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ABSTRACT

Bhaur, Muhammad. 2016. Towards an understanding ofhe caring phenomenon —
why is it so topical? A search for its role and itsattributes in holistic education.
Master’s Thesis in Education. University of Jyvaskia. Department of Education.

Traditional liberal education has provided one-giizzall schooling, followed by
neoliberal policies in the past 30 years, resultmdpsing the purpose of education to
build well-rounded personalities and to ensure iguaducation for all. Instead, the
ideal today is the homo economicus able to furg@sonal goals on self-interest, and
the global divide between the haves and have-rastsritreased.

The research problem rises from the alternativey ¥@ethe purpose of education,
to fostering the learner's full human growth, ammtudses on holistic education as
expressed in the ethics of care theory of Nel Nogkliand my life experiences in four
diverse learning cultures.

Meta-analysis and auto-ethnography were used asnas methods. Noddings’
work on thecare phenomenon was studied with meta-analysis. Autoegraphy based
on my educational experiences from four differemtures was employed to spot the
holistic education interrelationships with the ctireory of Noddings.

Noddings’ themes of care are interwoven into higligducation via inquiry,
dialogue, response and reflection. These and tteeethnographic data correspond with
the conceptual framework of holistic education tzdafrom relevant theory in the
study, connecting the physical, intellectual, emwdl, social, creative, and spiritual,
into interconnectedness and self-actualization. @kéhor's voice lends insightful
support to Noddings’ propositions of care into tevelopment of a holistic individual,

emphasizing equality, purposefulness and meanimglotation.

Keywords: care, attributes, holistic education, ighess, neoliberal education, auto-

ethnography
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1 INTRODUCTION

Branson and Gross (2014, p. 1) assert that unétl@adership has no limits. The
globalized world has become increasingly complidatiess tolerant and intensely
contested. In the past couple of decades an inogeasumber of phenomenally
extensive white collar crimes have been disclosedlh the common feature of
unscrupulous individual gain and bottomless harrtheowider society. In the wake of
the Panama Papers, the global ethical collapseohigsfurther exposed yet another
truth. This development is widely attributed to dib@ralist economic global order.
Paulo Freire in his seminal work — Pedagogy of @ppressed, voices the continuous
demise of human dignity due to abhorrent sociaistiges. As a radical educator, Freire
(1970, p. 25-26) argues:
We need to say no to the neoliberal fatalism that wewétreessing at the end of this century,
informed by the ethics of the market, an ethics in tvlsianinority makes most profits against the
lives of the majority. In other words, those who cannot cdeylie. This is a perverse ethics that,
in fact, lacks ethics. | insist on saying that | coméirto be human ... | would then remain the last
educator in the world to say no: | do not accept. .tohisas determinism. | embrace history as

possibility (where) we can demystify the evil in thisrgerse fatalism that characterizes the
neoliberal discourse in the end of this century.

In the perspective of recent events there is snbataevidence of unrest both at the
global and regional, as well as at the social leeaj. war in the Middle East and the
migration crisis, Islamic terrorism, drug trafficky, sex related disease, gender related
violence and so on.

Education is always about power, about whethearptaduces the existing society,
renews it or leaves it astray. As education isnodal to be the foundation for the sound
development of humans into responsible and knoveablig individuals and citizens
conducive to their communities, organizations aoclieties, the question in regards to
the said circumstances is whether the kind of dtutahat is provided throughout the
world is missing the point. (Branson & Gross, 2014)

This research focuses on exploring the care phenomand its importance for
holistic education, exploring the ethics of careadty of Noddings, specifically. The
research tools used are meta-analysis of the téxioddings and auto-ethnographic

account of the author’s voice.
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1.1 My personal motivation

Before | go on further to point towards the motioatfor selecting the topic ocare, |
wish to give some information of my background,csil consider it important that
lifelong learning experiences have contributed tg imterest in the topic. At the
moment it will be brief, however, in the due couddehis write-up, | will include from
the repertoire of my life experiences.

I was born in a West African country, Nigeria, israall town called Minna in the
early 1970’s. Both of my parents were employed,fatlger a civil engineer worked for
the Ministry of Housing and Environment and my nestivas a teacher at the Women
Teacher’'s College (WTC). | could fluently speak tbeal language, Hausa, and knew
the cultural norms. | spent time in Minna for thajor part of my teens and returned to
Pakistan in the year 1990. For me Pakistan wagadlytaiew country and the initial
years were quite rough as a young adult. As thesyeassed | began to feel at home. |
received my primary and secondary education frommridiNigeria, my college and
university education from Lahore Pakistan, a mastgree from Sweden and am now
studying in Finland. During my teaching years fra@07 to 2013, | deeply felt the need
to learn about education systems tagged with leastelrship practices that cater to the
changing learning needs. My studies in Finlandhi field of educational leadership
have been pivotal because they overarch the eduacatistem and the dynamics of
leadership within that domain. During the studiegpt introduced to the concept of
carein education, and | almost immediately began #dize its impact on learning and
development by re-evaluating my past to the presagyt The opportunity came by
when | read Nel Noddings’ book “The Challenge taeCen Schools—An alternative
approach to education”. | felt that it was desargpmy life, especially the time | had
spent in Minna, Nigeria. | began to configure &tsl bits ofcare wherever | could spot
them by reflecting back and forth in the fabriawf life.
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2 CONTEXT OF STUDY

2.1 On neoliberalism

I will first provide an outline into the white call crimes along with others as | referred
to above, since | see a connection between thenthenthck of holistic education; a
detailed account of my examples is available asefdjx 1 of this thesis. | also discuss
the economic inequalities and inequalities of etona The main objective is to
highlight the intensity of such events disclosettsithe early 1980s as a grounding for
my research topic that revolves around holisticcation.

The wealth of the huge white collar crimes disatbgethe recent decades come
from a wide range. In banking and finance, monewdeering and accounting scandals
such as WorldCom, BCCI, Tyco, Yukos Oil Company, efpthia, Enron, HIH
Insurance, Urban Bank Philippines, Parmalat ete.,.same of the few, topped by only
the financial meltdown at the global scale. The esa@mes for the lethargic response of
governments in supporting their people when natwdiahsters such as Hurricane
Katrina strike, the inequalities in education, ararsl drugs trafficking, the sale of
nuclear technologies, management of prostitutio® commission and facilitation of tax
evasion, supporting terrorism, bribing key offisiamuggling, illegal immigration and
the fillicit purchases of banks and real estatethdd moment we are witnessing the
evasion of humanitarian responsibility e.g. in Ehgropean Union and the Gulf Arab
countries in the face of migrations of peoples lteésy from years long warring in the
Middle East and environmental catastrophes.

In a globalized world, the human population is theeith a continuous divide
between the ‘haves’ and ‘have-nots’ for reasonsh sag poverty, lack of sufficient
guality of and access to education, lack of bagalth services, ineffective social
security, social injustice, unemployment etc. Thieggualities have become pandemic
in nature and no country is completely safe thoadjmittedly, access to basic education
increased during the Millennium Development Godalbl (2015, p. 4). Relative to their
individual country circumstances of the presentesinthere exists a great variation of
the threat that is working its way to cease thdective good of any society. Even the
‘land of opportunity’ which is commonly referred tbe United States of America is

gripped with raging inequalities sprouting from goael distribution of wealth. The
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world houses 1,826 billionaires each with an avenagalth of $3.8 billion, and out of
these United States has 536 billionaires (Kish&@@l5). Early in 2015 Oxford
Committee for Famine Relief, Oxfam, an anti-povestganization, reported that by
2016, the wealthiest 1% would possess more tharreimaining 99% of the global
population wealth; over a billion people globalpre less than $1.25 per person per day
where 1 in 9 people remain hungry (Oxfam, 2015&).0A2014, the wealth of the top
80 billionaires of the world increased by $600ibill in 4 years with their aggregate
wealth of $1.9 trillion (Oxfam, 2015b, p. 3).

“Inequality Watch” (2012) elucidated in its artict& he rise of income inequality
amongst rich countries” that in the most egalitariah societies - the Nordic countries,
income inequality has increased significantly. fa first time the trends in the 2000’s
revealed a widening gap between the rich and pspecially in the traditionally low-
inequality Nordic countries with inequality surpmsselsewhere. What does this mean?
Table 1 shows that in a period of 25 years, thd-Giefficient on average increased
from 0.216~0.22 in 1985 to 0.255~0.26 in 2008 (lredy Watch, 2012). Also
according to the OECD (2012, p. 30), the rise afqumlity in most high income

countries since the 1980s is a fact.

TABLE 1 Trends in Income Inequality in Countries & it Increased Significantly.
(Adapted from Inequality Watch, 2012)

1985 1990 1995 @Qo 2005 2008
Finland - 0.22 0.22 0.2¢ 0.27 0.2¢
Sweden 0.21 0.21 0.21 0.24 0.24 0.26
Denmark 0.22 0.23 0.21 0.23 0.23 0.25
Norway 0.22 0.23 0.24 0.25 0.28 0.25

Another indication of the rising disparity is thege difference. In the United States the
wage difference between CEQO’s and average worlseis rnultiple of 331 and with

minimum wage earners it is a multiple of 774 (D2014). From the period 1978 to
2013, the high tide of neoliberal economic polici€&EO compensation increased by

937%, a rise more than double the stock market thromhile the typical worker's

! Gini-coefficient: A measurement of the income distribntof a country's residents. This number,
which ranges between 0 and 1 and is based on residents' ne¢,egdps define the gap between the rich
and the poor, with 0 representing perfect equality and 1 mqieg perfect inequality.

Source: Investopedia (accessed March 24, 2015)
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compensation growth rate was 10.2% for the samegedn the year 2013, the average
CEO pay was $24.8 million and the CEO to worker pensation ratio was 510.7 to 1.
(Mishel & Davis, 2014, p. 2). In contrast to theitéd States, the CEO to worker pay
ratio in other countries is: Austria, 36 to 1, Dearky 48 to 1; France, 104 to 1,
Germany, 147 to 1; Norway, 58 to 1; Sweden, 89;t8uitzerland, 148 to 1; United

Kingdom, 84 to 1 (Gavett, 2014).

Established in North America, New Zealand, Aust&radind Western Europe
(Branson and Gross, 2014, p. 70), the late 197@snemliberal policies give rise to a
competitive market economy based education systern las gripped many nations
globally. The theory oheoliberalismis based on the claim that competitive markets
totally free from state regulation are superiotarms of efficiency, justice or freedom
or a combination of them (Patomaki 2009, pp. 432}4Blarvey (2005, p. 2) gives an

account of neoliberalism as an economic model cagigm:

Neoliberalism is in the first instance a theory of pdiitieconomic practices that proposes that
human well-being can best be advanced by liberating indivicutaémgreneurial freedoms and
skills within an institutional framework characterized byosg private property rights, free
markets, and free trade. The role of the state isdaterand preserve an institutional framework
appropriate to such practices. The state has to guarémtexxample, the quality and integrity of
money. It must also set up those military, defence, pohoe, legal structures and functions
required to secure private property rights and to guarabtedprce if need be, the proper
functioning of markets. Furthermore, if markets do not efistareas such as land, water,
education, health care, social security, or environmegablition) then they must be created, by
state action if necessary. But beyond these tasksateeshould not venture. State interventions in
markets (once created) must be kept to a bare minimuausecaccording to the theory, the state
cannot possibly possess enough information to second-guess sigria@s (prices) and because
powerful interest groups will inevitably distort and distate interventions (particularly in
democracies) for their own benefit.

Similarly, Steger and Roy’s (2010, pp. 10-11) dggiom of the basic tenets of the

theory is as follows:

They (neoliberals) justified their arguments by explainmghe world that all over the industrial
countries in the 1970’s were faced with high inflation anor@zonomic growth as a result of the
crippling government regulation, exorbitant public spending and taigf barrier to international
trade. (...) it was the logical next step to claim that tHastors remained the key obstacles to
economic development and, this gave birth to the glakaliberal development agenda based
primarily on so-called structural adjustment programs amernational free-trade agreements,
rising to its prominence in the 1980’s.

Steger and Roy (2010, p. 11) highlight the threteraonnected dimensions of
neoliberalism as an ideology, a mode of governameka policy packagédeologyhas

been defined by Parel (1983, p. 4) as the categbhelief and commitment and by
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Malesevic and MacKenzie (2002, p. 11) as collestiohideas and events such as for
example actions, practices, habits which shapevir. Wolf (1999, p. 32) referred to
ideology as the ruling ideas of the ruling clasan\(1998, p. 2) elaborates ideology as a
false belief that conceals real social relationd serves to deceive others, leading to the
definition of truth and falsity being self-servinigleology has a negative connotation;
few describe their own belief systems or convitias ideologies, whereas the concept
is reserved to the adversaries (Van, 1998). StegéiRoy (2010, p. 11) posit that:

Ideologies are systems of widely shared ideas and pattbatieds that are accepted as truth by
significant groups in society. They not only offer a moreessIcoherent picture of the world as it
is, but also as it ought to be. In doing so, ideologies orgathieir core ideas into fairly simple
truth-claims that encourage people to act in certain witysse claims are assembled by codifiers
of ideologies to legitimize certain political interestedao defend or challenge dominant power
structures. The codifiers of neoliberalism are global powlges that include managers and
executives of large transnational corporations, corpomitbylists, influential journalists and
public-relations specialists, intellectuals writing foramge public audience, celebrities and top
entertainers, state bureaucrats, and politicians.

These advocates of neoliberalism flood the maiastreublic dialogue with idealized
images of a consumerist and free-market world,skiltfully interact with the media in
order to sell to the public their favored and apprbside of the story of a single global
marketplace by positively and constantly glorifyigipbalizing markets as an essential
step towards shaping a better world (Steger & R6y0). To any of those who control
and dehumanize the populous treating them as nigeets, Freire (1970, p. 60) refers
to them as ‘oppressors’, and argues that the oppresre increasingly using science
and technology instruments to manipulate and represrder to maintain the drive to
dominate, and only prescribe to the oppressed thlegtwish to.

