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ABSTRACT

The current study explores an English Speaking Club in Jyvaskyld, a city in central
Finland through Nexus Analysis. Instead answering pre-determined research
questions, this work is seeking to reveal new unquestioned assumptions existing in
the Finnish society in the area of migrants” integration, adult education and language
learning. Therefore this study, conducted from within a problematized social practice
- the English speaking club, results into a set of questions that challenge existing order.

To conduct the nexus analysis, I followed the three steps: engaging, navigating
and change. I placed myself as a volunteer in the English Speaking Club, conducted
ethnographic observations over 1,5 years and took 6 semi-structured interviews with
the Club participants. Therefore, the dataset consists of fieldnotes, texts of the
interviews, photos and artifacts (such as written works or notes of the club
participants). The data were analyzed with the tools of Nexus Analysis as well as
dialogic analysis. This gave the possibility to connect embodied, material practices
with participants” internal perceptions.

Nexus Analysis, as an inductive and holistic mode of inquiry lead to a broad
spectrum of new questions, that can be divided into 4 groups. These questions of the
first group challenge integration as a concept primarily associated with migrants as
an opposition to locals. The second group addresses the questions of pedagogical
violence in migrant’s education. The third group rases questions about pedagogical
approaches to migrants” education. Finally, the forth group addresses the questions of

raising agency as learning to play an active role in society.
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1 INTRODUCTION

“Sometimes I see it and then I paint it. Other times I paint it and then see it.

- Jasper Johns, 1959”

(Valjakka and Svenungsson, 2005)

1.1 Research premises

I started this research journey in 2022 - the year when I managed to accomplish
my long-lasting dream: to study education in Europe. By coincidence, 2022 was also
the year of post-COVid financial and labour crisis, and the year when my home
country - Russia, started a brutal war against Ukraine. The latter forced me to urgently
immigrate to Finland, whereas Finland was overcoming a humanitarian and refugee
crisis. This crisis fostered nationalist voices, and lead to election of right-wing
government that later on implemented “anti-migrant” regulation.

Though I managed to put this background into a couple of sentences, was a life
experience that made me a different person. On the one hand, I encountered quiet
challenging life situations and choices, on the other - through this research and studies
I gained a much deeper understanding of myself and the world around me, and
what’s most importantly - what I can do about it.

This desire for action first brought me to volunteering in an English Speaking
Club (at that time - for Ukrainian refugees), and then - to an action oriented study
that I will be describing at the pages of this Master’s Thesis. I turned out to be in the
Club on the one hand, because I wanted to help refugees with the skills and
knowledge I had; on the other hand - because I missed this connection between

theoretical knowledge I get at the university and real-life practice. So volunteering as



a teacher promised the possibility to address the problems of refugees with the
information and perspective that I gain from my studies.

Once, when a representative of a counselling organisation of the city lectured us
about support that students can get, I decided to ask if I can do anything on my part.

I emailed her and asked if there was an opportunity to volunteer:

“Hello,

I was at your lecture at Jyvaskula University. I study pedagogy and I'm planning to stay here
after graduation. I have 2 questions:

Can I have a talk with someone about career opportunities in Finland?

Can I do any voluntary work to help people coming from the Ukraine? (I don't know much, but

at least I know English and Russian)

Thank you,
Anastasiia Korol”

(Research journal, p. 1)

She told me that she recently organised an English Speaking Club for Ukrainian
refugees and invited me to participate as a teacher-volunteer. It was a challenging
choice, and I kept asking myself: “do I have the right to be there?”, “won’t I harm
anyone?”, “will this bring any help?”. There is no one straightforward answer to those
questions, and the discussion about that will be continued in the chapter devoted to
limitations and ethical considerations. I decided to attend the Club meetings regularly
in a humble hope that this will make at least a small difference for anyone.

From the beginning of my voluntary work I knew that my further research will
be related to the Club practices and will aim to advance both the Club as a community
and people there. However, I didn’'t know how to do that. Most of the papers I
encountered were focusing on one specific issue and involved several pre-determined
research questions. Science-wise those question are aiming to fill a research gap.

This caused confusion. Literature review showed me how much was said
regarding the questions of migration, integration and adult migrant’s education. Still,

I was wondering, how to add to the research field something that is not yet said if I



only know what is said. How to find this new angle? How to see things that we are
overlooking?

The answer came through the two people contributed to this study and to whom
I am expressing my sincere gratitude. The first one was my thesis supervisor David
Hoffman, who first introduced me Nexus Analysis (Scollon and Scollon, 2004) - a
comprehensive discourse and ethnographic oriented approach that I am using in my
Thesis. The second one - my co-supervisor Sonya Sahradyan, whose advice and work
became an inspiring example of a fine-grained ethnographic study. These people
provided me with incredible support and advise on how to conduct Nexus Analysis.

Nexus Analysis allows a researcher to get a vision from within a problematic
situation. For example, with the help of nexus analytic thinking, from within an
English Speaking Club I started asking questions like:

- What is bringing people to an English Speaking Club even though English is

not recognised as a tool potentially valuable for integration in Finland?

- Ifalack of common language is seen as a major factor preventing integration,

can this obstacle be overcome through English?

- How do those who attend English Speaking Club meetings experience

integration?

- Why do skilled and qualified club participants (managers and engineers) end

up at low-skilled jobs such as cleaning or junior level work in the kitchen?...

- Are there solutions that are equally beneficial for Finland, a country that is

interested in skilled workforce and people whose previous knowledge and
backgrounds underscored?

I didn’t treat those questions as potential research questions, rather used them to
shape the areas of my interest: migration, integration, adult education, language,
social justice.

A key feature of Nexus Analysis is that it allows to identify assumptions that
haven’t been critically addressed. Therefore, research-wise the ultimate goal of a
nexus analytic study to generate fresh inquiries that haven’t been considered
previously. This is what I am hoping to end up the study with, and I am inviting the

reader to undertake a journey of exploration with me.



1.2 Thesis roadmap

Due to implementation of Nexus analysis that will be a guiding force of my
study, this Thesis will differ from the template provided by the University. Though it
will contain key components of the research paper, they will be located differently and
correlated with the main stages of the Nexus analytical research work.

In the first chapter, inquiry through Nexus Analysis, I will introduce to the
reader Nexus Analysis as a conceptual and methodological framework. I will
familiarize the reader with the key terminology and concepts. I will also elaborate on
the procedure of a nexus analytical study, that consists of the three steps of Nexus
Analysis - engage, navigate and change. (Scollon and Scollon, 2004)

The later chapters will correspond to these three stages. Engaging chapter will
describe “a wider picture”: prevailing discourses, established social practices, people
who are involved, historical bodies. In this chapter I will explain how and why I
located myself within a specific social practice - an English speaking Club in
Jyvaskyld. Navigating chapter is the longest one. In this chapter Within this chapter, I
will describe how I plan out and conduct the study: approach to the research design,
methodology, and present the outcomes I have obtained. In the final chapter, Change
I will discuss and make meaning from the results. In this chapter I will set up new

questions for the further research.



2 INQUIRY THROUGH NEXUS ANALYSIS

21 Nexus Analysis: An Initial Exploration of the Approach

What is happening in the Club reminds me an abstract painting written by many
different people in different colours. Some authors are still remembered, some already
forgotten. But everyone left their trace, a part of their lived experience. What
methodological approach would allow to grasp the full picture with all its
intersections of lines and shadows? Nexus Analysis by Susie and Ron Scollon
developed in early 2000s turned out to be the answer.

Nexus Analysis is a comprehensive meta-methodology based on the principle
that everything is interconnected. By examining these connections more closely, we
can gain a deeper understanding of the issues at hand (Major, 2021). As Scollons put
it, “Nexus analysis is the study of the ways in which ideas and objects are linked
together” (Scollon and Scollon, 2004, p. viii).

This holistic approach was preferred over others for the following reasons.

1. Relation between “micro” and “macro” levels. Firstly, one of the main
challenges of critical social studies is figuring out how to show that small, individual
actions are related to bigger social issues (Lane, 2010). In the context of this study, for
example, the challenge is to scientifically demonstrate how the routine activities of the
Club and its participants are influenced by dominant discourses and practices.

Nexus analysis is a powerful tool that enables researchers to scientifically explain
these connections. For example, in their book “Nexus analysis and emerging internet”
S. and R. Scollon take a “helicopter view” on their work done in Alaska since late
1970s. They reveal how larger circumstances and discourses such as US-USSR politics,
oil industries in the region resonated in a small scale (for instance, a talk in a university
classroom or a doctor’s appointment etc.) By highlighting these connections between
“big” and “small” they were able to see a bigger picture. (Scollon and Scollon, 2004).

2. Orientation to change. A primary desire of Nexus Analysis is address social

inequality and to acquire knowledge for the further social change (Ruuska, 2020 p. 60;
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Pietikdinen et. al, 2015, p. 189); researchers are addressing “power and ideology in the
social world and investigate how such issues are reproduced through discourses”
(Lane, 2914, p. 3) Nexus analysis is a very straightforward way to do so as the research
begins in the heart of a problematic situation or social practice (in my case - the
English speaking Club).

3. Researcher positionality. In nexus analysis a researcher is never alien to the
situation under study. In my opinion, the deeper the researcher is involved, the
greater are the chances to find new questions and new angles of view. Moreover, “a
nexus analysis arises from the values and the position of the researcher” (Scollon and
Scollon, 2004, p. 78). This corresponds to my personal understanding of the research
which I would like to see as an embodiment of values a have.

3. Striving for better questions. Unlike many methodological concepts, that are
aiming to provide answers to pre-determined questions, the primary goal of Nexus
Analysis is to reveal new, unquestioned assumptions. As S. and R. Scollon put: “any
research project is more effectively evaluated by the questions it produces than by the
answers it purports to give” (Scollon and Scollon, 2004, p. 17). Following this principle,
in the current study I will be aiming to find those points and angles, that were not
questioned earlier.

4. Previous research with nexus analysis. Nexus Analysis was applied across a
spectrum of educational environments. It has been used in academic settings, as
evidenced by its inclusion in doctoral dissertations authored by Aarnikoivu (2020) and
Ruuska (2020), as well as in an article by Leskinen (2022). Beyond academia, Nexus
Analysis has been applied at educational settings focused on marginalized
communities. For instance, it has been utilised to explore the NGO’s teaching in village
Roma community (see Major's Master's thesis (2020), and in understanding the
experiences of the Kven national minority (see Lane's work (2010).

The information of this section only brings us a bit closer to understanding of
Nexus Analysis. However, to delve deeper, it is necessary to elaborate more on the
basic concepts this conceptual and methodological framework employs. This will be

done in the subsequent section of this chapter.
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2.2 Key concepts of the Nexus analysis

Nexus Analysis operates with specific terms. Below I will describe their meaning
basing on Scollons understanding, as well as clarifications provided in the doctor’s

dissertation by Melina Aarnikoinvu (Aarnikoivu, 2020).

Nexus of practice - the term used to

“focus on the point at which historical trajectories of people, places, discourses, ideas, and objects
come together to enable some action which in itself alters those historical trajectories in some
way as those trajectories emanate from this moment of social action”

(Scollon and Scollon, 2004, p. viii).

Discourse - is “the use of language in social interaction” (Scollon and Scollon,
2004, p. 12). In other words, what was said in any form: from a phone call to the text
of a law. Discourse “entails the use of language to accomplish some action in the
world” (Scollon and Scollon, 2004, p. 12). As Aarnikoivu sums up in her doctoral
dissertation, discourse understanding is twofold: discourse with small “d” and
Discourse with capital D. The first one (discourse) is fragment of used language;
whereas the second one (Discourse) is the use of language that is socially accepted:
“ways of using language, thinking, valuing, acting, interacting, feeling, and believing,
including the use of different symbols, tools, and objects” (Aarnikoivu, 2020, p. 27;
Scollon and Scollon, 2004, p. 15).

Cycles of discourse refers to repeating patterns in which discourse evolve.
Scollons describe how a spoken word can transform into objects of material life that
have the power to construct the life we live. For example, a discussion can result into
a formal policy which people follow.

Nexus of practice - is “a point at which historical trajectories of people, places,
discourses, ideas, and objects come together to enable some action which in itself alters
those historical trajectories emanate from moment of social action” (Scollon and
Scollon, 2004, p. viii).

Social action - is “any action taken by an individual with reference to a social

network” (Scollon and Scollon, 2004, p. 11). In Nexus Analysis social action is a starting
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point and the unit of analysis. Social actions are mediated by cultural tools such as
language, technology, traditions. It's done in two ways: by making certain actions
possible and impossible. For example, language is a cultural tool that allows us to
communicate a wide range of ideas, but it also limits us to expressing only what can
be articulated in words (Ruuska, 2020, p. 63).

Elements of social action.

In their work Scollons focus attention on three elements of social action: historical
bodies, interaction order and discourse in place.

Historical bodies - are embodied experience of people that they bring in into a
situation (Scollon and Scollon, 2004, p. 13)

Interaction order - are different social roles and types of behaviour that people
represent in different social situations. For instance, people behave differently when
they are alone, when they talk face-to-face with a friend or interact in a classroom.
(Scollon and Scollon, 2004, p. 13)

Discourses in place are those that exist in a specific physical location and specific
moment of time. For the research it is crucial understand which of them are essential

and which are not (Scollon and Scollon, 2004, p. 14).

historical

action

the interaction discourses
in place

Figure 1: Social action as a nexus. (Scollon and Scollon, 2004, p. 20)

2.3 Research aim and research question in nexus analysis

One of the key features of nexus analysis is that being an inductive and holistic

mode of inquiry, it invites the researchers discover new, unexplored questions, rather



13

than asking pre-determined ones (Scollon and Scollon, 2004). For this reason this
reason current study does not contain straightforward questions. The best outcome
here is to find what I yet don’t know through engagement into a problematic issue

and bringing about a change.

24 Nexus Analysis activities in the study.

The Nexus analytical framework is valuable due to its capacity to provide a
comprehensive view through specialized terminology and its ability to outline a
structured, step-by-step research strategy, with a focus on three main tasks or

activities conducted during the research process:

engaging

recognition & identification

mediated action

navigating changing
mapping, circumferencing

. . activism & change
discourse analysis

Figure 2: Activities of the nexus analysis. (Scollon and Scollon, 2004, p. 153)

(1) Engaging the nexus of practice. At this step a researcher needs to identify the
social action that will be studied, to enter into the practice and to identify the
participants. In This step will be described in the Chapter 3, where I will describe
major discourses around the problem (integration, languages) , main actors and their
historical bodies (people, who were affected by war) as well as existing interaction
orders (what happens with newly arrived migrants as they arrive to Finland).

(2) Navigating the nexus of practice. This is a point where the actual research takes
place. This step is reflected in the Chapter 4, where I will explain the way I design the
study, conduct it and the results I get.
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(3) Changing the nexus of practice. The last phase will include changing the nexus
of practice. Though “evolution” of the Club practices will be already evident in the
navigating stage, in the Chater 4 I will make meaning of the results. I will also use
Scollons” understanding of “zooming in” and “zooming out” to connect meaningful
parts together to trace patterned human actions that can be caused by or lead to
exclusionary practices (Scollon and Scollons, 2007 p. 13), that will help to have a
deeper understanding of the research results and the limitations of this study. As the
outcome of all the three steps, I will highlight the most concerning and problematic

points that I believe need to be addressed (Scollon and Scollon, 2004, p. 9).



15

3 ENGAGING THE NEXUS OF PRACTICE

3.1 Recognition and identification of the nexus of practice

For Scollons research is not impersonal. In their major work on nexus analysis
they say: “Whatever issue you study, you will become deeply involved with it.”
(Scollon and Scollon, 2004, p. 154). This approach resonates deeply with my
understanding of the research process. Being myself a new migrant, a citizen of the
country that started a brutal war, I'm concerned of questions of peace, mutual
understanding and life in a new society. As a person I value freedom, independence
and dialog.

The life stories I observed during my volunteer work in the English speaking
club, stories of other migrants, experience of my husband, who was attending an
integration course convinced me that there is so much more to be done in the area of
integration in Finland. I realized that I can contribute with the help pf the knowledge
that I get at my university studies.

But before I describe my attempts to do that - the social action at study, it is
essential to describe underlying elements: discourses evolving in society, historical

bodies, and interaction order. This will be done in the following subsections.

3.1.1 Discourses in place: integration and languages.

Integration. Currently Finland is experiencing the shift towards market-based
principles in migrant admissions. This leads to the emergence of human-capital
citizenship, supplanting the traditional notion of citizenship as a human right (Olegario,
2023). Such capitalist understanding of the needs of the society nurtures another

discourse - integration which is understood by Finnish law as
“the interactive development of the immigrant and society, the goal of which is to give the
immigrant the knowledge and skills needed in society and working life, while supporting his
opportunities to maintain his own language and culture”

(Act on promoting integration 1386-2010, Section 3)
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In practice, integration is implemented through integration training - a specific
work-oriented tuition of unemployed migrants. This training (which in a nutshell is
an educational course) overseen by the Ministry of Labor and Economy, while all
other public education overseen by the Ministry of Education and Culture. This leads
to a scenario where one segment of the population (unemployed and/or unschooled
people) undergoes an educational program focused solely on economic utility
whereas another segment (locals) experiences education aimed at nurturing their
holistic human development.

