for example vocabulary tests make me study, because I want good 

grades. 

 

     (8) Jotkut opettajat vaikuttavat nostavasti, toiset laskevasti, kokeet laskevat motivaatiota, koska niissä en 

pärjää niin hyvin kuin tunnilla, yo-kirjoitukset motivoivat tällä hetkellä eniten. 

     (8) Some teachers increase, others reduce, exams reduce motivation, because I don't do as well in those as in 

lessons, the matriculation examination motivates the most at the moment. 

 

The participants were asked how the use of English outside school affects their learning 

motivation. The question was Which things outside school affect your motivation to study 

English and how? (for example communication with foreigners, prospective educational 

institute or occupation) and it was answered by boys in the following way: 

 

     (9) Koulun ulkopuolella vaikuttavat ulkomaalaiset ystävät, joiden kanssa kommunikoin englanniksi. Myös 

monissa ohjeissa ja ohjelmissa käytetään englantia. Myös ammattikin vaikuttaa. 

     (9) Foreign friends affect outside school, I communicate with them in English. Also many instructions and 

programmes use English. The occupation affects, too. 

 

     (10) Halu pystyä kommunikoimaan internetissä sujuvasti. Katson ohjelmia tietokoneella, eikä suomalaisia 

tekstityksiä viitsisi hankkia joten olen opetellut olemaan ilman. 

     (10) The desire to be able to communicate fluently on the Internet. I watch programmes on the computer, and 

I wouldn't care to get the subtitles, so I have learnt to be without. 
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Girls emphasized communication with foreigners and travelling, as well as reading books and 

watching movies and TV-series in English: 

 

     (11) On välttämätöntä osata englantia, että voin kommunikoida kavereiden kanssa. Pidän matkustelemisesta 

ja silloin kielitaidosta on myös hyötyä. 

     (11) It is necessary to know English, so that I can communicate with my friends. I like travelling and then 

language skills are beneficial. 

 

     (12) Ulkomailla käyminen, elokuvien ja sarjojen ymmärtäminen. 

     (12) Travelling abroad, understanding movies and TV-series. 

 

4.2. Motivation to learn Swedish 

 

4.2.1. Statements about Swedish 

 

Table 2 shows the distribution of answers to questions based on scales. The statements about 

Swedish were comparable to the statements about English. 

 

Table 2. The percentages of answers about the Swedish language 

  agree 
strongly 

agree 
somewhat 

undecided disagree 
somewhat 

disagree 
strongly 

I am interested in the 
Swedish language and the 
culture of Sweden 

total 
girls 
boys 

13.8 % 
21.1 % 
0.0 % 

41.4 % 
42.1 % 
40.0 % 

20.7 % 
21.1 % 
20.0 % 

20.7 % 
15.8 % 
30.0 % 

3.4 % 
0.0 % 
10.0 % 

The Swedish language is 
important to me because I 
will need it in my future 
occupation 

total 
girls 
boys 

3.4 % 
5.3 % 
0.0 % 

31.0 % 
31.6 % 
30.0 % 

37.9 % 
47.4 % 
20.0 % 

13.8 % 
5.3 % 
30.0 % 

10.3 % 
5.3 % 
20.0 % 

I am studying Swedish 
because I want to be able 
to communicate with 
foreigners 

total 
girls 
boys 

20.7 % 
21.1 % 
20.0 % 

34.5 % 
42.1 % 
20.0 % 

13.8 % 
10.5 % 
20.0 % 

24.1 % 
21.1 % 
30.0 % 

6.9 % 
5.3 % 
10.0 % 

I am studying Swedish 
only because I have to 

total 
girls 
boys 

13.8 % 
15.8 % 
10.0 % 

27.6 % 
15.8 % 
50.0 % 

6.9 % 
5.3 % 
10.0 % 

24.1 % 
21.1 % 
30.0 % 

27.6 % 
42.1 % 
0.0 % 

I will need Swedish in the 
studies after upper 
secondary school 

total 
girls 
boys 

13.8 % 
21.1 % 
0.0 % 

34.5 % 
31.6 % 
40.0 % 

34.5 % 
36.8 % 
30.0 % 

10.3 % 
10.5 % 
10.0 % 

6.9 % 
0.0 % 
20.0 % 

I want to learn Swedish 
because many employees 
require Swedish language 
skills 