Mode of governanceefers to the art of government (Foucault, 19%E)tain
foundational principles are stipulated with rega@sunning the government. These are
vested in the deeply rooted ideology, and in thee ez a neoliberal government, Steger
and Roy (2010, p. 12) state that these are thepmemmeurial principles that revolve
around competition, self-interest and decentrabpatof state power into smaller
localized units. Instead of enhancing qualitativédfined public good by strengthening
social justice, civil society and political govente, the self-regulating free market
enhances individual empowerment and governancenoémyies adopted from the
business world such as e.g. quantitative targeteffaciency and close monitoring of
outcomes. The ideal public servant exhibits theegméneurial spirit and the citizen is

redefined into the identity of a customer or clidntthe early 1980s, a novel model of
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public administration known as ‘new public manageth@ook the world’'s state
bureaucracies by storm. The declared objective wasut ‘government waste’ and
increase administrative efficiency, effectiveneasd accountability. (Steger & Roy,
2010, pp. 12-13).

As for policy packageneoliberalism manifests itself as a set of pubpliticies
expressed in what Steger and Roy refer to as thePDFormula: (1) deregulation (of
the economy); (2) liberalization (of trade and istly); and (3) privatization (of state-
owned enterprises). Related policy measures inchadssive tax cuts especially for
businesses and high-income earners (see the Oxfarinequality Watch statistics
above), reduction of social services and welfareg@ms, replacing welfare with
‘workfare’, use of interest rates by independemitigd banks to keep inflation in check
even at the risk of increasing unemployment, thergizing of government, tax havens
for domestic and foreign corporations willing tovést in designated economic zones,
new commercial urban spaces shaped by market ity@saanti-unionization drives in
the name of enhancing productivity and labour iy, removal of controls on global
financial and trade flows, regional and global gn&gion of national economies, and the
creation of new political institutions, think tankand practices designed to reproduce
the neoliberal paradigm. (Steger & Roy, 2010, p. 14

Harvey (2005, p. 72) suggests that neoliberalimatieates the climatic condition
necessary to harness class formation. Harvey's520@ical analysis and conclusions
of neoliberal policies leading to quick aggravatfoom the 1980s onwards of the deep
divide between the haves and the have-nots, itexdr by statistical facts has proved
very precise, and is substantiated by e.g. Oxfafil%a, b) and Inequality Watch
(2012). This is the same time span from which wme&dgs the huge white collar crimes
| referred to earlier. In 2008 the world witnesskd failure of the neoliberal theory in
the breakdown of the global financial market, ane &ppeal of neoliberalists for the
state to bail out their huge failures shaking there world economic balance. Stiglitz
(2012) calls this the price of inequality: the imase in loss of human and social capital
because of poverty and violation of human rightss!of viable environments, and
warring at the same time as the 1 percent have ¢oroen 99 percent of the world’s

wealth.
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2.2 Inequalities in education impacted by neolibedgsm

The ideological perspective of neoliberalism in @tion is a philosophy (productivist
approach) that emphasizes student performancer ridthie considering student needs,
thus enabling governments to micromanage schoolsekgrcising the various
performance measurement tools (Marginson, 200809). The Education Reform Act
(ERA) in England is fundamental in propagating tleeliberal philosophy in education.
Initiated in 1988, the ERA’s philosophy revolvedand improving student learning
through competition and information as the primaiiyers of improvements (Fullan &
Levin, 2008, p. 289). The Anglo-Saxon countriesnauiily and a few others have made
use of the ERA framework in varying degrees, howeitewould be inaccurate to
believe that the world has followed the philosofigeas) behind the UK reforms
(Fullan & Levin, 2008, p. 290). Nevertheless, ediarasystems around the world more
or less operate with some portion of the ERA DNA&e SAppendix 2 for a detailed
account on the key features of the ERA.

During the 1950’s and 1960’s, the search for a @lgbcompetitive business
climate or economic model remained rather insigatit up until after 1970 when more
bolder and prominent systems of business relatimese initiated. Still, strong
economies tend to pressurize weaker nations oomedio follow their guidance, and
thus rented policies are imported per se. Howesgnng nations try their best to
implement the neoliberal model on thriving econ@ras well. Scandinavian countries
govern the critical sectors of their economy sugle@ucation, health, infrastructure etc.;
with a practicing philosophy that access to basiman needs should neither be based
on arbitration through market forces nor curbedhsy individual’s purchasing power.
(Harvey, 2005, pp. 71 & 87).

Harvey (2005, p. 88) argues that the United Kingdiomd the United States are
distinctly the epicenters of export of neoliberalligy. The policies are exported
primarily under the umbrella of IMF, the World Bardnd high profile NGO'’s
channeling conditional loans to developing natiamsder the title of Structural
Adjustment Programs (SAP) (Stiglitz, 2012; Harvé05; Konadu-Agyemang &
Newman, 2002, p. 245). For instance the United #omg has initiated numerous
partnership initiatives in education such as indejat specialist schools, private
schools in partnership with state schools, stateo@s run by private firms, local

education partnerships etc. (Green, 2005, p. 6pakistan for example such neoliberal



17

policies are imported under the public private parships. To name a couple,
‘community support program’ in Baluchistan provingetiated in 1992 funded by
USAID and the World Bank with a focus on increasgids’ enrolment; the other is
‘promoting private schooling’ in rural Sindh proemfunded by the World Bank with a
focus on access and quality (Ali, 2012, p. 11).rEire these private schools students
hardly attain the expected skills level, e.g. thenhal State of Education Report in
Pakistan indicates that up to 36% &8fd&raders in private schools are not able to read a
sentence in English something they should haveniearthe 2% grade (UNESCO,
2013/4, p. 32).

2.3 GERM, its elements and impact on teaching an@g&rning

The Finnish educationist and school improvemernviatt Pasi Sahlberg conceived the
phrase GERM, the acronym f@&lobal Education Reform Movemehat highlights the
prevalent agenda of the global education policg assult of the borrowing and lending
of education that has gripped the education refprattices in most countries around
the world (Sahlberg, 2006, p. 264; 2009, p. 2). TBERM ideology provides a
framework where public education is built upon iteerdal policy, the free market
economy, where private organizations run schootali@n, 2013, p. 30) as commercial
entities. During the 1980’s, the leading global gmnnents with England being in the
forefront to implement the neoliberal educationi@olwas the primary goal for the
years to come. Based on the outcomes of the myate@pted Education Reform Act
of 1988, the basic elements of GERM and its impactteaching and learning in
education are:

Standardizing teaching and learnirthrough centrally prescribed performance
standards at the cost of creativity and innovatioteaching and learning is one tenant
of GERM. This disturbs the spirit of teaching dedfizing mutual inquiry and
exploration, and the process becomes non-fluid eatsual results. (Sahlberg, 2011, p.
180).

Focus on literacy and numeradyy emphasizing test scores in mathematics,
reading and science as prime targets signifying&iitanal performance at the cost of
over emphasis on test scores and reduced import@ogher subjects such as art,

music, drama, etc. (Sahlberg, 2011, p. 180). Siiyjlaschool curricula in most
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countries point out the irrelevance of social scesr) aesthetic and moral education etc.,
and over emphasize a great deal more on the immuertaf reinforcing teaching of the
fundamental core subjects which are, mathematiesyral sciences and language
(mother tongue) (European Network of Education @danEUNEC’, 2011, p. 67).

Teaching for pre-determined resultés a standard for the desired attainment
comes at the cost of reduced risk-taking and teactand reducing overall classroom
creativity as teachers only use those methodstiattle them to achieve predetermined
results (Sahlberg, 2011, p. 180). Education thusotmes linear. Students patiently
receive chunks of information to store and memotiz®ugh continuous repetition
(Freire, 1970, p. 72).

Renting market-oriented reform ideasom the business world (such as
competition, efficiency, productivity) and incorpded in schools at the policy level
happens at the cost of the moral purpose of thiegsmn, hampers teacher motivation
and in general puts at risk the passion of teacki8ahlberg, 2011, p. 180). Such
importation does not quite rightly get along witthueational needs as it is understood
through the political and business lens to fulfile objectives overnight (Branson &
Gross, 2014, p. 85). Ravitch (2010, p. 33) positt the current trend of education in
the United States is obsessed with the idea ofingrsthools like business entities. The
titans of corporate America - Bill & Melinda Gaté®undation, the Walton Family
Foundation, the Eli and Edythe Broad Foundationviheanfluence the education
system on their whims by offering millions of dola and in the wake of doing so
simply reflect their own personal experiences incadion such as deregulation, choice,
competition, incentives (Ravitch, 2010, pp. 31-BRanson & Gross, 2014, p. 72) etc.
Ravitch (2010a) asserts that it is exactly this lgaraation of policy options such as
school choice, accountability, private sector ineohent, and teacher incentives / high
stakes testing that is worsening the situatiorortfer to improve the overall quality in
education for the sake of strengthening economrmopativeness, Sahlberg (2006, p.
259) shuns the adoption of market mechanisms ¢ergpetition, etc.) in education and
emphasizes interconnectivity, collaboration, adbéd#yg and open sharing of ideas at
the various levels amongst educations systemspkchad students. Similarly, Ravitch
(2010, p. 33) also believes that in order to delpblic service (education), the market

is not the best approach to deliver it.
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Test-based accountabilitg testing all students in the core academic stbjend
based on the results the governing authoritieseeiteward the schools, students,
teachers etc., that attain the pre-determined (@nigih score), whereas those that do not
perform as per the prescribed standards are simyhyshed (Hamilton, Stecher &
Klein, 2002, p. 3: Fullan, 2011, p. 5). Rewards iaréhe form of promotions, financial
gifts, increased funding for the school, positiveedi publicity etc., whereas
punishment is in the form of negative publicity,rnnation from employment,
demotion, reduced funding etc. When the destingabfools, school leaders, teachers,
and individual students pivots upon high-stakegirtgs the focus drifts away from
teaching and learning to the test itself (LipmabQ1D), something that Ravitch (2010a)
refers to as the corporate education reform moveémen

Gariepy, Spencer and Couture (2009, p. xvi) clamat,t accountability often
implies adhering to a higher authority to avoidgmtial inefficiencies or wrong doing.
They also argue that accountability is referredhassimple notion of ‘countability’, a
method of comparing numeric performance scores lwhas given rise to choice, rise
in competition amongst schools and raising edunatistandards (Gariepy et al., 2009,
p. xvii). An unintentional outcome of this policg increased teaching to achieve the
desired results, and the higher possibility of pté malpractices in testing and
reporting as the stakes include rewards or punisksnér teachers or the school
(Sahlberg, 2011, p. 180; 2007, p. 152). In the éthibtates, 18 states were studied to
observe whether standardized testing impacted stularning and the evidence
indicated that the intended policy led to the dexliof student learning upon the
implementation of high-stakes testing policies (&mr& Berliner, 2002, pp. 1-2). The
continuous application of such policies has leduteethical practices as a route to
survival compelling teachers and schools to callett cheat on exams while others
quit the teaching profession, and at the same liave a negative effect on the drop-out
rates (Amrein & Berliner, 2002). With regards toethssue of ‘dropouts’, a
superintendent of Danville City Public School saitthe Commonwealth’s
accountability exam system actually encouragesenighopout rates ... It is actually to
the school's advantage to drop slow learners amdebline students from the school,
because they are usually poor test-takers” (BA$®9, p. 2). In England’s education
system, West et al. (2011, pp. 46 & 54) found tatt tthe market principles deeply

influenced the accountability framework, having tapseven types of accountability
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measures (‘in relevance to who is accountable, kmmw for what and by what
mechanism’) which overall focuses on performande dad examination results. They
also found that ‘participative accountability’ thatolved discussion and inquiring for
instance, had almost a non-existent presence amolyspushed into the background
(West et al., 2011).

Sahlberg (2011, p. 183-184) says that:

| am particularly concerned, with many others, of the gngwiumber of those who believe that
people from the corporate world have the answer to eidnehtchange and that they know best
where to go next. Among them are those who insist for mat@ and performance targets. These
same people believe that more competition between schdbks key to more effective education
and that pay per-performance for teachers will attraitéibpeople to teaching.

Competition for success sits at the heart of neddilism. Schools that would not be
able to compete rigorously on the lines of privatian would simply lose the reason to
exist. As the hub of stability, schools occupy acal place in the lives of children;
however, a significant part of a child’s life issdipted when a school is shut down. The
child is left in disarray with numerous unanswettealghts e.g. would | find my friends
there? Which school will | now attend? Will thisheol face the same fate of closing
down? How far or close is the new school and hoW Ivget there? Would | like the
teachers and who would they be? (Noddings, 20089)p.

The neoliberal education model has created mu¢heoinequalities in education
at all levels of education. In developing economiesv government spending and
corrupt political and dictatorial regimes have rtegdy affected the overall quality of
education. For instance, particularly in the sttuggeconomies education has remained
inaccessible to many for reasons such as genass, Ipoverty, lack of teacher training,
poor school infrastructure and services, insuffiti@nd inadequate resource allocation,
etc.

There is no doubt that the number of children imosd¢ has considerably increased
but what they learn in school is inadequate in seahquality (UNESCO, 2013, p. 3).
The 130 million children that are in school sigedintly face difficulty in reading,
writing or solving basic mathematics (UNESCO, 2@13. 5). For instance, in Liberia
almost 33% of grade 2 students were not able td aeword; almost 20% of primary
aged children in Chile are not able to solve basithematics (UNESCO, 2013/4, pp.
27, 192). So quality is crucial.
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According to a UNESCO repomuality learningincludes all those processes in
which people attain the breadth and depth of kndgde skills and attitudes essential to
entirely connect with their communities, wherebymssing their ideas and talents and
contributing positively to their societies (UNESC2013, p. 1). The overall goal of
quality education is to enhance learning to tramsfthe society parallel to the dynamics
of change, as inadequate learning leaves youngeeaoprepared for the world of work
(UNESCO, 2013, p. 3). Fullan (2011, p. 3) argues ththe strategies do not enhance
learning good skills and capacities, they are dutih society that deprives large
segments of its population of learning cannot rir a knowledge based economy
(Darling-Hammond, 2009/2010, p. 9). Now there ai nillion illiterate adults
globally and women represent two thirds of altteifate adults worldwide (CIA, The
World Factbook, 2010). The lack of school faciktisuch as black boards, textbooks
and stationary, furniture, boundary wall for the@psion of security, etc., are growing
concerns of education quality especially in the ia@aome countries. With regards to
out-of-school children, as of 2012, 58 million cinén of primary school age and 63
million adolescents of lower secondary school ageaait-of-school (UNESCO, 2015,
p. 18). The out-of-school children live in extrempeor conditions and on a daily basis
face numerous challenges such as combating hunganutrition, disease, lack of

available clean water, etc.
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3 THEORETICAL FRAMEWORK

3.1 Mission of education

The general overview given in the introduction gettof this paper highlights the
diversity of misconduct that has evolved with tippgmarily from the neo-liberal
economic policy model. Consequently, mechanisticcation follows a linear track that
trains people developing in them predatory conssiess that is fundamentally based
on greed, materialism and self-centeredness (Nadaga). Often it is seen that the most
talented and skillful people engage in fraudulectivities to become successful and
since this revolves around greed, they are leasteraed how their actions influence
other people’s lives (Noddings, 2005a). Freire (9% 58) argues:

Money is the measure of all things, and profit the primgowal. What is worthwhile is to have

more, always more, even at the cost of the oppressed hi@gimgr having nothing. For them
(oppressors), to be is to have and to be the clasg thaves”.

