


EDITORIAL

Soveltavan kielitieteen yhdistys AFinLA tdytti kaksikymmenti vuotta.
Varsin mittavan idn kunniaksi pidettiin juhlasymposium Jyviskyl4ssi
16. - 17. marraskuuta. Ulkomaiset esitelmaitsijit olivat maailman-
kuuluja (professorit C. Sato, K. Ehlich, M.H. Long, D. Singleton ja H.
Widdowson) ja kotimaiset puhujat alan uranuurtajia - sekd maahan-
tuojia ettd viranhaltijoita (V. Kohonen, J. Lehtonen, M. Leiwo, K.
Sajavaara ja H. Schroder).

Kuljettu taival sallii jo pohdintoja soveltavasta kielitieteesti: onko se
vain lingvistisen tiedon soveltamista tavalla, jolla ei ole vilitonti
vaikutusta teorian kehitykseen, jonkinlainen "lingvistiikan trauma",
kuten prof. Lehtonen luonnehti. Itsendisen tieteen nimen ansaitsemi-
seksi on pédéstévi - ja on piisty - teoreettiseen kuvaukseen. Lisdédn-
tynyttd perustutkimusta seurannut yleisen ja soveltavan kielitieteen
vilisten rajojen osittainen katoaminen ja tutkimusalueiden limit-
tyminen ei liene haitallista. Teorian ja sovelluksen vilisen suhteenhan
sinénsd pitdisi olla ristiriidaton: jos teoria on laadittu hyvin, siti pitiisi
kyetd soveltamaan kdytintéon.

Itsendistyminen tieteenalana ei ole ainoa soveltavan kielitieteen
lépikéymé muutos. Viime vuosikymmenind on kyseenalaistettu paljon.
Monien peruskisitteiden sisdltéd on pohdittu uudelleen. Esimerkiksi
propositio sellaisenaan ei tyydyttinyt kieltd kontekstissa tutkivaa,
mutta intentionkaan huomioonotto ei selittéinyt kaikkea. Myoskéiin
kéyttotarkoitus eiole yksiselitteisesti olemassa: todellisista, jaetuista,
merkityksistd neuvotellaan diskurssin kuluessa - ymmértiminen voi silti
tuottaa ongelmia. Mistd sitten on otettava kiinni, mihin tartuttava?

Monissa esitelmisséd jakommenteissa korostui soveltavan kielitieteen
ihmisldheisyys, joka onkin humanistisen tieteen sosiaalisen merkit-
tdvyyden mitta. Yhd enemmin edellytetéddn esim. kykyi arvioida,
milloin toisen yksilon "poikkeava" kdyttdytyminen selittyy asianomaisen
taustasta késin. Pelkdstddn siirtolaistenkin méirdn kasvun my6ti
monikertaistuu tarve hallita kulttuurienvélisen viestinnin taitoja.
Vuorovaikutusongelmien poistaminen sekd kommunikaatio- ja
ymmértdmisvalmiuksien lisidminen ovat haasteita, joihin myos
AFinLA valmistautuu vastaamaan.

Keviidlld 1990 AILAn maailmankongressissa professori M.A.K.
Halliday puhui kielen merkityksestd ihmisen tietoisuuden lisiajin,
arvomaailman muokkaajana. Kielitieteilijinkin on tunnustettava
vastuunsa suhteessa ympéristoon ja muistettava tutkimuksessaan myos
yhteiskunnalliset ulottuvuudet: kielen kautta on luotavissa yhteis-
ymmadrrystd ja poistettavissa epitasa-arvoa, johtuipase sukupuolesta,
rodusta tai taloudellisista vdiristymistd. Voihan edes toivoa, etti
kielisidonnaisten ongelmien ratkaiseminen helpottaa rauhanomaista
yhteiseldmai!

Juhlivalle AFinLAlle hyvii jatkoa ja kaikille
lukijoille kiireeténti joulua!
Pirkko Muikku-Werner




REPORT ON THE TALLINN OES WORKSHOP
October 19-21, 1990

Carol Norris
Helsinki University Language Centre

On Friday a friendly crush of passengers
packed onto the cruise ship TALLINK to
sail into silver fog. Oral skills teachers
represented Language Centres and other
institutions in Finland and Sweden. The
voyage took four hours, mainly spent with
everyone feasting on the ship’s buffet in
our reserved corner of the restaurant
before hitting the duty-free shop and the
deck.

After our wait at passport and customs, a
comfortable bus ferried us in the drizzle
to Hotel Kungla, where, because of our
late arrival, we had no sit-down supper
but received bottles of tasty mineral water
and large packed lunches of meats,
cheese, breads, egg, and tomatoes plus the
first of many Estonian wrapped chocolate
treats.

Everything and everyone cooperated
except the blustery winds and rains that
blew us to the Pedagogical Institute after
breakfast the next day. There, Professor
Kullo Vende welcomed us with a moving
encomium, explaining that he and his
colleagues, having only an abstract idea of
communicative methods, lack skill in
using them. He then went on to praise as
a "brilliant idea" our visit, and to thank us
in ringing tones for showing "intellectual
charity" towards his country.

Half the audience, those of us in the
Finnish contingent, then departed to hang
our posters, while Joan Nordlund spoke to
the Estonian teachers, noting that instead
of the term "charity", many of us would
prefer the world "love". Using transparen-
cies, she explained the scholarly under-
pinning for communicative teaching and
explained why we utilize authentic
materials, assign genuine tasks, and seek
open outcomes. She recommended
flexibility and negotiation, student
individuality and responsibility, and the
language teacher’s role as facilitator and

guide. Using flow-charts, she exemplified
theory by means of task-biased frame-
works - class projects already tested in
Finland.

While half a dozen Estonians hung their
posters and viewed ours, we had coffee
next-door to a national bridge competi-
tion, and then heard Professor Vende
describe the history of language teaching
in Estonia. Policy once prevented the few
English native speakers and near-native
speakers in Estonia from publicizing their
skills. Only six such revered "authorities"
were known in the Sixties, and one sur-
vives today, still acting as an expert con-
sultant. One Linguaphone course from
that era and the British Communist news-
paper served as materials, as all films
were dubbed into Russian, and only north
Estonians can receive Finnish TV,

Prof. Kullo Vende and Estonian teachers viewing
the posters

Nowadays, English teaching usually begins
at about age 12, with several classes per
week. Some schools are English-, German

or French-biased, but have highly com-
petitive entrance requirements. Tertiary
education includes a two-year compulsory
language course offered once a week,
emphasizing ESP reading, but students’
backgrounds differ widely. Textbooks are
compiled by teachers. The rising eager-
ness for foreign languages among adults
interested in travel or work in the tourist
industry should inspire more enthusiasm
among students and already has led to a
boom in language-teaching cooperatives
charging high fees and offering high
teacher salaries (seven times the school
salary); these in the past three years have
of course lured away teachers from state
schools.

Estonian teachers can now study in
Britain, from which they bring back
photocopies and books. More facilities for
taping and photocopying are also needed,
though state funds are limited. Former
Helsinki Language Centre teacher, Janet
Lyon, earned a mention as one of the first
native English speaker teachers now
welcomed to work in Estonia. Two
teachers from the Pedagogical Institute
have studied for a year in the USA, sup-
ported by the State, and ten took the
British Council course last year.

Talking with individual Estonians gave us
insight into similarities between Estonian
and Finnish students. The two native
languages are closely related, and stu-
dents are shy and tempted to slip into
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their mother tongue when intrigued by a
topic under discussion. Recent curriculum
changes have caused student disorienta-
tion, and stress on memorization rather
than thinking, teachers feel, has taken its
toll.

At the Institute, each of eight rooms held
four or five posters, with one poster-
presentation in each room offered every
half hour. This arrangement nicely pre-
vented cacophony and congestion during
the presentations; time, however, was too
limited for Estonians and visitors to hear
half the presentations they wished to hear
or to ask questions of many poster-
makers.

Among poster-topics were Finnish lan-
guage-centre activities, journals and con-
ference data from our field, physics-ter-
minology tasks, doctor-patient interview-
ing, a Basic English course (this, like
several others, furnishing the hosts useful
handout material), facilitating debate on
an economics text, use of a NS lecturer
for team-teaching, homonym games, tele-
phone English, pronunciation exercises,
and Suggestopedia, along with extracts of
theory supportive of communicative
methods. A few posters involved teaching
German or Swedish. Among Estonian
posters we found advice on teaching
kitchen for interior design students, and
on setting up student discussions of news-
paper articles.
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After a long day that seemed too brief,
broken by a chilly hike back to our hotel
for lunch, we ventured out that night to
the nearby Viru Hotel to a banquet given
for us by the Institute. This feast included
champagne, jellied crab, paté, and a beef
dinner that was truly delicious. The ab-
sence of speeches afforded us maximum
opportunity to talk with our Estonian

counterparts, teachers who modestly
turned away praise of their unbelievably
fluent English. Estonians, unassimilated
through many centuries by Danes, Ger-
mans, Swedes, and Russians, seem in spite
of the isolation they frequently
mentioned, impressively skilled at
assimilating the English language.

After breakfast the next morning we had
only two hours to follow our guide on a
climb in a chill wind and sunshine to the
Toompea area, Tallinn’s ancient Upper
Town. Such historical houses, squares, and
churches deserve a return visit for fuller
appreciation. We were able to visit the
orthodox cathedral just an hour before
the funeral for former President Pits - to
be reinterred after nearly thirty years.
That weekend the Nordic Council was
meeting in Tallinn - another event mark-
ing this as an eventful era.

