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INTRODUCTION TO THE PUBLICATION

This publication contains assessment forms designated to enable guidance professionals, teams,
multidisciplinary networks, and organisations to assess their guidance competencies effectively.
The forms are based on and complement the National Competency Framework for Career Profes-
sionals (Vuorinen, Kasurinen, Kettunen et al., 2023, 2024).

The competency framework has been prepared as part of a national development project for
lifelong guidance, which is funded by the EU’s Recovery and Resilience Facility and coordinated
by the Ministry of Economic Affairs and Employment, and the Development and Administrative
Services Centre (KEHA Centre).
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INTRODUCTION

As part of the development project on lifelong guidance, coordinated by the
Ministry of Economic Affairs and Employment, and the Development and Ad-
ministration Centre (KEHA Centre), the Finnish Institute for Educational Re-
search of the University of Jyvaskyla has prepared a proposal for the compe-
tency descriptions of guidance professionals as presented in the National
Strategy for Lifelong Guidance (Valtioneuvosto, 2020). These competency
descriptions have been published separately in A Proposal for a National Com-
petency Framework for Career Professionals (Vuorinen, Kasurinen, Kettunen et
al., 2023, 2024).

The present assessment forms are based on and complement the Na-
tional Competency Framework for Career Professionals. Assessment forms ena-
ble guidance professionals, teams, multidisciplinary networks, and organisa-
tions to concretely assess their guidance competence against the specified
competence descriptions. The use of assessment forms facilitates the system-
atic planning and monitoring of competence development and allows for a
more precise allocation of resources and measures essential for competence
development at any given time.

Several hundred guidance professionals participated in co-creation of
the competence descriptions, including practitioners from all levels of educa-
tion, public and private employment services, youth services, guidance pro-
fessionals' organisations, student organisations, training units, ministries, re-
gional and public administrations, and expert bodies.

The authors would like to warmly thanks to everyone who took part in
the co-creation workshops and commented on the competence descriptions
for their important contributions to the development of the competency
framework and these assessment tools.
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THE COMPETENCY FRAMEWORK AS
A BASIS FOR COMPETENCY ASSESS-
MENT AND DEVELOPMENT

The Competency Framework for Career Professionals (Vuorinen et al., 2023,
2024) provides several opportunities for utilisation. For example, it can be
used to assess the professional qualification requirements, as well as compe-
tency in various guidance tasks. A professional does not need to have deep
knowledge of all the areas of expertise. Combinations of different compe-
tency areas form the required specific competency for career professionals
and organisations, which can be developed as a whole or deepened as neces-
sary for the relevant area.

The assessment forms presented here allow guidance professionals,
teams, multidisciplinary networks, and organisations to assess their own guid-
ance competencies in relation to the specific descriptions. In a group, team,
or network, insights from group assessment can help to identify collective
strengths and areas in need of development. Organizations can use forms as
part of a broader strategic planning process. With the systematic planning and
monitoring, the resources and measures needed for competence develop-
ment at any given time can be allocated more precisely.



Competency Framework for Career Professionals

The National Competency Framework for Career Professionals consists of three
main areas: professionalism, client work, and systemic competency. Together
these provide a strong foundation for the competency of professionals work-
ing in different lifelong guidance settings. The descriptions consist of 12 com-
petence areas (Figure 1), which are divided into more detailed smaller parts
(see Appendix 1). In these descriptions, the term ’client’ refers to all users of
guidance services, whether individuals or groups (Vuorinen et al., 2023, 2024).
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Figure 1 Competency areas of career professionals (Vuorinen et al., 2023, 2024)



ASSESSMENT FORMS

These assessment forms are designed to support guidance professionals,
teams, networks, and organisations in two key areas of competency develop-
ment: self-assessment and planning and monitoring. The package comprises of
three separate forms: an assessment table, a competency map, and a compe-
tency development planning form. The competency assessment table (Form
1) can be used to assess the level of competency against the specified com-
petency descriptions. The competency map (Form 2) provides a visual presen-
tation of the current competency level in various competency areas. If so de-
sired, the same competency map can be used to set competency goals. The
competency development planning form (Form 3) provides a structure for
setting goals, planning concrete development measures, and monitoring their
implementation over time.



Form 1: Competency Assessment Table

In the assessment table below, please read the competence statements asso-
ciated with the competency descriptions. For each competency area, select
the number (0-3) that best describes your level of competence at the time of
assessment (see Figure 2). You may use the general competency descriptions
for career professionals (Appendix 2) to evaluate your levels. Mark your as-
sessment in the table below for each competence statement.

