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RAPORTTEUJA

Viola de Silva

Vendjdn kielen laitos
Jyvédskylédn yliopisto

VENAJAN KIELEN YHTEINEN VALINTAKOE 05.07.1976

Kesdlld 1976 pidettiin ensirm3¥isen kerran venijin kielessi
yhteinen valintakoe, johon csallistuivat J oen s u un
korkeakoulu Jyviaskylian y1l4i-~
opisto ja Tampereen vy1liopisto.
Koetta laatimaan oli Korkeakoulujen kielikeskuksen toimes-
ta koottu projektiryhm#. Projektiryhmin jisenet olivat:
lehtori Larissa Mustonen (Joensuun korkeakoulu), FK Marja
Jdnis (Joensuun korkeakoulu), FM Marjatta Vanhala (Jyvds-
kylédn yliopisto) ja Viola de Silva (puheenjohtajana).
Koetta laatiessaan ryhm& kokoontui kolme kertaa. Kokee-
seen sisdltyi kuusi testid, jotka kaikki testasivat kie-
len eri osa-alueita: &d3dnteiden tunnistus, kuullun ymmartd-
minen, luetun ymm&rtidminen, sanasto, kielioppi ja k&&nnds-
analyysi. Vastausohjeet oli annettu tehtivimonisteessa
sekd suomeksi, ettd ruotsiksi. Kahden ensimmiisen testin
kysymykset tulivat &&ninauhalta. Lehtorit Larissa Musto-
nen ja Tamara Zobnina olivat lukeneet ne nauhalle. Niiden
kahden tehtdvén vastausohjeet olivat mySs nauhalla. Testi-
en n:o 1-3 alussa oli harjoitusteht&vi.

TESTI n:o 1 - AANTEIDEN TUNNISTAMISTESTI

Testi koostui 15 tehtdvdstd. Kussakin teht&dvissid kuultiin
yksi sana nauhalta kaksi kertaa. Oli valittava kysymyk-
sessd olevan numeron kohdalla esitetystd kolmesta sanasta

se, joka kuului nauhalta. Vastausvaihtoehdot oli annettu



tehtdvimonisteessa. Testin alussa oli ensin yksi
harjoitustehtivi.
Esimerkkeji tehtivisti:

1. a. mem 2. a. GuT
b. nwun b. 6utrs
c. Sum. c. 6bur

5. a. TAHU 9. a. uyaca
b. uHHH - b. uama
C. geHu c. yama

TEKSTI n:o 2 - PUHUTUN YMMARTAMINEN

Tdssd testiss3d kuultiin nauhalta viisi lyhyttd keskuste-
lua. Jockaisen keskustelun loppupuolelta puuttuivat yhden
henkildn vuorosanat. Tehtdvamonisteessa oli kunkin teht&-
vén kohdalla kolme puhejaksoa, joista vain vksi sopi
puuttuvien vuorosanojen paikalle. Testin alussa oli vksi
harjoitustehtivi. Esimerkkeji teht&dvisti:

Nauhalta kuultu osa:

l. a. - A
- Hazzams? 3npaBCTBy!
- 3apsBcTEyH, Hunaal
- Hatama, zmamait nosmem CEer'OnHA BEYEDPOM B KUHO.
- B xuzc? C ynosombcTBHeM!
Tehtdvémonisteessa annetut vaihtoehdot:
a. Berpermics 3asTpa B 8 uacor y KHHOTEATDA.
b. Berpermnics seyepom B3 8 wacos Y KHHOTeaTpa.
c. Bymy ®mat: TeSa 3aETpa y KMHOTEAaTpa.
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Nauhalta kuultu osa:
2. - AruTa, = xaxkom ropone TH XUBEms ?
= f wusy B Oyay.

- Ckaxu, noxanyiicra, rpe Haxomurea Oyiy?

Tehtdvémonisteessa annetut vaihtoehdot:

a. - Oyny sebosbmoil ropox.
b. - Jla, MHe HpaButcs Oyiy.
c. — OyJy HaxXOOWTCA Ha CEeBepO-3amane dHEIANINY.

TESTI n:o 3 - LUETUN TEKSTIN YMMARTAMINEN

Tehtdvdmonisteessa annettiin viisi lyhyttd tekstiotetta,
joista jokainen oli kuitenkin epdtdydellinen: viimeinen
sana tai lause puuttui. Annetuista vaihtoehdoista oli
pddteltdva oikea tdydennys.

Esimerkkejd tehtdvisti:

B 1890-1893 romax Ha Kpackoi miomaid B MockBe Crun
[IOCTDPOEH:! BEepXHWUE TOPrOBHE DAMH, I'IE TENEeDh HAXOLHTCH
kpynHerwni B CCCP rocynapCTBeHHsI! YHUBEDCAbHBI MACS3HH —

a. C3B

b. O0H

c. I'¥M
Ceronus BoCBMOE MapTa - XEHCKHH IeHb, - CKa3aJja Bepa
VBaHOBHA, - STOT IEHb NPASIOHYOT BCE XEHMMHEH. ¥, xoHeuHO,
3TOT LEeHb NPa3[HYOT Hamy MaMmH ...

a. JlaBanTe mOHIEM B KHHO.

b. llaBaiiTe chenaeM IJA HUX OONADKH.

c. JllaBaliTe npouuTaeM KHUTY.

TESTI n:o 4 - KIELIOPPITESTI

T&dssd testissd oli 30 osiota. Runkona oli vksi lyhyehkd
teksti. Kysymykset oli sijoitettu tekstiin siten, etti
erilaisten kielioppimuotojen tilalla oli kolme vaihto-
ehtoa, joista oli valittava oikea.
Esimerkkeji tehtivistd:

...0Ba y Hac Ha ®abpuxe

a. 0oJyiee BKYCHO BCErO

b. BKyCHee Bcex

C. BKYCHEH BCero



roroBut.KnaBoua EdmmoBHaE T'OBOpHJIa, YTO TH HOAOXO

a. Chenb.
b. enennw.
c. €emb.

Bor Mml Tebe ceromus 6opu
a. BHeCu

b. npuHEcIu

c. yHeCuH

TESTI n:o 5 - SANASTOTESTI

Tamd testi oli pd&piirteiltd#in samanlainen kuin testi
n:o 4. Runkona oli kaksi lyhyehkdi tekstiotetta. Rai-
kissa osioissa oli annettu kolme eri sanaa tai sanontaa,
joista oli valittava se, joka parhaiten sopi tekstin
ajatukseen.

Esimerkkejd tehtdvisti:

1 moMH 3TOT

a. dakrT

b. cayuan

c. memno

O4YEeHb XOpuwu. OMAan c:u TakK, Kak ByLTo OH

a. Ipomesn

b. npouzomesn

c. OKazaJjicsa /TONBEKO BYEpa .../

TESTI n:o 6 - KAANNOSANALYYSI

Tdssd testissd annettiin kaksi tekstiid, Jjoista osia oli

ké@&nnetty. Tekstit olivat kokonaan tehtivien alussa.

Kussakin 14 osiossa amnettiin nelj@ k&&nndstéd, joista

tuli valita sopivin.

Esimerkkejd tehtdvisti:

.« .06Jarofapuil CBOEr0 DYCCKOI'O TOBapuma, C KOTOPEM
BMecTe paboTaJ.

a. kiitti vendl&istd toveriaan ‘ja meni yhdegsé toihin
h&nen kanssaan '

b. kiitti h&nen vendldistid toveriaan, jonka kanssa hin
tydskenteli

c. kiitti iloista vendl&distid toveria, jonka kanssa tySs-
kenteli

d. kiitti vendl&istd toveriaan, jonka kanssa tySskenteli

...0H xayesn TOJNBKO, UTO He momas Ha "JleGemuHoe oszepo”,
NPOCJIaBJIEHHEH DYCCKU# 6aneT

a. H&n halusi vain p&d&istd "Joutsenlampeen”, maineikkaa-
seen vendldiseen balettiin .

b. H&n valitti vain sit3, ettei ollut p&#ssyt "Joutsen-
lampeen” ja ndkemdin maineikasta ven#ldistd balettia

Cc. H&n haaveili vain p&dsemisestd "Joutsenlampeen” veni-
ldisen baletin esitt&m&nd

d. H&n valitti vain sitd, ettei ollut pééss?t "Joutsen-

lampeen", maineikkaaseen venidldiseen balettiin

Vastaavanlaisia valintakokeita on jo aikaisemmin pidetty
muissa kielissd. Koska laadimme ensimmiistd kertaa moni-
valintakoetta ven&j&n kielessd, jouduimme ty&ssimme otta-
maan esimerkkid ajkaisemmin pidetyistd englannin, saksan
ja ruotsin kielen valintakokeista. Suurimman pulman
aiheutti ehkd materiaalin vdhyys, koska verrattuna mai-
nittuihin kieliin ven&dj&dn kielessi vaadittava lukion

lyhyt kurssi on suppeampi.



Juhani Tilli

KIELTEN OPETUKSEN METODEISTA JA DIDAKTIIKASTA
NEUVOSTOLIITOSSA

T&dssd artikkelissa on tarkoitus kdsitelld neuvosto-
liittolaisen kieltenopetuksen metodeja, termien merkitystéd
ja sisdltd&d sekd metodien valinnan ongelmallisuutta. Lo-
.pussa tarkastellaan erdstd perusongelmaa vieraiden kielten
opetuksessa: didinkielen ja k&&nndksen asemaa opetus-
prosessissa.

Neuvostoliitossa painotetaan seuraavia kielten-
opetuksen teoreettisia ndkdkohtia: metodiikka itsendisend
tieteend, kieltenopiskelun ongelmat yleensd, metodiikan
vhteys kielitieteeseen, kirjallisuuteen, psykologiaan ja
yleiseen didaktiikkaan. Yleisenid tendenssini onkin tutki-
muksissa pyrkimys kaikkien osatieteiden yhteisvaikutuksen
huomioimiseen ja niiden tutkiminen toisiinsa liittyvini
tieteind. K&yttden hyvdkseen esimerkiksi psykologian
tutkimustuloksia opettaja pystyy parhaiten suhteuttamaan
opetusmetodinsa ja yleensd koko opetuksen mahdollisimman
tehokkaaksi ja laaja-alaiseksi. Nykvaikaisen tieteen
yleinen kehittyminen ja erityisesti kybernetiikan levidmi-
nen pedagogiikkaan, psykologiaan ja kielitieteeseen on
avannut uusia ndkdaloja kieltenopetuksen tarkastelulle ja
metodeille. ‘

Mitd sitten on metcdi? Neuvoestolliiton pedagogisessa
kirjallisuudessa termi metodi {metod} voidaan k3dsittidi kah-
della tavalla: se on joko opetuksen yksi keino, tai laajem~
massa merkityksessd silld voidaan tarkoittaa koko opetuksen
periaatteellista suuntaa. Nykyisin pyritddn kuitenkin
spesifioimaan metodi~-sanan merkitys siten, ettd se tarkoit-
taisi vain opetuksen keincja tietyn p&dmddrdn saavuttamisek-
si. Neuvostopedagogit korostavat, ettd metodien suunnitte-
lussa pelkkd kdytdnndn kokeilu ei riitd, vaan myds teoria
on vdlttdmidton. Nimenomaan teorian avulla voidaan mahdolli-

simman oikein arvioida metodeja ja ennakoida niiden

tehokkuutta. Kielen tutkimuksen ja opettamisen metodi-
aspektin katsotaan kuuluvan soveltavan kielitieteen
rajamaille. Tutkijan tulee kiinnittdd huomiota mm.
seuraavanlaisiin seikkoihin: puhe-elinten toiminta eri
d4nteitid harjoiteltaessa, kieli yleisend jérjestelmdna,
kielen ilmaisukeinot, kieliopin, puheen yms. eri osien
painottuminen opetuksessa jne. Sen sijaan metodiikan
(soveltavan metodiikan) piiriin kuuluu oppimateriaalin
ja metodien valinta sek# opetustilanteen jédrjestaminen.

Kieltenopetuksessa kdytettdvien metodien valin-
nassa on paljon kirjavuutta. Neuvostoliittolaisissa
opetusoppaissa korostetaan yleensd, ettd metodit riippu-
vat opetuksen pidmidristd. T&llaista kdsitystd vastaan
on kuitenkin syntymdssd kritiikkid; aletaan korostaa
myds muita seikkoja metodikysymyksen ratkaisussa. Yksi
tdrkeimpid osatekijfitd on silloin itse aineen sis&lldn
erikoisuudet. On muistettava, ettd kielten opetuksen
sisdll8t koostuvat erilaisten tietojen vhdistelmdstd
{esim. foneettiset tekijdt, sanasto, kielioppi jne.)
sekd viestinnin toiminnoista (esim. lukeminen ja ymmdr-
timinen, suullinen ja kirjallinen esitys jne.). N&iden
vilinen suhde vaihtelee opetuksen eri asteilla. N&in
mySs opetuksen aste on huomioitava metodien valinnassa.
Opetusmetodien'valinta riippuu siis kolmesta p&&tekijds-
td: opetuksen pdimddrdstd, sisdllostd ja asteesta.

" Yhteni perusongélmana opetusmetodien valintaa
koskevassa kirjoittelussa on ollut k&&nndksen ja &idin-
kielen asema vieraiden kielten opetuksessa. On esiinty-
nyt kaksi pddsuuntaa: &didinkieltd vieraiden kielten ope-
tuksessa puoltava suunta ja sitd@ vastustava suunta.
Yhdesti asiasta molemmat osapuolet ovat periaatteelli-
sesti samaa mieltd - didinkieli h#iritsee vieraan kielen
hallintaa. Mutta haittavaikutuksen m#&drdstd ollaan eri
mieltd. Vastustavan suunnan edustajat korostavaf, ettd
jidinkieli opetustilanteessa hdiritsee liikaa vieraalla
kielelld tapahtuvan ajattelun kehittymistd ja‘etté esim.
sintimisen yhteydessd tapahtuva artikulaatiopaikkojen
vaihtuminen estdd opittaVan kielen oikean ddntdmisen
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muokkaamista. Lisdksi he vaittdvat, ettd johtuen kidsittei-
den erilaisuudesta eri kielissi opetus k#d#nndksen avulla

ei anna mahdollisuuksia opettaa idiomaattista kielti.

Té&m&n vuoksi kZ&nndksen osuus olisi rajoitettava opetuk-
sen ylimm&lle tasolle, kun &dintimys on jo vakiintunut.

Nykyinen mielipide kuitenkin hyviksyy k#dnndksen
kdytdn yhtend opetuskeinona. ' Eidinkielen kiytdn vahingol-
lisuutta on uusimpien tutkimusten mukaan aiemmin liioitel-
tu. Koko vanhempi teoria lienee kyseenalainen, silli
Juuri erot d&ntdmispaikoissa korostavat kielten Hintimis-~
eroja ja helpottavat omaksumista. On vain tirkeiti taata
riittdvéd médrd vieraan kielen #intidmisharjoituksia, jotta
opiskelijat saisivat heti alussa cikeat Hintimistottumuk-
set.

Aidinkielelld onkin nykyisin tdrked rooli vieraiden
kielten opetuksessa Neuovostoliitossa. Erityisen tdrkedx
didinkielen k&yttd on opetettaessa vieraan kielen #idin-
kielestd eroavia ilmaisukeinoja ja -muotoja. Koko opetuk-
sen tarkoituksenahan on auttaa opiskelijoita voittamaan ne
vaikeudet, jotka syntyvidt Hidinkielen ja vieraan kielen
muotojen eroavuudesta. Erityisen t#rke#3 Zdinkielen ja
vieraan kielen vertaaminen on opetuksen alkuasteella.

Kidinkieli on tdrked mySs kielellisen materiaalin
vahvistamiseksi. Luonnollista on, ettd yksikielisilli
harjoituksilla on suurempi osuus kuin kaksikielisilli.

Mutta k&#&nndksid ei saa j&dttd3 pois opetuksesta, koska
' nimenomaan k&inntksissi - suullisissa ja kirjallisissa -
tdytyy ajatuksen ymmért&misen lisdksi 18yt#i vastaava

ilmaus toisestakin kielesti.
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ARVIOINTEUJA

Jan-0Ola Ostman and Geoffrey Phillips

Text Linguistics Research Group
Academy of Finland

and

Department of English
Abo Akademi

COMMUNICATIVE COMPETENCE

and

SPECIAL ISSUE ON TEACHING AND TESTING COMMUNICATIVE
COMPETENCE (Language Centre News, No. 4/1976)

1. Competence. In developing transformational-generative
(TG) grammar de Saussure's concepts of langue and parole
were reflected in the introduction of the technical term
competence, which initially referred to a speaker-hearer's
underlying knowledge of his mother tongue; the implicit
knowledge he uses in making an utterance. Because of the
TG linguists' general view of language, such knowledge was
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mostly expressed as knowledge of the rules underlying
language. These rules were illustrated in the grammatical
models produced by TG grammarians, and competence, as
originally defined, was associated with the rules which
these models were capable of eliciting. Anything outside
that, whether structured or not, came within the area of
performance.l Competence and performance were two sides
of the same coin, language, and of the two, competence was
effectively a model-bound concept. Such a dichotomy was
needed ‘to bring. out both the norms and the varieties
inherent in language and its use. In applied linguistics
the term competence seems to be used without regard to the
other side of the coin, covering aspects of both éides of
it. Competence has become a notion in its own right, and
divorced from the models of analysis which originally gave
rise to it.

All this, and the use of the concept ‘'knowledge’,
touches on a further, closely related problem in linguistics.
Basically, there are two possible interpretations of the verb
'to know' in this connection: 'know how (to)' and 'know that'/
'have knowledge of'. The latter suggests what is consciously
known to a speaker. For example, one might know the Latin
paradigms in a 'know that', non-native sense. The 'know how'
interpretation, on the other hand, involves a more unconscious
knowledge, exemplified by every human being's knowledge of
his mother tongue. - Hockett (1968, 62-64) argued that
one of the basic inadequacies of TG grammar is that it has
not acknowledged this difference. Transformationalists have
tried to argue that the 'know that', as exemplified in their
rules, is a faithful image of 'know how' - the way, according
to Hockett, in which we first know our mother tongue. As
a consequence they have permitted themselves to stipulate
a brain mechanism with the same properties as their grammatical
device. But only linguists within their school could find
such a conclusion acceptable.

1 For an illuminating discussion on these concepts, see

Lakoff 1973, . 286-90.
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It did not take long before competence was regarded
as something one could also have in a second language (SL)
(cf. e.g. Chomsky 1971, p. 26 £f.). This fostered the
further extended view that competence may be had in
different degrees, in a variety of languages. This view
in turn created a number of concomitant problems: how can
the degree to which a particular speaker has internalized
a competence in a foreign language be determined; to what
extent can one's overall competence change from including
one language (Ll) and parts of another (Lz), to completely
embracing L2, and perhaps losing (parts of) one's
competence of Ll; how can such a change possibly take
place; how can the 'switching-over' from one competence
tc another be determined ~ if it can; and so on.

Applied linguists have argued that at each 'stage’
of learning a SL, the learner has knowledge of the SL to
a particular (and determinable) degree, different from
the degree of any prior stage. The intermediate linguistic
systems, continuously approaching a situation where the
full competence of the SL might be gained, were originally
spoken of as 'transitional competence' (Corder 1967).

Today the more common term is ‘'approximative systems'
(Nemser 1969). For these linguists and many others, each
of these stages between the source and target languages
could be described as a language in its own right; without
specific reference to either 'endpoints' being necessary.

In short, competence has lost much of its purely
technical significance and become a general term for
knowledge of language, or even knowledge of the foreign
language (see Krzeszowski 1976, 63). It also seems that
the important distinction between 'know how' and 'know
that' is impossible to maintain if the term competence is
used in this loose sense. Should the notion of competence
be kept within the field of 'know that', the field of
theoretical linguistics, then the distinction is important
if it is accepted that the primary concern of language
teachers is with 'know how'. While all have a 'know how'
knowledge of their mother tongue, teaching which results
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in only a' 'know that' ‘knowledge:of a ‘SL is nowadays
regarded as insufficient.

_ It is not surprising that terms originating in
theoretical linguistics are used in applied linguistics.
Also, it seems quite natural that such terms should to
some extent become watered down in this transition.

The applied linguist and the teacher cannot be expected

" to transmit all the-details of a highly formalized

theoretical approach into the teaching situation.

The crucial question arises as to what is and
what is not appropriate to redefine for use in applied
linguistics. If a term, such as 'communicative
competence', is laundered for the purposes of applied
linguistics, this redefinition should not later be
turned back on itself, i.e. become the point of
departure for an exhaustive theoretical discussion if
the term has lost a precise definition. If a concept
is being re-examined, then the original definition of
a term should maintain its primary status.

There are intuitive reasons for requiring
material adequacy in all areas of linguistics. The
basic property of material adequacy requirements in
theoretical linguistics is that "terms taken over from
ordinary language ... are not to be applied arbitrarily,
their application and definition must satisfy certain
external conditions" (cf. Lyons 1963, 4 £f.); that is,
the meaning of the notions we use in linguistics
should not be too far from their ordinary meaning.

- Applied linguistics is to a large extent based on
developments in theoretical linguistics. Therefore,
where the same terms are used in both, material adequacy
in applied linguistics would require the use of those
terms primarily in the sense of their use in theoretical
linguistics. If the terms in theoretical linguistics

do not themsélves satisfy the requirements of material
adequacy, this should be remedied before they are
adopted into applied linguistics. Given all these
problems, one solution would be to use different terms

i5

in theoretical linguistics and in applied linguistics,
explicitly stating their interrelations where the
concepts overlap; but this would be all the more
important if the same terms are employed.

We have wanted to bring up these terminological
problems, as a general background to what will be of
specific concern in this review, the use of the term
'communicative competence' in linguistics generally, and,
by implication, its use in the present volume on teaching

and testing communicative competence.

2. ‘Communicative Competence'. In applied linguistics

o

he term communicative competence is being used as a catch-
all term in a renewed attempt to stress the teaching of
SLs for the purposes of appropriate situational use.
Though the importance of teaching methods with such aims
have long been recognized, it is not until recently that
something concrete has begun to happen. Though school-
leaving examinations, such as the matriculation exam, are
still important, it is being realized that any teaching
with the primary aim of getting one's students to pass
such exams does not necessarily imply teaching (nor
learning) a language.

Stressing the importance of 'communicative
competence' in language teaching, supplemented by concrete
suggestions of how to go about teaching this aspect of
language, is thus a well-warranted approach. All the
articles in the present collection share this view of
language teaching priority.

Still, the use of the term 'communicative
competence’ involves an important theoretical issue,
closely connected with what was said above about competence
in general, and material adequacy. This uneasiness about
the term is also reflected in the seven papers published
in this volume: despite the title of the collection, only
two papers (those by P. Riley and V. Kohonen) freely use
the term 'communicative competence’' in the general applied

linguistics sense.
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The basic disadvantage with the term is that it
has ‘gained quite an accepted position as a particular
psychological attemptl to extend - and thus preserve -
Chomsky's (1965) notion of competence. The general
idea in this approach is that communicative competence
is something over and above the 'archival' or 'cognitive'
(Chomskyan) competence. The latter is included in the

former:

.

communicative competence.__~_~‘_dj; :
[}

Chomskyan competence _————‘”“—”J<’£:> ¥

Fig. 1.

(The boundaries of communicative competence are indicated
with a dotted line since this boundary - between things
definitely inside language and those outside - is by no
means clear-cut. Rather, we are here concerned with

a continuum of 'more or less linguistic’. The general
implications of this on the dispute as to whether languagé
is a well~-defined or an ill—defined system, are apparent,
but shall not be further considered here.) =~ B minus 2,
in Fig. 1, would refer to the ability of speaker-hearers
to produce or understand utterances which are "appropriate
to the [situational and verbal] context in which they are
made" (Campbell & Wales 1970, 247).

But it is relevant at once to ask oneself whether
such a distinction between cognitive and comnmunicative
competence actually means anything. The reason for
creating the distinction in the first place, seems to be
governed wholly by an attempt to save the notion of
(Chomskyan) competence by any means whatsoever. -
Strictly, what the proponents of the view of language in
terms of Fig. 1 are saying, is that there are many more
things needed for an adequate description of language than

2 Cf. e.g. Campbell & Wales 1970; and from a more socio-

linguistic point of view, various yorks by Dell Hymes.
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Chomsky's competence. Recognizing that Chomsky's
competence is not applicable to language as a whole,
it would seem unnecessary to try to extend an
inadequate notion so as to include socially and
culturally determined patterns of a community (cf.
e.g. Paulston, 1974). Why not throw out Chomsky's
concept of competence and take a fresh lcok at the
problem, since the only thing that can confidently
be said is that there are some kinds of tendencies
or rules for speaking.

It would seem that the 'rules-for-speaking'
approach is in fact the general way in which the
appiied linguist has interpreted the whole matter,
while retaining the term 'communicative competence'.
But keeping this term does require pointing out that
its two uses do not coincide. To avoid confusion with
the TG use of the term, a change of terminology in
applied linguistics would not be inappropriate. For
instance, a term like 'communicative skills'l would
better describe - both theoretically and practically -
what is at stake in a teaching situation. - One
possible reason for preserving the notion of competence
in language teaching might be to point out that
communication is both more than speech, in the sense
that it could also be writing, and is not 'actual'
speech, in the sense of its being full of errors etc.
- one indisputable contribution of the notion of

1 Other suggesticons in the literature include ‘'inter-

personal/textual® function of language, as opposed

to 'ideational' (Halliday, 1970); Wilkins' (1974)
view to teach language in terms of a 'notional/
functional approach'; and on a somewhat different
plane, Widdowson distinguishes between 'reference
rules' and 'expression rules' (quoted in Krzeszowski
1976, 63 f££.).

The term 'skill' might be objected to on the basis
that it is too behaviouristic. Campbell and Wales
(1970) often use 'ability' but that also has
psychological connotations. Using the notion 'skill'
will hardly be greatly opposed, since it has already
gained ground in the terms 'skill-getting' and 'skill-
using'. For an attempt to link up these notions with
communicative competence, see Rivers (1973).
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performance. There is a danger that these distinctions
will be lost in the process of laundering the terms in
applied linguistics. For example, they are not made
in the volume under review.

We would like to conclude this chapter with
a quotation from Wilkins (1974, 120-121), which
represents a sober view of the problem in SL teaching:

"_ .. linguistic forms provide a means to an end
... the end is communication. Greater concern should
be given to seeing that what is learned has communicative
value and that what has communicative value is learned,
whether or not it occupies an important place in the
grammatical system.”

3. The Present Collection. Five of the articles that
make up the present contribution of how to incorporate
communicative skills in language teaching, are written
by teachers of English (perhaps a limitation in itself)
in Finland; the two remaining papers (by E. Ingram and
P. Riley) have been presented here as guest papers.

The introductory paper, E. Ingram, "Psycho-
linguistics and Language Teaching®, stresses
Abercrombie's important three-way distinction of
language (p. 3f.) in terms of

i) prose written to be read;
ii) prose written to be read aloud (doubtless
21so heard in the language laboratory);
iii) conversation, spoken language in the proper
sense.

Except for the stress on spoken-language teaching, the
article also includes a number of interesting
suggestions for semantics, from a psychological point
of view (p. 5). There are, however, a number of
theoretical points in the article which should be
cleared up: Ingram's use of the terms deep structure
(DS) and surface structure (SS) do not conform to the
TG use of the same terms (even if we take into account
that their meaning is not in any sense stable). Ingram
seems to think of DS as something in general "below'
somewhere, and SS as what we actually say. This is of
course not the distinction Chomsky draws. . For Chomsky
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SSs are no more 'grammatically cormect” (p. 1) than DSs.
Both levels are abstractions. Thiis: cenflusion leads Ingram
to make the absurd claim that the "distinction [between Ds
and SS] is at least implicit in all schools of linguistics,
except the structuralist" (p. 2). Ingram's use of the
term DS is an excellent example of what we would call
neglect of material adequacy of terms (cf. above cp. 1}.
One further point should be noted, namely that Ingram
without further discussion classes English with Norwegian
and Finnish as a language that uses vowel length
distinctively (cf. p. 6). This classification is
particularly unfortunate in the light of the teaching
situation in Finland, Finnish in particular being so
completely different from English in this respect.

By far the best paper in this collection is by
P. Riley, "Current Trends in Language Teaching at the
C.R.A.P.E.L.". This paper is certainly worth getting
better acquainted with, primarily because of the great
number of concrete‘suggestions contained in it. The
overall pattern of the article is a presentation of the
Centre de Recherches et d'Applications P&dagogiques en
Langues at the University of Nancy, its function and
other basic properties.

C.R.A.P.E.L. is basically concerned with the
teaching of English to adults, but the suggestions in
Riley's article are also highly relevant to other areas
of language teaching. - The three basic principles to
take into account in a language teaching situation are,
according to Riley (p. 9):

i) communicative competence;

ii) the use of authentic materials; this is an
aspect of language teaching that is alse
stressed by most of the other contributors
to the volume. The definition of authentic
material given by Riley is worth quoting:
"... any language materials, either oral or
written, produced for native, first-language
audiences or individuals by native speakers
or writers whose purposes do not include
language teaching ..." (p. 15).

iii) the development of autonomy; this, roughly,
involves stressing the speciql characteristics
and conditions of a particular student.
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K. Meaney, in his article "Who Needs a Teacher?
- An Alternative to the 'Conversation Class'", stresses
the importance of the absence of the teacher in getting
students to communicate freely. Meaney consequently
argues that the reason for the 'shyness’' of students
should not be attributed to "a reluctance to expose
themselves in front of their fellow students"” (p. 28),
but to the presence of the teacher. Self-confident
students may be relieved when there is no teacher

_present, but in this case might not the reluctance to
expose oneself still be evident among certain categories
of students. This is perhaps'the drawback with
Meaney's proposal: 'reluctant'’ students would probably
do better in a fully English-speaking environment,
with only native speakers of English present.

Meaney, as well as'other contributors to the
volume, points out that teacher-feedback in conversation
classes (in terms of correcting pronunciation and
grammatical errors) should be held at a minimum. The
important thing is to activate the speaker, and his
passive vocabulary.

Each conversation session is taped, and one of
the reasons why this project seems to have worked out
so well may be the presence of the tape-recorder. The
student knows that he will be listened to, which in
itself is apt to create a feeling of 'exams'. In
a seminar with a teacher, other means, gestures, laughs
etc. can always be employed to show the teacher that
one is well aware of what is happening, and has nothing
particular to add.

The four remaining papers are more concerned
with testing than with teaching, or at least, their
value lies in the testing-methods they suggest and
elaborate. V. Kohonen's paper, "Some Current-Problems
in Language Testing", furnishes a good overall
introduction to testing language skills. However, we
think the article attempts»to be too inclusive,
resulting in brevity or exposition in many of its
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impprtant agpects; which in turn has perhaps resulted in
a far too technical survey (note that, aceording -to the
preface, the volume is primarily aimed at being useful
for teachers).

What has been said above on the use of ‘communi-
cative competence' in applied linguistics materializes
here in that 'communicative competence' is equated with
"'real-life' language skills" (p. 33).

Kohonen also points out some of the disadvantages
of 'norm-referenced’ test/relétive marking, arguing that
‘their traditional role in this country could surely be
reduced' (p. 38). Giving more emphasis to 'criterion-
referenced’ tests/absolute marking (where a student's
achievements are not compared to the other students of
the_group, but rather to his own previous achievements)
would, according to Kohonen, lead to "moré emphasis on
testing as part of learning, not as an end in itself"

(p. 38).

What is also worth noting in Kohonen's article
is his reference to cloze techniques of testing. This
kind of test seems to provide possibilities previously
not recognized; further developments in this field are
awaited with interest.

D. Folland, in "Group Conversation as a Means of
Teaching and Testing Spoken Language", also stresses the
teaching of SL as a means of communication and points out
that work in language laboratories is not enough to fulfil
this aim. PFolland also (p. 46) gives a useful concrete
suggestion on what conversation classes might hope to
achieve, The five points mentioned here are.worfh looking
up.

When discussing testing methods, Folland regards
'overall language ability’ as the main aspect to tést.
This might seem ambitious, since the validity of such
a test might not easily be ascertained. However, despite
the error-counting feel of the test method proposed, it
does seem to give appropriate results. It would be.
interesting to know in more detail how this kind of test
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works (especially since a couple of points in the appended
marking-sheet and marking scale are difficult to interprete
with certainty).

W. Bacon and S-L Ojanen, in "Foreign Language
Conversation Testing at Tampere Language Institute", suggest
parameters to be tested which are similar to those of
Folland. Bacon and Ojanen, however, use quite an ordinary
way of getting the students to speak: first the student
gives a 3-5 minute talk and then he discusses the subject-

matter with the teacher(s) (cf. p. 55f). As Bacon (p. 59)

himself points out, the output is very much determined by
the examiner, his way of speaking etc.

This paper is the one that least belongs to this
collection. The suggested test may not measure communi-
cative skills reliably. The paper as a whole is more of
an appendix than an article proper.

The last paper in this collection, P. Binham, "Spoken
English Grading Test", suggests a kind of test that,
according to the author, is a combination of a "measure for
potential for profiting from different methods of teaching"”
and a 'present ability' test, which measures "the level pf
language acquired up to the time of the test" (p. 62).
Generally, the test seems to be of the ordinary language
laboratory type. It is designed to classify students into
particular levels according to the amount of their knowl-
edge of the SL, and as such it does seem to fill a purpose.
The appended test, grader key etc. might be quite useful
for scholars interested in somewhat the same aims.

As a whole this collection is quite homogeneous,
and the papers fall neatly into the two categories mentioned
in the title of the collection, with Kohonen's article
beginning the testing section. Though many of the papers
recognize somewhat the same problems, the suggestions they
offer as to appropriate solutions are often quite distinct.
This is merely apt to force the reader himself to weigh the
solutions against one another, and ultimately to make his
own pick, or, himself develop a further solution.
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This is the first speciaidtbpic-fssue of Kieli-
keskusuutisia - Language Centre Wews. -If the standard of
forthcoming issues reaches the same high level, the
series will be a useful contribution to questions in
applied linguistics.

References.

Campbell, R. & R. Wales, 1970, "The Study of Language
Acguisition®, in Lyons, 1970, 242-60,

Corder, S.P., 1967, "The Significance of Learner's
Errors®™, IRAL, V:4,-161-70.

Chomsky, N., 1965, Aspects of the Theory of Syntax,
Cambridge, Mass.: The M.I.T. Press.

Chomsky, N., 1971, Problems of KEnowledge and Freedom.
The Russell Lectures, London: Fontana.

Halliday, M.A.K., 1970, "Language Structure and Language
Function®™, in Lyons, 197C, 140-65.

Hockett, C.F., 1968, The State of the Art, The Hague:
Mouton.

Krzeszowski, T.P., 1976, "Interlanguage and Contrastive
Generative Grammar", Interlanguage Studies
Bullet<in - Utrecht, 1:1, 58-78.

Lakoff, G., 1973, "Fuzzy Grammar and the Performance/
Competence Terminology Game®, in C. Corum et al.,
eds., Papers from the 9th Regional Meeting,
Chicage Linguistic Society, 271-91.

Lyons, J., 1863, Structural Semantics. An Analysis of
Parz o Zhe Voecabulary of Plato, (Publications

of the Philological Society 20), Oxford: Basil
Blackwell. :

Lyons, J., 1970, ed., New Horizons in Linguistics,
Harmondsworth: Penguin.

Nemser, W., 1971, "Approximative Systems of Foreign
Language Learners", IRAL, IX:2, 115-23,

'Paulston, €.B., 1974, "Linguistic and Communicative

Competence", TESOL Quarterly, 8:4, 347-62.

Rivers, W.M., 1973, "From Linguistic Competence to
Communicative Competence", TESOL Quarterly,
7:1, £25=34.

Wilkins, D., 1974, "Notional Syllabuses and the Concept
of a Minimum Adequate Grammar", in S.P. Corder
& E. Roulet, eds., Linguistie Insights in
Appiies Zinguisties, 2nd Neuchatel Colloguium
in Applied Linguistics, Brussels: AIMAV, 119-28.



24

AFinLAn UUTISIA

AFinLAn SYMPOSIUM 1976 - NAKOKULMIA KIELEEN

AFinLAn syyssymposium 1976 jdrjestettiin Jyvéaskylén
yliopistossa 26.-27.11. ja sen yleisteemana oli "Nako-
kulmia kieleen”. _

Ajankohta oli sovitettu englantilaisen Christopher
N. Candlinin vierailun yhteyteen. Candlin on tunnettu
kommunikatiivisen kielitaidon opetuksen asiantuntija.
Niissi merkeissid hin esitteli englantilais-saksalaisena
yhteisty®nd kehitettyd kielenopetusohjelmaa "Challenges”,
joka koostuu filmeistd, diasarjoista, &&ninauhoista sgké
kirjallisesta materiaalista. "Challenges"-ohjelma esit-
ti3 todellisia ja autenttisia kielenkdyttOtilanteita,
jotka vdlittyviat oppilaille eri tiedotusvdlineiden kautta.

Toisena ulkomaisena esitelmditsij&nd oli ruotsalai-
nen sosiolingvisti Jan Anward. H&n kdsitteli esitel-
missiin "Sprakinteraktion” 1&hinnd kontakti- ja valta-
tekijdiden osuutta kielellisessd vuorovaikutuksessa ja
analysoi kolmea erilaista puhetilannetta: vksityistd
keskustelua, julkista vdittelyd ja radiouutisia.

Candlinin lis#ksi kuultiin perjantaina viittd esi-
telmdijdd. Roland Freihoff (Tampereen kieli-instituutti)
puhui kielenkdyttdtilanteen ja viestint&dteht&vén yhteyk-
sistd. Kari Sajavaara (Jyvdskyldn yliopisto) esitelmdi
aiheesta "Kontrastiivinen analyysi ja kommunikatiivinen
kompetenssi™. H#n korosti pragmatiikan, ts. kdyttdytymis-
sisntdjen, osuutta kielenopetuksessa ja -oppimisessa.

Perjantain muut esitelm&dt olivat teoreettisluonteisia.

Matti Pdnk#nen (Jyvaskylsn yliopisto) esitteli kielitie-
teen ja filosofian suhdetta Wittgensteinin teorioiden
pohjalta. Ossi Thalainen (Jyvdskylsn yliopisto) puhui
generatiivisen kieliopin soveltamisesta kielenopetukseen.
Ydinkysymyksind olivat "Onko generatiivinen kielioppi
oéittavissa?' ja "Millainen on oppimisstrategia?".
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Heikki Nyyss®sen (Oulun yliopisto) “aihieéna ‘oli "Discourse
Analysis Jja sen pedagogiset sovellusmadhddllisuudet™. Dis-
kurssianalyysi perustuu kontekstin hyv&ksfkﬁyttéén lause-
tulkinnoissa. Se edellytt#¥ esim. sosiaalista ja muuta
tilanteeseen liittyvdi tietoa, kulttuuritietoa jne.
My8s vieraan kielen opiskelijan tulisi kyetd kdytt#misn
diskurssitulkintaa analysoidessaan kielt3d, sillid pelkk3d
lausemerkityksen fulkitseminen ei aina ole riittdvi paljas-
tamaan lauseen todellista, kontekstuaalista merkitysti.

Lauantaina kuulluista kuudesta esitelmdstd neljid ki-
sitteli &didinkielen, nimenomaan suomen kielen, oppimista.
Anneli Vahidpassi (Jyvaskyldn yliopisto) esitteli ensin
peruskoulun didinkielenopetuksen &dskettdin muotoiltujz
perustavoitteita, joissa kiinnitetddn vh& suurempaa huo-
miota kielen havainnoinnin ohjaamiseen. Matti Leiwo
(Jyvaskyldn yliopisto) esitelmdi kielen omaksumisesta ja
sen hdirioistd. Jorma Toivainen (OCulun vliopisto) puhui
1-3 -vuotiaiden suomalaislasten tempusjdrjestelm#én kehit-
tymisestd. Tove Skutnabb-Kangas kertoi Ruotsin suomalais-
ten kielioloista kiinnittden huomiota mm. virallisen
siirtolaispolitiikan ja ankean todellisuuden vidliseen
ristiriitaan. Ruotsalaisvieraan Jan Anwardin j&lkeen kuul-
tiin vield Pertti Hurmeen (Jyvdskyldn yliopisto) esitys
puheen prosessoimisen (ts. tuottamisen ja havaitsemisen)
ongelmista.

T&lldkin kertaa symposiumin esitelmi#t ilmestyvit
AfinLAn julkaisusarjassa. N&kdkulmia kieleen -julkaisu

ilmestyy lopputalvesta 1977 ja sen voi tilata osoitteella:

AFinLA / Englannin kielen laitos
Jyvdskyldn yliopisto
40100 Jyviaskyla 10

AFinL.An VUOSIKOKOUS 1977

AFinLAn sddntomddrdinen vuosikokous pidetddn perjantaina
25.3.1977 klo 18.00 Helsingin yliopiston Yleisen kieli-
tieteen laitoksella. Varsinainen kokouskutsu sekd tiedot
muusta ohjelmasta ldhetetddn jadsenille helmi-maaliskuun
vaihteessa. Vuosikokoukseen ovat kaikki j&4senet terve-
tulleita.



26

TIEDOTUZXKSTIA

BRITISH COUNCILIN JARJESTAMA KURSSI

British Council on l&hett3nyt tiedon seuraavasta kurssista:

NEW DEVELOPMENTS IN ENGLISH LANGUAGE
TEACHING METHODS

4-16 September 1977 LONDON

London University Institute
of Education

Qualifications Applicants should be experienced

of members teachers, methodologists or
administrators, concerned with
the development of effective
English teaching in an EFL/ESL

situation.
Numbers There are vacancies for 30 members.
Fee £365.
Accommodation This is a residential course.

Accommodation will be arranged in
a nearby hotel.

Ciosing date Application forms must be received
in London by 1 May 1977, and in
Helsinki by 15 April 1977.

KIELIKESKUSMATERIAALIA n:o 8/1976

English Listening Comprehension Course
Economic Sciences

Tarkistus edellisessid numerossa olleeseen arvioituun
hintatietoon

Oppilaan materiaali 12 mk

Opettajan materiaali yhteensd 533 mk (opettajan materiaa-
1iin kuuluvat dinitteet on saatavana myds kasetteina,
;clloin materiaalin yhteishinta on 419 mk): opettajan

opas 2 mk, piirtoheitinkalvot 170 'mk, ohjelmien Hi#nit-
teet 253 mk (180 mk), harjoitusten H#nitteet 108 mk (67 mk)

Kurssiin on saatavissa tdllid hetkelli 2 testis & 16 mk (9 mk).
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SEMINAAREJA JA KIELIKURSSEJA KIELTEN OPISKELIJOILLE

Yliopistoissa ja kieli-instituuteissa kielid opiskele-
villa, jotka vdlitetddn tybvoimatoimistojen ja harjoitteli-~
jainvaihtotoimiston kautta ulkomaiseen harjoitteluun ensi
kesdnd, on mahdollisuus osallistua kielikursseille ja semi-

naareihin seuraavasti:

ENGLANTI

‘Englannissa jdrjestettdneen kesdkuun alussa ‘piivin kestivi

tilaisuus Lontoossa. Tilaisuudessa on esitelmii ja keskus-
teluja. Sen jdrjestdd British Council ja se on maksuton.

RUOTSI

Yliopistojen ja kieli-instituuttien ruotsin opiskelijoille
jdrjestetd&n erityiskurssi ennen kesitydn aloittamista.
Kurssi kestdi toukokuun kaksi viimeistid viikkoa ja on maksu-
ton. ‘

Rurssi pidet&&n Tukholman l&hist8lli. Jidrjestelyistid vastaa
Foéreningen Norden, se myds suunnittelee ohjelman ko.
opiskelijaryhmd3 varten.

Ilmoittautumiset t&lle kurssille jitet&&n tybvoimatoimisto-
jen pohjoismaisille neuvojille, jotka hoitavat ilmoittautu-
miset edelleen. Hakuaika on 15.2. - 15.3.

SAKSAN LIITTOTASAVALTA

Johdantoseminaari saksan kielen opiskelijoille

Saksan kielen opiskelijoilla on mahdollisuus osallistua
viikon kest&dvddn johdantoseminaariin K&lnissi ennen har-
joittelun alkua.
Seminaareja jidrjestetdidn todenndkSisesti kaksi:

I seminaari 30.05. - 04.06.1977

II seminaari 06.06. - 11.06.1977
Kumpaankin seminaariin voidaan ottaa 25 osanottajaa.
Seminaarin tarkoituksena on antaa tietoa nykyp&divin Saksan
liittotasavallasta, sen politiikasta, kulttuurista, talous-
elamdstd jne. esitelmien, keskustelujen ja tutustumis-
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kdyntien avulla. Ohjelma suunnitellaan erityisesti
saksan opiskelijoita varten, joten t&m3 on erinomainen
tilaisuus saada opintoihin liittyvd3 tietoa Liitto-
tasavallasta.

Seminaari, majoitus (joka on jd@rjestetty perheisiin) ja
ruokailu ovat osanottajille tdysin ilmaiset. Kustannuk-
sista vastaa Liittotasavalta, ja j&rjestelyt hoitaa Carl
Duisberg Gesellschaft.

KIELIKURSSEILLE ILMOITTAUTUMINEN

Muille kuin ruotsin kursseille ilmoittaudutaan harjoit-
telupaikkahakemusta j&tettdessd tydvoimatoimistoon.

OSANOTTAJIEN VALINTA JA KURSSIEN TARKAT AJANKOHDAT
Osancttajien valinta em. kursseille ja seminaareihin
tapahtuu hakuajan pd&dtyttyd ja hyvidksymisestd sekd
kurssien ja seminaarien ajankohdista ja mahdollisista
ryhm&matkoista ilmoitetaan hakijoille maaliskuun kulu-

essa.

HUOM! Harjoittelija joutuu itse maksamaan matkansa.

KIELIRKESKUSUUTISTEN ARTIKKELIT VUONNA 1976

-Index to articles in Language Centre News 1976

I RAPORTTEJA : N:o/No. s/p.

Walter Bacon & Sirkka-Liisa Qjanen: Foreign language
conversation testing at Tampere Language

Institute 4/55-9
Philip Binham: Spoken English grading test 4/61-8
Anne Cambell: CDE 76 (Conference of departments

of English 1976) 2/13-5
Nils Erik Enkvist: Yhdeksds puolan ja englannin
‘ kontrastiivinen konferenssi . 1/1
Nils Erik Enkvist: Tekstilingvistiikan perus-

kdsitteitd (Marita Gustafsson) _ 1/5-6
David Folland: Group conversation as a means of

teaching and testing spoken language 4/45-53

_ -N:o/No.
Doris Hofmann: Tagung in Uppsala: Z4r ]
Didaktisierung der gesproch&én Eprache

Elisabeth Ingram: Psycholinguistids d&nd
language “teaching !

Heidi ‘Kahanp#dd: Kieliaineiden yhteiset
valintakokeet vuonna 1977

Kielikeskusten neuvottelukokous Tampereella

Viljo Kohonen: Some current problems in
language testing

Viljo Xohonen: British Councilin kurssi
"The evaluation of Attainment in English
as ‘a Foreign Language®™, Edinburgh
11.-23.7.1976

Elina Kiddntee: Kielikurssilla Karl-Marx-
Stadtissa

Liisa Kurki-Suonio: Oppimateriaalikurssi
Exeterissa

Christer Lauré&n: Svenskt uttal
Eva May: Remedial Reading Comprehension

Ken Meaney: Who needs a teacher? - An alternative
to the "conversation class"

Michael Pickering: Some observations on cloze
tests

Philip Riley: Current trends in language
i teaching at the C.R.A.P.E.L.

Pauli Roinila: Kieli-instituuttien toiminnasta

Anne Rdsdnen: Humanististen alojen opiskeli-
joille englannin kielen luetun ymmirtimisen
materiaalia tuottava projekti

Timo Sikanen: Lyhennelmd kielikeskuksen toiminta-
kertomuksesta vuodelta 1975

Christine Tammisto & Ian Seaton: Ainteet kieli-
studioprojektina

Tavoiteseminaari 13.-14.11.1975.

Marjatta Ylbnen: Oppimateriaalikurssi erityis-
alojen kielenopettajille

Marjatta Yl6nen: Kieliopinnoista keskusteltiin
tutkinnonuudistusseminaarissa

II OPPIMATERIAALEJA

Tdydennys kielikeskusuutisissa n:o 5/75 julkais-
tuun luetteloon Articles, Books and Reports
on English for Special Purposes

KRielikeskuksen uudet oppimateriaalit
Kielikeskusmateriaalia n:o 871976

29
¥ 8o

2/2-3
4/1-8

5/3-4
2/16-7

4/33-44

5/6-9
3/3~-4

3/2-3
5/2
5/5-6

4/27-31
1/2-4
4/9-25
2/3-5
5/4
3/6-8

2/5-13
1/5

3/5<6

5/9-11

1/11=3
2/20-2
5713
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N:o/No.

Kielikeskusmateriaalien &d&niteluettelo
Kielikeskusmateriaaleja
Oppimateriaaleja

Reading comprehension: Medicine

. III TIEDOTUKSIA

AFinLAn syyssymposium 1976 -

AFinLA tiedottaa

AILAn kongressijulkaisu

British Councilin jé&rjest&@m& kurssi

Christopher N. Candlinin vierailu Jyviskyldn
yliopistossa

Exchange of translation materials
Kielikeskuksen koulutuspdivat syksylld 1976
Kielikeskukseen saapunutta kirjallisuutta
Kielikeskuksen uudet julkaisut
Kielikeskusuutisten artikkelit vuonna 1975
Kielikeskusuutisten osoitteiston tarkistaminen
Kielikeskusuutisten teemanumero

Kielikursseja englannin kielen opettajille
Kielistudio-ohjelmien kopiointipalvelu
Kielistudio-opetuksen. peruskurssi
Korkeakoulujen kielikeskusta koskevia tiedotuksia

Nordisk inlé&rningsstudiokurs i Jyvdskyld
02-06 augusti 1976

Seminaareja ja kielikursseja kielten opiskeli-
joille :

Tekstilingvistiikan symposium ’

Vendjén kielen oppimateriaaliprojekti

s/pP-.

5/16-21
5/22<3
2/25-6
1/12-4

3/22-3
3713

3/14-5
5/11-2

3/21
2/19-20
2/17
3/15
2/23-4
1./9-11
5/12
3711
1/8-9
3/11
2/18
3/8-10

2/18

1/7-8
1/8
3/12-3
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