In their work Scollons illustrated how discourses materialize into tangible,
embodied practices. Similarly, this phenomenon manifests in the context of migration
in Finland. A narrow, economy-centric discourses of societal needs and integration
results in the implementation of laws that steer individuals towards low-end jobs via
inadequate training (see critical research on integration training by Holm et al., 2012;
Poyhonen and Tarnanen, 2015).

Languages. Though every tenth Finn now speaks a foreign language as their
native language (statistics Finland, 2024), existing discourses position official
languages as a societal and cultural "glue". It is expected that every newcomer must
excel in either Finnish or Swedish. This is evident in citizenship requirements, where
individuals are required to pass a Finnish or Swedish language test at the Bl level
(Migri, 2024) or from the legal understanding of integration that was observed earlier.

On the other hand, Finland is highly ranked among countries whose citizens
demonstrate high proficiency in English (EF, 2022). Discourses regarding English
usage change with time: from welcoming and advantageous (Leppdnen, et al. 2011;
Peterson, 2022; Hynninen, 2016) to alien and threatening (Merimaa, 2020; Yle, 2023).

During the refugee crisis, when a large number of Ukrainians sought refuge in
Finland due to the war, many of them already possessed proficiency in English.
However, the system is tailored to prioritize proficiency in Finnish or Swedish,
neglecting linguistic diversity. Recent research shows that many Ukrainian refugees
can speak English at the intermediate level, but hardly any of them can speak Finnish

at the same level even after living in Finland for a year (Owal Group OY, 2023). This
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raises the question: wouldn’t the choices available to people be more diverse if their

linguistic repertoire was recognized?

3.1.2 Historical bodies of those who are affected by war in Ukraine.

Historical bodies of those affected by the war in Ukraine are diverse. While
there's concrete statistical data available for some, information about others is less
distinct. For instance, there is multiple research on Ukrainian refugees, on asylum
seekers from Russia (see, for example Svinarenko et al., 2023; Koptsyukh and
Svynarenko 2024). These studies show that Ukrainians fleeing war in Finland are
educated (63 % have at least bachelor degree), skilled (before war 79% were employees
or entrepreneurs) and 35% knows English well enough to work or study.

However, it is not nearly enough to see the comprehensive picture of those who
moved to Finland by the reason of war. There is scant information regarding those
who specifically migrated to Finland as a result of the conflict, but officially acquired
Finnish residence permits for reasons such as education, family reunification, or
employment. For example, migration from Russia in 2022 and 2023 was record
(Tilostakeskus, 2023), but we it’s impossible to conclude if relocations happened due

to war and which amount.

3.1.3 Interaction order among Finnish society and migrants.

Newly arrived unemployed migrants are eligible for a governmental support
which is supposed to foster integration, which means to give people “knowledge and
skills needed in society and working life” (Act on promoting integration 1386-2010,
Section 3).

To receive support, an individual applies to a local government office. Upon
submission of the application, the individual is scheduled for a meeting with a
designated government official. During this meeting, the official evaluates the
individual's work history and background. Together, they formulate an integration
plan. This process is mutually binding, as outlined in the Act on promoting integration

1386-2010, Sections 16 and 17: "The immigrant is required to adhere to the plan and
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regularly participate in Finnish or Swedish language courses." Failure to do so may
result in the restriction of benefits provided as integration assistance. Accomplishment
of the plan is a mutually binding process: “The immigrant shall adhere to the plan and
regularly attend a Finnish or Swedish course...” if not, “, his/her right to the benefits
paid as integration assistance may be restricted” (Act on promoting integration 1386-
2010, Section 16, 17).

To accomplish this plan a migrant is usually offered an integration training
which “is usually implemented as labor market adult education” (Act on promoting
integration 1386-2010, Section 21). National core curriculum establishes its’ content
that aims to develop Finnish or Swedish skills up to Bl level through full-time (5 hours
a day) studies.

Integration training received critique on scientific, educational and economic
perpetuating social disintegration, employing outdated pedagogical approaches,
reinforcing hierarchical structures dominated by white Finns, failing to address the
actual needs of migrants, and lacking real-life societal engagement outside the
classroom (see Holm et. all, 2012; P6yhonen and Tarnanen, 2015). Yet, this is the major
gate through which migrants learn how to be in a new society.

Other opportunities for a migrant depends on social benefits are available if
“economic development office <...> is of the view that self-motivated studies support
the immigrant’s integration and employment prospects” and “if it is a question of
studies of Finnish or Swedish or if the studies are mostly in Finnish or Swedish” (Act
on promoting integration 1386-2010, Sections 22, 23). Finnish integration system is
top-down and non-profit sector is limited and supplementary regarding processes of
migrants” integration (Lillie et. all, 2023).

Though Finnish integration system is comprehensive in comparison to many
other countries, such integration practices together with societal racism contributes to
“down-skilling” - a situation when highly skilled migrants have to agree on unskilled

jobs (Lillie et. all, 2023). This problem was addressed in research (see, for example

Riitaoja et al., 2022)
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3.2 English Speaking Club as a social practice

Social practice is a social action taken repeatedly. (Scollon and Scollon, 2004, p.
12). Though Scollons use this term in narrowest sense, as “single, recognizable,
repeatable action, such as <...> filling a form or switching on a computer”, in the
context of this study social practice is a weekly gathering of the English speaking club
in Jyvéaskyld - a city in the central Finland that by information on July 2023 has one of
the largest number of job seekers (Owal group Oy, 2023). This social action is located
on the intersection of historical bodies of migrants, interaction orders excising in

Finland and major discourses:

Historical bodies Interaction order

Government
d
Migrant

The English
/\ Speaking Club A

Discourse in place

Migrants

War

Integration

Languages

Figure 3. Nexus of the English Speaking Club (adapted from Scollon and
Scollon, 2004, p. 20)

The Club is the heart of the nexus of practice, the point from which I started my
ethnographic observations, and from where I started formulating new questions
about integration, languages in society and adult education.

I begun volunteering in the Club as a teacher in October 2022. By that time the
Club has already been working for several months. It was founded on a voluntary
basis by a person who was working in the social service sector. This is how she

describes this process:

“... in the March of 2022, when people started to come and I work at (a counseling organization)

and advice for immigrants. And a lot of Ukrainians come and they wereall... almostall... very...
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in spite of their traumas, and <...> quite difficult life situations, they were all eager to find a job,
but unfortunately most of them, they didn't speak English well enough or like at all to get it even
like minimal job and even like physical labor jobs here in Finland. It's very difficult to get a job
without Finish, but without Finnish and English it's nearly impossible, though like some of them
became employed. So anyways, there was like there was <...> one point my desire to do
something like this. And I enjoy speaking English, and on the other side there was like a need
for that. <...> During the August it's like somehow the idea came into life, so to say. Many people
asked me to do that...”

(Interview with the Club founder, p. 1)

As I began my volunteer work and familiarized myself with the Club founder's
vision, I found myself resonating with it. This is how she articulated the underlying

principles of this activity:

“to improve sense of autonomy <...> and for people to gain independence <...> from services from
whatever you know and language skills is one way to improve that <...>. And when they gain this
independence and sense of autonomy, then they decide by themselves what they want to do here in their in
this new country, you know, they don't need to go into what is available. They will gain more, more
options... ”

(Interview 1, p.31 )

Over the course of 2 years a lot has changed. Some practices appeared to be
unhelpful, some evoke greater interest. All of those changes will be reflected in the
following chapters. For now I will say that, the basic activities remain the same:

(1) we gather weekly for 2 hours to talk to each other in English;

(2) a venue is provided by a local social organization, utilizing it during periods
when it is not in use for other community events or activities.

(3) some people are coming with the desire to share their knowledge, others - with
the intent to uplift their English skills, but we inevitably learn from each other
and gain knowledge together.

My role in the Club has changed. When I started volunteering, I saw my mission
to teach people English, but when the Club starter wasn’t able to attend it anymore, I

took over the responsibility for maintaining meetings consistency.
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The number of people attending the Club meetings changes with time. In 2022
there were weeks when only 1 person came and I was wondering if this activity is still
needed? But despite those doubts I kept on maintaining consistency. Though we have
never advertised the Club online, it gathers around 10 participants weekly with the
maximal amount - 20.

The Club keeps on attracting new people though we don’t actively advertise it:
most people are coming because they were told about the Club. Participants see the
value in what is done during those tiny 2 hours a week, and I am curious how this

value is generated both within people’s understanding and in practice.
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4 NAVIGATING THE NEXUS OF PRACTICE:
PLANNING AND RIALISATION OF THE STUDY

Navigating is the next stage after engaging the nexus of practice. After I “looked
around”, identified focal points (discourses, historical bodies and interaction orders)
and settled myself down in the social practice - the English Speaking Club, I can now
explore it better. In practice this means that at this stage I will generate my data, select
methods, make the analysis and reveal its results. For this reason Navigating is the

nexus of practise is the longest part of this Thesis work.

4.1 Approach to the research design.

This research is inductive and data-driven. I chose a qualitative approach to the

study not because it works with text, rather than numbers, but because it

“starts from the notion of the social construction of realities under study, and is interested in the
perspectives of participants.”

(Flick, p. 2, 2018)

Before moving to the description of the chosen methodology, it’s essential to
explain the approach to current research that is grounded on three fundamental
elements: ontology, epistemology and philosophical orientation of the researcher
(Moon and Blackman, p. 1167, 2014).

Philosophical foundations. Ontologically, this research is based on relativistic
views that suggests that realities are conceptual constructs of the mind that do not
exist independently of personal perceptions. Epistemologically, this study adopts a
constructionist approach, which posits that meaning is derived from the interplay
between the observer and the observed: the observer influences the reality perceived
by the observed.

The philosophical orientation of the research of the thesis is twofold, integrating

elements of both social constructionism and critical theory. On one hand, it posits that
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understanding reality is a cognitive process unique to each individual. Therefore, in
the current paper research participants will be “trusted” with their justifications and
their explanations will be trusted per se. On the other hand, a critical perspective will
be utilised to reveal a conflict and make an attempt to bring a change (Moon and
Blackman, p. 1169, 2014).

This Research is anthropological which means that it contributes to the knowledge
about humanity, variety of it’s ways of life and conditions of existence (Hanners, 2010

p. 1) and aims to advance the welfare of mankind. (Scollons, 2007).

4.2 Methodological considerations

Knowledge gaining will consist of two layers. The first layer will consist of
observations of life facts: embodied realities that exist in the club setting: historical
bodies and interaction order. The next layer will explore perspectives and experiences
to understand why those physical realities exist. These two investigations will be done

with separate focuses on distinct perspectives, using different methods.

Table 1. Methodologies used

Layer What I want to know Methodology Main concepts Type of knowledge

Embodied | How club participants | Nexus analysis Historical bodies | Who are the

came to do together | (S.Scollonand R. | Interaction order | participants

Club

what they do Scollon, 2004) What they do in the

Imaginary | How participants see | Dialogic analysis | Dialog, Self, Other | Participants” views
themselves, life outside | (Bakhtin 1963,
and inside the club Sullivan, 2012)

Nexus analysis
The first layer of the investigation is done through the fieldwork: watching,
participating, asking questions, collecting artifacts etc. From march 2023, I started

systematic notes on the club meetings. These notes are not focused on one single issue,
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but present broad spectrum of topics that are aiming to answer the question “What is
going on here?”

I viewed myself unseparatable from the research process. Some might argue,
that such an approach ruins objectivity of the study, however, I perceive ethnography
as an “embodied practice” which means that I not only relies on what I see and hear
from the outside, but engage the scene with my whole self, leaving a space for deeply
personal emotions and intuition (Tracy, 2013, p 76).

In the tradition of the nexus analytical approach I was doing my observations
simultaneously with active participation with what was going on inside. Being a
teacher-volunteer I personally experienced what it means to be a Club member, and
in the same time tried to view the process from the position of the outsider. (Lane P.,
2014). These observations were described in the research journal that complements

my dataset.

Bakhtinian dialogic analysis

Scollons suggest discourse analysis as a method to be used within a nexus
analytical framework (Scollon and Scollon, 2004, p. 172-173). However, discourse
analysis is efficient while trying to understand how outside environment shapes
human’s being but not as efficient in understanding of how people reflect on their
experience (Sullivan, 2012, p. 2-13).

As I was going through the dataset, I realised that neither content nor thematic
analysis provide understanding which would be deep enough and reveal the
complexity of the issues examined, as I'm trying to understand how club participants
see themselves and the outside world in relation to themselves. Therefore I decided to

draw on Bakhtinian dialogical analysis, that

“would focus on how the “pain” is authored or the value is given by the participant, it
would examine their anticipation of judgements of others around and how they are authored as
a person in pain <...> and explore their dialogues with their own self around the significance of
the pain”

(Sullivan, 2012 p. 17)
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To conduct this type of analysis it is essential to understand the concepts it is
grounded on: True I , Other, Dialog I and Chronotope by M.M. Bakhtin. I came to the
idea to use this concept as there was no better way to describe who are the Club
participants. This understanding helps to go beyond the labels such as This concept
will allow me to go beyond labels like “migrants”, “locals”, “students”, “teachers”,
pre-coloured with meaning but rather treat them as worldviews: infinite and unable
to be learned up to the end. Below I'm providing the key definitions.

In other words, in this research I am interested not to know the social/cultural/
historical characteristics of the Club participants answering the question “who are
they?” but treat every participant a separate opinion, a view on himself and the world
around them here and now. (Bakhtin, Hero and author’s position, 1963 Chapter 2).

Dialogism is a concept that suggests a conversation among two entities: True I
and Other, where the True 1 is the owner of feelings and the only one who is able to live
through the moment. (Bahtin, 2000 p. 50), and other is everything else that is not true I.

Let's consider the idea that one participant in a dialogue represents the “True I”
or the authentic self. In this context, we may wonder about the nature of the addressee,
or the person being addressed, in this ongoing dialogue. Depending on the situation,
the addressee could take various forms—it might be a real individual, an Al like
ChatGPT, a reader encountering our post on LinkedIn, or even an imagined voice
chastising us for missing the bus. This ongoing conversation can occur within different
contexts, such as a face-to-face conversation with another person, an internal dialogue
within one's mind, or even at this very moment as I compose this text for you, the
invisible reader; and you, my reader at the moment of reading can hear me, agree or
disagree with what I'm trying to say. The points of time-space where these narratives
unfolds are called chronotope. It can be an imaginary space (f.e. when we talk to
ourelves) or it can be physically embodied space in a certain period of time. An
individual does not only present in a space, he/she affects it and space affects an
individual in return.

Why is that important to make this mental construct where true I is talking to
Other? Firstly, through lens we can have a vision of Other: we can understand, what is

it like (is it safe or dangerous, welcoming or exclusive etc.)? Secondly, we can have an
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idea of how this Other can react to us - to what we are saying: will it judge us, agree,
argue, accept, deny etc.? (R. Wegerif, 2011).

But the key value of understanding of this dialogue goes far beyond “who is
talking?” and “how?”. The dialogue it shapes how we imagine our place in the world.

Words of Other tell us who we are:

It's not me watching from within by my own eyes at the world, but I am watching at myself by
the eyes of the world; by the eyes that are not mine. <...>1 do not have a point of view on myself
from the outside, I do not have an approach to my internal image. From my eyes are gazing the

eyes that are mine.
(Researcher’s translation from Bakhtin, 2000 p. 240)

“He 51 cMOTpIO M3HY TP CBOVIMM IJIa3aMM Ha MUP, a 5i CMOTPIO Ha cebd I1a3aMy MUpa; Ty KIMM
maszamu. <...> Y MeHs HeT TOYKM 3peHMs Ha ceOs M3BHe, y MeHsl HeT IIOJIXOfa K CBOeMy
BHyTpeHHeMy o0pa3y. V3 Momx I71a3 IISHAT dyXue iasa. ”

(Bakhtin, 2000 p. 240)

In other words, the spatial environment has the power to convey individuals'
roles, expectations, and agency. It delineates whether individuals possess a voice,
prompting certain actions while dissuading others. This 'spatial attitude' shapes
individuals' self-perception, casting them as either active participants or passive

observers, thereby influencing their subsequent behavior.

4.3 Research participants and sources of data

The strong part of Nexus analysis is that it allows to assemble various types of
data. As my research interest lies in the area of people’s perceptions, the choice of
participants was an inevitable part of the study, but at the same time appeared to be a
point of big concerns and doubts.

When I was trying to select participants, my initial idea was to involve “teaching
volunteers” and “students” (current and those who stopped attending) to reach

diversity. But in reality I can never tell for sure who is who. No matter which criteria
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I chose it could not describe the complexity of the situation. Specifically:
both “volunteers” and “students” come from different countries, belong to various
nationalities, speak multiple languages, they are of different age and gender (or
beyond gender);

- “teachers” often find themselves in the position of learners, whereas
“students” provide “educators” with new knowledge. (Even I can’t say for
myself whether am I teaching or learning more there?)

- due to the openness of the Club, it is impossible to say for sure whether a
participant is a participant or ex-participant.

