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Kieliasenteita on atemmin tutkittu sekd perinteisen, ettd diskursiivisen
niakemyksen mukaisesti. Tutkielman taustalla on kuitenkin kolmas ndkemys
kieliasenteista. Taman metalingvistisen kasityksen mukaan kieliasenteet
maédritellddn ns. mytologeemeiksi, ]Olta voidaan tutkia sekd kvantitatiivisin,
ettd kvalitatiivisin menetelmin.

Tutkielman tarkoituksena on selvittdd, millaisia ovat suomalaisten vieraita
kielid koskevat mytologeemit. Kieliasenteita tutkittiin kyselylomakkeen avulla,
joka koostui kahdesta eri tehtivisti. Tehtdvissid vastaajia pyydettiin
tdydentamaan 1) sopivin kieli lauseistin, joissa kielid maarittavat adjektitvit
olivat valmiina, sekd 2) kahdeksasta kielestd kaksi lausetta: a)
Mielestani  kieli kuulostaa.... ja b) _ kieli sopii hyvin.... Vastaajilta
kysyttiin myos opiskeltuja kielid, kielten kurssinumeroita sekid sukupuolta.
Vastaajat olivat lukiolaisia ja idltdén 16-18 -vuotiaita. Yhteensd heitd oli 70,
joista miehid oli 33 ja naisia 37.

Vastaukset ensimmdiseen tehtavaan (1) analysoitiin adjektiivi kerrallaan,
mihin sisdltyt kaikkien vastausten maéirillinen ja prosentuaalinen raportointi.
Vastaukset toiseen tehtdvadn (2) jaoteltiin ensin ryhmiin samankaltaisuuden
perusteella, jonka jialkeen suoritettiin mdédrillinen raportointi. Lisdksi
vastauksia pyrittiin myoés kuvailemaan, sekd selittimdin niiden syitd.
Molempien tehtdvien kohdalla otettiin huomioon myds mahdolliset erot
miesten ja naisten valila. Englantia ja ruotsia koskevien vastausten avulla
tutkittiin myos eroja hyvin ja heikosti menestyvien vastaajien valilla.

Ensimmaisessd tehtavissd vastaajat nimesivat englannin tarkimmaksi,
helpoimmaksi ja rikkaimmaksi, vendjin rumimmaksi ja vaikeimmaksi, saksan
vakavimmaksi ja s#aimnonmukaisimmaksi, ranskan kauneimmaksi, ruotsin
koyhimméksi ja viron hauskimmaksi kieleksi. Toisessa tehtdvissd vastaajat
kertoivat englannin kielen olevan enimmikseen mukavaa ja helppoa, venéjén ja
ranskan vaikeaa, saksan maskuliinista, viron suomea muistuttavaa, suomen ja
espanjan kivaa ja ruotsin rumaa. Lisdksi toisessa tehtdvassd englannin, saksan
ja ranskan katsottiim emimmakseen soveltuvan tv-sarjoihin ja elokuviin, kun
taas vendjd, viro, suomi, ruotsi sekd espanja sopivat vastaajien mukaan
parhaiten kéytettdaviksi kyseisissd maissa. Erot hyvid ja heikompia arvosanoja
saaneiden vastaajien valilld olivat melko pienid vertailtaessa englannin ja
ruotsin kielesti annettuja vastauksia. Kuitenkin heikompia arvosanoja saaneet
vastaajat kokivat ruotsin vaikeaksi, mika ei kdynyt ilmi englantra koskevissa
vastauksissa.

Asiasanat: descriptive research. language attitudes. metalinguistic aetivity.
mythologemes.



CONTENTS

1 INTRODUCTION.....ccioivtiirinsrenincnecsacessasesserssnsssssesssessasesssssssasseses PR 6
2 MAINSTREAM RESEARCH........ccccceercrerrerernerssnesssnessnesssassassons osessenees 9
2.1 Definitions of an attitude...........ceeevruenene 9
2.2 Language attitudes and the mentaliSt VIeW.......coeceveecrreersecsscosssssns 11
2.3 Measuring of language attitudes within a positivist paradigm...... 13
2.3.1 Direct MEthods........cceeveeisicrsricssicssessnsssssssssanssstossesssssassonsssaronsesss 14
2.3.1.1 Language attitudes in Taiwan sessassscsensersssses 16
2.3.2 Indirect Methods.........cccereerrereeneeanrneneseeseseesneneanses 17
2.3.2.1 Language attitudes in China 18

2.4 CritiCiSIN.uucvueireisnisersssnsssssisanssssssssansarenssasssnssssssssasssssassassssssassasssssnsans 19
3 DISCURSIVE RESEARCH........ccteenerirneereerereecssnecneesanens 23
3.1 Attitudes redefined - attitudes as discursive constructions............ 23
3.2 From traditional methods to discourse analysis............ 25
3.2.1 Interpreting discourse With repertoires.....cccceceeceressessssessnsasnssnss 26
3.3 A discourse-analytic study on language attitudes in Finland......... 27
3.4 CritiCISI....uvieueeurenrsensncssnssssssssssassosssssassssssssasssnssssssnsssanssassanasnsssnse 28
4 COMBINING THE TWO APPROACHES...... . 31
4.1 Language attitudes and metalinguistic aCtiVity......cccervererrneeesenesses 31
4.2 Studying language through mythologemes........ 33
4.3 A study on foreign language mythologemes in Russia............ sesesane 34
4.4 Advantages of combining the two approaches . . 37

S THE PRESENT STUDY - OBJECTIVES AND METHODOLOGY.. 39

5.1 Research questions cesvssnases 39
5.2 Collection of data..........ccccernirrernsercressnscsssesssissssssansanssnssanssassssassnssns 40
5.2.1 SUDJECLS.cuucueeisrersiniecserssanscatesasasisssesssssassssesssessnsasasssssassansassanssns 40
5.2.2 Questionnaire tevsresssssssenesnnsrrrrererenene 41
5.2.3 Procedure.........cccenseeseecsanesnassanens ceresssesssesensesarase renees 44

5.3 Coding and analysiS........c.cescereiirnrrersecsesaesessesaesnsssessssssssssensanes 45



6 FINDINGS.....ceitiittnccnnenitisssssssesassnssnsnssssssssessssnssssasessessssessenss s1

6.1 Attitudes towards foreign languages: assignment 1...........ccceeereenen. 51
6.1.1 The most beautiful Ianguage............ceereereererenrersseesersaesansaesansaes 52
6.1.2 The ugliest language..........cccccerevererenes 53
6.1.3 The most precise 1anguage...........ccceeeeveeereercereeesecsracseecsaessneseneses 54
6.1.4 The most difficult language..... S 55
6.1.5 The easiest IaNGUAZE........c.ccueerccrccrerecrrerarsersseeeenessesasssessessnssesans 56
6.1.6 The richest language tessenssssnsanissnserassnnsssene 57
6.1.7 The poorest language............ccccceevrerune. 58
6.1.8 The funniest language................... 59
6.1.9 The most serious language.......... 60
6.1.10 The most correct JangUAZE.......cccceeereerseerceeracrnererssncssecssessassrees 62
6.1.11 I would like t0 learn............ccoeurvuiveecrccnccccreeseesaesaresnensesessessenes 63
6.1.12 Summarizing assignment 1 cettesstesersnissnsnsssantaes 64

6.2 Discussion ceresesessrsessesssssansssanaresssnes 66

6.3 Attitudes towards foreign languages: assignment 2 73
6.3.1 The English 1anguage.......ccccceeereecreenecrserreccsenesuessecssesnesaessasssseses 73
6.3.2 The Russian 1anguage...........o.cceeeereeerceersaeessansssesssessanse 75
6.3.3 The German language cenns 78
6.3.4 The Estonian Ianguage............ccccecinienrsvesssccacssassoncsanens 80
6.3.5 The French language........ccccoveevienreneinrecsencseecscesecesanes 82
6.3.6 The Finnish language...........ccccecerrurreenn. . 84
6.3.7 The Swedish language cesasessastssensrssssnessassessantees .. 87
6.3.8 The Spanish language...................... cereeeseseessnsnasensee 89
6.3.9 Summarizing assignment 2...........cocceceeceecnccccsacssesarsaessesscenseseesaes 91

6.4 DiSCUSSION...cuccrureneercecsnsreissisnsnnssssssssnssassssssassnssnssnssnssnssssssessseseeses w93

6.5 Foreign language attitudes among subjects with different

academic achievements.................. 100

6.5.1 Attitudes towards English: subjects with high and lower
grades in English compared 100




6.5.2 Attitudes towards Swedish: subjects with high and lower

grades in Swedish compared 102

6.6 Discussion .. 104
LA 4 T T - S T — 106

7 CONCLUSIONoeeeeeeeeeeeeeeeeeeeeeeeeeeseeen 109
7.1 Summary of the findings....siusscssesssisssssscasssssassssssssssssnssassssnsssssanss 109
7.2 Evaluation of the findings and methodology....... 111
7.3 Suggestions for further research......eeecccecscnenes 113
BIBLIOGRAPHY .....cuuiiiiricriniiecnsssasssnscssessssosssnssanesesssssasssnsssnsasanasanssse 116

Appendix 1. QUESTIONNAIRE.............

119



1 INTRODUCTION

Undoubtedly, many Finns, among other nationalities, took notice of the world
championships in football which were held a few months ago in South-Korea
and Japan. Even though the Finnish team could not fight its way to the actual
world championships, many Finns chose, anyhow, their favourite team from
the selection of other nationalities. A local newspaper, for example, inquired a
couple of people about their personal favourites receiving answers, such as, I
hope the Spanish team will win. They are so sympathetic.” or I don’t know.
The most important thing is that the Swedes won’t do well. They are so
annoying!”. Similarly, some of the interviewees preferred the French team,
while others were devoted fans of Italy, and so on. Obviously, the Finns turned
out to be no different from the rest of the world in the sense that they, too, in
addition to having their own favourite teams, also seemed to have opinions
about other nationalities in general. Consequently, one might ask if the
interviewees’ choices for the favourite teams had, in fact, something to do
with their attitudes towards different nationalities, and not so much with their
skills in football!

Even if no study has yet been carried out on the influence of people’s
attitudes towards different countries or nationalities in their choices for
favourite football teams, extensive research with the focus on language
attitudes has, however, been carried out. As language attitudes have been
studied from the 1960s to the present day, also the ideas and concepts
concerning the nature of language attitudes as well as the methods used in
research have, quite understandably, been many and somewhat varying. For a
considerable period of time, language attitudes were defined only according to
the mentalist view which, above all, emphasizes the ”static” nature of language
attitudes. Later, towards the 1990s, the traditional paradigm in research on
language attitudes had to give room to another prominent paradigm in which

language attitudes were defined as discursive constructions. As a result, the



general nature of language attitudes was now considered somewhat unstable,
and the social aspects in the formation of language attitudes were strongly
emphasized.

But, despite the existence of different possibilities of studying language
attitudes, the same practices can also help us to identify another phenomenon
closely related to language attitudes. In fact, language attitudes and attitudes
towards different nationalities seem, more or less, to refer to the same thing in
people’s mind. In other words, languages are, in general, considered symbols
for different nationalities. Therefore, the study of language attitudes can also
be combined with research on people’s attitudes towards different
nationalities. This can be best noticed when scrutinizing the results of studies
carried out on language attitudes: the subjects often associate their definitions
on a specific language with the people who speak it. Accordingly, the
characterizations given by the subjects of a certain language usually apply also
to the nation where it is spoken, and to the people who speak it as their
mother tongue - and vice versa. Consequently, attitudes towards different
languages suddenly becomes a much larger concept which not only gives
information on people’s personal views, but also makes it easier to notice how
the views shared by a group of people have an effect on society in general.
The most well-known example of this is probably the heated discussion on the
role and importance of learning Swedish in upper secondary schools in
Finland. Again, opinions have been expressed both for and against but, most
importantly, public discussion also raises the question on the nature of these
views, as well as the thoughts and reasons which lie behind them.

Largely, the nature of language attitudes and the reasons Finns have for
holding such attitudes is also the focus of the present study. To be more
specific, the present study aims at finding out not only the attitudes held by
Finns towards Swedish, but also the attitudes expressed towards other
European languages. In addition, an attempt is also made to describe and
explain these attitudes to reach a wider understanding of the reasons on which
Finns base their views. However, as far as the methodology and definitions are

concerned, the present study cannot be directly associated with either



traditional or discursive research. Yet, there are some elements from both
approaches adapted to the present study. For example, a questionnaire, which
is often perceived as an essential part of traditional research, is also used in
studying the language attitudes of Finns in the present study. But, in contrast
to traditional research, an attempt is made to reach a more descriptive and
explanatory perspective when analysing the language attitudes which, in turn,
is usually considered one of the trademarks of discursive research. Even
though the present study cannot, as mentioned, be directly combined with
either traditional or discursive research, some information is still provided on
them in the present study. For example, the general characteristics of the two
lines of research, as well as examples of studies based on them will be
discussed and summarized in the following chapters. This is because the
combination of aspects deriving from both traditional and discursive research
is here regarded as a strength, which creates the basis for studying language
attitudes of Finns in the present study.

In summary, chapter 2 reviews the ideas and practices of traditional
research on language attitudes. Also, criticism towards the definitions and
methods within the positivist paradigm is expressed. Chapter 3 concentrates
on defining the features of discursive research within the “newer”
constructionist paradigm. However, some of the definitions and methods of
discursive research have also been criticized. Next, chapter 4 discusses the
ideas and practices behind the present study, as well as summarizes a similar
study carried out earlier in Russia. Chapter 5 introduces the objectives and
methodology of the present study. Then, chapter 6 reports and discusses the
findings. Finally, in chapter 7, the present study is evaluated and suggestions

are made for further research.



2 MAINSTREAM RESEARCH

In this chapter, the various definitions of an attitude are introduced first in a
more historical perspective, after which the ideas and practices characterizing
mainstream research on language attitudes will be discussed in more detail.
Also, some examples on studies carried out within the positivist paradigm are
provided. Finally, the ideas and methodology of mainstream research on

language attitudes will be criticized.

2.1 Definitions of an attitude

In Ancient Egypt the inhabitants believed, according to Kashkin (2001), that
the reason why people in other countries spoke differently had to do with the
“fact” that their tongues had grown in the opposite direction in their mouths.
The conclusion was made by the Egyptians because foreign languages came
across to them as unclear and incorrect. Some centuries later, the people in the
flourishing Roman empire might have suspected that the ancient Egyptians had
a somewhat negative attitude towards foreign nations and languages.
Although, instead of an attitude, they might, according to Baker (1992), have
used a wdrd similar to the Latin word actus, which originally meant “aptitude
for action’. As Baker (1992) further points out, this term which meant a
tendency fo a certain kind of action in Latin, adopted even later the literary
form attitude in English. However, the original meaning of the English word
attitude, Which was derived from Latin, changed slightly in the course of time.
More precisely, attitude in English developed later into meaning 'a posture’ or
‘pose’ in painting or drama, as in adopt an attitude of innocence. Nonetheless,
the meaning of an attitude was yet about to change. The "newer” meaning of
an attitude emphasizes, according to Jahoda and Warren (1966), increasingly a
psychological rather than a physical orientation. In fact, the more modern and

also very influential meaning of an attitude was efficiently summarized by



Allport (1935, quoted in Ajzen and Fishbein, 1980:17 and Baker, 1992:11):
”A mental or neural state of readiness, organized through experience, exerting
a directive or dynamic influence upon the individual’s response to all objects
and situations with which it is related.” Unfortunately, the story is not as clear-
cut as it sounds, quite the contrary. Since the earlier days of humankind,
attitudes have definitely grown only to become a very complex and sensitive
issue both in science and everyday-life.

Nowadays, according to Eiser (1986) and many other researchers in the
field of social psychology and sociolinguistics, an attitude is at the same time
the most natural phenomenon as well as the most complicated one. Certainly
this is, at least partly, due to the fact that no universal understanding has been
reached over the definition of attitude (Ryan and Giles, 1982, Billig, 1987,
Potter and Wetherell, 1987 and Ajzen, 1988). Inspite of this, as Eiser (1986)
points out, an attitude is a concept which is introduced in many theories in the
forementioned fields of research, as well as in theoretical and experimental
literature in general. However, an attitude is not only a term familiar to
professionals in a few limited subject areas, on the contrary, everyone has
some idea of what attitudes are all about. An attitude, as Gardner and Lambert
(1972) observe, is a term frequently used in everyday conversation in various
different contexts, which means that nearly everyone should be able to define
it at some level. Usually, according to Eiser (1986), ”to say that we have a
certain attitude towards something or someone is a shorthand way of saying
that we have feelings or thoughts of like or dislike, approval or disapproval,
attraction or repulsion, trust or distrust and so on”. Alternatively, as Ajzen
(1988:4) depicts it, “an attitude is a disposition to respond favourably or
unfavourably to an object, person, institution, or event”. It is, therefore, not
surprising that attitudes, to a certain extent, are seen by Gardner and Lambert
(1972) to have an affect on the things we say or do, and also to control our
reactions and behaviour in respect to what others say or do. As a
consequence, attitudes can be, as Cook (1969:179) proposes, defined as
motivelike constructions which also can, as mentioned, be very important in

terms of determining human behaviour. However, it is, as Baker (1992) points

10



out, useful to bear in mind that attitudes do not necessarily predict occasional
behaviour because it always partly depends on contextual and situational
circumstances. With this in mind, the idea of drawing any strong and precise
connections between attitudes and behaviour is nowadays considered almost
impossible, even though behaviour, to a certain extent, can reflect attitudes.
Or, one can go as far as to say, as Fishbein (1967:477) argues, that there
seems to be “little, if any, consistent evidence supporting the hypothesis that
knowledge of an individual’s attitude toward some object will allow one to
predict tﬁe way he will behave with respect to the object”. Conseguently,
Ajzen (1988) and Baker (1992) argue that attitudes are, in fact, hypothetical
constructs, which cannot be directly observed in people, which is to say that a
person’s thoughts and feelings, and the processes behind them are inaccessible
to others. |

Even though there is some uncertainty on the relationship between attitude
and behaviour among the researchers, traditional research is still very much
prevalent 'as far as language attitudes are concerned. Particularly, mainstream
research is based on a certain view on the nature of language attitudes referred
to as the mentalist view. Next, the details of the mentalist view, as well as

mainstream research in general will be discussed more specifically.

2.2 Language attitudes and the mentalist view

Compared with other types of attitudes people can have towards various
subjects, in research of language attitudes the focus is on a very specific kind
of attitudes. Language attitudes as a concept, according to Ryan and Giles
(1982) and Kalaja (1999), includes, first of all, attitudes which people have
towards personé who speak different languages from them. In addition, also
attitudes which people have towards persons, who speak the same language as
they themselves but have different social or regional dialects, are considered
language attitudes. The study of language attitudes is a fairly new line of
research, which Ryan and Giles (1982) and Kalaja (1999) consider to have
started around the 1960s when Lambert, Hodgson, Gardner and Fillenbaum

introduced the matched-guise technique in indirect attitude measuring. In this
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way, many other ré'searchers around the world became interested in the topic
as well and, therefore, language attitudes became a currently well-known area
of research (ijan and Giles, 1982 and Kalaja, 1999).

The research that has been carried on language attitudes from the 1960s to
the present da§ has, as Kalaja (1999) mentions, mostly been carried out in
accordance with a mentalist view of attitudes. Largely, this view consists of
certain views and definitions about how attitudes are “located” in the human
mind. To be more specific, language attitudes are seen as separate entities in
the mind, which héye been formed when a specific kind of a stimulus has been
present. In other words, attitudes are, as Kalaja (1999) describes, actually
considered a mental condition which can again be activated when a certain
stimulus, in other words, speech or writing, is present.

More precisely, attitudes can be divided into three main components:
cognition, affect and readiness for action (Oskamp, 1977, Judd and Johnson,
1984, Ajzen, 1988 and Baker, 1992, see fig.1).

Figure 1. A three-component model of attitude

ATTITUDE
COGNITION AFFECT READINESS FOR ACTION

(Baker, 1992:13)

The cognitive component includes thoughts and beliefs which means, for
example, that a person possessing a favourable attitude towards Swedish
might believe in the importance of Finland having a minority language. The
affective component, on the other hand, consists of feelings towards the
attitude object, in this case Swedish, which means that a person can, for
instance, absolutely love the language and have a passion for Swedish films.
However, as Baker (1992) points out, feelings and beliefs may not always go
hand in hand, but one can express a positive attitude towards a language or its

variant and have, at the same time, covert negative feelings about it. The third,
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conative component, that is to say, readiness for action, deals with an intention
of acting on the basis of an attitude one has. For example, if a person has a
favourable attitude towards Swedish, s/he might consider sending his/her
children to a bilingual school. Among researchers, there is, however, some
variety in views concerning the theoretical construct of attitude. Instead of the
three-component model (see fig.1), an attitude can, according to Shaw and
Wright (1967), also be viewed as “a set of affective reactions toward the
attitude object”. Closely related with these affective reactions are also
propositions about the object (cognition) as well as the action tendencies
(readiness for action), which, however, are not considered a part of the
attitude itself.

In the three-component model of attitude, the three aspects, namely
cognition, affect and readiness for action, form together a single construct
referred to as an attitude. To study these abstract constructs from the mentalist
point of view, taking into consideration the model according to which
attitudes are built”, specific methods have been developed in accordance with
the positivist paradigm. This is, however, discussed in more detail in the

following section.

