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The world as we know it today may not look the same tomorrow. In the last five years 

alone, we have faced a number of changes due to, for instance, the Covid-19 pandemic, 

rapid developments in technology, particularly with artificial intelligence, climate 

change, and inflation. Students are required to master a variety of cross-curricular 

skills and general knowledge both in their studies and work, as well as in their every-

day lives (Finnish National Agency for Education 2019: 10), in order to survive and 

succeed in modern societies. They have to be able to understand the so-called “big 

picture”, to be able to understand a variety of concepts, cross-curricular knowledge 

and perspectives, as well as how things are connected to each other. It is crucial, there-

fore, that educational establishments provide students with the necessary skills and 

knowledge to navigate this rapidly changing world (Krawiec 2014). These necessary 

skills and knowledge include, for instance, collaboration, cultural awareness, prob-

lem-solving, and language competence, which are deemed vital 21st century skills 

(Luka & Seniut 2019). 

The current National Core Curriculum for Finnish General Upper Secondary Educa-

tion (Finnish National Agency for Education 2019) aims to answer these needs with 

transversal competence. Transversal competence consists of six cross-curricular areas 

listed in the National Core Curriculum: Well-being competence, Interaction Compe-

tence, Multidisciplinary and creative competence , Societal competence , Ethical and 

environmental competence , and Global and cultural competence. Transversal compe-

tence aims at unifying the Finnish upper secondary education by providing common 

goals for the subjects of the curriculum, and equipping students with necessary 

knowledge and skills to navigate the changes of a digitalising and increasingly com-

plex world (Finnish National Agency for Education 2019: 9-10). This learning is facili-

tated through the extensive understanding of texts. In other words., texts are under-

stood to be diverse, e.g., written, spoken, visual, audiovisual or their combinations 

(Finnish National Agency for Education 2019: 174). 

1 INTRODUCTION 
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Due to the extensive understanding of texts being diverse, it is possible to utilise text 

types that may not be traditionally included in textbooks or other teaching materials. 

One example of this non-traditional use of texts is the use of movies, which has gained 

popularity and interest in the past decade. One reason for the suitability of movies for 

language learning is that they offer rich and authentic language material (e.g., Bahrani 

& Soltani 2012; Aliyev & Albay 2016; Seferoğlu 2008) that provides students with ex-

amples on how the language is used and how diverse languages are. In my Bachelor’s 

Thesis (Nieminen 2022), I interviewed both teachers and students of Finnish general 

upper secondary education and noted their interest in using movies in language edu-

cation. However, the teachers in particular explained that they often do not have 

enough time to watch a movie in class and prepare activities relating to the movie, or  

knowledge about how to implement movies into language education. Similar results 

were found in a survey by the Finnish National Agency for Education, Kopiosto and 

Audiovisual Producers Finland (2021). 

This thesis aims to provide language teachers in Finnish general upper secondary ed-

ucation insight on how movies could be implemented in language classrooms and 

how they could be used to integrate the areas of transversal competence in teaching 

by providing them with materials they can implement in language classrooms. The 

material package is designed for English, but can be applied to other language subjects 

as well, since the language subjects in Finnish upper secondary education share com-

mon goals. Firstly, I will discuss the theoretical framework of the thesis. In chapter 2, 

I will briefly introduce the general upper secondary education in Finland, and discuss 

foreign language learning in general upper secondary education. Additionally, I will 

define the concept of transversal competence. In chapter 3, I will consider previous 

research on the use of movies in foreign language learning, the potential advantages 

of their use in language classrooms, and what should be taken into consideration 

when implementing them in language classrooms. Secondly, in chapter 4, I will pre-

sent the framework of the material package. I will discuss the aims, target group, and 

the content of the material package, as well as some considerations for planning and 

using the material. Finally, in chapter 5, I will conclude this thesis by reflecting on the 
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process of planning and designing the material package and how the aims of the ma-

terial package were achieved. In addition, I will consider the usability and the ethical 

aspects of the material package. 
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In this chapter, I will discuss foreign language learning in Finnish upper secondary 

education. Firstly, I will briefly introduce the general upper secondary education in 

Finland and its aims and purpose. Secondly, I will focus on foreign language learning 

in upper secondary education by discussing the current concepts of foreign language 

learning in the field of linguistics and how they are visible in the National Core Cur-

riculum for General Upper Secondary Education (2019). The primary focus will be on 

English, but the theory and material package can be applied to other foreign and sec-

ond national language subjects as well, since the language subjects included in the 

curriculum share common goals. Thirdly, and finally, I will introduce the term trans-

versal competence and its areas in general upper secondary education. 

2.1 General upper secondary education in Finland 

The duration of general upper secondary education in Finland is three years on aver-

age. The scope of the curriculum is a minimum of 150 credits, and the studies consist 

of compulsory and national optional studies (Finnish National Agency for Education 

2019: 18). Previously the scope of the curriculum was measured in courses instead of 

credits, and each course consisted of either 38 lessons that lasted 45 minutes or 22,8 

lessons that lasted 75 minutes (Finnish National Agency for Education 2019: 9). In the 

current curriculum, two credits correspond to one course in the previous curriculum, 

and, therefore, one credit is equal to approximately 19 lessons that last 45 minutes or 

11,4 lessons that last 75 minutes. At the end of their studies, the students complete the 

Finnish matriculation examination.  

The purpose of general upper secondary education in Finland is to strengthen the stu-

dents’ extensive general knowledge that consists of the values, knowledge, skills, at-

titudes and will, through which individuals capable of critical and independent think-

ing are able to act responsibly, compassionately, communally and for their own self-

2 FOREIGN LANGUAGE LEARNING IN GENERAL UP-
PER SECONDARY EDUCATION IN FINLAND 
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development (Finnish National Agency for Education 2019: 16). In addition, the aim 

of the general upper secondary education is to help students build their identity, con-

cept of human being and world view, as well as to help them find their place in society, 

while simultaneously deepening their interest in the world of sciences and arts and 

developing their skills and capabilities of life management and  professional life (ibid). 

These skills and knowledge are a part of 21st century skills, or skills and knowledge 

that are required to succeed in further education and professional life (Luka & Seniut 

2019: 4). They are acquired through collaboration, critical thinking and cross-curricu-

lar learning. The current curriculum aims to equip students with these skills and 

knowledge to navigate their future lives in education and professional life through 

transversal competence (Finnish National Agency for Education 2019: 60). Transversal 

competence will be discussed later in chapter 2.3. 

The Finnish general upper secondary education is based on the concept of learning, 

according to which learning results from a student’s active and purposeful actions and 

participation in independent work, as well as in collaboration with other students, 

teachers, experts, and communities in diverse settings (Finnish National Agency for 

Education 2019: 17-18). This can be achieved by using versatile teaching and learning 

methods. In order to help students achieve these goals, transversal competence is in-

cluded in the current curriculum as a unifying element between the subjects of general 

upper secondary education. The National Core Curriculum's views of learning being 

the result of both students' active participation in learning and their collaboration with 

others are supported by the current concepts of language learning, for example socio-

linguistics and cognitive theories. The current concepts of language learning will be 

discussed next. 
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2.2 Language learning in Finnish general upper secondary education 

2.2.1 Current concepts of language teaching and learning 

In the 21st century, the focus on language learning concepts has turned to social and 

cognitive aspects. The language learning process is viewed as having both a cognitive 

side, e.g., learning is a developmental process that happens in the mind of the learner, 

including the processing of structures of a language and their connections, and a social 

side, e.g., learning is facilitated through human interaction (Liddicoat & Scarino 2013; 

Mitchell, Myles, & Marsden 2013). In other words, the learner's own processing of the 

language, e.g., structures, combined with actual use of the language facilitates learn-

ing. According to Mitchell, Myles, and Marsden (2013: 99), formal aspects of language, 

e.g., grammar, are not innate or learned as abstract structures. Instead, they are con-

structed from interaction, language use, and experience. Sociocultural theories under-

stand the learning process as a combination of thinking and the wider context, in 

which the learning occurs (Liddicoat & Scarino 2013: 38). Interaction is facilitated 

through the learner’s own active participation and engagement, where language com-

bines with, for instance, non-verbal communication, images, and objects that are tied 

into the context, in which they occur (Liddicoat & Scarino 2013: 39). Similarly, socio-

linguistics understand learning as a collaborative process, where language knowledge 

is constructed through collaboration and interaction (Mitchell, Myles, & Marsden 2013: 

283). The concept of learning being both a cognitive and a social process supports the 

National Core Curriculum’s concept of learning being the result of both students’ ac-

tive participation independently, through interaction and in collaboration with others 

(Finnish National Agency for Education 2019: 18-19). 

Multilingualism and language awareness are current key concepts of language edu-

cation. There are several definitions to multilingualism, but in this thesis, multilin-

gualism is defined as the individual's ability to communicate competently in more 

than one language (Okal 2014: 223). Multilingualism has been declared a significant 

goal for all member states of The European Union, in order to protect linguistic 
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diversity (Finkbeiner & White 2017: 9). This supports the current view of multilingual 

competence, where languages are no longer seen as completely separate units. Instead, 

it is understood that an individual’s performance in a language is influenced by that 

language, but also all the other languages they already know (Mitchell, Myles, & 

Marsden 2013: 16). Language awareness, on the other hand, refers to promoting toler-

ance and understanding of languages and their varieties (Finkbeiner & White 2017: 6). 

Consequently, language education no longer focuses on teaching only the perceived 

“main varieties” of languages, for instance British English (BrE) or American English 

(AmE), but other varieties as well, which promotes linguistic diversity. Multilingual 

competence, and language awareness are vital 21st century skills (Luka & Seniut 2019), 

which are included in the main objectives of the National Core Curriculum and trans-

versal competence (Finnish National Agency for Education 2019), particularly in the 

form of interaction competence and global and cultural competence. 

The current conceptions of language learning no longer include only areas of language 

competence, such as written and oral competence, listening comprehension, vocabu-

lary, and grammar. Instead, in addition to the aforementioned multilingualism and 

language awareness, they include the understanding of the interconnectedness of lan-

guage and culture. According to Liddicoat and Scarino (2013: 11), intercultural lan-

guage teaching concerns the understanding of how language and culture are con-

nected to each other. Therefore, language education and current curricula aim at 

teaching both language and culture. In the National Core Curriculum for Finnish Up-

per Secondary Education, this aim is supported particularly through transversal com-

petence, particularly in the area of global and cultural competence, which will be pre-

sented in chapter 2.3.  

Furthermore, the current concepts of language learning and learning in general no 

longer view school subjects as separate units. Instead, several researchers and educa-

tors argue in favour of cross-curricular learning, which is a vital part of the National 

Core Curriculum in the form of transversal competence. The purpose of cross-curric-

ular teaching is to help students understand the connections between school subjects 
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and motivate them to link their thoughts and experiences with what they are learning 

(Krawiec 2014: 244). The purpose of this is to prepare students for their future educa-

tion and professional life, as they are required to be able to connect a variety of 

knowledge and skills to succeed in the modern world (Luka & Seniut 2019). Cross-

curricular learning promotes students’ active participation in learning, where teachers 

are the facilitators of learning by providing guidance where it is needed (Krawiec 2014: 

246). This supports the National Core Curriculum’s concept of learning (Finnish Na-

tional Agency for Education 2019: 17-18). Additionally, cross-curricular teaching can 

aid students in improving their language competence (Krawiec 2014: 248), as they 

search for information and encounter a wide range of texts that are written in a variety 

of languages. Language subjects are no longer only an object of learning but a tool to 

facilitate learning cross-curricular information. In other words, students’ language 

competence provides students more opportunities to access information in languages 

other than their native language. In the next chapter, the aims and possibilities of for-

eign language learning in Finnish general upper secondary education will be de-

scribed. 

2.2.2 Foreign language learning in Finnish general upper secondary education 

Foreign language learning is an integral part of language education in Finnish general 

upper secondary education, which aims at recognising the connecting functions be-

tween language subjects, as well as the role of languages in teaching and learning in 

general, and making them apparent (Finnish National Agency for Education 2019: 

174). The aim is to develop students’ multilingual competence consisting of their na-

tive language, the second national language, and foreign languages, as well as the 

students’ knowledge and understanding of the varieties of these languages, thus 

strengthening the students’ language awareness. These are supported by current con-

cepts of multilingualism and language awareness in the field of language learning 

research (e.g. Finkbeiner & White 2017), which were presented in the previous chapter. 