Competency level 3 - | have a comprehensive
knowledge and understanding of the competency area.
| comprehend topics broadly, think and act creatively,
and develop and identify new solutions and operating
modes within this competency area.

Competency level 2 - | have a solid knowledge base
of the competency area and apply it in a versatile
way in my everyday practice.

Competency level 1 - | have the basic knowledge
required for the job within the competency area. |
have achieved at least this level in initial training in
the field.

Competency level 0 - | do not yet have competency
in this area. | have recently been assigned
responsibilities that include the competency in
question, or | am not required to apply or
demonstrate this competency in my work.

Figure 2 General descriptions of the competency levels



COMPETENCY AREA

Competency
level

A PROFESSIONALISM

A1 Ethical competency 0/1/2|3
A1.1 1 carry out guidance work in accordance with legislation and admin-

istrative instruction of my field.

A1.2 | am aware of the boundaries of my profession and competency and

act accordingly.

A1.3 | act in accordance with the ethical principles of my field.

A1.4 In guidance relationship, | act in in accordance with the ethical prin-

ciples of my field.

A2 Theory- and research-based competency 0/1/2|3
A2.1 | base my work on key theories and research data in the field.

A2.2 | apply a wide range of theories in guidance work.

A2.3 | follow research and other literature in the field of guidance, as well

as publications by collaborative partners and disciplines relevant to my

work.

A3 Reflective competency 0/1/2|3
A3.1 | evaluate and develop my guidance work together with clients, col-

leagues, various actors in guidance and stakeholders.

A3.2 | am committed to identifying my own development goals and pur-

suing continuous professional development.

A4 Communication and interaction competency 0123
A4.1 | use oral, written, and visual communication in a clear and under-

standable manner.

A4.2 | utilise different channels, methods and tools in communication

and interaction.

A4.3 | master spoken and written communication, both real-time and de-

layed, creating and maintaining dialogues with the client/groups.

A4.4 | communicate as a professional in client work and as a representa-

tive of the guidance sector in different networks and working groups.

A5 Digital competency 0123
A5.1 | utilise technology in guidance efficiently and appropriately.

A5.2 | utilise technology seamlessly in the guidance process.

A5.3 | promote the collaborative use of technology in the guidance pro-

cess and professional cooperation.

A5.4 | utilise new technological solutions and promote their use in the

guidance process.




COMPETENCY AREA

Competency
level

B CLIENT WORK

B1 Process competency

B1.1 Alongside the individual s own development, | regard guidance as
a service process and social activity.

B1.2 | take into account the information, interaction, and process di-
mensions of guidance.

B1.3 Together with the client, | systematically evaluate the results and
impact of the guidance process.

B2 Guidance and learning theories

B2.1 | examine guidance from the individual's perspective separately as
a development process, life situation and its contexts.

B2.2 | examine career development within the framework of an individ-
ual’s characteristics, interests, and values, and context.

B2.3 | examine my work as part of the social and cultural reality affect-
ing the client’s situation.

B2.4 | apply guidance theories, taking into account of the individual and
their context in a client-oriented manner.

B2.5 | ensure that clients and groups learn to assess and develop their
strengths and competency in relation to the opportunities provided by
the operating environment.

B2.6 | examine my own and the client’s worldview as conceptualisa-
tion, awareness, and as structuring one’s interpretation of reality.

B3 Methodological competency

B3.1 | ensure that clients, groups, and | myself have access to up-to-
date sources of information to support plans and decisions concerning
life, studies, and work.

B3.2 | screen the client’s or group s readiness and guidance needs and
set the goals of the guidance process together with the client or group
members.

B3.3 | plan and implement together with clients a guidance process
that meets their readiness and needs.

B3.4 Together with the client, | evaluate the results and impact of the
guidance process.
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COMPETENCY AREA

Competency
level

C SYSTEMIC COMPETENCY

C1 Lifelong guidance

C1.1 In my work, | take into account phenomena, relationships, trends
and changes between education, working life and society.

C1.2 | ensure that lifelong guidance services form a continuum at the
core of lifelong and continuous learning.

C1.3 | follow current research and participate in societal discussion re-
lated to the field.

C2 Systems theory competency

C2.1 | apply organisational and networking theories in defining jointly
agreed objectives of guidance and in planning, implementing, and eval-
uating services.

C2.2 | develop guidance as part of a broader societal context and the
service structure of different organisations.

C3 Networking competency

C3.1 | cooperate multiprofessionally with other professionals.

C3.2 | cooperate with various organisations.