2.3 Measuring of language -attitudes within a positivist paradigm

Within traditional research of language attitudes, two main types of research
methods can be named, that is, direct and indirect (Ryan, Hewstone and Giles,
1984, Ajzen, 1988 and Kalaja, 1999). Both of them were originally designed
to measure language attitudes from the point of view of an individual or a
group of speakers of some specific language. Furthermore Kalaja (1999)
claims that the research has primarily concentrated on describing subjects’
attitudes towards foreign languages in general or the social or regional dialects
of a language, which could be either their mother tongue or a foreign
language. According to Ajzen and Fishbein (1980), the direct and indirect
research methods became very well known especially in the 1950s and 1960s,
when some of the most influential techniques of attitude measurement, for

instance, the matched-guise technique, were designed. Even today, these
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techniques enjoy strong recognition among researchers worldwide and are, in

fact, the most popular ways of studying attitudes.

2.3.1 Direct methods

As Ajzen (1988) and Kalaja (1999) note, direct methods in attitude measuring
consist of questionnaires and interviews. The main idea in these techniques is
to ask subjects directly about their language attitudes. Attitudes, according to
Kalaja (1999), can be measured towards any language or its varieties, for
example, subjects can be asked about their attitudes towards British English
and American English. Moreover, research can be carried out, for instance,
about people’s attitudes towards Finnish and Swedish, or regional and social
dialects of British English. Interviews and questionnaires can, as Oskamp
(1977) mentions, contain either open-end or closed-end questions. Open-end
questions are often answered after the subject has listened to a speech sample
featuring the language or dialect towards which attitudes are being studied.
The question might be something similar to /n which contexts is it acceptable
to use this language/dialect? or Describe the people who speak this
language/dialect?. The main idea in open-end questions is that subjects can
use their own words when answering the questions instead of using ready-
made scales or definitions invented by those who carry out the study.
However, closed-end questions are often used in questionnaires which, in turn,
might consist of different statement concerning the language and its users, for
example, It is important to study Swedish in Finland. Then, the subject has to
choose from the ready-made answers the one which indicates his/her attitude
towards the matter. According to Shaw and Wright (1967) and Baker (1992),
a scale designed by Likert is used quite often in connection with this type of
questions. The responses can simply be either Agree/Disagree or the

measuring may be done more accurately with a five-point scale:

Strongly Agree Neither Agree Disagree Strongly
Agree nor Disagree Disagree

14



Even though not as popular as the Likert scale, the semantic differential
technique is also worth mentioning, when measuring attitudes directly. As
Ajzen and Fishbein (1980) and Ajzen (1988) observe, the semantic differential
technique, originally designed by Osgood, consists of pairs of bipolar
adjectives, such as good - bad, positive - negative, pleasant - unpleasant.
Typically, the word pairs are placed in the opposite ends of seven-point scales,
and subjects are then asked to evaluate the attitude object in question by
putting a mark somewhere along the scale, depending on their attitude
towards the matter. Thus, their attitudes toward Swedish can, for instance, be

evaluated with the following scale:

Swedish
good : : : : : : bad
difficult : : : : : : easy
awful : : : : : : nice
unfriendly ; ; ; ; ; ; friendly

The responses are scored from -3 on the first three points on the negative end
of the scale to +3 on the positive end. In that way, it is possible to sum up the
responses on every scale and count the average, which is then considered to
describe the subject’s attitude toward Swedish (Ajzen and Fishbein, 1980). On
the whole, as Jahoda and Warren (1966) point out, attitudes scales such as the
Likert scale and the semantic differential technique can, for example, differ in
the method of construction and basis for interpreting scores. But, in general,
any set of items are considered to work as well as any other.

The most popular methods of measuring attitudes directly, namely open-
end and close-end questions with the evaluative scales from Likert and
Osgood, have now been summarized. In the next section, it is time to take a
closer look at how these methods work in practice, or more specifically, how
the methods worked in Taiwan. Notably, this study on language attitudes in

Taiwan is neither unique nor the only one carried out with the help of direct
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methods, but it is merely provided as an (fairly recent) example of how direct

methods cé;n be made use of in the study of language attitudes.

2.3.1.1 Language attitudes in Taiwan
An example of a study on language attitudes based on direct methods is that of
language attitudes in Taiwan. More precisely, the study carried out by Young,
Huang, Ochoa and Kuhlman (1992) consisted of analysing differences in
language attitudes of four different Taiwanese ethnolinguistic groups, that is,
Hakka, Séuthern Min, Mandarin-speaking Mainlanders and non-Mandarin-
speaking Mainlanders. The purpose was to investigate the attitudes held by
these ethﬁolinguistic groups towards Mandarin (the national language of
China) and mother dialects (e.g. Hakka and Southern Min, spoken by many
people acfoss the country in Taiwan). Nowadays, despite the wide use of
Mandarin in many domains including family and workplace in Taiwan, further
attempts are still made to promote the use of the language. Consequently, this
makes the situation very interesting, especially from the point of view of the
people who speak different mother dialects, such as, Hakka and Southern Min.
In the study by Young et al. (1992), a total of 703 subjects was included,
all of them 18 years or older. The percentages of the subjects representing
different ethnolinguistic groups were classified as follows: Southern Min
50.2%, Hakka 26.1%, Mandarin-speaking Mainlanders 4.5% and non-
Mandarin-speaking Mainlanders 4.6%. The language attitudes were then
measured by the extent of agreement or disagreement with a questionnaire
consisting of 13 items and a five-point Likert scale. It turned out that the
majority of the subjects in all groups were in favour of maintaining the mother
dialects. However, Mandarin was generally seen as being useful, for example,
in order to get a good job. Mandarin as well as mother dialects were important
to the subjects at a personal level, depending, of course, on a subject’s own
mother tongue. Therefore, different views were expressed concerning a shift
toward Mandarin in Taiwan: the Mainlanders were usually more favourable
towards Mandarin than the Hakkas and Southern Mins. In all, Mandarin
seemed to generally unify people in terms of official use, even though varying
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stages of attachment could be noticed towards the language in different
ethnolinguistic groups.

In addition to various direct methods which are used in attitude measuring,
including questionnaires and Likert scales used in the study above, there are
also certain techniques referred to as indirect. More precisely, one of the most
well-known and important indirect method is the matched-guise technique.
Consequently, this even nowadays very popular technique is the focus of the

next section.

2.3.2 Indirect methods ‘

Nowadays, the overwhelming majority of indirect attitude measuring is, as
Ryan and Giles (1982) and Hyrkstedt and Kalaja (1998) point out, carried out
with the help of the well-known matched-guise technique, either in its original
form or somehow modified. Ryan and Giles (1982) as well as Hyrkstedt and
Kalaja (1998) note that the aim of the matched-guise technique, in general, is
to investigate subjects’ reactions to recordings which feature different
languages or dialects spoken by persons of different ages and genders.
Therefore, it is important that the speakers are bilingual or otherwise
competent in those languages or social or regional dialects they are asked to
speak in the recordings. In addition, every speaker, according to Kalaja
(1999), gives at least two different speech examples as to ensure that the
subjects evaluate the languages or dialects and not any other features which
the speakérs’ speech styles might include (for example: a high/low pitch,
intonation, etc.). In other words, for the matched-guise technique to be
successﬁﬂ, it should minimize all the other factors, beside the language or
dialect, which might affect the subjects’ judgment and reactions. On the actual
test situation, the subjects are then asked to listen to the speech samples on the
tape one by one. Between the speech samples, the subjects should, as Kalaja
(1999) points out, answer the questions concerning the speech sample heard.
The evaluation in the matched-guise technique can be done, for example, by

using the semantic differential technique or the Likert scale (see section 2.3.1).
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The basic assumption in the matched-guise technique is, according to
Kalaja (1999), that people not only classify other people according to their
accent or dialect, but also often go as far as try to define the speaker’s
personality and intelligence depending on how they speak. In other words, as
Palmer (1973) says, language seems to reveal quite a lot about a person, even
though the listener has not necessarily received any linguistic training, which is
the fact that also the matched-guise technique makes use of. Consequently, as
Gardner énd Lambert (1972) claim, when an ordinary person hears a foreign
language or dialect spoken, it evokes specific attitudinal reactions in him/her,
which usually have been associated with a certain group of people who speak
that language or dialect. These reactions may have appeared when
encountering a member of the foreign group, or they might be learned in a
person’s own social environment without any contact with the group in
question. ,.

As mentioned earlier, the matched-guise technique is by far one of the most
popular methods of studying language attitudes. Consequently, several studies
making use of this technique have been carried out. However, similar to the
previous section, only one of them focusing on China is introduced next to

illustrate the use of the matched-guise technique in research on language

attitudes.

2.3.2.1 Language attitudes in China

The study by Kalmar, Hong and Yong (1987) on language attitudes in a
Southern-Chinese city, Guangzhou, is an example of a study based on the
matched-guise technique. The aim of the study was to investigate respondents’
attitudes towards “good” Putonghua (based on the northern dialects of
Mandarin, the national language of China) and Putonghua heavily influenced
by Cantonese. In the experiment, two speakers, a male and a female, were
chosen to give speech samples on the tape. More precisely, both speakers
were, in fact, public speakers who did not know the purpose of the study.
Therefore, two brief stretches of speech characterized as “good” and

”Cantonized” Putonghua were isolated from a somewhat larger amount of
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speech by both speakers. The four stretches were then presented to judges
consisting of Cantonese and non-Cantonese students. A total of 24 judges was
included ih the study: 13 young men and 11 young women. Eight of the total
number of judges spoke Cantonese as their native tongue and 16 were
speakers of other dialects. The judges were asked to answer in Chinese to a
set of questions, 20 in number, concerning the person speaking in each speech-
sample. The questions covered several issues, such as, the speaker’s age,
height, occupation and intelligence, to mention just a few.

To sum up the results, all judges agreed that the person who did not speak
”Cantonized” Putonghua, spoke somehow “better” Chinese. In addition, the
”good” Putonghua speakers were considered more likely to have white-collar
jobs and also to find new ones, if necessary. In contrast, the Cantonese-
accented speakers were mostly thought to be manual workers and, therefore,
less educated. However, there were also some differences in the judges’
answers. On a personal level, the Cantonese judges considered the Cantonese-
accented speakers to be more sympathetic: for example, they preferred to ask
Cantonese-accented persons for help, and to turn to them in their personal
problems. Respectively, the non-Cantonese judges preferred the “good”
Putonghua speakers in similar situations. In general, the greater contrast in the
answers can be noticed between the Cantonese and non-Cantonese judges
than, for instance, between males and females.

On the whole, the matched-guise technique has become one of the standard
ways of measuring attitudes toward languages, as well as regional and social
dialects. Even though the matched-guise technique, together with several
other direct methods, is very popular, it does have its problems. However, this
is quite a complex issue and discussed, therefore, in more detail in the next

section.

2.4 Criticism
As mentioned earlier, mainstream research on language attitudes relies heavily
on a positivist paradigm, and more importantly, on the mentalist view of

language attitudes. Consequently, both the methods used in measuring
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language attitudes within the traditional paradigm, as well as the mentalist
view itself have lately been severely criticized. More precisely, as Oskamp
(1977) and Ajzen (1988) argue, there is some uncertainty concerning the
structural details of the mentalist view on language attitudes (see fig. 1). That
is, researchers do not seem to agree whether the three components of an
attitude, namely cognitive, affective and behavioural, form together a one
larger entity, or whether they are, in fact, more independent and separate parts
of an attitude. However, some researchers have lately gone even further
having come to reject the whole mentalist concept of language attitudes. An
important reason for this is the fact that traditional research on language
attitudes is considered to have neglected the influence of context in the
formation of language attitudes (Palmerino, Langer and McGillis, 1984). In
other words, severe doubts have been expressed of the mentalist idea of
attitudes being a stable, internal “state of mind”, which can be activated when
a certain stimulus is present (Kalaja, 1999). Potter and Wetherell (1987), for
instance, claim on the basis of their studies that attitudes are actually quite
flexible and variable in their nature. Consequently, they reject the idea of
attitudes being stable, enduring and multidimentional units existing only in the
human mind, which in turn has been one of the driving forces in traditional
research on language attitudes so far.

In addition to the mentalist view on language attitudes, the traditional
methods in measuring attitudes have also been criticized. More specifically, the
ultimate goal in them has mostly been reporting on language attitudes, not so
much explaining them (Kalaja, 1999). For example, as Billig (1989) points out,
the traditional methods, such as formal questionnaires, do not take into
account how attitudes are expressed in everyday conversations, quite the
contrary, the existence and nature of attitudes are more or less taken for
granted. In addition, conditions in which research has been carried out has
often been very similar to a laboratory. This means that researchers have been
able to control several variables in the test situation which, in turn, might have
affected the subjects’ attitudes (Kalaja, 1999). This is especially true
concerning the matched-guise technique in which, as Cargile et al. (1994)
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remark, subjects’ evaluation can be influenced by factors, such as: the content
of the message which is being read to them, vocal styles of the persons reading
the message, or certain social dialects which the speakers possess, to mention
just a few. Furthermore, the scales used in evaluation of attitudes have also
been criticized. According to Oskamp (1977), quite a few problems can be
pointed out in these scales of evaluation. Firstly, subjects may be unmotivated
or careless and, therefore, the answers will also be somewhat variable and
inconsistent. Secondly, it seems that subjects often want to give socially
desirable answers, which means that there is an unconscious temptation to
”fake good” even though one’s own attitude would be completely different.
For example, if a Finnish subject is being asked to state his’her view of
increasing the number of schools functioning in a minority language in Finland
(e.g. Swedish), s’he might say to be in favour of it even though s/he might not
actually feel so positively about it on a closer examination. In other words, the
subject perceives it socially more acceptable to be tolerant and approving
towards a minority language and its speakers which, in turn, can make the
subject to “improve” his/her attitude about the matter. This observation has
also been made by Potter and Wetherell (1987), who argue that subjects,
especially in a test situation, can be very sensitive towards different socially
acceptable answers. Thirdly, it has been noticed that some subjects tend to
give a large number of extremity answers, that is to say +3 and/or -3 on
Likert-scales. However, the influence of these extreme responses to the
validity of the questionnaire, even though recognised, has not been much
studied (Oskamp, 1977). In general, the evaluation scales and the whole
questionnaires have been criticized because of their lack of options (Potter and
Wetherell, 1987 and Kalaja, 1999). In other words, questions and answering
possibilities consist only of researchers’ own concepts and word choices
which, in turn, creates limitations to the subject who cannot express
him/herself properly. Therefore, the subject cannot explain his/her choices or
express any views other than those presented in the question.

As a consequence of the somewhat recent criticism towards mainstream

research and the methods used in measuring language attitudes, a new
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approach has been developed for the purpose of studying attitudes. The nature
of this alternative approach, as well as the methodological details will now be

discussed more specifically in the next chapter.
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3 DISCURSIVE RESEARCH

In recent years, discursive research within the constructionist paradigm has
become a somewhat important competing concept to traditional research on
language attitudes. Discursive research is considered by Kalaja (1999) to have
gained more attention starting from the end of 1980s, when Potter and
Wetherell began publishing material on social psychology and discourse
analysis. According to Kalaja (1999), discursive research relies heavily on
social constructionism in defining the origin and occurrence of language
attitudes which, in turn, are no longer seen as stable mental entities inside a
person’s mind. Therefore, new ways of studying language attitudes have also
been developed because the traditional methods based on the mentalist view
on language attitudes, for example, the matched-guise technique, are
considered ineffective in terms of fully explaining and measuring a person’s

attitudes towards a language.

3.1 Attitudes redefined - attitudes as discursive constructions

In general, the rise of discursive research on language attitudes derives from
the shift of paradigms starting from 1980s, when the traditional, positivist
paradigm was ﬁrst challenged by the discursive view on language attitudes
(Harré aﬁd Gillett, 1994 and Hyrkstedt and Kalaja, 1998). This process
towards discursive research, also known as the second cognitive revolution,
can, accofding to Harré and Gillett (1994:27), be characterized by three main
principles. Firstly, lmany psychological phenomena (such as, language
attitudes)‘ are now considered features of public or private discourse: the
public discourse refers to behaviour and the private discourse to thought.
Secondly, thinking is seen as the product” of interpersonal discursive
processes, which constitute a very important part of the human environment.
And thirdly, the production of these psychological phenomena (e.g. language

attitudes) in discourse depends on the persons’ skills and positions in the
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community, as well as “the story lines that unfold” (Harré and Gillett,
1994:27). In summary, discursive research within the constructionist paradigm
generally emphasizes the idea of language as a means of social interaction,
whereby every person has always an effect on others (Schiffrin, 1994:414-
418). Consequently, it is through various discourses where the social
interaction takes place and different values, beliefs, as well as attitudes, are
conveyed as well as constructed (Gee, 1992:107-113 and Potter, 1996b:128-
129).

In addition to the other fields of research, these three, quite general
principles of the new cognitive psychology can also function as a basis for
defining language attitudes from a discursive perspective. To be more precise,
the discursive view, unlike the mentalist view, emphasizes the unstable and
social aspects of language attitudes (Billig, 1987:175-177 and Edwards and
Potter, 1992:27-29). In fact, the whole human mind is, according to Harré and
Gillett (1994), seen more as a social construction, which is shaped by the way
we think and experience the world. Therefore, an attitude, for example, is not
within the discursive view merely considered a stable, mental entity which
independently causes people to act in a certain way; but it is rather seen to
exist as a property of discourse when we make our decisions and judgements
in different social situations. In other words, attitudes, or evaluative processes
(as they are sometimes called within discursive research), are to be found in
our social life as features of natural interaction (Potter, 1996a). That is to say,
as Potter (1996a) and Kalaja (1999) point out, language attitudes should,
according to the discursive view, be seen as flexible, linguistic activity
functioning in different interactive situations in people’s every-day life.
However, there are various interactive situations that people have to face
during a normal day, and often these situations are quite different from one
another. This, in turn, can have an effect on a person’s attitude. Or as Shotter
(1993:17) remarks, ‘reality’ within which people lead their everyday lives is
not the same for everyone. On the contrary, different realities exist for
different people depending on the time and the place. Because of this, the

actual formation and nature of language attitudes obviously depends on the
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interactive situations, or discourses, we currently find ourselves in. Attitudes
can, therefore, vary from one situation to another depending, for example, on
the time and the place of interaction, not to mention the person(s) we are
discussing with. As a consequence, as Potter and Wetherell (1987) argue, a
person can, in fact, express different attitudes depending on the purposes and
the context of discourse. Accordingly, 7if a certain attitude is expressed on
one occasion it should not necessarily lead us to expect that the same attitude
will be expressed on another” (Potter and Wetherell, 1987:45). After all, as
Harré and Gillett (1994) point out, people are constantly facing different
evaluative and interpersonal influences which, in general, have an affect on
their reactions in specific situations, as well as their attitudes. Consequently,
attitudes are, according to the discursive view on language attitudes, thought
to be something more than just stable and invariable entities in the human
mind, to which people respond either negatively or positively (Burman and
Parker, 1993 and Kalaja, 1999).

Since the discursive view calls in question the whole traditional concept of
language attitudes, new methods of analysing them must also be invented.
However, these methods have to take into account the social and interactional
nature of language attitudes which, in turn, requires rejecting the traditional
research methods. Consequently, a more precise introduction of a method
developed and suited for the demands of the discursive view is provided in the

next section.

3.2. From traditional methods to discourse analysis

As mentioned earlier, a few alternative methods of studying language attitudes
have recently been developed within the discursive view. According to Potter
and Wetherell (1987) and Kalaja (1999), this has been necessary because the
methods in the traditional approach aim at studying a subject’s real attitudes
towards languages, not taking into account features, such as, flexibility and
instability, which attitudes within discursive research are considered to
possess. In addition, as Coupland and Giles (1991) point out, discursive

research also attends more to the processes of constructing language attitudes
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studies concerning scientists’ use of language. Broadly speaking, an
interpretative repertoire is a system for describing and evaluating various
actions and events. As far as language in general is concerned, a repertoire
consists of certain types of stylistic and grammatical constructions, which are
used by subjects in an interview or a written task. More precisely, as Potter
and Wetherell (1987) describe, a repertoire is usually organized around
metaphors and figures of speech, or sometimes even specific words which
occur in the subjects’ speech or writing. Later, in the actual analysis of the
data, the identification of repertoires, according to Potter and Wetherell
(1987), usﬁally includes two phases. Firstly, a pattern has to be found in the
responses. That is to say, the aim is to look for differences as well as
similarities either in the content or form of the responses. And secondly, the
researcher should now be able to form hypotheses about the functions and
effects of the language used in the responses, on which the interpretative
repertoires can then be based. In other words, the identification of different
repertoires, as Hyrkstedt and Kalaja (1998) describe, consists of looking for
variability and/or consistency, for instance, in the vocabulary, metaphors and
figures of speech used by the subjects. The aim is then to try to find certain
patterns in the responses in order to establish their functions and, in that way,
render a possibility for the identification of different interpretative repertoires.
Comparedf with, for example, the matched-guise technique, discourse
analysis and interpretative repertoires in general have not yet become widely
popular in research of language attitudes. However, some studies have been
made on language attitudes from a discursive perspective. One of them is a
study concerning attitudes towards English in Finland which, in fact, is

introduced next.

3.3 A discourse-analytic study on language attitudes in Finland

Inspired by Gilbert and Mulkay, interpretative repertoires have also been used
in research on language attitudes. Hyrkstedt (1997), for example, made use of
them in her study on attitudes towards English in Finland. The material in this

discourse-analytic study consisted of college students’ written responses to a
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letter-to-the-Editor. More specifically, the subjects were asked to write a
response to a fictional letter-to-the-Editor called 'Is English our second
mother tongue?’, which contained three negative arguments concerning the
use and status of English in Finland. The actual analysis of the study was then
organized around the identification of different interpretative repertoires in the
subjects’ written responses. A total of seven different interpretative repertoires
were identified. Four of them, namely the separatist, national-romaticist,
fatalist and realist repertoires, were considered to describe a positive attitude;
whereas the remaining three, that is to say the empiricist, nationalist and
rationalist repertoires, were seen as an indication of a negative attitude. On the
whole, more instances where the subjects had expressed a positive attitude
(47) were identified compared with the instances where a negative attitude
was prevalent (38). Usually, every subject used several different repertoires,
both positive and negative, in the letter which made the language attitudes
seem very variable and reflexive in their nature. However, as Hyrkstedt (1997)
claims, the aim of the study, as of discourse analysis in general, was to provide
the reader with only one interpretation of a fairly large amount of very
complex data.