Competition is at the heart of education today ewelyone especially teachers, students
and schools are competing head-on with one anotliner.model of competition when
taken to its ultimate expression exercises asgesedf-objectives ‘no matter what' and
in education tends to get rid of the opponent thhoexclusion, inequity, dislike,
expulsion, humiliation etc., (Soriano, 2001, pf/)6 Researchers widely acknowledge
that in the age of information the existing edumatmodel is primarily not catering to
our diverse educational needs (Fullan, 1993; Sbkyed990; Caine & Caine, 1997;
Duffy, Rogerson, & Blick, 2000; McCombs & Whislef,997), but the education
establishment is stubbornly sticking to the tradiéil approaches of imparting education
amidst such numerous demands overarched by theopiegra of an interconnected

global economy and new frontiers in technology.
3.1.1 The paradigm shift

In the wider concept, globally, there has beengaiicant shift in thinking—from the
Newtonian world view to the quantum view. TNewtonian vieweflects simplicity
where entities are controllable, thinking is lindar a straight line), logical and rule

bound, whereas thQuantum viewrevolves around complexity where thinking is
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original (creative) and insightful that progresses discover meaning out of the
collaborative activity (Zohar, 1997, p. 43). Fostance during the industrial revolution,
organizations (factories) had mechanistic featusesh as centralized authority,
management as oversight (control, command), raaiitn, lacking to accept and the
failure to address the changing business envirohr{i@ennett, 2003, p.46). Zohar
describes this perspective as the dynamics of mash{Oliver, 2014). Workers were
meant to listen and obey the instructions as Tal@doused on workers’ efficiency by

making workers work at their maximum capacity leviedylor considered workers as
being passive (submissive and obedient) units ediyetion that were put under strict
control of the management (Zohar, 1997, p. 69, BBinking and learning followed a

linear track. But in a digitized global world, son® the central features are
participation, cooperation and sharing where legyiénds to be non-linear. This is the
guantum philosophy that Zohar describes as therdysaof ideas (Oliver, 2014). Table

2 gives a picture of the alteration of the worldgaigm.

TABLE 2 Change of World Paradigm (Zohar, 1997, 4 & 86)

Newtonian Thinking Quantum Thinking

Passive workers Partners

Competition Collaboration

Holistic and integrated: emphasizes on | Atomistic and fragmented: emphasizes ¢on

collective and inter-connected individual parts and eventually leading to

relationships. specialization.

Hierarchy and top-down Networks and decentralization: several
power hubs.

Predictability and certainty Unpredictable and uncertain

Efficiency: focusing on one given task | Purposefulness and meaning: adding value
without the element of deliberation. in context to collaborative efforts.

On a parallel note, Reigeluth and Garfinkle (19945) argue that over the years there
has been a paradigm shift in society that evolvesinfan agrarian society to an

industrial one and now the information era. Tab(a) 3and Table 3(b) exhibit the

sociological perspective with respect to time amdnemic development, and also
highlight the dire need for a new educational syster the new age.
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TABLE 3(a) Major Paradigm Shift in Society (Reigil& Garfinkle, 1994, p. 5)

1850s 1950s J
Society Agrarian Industrial Information
Transportation Horse Train Plane & car
Family Extended Family | Nuclear Famil§ Single-parent
amily
Business Family Bureaucracy Team
Education One-room school| Current system 7
house
TABLE 3(b) Stages of Societal Change (Rosado, 1p9%)
Society Agrarian Industrial Information
Economy Agricultural Manufacturing Service
Work Time Nature Clock Flex Time
Education Grade School High School College/Grad
School
Learning Kinesthetic Auditory Visual

Reigeluth and Garfinkle (1994, p. 5) explain theapgagm shift in education by the
example of the transportation system in use indifferent eras e.g., the beginning of
the information age, transportation needs are Iifedfi with a combination of the
automobile and the airplane both side by side. Itiécentury educators and policy
makers are frantically in search for an educatimtesn that would likely grow parallel
with the current system, be separate from it bexisd with it, and will slowly grow
while the current system slowly declines. Just flyjiein the agrarian economy,
agriculture was the main profession that employeopfe that were able to plough the
fields using simple tools and the only educatieytheceived was from the close circles

of the family. In the industrial age, manufacturingis the predominant economic

21850 onwards was the shift to an industrial society (RoS8y, p. 8)

%1950 onwards was the shift to an information age (dawn oftbemation age) (Reigeluth &
Garfinkle, 1994, p. 5)

* Nuclear Family: a family group that consists only of fafmeother, and their children

Source. Merriam-Webster.
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activity and people worked on assembly lines onsihecific task they were given. The
emphasis was worker efficiency and the workershefgroduction houses were trained
for specific tasks for maximum capacity output. Tétwgcomes were measurable and
standardized, simply to measure quality. In comtras the information age, the
economy is based on human ingenuity and knowleduwemhe workers are referred to
as knowledge workers. The information age has tewnolized drastically the way we
live today as compared to the previous eras sdle¢/to the opportunities arising from
technological advancements, available of cheapséiliéd labor. The information age
is in a hurry. Competition and development are &amst ferocious and the consumer is
more than ever hungry for new products and servitke knowledge workers need to
continuously learn new skill sets and learning does stop with a university or a
vocational degree, it has to remain progressiveomtinuity with the dynamics of the
information age. Therefore, for the overall benedit the economy, the existing
education system needs to change radically and delmiato one that focuses on
maximizing collaborative learning with a focus omsponsiveness. (Reigeluth &
Garfinkle, 1994).

3.1.2 Prevailing education modelwhat isit?

For a fair selection

everybody has to take
the same exam: please
climb that tree

OUR EDUCATIONAL SYSTEM

Picture 1 Our Educational System (n.d.)

Picture 1 illustrates the one size fits all edwratinodality. There is a raft of research
available that indicates to the historical perspeadf why the current education model

is the way it is. It points to the industrial agaed thus the dominant model of education
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has been referred to as the factory model of etucgfToffler, 1971; Bowles & Gintis,
1972; Miller, 2000; Lipman, 2001; Christensen, H&dohnson, 2008; Ash & D'Auria
2012).

In the pre-industrial age, education was home bageere the head(s) of the
family passed on necessary skills of the time teirtichildren, through religious
institutions where moral education was taught gogtenticeships were sought outside
the immediate family based on social status. Scatthn for the public in general was
not the need of the society and therefore did rist.e(Toffler, 1971; Bowles & Gintis,
1972; Miller, 2000; Lipman, 2001; Christensen, H&dohnson, 2008; Ash & D'Auria
2012).

The industrial age brought with it new dynamicdite. Rapid inventions led to
the creation of different products which created ssh& opportunities in
entrepreneurship and employment. Factories wereftire a wide scale phenomenon.
It became the central focus and life was to be esthawound it. The challenge was that
the numerous factories required tons of workers theg had to be skilled in certain
skills that focused on producing mass productsiefiily, getting the workers to work
at their maximum capacity in the shortest posdiiohe, and produce uniform products
whilst maintaining standardized quality. And to ecle this way of working, certain
skills were required that could not be learnt amboor at church. Education was
conducted in a one-room school house and the legmmode was kinesthetic. The
family structure changed from the extended famiythe immediate family—the
nuclear family, and so did other things. See (T&8alpand (Table 3b). So people were
largely not educated in line with the demands dustrialism. And since industrialism
was the occurring phenomenon of the time, thist shéfs bound to happen as people
shifted to seek a better way of life. For the faet® the challenge then was to seek
workers that were skilled according to the requiata of the factories. Thus training at
a massive level became a movement to enable aacorssipply of trained workers for
the factories. The movement was public educatidoffier, 1971; Bowles & Gintis,
1972; Miller, 2000; Lipman, 2001; Christensen, H&dohnson, 2008; Ash & D'Auria
2012).

To train children as efficient workers for the fa¢s in the mechanistic age
posed an extremely complex challenge for conditigrihem for this new world where

the work protocols and environment included repeti{dull and boring) indoor toil,
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noise, smoke, machines, collective discipline, dea living conditions where time
was strictly regulated by factory whistle and claokd not by the natural cycle of the
sun and moon (Toffler, 1971). One aspect of moldihiddren to learn the employable
skills at the factories were through disciplinederéearning, continuously repeating a
task long enough to become an instinctive resporséer (1971, p. 204) claims:
The whole Idea of assembling masses of students (rawiahpt® be processed by teachers
(workers) in a centrally located school (factory) wast@ke of industrial genius. The whole
administrative hierarchy of education, as it grew up, folbwes model of industrial bureaucracy.
The very organization of knowledge into permanent disciplim@as grounded on industrial

assumptions. Children marched from place to place anéh ssigned stations. Bells rang to
announce changes of time.

Ash and D'Auria (2012) elucidate that while thensi@dized curriculum was deeply
ingrained in the education system during the I8@03s by strictly following textbooks,
the beginning of the 2D century experienced a population influx triggetey the
phenomenon of industrialism which demanded to eguzanass number of people. The
one-room schoolhouses were not able to cater tedioeation of the masses and as a
result multiunit schools were established and stedidation dominated the education
system. Students in the multiunit schools were hawgcording to their age group,
irrespective of their aptitude in the curriculumad®d on the factory model, the
multiunit schools were exactly operated like faesr ringing bells, specialized subjects
and children taught in batches (age group or dateamufacture). The objective of the
factory model of education was never to help thelesits attain high levels in terms of
learning and creativity; it was not designed thayw creativity was neither acceptable
nor tolerated. Public education system was basembompliance with certain standards,
rules or laws where it was mandatory for studemiearn certain skill-sets to be able to
perform in strict conformity with the norms of tifectories. Miller (2000) argues that
originality in thinking, analytical and entrepremial skills were not the objectives of
the educational outcome in the industrial basedety. Interestingly, in the current
education system/model, the belief still reign®mslr as ever, even today, that some
children simply cannot learn. (Ash & D’Auria, 201@p. 27-28, 31). To this model of
education, Freire (1970) refers to as the bankiogcept of education where the
teacher-student relationship is fundamentally thfathe ‘giver’ and the ‘taker’ — the
depositor and the depository, respectively. Hea&rplthe fundamental structure of this

model of education:
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The theory and practice of banking education comprises ofaltib lessons, reading

requirements, the methods for evaluating “knowledge” dis&ance between the teacher and the

taught, the criteria for promotion: everything in thisdg#o-wear approach serves to obviate

thinking (Freire, 1970, p. 76).

The current education model approach revolves ardhe factors of industrialism. If
we look closely, we would see that schools are#lity modeled on the production line
or assembly line system. (See Pictures 2 througiBdyles and Gintis (1972) claim
that education is merely a response to the caglitajistem, and is not by accident that
the social relations of both the mode of productsord schooling act reciprocally.
Students are recruited by schools segregating thyeage cohorts which is synonymous
to the batch systems used in factories, schoolytstll regularly employ the use of
ringing bells to stimulate specific informationudéents line up during movements into
the different areas of the school, there are sépdexilities for different students,
separate subjects are categorized as ‘special&dijects being taught in isolation of
other disciplines, and the seating arrangement cfssroom replicates the assembly
line, etc.

This has led to the increased acceptance and apepticof standardized tests and
curriculum that are still dominant in the preseantet Standardized tests tend to relate
education as a commodity with a commercial valuegdsuring worker productivity as
in the factory, quantifying learning, and acting qugality controls on the educational
system” (Ash & D'Auria, 2012, p. 31). On a similawte with regards to high-stakes
testing, Lipman (2001) postulates that schools @perationalised using business
principles such as accountability, control, regolatand quality assurance; and
education policies based on such principles presethication merely as a commodity
where production could be measured and contro$¢ahdardized testre tests where
test takers are assessed on the same parameteasaciswering the same questions
under firm uniform conditions, which are scoredngsthe same guidelines for all the
candidates (What is a standardized test, 2003, pligh-stakes testin¢plso referred as
accountability tests) are tests where school lea@férincipals), teachers and students
are held accountable in strict conformity to studeerformance, for instance, a good
test score would mean awards, public celebratiositipe publicity, grade promotion /
graduation for students, increase in salary andides for school staff, whereas a poor
performance would result in reduced funding, pagdslic image, sanctions or penalties,

shutting down a school, shaming schools, leadeaghiers, students and eventually
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parents (Marchant, 2004, p. 2). The common andaiieg attributes associated to the
factory model of education are: command and conpolver interplay—top down

management control and instruction; students aachtrs are alienated both within and
external to the system; intolerance to new ideasldeto frequent de-motivation and
burnout; preparing students strictly in conformity meet the needs of the society;
centralized management with the intention to mazarprofits and cut costs. This is
congruent to Bowles and Gintis of the early 197&wl my personal experience of

studying in Nigeria in the 1980’s and educatio®akistan in the 2000’s:

The school is a bureaucratic order, with hierarchical aityhoule orientation, stratification by
‘ability” as well as by age, role differentiation by sgshysical education), home economics, etc.,
and a system of external incentives (marks, promispsoofiotion, and threat of failure) much like
pay and status in the sphere of work (Bowles & Gintis, 1p87%).

Freire (1970, p. 71) asserts:

Education is suffering from narration sickness. The teathl&s about reality as if it were
motionless, static, compartmentalized, predictable, andusds on a topic completely alien to the
existential experience of the students.