Too soon, before noon on Sunday, we
braved mobs of passengers boarding
TALLINK, which herself had to brave a
rough sea to transport us home, our
minds broadened. All politics aside, we
found many concerns shared by teachers
in Estonia and in Finland, including prob-
lems which may be solved by similar

innovations. Some plan to establish cor-
respondence with these new friends, and
teachers who could not travel with us
might themselves consider sharing ideas
and materials with our neighbors. Those
who do will surely find themselves richly
rewarded.

MIT ORAL SKILLERS IN TALLINN

Ewald Reuter
Universitit Tampere

"You wouldn’t believe it", bekriftigte
mein Bekannter zum wiederholten Male
einen weiteren Hohepunkt der Schilde-
rung seiner Reiseerlebnisse in den
sozialistischen Léndern. Vor Jahren
hatten wir gemeinsam die Exkursion einer
finnischen Gruppe angehender Russisch-
iibersetzer und -dolmetscher nach Moskau
begleitet. Jetzt hatten wir uns durch
Zufall in Tallinn wiedergetroffen, und
ohne groBe Umschweife kam er auf
unsere einstigen Gespriche und Aus-
einandersetzungen zuriick. Schon damals
ndmlich hatte ihm gar nicht in den Kopf
gehen konnen, da man, auf die typisch
finnische Art vorurteilslos, zwar Mingel
und MiBstdnde in Augenschein nehmen
konnte, sie aber als biirokratische
Verirrung von einer guten Idee verbuchte
und der Sowjetunion eine moralische
Uberlegenheit gegeniiber den westlichen
Prinzipien des Wirtschaftens zugestand.
Grofle Ideen, gut und schén, war seine
Rede, aber dem Volk diirfe man sie nicht
aufzwingen wollen. Hétte das ndmlich nur
die Moglichkeit der Wahl, auf der Stelle
wiirde es sein Recht auf Apfelsinen und
Bananen durchsetzen. GroBe Ideen
machten nicht satt, und leben wollten die
Menschen, und das nicht schlecht. Dem
Volk sagen wollen, wo seine wahren
Interessen ldgen, das sei doch linker
GroBenwahn, sei Arroganz und blanker
Zynismus. Die Geschichte kenne keinen
Plan. Und das hitten nun auch die
Deutschen endlich kapiert, die ja
zuallererst diese Ideen ausgeheckt und in
Umlauf gebracht hitten. Ihnen kiime nun
immerhin die Ehre zu, genauso radikal,
wie sie sich fiir die Idee eingesetzt hitten,
mit ihr aufgerdumt zu haben. Hoffentlich
lieBen die Deutschen jetzt das Philo-
sophieren und die Welt in Ruhe. Ja, man
wiirde es kaum glauben, versicherte er,
seit damals sei er nicht mehr in der
Sowjetunion gewesen, obwohl das von
Finnland aus so giinstig wire, aber er
verbiete es sich, vor den Augen der
Ausgehungerten im Luxushotel zu

prassen. Uberall sei es ihm so ergangen,
in Ruménien und in Bulgarien, auch in
Kairo, in der Tschechoslowakei, Ungarn
und Polen seien schon etwas anderes,
aber iiberall pfiffen die Leute auf die
Miinzen der groBen Ideen, fiir die es
nichts zu kaufen gébe. Sie dridngten sich
alle nach dem schnéden Mammon des
Westens, mit dem sie ihre Trdume Schritt
um Schritt verwirklichen konnten. Stellen-
weise sei der Kapitalismus ja wirklich
beschissen, lenkte er beschwichtigend ein,
aber er mache alle reich, die nur wollten.
Gerade Finnland sei dafiir doch das beste
Beispiel.

* %k % %

Nichtliches Scheppern der Giebelver-
kleidung. Schnalzendes Peitschen der
Flaggleinen. Das ganze Wochenende iiber
wird der Sturm nicht nachlassen. Durch
boig-nasse Straen zum Lehrerausbil-
dungsinstitut. Im groBen Festsaal
BegriiBung durch den Rektor. Wihrend
Joan danach vor den estnischen
Englischlehrerinnen einen Vortrag hilt,
passieren fiir uns in einer Riickschau auf
den Fremdsprachenunterricht in Estland
stalinistische = Grotesken Revue. In
England studiert zu haben galt lange als
Verbrechen, das man besser verschwieg,
so daB auf Jahrzehnte in den Meinungen
von je 3 in Tartu und Tallinn lebenden
Muttersprachlern der Weisheit letzter
SchluB in englischen Sprachfragen
gesehen wurde. Verboten war selbst-
redend das Hohelied des Individua-
lismus, darin eingeschlossen sein Nieder-
schlag in westlichen Lehrbiichern: kein
entfremdeter Small talk, keine bourgeoise
Etikette, kein Geschwafel iiber Wind und
Wetter, vielmehr parteiliche, vom
Standpunkt der arbeitenden Bevolkerung
aus betriebene Wahrheitssuche. Ladies
and gentlemen, so kommt es, daf3 Sie in
Estland noch immer ein vorwiegend
antiquiertes Englisch zu héren be-
kommen. Unser Sprachgefiihl ist an
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Werken des 19. Jahrhunderts geschult,
obwohl wir jetzt auch zunehmend mehr
Kurse in England besuchen konnen. Das
ist auch der Grund, warum wir so sehr an
kommunikativen Methoden interessiert
sind, um das wirkliche Leben, den Alltag
in den Klassenraum zu bringen und
unsere Schiiler auf die Geschéfte in einer
verdnderten Wirklichkeit vorzubereiten.
Meint man den freien Markt? Der Markt
- ja, der ist schon da: im Wettstreit
rekrutieren sich die Fremdsprachenlehrer
ihre Schiiler selbst, nur um zu iiberleben;
staatlich bestallte Lehrer laufen zu den
besser ausgeriisteten und besser zah-
lenden privaten Kooperativen iiber. Und
iiber allem steht Englisch als Synonym fiir
Freiheit, Fortschritt, Jugendlichkeit,
Erfolg. Parallelen tun sich auf zu den
Schulreformen im Nachkriegseuropa. Die
Einfiihrung der Demokratie ist der
Abschied vom Bildungskanon der Vor-
viter, sie ist ein Bekenntnisaufruf zu
Utilitarismus und Pragmatismus. Ist das
Ende der Sowjetunion das Ende von
Samidat, ist Freiheit notwendig der
Aufbruch ins Mittelmal3?

* %k % X

Die Messe - wahrlich ein Jahrmarkt der
Ideen, Ansétze, Programme, Materialien,
Fachgespriche. Poster, dieses Wort hat
fiir mich seit dem Wochenende in Tallinn
eine zusétzliche Bedeutung gewonnen. Ein
Poster ist gleichsam die mentale Land-
karte diskreter Unterrichtssequenzen,
kartographiert in FluBdiagrammen,
Skizzen, Instruktionen und Beispielen auf
groformatigen Papierbégen. Von der
Bedeutung Plakat bleibt diesem Poster in
der Tat nur das Format, im iibrigen meint
es die kurze Auflistung von Voraus-
setzungen, Zielen, Hilfsmitteln und die
iibersichtliche Darstellung der didaktisch-
methodischen Verfahrensschritte kon-
kreter Unterrichtseinheiten. Eindrucksvoll
weil einfallsreich, was da geboten wurde
zur Fachsprache von Wirtschaft, Technik,
Medizin, Jura und Geologie, aber auch zu
Kunst und Theater oder einfach zu Kom-
munikationsstrategien und rhetorischen
Kniffen. Aktivierend ist eine solcherart
aufgezogene Messe, weil jeder Teilnehmer
eigene Vorschlige unterbreiten und zu

einem Poster aufbereiten kann. Moti-
vierend ist sie deshalb, weil man sich
vorab ein Bild iiber das gesamte Angebot
machen kann, so daB im Prinzip nur
aneinander Interessierte ins Gesprich
kommen brauchen. Es macht sie zudem
fair und effektiv, Gespréchspartner gezielt
und vorbereitet ansprechen zu kénnen.
Und schlieflich ist diese Art von Ver-
anstaltung besonders ergiebig, weil sie
endlich einmal den theoretischen Uber-
hang in den Hintergrund drdngt und
breiten Raum 148t fiir die Erérterung
praktischer Fragen im FEinzelgespréch.
Nach meiner Erfahrung hat es so viel
Handfestes in so kurzer Zeit und in so
grofer Auswahl bei Deutschlehrertreffen
in Finnland noch nicht gegeben. Bei uns
dominiert noch immer der Theorietrichter
mit plenarem Ideenschlucken als der
beliebtesten Weiterbildungsaktivitit. Eine
Scheibe Postermesse wire da in jeder
Hinsicht bekémmlich. Und demokra-
tischer obendrein. Vielleicht béte Tallinn
ja auch fiir Deutschlehrer einmal eine
Chance ...

* % Xk X

Blauschwarzweil. Spuren der alten
Hansafeste im Zeichen mnationalen
Erstarkens. Man ist da, wo Estland immer
war, zwischen Unterdriickung, Widerstand
und Uberleben. Jahrundertelang kamen
und gingen die Besatzer: Dinen,
Deutsche, Schweden und Russen. 1940
endet als Folge des Hitler-Stalin-Paktes
der kurze Traum der 1918 ausgerufenen
Selbstdndigkeit Estlands. Blau-
schwarzweile Fahnen, Wimpel und Arm-
binden. Unser Wochenende ist auch der
Zeitpunkt der Rehabilitation und
feierlichen Umbettung des Konstantin
Pits, Stalinopfer, aber dennoch nicht
unumstrittener Président der ehemals
unabhéngigen Republik. Aber kritische
FuBinoten, zumal wenn von Touristen
gedulert, interessieren nicht in Zeiten, da
die Geschichte Entschlossenheit und
Wagemut der eigenen Reihen fordert.
Und Zeit fiir eine Diskussion haben wir
nun auch nicht mehr. Sie ist auf spiter zu
verschieben, wenn auch wir uns fiir ein
Gesprich kundiger gemacht haben.

