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ABSTRACT

In this study, we investigate Deep Talk, which is a method used in th
context of early years education in Finland. The methodis based on
multisensory storytelling and clear phases. The method has receive
positive feedback from educators and children, buno prior research has
been conducted on itThis data aims to determine the significant element
of the method for the individual child and the children in a group.The
data consisted of 25 narrations of educators who participated in Deep Tal
training and had been serving as Deep Talk instructors. The data wer
analyzed using a data and theory-driven qualitative content analysis
through the dialogical process of the research team. The results show
that Deep Talk consisted of several elements that hadpositive effect on
the sense of belonging, increasing the dialogue between children, getti
childrends voices heard and redu
strengthen the benefits of the method beyond the Deep Talk sessions as
method is mplemented more constantly among children.
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reasons for the lack of childitiated discussions are the large
group size and the culture of pedagogy in earlg ar 6 s

Most of the current curricula for primary schools and earlgducation. More research is needed to investigate the
childhood educatioremphasizechild-centered and child relationships among childrehow these relationships could
initiative learning approaches. This is the case in Finlan@ie better developed (Elkader, 2015) and how children could
where childrends interest feealdnore seeutesin axpressihghtieeir ideas arsl perfonaé d
and care (FCBE, @4; FCE, 2018). In most cases, child thoughts, which are referred to by McMillan (1996) as the
centeredness is defined as the educator intensively obsenimger views or inner speech of individualabout tkeir
childrendés initiatives andexpedgeace.ondi ng to t hem. Prior re
(Wylie et al, 2006) has shown that a highality learning The forms of interaction vary and present different genres.
environment is based on rich indetions between children Stories contain a narrative structure and vocabulary familiar
themselves and between adults and children. Furthermotechildren (Bruner, 1990; 1983). Furthermore, stories offer a
interaction and | earning econektiithawhiod childsen dagimpathizeivitich makeshec h i | ¢
sense of community can enhance their engagement Igarning contents more approachable to them. In early
learning and mental health (Baumeister & Leary, 199%hildhood, stories are a widely used resource, and they
Frederikson & Baxter, 2009). contain both fictional storie®(g.,in picture books) and oral

There is a need for dialogend childcenteredlearning stories told by children and educators. Children also learn to
approaches in early childhood education. In Muhaeteai 6 Sparticipate m social practices and use storytelling at an early
study (2020) on dialogic education in degrecentersthey age to structure their experiences. Encouraging children to
observed that only a few dialogues were initiatedtildren.  tell stories is vital from the perspective of dialogical learning,
Furthermore, children rarely commented directly on eadis narration gives them the opportunity to distance
other in their dialogues. Even though the educators seemediemselves from their egpiences, articulate them and edit
be sensitive to the chil drthemogethereithpthersgHasningn,2000)hei r pr omp
teachers were not abl e t o emthigstuag wetinvestigatethe Deep Fatk method, which i a
dialogue. According to Muhonest al (2020), the main was developed in Finland by Tuula Valkonen. Central to the

|l. INTRODUCTION
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Deep Talk method are old stories and their mséthsual and familiar environment, where all participants share the
representations. The data used in this study consisted of 2ame meanings with each other, the need for inner speech
narratives i mpl ement ed b decreases (Johgson, }0&84a r 6 s education
professionals working in different dayarecenters In their Examining oneods i nner speec
stories, the educators illustrate meaningful moments whiteeaning is important because inner speeches can have both
using the Deep Talk methotihe data weranalyzedhrough positive and negative effects on our actions (Vaatdl).
a dialogical process by the researchers usimgaitative | n a soci al storytelling sit:
content analysis.The aim was to gain researbhsed speech takes the form af narrative (Hanninen, 2000). As
information on the Deep Talk method, which does not yétner speech is the way we speak, or actually feel, to
exist: what are the significant elements of the metlaod, ourselves and about others, it affects our interactions. Social
how should the outcomes of the method be observed?  storytelling situations foster a safe environment where
children can feel s théirdrulyt o t €
honest opinions and feelings about their inner experiences,
II. INTERACTIONAND LEARNING which are essential for contributing.g., to a sense of

Learning is a dynamic interaction between an individuﬁelongmg to theommunity (McMillan, 1996).