In general, not many studies on language attitudes has yet been carried out
with using discourse analysis as a method. So far, the traditional methods in
research on attitudes have not been replaced by this alternative approach.
However, as Potter (1996a) points out, it is still too early to say whether
discursive research will prove to be a true alternative to other types of
research, or will it only end up supplementing them. Anyhow, discursive
research has already faced a certain amount of criticism, which seems to
support the fact that it does also have its problems. These are discussed in

more detail in the next section.

3.4 Criticism
Not much research on language attitudes has yet been carried out in which
discourse analysis would have been used as a method. Nonetheless, it has

come under some criticism in recent years. Coupland and Giles (1991:191-
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198), for example, argue that discursive research on language attitudes (as
well as the traditional one for that matter) concentrates too much on the
individual. ‘Therefore, aspects such as interindividual variability in discourse
have not been taken sufficiently into account. Secondly, there seems to be,
among discourse analysts, a tendency to make a very clear difference between
cognition and discourse. However, according to Coupland and Giles
(1991:191-198), analysing language in context is not possible without the
integration of both cognition and discourse. Accordingly, it would be useful to
try to combine them in research whenever it is possible, because cognition as
well as discourse has their advantages, especially concerning different insights
and point-of-views.

In addition to the previous points, also some methodological aspects of
discourse analysis have been criticised. For example, Parker and Burman
(1993) point out quite a few problems concerning the methodology of
discourse-analytic research in general. To begin with, discourse analysis is
claimed to be very time-consuming and intense. This is especially so, if there
are recorded interviews or discussions to be transcribed and studied. Apart
from the process of transcribing the data, also defining the different repertoires
takes time because there are not always very clear-cut differences, for
instance, in vocabulary, metaphors or figures of speech which would make the
identification easy. Moreover, because of the subjective and, to some extent,
quite context-bound nature of the data, it is also perceived difficult within
discourse analysis to make broad generalizations on the different rhetorical
devices” which have been spotted in the data. This leads to the conclusion that
a researcher’s analysis and results on a specific subject cannot necessarily be
applied under any other circumstances. A further problem with the results
presented by the researcher is that it is often only one possible interpretation of
the data. In other words, it is not at all certain that the person who wrote or
spoke the text did actually mean the same as the researcher has interpreted it
to mean. However, only the researcher’s view of the texts is introduced

(Parker and Burman, 1993).
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compared with the practices of traditional research. Therefore, an alternative
method, referred to as discourse analysis, has been suggested to replace the
traditional‘ methods of studying language attitudes, such as, the matched-guise
techniquefq According to Potter (1996a) and Kalaja (1999), the idea of
discourse analysis is to provide such study-material on language attitudes in
which subjects are allowed to formulate their answers themselves without
having tol settle for ready-made answers provided by Likert scales or the
semantic differential technique. The data can, therefore, consist of small essays
or even interviews, as long as the interviewer bears in mind that the subject is,
in fact, supposed to use his’her own words when answering. Moreover, as
Kalaja (1999) adds, the interviews can be seen more as discussions or
exchange of ideas, rather than barely seeking the “right” answers to a set of
questions.

In addition, according to Potter and Wetherell (1987), the goals of
discourse analysis differ from those of traditional research on language
attitudes. The researchers making use of discourse analysis are interested in
the differences in the organization of texts, and the consequences of using
some organizations instead of others. This is, as Potter (1996a) argues,
because discourse analysts claim that when people say or write things they are,
in fact, performing actions; and the nature of these actions can only be
revealed through an explicit study of discourse. Therefore, as Potter and
Wetherell (1987) state, the aim is to observe what kinds of forms the
evaluative discourse takes in the subjects’ written or spoken answers.
However, an individual’s discourse (or answers) is not, unlike in traditional
research, expected to be consistent and coherent. Instead, the focus is on

discourse itself (Potter and Wetherell, 1987).

3.2.1 Interpreting discourse with repertoires

Since the focus is on discourse when analysing language attitudes within the
discursive view, specific measures have been developed to interpret it. For this
purpose, researchers have made use of a concept called an interpretative

repertoire, which was first introduced by Gilbert and Mulkay (1984) in their
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In the previous chapters, two quite different paradigms within research on
language attitudes have been introduced: the prevailing positivist paradigm
with its matched-guise technique and scales of measurement, and the social-
constructionist paradigm characterized by different discursive views and
practices. In addition, a third view on language attitudes with an emphasis on
metalinguistic activity and myths has also been developed. Consequently, these
terms as well as the view behind them will be explored more specifically in the

next chapter.
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4 COMBINING THE TWO APPROACHES

In addition to the traditional and discursive view, also a third quite prominent
view on laﬁguage attitudes has been developed. Within this view, which in a
way combines some aspects from both views presented previously, langﬁage
attitudes afe seen to be based on metalinguistic activity. According to Kashkin
(2001), metalinguistic activity in human beings is controlled by different myths,
which are.mostly unconscious. Myths, or beliefs, are in turn responsible for
triggering, for example, attitudes as well as certain patterns of behaviour.
More speéiﬁcally, a smaller unit of myth (belief) is called a mythologeme
which, in reality, is some specific belief concerning languages and their uses.
For instaﬁce, people often possess different kinds of language-related
mythologemes, such as, the monosemy mythologeme and monolingual beliefs.
Consequently, even language attitudes can be studied through specific

mythologemes, which reveal themselves in a subject’s speech or writing.

4.1 Language attitudes and metalinguistic activity
According to Kashkin (2001), every language has a metalinguistic mechanism.
This is strongly controlled by different myths (or beliefs) and used by everyone

>

who speaks the language. In other words, ”..metalanguage activity is
governed by stereotyped patterns, which form a mythological picture of the
life of language and life in language” (Kashkin, 2001:1). Thus, a metalinguistic
mechanism of language can be seen as mythological activity which, in turn, is
based on different mythologemes. In reality, mythologemes are specific beliefs
that an individual has about languages and their uses. For example, a
monolingual view is a mythologeme according to which a person views his/her
own native language as the ultimately best and unique means of expression,

and other languages as useless or otherwise incorrect. This mythologeme can

be expressed in subjects’ speech or writing with statements, such as:

31



*Why do these strange Englishmen have so many verbal forms; do they
really use every one of them?" (Kashkin, 2001:17)

Another example of a mythologeme is the so-called "single-meaning bias’, or a
monosemy mythologeme. Accordingly, people often believe that their own
language is more specific in terms of meanings than any other language. In
other words, words in foreign languages are perceived to have several
different meanings, but words in one’s native language have each only one,
strictly defined meaning. This mythologeme can be noticed in statements, such
as:
“In my language words have definite meanings, while in the foreign

language that I am studying the meaning of words is either multiple or
can hardly be grasped at all.” (Kashkin, 2001:28, emphasis original)

This kind of metalinguistic activity, or use of different mythologemes, can be
especially observed in the language use of 'naive’ individuals, that is, persons
who are not professional linguists (e.g. students, teachers and writers, to
mention but a few), when they are faced with a situation of language contrast.
However, after having divided people in two groups, namely in 'naive'
individuals and professional linguists, also a phenomenon referred to as a
‘frontier paradox’ is worth mentioning. This means that a person can be a
professional linguist, but s/he is still at the same time a naive user of language
which, in turn, makes the borderline between the subject and object in
linguistic activity very unclear. Therefore, language cannot actually be a
separate object of research, because the use of language always depends on
those who use it. However, metalinguistic study of language relies on dividing
people into ‘naive' individuals and professional linguists. Consequently,
research on mythologemes has mainly concentrated on the everyday language
use of naive users of language rather than that of professionals (Kashkin,
2001).

Having discussed metalinguistic activity in general as well as defined the
nature of myths and mythologemes, it is time to take a closer look at the

methods of studying them. In contrast to traditional and discursive research,
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no single method is used in studying mythologemes; it is rather a combination
of everything. Anyhow, this combination of methods is more specifically

introduced in the next section.

4.2 Studying language through mythologemes

According to Kashkin (2001), studying language through mythologemes can
be done in various different ways. More precisely, direct methods as well as
discourse analysis can be used in research. However, different research
methods are used for different purposes. For example, questionnaires, or
quantitative methods in general, are an efficient way of collecting information
on general ideas. More specifically, questionnaires consisting of, for example,
Likert-type scales can provide information on issues, such as, to what extent
certain mythological patterns influence subjects’ behaviour. However, the
actual mythologemes cannot be detected easily by using purely quantitative
methods, since myths, as attitudes within the discursive view, are considered
variable and somewhat context-dependant. In addition, myths are also strongly
characterized by their narrative form, which means that they can be best
observed in natural discourse. Therefore, discourse analysis based on
interviews or essays is thought to be very useful in the closer examination of
mythologemes. More precisely, mythologemes can be identified in data by
specific discursive markers, such as [ think... and but..., to mention just a few,
as well as by subjects” own, explicit mini-theories on languages and their uses
(Kashkin, 2001).

As pointed out previously, mythologemes such as the monosemy
mythologeme and monolingual beliefs can, in general, be studied with various
different methods deriving from both traditional and discursive research.
Consequently, the same methods are also used in studying mythologemes that
reflect beliefs about and attitudes towards foreign languages. These
mythologemes produced by cross-linguistic boundaries include, for example,
beliefs and ideas concerning the most beautiful language and a language which

is the most difficult to learn. However, these mythologemes as well as a few
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others are discussed in the next section which concentrates on a study on

foreign language mythologemes held by Russians.

4.3 A study on foreign language mythologemes in Russia

A study carried out by Kashkin (2001) focused on investigating different
mythologemes on foreign languages in Russia. The subjects of the study
consisted of 98 ”naive” language users, that is to say, non-linguists, of
different ages, and the data of the study included the subjects’ answers to two
questionnaires. More precisely, questionnaire 1 inquired the subjects’ opinions
on The most... language. For example, the subjects were asked to fill in
sentences, such as, The most beautiful language is..., The most difficult
language is... and The most serious language is..., to mention but a few. In
other words, the subjects were allowed to write down any language which, in
their opinion, fitted best to the description (or the adjective) in the sentence. In
addition to the questions on The most... language, the subjects were also
asked to indicate what language they wanted to learn (I would like to learn...).
The findings on questionnaire 1 in the study by Kashkin (2001) are

summarized in Table 1.

Table 1. Russian attitudes towards foreign languages: questionnaire 1

(Kashkin, 2001:33)

Question 1st choice Yo 2nd choice % 3rd choice %

The most French 50.0 Russian 31.3 English 12.0
beautiful
language
The most German 375 English 18.8 - -
ugly
language
The most Russian 75.0 Latin 19.0 - -
precise
language
The most Chinese 50.0 Japanese 20.0 Russian 12.0
difficult
language
The eastest| Russian 438 don’t 31.0 English 18.0
language know

The richest| Russian | 93.8 - - - R
language
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The . don’t 50.0 | Chukchee 315 - -
poorest .| ~know ¢

language - ,

The g Chinese 375 Japanese 25.0 Ukranian 12.0
funniest

language -

The most* | English 31.3 German 25.0 Russian 19.0
serious

language

The most Russian/ 25.0/ English 19.5 Greek 8.0
correct Idon’t 25.0

language | know

Iwould English 50.0 French 11.8 - -
like to

learn

The results of the study (2001) concerning questionnaire 1 were quite
unanimous. In general, Russian was considered the easiest, richest, as well as
most precise language. However, Latin was another language which was also
quite a popular choice for the most precise language. Further, the subjects
considered French the most beautiful language, whereas Russian came now in
the second place. Chinese was thought to be the most difficult and funniest
language, and English was the language half of the subjects wanted to learn.
In addition, English was also viewed as the most serious language and, after
it, came German. Further, German was also considered the ugliest language
and now English was, in turn, the most popular second choice. Finally, for the
question on the poorest language, the most popular answer was "don’t know'.

In comparison with questionnaire 1, the nature of questionnaire 2 was
somewhat different. In questionnaire 2, the subjects were asked to reveal their
opinions on seven languages, that is, English, Russian, German, French,
Finnish, Ukranian and Italian. To be more specific, the subjects were asked to
answer two questions concerning each language, namely a) 7his language is
and b) This language is suited for. In other words, the aim was to ask the
subjects to define the nature of these languages, as well as to inquire what
kinds of places and situations they are suited for. The results on questionnaire

2 in the study by Kashkin (2001) are now summarized in Table 2.
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Table 2. Russian attitudes towards foreign languages: questionnaire 2

(Kashkin, 2001:33-34)

Question This language is... This language is suited for...
English international, difficult, business communication with
correct, popular foreigners; everyone and everything;
‘ speaking about computers and industry
Russian native, beautiful, rich, everything; for communicating with
precise, simple, very good, friends; poetry and science
normal
German rough, harsh, tough, war, military action; menace; speaking
barbaric, difficult about sports
French - declaring love; making compliments;
writing love poems; speaking
beautifully
Finnish soft, melodic, light, funny, -
slow
Ukranian funny, stupid, close, not making people laugh; listening to it
beautiful, good and funny with intcrest
Italian - declaring love; making a scandal;
naming dishes; singing

On the whole, Russian was considered beautiful and rich in expression, and
suited for nearly everything. In other words, Russian was thought to suit well
for the everyday life of Russians including all kinds of ordinary situations
people have to face during the day. In addition, English was another language
which was seen to be suitable for every situation and, what is more, it was also
considered international and popular. Further, French was considered best
suited for declaring love and making compliments, and Italian for declaring
love, as well, and making scandals. However, the answers to question a) (7his
language is... ) were not mentioned as far as French and Italian were
concerned. This was a complete opposite to Finnish which, according to
question a), was viewed as soft, melodic and light, but none of the answers to
question b) (7his language is suited for... ) concerning Finnish were given. In
contrast, Ukrainian and German received the most negative evaluations.
Especially German was found rough and barbaric, and best suited for warfare
and military actions. However, Ukrainian was mostly considered stupid and

funny, and best suited for making people laugh.
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4.4 Advantages of combining the two approaches

Compared with mainstream and discursive research, some advantages in the

37

metalinguistic view on language attitudes can be pointed out. Especially, these

advantages include several methodological details which often prevail in both
mainstreaﬁl and discursive research. However, the metalinguistic view on
language attitudes does not attempt to reject totally neither traditional nor
discursive methods in the study on language attitudes. On the contrary, the
aim is, within the metalinguistic view, to try to combine the best
methodological features of both the approaches.

Consequently, when attempting to combine these approaches, some of the
problems concerning the methodology in mainstream research is tried to avoid
by using partly such methods which are typically perceived as discursive. For
example, Kashkin does not, in his study (2001), use any scales of evaluation,
such as, the Likert scale or semantic differentials which are nowadays seen to
be rather rineﬂ'ective in terms of explaining “real” language attitudes (see
section 2.4). Therefore, the subjects were asked to formulate their own
answers, so that they would have been able to present a more reliable picture
on their language attitudes based on their everyday experiences. Further, since
the subjects‘did not have to settle with ready-made answers in Kashkin’s
(2001) study, the analysis of the results is also carried out in a more creative
way in which the language attitudes of the subjects are not only reported, but
an attempt is made to describe them. Notably, the idea of describing and
explaining language attitudes is something that, in general, motivates
discursive research on language attitudes, too. However, Kashkin’s (2001)
study differs from discursive research in the sense that it is not based on any
authentic written data, such as, essays or interviews, which is considered very
demanding in terms of time and effort. In contrast, the study partly resembles
mainstream research because it actually makes use of formal questionnaires,

and even statistics in analysing some of the findings (e.g. assignment 1. 7he

most... language).



To be more precise, the combination of aspects mentioned previously from
both mainstream and discursive research makes also the present study, more
or less, something referred to as descriptive. However, descriptive research
can very well be distinguished from both traditional and discursive research.
According to Selinger and Shohamy (1989:116-117), an important feature of
descriptive research is that a set of research questions, posed in advance, are
used as a basis for studying a certain phenomenon. Unlike in discursive
research, or qualitative research in general, in which the research questions
emerge from the data itself as the research process goes on, in descriptive
research there is often a specific set of questions, decided in advance, focusing
only on certain aspects of the data. Furthermore, as Selinger and Shohamy
(1989:116-117) point out, the descriptive nature of a study does not
necessarily have to exclude any of the quantitative aspects. In other words, the
use of, for instance, different questionnaires does not automatically make a
descriptive study quantitative, or mainstream, for that matter. More
specifically, the quantitative elements can, in a descriptive study, be taken into
use after the data have been viewed in general terms, and possibly even
categorized. In other words, the data in a descriptive study can, very well, be
first analysed qualitatively and then quantitatively, for example, in terms of
frequencies. Particularly, a good example of this, introduced more thoroughly
in the previous section, is the study by Kashkin (2001), which combines the
metalinguistic view on language attitudes with the methods and practices of
descriptive research.

In all, the idea of studying language attitudes within the metalinguistic view
is that even though questionnaires and statistics are, in fact, an essential part of
the methodology, the more discursive perspective, especially when analysing
the results, is considered very important. This “combination of strengths”
based on both traditional and discursive research, also referred to as
descriptive research, has built a foundation also for the methodology of the
present study. Consequently, the next chapter concentrates on describing this
methodology, as well as other essential details of the present study more

specifically.
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S THE PRESENT STUDY - OBJECTIVES AND METHODOLOGY

In short, the following chapter concentrates on defining the objectives and
methodology of the present study. To be more specific, the research questions
are clarified first, after which more is told about the collection of the data
which includes information on the subjects, the questionnaire and the actual
procedure of the data collection. Finally, the chapter ends with a description of

the coding and analysis of the data in the present study.

5.1 Research questions

In general, the emphasis in the present study is on studying language attitudes
held by Finnish students in the upper secondary school. Firstly, attention is
paid to the Finnish subjects’ views on the most...languages. In other words,
the present study aims at investigating which languages Finns regard as the
ugliest, easiest, richest, poorest and funniest, as well as the most beautiful,
precise, difficult, serious and correct. Secondly, the purpose of the present
study is to find out what the Finnish subjects think and how they feel about
different European languages or, in particular, how some specific languages
sound to them, and where and how they should be used. Accordingly, the
subjects are asked to express their views on a total of eight European
languages, which are English, Russian, German, Estonian, French, Finnish,
Swedish and Spanish. Thirdly, the differences in the language attitudes of the
Finnish male and female subjects, as well as the subjects with high and lower
educational success will be studied. That is, the subjects answers will be
divided between male and female, after which the differences and/or
similarities in the language attitudes of the two groups will be scrutinized. The
purpose is to find out whether the male and female subjects view languages

differently or, more precisely, whether the answers by the males and females
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are characterized by some specific features. Similarly, the subjects will also be
divided between those with high and lower grades in English and Swedish,
after which the language attitudes of the two groups towards English and
Swedish will be studied. The aim is here also to find out whether the subjects
with lower academic achievements in English and Swedish actually view the
same languages differently compared to the subjects with high academic

achievements on the two languages.

5.2 Collection of data

In this section, the details and procedures involving the collection of the data
for the pfesent study will be explained and clarified. More specifically, the
identification of the subjects, as well as the nature and details of the
questionnéire will be discussed. Furthermore, the procedure in the actual data

collection will also be dealt with.

5.2.1 Subjects

The subjects of the present study were students in the upper secondary school
in Valkeala. They were either first or second year students, which means that
the age of the subjects varied between 16 and 18 years. In all, a total of 72
students, of which 33 were male and 37 female, filled in the questionnaire.
However, two of the 72 students were excluded from the study on the basis of
filling in (juestionnaires in which the answers were not clear. To be more
specific, the answers in the two questionnaires were not appropriate as far as
the quest‘i’ons were concerned and, therefore, the answers could not be
classified in any of the categories used in the present study. Further, nearly all
subjects participating in the present study had studied several years at least
English and Swedish (30 subjects, 9 females/21 males) and, what is more,
quite a few were learning either German or French as a third language in
addition to English and Swedish (34 subjects, 22 females/12 males). However,
there were also subjects who claimed to have studied a total of four languages,
namely English, Swedish, German and French/Russian (6 subjects, 6

females/no males).
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5.2.2 Questionnaire

The questionnaire of the present study, consisting of two separate
assignments, was originally designed by V.B. Kashkin (2001). Previously, he
carried out a study on attitudes towards foreign languages in Russia in which
the questionnaire was used. An almost identical questionnaire, with some
minor differences compared with the one designed by Kashkin (2001), was
used in the present study to measure language attitudes in Finland. However,
assignment 1 in the questionnaire of the present study is completely identical

with the one used in the study by Kashkin (2001) (see Appendix 1):

Assignment 1. The most... language.
Instructions: Fill in the gaps below with a language which, in your

opinion, suits the description.

is the most beautiful language.

is the ugliest language.

is the most precise language.

is the most difficult language.

is the easiest language.

is the richest language.

is the poorest language.

is the funniest language.

is the most serious language.

is the most correct language.

I would like to learn

In general, the purpose of assignment 1 was that the subjects would have filled
in the sentences with a language of their choice (e.g. English, Swedish or

Spanish, etc.). However, it is important enough to mention that the
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instructions to the assignment and the fill-in sentences which followed were, in
fact, in Finnish in the actual questionnaire of the present study which, in turn,
allowed also the subjects to use their mother tongue when answering.
Similarly, Kashkin (2001), when carrying out his own study, had originally
designed the questionnaire in Russian because of which the subjects were also
expected to answer the questions in Russian. However, the English translation
of assignment 1 presented above is (apart from the instructions to the
assignment) adapted from Kashkin’s (2001) article, where he, among other
things, introduces the questionnaire and summarizes the results of the study.
Furthermore, the Finnish version of the questionnaire used in the present study
was also translated on the basis of the forementioned article which was, in
fact, published in English.