What's more important, following Bakhtin’s philosophy, it would be unethical

and unfair to assign human beings with roles that oversimplify such a rich reality.
Neither such a division would add any scientific value. Therefore, the data and the

sources of data can be described as following:

Table 1

Scope of Data

Type Quantity  Period Description

Semi structured interview 3 2023-2024 Participant is defined as current if he/she
with club participants who joined the Club meetup at least once over
keep on coming month previous to the date of the interview.
Semi structured interview 3 2023-2024 Participant is defined as former if by

with club participants who he/she hasn’t joined the Club meetups for
stopped coming more than 3 months.

Researcher’s journal 1 2022-2024 Includes observations and personal notes.

1) Interviews: While choosing interviewees I was aiming to collect perspective of
various participants engaged into the nexus of practise. This allowed me on the
one hand, to reach variation and on the other, to reflect on routine and
everyday of the Club.

The interview involved two blocks of broad questions:

- the first block concerned people’s histories,
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- the second one - their experience of participating in the Club and their
opinion on club practices.

The interviews were taken in Russian and English. All were transcribed. Those,

taken in Russian were translated into English. The type of transcribing should

in the first place match the goals of the study therefore the transcript was done

in a “broad” way without including details (Gee, 2005 p.117). The interviews

were taken in person in the space of the Club.

2) Photos and artifacts: Along my observations I made photos and collected
artifacts: student’s notes and other pieces of work that came as the result of the
club activities.

3) Researchers’ journal: As I was actively engaged into the club activities, it was
not possible to do proper ethnographic observations. However, after sessions I

made notes describing what happened during the club meetings.

44 Analysis process

Process of nexus analysis. As I went through the dataset was mainly focusing
on interaction order in the and people’s historical bodies. This allows me to grasp what

happens in the material level.

Process of dialogic analysis. While doing dialogic analysis I will trace how club

participants shape their understanding of Self and The Other

“not from the words alien for them, not from neutral definitions, to build up not character, not
type, and not even an objective view of a hero (participant), but namely a word of a hero

(participant) about the himself and his world”.

(Baktin, 1963 p. 30; Researcher’s translation).

I will trace the “footprints” of a dialog between True I and Other following the
guidelines of Paul Sullivan that he provided in his book “Qualitative data analysis

using dialogic approach” (Sullivan, 2012).
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In the data analysis two elements came into play: bureaucratic and charismatic.
The bureaucratic element is is characterised by authoritative building of a hierarchical
frame, impersonal and therefore verifiable. The charismatic element, which is on the
opposite pole, “undermines” bureaucratic values and strives for ungrounded and
provocative interpretations, unpredictable blending of theory and data, personal
musings and researcher’s unique layout style (Sullivan, 2012, pp. 64-80). Below I will
explain how these elements construct current data analysis.

Bureaucratic elements. As Sullivan mentions, “authority also lies in the
charismatic capacity of the individual to actualise procedures” (Sullivan, 2012, pp. 64-
80). So in this sub-section I will build the frame for the further data analysis.

I will begin by establishing a coding framework to prevent my data from
becoming unwieldy. This framework will involve the selection of key aspects that I
will prioritize in my analysis —dimensions or categories within the coding framework
that will serve to refine and specify the content. (Sillivan, 2012, 86).

Indeed, as I was reading through the interviews, I noticed how much was said
about emotions, choice, learning habits. All those things seem to be important and
connected to each other, so I decided to make two broad categories:

e Inthe Club
e OQOutside the Club

However, if I leave the analytical frame like this, I will “drown” in data and fail
to pay decent attention to really important parts. Therefore the next question is - how
to select these important parts, and exclude unimportant? To answer this question I
will address to Sullivan’s idea of the “key moment” and “sound bite”. Both of those are
pieces of text of different length, they are not framed by the dot in a sentence or by the
end of the line, so they cannot be identified mechanically. Below, trying to develop
Sullivan’s understanding, I will sum up the characteristics of key moments and sound

bites that I will be looking for in the texts.



Table 2. Definitions of “key moments” and “sound bites”

Key moment Sound bite
Content usually longer utterances “full” of | brief moments with
sense “concentrated” meaning
Form of | pieces of meaning in anecdote, story, | pieces that tell about experience in
expression emotional saying, that usually appear | an unusual way
in the moment where the tone/
emotional register/ topic change
Dialogism pieces with personal musings; or when | pieces where a participant is
a person “throws” an idea for further | draws conclusions or asks
discussion questions
Significance pieces that are important for | pieces that are important for
participants participants and for the researcher
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(Sullivan, 2012, pp. 64-80)

Both key moments and sound bites will complement each other, and avoid a

situation when some important pieces are left aside and mentioned as “Elsewhere in

the text the participant said that...” (Sullivan, 2012, pp. 64-80). I hope I will not distort

the meaning of Sullivan’s terms by adding that a “sound bite” can hide inside the “key

moment” or be elsewhere in the text. For the convenience of reading I will highlight

key moments with bold.

Charismatic element. As Sullivan points out, there are millions of guidelines

that will tell how to make a research rigorous, dry, systematic and impersonal.

However, I find myself as rather a “holist learner” (Sullivan, 2012, pp. 64-80), thinking

how to merge small pieces into a big picture. In the context of this study this will mean

that I will decide what type of data to leave and what to include into the analysis and

how to connect it with the theory (Sullivan, 2012, pp. 64-80).
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In the result, the chosen pieces of data were then structured in the form of the

following table:

Table 3. Table for dialogic analysis

# | Interview # ‘ Page ‘ Context Quote Power relation Notes

Topic, subtopic

1.3 15 Text Self (role) > Other (role) Additional
(What is happening) explanations
(See Appendix 1).

In the previous subsections of the thesis I've shown described the study process:
the steps of the research, bureaucratic and charismatic elements (how they merge to
provide a trustworthy investigation), key terms and theory used in the analysis.
However, while this procedure is comprehensive, it is not without flaws. Hence, in
the subsequent subsection, I will unveil the limitations identified and propose

strategies for their mitigation.

4.5 Limitations and ethical considerations

This chapter is devoted to limitations and ethical considerations of the study.
Usually such sections take insufficient part in overall volume of the study. However,
my intention here is not to save on words, but give an honest description of research
shortcomings and the way to overcome them.

While writing conducting this research I faced several challenges, that made me
doubt whether or not I can do this study or even participate in the Club. If there was
no major concerns about procedural ethics, the state of the art with situational ethics

(Tracy, 2013, p. 243-244) is quite the opposite. These doubts were a subject of multiple
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conversations between my research fellows and literature examination. To tell the
truth, I'm still in the process of constant thinking and reevaluating my actions: the
seed of doubt is always there, even on the final stages of my work.

To discuss those issues I will address to two sources: the book “Qualitative
research” by ].S. Tracy (Tracy, 2013) the document “Ethical principles with specific
ethical considerations for research with people in situations of forced migration”
worked out by Canadian Council for Refugees, York University’s Centre for Refugee
Studies, and the Canadian Association for Refugee and Forced Migration Studies and
described in the paper by Christina Clark-Kazak (Clark-Kazak, 2017). The guidelines
described in the last paper are applicable not only to the research but also to the area
of community practice that fits well the situation of the current study. They are
grounded on the four principles that I will apply the emerging ethical doubts: equity,
right to self-determination, competence partnership (Clark-Kazak, 2017).

Power imbalance. The first and the main ethical dilemma can be called power
imbalance. And it is multifaced and nuanced. It largely arose from the fact that I'm
Russian who lived all the life in Russia; my first language is Russian and certainly I'm
a bearer of Russian culture. At the same time, the first Club and research participants
were those who suffered from Russian invasion into Ukraine: these people were
forced to move, some lost homes, family members... For this reason I was asking: my
volunteering in the Club and doing a research with the Club participants - is that for
better or for worse?

Answering to this question I will address the principles of competency and right
to self-determination. This means commitment to presentation of exhaustive
information about my Russian background and not diminishing Club/Research
participants’ right to decide whether to come to the club meetings either to participate
in the research and to what degree.

In the Club practice, I was trying to say “Hi, I'm Anastasia and I'm from Russia”
every time we had introduction round. Secondly, as everyone in the room was aware
of who is who, the participants were able to decide which smaller group to join further

on.
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In terms of research, I prepared an exhaustive informative consent that was
provided to each research participant beforehand in English and in Russian and made
sure that all of its aspects are clear to the participant including the right to refuse at
any point.

This study doesn’t happen in vacuum - it firmly stands on the relationships that
I as a researcher managed to form through Club practices. For this reason I'm
addressing to the notion of relational ethics: to be as genuine as I can and to “treat
participants as a whole people rather than just subjects from which to wrench a good story”
(Tracy, 2013, p. 245).

What adds even more to the power imbalance is my positionality as a researcher
(the one who asks the questions), the volunteer educator (who knows more than
students) and the Club organizer (the one who has the responsibility for the meetups).

Though I try to lower down the hierarchy that inevitably occurs between a
teacher and a student in a conventional classroom settings, I admit that it is still there.
It partially comes from the role I took, partially form similar teaching and learning
habits, that we share with some Club participants, partially because my poor skill of
letting things go. This can potentially lead to a situation when research participants
will not be able tell what they would tell in circumstances with lower hierarchy.

A critical approach and careful theoretical framework implementation, well-
established relationships as well as well-though interview design (two-sided
interview, right place and time, rapport) can contribute to more credibility.

Reproduction of exclusionary processes. The final question that I believe is also
rooted in power imbalance is language used. The official language in Ukraine is
Ukrainian, though Russian is largely spoken as well, especially on the attacked areas.

As the interviewees explained, to some speaking Russian would be unacceptable:

“Researcher: ... but there are many people for whom (Ukrainian) language usage is a principal
question...

Participant: There are, yes, my brother is also like that, yes. Oh, he doesn't acknowledge it, I'll
never tell him anything in Russian <...> But that's just his stance, he's such a patriot, yes. But
those are rare. Well, there are also others. There are normal people who understand normally.”

(Interview 3, p.18)
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The problem manifested itself both in the Club practices. For example, in the
beginning we had a volunteer who as advanced in both English and Ukrainian, so
many students joined her for a conversation in small groups. But as this volunteer
stopped coming, a large part of Ukrainian speakers left as well. Therefore, I can
suspect that the Club gathered people who are more tolerant to Russian.

The language question was also critical when I was choosing the language of the
study. Due to the fact that I didn’t manage to find resources for translation from
Ukrainian, the interview participants were only those with good knowledge of
Russian or English. And I believe this is not just a natural limitation, this is what
Scollons call “zooming in” and “zooming out” (Scollon and Scollon, 2004, p. 158) - a
language power imbalance on the level of the small Club in Finland on the level of a
small Master’s thesis research reproduces huge story of oppression of one state by
another.

Some steps are already done and can be done further in this regard:

1) Since March 2024 an advanced Ukrainian and English speaker joined the club.

If we manage to attract more people with same knowledge, we can expect that

more Ukrainian speakers that cannot or unwilling to speak Russian will join

the Club and become a part of further studies.
2) More financial, time and human resources need to be attracted to be able to
engage participants with diverse language preferences into the study.

Procedural gaps. In the process I also encountered procedural challenges. They
raise from the fact that it was not always possible to notify all the club participants
every single time about my ongoing study. However, no personal information or
stories of people wo didn’t sign up a consent are revealed in this research. All the
names and facts are carefully changed so that nobody can be identified.

In this part I only addressed three issues that came up from the study, though
there were many more than that. The rest will be summarized to the questions
recommended in the Clark-Kazak’s article (See Appendix 2).

Use of technology in the Thesis writing. In the process of writing up this work

I used ChatGPT4. It helped me as to a non-native speaker, reach faster writing in
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English. This tool, however, was never used to generate any ideas and did not

navigate the research at any point.
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5 ZOOMING IN: RESULTS OF THE RESEARCH

After the data analysis, the next step is to reconstruct it and derive meaning
from the emerging picture. Therefore, in the current section I will highlight the
findings and connect them with the theory. I will “zoom in” into the results that tell
me what is going on within a social practice - regular Club meetings. As

The analysis had two layers: embodied and imaginary, in the current chapter I
will outline the main findings informed by what happens in real life and what is

perceived by participants.

5.1 Vignettes of "success” stories

As a Club facilitator, one challenge I encountered was presenting compelling
'bureaucratic' evidence to demonstrate the value of the English Speaking Club in
Finland. Unlike academic environments, which often have clearly defined
pedagogical objectives and measurable outcomes, the Club lacked such structures.
Nevertheless, the value of the Club manifested through 'success' stories gleaned from
interviews and field notes.

e Andrey, 22, was enrolled into an English-medium bachelor program in
college. Over the year with no prior academic training he raised his
English level from the point “I couldn’t buy ferry tickets without Google
translate” (Interview 3, page 5) to working as an intern in an English
speaking company. Bachelor study guarantees a student status and that
the participant will not be sent to war.

e Tanya, 15, asked peers in the Club to check up her application when she
applied to the international bachelor school in Jyvaskyld. For a girl who
doesn’t know Finnish, a chance to study there will gradually foster
learning and give more diverse life options.

e Anna, 21, started an English language academic course at the university

of applied sciences. She learned about this program at the Club. This
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program will allow her to continue her master’s degree studies in an
English-medium program.

e Maria, and Hanna (a Finn), are practicing their teaching skills on grammar
workshops (sub-division of the Club). This fosters their teaching skills
and expands their career opportunities.

e Anatoly, 45, who wasn’t speaking English by the time he came to the club,
managed to assemble a bike through negotiating the process in English.
For a person who came as a refugee having a means of transport gradually
increases the possibility of choices.

e Emmi (a Finn), 24, is coping with her social anxiety through active
participation as a volunteer.

Apart from practical achievements, the space of the club advances people’s lives
in multiple different ways that on the surface do not have any practical
implementations, but in fact substitute for some governmentally financed social

services.

5.2 From exclusive to inclusive environment

To preserve or to open? In the midst of the escalating refugee crisis, the Club
was founded with a specific focus on Ukrainian refugees. This decision was made by

the Club's founder, who describes her choice as follows:

“I put in one group the announcement for volunteers <...>, and there was like some not very
nice responses. Like “why Ukrainians? Why everything is for Ukrainians?” <...> I responded
like yes, please feel free to organize everything you need for everybody.”

(Interview 1, p. 6)

The same vision had those who attended the Club as English learners, who asked
“Like, isn't it (the Club) like for Ukrainians?” (Interview 1, p. 29). On the one hand, such
an approach created a safe space for a protected group, but appeared exclusionary for

others.
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This is how the Club participant describes this, answering the question about

getting new friends:

“Guys, I've been hanging out with them for a while now. I met them at (a governmental
organisation) during a lecture, then we went to (a cultural organisation) together. We used to go
to (a cultural organisation) with them every week and tried to go to the Club, but since they're
not Ukrainians, they were banned from going there. And then, when X left, | remember it wasn't
just Ukrainians attending anymore. So, I invited them, and they came to the last few sessions.”

(Interview 3, p. 6)

The Club started getting attention of broader audience, and it became clear that

it is of a large interest. For example, during one sunny day in May 2023

“we decided to go out to play (speaking games) on the shore of the river. The students were
taking questions that I prepared and we shared answers one by one. As we were speaking, one
lady approached to us and asked what are we doing. I told her about the club and she asked a
permission to join together with her daughter. I agreed. Next time she came with her daughter.
After that her daughter started joining the club herself. They both are Russian speakers, have
immigrant, but not refugee background.”

(Research journal, p. 6)

In September 2023, I directly asked the Club participants whether they viewed
the Club exclusively for Ukrainian refugees or not. Their response was that they
perceived the Club as a place for everyone. One of interviewees (Ukrainian refugee)

describes this internal transformation in the following way:

“at first I <...> didn't want to get to know any Russians, because I came, arrived, came here and
now it's like... you know, kind of like with hate, and then it settled down, everything started to
decline more or less <...> well, I started like to differentiate people. It's like with Andrey. With
Evgeny as well. That's how I started, like good Russian-bad Russian. That's when I started to
differentiate then and sort of... Well, why shouldn't they as well, they need it too, but before that,
well sort of. When still at the beginning it could have been right, therefore different points of
view everything changes.”

(Interview 3, p. 11)
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From a dialogic standpoint, I interpret this last narrative as a point in an internal
space of mind, when Other (Russian) is becoming equal to the True I. The interview
data and observations show that such a transformation happens because of interaction
with the Other at different settings such as courses, lectures, governmental bodies etc.

Locals in the Club. These days, though the prevailing majority of the Club
participants are still people fleeing war in Ukraine, there are active members from
around 10 different countries from Eastern Europe to Asia.

It is especially interesting that there are local Finns actively participate in the
Club. As one of the Finnish interviewees (an Club member) explained, settings like

the English speaking club concern not only migrants.

“I just always had this like urge to... Wanted to help people. Especially people that are like
minorities <...> like marginalized in society because I'm also a marginalized group. And that is
definitely a part of it. And then, honestly, like... Loneliness that I've struggled with.”