and the physical and social conditions of the learnin Legrmng IS somapsqﬂon. .Thls. means that_effective
environment (Rose & Fischer, 2009). According t aming must be  diagic. D|a_log|c teachmg not_ only .
sociocultural ¢ ar ni ng theories, crh‘?ﬁpdcf.nednséstotﬁlhfakfjﬁﬁnoasnd'.n't'at
learning cannot be supported without understanding e © stions and agrawrng ¢ hi l drer
social nature of learning. The social context in which learnin dialogue (Matusov & Wegerif, 2014). Dialogic education

takes place affects learning results and shapes individ A0 also be seen in practices requireeamtionally safe

experiences (Vygotsky, 1978). Earlieesearch has also gnwronment. Participants need to have experieotsisared

suggested that childrenobs mtgrﬁ_s s,?s;#cg rﬁs%lﬁa[rmngl gw ?k'gsaoﬁ Wallttf{s th_mc 50
enhanced if their sense of community and positive socig neficlal f . oth t _egroup_and forthemqmdua, 9y giving
relations are cherished (Baumeister & Leary, 199 nd_ expressing the|_r. own |dea§ and opinions withoat th
Frederickson & Baxter, 2009). The social context perquisi gelln? ofl.belng .hlljm'.“ated (M.CM'”in & Chawrs], 1986)'
creates diferent ways of communicating and sharingsh-rold""gI itate dia (?glc eéjucatlon,_t e:l/'ltmosp egtevlvn agff“p
information. The social level of learning will then be ould be warmsate,an supportlvg( atu'sov. cgert
transferred to the individual level (Muhonetal, 2020). In 2014). The prerequisite for dialogic learning is embracing

early yeards education, t hdigersi_g/g\r%didigqrencad{r,ﬁ@eﬂti ah 80.1‘%)-'”3‘5 i%(?venl eve

. . more important, as children are increasing'ly culturally and
I I R ST . .
Feiz::r;:grg gcr)%;)upported and relied ondrucators (Rose & linguistically diverse (Glasst al, 2013). For children to be

Engagement in learning is related to motivation'nVO|Ved in dialogues with each other, educators should

persistence, emotional sefigulation.and agency (Glasst éreate_ activities in which c_hlldren can collaborate, disagree,
egotiate,and resolve their disagreements by themselves

al.,, 2013). Agency is a central concept in learning, and r}\/l . . .
- cMillan & Chavis, 1986; McMillan 1996).
closely relates to the concepts of autonompfivation, and e Relationships are establisheuaintaineg and expanded

investment. A completely passive learner will not learn (Lier . . . . . . .
2010). Agency has different forms and expressionéhrough interaction (Lier, 2010). Listening begins by being

Childrends agency in | earn VG of %#wgenpacetarp]ld%:qntenéqﬁlqlvgnrc%r)\ﬁersﬁl%T 1
voices heard and that | ear eguﬁj% |aiogueﬁ!8m{saldoer SeOfnC&r%mﬁJ?'ca“é’nB eac
plansbuton chi | dr e n 6 s Farther, ldatogue a ‘e’ a1I| t? et . bge' g_c_)nly one'form (Amettal, 2 1.)'

between children occurs naturally, and they learn edication, this diversity of texts and _Ianguages s not
collaboratenegotiateand resolve problems (De Paletzal, a I_ ways presen L whi ch lleads
2006; Abd Elkader, 2015). This means that in learning, thelQ!ces: The physical Worlde(g., elements of nature), the

should be multiple optionfor vocabulary,language,and sociocultural world .Of art|fgct_s &g., ho_gses, roads,
background knowledge as well as multiple ways to preseﬁlﬁssrooms)’ the social commue_a (e.g.,famlh_es, SChO.O|S’.
information (i.e., text, visual, aitdry, kinaesthetic, media soccer teams) and the symbolic world of ideas, histories,

. . stories,and belief systems provide many ways to engage
2tngld2rgfg)strate understandikgowledgeand skills (Glass children in interaction (Lier, 2010). Dialogue begins with

As we interact, we observedoonceptualize ac h o tb'ﬁlse praggesses to learning from others and cansot b

speech through listening and put our own thoughts into Worg§manded. Genuine dialogue emerges between persons as a

through inner speech (Johnson 1984). Inner speech, or gh I © duct of human meetings |
inner story, is a subjective stream of thought heard only

notherds perspective are eng
the individual (Vaahtio, 2011). It often haglain and simple Ifferences. Sometimes, the monologue is also a part of the
structure, but its meaning can be complex. Inner spee

imeraction (Arnettet al, 2010). Thinking and inner speech
cannot be separated from interaction, while success " be described as attributes of _dlalogue anq |nterac_t|on._ In
communication does require a more detailed framing of t angues, we Iegrn o engage W'th. gther points (.)f. view in
message and the ability t cargg,t#c IIab%raﬁwee,scrgﬁtnfe anld %rltlc%{\ﬁagst(Pml I'Qsoné‘e rs
position. hner speech becomes richer the stranger t%’ge erif, 2019).
situations or the people an individual is involved in. In a safe
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[ll. DEEPTALK METHOD Through a deséy a person travelled with nothing.
This person found a precious diamond from the

