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ABSTRACT

Balch-Crystal, Elizabeth. 2023. Choosing to Teach: Motivating Factors in Finnish
Students” Decisions to Teach. Master’'s Thesis in Education. University of

Jyviaskyla. Faculty of Education and Psychology. 64 pages.

The quality of an education system hinges on the quality of its teacher workforce.
Teacher quality, in turn, is partially determined by who chooses to become a
teacher. Finland, with its renowned teacher workforce, provides an interesting
context within which to investigage individuals’ motivations for becoming a
teacher. Thus, the present study seeks to investigate the question: What factors
motivate the decisions of Finnish students to become teachers?

To investigate this question, a survey was administered to first-year pri-
mary school (class) teacher education students during an orientation session at a
medium-sized university in Finland. Summary statistics were calculated for the
demographic, Likert scale, and ranking questions, and directed, or theory-driven,
content analysis was used to analyze the open-ended survey questions.

Altruistic motivations, including a desire to help society and a desire to
work with children, were the most influential factors impacting participants’ de-
cisions to teach, followed by intrinsic motivations, such as a passion for peda-
gogy. Extrinsic motivations, social influences, and Finland-specific factors were
generally less influential, but still played a role in participants’ decisions.

The results both support and expand upon existing theories of teacher mo-
tivation and signal a need for further qualitative investigations into the motiva-
tions of Finnish students for becoming teachers. Some observed motivations, in-
cluding prior teaching experiences and a belief that one possesses a natural talent
for teaching, could also be leveraged in the development of teacher recruitment

programs in countries struggling to attract teachers to the profession.
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INTRODUCTION

The success of any school system is contingent upon its ability to attract highly
motivated, talented individuals to the teaching profession. This positive relation-
ship between educator quality and student achievement is well documented
across the globe (Canales & Maldonado, 2018; Fauth et al., 2019; Stronge, 2010).
Educator quality, in turn, is impacted by two factors: who applies to become a
teacher and what kind of training they receive once admitted (Klassen & Kim,
2017). The focus of the present study is the former factor: who chooses to apply
to post-secondary teacher education programs and why. The anomalous success
of the Finnish education system, both in terms of student achievement and
teacher quality, presents a compelling context to explore students” motivations
for becoming teachers.

The Finnish education system gained significant international attention fol-
lowing the release of the Programme for International Student Assessment
(PISA) results by the Organisation for Economic Co-operation and Development
(OECD) in the year 2000 (Malinen et al., 2012; Sahlberg, 2021). Out of 32 partici-
pating countries, Finnish fifteen-year-olds were the top performers in reading lit-
eracy (OECD & UNESCO Institute for Statistics, 2000). These results were subse-
quently confirmed in the 2003 and 2006 PISA results, where Finnish students also
performed at or near the top of the pack in mathematics and science (OECD, 2004;
OECD, 2008; Sahlberg, 2021). While Finland’s performance has dipped slightly
in more recent PISA results (Sahlberg, 2021), the Finnish educational system con-
tinues to be highly regarded by international audiences (Thrupp et al., 2023).

Many attribute the success of the Finnish education system, in part, to the
high quality of the Finnish teacher workforce (Ahtee et al., 2008; Malinen et al.,
2012; Sahlberg, 2021). A cornerstone of the Finnish education system is its high
level of trust in teachers (Paronen & Lappi, 2018; Toom & Husa, 2016). Teachers

at all levels are given significant curricular and pedagogical autonomy to design



their lessons (Myrkd, 2023; Paronen & Lappi, 2018) and afforded a relatively high
social status (Juvonen & Toom, 2023; Paronen & Lappi, 2018).

The rigorous, research-based program of study that Finnish teaching stu-
dents must undertake may also play a role in the success of Finnish teachers. To
become a primary school teacher (also called a class teacher) in Finland, students
must complete bachelor’s and master’s level studies in educational science,
which include a mandatory thesis and practice teaching (Malinen et al., 2012;
Paronen & Lappi, 2018).

However, the types of students who choose to apply and are accepted to
Finnish teacher education programs may play an equally important role in the
success of the system. The Finnish teaching profession is relatively unique in its
popularity (Malinen et al., 2012; Toom & Husa, 2016). For roughly the past dec-
ade, acceptance rates for initial teacher education programs in Finland have hov-
ered around 10% (Paronen & Lappi, 2018, Mankki & Kyré-Amméiléi, 2022;
Metsépelto et al, 2022). In recent years, however, Finland has seen a slight decline
in the number of applicants to teacher education programs (Juvonen & Toom,
2023). As Mankki and Kyrs-Ammala (2022) report, the number of applications to
primary teacher programs in Finland decreased from over 8000 in 2013-2014 to
less than 5000 in 2019. Nevertheless, teacher education remains selective. In 2020
only one study place was available for every six primary teacher education ap-
plicants (Mankki & Kyro-Ammala, 2022). Furthermore, gaining acceptance to a
teacher education program directly after graduating from upper-secondary
school is difficult; many students apply multiple times before gaining acceptance
(Malinen et al., 2012).

Those who do gain admission into teacher education programs, however,
are not necessarily the highest academically achieving students. Recent research
by Vilppu et al. (2022) correct the myth that students admitted to teacher educa-
tion programs in Finland are among the highest grade earners in upper second-
ary school. Instead, they find that the average exam scores of admitted primary
teacher education students fall below the average scores of all students admitted

to university programs in Finland (Vilppu et al., 2022). But as the authors explain,



the comparatively low academic performance of students admitted to teacher ed-
ucation programs should not necessarily be viewed in a negative light; instead,
it may imply that factors other than past academic performance are perhaps bet-
ter indicators of a student’s potential to become an effective teacher( Vilppu et
al., 2022).

The success of the Finnish system and the popularity of the Finnish teach-
ing profession present several questions. What leads so many motivated students
to apply for class teacher education programs in Finland? What is it about the
profession that, year after year, continues to attract students that will one day
become effective educators? Understanding the factors motivating some of the
most successful teachers in the world to enter the profession could prove useful
to other countries, such as the United States, struggling to attract highly qualified
students to the teaching profession (Garcia & Weiss, 2019). A more accurate un-
derstanding of what draws successful teachers to the profession in Finland could
be applied to create more effective, targeted teacher recruitment policies abroad.

Despite the important insights this line of inquiry could generate, relatively
little research has been conducted on the factors motivating Finnish students’ de-
cisions to teach, and virtually no studies have taken a qualitative approach. Al-
most all existing research on the topic employs a primarily quantitative, scale-
based methodology. While quantitative studies are certainly useful, they limit
participants’ range of responses to the motivating factors already theorized in
previously developed scales. This does not allow for new, perhaps undiscovered
motivations to emerge in the data. Open-ended, qualitatively analyzed re-
sponses, however, provide participants the space to voice motivations that may
not conform to existing understandings of teacher motivations, and that would
not be captured in scale-based, quantitative research. Using survey data gathered
from first-year students in the class teacher education bachelor’s degree program
at a medium-sized university in Finland, the present study seeks to address this
gap by investigating, from a qualitative perspective, the following research ques-

tion: What factors motivate the decisions of Finnish students to become teachers?



1 LITERATURE REVIEW

1.1 Theorizing Teacher Motivations

Most research on teacher motivations conducted over the past three decades di-
vides factors into three distinct, though at times differently defined, categories:
intrinsic, extrinsic, and altruistic motivations. Brookhart and Freeman (1992)
were among the first to explicitly employ an intrinsic/altruistic categorization of
teacher motivations, although these motivations were also addressed in Dan Lor-
tie’s landmark Schoolteacher (1975). This classification system has since expanded
to include extrinsic motivations as well (Fray & Gore, 2018; Goller et al., 2019;
Heinz, 2015).

Intrinsic motivations refer to those factors relating directly to the nature of
teaching and the internal value that individuals assign to the work of the teacher
(Bergmark et al., 2018; Roness & Smith, 2010; Wong et al., 2014). For some, the
appeal of teaching is internal to the work itself and reflects a desire to participate
in the act of imparting knowledge (Brookhart & Freeman, 1992; Wong et al.,,
2014). Many pre- and in-service teachers report a love for or enjoyment of the act
of teaching as a motivating factor in their career choice (Butt et al., 2010; Heinz,
2015; Roness & Smith, 2010). Similarly, intrinsic motivations may relate to the
personal fulfilment brought on by teaching (Lin et al., 2012; Roness & Smith, 2010;
Wong et al., 2014). Other frequently explored intrinsic motivations include a de-
sire to continue working with a specific academic subject (Bergmark et al., 2018;
Goller et al., 2019; Roness & Smith, 2010), enjoyment of the collaborative and in-
terpersonal nature of teaching (Brookhart & Freeman, 1992; Lin et al., 2012), and
a conception of teaching as an intellectually or otherwise challenging endeavour
(Jungert et al., 2014; Wong et al., 2014).

In comparison to intrinsic motivations, which reflect the internal, individual
satisfaction that one gains from the act of teaching, altruistic motivations face

outward, centering on the role of the individual within “the broader social project



of education” (Manuel & Hughes, 2006, p. 10). Altruistic motivations for teaching
refer to potential teachers’” desires to make a difference, enact change, and posi-
tively impact society through their work (Bergmark et al, 2018; Heinz, 2015;
Wong et al., 2014). Frequently examined altruistic motivations for teaching in-
clude a desire to work with or help young people (Olsen, 2008; Wong et al., 2014)
and a desire to serve society (Jungert et al., 2014; Reimer & Dorf, 2014).

Finally, extrinsic motivations for teaching are those factors influencing in-
dividuals” decisions to teach which are external to the work itself and may pro-
vide material benefits to the individual (Roness & Smith, 2011). Perhaps the most
frequently investigated of these factors are salary (Bergmark et al., 2018; Cheung
& Yuen, 2015; Lin et al., 2012), job security (Heinz, 2015; Jungert et al., 2014), com-
patibility with family life (Goller et al., 2019; Struyven et al., 2012), and prestige
(Bergmark et al., 2018; Heinz, 2015). Other extrinsic motivations include vacation
time (Struyven et al., 2012; Wong et al., 2014), transferability of skills (Heinz,
2015), and working conditions (Bergmark et al., 2018; Ytice et al., 2013).

Studies within the extant literature have come to varying conclusions when
comparing the effects of intrinsic, altruistic, and extrinsic factors on students’ de-
cisions to teach. A majority of studies find that intrinsic and altruistic factors,
such as an enjoyment of the act of teaching (Roness & Smith, 2010) and a desire
to serve society (Lin et al., 2012), respectively, are generally more influential in
students” decisions to teach than extrinsic factors, such as salary (Bergmark et al.,
2018). This trend is supported by Brookhart and Freeman’s landmark review of
literature on the characteristics of teaching candidates (1992); based on their re-
view of 44 studies, they found that “altruistic, service-oriented goals and other
intrinsic sources of motivation are the primary reasons entering teacher candi-
dates report for why they chose careers in teaching” (1992, p. 46). More recently,
in her international review of studies on the career motivations and commitment
levels of student teachers, Heinz (2015) found that “student teachers preparing
for primary as well as second-level teaching attached least importance to the per-
ceived extrinsic values of their future jobs” (p. 267). For example, based on ques-

tionnaire data from 132 pre-service teachers in Hong Kong, Wong et al. (2014)
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found that an altruistic desire “to contribute to the development of their students
and society” was the dominant motivating factor in students” decisions to teach,
followed by “intrinsic motivations of subject matter interest and interest in teach-
ing” (p. 88). In their comparison of Canadian and Omani teacher motivations,
Klassen et al. (2011) similarly reported that both groups rated intrinsic career val-
ues and altruistic values (in the study, “social utility value” (p. 585)) higher than
extrinsic factors (reported as “personal utility value” (p. 581)).

