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Tämän laadullisen proseminaari-tutkielman tarkoituksena oli tutkia ja vertailla lukion 
kolmasluokkalaisten, englantia vieraana kielenä opiskelevien (EFL) sekä vieraskielistä 
opetusta (CLIL) saavien opiskelijoiden, kokemuksia ja näkemyksiä itsestään englannin kielen 
puhujina. Tutkimukseen osallistui kaksi EFL-opiskelijaa ja kaksi CLIL-opiskelijaa, joita 
kutakin haastateltiin avoimien, opiskelijoiden käsityksiä kartoittavien kysymysten avulla. 
Haastattelut toteutettiin suomen kielellä ja nauhoitettiin analyysia varten. Analyysi- ja 
käsittelyosuudessa tarkasteltiin vastauksissa esille nousseita teemoja, joita olivat yleiskäsitys 
omasta suullisesta englannin kielen taidosta, kyky ilmaista itseä englanniksi, ominaispiirteet 
englannin puhujana, virheet puheessa, päämäärät englannin puhujana sekä englannin kielen 
vaikutus identiteettiin.  
 
Tutkielman viitekehyksenä käytettiin määritelmiä ja aiempaa tutkimusta EFL- ja CLIL-
opetuksesta sekä suullisesta kielitaidosta ja oppijaidentiteetistä. Englanti vieraana kielenä 
(EFL) viittaa perinteiseen vieraan kielen opetukseen, jossa englannin kieli on pääasiallinen 
tarkastelun ja opetuksen kohde. Vieraskielisessä opetuksessa (CLIL) sen sijaan englannin 
kieli toimii opetuksen ja oppimisen välineenä muita aineita opiskeltaessa. Vieraskielisen 
opetuksessa tavoitteena on siis samanaikaisesti mahdollistaa sekä vieraan kielen että 
opetettavan aineen sisällön oppiminen. Aiempien tutkimustulosten linjan mukaisesti tähänkin 
tutkimukseen osallistuneet EFL-opiskelijat osoittautuivat epävarmoiksi, kun taas CLIL-
opiskelijat varmoiksi ja sujuviksi englannin puhujiksi. EFL-opiskelijat eivät myöskään 
nähneet englannin kielen olevan suuresti kytköksissä heidän identiteettiinsä, kun taas CLIL-
opiskelijat arvioivat sillä olevan suuren vaikutuksen heidän identiteettinsä kehitykseen. 
Yleisesti ottaen CLIL-opiskelijoilla näytti olevan läheisempi ja tarkemmin määritelty suhde 
englannin kieleen sekä positiivisemmat käsitykset itsestään suhteessa siihen kuin EFL-
opiskelijoilla.  
 
Koska tässä tutkielmassa haastateltavia oli vain neljä, tuloksia ei voitu yleistää koskemaan 
kaikkia EFL- ja CLIL-opiskelijoita. Tarvetta olisikin jatkotutkimukselle, jossa kerättäisiin 
laajempi aineisto. Näin voitaisiin tehdä luotettavampia johtopäätöksiä englantia vieraana 
kielenä opiskelevien sekä vieraskielistä opetusta saavien opiskelijoiden näkemyksistä 
itsestään englannin puhujina.        
 
Asiasanat: bilingual education. English as a foreign language. communicative competence.  
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1 Introduction 

 
Internationalization and the integration of Europe have increased the demand of multilingual 

citizens with communicative language skills. In accordance with this requirement, the Council 

of Europe has set goals concerning language policy and language teaching. Some of these 

aims, which are assisted by the Common European Framework of Reference, are for example 

to enhance communicative abilities and to elevate reciprocal appreciation between Europeans 

with different native languages (CEFR 2001:2). All this has also affected the language policy 

and foreign language teaching in Finland: the emphasis is now on the quality of the 

instruction in Finnish schools and in the teaching methods that aim at functional 

communicative skills (Seikkula-Leino 2002:13).  

 

One possibility of providing the students with an effective learning environment to practise 

and learn communication skills at school has been seen in Content and Language Integrated 

Learning, from now on referred to as CLIL. CLIL-teaching differs in many respects from the 

traditional foreign language teaching but the main difference is that in CLIL-classrooms the 

foreign language, in this study the English language, is used as a medium of instruction when 

teaching other subjects than languages while in traditional languages classrooms, in this study 

in English as a Foreign Language-classes (EFL), the foreign language is the object of the 

teaching and learning.  

 

Some research has been done, for instance by Nikula and Marsh, on the differences for 

example in teaching practices, degree of English usage and portion of student talk between 

CLIL- and EFL-classes in Finnish contexts. According to those studies, Content and 

Language Integrated Learning-classes seem to provide the students with a more natural, and 

therefore more effective, learning environment than do traditional EFL-classes. Consequently, 

CLIL-students are reported to be more fluent and confident users of English than their 

colleagues in EFL-classes. The experiences and thoughts of the students on their 

communicative skills have, however, hardly been studied. The purpose of this study is, 

therefore, to examine this neglected area and to find out how EFL- and CLIL-students see 

themselves as speakers of English.  

 



At first in this paper I introduce the theoretical framework of the study. This section includes 

definitions of the main concepts used, that are Content and Language Integrated Learning, 

English as a Foreign Language, oral skills and learner identity, and the research questions of 

the present study. Secondly I describe the data of the study. After that I move on to present 

the research results according to the themes that arose from the answers of the interviewees. 

In the following chapter the results are discussed and compared with the findings of previous 

studies. In the concluding chapter I bring out a few problems concerning the present study and 

make suggestions for further research. Bibliography and appendix with the interview 

questions can be found in the two final sections.     



2 Theoretical framework 

 

In this section I define the terms Content and Language Integrated Learning and English as a 

Foreign Language and their goals in the teaching of the English language in Finland. In 

addition, I discuss the use of English in both CLIL- and EFL-classrooms. After that I explain 

what the oral skills that are taught and learnt in language classrooms are. Furthermore, I 

describe the goals of teaching oral skills that are to be achieved by the time of finishing high 

school and how they are attained among CLIL- and EFL-students. In the fourth subsection I 

give a definition for learner identity, explain what factors influence it and what sort of learner 

identities may appear among students and finally I introduce the three research questions of 

the present study.  

 

2.1 Content and Language Integrated Learning (CLIL) 
 

Content and Language Integrated Learning covers a wide range of different ways of teaching 

in which some foreign language is used as a medium of instruction when teaching other 

subjects than languages, such as biology and history. CLIL-teaching can take place at 

different levels of education and the extent of using other than the mother tongue as the 

language of instruction can similarly vary from school to school; for example in some schools 

more than 90 percent of teaching takes place in the foreign language whereas in other schools 

only two lessons per week are given in it (Järvinen 1999:23). 