(Interview 6, p. 1)

“Finland is such like an individualistic culture that absolutely detests that part of it. <...> butI've
grown into it; like I've grown up here like, and this is my hometown, so <...> is not surprising
at all for people to like feel disconnected even if you <...>, go to school or go to go to work or
whatever like. And of course, like there are like other factors, but the culture is definitely like...
It... There's a challenge, like how to find connection.”

(Interview 6, p. 17-18)

We can conclude that the Club developed towards greater inclusion. I should
admit that it was a risky decision because it could potentially lead to unpredictable
clashes of opinions (especially in the context of an ongoing war). In the same time,

calming that the community is open it would be impossible to exclude anyone.

5.3 Shift in interaction order

What we started with. This section will detail the shift in interaction dynamics
within the club. All participants, whether they came to study English or to assist others

in learning it, bring with them their individual learning experiences. Within these
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experiences, there exists a preconceived notion of the roles of 'teacher' and 'student,’
along with expectations of their behaviors.

Upon entering the space, participants divided into smaller groups, depending
upon the availability of volunteers, or remained in one big group group. While I was
not the only volunteer present, I will primarily discuss my personal experiences, as it
was impractical to ethnographically document the proceedings of each smaller group.

In my own educational background, I primarily encountered teacher-centered,
face-to-face classes where choice and autonomy were limited. The teacher dictated
both what was to be learned and how it was to be learned. Unknowingly, I replicated
this instructional style in my online teaching practice and carried it over to the English

Speaking Club. The interaction order can be described as following;:

Figure 2. Interaction order in the beginning of the Club
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As an educator, I took it upon myself to organize the space, often preparing tea,
coffee, and occasionally bringing bakery. I thought that as a teacher I was the only one
who must know the right answer, identifying students’ needs percisely and
determining the best ways to deliver knowledge. I considered myself responsible for
their engagement and if attendance was low, I treated it as my professional failure. I
felt that I need to be well-prepaered, but due to intense studies at the University I often
failed to do so.

I used pedagogical instruments of I was aware of from formal academic training;:

tasks, exercises, home assignments (that of course were never done). Though I asked
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what they have difficulties with, I was the one who was guiding the process,
established the interaction sequence. Here is an example of one ho it looked like in

practice:

“We are continuing the topic from the previous class: directions. We revised vocabulary and I
brought up an audio assignment. <...> After the students came completed the task, I asked them
to share their sentences. I asked who is ready to share? One by one they read their sentences

aloud and the others tried to guess the what place on the map they are talking about.”

(Research journeal, p. 3)

Though on the level of embodied interaction, I was dominating the space, on the
level of internal perception the True I as a teacher was smaller that the Other (a

student). This can be seen from the following abstracts of ethnographic notes:

“I didn’t prepare any materials for the class and asked what are the situations where English was
the most needed but they didn’t have it under the belt. <...> This is where we focused on. We
first discussed the questions to ask directions, then we learned how to name the places, after that
we learned how to tell directions.”

(Research journeal, p. 3)

“In the end I asked what do you want to talk about next time. One student asked to imitate
dialogues that might happen during interview. Another student worries that he still can’t
organize sentences properly (though he is the best speaker in the group).

For the next class I want to make a short audio task and find an assignment to speak about skills
or previous job experience. We will probably search works on the websites.”

(Research journeal, p. 4)

These passages demonstrate the my pedagogocal choices were evolving around
the needs of a student as they percieved them that is best seen from the following

exerbt:

“ Another (students) asked (me), if they have any mistakes and my opinion on their progress and

additional assignments on that.
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I explained that from my point of view things go well. I also explained that don’t want do decide
what is important and said: “You say what is important for you and I will find the way to help
you out with that.”

(Research journeal, p. 5)

Problem. The more I wes attending the club, the more I understood that
conventional pedagogies are not applicable there for many reasons:

(x) The scope of those who came was always fluid, so implementation of typical
academic approaches based on consistent learning didn’t work,

(x) Unpredictable attendance of volunteers didn’t allow coherent teaching,

(x) English proficiency of students ranged from AO to Bl, so conventional
approaches tailored to homogenious student groups were not applicable,

(x) Lack of time made impossible any preparation for the meeting as well as any
strategic planning,

(x) some beginner students didn’t share a common language with any of the
volunteers (for example, there was a student who was only speaking Ukrainian, when
the volunteers didn’t know one).

(x) A hierarchical dynamic between volunteers-teachers and participants-
learners discouraged the latter from seeking individualized learning paths, instead
fostering a reliance on presenting problems and awaiting resolution from others.

In summary, a “service” approach to education that both me and other learners
had as a part of their historical bodies didn’t work. Therefore, I was constantly asking
myself: what is the best educational outcome we can reach as a community or a group
with the limited means we have?

What we ended up with. The most important decision I made and try to adhere
to, is to disregard the preconceptions ingrained within my historical body, and to shift
the focus from what I can teach someone to what we can do for ourselves together?
This resulted into the gradual transformation of interaction order.

(1) Clear framework of actions. Interaction order is based on a routine that

naturally appeared from previous actions. Now it looks as follows:
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1. We gather in the hall behind our learning space and start daily conversations
from there. Participants speak any languages, though English is already becoming
used.

2. Upon entering the space, someone takes the initiative to prepare tea, coffee,
and arrange a table with snacks, all provided at their own expense. Small
conversations in any used languages evolve.

3. As everybody is seated with a cup, we start an English speaking part with an
“emotions checkup”. I share a meme depicting "how are you feeling today" in our
group chat, inviting participants to reflect on their week and current state of mind.
One by one every participant introduces themselves and shares their response, often
sparking spontaneous discussions.

4. After that we address organizational matters such as scheduling and future
plans for meetings.

5. Subsequently, we divide into smaller groups of 4-6 participants, contingent
upon the availability of facilitators. Each group autonomously determines how they
wish to spend the remaining time. Some groups engage in conversational games,
while others delve into real-life topics and issues.

6. As our session draws to a close, we clean up the space and leave.

Having a well-established social practice within a Club is critically important as

it addresses a fear of uncertainty that was described by one of the participants:

“It would be great... because | wanted to write to you: 'What is our topic for today’s meeting?"'.
So what to prepare for, which words to repeat? Because, let's say, I come, and it's not the right
topic. And then, well, today we will talk with you, let's talk about nature, but I didn't repeat those
words, they haven’t settled in my mind yet. Could you at least, <...> tell us this way, on the next
lesson we will be talking about that, that’s it.”

(Interview 2, p. 18)

From this excerpt, it's evident that the True Self (True I) is diminishing in
significance, while the influence of the Other becomes more pronounced in situations

of uncertainty about the future.
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(2) Decreased teacher’s dominance. Observations of interactions within the
smaller groups I participate in reveal a diminishing prominence of the teacher's role,
although it remains prevalent (A). However, my aspiration is towards fostering more
pronounced dialogic conversations (B), where everyone is a participant and everyone
is in search for the answers (this idea was drawn from Mirja Hamaldinen, at her

workshop “Exploring justice through Participatory Thought: A Bohmian Dialogue”).

Figure 3. Interaction order in the Club these days and the desired one.
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(3) More diverse educational opportunities. Some students benifited from
speaking practice and using the language. They even expressed dissatisfaction when

the Club practices involved extended periods without speaking:

“But actually, it's not very cool when there's a big turnout. <...> I actually liked it better when
nobody else would come, and I was there alone or maybe with one or two other people <...>
one-on-one, and then you'd talk non-stop for an hour and a half. That was way cooler for me
than when you sit, you said a phrase and you wait? I mean, that's the conversation specifically

in the English practice.”
(Interview 4, p. 21)
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However, others felt it challenging to speak as they didn’t have enough
knowledge on how actually to produce speech in a foreign lanuage: which
prepositions to use, what's the meaning of grammar tenses, how to pronounce words,
how to write in English. Through many tries and fails we finally accepted that we
don’t see an effective way to respond to the two opposite demands: practicing and
learning within one meeting of 2 hours.

For this reason we launched “Grammar workshops” - regular meetings that are
conducted in a more academic way. These meetings are held once a week (for 2 hours)
and are facilitated by 2 volunteers who perform in a classic teaching role. Each
volunteers is working with their own group - one is focused on starters, while another
one - on more advanced learners. The volunteers-teachers prepare for the classes, plan
and guide the learning process, though they remain in constant contact with students
asking what are their needs and interests. We explain to the participants that this is a
coherent learning and in order to succeed one need to come regularly. Grammar
workshops gain regular attendance gathering from 6-8 students each time.

There is a hope that through this diversified practices we can address the

problem of language instruction in a more effective way.

54 Being capable for more

Historical bodies and Slf-Other perceptions about education. While the Club
founders' and my own aspirations revolved around exposing individuals to
autonomy and choice, our ingrained roles as social service providers (her- as a social
consultant, mine - as a teacher) often pulled us in the opposite direction. This conflict
was evident in the organizational methods we adopted in the beginning.

On the other hand, historical bodies of those who came to study English, told
that they will be taught by the Other, that the Other has the knowledge and power over
the process, that their True I is diminished. It is observed in the narratives where
participans describe the learning experience. Here are several examples of

participant’s talks about learning inside and outside the Club.
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Example 1. A participant is describing the ways he learns Finnish
independently.

... as they say, you have to talk a lot. <...> Ilive alone, it's a bit difficult for me <...> So, the only
thing left is to turn on Finnish language video lessons and repeat after them what they've said,
pause, repeat; to write under dictation

(Interview 2, p. 6)

In the view of the participant, the only available way to learn to talk for him is
to repeat the words of Others and to write under dictation what Others said. The act
of talk is not described as something that reveals the True I: such as for example,
constructing his own sentences.

Example 2. In this example an interviewee was asked about his opinion regarding who
is the Club designed for. While giving the answer, he appealed to the figure of a bigger Other
(a teacher, a volunteer), who has the power to decide.

“R: T also had, well, some doubts about how this club is positioned because it indeed started as a

club for Ukrainian refugees. And now, at least two participants are there who are not related.

Well, they don't have that background, what do you think about it?

P: But you are a teacher. I don't know, you all, well, like, you help as volunteers. So I think, this

does not concern you.

R: And what do you personally think?

P: Well, that's it, I only think that a volunteer will help.”

(Interview 4, page 10)

Example 3. In this example a participant is sharing how his educational and life
path was guided by the Other. This example demonstrates how initial desire of the
True I was merged by the will of the Other:

“R: Did you ever think about learning Finnish?

P: About learning the language - no, but to stay (in Finland) - from the very first trip. Essentially,
my whole life has been laid out. More precisely, my parents planned it following my uncle. My
uncle studies here. He studies... lives, and he studied at my university in Kharkov, and I was
kind of pushed along the same lines: the same specialty with the same professors, the same
faculty, in short. In order I simply to follow the same line and didn’t veer off anywhere and
move here.

R: How do you perceive this ?
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P: Initially... Now that’s ok. It seems like now it's actually good for me, but initially it wasn't
really, because I had no idea what programming was, and I was planning to go to flight school
with my friends. Before that, my prospects weren't very good. Like, I didn't need this at all. It
was more like my parents' plans, not mine. And then, like, when I started studying, and then
when this major appeared, which I now like and want to work in and have been working in. Yep,
I realized that it's like, well, okay.”

(Interview 4, p. 2)

Example 4. In the example below a participant is sharing his view on life, where
having good life skills means to understand what Other wants from Self in any given

moment of time and adjust.

“...or maybe, I just navigate through life? It's good that I understand what is needed from me
at this moment...”

(Interview 2, p. 7)

Self-Other within Finnish migrant’s education and beyond. Not only the
historical bodies of Club participants (both educators and learners) reinforced the
perspective that education is akin to a corridor constructed by the Other, within which
True I is going from point A to point B. This viewpoint is further supported a Finnish
integration program, in which almost all of the Club members participated.

Absence of choice. Describing the learning process, the participants describe
absence of choice and bureaucratic pressure, forcing immediate employment.

Example 1. In this example a participant was attending an integration program

for 5 months. She later on left it because she found a low-skilled job.

“Well, it's not like I had a choice not to go to (Integration) courses. I had to: (a governmental
organization) registers you, and like you must go. <...> I combined (Integration courses and
Club), but then I realized that something... well, I can't handle it.”

(Interview 3, page 6)

Example 2. Another participant is emphasizes that learning at the integration

course happens regardless his true desire. Learning itself is described as drilling, and
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enrollment to the course as something that happens (f.e. I got place, ended up in the

course):

“ - <...>you mentioned that you started attending the Finnish integration courses, right?

- Istarted, well like... I waited for my turn, I didn’t just start... I think I started there maybe

in December. I was in the queue, I've just got place.

- What's your impression, what do you think of them?

- Actually, nice enough. I don’t know how I ended up there: I was taking an exam for, like,
the zero level, but I was enrolled into an intensive course. <...> And there is this intensive
program, and I like that since I'm not too eager to learn Finnish right now, and at home I
just do my homework and that's it - effortlessly, not the way learn English: read or listen, or
watch something. Here I just did it (homework), put the backpack, and that's it. This is what
I like here. There’s a topic for each lesson, and we just drill that topic for 2 lessons until it's
memorized, but she (teacher) forces you to learn it right in the class. So you don't have to
study it at home. And whether I wanted to or not, I'm still learning Finnish. It's not just
come, marked myself present, and left. I still go there, and I even started constantly reading
texts. Already reading more or less the words, although I didn’t study. Just memorized the
numbers, some basic phrases. The rules like those vowel harmony k-p-t, all that stuff, but in
our class, we just drill through for a week from 8 to 13:00 with all sorts of games, cards,
stuff like that.”.

(Interview 3, page 12-13)

Example 4. Here a participant is focusing on the pressure he experiences due to

the threat of military conscription.

“- And what will be the consequences if you don't find a job in 7 months?

- That's it, it's goodbye from the country. And God only knows what else: it's not just out of the

country and goodbye, they will actually take you to the border, back home. I don't know. But

the fact that asylum is ending, and we have to leave the country, that's 100%. We have no

right to be here.”

(Interview 3, page 17)
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Example 5. Being under the pressure of need to attend integration courses, some
may use them not in accordance with their initial purpose. The following example
shows how a Finnish course (a part of an integration program) is perceived by a

student merely as a tool to “get hooked”.

“R: <..> well, the main task for me now is to learn the language, find a job and that's it. But I'm
continuously learning the language whenever there's an opportunity.

P: English or Finnish?

R: English, Finnish, I just go casually... you never know when it might come in handy, and
there's also internship from there. And from this internship, I can just go to the university or
(to intern) in a company; and maybe meet someone there and somehow get hooked. That's just
a backup option.

P: Right now, I'm focusing more on English. Found another set of courses at a church. <...> But
I'm waiting for the opening of X, thinking also to sign up for courses here, I think it’s €60 or €90
for a year”.

(Interview 3, p. 14)

We had all the prerequisites to get stuck in a service-oriented approach,
characterized by the Other holding the power to disseminate knowledge, while the
Self assumed the role of the recipient:

(v) mindset was deeply ingrained in the historical experiences of those who
organized the Club meetings;

(v) this approach was in historical bodies of the Club participants;

(v) integrational practices organized by the Finnish government for newly
arrived migrants are precepted by the participants in the same True I < Other way.

While we all had the predisposition to remain within this familiar framework,

life unfolded in unexpected ways.

Can we do more as a group? The first outcome that we did not foresee, is that
the Club appeared much more than a language learning space. Here people got
knowledge on how to be in a society from each other’s experiences. Mutual help has
always been a recurring discourse during Club meetings: people were sharing

information about how to make doctor’s appointment or where to find discounts for
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groceries. But at times, straight in the Club settings participants were providing help
that extended far beyond classroom.

Example 1. The following example illustrates how challenging it is to navigate
the procedures of a new society highlights how the collective accumulation of
knowledge can directly aid a participant, even within the classroom setting. To obtain
information on applying to an academic course at a university, a participant typically
must schedule an appointment with a social consulting service and endure a
significant waiting period.

“As I announced the information about enrollment to an English language program at JAMK

earlier and some participants became interested, we put time to have a look at the application

process that was described on the web page. We started with formal requirements and
documents. Once we were doing that one participant started asking questions about the
documents. He didn’t know what one of them meant and how to get one. The peers came to help
and explained the bureaucratic process which appeared to be not easy at all. They showed their
documents that the participant turned out lacking. Another thing that emerged in the talk is that
the participants didn’t know what a “secure email” is. Luckily as I encountered one when I was

applying to my program a year ago, so I could explain what it is and how to use one.

(Research journal, p. 7)

Example 2. Here is another example that shows how real-life issues can be

resolved straight in the Club.
“Today our 15-year old participant asked for help: she needed someone to revise her application
to an international bachelor school in the city. A volunteer who speaks advanced English offered
help. Together they revised her application. Later on she asked me how to convert this document
from Word to .pdf from the phone, as a computer wasn’t available to her. I tried to help through
an iPad that I had with me. “

(Research journal, p. 7)

Example 3. The next example shows how students were engaged into

independent collaborative learning.
“Surprisingly few volunteers came today. In fact, I was the only one and 7 participants-learners.
Since I'm usually busy with those who are beginners with English, I asked the rest - more
advanced participants be facilitators for themselves. So after a usual emotions check up they

stayed on their own. As far as I heard they decided not to use the questions I suggested as
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conversation starters. Instead they found something else online and engaged in conversation in
English for the rest of the time.”