Student motivations for teaching, however, are often a mix of intrinsic, al-
truistic, and extrinsic factors (Bergmark et al., 2018), and the boundaries between
these have historically been somewhat blurred. As Manuel and Hughes (2006)
explain, the draw of the teaching profession is “deeply anchored in aspects of the
subjective inner landscape of the individual and his or her search for meaning
through ideas, relationships and hope” (p. 11). The individual, her internal fulfil-
ment, and her search for meaning outside herself are inherently intertwined. An
intrinsic enjoyment of teaching or of one’s subject area may overlap with an al-
truistic motivation to improve society by educating the young, which may also
intersect with an appreciation of the profession’s summer holidays or working
hours. Furthermore, there is a lack of consensus regarding the classification of
specific factors as intrinsic, extrinsic, or altruistic motivations (Watt & Richard-
son, 2007). As Heinz (2015) explains, the boundaries between intrinsic and altru-
istic motivations are particularly difficult to discern and often defined differently
from study to study.

To develop a more systematic approach to studying motivations for teach-
ing, Watt and Richardson (2007) developed the Factors Influencing Teaching-
Choice Scale, or the FIT-Choice Scale. This scale is intended to be used as a survey
for preservice teacher education students (Watt & Richardson, 2007) and has been
validated in various educational contexts, including Australia (Richardson &
Watt, 2006), China (Lin et al., 2012), Germany (Goller et al., 2019; Watt et al., 2012),
Ghana (Salifu et al., 2018), Finland (Giersch et al., 2021; Goller et al., 2019; Taimalu
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et al., 2021), Norway (Watt et al., 2012), and the United States (Lin et al., 2012;
Watt et al., 2012), among others.

The FIT-Choice Scale builds on the categories of intrinsic, altruistic, and ex-
trinsic motivations, as well as other previously theorized teacher motivations to
create a more nuanced categorization of factors. An illustration of the model is
presented below in Figure 1.

Figure 1
FIT-Choice Framework (Richardson & Watt, 2006, p. 32)
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The “intrinsic value”, “personal utility value”, and “social utility value” con-
structs in the FIT-Choice framework map roughly to the previously theorized
concepts of intrinsic, extrinsic, and altruistic motivating factors, respectively,
with one significant departure from previous theorizations. Where earlier theo-
ries of teacher motivation categorized a desire to work with children or young
people as an intrinsic motivation (e.g., Guarino et al., 2006; Johnston et al., 1999),
Richardson and Watt place this factor within their “social utility value”, or altru-

istic, category (2006).



12

In addition to these three factors, Richardson and Watt (2006) expand upon

previous theorizations to posit several more higher order constructs of motiva-

tions for teaching: socialization influences, task demand, task return, self-percep-
tions, and “fallback” career. The socialization influences construct consists of
three first-order constructs (social dissuasion, prior T&L experiences, and social
influences), and refers to the potential impacts of negative coverage of teaching
in the media, past experiences in teaching and learning contexts, and the opinions
of close family and friends, respectively, on students” decisions to teach (Rich-
ardson & Watt, 2006).

Watt & Richardson’s “task demand” construct seeks to uncover respond-
ents’ perceptions of the demands of the teaching profession, and the authors hy-
pothesize that high demand perceptions may deter students from choosing to
teach (2007). Task demand consists of two constructs: expert career, or “individ-
uals’ perceptions of teaching as...requiring high levels of specialized and tech-
nical knowledge” (2007, p. 173), and high demand, which refers to individuals’
perceptions of teaching as “generally requiring hard work” (2007, p. 173).

The “task return” construct refers to motivating factors related to the re-
turns offered by a career in teaching (Watt & Richardson, 2007), and consists of
two first-order constructs: “social status” and “salary”. The social status con-
struct investigates respondents’ perceptions of teaching as a “respected
and...high-status occupation” and the role these perceptions may play in stu-
dents’ decisions to teach (Watt & Richardson, 2007, p. 173).

The "self perceptions” construct, consisting solely of the “perceived teach-
ing abilities” factor, measures individuals’ beliefs about their teaching abilities
(Richardson & Watt, 2006).

Finaly, the “’fallback’ career” construct investigates the extent to which re-
spondents’ failure to pursue their first-choice career led them to become teachers

(Watt & Richardson, 2007).
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The FIT-Choice scale is perhaps the most widely used measure of students’
motivations for teaching today (Heinz, 2015), and its constituent factors, com-
bined with earlier theorizations of intrinsic, altruistic, and extrinsic motivations,
form the theoretical basis of the instrument used in the present study and out-

lined in Section 3.3.1 below.

1.2 Teacher Motivations in the Finnish Context

Cultural context can be a crucial determinant in students’ motivations for teach-
ing (Klassen et al., 2011; Watt & Richardson, 2012). As noted above, the teaching
profession in Finland is unique, and may produce unique motivations for teach-
ing among university students. The competitive nature of teacher education pro-
grams (Malinen et al., 2012), the relatively high social status of teaching (Juvonen
& Toom, 2023), and the historical reverence for literacy and education in Finland
(Sahlberg, 2021), among other factors, may contribute to teacher motivations un-
like those uncovered in other countries.

Despite the importance of cultural specificity in the investigation of stu-
dents” motivations for teaching and the key lessons that could be learned from
an investigation of the motivations behind Finland’s high-quality teaching force,
relatively little research has been conducted on the motivations of Finnish teach-
ers. A review of the existing literature yielded only five empirical studies on the
topic, as well as relevant data collected by the OECD as part of the Teaching and
Learning International Survey (TALIS). The five studies and TALIS data were
published between 2014 (Reimer & Dorf) and 2021 (Giersch et al., Taimalu et al.).

All five articles and the TALIS data compared the motivations of Finnish
teachers to those of students in other countries. Griinthal and Lepajoe (2020), for
instance, compare the motivations of Finnish and Estonian students studying to
become mother tongue and literature teachers. Similarly, Taimalu et al. (2021)
compare the motivations of Finnish and Estonian students in kindergarten

through secondary school teacher preparation programs. In their 2014 study,
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Reimer and Dorf examine differences in “educational pathways, socio-demo-
graphic characteristics, academic self-concepts, and occupational motivations”
between Finnish and Danish first-year students in university-level class and sub-
ject teacher education programs (p. 669). Giersch et al. examine differences in
motivations between primary and middle school teacher education students in

Finland, Sweden, and the United States (2021), while Goller et al. examine the

same between Finnish and German preschool through upper secondary teacher
education students (2019).

Finally, TALIS 2018 is a survey administered by the OECD with the goal of
“generat[ing] internationally comparable information relevant to developing and
implementing policies focused on school leaders, teachers, and teaching, with an
emphasis on those aspects that affect student learning” (2018b). The survey was
administered to lower secondary teachers in Finland, as well as teachers in other
participating countries (OECD, 2018c).

Sample sizes varied considerably between studies, ranging from n=61
(Griinthal & Lepajoe, 2020) to n > 2500 (OECD, 2018d). All five studies sampled
current Finnish students in various teacher education programs, including sub-
ject teachers (Griinthal & Lepajoe, 2020; Reimer & Dorf, 2014), early childhood
education teachers (Goller et al., 2019; Taimalu et al., 2021), and class teachers
(Giersch et al., 2021; Goller et al., 2019; Reimer & Dorf, 2014; Taimalu et al., 2021).
The TALIS data alone sampled in-service teachers, drawing their data from cur-
rent lower secondary teachers in Finland and other participating countries
(OECD, 2018c).

All five studies and the TALIS report used a survey as their data collection
method. Both similarities and differences emerged in the instruments used to
measure students” motivations for becoming a teacher. In their study on the mo-
tivations of Finnish and Estonian mother tongue and literature teacher education
students, Griinthal and Lepajoe (2020) employed a 27-item questionnaire in

which students responded to statements touching on intrinsic, extrinsic, status-
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related, and research-related motivations with a four-point Likert scale. State-
ments included, “I have a calling to teach”, “pupils are an important motivator
in teaching”, and “It is important to teach mother tongue and literature” (Griin-
thal & Lepajoe, 2020). After rating their level of agreement with each statement,
students also had an opportunity to write comments about their answers (Griin-
thal & Lepajoe, 2020).

Reimer and Dorf (2014) also employed a questionnaire in their study of

Dutch and Finnish teacher education students. The survey asked students to rate,

again on a four-point Likert scale, the importance of nine job-specific character-
istics and thirteen educational program-specific characteristics in their decisions
to become teachers (Reimer & Dorf, 2014). These items were later combined to
form four motivation scales: “Status orientation/Extrinsic motives”, “Content of
education & social aspects”, “family compatibility”, and “study costs” (Reimer &
Dorf, 2014).

The teacher motivations portion of TALIS 2018 consisted of seven possible
factors that contributed to respondents” decisions to become teachers. The survey
asked teachers to evaluate the importance of each of these factors in their deci-
sions to teach, again on a four-point Likert scale (OECD, 2018a). Factors touched
on extrinsic and altruistic motivations, including “Teaching provided a reliable
income” and “Teaching allowed me to provide a contribution to society”, respec-
tively (OECD, 2018a).

The three remaining studies all used modified versions of Richardson and
Watt’s FIT-Choice Scale, outlined in Section 2.1 (2006). As explained above, the

FIT-Choice Scale separates motivations into socialization influences, task de-

mand, task return, self-perceptions, intrinsic value, personal utility value, social

I The other statements to be rated included “Teaching allowed me to influence
the development of children and young people”, “Teaching allowed me to ben-
efit the socially disadvantaged”, “Teaching was a secure job”, “The teaching
schedule fit with responsibilities in my personal life”, and “Teaching offered a
steady career path” (OECD, 2018).
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utility value, and “fallback” career (Richardson & Watt, 2006). In the survey, re-
spondents are asked to rate, on a seven-point Likert scale, the importance of dif-
ferent factors within these categories in their decisions to become teachers (Goller
et al., 2019). The FIT-Choice Scale was first utilized in the Finnish context by Gol-
ler et al. in 2019. In their comparison of the motivations of Finnish and German
teaching students, they employ a version of the FIT-Choice Scale translated into
Finnish and adjusted for the Finnish context. They remove the “job transferabil-
ity” subscale from the personal utility value scale, noting its irrelevance in both
the Finnish and German contexts, and slightly reword the introduction to the

perception factors of the survey (Goller et al., 2019).