 

While in Canada language immersion was already introduced in the 1960s, being the first 

country to experiment with such programs, in Finland the phenomenon is quite new. It was 

only in 1991 when other than national languages of Finland were accepted as languages of 

instruction in schools (Nikula 2007:208). After this permission, there emerged great 

enthusiasm, accompanied by suspicions, on CLIL in schools, and numerous teaching 

experiments in other than the national languages were carried out. Gradually, however, the 

enthusiasm decreased and, accordingly, the amount of CLIL-teaching offered reduced. A 

survey carried out by Lehti et al (2006:298) in 2005 showed that approximately 5.7 percent of 

all schools participating in the study offered CLIL-teaching in some form, most of the schools 

located in bigger population centres (Nikula 2007:208). At the moment CLIL-teaching 



receives governmental aid and, according to Nikula (2007), the prime minister of Finland has 

argued that this kind of education should be supported more that it now is. 

 

In CLIL-classes the students study the same subjects and discuss the same topics as do 

students in non-CLIL-classrooms, thus, the curricula of the schools follow the common 

principles of the National Curriculum. At the same time, however, the students of CLIL-

classes are to practise their oral and communicative skills in the foreign language, both in 

informal and formal situations among themselves, and between the students and the teacher. 

In addition to acquiring the language in the classroom, the students gain formal teaching on 

the language in order to learn for example grammar more efficiently than only by attending 

the CLIL-teaching. The aim of CLIL is, thus, to learn both the content of the lessons and the 

language used as the medium of teaching in the lessons. Accordingly, CLIL-teaching has 

succeeded if the students have learnt both the foreign language and the other subjects 

effectively (Seikkula-Leino 2002:12). As Seikkula-Leino (2002) has stated, another goal of 

CLIL is the development of thought, e.g. the improvement of one’s cognitive and 

metacognitive skills and learning strategies.  

 

Since the most offered foreign language to be studied at school and, moreover, the most 

popular foreign language among Finnish students is English, i.e. it is chosen by more than 90 

percent of all students to be their first foreign language (Lehti et al 2006:311), it is only 

natural that English has also gained the position of the most common language in CLIL-

classrooms. According to Lehti et al (2006:303), 63 percent of elementary schools that 

offered CLIL-instruction in 2005 gave it in English whereas the corresponding percentage in 

high schools was 87. Although the number of subjects and the weekly lessons taught in 

English vary depending on individual teachers and schools, as stated before, the aim is to use 

mainly, if not exclusively, English as the language of instruction in CLIL-classrooms. 

Furthermore, since it is a decision in principle to use English as the language of instruction in 

CLIL-classrooms, it seems that both the teachers and the students of CLIL-classrooms are 

more devoted to using English during the lessons than the teachers and students in traditional 

foreign language classrooms (Nikula 2007:210). According to Nikula (2007), the students in 

CLIL-classrooms participate more actively in communicative situations and produce more 

complex utterances in English than their peers in EFL-classrooms. Thus, the goal of learning 

functional communication skills for variety of purposes appears to be achieved among the 

students in CLIL-teaching. Furthermore, according to Nikula (2007), CLIL-pupils’ mastery of 



using English seems to be so effective and skilful that one can say that bilingualism has 

started to take shape among them, which is another educational goal of language teaching.  

 

2.2 English as a Foreign Language (EFL)  
 

English as a Foreign Language refers to the traditional language teaching in schools. Whereas 

in CLIL English is the medium of teaching, in EFL English is the object of teaching: the focus 

is on learning and practising different aspects of the English language (Järvinen 1999:29), 

such as grammar, vocabulary and oral skills. According to the Lukion opetussuunnitelman 

perusteet 2003 (2003), the goal to be achieved by the time the students finish high school is to 

be able to communicate in English in a way that it is typical of the English speaking cultures. 

This includes listening, speaking, reading and writing skills. In addition to the goal of gaining 

functional communication skills, another important goal is to be successful in the national 

matriculation examination.    

 

In EFL-classrooms not only English but also Finnish is used during the lessons. According to 

Nikula (2005), texts are handled and different kinds of exercises are done mostly in English in 

many EFL-classrooms. Nikula (2005) has, however, noticed that especially when teaching a 

grammar point or when a discipline problem rises, the more common choice for the teacher is 

to speak Finnish. Furthermore, Turunen (2007) has claimed that even if the main language of 

instruction in EFL-classrooms is English, free communication seldom takes place: the priority 

is typically given to “pedagogical language”, such as providing directions. This implies that 

the teacher may leave the students with little time to practise their oral skills. Another related 

feature of EFL-classroom discourse has been noticed by Nikula (2005): students in EFL-

classes have a tendency to use short and simple utterances when answering the questions of 

the teacher. Nikula (2005) also claims that the students of EFL-classes are not as devoted 

speakers of English as are the students of CLIL-classes: especially in unofficial situations but 

also when doing pair or group work they often shift to their mother tongue. Furthermore, 

EFL-students do not seem to achieve as functional communicative skills as CLIL-students do, 

previously discussed issues being at least partially responsible for that.  

 
 
 



2.3 Oral skills 
 

The term ‘oral skills’ covers many skills that are involved in the act of speaking. The aspects 

of speech that have been evaluated in the voluntary oral exam in Finnish high schools since 

the 1993 are communication skills, intelligibility, accuracy and the adequacy of the language 

(Myller 2004:280). Myller (2004) says that the students have also been evaluated for instance 

by their proficiency in pronunciation, intonation, stress and fluency in the exam.  

 

As the National Curriculum has set the goals for the language learning in general, it has also 

set them for oral communication in particular. The aim is to have students that have learnt 

English as their first foreign language at school, i.e. they have learnt it since the third grade in 

elementary school, to achieve the level B2 in oral skills by the time they finish high school 

(Lukion opetussuunnitelman perusteet 2003). The level B2 for spoken interaction and 

production is as defined in Common European Framework for Reference for Languages: 

 

“I can interact with a degree of fluency and spontaneity that makes regular interaction with 
native speakers quite possible. I can take an active part in discussion in familiar contexts, 
accounting for and sustaining my views.” (Common European Framework for Reference for 
Languages) 
 
“I can present clear, detailed descriptions on a wide range of subjects related to my field of 
interests. I can explain a viewpoint on a topical issue giving the advantages and disadvantages of 
various options.” (Common European Framework for Reference for Languages) 
 

    

As stated before, a great difference in the amount of English used during the lessons can be 

seen between CLIL- and EFL-classrooms, which results in a difference also in the courage 

and ability of the students to use spoken English. It has been stated that the students of 

traditional English classrooms do not always use their oral skills as readily and competently 

as would be preferable (Takala 1998, as quoted by Nikula 2005:221). The students of CLIL-

classes, on the other hand, have a better opportunity to practice their oral skills in quite a 

natural environment and, thus, to become competent and confident English speakers (Nikula 

2005:220-221).  

