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Abstract

Tiedon jakamisen avulla (Knowledge sharing) voidaan edistdd yhteistyotd kansalaisjérjestdissd sekd lisdtd
tuloksia ja tyon vaikuttavuutta. Kansalaisjarjestoissé tuotettu tieto on yksi niiden tdrkeimmisté resursseista, ja
tehokas tiedon jakaminen tukee kestévaa kehitystd monialaisissa konteksteissa. Tdssd tutkimuksessa talous-
kasvatuksella tarkoitetaan taloudellisen osaamisen, talouslukutaidon ja taloudellisen kayttdymisen kehitta-
mistd. Tiedon jakamisesta on kuitenkin vain véhén alakohtaista tutkimustietoa talouskasvatukseen keskitty-
vissé projekteissa ja niiden verkostoissa. Tutkimuksen tavoitteena oli selvittia tiedon jakamista edistavia kay-
tanteitd ja menetelmid kouluajan ulkopuolisessa opetuksessa tunisialaisissa kouluissa sekd niiden toimintaa
edistdvid ja haastavia tekijoitd. Tutkimuksessa haastateltiin opettajia, opetusalan virkamiehid ja kansalaisjar-
jeston tyontekijoita, jotka tyoskentelivét talouskasvatuksen projektien parissa. Tiedon jakamisen kédyténteitd
ja menetelmid tarkasteltiin narratiivien avulla, ja talousosaamiseen keskittyvien projektien edistévié ja haas-
tavia tekijoitd sisdllonanalyysin keinoin. Tutkimuksen mukaan yhteisolliset projektit ja paikallisen tiedon hyo-
dyntdminen tukivat opetuksen jarjestdmistd kouluissa, sekd opetuksen myotd opettajat olivat omaksuneet uu-
sia opetusmenetelmid. Yhteiset tavoitteet, jactut arvot ja aktiivinen yhteistyo toimijoiden valill tukivat tiedon
jakamista. Talousopetuksen toteuttamista haastavia tekijoitd olivat opettajien tyohon kiinnittyminen, rajalliset
resurssit, palkintojen puuttellisuus ja digitaalisten tydkalujen hyodyntdmisen vihaisyys. Tutkimus vahvistaa
késitystd tiedon jakamisen kéyténteistd franchisingtapaa hyddyntivissd kansalaisjérjestoissa.
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1 INTRODUCTION

‘Knowledge management is needed to ensure continuous and sustainable devel-
opment in national, organisational and global settings” (Russ, 2022). Non-governmen-
tal organisations (NGOs) have become aware that the knowledge they create is one of
their most valuable organisational resources and that NGOs can facilitate information
between different groups (Jakimow, 2012). Previous studies have recognised
knowledge sharing through individual knowledge exchanges and formal networks as
a critical success feature in NGOs (Langmann et al., 2021; Ferguson et al., 2010; King
& McGrath, 2004). Knowledge exists in our context between individuals; it gets shared
and exchanged by people in communities and networks, even across borders and cul-
tures. NGOs typically create different methods for sharing knowledge within and be-
tween organisations, and more methods have been adopted in local contexts. There-
fore, further research is necessary to determine the knowledge relevant to develop
competencies and skills tailored for specific clients, markets, and economies (Yeboah,
2023).

The Organisation for Economic Cooperation and Development (OECD, 2010)
has recommended knowledge sharing between organisations, emphasising the im-
portance of interactive knowledge sharing and learning within organisations and in
collaboration with new partners. While increasingly more organisations recognise the
value of knowledge sharing, the Sustainable Development Goals (SDGs) (United Na-
tions, n.d.) have been criticised for not paying much attention to knowledge sharing
(Barrantes-Bricefio & Santos, 2019; Cumming et al., 2017). Sharing knowledge fosters
greater cooperation and can eventually lead to significant benefits. Effective
knowledge sharing can foster employees” exchange of ideas and experiences and help
mainstream the best practices in the development sector. In addition, it can ensure
more quality and efficiency and maximise the impact of development operations
while meeting the specific needs of the communities (Aldashev & Navarra, 2018;
Jakimow, 2012).



While the staff use some knowledge sharing practices in organisations, they do
not always translate effectively into standard practices within the organisation’s cul-
ture. Understanding how NGOs adopt new methods and bring together different or-
ganisations and practitioners to share knowledge, experience and best practices across
organisations, partners and community members is essential. Knowledge gained from
development solutions is at risk of getting misplaced or forgotten (Janus, 2016). Im-
portant information can disappear without describing the processes during imple-
mentation when the processes are not adequately captured. For knowledge in the de-
velopment sector, the knowledge description sometimes includes only the starting
point and the final result, not the phases in between or how it developed on the way.
This requires attention to capturing the current methods and developing strategies
that consider the global challenges in sharing knowledge, including language barriers,
cultural differences, and geographic distances (Anantatmula, 2020), to improve col-
laboration between actors and entities. Knowledge sharing research often focuses on
the enablers and neglects the barriers. Therefore, more studies should focus on factors
that hinder knowledge sharing in relation to the individual, organisational and ICT
factors (Yeboah, 2023).

NGO networks can support individual NGOs’ ability to develop or obtain timely
and context-relevant knowledge (Lettieri et al., 2004; Qureshi et al., 2018; Suharko,
2007). Knowledge sharing methods are unique to each organisation, sector or system
Bhatt (2000), and therefore, studies should analyse knowledge sharing practices in a
particular industry systematically to facilitate further development. In recent years,
many countries have adopted multi-sectoral strategies for financial education, aiming
to increase financial inclusion, support sustainable economic development, inclusive
growth and lower income inequality (Yoshino et al., 2016; Kabakova & Plaksenkov,
2018; Tanggamani et al., 2022). To learn about the knowledge sharing mechanisms
during the implementation of financial education programs in local schools, various
stakeholders including teachers, education officials and programme specialists are in-
terviewed. While some studies in Tunisia have covered financial inclusion and finan-
cial literacy (Amaira, 2023; Amari & Anis, 2021, 2017), financial education for primary
school students has not been covered in earlier research. Local NGOs have adopted a
social franchising model to provide social and financial education. Therefore, under-
standing the practices that support knowledge sharing in non-governmental and or-
ganisational contexts is vital. Knowledge sharing practices have been previously stud-
ied in NGOs, education ministries and schools (Opletova, 2015; Albogami & Alsareehi,
2019). However, no studies have looked at the KS between these organisations in im-
plementing financial education programs.



1.1 Research objectives and questions

This thesis aims to address the gap in research and provide information about
knowledge sharing methods in a financial education network. Given the importance
of knowledge sharing in non-governmental organisations, this thesis investigates
knowledge sharing methods used by the partners involved in implementing social
and financial education in Tunisia. The thesis provides information about collabora-
tion between stakeholders within the network, linking experts from three different
sectors: non-governmental, education and government.

The first objective is to identify the current knowledge sharing methods adopted
by teachers, NGO employees, and government officials. The second objective is to
identify the outcomes and successes of financial education programs in Tunisia.

The current study answers the following questions:

1) What are the current knowledge sharing methods and mechanisms in the NGO
network focused on financial education?

2) What factors enable or hinder knowledge sharing for the successful implementation
of the financial education curriculum in the network?

The study focuses on Tunisian schools implementing financial education extra-curric-
ular clubs. This thesis will adopt a qualitative research approach to answer the re-
search questions. To better understand the organisational practices on knowledge
sharing, a narrative analysis will be used to identify the adopted methods and factors
arising from the narratives of teachers, educational officials and NGO employees in-
volved in implementing the Aflatoun curriculum. This is followed by content analysis
to identify the enabling and hindering factors in the network for knowledge sharing.

The findings of this study will contribute to understanding the knowledge shar-
ing practices in financial education networks and the collaboration between the part-
ners of non-governmental organisations. Additionally, it will provide practical in-
sights for NGOs, policymakers and practitioners in knowledge sharing methods in
financial education and on the cooperation between the organisations. This thesis aims
to contribute to understanding knowledge sharing in financial education network or-
ganisations, with potential implications for similar organisations across different sec-
tors.



1.2 Structure of the Thesis

The thesis will continue presenting the main conceptual frames of reference for the
study, including knowledge sharing and financial education. The following chapter,
contextualising the study, will provide background information on the partnering or-
ganisations, Aflatoun and Enda Inter-Arabe and the education context in Tunisia.
Chapter 4 will outline the methodology, including semi-structured interviews used in
the study. This will be followed by the findings from the study, including knowledge
sharing narratives and the enabling and hindering factors presented by teachers, ed-
ucational officials and NGO employees. This chapter presents the factors that enable
and hinder the implementation of the financial education curriculum supported by
interview narratives. This will be followed by a discussion where the findings are in-
terpreted and connected to knowledge sharing factors and methods in development,
social franchising, and education sectors as discussed in the conceptual frame of ref-
erence, continuing with practical applications. Finally, in the conclusions chapter, I
will summarise the study’s main findings, including recommendations for future re-
search in knowledge sharing in financial education and limitations of the study.



2 CONCEPTUAL FRAME OF REFERENCE OF THE
STUDY

In this chapter, I will present the study’s main conceptual frames of reference, drawing
on the main literature on knowledge management and knowledge sharing. I will also
explore existing literature on knowledge sharing methods and mechanisms between
organisations and social franchising organisations. Finally, I will discuss financial ed-
ucation as a context for the study.

2.1 Knowledge Sharing

‘Knowledge sharing (KS) refers to the process of making knowledge available to other
people or within and between the organisations’ (Ipe, 2003, p. 341). This process can
occur through written documents, verbal communication, or digital platforms, ena-
bling employees to share information and insights effectively (Nonaka & Takeuchi,
1995). The knowledge sharing activities includes interactions among individuals as
well as between and within organisations. KS contributes to the nature of knowledge,
motivation and opportunities to share knowledge, and organisational culture (Ipe,
2003). Implementing knowledge sharing practices has many benefits for individuals
and organisations. KS is part of the knowledge management process.

The KS process often begins with identifying relevant information. The process
then continues with the knowledge being organised and captured in written or verbal
form. Successful knowledge sharing requires converting personal, context-specific in-
formation, which is often difficult to formalise, into knowledge that can be docu-
mented and communicated (Polanyi, 1966; Nonaka & Takeuchi, 1995). Knowledge, as
defined by Davenport and Prusak (1998), is a “‘mix of framed experience, values, con-
textual information, and expert insight that provides a framework for evaluating and
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incorporating new experiences and information’. Essentially, knowledge involves un-
derstanding when, why and which information is needed. Knowledge also requires
understanding how information could be obtained and to be processed, and where
the relevant information can be found to achieve desired objectives.

Knowledge can be classified into different types, including explicit, tacit and im-
plicit knowledge (Polanyi, 1966, Nonaka & Takeuchi, 1995; Yao Lartey et al., 2022;
Nickols, 2000). Tacit knowledge is based more on experiences, whereas explicit
knowledge is documented and universally accepted information (Polanyi, 1966; No-
naka & Takeuchi, 1995). Implicit knowledge refers to KS practices that support how
individuals use and recreate knowledge at the individual and organisational level
(Nickols, 2000). This can include documentation, technologies, IT, intranet or training
materials. Knowledge is considered as differing from, but related to, data and infor-
mation (Earl, 2001).

KS is a concept part of knowledge management, which involves the systematic
handling of knowledge resources. ‘Knowledge management (KM) is an organisation’s
systematic approach to create, share, and apply knowledge” (Davenport & Prusak.,
1998; Argote et al., 2003). KM provides structure and tools to manage knowledge and
information in organisations. It plays a crucial role in fostering organisational learning
and problem-solving so that the organisation can operate faster and implement best
practices. ‘The function of KM is to preserve, maintain and develop the knowledge
possessed by each individual, making it shareable within the organisation” (Akmaliah
et al., 2017). In addition to knowledge sharing, KM consists of concepts such as
knowledge sharing, knowledge creation, knowledge capture, knowledge synthesis,
knowledge reuse, knowledge seeking, and knowledge finding. Pawlowski & Bick
(2012) have extended the concept of KM to Global Knowledge Management (GKM),
in which managing knowledge occurs in global setting across different organisations,
sectors, and geographic locations. It emphasises the importance of collaboration,
openness, building networks, partnerships, and communities of practice that trans-
cend organisational and geographical boundaries. KM consists of KS, through which
information is shared between people. Where KM focuses on the mechanisms bring-
ing the structure and tools in the organisation at the management level, KS ensures
that information flows across the organisational levels, maximising its value and im-
pact.

Knowledge sharing outcomes can be seen as financial or as non-financial out-
comes, in which the innovation capability and innovation performance increase (Ye-
boah, 2023). Effective KS provides benefits to organisations, including effectiveness
and efficiency, cost reduction and equipping staff with knowledge and guidance.
Sharing knowledge-based resources within and across organisational boundaries can
help organisations improve their competitive positions, achieve synergistic benefits,
bring new ideas and identify opportunities and threats (Cabrera et al., 2002; King &
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McGrath, 2004). Implementing KS methods can improve operational effectiveness, in-
crease sustainability of the service delivery, and facilitate the replication and scaling-
up of what works (Janus, 2016). Additionally, KS helps employees to engage, reduce
unnecessary work, support decision-making, prevent losing valuable knowledge in
the organisation, foster innovation and improve client relationships (Janus, 2016).

KS practices are flexible, allowing them to adapt to various organisational needs
and contexts. As mentioned by Corfield et al. (2013), KS practices can change and
evolve as they spread to different environments. The goals and methods of KS practice
may be modified or transformed for adoption as a recipe for achieving those purposes.
While knowledge practices serve as a tool for enhancing organisational effectiveness,
it depends on how it is interpreted and implemented (Corfield et al., 2013). KS prac-
tices are not uniform across different contexts, and KS practices need to be tailored to
fit each environment's specific needs and circumstances (Hansen et al., 1999; Zack,
1999). KS practices have spread to various sectors, and the following sections will dis-
cuss these practices in the contexts of development, education and social franchising.

KS can take place at multiple levels within an organisation: individual, group
and organisational levels. At the individual level, KS involves sharing expertise and
personal experiences, while at the group level, it involves collaboration and effective
communication. Organisational level knowledge sharing involves processes, practices
and systems that support exchanging skills and expertise. Internal KS includes the
existing structures for knowledge management, the kind of KS activities used in the
organisation, and existing culture, traditions and organisational structures. When KS
occurs externally, it includes disseminating outputs and outcomes, influencing poli-
cymaking, providing infrastructural and institutional support, supporting national re-
search in partner countries, and involving partners in knowledge-sharing initiatives
(Ackerman et al., 2003). KS between organisations involves retrieving and disseminat-
ing knowledge. Knowledge sharing networks can be defined by the type of infor-
mation being shared or whether the information is shared between or within organi-
sations. Knowledge networks can be categorised as intra-organisational (within de-
partments) or inter-organisational (between organisations) (Vuori, 2019). Although
numerous networks are dedicated to increasing knowledge sharing, Vuori notes a lack
of inter-organisational knowledge sharing in practice. The success of KS initiatives
depends on various factors, including leadership support, cultural awareness, and ef-
fective communication strategies (Alvesson & Karreman, 2001).