total 
girls 
boys 

24.1 % 
31.6 % 
10.0 % 

37.9 % 
42.1 % 
30.0 % 

31.0 % 
21.1 % 
50.0 % 

6.9 % 
5.3 % 
10.0 % 

0.0 % 
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As can be seen from Table 2, the answers to almost all the statements were divided from 

“agree strongly” to “disagree strongly”. The majority of the participants (41.4 %) agreed 

somewhat with the claim “I am interested in the Swedish language and the culture of 

Sweden”. The usefulness of Swedish in working life is not very clear to the students, since 

37.9 % answered “undecided” to the question “The Swedish language is important to me 

because I am will need it in my future occupation”. Most participants (34.5 %) agreed 

somewhat with the claim “I am studying Swedish because I want to be able to communicate 

with foreigners”. The students both agreed and disagreed with the question “I am studying 

Swedish only because I have to”. Total of 27.6 % of the participants agreed somewhat with 

this claim, whereas the same number of students disagreed strongly with the claim. Most 

students (34.5 %) agreed somewhat with the claim “I will need Swedish in the studies after 

upper secondary school”, but as many students did not know or were not sure if they would 

need the language in future studies (34.5 % undecided). The question “I want to learn 

Swedish because many employees require Swedish language skills” was agreed somewhat by 

majority of the participants (37.9 %). No one disagreed strongly with this claim, but the 

percentage of “undecided” was high (31.0 %) in this question as well. 

 

4.2.2. Open-ended questions about Swedish 

 

The participants’ grades from the previous Swedish course were between 5 and 10. Both boys 

and girls had the lowest and the highest grades. The percentage of the participants who have 

friends or relatives who they communicate with in Swedish was 24.1 %. There were no 

significant differences between boys and girls in this question. The participants were asked if 

they want to study Swedish after upper secondary school and in which institute. 37.9 % of all 

the students answered that they wanted to study Swedish in the future. The percentage of girls 

(47.4 %) who wanted to continue studying Swedish was higher than the percentage of boys 

(20.0 %). One of the boys mentioned Hanken (Swedish-speaking School of Economics) as a 

place where he would like to study Swedish. Girls would like to study Swedish in the 

university along with other studies or in Sweden. 

 

Communication with Swedish-speaking people, the language itself, the use of Swedish in 

working life and the matriculation examination are some of the most common things that 
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motivate graduating seniors to study Swedish. The percentages of the answers to the question 

Things that motivate to study Swedish the most were divided in the following way: 

 

Both sexes: 

-Communication with Swedish-speaking people  37.9 % 
-The language itself 31.0 % 
-I need Swedish in working life 27.6 % 
-Matriculation examination 24.1 % 

 
Boys: 

-Communication with Swedish-speaking  
people 30.0 % 
-The language itself 30.0 % 
-Matriculation examination 30.0 % 
-I need Swedish in working life 30.0 %  
-I need Swedish in studies after upper secondary 
school 20.0 % 

 Girls: 

-Communication with Swedish-speaking  
people 42.1 % 
-The language itself 31.6 % 
-Swedish is an official language in Finland 
and it is important to know the language 26.3 % 
-I need Swedish in working life 26.3 % 
-Matriculation examination 21.1 % 

 

 

The participants specify some reasons why the Swedish language is important for them. The 

question Swedish is important to me because was continued by boys for example in these 

words: 

 

     (13) Tahdon osoittaa osaavani sitä sen verran, että kirjoituksista tulee ainakin hyväksytty. 

     (13) I want to prove that I know Swedish to the extent that I can pass the exams. 