(Research journal, p. 8)

Example 4. Independent collaborative learning is stretching beyond the

classroom settings.
“Due to the Easter holidays I had to cancel our meetups on Thursday and Monday. The guys
seem to be upset. In the group chat one of the participants offered to have a club meeting on their
own in a cafe.”

(Research journal, p. 8)

In similar ways, without control from my side, the club participants made an
Instagram page, that they are running on their own and organizing our final barbeque

party outside the classroom.

Can an individual do more? Another surprising outcome was noticed from the
dialogic analysis of participants” talk about being in the club. Often times (but not
always) they used wording that emphasize an active role of a speaker. This is evident

from the following set of examples:

“The cool thing is that it’s divided into groups, <...> you can choose your own, well, more or
less your own level and practice specifically, not learn. That it's excellent, and specifically
practice, that’s cool... and through games.”

(Interview 4, p. 6)
“You can choose your teacher based on your own level of knowledge again. Yeah, you can
change there, for example, you can socialize with someone, have a coffee or tea, it's, like, a very
welcoming atmosphere, probably.”

(Interview 3, p. 14)

“And you... can comfortably speak without rushing or being afraid to say something. I liked
that. And yet, you try...”
(Interview 3, p. 14)



52

On the other hand, the interviewees mentioned non-oppressive atmosphere
that exists in a community. One of them contrasted that to school and integration

courses setting, another - to University:

“When we were talking, I enjoyed it. It's just like in school, you come in, settle down... Even in
the (integration) course <...> there are strict rules: breaks, everything... The environment here is
conducive. Because you know the teacher won't... They might ask, guide, and won’t demand
or give grades.”

(Interview 3, p. 14)

“...I'm also like a student in a way. In those situations (of volunteering), it's just different from
the university where I'm like, we also like have group discussions and stuff...”

(Interview 6, p. 5)

Being in such a free setting for some people (not for everyone) brought some
results that they notice. This results concern not only language proficiency, but

personal growth for both students and volunteers:

“First of all, it (participation in the club) gave me courage <...> to open my mouth, to formulate
my thought, because for me, for example, it was easier to click Google Translate or to voice it, so
that the person heard what I am saying, or I could read (the translation). I already understand
what I am saying, and I can even speak now, glancing over, but already speaking. (C) This has
untied my tongue.”

(Interview 2, p. 13)

“Whether I'm like teaching or like speaking in English or Finnish, I'm... My like competence level
is usually higher in either of those languages, or both. Because yeah, I'm having the other person,
so the dynamic is like really different and it's giving me confidence that maybe I'm like not so
bad at this thing or this thing”.

(Interview 6, p. 5)

Though there are agentic narratives in the participant’s talk about the Club, it's

important to remain critical and acknowledge that this perspective doesn't resonate
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with everyone. Particularly in the early stages, some participants may not feel like

they are learning anything significant.
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6 CHANGE

The final stage of the nexus analysis is change - a point where I will discuss the
results of the study, make an attempt to ask new questions. I will critically overview
social actions done within the nexus of practice. By zooming out, I will try to connect

the findings on the micro-level with macro-level contexts.

6.1 Integration: to whom it concerns?

The Club participants chose to become an open community. In the result, many
people without refugee background joined the Club. This way was and still remain
not immediate and straightforward.

The first concern evolves from the fact that the Club remains “a migrant hub”,
with low participation of locals. Over the course of almost two years only 3 Finns were
involved into the Club activities: two with the purpose to aid people and one with an
intent to conduct a research. Therefore, the club somehow reproduces the reality
where locals are always in a position of more power (f.e. to teach, to help, to research)
and are never in the opposite. However, as the interview data show, some locals face
just the same problems as migrants do: alienation, lack of connection and sense of
belonging that could be addressed through common activities such as language
learning.

As I engaged in conversations with locals during my studies at university, I
found that, some people lack of English practice in daily life and regret that it’s
becoming forgotten. Some students shared that they were not confident in their
English skills and for this reason hesitated to take part in English medium courses.
The Club could provide a venue for those who locals who would like to practice
English. Larger engagement of locals as learners could create a space where
everybody is working together on the same task.

For those who came from abroad the experience of being and doing something
together with locals could help to eliminate the discourse of deficiency and intolerance

that was formulated by one of the research participants:
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“

(it’s hard to find a job in IT) because I am not a Finn. First, they consider Finns, then people
from Europe, and Europe well I don't know, maybe we are already considered as Europe. Or as
third class?”

(Interview 4, p. 8)

My humble hope is that this will lead to the creation of an educational space
where migrants and locals would remain in an equal dialog, mastering a language
that belongs to no one. This consistent collaborative practice can make a small step
towards a shift in society attitude from negative (racist, monocultural/conservative,

hostile) to positive (i.e., non-racist, welcoming, multicultural) (Ndukwe, 2022, p. 31).

6.2 Pedagogical violence in migrants” education

In their work, Eugene Matusov and Paul Sullival explore the phenomenon of

pedagogical violence. They define it as an

“infliction of physical, social, emotional and psychological pains or threat of such pains that is
either the means for or non-accidental byproducts of education used on a systematic basis”

(Matusov and Sullivan, 2019, p. 438)

I agree with the authors who say that pedagogical violence is natural for
educational alienated instrumental education process (which I refer integration
courses). Such violence can be considered as justified, approved, legitimate but it is
essential to name violence as it is, regarding the reasons of its existence. Often times
pedagogical violence is claimed to become beneficial for a student in a long run.
However, it doesn’t change the fact that if a student didn’t choose to learn, this is still
violence (Matusov and Sullivan, 2019, p. 439). Exposure to pedagogical violence
“leads to uncritical acceptance of inequality as given, necessary and unchangeable”
(Matusov and Sullivan, 2019, p. 442).

Pedagogical violence manifests itself in the following forms:

Economic violence. According to law, if a migrant refuses to participate in an
integration measures drawn on in an integration plan, “his/her right to the benefits

paid as integration assistance may be restricted” (Act on the promotion of immigrant
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education 1386/2010, Section 17). Since learning Finnish is “a must” of the integration
measures, refuse to study it will lead to economic consequences.

Bureaucratic violence. In one of the examples an interviewee (a male refugee)
explained his unwillingness to learn Finnish by extreme uncertainty about the future.
However, both languages (English and Finnish) are learned under a threat of
deportation. In his case deportation leads to military conscription and in the worst

case scenario - death.

“That's why I'm learning everything possible now, even if they deport me with English, I can go
anywhere, but with Finnish - only here. But I will only learn Finnish based on the fact.

You see, when people come here, move here with families, for family reunification, they
understand that they are here forever, then you can learn. But what should I learn for? Right
now, I have no status, nothing. In essence, I'm here temporarily. It's just like, as if someone
came to visit and started learning the language for fun, you know you'll go back, what's the
point? That's the situation right now, essentially. We're just here temporarily and it's unknown
what will happen next.

(Interview 4, p. 18-19)

For many (especially for forced migrants), learning a new language, would that
be English or Finnish, is not a leisure activity. This is what they engage into under
external pressure.

Pedagogical violence in the classroom. Within a classroom pedagogical
violence can manifest itself as an attempt of a teacher establish control over students.
In my view this may be vivid when a teacher calls a student to answer (instead if
inviting), establish turn-taking (instead encouraging free talk), assigns tasks (without
negotiating them) etc. When I started volunteering, I relied on the same strategies, but
with time they became needless.

In such a unique setting as the Club, participants of the educational process are
free from instrumental ends: we are not chasing for high grades, there is no point in
competing etc. However, it is crucial to critically examine implemented pedagogical
practices because we may unconsciously bring in them as a part of our historical

bodies.
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6.3 Dialogic pedagogies in migrants’ education

My research has shown how interaction order and pedagogical practices has
evolved over time within club settings. We moved from what our historical bodies
told us the right thing to do to a new, unexplored area. Addressing the demands of
the Club participants we divided our practice into regular Club meetings focused on
speaking practice and Grammar workshops focused on gaining new knowledge.

If Grammar workshops work well, and there is a clear structure, regarding the
regular meeting there appeared a new concern. Lately, one of the participants

mentioned:

“Looks like we know each other better than anyone else. We know some life stories, what the
other likes and doesn’t like: from knowing who enjoys what kind of music to who prefers which
foods. We even had a debate on what's the best way to tie shoelaces.”

(Research journal, p. 9)

Indeed, in attempt to develop speaking skills we engaged into infinite amount
of conversations that are typical to school settings. However, I see that this may not
last for long. There will be some point where we will know all the superficial facts
about each other. How to keep on exploring world (our own Selves and the Other) in
a mode of never-ending inquiry?

This question leads me to research practices of dialogic pedagogies grounded on
the ideas of Bakhtin, Freire, Vigotsky and others. Dialogic pedagogies draw the
following distinctions from a conventional learning;:

- Instead of a school or a classroom, there is a circle that emerged from
historical conditions and cultural circumstances. This circle is based on
egalitarian and inclusive relationships.

- Instead of a teacher the circle is facilitated by a coordinator who uses
dialogic inquiry instead of transmitting knowledge.

- Instead of students as passive recipients there are participants who
contribute with their ideas.

- Instead of syllabi there are negotiated programs connected with

participants’ real lives. (Renshaw, 2004, p. 3)



58

For the further research I would be interested if dialogic pedagogies have the

power to address societal racism and promote integration.

6.4 Learning to play an active role in society

Though measures of integration implemented by the government are based on
primarily on labor market integration, the law states a much broader aim of
integration actions. Integration practices are aiming to provide migrants with “skills
and knowledge required in society and working life and to promote his/her
opportunities to play an active role in society as an equal member of society...” (Act on

the promotion of immigrant education 1386/2010, section 11).

However, the ways to reach this aim are diverse:

“Education either functions as an instrument which is used to facilitate the integration of (people)
into the logic of the present system and bring about conformity to it, or it becomes the “practice
of freedom”, the means by which men and women deal critically and creatively with reality and
discover how to participate in the transformation of their world”.

(Shaull, 1972, p. 14)

I argue that learning to actively engage in society doesn't have to be limited to
integration courses tailored to fill specific gaps in the labor market. In fact, it is hard
to believe that one can affect society when a person did not have any practical
evidence that it has been done even in a small scale. In my opinion, having even a
small real-life example or experience of making a change, has a potential to expand to
different areas of life.

An approach alternative to pre-designed learning paths (such as integration
training) could be implemented through communities of practice, which “imply
participation in an activity system about which participants share understanding
concerning what they are doing and what that means in their lives and for their
communities”. (Lave and Wenger, 1991, p. 98) Rather than waiting until a person
acquires Finnish and gets employed, learning to be a part of a society could start from
beginning through settings supporting autonomy, independence and freedom of

choice.
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These days, the Club adopted some elements of the community of practice.

Participants learn through doing things for the community: they maintain an

Instagram page in English, they have developed a logo, they independently organize

Club events.

The further research could investigate, engaging with problems of a community,

or learning by doing can contribute to understanding of Self as someone who has the

power to impact a new environment beyond the classroom, rather than adjusting and

accepting its conditions predetermined by a host society.

6.5 Summary of new questions

In this part I will briefly summarize new questions that emerged from doing the

Nexus analysis.

Sub-section

Questions

6.1. Integration: to whom

it concerns?

1. Isn’t a discourse where locals are the only one who are in
power to give support and migrants are constantly in position
of receivers reproduced in the Club (migrants’ Self < locals’
Other)? If yes, what are the trajectories for a change?

2. Don’t other NGO’s focused on migrants’ integration
reproduce same structures? (migrants” Self < locals” Other)

3. Do locals have skills to be active members of their own
society? Are locals integrated into their own society?

4. Are there any common problems or issues that both locals
and migrants are concerned of (f.e. agency or belonging)?

5. Can there be developed social practices that would bring

together locals and migrants as equals?

6.2. Pedagogical violence

in migrants” education.

1. Which forms of pedagogical violence are present within the

Club settings?

6.3. Dialogic pedagogies

in migrants” education.

1. What outcomes could have implementation of dialogic
pedagogies for the Club participants?

2. Can dialogic approaches be used to promote integration?

6.4. Learning to play an

active in society

1. To what extend formal training such as integration program

teach people to be active in a society?
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2. Are there alternative ways to teach migrants how to be active

participants in a host society?

6.6 Conclusion

My research journey started even before I realized that I am actually already
doing a research. I could not foresee that the decision to begin volunteering in an
English speaking club will inform a Master Thesis research work where I will find
some answers, but end up with even more questions.

My research grew up from own embodied experience as a migrant, as a person
who is deeply concerned about the war in Ukraine, and as someone who is interested
to doing education rather than only learning about it at the university courses.

Following the guidelines developed by Susie and Ron Scollons, I started my
research with looking around, and analyzing major discourses and actors that shape
the area of my interests: migration, integration, education, social justice and language
learning. What's more important, Nexus Analytical framework allowed me to gain
holistic understanding of issues and “pack” the insights and findings into one
compact Master’s Thesis work.

As a result of the engaging phase, I found out that an English Speaking Club
(earlier - for Ukrainian refugees, now - for everybody) is a perfect setting through
which I can gain better understanding about all of these areas. During the longest
stage - navigating, I conducted my observations gathered data and analyzed it. This
was a hard process because I wanted not only to describe in real life (f.e. what are the
historical bodies or how does interaction order in the Club look like), but also to have
a vision from a deep internal perspective of the Club participants. For this reason I not
only analyzed ethnographic data, also implemented dialogic analysis. At this stage I
wrote up the results of the data analysis that demonstrate evolution of the Club
practices as well as participant’s perceptions. During the final stage - change I made
an attempt to understand the meaning of the results I came up with. I tried to overview

the change of interaction order over time and critically highlight the points that speak
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of inequality within a small club setting and society around it. That brought me to new
questions that I formulated in the separate chart.

As I have done a research and stated the following questions, I have become
concerned that adult migrants (especially those at integration training) are treated and
discussed merely as a resource of Finnish wellbeing and prosperity, rather than alive
people with their hopes, dreams and desires. I am surprised how people with agentic
power, who proved the ability to act in their home countries become “small” and
passive receivers who only deserve help and compassion; the ability to guide one’s
own life is overlooked.

In the same time, when I was having an interview with one of the Finnish Club
participants, I was amazed that she was describing her experience “of being born into
this society” (Interview 6, p. 15-16) just in the same way I was describing my
migration: isolation, loneliness, disconnection, lack of sense of belonging. Are there
other locals who feel the same? Maybe creation of environments where both migrants
and locals could effectively address these deep issues could become a small step

towards mutual acceptance and understanding.
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APPENDICES

Appendix 1 Self-Other in the Club participant’s talk

In the current chart the following signs will be used:

<,>, = - these mathematical signs show power balance between Self and Other

Underlined phrases - the phrases that proof <,>, = relationships between Self and Other

Bold phrases - sound bites

66

(Italic text in brackets) — the text added by a researcher from the context of conversation, which is done for easier reading.

# | Inter | Page | Quote Power relation Other (Description)
view

Outside the Club

1 | #2 6 ... as they say, vou have to talk a lot. Well, I live alone, it's a bit difficult for Self < Other The participant replaces active action
me, as they say. So, the only thing left is to turn on Finnish language video of talking by passive activities of
lessons and repeat after them what they've said, pause, repeat; to write under repeating orally and in writing what
dictation, I already write quite well, I even write quite well... was said and does not mention any

ways of self-expression on another

...HaJ10, KaK TOBOPUTCS, OYeHb MHOT'O pa3roBapmBarhk. Hy s XuBy oriHa, MHe language.
CJIO’KHOBATO, KaK 'OBOPUTCAL. To €IVHCTBEHHOE, YTO IIPVIXOANTCS BKIIIOUaTh
BUIEOYPOKM (PMHCKOTO SI3bIKA VI IOBTOPSITH 3a HMMM TO, YTO OHM CKa3aIn
JgejiaTb rlay31>1, [IOBTOPATDH, IIMCaTh BOT I10d AVUIKTOBKY y)l(e HeI10X0 IIVITY
HeIUIOXO ITUIIY JTaXe...

2 | #2 10 L... (stopped going) not because, as they say, that she couldn't get me to Self < Other Referring to their leaving a group, a
speak, but because she didn't make me think, to construct sentences myself, speaker says that the teacher didn’t
right here and now. make them be an actor.
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A... (HepeCTana XOZINTB) He M3 3a TOTro, KaK TOBOPWTCS, UYTO OHA TaM,
OOIYyCTVIM, He CMOIJIa MHE (MeHs1) 3aTOBOPUTH, a 13-3a TOTO OHA He
3acTaBWJIa MeHS MBIC/INTh, COCTABJISATh CAMOV IIPEIJIOJKeHMe VI IIPSIM BOT
3/1eCh M cemyac.