Sympathie fiir einen David und zwei-
felnde Neugier treten mit uns die Heim-
reise an.

* % %k %
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Special thanks to Jane, Flis, Vivian, Ken,
Nancy, Donald and Maija for organizing
the 8th National Oral Skills Workshop,
Tallinn, 19. - 21. October 1990, and to
Liza Minelli from Scotland for joining us.

"Liibecker Hifen"-
Posterprisentation
durch Ewald Reuter

THE ACTFL ORAL PROFICIENCY INTERVIEW (OPI) -
A VIABLE TOOL FOR TESTING ORAL PROFICIENCY

Joachim Boger
John Langille

University of Jyviskyli
Language Centre

INTRODUCTION

At the end of August (20 - 24 & 27 - 31)
some 35 language teachers (three groups
total: 2 English & 1 German) from Lan-
guage Centres, and Vocational and Com-
merical Colleges came together for two
seminars on ’Oral Proficiency Testing’
near Helsinki in the rural seclusion of
Suitia, Siuntio. The seminars were ar-
ranged by the American Centre, the
Further Education Institute of Lénsi-
Uusimaa, and the Language Centre, Uni-
versity of Helsinki. They were chaired by
Language Centre, University of Helsinki,

and the lectures and practical training by
Marfa Teresa Garretén (University of
Chicago), and Catherine Baumann (Uni-
versity of Minnesota) both licensed
testers for ACTFL (American Council on
the Teaching of Foreign Languages).

At the beginning of the week there was
an introduction to the ACTFL Proficiency
Guidelines and the Oral Proficiency In-
terview (OPI). In language specific groups
we then listened to and rated prerecorded
interviews, after which we discussed the




rating scale and the criteria. During the
rest of the seminar everyone had an op-
portunity to carry out his/her own inter-
view with a candidate (these candidates
were provided by the Further Education
Institute of Lénsi-Uusimaa and a local
Upper Secondary School). The entire
group was present during the interview
itself and everyone was asked to provide
his/her own rating with comments. After
each interview session Maria Teresa and
Cathy led us through the interview again
using a ’process of elimination’ approach
and asked us for our comments/conclu-
sions and the rationale behind them. This
manner of establishing the level of pro-
ficiency sustained by each candidate was
carried out repeatly so as to guide us
towards a consensus about rating.

THE HISTORY OF ACTFL

The ACTFL-Proficiency Guidelines,
which were only published in 1986, have
been developed over the past 50 years by,
for example, ACLS (American Council of
Learned Societies) and the Foreign Servi-
ce Institute (FSI) who focused on langu-
ages of potential military or diplomatic
importance. For these institutes it was of
great importance to also develop methods
to test its officers and civil servants and
verify whether they had achieved a suffi-
cent level of skill in the language in ques-
tion. This lead directly into the field of
evaluation; a face-to-face interview test,
which was tailored to each candidate’s
interests, experience and language abili-
ties, was combined with a rating scale
which included both functional and lin-
guistic components.

This was followed by the standardization
of the level definitions; the basis for the
ACTFL guidelines was developed from
the ILR (Interagency Language Round-
table) definitions. The level descriptions
had a range from 0 (no functional profici-
ency) to 5 (bilingual proficiency) with

four levels in between: 1 (elementary), 2
(limited working), 3 (professional work-
ing) and 4 (full professional proficiency).
Since most college students only reached
level 2/2+, it became obvious that there
was a need to expand the lower end of
the ILR scale and make it more applic-
able to students in traditional academic
environments within the United States
(Lisker-Gasparro:1985). The resultant
ACTFL scale shown below depicts this
expansion of the proficiency levels at the
bottom and the combination of levels at
the top.

ILR ACTFL
0 §

0 Novice-Low
Novice Mid

0+ Novice High

1 Intermediate-Low

Intermidiate Mid

1+ Intermediate High
2 Advanced

2+ Advanced Plus

3

3+

4 Superior

4+

5

This scale was accompanied by verbal
descriptions, which lead to the criteria of
the ACTFL guidelines. First they provi-
ded more scoring categories at the lower
end of the scale, and secondly, from a
psychological and motivational point of
view, it seemed more reasonable to make
use of short verbal labels for each of the
rating categories.
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THE ACTFL CRITERIA

The verbal descriptions (ACTFL: 1986) for oral proficiency are given as follows:

NOVICE: The novice level is characterized by an ability to communicate minimally with learned
material.

NOVICE-LOW. Oral production consists of isolated words and perhaps a few high-frequency phrases.
Essentially no functional communicative ability.

NOVICE-MID. Oral production continues to consist of isolated words and learned phrases within very
predictable areas of need, although quantity is increased. Vocabulary is sufficient only for handling
simple, elementary needs and expressing basic courtesies. Utterances rarely consist of more than two
or three words and show frequent long pauses and repetition of interlocutor’s words. Speaker may have
some difficulty producing even the simplest utterances. Some Novice-Mid speakers will be understood
only with great difficulty.

NOVICE-HIGH. Able to satisfy partially the requirements of basic communicative exchanges by relying
heavily on learned utterances but occasionally expanding these through simple recombinations of their
elements. Can ask questions or make statements involving learned material. Shows signs of spontaneity,
although this falls short of real autonomy of expression. Speech continues to consist of learned
utterances rather than of personalized, situationally adapted ones. Vocabulary centers on areas such as
basic objects, places, and most common kinship terms. Pronunciation may still be strongly influenced
by first language. Errors are frequent and, in spite of repetition, some Novice-High speakers will have
difficulty being understood even by sympathetic interlocutors.

INTERMEDIATE: The intermediate level is characterized by an ability to create with the language by
combining and recombining learned elements, though primarily in a reactive mode; initiate, minimally
sustain, and close in a simple way basic communicative tasks; and ask and answer questions.

INTERMEDIATE-LOW. Able to handle successfully a limited number of interactive, task-orientated,
and social situations. Can ask and answer questions, initiate and respond to simple statements, and
maintain face-to-face conversation, although in a highly restricted manner and with much linguistic
inaccuracy. Within these limitations, can perform such tasks as introducing self, ordering a meal, as-
king directions, and making purchases. Vocabulary is adequate to express only the most elementary
needs. Strong interference from native language may occur. Misunderstandings frequently arise, but with
repetition the Intermediate-Low speaker can generally be understood by sympathetic interlocutors.

INTERMEDIATE-MID. Able to handle successfully a variety of uncomplicated, basic, and communica-
tive tasks and social situations. Can talk simply about self and family members. Can ask and answer
questions and participate in simple conversations on topics beyond the most immediate needs, for
example, personal history and leisure-time activities. Utterance length increases slightly, but speech may
continue to be characterized by frequent long pauses, since the smooth incorporation of even basic
conversational strategies is often hindered as the speaker struggles to create appropriate language forms.
Pronunciation may continue to be strongly influenced by first language and fluency may still be strained.
Although misunderstandings still arise, the Intermediate-Mid speaker can generally be understood by
sympathetic interlocutors.

INTERMEDIATE-HIGH. Able to handle successfully most uncomplicated communicative tasks and
social situations. Can initiate, sustain, and close a general conversation with a number of strategies
appropriate to a range of circumstances, but errors are evident. Limited vocabluary still necessitates
hesitation and may bring about slightly unexpected circumlocution. There is emerging evidence of
connected discourse, particularly for simple narration and/or description. The Intermediate-High
speaker can generally be understood by interlocutors not accustomed to dealing with speaking at this
level, but repetition may still be required.

ADVANCED: The advanced level is characterized by an ability to converse in a clearly participatory
fashion; initiate, sustain, and bring to closure a wide variety of communicative tasks, including those that
require an increased ability to convey meaning with diverse language strategies due to a complication
or an unforeseen turn of events; satisfy the requirements of school and work situations; and narrate and
describe with paragraph-length connected discourse.
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ADVANCED. Able to satisfy the requirements of everyday situations and routine school and work
requirements. Can handle with confidence but not with facility complicated tasks and social situations,
such as elaborating, complaining, and apologizing. Can narrate and describe with some details, linking
sentences together smoothly. Can communicate facts and talk casuaily about topics of current public and
personal interest, using general vocabluary. Shortcomings can often be smoothed over by communicative
strategies, such as pause fillers, stalling devices, and different rates of speech. Circumlocution which
arises from vocabulary or syntactic limitations very often is quite successful, though some groping for
words may still be evident. The Advanced-level speaker can be understood without difficulty by native
interlocutors.

ADVANCED-PLUS. Able to satisfy the requirements of a broad variety of everyday, school, and work
situations. Can discuss concrete topics relating to particular interests and special fields of competence.
There is emerging evidence of ability to support opinions, explain in detail, and hypothesize. The
Advanced-Plus speaker often shows a well-developed ability to compensate for an imperfect grasp of
some forms with confident use of communicative strategies such as paraphrasing and circumlocution.
Differentiated vocabluary and intonation are effectively used to communicate fine shades of meaning,
The Advanced-Plus speaker often shows remarkable fluency and ease of speech, but under the demands
of Superior-level, complex tasks, language may break down or prove inadequate.

SUPERIOR: The superior level is characterized by an ability to participate effectively in most formal
and informal conversations on practical, social, professional, and abstract topics; and support opinions
and hypothesize using native-like discourse strategies.