 

     (14) Siitä on hyötyä jatko-opiskelupaikan etsimisessä. 

     (14) It is useful in searching an educational institute. 

 

Girls think that they will need Swedish in studies and in working life. The status of Swedish 

in Finland was also mentioned: 

 

     (15) Suomessa ruotsin kieltä pitää osata ja olisi kiva osata puhua sujuvasti ruotsalaistenkin kanssa. 

     (15) One needs to know the language in Finland and it would be nice to be able to speak fluently with the 

Swedes as well. 

 

     (16) Tulen tarvitsemaan sitä varmasti opiskelujeni aikana ja työelämässä. 

     (16) I will certainly need it during my studies and in working life. 
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The most common situation where the participants think they would need Swedish the most 

was travelling abroad and communicating with people. Also studies were mentioned, as can 

be seen in the answers to question I will need Swedish  the most: 

 

Both sexes: 

-In travelling/communicating with people 34.5 % 
-In studying 27.6 % 
 

 

 
 

Boys: 

-Do not know 40.0 % 
-In studying 30.0 % 
-In travelling/communicating with people 30.0 %                       

 

Girls: 

-In the future occupation 47.4 % 
-In travelling/communicating with people 36.8 % 
-In studying 26.3 % 

 

 

The participants were asked the question How does school (teachers, examinations, the 

matriculation examination) affect your motivation to study Swedish? and the answers that 

boys gave to this question include the following examples: 

 

     (17) Yo-kirjoitukset motivoivat samoin kuin hyvät opettajatkin. 

     (17) The matriculation examination motivates as well as good teachers. 

 

     (18) Heikohkot arvosanat romuttavat motivaatiotani. Opettajat eivät juuri vaikuta. 

     (18) Rather weak grades crush my motivation. Teachers do not affect that much. 

 

Girls answered the same question and emphasized success at school. Here are some of the 

answers given by girls: 

 

     (19) Kaikki muutkin osaa koulussa ruotsia niin hyvin, että itsekin täytyy osata. 

     (19) Everyone at school is so good at Swedish, that I also have to do well myself. 

 

     (20) Motivaatio lähtee omasta mielenkiinnostani, niin koulu ei hirveästi vaikuta siihen. Ehkä  

pärjääminen yo-kirjoituksissa motivoi. 

     (20) Motivation comes from my own interest, so school does not affect it a lot. Maybe doing well in the 

matriculation examination motivates. 

 

The effect of activities outside school was inquired and the participants answered that 

communication with foreigners was one of the most commonly mentioned answers. Some 

students also stated that they do not use Swedish outside school. Boys gave the following 
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answers to the question Which things outside school affect your motivation to study Swedish 

and how? (for example communication with foreigners, prospective educational institute or 

occupation): 

 

     (21) Ruotsinkieliset sukulaiset ja ruotsin reissut, työmahdollisuudet. 

     (21) Swedish relatives and trips to Sweden, working opportunities. 

 

     (22) En käytä ruotsin kieltä oikeastaan ollenkaan muualla kuin koulussa. 

     (22) I do not use Swedish actually anywhere else at all except at school. 

 

Answers that were given by girls did not differ significantly from answers given by boys: 

 

     (23) Kommunikointi muitten kanssa ja mahdollinen opiskelu/asuminen Ruotsissa tai ruotsinkielisellä alueella. 

     (23) Communication with other people and a prospective studying/living in Sweden or in a Swedish-speaking 

area. 

 

     (24) Opiskelupaikka eniten. Ei ruotsia oikein muuten arkielämässä tarvitse. 

     (24) The educational institute the most. I do not really need Swedish otherwise in everyday life. 

 

5. DISCUSSION AND COMPARISON 

 

In this chapter, I will discuss the results of the present study and compare the possible 

differences between English and Swedish and between boys and girls. Based on the answers 

that were given by the participants, I will first discuss integrative and instrumental motivation 

and then move on to discuss intrinsic and extrinsic motivation. In the last paragraphs of this 

chapter, I will compare answers given by boys and girls and focus on some of the most 

noticeable differences between the sexes. 