Similarly, Taimalu et al. (2021) translated the FIT-Choice Scale from its orig-
inal English into Finnish for administration to Finnish teaching students. The au-
thors also changed some item phrasings, including one in the “job transferabil-
ity” subscale, and some items were excluded due to their perceived irrelevance
in the Finnish and Estonian contexts (Taimalu et al., 2021).

Giersch et al. (2021), by contrast, based their questionnaire on a short form
version of the FIT-Choice model developed by Watt and Richardson (2007). This
version consists of thirteen items covering personal utility value, social utility
value, intrinsic value, prior teaching and learning experiences, self-perception,
and “fallback” career (Giersch et al., 2021). To this short form version of the ques-
tionnaire, the authors added questions on task demand, task return, social dis-
suasion, and satisfaction with choice from the original longer form version of the
scale (Giersch et al., 2021).

Most recent literature investigating Finnish teacher motivations, including
the five studies and TALIS data outlined above, is approached through a com-
parative lens; the results of these studies focus less on a comparison of potential
factors in Finnish students’ decisions to teach, and more on comparisons between
the teaching motivations of Finnish students and students in other countries.
However, because the focus of this study is the motivations for Finnish students’

decisions to teach, a discussion of the above studies” findings comparing Finnish
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students” teaching motivations to those of students in other countries falls some-
what outside its scope. Thus, the following review of results focuses primarily on
findings related to the importance of different factors in Finnish students” deci-
sions to teach, not on those related to comparisons of Finnish teachers to teachers
in other countries.

In their comparative study of teacher motivations in Finland and Germany
using the FIT-Choice Scale (Richardson & Watt, 2006), Goller et al. report that,
among Finnish primary (class) teachers, “work with children/adolescents” was
the most highly ranked motivation (M=6.29), followed by “intrinsic value”
M=6.27), “high demand” (M=>5.84), and “enhance social equity” (M=5.68) (2019).

Among the lowest rated motivations were “fallback career” (M=1.59), “social dis-
suasion” (M=2.64), and “time for family” (M=3.28). Similarly, Reimer & Dorf
(2014) found that Finnish class and subject teachers ranked “content of education
& social aspects” as their biggest motivation, on average, followed by “status ori-
entation/extrinsic motives”, “family compatibility”, and “study costs”.?

In Griinthall and Lepajoe’s (2020) survey of mother tongue and literature
teachers” motivations, 100% of Finnish respondents moderately or strongly
agreed with the statements, “Teaching the mother tongue and literature is im-
portant” and “Teaching mother tongue and literature is an important profession
in society”. All Finnish students sampled also moderately or strongly agreed

with the statement, “Pupils are a strong motivator for teaching” (Grtinthal & Le-

2 The “Content of education & social aspects” consisted of items relating to nine

motives: “people aspect”, “important for society”, “autonomy/judgment”, “In-
teresting / personal development”, “Interesting

(Education)”, “Close relations with study peers”, “many job/educational op-
tions”, “practical”, and “Broad knowledge/skills”. The “Status orientation/Ex-
trinsic motives” scale consisted of seven items relating to seven motives: “job
security”, “High income”, “Prestige/respect”, “Career/leadership position”,
“Education placed in university environment”, “Educational high status”, and
“ Admission difficult”. The “Family compatibility” scale consisted of items relat-
ing to three motives: “family/other activity”, “time for other activities”, and
“supplemental work income”. The “study costs” scale consisted of two items:

“Short duration” and “easy to complete” (Reimer & Dorf, 2014, p. 669).
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pajoe, 2020). Additionally, 88% of Finnish students agreed with the statements,
“Deepening one’s knowledge continuously is an important motivator for this
profession” and “Teaching mother tongue and literature is a valued profession
in society”, while 74% agreed with the statement “I have a calling to teach”.
Among the lowest rated statements were “I have always wanted to become a
mother tongue and literature teacher (32% agreement) and “A good salary is an
important factor for a career in teaching (53 % agreement) (Griinthal & Lepajoe,
2020).

The TALIS 2018 results show a similar prioritization of altruistic pursuits
ahead of potential extrinsic benefits (OECD, 2018c). Of the seven statements, the
highest percentage of Finnish lower-secondary teachers attributed “moderate
importance” or “high importance” to the statement, “Teaching allowed me to in-
fluence the development of children and young people” (82.7%) (OECD, 2018c).
Below influencing the development of young people, 74.8% of Finnish respond-
ents attached moderate or high importance to the statement, “Teaching provided
a reliable income”, and 73% attributed the same to the statement, “Teaching of-
fered a steady career path” (OECD, 2018c). The smallest percentages of Finnish
teachers attributed importance to the statements, “Teaching allowed me to ben-
efit the socially disadvantaged” (59.5%) and “Teaching allowed me to provide a
contribution to society” (65.6%)(OECD, 2018c). Taimalu et al. (2021) reported
only comparative results between motivations of Finnish and Estonian teaching
students and did not report comparisons of motivations within the Finnish sam-
ple.

Two trends emerge in the results. First, generally, intrinsic and altruistic
factors are ranked more highly than extrinsic factors in Finnish studnetes’ deci-
sions to teach (Giersch et al., 2021; Goller et al., 2019; Griinthal & Lepajoe, 2020;
Reimer & Dorf, 2014). Specifically, the altruistic (as defined by Richardson &
Watt, 2006) desire to work with children and young people emerged as an im-
portant motivator among Finnish teachers and teaching students (Goller et al.,
Griinthal & Lepajoe, 2020; OECD, 2018c). In the TALIS results alone, respondents

ranked extrinsic factors above some altruistic factors (OECD, 2018c). While the
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highest percentage of Finnish teachers attached moderate or high importance to
the statement “Teaching allowed me to influence the development of children
and young people” (82.7%), the next four highest-rated statements referred to
extrinsic motivations (OECD, 2018c). The statements related to altruistic motiva-
tions for teaching- “Teaching allowed me to make a contribution to society” and
“Teaching allowed me to benefit the socially disadvantaged”- had the lowest lev-
els of agreement among Finnish teachers, at 65.6% and 59.5%, respectively
(OECD, 2018c).

Although intrinsic and altruistic motivations were most often ranked above
extrinsic motivations, Finnish teaching students and teachers still reported some
extrinsic factors as significantly impacting their decisions to teach. Giersch et al.
reported that Finnish students associated significant task reward, which includes
salary and status-related motivations, with teaching (2021). Goller et al. found
that the extrinsic “social status” had a relatively high average rating of 4.83 (on a
scale of 1 to 7) among Finnish teaching students (2019), as did the extrinsic factors
job security (M=4.56) and salary (M=3.67). In their study on the motivations of
Finnish and Estonian teaching students, Griinthal & Lepajoe found that 70% of
Finnish students agreed with the statement, “Long vacations are a strong moti-
vator” (2020). And, as mentioned above, after the desire to influence children,
extrinsic factors including income, a steady career path, a secure job, and career
tit with personal responsibilities were the most highly rated by Finnish teachers
in the TALIS 2018 survey (OECD, 2018c).

Outside of the intrinsic-altruistic-extrinsic framework, other prevalent fac-
tors in Finnish students” decisions to teach were task demand (expert career, high
demand) (Giersch et al., 2021; Goller et al., 2019), perceived teaching abilities
(Goller et al., 2019), prior teaching and learning experiences (Goller et al., 2019),
and having a teacher as a parent (Reimer & Dorf, 2014).

While these studies help us to understand and compare some factors that
motivate Finnish students to become teachers, their general reliance on Likert-
scale questions does not accommodate for the possibility that factors not cap-

tured in the scale may be impacting students” decisions to teach. As noted above,
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students” motivations for teaching may vary based on cultural context (Klassen
et al., 2011; Watt & Richardson, 2012). The reasons students choose to teach in the
United States, for instance, may be different from those in Australia which may
be different from those in Finland. Using scales and theories developed in other
cultural contexts, while useful, may fail to capture culturally specific motivations.
Such is the case in Finland. Although the studies outlined above provide useful
information on Finnish teaching students’ motivations, their general lack of
open-ended questions may be causing Finland-specific motivations for teaching
to go overlooked, as respondents are not given the opportunity to report motiva-
tions not included in the scale being used.

The study outlined below tests existing theorizations of teacher motivations
in the Finnish context, while also providing respondents space to report motiva-
tions that may not be reflected in the existing theories. In taking this approach,
we hope to both examine the relevance of existing teacher motivation theory
within Finland, as well as uncover potential motivations specific to the Finnish

context that have been overlooked by existing scale-based studies.
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2 RESEARCH TASK AND RESEARCH QUES-
TIONS

Teacher quality is central to student achievement (Fauth et al., 2019), and is de-
termined both by the education that pre-service teachers receive and the popula-
tion of students who choose to become teachers (Klassen & Kim, 2017). Finland,
with its high student achievement (Malinen et al., 2012) and highly popular
teaching profession (Méankki & Kyro-Ammald, 2022), could offer useful insights
into what motivates effective teachers to enter the profession. While previous re-
search on the motivations of Finnish teachers provides useful information, the
existing literature’s general reliance on externally developed, scale-based survey
questions and quantitative analysis may be obscuring motivations unique to the
Finnish context.

By taking a qualitative, theory-driven approach to the topic, the present
study aims to test existing theorizations of teacher motivation in the Finnish con-
text, while also providing space for the potential emergence of new motivations.
Specifically, the research question is: What factors motivate the decisions of Finn-

ish students to become class teachers?
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To answer the research question, a survey including Likert scale, ranking,
and open-ended questions was administered to new students in the class teacher
education program at a medium-sized university in Finland in the late summer
of 2022. Results were analyzed using a directed, theory-driven content analysis
approach in line with Elo & Kyngas (2008; 2014), Hsieh & Shannon (2005), and
Patton (2002).
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3 RESEARCH IMPLEMENTATION

3.1 Research Context

This study took place within the Department of Teacher Education at a medium-
sized university in Finland- one of eight universities in Finland where students
may undertake the required study program to become a class teacher (Malinen
et al., 2012).

To apply to the class teacher education program, upper-secondary students
must undergo a two-stage process. First, applicants must either sit for a multiple-
choice examination (VAKAVA) or submit their grades on the matriculation ex-
amination, which is required to apply for higher education in Finland (University
of Helsinki, 2023a; University of Helsinki, 2023b; Ylioppilastutkintolautakunta,
2021). Based on their exam performance or matriculation examination grades, a
subset of students is then selected to move onto the second phase, during which
applicants participate in interviews evaluating their potential teaching abilities

(University of Helsinki, 2023c)

3.2 Research Participants

Participants in this study were first-year students beginning their studies within
the Finnish language bachelor’s degree program in primary school teacher edu-
cation at a medium-sized university in Finland in the autumn of 2022. Approxi-
mately 96 students were present in the survey administration session, and 84 of
these students responded to the survey, for an 87.5% response rate. All respond-
ents reported their age; respondent ages ranged from 18 to 32. The average age
of respondents was 21.2 years, while the median age was 21.0. All respondents
also reported their gender identities; 19 respondents (22.6%) identified as men,
while 64 (76.2%) identified as women, and 1 (1.2%) identified as non-binary.