In contrast, the nature of assignment 2 in the present study was somewhat
different from the first. More precisely, the subjects were now asked to
describe what certain languages (that is, English, Russian, German, Estonian,
French, Finnish, Swedish and Spanish) are like, and how and when they should

be used (see Appendix 1):

Assignment 2. This language is...

Instructions: Finish sentences a) and b) on different languages (1-8).

In sentence a), describe what the language in question is like.

In sentence b), state where and how the language in question should be

used.

1a) The English language is

1b) The English language is suited for

2a) The Russian language is
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2b) The Russian language is suited for

(ete. German, Estonian, French, Finnish, Swedish and Spanish).

As mentioned earlier, assignment 2 inquired the subjects about two things.
Firstly, thé subjects were asked to describe the eight languages by filling in the
sentence 7his language is... on each language included in the present study.
Secondly,‘ the subjects were encouraged to reveal their opinion on the
suitability of the same languages by filling in the sentence This language is |
suited for..., again on each language. However, in the present study, there
were a few differences in assignment 2 compared with the original
questionna-ire. To be more specific, the choice of languages was somewhat
different in the present study than it was in the study carried out by Kashkin»
(2001), ir{ which the subjects were asked to answer questions on English,
Russian, German, French, Finnish, Ukranian and Italian. In other words,
Ukranian a.md Italian were erased from the questionnaire of the present study,
and they were replaced with Swedish, Spanish and Estonian. This was done
because the languages in question were thought to be more meaningful to the
Finns than Ukranian and Italian (for example, Sweden and Estonian are the |
neighbouﬁhg countries of Finland unlike Ukrania; and Spain is probably quite
well-known to Finns as a popular holiday destination). Moreover, assignment
2 was, likehassignment 1, also formulated in Finnish in the actual questionnaire
in the present study, and the English translations introduced above are again
adapted from the article by Kashkin (2001)

In addition to filling in the two “main” assignments in the questionnaire, the
subjects were also inquired about two things (see Appendix 1). Firstly, the
subjects were asked to indicate whether they were male or female. Secondly,
the subjec.fs were asked to write down their latest course grades on those
languages they were currently studying in the upper secondary school. As

mentioned earlier, all the subjects included in the present study had studied at



least two languages, namely, English and Swedish and, therefore, every
subject should have been able to write down a minimum of two grades on two
different foreign la;nguages. However, there were several persons taking part
in the present study who had studied more than two languages. The additional
languages; were, in this case, either German and/or French/Russian. In other
words, quite a few of the subjects had studied English, Swedish and German
or French; or if they had studied a total of four languages, those languages

were English, Swedish, German and French/Russian.

5.2.3 Procedure
The data for the present study was collected at the upper secondary school in
Valkeala. A total of three classes (72 students) took part in the study, and
each of them filled in the questionnaire on separate occasions. However,
before the subjects were asked to write down their answers, a short
introductdry presentation was given in Finnish for every class on the
questionnaire, which consisted of repeating and clarifying the instructions for
the two aésignments. Next, the subjects were given approximately 30 minutes
to answer the questions after which they were asked to hand over the
questionnéire; however, nearly everyone managed to finish it before the due
time. Nonetheless, since the emphasis was not placed on speed, those who did
not finish fhe task in 30 minutes were given additional time to complete their
answers. |

Even though the subjects basically filled in the same questionnaires, some
minor differences ”can, anyhow, be pointed out. These differences in the
questionné.ires which, as mentioned, consisted of two separate assignments,
involved the order of the questions in assignment 2. To be more precise, in
half of the questionnaires the two questions in assignment 2 (This language
is.../This language is suited for...) were placed in a reversed order than in the
other half of the questionnaires. That is to say, half of the subjects, when
starting to work on assignment 2, answered first the questions posed on the
English language, which the other half answered last (that is, The English
language is.../The English language is suited for...). Consequently, when one
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half of the subjects, in assignment 2, answered the two questions (7#is”
language is.../This language is suited for...) on English, Russian, German,
Estonian, French, Finnish, Swedish and Spanish (in this order), the other half
answered the same questions in a reversed order starting from Spanish. This
was done because assignment 2 was perceived as more time-consuming than
assignment 1 and, therefore, the subjects’ concentration to the task might
suffer gradually to the end. However, with this precaution an attempt was
made to ensure that every question received a sufficient amount of attention

which, in turn, makes also the results of the present study more reliable.

5.3 Coding and analysis

The coding of the data, concerning the answers to both the assignments, began
with separating the answer sheets between the males and females. This was
done to make the comparison of attitudes easier between the male and female
subjects (since it would have been very time-consuming to classify first the
whole amount of data, and after that do the same all over again with the male
and female responses). In assignment 1 (7he most... language), the coding was
then merely carried out by counting which language, from the most popular to
the least, was considered the most beautiful/serious/precise, and so on. Then,
as the frequency of a particular answer (or language) had been established,
also the percentage of the same answer, in relation to the other answers given
by the subjects, was counted. For example, as summarized in Table 3, the
answers to the question concerning the most beautiful language in assignment

1 turned out as follows (see also section 6.1.1):



Table 3. The most beautiful language

Male Female Total
number % number % number %
English 3 9.1 5 13.9 8 11.6
Finnish 11 333 8 22.2 19 27.5
French 10 30.3 16 44 4 26 37.7
German 1 3.0 2 5.6 3 4.3
Italian 5 15.2 2 5.6 7 10.1
Latin 2 6.1 - - 2 29
Portuguese - - 1 2.8 1 1.4
Spanish 1 3.0 3 83 4 58
Total 33 100.0 36 100.0 69 100.0

To be more precise, the frequencies of the answers given by the male subjects
were summarized first in the table. Further, the same was done with the
answers given by the females, after which the frequencies of the answers by
the males were added to the corresponding number by the female subjects. In
this way, the total frequencies of different answers given by all the subjects
were summarized, after which the percentages of the answers by all the
subjects as well as the males and females separately, were also counted. In
general, these procedures concerning the coding and analysis of the data were
used when reporting the findings on all the questions (11) in assignment 1.
However, the coding and analysis of the answers to assignment 2 (7his
language is.../This language is suited for...) was somewhat more complicated.
This was because the questions in assignment 2, unlike in the first one, were
often answered by the subjects with more than just one word; and sometimes
even with whole sentences. Therefore, it was also more difficult to point out
any clear boundaries between different types of answers. Nonetheless, the
grouping of different answers was very essential and, as for the first question
(This language is...), this was done by dividing the answers consisting of
different adjectives into groups according to their similarity in meaning. For
instance, as summarized in Table 15, most subjects viewed English as nice and

interesting, as well as clear and easy to understand (see also section 6.3.1):



Table 15. The English language is...

Male Female Total
Frequency Frequency Frequency

nice/interesting/funny 12 10 22
easy/clear/simple 10 12 22
normal/familiar/ordinary 4 14 i8
formal/official/serious 3 5 8
beautiful - - 7 7
sophisticaied/ﬁne/royal 2 5 7
mgularﬂogicavprecise 4 - 4
Br. Eng. fermal/Am. Eng, - 2 2
relaxed

like Finnish - 2 2
unclassified answers 5 8 13

More specifically, the frequencies of the answers given by the male subjects
were first summarized in the table above. Again, the frequencies of the
answers by the females were presented in the middle, after which the total
frequencies of the answers given by all of the subjects were counted.
However,»unlike in assignment 1, only the frequencies of the different answers
were summarized when reporting the findings on assignment 2. Unfortunately,
this is because, in this case, it was not possible to use any further statistical
methods.

Similarly, the answers to the second question (7his language is suited
Jor...) in assignment 2, which in this case did not consist of adjectives but
nouns, were also divided into groups according to their meaning. For instance,
most of the subjects viewed English as suitable for television and films, and

everyone and everywhere (Table 16, see also section 6.3.1):
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Table 16. The English language is suited for...

Male Female Total
Frequency Frequency Frequency

television/ﬁ]ms 9 15 24
everyone/everywhere 5 18 23
the language of the world 10 10 20
international 11 7 18
communication/events

music 2 6 8
travelling - 3 3
English-speaking 2 - 2
countries

work/school - 2 2
unclassified answers 4 6 10

Like in the previous tables, also in Table 16 the frequencies of the answers
given by the male subjects were summarized first, the corresponding figures by
the females being in the middle. Furthermore, next to the answers given by the
female subjects, a total of the frequencies was counted. Similar to the first
question (7his language is...) in assignment 2, only the frequencies of the
answers were shown. Again, it was not possible to make use of any further
statistical method because of the somewhat limited .and difficult nature of the
data.

Since the purpose of the present study was also to find out possible
differences in attitudes among the subjects with high and lower academic
achievements, a similar coding and analysis of the data was carried out among
the subjects with high and lower grades on languages. More precisely, the
coding included classifying the answers given to assignment 2 (7his language
is.../This language is suited for...) by the subjects with high and lower grades
in English and Swedish. In this context, a high grade was either nine (very
good) or ten (excellent), and a lower grade was considered to be something

between four (poor) and eight (good). In other words, if a subject had a
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somewhat low grade in English (that is, 8-4), his/her answers to both the
questions on the English language in assignment 2 were studied together with
other subjects with similar academic achievements. For example, Table 32
summarizes the views on the English language (7The English language is...)
among the subjects with different academic achievements (see also section

6.5.1):

Table 32. Subjects with high/lower academic achievements: The English

language is...
The English language is... Subjects with high Subjects with lower
grades (10-9) grades (8-4)

clear/easy/simple 12 10
ordinary/nmormal/familiar 10 8
nice/interesting/funny 8 14
beautiful 6 1
sophisticated/fine/royal 5 2
formal/official/serious 3 5
rich 2 -
regular/logical/precise 1 3
Br. Eng. formal/Am. Eng, - 2
relaxed

like Finnish - 2
unclassified answers 3 8

In general, the frequencies of the answers were indicated in a similar manner
as in the previous tables on assignment 2. However, instead of summarizing
the answers given by the males and females, the answers were divided between
subjects with high and lower grades in English. Correspondingly, the same was
then done with the subjects’ answers to the second question on English (7he
English language is suited for...), as well as to the questions on the Swedish
language. But, dividing the answers further to those given by the males and
females was not thought to be meaningful because the number of subjects
would have remained rather small in each group (e.g. females with high

grades, females with lower grades etc). In addition, the number of subjects
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also created limitations when choosing the languages towards which attitudes
were measured in this particular section. That is, attitudes towards English and
Swedish among the subjects with different academic achievements were, as far
as the present study was concerned, worth scrutinizing because every subject
had studied at least those two languages. Thus, every subject should, in
theory, have had a grade on both English and Swedish making, therefore, the
number of subjects in both groups (high/lower grade) the highest possible.
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6 FINDINGS

This chapter concentrates on reporting and analysing the findings of the
present study. First, the subjects’ answers to assignment 1 will be reported
and discussed, after which the same is done with the subjects’ answers to
assignment 2. In the end of the sections, there will be a summary of the
findings on both the assignments. Also, the attitudes towards English and
Swedish held by the subjects with high and lower grades on the two languages
are reported and discussed. Lastly, the chapter ends with a discussion on the

validity of the present study.

6.1 Attitudes towards foreign languages: assignment 1

In general, the purpose of the present study was to investigate Finnish
students’ attitudes towards foreign languages with a questionnaire consisting
of two different assignments. More precisely, assignment 1 inquired the
subjects’ opinions on the most beautiful/difficult/serious etc. language (see
Appendix 1). Consequently, the focus of assignment 1 was on investigating the
languages which the subjects had named as the most beautiful/difficult/serious
etc. when answering the questionnaire. In the following sections, the students’
answers to the question on The most... language will be analysed one adjective
at a time with the help of tables indicating the frequencies of the answers, in
general, and the frequencies of the answers of two subgroups, that is, the
males and females. More specifically, the answers (or languages) given by all
the subjects as well as the two subgroups will be introduced by first indicating
the frequencies of the answers, which are then followed by the respective
percentages. In addition to the table on the findings, the most important ones

are also reported and summarized in the end of each section.
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6.1.1 The most beautiful language

As mentioned earlier, assignment 1 consisted of a series of questions on the
topic of The most... language, in which the subjects were first asked about the
most beautiful language. Now, the findings concerning the first question are

summarized in Table 3.

Table 3. The most beautiful language

Male Female Total

number | % number % number %
English 3 | 91 5 13.9 8 116
Finnish 11 333 8 222 19 27.5
French 10 30.3 16 44 .4 26 37.7
German 1 3.0 2 5.6 3 43
Italian 5 15.2 2 5.6 7 10.1
Latin 2 6.1 - - 2 2.9
Portuguese - - 1 2.8 1 1.4
Spanish 1 3.0 3 83 4 58
Total 33 100.0 36 100.0 69 100.0

On the whole, French was considered the most beautiful language by most of
the subjects (37.7 %). Finnish (27.5 %) was another popular choice for the
most beautiful language when all the subjects were taken into account.
Moreover, English (11.6 %) and, after it, Italian (10.1 %) were the third
choices for the most beautiful language.

However, there were some differences between the male and female
subjects. To be more precise, French (44.4 %) was the language that the most
of the female subjects seemed to be in favour of, whereas Finnish (33.3 %), in
general, was thought to be the most beautiful language by the male subjects.
Anyhow, Finnish (22.2 %) was the most popular second choice among the
females and, con*espondiﬁgly, French (30.3 %) among the males. In addition,

English (13.9 %) was also quite a popular choice among the female subjects,
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whereas Italian was viewed as clearly more beautiful by the males (15.2 %)

than females (5.6 %).
6.1.2 The ugliest language
The second question in assignment 1 inquired the subjects’ opinion on the

ugliest language. The results are shown in Table 4.

Table 4. The ugliest language

Male Female Tetal
number % number % npumber %o
Danish 1 3.1 1 2.9 2 3.0
Dutch - - 1 29 1 1.5
Estonian 1 3.1 6 17.6 7 10.6
French 1 3.1 - - 1 1.5
German 5 15.6 7 20.6 12 18.2
Norwegian - - 2 59 2 3.0
Russian 15 46.9 16 471 31 47.0
Spanish 1 3.1 - - 1 1.5
Swedish 8 25.0 3 8.8 11 16.7
Turkey - - 1 29 1 1.5
Total 32 100.0 34 100.0 66 100.0

In general, Russian was clearly thought to be the ugliest language by nearly
half of the subjects (47.0 %). After the Russian language, German (18.2 %)
and Swedish (16.7 %) were the most popular second choices as the ugliest
language among the subjects. In addition, Estonian (10.6 %) is also worth
mentioning since it was viewed as the ugliest by some of the subjects taking,
therefore, the fourth place as the ugliest language among the subjects.

On the whole, the ugliest languages were viewed quite unanimously by the
males and females. For example, Russian was thought to be rthe ugliest
language by both the male (46.9 %) and female (47.1 %) subjects. However,

there were some minor differences in the second and third choices in both the



groups of subjects: Swedish (25.0 %) and, after it, German (15.6 %) were the
two languages regarded as the ugliest by the males, whereas German (20.6 %)
was considered somewhat uglier than Swedish (17.6 %) by the female

subjects.
6.1.3 The most precise language
Furthermore, the subjects of the present study were asked about the most

precise language. The findings are summarized in Table 5.

Table 5. The most precise language

Male Female Total

number % number % number %
English 14 424 9 25.0 23 333
Finnish 2 6.1 3 83 5 7.2
French 1 3.0 1 2.8 2 2.9
German 10 30.3 9 25.0 19 275
Italian 2 6.1 1 2.8 3 43
Swedish 4 121 13 36.1 17 24.6
Total 33 100.0 36 100.0 69 100.0

In all, only six languages were named as the choices for the most precise
language. English (33.3 %) turned out to be the most popular of them when
all the subjects were taken into account. Further, German (27.5 %) and
Swedish (24.6 %) were the languages also considered the most precise by a
considerable number of subjects.

Also the differences between the males and females were exceptionally
clear concerning the question on the most precise language. Swedish was, in
fact, thought to be the most precise language by the female subjects (36.1 %),
after which came English (25.0 %) and German (25.0 %). In contrast, English
was viewed as the most precise language by nearly half of the male subjects
(42.4 %). Correspondingly, German (30.3 %) was also the most popular

second choice among the males, whereas Swedish (12.1 %), although the most



popular third choice, was not considered nearly as precise by the male than

female subjects.
6.1.4 The most difficult language
The subjects of the present study were also asked to consider the question on

the most difficult language. The results are shown in Table 6.

Table 6. The most difficult language

Male Female Total

number % number % number %
Chinese 9 ' 273 6 16.2 15 21.4
English 1 3.0 2 5.4 3 43
Finnish - - 1 27 1 1.4
French 8 242 5 13.5 13 18.6
German 4 12.1 8 216 12 17.1
Japanese 1 3.0 3 8.1 4 5.7
Russian 7 21.2 10 27.0 17 243
Spanish 1 3.0 - - 1 1.4
Swedish 2 6.1 2 5.6 4 5.7
Tarkey - - 1 2.7 1 1.4
Total 33 100.0 37 100.0 70 100.0

In general, there was no single language which would have risen above the
others in the subjects’ responses to the question on the most difficult
language. Anyhow, Russian was viewed as the most difficult language by
nearly a quarter of the subjects (24.3 %), after which came Chinese (21.4 %).
Moreover, French (18.6 %) and German (17.1 %) were almost as popular
choices for the most difficult language, when all the subjects were taken into
account.

Between the males and females, there were some differences in the
opinions on the most difficult language. More precisely, Russian was viewed

as the most difficult one by nearly one third of the female subjects (27 %).

55



Further, German (21.6 %) came in the second place, after which Chinese (16.2
%) was the most popular choice among the females. In contrast, Chinese was
considerea the most difficult language by the male subjects (27.3 %). Unlike
among the female subjects, French (24.2 %) took the second place and
Russian (21.2 %) came only third among the males, when the subjects were

inquired about the most difficult language.
6.1.5 The easiest language
The fifth question in assignment 1 inquired the subjects’ views on the easiest

language. The findings are summarized in Table 7.

Table 7. The easiest language

Male Female Total
number Yo number % number Y%
English B3 39.4 18 48.6 31 443
Finnish - 15 45.5 7 18.9 22 31.4
Swedish 5 152 13 35.1 18 257
Total ' 33 100.0 37 100.0 70 100.0

The variety of languages the subjects used, when answering the question on
the easiesf language, was extremely narrow. In fact, the subjects were very
unanimous settling for only three languages, namely Finnish, English and
Swedish. Of these languages, English was thought to be the easiest by almost
half of the subjects (44.3 %). Further, Finnish (31.4 %) was the most popular
second choice when all the subjects were taken into account. Finally, Swedish
(25.7 %) was the third and last language regarded as the easiest by the
subjects of the present study.

Again, there were also differences in the answers of the male and female
subjects. Even though the languages the males and females considered the
easiest were the same, the order in which they were placed was, however,

completely different. To be more precise, English (48.6 %) was viewed as the
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easiest language by the female subjects, after which came first Swedish (35.1
%), and fhen Finnish (18.9 %). In comparison, Finnish was the language
considered the easiest by the male subjects (45.5 %). Further, English (39.4
%) and, lastly, Swedish (15.2 %) were the other two languages thought to be

the easiest also by the males.
6.1.6 The richest language
Furthermore, the subjects of the present study were asked to reveal their

opinion on the richest language. The results are summarized in Table 8.

Table 8. The richest language

Male Female Total
number % number Yo number Yo
Chinese 1| 30 - - I 14
Dutch - - 1 27 1 14
English 13 394 11 29.7 24 343
Finnish 6 18.2 6 16.2 12 17.1
French - 6 18.2 11 29.7 17 243
German j 3 9.1 3 8.1 6 8.6
Italian 1 3.0 1 27 2 29
Japanese . 1 3.0 - - 1 1.4
Latin - - 1 2.7 I 1.4
Russian 2 6.1 - - 2 2.9
Spanish - - 3 8.1 3 43
Total ’ 33 100.0 37 100.0 70 100.0

The repertoire of languages was quite large in the subjects’ answers to the
question on the richest language which, in turn, is to say that the subjects did
not answer very unanimously. However, English was, in general, thought to be
the richesi language by over one third of the subjects (34.3 %). In the second
place came French (24.3 %) and, after it, Finnish (17.1 %) when the answers

from all the subjects were taken into account.
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The male and female subjects chose again mostly the same languages as
candidates for the richest language; and now, more or less, in the same order.
More spéciﬁcally, French (29.7 %) and English (29.7 %) were equally
favoured by the female subjects, Finnish (16.2 %) taking the second place.
Corresportldingly> English (39.4 %) was also considered the richest language
by the males, while Finnish (18.2 %) and French (18.2 %), in turn, were also
viewed a§ the richest languages by quite many of the male subjects of the

present study.
6.1.7 The poorest language
The seventh question in assignment 1 dealt with the subjects’ views on the

poorest language. The findings are shown in Table 9.

Table 9. The poorest language

Male Female Total
number % number | % number %
Chinese 1 " 3.2 - - 1 1.6
English - - 1 3.0 1 1.6
Estonian 10 323 9 27.3 19 29.7
Finnish 1 32 1 3.0 2 3.1
French 1 3.2 2 6.1 3 47
German 1 32 2 6.1 3 47
Nigerian 2 6.5 - - 2 3.1
Norwegian - - 1 3.0 1 1.6
Russian 5 16.1 3 9.1 8 12.5
Swedish 10 323 14 42.4 24 375
Total 31 100.0 33 100.0 64 100.0

In all, there were again several candidates for the poorest language. However,
three of them clearly stood out: Swedish, for instance, was considered the

poorest language by many of the subjects (37.5 %). Further, Estonian (29.7
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%) was the most popular second choice, afier which Russian (12.5 %) was
viewed as the poorest language when all the subjects were taken into account.