Foreign language learning is based on the understanding, according to which texts are 

diverse, for instance written, spoken, visual, and audiovisual or their combinations 
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(Finnish National Agency for Education 2019: 174). Typical text types may be narra-

tive, descriptive, guiding or argumentative, as well as fictional or factual. Additionally, 

the language education in Finnish upper secondary education aims at developing stu-

dents' language competence in versatile methods through interpreting, analysing, and 

producing a variety of texts (ibid). This broad understanding of texts and versatile 

methods supports the use of movies in language classrooms, which will be discussed 

in chapter 3. 

There are several options for studying foreign languages in Finnish upper secondary 

education. The following description is according to the summary of language learn-

ing possibilities from the Finnish National Agency of Education (n.d.b). The options 

for studying foreign languages differ between general upper secondary schools and 

areas. The most common languages include English, German, Spanish and French, 

but several schools offer languages such as Russian, Chinese, Italian, and Latin as well. 

Between 2018 and 2019, the most studied foreign languages in general upper second-

ary education in Finland were English, German, and French (Finnish National Agency 

for Education n.d.c). Moreover, there are two options for the second national language 

studies, Finnish and Swedish. Although they are mentioned separately in the curric-

ulum from foreign languages, both foreign languages and second national language 

share common goals. Each student needs to take at least one advanced level syllabus 

language (A-level) and one intermediate level syllabus language (B1-level). One of 

these choices must be a second national language that is not their native language. 

However, students have the opportunity to choose to study more languages on either 

advanced, intermediate or basic level syllabi (B2 and B3) (Finnish National Agency for 

Education n.d.b). The scopes of language studies are summarised below in Figure 1. 
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FIGURE 1 Language studies in Finnish general upper secondary education according to 
Finnish national Agency for Education (n.d.b) 

 Language learning in upper secondary education aligns with the previously pre-

sented European Union’s declaration on multilingualism, according to which each cit-

izen of the European Union should understand at least two languages in addition to 

their native language (Finkbeiner & White 2017: 17). As mentioned in the introduction, 

this material package will focus on the English language on the A-syllabus level, but 

the material package can be applied to other language subjects, particularly other A-

level languages, as well. 

There are six compulsory modules (ENA1-ENA6) and two national optional modules 

(ENA7-ENA8) for A-level English. The first modules focus on developing students’ 

language learning skills, as well as strategies for interaction and language learning 

(Finnish National Agency for Education 2019: 180). By the end, the focus is on 

strengthening students' ability to continue developing their competence on their own 

(ibid). The study modules of A-level English are summarised in table 1 below. The 
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themes of the modules have been chosen to promote cross-curricular learning (e.g., 

Krawiec 2014; Finnish National Agency for Education 2019: 174). Language subjects 

are both the object and the objective of learning, e.g., languages are learnt, but they 

can also be used as a means to learn about a certain cross-curricular subject or theme 

(Krawiec 2014: 247). Thus, language subjects are an ideal tool to improve students’ 

transversal competence, and the study modules have been built around the areas of 

transversal competence, which will be discussed next. 
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TABLE 1 A summary of the study modules of A-level English in Finnish general upper 
secondary education (Finnish National Agency for Education 2019: 180-185) 

 
Content + transversal competence Main objectives 

ENA1 Learning/studying skills and building 
identity 

Well-being competence 

- Developing self- and peer-assessment 
skills  

- Deepening understanding on language 
awareness and multilingualism 

ENA2 English as a global language, constructive 
interaction (“mediation”) 

Interaction competence 

- Recognising how to build constructive in-
teraction 

- Developing strategies for constructive in-
teraction and problem-solving skills 

ENA3 Cultural diversity, creative activity and arts 

Creative and cultural competence 

- Deepening cultural understanding 

- Producing diverse text types about culture 

- strengthening self-reflection skills 

ENA4 Active participation, human rights issues, 
equality 

Societal, global, and cultural competence 

- Developing critical thinking and infor-
mation retrieval skills 

- Learning to express opinions and develop-
ing argumentation skills 

ENA5 Future visions, sustainable future, source 
criticism 

Multidisciplinary competence 

- Deepening information retrieval skills and 
assessing reliability of information 

- Learning to summarise and report findings 

ENA6 Planning for further studies and future pro-
fessional life, working in an international 
context 

Societal competence (professional life 
skills) 

- Understanding the role of languages as a 
professional life skill 

- Strengthening knowledge on typical  text 
types for further studies and professional 
life 

ENA7 Global environmental issues, sustainable 
living 

Ethical and environmental competence 

- strengthening information retrieval and 
source criticism skills 

- understanding cause and effect relation-
ships and creating solutions 

ENA8 Interaction and oral skills, e.g., negotiating 
(includes the oral language skills test by the 
Finnish National Agency for Education) 

Interaction competence 

- Developing versatile oral and communica-
tion skills, as well as language awareness 

- Understanding what affects interactions  
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2.3 Transversal competence in Finnish general upper secondary edu-
cation 

Transversal competence is one of the key concepts of the Finnish National Core Cur-

riculum for General Upper Secondary Education (Finnish National Agency for Edu-

cation 2019). The purpose of transversal competence is to unify the aims of the subjects 

in Finnish general upper secondary education (Finnish National Agency for Educa-

tion 2019: 60). The aims of transversal competence include achieving a good general 

knowledge and a strong set of skills for further education, professional life and inter-

nationalisation, as well as building a sustainable future, which are vital 21st century 

skills (Luka & Seniut 2019). These skills include multilingualism and language aware-

ness, as well as cultural awareness, which were presented in chapter 2.2.1. as current 

key concepts of language learning. Additionally, transversal competence aims at de-

veloping students' thinking and interaction skills, both of which are supported by the 

current views of language learning as both a cognitive and social process. The areas 

of transversal competence are summarised in Table 2 below, and will then be de-

scribed more thoroughly according to the Finnish National Core Curriculum for Gen-

eral Upper Secondary Education (2019: 62-65, 174-176).  
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TABLE 2 A summary of the areas of transversal competence (Finnish National Agency 
for Education 2019: 62-65) 

Areas of transversal compe-
tence 

Main objectives 

Well-being competence 
• Recognising strengths and developing identity 

• Understanding the importance of health, lifestyle hab-
its, and functional capacity 

• Learning to take care of oneself and others 

Interaction competence 
• Recognising, understanding, and managing emotions 

• Building compassion 

• Interaction skills, e.g., communication and collabora-
tion skills 

• Language awareness and multiliteracy 

Multidisciplinary and crea-
tive competence  

• Developing critical thinking 

• Reflecting views, actions and values 

• Data acquisition and assessing the reliability of infor-
mation 

Societal competence 
• Understanding one’s possibilities and responsibilities 

• Active participation in communities 

• Taking part in democracy, e.g., making initiatives and 
taking part in social questions 

• Developing skills required for further studies and pro-
fessional life 

Ethical and environmental 
competence 

• Understanding the carrying capacity of the environ-
ment and limited natural resources 

• Understanding of sustainable and responsible living 

• Globalisation and its effects on sustainability 

Global and cultural compe-
tence 

• Understanding and knowledge on identities, lan-
guages, and beliefs 

• Recognising and reflecting cultural identities 

• Strengthening of multiliteracy through diverse 
sources of information 

Well-being competence includes the development of a student’s identity through rec-

ognising their strengths and areas to develop. It includes the deepening of their skills 

and knowledge through their increasing self-knowledge. General upper secondary 

education is designed to develop students’ perseverance, tolerance of uncertainty, and 

confidence in the future. In addition, this area includes the understanding of the im-

portance of health and well-being, lifestyle habits, and functional capacity (physical, 
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psychological, and social). Students will learn to actively take care of themselves, but 

care for the well-being of others as well. Moreover, well-being competence includes 

the understanding of the importance of safety, both one’s own and others, and certain 

factors that may hinder their well-being or safety, for example bullying, burnout, and 

harassment. Well-being competence is visible in language subjects particularly in 

building identities on individual and community level through appreciating and uti-

lising students’ language competence. 

The basis for interaction competence is compassion that is built through students’ feel-

ing of belonging to a community and being heard as themselves. The students will 

learn to recognise and manage their emotions, as well as to understand and respect 

the emotions and views of others. Important interaction skills include communication 

skills, emotional and empathy skills, and social and collaboration skills, which are, for 

instance, vital in conflict situations. Another important aspect of this area of compe-

tence is language awareness and multiliteracy, as well as interactions across linguistic 

and cultural boundaries. Interaction competence is supported by the current views of 

language awareness and the social aspect of learning, as presented previously in chap-

ter 2.2.1. Language subjects are an integral part in practising interaction competence 

by developing constructive cooperation, interaction, and understanding even in situ-

ations, where it may not exist due to cultural or linguistic reasons. 

Multidisciplinary and creative competence supports the development of students' 

critical thinking and reflection of their views, actions, and values, for instance ethical, 

aesthetic and ecological values. The students will practise and develop skills of data 

acquisition and assessing the reliability of information. A vital aspect of this is multi-

literacy through extensive understanding of different text types. Multidisciplinary 

and creative competence supports students’ curiosity and learning skills. In language 

subjects, it is visible through cross-curricular study modules, and students are encour-

aged to use all of their linguistic competence in any languages, in other words their 

multilingual competence. This is supported by the current views of multilingualism 

(e.g., Okal 2014; Finkbeiner & White 2017) and cross-curricular learning (Krawiec 
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2014), where languages can serve as a tool for accessing a variety of sources of infor-

mation, as presented in the previous chapter.  

Societal competence develops students’ understanding of their own role, possibilities, 

and responsibility in supporting democracy and how it is conducted in the surround-

ing community. It supports students' choices regarding further education, profes-

sional life, and civic activity. The aim of societal competence is to raise active citizens 

that take an active part in social questions, make initiatives, and promote them to-

gether locally and globally. In language education, societal competence is developed 

by giving students linguistic and cultural tools to aid their participation and active 

influencing, both in a society and in a global world, for instance through discussing 

different perspectives of equality, language policy, and linguistic diversity. Active 

participation is supported by the concept of learning being the result of students’ ac-

tive participation (Finnish National Agency for Education 2019: 17-18), as presented 

before. 

The main purpose of ethical and environmental competence is to give students tools 

for sustainable and responsible living. The importance and understanding of the car-

rying capacity of the environment and limited natural resources is highlighted. Stu-

dents should gain positive experiences on how their everyday sustainable activities 

have a positive effect on the environment and safeguarding biodiversity. Additionally, 

students will be able to understand the basic concept of globalization, and how it af-

fects the lives of people in diverse living conditions and their possibilities of living 

sustainably. Language subjects develop students’ ethical and environmental compe-

tence by helping them to understand issues, for instance climate change and non-sus-

tainable consuming habits, outside of their own linguistic and cultural experience. 

Furthermore, they develop students’ ethical and environmental competence by 

strengthening their readiness to find solutions to these issues in collaboration with 

other individuals and communities. This type of solution-oriented thinking is sup-

ported by the view of the cognitive aspect of language learning. 



 

 

21 

Global and cultural competence refers to the knowledge and understanding of iden-

tities, languages, and beliefs, and how they coexist and interact with each other. Stu-

dents will strengthen their international competence and multiliteracy by utilising cul-

turally and linguistically diverse sources of information. Additionally, they will learn 

to recognise and reflect how cultural identities are built, for instance through values 

and cultural heritages, and how these identities and lifestyles are visible in their eve-

ryday lives, the Finnish society, and in the global world. Students will simultaneously 

learn to value the rights of people and communities for cultural identity and to work 

for cultural diversity, as well as to strengthen their knowledge and participation for 

human rights, equality, justice, and ethically responsible ways of living. In language 

learning, global and cultural competence is developed by strengthening students’ cu-

riosity, motivation, and skill to act in culturally and linguistically diverse settings, and 

by improving their chances to collaborate globally through their multilingual compe-

tence. These ideas are supported by the current views of intercultural language teach-

ing (e.g., Liddicoat and Scarino 2013), as presented above in 2.2.1. 