2.2 Enablers and Barriers to Knowledge Sharing

In previous studies, the enablers and barriers to knowledge sharing have been ob-
served under individual, organisational and information technology factors (Riege,
2005; Yeboah, 2023). Understanding the knowledge flows in an organisation requires
a multi-level design in which the individual, organisation and country-level factors
are being considered (Gooderham, 2022). In the following subchapters, the organisa-
tional factors, individual factors and information technology factors in KS will be dis-
cussed.

2.21 Individual factors in Knowledge sharing

KS primarily stems from individual interactions and behaviours within organisations.
KS between individuals focuses on exchanging personal knowledge and generating
new knowledge by combining existing individual, shared, or organisational
knowledge. The factors influencing an individual’s willingness to share knowledge
are crucial and can be categorised into motivational, trust, and behavioural factors, as
well as barriers and enablers. A core approach to individual knowledge sharing is
adopted from human resource management, called the AMO framework (also known
as the MOA model), which looks at the (A) abilities, (M) motivation and (O) opportu-
nities of KS. The individuals’ ability to share knowledge has a significant role in
knowledge sharing, including personal skills, competence, self-efficacy, education
and training (Gooderham, 2022). The opportunities to share knowledge within the or-
ganisation, for example, through face-to-face opportunities, information channels and
networks for sharing knowledge are similarly relevant to individuals (Gooderham,
2022).

The concept of motivation to share knowledge includes intrinsic and extrinsic
motivation (Deci et al., 2000). Intrinsic motivation refers to individuals being moti-
vated by a sense of purpose, belonging and personal growth (Zamiri, 2024). Extrinsic
motivators, such as rewards, career advancements or other benefits, can also influence
individuals” KS behaviours and outcomes. Understanding an individual's motiva-
tional factors is essential for increasing the willingness to share knowledge in organi-
sations (Azizi et al., 2023). There can be some differences in what motivates people to
share knowledge in their specific fields. A study by Le et al. (2023) discovered that
intrinsic motivational factors, such as values, availability and helping others, were as-
sociated with KS for employees in the non-profit sector, while external motivational
factors were not promoting KS.



Riege (2005) has identified a set of individual-level barriers, which include mo-
tivational, cognitive, and behavioural factors. These barriers to individual KS can in-
clude lack of time to share knowledge, low awareness of the value of knowledge, mo-
tivation, poor written and verbal communication and trust. These common barriers to
KS are similar to the ones identified in development sector. Gatiti (2021) has studied
the enabling and hindering factors with 311 practitioners in development. In the study,
the individual factors that affected the KS of the practitioners were lack of time, low-
awareness of the lack of time to share knowledge, low awareness of the value of
knowledge and cultural differences. Previously Serenko and Bontis (2016) have stud-
ied knowledge behaviour, specifically individuals” unwillingness to share knowledge.
As aresult of their study, they increasingly highlight the need to address barriers such
as individual attitudes and motivations to foster a culture of open sharing.

2.2.2 Organisational factors in Knowledge sharing

Organisational factors can enable knowledge sharing within organisations.
Knowledge is also bound to cultural structures and belongs to local communities of
practice. Culture, leadership, support, and organisational structure are critical organ-
isational factors in KS. Organisation culture has been defined by Schein (1985, p. 9) as
“the basic assumptions and beliefs shared by organisational members”. The organisa-
tion’s culture shapes the employees’ attitudes towards knowledge and knowledge
sharing (Vuori & Okkonen, 2012; Curado et al., 2021). The organisation culture en-
compasses both visible and invisible aspects of culture, including values, norms, tech-
nology and digitalisation, and other factors such as reward structure, openness, trans-
parency, communication, and coordination (Razmerita et al., 2016; Gooderham et al.,
2022). Creating a culture of knowledge sharing and a learning culture has been found
to be factors which can support innovation in organisations (Le et al., 2023). Open
communication, reward and feedback systems and promoting continuous learning
through training programs and workshops can help build a learning culture. This in-
volves creating an environment where employees feel comfortable sharing their
knowledge and experiences.

Cultural sensitivity is important, and it is especially relevant to pay attention to
the organisational culture, when knowledge is shared across borders. National and
organisational culture can affect how individuals share knowledge and need to be
considered in planning knowledge sharing (Vuori & Okkonen, 2012; Gooderham et
al., 2022). Navigating national cultural differences can impact knowledge sharing, for
example, in cultures that are individualistic or collaborative cultures.

Leadership styles can also affect KS. Previously Sumiynana et al. (2022) have
studied leadership styles in NGOs and Indonesian local governments and found that
collaborative leadership style, in which there is regular communication, mutual trust
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and consensus in decision-making support KS in these partnerships. Trust in organi-
sations can occur at different levels, such as individual, organisational, or social levels,
and it brings confidence that shared information will be taken seriously. Factors such
as management support and organisational structure can support knowledge sharing
within organisations (Galeazzo & Furlan, 2019; Mikovi¢ et al., 2020). Wellbeing and
social capital are also factors discovered affecting KS. This was studied by Chumg et
al. (2016), who examined factors affecting employees’ KS behaviour in NGOs and dis-
covered that social capital was more relevant than cultural factors. Albogami and Al-
sareehi (2019) studied knowledge sharing in the Education Ministry in Saudi Arabia
and discovered that the preferred methods for KS covered employees using databases
and traditional approaches to document knowledge.

While KS barriers can vary between organisations, several factors that appear in
KS generally have been identified. These factors for include operational styles (con-
flicting values, goals, and philosophies), lack of reward systems and recognition or-
ganisational structures, and lack of management support (Chua et al., 2023). In devel-
opment organisations, there has been identified lack of time for most common organ-
isational barrier to KS (Gatiti, 2021). Other organisational factors hindering knowledge
sharing include language, conflict avoidance, bureaucracy and distance, low aware-
ness of the value of sharing knowledge, and differences in culture. (Hong et al., 2011;
Gatiti, 2021).

2.2.3 Information technology in Knowledge sharing

The use of data has been a common feature in knowledge sharing in organisations.
Information technology (IT) is widely recognised as a factor facilitating knowledge
sharing within organisations because it is found to increase coordination and commu-
nication. Digital systems and technological platforms that support communication
and collaboration can enable organisations to share knowledge in organisations and
contribute to improving organisational performance (Deng et al., 2022; Ngoc, 2017;
Rusilowati et al., 2023). This can include community-driven uses such as social media,
videoconferencing blogs or online collaboration tools (Zamiri et al., 2024). These plat-
forms can also support the development of virtual teams, which collaborate and work
together despite being located in different geographic locations (Hertel et al., 2005).
Sundaresan and Zhang (2016) recommend integrating IT with reward systems and
aligning them with individual and organisational goals to support knowledge sharing.

Some barriers that have been identified in IT in KS. These include, for example,
the lack of these systems or not knowing how to use them (Riege, 2005). In develop-
ment organisations, lack of integration of ICTs, technical support and mismatch be-
tween needs and systems have bene identified as the key IT barriers to KS (Gatiti,
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2021). While IT assists knowledge sharing by providing the platforms for communi-
cation and collaboration, it does not necessarily motivate individuals to share
knowledge. Also, not all types of knowledge can be effectively shared through IT, and
it is not sufficient on its own to ensure effective knowledge sharing. The effectiveness
of IT in knowledge sharing depends on the cultural, individual and organisational
factors, such as organisational culture, trust, incentives and management support (Al-
Gharibeh, 2011; Hejase, 2014).

2.3 Knowledge Sharing in Development Organisations

Development organisations cover non-profit organisations that are doing something
good for the community. NGOs often operate by a specific approach to tackle the pro-
pose and goals. Some NGOs focus on participatory ideals, whereas others act as ser-
vice providers carrying out the actions requested by donors (Vivian & Maseko, 1994).
Sometimes, the NGOs work on voluntary basis. KM is a key element to strengthen
NGOs programme technical capacity and organisational Improvement. To achieve ef-
fective KM for programmatic results, it is important to consolidate existing good prac-
tices while addressing critical gaps in knowledge management. Knowledge manage-
ment practices in the development sector have evolved gradually since the 1980s, ini-
tially drawing concepts from the corporate sector (Ceptureanu & Ceptureanu, 2024).
Over time, KM practices were implemented in the UN system and the World Bank
and eventually spread to NGOs. This can be identified in project strategies, functional
coverage, and organisational structures. In the development sector, the adoption of
innovations tends to be slow because of political context and institutional pressures.
Knowledge benefits development organisations and the broader development
community by improving the project design, effectiveness and efficiency of develop-
ment projects and interventions. Knowledge for development encourages innovation
by fostering a culture of learning, experimentation, and continuous improvement.
Knowledge sharing practices can increase the effectiveness of service delivery, im-
prove service delivery’s sustainability and replication, and scale up what works (Janus,
2016). It can also help engage employees, reduce re-work, help with decision-making,
avoid losing knowledge, increase innovation and improve client relationships (Janus,
2016). KS practices can strengthen NGOs' technical capacity and organisational im-
provement. It enables organisations to adapt interventions to evolving challenges, ap-
ply local knowledge and context-specific factors as well as respond to dynamic devel-
opment contexts. One benefit is that knowledge sharing practices promote collabora-
tion and partnerships among diverse stakeholders, including governments, civil soci-
ety, academia and communities to leverage expertise through collaborative efforts to

11



address complex development issues. Awareness of knowledge can empower indi-
viduals, communities, and institutions by equipping them with the necessary infor-
mation, skills and tools to participate in development processes.

The types of knowledge shared affect the KS in NGO networks. NGOs tend to
generate tacit knowledge, which plays a unique role in the context of NGOs (Mustari
et al., 2022). Tacit knowledge is context-specific and time-specific, and it is more chal-
lenging to share but more valuable in operations (Oliveira et al., 2022). By contrast,
explicit knowledge can be shared more easily, but it may overlook local information
or relevant details of it. Strong relationships within and across NGO networks enable
trust-building, which is essential for sharing tacit knowledge. As Davenport and
Prusak (1998) argue, trust and familiarity support the building of tacit knowledge.
Incorporating local knowledge is crucial for building sustainable communities. How-
ever, knowledge generated by NGOs and their beneficiaries can overlook and exclude
context-specific knowledge (Ferguson et al., 2010). While Oluikpe et al. (2011) argue
that evidence on direct impact on development outcomes is limited, other studies
show significant improvements when local knowledge is shared effectively within
NGO networks. Ferguson et al. (2010) have pointed out that knowledge within NGO
networks can be used to maintain existing economic, social and political relationships,
which could lead to a situation where KS benefits the powerful while marginalising
those without access. NGOs should develop more inclusive KS practices and prioritise
local voices in the implementation and decision-making processes.

Development sector organisations are increasingly focused on improving the ef-
fectiveness of their programmes by engaging systematically with various stakehold-
ers such as academic communities, private sector, donors, civil society and the general
public. One key strategy for achieving this is the establishment of knowledge net-
works and learning communities, which allow organisations to share knowledge
across groups to maximise the societal impact (Ferguson et al., 2010; Oliveira et al.,
2022). Knowledge networks are crucial in bridging organisational and sectoral bound-
aries. These networks consist of individuals and organisations with shared values and
a commitment to achieving specific development outcomes. Organisational networks
can take various forms, such as domestic and international partnerships, research and
educational institutions collaborations, and both horizontal (peer-based) or vertical
(hierarchical) networks. In development sectors, horizontal networks allow NGOs to
exchange best practices, and to promote cross-organisational learning. Vertical net-
works, on the other hand, can help align local knowledge with national or global pol-
icy frameworks (King & McGrath, 2004). This type of collaboration can support scal-
ing up innovations to broader policy impacts.

Development organisations typically aim to build capacity within their commu-
nities. Learning communities are collaborative spaces where individuals with com-
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mon interests can share knowledge (Zamiri, 2024). Some examples of learning com-
munities can include professional learning communities, communities of practice, dis-
cussion groups, online forums, project-based collaborative teams (Zamiri, 2024). One
example of this is Communities of Practice (CoP). ‘CoPs are groups of people who
share a common interest or area of expertise and engage in interactions to share
knowledge and best practices’” (Wenger, McDermott, & Snyder, 2002). CoPs can be
formed within or across multiple organisations, which can support knowledge shar-
ing and collaboration across geographic and cultural boundaries (Wenger, McDer-
mott, & Snyder, 2002). CoPs include knowledge hubs, virtual communities, social
channels, knowledge fairs/cafes, workshops and conferences. Learning events and
knowledge exchange platforms can support exchanging knowledge. Knowledge shar-
ing can occur at a particular moment, such as joint research projects, conferences,
workshops, and seminars. Development organisations can organise learning events,
such as conferences, seminars, webinars, and workshops, where practitioners, re-
searchers, and policymakers gather to share knowledge, for example to present re-
search findings, and engage in discussions. Formulating these learning communities
and having training is especially important for knowledge sharing in development
sector organisations, where there are many voluntary employees and for reaching the
expected outcomes with the partners and people involved.

Monitoring and evaluation are essential for development organisations. Accord-
ing to Janus (2016), monitoring and evaluation are processes of collecting information
primarily for program management, focusing on activities and outcomes to illustrate
the organisation’s impact on service delivery. Today, KS and KM in NGOs encom-
passes various activities, including research, monitoring and evaluation, communica-
tion mechanisms and discovering the lessons learned in program implementation
(Ceptureanu & Ceptureanu, 2024). Ovcina and Arslanagic-Kalajdzic (2024) studied
the role of monitoring and evaluation for non-profit projects in developing countries
and found that monitoring and evaluation can increase project performance. Monitor-
ing and evaluation can support sustaining a culture of knowledge sharing by regu-
larly evaluating development to meet the project goals and targets.

Some specific barriers hinder knowledge sharing in development organisations.
Despite the benefits of knowledge sharing, there is evidence that KS can be challeng-
ing even for well-established NGOs (Langmann et al., 2021). Some of the key chal-
lenges in knowledge sharing for international development and non-profit organisa-
tions have been previously studied by Mikovi¢ et al. (2020), who found that
knowledge and lack of social connections are often the biggest barriers for NGOs.
NGOs typically rely more on voluntary workforces then other organisations and have
more fluid organisational structures (Langmann et al., 2021). The reliance on a volun-
tary workforce and a high level of volunteers exiting the sector limit the possibilities
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of transferring and sharing knowledge that has been acquired (Hong et al., 2011). Mis-
alignment of goals and interests between NGOs in a particular area can potentially
undermine knowledge. Ondari-Okemwa and Smith (2009) studied collaboration with
the Kenyan government agencies, and within the study, they found out that sharing
of knowledge was disrupted due to corruption. These structural characteristics of
NGOs appear to limit inter-organisational KS as certain potential relationships might
not be considered in the knowledge domain of an NGO.