Themain elements of the Deep Talk method are associated .
desert,took it, and moved on. Then, a stranger

with Godly Play (Berryman, 2004), Montessori pedagogy

(Hayes & H°yl 2nmaa, 1985) an dapp\?agegdg: , aw ¢ erd{arinoé;da' Thggtrangeiaékfdl )

if he cou e it. Without atomplaint, the person
gave the preciousiamond to the stranger. Both
continued their way. After a few days of
travelling, the stranger turned back to find that
person again. The stranger gave the precious
diamond back to the person and safil want
something even more precious from you. Tell me

theory on conceptual spaces. In the Deep Talk method,
Artigal 6s t hmalkng spaces impementedim g

inner speech and learning a shared language within a group.
At best, this method creates a physical space where
individuals have the ability to process matters that touch their
lives or the community surrounding them and will be able to

connect with their inner worlds and experience empowerment

(Valkonen, 2014) where you got that attitude that you can give away
Central to the Deep Talk method are old stories and their Z?rgrngn;?gt precious possession for the sake of a

auditive, visual and kinesthetic representations as well as
having dialogues, evokingmotions, and learning about

socid situations based on the storidés.the method, teries

and dialogues are supported by different artifacts ar%gat th?js da ?ymtt;O“_C tand ptert_sonal megn';hls me_amr:g IS
common symbols, such asoden figures and a bag of sand-reatec during the interpretation process by merging the imner

used in each session. Auditorydtinesthetic representationsStory with the story being presented.

of stories aim at presenting a common symbol system tr:R%tThe participants may acknowledge that they already know

(unctions o creaie and WARVREIRYYL TGRS PR
community (McMillan & Chavis, 1986). Sand is a centraFt um ¢ t cliod'ff v b )tlh pTh ¢ t itself
element as participants siin a circle around the santhe story 1S Interpreted ditferently by the group. The story 11se

narrator draws illustratonrsf t he st ory a n'd urse'gzugne:h;ﬁ)tdazf;ttie (s:ﬂ]ri ggI%nFUthg;t:: q wgh r'I;emt?e
experiences on the sand. The common symbols foster a se € i r|1 the narrat ‘:V'dg not ka nt t.witrl Ithg
of belonging and identification, and the circle created arou ation, the narrator does not keaeye contac €

In this story, the diamond represents a metaphor, a word

the sand aims at enhanci ni'rﬁt]ene{shTehi(sthtﬁlgfh;i?t?n%r§ t8 :Eloﬁu? gnﬁthew rgsg(—ictiv% g

Lo - er stories ru
acceptance by the group and ttiwitllingness to sacrifice for . . . .
the group in concrete and mental ways (see McMillan & Part Of. the narratlpn phase IS wondering. After the story IS
Chavis, 1986). told, the instructor directs the listeners to an act of wondering

rough accuratglformed questions: What was the best thing

The Deep Talk method has four phases, with a cle t the storv. what would loay t and in what part
transition between the phases. The transition helps oyt the story, what would you jeave out, al atpa
the story would you like to be in? Wondering transforms

participants to concentrate, change their mood and expré’ S

their emotions. In the transition, the participants get up, Wa|l%grg Ithc\e/irl n?e;n%lss'?his Istn n r?s rthe te)? ériznléel or:‘ 9
in a circle for a moment and sit back down to a new plac gs. géne P

These actions enhance participation and support t%t_imnf tgr?r;? :h;‘_;rog tr;egnlr;ntirestciges a’i}g tgr?;:eslsgsetr?;
emergence of dialogue. For example, at the beginning of e jngap 1alogu group. Nev ’

session, a bag afand is opened, and the same question tgfg;alogue will graduall}/, and the partmpantsI beglnrll]develgpmg
asked:fiAre you readyo Other phrases, such asl o w, Ib I\ﬁMillgr: ggng 0s own ec elememyrada s
thinking..0 and fils this good enoudtd are used in the y Mcliia ( )I -
" . The third phase is called the play phase. The participants
transition to different phases. K and h dial th that v rel ¢
The phases of Deep Talk are the hallway phase, ('K and have dialogue on themes that are currently refevan

: . for themselves or the community surrounding them. These
narration phasehe playphase,and the celebration phase"radividual and meaningful themes are implented by