#2 14 I also tried to construct sentences, and even though she knew Russian, she Self < Other Referring to communication with a
said: “I understand what you're talking about, but let's just... finish this topic teacher from another organization,
in Finnish,” and she corrected me. I liked that too. the participant makes greater

emphasis on the fact that she was
SI crapasiach TOXe CIIOKUTD IIPEIIOXKEeHNS], BOT 1 OHA XOTb 1 3HaJIA PYCCKMIA corrected, rather than on the fact that
SI3BIK, TO OHa TOBOPUT: “$] MOHMMAZ0, O YeM ThI TOBOPMIIIb, HO TOJIBKO JTaBamt the teacher invited them in a space
MBI <...> ¢ TOOOVI sTydrrre <...> 3aKOHUYMM 3Ty TeMy Ha (PUHCKOM si3bIKe”, 1 where they could say out what they
OHa MeHs Nonpasssisia. MHe 3To MOHPaBMJIOCH TOXeE. want in Finnish.

#3 6 For some reason, I thought, like, English-English, you know, like I'll be Self > Other The participant describes themselves
learning and learning. Well, it's not like I had a choice not to go to (imaginary space of | in a submissive position in relation to
(Integration) courses. I had to: Te toimisto registers you, and like you must | my future) the governmental body.
go. I thought at first to combine, remember when I was coming (fo the Club), 1
combined, but then I realized that something... well, I can't handle it. Self < Other
51 BOT TIOUeMy-TO IyMasla BOT aHTTIMVCKUM-aHTTIMIICKUTL, TUIIA S OYly YIUTb-
yuntb. Hy xak ObI BbIOOpa He ObLJI0 He MATH Ha Kypcbl. Hy Hamo 6pu10: Te
toimisto 3ammchIBaeT TeOs1, M KaK ObI ThI 00513aH XO0AUTE. Sl Jymaia
CHadajla COBMeIIaTh, IIOMHWNIIb, Koraa xopwwia (6 Kayb) s coMelriara, HO S
IIOTOM IIOHSUIA, YTO MHE YTO-TO... Hy He IIOTSHY L.

#3 7 One year of the (Integration) course in its entirety was very insufficient. The Self < Other The participant describes themselves

language is complicated and, like, you know, even reaching B1 level after a

year is unrealistic. So, like, going forward, you won't be able to get into any

college or, like, amattikoulu or anywhere. This is too little time, you need to
... Evenif you study, they don't give that level because it's just impossible to
learn it all in a year.

O,ZLT/[H To Ha KypcC IIOJIHOCTBIO 3TO OBUTO OYeHb MaJIo. SI3BIK CITOXKHBIN M KaK
OBI BOT HY TaM 1a’>Xe YpOB€EHb b1l HukTO He I10JIy4daeT I10CJIe roaa. To ecTh Kak
OBl JdaJibllle, Thbl )K€ He IIOCTYIIVIID [1a’Ke HVKY/1a, IIOTOM HI B KOJUIEIK, KaK
ObI HU B aMaTTN-KOYJIy, HMKyJa. DTOro OueHb MaJIO, Hy>KHO eI11€ TTIOTOM...

as a passive receiver of Bl language
level. At the seme time they don’t
believe that this goal is reachable.
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,Z[ax(e €CJ/IN Thl y4UIIlb, HO HE Jal0T OHM HMKOMY 3TOT YPOBE€Hb, IIOTOMY
49TO HepeaJIbHO BOO6H_I€ BbIYUYUTD 3a I'O/I.

#4

- <...> you mentioned that you started attending the Finnish integration
courses, right?

- I started, well like... I waited for my turn, I didn’t just start... I think I
started there maybe in December. | was in the queue, I've just got place.

- What's your impression, what do you think of them?

- Actually, nice enough. I don’t know how I ended up there: I was taking an
exam for, like, the zero level, but I was enrolled into an intensive course.
<...> And there is this intensive program, and I like that since I'm not too
eager to learn Finnish right now, and at home I just do my homework and
that's it - effortlessly, not the way learn English: read or listen, or watch
something. Here I just did it (homework), put the backpack, and that's it.
This is what I like here. There’s a topic for each lesson, and we just drill that
topic for 2 lessons until it's memorized, but she (teacher) forces you to learn it
right in the class. So you don't have to study it at home. And whether I
wanted to or not, I'm still learning Finnish. It's not just come, marked
myself present, and left. I still go there, and I even started constantly reading
texts. Already reading more or less the words, although I didn’t study. Just
memorized the numbers, some basic phrases. The rules like those vowel
harmony k-p-t, all that stuff, but in our class, we just drill through for a week
from 8 to 13:00 with all sorts of games, cards, stuff like that.

- <...> TBI yIIOMSHYJI, UYTO THI Ha (PMHCKVE MHTer palliOHHbIe KyPChI IIPOIIIEN
ma?

- [Tomén, vy xax... Ouepenyt cBoer HOXIaJICs, A He ITOLIEN. .. [Tomén g emé
TaM, MOXeT B flekabpe. B ogepeny, BOT BCé TOITBKO-TOIIBKO Oy UL

- Kakoe TBOe BITeuatsieHve, 9TO THI O HMX yMaels?

- He xcTaTn, mpmKosibHO. 51 eI11é 1o aIy4artHOCTH, He 3Ha0, KaKMM 00pasoM st
IoIal, CIaBasl K3aMeH Ha BooOI1le, HOJIb level, a rromas Ha MHTeHCUB. <...>
¥ TaM BOT MHTeHCUBHAad IIporpaMMa, 1 MHe HPaBUTCS TO, UTO TaK Kak s
cer4ac He CWJIBHO TOPIO JKeJIaHMeM M3ydaTh (DVHCKUT, 1 JIoMa 5 KaK OBl ero
crertasl JoMarky v Bce. To ecTp Oe3 Harpsira, Kax s JJOITyCTUM aHTJIMACKI
TaM YMTalO TaM elllé 4To TO TaM CJIyIan, cMOTpio... He, TyT To mpocTo
cr1erta, MOIoXWI IOPTEEITh 1 BCe 3TO TYT MHE Yero HpaBUTCS. DTO Ha
Ka)XIIBIN YPOK, BOT €CTh TeMa, Y1 MBI TYIIO TOHSIEM BeCh YPOK TaM 2 ypoKa 3Ty

Self > Other

(Self is proactive
while taking the first
step in the
integration course,
and keeping on
following
instructions)

Self < Other

(After taking the first
step, Self is
portrayed as not on
control of anything
at all)

Self > Other

(Self keeps control
and agency while
learning English
independently)

This is a very insightful abstract that
demonstrates gradual diminishing of
Self’s agency that is evident through
passive constructions and phrases.

Learning Finnish via integration
program is put in contrast to
Learning English where it is
voluntary.

Though the participant says that it’s
“nice enough” and mentioned
gamification of the learning process,
it remains oppressive no matter what
games are involved.
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TeMy IIOKa He 3a3yOpMBaiOT, HO OHA 3aCTaBJIseT 3TO BBIyUNTh IIPSM Ha YPOKe.

To ecTp He Hazmo moMa 3TO yUNTh. M BOT Kak OBI 51 HII XOTeJI, BCE paBHO 5 ydy
(pVIHECKMIT 3TO He IIPOCTO IIPUIIIETT 11 OTMETWICS U YIIIET. Bcé paBHO g X0Xy
TyZa, g M yKe TeKCTHI TaM IIOCTOSTHHO UMTaro. YuranTe y>ke IUTIOC MUHYC TaM
CJI0Bax, XOTs He yumwl. TyIIo mo3aroMiHarl 9mciia Te XXe TaM caMble
GananbHBIe Ppassl. [1paBuria BOT 3TH rapMOHMM I71acHBIX K-p-t, BOT 3TO Bee
TaKoe, HO 3TO y Hac TYIIO 3a HeJleJII0 BOT TaK BOT KJIACCOM MBI ITPOCTO
mporHasy TaM ¢ 8 1o 13:00 co BeaxkmMY Urpamy TaM KapTouKaMu BCSIKOe
TaKoe.

#4 - Have you been to Finland before? Self = Other Multiple coming to Finland
- Yes, about 5 or 6 times since 2009. <...> Definitely in '14, '18, and in '19 I (Self as an actor happened by free will of Self and
came to the university here on my own, without parents. I mean, not for a entering a space of thanks to welcoming Other
visit, but to study at the University of Jyviskyld, but only for the summer welcoming Other)
school for international students. And well, the last time I came here
because of the war.
- Tpl ObUI B OUIHIISHIUN 1O 3TOr0?
- Ha, pa3 6 wwm 5, ¢ 2009 roma. <...> B 14m Touno 6vu1 18M, 19 51 croma B
YHUBEPCUTET IIpUe3Kall caM yxxe O0e3 pogurertert. To ecTh He B TOCTH, a Ha
y4eOy nipmesxai B FOBsICKIONIS yHUBEPCUTET, TOIIBKO B summer school st
international students. VI Hy u BOT IToc/iemHM pa3 13-3a BOVIHBI CIO/Ia
Hpuexail.
#4 I went to X course, when I came here <...> and they tell me “he-she-it” and Self > Other In the first part Self is portrayed as
the 2nd grade program. And why do I need one? (Self is portrayed as | an actor, who willingly chooses to
an actor) attend a course, but in the next part it
...51 mommen B X, Korpga crofa npuexai, <...> a MHe paccKasbiBaroT “he-she-it” becomes a passive receiver of an
¥ IporpaMMy 2 Kilacca; ¥ 3a4eM OHa MHe? Self < Other action.
(Self is a passive
receiver of a content
provided by Other)
#2 ...or maybe, I just navigate through life? It's good that I understand what is Me < Other For a speaker, navigating through
needed from me at this moment... (Me adjusting to life) life means to know what

... VUIN MOXeET, A IIPOCTO OPpMEHTNPYIOCH KV3HU? XOPOH_IO, YTO s IIOHVMaAIOo,
YTO OT ME€Hs HY?>KHO B 3TOT MOMEHT...

circumstances require from them
(not how they want their life to be)
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10 | #3 Well, they basically all know English there because it's a hotel, many Me < Other The participant stumbled on two
foreigners come to visit, that is, (A) they are profici... English, Finnish, they (Me knowledge words. If she kept on saying these
all know this <...> for 100%. And you're like standing there, <...> (B) you deficiting in the words, the phrases would look like
anymore don’t kn... well, you know Finnish poorly, English has slipped environment of (A) “they are proficient in English
away, and you don’t understand anything at all. That's bad. knowledgeble and Finnish”,

Others) the word “know
Hy onu B mpuHIIMIIe Bce 3HAIOT TaM Ha aHIJIVVICKOM, IIOTOMY YTO 3TO (B) “you don’t know Finnish
TOCTMHIIIA, B TOCTI IIPVIEe3)KaroT TaM MHOI'O MHOCTPaHIIEeB, TO €CTb OHM anymore"
BJIaf... aHIJIMVICKMVL, pMHCKI, Bee 3HAOT, <...> 100%. Kax 0%l a TbI
CTOUIIIB, <...> y>Ke (PMHCKU ThI He 3Ha..., Hy 3Haelllb IUI0X0, aHTJIUVICKU *you is used like I
YIIEIL, ¥ ThI BOOOIIe HMYero He MOHuMaellb. BoT 3To mioxo.

11 | #3 ... They told me if I want, I can work less, I can work more. So, they set shifts, | Self < Other Even when a participant is given a
ask, need days off? I say, 'No.' Well, they set it up however they set it up, choice to regulate work shifts, she
basically. Well, they ask before that. Well, where else could I go here? doesn’t chose to do so as they don’t
There’s nowhere to go here, well, that’s fine, I like everything here. see the reason for that.

... MHe ckasasm, ecsit 51 Xo4y, & MOTY paboTaTh MeHbIIle, MOy paboTaThb
oosbire. To ecTh TaM HY CTaBsAT CMEHBbI, CITpallIBaloT, HYKE 10 BBIXO/I} ip1e? 51
ropopio: “Het”. Hy cTaBsT TaM KaK CTaBAT TaM KaK CTaBsT, Kopoue. Hy
CIIpalumBaloT nepep 3TvM. Hy mpuHimne Kyna MHe TyT XoguTh? MHe TyT
XOIWUTB €XaTh KaK Obl HeKy/1a, HIUero, Hy TaK BCE HPaBIUTCSL
12 | #4 (I had the need to study English) because my field of activity is related to Self > Other The participant is making meaning of

English, it's mostly not Finnish and, basically it's like abroad. And right
now, at this moment, learning a new language is not a great idea. I mean
Finnish. Just to improve, let's say, English, as it is both easier and
essentially, now I don't know, well, what will be in the future, let's say, if
get a residence permit or not, if I leave, why would I need Finnish? But
English will be needed everywhere. That's why I'm learning English. Yes,
and when I worked in a company, Finnish wasn't necessary because my
boss himself was from Brazil, nobody there knew Finnish.

(V mensa Ovlaa Hyxx0a yuums aHeAutickutl) IIOTOMY 9TO MOsI cpepa HesTeTbHOCTI
CBsI3aHa C aHIJIMVICKVM, B OCHOBHOM TaM He (PMHCKWIL. .. ¥ TO B IIPUHIIAIIE,
Kak ObI 3a TpaHwmIient. V1 ceituac Ha TaHHBII MOMEHT HOBBIVI SI3BIK YUUTDH TaKOe
cebe. Hy s mmero B Bumy preckmit. IIpocTo ymydmmTs, Oy cTiM,
aHIJINVICKNV, KaK 3TO M IPOIlle, U 10 CYTH, Ceryac sl 3TO He 3Hal0, Hy 4TO

(Me as a self-assured
professional; Me as
independent and
motivated thinker
opposing Other -
pressing with
uncertainty and
trying to impose
unnecessary Finnish
learning)

language learning process
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Oymer B Oymy1meM, gorycTiM, ecsv nonydy st BHDK wim Het, ecu 1 yeny,
3aueM MHe TyT (prHCKMIL OyaeT? A aHTTIMVICKMT HyXeH OypeT Besfe. Bot
IIO3TOMY Y4y aHIJIMICKMIAL [la 1 BOT 51 Kak OBl B KOMIIaHMM paboTasl TaM
dpmECKOrO He Hamo OBUIO, IOTOMY YTO Y MEHsI caM HadaIbHVK 13 bpaswmm,
TaM HMKTO He 3HaeT (PVHCKUIL

13 | #4 (I started learning English) just as soon as I arrived here. I was recommended | Self < Other The piece shows transformation from
Gloria. At first, I didn't know about X. I first ended up in this one, my (Me knowledge infant, disoriented Self to self-
acquaintances took me to Katu Tasu or whatever it's called. There | was told | defecting in front of | directed actor with actualized needs.
that there is also X. <...> the more

knowledgeable
This well I started going to X, and on that same day, right after an hour to Other, who is taking
Aurinkopaiya, and so I started going there because I needed English very power over Me)
much. Moreover, it was once a week, so I didn’t want to miss the
opportunity to attend English. Well, so I constantly went to both X and Y.

Self > Other
(4 Hauaa x00ums HA aHeAUILCKUTL) Cpasy, Kak s Ipuexas croga. MHe (Me with defined
nocoseroayin X. I cnauasia He 3Ha1 Ipo Y. CHadasia oIajl B 3TOT, MeHs needs, me as an actor
3HaKOoMBbIe oTBerM B Katy Tacy win kak oHa HasbBaeTcs. TaM ckasasm, 9To deciding where and
ectp emm@ Y. <...> Hy HagaJI XOIWUTh B X, ¥ 5TO B TOT Xe [IeHb cpasy depe3 uac | how to fulfill my
Y , ¥ BOT 5 Ty/ja HadasI XOITh, IOTOMY UTO Hy)KeH Gbu1 aHrmvrickuir. Ouens | Needs)
CWIBHO ¥ TeM OoJiee 9TO pa3 B HeleJII0 ObUIO, II09TOMY BO3MOXKHOCTb
yIyCKaTb, IIOCEIIATh aHITIMIICKII He XoTestock. Hy Bort st 11 B Tiopmio
AyPpVHKOIIANIO ITOCTOSTHHO XOJIWJIL.

14 - Did you ever think about learning Finnish? Self < Other The long way of independent
- About learning the language - no, but to stay - from the very first trip. (Self is infant accomplishments are the result of
Essentially, my whole life has been laid out. More precisely, my parents unresilent towards exposure to influence of the other.
planned it following my uncle. My uncle studies here. He studies... lives, the will of the The Others’ views were absorbed by
and he studied at my university in Kharkov, and I was kind of pushed along | powerful Other that | Self and started informing Self’s

the same lines: the same specialty with the same professors, the same faculty,
in short. In order I simply to follow the same line and didn’t veer off
anywhere move here.

- 'Y 1ebst Obu MBICTIVE yunTh DUHCKMTI?

- Hacuer s3pIka yunTh — HeT, OCTaThCSA - C CaMOVL IIEPBOVA ITOE3/IKI. Y MeH: B
IIPVHIIVIIE BCSI MOSI KM3HB ITOCTpOeHa. TouHee, eI IIoCTpOowIIN BCIer, 3a
agment. Jsans Ty T yunrcest. YauTcs.. XKUBET, ¥ OH YYWICS B MOEM

is diminishing and
replacing Self as
such)

choices. Unique story of Self is
becoming a replica of Other’s story.