There have been found some differences how NGOs advance KS practices on
local, national and international levels. In a study by Zbuchea et al. (2020) they com-
pared KS local and international NGOs. In the study it was found that NGOs which
operated on international level were advancing more knowledge sharing practices
than in local-level NGOs. Local-level NGOs face specific KS barriers based on their
characteristics. Local-level NGOs often struggle to remain self-sufficient (Suharko,
2007), and they have a limited capacity to develop new knowledge through internal
development or purchase it from the provider. Local-level NGOs appear to be mainly
reliant on local-level networks and the context-specific and time-specific knowledge
residing within volunteers in these networks that may help them to improve their po-
sition. The local level tends to have limited skills at networking and often appears to
have more limited resources for gathering information.

2.3.1 Knowledge sharing in Social Franchising

Social franchising is a type of a contractual relationship in which organisations aim to
replicate successful social enterprise models to different locations or context, adapt
them to local contexts, and maintain quality standards to achieve social impact at scale
(Gorovaia et al., 2023). In social franchising, an independent coordinating organisation,
such as a non-governmental organisation, governmental body, or a private company,
grants individual operators to join a franchise network for the purpose of providing
specific services. Unlike typical for-profit organisations, social franchising organisa-
tions aim to solve a social problem through achieving competitive advantage (Giudici
et al., 2020; Gorovaia et al., 2023). Social franchising has become a way to fill some
gaps in national education by providing forms of educational services.

In social franchising, the franchisor has created a plan for providing services for
independent operators. In a traditional franchising system, the franchisor provides
franchisees with the knowledge, skills, and support to effectively deliver social impact
in their local context. KS in social franchising begins with documenting the successful
social enterprise model and standardising processes, procedures, and operational
guidelines and continues with producing manuals, training materials and monitoring
and evaluation systems (Paswan et al., 2014). A network franchise system, in contrast
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to the traditional social franchising, embraces a horizontal flow of knowledge. This
way, the organisations can benefit from the collective expertise and experience of the
social franchising network (Cumberland and Githens, 2012). Social franchising net-
works, learning networks and events are tools for creating an organisational culture
in social franchising (Gorovaia et al., 2023; Khan, 2016). While the role of the franchisor
has been covered in research, there have been less studies from the perspective of
franchisees. In the education sector, Sanny et al. (2017) studied education franchising
in Indonesia. The study highlighted that franchisees must have the courage to develop
new ideas and ways of working and obtaining an entrepreneurial orientation, and
potentially improve franchisees” performance. Previously, the challenges experienced
in social franchising from the perspective of franchisees were studied by van Schalk-
wyk and Surujlal (2017) which involved interviews with educators of tutoring groups.
In this study, the educators expressed motivation of the teachers, students and parents,
and sustainability of the programmes as the main challenges for their implementation.

Knowledge sharing can be challenging in social franchising. According to Cum-
berland and Githens (2012) there are five common barriers to KS systems in franchis-
ing: trust, maturation, communication, competition and culture. The challenges in so-
cial franchising are that social context is not always understood, which is not sustain-
able. Also, globally dispersed teams and geographic and cultural isolation can have a
significant impact on KS (Ambos et al., 2016). Iddy et al (2022) studied social franchises
operating in Uganda, Rwanda, Kenya, Zambia and Burundi, where training strategies
were adapted to scale up social impact across different institutional frameworks. In
these franchising organisations the institutional environment influenced the KS meth-
ods (Iddy et al., 2022). The role of franchisees and customers as operant resources in
the value co-creation process highlights the importance of viewing these actors as ac-
tive participants in knowledge exchange (Paswan et al., 2014). For fostering
knowledge sharing Paswan and Wittmann (2009) recommend that franchisors evolve
from a traditional franchise approach to a network franchise system to build higher
level of trust. A similar pattern of knowledge sharing can create more informal
knowledge transfer (Paswan et al., 2014). In social franchising, the partnering organi-
sations have a big role in collaborating locally with the relevant partners.

2.4 Financial Education

‘Financial education is a process by which consumers improve their financial
knowledge, understanding, skills, and confidence to become more financially aware
and to take active actions to improve their financial well-being.” (OECD, 2020). Many
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countries are focusing on implementing financial education programs to increase fi-
nancial literacy, which benefits individuals, communities and society. On the individ-
ual level, financial education improves skills related to financial awareness, access to
finance and capacity building. Specific skills that benefit from financial education in-
clude saving, investment, planning, and debt reduction. By enhancing these skills, in-
dividuals can make more informed financial decisions. At the community level, finan-
cial education can reduce social mobility, foster economic growth and support local
businesses and enterprises (OECD, 2010). When community members are more finan-
cially literate, they are better equipped to contribute to the local economy, create busi-
nesses, and support each other financially. On a broader social scale, financial educa-
tion can drive inclusive growth, reduce inequality, alleviate poverty, and reduce social
exclusion. It can also improve the allotment of economic resources, encourage greater
gender diversity within financial institutions and promote sustainable consumption
practices (OECD, 2020). Financially literate societies are more resilient and better able
to adapt to economic changes.
Financial education focuses on increasing at least one of the following areas:

1) financial literacy,
defined as “the ability to use knowledge and skills to manage financial
resources effectively for a lifetime of financial well-being.” (Chung et al.,
2014.

2) financial behaviours,
Financial behaviour includes various forms of money management ac-
tions such as borrowing, saving, budgeting, planning, insurance and re-
mittances. (Lusardi et al., 2017).

3) Financial well-being:
understood as “a state of being wherein a person can fully meet current
and ongoing financial obligations, feel secure in their financial future, and
make choices that allow them to enjoy life.” (Consumer Financial Protec-
tion Bureau, 2017).

Financial literacy is a core skill focused on financial education programs, and also one
of the key skills for participating in modern society. According to Remund (2010), fi-
nancial literacy can be broken down into five main components:

1) Knowledge of financial concepts,
2) Ability to communicate about financial concepts,
3) Aptitude in managing personal finances,
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4) Skill in making appropriate financial decisions and,
5) Confidence in planning effectively for future financial needs.

Research shows that financial education effectively increases financial literacy,
improves financial behaviours and enhances overall financial well-being among the
study participants (Kaiser et al., 2020; Huston, 2010). According to Klapper and Lu-
sardi (2020), financial education can be provided through various educational inter-
ventions to improve knowledge and behaviour. They also argue that financial educa-
tion can have the strongest effect when applied to cross-curriculum as part of other
subjects (Goyal and Kumar, 2021).

Fast-growing financialisation is setting up demands on increasing financial edu-
cation projects, especially in developing and emerging economies. Many countries are
trying to improve financial inclusion while facing financial exclusion, where people
do not have access to services or do not have enough knowledge to use them (World
Bank, 2013). Most financial education projects are performed in low-income countries
to increase social capital, financial awareness and to promote financial wellbeing
(Klapper & Lusardi, 2020; Klapper, Lusandi & Oudheusden, 2015). In these low-in-
come contexts, individuals” motivation for saving, borrowing and employment finan-
cial products influence financial inclusion (Holzmann, 2010; Affandi and Malik., 2020).
Financial exclusion often results from low levels of financial literacy regarding finan-
cial products and financial services (Cole et al., 2014; Atkinson & Messy, 2013). The
concept of financial inclusion is based on equal availability and usage of financial
products and services, and it can be seen as a multidimensional problem linked to
social structures, policies, and demographic issues (Klapper & Lusardi, 2020). Park
and Mercado (2015) measured financial inclusion in 37 developing Asian economies
and found that financial inclusion is significantly affected by factors such as laws, in-
come level and the populations” demographic characteristics. Many policy recommen-
dations include starting financial literacy programs at a young age, tailoring programs
for the specific needs of communities or countries and providing financial education
on a particular financial topic or decision process (Batsaikhan et al, 2018; AFI Global,
2024). Most of the time, financial education projects which are implemented in schools
are done in close collaboration with the local government to improve financial literacy.

A common problem in low-income countries relating to financial inclusion is
that public policies fail to enhance financial inclusion, especially for women (Allen et
al. 2016). Institutions may lack the knowledge, resources, or understanding of needs
which can hinder the effectiveness of financial education programs (AFI Global, 2021).
In Tunisia, research by Amaira (2023) has found a positive relationship between finan-
cial inclusion and economic growth.

Financial education can be delivered both formal and informal channels, includ-
ing traditional in-school education and separate financial education programs. These
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programs are typically tailored to meet the specific needs of different target groups,
ensuring that everyone's financial literacy needs are addressed. Interventions can
range from providing an informational brochure to offering in-classroom studies, and
they be provided by private providers, public institutions or NGOs (Guerini et al.,
2024).

Types of financial education providers:

1. Private for-profit organisations: These include banks, insurance companies,
and other financial service providers that offer financial education as part of
their services

2. Non-financial organisations for profit: Companies that are not primarily fi-
nancial institutions but provide financial education for profit

3. Public authorities and state organisations: Schools, government agencies and
other public entities that incorporate financial education

4. Non-governmental organisations (NGOs): Both national and international
NGOs that focus on financial education as part of their mission

Financial education can be tailored for children, youth or adults, and early finan-
cial education can enhance financial literacy (Kuzma et al., 2022; Sari et al., 2017). Glob-
ally, financial literacy skills remain low, particularly among young students and they
tend to increase with years of education and the quality of education (Karakurum-
Ozdemi et al., 2019; Deme and Mahmoud, 2020). Financial education programs often
determine which behaviours are targeted, using various curricula and teaching meth-
ods to improve financial literacy among students. In previous studies, it has been sug-
gested to integrate financial education already in elementary level education. Early
financial education can shape children’s understanding of financial literacy and sup-
port developing skills in managing money (Susanti & Kemala, 2023). In schools, finan-
cial education is often not its own subject, but because of its interdisciplinary character
it is often included in other subjects for example in mathematics or citizenship educa-
tion classes, as project-based learning or as separate extra-curricular classes (Ople-
talova, 2015).

There are many approaches that have been adopted in financial education. AFI
Global (2021) recommended adopting approaches to financial education such as pro-
ject-based approach, competency-focused, teamwork and collaboration, differentiated
to meet the needs, informed by assessment, and driven by action and interaction.
Opletalova (2017) compared traditional teaching methods and activity teaching meth-
ods such as educational games, discussions and different materials through experi-
ments and interviews in financial education in Czech schools. It was found that activ-
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ity teaching methods were preferred by teachers while there were very minimal dif-
ferences in transferring skills and knowledge to students (Opletalov4, 2017). Relevant
teaching materials that support the development of financial literacy skills have been
highlighted by Sel (2022) and Rachmadyanti (2023). For efficient financial education,
it is also necessary to improve the financial literacy skills of the teachers and involve
parents in learning experiences. Attention to refining the curriculum has been made
in applying social and financial education. Wahyuni et al. (2023) and Kuzma et al.
(2022) have suggested that social and financial education can support changing chil-
dren’s financial behavior and managing simple financial activities. In social financial
education often emphasises the cultural factors, community building in consideration.
Some NGOs have adopted social and financial education curriculums, such as Afla-
toun (Supanantaroek et al., 2017).

There have been some challenges identified in financial education, such as meas-
uring the effectiveness of the programs, biased information, ensuring the quality of
the education and considering target groups (Goyal & Kumar, 2021). Financial educa-
tion has received criticism because it can preserve the false impression that men and
women experience economic participation, decisions, and outcomes similarly (Pinto,
2012). Demographically, the results from previous research found women have lower
levels of financial literacy across the countries (Xu et al., 2012). Financial education
should draw more attention to gender justice issues and contribute to greater equity.
Previous studies have noted that women and the poor are less likely to be financially
excluded, whereas the educated are more likely to be financially included (Fadi, 2018).
Knowledge has been identified as one of the key risks in implementing financial edu-
cation in institutions (Global AFI, 2020) and there is limited research on knowledge
sharing in financial education. In the context of financial education, the OECD (2015)
has recommended expanding KS strategies to the network level. Collaboration
through partnerships benefits intermediaries by facilitating information sharing and
identifying strategies for specific target groups (OECD, 2016).

Based on the conceptual frame of reference, the two main concepts used in this
study are knowledge sharing and financial education. In summary, financial educa-
tion in primary schools is organised through innovative teaching methods that aim to
increase financial literacy from an early age. KS has been studied in specific fields of
expertise through qualitative and quantitative research methods, including interviews,
experiments, and the development of teaching modules. These definitions will guide
the analysis and allow a detailed examination of the factors supporting knowledge
sharing practices in social and financial education projects. Previously, the field-spe-
cific enabling and hindering factors in knowledge sharing in financial education have
not been studied. This study will explore the knowledge sharing methods used by
three expert groups of professionals in Tunisia at different stages of implementation.
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This study examines knowledge sharing broadly, considering interactions across in-
dividuals, organisations, communities and sectors in financial education. The meth-
ods and mechanisms will be compared to the existing research on knowledge sharing
methods in development, education and social franchising. In the discussion, the
knowledge sharing factors adopted by teachers, NGO employees and government of-
ficials will be reflected in individual, organisational and technological factors.
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3 CONTEXTUALISING THE STUDY

In previous studies (Gooderham, 2022), it has been recognised that understanding
knowledge flows in organisations requires a multi-level design, in which the individ-
ual, organisation and country-level factors are being considered. In this chapter, the
organisations, and country-level contexts from the perspective of education are dis-
cussed. I will first describe the social and financial education franchising model from
Aflatoun International. Secondly, I will discuss the NGO involved in the study, Enda
Inter-Arabe, and the education context in Tunisia.

3.1 Aflatoun International

‘Aflatoun International is a non-profit organisation which offers social, financial & en-
trepreneurship education to children and young and people.” (Aflatoun, n.d.). Afla-
toun, a non-profit organisation based in the Netherlands. Aflatoun is an independent
organisation adapting the social franchising model and provides individual NGOs
with social and financial education services to achieve social impact at scale. With the
standardised materials and support, the franchisees aim to reach the capacity to create
an efficient learning ecosystem by replicating the models. Over 300 partner organisa-
tions in 101 countries have implemented the curriculum by Aflatoun (Aflatoun, n.d.).