The hallway phase is the first phase of the Deep Talk methddS i hared land th d and placing D
It aims to motivate and involve childrenm@rrationactivity, crealing a sharea landscape on the sand and placing beep

listening and later dialogue. It is advisable to alway;(alkfigures on it. Each participant may suggest details, such

implement the hallway phase inet same way: it can begin as palm trees, rivers, mountains, stlouds,or cars. In early

with the participants making a queue, being quiet, walking ueﬂ(?rlflfatlon’ these suggestions may divert from what adults

to the session space or sitting down in a circle, and brieﬁy

r

€

di scussing whatés on their Wpenﬁ:gIandﬁcgiplegsc%qg)lﬁt%,ghetv%qgpI appig(:'lci

begins. The instructor may suggest a certain theéme,

ready to listen to a story and discover thener stories. The ) ) . :
ample, friedship, as a subjecthe instructor may place a

transition from the hallway phase to the narration phase NS

made when the instructor opens a bag of sand and asks %eetaphoncal figureife., an item that has a metaphorical

participantsfire you ready to listen tostory? o meaning in the storyotd in the nar.ration phase) on the
In the narration phase, the participants listen to a story akr?dnd_sg:ape to repr(_asent the quesn.on. Subsequently, each
i . %artlmpant places his/her own figure in the sand. There are no
H&ht or wrong answers. Guided and strengthened by the
grevious phases and tools, this phase aimthéoparticipants
to have the courage to take up even painful issues, process
them with versatility and listen to others. The group may be

prompted to notice some good points that have come up

during sessions do not have a title, and the instructors do
reveal beforehand what story they will tell the participant
One of the frequently used storiegiithe Diamond:
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during the Deep Talk session (shared emotional connectidmy Tuul a Val k dindiags wereMrapletnentede n 6 s
art). The play phase e naementwitd strengthenethe relakility rand drastworthisess ftthe study
fiThis is good enough and were prt of the triangulatiobetween researchers. In the

The last phase is the celebration phase. In the Deep Tadlsults section, straight quotes from the data were used to
method, the reason for celebrating is the sense of belongiegsure the reliability of the analysis. Tihdividual narratives
and empowerment: being part of a group and showing joy farere coded. The code contained E, which stands for educator,
it. The celebration is emphasized by serving small snacksttee number of the narrative and the information on whether
everyonesuch as peanuts, raisifralits, or crackers. What is the narrative was from a novice or an experienced educator.
important is not the quantity or quality of the food but the fact
that everything is shared and about the different mental tasks ABLE I ILLUSTRATION OF THE PARTICIPANTS DIVIDED INTO TWO

. . . . GROUPSBASED ON EXPERIENCE

provided during the celebration according to the goals set by Experienced participants (=8 _Novice participants (n=17)

the group. This helps children direct their attention to the Length of the experience
positive aspects of life and foster positive inner stories. Over a year Less than a year
Frequency of using the method
Monthly Sometimes
IV. RESEARCHCONTEXT Weekly A couple times
. . . Total number of Deep Talsessions
This study investigates how the Deep Talk method creates 1020 sessions 510 sessions
dialogical spaces for children and teachers in egriyar 6 s Over 20 sessions Less than 5 sessions

education based on t he teachersbo experience and how
e d u c aword thes® meanings. The research questions are
as follows: V. RESULTS

1) What elements of Deep Talk are significant toy SignificantElements obeep Talk
educators?

2) Are there diffeences in the narratives of Deep Talk Based on the narrgtives of. thg_educators, seven categories
were formed illustrating the significant elements of the Deep

Data were collected during the autumn of 2021 through dlk method: 1) Routines, 2)Chi | drend6s age
online questionnaire, which consisted of four backgrounggrticipation, 4)Recognition of individuality, 5) SElsocial
questions (multiple choice or Likert scale) and five eperfMotionalskills, 6) Individual significance and 7jransfer
endd questions on the par t EE§ IR analsis somecateaprigswerg identifief gspart ¢
Deep Talk method. In this study, we focused on an opefif the Deep Talk session (categories3)l and some
ended question in which the participants were asked to narr&fi€90ries (4) were described as being visible in other
their meaningful observations during Deep Talk sessions. Aptivities a.nd_ out5|d_e the Deep Talk$ee. Fo. 1 presents
the participants (49 dividuals) underwent a Deep Talkthe analysis in (_jetall. The narratives and authors are coded,
course, and the questionnaire was sent to their persofdf the categories are represented by colors.
emails with a link to it. A total of 25 Deep Talk counsellors
participated in the study. Participation in the study wa Recoanition of indvidualiy = Socialemotonal skils = Transier sffec
voluntary, and the data were collected anonyshp The a ndvidual signifcance
research plan was assessed by the Ethics Committee

between novice and experienced educators?

Routines of the methad Children's agency m Participation

Number of authors who coded the category

Finland and accepted on May 26, 2021. 1 —— ——
. . . . 2 o | 4 |

The data were analyzed using thematic qualitative analys - —— ——
To answer the first research question, the analysis was mai —— ——
datadriven. Thenarratives were first read individually by the £ ¢ —— ——
. . . . 87 o | o ]
first two authors. Based on their analysiategories for the = ; —— ——
significant elements were formed. All the authors = ° — e
individually read the data and coded them based on t %1 —— m——
categories identified by the first twothors. These individual =~ £ 7 —— ——
codings were then compared, and the categories were refin él; — N -
for example, the category of repetition was changed to tl ﬁwe
category of routines. The differences in coding were als g}g ““ -
discussed, but there was no need for a full consdrextamise E;f ———
of the nature of the data and their interpretativi =, - ——
characteristics. 2 .