SUPERIOR. Able to speak the language with sufficient accuracy to participate effectively in most
formal and informal conversations on practical, social, professional, and abstract topics. Can discuss
special fields of competence and interest with ease. Can support opinions and hypothesize, but may not
be able to tailor language to audience or discuss in depth highly abstract or unfamiliar topics. Usually
the Superior-level speaker is only partially familiar with regional or other dialectical variances. The
Superior-level speaker commands a wide variety of interactive strategies and shows good awareness of
discourse strategies. The latter involves the ability to distinguish main ideas from supporting information
through syntactic, lexical, and suprasecgmental features (pitch, stress, intonation). Sporadic errors may
occur, particularly in low-frequency structures and some complex high-frequency structures more
common to formal writing, but no patterns of error are evident. Errors do not disturb the native
speaker or interfere with communication.
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The Rating Scale

SUPERIOR
Can support opinion, hypothesize, discuss abstract
topics, and handle a linguistically unfamiliar situation.

On all these levels the so-called function-
al trisection has to be elaborated; it con-
sists of the following components: func-
tion, content and accuracy. Functionally
the interviewee is expected to be able to
carry out different tasks at the specified
level. Different kinds of topics or subject
areas during the discourse are referred to
in the content, and by accuracy is meant
the description of structural, lexical and
phonological precision with which the
interviewee is able to communicate.

The following pyramid shows the major
levels of the rating: the higher the level
the more extensive one’s proficiency has
to be.

ADVANCED
Can narrate and describe in past, present
and future time/aspect, and handle a

complicated situation or transaction.

INTERMEDIATE

Can create with language,
ask and answer simple

questions on familiar

topics, and handle a
simple situation

or transaction.

NOVICE
No functional
ability;

Inverted Pyramid Showing Major Levels
of ACTFL Rating Scale
[HNustration 2-A
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THE INTERVIEW TECHNIQUE

The interview itself is divided into four
phases and begins with a short 'warm-up’
during which the interlocutor introduces
himself, talks about the weather etc. and
trys to put the candidate at ease (one also
gets a rough indication of the possible
level which the candidate can operate
on). This is followed by ’level checks’,
which are to reveal what level the inter-
viewee is able to sustain; all the required
functions and contents of a level have to
be checked and all the questions have to
serve this purpose. During the level
checks the interviewer has to put in
’probes’ aimed at the next highest level to
see if the candidate is able to deal with

this level. "Probes’ may lead to linguistic
break-downs, which reveal that the higher
level cannot be sustained, or that the
examinee has no problem,; this then leads
the interlocutor to start with a new ’level
check’ and ’probes’ for the next highest
level. Throughout the interview it is im-
portant to develop questions out of what
the interviewee has already expressed so
that the level of sophistication of the
discourse is raised on purpose and at the
same time assure interest. The last phase,
a 'wind-down’ period, brings the interview
to a close with simple questions thereby
providing a feeling of success on the
examinee’s part, i.e. the conversation is
returned to the sustained level, which the
interviewee can handle easily.

General OPI Structure: Phases and Planes of the OPI

FOUR LEVEL
PHASES: WARM-UP > CHECKS < > PROBES > WIND-DOWN

iterative process

THREE
PLANES:

PSYCHOLOGICAL Puts inter-

LINGUISTIC

EVALUATIVE

viewee at
ease

Reacquaints
interviewee
with language,
if necessary

Gives tester
preliminary

indication of
skill level

Shows inter-
viewee what
s/he can do

Checks for
functions &
content hand-
led with
greatest
accuracy

Finds highest
level of sus-
tained per-
formance

(floor)

Shows inter-
viewee what
s/he cannot
do

Checks for
functions &
content
handled with
least
accuracy

Finds first

level at which
performance can
no longer be
sustained
(ceiling)

Returns inter-
viewee to le-
vel at which
s/he function
most accurate
ly; gives in-
terviewee fee-
ling of accom-
plishment

Gives inter-
viewer chance
to check that
iterative pro-
cess is
complete

APPLICABILITY TO THE
LANGUAGE CENTRE

Oral Proficiency has again become a
topic of interest at the Language Centres
throughout Finland (Huhta:1990; 1989). It
is quite obvious that at different Lan-
guage Centres there has been an attempt
towards some sort of standardization with
regard to oral proficiency testing. Based
on our experiences the ACTFL-Oral
Proficiency Interview might be a viable
tool for establishing group-level or as part
of an exemption test. In conclusion, we
would like to suggest that this system,
which is based on a long tradition of
empirical research, could be very effec-
tive tool in testing oral proficiency and as
such could be integrated into the Degree
Program Language Study Modules al-
ready in existence within the Language
Centre with comparative ease.
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TULEVAISUUDEN HAASTEET
JA KIELIKESKUKSEN RESURSSIT

- vastaus Jaakko Nummiselle (Kielikeskusuutisia 8/1990)

Viitaten opetusministerionilmoitukseen,
jonka mukaan vuodelle 1990 budjetoi-
tujen tuntiopetusméirirahojen osalta -
vastoin aikaisempien vuosien kdyténtoé -
ei lainkaan myonnetd ylityslupia, sekd
Jaakko Nummisen Kielikeskusuutisissa
8/1990 ilmestyneeseen alustukseen,
haluamme kiinnittdd huomiota seuraaviin
seikkoihin;

Jo nykyisten miédrdrahojen puitteissa
tutkintovaatimusten mukaista pakollista
opetusta, josta kielikeskus on vastuussa,
on erittdin vaikea jdrjestdd, esim. pakol-
lisia ranskan ja venéjdn kursseja voidaan
jarjestdd vain vuorovuosina. On vaikeaa
vastata erilaisiin "kansainvilistymisen
haasteisiin", jos resursseja ei yksinker-
taisesti ole tarpeeksi edes perusopetuksen
jarjestimiseen. Mikéli opetusta joudutaan
siirtdmddn, jotta edes ne kurssit joihin
budjetissa on varaa voidaan jirjestdd
tédysipainoisesti, tdmé johtaa siihen, ettd
seuraavalle opintovuodelle siirretyt kurssit
ovat ylim#drdisend rasitteena jo muu-
tenkin alimitoitetulle budjetille. Miten
voidaan puhua opetustason parantamises-
ta tai kielivalikoiman laajentamisesta, kun
ei edes 10ydy tarvittavia resursseja nykyis-
ten opintovaatimusten mukaiseen opetuk-
seen. Kurssien peruuttaminen ja siirté-
minen resurssien puutteessa ei mydskiin
palvele opiskelijoiden etua, koska valmis-
tuminen pakostakin lykkaintyy opiskelijan
joutuessa odottamaan, milloin kielikeskuk-
sella mahdollisesti olisi varaa jirjestid
puuttuvat pakolliset kurssit.

Resurssien puute vaikuttaa myos koko
henkil6kunnan tydtilanteseen. Jyviskyldn
yliopiston kielikeskuksessa on koko
Suomen tilanteeseen verrattuna toiseksi
véhiten lehtorin virkoja opiskelijaa kohti
(1133 opiskelijaa/lehtoraatti). Tésti joh-
tuen suuri osa opetusta hoidetaan tunti-

opetusvoimin, sivutoimisuutena kevét-
lukukaudella 1990 1162t (12 sivutoimista)
ja syyslukukaudella 1036t (14 sivutoimis-
ta). Vuosittainen epavarmuus ty6paikoista
ja tunneista ei voi olla vaikuttamatta tys-
motivaatioon. Pétevien sivutoimisten
opettajien 16ytdminen vaikeutuu edelleen
tuntiopetusmédriarahojen riittdméattomyy-
den vuoksi. Ylemmén korkeakoulututkin-
non omaava pitevd opettaja hakeutuu
varmemman leipdpuun ddreen.

Tuntiopetusmédrirahoista ei ennenmak-
settu lomarahoja, nykyisin my6s tdméi
vihentdd opetukseen kiytettdvissd olevaa
summaa. Kun vield verrataan vuoden 1989
(2 000 000) ja kuluvan vuoden (1 900 000)
tuntiopetusmidrdrahaa, todetaan ettd
tilanne on selvésti huonontunut.

Niyttdisi itsestddn selviltd, ettd myos
tutkimus ja opetusmateriaalin valmistus
liittyisi olennaisena kielikeskusopettajan
toimenkuvaan. Tdhédn olisikin loistava
teoreettinen mahdollisuus ty6velvollisuus-
kokeilun  puitteissa. Valitettavasti
kuitenkin Jyvdskyldn yliopiston kielikes-
kuksen osalta sellaista on mahdotonta
ajatella, koska opetukseen kéytettyd aikaa
eivoivihentdd opiskelijoiden kielitaidon
tason tai valmistumisajan siitd kdrsimitta.
Vaikka Jyviskylédn yliopiston kielikeskusta
koskevan asetuksen mukaan tutkimus ei
varsinaisesti liity laitoksemme toimen-
kuvaan, kielikeskusopetus tarjoaisi oival-
liset mahdollisuudet esim. soveltavaan
tutkimukseen. Kiinnostusta tutkimukseen
ja opetusmateriaalin kehittimiseen on,
erityisesti nyt kun Korkeakoulujen kieli-
keskus ei endéd huolehdi viimeksi maini-
tusta.

Mikéli paljon puhuttu kansainvilisty-
minen todella merkitsee jotain, voitai-
siinko tulevaisuudessa myds toimia

kansainvilisen mallin mukaan luomalla
mahdollisuudet tdysipainoiseen erityis-
alojen kielenopetukseen korkeakoulu-
tasolla sekd siihen liittyvddn tutkimuk-
seen? On todenndkoistd, ettd tulevai-
suudessa ulkomaalaisten opiskelijoiden
mddrd yliopistoissamme kasvaa. Jos
aiomme tarjota lisd4 sekd suomen kielen
ettd harvinaisempien kielten opetusta,
meiddn tulisi saada vastaavasti lisdd
méirirahoja. Jotta voimme jirjestdd
korkeatasoista, kansainvilisten mitta-
puiden mukaista erityisalojen kielten-
opetusta, tdytyy péteville opettajille tar-
jota pysyvd tyosuhde, joka mahdollistaa
pitkdn tdhtidyksen suunnittelun.