For NGOs Aflatoun provides (Aflatoun, n.d) :

e Curriculum
e Training of teachers
e Partnership & Support
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e Regional and international meetings

e Board representation

e Aflatoun Partner platform and resource database
e Technical support by Aflatoun

e Advocacy & communication

e Development and contextualisation

e Monitoring and evaluation

e Digital learning

The features provided by Aflatoun include a curriculum which is contextualised
and adapted to local needs, suitable for vulnerable contexts, and provides quality
standards for franchisees for implementation. The core themes in the Aflatoun curric-
ulum for primary school students include themes like children’s rights, saving, and
entrepreneurship (Aflatoun, n.d.). Aflatoun offers financial education for children and
youth from 3 to 24 years old. In extra-curricular clubs in primary education, the stu-
dents collaborate, manage savings, and undertake small business and community pro-
jects (Aflatoun, n.d.). The programmes follow an active-learning, participant-centred
methodology.

” Aflatoun International works with a strong network of NGOs and governments
to deliver social and financial education to every child and young person in the most
effective way possible.” (Aflatun, n.d.) Aflatoun has established partnerships and col-
laborations with engaging educators, government institutions and civil society organ-
isations, with 39 active partners. The organisation works through an inter-continental
network. In the Middle East and Africa region (MENA), Aflatoun has built a strong
network of active partners, and the program has been implemented in 17 countries. In
the MENA region, Aflatoun has been signing four agreements with governmental or-
ganisations.

3.2 Enda Inter-Arabe

Enda Inter-Arabe, a development NGO founded in 1990 in Tunisia, has spent over 30
years creating positive impact on financial, economic, and social inclusion. The organ-
isation’s mission is to support the economic and social integration of vulnerable pop-
ulations, particularly women and youth, by promoting entrepreneurship and civic ed-
ucation. With a focus on financial literacy as a driver for inclusive growth, Enda Inter-
Arabe targets women, youth, children, and rural communities. The organisation has
been promoting financial education in Tunisia and has been implementing the Afla-
toun curriculum in extracurricular clubs. For youth and adults, Enda Inter-Arabe has
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been organising entrepreneurship training, courses, and supporting access to micro-
loans. 2022, Enda Inter-Arabe operated 80 Aflatoun extra-curricular clubs in local
schools across Tunisia.

3.3 Tunisian education context

Tunisian education system is an example of a middle-income country that has placed
great attention to financing education. Tunisia is a middle-income country that allo-
cates one of the highest portions of its budget in the world to education (6.2% of its
GDP in 2015) (World Bank, 2021). The education system has been building since gain-
ing independence from France in 1956. After the revolution, the focus of education
reformers has been to reformulate the curriculum (Clark, 2006). In 2000, a compe-
tence-based approach was introduced in the school curriculum. Over the last years,
the Tunisian education system has witnessed a decrease in its quality (Yahia et al.,
2018). Currently, there is a new national education reform underway to enhance the
quality of education.

‘Tunisian education authorities have been working to develop an education sys-
tem that is responsive to the needs of a rapidly developing country while also empha-
sising the need to develop a distinct national and regional identity”” (Clark, 2006). The
Ministry of Education in Tunisia is responsible, within the framework of the state’s
policy, for defining national choices in the areas of education, school teaching and
vocational training, for developing the related plans and programmes, and for the im-
plementation and evaluating the results (Ministry of Education, n.d.). As one of the
examples of the responsibilities of the Ministry of Education is "to manage the public
education system and the institutions and structures that fall under it at the central,
regional and local levels, and to ensure their monitoring and development according
to quality standards and the principle of equity.”

The Ministry of Education's work with partners the importance of collaboration
with various stakeholders, including industry and community partners, is recognised
as beneficial for addressing educational challenges. Within the framework of the in-
ternational relations of the Tunisian Republic, the Ministry of Education:

e develops international cooperation projects in the fields of education
and training and implements their results.

e ensures the application of conventions and agreements ratified by the
Tunisian State which fall within its area of competence.

e develops partnership relations at the bilateral and multilateral level,
within a regional and international framework.
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e participate in the design of programs and policies of international or-
ganizations and institutions working in the areas of its competence. (Mi-
nistry of Education, n.d.)

The education system has problems, as school dropouts are alarming with per-
sistent disparities between regions. In a study on school dropout levels by Yahia et al.,
(2018) school infrastructure and educational resources were found to have strong in-
fluence in education where financial constraints seem to have effect on dropout levels.
The families come from very diverse backgrounds and socioeconomic backgrounds,
and the education must reflect the needs of the families. A study by Ochi et al. (2022)
showed growing inequalities in Tunisia where the area, father’s education and gender
are the variables contributing to inequality. Inequalities were especially in more re-
mote regions (Saidi et al., 2021) This shift is indicative of a broader international trend
where inspectors are increasingly seen as change agents and advisors rather than just
enforcers of compliance. Tunisia is divided into 24 governorates, which is the highest
administrative division. Inspectors are expected to play a crucial role in this transition.
The role of education inspectors has emerged from being mainly regulatory to becom-
ing more mentor-like, supporting the implementation of educational policies and cur-
ricula (Hall, 2016). In summary, the Tunisian education system is at a crossroads, with
a clear imperative to focus on quality over quantity.

This chapter introduced the contextual background of the thesis, which includes
franchisor organisation Aflatoun, franchisee organisation Enda Inter-Arabe and the
education context in Tunisia. Enda Inter-Arabe The education context in Tunisia is
currently facing changes with education reforms making it a compelling context for
study, particularly in looking how the organisations have shared knowledge during
the implementation process.
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4 METHODOLOGY OF THE STUDY

In this chapter, I will discuss methods for data collection and analysis. This study
gathered information through fieldwork, during which interviews were conducted
and the organisations were visited. This study applies qualitative methods, and the
data will include interviews with the practitioners.

4.1 Methodological Approach

This study follows qualitative research methodology to investigate the knowledge
sharing functions connected in financial education organisations. The qualitative data
is collected through interviews with practitioners working closely to implement finan-
cial education programmes as extra-curricular clubs for elementary school students.
This study will follow semi-structured open- and closed-ended interview questions to
discover the participants” knowledge sharing experiences.

This study adopted a qualitative approach, considered appropriate for the re-
search questions and objectives. Qualitative research allows exploring complex and
nuanced experiences and perspectives related to a particular phenomenon (Creswell,
2014). Qualitative research is an approach that seeks to understand complex social
phenomena by exploring the perspectives, experiences, and meanings of individuals
within their social context (Cohen, 2018). Qualitative research also provides a flexible
and iterative approach to data collection and analysis, allowing for the emergence of
themes and patterns from the data (Charmaz, 2014). In this case, the focus was on
knowledge sharing in the financial education network. This approach allowed for a
detailed exploration of the experiences and perspectives of the participants and pro-
vided a deeper understanding of the knowledge shared within and between the or-
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ganisations. Using a qualitative research approach also allowed the including of con-
textual factors that may have influenced knowledge sharing in the network in the local
education context in Tunisia.

4.2 Methods of Data collection

The data collection includes interviews collected during field visits at the organisa-
tions with partners implementing social and financial education. To gain firsthand
insights into the implementation of financial education, I visited the organisations and
local schools in the regions of Kassarine and Tunis. The interviews took place during
the field visits in autumn 2022, during which four local schools were visited, the re-
gional education department and the Enda Inter-Arabe organisation for collecting the
data. The data collection consists of interviews with 12 participants closely involved
in implementing financial education programs with or within Enda Inter-Arabe. The
purpose of the interviews was to gather information on the persons” and events that
have taken place during the implementation to serve the research objectives. The sub-
jects were directly involved in implementing financial education in their respective
roles in Tunisian schools and the education sector. The interviews were conducted
with the participant’s consent, and an information sheet was provided before the in-
terviews. The interviews were conducted in three languages: English, French and Ar-
abic, with a translator present in all interviews. The interviewees could use their pre-
ferred language to answer the questions and use language or phrases according to
communicative preference.

The study followed a semi-structured approach to learn about the participant’s
experiences with using knowledge sharing methods in their community. Semi-struc-
tured interviews were selected as the primary method of data collection. Semi-struc-
tured interview questions allowed the participants to describe the implementation in
their roles while ensuring that specific research questions were addressed similarly in
each participant group. For ensuring the similarity of themes in all participant groups,
the interview questions were designed to cover organisational, technical, individual
and cultural perspectives on knowledge sharing. This division was adopted on Ye-
boah (2023) recommendation that the barriers and enablers must be looked at in rela-
tion to the individual, organisational and ICT factors. The questions were different for
each group and formatted to each group’s professional areas and roles where individ-
uals functioned. The study participants were allowed to describe the used methods in
their own words. Interviews were conducted with one participant and in groups
based on the participants” preferences. The interviews lasted, on average, from 30 to
75 minutes and were recorded and transcribed.
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4.3 Sampling Method

The sampling method used in this study was purposive sampling, which consisted of
several steps. Purposive sampling allows the selection of the participants based on
specific criteria related to the research questions. (Cohen, 2018, p224). The researcher
contacted the social franchising organisation to participate in the study as a case study.
The researcher made the criteria for the final selection of the country based on a con-
text where the social and financial education program was well received and had pos-
itive experiences from collaboration and knowledge sharing between the government.
The NGO was first reached to participate in the study. The interview participants from
the NGO were selected based on their involvement in the planning and implementa-
tion operations and activities of the Aflatoun social and financial education pro-
grammes in the NGO. The NGO assisted in identifying the people with relevant ex-
pertise for the sample regarding the participants.

In qualitative studies, rather than focusing on the persons, the focus is on the
contexts that the individuals represent, where they work, and the community are part
of (Flick, 2018). The criteria for choosing the participants were based on relevant ex-
perience and function in implementing financial education in Tunisia in the local
schools. The interest was in the knowledge sharing practices in the organisations in
Tunisia; for this reason, the social franchising organisation did not take part in the
interviews.

A total of 12 participants were chosen for the study based on relevant experience
in taking part in the implementation process and having expert knowledge about the
implementation of social and financial education in schools. Three groups were con-
structed from the sample based on the participants’” professional expertise in organi-
sations. The sample included five teachers, three governmental officials and four NGO
employees. These participants were grouped in the analysis based on their narratives.
The sample size was considered appropriate for this study because the focus was on
in-depth exploration of the participants” narratives and experiences.

44 Methods of Data Analysis

First in this thesis, narratives are built based on all the interviews with certain category
of participants. After this, I will proceed to discuss diverse knowledge sharing mech-
anisms articulated in the interviews by using content analysis.
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In this study, narrative analysis is used to analyse how the participants construct
their experiences in knowledge sharing through narratives as actors in the financial
education network. Narrative analysis, as in Cohen et al. (2018, p. 694), allows the
researcher to use data from events and happenings to create a structure. The method
was chosen as appropriate for this thesis because it enables the analysis of the
knowledge sharing methods from the narratives by making them more visible. In
knowledge sharing narratives organisational members construct, amend and alter
their organisational reality through narratives (Geiger & Schreyogg, 2012). This re-
search method can give an enlightening insight into knowledge sharing methods
within organisations functioning in financial education. The data was organised by
groups of people presented as narratives. The advantage of organising the groups by
people was that it enabled themes and patterns to be seen from the data and allows to
summarise the responses (Cohen, 2018, p.661). Once the researcher had identified the
contextual units of the narratives, the critical events were gathered in a timeframe to
focus on the key actions and events taken place. The participants described the devel-
opment and course of events during the implementation of the social and financial
education programs. In describing processes adopted in organisations, the events are
often put in chronological order. The sequence of events toward goal-directed pro-
cesses in financial education was possible. These events have also most likely taken
place as overlapping processes, and are connected to each other (Kaasila et al., 2008).
Part of the analysis was to identify the methods and the factors that hindered the pro-
cess. The data was analysed using narrative analysis to reveal the key patterns, themes
and challenges.

The second part of the analysis focused on identifying the factors that either en-
able or hinder knowledge sharing. I used content analysis, a method that is used to
interpret the underlying patterns, themes and meanings in qualitative studies (Berg
and Lune, 2014, p. 182), to analyse the responses from the interviews. During the in-
terviews, respondents discussed similar views and concepts. Through content analy-
sis, I focused on the recurring words and expressions to identify different data seg-
ments on the knowledge sharing methods. After collecting the narratives, getting fa-
miliarised with the data and listing the knowledge sharing methods from each group,
the narratives were first categorised into two categories: hindering or enabling. This
was followed by discussion in which the factors are categorised in relation to individ-
ual, organisational and information technology factors. The division has been previ-
ously proposed in existing research by Yeboah (2023) for a deeper understanding of
enabling and hindering factors in knowledge sharing.
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4.5 Ethical Considerations

Qualitative research involves human subjects, and researchers must adhere to ethical
guidelines and acknowledge ethical considerations. One of these considerations is the
pursuit of truth and the need for accountability. The ethical principles of research of
human participants by the Finnish Board for Research Integrity (TENK, 2019), were
considered in this study. According to File et al. (2017), the decisions made for the
research before the data is collected can be more objective in nature. The participants
gave consent to attend the study, and their consent was ensured with a research noti-
fication and consent form (Appendix 4 and 5) with the template from University of
Jyvaskyld. The purpose for collecting the data was outlined in the documents pro-
vided for the research participants. Transparency in the study and semi-structured
interviews allowed the participants to focus on their points of emphasis and what they
were comfortable sharing. Presenting research findings should consider the interests
of all parties involved.

In qualitative methodology, defining the researcher’s responsibilities and ad-
dressing any potential power imbalances are critical to consider during the design and
execution of the study. There was a strong emphasis for the participants that the or-
ganisations were not involved in conducting the study to ensure that the shared in-
formation would not cause any harm to their professions or positions. In cross-cultural
research, understanding and respecting the community is crucial for the researcher in
transferring information about the community. The participants were working with
vulnerable groups, and it was crucial the study would not affect the individuals or
groups

For language translation, I relied on the expertise of translator, who translated
the interviews from Tunisian Arabic and French into English during the interviews
and supported the communication. It is recognised in this study that not understand-
ing the local language nor being part of the cultural community may have influenced
the emphasis of the study. The study findings aim to provide an outsider perspective
on the methods and bring information for developing future knowledge sharing in
the community. The University of Jyvaskyld provided research funding for a field
study, during which in-person interviews were conducted. No funds were received
from organisations or stakeholders involved in the study.