All but one respondent reported their score on the matriculation examina-

tion. Only scores for mother tongue examinations taken in Finnish are included
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in the table below. The scores of students who did not specify the language of
their mother tongue examination or took the examination in a language other
than Finnish were not included in the summary statistics. This choice was made
because scores in languages other than Finnish would not be comparable to those
in Finnish, as they are different examinations, and because the number of stu-
dents taking the mother tongue examination in a language other than Finnish
was insufficient for meaningful comparison or interpretation. In practice, this
meant that, of the 83 respondents who reported their mother tongue examination
score, 12 responses were excluded. The distribution of included participant

scores is presented below in Table 1.

Table 1

Distribution of Participant Scores on Mother Tongue (Finnish) Portion of Matriculation
Examination

Score L E M C B A I

n 3 15 30 21 2 0 0
Percentage 4.2% 21.1% 42.3% 29.6% 2.8% 0.0% 0.0%

3.3 Data Collection

An electronic survey administered in English was used to collect data on partici-
pants. The survey was created and administered via the online survey program
Webropol. Data was collected during an in-person orientation session of the first-
year class teacher students in late August of 2022. The purpose of the study was in-
troduced to the students in Finnish by a faculty member organizing the program.
Directions for completing the survey were given to the students in Eng-lish by the
primary researcher. Students were instructed to answer the open-ended questions in
either Finnish or English and were given approximately one hour to complete the
survey. Paper copies of the survey were available to the participants, but all partici-

pants chose to complete the survey electronically.
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3.3.1 Instrument

The survey consisted of three main sections, and contained Likert scale, open-
ended, and ranking questions. While the responses to the open-ended questions
are the primary subject of analysis here, the Likert scale and ranking questions
were included to triangulate and thus increase the credibility of the qualitative
findings (Tracy, 2013). The full survey can be found in Appendix 1. The first sec-
tion, which included questions 1 through 3, asked respondents to report demo-
graphic information, including their age, gender identity, and the scores they re-
ceived on their matriculation examination.

The second section of the survey centered on the factors motivating Finnish
students’ decisions to teach and consisted of four questions. Responses to this
section are the primary focus of the present study. The first two questions, ques-
tions 4 and 5, were open-ended: “Why do you want to become a teacher?” and
“ Are there any reasons you hesitated about becoming a teacher?”. In question 6,
students were asked to evaluate, on a scale of 1 to 5, the extent to which they
agreed with a series of statements regarding their motivations for becoming
teachers. Next, question 7 asked participants to rank, out of the same statements,
the top three factors that influenced their decisions to teach.

The statements included in questions 6 and 7, and later the qualitative anal-
ysis of question 4, drew on previous categorizations of intrinsic, extrinsic, and
altruistic motivations (Brookhart & Freeman, 1992; Goller et al., 2019), Richard-
son & Watt’s FIT-Choice model (2006), and existing literature on aspects of the
teaching profession unique to Finland (Juvonen & Toom, 2023; Malinen et al.,
2012; Paronen & Lappi, 2018). Each statement corresponded to a possible moti-
vation behind respondents’ decisions to teach, and these motivations were
grouped into six categories based on the existing teacher motivation literature:
intrinsic motivations, altruistic motivations, extrinsic motivations, natural talent,
social influences, and Finland-specific motivations. A full list of statements in-
cluded in questions 6 and 7 and the motivations they sought to evaluate, along-

side their origins in the existing literature, are arranged by category in Table 2.
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The intrinsic motivations assessed in questions 6 and 7 were passion for
pedagogy, passion for subject, versatility of job, and collaborative nature of teach-
ing. Altruistic motivations included helping society and a desire to work with
children. While older research has categorized a desire to work with children or
young people as an intrinsic motivation (Guarino et al., 2006; Johnston et al., 1999;
Wong et al., 2014), we chose to categorize this motivation as altruistic in line with
the majority of recent research on teacher motivations, which employs the FIT-
Choice framework (e.g., Eghtesadi Roudi, 2022; Simic¢ et al., 2022), and which cat-
egorizes a desire to work with children as altruistic (Richardson & Watt, 2006).
Extrinsic motivations evaluated included job security, work schedule, and salary.
In line with Richardson & Watt’s categorization, natural talent was placed in its
own category (2006).

The social influences category consisted of four motivating factors: social
influences-positive, social influences-negative, past educational experience-posi-
tive, and past educational experience-negative. Social influences were split into
two categories to differentiate between students who had been inspired by a close
friend or family member to consider teaching (positive), and those who may have
been pressured by a close friend or family member to consider teaching (nega-
tive). Similarly, past educational experiences were split into positive experiences
that may have inspired students to become a teacher out of admiration, and neg-
ative experiences that may have led students to become better teachers than those
they felt they had.

Finally, Finland-specific motivations included social status, professional au-
tonomy, intellectual challenge, and association with intelligence. These motiva-
tions were included and grouped based on a hypothesis that factors unique to
the Finnish teaching profession may influence Finnish students” decisions to be-
come teachers. First, as Juvonen and Toom (2023) explain, the teaching profession
in Finland possesses a relatively high social status. In 2018, 58% of Finnish teach-
ers surveyed reported that they agreed or strongly agreed that “the teaching pro-

fession is valued in society”, compared with the OECD average of only 31%
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(OECD, 2018b). A question regarding the social status of the profession as a po-
tential motivation for Finnish students was thus included in the survey. A prec-
edent for including social status in studies on the motivations of pre-service
teachers exists in the work of Richardson & Watt (2006) and Wong et al. (2014),
among others.

Teaching in Finland is also marked by high levels of curricular and peda-
gogical autonomy (Ministry of Education and Culture & Finnish National
Agency of Education, 2022). Teachers have the authority to choose how lessons
are taught, what learning materials are used, and how students are assessed
(Paronen & Lappi, 2018). We hypothesized that this high level of professional
autonomy may attract Finnish students to the profession, and thus chose to in-
clude a question on professional autonomy in the survey.

Teaching in Finland is also viewed by many as intellectually challenging.
As noted in the introduction, Finnish teaching students undergo a rigorous, re-
search-based joint bachelor’s and master’s degree program to qualify for most
teaching jobs (Malinen et al., 2012). Over the course of the program, which typi-
cally lasts five years, students must participate in practice teaching, take courses
in pedagogical studies, and complete a master’s thesis (Malinen et al., 2012). Once
teaching, the high level of autonomy that teachers are provided requires them to
deploy their pedagogical skills creatively and extemporaneously to curate class-
room content and plan lessons (Malinen et al., 2012). Wong et al. (2014) have also
investigated the intellectually challenging nature of teaching as a potential moti-
vation for teaching. Therefore, we included a question investigating this potential
factor in our survey.

Relatedly, we hypothesized that an association of teaching in Finland with
high intelligence may act as a motivating factor for Finnish students. As men-
tioned above, teacher education programs in Finland are highly selective
(Mankki & Kyro-Ammaéld, 2022). Only a small portion of those who apply each
year are admitted to one of the eight Finnish universities with teacher education

programs, and many are not admitted on their first attempt (Malinen et al., 2012).
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Those who are accepted must make it through a rigorous, multi-phase applica-
tion process consisting of a multiple-choice examination and an interview (Uni-
versity of Helsinki, 2023a; University of Helsinki, 2023b; University of Helsinki,
2023c). Based on the competitive nature of teacher education program admis-
sions, we hypothesized that a perception of teaching as a profession for intelli-
gent individuals or high academic achievers may exist, and that this perception
may motivate some students to apply to become teachers. To investigate this, we
included a question relating to the perception of teaching as a career for intelli-
gent people in the survey.

Two motivations were not included in the Likert scale and ranking ques-
tions of the survey because we hypothesized that they would not apply in the
Finnish context. First, we did not include the “fallback career” motivation coined
in the FIT-Choice Scale by Richardson & Watt (2006) based on our perception of
the Finnish teaching profession. As explained above, teacher education programs
in Finland are highly selective and require a rigorous application process (Ma-
linen et al., 2012; Sahlberg, 2021). We thus hypothesized that students” choice of
teaching as a “fallback” or last resort career would be rare given the difficulties
and demands associated with becoming a teacher in Finland.

Second, we chose not to include prior teaching experiences, also included
in the FIT-Choice Scale (Richardson & Watt, 2006), in the Likert-scale and ranking
questions. We made this choice because we hypothesized that the relatively short
period of time between when Finnish students complete upper secondary school
and when they apply for higher education would not leave enough room for
meaningful professional experiences in education that could impact their long-
term career choices.

The third section of the survey was not analyzed in the present study but
addressed respondents” views of the social status of the teaching profession in
Finland.

Finally, question 10 was open-ended, and asked respondents, “Is there an-
ything else you would like to say about why you chose to become a teacher, or

what you think about the social status of teaching in Finland?”.
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Category Statement Motivation Basis in Literature
Richardson & Watt,
I enjoy teachn;ige jchmgs to peo Passion for pedagogy 2028,1(1)2;0‘/1\1]eosrs1 g&efraril,th,
2014
Intr?nsi; I am passionate about a specific Bergmark et al., 2018;
motivations subject I will teach Passion for subject Goller et al., 2019;
’ Roness & Smith, 2010
-I have a lot of interests, and be- N . Bergmark et al., 2018;
ing a teacher allows me to work Versatility of job
. Wong et al., 2014
with many of them.
I want a job Where I can collab- Collaborativ? nature of Bergkmark et al., 2018
orate with others. teaching
Jungert et al., 2014;
I see teaching as a way to help Helping society Reimer & Dorf, 2014;
. society. Richardson & Watt,
Altr.uzst.zc 2006
motivations
. ) ) Jungert et al., 2014;
I want to work with children Desire to vz{ork with chil- Riclrﬁardson & Watt,
ren 2006; Yiice et al., 2013
Klassen et al., 2011;
I know I will be able to find a b ) Richardson & Watt,
job. Job security 2006; Struyven et al.,
2013
Extrinsic I value having a summer holi- Richardson & Watt,
motivations day. Work schedule 2006; Struyven et al.,
2013; Yiice et al., 2013
Reimer & Dorf, 2014;
The teaching salary is reliable Salary Richardson & Watt,
and/ or relatively high 2006; Wong et al.,
2014
Klassen et al., 2011;
Natural talent R b ?ntglent for teach- Natural talent 2?52?;?5:; z‘SNrs:il,
2010
Social I was inspired by a famil o .. Manuel & Hughes,
Influences member or Sose fri}énd whoyis a Social influence - Positive 2006 i

teacher.
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(table continues)

I was pressured by a family Social influence — Neeative Manuel & Hughes,
member or close friend who is a & 2006; Yiice et al., 20133
teacher.
I was inspired by one of my Past educational experi- Richardson & Watt,
own teachers ence - Positive 2006; Wong et al.,
' 2014; Yiice et al., 2013
I want to be a better teacher Past educational experi-
than the teachers I had. ence - Negative Malderez et al., 2007
I like the way teachers are val- ) Re.1mer & Dorf, 2014;
ued by the public Social status Richardson & Watt,
y the pubic. 2006; Yiice et al., 2013
Ministry of Education
I want to decide what I teach . and (;ulture & Finnish
and how I teach it Professional autonomy National Agency of
Finland-Specific | Education, 2022; Paro-
Motivations nen & Lappi, 2018
Jungert et al., 2014;
I see teaching as a positive aca- Richardson & Watt,
demic challenge for myself. Intellectual challenge 2006; Wong et al.,
2014
I think teaching is a career for Association with intelli- Malinen et al., 2012

intelligent people.

gence

We did not formally pilot the instrument prior to its administration, and

this is certainly a limitation. However, the researcher’s advisors, who are both

fluent in Finnish and English, reviewed the survey. The purpose of this review

was to detect any language or wording choices in the survey that may have been

confusing or difficult to understand for a native Finnish-speaker. Based on the

recommendations from this review, several small wording changes were made

to the survey for the sake of clarity.