Chapter 2 focused on language learning both generally and in Finnish general upper 

secondary education and transversal competence. To achieve the aforementioned gen-

eral cross-curricular knowledge and extensive transversal competence, versatile ways 

are required. This material package suggests the use of movies to achieve these goals, 

as their use is supported by the aforementioned extensive understanding of texts. Sim-

ilar to how language can be an objective and a tool for learning, movies can be used 

as an objective for language learning, e.g., by cognitive processing of the language and 

interaction of the movie, and as a tool for learning, e.g., by analysing its contents and 

themes. They can be used as materials, on which classroom activities are based. Next, 

in chapter 3, I will discuss the possibilities of using movies in language classrooms 

and what should be considered, as well as give reasons for why movies are suitable 

for developing students’ transversal competence. 
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In this chapter I will focus on the possibilities of using movies in language classrooms. 

Firstly, I will introduce a variety of studies and their findings on using movies in lan-

guage learning. Secondly, I will consider some of the possible advantages of using 

movies in language learning based on the aforementioned studies. Thirdly, and finally, 

I will discuss how to choose a suitable movie and what should be taken into consid-

eration. 

3.1 Previous studies on the use of movies in language learning 

The use of movies in language learning and teaching is a widely researched topic. 

Several studies have focused, for instance, on the possibilities of using movies in lan-

guage classrooms (e.g., Bahrani & Soltani 2012; Seferoğlu 2008; Wang 2009), the use of 

subtitles (e.g., Birulés-Muntané & Soto-Faraco 2016; Hayati & Mohmedi 2011) or the 

authentic input of movies (e.g., Hoinbala 2022; Soltani & Soori 2015). Ruusunen (2011) 

studied the teachers' views on using movies in teaching English as a foreign language. 

Their results suggested that teachers view the use of movies in language classrooms 

positively but struggle with finding suitable movies and find them quite time-con-

suming. Additionally, her findings suggest that movies can be used to teach a number 

of areas of language competence, e.g., culture, oral communication, and vocabulary. 

Some studies have focused on using movies to develop certain areas of language com-

petence as well. Ashcroft, Garner and Hadingham (2018) studied university students’ 

incidental vocabulary learning through movies. They noted that movies and other au-

diovisual materials have a great potential for vocabulary learning due to their authen-

tic language material, although the speed of authentic speech may cause some stu-

dents to struggle with understanding (Ashcroft, Garner & Hadingham 2018: 136). 

Based on their results, they suggested moderate benefit in vocabulary learning. Soltani 

and Soori (2015) found similar results in their study on vocabulary learning through 

pedagogical and authentic movies. Their results indicated that movies can be effective 
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in improving learners’ vocabulary, and that authentic movies facilitated vocabulary 

learning better than pedagogical movies. 

Hofmann (2018) discussed the potential of animated movies, particularly Pixar mov-

ies, on teaching English as a foreign language. Hofmann recognised certain thematic 

units that were usually addressed in animated films, for instance the pursuit of dreams 

and goals, friendship, community and solidarity, and gender. These thematic units 

can be linked to some of the areas of transversal competence as well, which were pre-

sented in chapter 2.3. For example, themes of community and solidarity can be related 

to societal competence. Moreover, Hofmann noted that these movies are always 

linked to culture, and, consequently, can be used in the language classrooms to teach 

about languages and cultures of the world. This supports global and cultural compe-

tence and intercultural language teaching, which was presented in chapter 2.2.1. 

Yalcin (2013) focused on using movies to understand cultural diversity. He suggested 

using movies in language learning to enhance intercultural understanding and skills, 

as well as cultural awareness (Yalcin 2013: 269), which are a key part of global and 

cultural competence and interaction competence. 

Similarly relating to transversal competence, Liu (2019) studied using science fiction 

movies for developing high school students’ critical thinking, which is an important 

aspect of multidisciplinary and creative competence. This supports the view of the 

cognitive aspect of learning (e.g., Liddicoat & Scarino 2013) as well . Liu noted that 

due to advancing technologies, educational institutes should teach multiliteracy, and 

highlighted the potential of movies to incorporate traditional and non-traditional lit-

eracies into classrooms (Liu 2019: 2). This supports the concept of extensive under-

standing of texts of the general upper secondary education (Finnish National Agency 

for Education 2019: 174). Additionally, it supports the concept of learning, where the 

use of diverse texts for analysing is highlighted (Finnish National Agency for Educa-

tion 2019: 17-18). 
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3.2 The advantages of using movies in language learning 

One of the greatest advantages of using movies in language learning is the authentic 

language input they offer. Bahrani & Soltani (2012) discussed ways of using movies in 

language classrooms and concluded that movies as audiovisual materials and as 

sources of authentic language material stimulate and facilitate the learning process of 

a target language. According to Aliyev & Albay (2016: 13), the dialogues of movies 

occur in natural, real life contexts and, therefore, can be used to demonstrate how the 

target language is used by the native speakers of the language. Of course, movies are 

not entirely authentic, in a sense that they are based on a script, but the language used 

in movies is more authentic than, for example, in audios made specifically for lan-

guage learning purposes. Moreover, movies provide insight for language learners on 

how language can be used in a variety of contexts and language communities (Aliyev 

& Albay 2016: 17), as well as expose the language learners to a wide range of native 

speakers, slangs and dialects (Seferoğlu 2008: 1), which in turn may help the learners 

to build confidence in their own language use (Wang 2009: 182). This supports the 

current views of language awareness. 

Hoinbala (2022) suggests that movies can enable the development of multiple areas of 

language competence, for instance oral and written competence, and listening com-

prehension. Movies and activities relating to them can improve students' performance 

in acquiring and speaking the target language, due to the natural, authentic input of 

the movie (Hoinbala 2022: 7). Aliyev and Albay (2016: 13) named audiovisual input as 

one of the benefits of movies as language learning material. The audiovisual input 

conveys meaning in multiple channels, instead of providing it through audio only, 

and can therefore support the understanding of the content. Movies as an audiovisual 

material support the extensive understanding of text types as well, where texts can be 

seen as combinations of two input channels (Finnish National Agency for Education 

2019: 174).  
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Some of the benefits of movies can be linked to transversal competence and its key 

areas, for instance critical thinking. Hofmann (2018) criticised how movies can some-

times portray issues, e.g., bullying, which is an important theme of well-being compe-

tence, as a part of reality that needs to be accepted. However, for students of general 

upper secondary, these types of issues and their portrayals can provide an oppor-

tunity to discuss them critically. This may be crucial with movies about cultures, as 

their portrayal may not always be completely realistic. Teaching students to watch 

movies and other materials through a critical lens supports the views of transversal 

competence, particularly global and cultural competence, as well as multidisciplinary 

competence. Wang (2009), on the other hand, stated that movies can be a valuable tool 

to teach about cultural awareness and other socio-cultural and world knowledge, 

which supports the aims and ideas of global and cultural competence as well. 

According to Aliyev and Albay (2016: 17), movies often appeal to emotions, which 

makes them entertaining. This can support developing interaction competence 

through recognising and analysing the emotions movies can present, or which they 

may evoke in learners. Bahrani and Soltani (2012) noted the entertainment factor of 

movies as well. They explained that movies can prove to be an enjoyable language 

learning experience due to their authentic language input. Similarly, Aliyev and Albay 

(2016: 13-14) noted the possibility of making language learning more enjoyable 

through movies, as most find movies captivating and motivating to watch. 

3.3 Copyright and watching a movie in classroom settings 

Showing movies in a public setting requires a licence due to copyright (Elokuvalis-

enssi n.d.a). Both the showing of a whole movie and a short clip of a movie require a 

licence (Elokuvalisenssi n.d.e). Showing a movie or a clip of it in class is considered to 

be a public setting (Elokuvalisenssi n.d.a). Having a licence is important, as infringe-

ment of copyright is a punishable act, and depending on its severity and intentions 

may lead to compensations for damages, fines, or imprisonment  (ibid). 
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Elokuvalisenssi represents a variety of domestic and international movie distributors 

and production companies, whose movies can be shown with a licence from Elokuva-

lisenssi. Elokuvalisenssi aims at simplifying the process of getting a licence and reduc-

ing the time spent for finding a suitable movie, as well as planning for activities relat-

ing to the movie (Elokuvalisenssi n.d.d). With the licence, the movies it includes can 

be shown in a public setting, for example, via a DVD or a legal streaming service 

(Elokuvalisenssi n.d.e) 

There are three types of licences (Elokuvalisenssi n.d.b). The single movie licence in-

cludes both domestic and international movies, and can be applied for a singular 

movie. The pricing starts from 185 euros plus value added tax (VAT) per movie, and 

it is possible to get a copy of the movie with this licence. The annual licence only in-

cludes international movies and allows them to be shown from a legal source, for in-

stance via a DVD or a streaming service. The annual licence pricing starts from 3,50 

euros per student, with a minimum invoice requirement of 230 euros per year plus 

VAT. The combination licence includes both international and domestic movies, 

which can be shown from a legal source. The pricing starts from 4,25 euros per student, 

with a minimum invoice requirement of 260 euros per year plus VAT. Both the annual 

and combination licence are designed for frequent use of movies and do not have lim-

itations for the number of showings. The annual and single movie licences include 

only the movies in the selection of Elokuvalisenssi, but the combination licence may 

include other domestic and international movies of those movie distributors and pro-

duction companies that Elokuvalisenssi represents (Elokuvalisenssi n.d.e). 

The use of YouTube for watching clips of movies, even from the movie distributors 

and production companies channels, are considered to be movies, and, consequently, 

needing a licence (Tekijanoikeus.fi n.d.). However, after changes in the copyright law 

in spring 2023, YouTube videos can be shown for illustration purposes in teaching, if 

permission to show the video is not available or easily accessible (ibid). The illustra-

tion purpose refers to using a clip that has a connection to the thing that is being taught 

(ibid). Moreover, it is good to notice that while Yle Areena can mostly be used freely 
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in teaching, movies are not included in this permit (Tekijanoikeus.fi n.d.) and require 

a licence to be shown via Yle Areena.  

3.4 How to choose a suitable movie 

When choosing a suitable movie, teachers should take into consideration some aspects 

in order to make the viewing more beneficial for the students. One of these aspects is 

the choice of subtitles. As stated before in chapter 3.1, several studies have examined 

the use of subtitles. In the study from Hayati and Mohmedi (2011: 187), the students 

expressed that the use of subtitles aided their understanding of the movie and im-

proved their listening comprehension. The most beneficial way of watching movies 

according to their study was using subtitles in target language, in their case English. 

Birulés-Muntané and Soto-Faraco (2016) found similar results in their study. They 

concluded that the target language subtitles, in their case English as well, improved 

the students’ listening comprehension. However, Birulés-Muntané and Soto-Faraco 

(2016: 7) noticed that the students’ who had subtitles in their native language (Spanish) 

were able to understand the plot the best. Soltani and Soori (2015) support the choice 

of English subtitles as more beneficial as well. They noted that watching movies in 

English subtitles effectively improves the students' vocabulary knowledge (Soltani & 

Soori 2015: 202). 

These findings suggest that the choice of subtitles depends on whether the movie is 

used for learning language or learning the content, where language learning happens 

as a byproduct. In the study from Bisson et al. (2014), the use of subtitles was examined 

through an eye tracking test. They studied standard subtitling, e.g., foreign language 

(FL) soundtrack and native language (NL) subtitles, reversed subtitling, e.g., NL 

soundtrack and FL subtitles, and intralingual subtitling, e.g., both the soundtrack and 

the subtitles are in the same language. They noted that there were no significant dif-

ferences between standard and intralingual subtitling in terms of how much students 

focused on them. However, they noticed that students spent less time reading the 
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subtitles in reversed subtitling. They suggested that due to the dynamic nature of sub-

titles, they capture the viewer’s attention, meaning that subtitles are being read (Bis-

son et al. 2014: 415). 