Another thing to note here is that the
desire to stay in Finland is NOT
connected with the need to study
Finnish.
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yHUBepcuUTeTe B XapbKoBe 1 MeHd KaK ObI IT0 3TOVI JIMHUM, KaK OBl IMyCTWIN,
Hojly4aeTcs, Ha Ty e CIIelMaJIbHOCTb C TeMM JKe ITperiojiaBaTesIssMy TOT JKe
daxympTeT Kopode. YTOOHI 5 TYIIO IO TOVI XKe JIMHMM BOODIIIe HIKy/a He
CBOpauMBalo CIofia Vi repeexail.

15 | #4 2 - How do you perceive this line (the IT study-work plan, determined by parents). | Self < Other In this part we see a story of humility
- Initially... Now that’s ok. It seems like now it's actually good for me, but (Self is infant before the will of Other: the initial
initially it wasn't really, because I had no idea what programming was, and I | unresilent towards desire to fly is substituted by Other’s
was planning to go to flight school with my friends. Before that, my the will of the command to work inside by the
prospects weren't very good. Like, I didn't need this at all. It was more like | powerful Other that | screen.
my parents' plans, not mine. And then, like, when I started studying, and is diminishing and
then when this major appeared, which I now like and want to work in and | replacing Self as The Self keeps on the internal
have been working in. Yep, I realized that it's like, well, okay. such) dialogue of persuasion of itself that
the choice towards the IT was
benifitial, though the story ends with

- A TBI caM KakK B CMOTPWIIIb Ha 3Ty JIMHUIO? passive “...well, okay.”

- Ho msnavanpHO THIIa, Hy... certuac HopMaibHO. Hy Turia cerraac ato s

MeH# HaOGOpOT XOPpOI11I0, a M3Ha4dYaJIbHO THUIla He CMJIbHO, [[O'[’Ol\iy qTo 4

BOOGULC He VIMeJI ITIOHSATVIA, YTO TaKoe ITporpaMMUpOBaHie 1 TUIIa 51 C

Ipy3bsIMU coOOMparIcs BOoOIIe B JIETHYIO IIKOJTy. 1o 3TOro o Kak Obl He O4eHb

I[TepPCIIeKTUBbI ObUIN. Hy THUIIa JJIA MeHA MHe 5TO BOO6]IL€ He Ha10 ObBUIO.

Tura 6pUTM TUTAHBI POAMTENIEN, a He MOU. A TIOTOM y>Ke, THITa KOTTIa Havasl

YUUTBCSI, TIOTOM €IT[é KOTTIa MOSIBIIIVCE, TIOSIBIITACh 9Ta CIIEIMaIbHOCTD, MHE

IIOHpPaBWIACh 10 KOTOPO 5T XO4y cerrdac paboTarts 1 paboTai. Yry yxe

IIOHSUI YTO THIIa HY HOPMaJIPHO.

16 | #4 2-3 I've never had problems (communicating with Finnish society). As for language, | Self = Other While describing communication in
there's never been any issue. Everyone speaks English. Especially now, after | (confident Self English, Self remains secure
working, my English has improved, I have no problems at all, I don’t even | equally confident.

need a translator.

In terms of people, well, for me, it's strange because they seem a bit uptight
and very calm, which is kind of odd for our mentality. This is the big issue I
noticed at work, even if you are denied a job, everyone will still smile at
you and act like everything's fine. In our culture, you can tell by someone's
reaction if it’s bad or not, and you can at least plan something. Here, you
have no idea what to expect because everyone seems... well, everyone's fine.

communicating with
Other)

Self < Other

(Self is interacting
with Other from a
position of not-

However, when the attention is
shifted from commonly shared
language to culture which is an
attribute of the Other, Self quickly
“falls” in a vulnerable state.
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And then, suddenly, bam, it turns out things weren't so great after all. They
just kept smiling. With us, it's simpler. Initially, you can understand from a
person’s reaction and behavior what to expect.

Hukorpa me Obu10 rpobiiem (B obuenuu ¢ purckum obujecmbom). Hy B miane
sI3bIKa BOODI1Ie 1Tpo0sieM HMUKOTIA He ObUT0. Bee pasrosapusaror Ha
aHrmickoM. Tem Oostee cerrgac rmocsie paOOThI aHIJIMVICKIE IUIIOC MU HYC HY
JIydInie cTajl, Y MeH: BOOGIILQ HUKaKVX I]pO6J[€‘M, HaKe ITepeBOJYMK He
J0CTaro.

B m1ane j1ronent, Hy 1 MeHs CTPaHHO, BOT HY TWIIa 171 HAIIIETO
MeHTa/InTeTa CTpaHHOBaThle OHI KaKye-TO 3aXKaTble 1 CIIOKOVIHBIe CYUTBHO
Tna. BoT aTu BOT GoribImas mpobrieMa, s 3amMeTwsI Ha pabote, gaske Ecim
Tebe Jake OTKaXYT B paboTe, TeOe Bce OYAYT yIBIOATECS M TUIIA, BCE
HOpMaJIbHO. Y Hac e Hy TBI 10 pPeaKLIMV MOXKEIITb IIOHATh IUIOXO0 WiIn HeT, V1
XOTs$1 OBI UTO-TO TUIAHMPOBATh. TyT THI BOOOIIIE He 3HAEIIb, Yero OXmaaTh,
IIOTOMY YTO TYT BCe TaKMe... Hy BCe XOPOIIIO y BceX. A TIOTOM B KOHIIe Oary Hy
Tima n Bce. OKasbIBaeTcsi He Tak YK Bce Xoporro 0pu1o. [TpocTo Bee
YJIBIOAIIVICE.

Y Hac nporrie ¢ 3TiM. MBI TaM M3Ha4aIbHO TOHATHO, YTO Y€JIOBEK 110
PpeaxIuy II0 3TOMY IIOBEIeHWIO IIOHSITHO, Yero OT Hero OXKMaTh.

knowing, not-
understanding,
unable to plan and
predict)

17

- At the beginning, the HR person, when my internship was starting, she
came and told me that... you know, do you want to continue the internship?
Before the internship ended, she offered me a job. I said, of course, I want to
start now, and she said, okay, let's talk after the internship. Well, the
internship ended, I write to her, and she tells me, well, good luck in the
future, that’s all for now. Although before that, she was saying the opposite, I
was basically counting on the fact that I would start working right away.

- And you didn’t discuss the reasons?

- Well, there were no reasons, like, I just wrote to her now, - Well, I'm already
waiting for an answer, because I wrote on Friday or Thursday, I assume it's
just the weekend now, and it's still the vacation season. So I'm just waiting for
a response until September. I really have no choice. I just have to wait. <...>
It’s just that the behavior itself is strange. Everything is like... very good.
Which is unusual for me. I prefer, well, I'm used to living in a harsh truth
and not in a made-up rosy world.

Self < Other

(Self is interacting
with Other who's
having the power to
give or refuse.

Self is limited in the
knowledge of truth
and instead is
introduced to nice,
but false
interpretation of the
world)

Though the situation of power
disbalance seems normal for hiring
process, the conclusions done in the
end of the abstract “I really have no
choice” - shows how limited Self’s
agency.

Another layer of Self’s disadvantage
emerges from the lack of trustworthy
information about current state of the
art.
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- Hy mue B Hauasze ropopwia Hy HR, Korga Most IipakTika HauMHaIach, OHa
OpuxogwIa ¥ TOBOpWIa TO, UTO 3TOT... HY XO4ellb IIPOA0JDKATh IIPAKTUKY ?
Erme mpakTmka He 3aKOHUIUIACh, OHa MHe IIpefjiarajia padoTaTs. 1 roBopio,
KOHEYHO, X0Uy cerfuac, Hy VI OHa CKasasla, IaBavi, Hy THIIa, [I000IIaeMcst
nociie mpakTuky. Hy mpakTuka sakoHUwWIach, s IUIITY, OHa MHe TOBOPUT, HY
yaaum Tebe B OyayIieM Bce IToKa. XOTS [I0 TOrO TOBOPYUIA, UTO TUIIA 3TO
HaoOOPOT, yKe s B IIPUHIINIIe PacCCYMUTBIBAJI TO, UTO s Cpasy 1 paboTaTh
Oymy.

- A TBI He 0OCY XA IPUUMHBI?

- Ha v mpuamH He OBUIO, TUIIA S BOT cemyac eVt Hamvicasl, - Hy BOT s yxe oy
OTBeTa, IIOTOMY YTO 51 HallVcal B IIATHULLY WIN B YeTBepr, s IIpeIiosiararo,
9UTO 3TO OYyZeT IPOCTO BBIXOIHBIE THI cevrdac eIré vocation ce3oH. Hy a
IIPOCTO XXy OTBETa 0 CEHTAOPs. Y MeHs BIOOpa B IIPVHIINITIE HUKAKOTO
Het. OcTaercst TOJIbKO XIaTh. <...>

DTOT He Hy IIPOCTO BOT caMa... caMo IIoBerleHI1e cTpaHHoe. Hy Bcé Kax...
O4YeHb BCE XOpoIII0. YTo I MeHs He IIPUBBIYHO. 5] JII00ITI0, HY IIPUBBIK B
TaKOVI CYpOBOVI ITpaBJie KUTh, a He B BEIMBIIIIJIEHHOM PO30BOM MVIpe.

18

#4

14

- <..> well, the main task for me now is to learn the language, find a job
and that's it. But I'm continuously learning the language whenever there's
an opportunity.

- English or Finnish?

- English, Finnish, I just go casually... you never know when it might come
in handy, and there's also practice from there. And at this practice, I can just
go to the university or the a company just to practice, and maybe meet
someone there and somehow get hooked. That's just a backup option.
Right now, I'm focusing more on English. Found another set of courses ata
church. <...> But I'm waiting for the opening of X , thinking also to sign up
for courses here, I think it’s 60 or €90 for a year.

There were courses at the library, I didn’t manage to attend them at the
time, then there was only a month left so it didn’t make sense, but now in
principle, it's possible, and I'm also monitoring jobs every day on these... on
all the sites related to work: LinkedIn and everything else. But mainly it's
work and language - that's all, I don’t really need anything else right now.
The most important thing,.

Self > Other

(Self is represented
as an actor that is
resolving the main
issues utilizing all
available resources)

An interesting fact is that Finish
learning here is seen as a backup,
secondary option that may
“somewhen come in handy”.

The advantage of Finnish learning is
seen not in real getting language
proficiency, rather than as a tool for
university education or job
promotion.




75

- <...> Hy caMoe IJIaBHas 3a7ia4a I MeHs 3TO celidac BbIy4YUTb S3bIK, HATN

paboty m Bcé. Ho s3bIK 5 yuy BoOOIIIe OecriepepBIBHO, ITie €CTh BO3MOKHOCTb.

- AHITIVVICKWVE IV PVIHCKMT?

- AHDIMVICKIV, (PUHCKUW, 5 9MCTO TaK XOXY... Bopyr mpuroanres u
OTTyZIOBa ellle eCTh IpaKTHKa. V1 Ha 3TOVI IIpaKTyKe g IIPOCTO MOTY IIOVITU B
TOT Ke YHVUBEePCUTEeT WIN B Ty JKe KOMITaHWIO IIPOCTO MPaKTUKOBATbCA U
MOYKeT C KeM TO TaM IT03HaKOMJIFOCh ¥ KaK-TO 3alleIUIIOCk. DTO UICTO, TakK
3arracHOV BapyaHT.

Cerruac s OostbIlie yIIop Aetato Ha aHruiickum. Hariresr Toxe erré omHm
Kypchl B IIepkBu. <...> Ho X1y BOT OTKpBITHS X, 3TO, AyMalo eIlg cioia
3aIIMcaTbCs Ha Kypchl TyT, Ho-MoeMy, 60 i €90 3a roz.

B OmbnmoTeke Kypchbl OpUIN, 5 TOTTIA He yCIIesl, TIOTOM MeCsIT OCTaBasICs He
OBUTO CMBICTIA, a ceiTdac B IIPUHIIMUIIE MOXKHO, HY I pabOTy IIPOCTO TOXKe eIIé
KasKIBIVI [IeHb MOHIUTOPIO B 9THX. .. Ha caliTax Be3zle ¢ paboTOV CBs3aHO:
linkedIN m Bce ocTasibHOe. Hy B ocHOBHOM 3TO paboTa 11 sI3bIK — BCE, OosIbIITe
MHe B IPUHIIMIIe H14Yero He Hago cevdac. Camoe IJIaBHOe.

19 | #4 5 - And why is it difficult to find a job in the IT sector now? Self < Other The participant is describing a very
- Because I am not a Finn. First, they consider Finns, then people from (Self is depicted asa | hierarchical structure based on
Europe, and Europe well I don't know, maybe we are already considered as | subject of Other’s national belonging.
Europe. Or as third class? consideration)

The narrative of non-belonging is

- A B uém ci1oxxHO cerraac Havt B IT cdepe paboty? reinforced by the question “Who am
- Iloromy uro s He dunH. CHavasa paccMaTpmUBarOT (PUHHOB, IIOTOM 3 I” which in their speech is formed as
Esporel, EBpoIIbl HY B IPMHIINIIE 5 He 3HAIO0, MOXKET MBI yKe CUMTaeMCsI KaK “are we considered as Europe or as
Espomna. VMim xak 3 copt? third class?”

20 | #4 16 - And what will be the consequences if you don't find a job in 7 months? Self < Other In the current passage the question is
- That's it, it's goodbye from the country. And God only knows what else: it's literally about the possibility of
not just out of the country and goodbye, they will actually take you to the (Self is described as physical death because of the
border, back home. I don't know. But the fact that asylum is ending, and we | prohibited to be if military conviction.
have to leave the country, that's 100%. We have no right to be here. the requirements of

the Other are not

- Vl xkaKue OymyT ITOCIIeNICTBYISL, €CIIVI THI He HaVIIEIb 3a 7 MecsIleB paboTy? met)

- Bee, co cTpans! - 1o ceuasbs. I mart 60r elrié 94ro, IIpocTo co CTPaHbI 0
CBUIIAHMS OHM IPsM 110 rpaHuiibl foMoit. Hy se sHaro. Ho To, uTo
3aKaH4MBaeTCs YOeXKMIIIe, 11 MBI BBIHYK/IeHBI IIOKMHYTH cTpaHy, 370 100%.
MBI He MeeM ITpaBa HaXOAUTHCH.
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21 | #4 18-19 | That's why I'm learning everything possible now, even if they deport me Self > Other The participant is looking for sense
with English, I can go anywhere, but with Finnish - only here. But I will only in learning Finnish language.
learn Finnish based on the fact. (In the space of

mind, and the
You see, when people come here, move here with families, for family present moment of
reunification, they understand that they are here forever, then you can learn. | time Self is an actor,
But what should I learn for? Right now, | have no status, nothing. In essence, | taking control on the
I'm here temporarily. It's just like, as if someone came to visit and started Other)
learning the language for fun, you know you'll go back, what's the point?
That's the situation right now, essentially. We're just here temporarily and it's | Self < Other
unknown what will happen next.

(Self is depicted as
ITosTomy certuac ydy ceryac BCE, 9TO BO3MOXKHO, JJaXKe eCIIV BBIIIBOPST C lacking status and
AHTJINVICKMM, MOXKHO XOTb KYZa, a ¢ (PUHCKMUM — TOIbKO TyT. Ho dpmHckmiz st | certainty about the
Oy/y yunTh TOJIBKO 110 PaKTy. future, whereas the
Bor strof1u, Koryia Ciofia puresKaioT, ITlepee3kaloT TaM CEMbSIMMU, T10 Other has the power
BOCCTaHOBJIEHVIO CEMBV, OHV ITOHMMAIOT, YTO OHM TYT BCe YKe HaBceraa to decide on Self’s
TOIJIa MOKHO yumnThb. A uTo MHe yunTh? Certuac 3TO HMKaKOIo cTaTyca, future)
HU4Yero HeT. ;I, I10 CyTI/l, BpeMEHHO TyT nax0>l<be. 210 ITPOCTO, KaK 6)/) ITO,
KOMy—TO B I'OCTHU IIpriexaThb " Ha4yaTb Y4nTb 9TOT A3BIK IIO IIleKOJIy, 3Haelllb y
Tebst Hy TuIa THI yemenrs 00paTHO, KaKovl cMBICIT? BoT cerruac Takas xe
cuUTyaLys B IpUHITMITe cerrdac. [TpocTo MBI TYT certyac BpeMeHHO HaXOVIMCS
VI HEM3BECTHO, YTO JaJIbllie Oy/eT.

22 | #4 - And why is it difficult to find a job in the IT sector now? Self < Other The participant is describing a very
- Because I am not a Finn. First, they consider Finns, then people from (Self is depicted asa | hierarchical structure based on
Europe, and Europe well I don't know, maybe we are already considered as | subject of Other’s national belonging.