For the second research question, the data were divic 2« - ]

25 | 2 | 4 |

into two groups based on the length of experience al
frequency of usig the Deep Talk method (Tablg The Fig. 1. Significant elements in Deep Talk.
experienced pécipants had more than one year of
experience, and they had used Deep Talk at least 10 timesn the following chapters, we present the results. The
Teachers who had just begun to implement the method h&@sults of the first quéisn were divided into two categories:
less than a year of experience and had less than 10 sessiii¢se apparent during sessions and those apparent outside the
The codings of these two groups were coragar sessions.

At the end of the research, the findings were investigated
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B. SignificantElementsluring Deep TalkSessions together, to hear and I(E6t en.
According to the analysis, the significant elements durin@xperienced). The educators stated how the sessions created
Deep Talk sessions werk) Routines,2) Ch i | d r e n 6 & diabgjcal spage that enabled the children to have a sense of
and 3)Participation. In these categories, the most commongemmunity and experience participatiqn:€ ) T hr ough
mentionedelements were the different stories implemente8tory, it is easy to talk, deepen understanding, and listen and
during the sessions, the clear structure of the sessions, @ Pr eci at e ot heé) s oTsopewilsheect i\
versatile ways to participate and be active during the sessidRgliembered and ponderédo r  a | ¢E8,dNovicd).me ¢
and the atmosphere of the sessions. Ideas about the atmosphere contained some comments
The stories told by the educators in theration phase and about the educators focusing on and being more present
the stories told by the group in the play phase were considef#ing the sessions than in other group activities. This
significant. The educators stated thhe structure of the highlighted the need for peaceful dialogical spaces in early
sessions helped the children focus and participate. Ti#&ildhood education. It seemedhat without a specific
structure with clear phases made the sessions predictablen@ethod, these kinds of spaces did not exist in the groups.
the children The familiar structure helpshildren, and ¢ There were no negative details in the narrations. The
seemdo enhance their Concentration, and they are a|Waygducat0rs always mentioned how the children waited for the
eager to tell how their day was today () S|ow|y, they ha\%ep Talk sessions, how even the most restless children were
learned to place themselves at a particular point in the storjble to concentrate and how surprised they were about the
(E5, Expeienced). Some educatommphasizedhe clear positive and peaceful atmosphere. Moreover, there was no
structure by telling the same story in the narration phase még@m for dialogical moments, including seeing and hearing
than once (contact hypothesis, quality of integration). TH8€ children, during the kindergarten day. One educator
phrases repeatedly used during the ses#oe you ready to Summarized the meaning dfet Deep Talk method: € ) As
hear a story® fiNow, | amthinkingd and fils this good an educator, | receive a lot of information about the children
enoughdwer e the ways to dir ecas indiMiguals h\woulg pog hagesgaiged ithe informatign g n
to remind them of the following activites ( ¢ ) | f &ét honat t hige De e (E2, Expérienceio me nt s
beginningofiAr e you ready ois@mabi@a ¢ dgnifichnPHle¥hents inand Outsidethe Deep Talk
sign for the children to settleintoaast e o f h(EQ r gelgphs ( €)
Experienced).
During sessions, the children had opportunities t
participate in many ways and with several modalities. Asi

from talking and listening to others, the method also aCtivat%?gnificance and 7Jransfer effect. These elements were also

the senses. The children could touph thelsend the wooden found outside th®eep Talk sessions; this is considered in the
figure and hear the sound of shifting sand. One educatgﬁal transfer effenid shared history
[ e

. : Sis as
described Deep Talk sessions as follows( € ) The PPeg. n . .
felt that the moments were enjoyable. They often waited glgél Ieaﬁ;mg was evident through the mentions of

In their narrations, the educators described several
lements that could be placed in the categories of 4)
cognition of individuality, 5) SEL skills, 6)ndividual

h ¢ trust). Th ¢ of being toaeth Photions and descriptions of the atmosphere. There were
thear a$rne\t/vrs On\/N( EUS).intrie ?;omenndo erlngt gge efrtag me narrations on the dialogical moments in which the
© ucture ere guing - a created  sale ychildren ?xgessed their era:tions towards each oth

(membership). The childre "Blirihg the Ast phase oftite om%n?,aéirlustrar?eato cg..})’sﬂewe C

their interest, and they waited to touch the sand. Afiat was comforted by my agorker. Afterwards, realizedw

) h
moment, the children ofte nshecwgsnc}r?/ing.cder%go%en ﬁ‘gﬂr wagp%smeed b)%séi'négther -