Lopuksi esitimme kysymyksen niille jot-
ka ovat vastuussa kielikeskustoiminnan
rahoittamisesta: miten hoidamme seké
timéin hetkiset etté tulevat tydtehtivit ja
haasteet ’kuristusbudjetilla’?

Jyviiskyldn yliopiston
kielikeskuksen henkilokunta
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MITTAA ENGLANNIN SANAVARASTOSI!

Korkeakoulujen kielikeskuksesta on saatavissa tarkoitukseen sopiva koe:
TEST YOUR WORDPOWER

Kyseinen koe mittaa yksinkertaisella ja luotettavalla tavalla englannin kielen sanavarastoa
(sanojen tunnistamista) ja se on laadittu kiytettéiviiksi mikrotietokoneella. Koe on tarkoitettu
ensisijaisesti korkeakouluopiskelijoille, mutta rakenteestaan johtuen sit voidaan kiyttis myos
muilla tasoilla. Ohjelman on tuottanut Palmsoft ja se on saatavissa IBM-yhteensopiville
mikroille. Ohjelman hinta on 200 mk. Tilattaessa on ehdottomasti mainittava haluttu levyke-
koko (3 1/2" tai 5 1/4"). Tilaukset osoitetaan Timo Sikaselle (puh. 941-603 540).

TEST YOUR WORDPOWER ‘
- a program that tests people’s English receptive vocabulary knowledge in a fast, simple and

reliable way. The program is intended primarily for university levels, but owing to its structure
it can also be used for other levels of proficiency.

TEST YOUR WORDPOWER contains a number of English words, divided into levels according to
their frequency, and a number of nonsense words. While testing is going on, the testee is
confronted with words selected randomly from among the program vocabulary, one word at
the time. The testee’s task is to state for each word appearing on the screen, whether s/he
recognizes the word as an English word or not. This is done by pressing either the <y> (as
in "YEs’) or the <N> (as in ’NO’) key. The testee is advised not make guesses, as the program
will automatically adjust the percentage correctly identified words in relation to the percentage
accepted nonsense words.

The program works in the following way: At first only words from Level One (the easiest
level) appear on the screen. The words are mixed with a random selection of nonsense words,
and any press on the <v> key will be registered by the computer. If the number of correctly
identified words at any time exceeds a specifed percentage, the testee will move to Level Two.
Otherwise the program will continue to test the testee’s vocabulary knowledge in detail until
it has been thoroughly estimated.

The program proceeds along these lines for each level. Any press by the testee on the <y >
key is registered by the computer, and depending on the percentage correctly identified words
in relation to the percentage accepted nonsense words, the testee will either be moved to the
following level or his or her vocabulary knowledge will be tested in detail until it has been
estimated. It should also be noted that the testee does not know at which level s/he is during

actual testing. The only noticeable difference is that the level of vocabulary difficulty will
progressively increase.

When the test is over, the size of the testee’s receptive vocabulary knowledge is shown as a
figure between 0 and 36000, and also in comparison with the size of the receptive vocabulary

knowledge of people speaking English as their native language. The test will normally last 5-
10 minutes.

The price is 200 FIM. The programme can be ordered from the Language Centre for Finnish
Universities, Timo Sikanen. Please remember to state the size of the diskette @B 12" or 5
1/4"),

KORKEAKOULUJEN KIELIKESKUKSEN UUSIMMAT JULKAISUT

Kielikeskusmateriaalia n:o

34

57

65

66

67

68

69

DEUTSCH FUR SOZIALWISSENSCHAFTLER: BAND I
EINFUHRUNG IN DAS LESEN WISSENSCHAFTLICHER
FACHTEXTE

Text- und Arbeitsbuch (154 s.) (1990)

Redaktion: Hartmut Schréder - Pauli Roinila - Hugo Zenkner

DEUTSCH FUR SOZIALWISSENSCHAFTLER: BAND II
SOZIALWISSENSCHFTLICHE PROPADEUTIK
Text- und Arbeitsbuch (226 s.) (1990)

Redaktion: Hartmut Schroder - Pauli Roinila - Hugo Zenkner

KOKOUS- JA NEUVOTTELUKIELEN KASIKIRJA SUOMI-RUOTSI
toimittaneet Liisa Lofman - Jaakko Lehtonen - Tuija Nikko -
Heikki Hiivild (235 s.) (1989)

DEUTSCH FUR MEDIZINER
Herausgeber: Sabine Ylonen

BAND I: Leseverstehen (234 s.) (1990)
LEHRERHEFT FUR BAND I (95 s.) (1990)
8 Dias

6 Folie

RAKASTAN SINUA. PIDATKO SINA MINUSTA?
SUOMEN VERBIEN REKTIOITA (2. painos) (58 s.) (1990)
Hannele Jonsson-Korhola - Leila White

KYPC IIO OBYYEHMI0 AYJIVPOBAHUK YYEBHHX JIEKLUUN AN
CTYIEHTOB ®WJIOJIOTOB

Erkki Peuranen - Olga C. Kuzina - Marjatta Vanhala-Aniszewski -

Aila Pesonen - Natalia Turunen

KHUATA ISl CTYZEHTA' (36 s)) (1989)
KHUTA IS TIPEIOAABATEIS (82 s.) (1989)

YCHEX

VENAJAA SUGGESTOPEDISEEN OPETUKSEEN
(1990)

N. Krylova - R. Jokisaari

OPPILAAN VIHKOT 1-10 4 10,-
SANASTO JA KIELIOPPITAULUKOT 4 15,-
OPETTAJAN OPAS

Adnitteet

VENAJAA KAUPPA- JA TALOUSTIETEILIJOILLE
(222 5.) (1989)
Margarita Pietarinen

18

YHT.

50,-

50,-

100,-

50,-
80,-
96,-
30,-

36,

30,
54,-

115,-
30,-

38,-
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70

71

72

73

74

75

76

77

NORMATIVA BASICA DEL USO DEL ESPANOL
(77 s.) (1989)
Santiago de la Torre Moral

KORKEAKOQULUOPISKELIJAN KCKOQUSTAITO
(105 s.) (1990)

Kaarina Heiska - Marketta Majapuro -

Mirja Kontio - Anja Valtonen

ORAL SKILLS ACTIVITIES FOR STUDENTS OF CIVIL,

PROCESS AND MECHANICAL ENGINEERING
(142 5.) (1989)
Suzy McAnsh

COMPRENDRE LE TEXT FRANCAIS

TEXTES, VOCABULAIRE, EXERCISES, GRAMMAIRE

(243 5.) (1989)
Oili Naukkarinen

LUBECKER HAFEN
Videogestiitztes Unterrichtsmaterial fiir den
Fachsprachenunterricht Technik und Wirtschaft

Erstellt von einer Projektgruppe unter der
Leitung von Markus Giss und Ewald Reuter

UBUNGSHEFT (1990)
LEHRERHEFT (1990)
Tonkassette
Videokassette

SUOMI-TYTON KIELI
SUGGESTOPEDINEN ALKEISKURSSI OSAT 1 ja 2
(suomi-englanti) (218 s.; 207 s.) (1990)

SUOMI-TYTON KIELI
SUGGESTOPEDINEN ALKEISKURSSI OSAT 1 ja 2
(suomi) (1990)

Helina Koivisto

ENGLANTILAIS-SUOMALAINEN SANASTO
FYSIOTERAPIAN OPISKELIJOILLE (101 s.) (1990)
Maija Leena Matikainen

KOMMEPYECKUE OUAJIOTHU
LIKENEUVOTTELUJA VENAJAKSI
V. B. Korolev

KHUTA 171 CTYIOEHTA (595 (1990)
KHUTA ISl IIPENOJABATENS (100

Adnittet

78 LECTURES DE TEXTES
RECLAMES, ARTICLES DE PRESSE, COMPTES-RENDUS,
36,- TESTS TECHNIQUES, PUBLI-INFORMATIONS...
(192 s.) (1990)
Yves Gambier - Juhani Hiarmi - S. L. Kareoja -
Chantal Mallet - Eevi Nivanka

79 AURINGONVALO o
ELAMAA SUOMALAISESSA KYLASSA (84 s.) (1990)
Toimittanut Kirsti Siitonen

e

180, )} 80 KUULE HEI!
SUOMEN KIELEN KUUNTELUHARJOITUKSIA VIERASKIELISILLE
(93 5.) (1990)

Eija Aalto

55,- Adnittet
Kavelylld /Syntymépdivijuhlissa kasetti 94,- avokela 119,-

Puhelimessa/Kaupassa/Postissa kasetti 94,- avokela 119,- yht. 188~ 238,-

81 READING COMPREHENSION FOR STUDENTS OF THE HUMANITIES
(1990)

Edited by Helena Valtanen

I THE ARTS
45, Leena Koskinen - Marga Margelin - Eva May -
55,- Helena Valtanen

STUDENT’S BOOK (220 s.)