Europe. Or as third class? consideration)
The narrative of non-belonging is
- A B uém c1oxHO cerruac Havtit B IT cdepe pabory? reinforced by the question “Who am
- [Toromy uro s He punH. CHavasa paccMaTpUBAIOT (PVHHOB, IIOTOM 3 I” which in their speech is formed as
Esporibr, EBporibl Hy B IIpUHIINIIE 5 He 3HAIO, MOXXET MBI YK€ CUMTaeMCs Kak “are we considered as Europe or as
Espoma. Vi xax 3 copt? third class?”
23 | #5 1 I'just always add this like urge to... Wanna help people, especially people Self < Other Self is portrayed as marginalized

that are like. Minorities are like marginalized in society because I'm also a
marginalized group.
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24 | #5 17-18 | Finland is such like an individualistic culture that absolutely detests that part | Self < Other Self is portrayed as being grown into
of it. And but I've grown into it. <...>I've grown up here like, and this is my a culture where it is challenging to
hometown, so this is not surprising at all for people to like... feel establish connections.
disconnected even if you like, go to school or go to go to work or whatever
like. And of course, like there are like other factors, but the culture is
definitely like... It... There's a challenge, like how to find connection.

In the Club

25 | #2 11 I'll be honest, I was happy when I sat down with you and you made me, so to | Self < Other Refers to her first interaction with a
speak, construct sentences and think. researcher in a teaching role
Ckaxy uecTHO, 11 ObUlIa cHacTIvBa, KOrza s II0fICeIa K BaM U BbI MEHsI
3aCTaBWIIM, KaK TOBOPUTCS, CKJIaIbIBATh IIPEIUIOKEHIS 3aCTaBVIIN
coobpa’kaTh MeHsL.

26 | #3 14 The atmosphere there is great, you know... nobody forces anyone to do Self > Other The participant describes themselves
anything. You can choose your teacher based on your own level of as being able to act individually,
knowledge again. Yeah, you can change there, for example, you can socialize without enforcement.
with someone, have a coffee or tea, it's, like, a very welcoming atmosphere,
probably.

Tam xopormas atmocdepa, THI... HUKTO HUKOTO HIUeMy He TIpuHyXaaeT. Tl
MOJKeIllb BBIOpaTh cebe IIperioaBaTesisi 110 yPOBHIO OIISTE Ke CBOEro
3HaHM. []a ThI MOXKEIlb MEHSITh TaM, JOITyCTVM, MOJKEIIlb 00IIaThCsI C KeM-
TO HY IIOIIUTB Kodpe TaM 4arl Hy 9TO Hy pacllojiararoliiee, HaBepHOe,
o0cTaHOBKa TaKasl.

27 | #2 10 I was very pleased that you, well, sort of showed me the direction <...> of Self < Other Referring to a class a researcher (a
my thought, so that I could understand correctly whether it's the subject and teacher) had, a participant
predicate, or the tense there... this is what’s important. emphasizes that it was important

that the other shows what and how

51 OpUIa OYeHB JJOBOJIBHA TEM, UTO BBI HY KaK ObI MHe IOKasaIn <...> XOf they think.
MOEVI MBICITH, YTOO 5 IPaBMIbHO MOHMMAIIA, YTO 9TO MOIIeXalree ckasyeMmoe
VDIV 9TO BpeMsI TaM WIN. .. 9TO BaXKHO.

28 | #2 It would be great... because I wanted to write to you: 'What is our topic for Self < Other The speaker wants to be prepared to

18 today’s meeting?'. So what to prepare for, which words to repeat? Because, what will happen in the class, and is

let's say, I come, and it's not the right topic. And then, well, today we will talk asking for boundaries (the topic of
with you, let's talk about nature, but I didn't repeat those words, they haven’t conversation in advance)
settled in my mind yet.
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24

Could you at least, <...> tell us this way, on the next lesson we will be
talking about that, that’s it.

2T0 OBUTO OBI 30POBO... IIOTOMY UTO I XOTella BaM HammcaTh: «Kakas Hac
TeMa OyZIeT CeTOIHAITHEero CEerOIHAIIHeN BeTpeun?». Hy K uemy
HOArOTOBUTBCH, KaKue cjloBa HOBTOpUTE? [ToToMy 4TO, HOIyCTUM, S IPpUY,
7 He Ta TeMa. VI 110TOM, Hy, MBI CeTOJIHsI C BAMM IIOTOBOPWM, BOT JlaBaTe O
IIPUPO]IE, a 51 He IIOBTOPIJIa TeX CJIOB, OHV Y MEHS OHO KakK ObI He
yCTaKaHWIVICh.

MO>KHO XOTsI OBbI JOITYCTMM, 1a XOTs ObI CKa3aTh TaK Ha CJIeAyIOIeM 3aHATUN
MBI OyJIeM O TOM-TO TOBOPUTB, BCE.

29

#3

14

When we were talking, I enjoyed it. It's just like in school, you come in, settle
down... Evenin the (integration) course <...> there are strict rules: breaks,
everything... The environment here is conducive. Because you know the
teacher won't... They might ask, guide, and won’t demand or give grades.
And you... can comfortably speak without rushing or being afraid to say
something. I liked that. And yet, you try...

Korna pasrosapusaim, MHe HpaBWIOCh. DTO e KakK B IIIKOJTY, ThI
IpUXOAMIIb B cebe, cammibes... BoT make Ha Kypce <...>y Tebs ecTh
CTpoOTrMe TIpaBwWIa: IIepeprIB TaM, Bcé... TyT oOcTaHOBKa pacrionaraeT. [da
II0TOMY YTO ThI 3Haelllb, YTO IperoaBarTeIb He OyaeT... TaM Hy cripocsT,
IOACKaXYT TaM 1 He OyayT TeOe OT TeOsI TpeGoOBaTh, CTaBUTH OIleHKM. Il ThI
<...> HOpMaJIbHO He CITelTlla MOXKeIITb TaM He O0SThCS 4ero-To cka3aTrb. MHe
3TO HpaBwIoch. VI TeM He MeHee, ThI CTapaelIbCsi YTO-TO...

Self < Other

Self = Other

The participant describes themselves
as being able to act and put efforts
when the other is not imposing
requirements.

30

#2

13

First of all, it (participation in the club) gave me courage <...> to open my
mouth, to formulate my thought, because for me, for example, (A) it was
easier to click Google Translate or to voice it, so that the person heard what I
am saying, or I could read (the translation). (B) | already understand what I
am saying, and I can even speak now, glancing over, but already speaking.
This has untied my tongue.

Bo-trepBBIX, <...> OHO (y4acTie B K1yOe) (A) MHe fgaso cmestocTy <...>
OTKPBITE POT, CPOPMYIINPOBATH CBOIO MBICIIb, IIOTOMY <...> (B) m1st MeHS
OBUTO IpoIIie I'YITI HePeBOIUNK <...> TBIKHYTb VIV €T0 03BYYUTE, YTOD

(A) Self < Other
(intimidating)
(B) Self > Other

(A) The speaker mentions Google
Translate (extrinsic tool) and courage
(intrinsic tool) helping to overcome
fear.

The speaker describes how the voice
of an automated translation app is
becoming substituted by their own
voice.
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YeJIOBEK YCIbIIIaI, 9TO 5 TOBOPIO, a TaK HET - s IIpoYNTasla. A YKe IIoHMMalo,
YTO s1 TOBOPIO, 1 1 YK€ MOTI'Yy JayKe TaK IIOAITIAAbIBAA, HO y>Ke TOBOPUTD BOT
9TO MHE pa3Bi3aJIo S3bIK.

(B) The participant is describing an
increasing agency

31 | #4 6 Oh, today, by the way, I was telling an acquaintance (about the Club)... We Self = Other An interesting comparison is done
attend Finnish courses together, she used to go too when X was there. <...> (The action is between the Club and an X course -
well, it’s a very useful course. It’s like conversational practice there, and they | performed over Self | a state-provided training.
explain grammar when necessary. when it is necessary
The cool thing is that it’s divided into groups, <...> you can choose your or agreed) Whereas in the Club space Self is an
own, well, more or less your own level and practice specifically, not learn. actor, in the X training Self is
That it's excellent, and specifically practice, that’s cool... and through games. | Self > Other exposed to top-down instruction
It's all like that, with associations, which is fun. (Self has agency and | which is found insufficient and

freedom of choice unnecessary.
Or, 51 cerofHs KCTaTy paccKasblBasl 3HAKOMOVL. .. MBI ¢ Helt XOyM Ha and is able to
dpmHECKIIE KypCBI, OHa TOXe paHbIIle XOAIa, Korga oHa X ObUIa. <...> He HY navigate the learning
THIIA, OYeHb I10JIe3HbIN Kypc. TaM Kak Obl pasroBopHast IIpaKTyIKa, 1 KOrja process
Hazl0 OOBACHAT TpaMMaTHIKY . independently)
ITpMKOJILHO TO, UTO JIeJIUTCH 110 TPyIIIaM, TO ecTh He Hajo, Hy MmoxHo
Bbl6paTb THUIIa CBOI}l, HY IUTFOC- MVlHyC CBOI ypOBeHb VI ITPAaKTVKOBATbCs1
VMIMEHHO, He Y4nUTb. TO, 4qToO 3TO He Y4nThb, a y>l<e VIMEHHO ITPaKTMKOBATb BOT
5TO BOT IIPUKOJIBHO. .. Hy U UrpaMi. BoT nmeHHO Takoe Bee. C
AcconmanysiMy CBSI3aHHBIMW IIPUKOJIBHO.
32 | #4 21 But actually, it's not very cool when there's a big turnout. <...>I actually Self > Other In this passage it is seen that Self has

liked it better when nobody else would come, and I was there alone or maybe
with one or two other people <...> one-on-one, and then you'd talk non-stop
for an hour and a half. That was way cooler for me than when you sit, you
said a phrase and you wait? I mean, that's the conversation specifically in the

English practice.

Ho 570, KcTaTn, He 0OUeHb IIPUKOJILHO, KOTAa OosIbIIOe TIocerieHme. <...> He
Hao0OOPOT HPaBWIIOCh, KOTa HUKTO He XOIWI, s IPUXOAMII TaM OfVH VTN 2
derioBeKa <...> OAMH Ha OfIMH, a TaK BOT IIOJITOPa Yaca TaM pasroBapusail 0e3
OCTaHOBKI. BOT 3a MeH:I Tak OBbUIO HAMHOTO IIPMKOJIbHee, YeM. CHanIITs,
CKasaJl TaM T10 ppase CUINIII, Xaellb? Hy To ecThb THI 3TOT 3TO BOOOIIIE
pasroBOp MMEHHO Ha aHIJIUVICKOM IIpaKTUKe.

(in the space where
Self can act more, it’s
stronger)

Self < Other

(in the environment
where Self obeys the
rules imposed by
Other, it’s in less
power)

more power and agency in a less
restrictive space.
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33

#4

22

- I also had, well, some doubts about how this club is positioned because it
indeed started as a club for Ukrainian refugees. And now, at least two
participants are there who are not related. Well, they don't have that
background, what do you think about it?

- But you are a teacher. I don't know, you all, well, like, you help as
volunteers. So I think, this does not concern you.

- And what do you think yourself?

- Well, that's it, I only think that a volunteer will help.

- Well, how does the club function like this as a club for everyone, is this a
club, for whom?

- This, I don't know, to me somehow. It's not, well. It's also such a question
because at first I basically, well, didn't want to get to know any Russians,
because I came, arrived, came here and now it's like... you know, kind of like
hatred, and then it settled down, everything started to decline more or less
and you... well, I started like to differentiate people. It's like with Andrey.
With Evgeny as well. That's how I started, like good Russian-bad Russian.
That's when I started to differentiate then and sort of. Well, why shouldn't
they as well, they need it too, but before that, well sort of. When still at the
beginning it could have been right, therefore different points of view
everything changes.

- Y MeHd Toxe ObUIN, HEKOTOPble COMHEHNs O TOM, KaK 3TOT KJIyO BooOb1IIe
HO3UIIMOHMUPYEeTCs], IOTOMY YTO OH U ITpaB/a HauMHAJICS KaK KTy mIs
YKPanHCKVIX OeXXeHIleB. A Tellepb KaK MVMHVMYM 2 YUacTHUKa eCTh, KOTOPEIe
He MMeIOT oTHoIIeHMs. Hy He mMeroT Takoro 03krpaysaa. YTo TeI 00 3TOM
ZTyMaelllb.

- Tax BBI ke mpertorraBaTerTb. He 3Haro BBI Bce HY THITa BBl KaK BOJIOHTEPHI
rromoraerte. [ToaToMy s TymMaro, 3T0 K BaM He OTHOCWTCSL.

- A TBI caM KakK cUmTaelln?

- Hy BoT TaxK, s cunraro TojIbKo, 4TO cKa3asl BOJIOHTEP Oy/ieT IIoMOTaTh.

- Hy 510 Kak Ki1y0 (pyHKIIMOHUPYET B 3TO KaK KiT1y0 /Is Bcex 3To KTy, s
TUISI KOTO?

- DTO 5 He 3HAI0, MHe KaK-To. <...> DTO TOXe BCe TaKOl BOITPOC, IIOTOMY UTO
IIOHaYaJTy TIOHAYaJTy 5 B IIPVHITNIIE, HY U HI C KeM U He XOTeJI 3HaKOMUTbCS
C PYCCKMMM, TIOTOMY YTO S IIpMe3Xa, <...> ¢ HeHaBUCTBIO <...> , a IOTOM
OHO yCIIOKOWIOCH, HY BCe Ha CIaj] ONUIO YKe TUTIOC MUHYC VI THL... HY S BOT

Self < Other

A participant is evading a direct
answer, emphasizing the role of a
teacher or a volunteer.
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HavaJl THIIa pa3fesIaTh Jitofeil. DTo BoT Kak ¢ AHnpeeM. C EBreHuem Toxe.
Tak g HauMHaJI, TUIIa XOPOLINI PyCCKUM-IUIOXON pyccKuit. BoT s Havait
pasnernsTs Toraa v Tiia. <...> Hy de 6 MM He XOOWTh, M TOXe HY>XHO, a 10
sToro Hy Tuma. Korga ere B Hauasie TmIia MoIJIa IIpaBWIbHO, II09TOMY
pasHble TOUKV 3peHIs MEHETCs BCe.

34

#6

- Yeabh, this like experience of learning from there how how is it different or
similar from what you do at university?

- I don't see myself as an authority when I'm volunteering, the dynamic is like
a lot, a lot different in that sense, because I'm usually the one... Whether I'm
like teaching or like speaking in English or Finnish, I'm... My like competence
level is usually higher in either of those languages, or both. Because yeah, I'm
having the other person, so the dynamic is like really different and it's it's
giving me confidence that maybe I'm like not so bad at this thing or this
thing. But yeah, like I said, I'm also like a student in a way. In those
situations, it's just. It's just different from the university where I'm like, we
also like have. Group discussions and stuff. At the uni.Urban.We're all
students there, so. They're more. My peers in this situation, I'm just thinking
out loud but...

Self > Other

Regarding the Club setting the
participant points out their
competence in languages and
growing believe in being good in
different aspects.

The participant says that this setting
is “a lot, a lot different” however,
omits description of Self in the
university settings
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Appendix 2
Checklist for migration researchers

A questionarrie for researchers and those who are involved in research with people
who experienced forced migration. Adopted from Clark-Kazak (2017)

1. Do I need ethics approval
for this project? If so, how
can this be obtained? Where
applicable, have I shared my
ethics protocol

with relevant partners?

Ethical approvement for this Master’s Thesis research is
not required according to the University regulations. No
separate protocol was done.

2. Who will benefit from this
research?

1. Participants of the English Speaking Club (both those
with refugee background and without one).

2. I personally as a participant and as a researcher.

3. Potentially, other people who will utilize the club as a
space for learning, volunteering, research, testing
pedagogical approaches

3. Who else is doing research
on this topic and with this
population? Have we
coordinated efforts to avoid
over-researching?

Thought I am conducting a research myself, interview
questions were focusing on the topics around the Club
practices and learning. Therefore, as some of the
participants went through forced migration, any talk
about their experience might resonate with traumatic
events. To avoid such consequences I ensured that the
participants understand that (1) participation is
completely voluntary (2) refuse does not lead to any
consequences (3) they can skip any question if they want
to.

4. What are the potential
limits to confidentiality?
What

strategies do I have in place
to deal with situations
where criminality,
exploitation, or self-harm are
disclosed?

Confidentiality will be violated if I there will be disclosed
facts that break laws, or the facts that undoubtly witness
about threat to life or health of any person.

5. Who is not included in my
proposed research? How
can [ facilitate the
participation of these
individuals?

As it is described in the Limitations sub-section, people
who chose not to speak Russian and/or not to interact
with Russians not included into this research because of
my nationality. Further study with the involvement of
more researchers could compensate this gap.

6. How will I include
relevant partners in all
phases of

my project: from design to
dissemination? What

Though this is a small study, I received guidance from my
supervisor and co-supervisor. I also presented an ongoing
study at two conferences and received critical feedback
that I took into account. By the end of the work, the
research will be presented at the third conference. Within
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mechanisms and protocols
are in place to ensure full
participation?

the study I tried to interview maximal amount of
participants with diverse background. However, I
acknowledge that if I had more time, the spectrum of
participants could be broader.

7. Have I factored into my
project budget compensation
for the time and other
resources non-academic
partners invest in research,
including as respondents,
serving on advisory
committees, recruiting other
respondents, and facilitating
the participation of other
respondents?

Non - academic partners were not included into a
research process.
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