4.6 Positionality

Concerning qualitative methodology, it is always important to distinguish the re-

searcher’s role in the field, which becomes especially important when conducting a
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study in another country. Qualitative research relies on the researcher's interpretation
of the data. Multiple interpretations are possible in qualitative analysis or misrepre-
senting participant’s perspectives. The subjective nature of qualitative research can
introduce bias in the reporting or analysis. The personal position of a researcher can
influence the research, and complete objectivity or value-free neutrality cannot be
reached (File et al., 2017). Regarding this study, the researcher has not been part of the
organisations involved and I viewed knowledge sharing in financial education as an
outsider to these organisations and communities. The researcher's and participants'
personal biases, perspectives, and experiences can influence the interpretation of data.
I was reflecting my personal position and identity during the study. To strive towards
objectivity, many research decisions were made before the data collection began.

The researchers’ assumptions about how the organisations interact and relate
can affect the analysis of the interviews. Before the field visit, I was unfamiliar with
the activities in the organisations, and this relation might have impacted the assump-
tions of my research agenda. I arrived in Tunisia, new to the socio-cultural context,
having studied and lived in Finland. A grant was received from the JYU-Africa coali-
tion to conduct fieldwork research in person in Tunisia. The study did not receive
funding from the partnering organisations, nor had I any political motive in any of the
factions. While collecting the data during the field visits, I pursued neutrality and
aimed to engage the communities involved respectfully.

4.7 Limitations of the research

It is important to acknowledge the limitations of the study. Qualitative research often
focuses on exploring participants’ perspectives and experiences, and the number of
participants can potentially limit the comprehensiveness of the findings. Qualitative
research relies on the researcher's interpretation of the data. As discussed earlier, the
researcher's and participants' personal biases, perspectives, and experiences can influ-
ence the interpretation of data. The subjective nature of qualitative research can intro-
duce bias in the form of selective reporting or subjective analysis. One issue recog-
nised was that since the interview data was collected by non-native speakers, and
translator was supporting the data collection process. The risk of misinterpreting or
misrepresenting participants' perspectives is inherent in qualitative analysis.
Narrative analysis as a method can have some weaknesses. Narrative analysis as
a research method may oversimplify the complexity of the phenomenon. The narra-
tives do not represent the whole truth, and the given story can be different depending
on its delivery and whether it is shared in written or verbal form. In describing the
development of implementing the social and financial curriculum, the participants
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share their perspectives on the events and crucial development moments. The stories
represent a single point of view of individuals, and experiences may not be relevant
for other individuals. Personal biases or experiences may have influenced the infor-
mation shared during the interviews. These answers given in the interviews may also
be retrieved from memory when asked about the implementation process, which may
not provide a complete image of the phenomenon. Also, the participants might be
affected by the fact that they are working in the organisation and feel the urge to enrich
or leave some information to be mentioned. The participants may provide responses
that they perceive as socially desirable or that align with the expectations of the re-
searcher, leading to a biased data. For example, they may overstate the positive as-
pects enabling the implementation or underreport experienced hindering factors.
Power dynamics between and within the organisations may impact participants” will-
ingness to express their true opinions or provide critical feedback about the imple-
mentation of the financial education programs. This could lead to a lack of diverse
perspectives or underrepresenting dissenting views. Participants may also have diffi-
culty recalling specific details, events, or experiences accurately, particularly if the
data collection occurs sometime after the implementation of the curriculum. This can
affect the reliability and accuracy of the information provided.

With most of the initiatives chosen in this study being carried out by the private
sector, it can be difficult to generalise the findings of this study and offers limited gen-
eralisability. The findings discussed might not be easily generalised or transferred to
other contexts or settings. Qualitative studies typically involve a small sample size,
which may not be representative considering other financial education organisations.
This study gives information from organisations” perspectives, and it may not be rel-
evant to the activities and concerns of other organisations in financial education. I
acknowledge that it is difficult to generalise findings on purpose of the initiatives ar-
eas which are very critical for evaluation in this study.
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5 FINDINGS

This chapter presents the findings of the study, which aimed to explore the knowledge
sharing practices within the financial education network in Tunisia. The narrative
analysis was used to answer the research questions. The current study answers the
following questions: 1) What are the current knowledge sharing methods and mecha-
nisms in the NGO network focused on financial education? 2) What factors enable or
hinder knowledge sharing for the successful implementation of the financial educa-
tion curriculum in the network?

In the first part of the findings, narratives are built based on all the interviews
with certain category of participants, introducing the process of implementing
knowledge sharing methods. The narrative analysis has resulted in three distinct nar-
ratives, including viewpoints of individuals representing NGO employees, teachers
and governmental officials. Each offers a unique perspective and the action taken by
the group on adopting current knowledge sharing methods in financial education in
their roles. In the second part of the findings, I will proceed to discuss knowledge
sharing mechanisms articulated in the narratives, which are organised into themes by
using content analysis. This analysis will focus on the factors that enable and hinder
the successful implementation of knowledge sharing in financial education network.

5.1 Knowledge sharing narratives of teachers, educational officials
and NGO employees

The process of implementing the financial education curriculum in Tunisia involved
multiple stages engaging various stakeholders, including NGOs, educators, and gov-
ernment officials. The participants frequently characterised the knowledge-sharing
activities as a process or courses of events taking place during the implementation of
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financial education in the local schools. A timeline was constructed by the researcher
based on the narratives (Graph 1). The timeline includes the key activities identified
through the interviews captured in chronological order of events to provide back-
ground on the study’s context.

Founded Enda
1990

Early stages of engagement in financial education
2013
« Extra-curricular clubs
« Few schools started collaborating with Enda in
Kasserine and Gase
« Financial education awareness campaigns

Growth and expansion

2015
« Training of teachers

First pilot at capacity building
2018
« Working with young adults since they couldn't
work with teachers in the schools
« Evaluation
» Aflatoun clubs admitted in 8 schools
« Strategic partnership with education governor
Strategic alignment with ministry of education
2019
« Strategy/Agreement with the ministry of
education
New strategy for education
2022
= Planning of the new education strategy
« 80 Aflatoun clubs in Tunisia
« Collaborating with the updates with national
curriculum
= Teaching social skills

GRAPH 1 Timeline of the key activities.

Enda Inter-Arabe has collaborated with Aflatoun since 2015 by providing materials
and training for extracurricular club courses focusing on financial skills in Tunisia.
Enda had collaborated with several national and international partners to support the
activities of the NGO. In the early stages, stakeholder collaboration was initiated, as
awareness campaigns and engagements. The early partnership was reflected as a cru-
cial success factor by the NGO participants. At the first pilot stage, there were pilot
projects, testing the curriculum and collecting feedback. The teachers were actively
involved in implementing the pilot projects. From 2015 to 2022, financial education
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programs were expanding in Tunisian schools and Enda Inter-Arabe has collaborated
in the development of National Education Reform in Tunisia:

”’So for now, we're preparing the materials and like we would need for the next step. So in
the next year, we're going to do a pilot where just like we did in the other program, the pilot
where we would introduce this course in some private private schools. This time it's in pub-
lic schools. And then we're going to, like, generate it all over Tunisia, just like we did. So this
the next step concerns the 800 schools.” (NGO employee)

5.2 Knowledge sharing methods and mechanisms

5.2.1 NGO narrative: collaborative approach advancing local knowledge

In the following narrative analysis, I explore the narratives of NGO workers, teachers,
and governmental officials as they implement the Aflatoun program within their ed-
ucational practices. The first research question was: What are the current knowledge
sharing methods and mechanisms in the NGO network focused on financial education?
The NGO participants narrative typically reflected on the education landscape in Tu-
nisia and the impact of social and financial education programmes created for the chil-
dren and the community.

I think, the most beautiful thing was the introducing of a Aflatoun with Enda. Because if
you want to build something it should be done with children. That's my opinion. Sustainable.
And, as I was the coordinators of Aflatoun project, I discovered that children has no limit
when they are oriented on thinking. And there is always some of them to impress you, al-
ways. And when we began with Aflatoun, it was just a new thing. We will work with chil-
dren that we the first thing we have done was training of trainer for Enda’s personnel - the
staff. The deployment of the program was too small in the beginning, but with a very big
impact. I remember we have done training with a private school at Sidi Bou Said, it was a
pilot.”” (NGO participant)

The work that had been done in Aflatoun clubs was aligning with the work done in
the NGO and equips students with the necessary tools to navigate the complexities of
the modern world and become active contributors to their communities:

“In all this work that we're doing, it's aligning with our mission. With our mission, and
which is the economic and social inclusion of so, we're preparing for like future genera-
tion.” (NGO)

The NGO participants highlighted the skills that financial education can bring to the
students and positive experiences from applying the curriculum in local schools:

“This mission is to work with the youth so it's not disconnected from their needs how be-
cause you when you come here and try to create their projects and to engage in the entre-
preneurship, put to witness of many lite competences, life skills. It is a big work to do with
them in their personality and development. And why? Because in our curriculum or our in
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education in our socialization, in our society, in schools and university, our system of edu-
cation is oriented. This is influenced by theory and what we know, what we know, how to
be interaction and initiative, how to take initiative. How to be compassionate. And how to
provoke opportunities, and voila. The gap between education system, it’s a patriarchic soci-
ety, the young people are asking for our help. That is why it is a big work to do. To change
some values. So why not start working in school or in clubs.” (NGO employee)

The NGO participants identified the importance of education and the curriculum in
facing the current challenges in the education system. They shared about the regional
and cultural factors influencing the quality of education, such as patriarchal societal
values and disparities in rural and remote regions. They also explained why it is es-
sential to acknowledge these factors. Participants frequently noted the transformative
positive experiences of introducing financial education programs in schools and their
positive impact on the local community areas.

521.1 Awareness campaigns and training of teachers

It started in 2013, it started as small participating schools. It started after school when chil-
dren go after school to wait their parents come. We started working not in the school but as
a separate. In 2013 we run pilots in two regions, we got fund from USA. We did many raising
awareness campaigns, and we selected why awareness campaigns to win them on your side
to strengthen their boat. They selected a group of teachers and did trainer of trainer training.
And they implemented the clubs, voila.” (NGO participant)

The NGO employees shared about awareness campaigns and training of trainer cam-
paigns as important KS methods. Before starting the programs in local schools, the
NGO had launched awareness campaigns in selected schools. During these cam-
paigns the NGO employees shared about financial education and engaged commu-
nity members, including students and parents, in discussions about financial literacy.
The awareness campaigns were crucial in setting the groundwork for future school
activities and extracurricular clubs. Participants shared that these campaigns were vi-
tal in fostering community involvement and support for the financial education pro-
grams.

“"We started with 42 teachers in 2019-2021. In 2021 the school year we worked with a group
with 42 teachers and then on the year we train 50 teachers in all national levels. And now
we have Aflatoun and in every regional direction we have at least one club. In Tunis we
have 10 or more 15 clubs. In total we have 80 clubs. We have about 2000 children who are
active in clubs. And they are active in schools and outside schools. There are 10 000 schools
who have heard and have taken part in Aflatoun, this year 2022 to 2023 we have teachers
asking to Trainer of Trainer sessions.” (NGO employee)

The NGOs implemented a "Trainer of Trainer" model, wherein selected educators
were trained to become master trainers. These trainers, in turn, trained other teachers
within their schools and communities.
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5.2.1.2 Impact evaluation, and Monitoring, Evaluation and Learning

I started working with the project in 2015 with the first pilot we had in the city of Kassarine,
that time we discovered other regions based examining the data. There was a selection pro-
cess for these - - - We were involved in gathering data from that pilot with our group, and,
from that pilot and during that process we also gathered documentation of gamification
methods that were used by some of the teachers. This is basically what we collected and
then shared within our beneficiaries. This was part of the impact evaluation we conducted.”
(NGO employee)

As knowledge sharing methods, the impact evaluation and data that had been col-
lected from the social and financial education pilots. For the NGO employees, docu-
mentation and information sharing about the successful projects as case studies for
learning. Collecting data and feedback and sharing about the case studies provided
valuable information to target the programs. When gathering data from the pilot, the
participants did field visits to local schools and to enhance collaboration between part-
ners. While collecting pilot data, staff members visited the schools and other organi-
sations and areas to learn and share knowledge.

“It is very fruitful to connect and the parents of the children also we did a focus group with
them. So, then they asked us to train the teachers, the teachers became interested in the pro-
gramme and to teach. More teachers wanted to learn. And then we wanted to make an
agreement with the ministry. So, we're not only looking for the impact of Aflatoun on youth,
but also on the teachers. Because we're addressing the pedagogic spirit and mindset, it's not
just about the content. So, given that the teachers they work with them in clubs but not in
class. So, they’re looked for the impact of the work in these clubs on the class on itself -
dynamic. Did they change after clubs or not.” (NGO employee)

The NGOs had focus groups and documented the results from the students and teach-
ers. Reflective sessions after completing a project to discuss what went well and what
could be improved, which can be a form of after-action reviews. The monitoring ac-
tivities measured children’s changes in behaviour and attitudes through the use of
gamification methods in classrooms:

“We did some evaluation on attitude and behavior. In the context of this partnership, we
evaluated the behavioral change of the children that are part of Aflatoun clubs through a
financial literacy game. The game could be used as a complementary pedagogic tool, as
gamification”. A pilot project was implemented in Kasserine and Ariana to test the game
and track the behavioral change of children in these regions through pre- program and post-
sessions. (NGO employee)

One NGO employee further explained on the second part of the evaluation of bheav-
ior, which included the survey:

“We're talking about the evaluation of Aflatoun. So, there is 2 parts. The part I told you
about. Which is using the game to detect the the change in their behavior. So, they played
the game before the club and after it. And the other part he's talking about is the survey. We
conducted to detect the change of differenly using survey.”
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After collecting the data from monitoring and evaluation activities, there was report-
ing:

“The evaluation report. The evaluation report and also the evaluation report with the part-
ner our partnership.” (NGO employee)

The NGOs share their findings with the education officials and other stakeholders.
After the new education reform in Tunisia, the NGO employees would have a new
role in monitoring the activities of teachers:

”’So we're going to monitor the activity of the teachers. It's going to be official when comes
to administrative and pedagogic control and monitoring so. It's going to be much more of-
ficialised.” (NGO employee)

5.2.1.3 Applying cultural knowledge in the planning

The NGO employees applied cultural knowledge in implementing the social and fi-
nancial education programs in Tunisia, which had supported KS:

“We started in Kassarine because it is a favourable region. It is easier to come and visit the
region. And after the pilot we have every region. And in this process by working our ap-
proach is to collaborate with the responsible ministry to gain intervention we have to coor-
dinate and collaborate with them and send reports and invite them to some activities and
keep them informed about every steps. And working with teachers and having big number
of teachers involved in the programme it is necessary to cooperate with inspectors. They
collaborate with the ministry and the class they collaborate, and it is a very important posi-
tion in the minister they are responsible for the programme.” (NGO employee)

Many of the employees reflected on creating connections in the field which supported
KS during the implementation:

“The group of people that are working in the ministry - he knows almost all of them. So, it
wasn't complicated to connect with them and to share about them.” (Translated on NGO
employee’s answer)

521.4 Collaborative partnerships

The NGOs partnered strategically with regional and national educational authorities
to share knowledge and to ensure successful program implementation. The collabo-
ration with the regional directors, public schools and governmental officials was cru-
cial from the start of the project to have access to local schools.:

“In 2018, we started a small experiment in Kassarine in southern west in the region and start
with public school but not with teachers in the class. We recruited a group of young people
and they (- -) manipulated from the program of Aflatoun and then they can’t work in public
school without the regional education governor of the region. It is very important to under-
stand this structure. So, the governeunt has a semi-president so we started with the regional
director to enter to the public school we didn’t start with the Ministry we started with the
Director Regional. We signed an agreement with the Regional Director.- - To be able to have
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the clubs - - So we created Aflatoun clubs admitted by Aflatoun clubs in 8 schools. They had
a manual of Aflatoun and it was very successful. We did some evaluation on their attitude
and behaviour.” (NGO participant)

This collaboration involved multiple partners from different sectors:

“We have the ministry. So, in each enterprise or so you can find, the syndicate that advocate
for the rights. And the civil society. And this guaranteed the success of this program. - the
actors. with UNICEF and UNESCO, I conceived the plan to improve the educational system
and the practices within the Tunisian sector. It is the project. And I collaborated with some
specific educational programs and specifications.” (NGO participant)

An NGO participant further explained their collaborative approach and exchanging
knowledge gathered from the programmes:

” And in this process by working our approach is to collaborate with the responsible ministry
to gain intervention. We have to coordinate and collaborate with them and send reports and
invite to some activities and keep them informed about every steps. And working with
teachers and having big number of teachers involved in the program it is necessary to coop-
erate with the inspectors. They collaborate with the ministry, and it is a very important po-
sition in the ministry - they are responsible for the program.” (NGO employee)

5.2.2 Teachers' narrative: Teachers as community builders

In the teachers’ narrative, educators actively collaborated with the local community to
encourage the students to be more engaged. The teacher's narrative was often placed
on concrete examples of the practices adopted in the classrooms and, on the other
hand, the teacher's readiness to implement the curriculum.