Schools are thus being challenged in the presert to educate students to be able to
address the emerging issues, an education systamotients students’ dynamic
attributes that would be able to address the corit@e of the future in the world they
would live as adults. With regards to the currediaational system, Christensen, Horn
and Johnson (2008, pp. 37-38) state that the varyner in which teachers are trained,
the manner in which students are graded or catsgmyrithe manner in which the
curriculum is developed, and the approach with Whitee school infrastructure is built
are all encased in the very essence of standamtizatnd with standardized methods,
for example the United States cannot aspire toeaehtihe goals it seeks to achieve with
the No Child Left Behind legislation (NCLB) (Chrestsen et al., 2008). Initiated by
George W. Bush, the idea underlying NCLB was toomaf education with the
hypothesis of neoliberalism that market competitwoould undoubtedly create better
schools and compel the poor performing schoolsniprove (Lipman, 2001). The
central elements of NCLB act are high-stakes tgstuouchers and various support

programs for the privatization of schools (LipmaaQ1).
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% Each student completed the same work, sat in rod$eeced the teact §=

Picture 3Factory Model of Education n

— - — st
Studentdollowed a homogerus curriculum that only prepared thenb&come a success!

factory worker

Picture 4Factory Model of Education n



31

3.2 Clarifying key concepts

In light of the research topic, the key terms anaapts required to address it comprise
holism, holistic learning, holistic developmentring, ethics of care theory and holistic
education, which will be clarified as follows.

Smuts is widely attributed to have coined the wbdlism and used it in his

seminal book titled Holism and Evolution. He hafirterd the term as follows:

Every organism, every plant or animal, is a whaléth a certain internal organization and a
measure of self-direction, and an individual speaharacter of its own. This is true of the lowest
micro-organism no less than of the most highly tlgyed and complex human personality, and
...that serves as the principle which makes for thgiro and the progress of ‘wholes’ in the
universe. Smuts also states thlablism is a specific tendency, with a definite charactand
creative of all characters in the universe, and thuitful of results and explanations in regard to
the whole course of cosmic development. (Smuts§18g2. v, 98, 100)

The New World Encyclopedia (Holism, 2014) derivedism from the Greek word,
‘holos’ meaning ‘all’, ‘entire’, ‘total’. Holism mans that all the properties of a given
system (biological, chemical, social, economic, taknlinguistic, etc.) cannot be
determined or explained by the sum of its compopents alone. Instead, the system as
a whole determines in an important way how thesphethave. This view is shared by
Miller (1990, p. 6) who defines holism as a sedarhwholeness in a culture that limits,
suppresses, and denies wholeness. In view to edocddim (2005, p. 82) frames
holism as a functional, integrated and generalizedtlel that focuses on the whole
teaching-learning situation, and varies the teaghlearning strategy to meet the needs
of the learner, the teacher, and the situatiomimffort to attain educational outcomes
greater than the sum of their parts. Similarlynfra holistic perspective McCombs and
Whisler (1997, p. 9) argue that to serve in thet besrest of all learners, it is crucial
that educational systems focus on the individuairier and the learning process — a
learner centered approach. McCombs and Whisler7(1)999) describe their viewpoint

on this approach:

The perspective that couples a focus on individlesdrners (their heredity, experiences,
perspectives, backgrounds, talents, interests,ctégs and needs) with a focus on learning (the
best available knowledge about learning and hoecdurs and about teaching practices that are
most effective in promoting the highest levels abtivation, learning, and achievement for all
learners).

The above definitions imply that holism relates eatirety, completeness, being
integrated with component parts so to speak, andibesr (1990, p. 6) points out, the
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quest is for the search of the missing link, ‘wimalss’ and the effort required to unleash
the change in any society that practically is retste of such explorations.

As for holistic learning Preston (2012, p. 253) considers that holistcriimg and
holistic education are hybrid terms, which are us#drchangeably in the modern
context of education. Preston claims that holigtarning in a formal education setting
is to progress beyond where limits set for spexgalisubjects such as English, math,
art, biology etc., tend to restrict learning, rath&subject specific knowledge is
transformed into experiences that are interrelatederconnected, intersected,
integrated, incorporated, interdisciplinary, andeidependent” (Preston, 2012). She

states:

An underlying principle of holistic learning is tha&ducation is effectively acquired when
individual parts of knowledge are synergisticalbnoected to each other (Preston, 2012).

Holistic developmentefers to the experience of the individual leareed their
emerging self-actualization and learning at the talephysical, social, emotional and
spiritual levels (Raj, 2015, p. 4).

Sander-Staudt, (n.d.) argues that there tends tanteal significance in the
interconnections between human relationships amdelmance on one another in human
life. Noddings (1984, pp. 4-5) emphasizes our gi@sthe moral basis, positing that
our desire is to be in a caring relation irrespectiow it is derived, either out of love or
a natural inclination. She further clarifies thhistis the ethical ideal which is the true
picture of ourselves to care for and be caredHays providing the basis for motivation
to be in that special relationship (Noddings, 1984¥0 Held (2005, p. 10) shares the
view that the ethics of care lies on our moral oesibility to respond to and to meet the
needs of the other for whom we take responsibilitywho is dependent on us.

In regards tacaring, the Oxford Dictionaries render the definition ofisplaying
kindness and concern for others” and Merriam-Weld#scribes it as an “effort made
to do something correctly, safely or without cagsilmmage” or ‘things that are done to
keep someone healthy, safe etc., or ‘things thatdane to keep something in good
condition’. Let us look at definitions at a gendralel, and in the fields of the so called
caring professions, nursing and education.

Tronto’s (1993, p. 103) definition of caring at engral level considers caring to
comprise everything we undertake to sustain ourldvdiThat world includes our

bodies, ourselves, and our environments, all ofctvhive seek to interweave in a
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complex, life-sustaining web” (Tronto’s, 1993). Mayeroff's terms (1971, p. Zaring

is to enhance someone else’s development towarddehlization. Mayeroff (1971, p.
76) sees caring as a continuous evolving experiaficeelonging characterized by
commitment, trust, hope and courage.

In the field of nursing, Chinn and Watson (1994xy) describe the art of nursing
as the capacity of the nursing person to feel casipa. Nursing “as art is lived,
expressed and co-created in the caring moment”’qoviatl998). Watson (2011, p. 44)
rounds up that the most abstract characteristia oring person is that he or she is
somehow responsive to a person as a unigue inaivigerceives the other’s feelings,
and sets apart one person from another from theamd Furthermore, Watson (2011,
p. 71) defines thatcaring is a moral ideal rather than an interpersonalrtiegle and it
entails a commitment to a particular end. This enthe protection, enhancement and
preservation of the person’s humanity and humanitjigvhich helps to restore inner
harmony, wholeness and potential healing”. Theofwithg citation further sums up the
meanings given to caring by Watson (1999, pp. 102:1

Caring can be most effectively demonstrated andtioed interpersonally and transpersonally. A

caring relationship and a caring environment attendaring of the soul: the spiritual growth of

both the one-caring and the one-being-cared-focadng relationship and a caring environment
preserve human dignity, wholeness, and integritgytoffer an authentic presencing and choice.

Caring promotes self-growth, self-knowledge, selfitcol, and self-healing processes and

possibilities.

Noddings (2005, p. 41) describearing as relational, not a set of specific behaviors.
For Noddings, caring is reciprocal and based onualutonsent and commitment,
connecting to and fro with the other the senseoaiassion (Noddings, 1984, p. 30).

It is an encounter between two human beings—a ear@ra recipient of care, or cared-for where

both parties are significant in maintaining theimgurelation. A failure on the part of either carer

or cared-for blocks completion of caring and althiouhere may still be a relation, that is, an

encounter or connection in which each party feelaething toward the other, it is not a caring
relation (Noddings, 2005, p. 39).

In regards tcholistic education, holistic’ derives from the philosophy of ‘holism’. The
definition is grounded on the objective that we eada for the learner to find self-
actualization, meaning and purpose in life, inidnsespect for life and a love for
learning (Miller, 1997, n.d.). In other words, weath the whole person for the
cognitive, emotive, physical, spiritual being tovdlmp and in ethical balance (Orr,
2005, p. 87; Neda Nobari Foundation NNF).
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Aristotle said that, éducating the mind without educating the heart @& n
education at alP. Besides encapsulating the concept of holistic eibrcas briefly
mentioned above, Miller also gives an overview dbihe pioneers in the field of
holistic education. He argues that the criticshie tield have suggested that to educate
should stretch beyond the practice of casting stisdmto workers of the day (Miller,
n.d.). These critics such as Johann PestalozziAtherican Transcendalists, Francis
Parker, John Dewey, Maria Montessori and Rudolin8teand others asserted that
education ought to be understood as the capacityudiiring the moral, emotional,
physical, psychological and spiritual dimensionshaf development of children (Miller,
n.d.). These radical educators were years aheatheif time and their teaching
philosophy revolved around the ‘child’ by allowing freely navigate and harness the
creative element of human development (Miller, 19909). It was interesting to find
that the Ministry of Education (MOE, 2001) of Sipgae at the policy level has
described the role of the Singaporean as an ingiidnd a citizen based on the
philosophy of holistic education:

Education does two things: it develops the indigidand educates the citizen. Education is about

nurturing the whole child. Indeed, this is the ttiatial Asian understanding of the term. Education

means developing the child moralliptellectually, physically, socially, and aesthatlg. The
foundation of a person is his values. From thesmgphis outlook on life and his goals in life.

Together with the home, our schools have to workfadly and painstakingly to shape the morals

of our children. Our children also have to learrrétate to other people—their elders and their

peers, people who are like us and people who dereft. Education also develops each child's
unique talents and abilities to the full. Educatieaches him to keep fit and healthy for life. And
education teaches him to appreciate the finer thindife and the beauty of the world around him.

(Looi & Hung, 2004, p. 31)

Similarly, Nava has suggested a multi-dimensional perspedtivieolistic education.
This integrative model encompasses six dimensidtisat to holistic education. These

are: cognitive, social, aesthetic, spiritual, coghiphysical and emotional (Nava, n.d.).

3.3 Models of holistic education

To elaborate on the models of holistic educatiohaVve selected Lincoln’s letter to
analyze along side Pestalozzi, Froebel, Montessod Steiner’s philosophy of

education. The reason | have chosen Lincoln’s rleigethat it reflects my auto-

5 Goodreads
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ethnographic experience. Selecting from amongsiptbeeers of holistic education, a
choice had to be made for this study. | decidefitow Miller's (n.d.) line of thinking
and focused on the four. Undoubtedly there arerstimethe field of holistic education,
however, after reading most of them | assessedhbawvork of these four educationists
actually provides sufficient support in the quebkinmty research. These pioneers have

brilliantly illuminated the concept of holistic ecation and | analyze them as follows.
3.3.1 Lincoln’s letter as a preamble to holistic eacation

| wish to begin by quoting the classic letter ofralam Lincoln that he wrote to the
school teacher where his son was studying.
“Respected Teacher
My son will have to learn | know that all men aw just, all men are not true. But teach him aks t
forever scoundrel there is a hero; that for evelffish politician, there is a dedicated leader.chelaim
that for every enemy there is a friend.
It will take time, | know; but teach him, if you athat a dollar earned is far more valuable tlnzn f
found.
Teach him to learn to lose and also to enjoy wignin
Steer him away from envy, if you can.
Teach him the secret of quite laughter. Let himreszarly that the bullies are the easiest to tick.
Teach him, if you can, the wonder of books, bub gie him quiet time to ponder over the eternal
mystery of birds in the sky, bees in the sun, dowdrs on a green hill —side.

In school teach him it is far more honorable td ttan to cheat.

Teach him to have faith in his own ideas, evewérgone tells him they are wrong.
Teach him to be gentle with gentle people and towidgfin the tough.
Try to give my son the strength not to follow thieved when everyone is getting on the bandwagon.
Teach him to listen to all men but teach him atstlter all he hears on a screen of truth and kg
the good that comes through.
Teach him, if you can, how to laugh when he is Sadch him there is no shame in tears. Teach him to
scoff at cynics and to beware of too much sweetness
Teach him to sell his brawn and brain to the higb&tders; but never to put a price tag on his theaa
soul.
Teach him to close his ears to a howling mob... angtdand and fight if he thinks he’s right.
Treat him gently; but do not cuddle him becausg tim test of fire makes fine steel.
Let him have the courage to be impatient, let hawehthe patience to be brave. Teach him always to
have sublime faith in himself because then heaiillays have sublime faith in mankind.
This is a big order; but see what you can do. Hch a fine little fellow, my son.
Abraham Lincoln” (CiteHR)
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The core values that Lincoln wants to inculcatehia child are universal values,
accepted by all. There is a great lesson in tlisrlevith regards to holistic education,
which is analyzed in chapter 6.

Miller (n.d.) suggests that amongst others, Peatgldontessori and Steiner
contended that education should nurture the merabtional, physical, psychological
and spiritual dimensions of the developing childodbel who is considered to be the
father of early childhood education, his philosomifyeducation is child centered and
consists of the elements of holistic education rascéearly emphasized in the chapter
about Friedrich Froebel later in this report. Toderstand the dynamics of holistic
education in the development of tiwbole child it is rather important to know what it
is. Nava (2001, pp. 29-30) argues that for a badrevelopment of the whole child
there are six interconnected essential elementgglito the learning process. There is a
need of balance between these elements — physigaitional, intellectual, social,
aesthetic and spiritual, as holistic educatorsgeize students as a whole being rather
than programmable brains (Nava, 2001).

According to a report of the commission on the whohild, a whole child is
“intellectually active; physically, verbally, sodig and academically competent;
empathetic, kind, caring, and fair; creative andaus; disciplined, self-directed, and
goal oriented; free; a critical thinker; confiden&ired for and valued” (Association for
Supervision and Curriculum Development ‘ASCD’, 2097 10). | have illustrated this

information in Figure 1 and have expanded upouarthker as follows:
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FIGURE 1Elements of the Whole Child inongruence with the Philosbyp of Holistic
Education (ASCD, 2007, p. 1

As Figure 1 illustratesMiller (n.d.) argues that the holistic approach overarches
amalgamates multiple layers of meaning and expegienstead of defining Iman
possibilities narrowly Similarly, Warrei (2002, p. 2) argues thatthere is ar
interrelation or reciprocity of experience and itgain harmony with the cosm?”,
which is integral to the development of the wholdld With regards to holisti

education, | quotget a few more definition

First, “holistic educationis based on the premise that each person finds idemeaning, an
purpose in life through connections to the community, tantitaral world, and to : spiritual vall
such as compassion and peace, thus nurtures a sense of wbfiller, n.d.)