(E6, Experienced). c hi |l doés guemo theesand.fThis showed how strong

Lniallm?jstr all :]h(? arratives, thne educators descnbt:aq t\l;n es mborlic r?eaniins% of h? fg;ures on the sand v1yas. lVVhen
c ends agency as peesenceyv.e girlcc”) od Ide n pfeiagcuereu was |

and overall calmness. Most of the educators used words sych L .
. ) . ; e h E Novi h le of emotions w
as listening, being silent and sitting peacefully. The De%)} ushed (EdloNovicg)ehe scale of emotions was

. . . ide, h hasizedh h of ions.
Talk method seemed to give the dnén a sense of inner ide, and the educatoesnphasizedne depth of emotions

: . ome educat or s melimthedonkeystoryg mp at
peace, and both the teachers and children enjoyed E%I% children shared a.lot of information abput what was

moment: ( é ) Everyone fell co I.ﬁt%r%g Slift% t r%rl}cg Joxe)
o . pping th nd making én'sad (emotional safety, trust,
discipline. When the Deep Talk moment passed, the kids '§n ence, spirit, the (Efuth)

. . | u
not want to |(ElaExperienchdg. Aside from Expgrign)ced). According to the educators, the depth of

describng the a_ct|V|ty in terms of ca_lmness_and F?res’em:%hgotions was partly dependent on the stories. For example,
Deep Talk sessions were seen to activate children in terms o . .
the diamond story (see p. xihe children were able to

dialogue by sharing their experiences, by listening ang]

. . ) . ._express their emotions about the precious things in life:
commenting on others and by narrating their own life Stor'eﬁ/lother father, sibligs, friends, pets, people in kindergarten
Moreover, some childrestarted retelling the stories and ' ' X ' ’ .

howed initiative in creatin ntan dial with hﬁ)me as a place, bed, sleeping toy, pacifier and baby bottle
showe ative In creating spontaneous dialogue €aGlbre mentioned in the narration of one of the educqeds

other. For examplayhen one child revealed that her IoarentsExperienced). The same educator also mentioned the starfish

were divorcing, another child started spontaneousl oz . . o
comforting her and said that she had a similaperience gEt;gr(ier?c?ad) Caring wasfunioatmekidse x(E8s

(E10, Novice). here were several ideas abol

One of the, most common ellements IS 4 poSItIV8ialogue in connection with muItiseﬂsory activities. In their
atmosphere( é ) It is important to"rejorce 1 n the’” moment
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early years, children do not have a wide vocabulary arsgthowed that the children had a positive feeling about the Deep
expressing themselves verballg thallenging:( € ) Trakkmethod (é) The adult said tha
discussions were quite limited because of the age of thmame of a teacher] club (which measmDeep Talk session).
children and their language skills, but drawing on the sand;r e a 't ! That i s w(EElrNovick). Ssraent t
however, they wanted seemed to be a meaningful aeducators also noticed or heard from other staff members that
i mportant moment (Eld, Novicd). &8he ctheichildten tallked abouéthe themes of the Deep Talk session
educadrs felt that the children started interacting morafterwards. According to Valkonen (2014), onetlud main
verbally as they learned about the structure and stages of #imas ofthis method is to create a shataedguage in a group
Deep Talk session&¥hen the moments became familiar tand a space for dialogue. The educators showed how certain
the children, even the shy and quiet ones had the couragesamtences and activities began to emerge in other situations.
speak uE19, Novice).Furthermore, during the Deep TalkIn one narration, the educator said that during lunch, some
sessions, the children learned new ways to expresiildren wanted to start doing together what they were doing
themselves and show affection to others. This helped thataring the celebration phase in the session. The other
connect with others and participate socially. According to theducator showed how the children understood -certain
educators, this meant learning to listen to otlagi waiting sentences ( é) Quite soon (maybe i
for the opportunitytospeak:¢é) The s e s si o nchildrnastaréed o ase thé pieasfiiNeo w , | 6mandhi nki
that you cannot underestimate children. These peacefilf this good enoughWhen the children would argue, one
situations and small groups support the children in theiwould say to anothefiN o w , Il 6m thinking. W
attempts to express t hELSs alowed ® play hede?( k& ¢E2, Experiended). It(sSeems. that
Novice). the Deep Talk method could agtually create a sea of
According to the analysis, the sessions enabled the childreimaredlanguage and community: é ) Af ter five
to reveal their inner thoughts and feelings. Several narrativesssions, someone saiti, o w , I 6m thinking.
illustrated this individual significance. As the childrenbe laughing from the bottom of their hearts. There is no right
opened up about their inner thoughts, the educators wenewrong. | used the Deep Talk method until | retired, and
somewhat embarrasbeas these moments aroused strong o w thirdkimg is good enougld. These words are neither
emotions in the educators as well. They felt empathy amight nor wrong, and you are allowed to be yourself in a safe
connectionto the childre:é¢) We | i st ened wrags (ERENdviece). | y to t he