In order to guarantee the success of using movies in language classrooms, the teacher 

should choose an appropriate movie according to its purpose, length, either by watch-

ing an entire movie or shorter clip, and students’ needs and proficiency levels (e.g., 

Bahrani & Soltani 2012; Seferoğlu 2008). The topic of the movie should be motivating 

and aligned with the purpose of watching the movie. For example, if the purpose is to 

develop students’ cultural awareness, a movie that focuses on cultures would be suit-

able. Seferoğlu (2008: 8) suggests that there should be a clear activity for the students 

in order to help them watch the movie with purpose. Thus, it is important that the 

teacher considers the purpose of watching a movie, and the movie and the activity 

based on it align with the purpose. The activities can include warm-up activities, an-

alysing, self-reflection, and discussions (Hofmann 2018). To ensure the suitability of a 

movie or a movie clip, it is important to be aware of the content before watching it in 

class. For this purpose, there are some resources for aiding with the choice of suitable 

movie. For instance, Elokuvalisenssi (n.d.b) offers an online service that lists available 

movies, which can be shown with the licence types they offer. The same service pro-

vides some teaching material as well. Suitable movies can be searched from the service 

according to, for example, the title, subject, degree of education, genre and themes, 

age rating, and the service, through which it can be shown (Elokuvalisenssi n.d.c). 
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In this chapter, I will present the framework of the material package. The framework 

aims at clarifying the purpose and usage of the material. Firstly, I will briefly describe 

the material package. I will present its aims, purpose and target group. Secondly, I 

will discuss factors that need to be considered in planning and designing the material. 

Finally, I will introduce the structure and content of the material package. 

4.1 The aims, purpose, and target group of the material package 

The material package, Seeing the Big Picture, is constructed around the six areas of 

transversal competence, as they are one of the main objectives that guide and unify 

cross-curricular learning in general upper secondary education. The package aims at 

providing language teachers of general upper secondary education material for using 

movies to include transversal competence in language teaching and making their im-

plementation to teaching easier. This is supported by the suggestion from Ruusunen 

(2011: 91) that there could be a material package that aims at answering the difficulties 

of movies being time-consuming and finding suitable movies. The main target group 

of the material package is Finnish general upper secondary English teachers. The ac-

tivities are designed for A-level English and its study modules 1-8. However, the ac-

tivities can be applied to the study modules of other language subjects as well, since 

all the language subjects have common goals, particularly considering the areas of 

transversal competence. Therefore, teachers of other languages may benefit from these 

activities as well. The package aims at being easy to use and applicable to a variety of 

contexts.  

Furthermore, the material package aims at supporting the current views of language 

learning. As presented before in chapter 2, language learning is viewed to have both 

a cognitive and social aspect (e.g., Liddicoat & Scarino 2013; Mitchell, Myles, & 

Marsden 2013). The activities in the material package are designed to develop both 

learners’ cognitive skills, e.g., processing a variety of cross-curricular knowledge, and 

4 FRAMEWORK OF THE MATERIAL PACKAGE 



 

 

30 

interaction skills, e.g., collaboration with others. The activities include both independ-

ent work that aims at developing the cognitive skills and pair or small group activities 

that aim at developing interaction skills and collaboration. The activities promote stu-

dents' active participation (Liddicoat & Scarino 2013: 39) through a variety of task 

types, where students analyse and produce a number of texts and information (Finn-

ish National Agency for Education 2019: 174). In addition, the material package sup-

ports the view of language subjects being both the object of learning and a tool for 

learning (Finnish National Agency for Education 2019: 174). As the focus of the pack-

age and the activities is on transversal competence, language functions as a tool for 

acquiring knowledge and information, while simultaneously improving students lan-

guage competence (Krawiec 2014: 248) through, for example, discussions in the target 

language and written assignments. 

Moreover, some of the cognitive and interaction skills are practised through certain 

areas of transversal competence in the material package. For example, critical thinking 

is developed through multidisciplinary and creative competence and interaction com-

petence develops a number of interaction skills. Transversal competence as the theme 

of the material package promotes cross-curricular learning (Krawiec 2014), which is 

facilitated through its diverse areas. The themes, e.g., the areas of transversal compe-

tence, promote cross-curricular learning and allow students to connect the knowledge 

they have already acquired from a number of subjects to the activities. Moreover, the 

activities promote the view of the interconnectedness of language and culture (Lid-

dicoat & Scarino 2013), particularly through global and cultural competence. One key 

cultural aspect that the material package promotes is cultural awareness and linguistic 

diversity (Finkbeiner & White 2017: 6). These aspects are realised through, for example, 

activities that focus on varieties of English language and searching for information 

about a variety of cultures around the world. 

As language learning in general upper secondary education is based on the under-

standing of texts being diverse, for instance audiovisual, movies provide a possibility 

to bring more variety in language teaching materials. Each activity is based on 
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watching a movie or a movie clip and working with it. Additionally, movies have 

several benefits that are utilised in the material package. For language learning pur-

poses, movies provide authentic language input (e.g., Bahrani & Soltani 2012; Aliyev 

& Albay 2016), which can be used as an example of how the target language is used 

by the native and foreign speakers. As presented in chapter 3, movies can be used to 

develop several areas of language competence (e.g.,  Ruusunen 2011). While the ma-

terial package focuses on transversal competence, the areas of language competence, 

each activity is designed to improve certain areas of language competence as well, for 

instance listening comprehension through watching a movie clip and summarising its 

content. As the themes of movies often align with those of transversal competence, 

e.g., culture (Hofmann 2018), society, and science (Liu 2019), they are suitable for de-

veloping students’ transversal competence. 

Each activity has suggestions for suitable movies, which have been chosen for a vari-

ety of reasons. The chosen movies have all been created for entertainment purposes 

originally, as, according to the findings of Soltani and Soori (2015), these movies are 

more authentic than pedagogical movies and, thus, facilitate learning better. Enter-

taining movies often facilitate learning through motivation and interest. Moreover, 

the suggested movies include several animated movies, as, according to Hofmann 

(2018), they often consider themes, for instance culture and society, which are in-

cluded in transversal competence. The chosen movies aim at enabling the develop-

ment of transversal competence by focusing on some of the themes of the areas of 

transversal competence. 

4.2 Factors to consider in planning and designing the material pack-
age 

In order to design a usable teaching or learning material, some aspects need to be con-

sidered. Firstly, the material needs to be pedagogically of good quality, e.g., it should 

support teaching and learning, and be appropriate to teaching and learning contexts 

(Finnish National Agency for Education n.d.a). In other words, the material promotes, 
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for instance, new ways of using and developing knowledge or diverse ways for doing 

an activity, and should be based on current concepts of research (ibid). Secondly, it is 

important to consider the concepts of learning, e.g., that learning is a social act, it sup-

ports the learners’ skills of learning, and that it supports learners’ active participation 

by being motivating and authentic (ibid). Finally, the material should be in line with 

the National Core Curriculum for General Upper Secondary Education (Finnish Na-

tional Agency for Education 2019) and support its aims and objectives regarding 

learning and students’ growth from adolescents to adults. As presented in the previ-

ous chapter, the material package aims at supporting the views of current concepts of 

language learning, particularly by having both independent and collaborative activi-

ties and by promoting cross-curricular learning. The material package relies on the 

current concepts of language learning that are being reflected in the National Core 

Curriculum. The package aims at helping students fulfil the main purpose of Finnish 

upper secondary education, e.g., providing students with necessary 21st century skills, 

through developing students’ transversal competence. 

Howard and Major (2004: 103-104) list certain factors that should be considered in 

designing material. They consider the main factor of consideration to be the language 

learners, as well as their individual needs and interests. By considering the needs and 

interests of learners, the designed material will be motivating for the learners and, 

thus, facilitate learning. The material package aims to answer these needs by provid-

ing diverse activities that do not set certain requirements for the activities and their 

implementation. For example, the activities do not set tight boundaries for their im-

plementation by specifying whether everything has to be done in the target language. 

Instead, the movies can be watched with native or target language subtitles or without, 

depending on the students' proficiency levels. The material package offers some ad-

vice on their use, but allows the teacher to make the choice according to their students’ 

needs. In addition, Howard and Major consider the importance of curriculum as well, 

and emphasise its importance in the planning and designing of the material. As the 

theme of the package is tied with the National Core Curriculum, the activities follow 

its guidelines. 
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Moreover, Howard and Major (2004: 103-104) note that it is important to consider the 

time required for teachers to use the material. It is important that the designed mate-

rials are not too time consuming to bring into the classroom. As this material package 

involves the use of movies, which are often over two hours long, the activities needed 

to be considered thoroughly. The package aims at considering the time requirements 

by including activities that involve watching a short clip of a movie. The package in-

cludes some activities that require longer time to complete or watching a whole movie, 

but these activities are suggested to work partially at home. For preparation time, the 

material package provides some suggested movies or movie clips, in order to reduce 

the time searching for a suitable movie. Furthermore, the package includes some ma-

terials, for example instructions for writing a movie review, in order to reduce the 

teacher's preparation time. In addition, a particularly important aspect regarding this 

material package, and the time it takes for the teacher to prepare, is the aspect of cop-

yright, which Howard and Major highlight as well. As this material package is de-

signed for movies, a text type that is copyrighted, it is crucial to consider copyright 

and make it visible for the users as well. The theoretical framework and the material 

package aim at providing information about the required licences and where to apply 

them. 

4.3 The structure and content of the material package 

The material package is a thematic package that consists of the cover page, table of 

contents, foreword, instructions for use, and the themes that include diverse activities. 

References and appendices can be found at the end of the package. The foreword and 

instructions for use have been included to give the users of this package information 

about the package and its aims, as well as how it is used. Additionally, it includes 

information for the user on the use of subtitles and copyright. The themes of this ma-

terial package are each based on a certain area of transversal competence, which were 

presented in chapter 2.3. Each theme contains three activities for the practice and de-

velopment of the diverse aspects of each area of language competence, for example 
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listening comprehension, oral skills and writing skills. Symbols, which are explained 

in the instructions for use, have been added to inform which areas of language com-

petence are included. The themes of this package and their content main objectives 

are presented in Table 3 below. 
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TABLE 3 The themes of the material package and their content and main objectives 

Themes Content and main objectives 

Theme 1: Well-be-
ing competence 

Discussions, grammar revision, and making a poster 

Recognizing one’s strengths, recognising signs of overworking one-
self, and recognizing bullying, its effects and prevention 

Theme 2: Interac-
tion competence 

Listening, discussions, mini-debates, writing, and revising gram-
mar 

Recognizing the importance of linguistic diversity, expressing one’s 
opinion and debating skills, and recognising emotions and the rea-
sons behind them 

Theme 3: Multidis-
ciplinary and crea-
tive competence  

Discussion, creating tips, a movie review, researching and present-
ing information 

Utilising cross-curricular knowledge and finding reliable infor-
mation, writing a movie review and recognizing current is-
sues/questions in science, and recognizing current technological 
advancements and their effects on people 

Theme 4: Societal 
competence 

Discussion, taking part in decision making, argumentative text, ex-
panding vocabulary, and creating and performing an ending to a 
movie 

Recognizing how one can be an active citizen and participate in de-
cision-making, creating arguments for/against a topic and writing 
an argumentative text, and expanding theme vocabulary (e.g., 
crime and society) 

Theme 5: Ethical 
and environmental 
competence 

Vocabulary, discussion, making an ad, creating solutions, making a 
presentation 

Learning new theme vocabulary, discussing future visions for Earth 
and the importance of protecting the environment and stopping cli-
mate change, and raising awareness on environmental issues and 
how to solve them 

Theme 6: Global 
and cultural compe-
tence 

Writing, creating short movies, making a presentation, researching 
information 

Considering the effects of globalisation on languages, understand-
ing the importance of cultural diversity, and raising awareness on 
various cultures around the world 
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The activities are designed in a way that they can be modified for other languages and 

syllabi levels. The activities are not completely linked to the themes, under which they 

are presented, but their base format can be used in other themes as well, with changes 

to the focal themes. For example, the activity of writing a movie review can be used in 

another area of transversal competence, when the focus is changed from the scientific 

aspects to, for example, cultural aspects, thus making it an activity for global and cul-

tural competence. Moreover, the activity types include diverse activities for watching 

a whole movie, and activities for watching a short clip of a movie. 
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In this chapter, I will reflect on the development process of this material package. 