Second holistic education “is an effort to cultivate the depenent of the wholes human bei
The holistic approach recognizes that to become a fudbper growing child neeids to devi—
in addition to intellectual skills, physical, pswlogical, emotional, interpersonal, moral
spirited potentials. The child is not merely a future eitior employee in training, but an intre
and delicate web of vital forces and environmental infbesti’ (Miller, 2008, p.t

Third, “the basic prenise of holistic education is the belief that our lives éh@aa meaning a
purpose greater than the mechanistic laws described hycsciand greater tham the ‘conse
consciousness’ of any one creature. This transcendentgauip@ creative, seguiding energy
which we ought not attempt to suppress. No ideology, no salal devised by wvealth or pc-
seeking factions be allowed to corrupt the delicate, mioasuunfolding of this cireative ener

Develops a sense of concern al
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Ultimately, a spiritual worldview is a reverence fife, an attitude of wonders and awe in the face
of the transcendent source of our being.” (MillE390, p. 154)

Orr (2005, p. 87) argues that, “holistic educatnoeans that we strive to teach the whole
person as a human soul which includes mind, badptiens and spirit”. As an integral
characteristic of holistic education, the mind, yoand soul encapsulate holistic
education. The relational interplay with oneselthbmternal and external to the mind,
body and soul has to be equally reciprocal. Theldnmental principles and concepts of
holistic education are: connectedness, wholenedsbaing and education in the 21
century should be built around them. (Holistic Ealimn Network, 2003). These are
further explained as follows.

Connectednesss composed of four parts—interdependence, intgroaship,
participatory and non-linearitynterdependencmeans that the functioning of the entire
system is reciprocally dependent on each elemetiieofotal systeminterrelationship
is the interconnected network of relationships mal d&ro. Participatory refers to the
participants involving themselves wholly by thorbllg connecting with their
surroundings.Non-linearity refers to organizations bundled with people crneptan
intricate pattern of communication which is exptdrnthrough self-organizing systems
and feedback loops etc. (Holistic Education Netw@03).

Wholeness consists of four parts—whole systems, multiple spectives,
independence and multiple levels (Holistic Educatietwork, 2003). Whole systems
have emergent properties and Lawler (1992, p. 38ues that, each part of an
organization cannot be evaluated individually otlemively without knowing its
function in the whole system. Thinking about whaelgstems involves shifting our
attention from the parts to the whole, from objectgelationships, from structures to
processes, from hierarchies to networks and alslodes shifts of emphasis from the
rational to the intuitive, from analysis to syntisesrom linear to non-linear thinking
(Holistic Education Network, 2003Multiple perspectivesmdicates that there is simply
no single solution to the complexity and diversityat complex systems offer;
Independenceefers to the well connected systems that hasopepsity to function
mainly as self-governing wholeddultiple levels are the sub-systems that interact
through networks that tend to form composite partswhole systems that are

interconnected and interact in complex ways (HioliEducation Network, 2003).
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Being consists of four parts—fully human, creative expi@s, growth and
responsibility (Holistic Education Network, 200Fully humanrefers to recognizing
the physical, emotional, mental and spiritual disiens of being humarCreative
expressionis about identifying the creative talent of indivals and large groups
(communities) Growth refers to the expansion or development througregpoitation
of opportunities. Assumingesponsibilityfor actions at all levels - local, global and at

the cosmic level. (Holistic Education Network, 2D03

3.3.2 Johann Heinrich Pestalozzi (1746 — 1827)

Considered to be the father of modern educationgnse, the Swiss Pestalozzi's
philosophy triggered various educational reform eroents of the nineteenth century
(UNESCO, 1994). During his life time, Pestalozziswaware of the drawbacks of the
inflexible education system that was not contribgtio the society. Out of the ordinary,
as his basic premise for educating, kindness afedtadfn were the tools he used. He
would educate war orphans treating them with kisdrend affection coaching them to
take care of others in need. He stressed the ehiltir learn by according to their own
capabilities. (Pestalozzi World, 2008). Pestaldetieved that teaching should be based
on a “psychological method of instruction” thatpisrallel to the laws of human nature.
He argued the importance of spontaneity and séifigcin the academic setting and
the necessity to refrain from providing childrenadg-made solutions. Pestalozzi
encouraged education of genuine humanity througintwaious development of the
intellect, morals and the body, emphasizing to kedgalance between the head, heart
and hand (3H)- the essential components of a wttold (UNESCO, 2004, p. 230).

In his introduction to Pestalozzi book titled Thdugation of Man—Aphorisms
(1951), William Kilpatrick (n.d.) summarized Pestzti’s six ideologies with regards to
schooling as a general overview. However, theinifitance to teaching and holistic
education today are grippingly applicable.

Pestalozzi argues thpersonality is sacredand this symbolizes the inner dignity
of every individual in true spirit equally for bothe young and the adult (Kilpatrick,
n.d. a). Pestalozzi uses the metaphor ofsdéedto explain the hidden treasures of the
child; the little seed containing the design of tiee, so in each child is the promise of
his potentiality (Kilpatrick, n.d. a). The educatonly takes care that no unpleasant

influence shall upset nature's progress of devedopsn(Kilpatrick, n.d. a). Pestalozzi



40

observed that school practices were commonly basestudent physical punishment,
rote learning and cruel teachers. He said loveasonly and everlasting foundation on
which human nature could be educated to human®esag, 2002, p. 30), and without
it, both the physical and the intellectual poweasrot develop naturally (Dhawan,
2005, p. 187). The dominant features of Pestal®zathool were kindness and respect,
and he shocked outsiders when he put an end tgretice of flogging students
(Kilpatrick, n.d. a). In practice in his school,ds0zzi got rid of verbosity (wordiness)
referring them as meaningless words and develofgadwn doctrine that he called
Anschauuny(Kilpatrick, n.d. a). Fundamentally it meant direcincrete observation...
and no word was to be used until absolutely necgs3#/ith this philosophy,
Pestalozzi’'s followers developed different intetpt®ns such as from the known to the
unknown, from the simple to the complex, from tloaaete to the abstract (Kilpatrick,
n.d. a). Pestalozzi emphasizérning by action(doing) and elaborated further by
stressing on repetition, not blind repetition bepetition of action following the
Anschauung (Dhawan, 2005, p. 188).

3.3.3 Friedrich Froebel (1782-1852)

Considered to be the father of kindergarten, them@a Froebel developed the first
formal curriculum for early childhood education fbryear olds. Froebel’s love for
nature and the mysteries hidden as he used to thanforests and meadows of his
indigenous land together with the belief in God, dmahim to observe the
interrelationship between animal, vegetable ancenain and based on this he developed
a series of play materials and activity book takeehildren about the interconnectivity
in the diverse elements of nature (Provenzo, 2pp985, 87). Frobel formalized play
into instructional routines for the pre-school yéafore regular school commenced at
age six in grade-1. He believed that children & #ye learnt at a fast pace and their
personality (character) was formed during thesesyaad the bad habits prevented.
(Schickedanz, 1995, pp. 4-6). Besides the inclusibiplay Froebel’'s Kindergarten
model is based on moral education and family inewient, and he thus encouraged his

teachers to visit parents of their students oreguient basis to establish the crucial link

® Anschauung: Meaning: intuition, standpoint, opmiimmediate perception etc

Source: Thesaurus
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of the child’'s learning environment (Jeynes, 200@)e four cornerstones of Froebel's
philosophy of education are, free self expressmeativity, social participation and
‘motor expression/skills*. Apart from the ones mentioned see Appendix 3 that

highlights the essential elements of Froebel’s atlon system.
3.34 Maria Montessori (1870 — 1952)

Referred to the House of children or Children’s Bi®uthe Italian Montessori education
commenced in the early 1900’s. Through years otnMagion, Montessori designed a
curriculum that appealed to all of the child’s ssmsMontessori schools encourage
divergent thinking instead of convergent thinkingnd innovation instead of
standardization. Maria Montessori asserts that a@oseducation (CE) is vitally

important for children’s education. She writes:

Let us give the child a vision of the whole uniersif the idea of the universe be presented to the
child in the right way, it will do more for him thgust arouse his interest, for it will create imh
admiration and wonder...The knowledge he then acgugdhen organized and systematic; his
intelligence becomes whole and complete becausthefvision of the whole that has been
presented to him...No matter what we touch, an atmma cell, we cannot explain it without
knowledge of the wide universe. (Montessori, 1973).

The importance of the environment for learnifibhayer-Bacon, 2012, p. 17), as
Montessori referred to as cosmic education enabhélsiren to have a transparent
comprehension of the natural world as an intercotmtke entity. Thus Montessori
believed that children receiving CE would be bettgnipped moving from the different
stages of human development—children to adolescenoeature adults as sovereign,
confident, responsive, emotionally intelligent, rtadly and physically balanced people
etc.

The philosophy of the Montessori school is basedthan learning experience
encountered in class which is hands-on, self-pgogtyl, challenging and collaborative
in practice. Playful learning is integral to the Messori method, for instance, making
use of small objects of learning, individual leaiplans for lessons, free choice, peer
participation, fun and lack of external rewardsllérd, 2013, p. 179). Humorous and
playful learning is child centered, constructivasffectively positive and applied (hands-

on) (Lillard, 2013, p. 158), where children plagl@pendently and learn naturally out of

" Motor Skills: Mean the ability to perform complemuscle-and-nerve acts that produce

movement. Source: Dictionary.com
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their individual interest. While in the conventidbnschooling, the teacher directly

instructs children (didactic instruction) (Lillar@d0p13, p. 157), Montessori education on
the contrary assumes that children do not needetdolred to learn and only learn

willingly (Lillard, 2013, p. 165). If one looks &hildren, one would notice that children

are naturally interested in almost everything tlsee around themselves and their
curiosity is super explorative. By the time childrget into the first grade or at pre-

school year, they have already learnt how to mowerad, walk, run, stand, taste, use
their hands in picking up things developing thewtar skills, learn to ride a bike, the

swings, the jumping pad, to swim, to count, spéakgh, learn rhymes and so on. The
achievements in terms of children to learn thid fasastonishing and extraordinary.

Therefore, a teacher carefully monitors the chitd @nteracts by questioning to help
guide the learning process keeping into considarathe child’s own interest and

learning speed (Lillard, 2013, p. 158). And oncacters observe that children could
function more independently, they move away asdobil learn to control themselves
(Lillard, 2013, p. 162).

The learning materials of children should be irgéng, appealing and self-
correcting (Thayer-Bacon, 2012, p. 17), and speadiff with regards toplayful
learning the Montessori education systems have scientificanceptualized children
learning through the use of toys and have desighech accordingly. The toys or the
materials are carefully designed so that the aidiould identify when they have made
an error and rectify the mistake on their own. igtance, the wooden knob cylinders
that requires children to position the ten graddiatdinders into the appropriate slots.
There are four different sets of knob cylindersheadth different dimensions. The
children learn to focus on the slight variationghie scope and size and of the cylinders
and the slots. Later in life the practice with knofdinders helps to apply in formal
mathematics and thereby learn to judge, reasoraandn their decisions. If the child
places the cylinder in the wrong slot, the task wdt be completed until the child by
recognizing the subtle variations of the cylindeviglth, depth, breadth and height
rectifies the error and puts the cylinder in thghtispot (Lillard, 2013, pp. 164-165).
Similarly, in order to give the children an enviment that practically orients reality
into their daily school activity according to theweights, the furniture, equipment
(broom, mops, toilets, wash basin etc.), shelvestfwring their belongings all are child-
sized (Thayer-Bacon, 2012, p. 17).
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The basic Montessori principles are: respect far thild, absorbent mind,
sensitive periods, prepared environment and autcsthn (Morrison, 2007, p. 4).
Staying in the same class for three years, the &matri education system focuses on
diversity of age of children from infant to threeay olds, three to six, six to nine, and
nine to twelve (Thayer-Bacon, 2012, p. 17; Lilla2@13, pp. 158-159). The diversity in
the age group in a single class provides an oppitytéor older students to be leaders
and mentors and helps younger students in thereliffdlessons accordingly, while
younger students have the experience of workind witler classmates. For instance,
for senior students, it boosts motivation to hdle junior ones; establishes a sense of
belonging by taking responsibility; develop an ajgte of teaching and leading; and
makes them more self aware. For the junior studénpsovides a scenario of learning
from someone with not much of an age differences tthe perspective is important; it
provides a moment when they might get interesteletin a similar situation as their
seniors. The benefits for the teachers is that & moment to cherish the skills of the
pupils they have taught for three years and hauirdepth knowledge, the teachers
share important insights in relevance to educakieraellence. The teacher becomes
familiar with the students and their families, ahd relationship is built on pure trust.
Thus, the entire cycle of learning is simply enlehdue to the prolonged existence of
the relationship.

Conventional schools assume that children needniives for learning, for
instance, grades, honorary ribbons, medals, aatdiof honor, gold stars, certificate of
participation etc., and if they do not respond ¢hiave the benchmark, they should be
dealt with or punished in the form of poor gradegiging an explanation to the teacher
etc., (Lillard, 2013, p. 167). However, in a Morges school, classes atmgraded
(Thayer-Bacon, 2012, p. 17). The Montessori teacloes not direct students to learn
according to a conventional lesson plan but ratbefollow the student’s interest—
wherever that passion leads and regardless of wthesr students are working on
(Thayer-Bacon, 2012). In a Montessori school, tkaclher frequently moves in the
classroom attending to the different tasks thedebil are engaged in. This interaction
could be one-on-one or in small groups from twsiochildren.

By carefully observing the learners interaction hwitnaterials, the teachers
establish the children’s readiness in terms of Kedge/skills attainment of previous

lessons and when the teacher concludes that a lshgdmastered one lesson in the
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sequence, the teacher considers them ready to oove the next (Lillard, 2013, p.
165). So in a single class there would be studenggged in different activities, for
instance, in a maths class a student would be doiritiplication and the other doing an
addition task etc. This is possible due to theragein a single class, for instance, 3-6
year olds in one class. Therefore, in a singlesglasich student can experience the
variety of learning activities what they have ldamthe present and what they would
be learning in the coming days. This way of leagrétiows students to take ownership
which is a critical element in nurturing each childatural desire to learn.