genuine answers of the youngest children and the oIdBr. %\i,gnificance of the Deep Talk Method from the

ch '.l dreno S mor e mat ur eniul a E’%Srspe%tlrvesof Novi%d%?perieﬁcgdrﬁﬁucatgrsa
experiences. Nobody judged anyone. As an educator, | gaine

i mportant knowl edge ab o ut Differgpges inthmaratiygs weresfaund when,comypgrings |
experiencesand feelings. Even one case of bullying cami€ results between novice and experienced Déep Talk
out . (E2L¢Novice). The narrations revealed that thgducators. For the novice Deep Talkl educators, the details
children needed spacesattallowed them to tell both adults focuséd on the notions made during the session, and
and other children about their lives. The Deep Talk methdgPerienced learners obtained details inside and eutsl
seemed to encourage the childsezven those do not usually Deep Talk sessions. Fig illustrates how the meaning of the
participateto bring up meaningful issue¢: ¢ ) On e P Talkymethod seems to change when it is used more
children in my group lost an important persaluring the frequently. T_he experl_enced edu_cators foun_d more elements
year. After the story, the child revealed that an importarffO™ categories referring to the inner meanings, the transfer
adult in his/her life had died. This child did not mention thid? Other actiities and the communication between the
previously, even though we knew about it and had been tryiflldren. There was a disparity between the novice and
to support him/her. The session and the story opened gﬁperlenced _Deep Talk (_educators, as t_he novice educatprs did
emtional lock, and we (Eea eNolpyperpatically menton gll calegoges in theirnarrations.
Novice). In another narration, the educator shared ti{1ereas the experienced educatorstinead all categories
following: (é) One of the bigger hove taold ne that he djd noi
have anyone at home to give him attention. For this reason, ..o 7m0 oo
he looked for attenton i n the group by
This was a way for him to get noticéd21, Novice). The
sharing of these inner stories is one of the main aims of the 3
Deep Talk method (spirit, 1E
experience of feeling safe insteadtoé unravelling of locked 3
emotions in physically stressful ways. This element of the &
method was the most impressive and relevant to the educator ¢+
and the reason for continuously using the method. 2
Several narrations illustrated the transfer of significant =
elements outside of the Deep Talk sessions. It seemed that th e —
spirit of the sessions created a common experience tha &3]
formed a shared emotional connection (McMillan & Chavis, i:
1986; McMillan, 1996). The positive spirit of the sessions

was apparent in theotions, as the Ch"dren_ asked Fhe Fig. 4. Details of the narratives categorised by novice and experienced
educators about the sandbag and the next session. Details algep Talk educators and the classification of the details in the narratives

ality m Social-emotional skills Transfer effect

nces C

5
6
8
9
10

2 16
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without exception. The narratives of the experiencedoncr et el y. I n this study,
educators indicated their ganal growth: they noticed the meaningfulness during the session aaflerwards as a
childrends individuality, transferdffectoatside thesdssiond using theoconeepts ohSod,
relationship with the children as individuals strengthened. such as shared history and art. Conversely, the novice
These findings indicate that using the Deep Talk methaaucators described the method generally by explaining the
can affect individuals and the community. Thisreséo have session situation/moment more and/or the transfer effect less.
a deepening effect: the sense of community increased withTwenty-five educators were involved in this study, which
the use of the Deep Talk method because the more often &nd c u s e d on t he educatorsbd
the longer the time the method was used, the greater thaucators have implemented the Deep Talk method in at least
interpretation of the contents and connections between tB®& groups of children in dagare centers, more research is
elements ofhe method. needed onthe interpréetd on of the childr
Deep Talk method and its relationship with SoC. One of the
aims of this study is to present the method to a wider
VI. DISCUSSION community and encourage its implementation and research.

Children are beaming more diverse in more diverse ways
To support chil dr ends -qelfwu a l rights
care and education starting from their early years, it is
important to create pedagogy that will enable them t@ lzav Aerila, J-A., Ronkko, M:L., & Grénman, S. (2019Arts-based activities

; : : and stories convey childKX Eamrp s |
sense of belonging to the group and have their voices heard. Moran & J-A. Aerila (Eds.) Story in the lives of children:

Based on this study, the Deep Talk method seems to contain contributions of the narrative modiew York: Springer.
elements that answey this need. This argument is supportedhmett, R. C., Bell, L. M., & Fritz, J. M. H. (2010). Dialogic learning as a