3 While Manuel and Hughes (2006) and Yiice et al (2013) investigate the role of
family pressure in students’ choice to become a teacher, neither specify if this

pressure is coming from current or former teach-ers within the family.
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3.4 Data Analysis

The summary statistics on the demographic information of participants (age,
gender, and mother tongue matriculation examination scores) were generated on
Webropol, the survey administration software used in this study. Frequency data
for Question 6 (Likert scale question) and Question 7 (ranking question) were
calculated in Microsoft Excel.

To analyze the responses to Questions 4 and 10 (open-ended), directed, or
theory-driven, qualitative content analysis was employed (Hsieh & Shannon,
2005; Patton, 2002). Because the goal of the analysis was to generate categories
that condensed the data and to analyze and potentially extend a “conceptual sys-
tem” for understanding the motivations of Finnish teaching students (Elo &
Kyngas, 2008, p. 108), content analysis appeared to be an appropriate choice.

Furthermore, as Schreier explains, qualitative content analysis can be a use-
ful tool when analyzing large quantities of data (2014). This is certainly the case
in the present study; 83 relevant responses to questions 4 and 10 required coding.

Specifically, a theory-driven, directed content analysis was employed in the
present study. In line with Hsieh and Shannon’s definition of directed content
analysis, the goal of this study was to validate and potentially extend existing
theorizations of teacher motivation (2005). Through Patton’s process of “analytic
induction”, the data was first categorized deductively based on the existing the-
ory, and then examined with the goal of identifying new patterns not present in
the theory (2002, p. 454). The analysis builds on existing frameworks by using an
initial categorization matrix (Elo & Kyngés, 2014) informed by the intrinsic, ex-
trinsic, altruistic, and FIT-Choice theories of teacher motivation (Goller et al.,
2019; Richardson & Watt, 2006). The analysis also extends these frameworks by
creating new categories for motivations not captured by these theories.

The open-ended question content analysis consisted of several steps. At-
las.ti was used for analysis. First, because students were permitted to answer the
open-ended survey questions in Finnish or English, the Finnish responses re-
quired translation into English before the responses could be analyzed. These re-

sponses were translated by the researcher’s primary advisor, who is fluent in
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both Finnish and English. The English translations were used for all future anal-
yses. Of the 78 responses to question 4 (“Why do you want to become a
teacher?”), seven responses were written in Finnish. Of these, six were written
entirely in Finnish, and one was written primarily in English but included a Finn-
ish word that required translation. Of the 17 responses to question 10 (“Is there_
anything else you would like to say about why you chose to become a teacher, or
what you think about the social status of teaching in Finland?”), one response
was written in Finnish. A full list of Finnish responses and their English transla-
tions can be found in Appendix 2.

Next, participant responses to question 4 (“Why do you want to become a
teacher?”) and question 10 (“Is there anything else you would like to say about
why you chose to become a teacher, or what you think about the social status of
teaching in Finland?”) were segmented into units of analysis (Elo & Kyngds,
2008). Units ranged from a few words* to multiple sentences® and were first
coded broadly as “motivations”. This was necessary because not all responses to
questions 4 and 10, particularly question 10, related to students” motivations for
teaching.

A primary coding cycle was then carried out on the segments coded as “mo-
tivations”. Coding was completed based on the categorization matrix outlined
below in Table 3. This matrix mirrors the categorizations outlined in Table 2 and
used for the Likert scale and ranking questions. Segments that did not fit into any
of the categories below were coded as “motivations: miscellaneous”.

After this, the segments initially coded as miscellaneous were re-examined.
New codes not reflected in the existing matrix were created inductively to cate-
gorize the miscellaneous motivations. Seven new codes were created during sec-

ondary cycle coding: intrinsic: meaningful work, altruistic: important work, al-

4 Example: ”I love children” (Participant 30, Question 4)

5 Example: I want to affect our future. How we as society think and act. I want
to affect the values people have (such as green values, taking care of ourselves
and others, respecting and tolerating differences).
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truistic: impact or help others, extrinsic: personal growth and advancement, mis-
cellaneous: prior teaching experience and exposure, miscellaneous: long-time
dream, and miscellaneous: profession gives back. These codes were then placed
within existing motivational categories when relevant. For example, “meaningful
work” emerged as a common theme among the miscellaneous data. Because the
meaningfulness of a job relates to the internal fulfilment an individual gains from
it (Manuel & Hughes, 2006), it was placed within the “intrinsic” motivation cat-
egory. However, some miscellaneous motivations did not fall easily into one of
the existing motivation categories. These codes were left within the miscellane-
ous category.

Finally, data coded within the eighteen preliminary categories were exam-
ined to determine if any trends within these categories existed and warranted
creation of an additional category. We determined that no new themes warrant-
ing the creation of additional categories, although some notable trends emerged
in the categories and are discussed below in the results section. After this, based
on the examination of data initially coded as miscellaneous and data within the
eighteen preliminary categories, a final categorization matrix was created.

The final categorization matrix used to code the data, including definitions
and example segments, is presented below in Table 3. New codes generated dur-
ing secondary cycle coding are italicized. Ten codes were created during second-
ary cycle coding of the miscellaneous category that only contained one segment
each; for the sake of clarity, these codes are excluded from the final categorization
matrix below.

The findings from the content analysis of questions 4 and 10 were then com-
pared to the findings of the Likert scale (question 5) and ranking (question 6)

questions.

¢ These codes include ability to give more, create intergenerational dialogue,
create memories, feels right, heard good things, high responsibility, human
work, passionate about career, positive feedback, and promote equality.
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Final Categorization Matrix for Coding Open-ended Question Responses

Code

Definition

Example

Intrinsic: passion for pedagogy

Enjoyment of the act of teaching
or imparting knowledge; in-
cludes desire to help chil-
dren/students learn or under-
stand, creative work

“I want to share the knowledge
to others” (P15)

Intrinsic: passion for subject

Desire to teach a specific aca-
demic or school subject

“I want to teach pe.” (P72)

Intrinsic: versatility of job

References the versatility of the
work of the teacher-the idea that
every day is different, ability to
do different types of tasks

“As a teacher, every day is differ-
ent.” (P42)

Intrinsic: collaborative nature

References the collaborative
work involved in teaching,
working with others, working
with adults

“I like to work with people”
(P70)

Intrinsic: meaningful work

Belief that teaching is a meaning-
ful job

“It feels like a meaningful job”
(P43)

Altruistic: helping society

Desire to have an impact on or
improve society, impact or create
a better future, desire to make a
difference generally

“Being a teacher is a way to have
a positive effect on society” (P31)

Altruistic; desire to work with
children

Desire to work with children,
fondness for children, desire to
help children or help children
learn or grow, be a role model to
children, play a role in children’s
lives or futures, be a safe adult or
create safe learning environment
for children

“I love working with kids and
teens.” (P10)

Altruistic: important work

Belief that teaching is an im-
portant job

“I think teaching is one of the
most important jobs in the
world” (P16).

Altruistic: impact or help others

Desire to impact or help others
(not specifically children) or to
make a change in others’ lives.

“T think that as a teacher I can
help many people” (P3).



35

Extrinsic: job security

Belief that teaching offers a se-
cure line of work.

N/A

Extrinsic: work schedule

References working hours or va-
cation time of teachers

“Short working days, long holi-
days” (P5)

Extrinsic: salary

References amount or stability of
teacher’s salary

(table continues)

N/A

Extrinsic: personal growth and ad-
vancement

Desire to learn, grow, or advance
oneself through teaching.

“l am also curious to learn new
things myself” (P79).

Natural talent

Possesses a natural talent or gift
for teaching or working with
children, strengths or skills align
with the work of teaching, teach-
ing feels natural, personal expe-
riences make them a good
teacher

“teaching has always been natu-
ral to me” (P79)

Social influences: positive

Positive influence or encourage-
ment to become a teacher from a
close friend or family member

“many of my relatives are teach-
ers” (P6)

Social influences: negative

Negative influence or pressure
to become a teacher from a close
friend or family member

N/A

Past educ. experience: positive

Positive influence or encourage-
ment to become a teacher from a
past teacher, desire to be similar
to a past teacher

“I also had this one amazing
teacher in grades 1 and 2 and I
wanted to become like her” (PP14)

Past educ. experience: negative

Negative influence from a past
teacher, desire to be a better
teacher than their own past
teachers

“Also wanna be a better teacher
than some of my old teachers.”

(P39)

Finland: social status

Refers to the social status, pres-
tige, or honor associated with be-
ing a teacher in Finland

“but being a teacher is honoured
profession in Finland” (P27)

Finland: professional autonomy

Professional autonomy associ-
ated with teaching, ability to
choose what you teach and how
you teach it

“I really enjoy the freedom to ex-
press yourself and teach the sub-
jects just like you want to.” (P28)

Finland: intellectual challenge

The work of teaching as an intel-
lectual challenge, teaching as a
challenge

“I think that this job challenges
me” (P32)

Finland: association with intelli-
gence

View of teaching as a job for in-
telligent people

N/A

Miscellaneous: prior teaching expe-
rience or exposure

References past experiences in
an educator or mentor role

“Extremely positive experiences
from teaching at my high schools
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mandatory work experience
week.” (P1).

Miscellaneous: long-time dream References a long-time dream or “Since I was a kid I've wanted
desire to become a teacher to be a teacher” (P77).

Miscellaneous: profession gives Belief that teaching is a career “it gives Back The most of all

back that gives back Works ive tested during My

Life” (P20).

3.5 Ethical Considerations

All University of Jyvaskyld research ethics and data privacy guidelines were fol-
lowed in the present study (University of Jyvaskyld, 2023a; University of
Jyvéskyld, 2023b). Before participating, respondents were provided with access
to a privacy notice outlining the processing of personal data for the study and a
research notification describing the study, per university policy (University of
Jyvéskyld, 2023b). Because the legal basis for processing the personal data used
in the study was public interest, the participants” decisions to respond to the sur-
vey sufficed as informed consent to participation in the study (University of
Jyvéskyld, 2022). To maintain the anonymity of participants, participant names
were not collected.