Betwee-r; the male and female subjects, the languages viewed as the poorest
were mostly the same. More specifically, Swedish was thought to be the
poorest lc;h:guagé By nearly half of the female subjects (42.4 %). Further,
Estonian was another language regarded as the poorest by a considerable
number o} female subjects (27.3 %). Similarly, Swedish (32.3 %) together
with Estonian (32.3 %) were also viewed as the poorest languages by most of
the male subjects. In contrast, Russian (16.1 %) was also quite a popular

choice as the poorest language among the male subjects of the present study.

6.1.8 The funniest language
Furthermore, the subjects were inquired about the funniest language. The

findings are summarized in Table 10.

Table 10. The funniest language

Male Female Total
number : Y% number % number %
Chinese 1 7 3.0 2 54 3 43
Danish - - 1 2.7 1 1.4
English 3 9.1 5 13.5 8 11.4
Estonian 10 303 9 243 19 27.1
Finnish 6 18.2 2 5.4 8 114
French 1 3.0 2 54 3 4.3
German 3 9.1 2 5.4 5 7.1
Ttalian 2 6.1 3 8.1 5 71
Japanese | 2 6.1 2 5.4 4 5.7
Norwegian - - 1 2.7 1 1.4
Portuguese - - 1 27 1 1.4
Russian 1 3.0 1 2.7 2 29
Spanish 2 6.1 4 10.8 6 8.6
Swedish 2 6.1 4 10.8 6 8.6
Total 33 100.0 37 100.0 70 100.0
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In all, the variety of languages in the subjects’ answers to the question on the
funniest language is undoubtedly greatest so far, if compared with the answers
to the pre;rious questions. Consequently, this also means that the differences in
the frequencies between the various answers (or languages) were not
necessarily very great. At any rate, there was a total of 14 languages
considered the funniest by the subjects. To be more precise, Estonian (27.1 %)
was thought to be the funniest of them, after which came Finnish (11.4 %) and
English (11.4 %) equally supported by the subjects. Next, Spanish (8.6 %) and
Swedish (8.6 %) were also thought to be the funniest languages by some of
the subjects of the present study.

The funniest languages were viewed somewhat differently by the male and
female subjects. Estonian (24.3 %), for example, was considered the funniest
language by the females, English (13.5 %) being the most popular second
choice. Further, Spanish (10.8 %) and Swedish (10.8 %) were also mentioned
quite often in the answers of the female subjects. In contrast, the male
subjects, in general, favoured only two languages as being the funniest. More
specifically, Estonian (30.3 %) was also thought to be the funniest language
by the male subjects, whereas Finnish (18.2 %) was the most popular second
choice. Contrary to the female subjects, English, Spanish and Swedish, were

not as popular choices as the funniest language among the males.

6.1.9 The most serious language
The subjects were also asked to consider the most serious language. The

results are summarized in Table 11.
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Table 11. The most serious language

Male Female Total
number Y% number % number %
Danish T | 31 1 29 2 3.0
English - 5 15.6 4 11.8 9 13.6
Estonian 1 3.1 1 2.9 2 3.0
Finnish - - 2 5.9 2 3.0
French ’ 1 31 - - 1 1.5
German 13 40.6 16 47.1 29 43.9
Japanese 1 3.1 - - 1 1.5
Latin - - 2 5.9 2 3.0
Norwegian - - 2 59 2 3.0
Russian 5 15.6 3 8.8 8 12.1
Spanish 1 3.1 - - 1 1.5
Swedish 4 12.5 4 11.8 8 12.1
Total 32 100.0 34 100.0 66 100.0

On the whole, the subjects responded quite unanimously to the question on the
most serious language. To be more precise, German was regarded as the most
serious language by almost half of all the subjects (43.9 %). Further, the
English language (13.6 %) was also thought to be the most serious, but by
considerably fewer subjects. Russian (12.1 %) and Swedish (12.1 %) came
third and were viewed as the most serious language by an equal number of
subjects.

The answers given by the males and females to the question on the most
serious language were very similar. More specifically, German was considered
the most serious language by the majority of the female subjects (47.1 %),
while English (11.8 %) and Swedish (11.8 %) shared the second place.
Correspondingly, German was viewed as the most serious language by most
of the male subjects (40.6 %), after which came English (15.6 %) and Russian
(15.6 %) equally supported by the males. Lastly, Swedish (12.5 %) was, like
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among the females, also thought to be the most serious language by some of

the male subjects of the present study.
6.1.10 The most correct language
Finally, the subjects were asked about the most correct language. The findings

are shown in Table 12.

Table 12. The most correct language

Male Female Total

number Yo number % number %o
English 10 ) 30.3 7 19.4 17 24.6
Finnish 3 9.1 3 83 6 8.7
French 1 3.0 1 2.8 2 29
German 8 242 13 36.1 21 30.4
Greek - - 1 28 1 1.4
Italian 1 3.0 - - 1 14
Latin - - 1 2.8 1 1.4
Spanish 1 3.0 - - 1 1.4
Swedish | 9 273 11 30.6 20 29.0
Total ' 33 100.0 36 100.0 69 100.0

In general, the subjects seemed to be mostly in agreement on the question
concerning the most correct language. In fact, there were three languages that
most of the subjects viewed as the most correct. More specifically, German
was considered the most correct language by nearly one third of the subjects
(30.4 %), after which Swedish (29.0 %) occupied the second place. Further,
English (24.6 %) was the third language regarded as the most correct, when
all the subjects were taken into account.

There were also some differences in the answers of the male and female
subjects, even though the languages viewed as the most correct proved to be
the same in both subgroups. To be more precise, German (36.1 %) was
considered the most correct language by the female subjects, Swedish (30.6

%) being the most popular second choice. Furthermore, English was also
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regarded as the most correct language by some of the females (19.4 %). In
contrast, English was viewed as the most correct language by most of the
male subjects (30.3 %). However, Swedish (27.3 %) was also the most
popular second choice among the males, whereas German (24.2 %), unlike

among the female subjects, came only third.

6.1.11 I would like to learn
In addition, the subjects were inquired about the languages they wanted to

learn. The findings are summarized in Table 13.

Table 13. I would like to learn

Male Female Total

number Y% number Y% number Y%
Chinese 1| 32 - - 1 15
Dutch - - 1 2.9 1 1.5
English 3 9.7 1 29 4 6.1
Estonian 2 6.5 - - 2 3.0
Finnish - - 1 29 1 1.5
French 5 16.1 7 20.0 12 18.2
German 4 12.9 3 8.6 7 10.6
Italian 4 12.9 17 48.6 21 | 318
Japanese 2 6.5 - - 2 3.0
Latin 3 9.7 1 29 4 6.1
Norwegian - - 2 5.7 2 3.0
Portuguese - - 2 5.7 2 3.0
Russian 5 16.1 3 8.6 8 12.1
Spanish 7 22.6 18 514 25 37.9
Swedish 2 6.5 1 29 3 4.5
Turkey 1 3.2 1 2.9 2 3.0
many - - 1 29 1 1.5
languages
Total 31 100.0 35 100.0 66 100.0




Despite the large number of languages mentioned, a few favourites can,
anyhow, be pointed out among the subjects. More precisely, Spanish was the
language that most of the subjects wanted to learn (37.9 %), after which came
Italian (31.8 %) being nearly as popular when the answers from all the subjects
were considered. Further, French (18.2 %), Russian (12.1 %) and German
(10.6 %) were the languages the subjects of the present study were also quite
interested in learning,

The female subjects of the present study were somewhat more unanimous
than the males in their answers to the question on what languages they wanted
to learn. For example, the Spanish language was the first choice of over half of
the female subjects (51.4 %). Further, Italian (48.6 %) and French (20.0 %)
were also obvious favourites among the females. In comparison, the male
subjects of the present study expressed somewhat more varying views on the
languages they wanted to learn. More specifically, Spanish was also the first
choice among the male subjects (22.6 %), after which came French (16.1 %)
and Russian (16.1 %). Next, Italian (12.9 %) and German (12.9 %) were the

languages considered worth learning also by an equal number of male subjects.

6.1.12 Summarizing assignment 1

The previous sections have concentrated on reporting the findings concerning
assignment 1 in the questionnaire. However, difficulties can sometimes occur
in the interpretation of the results because the variation in the subjects’
answers was often quite extensive. Therefore, the most important findings on

all 11 questions in assignment 1 are now summarized in Table 14.

Table 14. Summary of the findings on assignment 1

Question 1st choice % 2nd choice % 3rd choice %

The meost French 37.7 Finnish 27.5 English 11.6
beautiful
language
The ugliest Russian 470 German 18.2 Swedish 16.7
language
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The most English 333 German 275 Swedish 246
precise

language
The most Russian 243 Chinese 21.4 French 18.6
difficult

language
The easiest English 443 Finnish 314 Swedish 257

language
The richest Engtish 343 French 243 Finnish 17.1

language
The Swedish 37.5 Estonian 29.7 Russian 12,5
poorest

language
The Estonian 27.1 Finnish 11.4 Spanish 8.6
funniest English 114 Swedish 86
language
The most German 439 English 13.6 Russian 12.1
serious Swedish 12.1
language
The most German 30.4 Swedish 29.0 English 24.6
correct

language
1 would Spanish 37.9 Italian 31.8 French 18.2
like to
learn

Overall, French (37.7 %) turned out to be the most beautiful language, after
which came Finnish (27.5 %) and English (11.6 %). Moreover, Russian (47.0
%), followed by German (18.2 %) and Swedish (16.7 %), was clearly
considered the ugliest language by the subjects. Further, English (33.3 %) was
viewed as the most precise language by the subjects, German (27.5 %) and
Swedish (24.6 %) taking the second and third places. Again, Russian (24.3 %)
was regarded as the most difficult language with, however, rather a small
difference in percentage with Chinese (21.4 %) and French (18.6 %), which
were nearly as popular choices among the subjects. Moreover, English (44.3
%) followed by Finnish (31.4 %) and Swedish (25.7 %) were unanimously
thought to be the easiest languages by all the subjects. Similarly, English (34.3
%) was also considered the richest language, while French (24.3 %) and
Finnish (17.1 %) were the most popular second and third choices. In contrast,
Swedish (37.5 %) was viewed as the poorest language, after which came
Estonian (29.7 %) and Russian (12.5 %). Furthermore, Estonian (27.1 %),
followed by Finnish (11.4 %) and English (11.4 %), was considered the
funniest language by the subjects, while Spanish (8.6 %) and Swedish (8.6 %)
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shared the third place. German (43.9 %), in turn, was clearly thought to be the
most serious language, and English (13.6 %), Russian (12.1 %) and Swedish
(12.1 %) were the next choices among the subjects. Again, German (30.4 %)
was also viewed as the most correct language, Swedish (29.0 %) and English
(24.6 %) taking the second and third places. Finally, Spanish (37.9 %),
followed by Italian (31.8 %) and French (18.2 %), was the language most of

the subjects, according to this questionnaire, wanted to learn.

6.2 Discussion

As mentioned earlier, a study on language attitudes, similar to the present
study, was carried out in Russia by Kashkin (2001) (see section 4.3). To be
more specific, Kashkin (2001) originally designed a unique questionnaire for
the purposes of his study, which aimed at measuring attitudes towards certain
European languages in Russia. As pointed out previously, the questionnaire of
the present study which, in turn, concentrates on investigating the language
attitudes in Finland is adapted from Kashkin’s (2001) study. Next, the results
of the present study are compared with those by Kashkin (2001) to spot any
differences or similarities in the language attitudes of Finns and Russians (see
section 4.3). In addition, an attempt is also made to find out the possible
reasons behind the differences or similarities in the language attitudes of the
two groups of subjects.

In general, the answers to the first question were very similar among the
Finnish and Russian subjects: French was viewed as the most beautiful
language by both the nationalities. This is perhaps not so surprising because
the French language is generally considered very beautiful and attractive also
by many other nationalities around the world. Correspondingly, the mother
tongues of both groups, that is to say, Finnish in the present study and Russian
in Kashkin’s (2001) study, occupied the second place. Similarly, this is also
quite understandable since quite many of us tend to view our mother tongue as
more or less beautiful. Finally, English was the most popular third choice in

both groups of subjects which, in turn, can have something to do with the fact
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that English has lately become quite a widespread language. Consequently,
people are: often being exposed to it even if they are not living in an English-
speaking country; and this might also make people, despite the country they
live in, view English more favourably.

The second question which inquired the subjects’ opinions on the ugliest
language was not viewed so unanimously. More specifically, Russian was
thought to be the ugliest language by the Finnish subjects, whereas German
was the first choice among the Russians. As far as both groups of subjects are
concerned, these views are possibly due to the historical events related to the
second World War. However, the German language was also a popular choice
as the ugliest language among the Finnish subjects, while English occupied the
same place in Kashkin’s (2001) study. In all, the Finnish subjects’ negative
feelings towards the German language might be explained with the previously
mentioned reasons, but the Russian subjects’ opinion on the English language
is quite surprising; and not the least because it was earlier viewed as one of the
most beautiful languages by the Russians themselves. Further, Swedish was
the third choice as the ugliest language among the subjects of the present
study which, again, is probabaly because of the rather hostile history between
Finland and Sweden.

The question on the most precise language was again answered quite
differently by the Finnish and Russian subjects. English was considered #he
most precise language by the Finns, whereas Russian was chosen first by the
subjects in the study by Kashkin (2001). Further, German was the most
popular second choice among the Finnish subjects, Latin taking the
corresponding place in the answers of the Russians. Finally, the Swedish
language was again the third choice among the subjects of the present study,
but this time as the most precise language. On the whole, it is possible that the
Finnish subjects’ choices for the most precise language have something to do
with the languages we have to study at school, namely English and Swedish
are, in fact, compulsory and, in addition, many students choose to take courses

also in German. Therefore, the knowledge of the grammatical rules of those
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languages may be more substantial than some languages less familiar to the
Finnish stufients. This, in turn, might also create an illusion of English, German
and Swedish being somehow more precise than, say, Chinese. However, what
is worth noticing is that the Russians viewed (quite logically!) their mother
tongue as ;)ne of the most precise languages, while the Finnish subjects hardly
mentioned the Finnish language at all.

The answers to the fourth question which dealt with the subjects’ opinions
on the most difficult language were somewhat similar among the Finns and
Russians. More specifically, Russian was considered the most difficult
language by the Finnish subjects, whereas Chinese was the first choice among
the Russians. However, Chinese was also viewed as the most difficult
language by many of the Finnish subjects, while Japanese was considered
equally difficult by the Russians. In all, both groups of subjects seemed to
regard a language as difficult, if it contained an (presumably) unfamiliar system
of writing. However, French was, after Chinese, thought to be the most
difficult language by the Finnish subjects, Russian being the third choice
among the Russians themselves. Clearly, the Russian subjects have considered
the question also from a foreigner’s point of view, whereas the Finns avoided
naming the Finnish language as the most difficult, even though it could easily
be perceived as such.

The views on the easiest language were again quite different between the
Finnish and Russian subjects. More precisely, English was regarded as the
easiest language by the Finns, while Russian was viewed as the easiest one by
most of the Russian subjects. However, Finnish came in the second place
among the Finnish subjects, whereas I don’t know was now the most popular
answer in the study by Kashkin (2001). It is somewhat surprising that the
Finnish subjects did not, unlike the Russians, view their mother tongue as the
easiest language, but it came only in the second place after English. This
might again be due to the Finnish subjects’ heavy exposure to English
especially in the Finnish mass media. On the other hand, the Finns might, in
their answers to the question on the easiest language, have stuck to the

languages the most familiar to them. This would explain why Swedish was, in
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addition to English and Finnish, also considered the easiest language by some
of the Finns. Furthermore, the English language was also mentioned quite
often as the easiest language in the answers of the Russian subjects.
Consequently, the reason for that might again lie in the international and
widespread nature of English.

Surprisingly, the question on the richest language was viewed very
differently by the Finns and Russians: English took the first place in the
answers of the Finnish subjects, whereas Russian was, in fact, almost
unanimously regarded as the richest language by the Russian subjects. In
contrast, French occupied the second and Finnish only third place as the
richest language among the Finnish subjects, while Russian was the only
language mentioned under this category in Kashkin’s (2001) study. On the
whole, it is quite surprising that the Finnish subjects seemed again somewhat
reclutant to include the Finnish language in their answers, while the Russians
agreed very strongly on the question on the richest language. Perhaps, the
Finns considered, for example, French somehow more passionate and intense
and, therefore, also richer than Finnish. It was also quite unexpected that
English was such a popular choice as the richest language among the Finnish
subjects. Again, it is rather difficult to come up with any particular reason for
this, except the general popularity of the language.

Moreover, the seventh question which inquired the subjects’ opinions on
the poorest language was answered almost as differently as the previous one
by the Finns and Russians. To be more precise, Swedish, followed by Estonian
and Russian, was viewed as the poorest language by the Finnish subjects. In
contrast, I don’t know was the most popular answer among the Russians, after
which Chukchee was considered the poorest language by the Russian subjects.
In the answers of the Finnish subjects, the influence of history might again be
noticed; that is, Swedish and Russian were again seen in rather a negative
light, being, therefore, very popular choices as the poorest language.
However, as far as Russian was concerned, there could exist also financial
reasons for viewing the Russian language as the poorest. Unfortunately, the

Finnish subjects might see the language somehow connected with the current
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state of the whole country which, at least in Finland, is generally considered
very unstable. Consequently, this could also partly explain the Estonian
language being mentione(i in the answers of the Finnish subjects.

To the question on the funniest language, the Finnish and Russian subjects
answered again somewhat differently. More precisely, Estonian was the first
choice as the funniest language among the Finnish subjects. Further, Finnish
and English shared the second place, after which came Spanish and Swedish.
Possibly, the Estonian language was thought to be the funniest by the Finnish
subjects because it has quite many features in common with the Finnmsh
language. For example, it is a well known fact that many words in Finnish exist
also in the Estonian language, with the exception that they have totally
different meanings. This, in turn, might have a somewhat humorous effect on
Finns, when they see a typically Finnish word used in a very different context
in Estonian. However, this is not how the numerous other choices as the
Sfunniest language, such as, Finnish, English, Spanish or Swedish, could be
explained. In comparison with the Finns, the Russian subjects came up with
only three languages when answering the question on the funniest language.
More specifically, Chinese was the first choice of most of the Russian subjects,
Japanese and Ukrainian being the most popular second and third choices in the
study by Kashkin (2001). Probably, the Chinese language was considered the
funniest by the Russians because of its unique system of writing and peculiar
pronunciation. Similarly, this could also be the reason for Japanese being the
most popular second choice. However, it is worth noticing that the Finnish
subjects did not mention neither of these languages in their answers, even
though one might assume that the languages would sound as funny to them as
they did to the Russian subjects.

Conversely, the Finnish and Russian subjects seemed to agree quite
strongly on the question concerning the most serious language. In fact,
German, followed by English, was viewed as the most serious language by
most of the Finnish subjects. In contrast, English was the first choice among

the Russian subjects, while German, in turn, was now the most popular second
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choice. In all, the popularity of the English language in the subjects’ answers
might be due to the fact that English is often used not only in the soap-operas,
but also in various other, more official contexts, such as, news, documentaries
and science. Consequently, the Finnish and Russian subjects possibly created a
certain image of the English language based on formal (and global) contexts in
which it is often used. In contrast, the subjects’ views on German as the most
serjous language probably derive from the military related history of
Germany; after all, Germany was a very powerful military force especially
during the second World War. In addition, the German people seem to be
commonly considered somewhat official and serious which, in turn, might
affect also the subjects’ opinions on the German language. Again, similar
reasons, such as, the reputation as a powerful military force and the views on
the nature of the Slavic people, might have also influenced the subjects’ third
choices as the most serious language. Russian was, in the third place,
regarded as the most serious language both by the Finnish as well as Russian
subjects, with the exception that Swedish also shared the same position in the
results of the present study. However, it is again interesting that the Finnish
subjects did not view Finnish as a candidate for the most serious language,
whereas the Russians did not hesitate to include their mother tongue in their
answers. A

The question on the most correct language was again viewed somewhat
differently by the Finnish and Russian subjects. To be more specific, German
was thought to be the most correct language by the Finnish subjects, whereas
Russian or / don’t know were the most popular answers among the Russians.
At least, the view of the Finnish subjects on German as the most correct
language might be due to what is often considered the general nature of the
German language. This includes, for example, several grammatical rules which
the subjects might perceive as somewhat unflexible and precise. In this way,
the whole German language could be viewed as being somehow more correct
than the other languages by the Finnish subjects. The same could apply also to
the Swedish language which was the second choice as the most correct

language among the Finnish subjects, while English occupied the same place
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in Kashkin’s (2001) study. However, English was, after Swedish, also viewed
as the most correct language by the Finnish subjects, whereas Greek was the
most popﬁlar third choice among the Russians. In general, the subjects in both
groups probably answered to the question on the most correct language with
languages already familiar to them. In other words, it is undoubtedly easier to
consider a language the most correct if you actually know the language. This
could also be the reason why the answers of the Finnish subjects consisted of
languages, such as, German, Swedish and English and, correspondingly, the
Russian subjects answered with languages like Russian, English and Greek.
However, it is, again, worth mentioning that the Finnish subjects, unlike the
Russians, did not at all regard their mother tongue as the most correct
language.