 

5.1. Integrative and instrumental motivation 

 

The vast majority of the participants were interested in the English language and the cultures 

of English-speaking countries. Almost three out of four also needed the language in 

communication with foreigners, which means that the motivation to learn English is largely 

integrative and the students are genuinely interested in the English language. Many students 
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also wanted to continue studying English in the future and they realized the value and the 

importance of the language in their lives. Travelling and communication with people were 

clearly the most common reasons for studying English. As Virnes (1995: 113) concludes in 

her study, integrative motivation is strong among English language learners also in the present 

study. 

 

According to questions about Swedish, integrative motivation is not as strong as it is in 

studies of English. Half of the participants were interested in Swedish and the culture of 

Sweden and they needed the language when communicating with people, but the other half 

did not have an opinion or they lacked interest in Swedish. Many students also said that they 

studied Swedish unwillingly and only because they had to, and they did not know if they need 

the language at all. Jauhojärvi-Koskelo and Nordqvist Palviainen (2008: 3-4) found in their 

study that a clear majority of students would study the language if it was not obligatory, so 

this finding does not support their results. To conclude, integrative motivation among the 

participants is stronger in their studies of English than in studies of Swedish. 

 

Instrumental motivation, on the other hand, is strong in the answers given about both English 

and Swedish. It is important for students to get economic benefits and improve their social 

status by knowing foreign languages. The participants were aware of the opportunities that 

open up in studies and in working life by knowing languages; the majority of the participants 

said that they would need English and Swedish in their future occupation and many of them 

would need the languages in studies as well. However, when the students mentioned reasons 

for studying English and Swedish, communication and the interest towards the language were 

more common than the reasons related to studies and work, so the participants’ motivation to 

learn both English and Swedish seems to be more integrative than instrumental. 

 

5.2. Intrinsic and extrinsic motivation 

 

As I have discussed above, intrinsic motivation is closely related to integrative motivation. 

Communication with friends and other people is usually considered satisfying, and thus 

travelling and communication are also intrinsic motives. Boys mentioned that they need 

English in free time and in their hobbies, so they must have intrinsic interest towards English. 

All the participants have got a good grade in their previous English course, and as Malmberg 
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and Little (2002: 136) claim, success at school increases students’ intrinsic motivation. With 

regard to Swedish, every third participant said that the language itself motivates them in their 

studies. However, the grades from the previous Swedish course were from 5 to 10, and those 

who had got the lowest grades rated Swedish uninteresting and not very useful. Thus, this 

supports the claim that grades are connected to intrinsic motivation, but it is also possible that 

the low interest results in low grades. Malmberg and Little (2002: 136) add that weaker 

students have more external sources of motivation. 

 

Extrinsic motivation is often seen as an opposite to intrinsic motivation. Good grades are an 

example of extrinsic motives, and those were mentioned by several students in this study. For 

instance, the matriculation examination, other exams and good grades were mentioned as 

school-related motives for studying English. When compared to other types of motivation, 

extrinsic motivation is not as strong as for instance integrative and instrumental motivation. In 

answers to questions about Swedish, on the other hand, the role of exams is stronger than in 

studies of English; for example, the matriculation examination was more commonly 

mentioned as a thing that motivated the participants to study Swedish. Also other people 

affected the students’ motivation to learn Swedish. Some students wanted to prove others that 

they knew the language (see examples 13 and 19). As a conclusion, extrinsic motivation 

seems to be stronger in studies of Swedish than in studies of English. 