5221 School projects involving the students, parents and community

The teachers from all three participating schools or teachers had successfully started
school projects as a part of the social and financial education clubs:

“It started in 2019 in a project with building this school library where we are now. This was
built by the children of the school here and it was constructed as a final project. They choose
how they wanted the library to look like and the colours they chose themselves. The mate-
rials used were what we could find, recycled materials when created the place. We wanted
to have it visual for the children. There was a need for library for children to read books,
really nice place. We reached out the people for collect funds and applied for fund to build
the library. This is really great to have this place where they can connect and read books.”
(Teacher)

Another teacher from rural school in Kassarine shared about their community project:

“In this school we have something unique. First, we wanted to have entertainment for chil-
dren and we created this garden in cooperation with local community. There has been great
impact to local areas and families who are also asking: how can they help. We are introduc-
ing the social and solidarity concept, but also about value chain about agriculture, plants,
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how to harvest. There are so many things the students learn with this project: saving in many
ways, sustainability and management or resources. Community garden to grow fruits and
introduce modern methods of teaching by using participatory methods.” (Teacher)

Teachers had initiated local school projects as a part of the financial education activi-
ties. The teachers were able to adopt many concepts from the financial education cur-
riculums, such as sustainability and value chain. One group of teachers from Kas-
sarine described a project where students were involved in building a school library:

" After the revolution they had nothing, all development according to ministries rules. We
recruited a famous rapper to teach. We painted the walls, restructured, and fixed roof, fixed
windows. The club started in 2020. He has a project regarding soft skills, with this project
they have access to teaching children and teachers about soft skills. The clubs strengthen
these skills in the clubs.” (Translation of teacher’s answer)

When preparing for the school projects the teachers needed to collaborate with vari-
ous people in the community, and it requires problem-solving:

“How do they communicate with other schools, with families and with friends. He helped
to look for opportunities in the civil society. One problem leads to another and build other
connections in cultural, educational, development, maps, public government, private
schools or individuals.” (Teachers)

The school's projects also supported the students’ learning. The teachers had noted
that the newly adopted teaching practices had supported teaching skills for children:

“We have noticed that children want concrete tasks and assignments to practice the skills.
They prefer practical activities to painting and mathematics. They prefer working in groups.
It is important respecting given efforts. To activate children, and also willingness to activate
parents. Skills that we practice are sharing skills, volunteering, self-discovery and using in-
dividual skills. Children collected money together and bought books together.” (Teacher)

After the children had joined the extra-curricular clubs, the teachers had experienced
improved behaviours in students:

“"Now the students are connecting more with the teachers, there is engagement and better
behaviors, they are involvement in the activities. The teachers strengthen students' practices.
For building the library we received grants from international organisations.” (Teacher)

Once the improved behaviours of children had been noted in the extracurricular clubs,
the teachers started adopting interactive teaching methods in regular classes in the
schools and more children wanted to join the clubs:

“During the project many more students wanted to join the club. What we noticed was dif-
ferent behaviour in children. We started introducing activities in normal courses. This was
more interactive teaching methods and more playing with the students. More individual
support to express themselves. The teachers attended training and they experienced what
to do in class.” (Teacher)
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Teachers had collaborated with local communities on projects like community gar-
dens and libraries, using participatory methods to introduce project-based learning
approaches. The projects were practical examples of applying the knowledge gained
through their educational programs. The teachers were also trying to secure funding
some of the projects.

5.2.2.2  Training opportunities on teaching methods

The knowledge sharing methods for teachers included participating in training, which
was organised by Enda Inter-Arabe:

“The teachers were first very motivated when they were introduced to the program. The
teachers attended training, and they experienced what to do in class. Two teachers were first
part of the Aflatoun from the school. They were introduced to Enda. Then they had Aflatoun
day to introduce Aflatoun to school. Aflatoun is complimentary to the other courses organ-
ised in school.” (Teacher)

During the training teachers the teachers became familiar with the teaching methods
in social and financial education. One teacher elaborated on the experience:

“We participated in training and interacted regularly. There was guidance regarding best
practices and organising education. The trainer plans some other activities which are in-
cluded in the school. Some teachers, not everyone, were taking part in monitoring & evalu-
ation meetings online. We were given materials, teaching manuals and evaluation.”
(Teacher)

In the onboarding process, the teachers participated in trainer-of-trainer training, dur-
ing which peer mentoring and informal learning communities were formulated. An-
other teacher reflected on the affect that the changed teaching methods had in schools:

“’Before the teachers were not aware of the change that adapting soft skills in teaching can
make. For teachers it takes more time to adapt their teaching approach” (Teacher)

The teachers role had changed since the adoption of new teaching methods:

“The relationship with students is more closer. The teachers are more accessible for stu-
dents.” (Teacher)

5.2.2.3 Online forums

“There is a group in Facebook. It has not been used much in the school. There could be more
technology in this part. We would want the children to connect.” (Teacher)

One of the mentioned methods for KS among teachers was online forums. In online
conversation space on Facebook, educators could share their experiences implement-
ing social and financial extra-curricular classes in schools. On the dedicated Facebook
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page, the teachers could share lesson plans, ideas and practices in their community.
While the technology was reflected as a place to share and connect with others in the
social and financial education community, it had not been actively used.

5.2.3 Governmental officials' narrative: Recognising successes and envisioning
the future

The narrative by governmental officials reflects knowledge sharing methods used to
communicate about the projects performed in the region. The officials highlight the
positive outcomes of pilot programs, noting successful integration of social and finan-
cial education in schools:

“The collaboration with Aflatoun started as a pilot. After getting agreement with the Minis-
try they divided activities into cultural and club activities. Their success has been recognised.
It started as a pilot but became a pedagogical approach. We have around 50 schools engaged,
25 are still working with implementation.- - - About how out of 50 just 25 schools have suc-
ceeded in this mission. He said that it's not just due to the Covid, but it has some other
explanations he was wondering about.” (Translation of governmental official’s answer)

5.2.3.1 Advancing knowledge from collected data

The Governmental officials had an interest in the collected data and further improving
the evaluation of the social and financial education programs in schools:

“Evaluating the implementation is a challenge. We would need to have data to present as
proof of impact. There’s now a process for creating a strategy for implementing the program
for teachers and wish to have more monitoring and control for teachers. Official and formal
training and training for the inspectors who train the teachers. For this the material is needed
from the ministry. The inspectors are searching on where and how to implement the mate-
rials in books, the process is similar for including this to material.” (Translation of govern-
mental official’s answer)

In the future, the governmental officials aim to integrate values into the national edu-
cation system and expand the best practices across Tunisia as a part of the new edu-
cation reform. In the new education reform, they are planning to develop the teacher
training, materials and monitoring of teachers. The governmental officials emphasised
the importance of having structured training and monitoring procedures as part of
the KS process to ensure that the knowledge gained from the training transfers to
teaching practices.

“Inspectors are going to be trained and they're going to train themselves the teachers. And
he was trying to say that the training course for example and the materials are going to be
posted by the ministry. So, also this is going to be officialised.”” (Translation of governmental
official’s answer)

The request for necessary materials from the ministry shows the need for contextual-
ising the resources, for example teaching material and training, to support the im-

provement of the education.
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5.2.3.2 Addressing the contextual needs of the community

There are several areas in the education sector that require improvement in the Kas-
sarine:

““What he often say: “Empty stomachs can’t think”. What he means by that is necessary to
have the based requirements for learning in schools. He's telling about whether to prioritise
these schools that don't have, like water, toilets or so. Financial assistance for schools in need
of assistants. We have great sense, the sense of belonging to the region at we hope that the
ranking of the education system rises.” (Translation of governmental offical’s answer)

The governmental official’s answer shows how the cultural and contextual needs in
schools need to be considered in improving the education, and that by prioritising the
schools the resources could be guided to where it is most needed.

5.2.3.3 Using the knowledge to improve education

The government official suggests that there will be significant changes in the educa-
tional system with the inclusion of the course.

" After including the course, things are going to change. It's going to be so official. There is
going to monitor the activity of the teachers. It's going to be official when comes to admin-
istrative and pedagogic control and monitoring. It's going to be much more officialised. In-
spectors are going to be trained and they're going to train themselves the teachers. The train-
ing course for example and the materials are going to be posted by the ministry. So, also this
is going to be officialised.” (Translation of governmental offical’s answer)

The emphasis on being "official" indicates a stricter and more regulated approach,
including more administrative control and oversight from the inspectors. Another an-
swer from the governmental official expressed a focus on improving the pedagogical
methods and including financial education in the national curriculum while, intend-
ing to reach more rural schools.

“In future, they want to include some features of the pedagogical methods. A committee
including responsables, inspectors and education experts. The Inspectors responsible for
school life & education, activities, culture & sport, monitoring, organising learning and spe-
cial needs. To generalise the experience all over Tunisia. To include financial education and
education approach in the curriculum. They are going to include the transversal values in
the national curriculum while keeping the Aflatoun clubs. They are wanting to reach more
rural schools.” (Translation of governmental offical’s answer)
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5.3 Factors that enable successful implementation of social and finan-
cial education

This chapter explores the categorised enabling factors narrated by schools, teachers,
NGOs and governmental officials.

5.3.1 Social, cultural and pedagogical approach

“What was important in good implementation of financial education: To ensure the social
and cultural and pedagogical approach.” (Translation of governmental offical’s answer)

One of the factors enabling the successful implementation of the extra-curricular clubs
was the social, cultural and pedagogical approach. The traditional pedagogical ap-
proach in Tunisian schools was seen as limiting for students, focusing too much on
the grades rather than learning. This was reflected in the governmental officials an-
swer:

“"He compared our education system internationally and he went on like we're still tradi-
tional. Our education system is still limited. And he said, like, we should be paying more
attention to artists in schools. We should be paying attention to those who want to paint,
who want to dance and, not necessarily have good marks. So, a school is going to be more
attractive and more inclusive to those who are not welcome. In this traditional education
system. And we should control these efforts with some tools. The efforts of the children. As
they're so dynamic and active.” (Translation of government offical’s answer)

There was an intention to change the approach in schools to become more attractive
to students. An NGO employee discussed on the traditional teaching approaches in
schools:

“The relationship with the student and teacher it is not a participatory approach, it is not
centered around the student. They have to finish the programme, they don’t care about qual-
ity of the education. The teacher is only considered the only decision maker in the class. And
they don’t care about the capacity of the children, how to change the study continent. if you
are not good they think you are stupid. Children are different and they have their own com-
petence. Unfortunately, the system of our education does not care. It is really important to
focus on what the children is known to have.” (NGO employee)

According to the responses, the current curriculum has not supported participatory
or student-centred teaching responses. An NGO employee had noted changed teach-
ing practices and improved relationship between teachers and students:

“Now we're talking about the technicity and the practice of teachers. So the pedagogy is
being changed as like previously the relation between teachers and children it was vertical.
We used to receive and they don't give (we just) it was so limited when it comes to interac-
tion now it's centered around around them and they're involved and engaged.” (NGO em-

ployee)

A teacher shared about the more student-centred teaching in schools:
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“Teachers have changed their approach to include soft skills to classroom. The change is
now ongoing. Children are more engaged notably. Engagement to teaching and learning,.
Improving the life at school. Once Aflatoun came in to the school, it made concrete to reach
those goals.” (Teacher)

The participants were excited about the changed teaching methods and approaches in
schools, and the social and financial education programs had been a starting point for
many teachers to introducing new methods to teaching.

5.3.2 Supporting the children at risk of dropping out of school

The participants highlighted that the teachers were committed to support those chil-
dren who were at risk of dropout from school. The teachers wanted to engage those
students in need to participate in the extracurricular clubs:

“They want to attract the children that are not staying or coming to school. That’s what
counts. Many students are not able to come to school for different reasons.” (Translation of
Teacher’s answer)

The extracurricular clubs were supporting the students’ school engagement and ad-
dressing the issue of school dropouts. The parents had become also more aware of the
issues of school dropouts in rural areas:

“The situation is changing somehow; the parents are aware of the problems in the public
schools. Especially in the rural areas and remote regions it is not the same as in here (Tunis)
en voila.” (NGO employee)

While there had been improvements in the students” attendance in schools, a Govern-
mental official highlighted the need to improve the schools:

“Their current challenge when it comes introducing this is how to make school more attrac-
tive.” (Translation of government offical’s answer)

5.3.3 Positive experiences and motivation from children and parents

When asked what was most important for the introduction of social and financial ed-
ucation clubs, a teacher answered:

“Having fun. Those methods were so different from normal (traditional) methods with
more active learning.”” (Teacher)

By implementing active learning methods, the children had more fun in learning, and
the teachers noted markable improvement in students” motivation and students’ be-
haviour. The teachers have found joy as a critical element in the Aflatoun program
and in creating a supportive environment for learning:

44



“There is more happiness when children are having fun. When children are happy to have
fun activities which make parents happy.” (Teacher)

The parents had also shared positive experiences from the classes:

” And it was very good because the parents. And was happy, the school was happy, and the
children - more happy. Voila. You know, I believe that even if we have done a great job with
Aflatoun and the Ministry of Education, et cetera. But I also believe that we can use all of
the rules of Aflatoun without school and the formality of school. We can. We can do that
every day today because there is no limit in with children.” (NGO employee)

5.3.4 Training

“The training itself. So the teachers they take the course, but that translates into action
when they’re animated. That makes a difference.” (Translation of government offical’s an-
swer)

The training from Enda Inter-Arabe had been successful during the implementation
of the programs. This was embraced by the Governmental officials. The well-planned
materials provided were also important in the implementation of financial education,
which was reflected by the teachers particular.