Finally, the subjects were inquired about the languages they wanted to
learn. Firstly, Spanish was the favourite among the Finnish subjects, whereas
English was the language the Russians mostly wanted to learn. The enthusiasm
of the Russian subjects to learn English is probably due to the fact that it, as
well as foreign languages in general, is not taught in Russia nearly to the
extent it is studied here in Finland. Therefore, the Russian subjects might
consider it important to learn first English which, as mentioned, has lately
become quite the "lingua franca'. In contrast, the Finnish subjects’ opinion of
Spanish as the language they mostly wanted to learn could derive from not
only the fact that it is spoken quite widely in countries around the world, but
also the somewhat limited opportunities of studying it. In other words, the
Finnish subjects might view the Spanish language more “tempting” and exotic
because it is not so commonly taught in the upper secondary school than, say,
German or French. Similarly, reasons, such as, limited learning possibilities,
might also lie behind the Finnish subjects’ most popular second choice, Italian,
as the language they wanted to learn. In contrast, French, which was the
corresponding language in the study by Kashkin (2001) and also mentioned as
the third choice by the Finns, probably was a popular answer not only because
French, too, is widely spoken in different parts of the world, but also because

it was considered very beautiful by both Finnish and Russian subjects.
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In all, the findings on assignment 1 have now been reported and summarized.
Similarly, the next section concentrates on discussing the findings on

assignment 2 in the questionnaire of the present study.

6.3 Attitudes towards foreign languages: assignment 2

Assignment 2 in the questionnaire of the present study consisted of a set of
questions on eight European languages, which the subjects were asked to
answer. More precisely, the idea was that the subjects would finish two
sentences, namely, This language is... and This language is suited for..., on a
total of eight languages (see Appendix 1). However, the questions were, as
explained earlier, in Finnish in the actual questionnaire of the present study
(see section 5.2.2). In the following sections, the frequencies of the responses
to these two questions on each language will be first shown in table form, after
which the most important findings are reported and summarized. In
comparisoh with the analysis carried out in assignment 1, the percentages of
the answers are not shown here, only the frequencies. However, attention is,
like in the analysis of assignment 1, paid to the possible differences in the
answers of the male and female subjects. Similarly, the frequencies of the

answers concerning all the subjects of the present study are also summarized.

6.3.1 The English language
In response to the first question in assignment 2 (7he English language is...),
the descriptions of the English language were quite unanimous. The findings

are summarized in Table 15.
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Table 15. The English language is...

Male Female Total

Frequency Frequency Frequency

nice /interesting /funny 12 10 22
clear /easy 7simple 10 12 22
ordinary /normal /familiar 4 14 18
formal /official /serious 3 5 8
beautiful ' - 7 7
sophisticated /fine /royal 2 5 7
regular /logical /precise 4 - 4
Br. Eng. formal/ Am. Eng. relaxed - 2 2
like Finnish - 2 2
rich - 2 2
unclassified answers 5 6 11

In general, English was viewed as nice and interesting (22) as well as clear and
simple (22) by the subjects of the present study. Moreover, English was also
thought to be ordinary, normal and somehow familiar (18), when the answers
from all the subjects were taken into account.

For the most, the views on the English language were quite similar between
the males and females. To be more specific, the English language was mostly
considered a normal and familiar language by the females (14), whereas
English being nice and interesting (12) as well as clear and easy to understand
(10) was more emphasized by the male subjects. Furthermore, English was
also described as clear and simple (12), and after that, nice and interesting (10)
by the females. However, English was thought to be beautiful (7) only by the
female subjects, whereas logical and regular (4) were the words which only the
males used in describing the language.

The second question in assignment 2 (7his language is suited for...)
inquired the suitability of the English language from the subjects. The results

are summarized in Table 16.
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Table 16. The English language is suited for...

Male Female Total

Frequency Frequency  Frequency

television /films 9 15 24
everywhere /everyone 5 18 23
the language of the world 10 10 20
international communication 11 7 18
/events

music 2 6 8

travelling - 3 3

English-speaking countries 2 - 2

work /school - 2 2

unclassified answers 4 6 10

In general, English was considered the most suitable for television and films
(24) by the subjects. Secondly, it was also thought to be a language for
everything and everyone (23) and the whole world (20), a "lingua franca’, so
to speak. In addition, English was also seen to be suitable for different
international events and communication (18) by the subjects of the present
study.

Again, there were some differences in the answers between the male and
female subjects: English was viewed as the most suitable language for
everything and everyone by the females (18), whereas English was emphasized
as being used especially in international events and communication by the male
subjects (11). Moreover, the suitability of English in television and films was
also considered somewhat more important by the females (15) than males (9).
Nonetheless, the idea of English being a 'lingua franca’ was shared by both the
male (10) and female (10) subjects of the present study.

6.3.2 The Russian language
Furthermore, the subjects were encouraged to come up with a description of

the Russian language. The findings are summarized in Table 17.
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Table 17. The Russian language is...

Male Female Total
Frequency Frequency Frequency

unclear/difficult/
incomprehénsible 18 23 41
awful/ugly/stupid 9 13 22
weird/strange 3 4 7
funny/nice/interesting 3 4 7
scary/strong/brutal 3 3 6
dishonest/scheming - 5 5
quick - 2 2
unclassified answers 5 6 11

On the whole, the Russian language was thought to be mainly difficult and
incomprehensible (41). Moreover, it was described as awful, ugly and stupid
(22) by a considerable number of subjects. In addition, Russian was also
viewed as strange (7) as well as nice and interesting (7) by some of the
subjects taking part in the present study.

The descriptions of the Russian language were not substantially different
between the males and females. More precisely, Russian was mainly regarded
as unclear and difficult by both the male (18) and female (23) subjects.
Further, awful, ugly and stupid were also the words used in describing the
Russian language, again, by both the male (9) and female (13) subjects.
However, Russian was also viewed as dishonest and scheming by some of the
female subjects (5); a view which was not at all shared by the males (-).

Since two questions were posed previously on the English language, the
subjects were, similarly, also inquired about the suitability of the Russian

language. The results are shown in Table 18.
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Table 18. The Russian language is-suited for...

Male Female Total
Frequency Frequency Frequency

Russia/Russians (only) 14 20 34
nothing/nobody 5 2 7
business/work - 5 5
television/films - 4 4
poor people 3 - 3
criminals 2 - 2
trade 2 - 2
travelling - 2 2
co-operation with the Baltic

countries - 2 2
fighting - 2 2
unclassified answers 6 5 11

In general, the subjects were quite unanimous about the suitability of the
Russian language. First of all, Russian was clearly considered the most suitable
for Russia and Russians (34). In addition, some of the subjects wanted to
emphasize here the fact that the language, according to them, should not be
used in aﬂywhere else or by anyone else except Russians themselves. Further,
nothing and nobody was also a popular answer among the subjects (7), after
which business and work (5) were also viewed as suitable contexts for the
Russian language.

The males and females were again quite unanimous in their answers to the
question on the suitability of the Russian language. More specifically, Russian
was considered the most suitable for Russia and Russians by both the male
(14) and female (20) subjects. However, business and work was also a popular
suggestion for the suitability of Russian among the female subjects (5),

whereas nothing and nobody was an equally popular answer among the males

).
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6.3.3 The German language
Furthermore, the subjects were inquired about their views on the German

language. The findings are summarized in Table 19.

Table 19. The German language 1s...

Male Female Total
Frequency Frequency Frequency
strong/aggressive/masculine 11 6 17
funny/nice/interesﬁng 6 10 16
difficult/incomprehensible 5 7 12
clear/grammatical/precise 3 8 11
ugly/stupid - 11 11
original/di_ﬁ'erent 3 2 5
important/arrogant 5 - 5
beautiful - 3 3
stiff/clumsy - 2 2
rich - 2 2
glad/hilarieus - 2 2
quick 2 - 2
unclassified answers 4 12 16

Mostly, German was viewed as strong, aggressive and masculine by the
subjects (17). Further, nice and interesting (16) as well as difficult and
incomprehensible (12) were the adjectives often used in the subjects’
descriptions. Moreover, the German language was considered ugly and stupid
by some of the subjects (11), grammatical and precise being also the adjectives
mentioned equally often (11), when the answers from all the subjects were
taken into account.

In comparison with some of the previously discussed languages, German
was viewed quite differently by the vmales and females. To be more precise, the
German language was first considered ugly and stupid (11) by the female
subjects, after which funny, nice and interesting (10) were the most frequently

used adjectives. Further, clear, grammatical and precise (8) were also
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associated quite often with the German language in the responses of the
female subjects. In contrast, the German language was mostly regarded as
strong and masculine (11) by the male subjects, whereas funny, nice and
interesting (6) were also mentioned quite often in the answers of the males.
However, German was, unlike by the females, not at all considered ugly and
stupid by the male subjects (-), but the males were, in turn, the only ones who
described it as important and arrogant (5).

The subjects were also asked to consider the suitability of the German

language. The findings are summarized in Table 20.

Table 20. The German language is suited for...

Male Female Total
Frequency Frequency Frequency

television/detective series/

films on war 3 12 15
Central-Europe 8 7 15
Germany/Germans 5 4 9
official/serious contexts 3 6 9
travelling ' 1 3 4
bosses/leaders 3 1 4
politics 2 2 4
language of the world 2 2 4
anything/anyone 2 2 4
students/workers in Europe - 3 3
sports - 2 2
trade/technology - 2 2
giving instructions 2 - 2
unclassified answers 4 6 10

In general, quite a few syggestions for the suitability of the German language
were conveyed by the subjects. However, German was viewed as the most
suitable for Central-Europe (15) as well as detective series and films on war

(15). Further, the German language was considered suited for Germany and
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Germans (9), whereas also formal and serious contexts were regarded as
suitable for German by some of the subjects (9).

The ideas on the suitability of the German language were somewhat
different between the males and females. More specifically, German was
mostly viewed as suitable for detective series and films on war by the female
subjects (12), whereas Central-Europe (8) and Germany and Germans (5)
were the most popular answers among the male subjects. However, Central-
Europe was also considered quite a suitable place for German by the female
subjects (7), while detective series and films were not, unlike by the females,

seen very suitable for the language by the male subjects (3).
6.3.4 The Estonian language
Furthermore, the subjects were asked to describe the Estonian language. The

findings are shown in Table 21.

Table 21. The Estonian language is...

Male Female Total
Freguency Frequency Frequency

like imitated/ugly/ ”pirate”
Finnish 14 19 33
nice/funny 12 20 32
awful/stupid 3 5 8
unclear/incomprehensible 3 3 6
weird/strange 1 4 5
easy/clear - 2 2
”You think you understand
something but you don’t” - 2 2
stiff/clumsy 2 - 2
mixture of Finnish and a
foreign language 2 - 2
unclassified answers 3 2 5

On the whole, the subjects were quite unanimous in their descriptions of the

Estonian language. Mostly, Estonian was viewed as a language somehow
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related to Finnish by the subjects (33). However, Estonian was also considered
somewhat inadequate: it was regarded as almost a joke or a ”pirate” version of
the Finnish language. In contrast, Estonian was also viewed as nice and funny
by many of the subjects (32).

The descriptions of the Estonian language by the males and females were
quite similar. More specifically, Estonian was mostly considered nice and
funny by the female subjects (20), after which the language was also regarded
as being closely related to Finnish (19). As mentioned, the male subjects gave
somewhat similar descriptions. However, Estonian was, for the most, viewed
as an imitation of Finnish by the males (14), after which it was, like by the
females, also considered nice and funny (12).

Further, the subjects were asked to consider the suitability of the Estonian

language. The results are summarized in Table 22.

Table 22. The Estonian language is suited for...

Male Female Total
Frequency Frequency Frequency

Estenia/Estonians 14 15 29
jokes/amusing tv-

programmes 2 6 8
streets/market places - 4 4
travelling 2 2 4
co-operation between

Finland and Estonia - 2 2
trade 2 - 2
Estonia/Russia 2 - 2
unclassified answers 5 7 12

Unlike in the previous section which concentrated on the German language,
the subjects did not seem to come up with any specific situations or places
suitable for the Estonian language. For the most, Estonian was considered

suitable for Estonia and Estonians (29). Furthermore, Estonian was viewed as
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suited for jokes and amusing tv-programmes, but by a considerably fewer
subjects (8).

There were virtually ne differences in the answers between the males and
females concefning the question on the suitability of the Estonian language. To
be more precise, Estonian was mostly considered suited for Estonia and
Estonians by both the male (14) and female (15) subjects. However, there
were hard?y any further suggestions made on the suitability of the Estonian
language by fhe males, whereas Estonian, to some extent, was regarded as
suitable for jokes and amusing tv-programmes (6) as well as streets and

market places (4) by the female subjects.
6.3.5 The French language
Furthermore, the subjects were inquired about their views on the French

language. The findings are shown in Table 23.

Table 23. The French language is...

Male Female Total
Frequency v Frequency Frequency

difficult/unclear

/incomprehénsible 7 15 22
romantic/soft/tender

/passionate 7 9 16
beautiful/lovely - 15 15
fine/sophisticated 5 5 10
nice/funny/interesting 3 6 9
stupid/annoying/ugly 5 3 8
strange/original 4 2 6
artistic/creative 1 3 4
rich 2 i 3
lots of consonants 3 - 3
flowing/fluent 2 - 2
arrogant - 2 2
unclassified answers 3 5 8
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In general, French was thought to be rather difficult and unclear (22) by the
subjects, after which it was viewed as romantic, soft and passionate (16).
Further, the French language was also considered beautiful and lovely (15) as
well as fine and sophisticated (10) when all the subjects were taken into
account.

Between the males and females, there were some differences in the
descriptions of the French language. More specifically, French was mostly
viewed as difficult and incomprehensible (15) and beautiful and lovely (15) by
the female subjects. Moreover, French was also considered romantic, soft and
passionaté by the females (9). In contrast, French was viewed as not only
difficult and unclear (7), but also romantic, soft and tender (7) by the male
subjects. Further, the French language was characterized as stupid and ugly
(5) by the males. However, French was, unlike by the females (15), not at all
thought to be beautiful and lovely by the male subjects of the present study (-).

Again, the subjects were also inquired about the suitability of the French

language. The findings are summarized in Table 24.

Table 24. The French language is suited for...

Male Female Total
Frequency Frequency Frequency

romantic/sophisticated

tv-series/films 6 11 17
France/the French 5 10 15
music/poetry/literature 4 9 13
romantic moments/places 4 5 9
wine/food 5 2 7
fine/sophisticated/rich people 3 4 7
EU-meetings/international

contracts 2 2 4
artists/bohemian people - 3 3
travelling - 2 2
work outside Finland - 2 2
nothing 2 - 2
unclassified answers 5 8 13
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On the whole, the subjects of the present study came up with a variety of
suggestions for the suitability of the French language. However, the subjects
managed to agree quite strongly on a few of them. For the most, French was
considered suitable for romantic and sophisticated tv-series and films (17),
after which France and the French (15) was the most popular answer among
the subjects. Further, music, poetry and literature (13) were also viewed as
syitable uses for the French language, when the answers from all the subjects
of the present study were taken into account.

Ia the subjects’ answers to the question on the suitability of French, there
were some differences between the males and females. To be more precise, the
French language was mostly considered suitable for romantic and
sophisticated tv-series and films (11), as well as France and the French (10) by
the female subjects. Further, music, poetry and literature (9) were also
regarded as suitable uses for the French language by the females. In
comparison, romantic and sophisticated tv-series and films were, like by the
females, also viewed as the most suitable contexts for French by the male
subjects (6). Moreover, France and the French (5), as well as wine and food
(5) were considered suited for French by the males. However, music, poetry
and literature was not, unlike among the females, nearly as popular an answer

among the male subjects (4).

6.3.6 The Finnish language
Moreover, the subjects were inquired about their views on the Finnish

language. The findings are summarized in Table 25.
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Table 25. The Finnish language is...

Male Female Total

Frequency Frequency Frequency
nice/funny/lovely/interesting/
beautiful/the best 15 10 25
clear/easy 10 8 18
normal/familiar/neuntral 8 9 17
stupid/ugly/awful - 10 10
my language 2 4 6
difficult (for others than
Finns) - 6 6
strange/original 1 3 4
like (children’s) babbling 1 2 3
comical - 2 2
gloomy/dark 2 - 2
clumsy 2 - 2
unclassified answers 3 8 11

For the most, the subjects were quite unanimous in their descriptions of the
Finnish language. Especially, the variety of words describing a very positive
and affectionate attitude towards Finnish was exceptionally wide. More
specifically, Finnish was viewed as nice, lovely, beautiful and the best, to
mention a few, by many of the subjects (25), after which clear and easy (18)
were the most popular descriptions. Further, neutral and familiar (17) were
also the adjectives used quite often in the subjects’ answers. However, words
describing a more negative attitude towards Finnish, such as stupid, ugly and
awful, were also preferred by some of the subjects (10).

Partly, the differences in the answers between the males and females were
quite substantial. For example, Finnish was viewed as nice, funny and beautiful
(10), as well as stupid and ugly (10) by an equal number of female subjects.
Further, normal and familar (9), followed by clear and easy (8), were the most
popular answers among the females. In contrast, the Finnish language was
regarded as nice, funny and beautiful by the most of the male subjects (15),

after which clear and easy (10) were the most used adjectives. Furthermore,
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Finnish was also described as normal and familiar by quite many of the male
subjects (8). However, what is surprising is that stupid, ugly or awful were,
unlike ambng the females (10), not at all used in the descriptions of Finnish
among the male subjects (-).

As usual, the subjects were also inquired about the suitability of the Finnish

language. The results are summarized in Table 26.

Table 26. The Finnish language is suited for...

Male Female Total
Frequency Frequency Frequency

Finland/Finns 13 25 38
everywhere 6 4 10
everyday-life 3 7 10
Finnish commercials/tv-

programmes/radio/films 3 3 6
music/poetry 1 5 6
not abroad 2 3 5
those who are interested 2 - 2
Scandinavia - 2 2
unclassified answers 9 4 13

In general, the subjects agreed quite strongly on the suitability of the Finnish
language and, therefore, the results are perhaps not very surprising: Finland
and Finns was clearly the most popular answer among the subjects (38).
Furthermore, Finnish was mostly considered suitable for everywhere (10) and
everyday-life (10) by the subjects. In addition, the Finnish language was also
pointed out as suited for the Finnish mass media (6), as well as for music and
poetry (6) by some of the subjects of the present study.

The views on the suitability of the Finnish language were quite similar
among the males and females. To be more precise, Finnish was undoubtedly
considered the most suitable for Finland and Finns by both the male (13) and
female (25) subjects. Moreover, Finnish was thought to be suited for

everyday-life (7) by the female subjects, whereas everywhere (6) was almost
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an equally popular answer among the males. However, the suitability of the
Finnish language for music and poetry was emphasized much more by the

females (5) than the male subjects of the present study (1).
6.3.7 The Swedish language
Furthermore, the subjects were encouraged to give a description of the

Swedish language. The results are shown in Table 27.

Table 27. The Swedish language is...

Male Female Total
Frequency Frequency Frequency
stupid/awful/annoying/ugly 9 12 21
funny/nice 2 15 17
unclear/difficult/obscure 8 5 13
arrogant/sephisticated 4 5 9
simple/easy/clear 3 5 8
fluent/melodic 2 5 7
familiar/ordinary - 5 5
feminine/homosexual 4 - 4
strange/original 3 1 4
precise 2 - 2
dark/gloomy 2 - 2
unclassified answers 3 5 8

The descriptions given on the Swedish language were somewhat controversial.
Mostly, Swedish was viewed as stupid, annoying and ugly by the subjects
(21). However, it was also considered funny and nice (17) by an almost equal
number of subjects. Further, the Swedish language was regarded as somewhat
difficult, unclear and obscure by some of the subjects of the present study
(13).

There were a few quite substantial differences in the attitudes of the males
and females. More specifically, Swedish was mostly viewed as funny and nice

by the female subjects (15). However, Swedish was also considered stupid and



ugly by quite a few females (12). In contrast, Swedish was mostly considered
stupid, annoying and ugly by the male subjects (9), after which it was also
viewed as’diﬁicult, unclear and obscure (8). Surprisingly enough, the Swedish
language Was not, to the extent of the females (15), regarded as nice and funny
by the male subjects ’(2), whereas unclear, difficult and obscure was not as
popular an answer among the female subjects (5) than among the males (8).
Agaiﬁ, the subjects were also asked about the suitability of the Swedish

language. The findings are summarized in Table 28.

Table 28. The Swedish language is suited for...

Male Female Total
Frequency Frequency Frequency
Sweden/Swedes 15 13 28
Scandinavi;l 2 7 9
nothing 6 1 7
travelling . 2 4 6
Finland/Finns 2 3 5
anywhere - 4 4
television/films 1 3 4
jokes/amusing situations - 2 2
fine/sophisticated people 2 - 2
work - 2 2
unclassified answers 9 13 22

In general, the subjects were quite unanimous in their answers to the question
on the suitability of the Swedish language. More precisely, the Swedish
language was clearly considered the most suitable for Sweden and Swedes by
the subjects (28). Moreover, Swedish was also regarded suited for
Scandinavia, when all the subjects were taken into account (9).

Between the males and females, there were not any substantial differences
in the views on the suitability of Swedish. For example, the Swedish language
was clearly thought to be the most suited for Sweden and Swedes by both the

male (15) and female (13) subjects. Further, Scandinavia was also regarded as
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somewhat suitable for Swedish by the females (7), whereas 'nothing’ was

nearly as popular an answer among the males (6).
6.3.8 The Spanish language
Finally, the subjects were asked to describe the Spanish language. The results

are summanzed in Table 29.

Table 29. The Spanish language is...