 

5.3. Differences between boys and girls 

 

Most boys and girls who participated in the study had a genuine interest towards the English 

language. There were no significant differences between boys and girls in questions based on 

scales; both sexes agreed with the importance of English in communication and in their 

future. Both sexes mentioned that English is important for them because they need it to 

understand literature and TV-programmes, so the language is a condition for doing many 

things. More girls than boys answered that the matriculation examination and good grades 

were important motivators for them to study English, so girls seem to be somewhat more 

extrinsically motivated to study English than boys. Many boys, on the other hand, are 

instrumentally motivated to study English, because the language is valuable for them in their 

future occupation. This result is similar to Virnes’ (1995: 90, 116) findings, according to 

which instrumental motivation is strongest among boys. 
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As far as the Swedish language is concerned, boys who participated in the study did not have 

very strong opinions about the importance of Swedish, unlike girls, which can be seen in their 

answers to questions based on scales. Boys seem to be more sceptical about the Swedish 

language and its role in their lives and their future. An example that supports this conclusion 

is that 40 % of the boys did not know where they would need Swedish. More girls than boys 

wanted to study Swedish after upper secondary school, so this finding supports Kuukasjärvi’s 

(2006: 29-49) conclusion that girls appreciate Swedish more than boys. Several girls also 

mentioned the status of Sweden as another official language in Finland as an important 

motivator, which explains that they have good attitude towards Swedish as well. Both girls 

and boys emphasized the communicative value of Swedish and the language itself as their 

motivators, whereas boys also considered the matriculation examination and their future 

occupation as important factors as the previously mentioned ones, so their motivation to learn 

Swedish is both intrinsic and also controlled by extrinsic factors and social demands. 

 

6. CONCLUSION 

 

The aim of the present study was to get more information on graduating seniors’ motivation 

to learn English and Swedish and compare the possible differences between their motivation 

to study the languages and between boys and girls. The most important findings of the study 

were the differences in integrative and extrinsic motivation. The participants were more 

interested in English than Swedish and thus the integrative motivation was stronger in studies 

of English. The participants’ motivation to learn both languages is more integrative than 

instrumental. Extrinsic motivation, on the other hand, is stronger in the Swedish language 

compared to English. The main differences between boys and girls appeared in extrinsic and 

instrumental motivation towards English: girls were slightly more extrinsically motivated to 

learn English than boys, and boys had more instrumental motivation towards English. In 

Swedish language learning, more girls than boys realize the value of Swedish in their lives 

and they know that they will need the language in future. The communicative value of 

English and Swedish is strong and communication is an important motivator for both boys 

and girls in their language studies. 
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The weakness of the present study is that because the number of the participants was only 29, 

the results cannot be generalized. However, the findings of the study can help teachers of 

English and Swedish and future teachers to realize that language learning motivation is 

complex and it consist of different factors that affect the students’ lives, such as exams, future 

orientation and communication with people. It is very common that students’ motivation to 

study languages is both integrative and instrumental at the same time. Moreover, students’ 

motivation towards different languages may change in the course of time, depending on what 

is important for them at that moment. 

 

In this research, I did not aim to investigate all the variables that may affect language learning 

motivation. Therefore, additional research is needed in examining the various factors that 

affect students’ motivation and language learning at school, such as the socioeconomic 

situation of their parents. There is also a lack of longitudinal research in this field, especially 

in Finland, so more information concerning students’ long-term motivation would be useful to 

the students and the teachers. 
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APPENDIX: THE GUESTIONNAIRE 

 

Ensimmäisellä sivulla on kysymyksiä liittyen englannin opiskeluun ja sivun toisella puolella 

on kysymyksiä liittyen ruotsin opiskeluun. Vastaa kysymyksiin huolellisesti. 