C4 Strategic competency

C4.1 | plan and organise guidance work in accordance with local needs
and operating conditions, and with administrative guidelines and regu-
lations.

C4.2 | promote the systematic assessment of the quality and impact of
guidance.

C4.3 | examine the underpinning principles, values, perceptions, struc-
tures, policies, and practical operating conditions for guidance.
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Form 2: Competency map

Mark the assessment made in the assessment table (Form 1) on the compe-
tency map below for each competency vector. Once all competency levels
have been marked on the map, connect the results with a line; the resulting
figure is the competency profile. Look at the pattern. Which areas are the
strongest? Which areas have the greatest potential for development?

The same competency map can be used to mark competency goals; for
example, the colour blue might represent current competence, while green
represents the set target level. Look at the resulting patterns and compare
them. Use the resulting visualisation to consider which competency areas
have the most potential for development. Use the observations to support
the planning of your own competency development (Form 3).
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Al1.1 Legal and administrative requirements
C4.3 Continuous development A1.2 Professional responsibility
C4.2 Quality assessment and monitoring A1.3 Ethical principles
A1.4 Guidance relationship
A2.1 Theoretical knowledge

C4.1 Planning and organisation

C3.2 Multisectoral networking

C3.1 Multiprofessional networking A2.2 Applying theoretical knowledge

C2.2 Strategic learning A2.3 Research in the field of guidance

C2.1 Organisations and networks A3.1 Reflective professional practice

C1.3 Position and positioning guidance A3.2 Developing personal competency

C1.2 Lifelong nature of guidance A4.1 Clear communication

C1.1 Guidance in society - » A4.2 Goal-oriented interaction

B3.4 Evaluation A4.3 Reflexive communication

B3.3 Client-centered guidance process A4.4 Professional communication

B3.2 Reflecting and setting goals A5.1 Technology in guidance

B3.1 Information retrieval and management A5.2 Technology in the guidance process

B2.6 Guidance philosophy A5.3 Collaborative use of technology

B2.5 Lifelong and continuous learning A5.4 Systematic development of using technology in guidance

B2.4 Guidance theories B1.1 Features of the guidance process

B2.3 Society and working life B1.2 Guidance as a process

B2.2 Career development theories B1.3 Outcomes and impact of the guidance process
B2.1 Developmental and life span theories



Form 3: Competency Development Planning Form

This form supports competency development planning and monitoring. To
begin, look at the findings from the first and second forms.

Then, in the form below, list the competency areas with the most potential
for development. Formulate clear goals that you wish to achieve in selected
areas. ldentify and record which measures support the achievement of those
goals. Set a realistic timetable for achieving your goals. Plan how and at what
intervals progress will be monitored and evaluated.

14



Competency Development Plan

Name of the person or group

Areas to be de- | Development goals Development methods and measures Timetable | Evaluation and
veloped monitoring

15



ATTACHMENTS

Appendix 1

a3.» Developing personal
competency

o
g2
=3
28
(2}
<
Nmm_OZL Ly
(%]
-l
x3
>~00
522
e
, swatede a3
il
Quality assessment and C4  compete C“ W s W
C42 honitoring B ey oS
w
[rly
<
O

Lifelong
guidance

Competency Framework for Career Profes-

ci

Positioning

siona

guidance
i e
c1.2 Lifelong nature of gmdanc

c1.3 Position ang

dese soueping 18

55900

fouaedwod o
$59004d

S$sa001d aduepinp

84140 1oedw) pue sawoojng 18

Kukkaneva & Ruusuvirta-Uuksulainen (2023)

Vuorinen, Kasurinen, Kettunen,

16



Appendix 2: General competency descriptions for ca-
reer professionals

Competency areas (A1-C4) have been divided into more detailed sections
(e.g. A1.1-A1.4) to make them easier to understand.

A PROFESSIONALISM

Al | Ethical competency Career professional
A1.1 Legal and administra- carries out guidance work in accordance
tive requirements with legislation and administrative instruc-

tions in its field.

A1.2 Professional responsi- is aware of the boundaries of their profes-
bility sion and competency and acts accordingly.
A1.3 Ethical principles acts in accordance with the ethical princi-

ples of its field.

A1.4 Guidance relationship acts in a guidance relationship in accord-
ance with the ethical principles of its field.

A2 | Theory- and research-based | c;reer professional
competency

A2.1 Theoretical knowledge | bases their work on key theories and re-
search data in the field.

A2.2 Applying theoretical applies a wide range of theories in guid-
knowledge ance work.

A2.3 Research in the field of | follows research and other literature in the
guidance field of guidance, as well as publications by
collaborative partners and disciplines rele-

vant to their work.