The fact that children search out for genuine plea# learning and real learning
also involves doing things for oneself (Thayer-Bac2012, p. 17). Montessori school
system allows students to learn joyfully and effedy, learn independence, self-
discipline, responsibility, initiative, leadershippund academics etc. And all of this is

overarched by a lifelong internal quest to leard simare.
3.35 Rudolf Steiner (1861-1925)

Steiner’s education philosophy was based aroundwthele child—head, hands and
heart (3H) to educate holistically. His philosopgiaved way into the spiritual aspect of
the education practice by inspiring children’s matwuest of wonder and curiosity, of
love for nature and belief in goodness. (Morris@07, pp. 4, 28). During the

formation of his school, he stressed that:

There was to be no classification of children intdellectual ‘streams’, no class lists, no
examinations, no holding back in a grade or prongotd a grade, no prizes, no honors boards, no
reports, no compulsory homework, and no punishmehgditional learning material. It was to
be a school where teachers and children meet asrhlbaings to share and experience the
knowledge of human evolution and development invtbdd (Morrison, 2007, pp. 28-29).

The essential principles of Steiner’s educatiorlggiophy are anthroposophy, respect
for development, eurhythmy and nurturing imaginatio

Anthroposophyis the philosophy of gaining new understandingtied human
body by tapping the spiritual dimension that pregdan opportunity for higher and
more meaningful learning (Morrison, 2007, pp. 28-29

Respect for developmernsists of the activities of children that ararpled and
intended to inspire, admire and respect for thecespa which they spend their time
working in activities such as caring for the plamiganing or sweeping, taking care of

the play area (Morrison, 2007, p. 32) etc.
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Eurhythmyis the artistic expression, a dance like art focombining the spoken
words and music through bodily movements such atuges, colors, rhythms etc. For
the children, eurhythmy is a way to stimulate trewdh motor movements where
children express their awe and wonder of the thihgy see around themselves. One
example could be the finger games where the chltarn to use part of their body’s
rhythmically, thus developing a sense of harmonyhbmternally and externally.
(Morrison, 2007, p. 30). Eurhythmy builds coordinatand reinforces the capability to
listen. Working in a group, for instance an orchegsthildren learn by doing and seeing
themselves as an individual participant, and as$ k& larger group that creates a
comprehensible rapport in space with each otheultnreg in social strengthening
(Carroll, 2003, p. 27).

Nurturing imaginationis to instinctively stimulate the wonder of imaajion in
children, folk and fairy tales, fables and legemuas integrated into the curriculum.
Children become aware and are motivated to invatbtig) the different customs of the
diverse cultures globally, thereby supporting atroultural approach to education and
boosting the child’s creative life instigating frenking. (Morrison, 2007, p. 30).

3.4 The common ground between Pestalozzi, MontesgoFroebel
and Steiner

I have not included Lincoln’s letter in this contdsecause by profession Lincoln is not
a mainstream progressive educationist whereasttiex tour are. However, Lincoln’s
letter holds great insight and provides suppournderstanding the holistic perspective
of education which is analyzed in chapter 6. Irs theéction | wanted to see how the
education philosophy of Pestalozzi, Montessori,ebad and Steiner pertaining to the
different aspects of holistic education convergthwegards to care in schools. This is
explained in Figure 2.
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FIGURE 2 Care in Schools

3.5 Conceptual framework for holistic educatior

Miles and Huberman (1994, 18) define the conceptual framework asvatten or
visual presentation thatxplains either graphically, or in narrative forihe mair
things to be studied, the key factors, constryctencepts) or variables and 1
presumed relationship among therA conceptual framework enables to bredown
complicated research phenomena into small compsrteat could be based on th
relationship of relevancy. Therefore, enabling theearcher to view the problem fr¢
the specific angle of the research. Reichel and d%a(1987, p. 167)describe th
conceptual framework as “a set of broad ideas aimtiples taken from relevant fie
of enquiry and used to structure a subsequent miEsen”. Each one of us possesst
conceptual framework about the dynamics of reatitgking it possible to mak
assmptions and evaluate them based on the premiteedhquiry (Svinicki, 2010,
5). A conceptual framework could take the form of flow ibatree diagrams, triangle
overlapping circles, mind maps ., and the structure of the framewaruld bebasic
or complex, theoryriven orbased on rationality, be descriptiee cause (Miles &
Huberman, 1994, p. 18).
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With regards to my research, the following is the diagrfar the concepal
framework for thismaster thesis researcFrom the theories (Nav&001, Warren,
2002; Looi & Hung, 2004UNESCO, 2004; Orr, 2005; Orr, 200bhawan, 200;
Miller, n.d., 2008; Morrison, 200; ThayerBacon, 2012; Lillard, 207 Lincoln;
Noddings; Pestalozzi; Montess: Froebel and Steiner)liscussed in the previol
sections,researchers argue that the individual is a respe person built orthe
‘elements of holistic educatic which forms a completely caring pers The
conceptual framework (Figui3) has been represented by different colors. Sineey:
color represets a different meaning“Empower yourself with color,”n.d.; “Art
Therapy,”n.d.; Olesen, n.d.), the color categcations are:

* PHYSICAL represented tRED

* INTELLECTUAL represented bBLUE

« EMOTIONAL represented bTURQUOISE

*  SOCIAL represented by RANGE

* CREATIVE represented b

* SPIRITUAL represented tPURPLE

» Balance, harmony, safety, freshness and fertitityrapresented t

» CARE represented bylNK

* WHOLESOMENSS represented BROWN

* INTERCONNECTEDNESS and SELFACTUALIZATION represethtey

We can now formulatehe conceptu: framework as shown in Figure 3.

SOCIAL | cpeaTIVE

-

How to Educate Holistically?

An alternative \
Wholesome Care in Schools... approach to
personality | Figure2 education ]
( /

-—————————————_—’

FIGURE 3 ConceptualrBmeworl
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The elements of holistic education correspond ¢éoattainment of self-actualization as
concluded by Maslow in his hierarchy of needs, whée potential to self actualize is
the highest level of human attainment (See AppedailiAccording to Maslow, some of
the characteristics of self-actualized people defficient perception of reality,
fellowship with humanity, reflective interperson@lationships, non-hostile sense of
humor, comfortable acceptance of self, others, reatetc., (“Printable Maslow’s

Hierarchy,”, n.d.). This is what holistic educati@aims to develop in students.



49

4 RESEARCH DESIGN

The use of plentiful citations may call for justéition in this thesis. During the phase of
writing this thesis, | came across highly insightfesearch texts that called for being
placed as direct quotations. | am well aware than academic text, it is recommended
as a thumb rule to avoid direct quotations as maglpossible. Driscoll and Brizee
(1995-2016) argue that around 10% of direct quanastishould be included in the final
document. There may be others that might give aftilexibility on the total count of
direct quotations based on the individual institnél policy. However, often it is
impossible to avoid a direct quote and paraphrasipgses considerable challenge. The
actual concern is that e.g. paraphrasing the datpoecise and extraordinary language
might lose the originality of the author in the eneince of the moment (Betts,
Farquharson & Seitz, 2005, p. 52; to paraphras® quote, 2014, p. 2; The Writers
Handbook, 2014; “Decide when to quote”, n.d.).

4.1 Aim of study and the research questions

The discrepancy in the current education modelVideat through the inequalities it has
created in the society as a failure to addreshttiem of human beings. Based on the
reflections of my life experiences, this researgpl@res and brings together the care
phenomenon and its importance for holistic educatlwy specifically analyzing the
ethics of care theory of Noddings and my own voice.

The early years of childhood are the benchmarkimgsp of a person’s life that
serves as a determinant for the future in termsob$tic development. During the early
years, the child is most vulnerable. Considerirggdbntent in the introduction part and
the relevance of the topic, neither the highly eded nor the least educated societies
are exempt from unbridled social problems that yathe society. Most of these social
problems are committed by people that have acqusomde form of education during
their lives. For example, Noddings claims that weed to control the impulse to
perfectly educate, and focus on addressing muligatities by supporting multiple
talents and curiosity of students (Noddings, 2Qf5185). Miller (2008, p. 5) argues

that in contrast to holistic education, traditiorducation approach requires the child to
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become a passive receiver of information synonynmoule computer like processor of

information. Bowles and Gintis (1988, p. 18) argue:

The hierarchical order of the school system, adohjrgeared towards preparing students for their
future positions in the hierarchy of productiomilis the development of those personal capacities,
and reinforces social inequality by legitimating sitidents to inherently unequal ‘slots’ in the
social hierarchy.

During my basic education years, | had a few teachieat were unkind, exercised
control and simply did not care. Watson (2011,4).argues that thencaringperson is
numb to the other person as a unique individuagsdoot understand the feelings of
others, and does not essentially make a distincifaame person from the other in any
noteworthy manner. In the class, there was fedmress was absent and in order to try
to keep things straight, | tried to stay quiet bying to hide behind the front row
students from the teacher’s pointing finger. In later years, when | reflected back, |
saw the teacher and student (me) as two endslibatdshave met in harmony, a gut
feeling | had that only then the objective of ediaracould be considered to be on the
right track. Being introduced to Noddings has esditcne to expand my knowledge by
virtue of my master thesis.

With my personal life experiences, a cohesive s$otensformation is only
possible by inducing the philosophy of care int® éducation system beginning early in
childhood education till the end—right through #reademic career. Only then can the
world expect to see the wide scale chaos in aditfaof life to settle down and possibly
take a U-turn.

Schools are constantly faced with such mattersitaisdclear that the neo-liberal
education model is significantly failing to provideptions for the much needed
eradication of the social evils. To yield a healdociety this becomes a formidable
challenge. Drawing from my own experience as aesitiéh four countries and as a
parent it is a serious concern. The only way isfeadhanging education model that
blends in with the interests of the students bex#@ughis change process, children are
the most fundamental and promising change agenésedchers argue that for
significant transformation in teaching and learnprgctices it is important to consider
students’ views, however, their opinions are largginored. (Freire, 1970; Fullan,
2007).

Having had the privilege to be educated in fourntnes made it possible to

understand th@haa moments when | deeply felt that ‘essential leaghivas taking
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place. This had nothing to do with how much wagkdawbut rather how the teacher
emotionally and intellectually connected with thiedents in search for creating a new
meaning to learning. And this was not all to itirgeable to practice tolerance by the
options provided by the school and the communigntgd an expansive opportunity to
experience closely the people with different faithisere each strand of the societal
structure was intertwined in a peaceful and pragves coexistence. This is the
foundation and leads down to my research questions:

1. Why is the concept afaring so topical?

2. How does Noddings’ theory of care attribute to tdemcept of holistic

education?
3. How does my auto-ethnographic experience connedbtilings’ theory

of care and its attributes to holistic education?

4.2 Research data

In the field of education, Noddings is a well-knofigure whose work has significantly
contributed to theory and practice by exploringithelications of the theory of care on
education (Smith, 2004). Noddings expresses hererarwith regards to its importance
in terms of teaching and learning from a recipratahdpoint. Noddings’ inspiration to
her work is intensely influenced from her own ex@ece as a student being taught
during the early years of her education. Experi@ncare from her teachers impacted
positively in intriguing and awakening her intere#timately into a lifelong interest in
student-teacher relations.

The seminal work of Nel Noddings in regard to tiage phenomenon in education
is the primary source of data of my thesis. To stigmate into the research question, the
type of study that | have chosen is meta-analytienfa qualitative perspective and |
have specifically chosen Noddings’ book “The Chadle to Care in Schools—An
alternative approach to education” to serve asptireary data source. However, also
the following texts of Noddings have been probed in

» Caring, a Feminine Approach to Ethics & Moral Ediaa (1984).
» Teaching themes of care (1995).

* Philosophy of Education (1998).

« Starting at Home: Caring and Social Policy (2002).
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* What Does It Mean to Educate the Whole Child? (2005
* Moral Education in an Age of Globalization (2010).
» The caring relation in teaching (2012).

During the process of sifting information relevamtmy research topic, | found that the
concepts that | was probing were similar and aesimepetitive in the different texts of

Noddings’. This however does not imply that Nodding doing a cut and paste job
merely for an academic purpose. Consequently, #imidg data with regards to my

research with the different texts of Noddings eually comes from the book “The

Challenge to Care in Schools—An alternative apgrotc education”, but as Glass
(1976, p. 4) debated, it is my challenge to findearth and grasp knowledge from the
richness of the information in her writings.

The second source of data in studying the concémarme and the attributes
relevant to holistic education come from my autmmegraphic experience in three
continents and four learning cultures. The releeant personal experience as data
source is acknowledged by several ethnographicarelsers for example, Atkinson
(1997), Holt (2003, p. 3), Reed-Danahay (1997,)pA3 Chang (2008, p. 69) posits, |

am an author, an informant and an investigator.

4.3 Meta-analysis and auto-ethnography as data anais tools

In this thesis, meta-analysis was conducted bingithrough the texts of Noddings and
the guideline came from the research question(Be €oncept of care from the
perspective of Noddings, and other authors werel tsestudy the dynamics of care,
whole human being, holistic education and the limiesges.

In 1976, Gene Glass was the first that coined¢hm tmeta-analysis’ referring to
it as a philosophy and not a statistical techni@sngert-Drowns & Rudner, n.d.). With

regards to building the philosophical concern ofaremnalysis, Glass (1976, p. 4) said:

Before what has been found can be used, befommipersuade skeptics, influence policy, affect
practice, it must be known. Someone must organizmtegrate it, and extract the message. A
hundred dissertations are mute. Someone must head and discover what they say. We face an
abundance of information. Our problem is to fine@ tknowledge in the information. We need

methods for the orderly summarization of studiestsd knowledge can be extracted from the
myriad individual researches.
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Qualitative meta-analysis is also referred to aaitptive meta-synthesis (Sandelowski,
Docherty & Emden, 1997), qualitative meta-data-gsial(Paterson, Thorne, Canam, &
Jillings, 2001), and meta-ethnography proposed blliNand Hare (1988) as a method
of synthesizing qualitative research. Developethafield of education as an approach
to educational research (France et al., 2015;ddriét al., 2002), meta-ethnography is
the most commonly used method of qualitative sysith@Hannes & Macaitis, 2012).

Qualitative meta-ethnography or meta-analysis otarsgnthesis is a way of
formally collecting, blending and composing the utes and conclusions from
completed qualitative studies in the relevant fiedducidating into theories, grand
narratives or generalizations (Sandelowski 2004892; Barroso et al., 2003, p. 154;
Sandelowski et al., 1997, p. 366). Qualitative raetalysis or meta-synthesis does not
signify that the results and conclusions are meged standard scale (Wolf, 1986, p.
33), as mere integration would not be appropriBerriett and Thomas, n.d., p. 5), but
rather it is a point of departure of establishingaal spectrum theories (Sandelowski, et
al., 1997, p. 369).