Firstly, I will discuss the planning and designing process of the material package. Sec-

ondly, I will evaluate the accomplishment of the aims of this material package. Thirdly, 

I will reflect on the usability and advantages of this material package. Fourthly, I will 

discuss the ethical aspects of the package. Finally, I will conclude the thesis and con-

sider some improvements for the material package and its process. 

5.1 Planning and designing the material package 

I began the planning process with the idea of wanting to create a material package, 

because I was interested in designing material for future use as a language teacher. I 

began with the idea of wanting to continue with the theme of my Bachelor's Thesis, 

the use of movies in language classrooms (Nieminen 2022). Based on the interviews I 

conducted for the thesis, and the background literature, it became clear that both 

teachers and students see movies as a promising material for language classrooms, 

but teachers may not have enough time and knowledge on how to implement movies 

in language classrooms in a way that is purposeful. This was supported by the find-

ings of Ruusunen (2011), as she highlighted the main issues regarding the use of mov-

ies in language classrooms to be the lack of time and knowledge on how to find suit-

able movies. She suggested the need for a material package that would aim at provid-

ing a solution for these issues and making the implementation of movies in language 

classrooms easier. 

Additionally, I am personally interested in the possibilities of using movies in lan-

guage classrooms and, thus, wanted to take the chance to acquaint myself with the 

topic and create material that is ready for use for other teachers interested in the topic. 

The National Core Curriculum for General Upper Secondary Education (Finnish Na-

tional Agency for Education 2019: 174) supported my choice of topic as well, since 

language education is based on the understanding of diversity of texts, including 

5 DISCUSSION AND CONCLUSION 
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audiovisual texts, e.g., movies. Based on the interviews of my Bachelor’s Thesis, it be-

came clear as well that it may be even more difficult to implement movies in language 

classrooms in language subjects other than English (Nieminen 2022: 16). Therefore, I 

decided to plan and design the material in a way that it could be applied to other 

language subjects as well. 

Early on, I decided that I wanted to create material for teachers of general upper sec-

ondary education, as I am most interested in working on this level of education in the 

future. Despite the fact that these first choices were easy to make, I found it difficult 

to define the focus of the material. One option was to create material that was focused 

on practising and developing the areas of students’ language competence, for example 

listening comprehension and oral skills. The other option was to create material, 

where the areas of transversal competence presented in the National Core Curriculum 

would be the focus point. I began leaning more towards the choice of transversal com-

petence, since this is a relatively new topic in general upper secondary education, and 

as it offers many possibilities for designing diverse activities. In addition, it seemed to 

be more logical to have thematic units based on transversal competence, where the 

activities are designed to develop areas of language competence as well, since material 

for practising areas of language competence already exists. Furthermore, transversal 

competence would better support the applicability of the material package to other 

language subjects, as it provides common goals for the language subjects. 

Once I had defined the topic, I was able to properly start searching for information for 

the theoretical framework and planning the process of writing my thesis. I began 

drafting my theoretical framework into two larger chapters. The first of the two would 

focus on language learning in upper secondary education, particularly focusing on 

transversal competence. I researched the general upper secondary language learning 

thoroughly, in order to get an idea on what its key concepts and main objectives were. 

I focused intensively on transversal competence to understand the importance of it for 

general upper secondary and its aim. After having an idea on these aspects, I turned 

my focus on the current general language learning concepts that supported the views 
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of the National Core Curriculum. As there are a number of theories in this field, I had 

to decide what was the most relevant information for this material package. At first, I 

had thought that I would include sources on how the areas of language competence 

are learned and thought. In the end, I realised that as the material package focuses 

more on transversal competence, I should focus on finding sources that support how 

its topics and themes are learned. I found several language learning theories and con-

cepts that supported the views of the curriculum, particularly the concept of language 

learning having both a cognitive and social side (Liddicoat & Scarino 2013; Mitchell, 

Myles, & Marsden 2013). This is linked closely to the curriculum’s concept of learning 

(Finnish National Agency for Education 2019: 18), which recognises both of these sides. 

Furthermore, after focusing on the material package for a while, I came back to the 

theory and began searching for information on cross-curricular learning (Krawiec 

2014), which supports transversal competence.  

The second chapter of the theoretical framework would then focus on the use of mov-

ies in language learning. I researched previous studies on the topic and found a variety 

of sources. Based on the previous studies, I began narrowing down the sources to the 

most relevant ones to my material package. I left out several studies that focused on 

using movies to teach particular areas or themes that did not align with the areas of 

language competence. I decided to focus on the use of movies to develop areas of lan-

guage competence, for example vocabulary (e.g., Ashcroft, Garner & Hadingham 

2018), areas of cross-curricular knowledge that are related to transversal competence, 

for example cultural competence (e.g., Hofmann 2018) and critical thinking (e.g., Liu 

2019), and the advantages their use could have on language learning, for instance their 

authentic language input (e.g., Bahrani & Soltani 2012). 

Based on the suggestion from Ruusunen (2011: 91) of the need for material that makes 

the implementation of movies in language teaching easier, I decided early on to in-

clude a section on what to consider when using movies in language teaching, which 

would include important information on how to choose a suitable movie (e.g., Bahrani 

& Soltani 2012) and on the use of subtitles (e.g., Birulés-Muntané & Soto-Faraco 2016). 
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It was clear to me from the beginning that there should be information on copyright 

as well, due to movies being copyrighted material (Elokuvalisenssi n.d.a). I researched 

the topic extensively, as I wanted to have enough knowledge on the topic to be able 

to design a material package that includes the use of copyrighted material (Howard 

& Major 2004). 

As the theoretical framework was drafted, I began the writing process, while simulta-

neously designing the material package. At first I was contemplating whether six 

themes, according to the areas of transversal competence, would be too much for this 

material package. However, I decided to include all of them as the themes of the pack-

age, as transversal competence as a whole is the unifying element of general upper 

secondary education (Finnish National Agency for Education 2019: 60). I began draft-

ing ideas for the activities that would develop transversal competence, but support 

language learning as well. I was inspired by a few ideas from the students’ and teach-

ers’ conversations in the interviews from my Bachelor’s Thesis (Nieminen 2022). The 

students explained that they had previously written a movie review for an English 

course and had found it motivating and beneficial. Consequently, I decided to include 

a movie review as an activity in the material package. The teachers, in turn, were dis-

cussing versatile ways, in which movies could be used in language classrooms. They 

had an idea of creating an ending to a movie clip, and I decided to include this activity 

type with some modifications in the material package.  

I planned to include four activities for each theme, but after I started planning the 

activities, I noticed that some of the activities would require more time in the class-

room. Thus, I ended up with three activities for each theme, in an attempt to not make 

the material package more extensive than necessary. The duration of the activities 

ranged from 20 minutes to over 2 hours, as some of them included watching a whole 

movie. I wanted to include the longer activities, as they were based on the students’ 

views, for instance the aforementioned movie review. Therefore, I added an activity 

that includes writing a movie review, which proved to be too long for classroom pur-

poses (Howard and Major 2004: 103-104). 
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In the end, I decided to include the longer activities in the material package, but I 

changed them in a way that the actual watching of the movie would happen at home. 

The students in my Bachelor’s Thesis interviews suggested that teachers could give 

students a list of movies they could watch at home (Nieminen 2022: 25). This idea 

proved to be quite fruitful for the issues with time and copyright, and, thus, I decided 

to include it in my material package. As I had the activities planned out, I began 

searching for suitable movies and movie clips. For some of the activities, I knew what 

movies to suggest in the planning phase, but for others I had to search for suitable 

options. I left out many possible movies, as they had violence and vulgar language, 

which do not seem suitable for classroom purposes. I included many animated movies, 

according to Hofmann’s (2018) ideas of them having important themes that connect 

with transversal competence, e.g., culture and society. Additionally, I included popu-

lar movies of the last ten years, as I believed them to be more motivating for the stu-

dents. 

After I had planned all the activities, I began designing the material in Canva (n.d). I 

finished the first draft of the material package, which still had some parts that were 

unfinished, and went back to writing the rest of the theoretical framework and the 

framework of the material package. Although I had previously decided to first write 

the frameworks and then focus on the material package, I had found myself in a bit of 

a writer's block with them. In the end, changing my plan proved to be quite beneficial, 

as I noticed certain aspects in the frameworks that needed to be changed while de-

signing the material package. Moreover, I noticed that the theoretical framework 

needed a few new sources to better support some of the choices I made in the material 

package. Additionally, I had to adjust my provisional timetable for writing the thesis 

a few times due to personal reasons, but in the end, it proved beneficial for this process. 
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5.2 The accomplishment of the aims of the material package 

The aim of this material package was to provide general upper secondary language 

teachers, particularly English teachers, material for using movies in language educa-

tion to teach transversal competence, which aims at being easy to use. Additionally, 

the goal was to make it easier for teachers to use movies in language teaching by 

providing material that is ready to be used (Ruusunen 2011: 91). Although the package 

was designed for English teachers, the aim was to create material that could be applied 

to other language subjects as well. In addition, the activities of the package aimed at 

being versatile. Furthermore, the material package aimed at following the guidelines 

of the National Core Curriculum and its concept of learning, as well as the current 

concepts of language learning. 

The material package provides diverse activities that vary in terms of duration, meth-

ods, and the areas of language competence. Some of the activities are shorter and can 

be easily applied to a lesson plan as a singular activity. Other activities require most 

if not the whole lesson to be completed. There are a few activities as well that require 

some of the work to be done at home. The variety of durations of the activities allows 

the teacher to choose activities that are fitting for the time they have available. Of 

course, it may be quite difficult to include the longer activities in language teaching, 

as there is a limited time for lessons. Further considerations for the achievements of 

aims concerning the applicability of the material, will be presented in the next chapter. 

As mentioned above, the aim was to create material that supports both cognitive and 

social aspects of learning, the views of the curriculum, and cross-curricular learning. 

The activities enable the development of students’ cognitive and social skills through 

a variety of methods of working, e.g., independent work and group discussions. They 

support the National Core Curriculum’s view of learning being the result of active 

participation through diverse methods. The activities enable students to think crea-

tively and critically, creating solutions, searching for information on various topics, 

instead of providing them the answers immediately. The role of the teacher is small, 
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and instead of lecturing, teachers are able to focus on guiding the students when nec-

essary (Krawiec 2014: 246), and allowing the students to actively acquire and process 

knowledge.  

Additionally, the activities support the view of the National Core Curriculum, where 

languages are both learned and used as a tool to enable learning. As the focus of the 

activities is on the areas of transversal competence, language acts mostly as a tool to 

acquire and process information. Some activities include language as an object of 

learning, for instance when acquiring new vocabulary. The focus on transversal com-

petence enables cross-curricular learning. The activities allow students to make con-

nections with knowledge from a variety of fields and subjects, which supports the aim 

of National Core Curriculum and transversal competence of unifying the subjects of 

general upper secondary education. As the material package is supported both by the 

current research concepts of language learning and the views of the National Core 

Curriculum, it follows the guidelines for materials, which were presented in chapter 

4.2. 

5.3 The usability and advantages of the material package 

The activities are designed in a way that enables their use in a variety of ways. As the 

themes are based on the areas of transversal competence, the material can be applied 

to other language subjects as well, since the language subjects have common goals. 

Although the movies have been chosen for English, most of the languages that are 

studied in Finnish general upper secondary education use dubbing with movies, e.g., 

include the native language speech in the movie instead of the original language. Of 

course, this raises a question of whether the language is authentic in the case of dub-

bing. Moreover, the activities are designed in a way that they can be applied to other 

themes as well. Some of the activities would work for other themes, e.g., areas of trans-

versal competence, with minor changes in their focus. Others could work as being a 

baseline for the activity, and only the focused theme of the area of transversal 
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competence would require some changes. Of course, this would require some work 

from the teacher, as well as the changes in language, which necessarily does not sup-

port the aim of this package of being ready for use. However, some of the activities 

focus more on the English modules as well, for instance grammar activities, and 

would need more changes to be applied to other language subjects. 