 

2.4 Learner identity  
 

Learner identity starts taking a more explicit shape when one begins attending school. From 

the beginning, one starts to learn the social conventions of the school system which include 



the different sorts of roles and behaviour models of the teacher and the students in the 

classroom. According to Seikkula-Leino (2002:47), a learner identity includes one’s 

conception of oneself as a learner and of one’s success in school. Additionally, according to 

Häyrynen et al (2007), a learner identity equals identifying oneself with the social and cultural 

norms and conventions of the subject or subjects in question. This is to say that the students 

assess both themselves and the social and cultural aspects of the subject simultaneously with 

studying the subject. In accordance with their notions and assessments, they situate 

themselves to a place that indicates their relationship with the subject. If they find the norms 

and conventions desirable, for example, they might want to place themselves close to the 

subject and, thus, identify themselves tightly with it.  

 

In addition to the attractiveness of the subject in question there are other factors that influence 

one’s conceptions of oneself as a learner and of one’s achievement. These are for example the 

comments and feedback of the teachers, peers and parents. For instance, when a teacher tests 

and assesses the learning results of the students, he or she does not only estimate the results 

but also, if only implicitly, the quality and the personality of the students: the process of 

learning is affected by learner characteristics, including for instance motivation, learning 

skills and talent (Toohey 2000:74). Consequently, grading and assessing the students affect 

their learner identities: the feedback they gain provides a way of seeing oneself as a learner. 

Thus, depending on the feedback, one’s learner identity can be positively or negatively 

influenced and it can accordingly either promote learning or impede it.  

 

Is there, then, a universal difference between CLIL- and EFL-students in how they see 

themselves in relation to the English language? According to Nikula’s (2005) observations, 

EFL-teaching is tightly tied to teaching materials, which leads to the situation where learning 

English is not properly linked to the lives of the students but is rather detached from them. 

Nikula (2005) has also claimed that the way the English language is practised with the help of 

different kinds of exercises more than it is used in order to communicate with the other 

students in EFL-classes affects the way they see themselves in relation to English: more than 

they are users of English they are learners who have to know the rules of the language and 

honour them. In contrast, as Nikula (2005) has claimed, in CLIL-classes the students are 

regarded, more than as learners of English, as practised users of the language.  

 



2.5 Research questions of the present study 
 

The main goal of the present study is to examine what kinds of experiences students have as 

English speakers, comparing CLIL and EFL students. I am interested in finding out whether 

the students feel confident about using their English skills and whether they think English is 

one of their linguistic resources, or if they feel insecure about using it and consider 

themselves only as learners of English. I would also like to find out how the students see the 

role of their education in learning and mastering oral communication skills, again CLIL and 

EFL compared. There has not been much research on the experiences of students as English 

speakers and that is another reason for me, in addition to my personal interest, to investigate 

these issues. The research questions of the study are the following:    

 

1. What kinds of experiences and thoughts do EFL students have as English 

speakers? 

2. What kinds of experiences and thoughts do CLIL students have as English 

speakers? 

3. Do the experiences and thoughts of EFL and CLIL students as English speakers 

differ from each other? 

 

In this section I have introduced the theoretical background of my research which included 

explanations of the terms relevant to my study. These were Content and Language Integrated 

Learning, English as a Foreign Language, oral skills and learner identity. In addition, I 

introduced the three research questions that are to be answered in this paper. In the following 

chapter I present the data of the present study. 

 

 

 



 

3 Data of the present study 

 
In order to research English students’ ideas and experiences as English speakers I interviewed 

four Finnish high school students from third grade. The first two of them had had all their 

English education in EFL-classes. Apart from Finnish lessons, the third interviewee had only 

taken CLIL-classes during her educational history. The fourth had had his elementary 

education in EFL-classes, but from the first grade on in IB-high school the teaching had been 

entirely CLIL-teaching, except for Finnish lessons. All but the fourth interviewee had English 

as their first foreign language at school. The fourth had started with German on the third 

grade and taken English as the second foreign language on fifth grade. All the four students 

volunteered for the interview, thus the students’ English proficiency was entirely a matter of 

chance. From now on the first interviewed student is referred to as ‘student A’, the second 

student as ‘students B’, the third student as ‘student C’ and the fourth student as ‘student D’.     

 

In order to gain the permission and interviewees for the research I first of all contacted the 

principals of the two schools. After that I contacted one English teacher from both of the 

schools. Shortly after that the teacher from the IB high school gave me the names of the 

volunteers and the volunteers received the two theme questions I wanted them to consider in 

advance. The questions were: ‘Millainen olet mielestäsi englannin puhujana?’ (In your 

opinion, what kind of an English speaker are you?) and ‘Millä tavalla englannin kieli 

liittyy/vaikuttaa persoonallisuuteesi?’ (In what way does English affect/ is related to your 

personality?). With the CLIL-volunteers we decided to do the interview in two weeks. With 

the EFL-teacher we arranged the time for the interview well in advance but she had not given 

the questions for the students to see but a day before the interview. As I arrived at the school 

it became apparent that the other one of the students was not coming and another had to 

volunteer instead of her. Consequently, student A had only one day time to think about the 

questions as student B only had approximately fifteen minutes for that.  

 

The interviews took place in the schools of the students in January 2008. An empty and quiet 

room had been arranged for us to use undisturbed. At first I briefly showed the students the 

questions I was to ask them. I interviewed each of the students individually. The duration of 

the interviews varied: the first interview lasted approximately ten minutes, the second one 



twelve minutes, the third one twenty-six minutes and the last one twelve minutes. I had 

chosen Finnish to be the language of the interview in order to prevent any difficulties in 

expressing their thoughts and answering the questions. The interviews were recorded so that I 

was able to go back and analyse them.    

 

 

 

   



4 Results 

 

In this section I introduce the main results of the research. The results are divided into six 

themes that came up in the answers of the interviewees. I discuss those in the following order: 

firstly the students’ overall impressions of their oral English skills, secondly their views on 

their ability to express themselves in English, thirdly the students’ thoughts about their 

characteristics as English speakers, fourthly their attitudes towards mistakes in their speech, 

fifthly the students’ goals as English speakers and learners and how they are to achieve the 

goals and finally the ways the English language is present in the lives of the students and the 

influence of it to their identities. In the subsections I introduce the broad outline of the 

observations and the thoughts and experiences of the individual students.    