A primary ethical concern was that the introduction of the survey by one of
the teaching students’ future teachers (the researcher’s primary advisor), and the
study’s inclusion in the orientation program of the new teaching students would
lead students to feel pressured to fill out the survey. This would not have aligned
with the Finnish National Board on Research Integrity’s (2021) assertion that re-
search participants should not fear negative consequences for not participating
in research. In line with a postmodernist approach to research ethics, we seek to
explicitly recognize the fact that a power imbalance existed between the partici-
pants (students being surveyed) and the researcher (advisee of the students’ fu-
ture professor), that may have impacted the students’ decisions to participate in
the study (Clegg & Slife, 2013). Nevertheless, to mitigate this risk, students were

reminded that participation in the survey was entirely voluntary, both on the first
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page of the electronic survey and verbally by the primary researcher before be-
ginning the survey. We also chose to administer the survey primarily electroni-
cally on students” own devices to give the students an accessible way to not par-

ticipate in the study without being observed by the researchers or by their peers.
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4 RESULTS

The purpose of this study was to investigate the motivating factors impacting the
decisions of Finnish students to become class teachers. The results of the survey
found that a desire to help society, a desire to work with children, a passion for
pedagogy, and prior teaching experience or exposure were the most frequently
cited motivating factors in Finnish students” _decisions to become teachers. Other
prevalent factors included a belief that one possesses a natural talent or the ap-
propriate skills to be a teacher, the collaborative and versatile nature of teaching,
and a long-time dream of becoming a teacher.

Generally, altruistic factors were the most influential motivators in stu-
dents’ decisions to teach, followed by intrinsic factors. Social factors, extrinsic
motivations, and motivations specific to the Finnish context were generally less
influential in students” decisions, with the exceptions of the teaching work sched-
ule (extrinsic) and the level of professional autonomy in teaching (Finnish con-
text), which ranked considerably higher than other factors in these three catego-
ries. Salary, negative social influences, and an association of the profession with
intelligence were consistently the least influential motivations among partici-

pants.

4.1 Students” Motivations for Teaching
41.1 Results of Likert Scale Question

The complete results of Question 6 (Likert scale) are presented below in Table 4.
All respondents (n=84) evaluated all eighteen motivations, except for four par-
ticipants, two of who did not evaluate one of the eighteen motivations and two
of who did not evaluate two of the eighteen motivations. The highest percentage
of respondents (70.2%) strongly agreed with the statement, “I see teaching as a
way to help society”, followed closely by the statement “I want to work with

children” (69.0%) A high number of respondents (61.9%) also strongly agreed
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with the statement, “I enjoy teaching things to people”. Most respondents (80.7 %)
strongly disagreed with the statement, “I was pressured by a family member or
close friend who is a teacher”. The highest percentage of respondents strongly
disagreed with this statement. Respondents showed the next highest level of
strong disagreement (21.4%) to the statement, “I was inspired by a family mem-
ber or close friend who is a teacher”.

Figure 2 displays the percentages of respondents who agreed or strongly
agreed that each of the motivations impacted their decision to become a teacher.
These results are similar to the trends present in Table 7. The highest percentage
of respondents (97.6 %) agreed or strongly agreed with the statement, “I see teach-
ing as a way to help society”. The next highest percentage of students (94.0%)
agreed or strongly agreed with the statement ,”I enjoy teaching things to people”,

followed by “I want to work with children” (92.8%).

Figure 2
Percent of Students Agreeing or Strongly Agreeing with Motivations for Teaching

I chose to become a teacher because...

| want to work with children. I 02.8
| see teaching as a way to help society. I 07.6
I know | will be able to find a job. I 75
| like the way teachers are valued by the public. I 52.4
| enjoy teaching things to people. I 04
| was inspired by a fmaily member or close friend who... IEEEE————————————— 4].7
| was pressured by a family member or close friend... B 3.6
| was inspired by one of my teachers. IS 67.9
| want to be a better teacher than the teachers | had. IEEEETEEEEEEEEEGEGEGEGENNNNNNN 4.3
I value having a summer holiday. I 34.5
The teaching salary is reliable and/or relatively high. IEEEE——— 3.5
| want to decide what | teach and how | teach it. I 36.9
| am passionate about a specific subject | will teach. IIEEEEEEEGGGNGNGNGNGNGNGNGNGNGN 51.8
| see teaching as a positive academic challenge for... I 79.8
| think teaching is a job for intelligent people. IIEEEEEEGGGNGNNNNN 46.4
| want a job where | can collaborate with others. I 30.8
I think | have a talent for teaching. NN 74.7
| have a lot of interests, and being a teacher allows me... I 34.3

0 10 20 30 40 50 60 70 &80 90 100



Table 4

Responses to Likert Scale Question on Motivations for Teaching
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I chose to become a teacher because...

% Strongly % Somewhat % % Somewhat % Strongly

Motivation disagree disagree Neutral agree agree
I want to work with children 0 3.6 3.6 23.8 69.0
I see teaching as a way to help society. 24 0 0 27.4 70.2
I know I will be able to find a job. 1.2 0 23.8 429 32.1
I like the way teachers are valued by the 3.6 11.9 32.1 41.7 10.7
public.
I enjoy teaching things to people. 0 1.2 4.8 32.1 61.9
I was inspired by a family member or 21.4 21.4 15.5 27.4 14.3
close friend who is a teacher.
I was pressured by a family member or 80.7 10.9 4.8 3.6 0
close friend who is a teacher.
I was inspired by one of my own teachers. 2.4 59 23.8 41.7 26.2
I want to be a better teacher than the 3.6 9.5 22.6 429 21.4
teachers I had.
I value having a summer holiday. 1.2 3.6 10.7 48.8 35.7
The teaching salary is reliable and/or rel- 4.8 253 37.4 32.5 0
atively high.
I want to decide what I teach and how I 0 6.0 71 59.5 274
teach it.
I am passionate about a specific subject I 2.4 21.7 241 422 9.6
will teach.
I see teaching as a positive academic chal- 0 4.7 15.5 53.6 26.2
lenge for myself.
I think teaching is a career for intelligent 6.0 13.1 34.5 34.5 11.9
people.
I want a job where I can collaborate with 0 7.2 12.0 422 38.6
others.
I think I have a talent for teaching. 0 4.8 20.5 44.6 30.1
I have a lot of interests, and being a 0 48 10.9 51.8 32.5

teacher allows me to work with many of
them.
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Interestingly, the percentage of respondents who either somewhat or strongly
agreed with the statement “I chose to become a teacher because I want to decide
what I teach and how I teach it” was much higher than the percentage who
strongly agreed with this statement. Only 27.4% of respondents strongly agreed
with the statement “I chose to become a teacher because I want to decide what I
teach and how I teach it”. Professional autonomy ranked ninth among the moti-
vating factors that students reported strongly agreeing with. However, when
comparing the percentages of participants who somewhat or strongly agreed
with each of the motivational factors, professional autonomy ranked considera-
bly higher. 86.9% of respondents somewhat or strongly agreed that they chose
teaching because of the professional autonomy; out of all factors listed in Ques-
tion 6, professional autonomy had the fourth highest level of combined some-

what and strong agreement.

41.2 Results of Ranking Question

As explained in Section 3.3.1, Question 7 (ranking) presented participants with a
list of potential motivations for teaching and asked them to rank the three moti-
vations that most impacted their decision to teach. Of the 84 survey respondents,
81 participants responded correctly to this question and are included in the anal-
ysis below; two participants did not respond to the question at all. One partici-
pant did not follow the instructions correctly, and their response was excluded.
Table 8 displays the frequency with which each motivation was ranked

first, second, or third, and the total number of times each motivation was in-
cluded in respondents’ rankings. “I want to work with children” was both the
most frequently ranked motivation (50 rankings) and the most frequent top-
ranked motivation (30 rankings). “I see teaching as a way to help society” was
both the next most frequently ranked motivation (39 rankings) and the next most
frequently top-ranked motivation (12 rankings). The next most frequently ranked

motivations were “I enjoy teaching things to people” (27 rankings), “I think I



42

have a talent for teaching” (23 rankings), and “ I was inspired by one of my own

teachers” (21 rankings).

The least frequently ranked motivations were “I think teaching is a career
for intelligent people” and “I was pressured by a family member or close friend
who is a teacher” with no rankings. The statements “I like the way teachers are
valued by the public” and “the teaching salary is reliable and/ or relatively high”
both only received two rankings, and “I am passionate about a specific subject I

will teach” received three rankings.

Table 5
Frequencies of Rankings of Motivations for Teaching
Motivation #1 Ranking #2 Ranking #3 Ranking Total
frequency frequency frequency rankings

I want to work with children. 30 11 9 50
I see teaching as a way to help society. 12 15 12 39
I know I will be able to find a job. 0 4 4 8
I like the way teachers are valued by the public. 0 0 2 2
I enjoy teaching things to people. 11 10 6 27
I was inspired by a family member or close

. . 1 4 5 10
friend who is a teacher.
I was pressqred by a family member or close 0 0 0 0
friend who is a teacher.
I was inspired by one of my own teachers. 9 4 8 21
I want to be a better teacher than the teachers I

2 4 1 7

had.
I value having a summer holiday. 1 0 4 5
The teaching salary is reliable and/ or relatively

. 0 0 2 2
high.
I want to decide what I teach and how I teach it. 2 5 4 11
I am passionate about a specific subject I will

2 1 0 3

teach.
I see teaching as a positive academic challenge 2 1 5 3
for myself.
I think teaching is a career for intelligent people. 0 0 0 0
I want a job where I can collaborate with others. 1 8 4 13
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I think I have a talent for teaching. 3 10 10

I have a lot of interests, and being a teacher al-
. 5 4 5
lows me to work with many of them.

41.3 Results of Open-Ended Questions

As noted above, Question 4 asked participants, “Why do you want to become a
teacher?” and Question 10 asked, “Is there anything else you would like to say
about why you chose to become a teacher, or what you think about the social
status of teaching in Finland?”. Both questions were open-ended. The responses
were analyzed within a framework of theory-driven content analysis, in line with
the coding procedure outlined in Section 4.4. The final codes generated from the
analysis, alongside their frequencies, are displayed below in Table 6.

As in Table 3, new codes generated during secondary cycle coding are ital-
icized. The most common code was the altruistic “desire to work with children”
with a frequency of 85. The next most common codes were “intrinsic: passion for
pedagogy” and “altruistic: helping society”, both with frequencies of 22. The mis-
cellaneous, inductively created coded, “prior teaching experience or exposure”
was the next most frequently occurring code, with 17 instances. The codes “Ex-
trinsic: job security”, “Extrinsic: salary”, “Social influences: negative”, and “Fin-
land: association with intelligence” all had frequencies of zero. Altruistic motiva-
tions appeared with the highest frequency (124), followed by intrinsic motiva-
tions (54) and miscellaneous motivations (29).

Several themes emerged within the categories. First, of the 22 segments
coded as “helping society”, twelve referred to the future of working toward cre-
ating a better future: Answers such as Participant 76’s- “I want to...encourage
people to dream about a better future and make it come true”-were frequent.