Adding to the applicability of the material package, the activities have one or two 

suggested movies to be watched, either completely or only a short clip of the movie, 

but most of the activities are designed in a way that they can be used with a variety of 

movies of the same topic or theme. Consequently, this means that the user has a few 

choices, if they do not have access to some of the movies, or can use a movie of their 

own choice if they do know a suitable movie. Additionally, the material package gives 

information on important things to consider in instructions of use. These instructions 

include a summary of copyright and licence (e.g., Elokuvalisenssi n.d.b), where to find 

suitable movies for teaching, if they wish to choose a different movie than the sugges-

tions, and information on the language choices for the activities and subtitles. The 

suggestion is to use as much of the target language as possible, but the proficiency 

level of the learners’ needs to be considered to maintain their interest and motivation 

(e.g., Hayati & Mohmedi 2011). 

5.4 The ethical aspects of the material package 

As the material package deals with copyrighted material (Howard and Major 2004: 

103-104), it is important to consider the ethical aspects of the package as well. Further-

more, ethical aspects of research are included in the multidisciplinary and creative 

competence, and thus should be considered as well. As mentioned above in 5.1., the 

material package was designed by using Canva (n.d.). At the end of the material pack-

age, in References, I have included the credits for all the designs, formats, and themes 

that have been used in the package. The photos are from Pixabay, and, although they 

are royalty free and licensed under creative commons licence CC0, which does not 



 

 

45 

require crediting, I have credited the creators as it is ethically just to give credit to their 

owners. Additionally, the references list includes the suggested movies, as it is im-

portant to credit these movies as well. The instructions for use include a section on 

copyright, in order to promote the use of movies legally and giving proper credits to 

the moviemakers. 

5.5 Conclusion 

This thesis aims at answering the need for material on the use of movies in language 

teaching contexts by providing ready to use activities that focus on the areas of trans-

versal competence and develop a variety of areas of language competence  as well. I 

am satisfied with this material package, as it considers current views of language 

learning and is aligned with the National Core Curriculum for General Upper Second-

ary Education (2019). Although the topic of movies is widely researched, and teachers 

see their use as a valuable resource, there could be more efforts toward ready-to-use 

material, in order to make their use easier. There are, of course, some improvements 

that could be made to this material package. Firstly, due to the lack of time, there was 

no possibility to actually test the materials in a classroom setting. This could have pro-

vided insights on how the materials work in practice and what could be improved. In 

addition, it would have been good to test how the materials would work in other lan-

guage subjects than English as well, in order to see how applicable they are. Secondly, 

the material could be planned straight to all of the language subjects, due to their com-

mon goals. This would require quite a lot of work, and it might be difficult to create 

activities that would work for all of the subjects and levels of syllabi as well. Finally, 

some of the activities could be linked to a certain movie more than they are currently, 

in order to maximise their benefits.  
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FOREWORD
Dear reader,

This material package is designed to provide language teachers, particularly
English teachers, with tools and ideas on how to use movies to teach transversal
competence in general upper secondary education. Movies offer rich and
authentic language material and bring variety to the typical classroom
materials, thus making them valuable resources for language education.
The package aims at reducing the time and stress of planning the use of movie
related activities for classroom use by providing activities that can be utilised as
they are or with small changes.

The package is divided into six themes according to the areas of transversal
competence stated in the National Core Curriculum for General Upper
Secondary Education (2019). Each theme presents three activity types for a
certain area of transversal competence, which simultaneously develop certain  
areas of language competence. The activities vary in terms of the time they
require by utilising whole movies and shorter clips. Some activities are designed
to be applicable to the lesson plan with room for other activities, while others
require most of the lesson, the whole lesson, or working at home, for example
with written assignments.

While the material is designed for the English language modules, it can be
utilised for other language subjects as well, due to the common goals of
language subjects stated in the NCC. In addition, the activities are designed to
be used in various ways. The activities suggested in each theme can be applied
to other themes with some changes. Each activity has an estimate for time
requirement, but these are merely suggestions that can be modified for each
group’s needs. Additionally, the tasks are designed to be applicable to various
movies of the same topic or theme. Thus, this material package offers
suggestions for suitable movies, but does not limit the use of other movies you
may have in mind.

I hope this material package will give you some useful tools and ideas on how to
use movies in language classrooms! I suggest that you read the instructions
for use before starting, as this section includes crucial information about
copyrights and other useful tips!

Sincerely,

Mona Nieminen
3



INSTRUCTIONS FOR USE
General information

Each activity includes watching a movie or a clip of it. Movies are copyrighted
material and, consequently, need a license to be shown in public settings,
such as educational settings or classrooms. Even showing a short clip,
whether it is shown, for instance, via YouTube, DVD or a legal streaming
service (Yle Areena, Netflix etc.) requires a license. Elokuvalisenssi offers these
licences. For more information on the licences and applying, check the online
service of Elokuvalisenssi (link can be found in references). 

There are a few suggestions for suitable movies under each activity. However,
most of the activities are designed to be general in nature and not tied to a
certain movie. Therefore, it is possible to use other movies in their place, if you
do not have access to the suggested movies and/or know another movie that
would be suitable for the activity. If you wish to use another movie,
Elokuvalisenssi offers a wide selection of movies. It is possible to search for
suitable movies based on subjects, keywords (e.g., culture, climate change etc.),  
degree of education and age rating, theme and genre, and availability. Some
movies include teaching materials, which can be utilised as well. Note that
their selection changes, so it is advised to check whether the selection still
includes a certain movie (these suggestions included) or ask
Elokuvalisenssi directly about a movie! 

Language choices for the activities and subtitles

All of the activities in this material package and their instructions are in the
target language, in this case English. However, parts of the activities can be
changed to another language (e.g., Finnish) according to your students’ needs, if
it is required to ensure your students’ understanding. If you use the activities for
another language subject, for instance German or Swedish, the language
choices of the activities and their instructions naturally require to be changed
accordingly. However, it is of course suggested to include as much of the target
language as possible!

Another part of the language choices is the use of subtitles, when watching a
movie or a shorter clip of it. There are several options: watching a movie
without subtitles, with target language subtitles, or with native language
subtitles. The choice depends on the language proficiency of the learners and
whether the aim is to focus on content or language. Target language subtitles
are beneficial, when the focus is on the language itself, but if the aim is to
understand content, native language subtitles may enhance understanding.
Proficient language learners may benefit more from target language subtitles,
or sometimes even with no subtitles, but for beginners, for example, native
language subtitles may be the better choice.
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5

Symbols used in this material package

The following symbols have been used in this material package to describe the
activities (e.g., areas of language competence, such as oral skills) and their form
of work (e.g., group work). Each activity aims at developing more than just one
area of language competence and may include both individual and group work.
Language knowledge refers to structures, for example grammar and
vocabulary.

Listening
comprehension

Writing Oral skills
Language

knowledge

Group work
Individual

work
Time

suggestion

The various types of activities in this material package are not only tied to the
theme, or the area of transversal competence, under which they are presented.
In other words, the main idea of a certain activity can be applied to another area
of transversal competence! In addition, the activities can be used in various
modules, but some activities correspond to a certain module as well. For
example, the argumentative text activity in Theme 4 (societal competence)
corresponds to the English module 4 quite well. On the other hand, the activity
on the reliability of knowledge in Theme 3 might be helpful for students in the
beginning of their studies.

Overview of the activities
The following table presents a summary of the activities of this material package
and their aims. The activities are organised under the themes according to their
duration, from shortest to longest. The duration of the activities ranges from 20
minutes to 75 minutes. Some activities would last even longer, but for these
activities it is suggested that the movie will be watched at home. It is worth
noting that the times are estimated suggestions and can be altered to fit the
group’s needs!



Theme Activities Aims

Well-being
competence

A1: Discussion on strengths
A2: Grammar revision (tenses)
and discussion
A3: Discussion and making a
poster

A1: Recognising one’s strengths
A2: Recognising the signs of overworking
oneself
A3: Recognising bullying, its effects and
prevention

Interaction
competence

A1: Listening and discussion on
accents and other linguistic
varieties
A2: Mini-debates
A3: Writing an ending to a
movie clip and revising the
future tense forms

A1: Recognising the importance of
linguistic diversity
A2: Expressing one’s opinion and debating
skills
A3: Recognising emotions and the reasons
behind them

Multidisciplinary
and creative
competence

A1: Discussion and creating
tips for finding reliable
information
A2: A movie review
A3: Discussion and researching
+ presenting information

A1: Utilising cross-curricular knowledge
and finding reliable information
A2: Writing a movie review and recognising
current issues/questions in science
A3: Recognising current technological
advancements and their effects on people

Societal
competence

A1: Discussion on taking part in
decision-making
A2: Argumentative text
A3: Expanding vocabulary and
creating + performing an
ending to a movie

A1: Recognising how one can be an active
citizen and participate in decision-making
A2: Creating arguments for/against a topic
and writing an argumentative text
A3: Expanding theme vocabulary (crime,
society etc.) 

Ethical and
environmental

competence

A1: Introducing new
vocabulary
A2: Discussion and making an
advertisement
A3: Creating a solution on an
environmental issue and
making a presentation

A1: Learning new theme vocabulary
(environment)
A2: Discussing future visions for Earth and
the importance of protecting the
environment and stopping climate change
A3: Raising awareness on environmental
issues and how to solve them

Global and
cultural

competence

A1: Writing a composition
A2: Creating short movies
A3: Making a presentation
based on a movie +
researching information and
comparing them

A1: Considering the effects of globalization
on languages
A2: Understanding the importance of
cultural diversity
A3: Raising awareness on various cultures
around the world

6



Theme 1
Well-being competence
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ACTIVITY 1

This activity focuses on recognising one’s own strengths. For this activity, it is
recommended to watch a short clip of a movie (about 3-5 minutes) that focuses on
this theme. Possible movie clips include Vaiana 2016 (1:17:55-1:22:20) and Black
Panther 2018 (30:10-32:50). 

After watching the clip, students will discuss it in pairs or small groups (about 3-4
students, about 15 minutes). It is possible to discuss these with the whole group after
the pair/small group discussions as well, but it is not required here.

Instructions

Watch a movie clip about recognising one’s own strengths. Discuss with a
partner or in small groups:

 What were the character’s strengths? Did they recognise them? How? 1.
 What are your own strengths? How can you recognise them?2.
 Do you feel confident about your strengths and abilities? Why/Why not?3.

8
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ACTIVITY 2

This activity focuses on recognising the signs of overworking oneself and revising the
past and present tenses, which are an important part of module ENA1. This module
is focused on developing well-being competence, hence the grammar of ENA1 was
chosen for this activity. For this activity, I suggest watching a clip from the movie
Black Swan 2010 (16:34-19:02), as the handout of the dialogue with gaps can be
found in the Appendices (Appendix 1). However, other movies of the same theme
work for the second part of the task as well! 

The clip will be watched twice: first for the revision of tenses and, after checking the
answers, a second time for the content of the clip, which will then be discussed in
pairs or small groups (about 3-4 people).

Instructions:

Watch a movie clip about overworking oneself. Listen to the dialogue and fill in
the verbs. After watching the clip, compare your answers with a partner. What
past and present tenses can you find? Name them with your partner (5
minutes).

After checking the answers together, watch the clip again. This time focus on
what is happening. Discuss with a partner or in small groups (about 10-15
minutes):

Summarise what happened in the clip.1.

How can you know the character was overworking themselves? Did they

realise it themselves?

2.

How can you recognise signs of overworking oneself in yourself or in others? 3.

9
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ACTIVITY 3

In this activity, the focus is on bullying, its effects and prevention. Students will watch
a clip of a movie (about 3-5 minutes) and make a poster about it. Suitable movies
are for example Luca 2021 (30:00-32:40) and The Greatest Showman 2017 (20:51-
23:40). After watching a movie, discuss the events to make sure everyone
understood at least the main events before moving on.

The posters can be presented one at a time or as a “gallery-walk”. It is good to
discuss the topic together after the presentations. Note that the time suggestion only
includes watching the movie, group discussion (10-15 minutes) and making of the
posters (about 30 minutes). The presentations can last about 3-5 minutes, and the
overall time depends on the number of groups.

Instructions:

Watch the beginning of a movie about bullying. Focus on what is happening.
Discuss in small groups and prepare to summarise your group’s ideas to the
rest of the class:

Who was/were the bully/bullies?1.
How did other characters react to the bullying? Did they react at all?2.
What could the characters have done to stop and prevent the bullying?3.
Have you noticed bullying in your school? 4.
How can you prevent bullying?5.