 

4.1 Oral English skills 
 

The interviews revealed that the views of the two EFL-students and the two CLIL-students on 

their overall oral English skills differ from each other. Where the EFL-students felt they have 

oral English skills that are adequate enough to manage in informal situations, the CLIL-

students believed they manage with their skills in both informal and formal situations. 

Particularly, when assessing their oral skills, the EFL-students thought that they are able to 

use English when having conversations on everyday-life topics or when solving some 

practical situations. Student B named some of that sort of situations to be, for example, 

ordering food in a restaurant or calling a taxi abroad or giving advice to tourists in Finland. In 

addition to the informal purposes the CLIL-students have for the English language, both of 

them said to have oral competence that is sufficient for many formal purposes, such as 

presentations and speeches: school teaching and different situations outside school have 

offered opportunities to practise all these areas of language usage.   

 

4.2 Ability to express oneself in English 
 

All the four interviewees assessed that they are able to express themselves in English, 

however to different extents. Both EFL-students appeared to have some problems with 

spontaneous speech events: students A has to think what to say in advance whereas student B 



has sometimes troubles with remembering the words needed in the situation in question. 

However, student B claimed to be able to express herself in ordinary situations whereas 

student A made a distinction between speaking in the classroom and in spare time; at school 

the pressure is greater and, therefore, his ability to concentrate lower. Student C on her part 

has the capability of expressing her ideas in every situation whereas students D only 

mentioned emotions being more difficult to express in English than in Finnish. Student C, 

even though she is completely capable of expressing her ideas in English, has encountered 

some difficulties when speaking English with other Finns. This is due to her attempt to 

estimate their English proficiency level and adjust her own speech accordingly. Furthermore, 

the reactions of students A, B and D to situations, where they feel their English skills are not 

adequate enough, varied; student A cannot continue his speech, student B feels ashamed but 

tries to use for example gestures to communicate her message and student D immediately 

shifts to Finnish when necessary.   

 

4.3 Features as English speakers 
 

There was a clear distinction to be seen between the EFL- and CLIL-students’ views on 

themselves as English speakers as well: the EFL-students saw themselves mainly as 

unconfident whereas the CLIL-students saw themselves mainly as confident speakers of 

English. In addition to the overall estimations, individual variation in the impressions and the 

reasons for them appeared in the answers. For example, student A said: 

 

Example 1: 
 
 “Mä oon aika epävarma kyllä, että… En hirveen helposti lähtis puhumaan. Sitä varmuutta vähän  

kaipais kans. Ehkä kaikki nää puheet sun muut mitä ollaan pietty koulussa, esitelmät; niin niistä 
tulee ehkä semmonen kuva siihen sitten.” 
 
”I’m quite unconfident, so… I wouldn’t start speaking very easily. I would need a bit more 
confidence too. Maybe all these speeches and all that we have given at school, presentations; 
they give the sort of picture of it.” 
 

 
 
Although the other EFL-student, student B, assessed that she is quite a good speaker of 

English, she added that she sometimes feels shy to speak English: in the classroom she gives 

much value on the other students’ opinions about her English skills, which partly prevents her 

from speaking. Student C on her part described herself mainly as a confident and creative 

speaker of English. As reasons to her view she saw the fact that English has been present in 



her life for such a long time. She said that the creative part of her use of English, i.e. that she 

is able use the language in an original way, derives from the fact that she has always read and 

written much in English. Her confidence, on the other hand, derives from the possibilities to 

speak English with other people; she has grown to be shy of neither the language nor of using 

it. In addition, she has gained positive feedback on her speech, for example from her foreign 

English-speaking friends, which has constructively affected her confidence. Student D has 

also had positive experiences that have confirmed his confidence on his English skills: he has 

been capable of spontaneous conversations, changing the topic of the conversation fluently 

and discussing topics of comprehensive variety.  

 

4.4 Mistakes in speech 
 

Some variation occurred in the answers about the mistakes the students make and their 

reactions to them. Students A, B and D all make grammar mistakes, although of a diverse 

amount and type, but respond to them in different ways; student A is critical on his speech 

and cannot continue speaking after making mistakes, student B does not get baffled by her 

incomplete utterances except when she is not understood, whereas mistakes annoy student D 

and he wants to correct them immediately. Student C in her turn may make basic grammatical 

errors only if her rate of speech is too fast. What is likelier to happen, is that she directly 

translates Finnish expressions into English and uses them in her speech. Both CLIL-students, 

however, share a view on mistakes and their value, as can be seen in Examples 2 and 3: 

 

Example 2:  
 
Student C: “Et yleensä mitä enemmän virheitä tekee, sitä enemmän niistä oppii myös, ja pääsee 
eroon.” 
 
Student C: ”So usually the more you make mistakes, the more you learn from them too, and get 
rid of them.” 
 
 
Example 3: 
 
Student D: “On halu oppia mahdollisimman hyvin, mahdollisimman tarkasti.” 
 
Student D: ”I want to learn as well as possible, as accurately as possible.” 

 
 
 
 



4.5 Goals as English speakers and learners and how to achieve them  
 

The goals of the students seemed to fall into two categories: the goal of learning more about 

some specific aspects of the English language in order to manage in various situations and the 

goal of fine-tuning already functional skills. Both EFL-students appeared to target still at 

achieving an adequate proficiency in English and, that way, the capability of communicating 

in it whereas both CLIL-students seemed to have already achieved that goal and to be now 

aiming at complementing their skills. Student A mentioned his goals to concern both his 

school career and the life outside school: he would want to learn more grammar in order to 

succeed better with school presentations and to gain more fluency in order to be able to 

communicate better with native speakers of English. Student B on her part aims at a good 

capacity of having conversations with native speakers of English as well, but sees 

improvement of her vocabulary and pronunciation to be the key elements in achieving this 

goal. Just like student B, students C and D, too, want to enlarge their vocabularies and 

improve their pronunciation but comment their goals and the reasons for them as follows: 

  

Example 4: 
 

Interviewer: “Onks sulla jotain, mitä sä haluaisit oppia lisää?” 
 
Student C: “Ehkä se, että jos pääsis tosiaan joksikin aikaa jonnekin maahan missä puhutaan 
englantia… … Et se olis kiva, jos tulis vähän jotain semmosta särmikkyyttä siihen puhetyyliin.” 
 
 
Interviewer: ”Is there something you would like to learn more? 
 