 

Sukupuoli: mies □   nainen □   Ikä___ Arvosana viimeisimmästä englannin kurssista____  

Minulla on sukulaisia tai ystäviä, joiden kanssa kommunikoin englanniksi    kyllä □       ei  □ 

Vastaa kysymyksiin seuraavan asteikon avulla:   1  täysin samaa mieltä   2  osittain samaa 

mieltä    3  en osaa sanoa   4  osittain eri mieltä   5  täysin eri mieltä 

 

Olen kiinnostunut englannin kielestä ja englanninkielisten maiden kulttuureista          1 2 3 4 5 

Englannin kieli on tärkeää minulle, koska tulen tarvitsemaan sitä tulevassa työssäni   1 2 3 4 5 

Opiskelen englantia, koska haluan pystyä kommunikoimaan ulkomaalaisten kanssa   1 2 3 4 5 

Opiskelen englantia vain, koska on pakko         1 2 3 4 5 

Tulen tarvitsemaan englantia jatko-opinnoissa            1 2 3 4 5 

Haluan oppia englantia, koska monet työnantajat vaativat englannin kielen taitoa       1 2 3 4 5 

 

Vastaa vapaasti seuraaviin kysymyksiin. 

Haluan opiskella englantia lukion jälkeen   en □ kyllä □,missä?_______________________ 

Minua motivoi englannin opiskelussa eniten (mainitse 3 asiaa tärkeysjärjestyksessä) 

___________________________________________________________________________

___________________________________________________________________________ 

Englannin kieli on tärkeää minulle, koska__________________________________________ 

___________________________________________________________________________ 

Tulen tarvitsemaan englantia eniten (missä)________________________________________ 

Miten koulu (opettajat, kokeet, ylioppilaskirjoitukset) vaikuttaa englannin 

opiskelumotivaatioosi?_________________________________________________________

___________________________________________________________________________ 

Mitkä asiat koulun ulkopuolella vaikuttavat englannin opiskelumotivaatioosi ja millä tavalla? 

(esim. kommunikointi ulkomaalaisten kanssa, mahdollinen tuleva opiskelupaikka/ammatti) 

___________________________________________________________________________

___________________________________________________________________________ 
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Arvosana viimeisimmästä ruotsin kurssista____  

Minulla on sukulaisia tai ystäviä, joiden kanssa kommunikoin ruotsiksi    kyllä □       ei  □ 

 

Vastaa kysymyksiin seuraavan asteikon avulla:   1  täysin samaa mieltä    2  osittain samaa 

mieltä    3  en osaa sanoa   4  osittain eri mieltä   5  täysin eri mieltä 

 

Olen kiinnostunut ruotsin kielestä ja kulttuurista         1 2 3 4 5 

Opiskelen ruotsia, koska haluan pystyä kommunikoimaan ulkomaalaisten kanssa       1 2 3 4 5 

Opiskelen ruotsia vain, koska on pakko         1 2 3 4 5 

Tulen tarvitsemaan ruotsia jatko-opinnoissa            1 2 3 4 5 

Ruotsin kieli on tärkeää minulle, koska tulen tarvitsemaan sitä tulevassa työssäni       1 2 3 4 5 

Haluan oppia ruotsia, koska monet työnantajat vaativat ruotsin kielen taitoa       1 2 3 4 5 

 

Vastaa vapaasti seuraaviin kysymyksiin. 

Haluan opiskella ruotsia lukion jälkeen   en □    kyllä □, missä? _______________________ 

Minua motivoi ruotsin opiskelussa eniten (mainitse 3 asiaa tärkeysjärjestyksessä) 

___________________________________________________________________________

___________________________________________________________________________ 

Ruotsin kieli on tärkeää minulle, koska____________________________________________ 

___________________________________________________________________________ 

Tulen tarvitsemaan ruotsia eniten (missä)__________________________________________ 

Miten koulu (opettajat, kokeet, ylioppilaskirjoitukset) vaikuttaa ruotsin 

opiskelumotivaatioosi?_________________________________________________________

___________________________________________________________________________ 

Mitkä asiat koulun ulkopuolella vaikuttavat ruotsin opiskelumotivaatioosi ja millä tavalla? 

(esim. kommunikointi ulkomaalaisten kanssa, mahdollinen tuleva opiskelupaikka/ammatti) 

___________________________________________________________________________

___________________________________________________________________________ 
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