TEACHER’S BOOK

II HISTORY AND CULTURAL STUDIES
Anna Mauranen - Marga Margelin - Eva May - Pirjo Rasi -
100.- Hilkka Stotesbury
’ STUDENT’S BOOK (124 s.)
TEACHER’S BOOK

III LINGUISTICS
100.- Leena Koskinen - Marga Margelin - Eva May
’ STUDENT’S BOOK (95 s.)
TEACHER’S BOOK

IV PSYCHOLOGY
H Kirsti Fiskaali - Eva May
40,- STUDENT’S BOOK (113 s.)
I TEACHER’S BOOK

Korkeakoulujen kielikeskuksen tiedotteita

35,-
15,- 1/1989 KORKKI Kielikeskustictojirjestelman kiyttdopas
Timo Sikanen

2/1989 KORKEAKOULUJEN KIELIKESKUKSEN JULKAISUT
Oppimateriaalien ja julkaisujen tiivistelmit
Toimittanut: Minna-Riitta Péyhénen

20

50,-

35,-

35,-

50,-

35,-

30,-

30,-

30,-

30,
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3/1989 KIELIAINEIDEN TUTKIJANKOULUTUS SUOMESSA

vuoden 1990 tienoilla

Maisa Martin 30,-
4 SUOMEA VIERAANA KIELENA

Oppimateriaalien kommentoitu bibliografia (1990)

Toimittanut: Eija Aalto 30,-

5 KITU Kielentutkijoiden tietokannan kayttdopas (1990)
Maisa Martin - 30,-

6 SELVITYS KIELIKESKUSOPETUKSESTA LUKUVUONNA 1989-1990
(1990)
Timo Sikanen 30,-

7 KIELIKESKUSTEN KUKA KUKIN ON (1990)

KORKEAKOULUJEN KIELIKESKUKSEN JULKAISUJA

36 DIDAKTIK UND METHODIK DES FACHBEZOGENEN UND
ALLGEMEINSPRACHLICHEN UNTERRICHTS DEUTSCH ALS FREMDSPRACHE
Dokumentationen von Seminare fiir Deutschlehrer in Finnland 1987/1988
(167 s.) (1989) 40,-
Herausgeber Sabine Ylonen

37 SOZIOLOGIE ZWISCHEN WISSENSCHAFT UND ALLTAGSLEBEN
Seminardokumentation zu den "Finnisch-deutschen Tagen"

vom 3. - 8. Oktober 1988 in Tampere (1989)
Herausgeber Ewald Reuter 35,-

HUOMIO!
ENSIMMAINEN ILMOITUS

MERKITSE KALENTERIISI PAIVAMAARA 15.-16.3.91

Silloin nimittain jarjestetdan Jyvaskylassa perinteinen kielikeskusten tutki-
musseminaari, jonka aiheena on talla kertaa:

Tutkimuksen tekemisen ongelmia.

Alustajaksi on lupautunut Auli Hakulinen. Lisaa tietoa on tulossa myohem-
min, seuraa Kielikeskusuutisten ilmoituksia.
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VENAJA
11. Veniildinen emigranttikirjallisuus.
German Andrejevin luento 16.-17.3.1989 Jyviskylissi.
Osa 1 44’
Osa 2 37
Osa 3 43
Osa 4 28
ENGLANTI

BBC YOUR WORLD

42/90 Question: What did Adolf Hitler and Mahatma
Gandhi have in common?

Answer: They were both vegetarians. 13°53"
43/90  Artistic Prizes: Excellence or Vulgarity? 13°52"
44/90 Alcohol: Free Choice or Government

Restriction? 14°09"

BBC INTERNATIONAL PROFILE

39. Carl Lewis 14°05"

BBC THE WORLD OF BOOKS

42/90 "Friend of My Youth" (by Alice Munro) 437"

"Mother Tongue - The English Language" (by
Bill Bryson) 420"

"Modigliani - The Pure Bohemian"(by June Rose)4’40"
"Into the Darkness Laughing" (by Patrice

Chaplin) 445"
Paperback Roundup 545"
43/90 "Longshot" (by Dick Francis) 420"
Virginia Woolf: The Shorter Diary 445"
Virginia Woolf: The Early Journals 1’30"
“The Iciest Sin" (by H.R.F. Keating) 405"
"Chasing the Monsoon" (by Alexander Frater) 4’50"
"Bywater: The Man Who Invented the Pacific
War" (by H. Honan) 335"
44/90 "Around the World in 81 Years" (by Robert
Morley) 443"
“The Parchment Moon" (ed. by Susan Hill) 450"
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JYVA A
"William Morris - His Life and Work" (by ASKYLAN

ol
Stephen Coote) 3’55" g b D s SE .
"Bangkok Secret" (by Anthony Grey) 3°50" e MINAARI
"The Man Between" (by Nicholas Wapshott 6°30"
(by RSHAE) INTERNATIONAL BUSINESS AND CULTURAL BARRIERS
BBC HELLO TOMORROW KULTTUURIT JA KANSAINVALISET BUSINESSKONTAKTIT
41/90 Reaching Out to Leprosy Sufferers 343" Aika Torstaina 31.1.1991 kello 10.00
Crocodile Farming 415"
Rural Improvement Clubs 2’30" Paikka Hotelli Alexandra
Rebuilding the Tanzanian Sisal Industry 715" ! ' et —
Colombia - A Family Planning Showcase 228" Eag.nlkz!s‘?n':(latu ﬁs’ Jyvaskyla
Saving the Rainforest 3°28" abinetti Juhfasal
43/90 Ride for Sudan 708"
Furniture for the Disabled 2’36"
Training Trainers to Assist Women - Part One 2’55" OHJELMA
Photo Language Library 125" .
Training Trainers to Assist Women - Part Two 232" 10.00 - 10.15 Seminaarin avaus .
Home Grown Produce 327" Jyvaskylén yliopiston vararehtori, professori Kari Sajavaara
Training Trainers to Assist Women - Part Three 254"
10.15 - 11.15 Miten menestymme kansainvélisesti?
44/90 Getting to Grips woth Bottles and Jars 1°10" Professori Pertti Kettunen
Low Cost Medical Packaging 10°15"
Scissors for Every User 223" . ; B : :
New Products for Food Processing o 11.15 - 12.00 raroiillng‘l‘h.e 'B.Iar.nefs in International Business
Root Trainers 204" arkkinointipaallikké Paul Zogg
Exporting Vegetables to the United Kingdom 405"
12.00 - 13.00 Lounas
BBC SCIENCE MAGAZINE . o
13.00 - 14.00 Crossing the Barriers in International Communication:
42/90 Goals Pile Up in Carbon Football Game 640" The Finnish-English Perspective
New Leukaemia Gene 5 Koulutussuunnittelija David Marsh
The Ghost in the Machine 4’56"
The Machine with No Name 6’38" 14.00 - 14.15 Kahvitauko
43/90 Knotting Molecules 525" . ) ,
/ Methusa%lah’s Next Century? 653" 14.15 - 15.15 Busmegs Cu/ture; qf the Baltic States and Russia
Time Travel 10°45" Dosentti Henn Mikkin
44/90 An Icy Voyage around Triton 5:03:: ’ 15.15 - 16.45 Doing Business in the Arab Cultural Context
Coolest Atoms _ 4°08 ' Toimitusjohtaja Mohammed Ahmed
Ultrasound in Chemistry 3°30"
Not Just a Pretty Light 410" . 5 7
A, Compron, Lanegare df Eyolutiont 607" , 16.45 - 17.00 Kommentit ja yhteenveto

Professori Jaakko Lehtonen

TIEDUSTELUT JA TILAUKSET: puh. 941-603 525/MAIJA TUMPPILA
Hinta 850 mk (sisalta4 lounaan ja kahvin)

Joulukuun 1990 alusta ldhtien tilaamme BBCIti vain sarjoja Science Magazine ja

Your World. Muiden sarjojen - The World of Books, Hello Tomorrow, International Lisétietoja

Profile - aiemmin ilmestyneitd ohjelmia voimme vélittdd kaksi vuotta niiden

julkaisemisen jdlkeen. Uusia ja vanhoja luetteloita voi tilata ylldolevasta numerosta.

Koulutuspaallikkd Anne Rasanen puh. 941-603 650
Professori Jaakko Lehtonen puh. 941-603 732

Yhteyshenkild Koulutussihteeri Kaisa Hakanen puh. 941-603 731
telefax 941-603 621
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SEMINAARIN LUENNOITSIJOIDEN ESITTELY

Pertti Kettunen, KTT, professori, Jyvéskylén yliopiston tdydennyskoulutuskeskus
Vuodesta 1969 liketaloustieteen professorina Jyvaskyldn yliopistossa.
Vuosina 1980 - 1984 valtion yhteiskuntatieteellisen toimikunnan puheenjohtajana ja
tieteen keskustoimikunnan puheenjohtajana. Lukuisia tieteellisia tutkimuksia ja
oppikirjoja, asiantuntijatehtévia, luento- ja esitelmatoimintaa. Nykyisin
Johtamiskoulutuksen ja MBA-tutkinnon johtaja.

Paul Zogg, BBA, Markkinointipaallikko, Yhtyneet Paperitehtaat Oy, Jyvéskyléd
Tyoskennellyt vuosina 1980 - 1990 projektipaallikkond, myynti-insin6oring,
tuotepdallikkéna ja myyntipaallikkdna Zrichissa. Aloitti vuonna 1990 tydskentelyn
Jyvéskylassa.

David Marsh, M.A., Jyvéskylén yliopiston tdydennyskoulutuskeskus
Toimii koulutussuunnittelijana ja kansainvélisen viestinnan tutkijana ja kouluttajana.
Syntyjéén australialainen, saanut koulutuksensa Englannissa, tyokokemusta
Euroopassa, Australiassa ja Kauko-idassa. Julkaissut laajasti omalta
erityisalaltaan: kulttuurienvélinen kommunikaatio.