Student C: ”Maybe that if I could go for a while to some country where they speak English… … 
It would be nice to get a little some sort of spike in my way of speaking.” 

 
 

Example 5: 
 

Interviewer: “Onks jotain, mitä haluisit oppia lisää suullisesta kielitaidosta?” 
 
Student D: “Sanavarasto on aina semmonen, mikä ei ikinä voi olla liian laaja.” 
  
Interviewer: “Miksi haluaisit oppia näitä asioita?” 
 
Student D: ”Ihan vaan sen sujuvuuden kannalta, ja että pystyis antamaan itsestä mahdollisimman 
vakuuttavan kuvan.” 
 
 
Interviewer: ”Is there something in oral skills you would like to learn more?” 
 
Student D: ”Vocabulary can never be too large.” 
 
Interviewer: “Why would you like to learn these things?” 
 



Student D: ”Just for the sake of fluency, and that I could give as convincing picture of myself as 
possible.”        

 

 

CLIL-students also shared the same overall goal as English speakers: they both wanted to 

maintain and develop their English skills as well as possible. 

 

4.6 Presence of English and its influence on one’s identity 
 

According to the interviews, it seems that the English language surrounds the CLIL-students’ 

lives and plays a significant role in them while in the EFL-students’ lives English only occurs 

here and there. For example, student A uses English outside school often when operating with 

computers or other technical equipment. Sometimes he also speaks English with his American 

cousins via Internet. Student B in her turn commented her free time usage of English in the 

following way: 

  

Example 6: 
 
 Interviewer: “Tuleeko sun käytettyä englannin kieltä koulun ulkopuolella?” 
  

Student B: ”Ei oikeestaan, että mitä nyt jos kuuntelee englanninkielistä musiikkia, et siinä. Mut 
 en mä ite puhu.” 
 
 Interviewer: ”Entä käytätkö sä netissä tai muuten missään?” 

 
Student B: ”No joskus tulee ulkomaalaisillekin laitettua sähköpostia mutta en mä nyt sillai 
hirveesti.” 
 
 
Interviewer: ”Do you use English outside school?” 
 
Student B: “Not really, except if I listen to English music. But I don’t speak it myself.” 
 
Interviewer: “What about on the Internet or elsewhere?” 
 
Student B: “Well, sometimes I send email to foreigners too, but not that much.” 

 

 

In addition to the classes and talking with friends at school, both CLIL-students use English 

constantly in their spare time. Student C for example talks and writes in English to her foreign 

friends via Internet. She also practises her skills by using only English when she has dealings 

with two of her friends and by keeping a diary in English. Student D is also an eager speaker 

of English: he speaks English with his peers whenever possible and with some of them he has 



agreed on sticking to English also in their spare time. In addition, he uses English on the 

Internet to some extent.    

 

The question of the influences of English on one’s identity showed clear dissimilarity 

between EFL- and CLIL-students. First of all, EFL-students seemed not to have considered 

before the possibility of English contributing to their identities and, therefore, could only 

think of one factor, English music, that affects the way they see themselves to some extent. 

Contrary to that, both CLIL-students saw a straightforward connection between their 

identities and the English language. For example, student C uses English and Finnish for 

different purposes, e.g. English for joking and cursing whereas Finnish for discussing more 

serious matters, which has resulted in a sort of feeling of having two different personalities. 

Even though she sees both of the languages as important parts of her, she also sees a 

contradiction there: she often has difficulties in bringing all sides of her personality visible to 

others. Student D in his turn saw the English language having the greatest influence on his 

way of thinking:  

 

Example 7: 
 
Interviewer: “Millä tavalla englannin kieli liittyy tai vaikuttaa sun persoonallisuuteen tai 
persoonaan?” 
 
Student D: ”Kyllä mä oon oppinu ajattelemaan asioita useammalta eri näkökulmalta. Että kyllä 
kaksikielisillä on etu, kun on kaksi kättä, mitä käyttää, niin sanotusti. Vähän vahvempi 
englanninkielentaito on auttanu erittäin paljon samaan uusia näkökulmia ja ajattelemaan 
luovemmin.” 
 
 
Interviewer: ”How does the English language relate to or influence your personality or person?” 
 
Student D: “I have learnt to consider things from different perspectives. Bilinguals have the 
advantage of having two hands to use, so to speak. A little better English skills have helped very 
much in getting new viewpoints and thinking more creatively.” 
 

 

In this section I have introduced the main findings of the research on the four interviewed 

students’ experiences and notions about themselves as speakers of English. Briefly to 

summarize, both EFL-students estimated that they are capable of managing with their English 

skills in informal, everyday-life situations whereas both CLIL-students claimed to have the 

skills required both in informal and formal situations. Furthermore, all the interviewees 

believed to be able to express their thoughts in English in general. Where student C claimed 

to have no particular problems in this respect, students A and B have encountered difficulties 



in spontaneous situations and student D when trying to put his emotions into words. In 

addition, both EFL-students regarded themselves as unconfident English speakers whereas 

both CLIL-students felt confident as English speakers. EFL-students’ insecurity seemed to 

derive from negative experiences in the English classes and the CLIL-students confidence on 

its part from the positive experiences both in the classes and in free time. The fourth finding 

of the research was that students A and D pay close attention to the mistakes they make when 

speaking English and, therefore, are bothered by them while students B and C do not seem to 

get concerned about their mistakes. Furthermore, the EFL-students shared the same overall 

goal as users of English and so did CLIL-students: the EFL-students’ goal was to achieve an 

adequate English proficiency and, thus, to be capable of proper communication whereas the 

CLIL-students aimed at complementing their already functional skills and at learning as much 

as possible. The final observation was that in both EFL-students’ lives the English language 

had a marginal role while in the lives of the CLIL-students English played an important role: 

unlike the EFL-students, the CLIL-students were committed users of English also outside 

school and, moreover, it has affected strongly their identities.       

 



5 Discussion 

 

After introducing the central observations of the research, I now proceed to discuss them and 

to make comparisons between the results and previous studies presented in the section of 

Theoretical framework. In the discussion I follow the same order of themes as in the previous 

section of results: firstly I discuss the students’ overall mastery of spoken English, secondly 

their self-expression skills in relation to the goals if the National Curriculum, thirdly the 

reasons for the different degrees of confidence, fourthly the students’ different views on using 

oral English skills, fifthly the goals the students have set for themselves and finally the 

relationship between the English language and the identities of the students. 