Male Female Total
Frequency Frequency Frequency

nice/funny/interesting/lovely 6 25 31
passionate/intensive/fiery

/temperamental/sexy 8 9 17
difficult/unclear

/incomprehensible 3 9 12
quick 7 4 11
exotic/mysterious 2 5 7
strange/original 2 2 4
fine/sophisticated 2 2 4
fluent/melodic 3 - 3
easy/clear - 3 3
»cool”/relaxed 2 1 3
stupid 2 - 2
strong/powerful - 2 2
happy/lively - 2 2
precise - 2 2
unclassified answers - 6 6

On the whole, the subjects came up with somewhat diverse descriptions of the
Spanish language. However, a few of them can clearly be considered more
popular than others. To be more specific, Spanish was mostly thought to be
nice, lovely and interesting (31) by the subjects. Further, Spanish was viewed
as passionate, intensive and temperamental also by a considerable number of

subjects (17). In addition, difficult and incomprehensible (12) as well as quick
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(11) were the adjectives also thought to describe Spanish quite well by some
of the subjects of the present study.

The views of the males and females on the Spanish language were again
somewhat different: Spanish was mostly considered nice, lovely and
interesting by the female subjects (25), whereas the passionate and
temperamental nature of the language was emphasized by many of the males
(8). Furthermore, the Spanish language was also viewed as passionate and
temperamental (9) as well as difficult and incomprehensible (9) by the females.
In comparison, quick (7) followed by nice, funny and interesting (6) were the
most used descriptions among the male subjects. However, Spanish was not
considered nearly as nice and funny by the males (6) than females (25) which,
in fact, also applies on the views on the difficulty of the language (males: 3,
females: 9).

Furthermore, the subjects were asked to consider the suitability of the

Spanish language. The findings are summarized in Table 30.

Table 30. The Spanish language is suited for...

Male Female Total
Frequency Frequency Frequency

Spain/Spaniards 6 8 14
travelling 5 8 13
shouting/arguing

/emotional scenarios 3 5 8
television/plays/films 3 5 8
Southern-Eurepe 1 4 5
football 3 - 3
international use 2 1 3
exotic countries/people - 3 3
music 2 - 2
restaurants - 2 2
everyday-life 1 1 2
unclassified answers 9 6 15
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In general, the Spanish language was considered the most suited for Spain and
Spaniards by the subjects (14). Furthermore, travelling was also viewed as a
suitable context for the language by many of the subjects (13). In addition, the
Spanish language was thought to be suited for shouting and other kinds of
emotional scenarios (8) as well as television, plays and films (8) by the subjects
of the present study.

The views on the suitability of the Spanish language were very similar
among the males and females. More specifically, Spain and Spaniards followed
by travelling were the most popular answers among both the male (6, 5) and
female (8, 8) subjects. Further, Spanish was thought to be suited for arguing
and emotional scenarios, and television, plays and films, again, by both the
males (3, 3) and females (5, 5). Additionally, the suitability of the Spanish

language for football was also emphasized by some of the male subjects (3).

6.3.9 Summarizing assignment 2

In the previous sections, the findings on assignment 2 have been discussed in
great detail. However, as in the end of section 6.1, the most important results
will also now be summarized. More precisely, Table 30 shows first the
language on which the two questions (7his language is.../This language is
suited for...) were posed, after which the most popular answers to both the

questions given by the subjects are summarized.

Table 31. Summary of the findings on assignment 2

Question This language is... This language is suited for...
English nice/interesting/funny 22 | television/films 24
clear/easy/simple 22 | everywhere/everyone 23
ordinary/normal/familiar 18 | the language of the world 20
international communication
/events 18
Russian unclear/difficult Russia/Russians 34
/incomprehensible 41
awful/ugly/stupid 22
German strong/aggressive/masculine 17 | television/detective series
funny/nice/interesting 16 |/films on war 15
difficult/incomprehensible 12 | Central-Europe 15
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Estonian | like imitated/ugly/”pirate” Estonia/Estonians 29
" | Finnish - 33

nice/funny’ 32

French difficult/unclear romantic/sophisticated
/incomprehensible 22 | tv-series/films 17
romantic/passionate/soft France/the French 15
/tender 16 | music/poetry/literature 13
beautiful/lovely 15

Finnish nice/funny/interesting/lovely Finland/Finns 38
/beautiful/the best 25
clear/easy . 18
normal/familiar/neutral 17

Swedish stupid/awful/annoying Sweden/Swedes 28
fugly 21
funny/nice 17
unclear/difficutt/obscure 13

Spanish nice/funny/interesting Spain/Spaniards 14
Novely 31 |travelling 13
passionate/intensive/fiery
/temperamental/sexy 17

In general, English was viewed as nice, easy and ordinary by the subjects. It
was also considered suited for television and films, as well as for different
international events. In addition, the English language was also viewed as very
suitable for everyone and everywhere. In contrast, Russian was mostly thought
to be difficult, ugly and stupid and suitable only for Russia and Russians.
Similarly, German was also viewed as difficult but, in addition, also nice,
strong and masculine. Further, German was considered suitable for detective
series and films on war, as well as for Central-Europe. In comparison,
Estonian was thought to resemble Finnish, while also being viewed as nice and
funny, and suited for Estonia and Estonians. However, French was mostly
regarded as difficult, romantic, soft and beautiful by the subjects. Further, it
was considered suitable for romantic tv-series and films, France and the
French and, finally, music, poetry and literature. Similarly, Finnish was viewed
as beautiful, lovely and nice, but also easy and familiar by the subjects of the
present study, according to whom Finnish was regarded the most suitable for
Finland and Finns. Again, Swedish, too, was considered nice by the subjects
but also difficult, obscure and stupid and the most suited for Sweden and

Swedes. Lastly, the Spanish language was viewed as nice and interesting as
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well as passionate, temperamental and sexy. It was regarded as suitable for

Spain and Spaniards and travelling by the subjects of the present study.

6.4 Discussion

As in assignment 1, also one of the purposes of including assignment 2 in the
questionnaire of the present study was not only to investigate the language
attitudes of Finns, but also to compare the attitudes of Finns with those of
Russians. Similarly, the findings on assignment 2 are now compared with the
results on the study by Kashkin (2001) (see section 4.3). However, as
mentioned earlier, the languages on which the two questions (7his language
is.../This language is suited for...) were posed in assignment 2 were fewer and
somewhat different in the present study than in the study by Kashkin (2001).
To be more specific, eight languages were included in the questionnaire of the
present study, whereas in the study by Kashkin (2001), the total number of
languages was only seven. In fact, English, Russian, German, French and
Finnish were the languages used in both studies, while Spanish, Swedish and
Estonian, even though used in the present study, were not included in the
study by Kashkin (20Q1). Therefore, the idea is now to compare the answers
given by the Finnish and Russian subjects to the questions on those five
languages, on which both groups of subjects had the possibility to express
their views.

The subjects’ views on the English language were, in a way, quite similar.
More specifically, the Finns considered English interesting and ordinary, while
international, popular and difficult were the most popular answers among the
Russians. However, English was thought to be somewhat easy by the Finnish
subjects which was not the case among the Russians, who also considered
English suited for business communication with foreigners as well as for
everything and everyone. Similarly, the international nature of English was
also emphasized by the Finnish subjects together with its suitability for
everything and everyone. Furthermore, tv-series and films were also viewed as
suitable uses for English by the Finns, whereas the Russian subjects disagreed

with the Finnish subjects in this respect.
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On the whole, the most striking differences between the Finnish and
Russian subjects probably lie in their views on the difficulty of the English
language. ’The fact that the Russians viewed English as difficult is possibly due
to the quite late stage they presumably start studying it at school. In contrast,
Finns usually take their first courses in English at the age of 8 or 9, which
most likely makes the subjects consider it relatively easy. In addition, an
important factor which might also affect the Finnish subjects’ views on English
is the Finnish mass media, and especially television. It goes without saying that
the foreign tv-programmes are not usually dubbed in Finland which, in turn,
provides everyone (at least, occasionally) the possibility to hear English as it is
used in real-life. Consequently, this might also make the subjects participating
in the present study view English as somewhat easy. In addition, the almost
unlimited supply of tv-programmes in English has probably an impact also on
the Finnish subjects’ opinion on the suitability of the English language.
Accordingly, English is considered very suitable for films and television by the
Finns; a view which was not shared at all by the Russians who possibly have a
different tradition on exposure of foreign languages on their national
television. However, what the Finns and Russians agreed on was the idea of
English being a very international language which is suitable for everywhere
and everyone. Obviously, this is a view posessed by many people in today’s
world - with or without dubbed tv-programmes.

In contrast, the subjects’ views on the Russian language were completely
different. More specifically, Russian was mostly considered difficult, awful and
ugly by the Finnish subjects, whereas beautiful, rich, normal and simple were
the most used definitions among the Russians. Furthermore, Russian was,
according to the Finnish subjects, considered suitable only for Russia and
Russians. However, the Russian language was mostly regarded as suitable for
everything by the Russian subjects, the emphasis being also on the social
functions as well as the scientific and technological use of the language.

In all, the differences in the subjects’ answers to the questions on the
Russian language were to be expected. It is not at all surprising that the

Russians themselves viewed Russian not only beautiful and rich, but also
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normal and simple. After all, Russian is, most likely, their mother tongue; a
fact, which probably explains the various positive and affectionate evaluations
given on the language. In contrast, the Finnish subjects developed a totally
different épproach to the Russian language. In fact, Russian was evaluated
very negatively by the Finns who regarded it mostly as ugly and awful. This
possibly dﬁes back to the second World War in which Finland, as everyone
knows, fought against Russia with quite dramatic consequences. Therefore,
the Finnish subjects, even though relatively young, might still consider Russia
and the Russian language somehow as a threat, if not to Finland as a country,
then to their Finnish identities. However, the Finnish subjects views on the
difficulty of the Russian language is possibly not due to any war, but to the
diﬁ‘erences in the spelling systems of the two languages which, in turn, might
make Russian seem quite incomprehensible. Furthermore, it is interesting that
the Russian subjects also emphasized the fact that their mother tongue covers
many aspects of society, including science and technology, whereas the Finns
could not or refused to think of any further functions for Russian than the
concept of it being used in Russia.

The views on the German language were again quite similar among the
Finnish and Russian subjects. More precisely, German was viewed as not only
strong, mésculine and difficult, but also nice and interesting by the Finns,
whereas it was thought to be somewhat rough, tough, barbaric and difficult by
the Russian subjects. Further, the German language was regarded as suitable
for films on war, detective series and Central-Europe by the majority of the
Finnish subjects. In contrast, the German language was considered suited for
war, menace and speaking about sports by the Russians.

Even though the definitions on German were somewhat similar among the
Finnish and Russian subjects, there could, however, be noticed more subtle
diﬁ‘erenceé on the connotations of the answers. For example, the Russian
subjects described German as rough, tough and even barbaric, of which the
latter word sounds especially negative. In contrast, the Finnish subjects, even
though having also emphasized the “toughness” of the language, evaluated

German with perhaps more positive adjectives, such as, strong and masculine.
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In addition, the German language was, in fact, regarded as nice and interesting
by the Finns; a view which was not shared by the Russian subjects.
Consequently, the reason for the Russian subjects’ views on German might,
again, lie in the second World War. More specifically, the war-infested years
between Russia and Germany in the 1940s might partly explain the Russian
subjects’ brutal view on the German language. In fact, the Russian subjects’
answers to the question on the suitability of German also suggest this; namely,
German was considered the most suited for war and menace by the Russians.
However, the Finnish subjects settled on mentioning only films on war in their
answers as well as (German) detective series which are typically shown on
Finnish television. In addition, the Finns seemed to regard German as a
somewhat international languagé which is often preferred especially in Central-
Europe. However, this aspect of the German language was not at all
mentioned by the Russian subjects.

Surprisingly enough, as far as the French language was concerned, the
Russian subjects did not seem to come up with any specific descriptions for it.
In comparison, French was described quite vividly by the Finnish subjects:
namely, French was viewed mostly as difficult, romantic, soft and beautiful by
the subjects of the present study. Further, romantic and sophisticated tv-series
and films as well as France and the French were thought to be the most
suitable uses for the French language by the Finnish subjects. In addition, the
suitability of French for music, poetry and literature was also emphasized by
the Finns. However, also the Russians, even though not giving any
descriptions of French, considered the French language suitable for quite many
things. To be more precise, declaring love, making compliments and speaking
beautifully were the most popular choices among the Russian subjects.

In general, the Finnish subjects’ quite traditional descriptions on French
probably derive from the unusual and exotic sounds as well as the peculiar
intonation the language is often seen to possess. In addition to the Finns, this
is possibly the most common reason for regarding the French language as
romantic and beautiful also among other nationalities. In contrast, the Russian

subjects did not at first seem to share this opinion or, at least, they did not,
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according to Kashkin (2001), give any descriptions on the language. However,
the Russian subjects views on the suitability of the French language might
suggest that they, in fact, had quite the same idea on French in mind as the
Finns did. More specifically, French was, for instance, considered suited for
declaring love and speaking beautifully by the Russian subjects which, in turn,
could mean that they, too, viewed French as romantic and beautiful at least to
some extent. Similarly, the Finnish subjects also viewed French as suitable for
different romantic and sophisticated contexts, with the exception that those
contexts were usually seen to exist on television. Consequently, television
programmes, and especially the fact that they are not dubbed in Finnish, are
obviously quite an influential source of information for Finns in processing
language attitudes which, as demonstarted earlier, applies also to other
languages than the one discussed here.

Finally, the subjects were asked to describe the Finnish language. To be
more precise, Finnish was considered lovely, beautiful, easy and normal by the
Finnish subjects. In comparison, it was viewed as soft, melodic, light, slow and
funny by the Russian subjects; funny being also included in the descriptions
given by the Finnish subjects on the Finnish language. Further, the Finnish
language was regarded as suitable mostly for Finland and the Finnish people
by the subjects of the present study, whereas the Russian subjects did not
name any specific uses for the Finnish language.

Similar to the Russian subjects’ answers to the question on the Russian
language, also the Finns gave quite positive and affectionate descriptions on
their mother tongue. For example, adjectives, such as, lovely, beautiful and
normal, which were mostly used in describing Finnish, were not often
mentioned in the answers of the Finnish subjects to the questions on the other
languages in the present study. This, in turn, might suggest that the Finns,
quite naturally, have somewhat stronger feelings towards Finnish than any
other language. However, the Russian subjects, unlike the Finns when
answering the questions on Russian, expressed a surprisingly positive attitude
towards the Finnish language. More specifically, the Russians mostly viewed

Finnish as soft, light and funny which, in turn, could hardly be interpreted as a

97



sign of any negative or hostile feelings towards Finnish. A reason for this
might be t"hat the Russians have not, neither today nor in the past, considered
Finland or the Finnish language as a threat to their independence or national
identities. :Consequently, this probably influences their opinions on the Finnish
language in a way that any strong feelings are, most likely, not associated with
Finnish by the “average” Russians participating in Kashkin’s (2001) study.
Partly, the reason for the Finnish language not having been seen as a threat by
the Russians derives also from the fact that Finnish is spoken in a fairly small
area. Therefore, the Russian subjects had probably difficulties in answering the
question on the suitability of Finnish. However, it would have been interesting
to know Whether the answers had been different if most of the Russian
subjects in the study by Kashkin (2001) had been from towns and villages next
to the Finnish border. It is possible, that the answers on the suitability of
Finmish wduld have, in this case, been more diverse because the subjects might
have had more knowledge of Finland and the Finnish language on which to
base their views.

In all, there were several differences and similarities in the views of the
Finns and Rusgians of which some were perhaps more expected than others.
However, there were, in addition to the details, also a few, more general
characteristics that can be noticed, at least, in the answers of the Finnish
subjects. é)ne of them is certainly the fact that there seems to be a tendency to
associate é language with its speakers. In other words, the subjects are likely
to make the descriptions given on a certain language apply also to the people
who speak it as their mother tongue. This can be well noticed in the subjects’
answers on the suitability of the languages included in the questionnaire:
usually, a language is, among other things, considered suited for the country
where it is spoken and for the people who speak it. The only exception to the
“rule” is the English language which is viewed by the subjects as suitable for
everything and everyone, international communication and the language of the
world, to mention few. However, English is not the only language which is
widely spoken around the world but, for example, Spanish and French are also

quite popular outside Europe. Therefore, it is somewhat surprising that the
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subjects did not, in fact, define any other language as global or "lingua franca’.
Although, this might be due to the subjects’ own experiences which probably
consist of English being used in communication with foreigners, as well as on
television, not to mention the fact that English is widely taught in Finnish
schools as the first foreign language. Possibly, the subjects’ answers would
have been different if English had been replaced by some other language in the
curriculum. Moreover, diminishing the exposure of English on the national
television might also contribute to the same effect. As it has become evident,
television'and films seem to have rather a great influence on the subjects’
views on different languages. At least, various films and tv-series were
considered suitable contexts for many languages by the subjects of the present
study. However, the Swedish language was one of the rare languages which
was regarded as suitable neither for television nor films. But, similar to most
languages in the present study, Swedish was also thought to be the most suited
for Sweden and Swedes. On the one hand, this is very suprising because
Swedish is, together with Finnish, an official language in Finland which, in
turn, means that many people actually speak it as their mother tongue.
Consequently, it would not have been unreasonable to expect that the subjects
of the present study might have taken this into account in their answers on the
suitability‘of the Swedish language. On the other hand, the subjects were all
living in such areas in Finland, in which people were not used to speaking or
hearing Swedish in their everyday life. Therefore, it is possible that most of the
subjects simply did not come to think of it as an option to include Finland and
Finns in their answers, as far as the question on the suitability of the Swedish
language was concerned. Possibly, the answers would have been different if
the subjects of the present study had lived somewhere in the Swedish-speaking
parts of Finland. Not to mention the possibility that the subjects would have
had Swedish as their mother tongue as well. But then again, that would have
made the results of the present study different altogether.

On the whole, the findings on assignment 2 have now been reported and
summarized. The next chapter concentrates on reporting the subjects’

atttitudes only towards English and Swedish. However, the subjects are no
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longer divided into groups according to their gender, but according to their
latest grades in aforementioned languages. Thus, the views of both subjects

with high and lower grades on the two languages will be scrutinized.

6.5 Foreign language attitudes among subjects with different academic
achievements

In addition to studying the language attitudes of Finns and comparing them
with those of Russians, the purpose of the present study was also to examine
the differences in the language attitudes among subjects with different
academic achievements. More specifically, the idea is now to concentrate on
scrutinizing the attitudes towards English and Swedish held by the subjects
with high and lower grades on those two languages. First, the subjects’
attitudes towards the English language were studied and, for this purpose, the
subjects were divided into two_groups on the grounds of their latest school
grades in English. This is to say that one group of subjects consisted of
students with high grades (10-9, excellent-very good), the other group
including subjects with somewhat lower grades (8-4, good-poor) in English. In
the following sections, the subjects’ answers to the two questions (7his
language is.../This language is suited for...) on the English language in
assignment 2 are first summarized in table form, after which the answers are
reported and analysed more thoroughly. Furthermore, since the summary
involves the subjects’ answers to assignment 2, the results are again illustrated
only with the frequencies of the answers. Correspondingly, the same
procedure in summarizing the findings is also used when reporting the
attitudes held towards the Swedish language by the subjects with high and

lower academic achievements.

6.5.1 Attitudes towards English: subjects with high and lower grades in
English compared

The descriptions of the English language were somewhat varying among the
subjects with different academic achievements. As usual, the results are

summarized in Table 32.
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Table 32. Subjects with high/lower academic achievements: The English

language is...
The English language is... Subjects with high Subjects with lower
grades (10-9) grades (8-4)

clear/easy/simple 12 10
ordinary/normal/familiar 10 8
nice/interesting/funny 8 14
beautiful . 6 1
sophisticated/fine/royal 5 2
formal/official/serious 3 5
rich 2 -
regular/legical/precise 1 3
Br. Eng. formal/ Am. Eng. - 2
relaxed

like Finnish - 2
unclassified answers 3 8

Mostly, the English language was thought to be clear and simple by the
subjects with higher grades in English (12). Furthermore, it was also viewed as
ordinary and familiar (10) as well as nice, funny and interesting (8) by the
subjects more successful in their studies of English. In contrast, English was,
for the most, considered nice and interesting (14) by the subjects with lower
grades in‘English, after which it was thought to be clear and simple (10).
Moreover, English was also viewed as normal and familiar (8) by the subjects
less successful in their studies.

The subjects’ answers to the second question (7he English language is
suited for...) had also been re-examined to find out the possible differences
between the subjects with different academic achievements. The findings are

summarized in Table 33.
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Table 33. Subjects with high/lower academic achievements: The English

language is suited for...

The English language is suited | Subjects with  high | Subjects with lower
for... :  grades (10-9) grades (8-4)
everywhere/everyone 11 12
television/films 9 15
international

communication/events 8 10
the language of the world 6 14
music 4 4
work/school 2 -
travelling 2 1
English-speaking countries 1 1
unclassified answers 3 7

The English language was mostly considered suited for everywhere and
everyone by the subjects with high grades in English (11). Further, the
suitability of the English language for television and films (9), as well as
international communication and events (8) was also emphasized by the
subjects more successful in their studies. In comparison, English was thought
to be the most suited for television and films by the subjects with lower grades
in English (15). Moreover, it was viewed as suitable for the language of the
world (14) as well as for everyone and everywhere (12) by the subjects with
lower academic achievements. However, like among the subjects with high
grades, international communication and events (10) were also regarded as
suitable uses for English by the subjects with more modest academic

achievements.