Noblit and Hare (1988, pp. 9-10) state that melma&jraphy can be considered a
comprehensive study in itself as it compares aralyaas texts, creating new and a
holistic interpretation from the entire processstidy, something synonymous to the
study of culture by an ethnographer. They belidwa tmeta-ethnography is firmly
based in the interpretive paradigm that includesaech that is termed ethnographic,
interactive, qualitative, naturalistic, hermeneuticphenomenological” (Noblit & Hare,
1988, pp. 11-12), “reflective, inductive or actimesearch” (Ticehurst & Veal, 1999, p.
20). In order to preserve the depth of analysis@ntect the interpretive validity of the
findings, Sandelowski, et al. (1997, p. 368) reca@ntha maximum of ten studies in a
single research study. Britten et al. (2002, p.)2&8nclude that it is possible to
synthesize the results or findings of qualitatiesearch by using meta-ethnography.

The method of analysis of my data was not contaatyais or thematic analysis
but an overarching narrative in line with researston meta-ethnography (Sandelowski
2004, p. 892; Barroso et al., 2003, p. 154; Sandskoet al., 1997; Noblit & Hare,
1988, pp. 9-10)I have created a personal narrative of lived expee.

The early scholars of the terauto-ethnographyvere Heider (1975) and Hayano
(1979), however, Hayano (1979, p. 99) writes thatfinst heard the term from Sir
Raymond Firth at the London School of Economicsl®56. During this period the
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definition of the term was explained as the stuflyhe culture of a certain group(s)
where the researcher acts as an insider in theeeleof investigation as a member
(Hayano, 1979) in an effort to examine the viewattheople have of themselves
(Wolcott, 2008, p. 211). Rapidly expanding outsile domain of anthropology, auto-
ethnography is becoming widely popular as a me#matlis blending into other fields of
study such as sociology (Ellis, 2004). The primaistinction of auto-ethnography from
ethnography is that the researcher in actual fathe insider with their own context as
part of the research (Duncan, 2004, p. 3), whossopal perspective (experiences) and
responsiveness paves the way for the research gsrqggasner, 1991), thus writing
personal stories and self narratives.

The termauto-ethnographyn part refers to auto, ethno and graphy, and I@aro
Ellis explains it as a method to research and mgitthat methodically examines
(graphy) individual experience (auto) to be abledntify with the cultural experience
(ethno) (Ellis, Adams, & Bochner, 2011). Auto-etgraphy is a type of writing in
qualitative research that approves and recognieepawer of the researcher both as an
instrument and object of study to investigate améwel several layers of consciousness
| personal experiences by connecting within thefinea of the perspective of the
culture under investigation providing the readethva valuable experience (Duncan,
2004; Keefer, 2009; Chang, 2008; Ellis & BochnéXQ@). Ellis and Bochner (2000, p.
737) describe their perspective on the auto-ettapgc method:

| start with my personal life. | pay attention tg physical feelings, thoughts and emotions. | use
what | call systematic sociological introspectiondaemotional recall to try to understand an
experience I've lived through. Then | write my expace as a story. By exploring a particular life
| hope to understand a way of life.

The process of auto-ethnography goes beyond siomtenentary of self by actively
participating and elucidating the study of cultsjg(Chang, 2008, p. 43). Some of the
similar features of auto-ethnography relate toys&diing, self or personal narrative,
lived experience, evocative narrative (Ellis & Boeh 2000, pp. 739-740; Chang,
2008, p. 43) etc. In an auto-ethnographic accoant,element of interest is the
researcher's own autobiography which is inclusifecauntless life experiences that
could be related to varied concerns ranging fromsgr@al identity to the social and
cultural construction of human lives (Given, 200846).

Anderson (2006, p. 375) argues that in qualitatesearch there has always been

an element of auto-ethnography. Goldschmidt (1987, 294) posits that “all
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ethnography is auto-ethnography”. It is common é& shat in the present times
academic writers combine autobiography into ethaplgy in the different areas of
research where the ethnographer plays a dual rdepaticipant and observer
collectively (Reed-Danahay, 2009, p. 29). EWdams and Bochner (2011) argue that
by converging the precise and passionate life éxpees and connecting them with the
researcher’s cultural location and identity, autmegraphy has great deal of potential
for creativity. The overall aim is to create academexts that intrigue interest in the
reader by amalgamating personal and cultural expeei which create meaning and
connects with the audience, thus presenting to tileennew way (Ellis et al., 2011).
Considering auto-ethnography as an important reketool in a number of fields
including education, | therefore intend to utilibe author’s voice (my experiences) in a

self-reflexive manner to enlighten to the readerdtverse life worlds.

4.4 Reliability, validity and ethical consideratiors in qualitative
inquiry

Strauss and Corbin (1990, p. 17) argue that qtisbtaresearch is one where the
findings or conclusions are not drawn by using istiaal measures. Developing

idiographic knowledge, qualitative inquiry focuses unraveling subjective phenomena
since reality is diverse and consists of intereslgiarts or an entirety of all things which
may or may not impact other parts of the inquiryulg@ 1981, p. 77). Using a

combination of techniques, qualitative studies ddug¢ used for narrow studies as well
as holistic studies that tend to examine the corepéss of a social situation, allow the
researcher to recognize and clarify personal ialemor external experiences of
individuals situated in real world settings, andpresented in a narrative form that
provides a broad array of interest for readershas ghenomena or reality unfurls
naturally (Easterby-Smith, Thorpe & Lowe 1991; Gueson 1991; Patton, 2002). To
derive meaning in a socially bound context, thelitateve researcher is the prime
instrument for data collection and analysis (Pat&002, p. 14) and for this reason the
credibility of the researcher is of utmost impodaras the pinching question always
surfaces - whether the study could be replicateth@nsame way? For a qualitative
research to be trustworthy, Lincoln and Guba (19B&)pose a criterion of four

important elements — credibility, transferabilidggpendability and confirmability.
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Credibility refers to the research design and practice, attdrPél999, p. 1190)
asserts three important aspects to it: well knosgearch methods in qualitative inquiry
to be used for the collection of high quality dttat are analyzed in depth; researcher’s
credibility which is based on training, work ordiéxperiences, presentation of self, etc.,
and a philosophical conviction in the value of tpealitative study.Transferability
refers to the extent when the findings or resultsaoqualitative study could be
transferred to other settings (Gasson, 2004, p. Vv@®re readers could make an
informed judgment that the findings relate to theintext. The possibility of high
quality transferability could be provided throudhick descriptions. These are rich
descriptions that are in depth and contextuallynidoin the multiple layers of culture
deeply rooted in the experiences (Morrow, 2005,252, 260). Also, Morrow (2005, p.
256) posits the necessity of clear presentatiorwifing, subheadings, tables, and
figures that would simplify the interpretation pess for the reader. Thkependability
criterion in qualitative study refers to whethee tresults or findings tend to remain
stable with the passage of time and whether thejddoe repeated in a similar context
(Bitsch, 2005, p. 86; Gasson, 2004, p. 94). Pai@d02, p. 546) argues that
dependability is a systematic process which isymdasmethodically and analytically.
Dependability could be enhanced by keeping a thgitotecord of the research
processes and the outcomes of the research byaimamgt an audit log to be assessed
by experts in the field for consistency (Lincoln &uba, 1985; Hoepfl, 1997).
Confirmability is when the findings of a qualitative inquiry cdube confirmed or
authenticated by other researchers (Baxter & Eyl®87), and the audit log lends
support to the researchers to follow the reseamih (Streubert & Carpenter, 1999).
Morrow (2005, p. 252) suggests that the data, #éicapyocesses and findings should
interconnect and weave through in a manner thatwallthe reader to certify the
appropriateness of the research study.

Reliability in an auto-ethnographic work implies to the créuiybof the narrator
(Ellis, Adams, & Bochner, 2011). Traditionally, the field of science, quantification
has been central while conducting research (Guh&néoln, 1994, p. 105). Denzin and
Lincoln (2000) argue that too frequently well editied qualitative research methods
are constantly questioned about their dependalabtyalid science due to the strong
and prevalent tradition of the positivist resegoahadigm (applied, experimental or lab-
simulation etc.). Ryan and Bernard (2000, p. 7&83k# that there is no such monopoly
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on the analysis of research data whether it ishtimaanistic or the positivist research
paradigm. An auto-ethnographic work is reliablét iprovides relevant information to
readers that truthfully and practically relatesheir own experiences or concerns the
lives of people they know (Ellis & Bochner, 2000).

With regards tovalidity, Chang (2008, p. 54) raises concern regarding sirties
downsides of the evaluative process of auto-ettapdgc work, such as “too much
focus on the researcher itself and excluding othecsmuch emphasis on commentary
instead of analysis and cultural interpretationerokeliance on personal memory and
relating as a data source; and neglecting ethi@aldards regarding others in the
personal commentary”. The auto-ethnographer is pharthe research process, and
Quicke (2010, p. 242) argues that the researcheldseness’ or convenience may
hinder adequate distancing to reflect upon. Autmegraphy tends to get a critical
review with regards to the authenticity of the sesb because the researcher utilizes
personal experience as the only data source (R6@3, p. 3). It may therefore be
considered self-indulgent, individualized, andospective, with the possibility of being
lost in thought rather than in deep thought, howeifepersonal experience is to be
excluded from the research, then it would not bw-athnography (Atkinson, 1997,
Coffey, 1999). The author’s voice as that of theider is considered more accurate,
lifelike and spot-on than the voice of the outsig@eed-Danahay, 1997, p. 3). The
validity in auto-ethnographic research could benidied and tested in terms of the rich
experience or the value of the narrative gainedrasutcome of the research process
and that the beneficiaries (i.e. readers) assoti@tghenomenon described closely to
life, which is convincing and offers something wregthat the readers could utilize to
bring improvement in their lives (Ellis, 2004, @4t Bochner, 2002, p. 282; Ellis &
Bochner, 2000, p. 751). To continuously reflect khand forth on the reflections
provides a continual set of opportunities to prabelepth and discover new meaning
out of the analysis (Midgley 2008, p. 23). Accoglito Spry (2001, p. 713), a good
auto-ethnographic account is characterized byrausting blend of story and theory
and not merely a confessional self-account.

With regards toethical considerationsKvale (1996) categorizes three ethical
issues in any research design - scientific depeliyalor responsibility of the
researcher, researcher-participant relationship asgkarcher's autonomy in the

elucidation of results. Ellis (2007, p. 26) argtiest even though there are ethical issues
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that needo be considered during auto-ethnographic studly, ah auto-ethnographic
process is an ethical practice. Being ethical SE®007) argues that real life scenarios
are meshed with ambiguity, sad and happy momeiifgudt choices etc., and this is
what auto-ethnography is about - interweaving thedl experiences into meaningful
interpretation in the given social context. In amoaethnographic account, Chang
(2008, p. 69) argues that the researcher tend$ayovarious roles - as an author, an
informant, and an investigator, however, it is impot to be mindful that the self
narrative is never constructed in space and therea@ntributory participants that make
up the story whole. It is ethical to consider ttiet others that make the story whole will
be kept safe (Ellis, 2007). For instance, Medfo2®06) suggests refraining from
writing anything about the others that the researgbould not otherwise show to those
participants of the story. And in case there aw@nchs of causing potential harm to self
or the others, caution should be taken, since &éneative account is the interpretation of
one’s own sociological imagination with the othéFslich, 2010), the objective should
be to minimize it either by using a pen name @réty double (Chang, 2008), creating
fiction of the narrative, seeking and acquiringg®o consent etc., (Ellis, 2009). The
outcome of an auto-ethnographic study should rexgudsitive change in the life of the
reader transforming the world into a better placel ahus the research should be
conducted from an ethic of care (Ellis, 2007, p- 25
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5 FINDINGS AND DISCUSSION

Noddings in her book, “The Challenge to Care indgt$y An alternative approach to
education”, argues that educators should aim topaupthe growth of capable,
compassionate, loving and adorable persons, a rmpoaaiity that is absent in education
(Noddings, 2005). Noddings’ basic premise of retiohizing schools is through the
inclusion and practice of care, suggesting thatation should be structured around the
elements of care - caring for self, care for intienathers, global others, plants, animals,
the environment, the human made world and ideakgerahan on traditional and
popular disciplines (Noddings, 1998, p. 124; 2085173). | wish to remind here that
the data consisted of another seven writings ofdias (see chapter 4.2).

Noddings in her book “The Challenge to Care in $tfe-An alternative
approach to education”, expresses boldly her congkeout the great vacuum that exists
in today’s schools on the strict emphasis of theiculum taught rather than focusing
on the heterogeneous interests of children. Ofssbane can simply question that how a
homogenous curriculum could be fit for a heterogeiseaudience? Noddings proposes
the concept of ‘caring in schools’ as a phenomembegral to human development
rather than ‘mass production out of an assemblg’ las is the state of the current
education system. In her book, Noddings provideslation against the conventional
school system suggesting harnessing an academioement founded on care and the
acceptance of wonder and curiosity of children addressing them per se.

Noddings expresses her concern of the utter clmasshiools in the United States,
however, her concern could be regarded equallywaeatefor schools globally. This is
because the education model globally is basede@néb-liberal economic model or the
factory model discussed earlier. She gives a Iskefch of the current scenarios of the
happenings in and around schools. Noddings (2005,26-27) argues some of the
salient features of a typical scho@hildren’s home conditiongefers tochildren that
come from homes where both parents are employed;, siagle parents, have foster
parents, have related or unrelated siblings, andetlthildren that are orphans. With
regards to television programs, children usualljtclwvacommonly shown programs,
‘entertainment and news ‘such as murder moviegqudtsdove making, war making,
competitive sports et€hildren’s school conditions the transportation of children to

school by bus and most teachers aren’t aware whegelive. For the children to trust
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their teachers is not a dominant culture and tloeeethere is no respect in the relation.
Schools are overcrowded, up to 2000 or even more,t@achers are faced with the
daunting task of differentiating them from outsi&lein some cases there are security
guards and strict protocols about entering andrgxithe campus. As an outcome of
this, children strongly feel isolated in studiegnh their teachers and the environment

in general.