 

5.1 Mastery of spoken English 
 

At many points in the answers of the students it became apparent that each of them thought 

that oral English skills are primarily about being able to communicate with other people in 

English. Accordingly, they all assessed their abilities in relation to the different situations and 

purposes for which they have or have not competence. Furthermore, examining the answers, 

one could see a clear connection with the skills the students appeared to have and the contents 

and the practices of the lessons they attended. The EFL-students were able to use their oral 

English skills in informal situations talking about general topics, such as travel, that are 

introduced in the school text books and discussed in the lessons. The CLIL-students, on their 

part, had wider range of oral skills that are practiced in the lessons, either explicitly or 

implicitly, and on breaks with other students: some of those skills were, for example, fluency, 

argumentation skills and ability to make small talk. It seemed that the CLIL-teaching 

challenged the students more with higher level of difficulty and with wider variety of 

speaking performances than did EFL-teaching, which consequently resulted better oral 

English proficiency among the two CLIL-students compared with the EFL-students.    

 

5.2 Self-expression skills compared with the goals of the National Curriculum 
 

The EFL-students and the CLIL-students interviewed seemed to meet the requirements of the 

National Curriculum for high school graduates in functional oral interaction English skills 



(see chapter 2.3) to different extents. Although both EFL-students assessed themselves having 

achieved a certain level of functional oral skills in English, their descriptions of their level of 

English proficiency only seemed to partly fulfill the requirements of the National Curriculum: 

both of the EFL-students seemed to have problems with fluency and spontaneity, especially 

student A. Regardless of these problems, both of them appeared to be able to communicate 

with native speakers of English, which is another element required of a B2-level student: 

student A claimed to be more successful in speaking English in spare time, this including 

talking with native speakers of English, than at school, and student B said having been able to 

manage with her interaction skills for example abroad. The CLIL-students, on the other hand, 

seemed to even exceed the requirements with their capacity to communicate fluently and 

spontaneously with other speakers of English without any particular problems.  

 

In addition to the issue of fluency and spontaneity, the English proficiency of a high school 

graduate of level B2 includes an ability to “take an active part in discussion in familiar 

contexts” (CEFR). In this respect the EFL- and CLIL-students differed, again, from each 

other: the two EFL-students were able to interact in English when the discussion in question 

concerned common issues in common situations but did not seem to be willing to take an 

active role in it whereas both of the two CLIL-students seemed to be eager to take an active 

role in any sorts of situations. On the basis of the data of the present study it was impossible 

to closely compare the students’ abilities to actively participate in a conversation but their 

willingness to do so seemed to differ greatly. To conclude, all of the interviewees assessed 

that they are able to express themselves in English; CLIL-students claimed to be able to do 

that effectively and EFL-students to some extent. In accordance with their estimations and 

descriptions of their abilities to express themselves in English, it seemed that the two 

interviewed EFL-students had achieved the level of B2 in spoken interaction in English at 

least partly whereas the CLIL-students had proceeded already to a higher level.  

 

5.3 Reasons for the variation in confidence 
 

As previously noted, the EFL-students characterized themselves in a totally different way 

compared to the CLIL-students: students A and B regarded themselves as unconfident 

whereas students C and D saw themselves as confident speakers of English. These estimations 

of their skills coincide with the results of previous studies as well as do the reasons for the 

differences between the two different groups of students. According to Nikula (2005, 2007) 



CLIL-students are likely to use English persistently at school, which affects constructively 

their fluency and confident in spoken English while EFL-students are less determined to 

speak English in the lessons and, therefore, gain less practice in their oral English skills, this 

influencing lack of confidence, readiness and competence to use them. Even though this 

seemed to apply also to the students that participated in this study, one cannot draw such 

conclusions that the mode of the instruction would alone decide the degree of confidence or 

competence of the students, let alone that one could generalize this to characterize all EFL-

students to be the same and all CLIL-students to be the same even in this respect. One could 

namely assume, and also see in the answers of the students, that the two CLIL-students were 

altogether more interested in learning and using English than were the two EFL-students 

interviewed, which affected on its part the activeness of practicing the language, both at 

school and in spare time. Furthermore, one must bear in mind that there can be many students 

in EFL-classrooms that, for example, use English in several contexts in their personal life and 

are eager to practice it whenever possible, just like the CLIL-students in this study.     

 

Considering more carefully the features the students mentioned to characterize themselves, 

one could see a connection with them, the degree of ability to express oneself and the extent 

to which they had been using English. For example, student A claimed to have used little 

English voluntarily and seemed to still have problems with some basic skills, such as 

grammar, which had negatively contributed his ability to convey his ideas. Student C, in her 

turn, said that English had been an essential part of her life since she was a little girl and that 

she had always used the language for many purposes, such as oral communication, reading 

novels and keeping a diary. All this, as she had noticed herself, had helped her learn to 

effectively convey her thoughts, and even become a creative user of English. The conclusion 

is as follows: the more one had used English, the more skillfully and flexibly one could 

express oneself in English and the more confident one was as an English speaker.  

 

5.4 Performance versus practice 
 

One fundamental difference between the views of the EFL- and CLIL-students on speaking 

English could be seen on the basis of the collected data: the EFL-students connected speaking 

English strongly with some sort of performance while for the CLIL-students the usage of 

English was, in addition to its other uses, a means of improving one’s language skills. Thus, 

when speaking English, the EFL-students seemed to focus much on the evaluations others 



make on their skills and, therefore, they avoided such distressing situations. CLIL-students, 

on the other hand, bearing in mind the goal of learning as much as possible, tended to take 

advantage of the opportunities to use their interaction skills whenever possible. They even 

regarded mistakes as servants of learning: mistakes provided an opportunity to consider 

expressions characteristic of the English language and, thus, to add a new complement to their 

knowledge.  

 

At least part of the reason for these distinctive views on speaking English might be found, 

again, in the different practices of EFL- and CLIL-teaching. As previously stated (see chapter 

2.1), in CLIL-classrooms the main idea of using the foreign language is to learn the content of 

the subject and to otherwise communicate via it, leaving no room for evaluation of one’s 

language skills. This type of starting point provides a student with a safe and comfortable 

environment to practise one’s foreign language skills and to put the emphasis more on 

learning than on presenting one’s knowledge to the teacher. In EFL-classroom, on the other 

hand, a common reason for communicating in English is to show one’s linguistic knowledge 

for the teacher, or the peers, to evaluate, which seemed to be one reason for the insecurity of 

the two interviewed EFL-students as well. The focus on grammatically correct utterances, it 

being one of the important parts of the EFL-instruction, could be seen being transferred to the 

oral communication.       