Also in Question 4, within the altruistic coding category “desire to work
with children”, the desire to be a “safe adult” or create a “safe space” for children

emerged as a common motivation for becoming a teacher. Eighteen references to



44

being a safe, trusted, or reliable adult to children or to creating a safe space ap-
peared in the data. One participant explained, “I want to be the safe adult every-

one can talk to freely, since everyone does not have one at home” (P16). Another

participant wrote, “I want to be the safe adult in children’s life” (P59). Other an-
swers centered on creating a safe learning space. One participant wrote, “I want
my classroom to be safe place to everyone (P’15). Similarly, another responded, “I
want to be part of making safe envarment [environment] for children” (P51).

Table 6
Code Frequency After Secondary Cycle Coding

Code Frequency
Intrinsic 54
Intrinsic: passion for pedagogy 22
Intrinsic: passion for subject 2
Intrinsic: versatility of job 8
Intrinsic: collaborative nature 11
Intrinsic: meaningful work 11
Altruistic 124
Altruistic: helping society 22
Altruistic: desire to work with children 85
Altruistic: important work 10
Altruistic: impact or help others 8
Extrinsic 5
Extrinsic: job security 0
Extrinsic: work schedule 2
Extrinsic: salary 0
Extrinsic: personal growth and advancement 3
Natural talent 14
Social influences 12
Social influences: positive 4
Social influences: negative 0
Past educ. experience: positive 6
Past educ. experience: negative 2
Finland-specific motivations 10
Finland: social status 4
Finland: professional autonomy 4
Finland: intellectual challenge 2
Finland: association with intelligence 0
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Motivations: miscellaneous 29
Prior teaching experience or exposure 17
Long-time dream 10
Profession gives back 2

Another interesting finding from question 4 was the emergence of prior teaching
experience and exposure as a very common motivation for participants. Many
students referenced significant periods of work experience in classrooms or other
teaching environments as factors that influenced their decision to enter the class
teacher bachelor’s degree program. One participant wrote, “I have done substi-
tute teacher work and I liked it a lot!” (P1). Another responded, “I have taught
riding so I got some experience. While teaching how to ride for kids I realised
that teaching is really my kind of thing!” (P50).

Finally, the frequency with which respondents cited the fulfilment of a life-
long or childhood dream as a motivation for becoming a teacher was also notable
and unexpected. Of the 78 respondents to question 4, ten referenced their
dreams of becoming a teacher; one participant wrote, “It has kind of been a dream
of mine since I was a child” (P70). Similarly, another participant responded, “Be-

ing a teacher has always been my dream job...like since the first grade” (P23).
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5 DISCUSSION

Generally, the results of the survey aligned with one another and with prior re-
search on teacher motivations, although several unexpected findings did emerge.
Several limitations must also be taken into consideration when assessing the re-
sults of the present study, including the risks of priming for the open-ended ques-
tions and retrospective rationalization (Reimer & Dorf, 2014), the language bar-
rier between the researcher and participants, and the lack of a pilot process for
the survey. Nonetheless, the results provide us with valuable insights into the
motivations of Finnish students for becoming teachers and could serve as a basis

for future teacher recruitment policies abroad.

5.1 Examination of Results

Overall, the findings of the present study confirm and expand upon existing the-
ories of teacher motivations, both globally and in the Finnish context. The higher
importance that respondents attributed to altruistic and intrinsic motivations
compared to extrinsic factors mirror international findings such as those of
Brookhart & Freeman (1992), Klassen et al. (2011), and Wong (2014), as well as
teacher motivation research in the Finnish context (Giersch et al., 2021; Goller et
al., 2019; Griinthal & Lepajoe, 2020; Reimer & Dorf, 2014).

The results also support findings from previous studies, such as those by
Goller et al. (2019) and Griinthal & Lepajoe (2020), that a desire to work with
children and a desire to help society are some of the most significant motivating
factors for Finnish teaching students. The modest impact of the presence of a
summer holiday on participants’ decisions to teach also echoes previous findings
by Griinthal & Lepajoe (2020), Reimer & Dorf (2014), and TALIS 2018 (OECD,
2018c) that holidays and the profession’s family compatibility moderately impact

student career choices. Unexpected findings related to the role of professional
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autonomy, prior teaching experience and exposure, the desire to be a “safe
adult”, an orientation toward the future, and long-time dreams of teaching also
warrant discussion.

The difference between the percentage of students who strongly agreed that
professional autonomy impacted their decision to teach and the percentage of
students who strongly or moderately agreed with the same statement raises in-
teresting questions about the interactions between different motivations for
teaching. While few participants reported entering teaching primarily because it
offered professional autonomy, it nonetheless appears to have played some role
in the decisions of many students, as demonstrated in the results of Question 6.
Because the primary motivations of Finnish students appear to be generally in-
trinsic, and thus difficult to affect via policy levers or incentive programs, more
external, moderately influential motivations such as professional autonomy
could play a key role in shaping teaching to attract more effective educators. Pro-
fessional autonomy may act as a sort of “threshold motivation”; perhaps for Finn-
ish students to act on their primary, intrinsic motivations (such as a desire to
work with children), teaching must also offer a certain level of professional au-
tonomy for students to consider the profession.

Although previously investigated in the Finnish context (Goller et al., 2019;
Taimalu et al., 2021), prior teaching experience and exposure was not included in
the Likert scale or ranking questions or the initial categorization matrix. This
choice was made because we hypothesized that Finnish students would not have
time between the completion of their upper secondary education and the begin-
ning of their bachelor’s studies to participate in meaningful work experiences.
The high frequency of prior teaching experience and exposure in responses to
Question 4 demonstrate that this assumption was flawed. Contrary to our hy-
pothesis, prior experiences in teaching, mentoring, and coaching settings appear
to play a significant role in Finnish students” decisions to teach. This conclusion
aligns with Goller et al.’s finding that prior teaching and learning experiences

have a moderately high impact on Finnish students” decisions to teach (2019).
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The findings also revealed student motivations for teaching that are rela-
tively unstudied in the Finnish context. First, the desire to be a safe adult or create
safe spaces for children is largely absent from existing studies on teacher motiva-
tions, both within and outside Finland. Despite this, answers relating to safety
appeared frequently in responses to Question 4. One possible explanation for
why being a safe adult or creating a safe space has not emerged as a motivation
for teaching in past studies is that it is a motivation unique to the Finnish context.
If this were the case, this motivation would not have appeared in past studies
conducted in educational settings outside of Finland and may not have appeared
in the few studies that have been conducted on teacher motivations in the Finnish
context due to their use of pre-existing, internationally based scales, and the fail-
ure of this method to create spaces for new motivations to emerge inductively.

The frequency of responses to Question within the “altruistic: helping so-
ciety” category that referred to the future or helping to create a better future was
also unexpected. This suggests a connection in the minds of Finnish teaching stu-
dents between helping society and a future-oriented perspective toward their
work.

Finally, the frequency of responses to Question 4 that referenced a lifelong
or childhood dream of becoming a teacher was unexpected, as it does not figure
prominently in the existing literature on teacher motivations. While some re-
search has found that fulfilment of a dream was a prevalent motivation among
teaching students in Australia and the United Kingdom (Manuel & Brindley,
2005; Manuel & Hughes, 2006), there is a general lack of empirical research spe-
cifically investigating the role of long-time dreams in students” decisions to teach
in Finland. These results indicate that the role of long-time dreams in Finnish

students” decisions to teach may warrant further study.

5.2 Inter-question reliability

As explained in Section 3.3.1, we included Likert scale, ranking, and open-ended

questions on the same topic to triangulate the data and increase the reliability of
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the findings (Tracy, 2013). Generally, the results of the three questions aligned
with one another. The same top three motivations emerged in all three questions
(helping society, desire to work with children, and passion for pedagogy), alt-
hough in slightly different orders.

The general orderings of the remaining motivations were relatively con-
sistent between the three questions, but not identical. One notable difference be-
tween questions was the placement of work schedule and job security motiva-
tions, which were ranked considerably higher on the Likert scale question (by
percentage of agreement) than on the ranking question or the open-ended ques-

tion.

5.3 Limitations

Several limitations may have impacted the outcomes of the study. First, partici-
pant responses to Question 4 (open-ended) may have been primed by viewing
the potential motivations listed on the same page of the survey as part of Ques-
tion 6 (Likert scale) and Question 7 (ranking). Viewing the list of potential factors
listed under Questions 6 and 7 before answering Question 4 may have brought
certain motivations to the front of students” minds while causing them to ignore
other, unlisted motivations in their open-ended responses. We attempted to mit-
igate this by placing the open-ended question above the Likert scale and ranking
questions in the hope that the students would complete each question before
scrolling down to the following one. If this were true, students would not view
the potentially priming list of motivations in Questions 6 and 7 until after they
had completed their open-ended answers to Question 4.

A related issue is that of “retrospective rationalization” (Reimer & Dorf,
2014). As Reimer and Dorf explain, retrospective rationalization may occur in
post-fact studies when participants adapt their question responses to retrospec-
tively justify the choices they have made (2014). In this case, it is possible that

students engaged in retrospective rationalization to assign logical reasons for
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their choice of entering the class teacher education program that do not actually
reflect the reasons they chose to become teachers.

Another significant limitation is the language barrier between the primary
researcher and the research participants. Although the mother tongue of most if
not all respondents was Finnish, the survey was administered in English. It is
possible that specific questions or parts of questions were not correctly or fully
understood by the participants because the survey was not administered in their
native language. To mitigate the impact of this language barrier, two bilingual
Finnish-English speakers reviewed the survey questions for words or phrases
that may have been unclear to a native Finnish speaker.

Further, we chose to allow students to answer the open-ended questions
either in English or Finnish with the hope that students uncomfortable writing in
English would not be dissuaded from answering the open-ended questions.
While hopefully increasing response rates, this choice presented an additional
limitation in requiring that some participant responses be translated. As noted in
Section 4.2.3, seven responses to Question 4 required translation from Finnish to
English prior to analysis. It is possible that some subtleties in participant answers
may have been lost in this translation.

Finally, due to time constraints, the survey was not piloted prior to admin-
istration in the Autumn of 2022. While piloting may have revealed the signifi-
cance of some motivational factors, such as long-time dream or prior teaching
experience, and thus led to their inclusion in the Likert scale and ranking ques-
tions, the impact of this addition would have been minor. The role of factors not
included in the initial categorization matrix and their comparisons to factors that

were included in the initial matrix are still reflected in the results of Question 4.
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5.4 Implications

As socioeconomic inequalities and globalization continue to complicate the work
of teaching, it is more important than ever that we understand how to attract

effective and motivated teachers to the profession. The high quality of the teacher

workforce in Finland provides useful insights for countries, such as the United
States, struggling to attract teachers to the profession; understanding what moti-
vates effective educators to enter the profession in Finland could contribute to
the creation of policies or programs designed to draw similar individuals to
teaching in other countries.

Perhaps the biggest takeaway from the present study is that, in line with
existing research, Finnish teachers are primarily motivated by intrinsic and altru-
istic factors, such as a desire to work with children and a desire to improve soci-
ety. And that may be, in part, a key to the success of Finnish teachers. Intuitively,
we want teachers who are led to teach by an ethos of a care, a desire to impart
knowledge. It is possible that teachers drawn to the profession primarily by ex-
trinsic rewards may not be the most effective educators and may not stay in the
tield of education long-term.