Henn Mikkin, dosentti, Johtamisen korkeakoulu, Tartto
Tarton Johtamisen korkeakoulun tyépsykologian laitoksen esimies. Opiskellut
Leningradissa, Saksassa ja Lansi-Euroopan maissa. Erikoisalana like-eldmén
neuvottelutaidon koulutus. Baltian maiden ja slaavilaisen kulttuurin asiantuntija.

Mohammed Ahmed, KTL, Arab Research and Consultation Center Oy, Helsinki
Arab Research and Consultation Center Oy:n toimitusjohtaja. Tutkijana
ruotsinkielisessa kauppakorkeakoulussa. On johtanut laajoja ja intensiivisid
kaupallisia tutkimuksia Lahi-iddssa, Japanissa ja Suomessa aiheista kansainvélinen
markkinointi ja kulttuurienvalinen kaupankaynti. Kirjoittanut Arabimaat likemiehen
kasikirjan ja useita artikkeleita mm. Suomen kaupan kansainvalistymisestd, Lahi-
idén poliittisesta kehittymisestd ja islamin taloudesta.

Jaakko Lehtonen, FT, professori, Jyvéskylén yliopiston tdydennyskoulutuskeskus
Jyvéskyldn yliopiston soveltavan kielitieteen ja puheentutkimuksen professori
(vv. 1990 - 1991 virkavapaana viestintétieteiden laitoksesta, TKK:ssa viestinndn
erikoistutkijana). Tutkimuskohteita johtamisviestintd, organisaatioiden sisdinen
viestintd, imagot ja kulttuurienvélinen viestint.
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Joensuun yliopiston kieliaineet jirjestavit
18. KIELITIETEEN PAIVAT

Joensuun yliopistolla 9. - 10.5.1991. Esitelmoitsijoille varataan aikaa normaalisti 20 minuuttia (plus
10 minuuttia keskustelua varten). Kokouksen yhteydessi on mahdollisuus jérjestdd myos
symposiumeja kielitieteellisisti erityisteemoista. Symposiumien jirjestdjid pyydetifin ottamaan
yhteyttd jirjestelytoimikuntaan viimeistifin 31.12.1990, jolloin tiedossa tulisi olla vahintdéinkin

symposiumin nimi, jirjestijit, alustajien nimet ja osoitteet seki alustusten aiheet.

Esitelmoitsijoiti pyydetddn lihettimiin selkedt ja muutoinkin painovalmiit Ad4-kokoiset
tiivistelmansd (maks. 2 sivua) jérjestelytoimikunnalle 1.3.1991 mennessi. Tam4 aikarajoitus koskee

my6s mahdollisten symposiumien alustajia.

Paivien osallistumismaksu on 80 markkaa (opiskelijat 40 markkaa), johon sisdltyy kokouksen

esitelméjulkaisu.

Kokouksen seuraavan kiertokirjeen, joka lihetetdin maaliskuussa 1991, saavat ainoastaan ne, jotka
palauttavat oheisen ilmoittautumislipukkeen 31.12.1990 mennessi. Ao. kiertokirje siséltdd ohjelman,
tiivistelmékirjasen sekd tiedot majoituksesta, liikenneyhteyksistd, ilmoittautumismaksun

maksutavasta yms. kiytinnon seikoista.
Tervetuloa Joensuuhun!

Jirjestidjien puolesta

1

h yssi Niemi (pj.) Pekka Hirvonen Ritva Jauhjainen

L W S S T

Muusa Ojanen Alpo Riiséinen Kaj Wikstréom

Tiedustelut: Kielitieteen pdivit/Leena Martikainen, JoY, PL 111, 80101 JOENSUU.
Puh. 973-151 4350 tai 973-151 4352, fax: 973-151 4557, sihkoposti: Niemi@finujo.bitnet

Ilmoittautumislomake s. 36
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Inbjudan till symposium om

NORDENS SPRAK SOM ANDRASPRAK

Centrum for tvasprakighetsforskning anordnar den 14 och 15 mars
1991 ett symposium om NORDENS SPRAK SOM ANDRASPRAK.
Symposiet vander sig till forskare och forskarstuderande p& omradet.

Symposiet NORDENS SPRAK SOM ANDRASPRAK ar en fortsattning pa de
symposier i svenska som andrasprak som tidigare anordnats i Stockholm
(okt 1987) och Géteborg (okt 1989). Det forestdende symposiet réknar med
att i framtiden fa efterfoljare med skiftande nordiska l&dnder som vérdar.

Séarskilt inbjudna plenarféredragare fran Norge, Danmark, Finland och
Sverige kommer att ge en oversikt 6ver aktuell forskning i respektive
land.

Forskning om:

NORSKA SOM ANDRASPRAK Anne Hvenekilde
DANSKA SOM ANDRASPRAK Anne Holmen
FINSKA SOM ANDRASPRAK Maisa Martin

SVENSKA SOM ANDRASPRAK | FINLAND Marketta Sundman
SVENSKA SOM ANDRASPRAK | SVERIGE Bjérn Hammarberg
DE NORDISKA SPRAKENS PROFIL UR
INLARNINGSPERSPEKTIV Ake Viberg

Dessutom planeras fér ett antal sektionsféredrag som vi harmed inbjuder
till. Dessa féredrag kan behandla alla &mnen med anknytning till Nordens
sprék som malsprak.

Anmaélan om deltagande kan goras pa den bifogade talongen senast den
14 januari 1991. De som oOnskar delta med sektionsféredrag bor ocksa
skicka en kort sammanfattning av foredraget (hdgst en A4-sida,
kopieringsklar), tillsammans med anmélan. Féredragen kan héllas pa
svenska, norska, danska eller engelska. Tid for foredragen &r avsatt till 45
min (inkl diskussion). Senast den 15 februari lamnas besked om féredraget
ar antaget till symposiet, i samband med att sammanfattningarna skickas
ut till deltagarna. Plenarféredragen och sektionsféredragen kommer att
publiceras i en symposierapport.
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Deltagaravgiften &r 350 SEK. Avgiften inkluderar eftermiddagskaffe
bada dagarna samt symposierapporten och betalas genom ett senare utsant
inbetalningskort.

Varje deltagare ansvarar sjalv for bokning av rum (information om hotell
ges till den som s& dnskar, se talongen). Symposiet berdknas borja ki 9.00
torsdagen den 14 mars och avslutas ca kl 18.00 fredagen den 15 mars. Mer
detaljerad information med program, tider, lokaler osv sénds ut i januari
1991 till dem som anmélt sig.

For ytterligare information kontakta

Ake Viberg eller Monica Axelsson
Centrum for tvasprakighetsforskning
Stockholms universitet
S-106 91 Stockholm

tel 08-163268
Fax nr + 46 8 6129428

Anmdlningstalong s. 37
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INTE RNATIONALE FERIENKURSE
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DIEUTSCEH IN DRIDSIDEN
* Ferien- und Fortbildungskurse an der Piadagogischen Hochschule Dresden *

KURS I 2, b, ¢: Landeskundiich-sprachpraktisch orlentierte Kurzkurse zu thematischen

Schwerpunkten. Entdecken Sie Sachsen - eine Region im Osten Deutsch-
lands!

a) 4.- 13.3.1991: "Beitritt - Das Ende der DDR?"

Was wirkt nach 40 Jahren DDR weiter? Was macht die Spezifik
des Ostens Deutschiands aus?

b) 2.- 11.4.1991: “Haben die Lausitzer Sorben eine Chance?”
Eine nationale Minderheit zwischen Assimilation und Identi-
tdtsbewahrung

c) 15.- 24.4.1991: "Dresden - "Elbflorenz’ oder kulturelles Notstandsgebiet?”
Eine europiische Kunstmetropole im Spannungsfeld von Tradi-

; tion und Gegenwart
Teilnehmerkreis :  Germanisten, Deutschlehrer und Studenten mit sehr guten

Deutschkenntnissen (auch fiir interessierte DaF-Lehrer/Mut-
tersprachler aus anderen Bundeslindern)

Arbeitsformen Vortrige, Sprachtibungen, Projekte, Exkursionen, Museums-
und Theaterbesuche
Kursgebithren 300, - DM (ohne Ubernachtung und Verpflegung)

KURS II: Deutsch fiir Schiller und Studenten

Juni 1991 : 3-Wochen-Kurs zur Verbesserung allgemeiner fremdsprachlicher

Fertigkeiten sowie zur Vertiefung der grammatischen Kenntnisse
einschlieflich vielfiltiger Méglickeiten zum Kennenlernen der
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Region Dresden mit ihren landeskundlichen Besonderheiten

Teilnehmerkreis : Schiiler und Studenten mit mittleren Deutschkenntnissen
(auch geeignet flir geschlossene Schulklassen)
Arbeitsformen : Sprachiibungen, Exkursionen, Museumsbesuche, breites Frei-
‘ zeitangebot
Kursgebithren @ 400, - DM (ohne Ubernachtung und Verptlegung)

KURS HI a, b Intemnationale Sommerkurse fir auslindische Deutsehlehrer und Studenten

a)

Das Programm dieser Kursform ist spezicell auf dic Bedurfnisse von Frewmdspra-
chenlehrern (DaF) zugeschnitten und umfaBt ein breites inhaltliches Spektrum
(Methodik, Sprachpraxis, Phonetik, Landeskunde, Sprach- und Literaturwissen-
schaft)

31.7.-21. 8. 1991: DaF-Lehrerkurs
Teilnehmerkreis : Germanisten und Deutschlehrer mit guten bis sehr guten
Deutschkenntnissen

2.90.-22.9.1991: Studentenkurs

Teilnehmerkrels @ Germanistik- und Deutschlehrersty

sehr guten Deutschkenntnissen

Arbeitsformen Vortréige, Sprachiibungen, Projekte, Exkursionen, Museums-
und Theaterbesuche, Gesprichsrunden, Lesungen u.a.
Kursgebiihren 800, - DM (einschlieBlich Ubernachtung)

<

Auskunft, Kursprogramme und Anmeldung:

Pidagogische Hochschule Dresden
Institut fur Germanistik
Lehrstuhl Deutsch als Fremdsprache
Wigardstr. 17
DRESDEN
D - O - 8060
Tel.: 5990 - 377
5990 - 501




SKRIFTER UTGIVNA AV INSTITUTIONEN FOR FILOLOGI II
VID TAMMERFORS UNIVERSITET, NORDISK FILOLOGI

TAMPEREEN YLIOPISTON FILOLOGIAN LAITOS II:N JULKAISUJA
POHJOISMAINEN FILOLOGIA

NR 14

Nikula, Kristina & Pitk&nen, Antti J. (red.)