Table A Professionalism continues on the next page
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A3

Reflective competency

Career professional

A3.1 Reflective professional
practice

evaluates and develops one’s guidance
work together with clients, colleagues, var-
ious actors in guidance and stakeholders.

A3.2 Developing personal
competency

commits oneself to identify personal de-
velopment goals and continuous profes-
sional development.

A4 | Communication and interac- | Career professional
tion competency
A4.1 Clear communication uses oral, written, and visual communica-
tion in a clear and understandable manner.
A4.2 Goal-oriented interac- utilises different channels, methods and
tion tools in communication and interaction.
A4.3 Reflexive communica- manages spoken and written communica-
tion tion, both real-time and delayed, between
the career professional and the cli-
ent/groups.
A4.4 Professional communi- | communicates as a professional in client
cation work and as a representative of the guid-
ance sector in various networks and work-
ing groups.
A5 | Digital competency Career professional

A5.1 Technology in guidance

utilises technology in guidance efficiently
and appropriately.

A5.2 Technology in the guid-
ance process

utilises technology seamlessly in the guid-
ance process.

A5.3 Collaborative use of
technology

promotes the collaborative use of technol-
ogy in the guidance process and profes-
sional cooperation.

A5.4 Systematic develop-
ment of using technology in
guidance

utilises new technological solutions and
promote their use in the guidance process.
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B CLIENT WORK

B1 | Process competency Career professional

B1.1 Features of the guid- regards guidance alongside the individual's

ance process own development as a service process and
social activity.

B1.2 Guidance as a process takes into account the information, inter-
action and process dimensions of guid-
ance.

B1.3 Outcomes and impact together with the client, systematically

of the guidance process evaluates the result and impact of the
guidance process.

B2 | Guidance and learning theo- | Career professional

ries

B2.1 Developmental and life
span theories

examines guidance from the individual's
perspective separately as a development
process, life situation and its context.

B2.2 Career development
theories

examines career development within the
framework of an individual's characteris-
tics, interests, and values, as well as con-
text.

B2.3 Society and working life

examines their work as part of the social
and cultural reality affecting the client's
situation.

B2.4 Guidance theories

applies guidance theories, taking into ac-
count the individual and their context in a
client-oriented manner.

B2.5 Lifelong and continuous
learning

ensures that clients and groups learn to as-
sess and develop their strengths and com-
petency in relation to the opportunities
provided by the operating environment.

B2.6 Guidance philosophy

examines one's own and the client's
worldview as conceptualisation, aware-
ness, and structuring of the interpretation
of reality.

Table B Client work competency continues on the next page
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B3

Methodological competency

Career professional

B3.1 Information retrieval
and management

ensures that | myself, clients and groups
have access to up-to-date sources of infor-
mation to support plans and decisions con-
cerning life, studies and work.

B3.2 Reflecting and setting
goals

screens the client's or group's readiness
and guidance needs and set the goals of
the guidance process together with the cli-
ent or group members.

B3.3 Client-centered guid-
ance process

plans and implements together with clients
a guidance process that meets their readi-
ness and needs.

B3.4. Evaluation

Together with the client, evaluates the re-
sult and impact of the guidance process.
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C SYSTEMIC COMPETENCY

Cl1 | Lifelong guidance Career professional

C1.1 Guidance in society takes into account phenomena, relation-
ships, trends and changes between educa-
tion, working life and society.

C1.2 Lifelong nature of guid- | ensures that lifelong guidance services

ance form a continuum at the core of lifelong
and continuous learning.

C1.3 Position and positioning | follows current research and participate in

guidance social debate related to the field.

c2 | Systems theory competency | Career professional

C2.1 Organisations and net- | applies organisational and network theo-

works ries in defining jointly agreed objectives of
guidance and in planning, implementing,
and evaluating services.

C2.2 Strategic learning develops guidance as part of a broader so-
cietal context and the service structure of
different organisations.

C3 | Networking competency Career professional

C3.1 Multiprofessional net- cooperates multiprofessionally with other

working professionals.

C3.2 Multisectoral network- | cooperates with various organisations.

ing

C4 | Strategic competency Career professional

C4.1 Planning and organisa-
tion

plans and organises guidance work in ac-
cordance with local needs and operating
conditions, and with administrative guide-
lines and regulations.

C4.2 Quality assessment and
monitoring

promotes the systematic assessment of
the quality and impact of guidance.

C4.3 Continuous develop-
ment

examines the underpinning principles, val-
ues, perceptions, structures, policies, and
practical operating conditions for guid-
ance.
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