5.3.5 Teacher’s motivation and quality

When discussing the factors that made the pilot successful, the NGO participants com-
monly mentioned the teacher’s motivation and readiness to implement financial edu-
cation programs in schools.

“Talking about the motivation. We have some motivated teachers, young teachers actually
from all over Tunisia, and you have the motivated technical like the committee that works
on the content of the course. These are the motivation that pushed them to introduce it as a
course.” (NGO employee)

When discussing the factors that made the pilot successful, the participants commonly
mentioned the teachers’ readiness to implement financial education programs in
schools. The teachers discussed the quality of educators and the criteria for selection,
which included a willingness to contribute to the effective implementation of the Af-
latoun curriculum.
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5.4 Factors that hinder successful implementation of social and finan-
cial education

5.4.1 Lack of engagement from teachers and parents

Already from the early stages of involvement, it was found extremely relevant to con-
vince students, parents and teachers to be engaged with the topic of financial educa-
tion for creating a community of learning.

“How to convince people and the parents of the program.” (Teacher)

The NGO recognised the need early to engagement and communicated the im-
portance of promoting the program's approach to all stakeholders, including the Min-
istry of Education. Yet still one of the primary challenges encountered was the lack of
engagement from schools and teachers:

“Teachers are engaged in training itself, the teachers attend the course but it doesn’t al-
ways translate to teaching.” (Translation of government offical’s answer)

Despite the NGO’s awareness campaigns and training, not all teachers were moti-
vated to obtain new modern teaching methods. According to governmental official,
the engagement and skills of teachers could be further improved:

“I have been wondering how to mobilise and how to improve the skills of the teachers. The
other thing is how to generalise this experience more. To promote this, to engage them in
this project as they're not yet engaged, and to improve their skills. (Translation of govern-
ment offical’s answer)

Ensuring sustained engagement requires continuous support and recognition for
teachers who reach great success in their classes. In another instance, a government
officials discussed the main challenges:

“’Main challenges faced by governmental officials is administrative. During the Covid pan-
demic, issues were highlighted, such as teachers attending training courses that did not al-
ways translate into teaching practises. Officials are exploring ways to make schools more
attractive for both teachers and students.” (Translation of government offical’s answer)

Many schools struggled to adapt quickly to the new requirements, resulting in a gap
between the training provided and the practical application, which was reported by
teachers and government officials. In contrast, the teachers reported on their concrete
actions and approach to the issues. A governmental official further discussed the ed-
ucational system and what kind of skills the teachers should support:
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“"He compared our education system internationally, and he went on like we're still tradi-
tional. Our education system is still limited. And he said, we should be paying more atten-
tion to artists in schools. We should be paying attention to those who want to paint, who
want to dance and not necessarily have good marks. So, a school is going to be more attrac-
tive and more inclusive to those who are not welcome. In this traditional education system.
And we should like control these efforts with some tools. The efforts of the children. As
they're so dynamic and active.” (Translation of government offical’s answer)

5.4.2 Not all children could join the club
“The capacity, resources, not all children can attend the courses” (From teachers)

After starting the extracurricular clubs, these clubs received more interest in schools
from the students. This had led to not all willing children attending the courses due
to limited capacity and resources.

5.4.3 Lack of rewarding system for the students

“Medals to enjoy achievements. They (Teachers) want the best practices on how to teach
-”” (From teachers)

The teachers reported that rewarding the students would be beneficial for implement-
ing social and financial education in schools.

5.4.4 Content and time constraints

The teachers commented that some of them struggled to teach all of the content pro-
vided in the teaching materials from Aflatoun.

”’Some teachers say: too much content on the classes. There is flexibility. But some still
have too much content to go through.” (Teacher)

During the pilot, some teachers experienced the curriculum challenging to implement
with the children.

“The tight schedule at curriculum for children. Schools and teachers are not engaged. the
activities are intense and teachers change schools. Evaluation of implementation. perfor-
mance at school, engagement and involvement. They communicate with ministry, it has to
include promotion of the approach. The promotion on how to engage teachers commitment.”
(Translation of government offical’s answer)

The activities were sometimes described as intense. Furthermore, tight schedules cou-
pled with amount of pedagogical content made it difficult for teachers to manage ef-
fectively. Some teachers reported feeling overwhelmed by the volume of content they
were expected to cover. Frequent changes in school assignhments meant that some
teachers could not follow through with the curriculum consistently. These issues af-
fected teachers’” engagement and motivation to apply the curriculum.
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5.4.5 Lack of opportunities for teachers and students to connect internationally
with others in the program

’Children can’t connect internationally with others in the program.” (Teacher)

The teachers mentioned the lack of opportunities to connect with other students as
one of the hindering factors in implementing the curriculum. A lack of internet con-
nection had also caused some disruptions in knowledge sharing between schools and
teachers from connecting internationally with others in the program.

This was also echoed by the NGO employees:

” And exchange more with those who are implementing Aflatoun as well. That's one. To
connect more and exchange knowledge.” (NGO employee)
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6 DISCUSSION

This discussion chapter synthesises and contrasts the views and findings from differ-
ent groups involved in implementing the Aflatoun financial education curriculum.
Drawing from narrative analysis, first, the knowledge sharing practices and factors
are discussed, continuing with a deeper discussion on comparing each of the partici-
pant groups’ divergent viewpoints from content analysis. The knowledge sharing
practices adopted in different stages of program implementation by each group are
summarised in Table 1, which presents a timeline of the implementation process. The
current study answers the following questions: 1) What are the current knowledge
sharing practices and mechanisms in the NGO network focused on financial educa-
tion? 2) What factors enable or hinder knowledge sharing for the successful imple-
mentation of the financial education curriculum in the network? The results of the
study were compared with knowledge factors and the knowledge sharing methods in
development, social franchising, and education sectors presented in the literature re-
view. To discuss the enabling and hindering factors during the implementation of fi-
nancial education, the knowledge sharing methods are categorised into individual,
organisational and information technology factors.

6.1 Knowledge sharing methods and mechanisms

Although the groups had many commonalities, some divergent viewpoints emerged
in the narratives. In this study, teachers were involved in creating learning opportu-
nities for students and encouraging learning through improved teaching methods and
community projects. The NGO employees focused on improving collaboration within
the network and implementing and monitoring programs. On the other hand, educa-
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tional officials focused on broader improvements and challenges in the education sys-
tem as a whole. All groups emphasised the importance of working together across
different levels and sectors to achieve shared goals. Social and financial education is
had an important role in shaping the future of the learning culture in the studied re-
gions. Part of the success of social and financial education programs can also be at-
tributed to the strong demand for education reform and the advancement of modern
teaching methods in classrooms.

The NGO employees used many knowledge sharing methods during implemen-
tation. These activities together supported KS and collaboration between the groups.
The KS methods align with the mechanisms in previous studies conducted in devel-
opment organisations by having a strong focus on project monitoring and evaluation
practices and incorporating related documentation, awareness campaigns and train-
ing (Ceptureanu et al., 2024; Ovcina & Arslanagic-Kalajdzic, 2024; Aldrady, 2021).
This confirms the study of Sumiyana et al. (2022) in which collaborative partnerships
between NGOs and local government supported collaborative knowledge sharing.
The knowledge and information gathered by NGO employees were relevant to gov-
ernment officials interested in examining the success of the program in the municipal-
ity’s schools. The NGO employees had previous experience and were able to leverage
the expertise of financial education to implement Aflatoun’s social franchising pro-
gram.

The KS methods for teachers included training, online forums and the teachers
also initiated local school projects. Previously, AFI Global (2021) has suggested apply-
ing inquiry-and projects-based approaches to increase the interest and effectiveness
of financial education programs. Project-based approaches can have the potential to
address topic-related issues, questions and challenges (AFI Global, 2021). This ex-
pands information from studies on education projects, as in Rogers et al. (2022). In a
study by Williams et al. (2022), a school market programme was found to support
children's learning and financial literacy. Based on the data, this study confirms pre-
vious studies that local school projects can enhance the successful implementation of
financial education projects. The teachers also experienced improved behaviour after
implementing student-centred teaching methods. In previous studies, teaching meth-
ods were studied by Opletalova (2015), who emphasised effective teaching methods
in financial education. This study confirms that effective teaching methods need to be
developed for the successful implementation of financial education and proposes stu-
dent-centred teaching methods in this context.

For government officials, the narratives focused on factors that support
knowledge sharing on an organisational level, focusing on the contextual factors and
the collected data from the programs and using the knowledge gained to improve the
education sector systemically. In some other country contexts, monitoring and evalu-
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ation of financial education have been divided into teacher, student and parent eval-
uation (AFI Global, 2024). The knowledge collected from the local schools could po-
tentially support prioritising schools and allocating resources in the region. The gov-
ernmental officials reported factors related to the use of cultural knowledge to design
policies and curricula, incorporating pedagogical approaches into the formal educa-
tion system. These findings from the government officials are similar to Albogami and
Alsareehi (2019), who studied knowledge sharing in the Education Ministry in Saudi
Arabia and discovered that the preferred methods for KS covered employees using
databases and traditional approaches to document knowledge.

There were different knowledge types, implicit, explicit and tacit knowledge
used in practice in the implementation. Applying cultural knowledge in the context
of NGOs and government education planning is a form of tacit KS, and this aspect
stood out in the narratives. This means that knowledge is deeply embedded in per-
sonal experiences and social contexts and may not be explicitly documented (Mustari
et al., 2022). This tacit KS is crucial for adapting projects to local needs and ensuring
community engagement and commitment. Previous studies have shown that NGOs
that operate in cross-cultural environments frequently depend on the cultural
knowledge of local staff or community leaders to make decisions that are culturally
appropriate and effective (Oliveira et al., 2022). This study adds on the study made by
Walsh and Lannon (2023) on leveraging local contextual knowledge. This form of
knowledge discussed in the interviews was relying on personal relationships, trust,
and social networks.

6.2 Factors that enable or hinder the knowledge sharing for the suc-
cessful implementation of financial education curriculum in the
network

For the enabling and hindering factors during the implementation of financial educa-
tion, there can be identified individual, organisational and IT KS factors identified
(Yeboah, 2023). The individual factors identified from the analysis that enabled
knowledge sharing were teachers’ personal skills, such as quality and readiness to
implement financial education and motivation. The teachers had significant skills,
competency, and readiness to apply soft skills education and adopt modern teaching
methods. The motivation of teachers, students and parents was also seen as a signifi-
cant contributor to social franchisees by van Schalkwyk and Surujlal (2017). These
findings align with the previous findings on the individual factors by suggesting
motiovation, teachers’ skills, competency and quality enable knowledge sharing
(Mustofa et al., 2021; Hati & Wibowo, 2017). In the NGO employees’ narratives, the
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experience and networks of individual employees were reflected as a success factor.
The individual KS factors for governmental officials were not addressed in the data.

The factors that enabled KS at the organisational level were a shared commit-
ment to community development and shared values toward financial education and
collaboration. Financial education was seen as a valuable benefit for the children, as
evidenced by the engagement of students and parents in community projects towards
financial education. The groups emphasised the importance of working together
across different levels and sectors to achieve shared goals, demonstrating shared val-
ues and commitment to improving financial literacy and community development as
enablers to successful implementation. These results on the organisational factors
align with previous studies (Karlsson, 2024; McDermott et al., 2013; Nonaka, 1994;
Wenger, 1998) that also pointed shared values, trust, commitment and interest as en-
ablers for knowledge sharing in organisations. In this study, the enabling factors at
the organisational level also included the materials and technical support, the curric-
ulum’s social, cultural and pedagogical approach, and training. The previous studies
have also reflected the importance of teaching materials (Opletalovéd, 2017). This cur-
rent study suggests that community projects can enable the implementation of finan-
cial education curricula in local schools.

In addition to the factors for the successful implementation of the programs, the
interviews highlighted that the education programs were able to bring joy to learning
and address some issues in school engagement such as school dropout and to involve
parents and families. In a study by Sel (2022), the teachers of financial education ac-
tivities in schools increased meaningful learning and joy in learning. In further studies
it could be explored to how financial education programs could support those stu-
dents who are at risk of dropping out of school. According to Ben Yahia et al. (2018)
school dropouts are a complex phenomenon that should not be discussed as a separate
event but as a process where a range of factors related to students, families, schools,
families and community interact to influence schooling access.

The hindering factors or barriers to knowledge sharing are often less studied
(Yeboah, 2023). In this study, all groups identified common factors hindering the suc-
cessful implementation of KS practices while implementing the financial education
curriculum. On an individual level, there was a lack of motivation from teachers and
parents, and content and time constraints. In previous studies, time constraints have
been mentioned as one of the main barriers of KS for teachers (Chaudhry and Sivaka-
masundari, 2004). On an organisational level, there was a lack of reward systems and
lack of resources for all children to join the club. These factors have also been ad-
dressed by Nonaka & Takeuchi (1994) and Wenger et al. (1998), who stated that these
resources are needed for successful knowledge sharing. No IT factors enabled the im-
plementation, but it was addressed as a barrier for teachers and students to connect
with others in the program. In previous research Ardichvili (2008) addressed the fact

52



that adequate tools are essential for knowledge sharing in communities of practice.

This study adds that there the contextual factors shape the success of KS practices,

which have been remotely underexplored in earlier studies.