SVENSKAN I FINLAND

SiF rapport 1
Seminariet i Tammerfors 12-13 okt. 1989

Sprdket i sociokulturell kontext 1

PIRJO Projektet Finlandssvenska forfattarintervjuer 27

LEINONEN, KARI & VIHANTA, VEIJO & PITKANEN, ANTTI J.

Om rytmen i finlandssvenska och sverigessvenska -

ett bidrag till forskningen om finlandssvenska 49

MUITTARI, VEIKKO Om nddvédndighetsbetecknande svenska modalverb i
finska abiturienters inldrarsprdk 101
KRISTINA Ordb&ckerna och finlandssvenskan 109

PITKANEN-KOLI, TAINA & KUURRE, OLLI

Studier &ver svenska som andrasprdk i skolan
(ProSSA). Projektbeskrivning 133

MATTI Projektet Finterlingva 143

SOLSTRAND-PIPPING, HELENA

En bibliografisk &versikt 6ver studiet av

finlandssvenska 145
IRMA Svenska sprdket i original och &versittning
i Finland 157
SUNDMAN, MARKETTA Tvdsprdkigheten i skolan - en projektbeskrivning 165

OSTERN, ANNA-1ENA Sprdklig medvetenhet i tvasprdkiga sexdringars

ordfdrklaringar 183

SVENSKAN I FINLAND - PLANERAD OCH PAGAENDE FORSKNING

VID FINLANDSKA UNIVERSITET 197
FORTECKNING OVER FORSKARE I SVENSKAN I FINLAND 240
ALFABETISK FORTECKNING OVER FORSKNINGSTEMATA 241

JAKELU / DISTRIBUTION:

Tampereen yliopiston kirjasto Tammerfors universitetsbibliotek
Julkaisujen myynti Publikationsf8rsdljningen
33101 Tampere Box 617, SF-33101 Tammerfors
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Press Release

BAYREUTH CONTRIBUTIONS TO GLOTTODIDACTICS:
CALL FOR PAPERS

Peter Lang Publishers of Bern (Switzerland) with subsidiaries in New York, Paris
and Frankfurt have added a new series to an already impressive number of
specialised services to the academic community: Bayreuth Contributions to
Glottodidactics (BCG) aim at the foreign-language teacher who prefers to see his
daily work anchored in sound scientific principles. That is why the Series Editor,
Dr. Udo O.H. Jung of Bayreuth University’s Language Centre, calls on both
researchers and practitioners to share with colleagues around the world their
experiences, materials, and deliberations in book form.

BCG offers the methodologist a platform
to discuss his ideas
to present tested materials

to share bibliographic or other data.

Planning for the first few volumes of the new series has already been completed.
BCG will include

An International Glossary of CALL Terms
A Documentation of English, French and German Blackboard Drawings

An International Dictionary of Acronyms and Abbreviations in Applied
Linguistics and Language Teaching

An International Documentation of Foreign-Language Videos
A Practical Handbook of Foreign-Language Teaching

Do you have similar projects or comparable books in the making?
If yes, please contact the Series Editor at your earliest convenience:

Udo O.H. Jung

University of Bayreuth
Language Centre

POB 10 12 51

D-8580 Bayreuth

Federal Republic of Germany
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INTERNATIONAL CALL BIBLIOGRAPHY:
SECOND VOLUME IN PREPARATION

A second volume to the partly annotated (1988) International Bibliography of
Computer-Assisted Language Learning (Frankfurt a.M.: Peter Lang) is being
planned. The compiler, Udo O.H. Jung, calls on researchers and practitioners to
co-operate in the compilation of this reference tool by sharing information.
Please send offprints of articles, manuscripts accepted for publication, and, of
course, books on CALL to Dr. Jung,

English, French and German publications will be considered for annotation.
Publications in other languages are welcome. They will be included, but cannot
be annotated. Please note that papers not included in the first volume are also
welcome.

If interested in contributing to this international co-operative venture, send your
publications to

Udo O.H. Jung

University of Bayreuth
Language Centre

POB 10 12 51

D-8580 Bayreuth

Federal Republic of Germany

INTERNATIONALE CALL-BIBLIOGRAPHIE:
ZWEITER BAND IN VORBEREITUNG

Ein zweiter Band der teilweise annotierten International Bibliography of
Computer-Assisted Language Learning (Frankfurt a.M.: Peter Lang Verlag) ist
in Vorbereitung. Bereits erschienene Biicher und Aufsitze sowie Manuskripte,
die zur Veroffentlichung angenommen worden sind, werden angezeigt.
Annotationen kénnen jedoch nur Veroffentlichungen in den Sprachen Englisch,
Franzosisch und Deutsch erhalten. Veroffentlichungen in anderen Sprachen sind
ebenfalls willkommen. Sie werden jedoch nur angezeigt und mit Schlagwértern
versehen. Publikationen, die im ersten Band nicht beriicksichtigt werden konnten,
erhalten einen Platz in dem geplanten zweiten Band.

Bitte senden Sie gegebenen falls Ihre Sonderdrucke etc. an

Dr. Udo O.H. Jung
Universitét Bayreuth
Sprachenzentrum

Postfach 10 12 51

D-8580 Bayreuth
Bundesrepublik Deutschland

In the Editorial, Pirkko Muikku-Werner discusses the 20th anniversary symposium of
the Finnish Association of Applied Linguistics in Jyviskyld, 16.-17.11.1990. Well-
known foreign and Finnish linguists presented their views on applied linguistics and its
relationship to other ficlds of linguistic research. Applied linguistics is no longer only
an application of linguistic knowledge, but with the increase of basic research theory
formation in the field has began, and the discipline has achieved an independent
status. Many old basic concepts have also been called into question and redefined.
One of the things common to many talks and comments was the humanistic aspect of
applied linguistics, today emphasised by the need for intercultural communication and
interaction between people from differing cultural and language backgrounds.
Language plays also an important part in the formation of an individual’s
consciousness and values, and through language it is possible to create mutual
understanding and alleviate inequality resulting from sex, race, or economic factors.
Linguists, too, have a responsibility towards their environment and society. It can at
least be hoped that solving language-bound problems may further peaceful
coexistence. All the best to the 20-year-old Association and peaceful Christmastime to
all our readers!

Ewald Reuter from Tampere University Language Centre writes about the visit to
Tallinn of oral skills teachers, 19.-21.10 1990. He first reflects on a discussion with an
acquaintance and wonders whether the opinion that people in socialistic countries are
less interested in high ideas than in a higher standard of living might be true. He then
goes on to discuss the talk given by Professor Kullo Vende on the past and present
state of foreign language teaching in Estonia (see Language Centre News 9/1990).
The isolation of the country from the mainstream developments in language teaching
has hampered progress in the ficld, and that is why Estonian teachers are very
interested in learning about communicative methods of language teaching. The poster
fair at the Pedagocial Institute turned out to be very successful, and offered a wealth
of new ideas about language teaching methods and materials for different groups of
students. Reuter finds this type of a workshop more activating, cffective, and
democratic than a traditional seminar, and hopes that a similar kind of get-together
could also be arranged for teachers of German. The short visit to Tallinn offered the
participants fresh impressions and new information, and aroused an interest in
developing closer contacts with Estonian language teachers.
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Jyvaskylan yliopiston taydennyskoulutuskeskus ILMOITTAUTUMISLOMAKE
PE35

40351 JYVASKYLA

SEMINAARI
INTERNATIONAL BUSINESS AND CULTURAL BARRIERS
KULTTUURIT JA KANSAINVALISET BUSINESSKONTAKTIT

Nimi

Arvo/ammatti

Toimipaikka

Osoite

Puhelin

Palauta lomake 18.1.1991 mennessé osoitteella:
Jyvéskylan yliopiston tdydennyskoulutuskeskus
Kaisa Hakanen

PL 35

40351 Jyvaskyla

Péivays ja allekirjoitus
/ 1991
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Ilmoittaudun 18. kielitieteen p#iville Joensuussa 9. - 10.5.1991

Nimi:

Osoite:

Esitelméni aihe:

Pituus: normaali 20 (+ 10) min, 45 (+ 15) min.

Tarvitsen tavallisen luentosalivarustuksen liséksi:
videon (VHS), diaprojektorin, kasettinauhurin,

ATK -laitteita (ilmoitettava erikseen tarkemmin).

Ilmoittautumislomake on palautettava 31.12.1990 mennessd osoitteella: Kielitieteen p#ivit/Leena
Martikainen, Joensuun yliopisto, PL 111, 80101 JOENSUU
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Anmaéalningstalong:

Skickas till:

Monica Axelsson

Centrum for tvasprakighetsforskning

Stockholms universitet

S-106 91 Stockholm Fax nr + 46 8 6129428

() Jag vill delta i symposiet om NORDENS SPRAK SOM ANDRASPRAK

() Jag avser att halla féredrag