; ; first principle in communication ethicsAtlantic Journal of
by the narrations of educators. They were genuinely touched Communication18, 111126,

by the comection they had with the children and the way th@rtigal, 3. (1993). Catalan and immersion programs. In H. B. Beardsmore
children opened up during the sessions. Having dialogue (Eds)European mdels of bilingual educatiorClevedon: Multilingual

initiated moments seemed to be rare in their groups, and thus Matters, 3055. .
he ed iated and cherished th 9 P I umeister, R.F. & Leary, M.R. (1995). The need to belong: Desire for
the educators appreciated and cherished them, as well as thejqterpersonal attachments as a fundamental human motivation.

children. This study showlkthat there are benefits in using Psychological Bulletin117(3), 497529.
the method likdeep Talk methadThe methods clear, easy Berryman, J. (@04). Suuri leikki. Késikirja Godly Playmenetelméan

: : . Godly Play. Handbook for Godly P thod.] Helsinki: Last
to implement and does not take much time. It is a concrete E(e(;ka/s_ & Handbook for Godly Play method] Helsinid: Lasten

and cognitively clear method for both children and educatomsown, A. C. (2016). Classroom community and discourse: How
It creates a shared history in many ways argumentation emerges during a Socratic cii2lalogic Pedagogy4.

. . h https://doi.org/10.5195/dpj.2016.160
According to McMillan (1996), storieor Art) create a Bruner, J. (1990)Acts of meaningCambridge, MA: Harvard University

shared history that becomesgar o uopré sa € o mmu rprst. y 6 S
story. A shared history increases the shared emotiorRgbner, J. (1983)Chi | d6s tal k: | e @xford @xfordt o

. . . University Press.
connection. The story, as an instructional method, works 8% &nmins, J. (2013). Language and identity in multiingual schools:

creator of membership bgreating boundaries, a sense of  constructing evidenebased instructional policies. In D., Little., C.,
belonging, a common symbol system and emotional safety, Constant & S. V., Avermaet (Ed$v)anaging diversity in education:

just as stories and storytelling are natural to childBrared Key issues and some responsgm. 326). Bristol Blue Ridge
Summit: Multilingual Matters.

history and dialogue are created in safe communities. nps:/idoi.org/10.21832/97817830908063
Therefore, we associated the Deep Talk methoddaldgic  David McMillan. The webpages of Dr. David McMillaRetrieved on 5th of

education with the theory of McMillan and Chavis (1986) on Decembgr 2021 fromhttp;://www.drdavidmcmillan.com/sensé
community/sensof-community

the sense of belonging to a cqmmunity. We shoyved thatthe pa| ma, R. (2006). There wasnot a
method is a structured practice of SoC for children. The classroom norms can shaitcuit language learninginternational
criteria and elements of SoC work together and are related jn Journal of LearnindL2 (6), 197 206.

. . . . . Elkader, A. N. (2015)Dialogic multicultural education theory and praxis:
several dpamic ways (McMillan & Chavis, 1986; McMillan, Dialogue and the problems of multicultural education in a pluralistic

1996). Conversely, the Deep Talk method shows these society.Dialogic Pedagogy3. https://doi.org/10.5195/dpj.2015.71

elements in concrete ways. It can serve as an instructioﬁmde“CdkSO”f ﬁ-l& Baxlteﬂ flb- {200%6 ?ﬁsl_u ][ e Sa t_O f gr? 'Itlh dre
. " . . . and psychological welbeing: A portfolio for edoation and heal

method that provides gu_ldlng pedagogl_cal tools for increasing professionalsBelonging GL Assessment. (ISBN: 97870781913

the sense of community. However structors should be 8).

familiar with the method. The more one uses it with a grou@,'aSShD-, Meyer, A.a&gaose, D-":- (ZOli)ééini)vggal Céesign for learning and

the artsHarvard Educational Revie 1), 98119.

the more the element_s of SoC and the meth,Od can gyes, M. & HoOynalanmaa, K. (1985)Montessoripedagogiikka

practiced. The experienced educators described these montessoripedagogy.] Helsinki: Otava.

elements in the data and explained the deeper meanings oftthinen, V. (1999)iséinen tarina, elama ja muutgkner story, life and

Deep Talkand SoC elements. Even the novice educatof |-Tcarr]3n'?'ﬁg Ivaerggzg]ee.suc?f“:%zlrtz clg;t-ﬁg/%%r%n 5th of December 2021

found several elements of the method, but their descriptions trom www.utu fiiiki-tarufi

varied. They had individual interpretations of the method andhnson, J. R. (1984). The role of inner speech in human communication.

SoC and did not find general connections between them. Communication in EducatioR3 (3), 411222, . .
heref if ed i theethod f | iod van Lier, L. (2000). From input to affordance: Social interactive learning
Therefore, if educators use 0 Or‘_a onger perio from an ecological perspective. In J.P. Lantolf (E&Qciocultural
(e.g., months), then they will be able tealizethe deeper theory and second language learning: Recent advarjops245 259.)

interconnections of the elements and interpret them more ©Oxford: OUP.
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