6.5.2 Attitudes towards Swedish: subjects with high and lower grades in
Swedish compared

Again, the subjects’ answers to assignment 2 were under inspection, but this
time the aim was to compare the attitudes of the subjects with high and lower

grades in Swedish. The results are now summarized in Table 34.
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Table 34. Subjects with high/lower academic achievements: The Swedish

language is...
The Swedish language is... Subjects with high Subjects with lower
grades (10-9) grades (8-4)
stupid/awful/annoying/ugly 7 14
arrogant/sophisticated 6 3
funny/nice 5 12
simple/easy/clear 4 4
fluent/melodic 4 3
familiar/ordinary 4 1
strange/original 3 1
unclear/difficult/obscure 2 11
feminine/homosexual 1 3
precise 1 1
dark/gloomy 1 1
unclassified answers 4 4

The Swedish language was mostly viewed as stupid, awful and ugly (7) as well
as arrogant and sophisticated (6) by the subjects with high grades in Swedish.
However, Swedish was also thought to be funny and nice (5) by some of the
subjects with high academic achievements. Similarly, the Swedish language
was mostly considered stupid, annoying and ugly (14) also by the subjects with
lower grades in Swedish. Furthermore, Swedish was also regarded as funny
and nice (12), after which unclear, difficult and obscure (11) were the most
popular characterizations of the Swedish language among the subjects with
lower academic achievements.

As in the previous section, the answers given to the second question by the
subjects with different grades were also scrutinized. To be more precise, the
findings based on the differences in the subjects’ grades in Swedish are

summarized in Table 35.
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Table 35. Subjects with high/lower academic achievements: The Swedish

language {s suited for...

The Swedish language is suited | Subjects with high Subjects with lower
for... T ‘ grades (10-9) grades (8-4)
Sweden/Swedes 9 19
Scandinavﬁ 4 5
anywhere ’ 4 -
travelling ‘ 2 4
Finland/Finns 2 3
jokes/amusing situations 2 -
nothing 1 6
work 1 1
television/films 1 3
fine/sophisticated people - 2
unclassified answers 9 13

Mostly, the subjects seemed to agree on the suitability of the Swedish
language: it was viewed as the most suited for Sweden and Swedes by both
the subjects with high (9) and lower (19) grades in Swedish. However,
Swedish was, unlike among the subjects with lower grades, also considered
suitable for anywhere by the subjects with higher academic achievements (4).
In contrast, the Swedish language was thought to be suited for nothing by
some of the subjects with lower grades in Swedish (6). Further, Swedish was
also viewed as suitable for the whole Scandinavia, again, by both the subjects
with high (4) and lower (5) grades; a “lingua franca™ of the Nordic countries,

so to speak.

6.6 Discussion

In response to the questions on the English language, it is quite surprising that
both groups of subjects gave very similar answers. First of all, English was
considered easy, ordinary and nice, and suited for everywhere, television and
films, international communication, as well as for the language of the world by

all the subjects. However, it is interesting that even the subjects with lower
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grades in English did not, in fact, view English as difficult. In contrast, all the
subjects seemed to share the opinion of English being quite an easy language.
Further, the subjects with high grades in English were more likely to define
English as beautiful. This was not the case among the subjects with lower
grades. It might be possible that the use of the word "beautiful’ had to do with
the subjects’ gender. That is, the female subjects might have been more eager
to use the adjective compared with the males which, in turn, would imply that
there were quite many females in the group consisting of subjects with high
grades in English. However, this remains only as speculation because attention
was not paid to the subjects’ gender when dividing the subjects between those
with high and lower grades in English.

In contrast, the answers to the questions on the Swedish language were
considerably more varied. Nonetheless, both the groups viewed Swedish as
stupid and ugly but, on the other hand, also as nice and funny. Clearly, the
subjects had a so-called love/hate -relationship” with the Swedish language,
which can be influenced by the fact that Swedish is very strongly present not
only in Sweden, but also in Finland. Consequently, the Swedish language
seemed to arouse quite extreme emotions also in the subjects of the present
study. For the same reasons, Swedish was probably viewed as arrogant and
sophisticated, but mostly by the subjects with high grades in Swedish.
However, the subjects with lower grades were the ones who viewed Swedish
as unclear and difficult. Possibly, the subjects felt more comfortable criticizing
the Swedish language compared with English, which might have had a
stronger status and acceptance among the subjects as a “useful” language.
Therefore, as far as English was concerned, the subjects might have been more
apt to blame themselves rather than the language if they had not managed to
learn it. Similarly, the subjects with lower grades in Swedish were the ones
who viewed the Swedish language as suitable for nothing which, again, was
not found to happen in a similar situation when the English language was
concerned. Nonetheless, the subjects were mostly in agreement on the
suitability of Swedish: both the groups viewed Swedish as very suited for

Sweden and Swedes. However, it is, as mentioned earlier, quite surprising that
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not many of the subjects considered Swedish suitable for Finland, even though
Swedish has the status of another official language and it is spoken by many
Finns as their mother tongue. An important reason for this might lie in the area
the subjects were currently living in. More specifically, the subjects were
probably not used to hearing Swedish in the course of their everyday lives in
Valkeala which, in turn, affected also their answers on the suitability of
Swedish. Therefore, most of the subjects seemed to have ignored the whole
concept of using Swedish in Finland.

Overall, the findings of the present study have now been reported and
discussed. Finally, the last section of the chapter concentrates on providing
informatidn on the validation of quantitative as well as qualitative research in
general. But, most importantly, attention is also paid to how these practices

work when validating the findings of the present study.

6.7 Validation

In general, the process of validation can be carried out in somewhat different
ways depending on the nature of the study. Usually, as Jokinen and Juhila
(1991:appendix2:4) point out, the concepts referred to as reliability and
validity are often used when validating the findings of quantitative research.
To be more specific, reliability, according to Fowler (1988:84), is considered
the extent to which subjects, inspite of the context, will answer a set of
questions ‘in a similar way. Respectively, validity is defined as the extent to
which the answer given by a subject actually means what the researcher thinks
it means (Fowler, 1988:84). In other words, reliability, as defined by Triandis
(1971:26), refers to the amount of information which has not been infected by
error in the process of measurement. Thus, the instrument is considered
reliable, if it can provide a researcher with similar information, when used
more than once to measure the same thing. Again, the concept of validity deals
with the relevance of the instrument which, in turn, refers to the extent to
which an instrument is actually measuring the phenomenon that it is thought to

be measuring (Triandis, 1971:26). Therefore, an instrument may well be
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reliable, but not valid in terms of the objectives of a study which, if using this
criterion, often is a quantitative one.

In contrast, the criterion consisting of reliability and validity which, as
mentioned, is widely used in the validation of quantitative reseach does not
usually apply in the validation of qualitative research (Jokinen and Juhila,
1991:appendix2:4). For example, Mikeld (1990:53) emphasizes, among other
things, aspects related with the analysis of the data, when validating the
findings of qualitative research. Firstly, the analysis should be versatile enough
to avoid the researcher to base his/her interpretations on any random
observations. This includes also a clear and consistent classification of the
data, which is applied throughout the study. Secondly, the analysis itself
should be repeatable, which means that the rules for classification and
interpretation of the data are presented with such precision that the same
results can be obtained also by other researchers. On the whole, these
principles for the validation of qualitative research in general can also be
applied to the present study. However, the criterion traditionally used in the
validation of quantitative research cannot be utilized here, even though the
present study, which has earlier been defined as descriptive (see section 4.4),
includes both quantitative and qualitative analysis. This is because the
questionnaire used in the present study does not quite resemble “normal”
questionnaires used in traditional quantitative reseach. Therefore, even though
the methods usually perceived as quantitative were used in the present study,
as well, the actual analysis of the data had probably more in common with
qualitative research. Thus, it is more meaningful to apply the principles defined
by Mikela (1990) when validating the findings of the present study which, in
practice, was done in two ways. Firstly, an attempt was made to classify the
data clearly and consistently. In other words, when the subjects’ answers were
grouped into different categories according to their similarity in meaning,
special attention was paid to ensure that the categories actually consisted of
similar answers. These categories were then applied throughout the present
study to make it possible to compare the subjects’ answers to different

questions. Secondly, it was also considered essential to show as precisely as
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possible how the categories were formed or, more specifically, what kinds of
answers Wefe included in different categories. Therefore, when reporting the
findings, the categories could be seen to consist of several, slightly different
definitions (for example, ordinary, normal and familiar in response to the first
question on the English lénguage, see section 6.3.1). This was done in order to
make the "pr‘esent study repeatable, so that any other researcher who would
perhaps t;e interested inkdoing a similar study, would be able to repeat the
present study in great detail, if desired. Obviously, to do this, the researcher
needs information on not only the questionnaire and subjects, but also on the
principles which guided the whole process of classification in the present
study. However, the successful validation of qualitative research (and the
present study, as well), which includes discussing aspects, such as, the rules
for classification and interpretation of the data, is not only up to the
researcher. On the contrary, it partly involves, as Mikeld (1990:59) points out,
also the reader who should be given the possibility to either accept or reject
the researcher’s interpretation of the data.

Mostly, this chapter has concentrated on reporting the findings of the
present study. However, the ideas and practices concerning the validation of
qualitative’ and quantitative research, in general, as well as the principles for
validating the present study have also been discussed. Finally, the following
chapter provides, once more, a brief summary of the findings and an

evaluation of the findings and methodology of the present study.
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7 CONCLUSION

In this final chapter, the findings of the present study are first summarized
briefly. Next, advantages as well as some problems of the present study will be
discussed, and finally, some suggestions for further studies, on the basis of the

present one, are made.

7.1 Summary of the findings

In general, the purpose of the present study was to find out the language
attitudes held by Finns towards different European languages. More
specifically, the Finnish subjects of the present study, as explained previously,
were asked to name the most... languages, as well as to describe a total of
eight languages and discuss their suitability. In addition, the differences and
similarities in the answers by the subjects with high and lower academic
achievements in English and Swedish were also studied.

In reéponse to assignment 1 (the most... language), the English language
was mentioned on several occasions. To be more specific, English was
considered the easiest, richest and most precise language by the Finnish
subjects. Even though English was regarded as the most precise language, the
German lvanguage was, however, viewed as the most correct and serious
language. Russian, in turn, received the most negative evaluations and was
considered the ugliest and most difficult language by the subjects.
Furthermore, French was thought to be the most beautiful language, while
Estonian was regarded as the funniest. Lastly, the Swedish language was
considered the poorest, and Spanish was the language the most subjects
wanted to learn.

In assignment 2, the subjects were encouraged to describe and discuss the
suitability of eight European languages. The English language was mostly

considered nice, easy and normal, and suited for television as well as for
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international communication and ‘lingua franca’. Russian, however, was
thought to be difficult and ugly, and suited for Russia and Russians. The
German language was described as aggressive and difficult, but also as funny.
Further, German was considered mostly suitable for television and detective
series, as well as for Central-Europe. Estonian was regarded as not only nice
and funny, but also an imitation of Finnish which is suited for Estonia and
Estonians. The French language was viewed as romantic and beautiful, but
also as difficult and incomprehensible. In addition to France and the French,
romantic tv-series and films as well as music, poetry and litterature were
thought to be suitable contexts for French by the subjects. The Finnish

language was described as nice and lovely, as well as easy, and mostly suited

. for Finland and Finns. Swedish was also considered the most suitable for

Sweden and Swedes, while it was controversially described as nice and ugly,
as well as somewhat difficult. Finally, the Spanish language was viewed as nice
and funny, followed by passionate and temperamental. Spain and Spaniards as
well as travelling were regarded as suitable contexts for the language by the
subjects of the present study.

The subjects’ views on English and Swedish were quite different, when the
answers were divided into two groups on the basis of the subjects’ grades on
the two languages. More specifically, the English language was mostly viewed
as easy, normal and nice; and it was considered suited for everywhere, as well
as for television and language of the world by, surprisingly, both subjects with
high and lower grades in English. In contrast, the Swedish language was
viewed as stupid, as well as nice, again, by both subjects with high and lower
grades in Swedish. In addition, the subjects with high grades in Swedish also
described Swedish as arrogant and sophisticated. However, Swedish was,
unlike English, viewed as difficult and unclear by the subjects with lower
grades in Swedish. Both the groups were, though, in agreement on the
suitability of Swedish: it was regarded as suited mostly for Sweden and

Swedes.
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7.2 Evaluation of the findings and methodology

Even though the present study made an attempt to avoid the problems often
associated with traditional and discursive research on language attitudes, some
new ones’ still arose. More precisely, these problems relate mostly to the
concept of defining language attitudes as metalinguistic activity, as well as the
methodology used to scrutinize language attitudes held by the Finns in the
present study.

To begin with, the metalinguistic view on language attitudes which created
the basis for the present study was, in a way, thought to be somewhat
problemafic. A significant reason for this is certainly the fact that not many
studies had been carried out before the present study within this particular
view. Coﬁsequently, it was considered quite frustrating and difficult to search
any further information on the metalinguistic view on language attitudes
which, in lturn, created difficulties when validating the methods and results of
the present study. However, studying language attitudes within the
metalinguistic view is quite a novel phenomenon which mostly explains the
lack of theoretical information available on the subject. Unfortunately, as far as
the preser;t study is concerned, this is why varied aspects and theories within
the metalinguistic view, as well as the actual practices in research remain
mostly unknown and undiscussed.

In the second place, the central idea in the metalinguistic view, which is to
combine the methods used in traditional and discursive research, did not work
in the besf possible way in the present study. In fact, it was found that neither
of these approaches was completely made use of when analysing the results.
Especially, this can be noticed when reporting the findings on assignment 2
(This language is.../This language is suited for...). More precisely, it was
realised only too late that the number of subjects was perhaps too small in
order to use any statistical methods other than frequencies and percentages.
Similarly, the discursive perspective in the analysis of the results did not
succeed quite as well as it was expected. In particular, it was perceived to be

somewhat difficult to form categories for different answers the subjects had
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come up with. This was due to the fact that it was occasionly quite difficult to
decide what the subject had actually meant by his/her answer. In reality, the
subjects’ answers were often quite eloquent and diverse since they alone were
the ones to formulate the answers. Therefore, it was quite a challenging task
to group the various answers and, at the same time, not to try to “force” the
answers into any inappropriate categories. Nonetheless, a grouping of some
kind had to be made which, in turn, inevitably reduced the variability of the
answers to some extent. This is, however, a recognized problem within
qualitative research in general, but the impact it had on the present study was
stronger than anticipated. The subjects’ answers were, namely, quite short
(one or two sentences) which made it possible to describe the language
attitudes, but not so much to explain them, even though that was also
considered one of the purposes of the present study. Obviously, to reach this
objective, it would have been more useful to collect a more extensive pool of
data consisting, for example, of essays or short interviews. On the other hand,
the process of analysing the findings would have then turned out to be even
more difficult and time-consuming.

Finally, some problems related to the subjects and the questionnaire used in
the present study can also be identified. For example, not extremely many
subjects Were included in the present study and, in addition, they were all
members of the same age group (16-18 years). Consequently, the results are
not very ‘generalizasible as such. In other words, a higher degree of
generalization, as far as the results are concerned, would have required a
larger aﬁd more heterogeneous group of subjects. Furthermore, the
questionnaire itself was also experienced as somewhat problematic. To be
more specific, it is difficult to make sure that the subjects have concentrated
equally much on both assignments in the questionnaire. Especially, the subjects
might have thought assignment 2 to be somewhat tedious towards the end
because the subjects were required to fill in very similar sentences only
concerning different languages. Therefore, it is possible that at least some of
the subjects became fed up with doing the assignment before having finished it,

which, in turn, had an obvious effect on the results in general. Again, this can
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be considered to apply even if the precaution of changing the order of the fill-
in sentences in half of the questionhaires was taken to minimize the effect of
”getting bored”.

Eveq though the present study was not completely successful in every
aspect, some objectives were still reached. One of them is certainly the fact
that the subjects were the ones to decide how to formulate their answers. That
is, no ready-made answers, from which the subjects would have had to choose
the one corresponding to their own view, were placed in the questionnaire. It
was thought to be important that the subjects had the chance to convey their
views on different languages in their own words. Notably, this was considered
to increase the reliability of the views expressed on the languages included in
the questionnaire. Moreover, the analysis of the findings in the present study
managed to show, if not quite the explanations, at least the more general
picture of the language attitudes of young Finns. In addition, it was possible to
compare the language attitudes of Finns and Russians, and even to point out
some differences and similarities between the two groups. In contrast, the
”deeper” study of language attitudes would, as mentioned previously, have
required using methods other than those included in the present study. This,
however, Was not regarded as meaningful within the framework of the present
study.

Altogether, the metalinguistic view on language attitudes creates a very
flexible environment for research in general. In addition to the present study,
which perhaps managed to draw a more general picture of the language
attitudes in Finland, the methodology within the metalinguistic view still
provides many unexplored opportunities in the field of research on language
attitudes. Next, some of these possibilities for future studies are discussed in

more detail.

7.3 Suggestions for further research
So far, research on language attitudes has mostly been carried out within the
positivistic paradigm. Although, there has recently been attempts to use also

discourse analysis as a research method. However, much advantage has not



114

yet been taken of the possibility of studying language attitudes within the
metalinguistic view. Topics for further research on the basis of the present
study can, therefore, be easily suggested.

To begin with, the number of subjects was fairly small in the present study;
a fact, which mostly excluded the possibility of drawing any wide conclusions
on the language attitudes of Finns. Therefore, it would be interesting to
compare the results of the present study with other studies, in which the
subjects would be members of somewhat different age groups. For example,
views on the European languages included in the present study might be
somewhat different among Finns between 50 and 60 years. After all, the
subjects of the present study were quite young, and they did not necessarily
have the same knowledge or experiences as older generations of Finns.

Secondly, further research on the origins of the language attitudes of Finns
reported in the present study might also be useful. In other words, the subjects
could be willing to clarify their statements in the questionnaire of the present
study, for example, by writing more extensive responses or essays on a similar
topic. In that way, the chances of getting more information on the nature of
language attitudes, as well as on the reasons that have led the subjects to form
a certain view on a certain language, would be considerably better. Also, the
information acquired would probably be more precise compared with the
findings of the present study, which work only at a very general level.

Finally, a prominent topic for further research would undoubtedly be to
study attitudes towards foreign languages in other European countries. For
example, é similar questionnaire, which was used in the present study as well
as in the study by Kashkin (2001), could also be used to scrutinize the
language attitudes held by Germans or the French. As a result, it would be
possible to compare the findings of studies, similar to the present one, carried
out in other European countries. Certainly, the differences in language
attitudes, at least, towards some specific languages (e.g. English, French and
German), are quite substantial in different parts of Europe. Consequently, it

would be interesting to notice how different languages receive different
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evaluations depending on the nationality of the subjects - even at the risk of
predictability, when some of the European languages are concerned.

In all, the metalinguistic view on language attitudes provides several
possibilities for future studies. This, as mentioned, derives mostly from the fact
that the metalinguistic view has not yet been much used in research on
language attitudes. However, another reason for the metalinguistic view
providing a fruitful basis for research can be found in its tolerance of different
research methods. In other words, no strict division is made between using the
traditional and discursive methods which, in turn, opens up a wide range of
possibilities for collecting data. Moreover, this should also help us to reach a
better understanding of language attitudes in general, as well as to increase the
knowledge’of the language attitudes of certain individuals or groups —'—Finns,

for example.
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QUESTIONNAIRE

Hyvi Valkealan lukien oppilas,
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Appendix 1

Olen englannin kielen péaiaineopiskelija Jyviskyldn yliopistosta, ja olen parhaillaan kokoamassa
materiaalia tutkielmaani varten. Tahdn liittyen, toivoisin Sinun tayttdvdn tdmén kieliasenteita
koskevan kyselylomakkeen mahdothsimman huolellisesti omia ndkemyksidst ja mielipiteitisi
mukaillen. Sinun et ole tarvitse ilmoittaa nimedsi tdyttdessdsi kyselylomaketta, vaan kaikkien

vastaajien toivotaan pysyttelevin nimettdmina.

Tastd johtuen, kyselylomakkeessa antamasi

vastaukset sekd muut tiedot (esim. kurssinumerot) pysyvit tdysin luottamuksellisina.

terveisin,

Minna Kansikas

SANOIA
ON HAUSKA
VERBATA.

OTETAAN SUBSTANTHVELA
JA ADSEKTIIVEJA JA KAYTE -
TAAN NNUTA KUIN VERBEJA.
MUISTATKO ; KUN SANAA

" LAIMENINUS * KAYTETTUN
PELKKANA ASIANA ? WYT SE
O!‘d JOTAKIN JONKA VOIT TEH-
DA. SEN VOI VERBATA .

VERBAUS ON)
OUTOA KIELTA .

EMHKA VOISIMME VIHDOINKIN KEHITTAL
KIELESTA TAYDELLISEN) ESTEEN
YMMARTAMISELLE .




Tehtiiva 1. Tiydenni allaolevat lauseet omasta mielestiisi sopivimmalla kielelli...

Haluaisin oppia

on kaunein kieli.

on rumin kieli.

on tasmallisin kieli.

on vaikein kieli.

on helpoin kieli.

on koyhin kieli.

on rikkain kieli.

on hauskin kieli.

on vakavamielisin kieli.

on sainnénmukaisin kieli.

kieltd/kielia.

Tehtivi 2. Tdydenni jokaisen kielen (1-8) kohdalta lauseet a) ja b).

Kohdassa a) tiiydenni oman mielipiteesi mukaisesti, miltii edellimainittu kieli kuulostaa.
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Kohdassa b) tiydenni, missi ja miten edellimainittua kielta olisi mielestiisi sopivinta kiytt:ia.

1 a) Mielestini espanjan Kieli kuulostaa...

b) Espanjan kieli sopii hyvin...
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b) Viron Kkieli sopii hyvin...

6 a) Mielestini saksan kieli kuulostaa...

b) Saksan Kkieli sopii hyvin...

7 a) Mielestini venéjin kieli kuulostaa. ..

b) Venijin kieli sopii hyvin...

8 a) Mielestini englannin kieli kuulostaa. ..

b) Englannin Kieli sopii hyvin...




Olen a)tytté b) poika

Mitki ovat lukemiesi kielten viimeisimpien kurssien arvosanat?

englannin kieli:
ruotsin kieli:
saksan kieli:
ranskan kieli:

jokin muu kieli, mika?

KIITOS!