 

5.5 Simple and more demanding goals  
 

According to each of the interviewees in this study, English is a useful language to know and 

master. Moreover, all of them saw English as the lingua franca, the language that is needed 

with both native speakers of English and other non-native speakers of English. In spite of the 

acknowledgements of the importance of the English language, the goals of the EFL-students 

and CLIL-students as English speakers differed in their quantity and quality. Both of the EFL-

students seemed to be satisfied with knowledge and skills that enable simple communication 

with other English speakers on daily issues. Both of the CLIL-students in their turn appeared 

to be eager to learn constantly, ambitious as regards the goals they had set for themselves and 

willing to work hard in order to achieve the goals. It could be interpreted from the answers of 

the CLIL-students that they had a special, personal relationship with the English language and 

that they were, therefore, committed to study and learn it thoroughly. The EFL-students, on 

their part, seemed to lack a particular relationship with English but they rather appeared to 



regard English as an important language to know but, however, as a school subject among 

others.  

   

5.6 Relationship between the identities and the English language  
 

Both EFL-students appeared to have a rather loose relationship with the English language 

when compared with the relationship the CLIL-students proclaimed to have with the 

language. Furthermore, neither of the two EFL-students could see a clear connection with 

English and their identities whereas both of the CLIL-students regarded English as a major 

force in shaping their identities. As mentioned before, Häyrynen et al (2007) have said that 

learner identity equals identifying oneself with the social and cultural norms and conventions 

of the subject in question and that the identity represents the relationship with the subject. 

This seemed to apply to each of the students interviewed. For instance, student B did not 

show any special interest in English speaking cultures, except maybe interest in English 

music, had only random contacts with speakers of English and, consequently, could not 

identify herself tightly with the language. In comparison, student D had weighted the social 

and cultural aspects of the English language more carefully in a longer stretch of time, found 

them desirable and, therefore, wanted to relate closely to the language.         

 

The value and attractiveness of the subject, in this case of English, are not the only factors 

that influence one’s conceptions of oneself as a learner and as a user of the language in 

general: another crucial force in the process of constructing one’s identity is the feedback one 

gains (see chapter 2.4). The findings of the present study seemed to be in correspondence with 

this claim. For instance, student A apparently had quite a negative opinion on himself as a 

learner and user of English. At several points during the interview, he announced that he was 

quite bad in English added that he had low grades in it. He, however, mentioned that he had 

also gained positive feedback on his skills from the teacher. One could draw a conclusion that 

the marks in the report and the negative experiences when using English had had a stronger 

impact on his learner identity than had had the positive feedback from the teacher. Student C, 

on her part, claimed to have gained, in addition to many good experiences when she had 

succeeded in using her English, only positive feedback on her oral English skills, both from 

teachers and from some native speaker of English and, thus, evidently seemed to have a 

positive conception of herself in relation to English. One must, however, bear in mind that 

there can be several other reasons for why one’s learner identity and relationship with English 



is what it is. In this study it has not been possible to define all the factors contributing to the 

learner identities of the four students. 

 

In this chapter I have discussed the main findings of the research and compared them with 

other studies. In conclusion, one could say that the experiences and thoughts of the two EFL-

students as speakers of English approximated to each other, and similarly did those of the two 

CLIL-students. Moreover, the ideas of the EFL-students were nearly invariably different, in 

many cases even contrary, to those of the CLIL-students. Where the EFL-students felt 

insecure and hesitant, the CLIL-students felt confident and fluent. The EFL-students were less 

active users of English, in comparison with the CLIL-students, and therefore did not have as 

much experience of using their oral English skills as did the CLIL-students. In addition, the 

EFL-students hardly connected English with their identities in any respect whereas the CLIL-

students saw English having a great impact on the development of their identities. Basically 

the CLIL-students appeared to have clearer, thoroughly considered views on their relationship 

with English and more positive descriptions of it than had the EFL-students. What each of the 

interviewees agreed on was that they do not master English perfectly but have still things to 

learn. 

         



6 Conclusion 

 

While analyzing and interpreting the results of the present study I encountered many 

problems. First of all, since this study was a qualitative one and there were only four 

interviewees participating in the study, it could not yield enough evidence to enable making 

generalizations to concern every EFL- and CLIL-student in Finland. Furthermore, one could 

assume that students attending CLIL-classes are already from the start more interested in 

learning English than are students on EFL-classes and, therefore, the comparison between 

those students, based solely on the types of classes they attend, is not necessarily fair. In 

addition, there are several other matters besides one’s interest in English which could not be 

examined in this study but which influence for instance one’s learner identity or willingness 

to speak English. This is to say that one cannot give all the credit or blame to schools, 

teachers and teaching methods on the students’ development as English speakers. The third 

problem encountered concerned the answers of the students: the EFL-students could, possibly 

due to the fact that they had not thought much about the sorts of issues covered in the 

interview before, only give general and simple answers to the questions whereas the CLIL-

students answered the questions more thoroughly and in detail. The variation in depth of the 

answers complicated the process of discussing and comparing the gained results.      

 

Even though one cannot draw strict conclusions on general features of EFL- and CLIL-

students based on this rather narrow study, it allows one to make hypotheses and to do further 

research based on the gained results. Now that it seems that CLIL-students feel more fluent 

and confident speakers of English than do EFL-students, one could verify this result by 

collecting more data of larger groups of students, i.e. carrying out a quantitative research. 

Moreover, further research could be done on how the factors that affect positively the 

students’ oral skills and their courage of using them in CLIL-classes could be transferred to 

EFL-classes as well.   
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8 Appendix    

 

Questions for the EFL-students  
 
 
1. Milloin aloitit englannin opiskelut? Kuinka paljon olet opiskellut englantia koulussa? 
2. Onko englannin opiskelu mielestäsi tärkeää? Miksi? 
3. Mikä kielitaidon osa-alue on tärkein/hyödyllisin? Miksi? 
4. Millaisiin eri puhetilanteisiin vieraan kielen opetus antaa valmiuksia? Millaista 

suullista kielitaitoa? (Formaali puhe, small talk, lausuminen, kysymyksiin 
vastaaminen, ohjeiden kysyminen ja antaminen?) 