Next, make posters in your group (about 3-4 people) about how bullying affects
the bullied, the bully/bullies, and the community, for example the school. Give
tips on how to notice bullying, how to prevent it and how to help the people
affected by bullying. Prepare to present your posters to the rest of the class.

10
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Theme 2
Interaction competence
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ACTIVITY 1

This activity focuses on recognising the importance of linguistic diversity. The
students will watch a movie clip or a few shorter movie clips (around 5 minutes in
total), where the characters speak in various dialects/accents etc. Possible clips
include a scene from Brave 2012 (9:27-11:00), which includes speech with a Scottish
accent, and Life of Pi 2012 (3:58-8:25, or until 9:30), which includes speech with an
Indian accent.

The task is to try to understand as much as possible, and subtitles may be used to
aid the students. Then students will discuss in pairs or small groups of 3-4 people
(about 15 minutes). After discussing in pairs and small groups, their ideas will be
summarised together with the rest of the class (5-10 minutes). You can play some
accents/dialects that come up in the discussion with the whole class and show some
of your own examples. A possible source for this is Dialects Archive.

Instructions

Watch (a) movie clip(s) and try to understand as much as possible of what is
being said/what is happening. Then discuss with a partner or in small groups.
Prepare to share your group’s ideas for the rest of the class.

Summarise what happened in the clip(s).1.
Was it easy to understand the character(s) speech? Why/Why not?2.
Can you guess where the speaker(s) is/are from?3.
Which accents of the English language are you familiar with? Where do
people speak them?

4.

Where and in which contexts is the English language used nowadays? In
which contexts do you use English?

5.

12
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ACTIVITY 2
This activity aims at developing students’ ability to express their opinion and their
debating skills. Students will first watch a movie clip (about 2-3 minutes) of people
debating. A possible clip for this is from Black Panther: Wakanda Forever 2022
(6:30-8:09). Students will take notes about how the characters are expressing their
opinion. They can write down words, phrases, and other ways of doing so on
Padlet/Flinga, where everyone can see them.

After watching the clip, students will be debating about certain topics in pairs or
groups of four. Possible topics have been listed below. Students will choose two or
three topics and prepare arguments for or against them (15 minutes). The debates
will take about 5 minutes each and a total of 15-20 minutes, if they are held in small
groups. It is possible to debate in front of the whole class as well.

Instructions

Watch a movie clip where people are debating about a certain topic. Take notes
on how the characters express and defend their opinion. After watching the clip,
write these down on Flinga/Padlet etc., so that everyone can see them.

After this, form pairs or groups of 4 people for debates. Choose two or three
topics to debate from below. Choose whether you are going to be for or against
the claim (in groups of 4 people there will be two for the topic and two against.)
Take a few minutes to think of some claims supporting your opinion. 

Topics for debates:
Phones should be banned from school.1.
Everyone should study at least three languages.2.
More vegetarian food should be served in schools.3.
School days should include more physical activity.4.

After preparing, organise small debates on your topics. Listen to your opponent
and try to counter their claims. Remember to stay civil and respectful!

After the debates, discuss together. 
How did it go?1.
Was it easy/difficult to express your opinion? Why?2.
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This activity is designed for the grammar revision of the future tense forms will and
be going to that are an important part of the grammar of module ENA2, as well as
a follow-up to the grammar revision of past and present tenses in module ENA1.
This module (ENA2) is focused on developing interaction competence, which is why
the grammar of this module was chosen. It is recommended to revise these future
tense forms either before or after watching the clip.

In this activity, students will watch a movie clip (about 5-10 minutes) about a variety
of emotions and try to recognise the reasons behind them. Possible movie clips are
Maleficent 2014 (14:00-21:16) and Home Alone 1990 (17:10-26:10). After watching
the clip, it is good to check that everyone has understood the main takeaways from
the clip. After this, the students will write a continuation for the clip.

The written task can be done (partially) during the lesson or completely at home. The
suggested time includes watching the clip, summarising the events (about 10
minutes) and planning the future events and the writing, as well as little time for
writing during the lesson (about 20 minutes). But depending on the group’s needs,
the writing process can happen mostly during the lesson, depending on the group’s
needs and available time.

Instructions

Watch a movie clip about emotions. Summarise the events of the clip together with a
partner. Focus on what kind of emotions the (main) character(s) is/are dealing with:

What kind of emotions are they feeling?
Why do you think they are feeling this way?

After this, imagine a continuation to the events of the clip. What happens after the
events? What kind of emotions are the characters feeling then? Why are they feeling
this way? If they are feeling different emotions, what has happened to make them
feel differently? How have these emotions impacted their life?

Write a composition of 700–1,300 characters, where you tell what happens after the
events of the clip. Use  future tense forms will and be going to.

ACTIVITY 3
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Theme 3
Multidisciplinary and creative

competence
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This activity aims at improving students’ understanding of cross-curricular thinking
and knowledge on finding reliable information. Students will watch a movie clip
(about 2-3 minutes), for example a clip from The Martian 2015 (24:40-27:05) about
utilising cross-curricular knowledge. After watching the clip, they will discuss it in
groups (about 3-4 people) and create tips regarding the reliability of information.
These will then be collected to a list that everyone has access to later. You can use a
Word-/Docs-document and share it to the students etc.

Instructions

Watch a movie clip about utilising cross-curricular knowledge. Then discuss in
groups:

 How did the character(s) use their cross-curricular knowledge? From which

areas/subjects?

1.

 Did their knowledge seem accurate/reliable? Why/why not?2.

 If you were to research whether the information presented in the clip was

accurate, how would you do it? 

3.

 What can you do to make sure the information you find is reliable? Where

can you find reliable information? Give at least three tips and write them

down.

4.

Prepare to share your ideas and tips for the rest of the class. Your tips will be
collected to a list and shared to you all. This way, you can access them later on
during your studies!

ACTIVITY 1
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ACTIVITY 2
In this activity, students get to write a movie review about a science movie. This
means that the movie is watched completely. Because this task requires a lot of time,
it is suggested that students get to watch the movie at home and write the review
during the next lesson (or at home). In this case, the teacher could give a list of
movies, from which the students get to choose the one they will watch.
Important! This list should include at least one movie that can be accessed for free
(legally!), for example through Yle Areena or by borrowing a DVD from a library etc,
as no one should have to buy a movie or access to a streaming service for this task.
Another option is that the movie is watched during the lesson (which may be difficult,
due to the fact that most movies last over two hours), and the writing process
happens at home.
Before watching the movie and writing the review, it is advised to revise movie and
movie review related vocabulary, which students should use in their review as well. It
is important to give an example of a movie review and a set of instructions. In
Appendix 2, there are instructions for writing a movie review for this activity.
Examples of movie reviews can be found, for instance, in newspapers and
magazines, such as Empire. This preparation takes approximately 30 minutes from
the lesson prior to the writing lesson.

Suggested movies for the list:
            Interstellar (2014)                                                     Jurassic Park (1993)           
            The Theory of Everything (2014)                             The Martian (2015) 

Instructions

First, revise movie and movie review related vocabulary with Alias, for example.

Then, take a look at a movie review together and discuss together:

 What elements are there?1.
 How is it written? Formally/informally/creatively...?2.
 Does the writer give their opinion on the movie? If so, how?3.

Next, take a look at the instructions for a movie review together. Your task is to
write a movie review about a science movie. Choose a movie from the list your
teacher has provided for you and watch it at home. Make notes while watching
the movie (use the instructions for the review). Focus especially on the
scientific side of the movie: is the movie scientifically accurate, which
fields does it include (e.g., physics, biology etc.), which issues does it
raise/deal with (e.g., AI, environmental issues etc.), does it offer solutions
to these issues...

You will be writing your review during the next lesson, so bring your notes with
you! Use the instructions and write your review. Remember to discuss the
scientific side of the movie as well!

A good length for a movie review is 1-2 pages.

17
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ACTIVITY 3
This activity aims at developing students’ ability to reflect on and explore
technological advancements and their effects on our abilities. Students will watch a
movie clip (about 5 minutes), for instance Wall-E (43:35-46:41), about technological
advancements. They will discuss the clip together in groups of 3-4 (about 15 minutes)
and research a technological advancement they are interested in. They will make a
poster, presentation etc., where they present the chosen technological advancement
and its possibilities. Researching and making the presentations will take about 40
minutes.

The works can be presented one at a time or as a “gallery walk”. The presentations
can happen (partially) during this class or the next. The time suggestion does not
include the presentations, as the time requirement for presenting depends on how
many groups there are. The presentations will be about 5 minutes each, and after
each presentation/the gallery-walk, it is good to discuss the technological
advancements with the whole group.

Instructions

Watch a movie clip about technological advancements. Discuss in groups of 3-4
people:

 What kind of (a) technological advancement(s) was presented in the clip?1.
 What was/were it/they designed for and why?2.
 What is a technological advancement you would like to learn more about?
Think of technological advancements from the last 5-10 years.

3.

Next, choose one technological advancement and research information about it  
(for example AI, Electric Vehicles, robotics etc.). Make a presentation of your
technological advancement (poster, PowerPoint etc.). Some things to consider
while making the presentation:

What is your technological advancement about?
What was it created for and why?
How can it help people? In what contexts?
How could it be further developed?
How could it have been utilised in the context of the movie clip you
watched?

Remember to be critical about the sources and information you found. Include
your sources in the presentation! Present your technological advancement to
the rest of the group.
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Theme 4
Societal competence
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This activity aims at making students aware of how they can be active citizens on  
various levels. Students will watch a movie clip (2-3 minutes) about the topic, for
example a scene from The Day After Tomorrow 2004 (6:15-9:00). After watching
the clip, students will discuss it in pairs or groups of 3-4 people (about 10-15
minutes). After group discussion, the groups’ thoughts and ideas can be discussed
together with the whole group.

Instructions:

Watch a movie clip about being an active citizen. Then discuss in pairs/small
groups:

 What was the issue discussed in the clip?1.
 How did the character(s) participate in discussion/decision-making?2.
 What other possibilities did they have for participating?3.
 Imagine your school is planning to forbid the use of phones         4.

       during school days. Would you be for or against this?
What could you do to influence their decision? How could you
participate?
What if it was the Finnish government, and the ban would concern all
educational establishments in Finland? How could you participate then?

ACTIVITY 1
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ACTIVITY 2

This activity aims at developing students’ argumentative writing. Students watch a
movie clip (around 3-5 minutes) about a societal issue, such as discrimination e.g.,
The Greatest Showman 2017 (20:51-23:40) or Elemental 2023 (1:30-5:40). 

Students will then create arguments about the issue in pairs and write them down
somewhere, where everyone can see them (e.g., Padlet, Flinga etc.). Based on these
arguments, they will write an argumentative text about the issue. Before writing, it is
advised to revise the elements of an argumentative text. Instructions for writing an
argumentative text can be found in Appendix 3.

The writing can happen partially during the lesson, but if there is not much time
available, then only the preparations can be done in class (which take about 25
minutes), and the actual writing happens completely at home. The time suggestion
here has a little room for writing during the lesson.

Instructions

Watch a movie clip about a societal issue. After this, create arguments about the
issue with your partner and write them down in Flinga/Padlet etc., where
everyone can see them.

Revise the elements of an argumentative text together. Your task is to write an
argumentative text (700-1300 characters) about the issue. 
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This activity aims at expanding students’ vocabulary. Suitable vocabulary themes for
this activity are for example politics, crime, society and health care. These
vocabulary themes are included in the module ENA4 that focuses on societal
competence. In this activity, students will watch a clip of a movie (around 20
minutes) connected to one of the themes, discuss it and create an ending to it (35
minutes). A suitable movie clip for this task is for example this  clip from Murder at
the Orient Express 2017 (40:50-1:06:18). The endings can be presented in the
beginning of the next class.

Instructions

First, revise the vocabulary with alias or pantomime-alias in groups of 3-4
people. After revising, watch the beginning of a movie and discuss the events
with your group:

 What were the main events so far?1.
 Who are the main characters?2.
 How could the events continue from here?3.