TABLE 1 Stakeholder group core activities and knowledge sharing methods matrix

Timeline Knowledge shar- NGO Teachers Governmental  offi-
ing method cials
*Collaboration *Initiated col- *Early collabora- *Early collaboration
with stakeholders. laboration with  tion with the with the NGO educa-
* Awareness cam-  governmental NGOs. tion sector.
paigns. bodies and the

Farly stages *Engagements education sec-

of involve-

and agreements

tor. *Launched
awareness cam-

ment .
paigns and en-
gaged young
volunteers.
*Project docu-
mentation
*Training sessions *Played acen-  *Received training *Collaboration with
*Pedagogical sup- tral role in the the NGO education
Design and portand curricu-  design phase. sector.
training lum design *Organizing
training sessions
for teachers.
*Pilotimplemen-  *Led theinitial  *Actively involved ¢Collaboration with
tation pilot projects. in implementing the NGO education
*Feedback collec-  *Testing curric- the pilot projects. sector.
tion and analysis ~ ulum. Collecting *Willingness to *Feedback received
*Impact evalua- feedback contribute to effec-  form the pilot
tion *Monitoring tive implementa-
and evaluation  tion
*Providing feed-
. . back for adjust-
First pilot
ments
*Knowledge ex-
change between
teachers
Barriers:

* Not all children
could join the pro-
gram
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*Strategic partner-
ships and collabo-
rations. *Feedback

*Worked to-
wards aligning
the curriculum

e Collaboration

Barriers:

*Collaborated with
NGOs.
*Ensuring that the

Expanding on integration into with national curriculum and its
the financial strategy. educations goals * Content and time implementation
education and strategies. constraints aligned with national
programmes educational policies
*Lack of reward- ~ and reforms
ing system
*Strategy develop- ¢Contributed to *Adapting tonew  ¢Collaborated with
ment and plan- the planning strategies. NGOs.
ning. *Profes- and introduc- *Ensuring that the
sional develop- tion of new edu- Barriers: curriculum and its

New strategy ot and training. cational strate-

implementation
for education

* Lack of opportu-
nities for connect-

aligned with national
educational policies
and reforms

gies, ensuring
the curriculum's
integration and
sustainability.

ing with others

6.3 Practical implications for enhancing knowledge sharing methods
in networks

This study discussed having KS practices at the local level in social franchising organ-
isations is needed for successful implementation in social and financial education fran-
chisees. The KS practices should be tailored to address the organisation's objectives,
resources and consider the needs and challenges of the target community, and rele-
vant stakeholders in the network. This can lead to more effective and efficient financial
education programs and better outcomes for the community. To support successful
implementation of social and financial education, the following strategies are sug-
gested for practitioners in supporting KS between organisations.

There are KS practices which can be more important at certain events of the im-
plementation process. The study confirmed awareness campaigns before piloting so-
cial and financial education programs lay the groundwork for support from teachers,
parents and students within the community. These campaigns can build excitement,
support engagement from students, teachers and parents and increase motivation to-
wards the programmes. In the early stages, the NGOs should actively collaborate with
government officials in education to support the extra-curricular clubs at local schools.
It is recommended to develop tailored KS strategies that consider organisational ob-
jectives, resources and community needs. This can support NGOs to maintain and
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keep the knowledge created in the network throughout the entire process of the pro-
grammes (Janus, 2016).

NGO network organisations should continue to support and perform monitor-
ing, evaluation and learning throughout the implementation of social and financial
education programs relevant to the programs (Ceptureanu and Ceptureanu, 2024; Ja-
nus, 2016). Developing pilots and performing documentation such as case studies,
guides, after-action reviews, and lessons learned on financial education initiatives can
support broader learning (Janus, 2016). To measure the benefit to the community and
the participants, there could be “value indicators” potentially established as a part of
the success measures for the program or some methods could be further explored,
such as storytelling, to be used to monitor and the share the potential impact of finan-
cial education on individuals and communities. Gathering feedback from community
members on the financial education programs and producing policy briefs and reports,
while sharing the findings with policymakers are also relevant actions to take.

Well-planned materials that take cultural context into consideration are essen-
tial for implementing financial education. The teachers expressed concerns about con-
tent and time constraints, so it is essential to maintain flexibility that allows educators
to adapt the activities to various classrooms needs. It may also be beneficial to estab-
lish guidance for teachers in delivering community projects and guides for seeking
funding for community projects. Additionally, to address the lack of a reward system
for the students, reward systems could be designed for students” engagement.

As confirmed in this study, lack of teacher engagement can hinder successful
implementation, which calls for developing policies that support continuous profes-
sional development for teachers. The teachers are engaged in training, and the teach-
ers attend the course, but this didn’t always translate to teaching. To tackle the lack of
motivation from teachers, a motivational reward system could be designed for teach-
ers to acknowledge teachers’ efforts in making a change in the community (Zamiri,
2024). It could be beneficial to consider teacher exchanges between schools or regions,
and to revisit the onboarding process to improve teachers’ skills (Altunay and Erol,
2023). Introducing teacher-leaders or inspectors to support the integration of modern
teaching practices could support promoting student-centred approaches to teaching.
According to Janus (2016), mentorship and partnership programs can support in shar-
ing the impact of financial education and reach.

In this study, the teachers reported a lack of opportunities to connect with other
teachers and students in the program. Having communication channels and learning
communities can support KS between individuals and groups. Digital learning com-
munities, online forums, and social media groups would allow teachers to collaborate

to share and design lesson plans, case studies, materials and research projects (Zamiri,
2024; Chaudhry and Sivakamasundari, 2004).
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It is relevant to ensure the equitable resources for children to join financial edu-
cation clubs. Cross-agency collaboration involving NGOs, educators, education insti-
tutions, and community leaders can support the implementation of financial educa-
tion policies and programs (Tanggamani, 2022; Janus, 2016). Ensuring resources in
schools is important, especially for the most vulnerable populations in remote regions.
Policymakers should consider developing policies that support continuous profes-
sional development for teachers and have public consultations and feedback sessions
to gather input on financial education needs and program design.
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7 CONCLUSIONS

The aim of this study was to contribute to knowledge sharing research in a financial
education network in Tunisia by examining the current practices and factors influenc-
ing the implementation. This study intends to answer two research questions: 1) What
are the current knowledge sharing practices and mechanisms in the NGO network
focused on financial education? 2) What factors enable or hinder knowledge sharing
for the successful implementation of the financial education curriculum in the net-
work?

Current knowledge sharing methods include awareness campaigns, impact
evaluation and monitoring and learning activities, addressing cultural knowledge and
local needs, partnerships, training, local school projects and online forums. Factors
that enabled knowledge sharing for implementing financial education were a social,
cultural and pedagogical approach, supporting students at risk of dropout, students’
motivation, teacher’s motivation and quality, and training. Barriers identified were
lack of engagement from teachers and parents, resources, reward systems, content and
time pressures, and limited ITs for connecting with others.

The study’s results were consistent with the knowledge sharing methods com-
monly used in development organisations, such as by Ceptureanu and Ceptureanu
(2024). The study confirms existing theories about the importance of trust, organisa-
tional culture, and resource availability as critical enablers for knowledge sharing (No-
naka, 1994; Wenger, 1998). The findings on the hindering factors expanded the work
of Hong et al. (2011), with some education field NGO specific factors. The study con-
firms some of the results of van Schalkwyk and Surujlal (2017) where motivation was
one of the key challenges experienced by practitioners in franchisees. The social and
financial education program had introduced modern teaching approaches to schools
and teachers. Within the extra-curricular clubs, the educators provided students with
practical knowledge and skills related to financial literacy. The study’s findings sup-
port strong collaboration at regional, national and international levels.
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This study contributes to the research on knowledge sharing factors and prac-
tices in financial education settings. Most of the studies in knowledge sharing has been
done in commercial organisations, with few in public sector (Yeboah, 2023).
Knowledge sharing has been widely researched, but there has been only little notice
on networks in financial education. Previous research often focuses on single profes-
sional groups or more generalised settings where this study provides a more nuanced
view by examining perspectives of three distinct professional groups within an NGO
network. This contributes to studies in financial education programmes, as it empha-
sises that successful KS is not just about the mechanisms employed but also how these
mechanisms are adapted to fit the needs and conditions in the network in which they
operate. These insights contribute to the broader understanding of knowledge sharing
within social franchising networks.

This study provides information to NGO practitioners, teachers, policymakers
and practitioners in financial education to apply KS methods in similar contexts, and
it provides information on the stakeholder’s narratives on the successful implementa-
tion in the study’s context. These insights can inform the design and implementation
of future educational initiatives in financial education and bring information for scal-
ing the programmes. Additionally, further researchers and research students could
explore what type of knowledge needs to be shared, teachers' competencies and skills,
the long-term impacts of financial education initiatives, and develop strategies to KS.
The employees at the social franchising did not participate in the interviews. In future
studies there could be included interviews from the social franchising organisation to
provide a different perspective on collaboration between the partners. It could also be
interesting to study the specific teaching methods and approaches used by the teach-
ers and students” experiences in joining the clubs.

7.1 Limitations of this study

Limitations of the study include its focus on a single NGO network, and the findings
may not be generalised to other contexts or organisations. The study can introduce
potential biases in qualitative data collection, which may not provide a complete im-
age of the phenomenon. For example, the discussions can represent distorted infor-
mation that can favour the purpose of the interviewee or the objective. These discus-
sions do not represent the entire truth, and the given story can be different depending
on its delivery and whether it is shared in written or verbal form. The influence or
power dynamics within the organisations and the involvement of a translator during
data collection may have affected the narratives of the participants and influenced
selective reporting or embellishment. The stories represent a single point of view of
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individuals, and experiences may not be relevant for other individuals. The study did
not include exploring the impact of delivery techniques, materials, teachers’ pedagogy
or student experiences in KS. These limitations underscore the importance of viewing
these findings as context-specific rather than universally applicable conclusions on
knowledge sharing.
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APPENDICES

APPENDIX 1: INTERVIEW QUESTIONS TO THE EMPLOYEES OF
ENDA INTER-ARABE

Individual:

Could you tell me about your role?

How were you first introduced with Aflatoun?
What are your daily work tasks?

What type of knowledge do you usually work with?

Cultural:

How are cultural factors taken into consideration in implementing the
Aflatoun clubs?

Organisational:

Can you give any examples of when you shared knowledge with others in the
financial education network?

Can you give any examples of when you received knowledge from others in
the financial education network?

Which are the factors enabling or disturbing the factors of successful
implementation of Aflatoun financial education curriculum?

How do you cooperate with the partners in financial education or other
NGOs in Tunisia?

Information technology:

What written information does the organisation have to share about social
and financial education programmes?

How do you communicate the successes from the social and financial
education programmes?

Are there any electronic or IT systems or communication channels used?

Development

What do you see as the biggest challenges or obstacles in sharing knowledge
while collaborating with Aflatoun?

How could this be improved?

Is there anything you would like to add?
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APPENDIX 2: INTERVIEW QUESTIONS TO TEACHERS

Individual:
e Could you tell me about your role as a teacher of Aflatoun clubs?
e How were you first introduced with Aflatoun curriculum?
e How did you start cooperating with Enda?
e What type of Aflatoun knowledge do you usually work with?

Cultural:
e How do you consider students with different backgrounds in teaching the
Aflatoun clubs?
e How do you collaborate within your community in social and financial
education?

Organisational:
e Canyou give any examples of when you shared knowledge with others in the
financial education network?
e Canyou give any examples of when you received knowledge from others in
the financial education network?
e Which are the factors enabling or disturbing the factors of successful
implementation of Aflatoun financial education curriculum in your school?

Information technology:
e What materials have you used for teaching the Aflatoun clubs?
e Are there any digital tools or communication channels you have used to
communicate with other teachers or students?

Barriers:
e What do you see as the biggest challenges with collaborating with Aflatoun?
e How could this be improved?
e Is there anything you would like to add?
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APPENDIX 3: INTERVIEW QUESTIONS TO GOVERNMENT OFFI-
CIALS

Individual:
e Could you tell me about your role?
e How were you first introduced with Enda and Aflatoun?
e How do you cooperate with Enda?

Cultural:
e What kind of social issues arise in education in Kassarine to implement
financial education?

Organisational:

e Canyou give any examples of when you shared knowledge with others in the
financial education network?

e Canyou give any examples of when you received knowledge from others in
the financial education network?

e Which are the factors enabling or disturbing the factors of successful
implementation of Aflatoun financial education curriculum in your region?

e How does Enda collaborate with other NGOs in the region of Kassarine?

Information technology:
e What written information do you use regarding the financial education
programmes?
e Are there any digital systems or communication channels used for
communication between stakeholders in financial education?

Barriers:
e What do you see as the biggest challenges with collaborating with Aflatoun?
e How could this be improved?
e Is there anything you would like to add?
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APPENDIX 4: RESEARCH NOTICE AND CONSENT FORM

Research notice for participants
Knowledge sharing practices in advancing social and financial education in Tunisia
Invitation to participate in research

We invite you to participate in a Master’s thesis study conducted by Aliisa Laiti from
University of Jyvaskyld, Finland. The purpose of this study is to examine the
knowledge sharing practices in advancing Aflatoun social and financial education
curriculum in local schools in Tunisia. You are invited to the study because you have
expertise in the implementation of Aflatoun programmes in Tunisia. The study will
involve educators, NGO partners and education sector partners. This is a single study,
and you won't be contacted again later.

Your participation in this study is entirely voluntary. You can refuse to participate in
the study, stop participating or cancel your previously given consent, without stating
any reason for this and at any time during the study. This will have no negative
consequences to you.

The research subjects will not be put in any inequal position within the organisations
or network, irrespective of their willingness/refusal regarding participation in the
study. There are no anticipated risks associated with participating in this study.

If you agree to participate, you will be asked to participate in an interview. The
estimated time commitment is approximately 30-45 minutes. The questions are
presented in English. A translator can be present during the entire interview, if
preferred.

All information collected during this study will be kept confidential. Data will be
anonymised and stored securely in accordance with according to ethical research
policies outlined in the rules and procedures of the Finnish National Board on
Research Integrity (TENK policy). The researcher has received a scholarship to
conduct the interviews from University of Jyvaskyla.

Your participation may contribute to the advancement of knowledge sharing in social
and financial education projects. If you have any questions or concerns about the
study, please contact Aliisa Laiti at (email address).

By agreeing to participate, you indicate that you have read this information sheet,
understand the purpose of the study, and consent to participate.
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APPENDIX 5: CONSENT FORM

Consent Form

Consent to participate in scientific research
Knowledge sharing practices in advancing social and financial education in Tunisia

I have read the information sheet for the above study and have had the opportunity
to ask questions.

[ understand that my participation is voluntary, and I am free to withdraw at any time.

By giving my consent, I accept that data and materials will be collected from me as
described in the information sheet for research purposes.

[ understand the information collected during this study will be kept confidential and
anonymised.

I voluntarily agree to participate in the study under the conditions outlined,
Yes

No

Participant's Name:

Participant's Signature:
Date:




