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Starting with the COVID-19 pandemic, research intensively investigated the effects
of school lockdowns on involved stakeholders, such as teachers, students and
parents. However, as research projects had to be hurriedly conducted, in-depth
and longitudinal studies are lacking. Therefore, the current study uses data from a
longitudinal study to investigate the well-being of Austrian in-service teachers during
the COVID-19 pandemic. In total 256 teachers took part at both measurement waves
and participated in an online survey. Standardized questionnaires were used to assess
teachers’ perception of emotional experiences and job satisfaction before COVID-19
(retrospective, t1), during the first (in situ, t2) and during the second school lockdown
(in situ, t3). The results indicated that the vast majority of teachers generally felt a high
level of job satisfaction. However, teachers’ satisfaction decreased between regular
teaching and school lockdowns. Similarly, positive emotional activation was reduced
and negative activation increased. Further, results from a positive activation cross-lagged
path model indicated that the lack of positive activation led to lower job satisfaction. For
negative emotional activation, job satisfaction during the first school lockdown predicted
negative activation at the second lockdown.
Keywords: COVID-19, teachers’ emotional experience, job satisfaction, longitudinal study, school lockdown

INTRODUCTION
Due to the spread of the COVID-19 virus, educational processes and regular school operations have
been turned upside down. Because of the worldwide increase in infections and the unpredictability
of the ongoing pandemic, new basic conditions for teaching and learning processes needed to be
established and implemented in a short amount of time (Helm et al., 2021; Lindner et al., 2021). In
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predictors of teachers’ job satisfaction, existing research
demonstrates diffused insights into the relation between gender
and teachers’ job satisfaction. Some studies indicate higher levels
of job satisfaction for female teachers (Liu and Ramsey, 2008;
Toropova et al., 2021), while other studies highlight the same
outcome for male teachers (Klassen and Chiu, 2010; Aydin et al.,
2012). Still other studies do not report gender as a predictor for
teachers’ perception of job satisfaction (e.g., Eliophotou Menon
and Athanasoula-Reppa, 2011).
Research on the relation between teaching experience and
job satisfaction has also shown diverse outcomes. Some studies
report a positive correlation of years of teaching experience and
job satisfaction (e.g., Eliophotou Menon and Athanasoula-Reppa,
2011), whereas others show a U-shape curve, highlighting novice
and expert teachers as having higher levels of job satisfaction
than mid-experienced teachers (Crossman and Harris, 2006). In
contrast, a meta-analysis considering data from a United States
context (Guarino et al., 2006) and a study on Canadian teachers
(Klassen and Chiu, 2010) indicate that especially low- and highexperienced teachers tend to quit their teaching jobs due to low
job satisfaction levels.
Regarding the occupation level of teachers, i.e., whether they
are teaching at a primary or secondary school level, research
indicates that secondary teachers report significantly higher
scores on job satisfaction than primary school teachers (e.g.,
Sharma and Jyoti, 2006). In contrast with this assumption, results
of Allen (2005) show higher dissatisfaction levels for secondary
school teachers.

the context of a constant transition between classroom and
remote schooling, not only aspects of teaching and learning
underwent change, but also factors on the individual level were
influenced by countless upheavals due to new circumstances and
associated challenges (Dabrowski, 2020).
In this context, intrapersonal characteristics on the teacher
level, which are considered to influence schooling and education
during regular school operation, need to be investigated under
the novel conditions of COVID-19. For this reason, job
satisfaction and teachers’ emotional experiences were examined
before and throughout the development of the pandemic to
investigate their emotional adjustment under these extraordinary
conditions. Teacher attrition and rising dropout rates of those
who leave the profession can often be traced back to low job
satisfaction (e.g., Heikonen et al., 2017) and the lack of emotional
well-being of teachers (e.g., Van Horn et al., 2004; Hong, 2012).
According to Heller et al. (2002), job satisfaction is defined as
the fulfilment an individual perceives through performing work
that is associated with their job. It also includes the emotional
state of satisfaction associated with the job regarding not only
in the performance of the job itself but also at an abstract
psychological level by considering how employees think or feel
about the job. Therefore, fulfilled job satisfaction is realized by
the positive attraction an individual has toward their job. This is
influenced by intrapersonal factors, such as values, expectations,
and beliefs (Heller et al., 2002; Alonso, 2006; Drafke, 2009). As
can be seen from the working definition of job satisfaction, the
emotional experience of teachers plays a significant role in this
context. For this purpose, the current study also focuses explicitly
on teachers’ emotional experience before and during the COVID19 pandemic by taking into account the positive and negative
affective activation of teachers.
The concept of positive activation (PA) and negative activation
(NA) encompasses the idea of affective activation systems that
constitute the personality of individuals (Watson and Tellegen,
1985; Schreiber and Jenny, 2020). The core concept of PA/NA
builds on the idea of comprising high PA by positively valued
affective states with a high degree of activation (e.g., wide awake),
whereas negatively valued affective states are at the low level of
PA (e.g., tired). The same concept applies in reverse for NA;
high NA encompasses negatively associated affective states with
a high level of activation (e.g., worry), with its counterpart, “free
of worries” at the low end of the positively associated affective
state regarding a low NA (Schreiber and Jenny, 2020). Therefore,
whether an affective dimension is considered to conceptualize
PA or NA depends on the high level of activation of its affective
status. In other words, PA indicates a high activation state
considered to be a positive affect, whereas NA indicates a high
activation state considered to be a negative affect.

Emotional Experience
Teacher well-being is considered a key factor for successful
schooling and predicts teachers’ choices about leaving the
profession (Naghieh et al., 2015). According to teachers’
emotional experiences during work, several studies show that,
in general, the teaching profession is associated with high levels
of stress (Stoeber and Rennert, 2008; Liu and Onwuegbuzie,
2012; Skaalvik and Skaalvik, 2015; Fitchett et al., 2018). In regard
to job-related stress in terms of workload, results of previous
studies show that women perceive significantly higher stress
levels than their male colleagues (Klassen and Chiu, 2010; NasserAbu Alhija, 2015). The degree of stress caused by workload
and significant differences were found between primary and
secondary school teachers. Results of the study of Nasser-Abu
Alhija (2015) reported higher stress levels for primary teachers
compared to their counterparts in secondary schools. Years of
work experience showed a non-linear relation to stress caused by
workload and classroom stress increasing from novice teachers
to mid-experienced teachers, but decreasing among those with
long-term teaching experience (Klassen and Chiu, 2010).
Regarding teachers’ perception of energy and exhaustion,
studies show that female teachers report significantly higher
levels of emotional exhaustion (Skaalvik and Skaalvik, 2011,
2017; Rumschlag, 2017). Rumschlag (2017) indicated a significant
difference between novice (less than 5 years) and expert (5 years
and longer) teachers regarding the emotional experience of
exhaustion. Tsigilis et al. (2011) examined potential burnout
factors and emotional exhaustion among physical education

Teachers’ Job Satisfaction and
Emotional Experience Before COVID-19
Job Satisfaction
Teachers’ job satisfaction and emotional experience are often
considered to be significant factors regarding the quality of
teaching processes and pedagogical professionalism. Regarding
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teachers in primary and secondary schools. Due to work
circumstances and conditions (e.g., higher intrinsic need for
mobility among primary school students) and associated
professional demands for teachers, results show higher levels of
emotional exhaustion in the sample of secondary school teachers
(Tsigilis et al., 2011).
By investigating indicators of teachers’ professional identity
(including job satisfaction and job motivation of teachers),
no significant differences between novice teachers and expert
teachers were found by Canrinus et al. (2012). Additional
research on gender differences indicated a higher level of
motivation among males than their female colleagues (Bishay,
1996). Other studies showed no significant differences between
gender and job motivation (Dieleman et al., 2003; Lim,
2014; Nagrath, 2019). In a study conducted by Kunter
et al. (2008), no correlation between teachers’ enthusiasm
and individual characteristics, such as gender and teaching
experience, were found.

group on Wednesday and Thursday, while remote learning was
conducted on other days of the week (BMBWF, 2020d).

COVID-19 and Its Implications for
Teachers’ Perception of Job Satisfaction
and Emotional Experience
Huber et al. (2020) highlighted that approximately 40% of
teachers (N = 1,676) felt (rather) burdened at the beginning of
the pandemic (end of March 2020).
The results of Schwab et al. (submitted1 ) indicated that
60.8% of Austrian teachers (N = 3,467) felt a high potential for
professional burden during the first lockdown of the schools. The
percentage of teachers who reported being (rather) concerned
during the first school closures in Austria was 46.6%.
In the study of Mikušková and Verešová (2020), 379 Slovakian
teachers were asked among other things about their emotional
state and job satisfaction during the pandemic. Results showed
that primary school teachers’ positive emotions correlated
positively with their job satisfaction operationalized by their
satisfaction with institutional support. In addition to this finding,
decreasing positive emotions were related to lower satisfaction
with institutional support and the increased teaching of topics
with which students were already familiar. For the sample of
higher secondary teachers, similar results were found. Negative
emotions correlated negatively with teachers’ job satisfaction
regarding institutional support (Mikušková and Verešová, 2020).
A study of Vietnamese teachers’ experience (N = 294)
during the COVID-19 pandemic provides interesting insights
into teachers’ job satisfaction. Descriptive results showed that
female teachers reported higher satisfaction than male teachers.
Regarding the level of teaching experience of teachers as a
predictor of job satisfaction, the outcomes showed that novice
teachers (less than 3 years of experience) and expert teachers
(more than 10 years of experience) reported similar levels of job
satisfaction reaching higher levels than those teachers who had
an in-between work experience of 3–10 years. The highest levels
of job satisfaction were reported by higher secondary teachers,
followed by primary teachers and lower secondary teachers
(Vu et al., 2020).
Additionally, the two related factors were associated with
a lower perception of somatic burden, stress, and emotional
exhaustion (N = 325 Australian teachers; Collie, 2021).
Highlighting the importance of longitudinal studies and
results regarding the impact of dramatic and fundamental
changes due to the spread of COVID-19, Sokal et al. (2020)
provided insights into important findings regarding teachers’
development throughout the first 3 months of the pandemic.
By asking 1,626 Canadian teachers about their attitudes
toward change, efficacy, and burnout during the pandemic, the
participants reported increased exhaustion and lack of energy,
but simultaneously perceived increased efficacy in handling

Relation Between Teachers’ Job Satisfaction and
Emotional Experience
Previous research on teachers’ job satisfaction and its impact
on individual factors indicated that it contributed to teachers’
emotional well-being, or, in other words, job satisfaction
correlates negatively with somatic symptoms such as stress and
burnout (Cheryl and Cooper, 1993; Chaplain, 1995; Ho and Au,
2006; Klassen et al., 2010; Skaalvik and Skaalvik, 2011; Toropova
et al., 2021). In a study by Kunter et al. (2008) a moderate
relation of teachers’ job satisfaction and general self-reported job
enthusiasm was found.

Education Conditions During the
COVID-19 Pandemic in Austria
The COVID-19 global pandemic caused all-encompassing
challenges and changes to daily life in Austria. First school
closures were initiated during the first lockdown of public
life on March 16, 2020. As a consequence, regular school
operations shifted from face-to-face lessons to remote learning,
which mostly resulted in synchronous and asynchronous digital
teaching and learning for teachers and students at all educational
stages. Higher secondary schools were closed on March 16,
and primary and secondary schools closed 2 days later. For
parents who had to work and/or were not able to take care of
their children during homeschooling, day care at school was
provided (BMBWF, 2020b).
After 2 months of remote schooling, Austrian schools
reopened for in-class teaching. First the graduating classes of
higher secondary school opened, followed by the primary and
lower secondary schools (BMBWF, 2020a). Due to the increase
in the number of COVID-19 cases, regular school operations
were again changed to home schooling throughout Austria.
The second nation-wide lockdown started with the closure of
higher secondary schools (starting at Grade 9) on November
3, 2020, followed by all other school types on December 4
(BMBWF, 2020c). In-between these two phases of nationwide
school lockdowns, schools were attended in shifts by students.
One group attended on Monday and Tuesday, and the other

Frontiers in Psychology | www.frontiersin.org

1

Schwab, S., Gutschik, A., Lindner, K.-T., and Kast, J. (submitted). Inklusive
Bildung in Zeiten der Corona Krise – Empirische Einblicke in das emotionale
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(2) Are teachers’ gender, expertise (novice or expert), or
maintaining their position in elementary or secondary
education related to changes in job satisfaction and
emotional experience?
(3) Does job satisfaction later predict PA of teachers or vice
versa?
(4) Does job satisfaction later predict NA of teachers or vice
versa?

classroom processes. However, the participating teachers
demonstrated increased negative cognitive and emotional
attitudes toward change throughout the 3 months of study
(Sokal et al., 2020).
Letzel et al. (2020)’s longitudinal study (N = 124 German
teachers) (2021) indicated a significant increase of German
teachers’ NA regarding the transition from regular school
operation to remote education, whereas for the same period,
a decrease of teachers’ PA was observed. More precisely,
teachers’ emotional experience during homeschooling regarding
the feelings of being angry, nervous, worried, and bored increased
compared to regular school operation before the pandemic.
Alves et al. (2021) conducted a study among 1,479 Portuguese
teachers asking them about their well-being before and during
the pandemic and its associated remote teaching. Regarding their
job satisfaction, interesting findings were presented comparing
their perceptions before and during the pandemic. Prior to the
pandemic, teachers with less than 10 years’ experience were more
satisfied than teachers with more years of experience. In addition,
before the pandemic, teachers at lower school levels were more
satisfied with their job and the education system than those in
secondary schools (Alves et al., 2021). Comparing these findings
with teachers’ answers regarding their job satisfaction during
the pandemic, the results draw the following picture: Being
female, having a service time of less than 20 years, increasing
well-being, decreasing perceptions about teaching difficulties and
increasing positive future perspectives, contribute to the increase
in positive perceptions of professional well-being.” By taking local
regions of Portugal into account, the results differed in some
ways (Alves et al., 2021).

In light of the research objectives and research questions,
this study makes a major contribution to research on teachers’
emotional adjustment in the context of schooling during the
COVID-19 pandemic in Austria by presenting results of a
longitudinal study.

MATERIALS AND METHODS
Participants
The sample of the current study was derived from two
measurement points of the INCL LEA study. The first
measurement point (t1) took place during the first lockdown
of schools from March to May 2020, in the course of which
3,467 Austrian teachers (2,839 female, 14 diverse; 36.3% from
primary schools and 40% from secondary schools). Participants
represented all nine federal states of Austria in an online survey
on homeschooling to gain insight into teachers’ stress level before
and during the homeschooling situation. The second survey
phase (t2) was carried out from November to December 2020. At
t2, 2,651 Austrian teachers completed the online questionnaires
(2,159 female, 7 diverse; 35.6% from primary schools and 31%
from secondary schools) to provide insight into their emotional
experience during the second school closure in Austria.
The current study focuses only on teachers that participated
in the first and second surveys, as the methodological center
of attention lies on the longitudinal development of teachers’
perceptions. Regarding only the longitudinal sample, 256
participating teachers were considered for this purpose, and
the sample consists of 220 female teachers. The average age of
teachers was 44.63 years (std = 11.60) and the average amount
of teaching experience in years is 19.45 (std = 12.66). Following
the suggestions of previous studies, the novice cutoff of teaching
experience was 5 years (0–5 years novice; 6 years and over,
expert). The participants included 49 novice teachers (19.1%) and
204 expert teachers (79.7%). Of this number, 42.2% taught in
primary schools and 40.6% in secondary schools.

This Study
Against the background of newly arisen professional challenges
due to COVID-19 and associated school lockdowns, this
study investigates Austrian teachers’ development of job
satisfaction and emotional experience regarding their PA
and NA from regular school operations to recurring school
closures. By examining teachers’ perceptions referring to different
measurement points (regular school operation before COVID19, first Austrian school lockdown from March to May 2020,
second Austrian school lockdown from November to December
2020) the manuscript allows for insights into teachers’ emotional
adjustments. School operations during COVID-19 are explored
from a longitudinal perspective. What is not yet clear is
the influence of the changed basic conditions on teachers’
perceptions of job satisfaction and emotional experience, two
decisive factors for professional action. Due to the novelty and
continuing topicality of education under global circumstances of
COVID-19, longitudinal data about educational processes and
the individual development of involved stakeholders are limited.
Therefore, this manuscript critically discusses the following
research questions:

Instruments
Job Satisfaction
The Enzmann and Kleiber (1989) scale was assessed to determine
teachers’ job satisfaction. Six items were rated on a four-point
Likert scale (1 = totally true to 4 = not true at all). The items
were positively and negatively formulated to assess teachers’
satisfaction (e.g., “I enjoy my job.”) as well as dissatisfaction (e.g.,
“I have previously seriously considered quitting my job”). Results
of previous studies show internal consistency of Cronbach’s
alpha = 0.79 (Delgrande et al., 2005) and 0.72–0.79 in the Swiss

(1) Are there changes in Austrian teachers’ job satisfaction and
emotional experience between regular school operations
(t1), first school lockdown (t2) and second lockdown (3)
due to COVID-19?
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the within the time factor and the three background variables
in turn as between level factors were estimated. Full models
with within time main effect, within time interaction with
each background group factor and the between groups main
effects were calculated separately for each outcome with each
background factor (RQ 1 and RQ 2).
Analyses of the direction of within time relationships between
job satisfaction and the two other outcomes were analyzed
using path modeling (Mplus 8, Muthén and Muthén, 2017).
In each model a full model that contained all cross-lagged
relationships, all stability paths, and correlations of simultaneous
measures was estimated first (see theoretical model in Figure 1),
and the model was then modified if the fit to the data was
not adequate. Modification indices were utilized in making
improvements to the model.

context (Sandmeier et al., 2017). In the context of the current
study, Cronbach’s alpha for job satisfaction regarding t1 = 0.72,
at t2 = 0.78, and at t3 = 0.81.

Emotional Experience
The PANAVA Scale (Schallberger, 2005) was used to assess
teachers’ emotional experience. This scale consists of eight items
regarding affective experience states by asking participants about
their emotional state in the context of opposite adjectives. These
adjective pairs can be distinguished into dimensions of PA and
NA. The pairs, for example, “full of energy” and “no energy,” were
ranked on a rating scale with seven increments. In this context,
positive and negative activating dimensions do not represent
actual positive or negative affective states. For example, “full of
energy” is an item that possesses high PA; however, its opposite,
“no energy” is understood as an expression of low PA. One
example item for NA is relaxed (low NA) and stressed (high
NA; Schreiber and Jenny, 2020). Previous studies using the
scale have shown acceptable internal consistency with Cronbach’s
alpha = 0.89 (PA) and 0.86 (NA) (Zurbriggen and Venetz, 2018)
and Cronbach’s alpha = 0.85 (PA) and 0.80 (NA) (Schreiber and
Jenny, 2020). Considering the current sample, Cronbach’s alpha
for PA was 0.81 (t1), 0.76 (t2), and 0.82 (t3); and for NA = 0.79
(t1), 0.80 (t2), and 0.77 (t3).

RESULTS
Are There Changes in Austrian Teachers’
Job Satisfaction and Emotional
Experience Between Regular School
Operations (t1), First School Lockdown
(t2) and Second Lockdown (t3) Due to
COVID-19?

Procedure
The current study was conducted within the COVID-19 related
research project INCL LEA (Inclusive Home Learning during
COVID-19) based at the University of Vienna. The research
project was developed and implemented in cooperation with
the local school boards in Austria, which also gave ethical
approval for the study. Teachers from all federal states in Austria
participated in an online survey during the first and second
lockdowns of Austrian schools due to the COVID-19 pandemic
(Kast et al., 2021; Lindner et al., submitted2 ; Schwab and Lindner,
2021; Schwab et al., submitted) (see text footnote 1). The
collected data regarding teachers’ job satisfaction and emotional
experience refers to three measurement points: t1 = regular
school operation (teachers referred to t1 retrospectively during
the first lockdown), t2 = first school lockdown in Austria (first
simultaneous survey), and t3 = second school lockdown in
Austria (second simultaneous survey).

The descriptive results, intercorrelations, and reliabilities of the
three outcome scales are shown in Table 1.
Generally, Austrian teachers’ job satisfaction seems to be
rather high, as all empirical mean scores are above three (on
a four-point rating scale where 2.5 would be the theoretical
mean of the scale). For job satisfaction, moderate correlations
were found between the three time points (before lockdown,
during the first and second lockdowns). For PA, however,
no significant correlation was found between the time point
before lockdown and during the first lockdown, but a low
one was determined in the second lockdown. The correlation
between the first and second lockdowns in PA was, however,
moderate. For NA, the correlations of the time before
lockdowns were small while those between the first and second
lockdowns were moderate.
Results from ANOVA indicated that job satisfaction was
reduced remarkably between the time of regular school
operations and during the two lockdown measurements (see
Table 2). While the overall within time effect was significant
(p < 0.001) the within time contrasts indicated, however, that
the difference was significant only between t1 and t2 (p < 0.001).
Effect sizes were large (partial eta2 = 0.27 and 0.39). Positive
emotional experiences also reduced during the studied period
(p < 0.001; partial eta2 = 0.20), and contrasts indicated that
that the change toward less positive emotional experiences was
significant both between t1 and t2 and t2 and t3. The effect
size of the initial drop was large (partial eta2 = 0.20), while the
latter change had a small effect size (partial eta2 = 0.03). Negative
emotional experiences increased significantly (p < 0.001; partial
eta2 = 0.09), but the change took place only between t1 and t2
(p < 0.001; partial eta2 = 0.09). Effect sizes were moderate.

Analysis Strategy
Changes in the mean levels of the outcomes (Job satisfaction,
Positive emotional experiences, and negative emotional
experiences) were analyzed with repeated ANOVA measures
with each outcome viewed separately. First a within time model
with a single outcome in turn was estimated to test if changes
between measurements in these outcomes were statistically
significant. Within time contrast were used to test whether the
possible change in outcome levels in time took place between t1
and t2 or between t2 and t3. Then models with each outcome as
2

Lindner, K.-T., Gitschthaler, M., Gutschik, A., Corazza, R., and Schwab, S.
(submitted). Increased Educational Disadvantage of Refugee Students in German
Language Support Classes during COVID-19 School Closures in Austria –
Perceptions and Pedagogical Reactions of Austrian Teachers.
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FIGURE 1 | Theoretical path model.
TABLE 1 | Outcome scale correlations, reliabilities, means, and standard deviations.
N = 240–242

JS1

JS2

JS3

PA1

PA2

PA3

NA1

NA2

NA3

JS1

0.72

JS2

0.39 **

JS3

0.49 **

0.48 **

PA1

0.44 **

0.05

0.24 **

PA2

0.15 *

0.49 **

0.31 **

0.09

PA3

0.18 *

0.33 **

0.56 **

0.24 **

NA1

−0.36 **

−0.19 **

−0.60 **

0.78

0.10

0.81
0.81
0.76
0.52 **

0.82
–0.11

−0.06

0.79

NA2

−0.13 *

−0.46 **

−0.23 **

0.10

−0.52 **

–0.19**

0.20 **

NA3

−0.19 **

−0.36 **

−0.44 **

−0.14 *

−0.48 **

–65**

0.27 **

3.56 (0.40)

3.12 (0.56)

3.19 (0.59)

5.22 (1.03)

4.49 (1.06)

4.33 (1.21)

Mean (std)

Cronbach alpha

3.49 (1.13)

0.80
0.45 **
4.01 (1.28)

0.77
4.11 (1.22)

JS1, job satisfaction at t1; JS2, job satisfaction at t2; JS3, job satisfaction at t3; PA1, positive activation at t1; PA2, positive activation at t2; PA3, positive activation at t3;
NA1, negative activation at t1; NA2, negative activation at t2; NA3, negative activation at t. *p < 0.05, **p < 0.01.

regular school operations and the initial lockdown but bounced
back toward increased job satisfaction as they neared t3. There
were no average between gender differences. Gender was not
related to changes in positive or negative emotional experiences,
nor were there any between gender differences in the average
levels of these outcomes.
Expertise, i.e., comparison of novice and expert participants
had a within time interaction effect to job satisfaction (p < 0.05;
partial eta2 = 0.02), indicating that there were differences
in how job satisfaction changed over the studied period in
these groups (see Figure 3). The contrasts showed that the
change in job satisfaction between t1 and t2 was different for
novice and expert teachers (p < 0.01; partial eta2 = 0.03).
Expert teachers seemed to react with a larger reduction in
job satisfaction when the first lockdown took place, but their
job satisfaction did not worsen as they approached t3. Novice

Are Teachers’ Gender, Expertise (Novice
or Expert), or Maintaining a Position in
Elementary or Secondary Education
Related to Changes in Job Satisfaction
and Emotional Experience?
Gender had a within time interaction effect (p < 0.05; partial
eta2 = 0.02) indicating that the reduction in job satisfaction
took place differently for males and females. Contrasts indicated
that the gender effect was significant both between regular
school operations (t1) and first lockdown (t2) (p < 0.01;
partial eta2 = 0.03) and between t2 and t3 (p < 0.05; partial
eta2 = 0.02). These interactions are depicted in Figure 2 and show
that while male participants experienced a constant reduction
in job satisfaction throughout the period, female participants
experienced a significant reduction in job satisfaction between
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TABLE 2 | Repeated measures analysis of variance results for all three outcomes.
Within time

Time X group

Between groups

F values and partial eta squared values

Within time effect contrasts
t1–t2

t2–t3

Time X group contrasts
t1–t2

t2–t3

Job satisfaction (JS)

82.9*** (0.27)

145.6*** (0.39)

2.7 (0.01)

JS and gender

26.5*** (0.11)

3.8* (0.02)

0.74 (0.00)

38.3*** (0.15)

0.15 (0.00)

6.7** (0.03)

4.2* (0.02)

JS and expertise

42.0*** (0.16)

3.4* (0.02)

0.54 (0.00)

70.4*** (0.24)

0.24 (0.00)

7.0** (0.03)

2.1 (0.01)

JS and position

70.9*** (0.27)

1.2 (0.01)

1.4 (0.01)

117.9*** (0.38)

0.93 (0.00)

2.2 (0.01)

1.2 (0.00)

Positive activation (PA)

56.2*** (0.20)

55.6** (0.20)

5.8* (0.03)

PA and gender

19.9*** (0.08)

1.7 (0.01)

0.66 (0.00)

14.2*** (0.06)

6.5* (0.03)

3.0 (0.01)

1.5 (0.01)

PA and expertise

35.1*** (0.14)

1.1 (0.00)

0.23 (0.00)

28.7*** (0.11)

7.9** (0.03)

1.4 (0.01)

2.3 (–01)

PA and position

47.9*** (0.20)

0.72 (0.00)

1.4 (0.01)

52.3*** (0.21)

3.3 (0.02)

1.2 (0.01)

0.06 (0.00)

Negative activation (NA)

21.6*** (0.09)

21.0*** (0.09)

2.0 (0.01)

7.0** (0.03)

0.52 (0.00)

0.60 (0.00)

6.0* (0.03)

1.1 (0.01)

0.76 (0.00)

0.02 (0.00)

NA and expertise

13.4*** (0.06)

0.08 (0.00)

0.61 (0.00)

12.8*** (0.05)

1.4 (0.01)

0.11 (0.00)

0.00 (0.00)

NA and position

17.6*** (0.08)

1.0 (0.01)

1.9 (0.01)

20.1*** (0.09)

0.44 (0.00)

0.88 (0.01)

0.19 (0.00)

NA and gender

eta2

values are partial eta squared values. *p < 0.05, **p < 0.01, ***p < 0.001.

FIGURE 2 | The relation of gender to development in job satisfaction.

FIGURE 3 | The relation of expertise to development in job satisfaction.

added to the model. The final model had a good fit to
the data (chi-square = 1.21; df = 2; p = 0.54; CFI = 1.0;
TLI = 1.0; RMSEA = 0.00; SRMR = 0.01). The final model is
depicted in Figure 4, which shows only statistically significant
paths; the non-significant paths were omitted, while they
remained in the model.
The job satisfaction stability between t1 and t2 was moderate
(Std.Beta = 0.46) and interestingly, t1 job satisfaction prediction
of t3 job satisfaction seemed higher (Std.Beta = 0.36) than that
between t2 and t3 (Std.Beta = 0.27). In contrast, PA showed
no statistically significant stability between t1 and t2, but t1
activation was related to t3 activation (Std.Beta = 0.17). The cross
lagged relationships were evident from PA to job satisfaction but
not vice versa. Initial level PA predicted lower job satisfaction
later during t2 (Std.Beta = –0.15).3 Positive activation in t2
predicted positive job satisfaction in t3 (Std.Beta = –13).

teachers showed a milder drop in job satisfaction. There were
no differences on the average in job satisfaction between these
groups. Expertise was not related to changes in positive or
negative emotional experiences, nor were there any differences
on the average level of positive or negative emotional experiences
between these groups.
The teachers’ position, i.e., whether they worked in primary
schools or in secondary schools, had no effect on developments
in any of the three outcomes. Neither were there any average
differences on the level of job satisfaction, PA, or NA between
primary school and secondary school teachers.

Does Teachers’ Job Satisfaction Predict
Later Positive Activation of Teachers or
Vice Versa?
The model of job satisfaction and PA included all stability
paths, correlations between same time outcomes, and all four
cross-lagged paths. This initial model showed limited fit to
data; therefore, an additional direct path between t1 job
satisfaction and t3 job satisfaction and t1 and t3 PA were
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This negative effect might be real or indicate a suppressor effect, as the initial
correlation between these variables was non-significant (r = 0.05) and the
prediction between t1 and t2 job satisfaction was Std.Beta = 0.46, while their
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FIGURE 4 | Structural equation model (SEM) of job satisfaction and positive activation. A dashed line indicates that the path is not statistically significant.

FIGURE 5 | Structural equation model (SEM) model of job satisfaction and negative activation. A dashed line indicates that the path is not statistically significant.

cross-lagged paths. After the initial test of fit, a direct path
between t1 and t3 job satisfaction and between t1 and t3 NA
were added to the model, which then fit the data very well (chisquare = 0.89; df = 2; p = 0.95; CFI = 1.0; TLI = 1.0; RMSEA = 0.00;
SRMR = 0.00). The final model is depicted in Figure 5 which
shows only statistically significant paths.

Does Teachers’ Job Satisfaction Predict
Later Negative Activation of Teachers or
Vice Versa?
The model with job satisfaction and NA included all stability
paths, correlations between same time outcomes, and all four
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is at home due to home office, unemployment or shorttime work” (Mader et al., 2020). Against this background, the
first tremendous drop of job satisfaction perceived by female
teachers may be traced back to cumulating challenges and
responsibilities that no one was prepared for, followed by
adaptive performance and adjustment of understanding of jobrelated circumstances.
The results indicate that although the job satisfaction of
female teachers significantly decreased initially compared to
their male colleagues, they might be better able to adapt and
adjust to the current circumstances as indicated by the end
of decrease in job satisfaction. These results contradict the
results of Vu et al. (2020) as well as Alves et al. (2021), who
reported higher job satisfaction for female teachers. However,
the adjustment performance of female teachers needs to be
highlighted as a successful coping strategy that supports teachers’
improvement of job satisfaction during phases of crisis, such as
the pandemic.
Regarding teachers’ years of experience in teaching, results
showed a stronger decrease of job satisfaction for expert teachers
from regular school operation to the first school lockdown than
for novice teachers. However, in comparison to novice teachers,
the development of expert teachers’ job satisfaction showed no
additional drop, and the level of job satisfaction increased toward
the second school lockdown. Novice teachers showed a milder
drop in job satisfaction throughout the entire collection process.
One explanation might be that expert teachers had developed
successful teaching strategies that worked for them over the years,
and they might have faced a stronger backlash throughout the
pandemic, as they could no longer benefit from their regular
teaching style and proven and successful didactic and pedagogical
actions. Novice teachers are in an initial professional finding
process, which includes testing different methods and approaches
to fit students’ needs, and adaption to new circumstances might
be easier for them.
Teachers’ emotional experience, gender, and years of
experience were not related to PA or NA throughout the
development of the pandemic. Neither was the teachers’ school
level (primary or secondary school) a significant predictor of
job satisfaction (in contrast with the results of Vu et al., 2020)
or emotional experience. Therefore, it can be assumed, that
the sudden change of institutional conditions and professional
demands were perceived similarly, regardless of the educational
level of teachers and the fact that affected pedagogues felt
confronted with similar challenges. The outcome that none
of the investigated variables predicted teachers’ emotional
experience contradicts with previous studies on teachers’ wellbeing and PA and NA during COVID-19 (Mikušková and
Verešová, 2020; Alves et al., 2021). As the PA decreased and the
NA increased for all participating teachers similarly, regardless
of the examined predictors (gender, teaching experience,
school level), it can be assumed that the development of
the spread of COVID-19 and the associated changes of the
school system triggered similar emotional reaction among all
participating teachers.
This can be explained, in part, by the lack of professional
communication between the government, the local school

The stability of job satisfaction is similar to the earlier
model. Negative activation had no significant stability between
t1 and t2, but the direct path from t1 to t3 was significant
(Std.Beta = 0.18), while stability between t2 and t3 was moderate
(Std.Beta = 0.33). Simultaneous correlations between outcomes
were all significant and negative, indicating that higher job
satisfaction was related to less NA. Of all four cross-lagged paths,
only a path from t2 job satisfaction to t3 NA was significant
(Std.Beta =–0.19), indicating that the level of job satisfaction
during t2 predicted lower NA in t3.

DISCUSSION
The current study presents a longitudinal approach that examines
Austrian teachers’ job satisfaction and emotional experience
before and during COVID-19 regarding three time-reference
points. In the context of the discussion of the results, the
phrase time-reference points instead of measurement points seems
necessary for teachers’ perception at t1. The regular school
operation data before COVID-19 was collected retrospectively
at t2, a time where the spread of COVID-19 had already been
declared a global pandemic and schools were closed for the first
time in Austria.
This circumstance might explain the significant decrease
of job satisfaction from regular school operations to the first
closure of schools. As teachers were asked about their perception
retrospectively, the uncertainty of the situation during the
beginning of the pandemic and its associated new demands
and challenges in the context of education and schooling might
have had an impact on their view of times before COVID-19,
in the sense of a glorification of the past. In this context, the
results highlight a remarkably reduction of job satisfaction and
PA when comparing regular school operation and the time during
the two school lockdowns. Teachers’ NA increased significantly
between t1 and t2. The results confirm the outcomes of other
studies, such as Letzel et al. (2020); Sokal et al. (2020), and
Alves et al. (2021).
Interesting results occur when comparing teacher differences
in the perception of job satisfaction in regard to gender.
While female teachers perceived a tremendous downfall in job
satisfaction toward the initial lockdown, more than that of
men, this negative trend was leveled and even turned slightly
positive as they approached the second lockdown. At the same
time male teachers perceived a more or less linear decrease
in their job satisfaction, which ended at the same level as
female teachers at t3.
One possible explanation might be the differences between
private life and home circumstances of female and male teachers
as to gender stereotypes and traditional gender role distributions.
Females are still more likely to be associated with domestic
work and taking care of children or elderly persons who
need support. Following an Austrian study regarding home
office and domestic work, results show that unpaid work at
home (e.g., domestic work, taking care of underaged children)
is primarily performed by females, “albeit a second parent
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insight into educational conditions during COVID-19. Some
research limitations are the direct consequence of the urgency of
the investigation.
One major limitation of the study deals with the topic of
representativeness of the research. Regarding the sample and
its acquisition, it must be acknowledged that forwarding an
online link to an online survey does not reach the whole
desired research population. In some federal states, the research
team was only allowed to select data from previously chosen
school types, which were selected by the local school authorities.
Considering other federal states, permission was given to send
the link to every school within the area of responsibility
of the local school authorities. This resulted in different
acquisition conditions, which led to an unequal distribution
of school types.
In addition, no representativity could be achieved
regarding teachers’ gender. Furthermore, as many teachers
felt confronted with new challenges and demands regarding
digital competencies, it can be assumed that teachers with good
technical equipment and higher perceptions of self-efficacy
regarding digital competences were more likely to follow the
online link and fill out the questionnaire. Therefore, teachers
feeling overtaxed with digital demands during homeschooling
may be underrepresented within the sample.
Another aspect regarding the sample was the high dropout
rate between t1/t2 and t3. When looking at the basic samples
of the two points, the sample sizes are satisfyingly large, but
regarding the longitudinal sample, there was a high dropout rate.
Reasons may be random or due to the failure of school principals
to forward the online link to their teaching staff.
It must be emphasized that in regard to the measurement
points, the data considering t1 (regular school operation
before COVID-19) was collected retrospectively in the process
of measurement point t2 (the first lockdown). Therefore,
data concerning teachers’ perceptions of job satisfaction and
emotional experience might lack internal validity and causality, as
they run the risk of being influenced by the actual conditions and
circumstances during t2 considering the COVID-19 pandemic
(see also Helm et al., 2020).
Another point that must be stressed is the diffuse
understanding of the concept of job satisfaction within
scientific discussions. Considering previous research and
literature, different understandings and conceptualizations of
job satisfaction can be observed, e.g., institutional support,
perception of efficacy, satisfaction with behavior of students,
etc. Therefore, it seems difficult to compare diverse studies
examining teachers’ job satisfaction when relying on different
definitions and concepts.
What now remains open against the background
of the investigated predictors for job satisfaction and
emotional experience is the question of further predicting
variables of the two constructs of teachers’ characteristics.
Possible variables that might be worthy of investigation
are private life and home environment factors of
teachers’ during homeschooling (e.g., digital resources and
competences, family members such as children or the
elderly who that need to be taken care of simultaneously).

authorities, school principals, and school staff. For instance,
school principals and teachers received the information about
modifications (e.g., school lockdowns, hygienic measures, etc.)
via public press conferences. Therefore, teachers were not
informed beforehand, and changes were often announced last
minute (e.g., on Friday it was announced by the press that
schools would be closed on Monday). Therefore, teachers were
not prepared in time, e.g., they often lacked the technical
equipment and prepared homework for students) (Helm et al.,
2021; Kast et al., 2021; Schwab and Lindner, 2021). This
might also be an explanation for the trend in increasing NA
and decreasing PA. Whereas teachers might have understood
a chaotic transition from regular school operations to school
lockdown and accompanying homeschooling periods during the
first closure of school at t2, resignations increased, as little had
changed during the second lockdown at t3.
Regarding the relation between job satisfaction and emotional
experience, studies show that initial level PA predicted lower job
satisfaction later at the first lockdown of schools at t2 which
means that teachers who reported high PA during regular school
operations reported lower job satisfaction during t2 than those
who felt less PA before COVID-19. A possible explanation might
be that teachers who felt more positive were more overwhelmed
by the unpredicted situation than those who felt more negatively
activated regarding their job.
Additionally, higher PA during the first lockdown predicted
positive job satisfaction levels during the second lockdown.
This finding might refer to teachers’ adjustment performance,
as participants who felt more positively activated might have
also been more convinced of their professional actions during
the ongoing situation of the pandemic. The same applies
to the investigation of NA. Teachers who felt higher levels
of job satisfaction were less likely to be negatively activated
during the first and second lockdowns. It is encouraging to
compare these findings with the results of previous studies on
the relation between job satisfaction and teachers’ emotional
experience, which highlighted the significant negative correlation
between high job satisfaction and negative emotional experience,
as well as the significant positive correlation between high
job satisfaction and PA (before COVID-19: Cheryl and
Cooper, 1993; Chaplain, 1995; Ho and Au, 2006; Klassen
et al., 2010; Skaalvik and Skaalvik, 2011; Toropova et al.,
2021; during COVID-19: Mikušková and Verešová, 2020;
Collie, 2021).
The results of the current study show that teachers successfully
adjusted their professional understanding by examining their
job satisfaction, but considering their emotional experience, a
negative reversal could be observed. This might have occurred
due to the ongoing situation of exception and the lasting
psychological stress due to the enduring state of crisis.

LIMITATIONS
Against the background of this continuing state of emergency,
the current study was planned and conducted under tremendous
pressure of time and urgency with the purpose of providing rapid
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CONCLUSION

DATA AVAILABILITY STATEMENT

Approximately 1 year after the first school lockdown in Austria,
the COVID-19 crisis is still ongoing. Currently, the government is
intensively putting their focus on health impacts (e.g., vaccination
of the population) and on economic effects (e.g., reopening
restaurants, shops etc.). Socio-emotional effects of this crisis
have not been addressed to the same extent. Of course, crises
can also be associated with positive transformative effects. With
regards to schools, some developments (e.g., increasing the use
of digital tools) that are positive side effects might not just
be temporary during the duration of the pandemic, but rather
influence educational processes permanently. Nevertheless, some
negative effects might prevail long time after the crisis. The
results of the study emphasize that teachers’ well-being needs
to be addressed more intensively regarding future research,
practice, and measurements on institutional levels. The impact
of teachers’ well-being on outcomes (e.g., burnout) as well as on
students’ outcomes (e.g., academic achievement) is significant.
Therefore, against the background of this study’s results, it seems
important to address the remarkable negative change in teachers’
job satisfaction and emotional experiences to avoid long-term
consequential damage on individuals (teachers, students) and
institutions (schools, educational system).

The raw data supporting the conclusions of this article will be
made available by the authors, without undue reservation.

REFERENCES

Dabrowski, A. (2020). Teacher wellbeing during a pandemic: surviving or thriving?
Soc. Educ. Res. 2, 35–40. doi: 10.37256/ser.212021588
Delgrande, J. M., Kuntsche, E. N., and Sidler, J. (2005). Arbeitsüberforderung
und-unzufriedenheit von Lehrpersonen in der Schweiz-Zusammenhänge
mit depressivität und somatischen Beschwerden [Work Overload and
Dissatisfaction of Teachers in Switzerland - Associations with Depressiveness
and Somatic Complaints]. Schweizerische Zeitschrift für Bildungswissenschaften
27, 123–139. doi: 10.24452/sjer.27.1.4700
Dieleman, M., Cuong, P. V., Anh, L. V., and Martineau, T. (2003). Identifying
Factors for Job Motivation of Rural Health Workers in North Viet Nam. Geneva:
Human Resources for Health.
Drafke, M. (2009). The Human Side of Organizations. London: Pearson Education,
Inc.
Eliophotou Menon, M., and Athanasoula-Reppa, A. (2011). Job satisfaction among
secondary school teachers: the role of gender and experience. School Leadership
Manag. 31, 435–450. doi: 10.1080/13632434.2011.614942
Enzmann, D., and Kleiber, D. (1989). Helfer-Leiden: Streß und Burnout in
psychosozialen Berufen. (korr. Fassung, 2004). Heidelberg: Asanger.
Fitchett, P. G., McCarthy, C. J., Lambert, R. G., and Boyle, L. (2018). An
examination of US first-year teachers’ risk for occupational stress: associations
with professional preparation and occupational health. Teachers Teach. 24,
99–118. doi: 10.1080/13540602.2017.1386648
Guarino, C. M., Santibanez, L., and Daley, G. A. (2006). Teacher recruitment
and retention: a review of the recent empirical literature. Rev. Educ. Res. 76,
173–208. doi: 10.3102/00346543076002173
Heikonen, L., Pietarinen, J., Pyhalt, K., Toom, A., and Soini, T. (2017). Early
career teachers’ sense of professional agency in the classroom: associations with
turnover intentions and perceived inadequacy in teacher-student interaction.
Asia-Pacific J. Teacher Educ. 45, 250–266. doi: 10.1080/1359866x.2016.1169505
Heller, D., Judge, T. A., and Watson, D. (2002). The confounding role of personality
and trait affectivity in the relationship between job and life satisfaction. J. Organ.
Behav. 23, 815–835. doi: 10.1002/job.168
Helm, C., Huber, S., and Loisinger, T. (2021). Meta-Review on findings
about teaching and learning in distance education during the Corona
pandemic-evidence from Germany, Austria and Switzerland. Zeitschrift
Erziehungswissenschaft: ZfE. Online ahead of print.

ETHICS STATEMENT
The studies involving human participants were reviewed
and approved by local school boards in Austria. The
patients/participants provided their written informed consent
to participate in this study.

AUTHOR CONTRIBUTIONS
K-TL: conception and design of study, organized the database,
first draft of the manuscript, wrote sections of the manuscript,
and incorporation of all comments of authors. HS: conception
and design of study, performed the statistical analysis, and
wrote sections of the manuscript. SS: conception and design
of study and wrote sections of the manuscript. All authors
contributed to manuscript revision, read, and approved the
submitted version.

Allen, M. B. (2005). Eight Questions on Teacher Recruitment and Retention: What
does the Research Say?. Denver, CO: Education Commission of the States (NJ3).
Alonso, P. (2006). Differences in the perception of job satisfaction in a sample of
administrative staff. Bol. Psicol. 88, 49–63.
Alves, R., Lopes, T., and Precioso, J. (2021). Teachers’ well-being in times of Covid19 pandemic: factors that explain professional well-being. IJERI Int. J. Educ. Res.
Innov. 15, 203–217.
Aydin, A., Uysal, S., and Sarier, Y. (2012). The effect of gender on job satisfaction
of teachers: a meta-analysis study. Procedia-Soc. Behav. Sci. 46, 356–362. doi:
10.1016/j.sbspro.2012.05.122
Bishay, A. (1996). Teacher motivation and job satisfaction: a study employing the
experience sampling method. J. Undergraduate Sci. 3, 147–155.
BMBWF (2020b). Maßnahmen in Schule und Unterricht [Measures in school and
classrooms]. Vienna: BMBWF.
BMBWF (2020a). Etappenplan [Step-by-step plan]. Vienna: BMBWF.
BMBWF (2020c). Schulbetrieb ab Dem 17. Vienna: BMBWF.
BMBWF (2020d). Umsetzung des Etappenplans für Schulen. Richtlinien für die
Unterrichtsorganisation und die pädagogische Gestaltung [Setting the step-bystep plan for schools. Guidelines for the organization of lessons and pedagogical
design]. Vienna: BMBWF.
Canrinus, E. T., Helms-Lorenz, M., Beijaard, D., Buitink, J., and Hofman, A.
(2012). Self-efficacy, job satisfaction, motivation and commitment: exploring
the relationships between indicators of teachers’ professional identity. Eur. J.
Psychol. Educ. 27, 115–132. doi: 10.1007/s10212-011-0069-2
Chaplain, R. P. (1995). Stress and job satisfaction: a study of English primary school
teachers. Educ. Psychol. 15, 473–489. doi: 10.1080/0144341950150409
Cheryl, J. T., and Cooper, C. L. (1993). Mental health, job satisfaction and
occupational stress among UK teachers. Work Stress 7, 203–219. doi: 10.1080/
02678379308257062
Collie, R. J. (2021). COVID-19 and teachers’ somatic burden, stress, and emotional
exhaustion: examining the role of principal leadership and workplace buoyancy.
AERA Open 7:2332858420986187.
Crossman, A., and Harris, P. (2006). Job satisfaction of secondary school teachers.
Educ. Manag. Administration Leadership 34, 29–46.

Frontiers in Psychology | www.frontiersin.org

11

November 2021 | Volume 12 | Article 702606

Lindner et al.

Development of Teachers’ Adjustment Performance

Helm, C., Weber, C., Krammer, G., and Wetzelhütter, D. (2020). Bildung,
Schule, Lehren und Lernen während der Schulschließungen aufgrund
der Corona-Pandemie - Ein Überblick zu bestehenden Online-Umfragen
[Education, school, teaching and learning during school closures due to the
Corona pandemic - An overview of existing online surveys] oefeb. Available
online at: https://www.oefeb.at/webroot/uploads/files/Aktuelles/Rahmung%
20der%20Studien%20zum%20Fernunterricht%20w%C3%A4hrend%20der%
20Schulschlie%C3%9Fungen%20aufgrund%20von%20COVID-19_230920.pdf
Ho, C. L., and Au, W. T. (2006). Teaching satisfaction scale: measuring job
satisfaction of teachers. Educ. Psychol. Measurement 66, 172–185. doi: 10.1177/
0013164405278573
Hong, J. Y. (2012). Why do some beginning teachers leave the school, and others
stay? Understanding teacher resilience through psychological lenses. Teach.
Teach. Theory Pract. 18, 417–440. doi: 10.1080/13540602.2012.696044
Huber, S. G., Günther, P. S., Schneider, N., Helm, C., Schwander, M., Schneider,
J. A., et al. (2020). COVID-19 und Aktuelle Herausforderungen in Schule und
Bildung. Erste Befunde des Schul-Barometers in Deutschland, Österreich und
der Schweiz [COVID-19 and Current Challenges in Schools and Education.
First Findings of the School Barometer in Germany, Austria and Switzerland].
Münster: Waxmann.
Kast, J., Lindner, K.-T., Gutschik, A., and Schwab, S. (2021). Austrian teachers’
attitudes and self-efficacy beliefs regarding at-risk students during home
learning due to COVID-19. Eur. J. Special Needs Educ. 36, 114–126. doi: 10.
1080/08856257.2021.1872849
Klassen, R. M., and Chiu, M. M. (2010). Effects on teachers’ self-efficacy and job
satisfaction: teacher gender, years of experience, and job stress. J. Educ. Psychol.
102:741. doi: 10.1037/a0019237
Klassen, R. M., Usher, E. L., and Bong, M. (2010). Teachers’ collective efficacy, job
satisfaction, and job stress in cross-cultural context. J. Exp. Educ. 78, 464–486.
Kunter, M., Tsai, Y. M., Klusmann, U., Brunner, M., Krauss, S., and Baumert, J.
(2008). Students’ and mathematics teachers’ perceptions of teacher enthusiasm
and instruction. Learn. Instr. 18, 468–482.
Letzel, V., Pozas, M., and Schneider, C. (2020). Energetic students, stressed parents,
and nervous teachers: a comprehensive exploration of inclusive homeschooling
during the COVID-19 crisis. Open Educ. Stud. 2, 159–170. doi: 10.1515/edu2020-0122
Lim, H. L. (2014). Managing young professional talent in the UAE: work motivators
and gender differences. Int. J. Economy Manag. Soc. Sci. 3, 874–882.
Lindner, K.-T., Letzel, V., Tarini, G., and Schwab, S. (2021). When home turns into
quarantine school – new demands on students with special educational needs,
their parents and teachers during COVID-19 quarantine. Eur. J. Special Needs
Educ. 36, 1–4. doi: 10.1080/08856257.2021.1874153
Liu, S., and Onwuegbuzie, A. J. (2012). Chinese teachers’ work stress and their
turnover intention. Int. J. Educ. Res. 53, 160–170. doi: 10.1016/j.ijer.2012.03.006
Liu, X. S., and Ramsey, J. (2008). Teachers’ job satisfaction: analyses of the teacher
follow-up survey in the United States for 2000–2001. Teach. Teacher Educ. 24,
1173–1184. doi: 10.1016/j.tate.2006.11.010
Mader, K., Derndorfer, J., Disslbacher, F., Lechinger, V., and Six, E. (2020).
Genderspezifische Effekte von COVID-19 [Gender specific effects of covid-19].
Available online at: https://www.wu.ac.at/vw3/forschung/laufende-projekte/
genderspezifscheeffektevoncovid-19 (accessed 13 April, 2021)
Mikušková, E. B., and Verešová, M. (2020). Distance education during COVID-19:
the perspective of Slovak teachers. Probl. Educ. 21 Century 78, 884–906.
Muthén, L. K., and Muthén, B. O. (2017). Mplus User’s Guide, 8th Edn. Los Angeles,
CA: Muthén & Muthén.
Naghieh, A., Montgomery, P., Bonell, C. P., Thompson, M., and Aber, J. L.
(2015). Organisational interventions for improving wellbeing and reducing
work-related stress in teachers. Cochrane Database Syst. Rev. 4, 1–65. doi:
10.4324/9780429279379-1
Nagrath, G. (2019). Work motivation of school teachers: an application of job
characteristics model. J. Strategic Hum. Resource Manag. 8:26.
Nasser-Abu Alhija, F. (2015). Teacher stress and coping: the role of personal and
job characteristics. Procedia Soc. Behav. Sci. 185, 374–380.
Rumschlag, K. E. (2017). Teacher burnout: a quantitative analysis of emotional
exhaustion, personal accomplishment, and depersonalization. Int. Manag. Rev.
13, 22–36.
Sandmeier, A., Kunz Heim, D., Windlin, B., and Krause, A. (2017). Negative
beanspruchung von schweizer lehrpersonen. trends von 2006 bis 2014
[Negative stress among Swiss teachers. Trends from 2006 to 2014].

Frontiers in Psychology | www.frontiersin.org

Schweizerische Zeitschrift für Bildungswissenschaften 39, 75–94. doi: 10.24452/
sjer.39.1.5000
Schallberger, U. (2005). Kurzskalen zur Erfassung der Positiven Aktivierung,
Negativen Aktivierung und Valenz in Experience Sampling Studien (PANAVAKS) [Short scales for the assessment of Positive Activation, Negative
Activation and Valence in Experience Sampling Studies (PANAVA-KS)]. Zürich:
Psychologisches Institut der Universität Zürich.
Schreiber, M., and Jenny, G. J. (2020). Development and validation of the ‘lebender
emoticon PANAVA’ Scale (LE-PANAVA) for digitally measuring positive and
negative activation, and valence via emoticons. Personality Individual Diff.
160:109923. doi: 10.1016/j.paid.2020.109923
Schwab, S., and Lindner, K.-T. (2021). Auswirkungen von Schulschließungen
und Homeschooling während des ersten österreichweiten Lockdowns auf
Bildungsungleichheit [Effects of school closures and homeschooling during the
first Austria-wide lockdown on educational inequality]. WISO 43, 49–63.
Sharma, R. D., and Jyoti, J. (2006). Job satisfaction among school teachers. IIMB
Management Rev. 18, 349–363.
Skaalvik, E. M., and Skaalvik, S. (2011). Teacher job satisfaction and motivation to
leave the teaching profession: relations with school context, feeling of belonging,
and emotional exhaustion. Teach. Teacher Educ. 27, 1029–1038. doi: 10.1016/j.
tate.2011.04.001
Skaalvik, E. M., and Skaalvik, S. (2015). Job satisfaction, stress and coping strategies
in the teaching profession-what do teachers say? Int. Educ. Stud. 8, 181–192.
Skaalvik, E. M., and Skaalvik, S. (2017). Dimensions of teacher burnout: relations
with potential stressors at school. Soc. Psychol. Educ. 20, 775–790.
Sokal, L., Trudel, L. E., and Babb, J. (2020). Canadian teachers’ attitudes toward
change, efficacy, and burnout during the COVID-19 pandemic. Int. J. Educ. Res.
Open 1:100016. doi: 10.1016/j.ijedro.2020.100016
Stoeber, J., and Rennert, D. (2008). Perfectionism in school teachers: relations with
stress appraisals, coping styles, and burnout. Anxiety Stress Coping 21, 37–53.
doi: 10.1080/10615800701742461
Toropova, A., Myrberg, E., and Johansson, S. (2021). Teacher job satisfaction: the
importance of school working conditions and teacher characteristics. Educ. Rev.
73, 71–97. doi: 10.1080/00131911.2019.1705247
Tsigilis, N., Zournatzi, E., and Koustelios, A. (2011). Burnout among physical
education teachers in primary and secondary schools. Int. J. Hum. Soc. Sci. 1,
53–58.
Van Horn, J. E., Taris, T. W., Schaufeli, W. B., and Schreurs, P. J. (2004). The
structure of occupational well-being: a study among Dutch teachers. J. Occup.
Organ. Psychol. 77, 365–375. doi: 10.1348/0963179041752718
Vu, C. T., Hoang, A. D., Than, V. Q., Nguyen, M. T., Dinh, V. H., Le, Q. A. T.,
et al. (2020). Dataset of Vietnamese teachers’ perspectives and perceived support
during the COVID-19 pandemic. Data Brief 31:105788. doi: 10.1016/j.dib.
2020.105788
Watson, D., and Tellegen, A. (1985). Toward a consensual structure of mood.
Psychol. Bull. 98, 219–235. doi: 10.1037/0033-2909.98.2.219
Zurbriggen, C., and Venetz, M. (2018). “Diversität und aktuelles emotionales
erleben von schülerinnen und schülern im inklusiven Unterricht [Diversity
and current emotional experience of students in inclusive classrooms],” in
Emotionen und Emotionsregulation in der Schule und Hochschule, eds G.
Hagenauer and T. Hascher (Münster, NY: Waxmann), 87–102.
Conflict of Interest: The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.
Publisher’s Note: All claims expressed in this article are solely those of the authors
and do not necessarily represent those of their affiliated organizations, or those of
the publisher, the editors and the reviewers. Any product that may be evaluated in
this article, or claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.
Copyright © 2021 Lindner, Savolainen and Schwab. This is an open-access article
distributed under the terms of the Creative Commons Attribution License (CC BY).
The use, distribution or reproduction in other forums is permitted, provided the
original author(s) and the copyright owner(s) are credited and that the original
publication in this journal is cited, in accordance with accepted academic practice.
No use, distribution or reproduction is permitted which does not comply with
these terms.

12

November 2021 | Volume 12 | Article 702606