Next, create an ending for the movie (around 5 minutes). Use at least 7 words
from the vocabulary in the dialogue.

You can film the ending and present the video to the rest of the class, or act
your ending in front of the class. 

ACTIVITY 3
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Theme 5
Ethical and environmental

competence
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ACTIVITY 1

This activity is meant to be an introductory activity for new vocabulary (environment)
of module ENA7, which focuses on ethical and environmental competence. Students
will watch a movie clip (about 2-3 minutes) that deals with the environment and the
corresponding vocabulary, for example The Day After Tomorrow 2004 (6:15- 8:12).
Students will write down words (in the target language) they hear from the clip that
relate to the environment, climate change etc. These can be written down on
Flinga/Padlet, where everyone can see them. After watching the clip, they will discuss
with a partner and try to figure out what they mean (10-15 minutes). Here, the
subtitles could be in the target language, so that students can see the spelling of the
words.

Instructions:

Watch a movie clip about the environment. Focus on the vocabulary and write
down words that are related to the environment on Flinga/Padlet. 

Then, try to figure out what these words mean with your partner. If you do not
know, you can look them up in a dictionary, for example. Add the explanations
(not just the translation, but what they mean!) of the words on Flinga/Padlet.
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ACTIVITY 2

This activity focuses on visions of the future of humanity and Earth. Students will
watch a movie clip (about 5 minutes) related to the topic, for instance Wall-E 2008
(0:00-5:10). Students will then discuss with their partner about the clip (about 10
minutes). They will then make an advertisement about the importance of protecting
the environment and stopping climate change (30 minutes).

The advertisements can be presented one at a time or through a “gallery walk“
during the next lesson or (at least partially) during this one. Presenting an
advertisement can take about 3-5 minutes, and the overall time depends on the
number of groups. It is good to reserve some time to discuss the students’
visions together after each advertisement/gallery-walk.

Instructions

Watch a movie clip about an imagined future of the Earth. Discuss with your
partner: 

 What has happened to Earth? What do you think is the cause?1.
 Does this vision of the future seem realistic? Why/Why not?2.
 What could be done to prevent this?3.

Based on your discussion, make an advertisement together about the
importance of protecting the environment, in order to avoid futures like this.
Include short statements, phrases and words that appeal to people. You can
make a paper advertisement or use Word, Canva etc.

Present your advertisement to the rest of the group. 
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This activity aims at developing their presentation skills and raising awareness on
the environmental issues and how to solve them. Students will watch a movie clip
(about 5-10 minutes) that deals with the effects of humans on the environment, for
example Wall-E 2008 (0:00-5:10). After watching the clip, students will discuss the
main points of the issue groups of 3-4 people, and create a solution for the problem
(30 minutes). They will make a short presentation (2-3) minutes, where they explain
their solution to the problem. Here the time suggestion includes the estimated time
for the presentations of maximum ten groups.

Instructions

Watch a movie clip about the effect of humans to the environment. Discuss the
following in groups:

 What was the issue?1.
 How could it be solved? Create your own solution.2.

Create a short presentation (about 2-3 minutes), where you present the issue and
your solution for it. Describe your solution thoroughly: what would it require, what
should be taken into account etc.

Present your solutions to the rest of the class and discuss them together. Do you
think the solutions could work? Why/Why not?

ACTIVITY 3
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Theme 6
Global and cultural competence
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This activity aims at developing students’ writing skills, and encourages them to
consider the effects of globalization on languages. Students will watch a movie clip
(about 5 minutes) that deals with English as a global language, and write a
composition based on the clip. After watching the movie, it is good to discuss the
main points together to make sure that everyone has understood them and has
something to work on. A possible movie clip for this is Life of Pi 2012 (3:58-8:25, or
until 9:30).

The suggested time refers to watching the clip and the discussion. The written
assignment would then happen at home. Of course, it is possible to write during the
lesson, but that will naturally require more time.

Instructions

Watch a movie clip about English as a global language. Take notes about it
based on the questions below. You will need these notes for the written
assignment.

 What are the main points of the clip?1.
 Where do you think the (main) character(s) is/are from?2.
 Is English their native language in your opinion? Why/Why not?3.

Discuss the clip together with a small group with the help of your notes and the
following questions:

 In which contexts is English used nowadays?1.
 Is English used too much/little? Why?2.

Based on the clip and discussion, your task is to write a composition (700-1300
characters) on the following topic:

Is the use of English as a global language a threat to other languages? Why/Why not? 

ACTIVITY 1
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ACTIVITY 2
This activity aims at improving students’ understanding of the importance of cultures
and cultural diversity. In addition, this activity allows students to be creative in the
form of short movies. Students will watch a short movie (about 3-5 minutes) about a
certain culture or cultural phenomena/items/festivals etc., for example Coco 2017
(9:00-11:02). Then, they will discuss the clip and create short movies in groups of 3-4
people about one of their own cultural phenomena/items (about 40 minutes). 

The short movies will be presented in class, but this can happen partially on this
class and partially or completely during the next lesson. The time suggestion does
not include the presentations, as the time required for the presentations depends on
the number of groups. After watching each movie, it is good to take a few minutes to
discuss about the phenomenon/item together with the class, and what everyone has
learned from them. 

Instructions

Watch a short movie about a cultural phenomenon/item. Pay attention to what
is being told or presented about it. In groups of 3-4 people, discuss the movie:

 What was the cultural element?1.
 What culture(s) is it related to?2.
 What is its significance to the culture(s)?3.

Create your own short movie (approximately 3-5 minutes) about one of your
own cultural phenomenon/item. It can be related to food, music, art, everyday
life... be creative! Create and write down dialogue for your movie.

The cultural phenomenon/item and its significance, as well as the cultural
context, should be explained through dialogue (either directly or indirectly).

Present your short movies to the rest of the class. Prior to showing your short
movie, explain your topic briefly to the rest of the class.
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ACTIVITY 3

30

60 minutes +
~150 at home

This activity aims at increasing students’ awareness of various cultures (and cultural
heritages) around the world. Students will choose a movie about a certain culture
(either a current or historical perspective) from a list the teacher has provided and
watch it at home. Next lesson, they will make a presentation about the culture based
on the movie and research information to compare it with during the lesson. The
presentations will be held either during this lesson or the next, and can be done
individually or in pairs. After each presentation, it is good to discuss together with
the whole group about the topic. The time suggestion only includes the time for
making the presentations. The time requirement for presenting depends on the
number of groups.

Some suggestions for movies:

Coco (2017) - Mexican culture
Encanto (2021) - Colombian culture
Vaiana/Moana (2016) - Polynesian culture
Black Panther (2018) - African culture
Brave (2012) - Scottish culture
Mulan (2020) - Chinese culture
Life of Pi (2012) - Indian culture

As previously mentioned, students should not have to pay to watch a movie for these
activities, if they do not have access to them via a streaming service etc. All of these
movies exist in DVD’s, and can be rented from most libraries etc.

Instructions
Choose a movie from the list that focuses on a certain culture. Watch the movie
at home and take notes on the following things. You will later make a
presentation about the culture.

What is the culture in question?
What kind of things are depicted?

Food, clothing, language, celebrations, ...
What is the time period of the events? (1900s, 12th century etc.)
How is the culture portrayed? Is it realistic? Is the portrayal
critical/stereotypical? Is it a current/historical point of view?

During the next lesson, research more information about the culture. Do you
find any differences between your sources and the movie’s portrayal? Was there
something false? Based on your notes from the movie and your findings, make
a presentation (about 5-8 minutes) about the culture and how it was visible in
the movie. Tell your opinion of the portrayal and what new you learned about
the culture.
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APPENDIX 1: A HANDOUT  FOR  
THEME 1 ACTIVITY 2 

(After Nina has hurt her foot)

Mom: Oh, shh, shh. Almost done. __________________________________ yourself too

hard. We all _______________ off days.

Nina: If that girl _________________________________________...

Mom: I’m sure she _________________________________. Remember when you first

____________________? If I ____________________________ you to each of your classes,

you would have been completely lost.

Nina: I’m going to talk to him tomorrow. I’m going to tell him I

______________________ it. 

Mom: You don’t need to lie. It _______________________________ him one way or the

other.

(Nina lays down)

Mom: Oh, sweetheart. I know __________ disappointing. And when you start

getting older, ________________ all this... ridiculous pressure. God knows I

understand. But it’s all right.

(Mom gets up)

Mom: No matter what. You’ll probably get to dance the pas de quatre again.

________________ such a wonderful part. Or maybe he’ll make you a big swan.

Either way, you’ll shine.

Nina: I _______________ .

Mom: Everything will be better in the morning. It always _______. Sweet girl
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(After Nina has hurt her foot)

Mom: Oh, shh, shh. Almost done. You’re working yourself too hard. We all

have off days.

Nina: If that girl hadn’t barged in...

Mom: I’m sure she didn’t mean to. Remember when you first started? If I

hadn’t taken you to each of your classes, you would have been completely

lost.

Nina: I’m going to talk to him tomorrow. I’m going to tell him I finished it. 

Mom: You don’t need to lie. It won’t convince him one way or the other.

(Nina lays down)

Mom: Oh, sweetheart. I know it’s disappointing. And when you start

getting older, there’s all this... ridiculous pressure. God knows I

understand. But it’s all right.

(Mom gets up)

Mom: No matter what. You’ll probably get to dance the pas de quatre

again. That’s such a wonderful part. Or maybe he’ll make you a big swan.

Either way, you’ll shine.

Nina: I know.

Mom: Everything will be better in the morning. It always is. Sweet girl

35

KEY



General information

A movie review is a text type that informs and expresses opinions. The writer
introduces the movie and rates it. For a formal movie review, it is typical that
the writer does not express their opinions straightforward and strong (for
example, “this movie was the worst movie ever made“ or “the best movie ever!!!“),
but rather bases their claims on facts. They make their opinion visible through
word choices (“the stunning scenery of the movie feels realistic, as if you were
actually a part of the events“).

Watching the movie

Before watching the movie, search for background information about the movie
(the genre, the year, the director and the main actors, the main theme etc.). In
addition, write down some things to focus on while watching the movie. Take
notes of these things while watching (and after), this will aid you when writing
the review! Important things to focus on include:

What is the story about? What is the main theme?
Who are the most important characters?
What are the main events of the movie?
How do the different elements contribute to the story (the actors, hair and
makeup, music, special effects...)?
Is the plot intriguing/boring/predictable/surprising?
Was the movie realistic? Why/Why not?
What did you think of the movie? What did you like/didn’t like?

Writing the review

Use your notes and the template (next page) and write your review. Remember
to stay critical and formal. Inform the reader, but remember to give your
opinion with reasons as well.

APPENDIX 2 - INSTRUCTIONS FOR
WRITING A MOVIE REVIEW 
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Movie review template

Headline: The name of the movie (year) review

Name of the writer

Introduction: Introduce the movie’s background information, the main theme
(for instance finding one’s destiny), director, the main actors, genre, where it can
be watched (a streaming service?)...

The movie: 

Summarise the plot and the setting. NB! Explain with enough details, so
that a person who has not seen the movie can understand what
happens, but do not give any spoilers about important things (such as
the ending).
Introduce the main characters
What is the movie about?

Review

What does the movie succeed in?
What is not so good about the movie?
What can you learn from the movie?

Conclusion

Give your opinion of the movie (with reasons).
Would you recommend this movie? To whom? Why?
Give the movie a score. You can use the school grading system (4-10).
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APPENDIX 3: INSTRUCTIONS FOR WRITING AN
ARGUMENTATIVE TEXT

An argumentative text is a text type, where the writer takes a stance on a
certain topic or issue. Before writing an argumentative text, it is good to write
down claims that support your stance. In addition, it is important to have
evidence that supports your claims.

Next, you should think of a thesis statement, a sentence that summarises your
main point. An example of a thesis statement could be the following:

“More physical activity should be included in the school day,
because it is good for the students’ health.”

Structure of an argumentative text

Title: create a title that catches the reader’s attention 

Introduction: Introduce the topic and give a brief background to it.

Take a stance: present your stance and give evidence that supports your
claims.

Conclusion: conclude the text by giving a suggestion on how to solve the issue
at hand
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