However, this is not to say extrinsic factors do not play a role in Finnish
students” decisions to teach, and that the findings of the present study do not
present potential avenues for attracting more young people to teaching. While
intrinsic and altruistic factors are the primary motivators for Finnish students,
other factors, such as a belief that one possesses a natural talent for teaching and
prior teaching and mentoring experiences, matter as well and could be leveraged
to help other education systems attract teachers to the profession. Creating more
opportunities for students to “try on” teaching, through mentoring programs or
career experience internships, could expose more students to the work of teach-
ing, leading more students to realize their natural talent for or enjoyment of the

profession.
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The results also signal a need for increased qualitative study of Finnish
teacher motivations. While the study affirmed the importance of several motiva-
tions included in the initial Likert-scale and ranking questions, the open-ended
question also revealed several important motivating factors, such as long-time
dreams and the desire to be a safe adult, not included in the initial matrix. The

inclusion of an open-ended question thus created a crucial opportunity for par-

ticipants to share their motivations for teaching that were not reflected in the in-
strument. Because it only approaches the study of teacher motivations through
the lens of pre-existing scales and quantitative analysis, it is likely that current
research on the topic is missing key insights into why Finnish teachers choose to
teach. Integrating more open-ended survey questions and qualitative analysis
into future research may offer a more accurate picture of teacher motivations
both in Finland and internationally.

The results of the study both provide useful insights into the factors moti-
vating Finnish students” decisions to teach and offer new avenues for recruiting

more talented individuals to the crucial work of teaching.
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APPENDICES

Appendix 1 Survey Administered to Students

The Role of Social Status and Other Factors in Finnish Students'
Motivations for Teaching

The purpose of this study is to investigate what factors have motivated you to become a
teacher, how you view the social status of teachers in Finland, and how the social status
of teaching in Finland has influenced your decision to become a teacher.

This survey is ONLY to be taken by first year students beginning their bachelor's degree
studies in primary school teaching (class teaching) at the University of Jyviskyl3 in the
autumn of 2022.

The survey will take approximately fifteen minutes to complete. If you have a question

about the survey at any time, please raise your hand. Your participation in this survey is
entirely voluntary. You can stop filling out the survey at any time, and you can skip any

questions that you do not wish to answer.

Please answer the following questions as honestly as possible. Your answers will be
completely anonymous and confidential.

If vou feel comfortable, please respond to the open-ended questions in English. If you do

not feel comfortable answering in English, feel free to answer the open-ended questions
in Finnish.

The full research notification can be found at this link:

https:/docs.google.com/document/d/1GZLQASUMDGInXyRojJ3VyETI?Izc7DEM2vI2QCEWghA/edit?
usp=sharing

The privacy notice can be found at this link:

https://docs.google.com/document/d/1KtZyuRN1Bz-
YXUxAKmIPF7UPLEIYu? OO LUQnAAXgol /edit?usp=sharing

Seuraava
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The Role of Social Status and Other Factors in Finnish Students'
Motivations for Teaching

1. Age:

[ ]

2. Gender ldentity:

O LTI:'1E-|'|

3. What scores did you receive on the tests of the matriculation examination, if
you took them?

Mother Tongue (Please specify

-~ FyT Far= |
language)

lest 2 (Please specify below)

m'
[

=5t 3 (Please specity below)

[est 4 (Please specify below)

[est 5 (Please specify below)

O O O O O
O O O O O
O O O O O
O O O O O
O O O O O
O O O O O
O O O O O

If you took more than five tests as part of the matriculation examination, please report
your score on the mother tongue (first language) exam, and your four highest scores.

(Edellinen) (Seuraava)

—5 Walmis (2 / 5) ]




The Role of Social Status and Other Factors in Finnish Students'
Motivations for Teaching

4, Why do you want to become a teacher?

5. Are there any reasons you hesitated about becoming a teacher?

6. On a scale of 1 to 5, where 1 is "strongly disagree" and 5 is "strongly agree”,
how strongly do you agree with the following statements?
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| chose to become a teacher because ...

| want to work with children.

| zee teaching as a way to help
society.

| know | will be able to find a job.

| like the way teachers are valued
by the public.

| enjoy teaching things to people.

lveas inspired by a family member
or close friend who is a teacher.

| 'was pressured by a family
member or close friend who is a

teacher.

| was inspired by aone of my own
teachers.

| want to be a better teacher than
the teachers | had.

| 'value having a surmmer holiday.

[he teaching salary is reliable
and/or relatively high.

| want to decide what | teach and
how | teach it.

| am passionate about a specific
subject | will teach.

| see teaching as a positive
academic challenge for myself.

| think teaching is a career for
intelligent people.

| want a job where | can
collaborate with others.

| think | have a talent for teaching.

| have a lot of interests, and being
a teacher allows me to work with
many of them.

1

(Strongly (Somewhat
disagree] disagree)

O OO0 O O O O OO0 O O O0O0O00O0O0

2

O OO0 O O O O OO0 O O O0O0O00O0O0

3

(Neutral)

O OO0 O O O O OO0 O O O0O0O0O0O0O0

4
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(Somewhat (Strongl

agree)
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y agree)
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7. Please list the top three factors that influenced your decision to become a
teacher by writing a "1" next to the most important factor influencing your
decision to become a teacher, a "2" next to the second most important factor
influencing your decision to become a teacher, and a "3" next to the third most
important factor influencing your decision to become a teacher. Please leave the

boxes next to the factors not among your top three blank.

| want to work with children.

| see teaching

g as a way to help society.

| knowe | will be able to find a job.

| like the way teachers are valued by the public.

| enjoy teaching things to people.

| was inspired by a family member or close friend who is a teacher.
| was pressured by a family member or close friend who is a teacher.
| was inspired by one of my own teachers.

| want to be a better teacher than the teachers | had.

| value having a surmmer holiday.

he teaching salary is reliable and/or relatively high.

| want to decide what | teach and how | teach it

| am passionate about a specific subject | will teach.

| see teaching

g as a positive academic challenge for myself.
| think teaching is a career for intelligent people.
| want a job where | can collaborate with aothers.

| think | have a talent for teaching.

| have a lot of interests, and being a teacher allows me to work with
many of them.

(Edellinen) CSELI raava)

RLLERERRNNRAT



The Role of Social Status and Other Factors in Finnish Students'
Motivations for Teaching

8. Some experts say that teachers in Finland have a uniquely high social status.

Do you agree or disagree with this statement? Why?

9.

On a scale of 1 to 5, where 1 is "strongly disagree", 5 is "strongly agree", how
strongly do you agree with the following statements?

leachers are highly valued in
Finland.

| feel lucky that | get to become a

teacher.

| am proud of myself for being
admitted into a class teacher
education program.

leaching is seen as a selective
profession in Finland.

leaching is seen as a successful
profession in Finland.

leaching is viewed as an

intellectually difficult job in
Finland.

| am proud to tell people that | am

a teacher.

My parents and friends are proud
of me for being admitted intoc a
class teacher education program.

(Edellinen)(Seuraava)

1

(Strongly (Somewhat

disagree)

O

O O O O O O O

9
disagree)

O

O O O O O O O

2

(Neutral)

O

O O O O O O O

4
[Somewhat

.
dgree)

O

O O O O O O O

c
-

(Strongl

y agree)

O

O O O O O O O
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The Role of Social Status and Other Factors in Finnish Students'
Motivations for Teaching

10. Is there anything else you would like to say about why you chose to become
a teacher, or what you think about the social status of teaching in Finland?

(Edellinen) (Léhetéi)

65



Appendix 2 Finnish Responses and Translations
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Participant Question

Response in Finnish

English Translation

Haluan luoda parempaa tule-
vaisuutta sekd tarjota lapsille ja

I want to construct better future

P26 4
nuorille turvallisen oppimisym- and offer children and young peo-
péariston ple save learning environment.
I can be creative by teaching same
topic in a different , in th
Voin kdyttdd opettajana luovuutta opicinadl .eren oy HT , 'e
) . . frame of curriculum. Possibility to
opettamalla tietyn asian eri ] )
) ) ] influence your own work during
tavoilla, toki opetussuunnitelman )
s , _ the working day.
puitteissa. Mahdollisuus vaikuttaa
laajasti tyopdivan sisaltoon.
Jastl lyopatv ._1 Working with children is reward-
- Lasten kanssa tyoskentely on an- . ) .
) , ing. I have experience of working
toisaa. Minulla on kokemusta ¢ ) ]
o . - with children and it strengthened
P44 4 heiddn kanssaan tyoskentelystd, 1t v ]
my will to a in primar
joka vahvisti haluani hakeutua teZcher o Ii'zn}i P y
tille alalle. program.
- Haluan tyo6n, jossa saan vastu- ,
¢ I want to have a work having lot
uta.
f ibilities.
- Halu vaikuttaa lasten tule- OF TeSpOnSIDIITES
isuuteen. Tuoda lapsill is-
Vals%m eeh. tuoda .a}')51 € onms. _ I'want to influence the future of
tumisen kokemuksia ja autta heita ) o ]
obOimaan children by giving them experi-
PP ' ences of success and help them to
learn.
Halu olla ldsna lasten ke-
P49 4 hityksessd ja olla se turvallinen ai- I want to be part of children’s
kuinen, johon voi luottaa growing and be safe adult.
I Haven Been a football couch for . .
, tietosi = knowledge
P53 1 the past five years and I really en-

joyed being with children. You
also get share your tietosi to
younger people. This job also has
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good vacations and sometimes
those are needed.

Se on ihmisldheinen ammatti ja

It is very human and meaningful

P57 4 todella merkityksellinen. On muk- profession. It is a pleasure to be
avaa olla osana lapsen kehitystd. ~ part of children’s growth.
Haluan opettajaksi, koska lasten ja
pet] . ] I want to become a teacher be-
nuorten kanssa tyoskentely on ] ) ]
o . cause working with children and
motivoivaa. Itselldni on ollut ] o
lamaéassd hyvin erilaisia opettajia young people is motivating. I
e
) o y p J have had lot of different teachers
ja heiddn kauttaan olen tajunnut, ) . .
P58 4 "  4avod ttaian tvest and via this experience I have un-
miten eri tavoin opettajan tyoti
) o p. ) janty . derstood, how different ways of
voi tehdd. Kddentaitoja, musiik- . ) )
o ] - teaching exist. Craft, music, sport
kia, litkkuntaa ja yhdessd oloa . . Lo
- S and being together in this field as
pddsee hyodyntamaddn télld alalla.
a teacher.
Haluaisin opettajaksi, koska se on
. . .. TIwant to become a teacher be-
todella merkityksellinen ja tarked o o
. . ) L cause it is important and signifi-
P82 4 ammatti. Ty6 on monipuolista ja . . )
. . . cant profession. Work is versatile
sitd saa tehdd lasten ja nuorten ) .
, and I can do it among children
parissa.
and young people.
Koen olevani soveltuvin juuri
P57 10 tdhdan ammattiin (omat heik- I feel I'm at best in this work (my

koudet ja vahvuudet tukevat tata

ammattia).

strengthens and weaknesses sup-
port this profession).
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