5. Rohkaisevatko oppitunnit käyttämään englannin kieltä? 
6. Kuinka paljon englannin kielen arvosanasi vastaa todellista osaamistasi? Miksi? 
7. Millaista suullista kielitaitoa sinulla on? Mitä haluaisit oppia vielä lisää? Miksi?  
8. Mitkä ovat tavoitteesi englannin kielen oppijana ja puhujana? 
9. Millainen olet mielestäsi englannin puhujana? (Itsevarma, rohkea, epävarma, ujo jne.) 
10. Mikä vaikuttaa mielikuvaasi itsestäsi englannin puhujana?  
11. Koetko pystyväsi ilmaisemaan itseäsi englanniksi? Millaisissa tilanteissa pystyt ja 

millaisissa et? 
12. Miten suhtaudut tilanteisiin, joissa koet, ettet kykene täysin ilmaisemaan itseäsi 

englanniksi? 
13. Millä tavalla suhtaudut virheisiin puheessasi? 
14. Pystytkö puhumaan englantia vaivattomasti, kiinnittämättä suuresti huomiota esim. 

kielioppiasioihin? 
15. Mitä on mielestäsi hyvä suullinen englanninkielenkäyttö? 
16. Millä tavalla englannin kieli liittyy/vaikuttaa persoonallisuuteesi? Vai 

liittyykö/vaikuttaako? 
17. Oletko mielestäsi kaksi-/monikielinen? 
18. Oletko mielestäsi enemmän englannin kielen käyttäjä vai oppija?   
19. Missä määrin käytät englannin kieltä koulun ulkopuolella? Missä yhteyksissä? Entä 

suullista kielitaitoasi? 
20. Liittääkö englanninkielentaito sinut johonkin ryhmään? 

   
 

 
1. When did you start learning English? How much have you studied English at school? 
2. Do you think it is important to study English? Why? 
3. Which sector of language skills is the most important/ useful? Why? 
4. For what sorts of speaking situations does foreign language teaching prepare one? 

What sorts of oral skills? (Formal talk, small talk, pronunciation, answering questions, 
asking for and giving directions?) 

5. Do English lessons encourage one to use English? 
6. How much does your grade in English correspond with your real knowledge? Why? 
7. What sort of oral skills do you have? What would you like to learn more? Why? 
8. What are your goals as a learner and speaker of English? 
9. In you opinion, what kind of an English speaker are you? (Confident, bold, insecure, 

shy etc.) 



10. What are the factors that influence your conception of yourself as a speaker of 
English? 

11. Do you think you are able to express yourself in English? In what kinds of situations 
can you and in what kinds of situations cannot? 

12. How do you react when you think you cannot express yourself in English? 
13. How do you react to mistakes in your talk? 
14. Can you speak English effortlessly, without paying too much attention to for instance 

issues of grammar? 
15. In your opinion, what is good usage of spoken English? 
16. In what ways does English affect/ is related to your personality? Or does/ is it? 
17. Do you consider yourself a bilingual or a multilingual? 
18. In your opinion, are you more a user or a learner of English? 
19. To what extent do you use English outside school? In what kinds of situations? How 

about your oral skills? 
20. Does your knowledge of English attach you to some group? 

 
 
 

Questions for the CLIL-students 
 
 
1. Milloin aloitit englannin opiskelut? Oliko opetus vieraan kielen opetusta vai CLIL-

opetusta? 
2. Mistä asti ja kuinka paljon olet osallistunut CLIL-opetukseen? 
3. Onko englannin opiskelu mielestäsi tärkeää? Miksi? 
4. Mikä kielitaidon osa-alue on tärkein/hyödyllisin? Miksi? 
5. Millaisiin eri puhetilanteisiin CLIL-opetus antaa valmiuksia? Millaista suullista 

kielitaitoa? (formaali puhe, small talk, lausuminen, kysymyksiin vastaaminen, 
ohjeiden kysyminen ja antaminen) 

6. Rohkaisevatko oppitunnit käyttämään englannin kieltä? 
7. Kuinka paljon englannin kielen arvosanasi vastaa todellista osaamistasi? Miksi? 
8. Millaista suullista kielitaitoa sinulla on? Mitä haluaisit oppia vielä lisää? Miksi?  
9. Mitkä ovat tavoitteesi englannin kielen oppijana ja puhujana? 
10. Millainen olet mielestäsi englannin puhujana? (Itsevarma, rohkea, epävarma, ujo jne.) 
11. Mikä vaikuttaa mielikuvaasi itsestäsi englannin puhujana?  
12. Koetko pystyväsi ilmaisemaan itseäsi englanniksi? Millaisissa tilanteissa pystyt ja 

millaisissa et? 
13. Miten suhtaudut tilanteisiin, joissa koet, ettet kykene täysin ilmaisemaan itseäsi 

englanniksi? 
14. Millä tavalla suhtaudut virheisiin puheessasi? 
15. Pystytkö puhumaan englantia vaivattomasti, kiinnittämättä suuresti huomiota esim. 

kielioppiasioihin? 
16. Mitä on mielestäsi hyvä suullinen englanninkielenkäyttö? 
17. Millä tavalla englannin kieli liittyy/vaikuttaa persoonallisuuteesi? Vai 

liittyykö/vaikuttaako? 
18. Oletko mielestäsi kaksi-/monikielinen? 
19. Oletko mielestäsi enemmän englannin kielen käyttäjä vai oppija?   
20. Missä määrin käytät englannin kieltä koulun ulkopuolella? Missä yhteyksissä? Entä 

suullista kielitaitoasi? 
21. Liittääkö englanninkielentaito sinut johonkin ryhmään? 



 
 
 

1. When did you start learning English? Was the teaching EFL- or CLIL-teaching? 
2. Since when and how much have you attended CLIL-classes? 
3. Do you think it is important to study English? Why? 
4. Which sector of language skills is the most important/ useful? Why? 
5. For what sorts of speaking situations does foreign language teaching prepare one? 

What sorts of oral skills? (Formal talk, small talk, pronunciation, answering questions, 
asking for and giving directions?) 

6. Do English lessons encourage one to use English? 
7. How much does your grade in English correspond with your real knowledge? Why? 
8. What sort of oral skills do you have? What would you like to learn more? Why? 
9. What are your goals as a learner and speaker of English? 
10. In you opinion, what kind of an English speaker are you? (Confident, bold, insecure, 

shy etc.) 
11. What are the factors that influence your conception of yourself as a speaker of 

English? 
12. Do you think you are able to express yourself in English? In what kinds of situations 

can you and in what kinds of situations cannot? 
13. How do you react when you think you cannot express yourself in English? 
14. How do you react to mistakes in your talk? 
15. Can you speak English effortlessly, without paying too much attention to for instance 

issues of grammar? 
16. In your opinion, what is good usage of spoken English? 
17. In what ways does English affect/ is related to your personality? Or does/ is it? 
18. Do you consider yourself a bilingual or a multilingual? 
19. In your opinion, are you more a user or a learner of English? 
20. To what extent do you use English outside school? In what kinds of situations? How 

about your oral skills? 
21. Does your knowledge of English attach you to some group? 

 
 
 
 
 