5.1 Noddings’ view of holistic education

Propositions or Themes

of Care

-—

- —y

~ ~
7 Caring for ideas ¥
~

—_ Caring for self ™~ ~
Caring for strangers .l ~

and distant others Caring for intimate others N ~

Caring for plants, animals )

and the natural environmt »

Tools to guide and explore the

Themes of Care F ‘[ Response ]

FIGURE 4 Noddings’ View of Holistic Education (Ada&ol from Noddings, 2005, pp.
21, 90)

Relating to Figure 4, Noddings specifies themesark beginning from the self and
then moves outward in reciprocity to the relatiops#ither with a living thing or a non-
living entity. In order to nurture these themestive academic setting, Noddings
suggests tools to guide and explore these propositiShe writes, “it is the inquiry,
dialogue, reflection, and response—not a particsler of books—that guide our
exploration of themes of care” (Noddings, 200521).. Noddings’ philosophy of caring
is aimed to ascribe “caring” in a relational contesurrounding basic human

relationships referring to as the carer and thedccdor (Noddings, 1998, pp. 49, 114).
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Both children and adults also engage in a caritagiomship with a non-living thing too.
For instance, children like to take care of th&longings such as toys, and adults love
to care for their property such as cars, furnitureuse, etc. Noddings asks some
intriguing questions about caring; “what charazesithe consciousness of a carer in a
caring encounter, or what is our mental state whiercare?” (Noddings, 1998, p. 49).
Whether children or adults, when they engage ira@ng relationship either with a
living creature or things, our emotional state setamlbecome emotionally sensitive. We
find ourselves grossly engaged in a “caring encatinexperiencing the joys of an
outward flow of energy to the subject, and vicesaer

Stemming from the prevalent inequalities in edusgtiNoddings advocates her
concern to completely remodel the school curriculwhere the central focus of the
curriculum would highlight questions and issueg #iv@ paramount to human existence
(Noddings, 1995, p. 675). Noddings’ concern is@uatural as a response against the
gruesome realities that plague schools at preddat. emphasis on the realistic
application of care in education is absolutely a-gondition for children and the
society, to act as responsive caring individualayWhis is terribly important, Noddings

(1995, p. 675) gives a horrendous narrative ofé¢aéworld:

In an age when violence among schoolchildren ianatinprecedented level, when children are
bearing children with little knowledge of how toreafor them, when the society and even the
schools often concentrate on materialistic messéigesy be unnecessary to argue that we should
care more genuinely for our children and teach thegare. However, many otherwise reasonable
people seem to believe that our educational probleonsist largely of low scores on achievement
tests.

In the context of schools in the United States, diiogs pins down three major
inequalities: in resources, in relationships andhia curriculum (Nodding, 1998, pp.
114-120). She argues thimequalities in physical resourcgdlodding, 1998, p. 115)
include faulty heating systems, dysfunctional tsilesewage backing up into kitchens
and cafeterias, paint peeling from walls and cgdincrowded rooms where teachers
have to count on high absenteeism, lack of readmgterials—books, maps,
instruments, etc. With regards ittequalities in basic relationshjgNoddings (1998, p.
118) argues that due to the children’s socio-ecandrackground, schools tend not to
be responsive and do not care to provide an enviemt where children are surrounded
by academically competent and loving adults. Shthéun asserts that schools seldom
consider situations when poor children are faceti wioblems at school, and there is

little to no emphasis on the value of relationsimpsessary for the healthy intellectual,
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emotional and moral development of children (Noddin1998, p. 118). Considering
the inequalities in the curriculummNoddings (1998, pp. 114 & 120) asserts that even
twins are least alike and their interests, thinkietg., vary a great deal. So should a
curriculum be the same for heterogeneous studé&md?vhether the students should be

given the responsibility to choose what to studseobon their interests?

5.2 Practical application for the themes of care

To educate children in schools from the perspeativeare, Noddings suggests four
elements essential for bringing about the philogophthe care themes into practice.
These are modeling, dialogue, practice and confiomgNoddings, 1998, p. 131).

Modeling is practicing the art of teaching virtues (intimmsworth) by
demonstrating our caring relations with studentshsthat they would participate
positively and effectively in caring relations emers and cared-fors (Noddings, 1998,
p. 131). Like the famous quote, ‘charity beginbae’, students cannot learn to care if
teachers teach them only theoretically, for instamy “giving them texts to read on the
subject” (Noddings, 1998, p. 131). Noddings argtles, it is through practice that
teacher carers set an example practically by doatlger than through sermons or
preaching (Noddings, 2010, p. 394). It is to p@etivhat you preach.

In order to cultivate caring relationships, it igally important to engage in
dialogue (Noddings, 2012, p. 775). Noddings argues thatlodue in its very nature
tempts the participants (carer and cared-for) taradly adjust to the common platform
for receptivity, gratitude and accommodating thkeot etc. It has to be unrestricted
and/or open-ended and the natural flow of the dizdoprovides to all participants the
opportunity to inquire the ‘why’ aspect in the dission, thus collectively progressing
towards a unified resolution (Noddings, 2005, @p44). In lieu to the Socratic method
of teaching, the classroom experience is a shai@dgdie between the teacher and
students in which both are responsible for pushimg dialogue forward through
guestioning, thus, the teacher is merely a paditifin dialogue who is always open to
learning (Ross, 2003, pp. 1-3). Expert teachersquestions to channel thinking as
questioning tends to be the central feature in ptorg the development of conceptual
abilities, analytical techniques and the synthesigdeas (Napell, 1976, Fixation at a

Low Level of Questioning section, para. 1). Probqgestions tend to make children
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aware of conflicts and inconsistencies in theinkimg (Driscoll, 2014, p. 221). Corey
(1996, p. 4) argues that class discussion promm@esous thinking—thinking on your

feet’, the process of expressing and defending waewms is a rigorous and tension
building experience that becomes one of the mosiedaarts of the educational
experience.

Dialogue could take place under different moods, ifstance, in a cheerful
manner, in a serious manner, rationally or imagmeét etc., no matter what forms it
takes, it is the candid pursuit for something tisainsettled (Noddings, 2005, pp. 45-
46). “When we care, we receive the other in an oped genuine way” (Noddings,
1998, p. 131), and Noddings uses the wamgrossmentNoddings, 1998) to exemplify
receptivity or being candid. Noddings (2005, pp-48) elucidates that, “dialogue is
implied in the criterion of engrossment—to recethe other is to attend fully and
openly” where “neither party knows at the outseathhe outcome or decision will be”.

In order to educate people that they become capableare for others, it is
important that learners should rehearse in carypcadtively participating in caring
apprenticeships and assess the feedback oprénztice (Noddings, 1998, p. 132; 1984,
p. 188). Children need to be harnessed by tea¢beesiult models) that exhibit how to
care, experiencing the entire process of it and titeve a meaningful discussion on it.
She explains in detail the possibilities how studecould engage in such training

programs:

Students might be expected to participate in regsdavice activities. Some might work with a
custodial master, learning how to replace windowesa repair damaged furniture and appliances
and keep the physical surroundings clean and caeatfier Others might work outdoors, learning
how to plant, groom, and maintain the grounds. Somght work in the kitchen, some in offices,
some in classrooms as aides to teachers and soghmt wiork off campus...( Noddings, 1984, p.
187).
In a caring relationgonfirmationis to acknowledge the other thus putting faittihem
achieve their goals. It is important to know theestperson enough to the extent that we
are able to identify what the other person is seekio achieve, something
commendable or adequate that is striving to sproeach person in the caring relation
(Noddings, 1998, p. 132). In other words confirmatis reassurance, an effort to
reassure the other that the dubious or vague aet Imaxe a superior intention
(Noddings, 2010, p. 395). Noddings (1998, p. 138pes that in confirmation there is
no place for formulas and slogans, and to havetgreectations from our students is

not confirmation (Noddings, 1984, p. 196); consetlye it is neither a strategy, a
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recipe, fiction nor a fantasy (Noddings, 2010, 95)3 Confirmation does not mean to
justify an excuse for the other, or imagining thgtoorly motivated act was done with
good intentions (Noddings, 1998, p 134). Noddingggests that, confirmation is
“amongst the loveliest of moral gestures” (Noddir®310, p. 395).

5.3 Noddings’ relational interpretation of ‘caring’

Noddings philosophically explains the phenomenooasing in the following way.
“Perhaps the first thing we discover about ourselas carers in caring encounters is
that we are receptive, and second we are atteinti@especial way” (Noddings, 2002, p.
13). She uses the word “engrossment” to explainréhegtional context of caring and
elucidates that the cared-for receives some spati@ahtion from the carer which is
entirely receptive or responsive and the messagglgl channels through to and fro
(Noddings, 1998, p. 50). Once through, the expoassif care and its receptivity is
being processed by both parties as energy flowsdth directions and we are
immediately moved, and move into a constructivesphto offer a caring response
(Noddings, 1998, p. 50). “Engrossment” is not efyircharacterized as emotional
feeling (Noddings, 1984, p. 33) and does not impiyatuation, obsession, or single-
mindedness, but rather a nonselective form of titenhat allows the other to establish
a frame of reference and invite us to enter it” ddiogs, 1998, p. 131). | now discuss
the findings with regards to Noddings’ view of tstic education through the themes of

care as shown in Figure 4.

54 Caring for self

As indicated in paragraph 1 of chapter 5, the trseofecare advocated by Noddings as
being of fundamental importance in reforming schapktart fromcaring for the self
The other themes of care are: caring for intimakeis; caring for plants, animals and
natural environment; caring for strangers and distéhers; caring for the human made
world and caring for ideas. These are addressedbohapters 5.5, 5.6, 5.7, 5.8 and 5.9
in practice. These findings are the culminatiomNofidings’ thinking from eight of her
texts. However, the text book “The Challenge to eCar Schools, An alternative

approach to education” plays a pivotal role in¢bee of the analysis in this study.
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54.1 Findings from meta-analysis

The fundamental elements chring for self according to Noddings are physical,
spiritual, occupational and recreational life (Nodys, 2005, pp. 94-95, 97-99).

Physical life relates to considering the importance of our badidoddings
suggests that equal importance should be gives givén in terms of developing the
mind at school. Schools have physical educatior) &Pl teachers of PE enforce every
right in their authority that every student worktoas instructed. However, after
graduating school, children in their later livee aot bound by any authority to exercise
and seldom engage with it. She suggests that edoaaating to the different issues
such as physical education, driver education, sicaion, drug education, health,
hygiene, parenting, nutrition, substance abuseacoi usage, appearance, an
understanding of life stages, birth and death be&cintegrated in open discussions under
scientific and technological themes within the caremise. These subjects should be
treated as any other subject and teachers shootileage open continuous discussions
on issues of fitness, ways of monitoring the caadibf bodies and recommend options
of exercise and recreation, thus individually mating students based on their physical
requirements developing in them the capacity tlizatithe exercise facilities at school
as per need. Similarly, the framework of competdithports at school should be part of
the entire educational program in which competiteomd cooperation be mutually
discussed and analyzed. Through discussion, childh®uld be able to learn how to
force down their questions and how to get infororathat they are entitled to. Children
would learn to reflect and ask the necessary aladeck question(s), such as why am |
doing this? And so on.

Caring for self deeply connects the physical and ghiritual life. In part,
spirituality or religiousness is both an individuahd a communal concern. To
encourage critical thinking in schools, Noddingggests that spiritual life studies as
part of the curriculum would help in building und&nding on a broad spectrum of the
insensitivities, truth, confusion and myths that associated with spirituality or
religion. She argues that religious studies taugitter the umbrella of the care themes
could help to provide common ground for open distmrs amongst participants of
diverse religious beliefs, and teachers preparettach mythology could be able to
handle such varied topics in religion. And thusildren that are well informed/up to
date are less likely to engage in extremism (Nagii2005, p. 102).
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Occupational lifeimplies that children of different age groups haliferent
interests, and the learning experience both atatciwed home should be spurred by
wholeheartedness (Noddings, 2005, pp. 103-104). fHot that children engross
themselves with the developmental task during playld suffice the core of a study
concept (Noddings, 2005, pp. 105-106). The eleroédbing things that we love to do
would enable children and adults to easily switdmfone occupation to another during
their life stages, and not circling in the viciobslief of their misfortune (Noddings,
2005, p. 107).

Recreational lifecaters to care for the self as it revitalizeslts¢ energies. Again,
recreation too, should be what the children or adigel like doing (Noddings, 2005,
pp. 103-104). These activities should fulfill therpose of satisfying a need and could
range from being physically rigorous to being serand cozy. To be able to learn how
to keep ourselves socially creative, physically amehtally fit during the entire stretch
of our life is rather important (Noddings, 2005, pf7-108).

54.2 Findings from auto-ethnography

Being born and raised in Minna, Nigeria, spendirgasiderable amount of time of my
life in the Nigerian culture, the model of my pripaand secondary education was
based on the conventional model of education—staimkd curriculum and testing.
Beginning in the late 1970’s schools were publitigded and followed the traditional
schooling system, however, there were detailecintsts that | could relate to holistic
education to what Noddings has stated in her bddie ‘challenge to care in schools—
An alternative approach to education”. It is instieg that Noddings does not
specifically use the word “holistic” in her bookowever, in closely analyzing the text, |
understand whatever she discussed under carer&tcpl toolkit that leads to holistic
education.

The conventionality of my schooling was groundedianfactory based education
model. Overall, at school, there was strict disogl uniforms to be worn every day in
immaculate condition, bells ringing, shoes shiramgl clean white socks. Students were
regularly inspected for hygiene mostly checking tlads whether they were clipped or
not. The education was free, some part of it. Rstance, the school provided books
and writing materials for free but not the schoaypthere was no school transport and

my parents had to commute us to and from schoel;state was responsible for the
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vaccinations and we got them free during schootdidhe school did not provide meals
so my mother prepared lunch for us to take to Sclbogging was common if students
would not follow the instructions so | had to keeyself to follow the instructions.
Froebel and Pestalozzi during the™18nd 18" century abolished flogging in their
schools as they believed that students needed emmiuent, kindness and respect
rather than corporal punishment for enhanced lagrr{iThe Froebel Trust, 2013,
Dhawan, 2005, p. 187, respectively).

Nevertheless, during my primary and secondary daucathere were traces of
some elements of holistic education. Both the schod home provided a complete
mix of the elements of holistic education that iotanects with the themes of care. The
propositions or the themes of care that Noddingssuggested, | will now discuss them
in relevance to my experience (author’s voice).

The core elements afaring for selfaccording to Noddings are physical life,
spiritual life, occupational and recreational lifidoddings, 2005). The most popular
sport in Nigeria is football. At school, there wagootball team that regularly played
football, however | was not part of the team asbswot athletic. The school did not pay
attention to regularizing different sporting adii®$, and students during recess would
play their own games. | participated in the ‘catctu run’ type games and since being
not athletic | and my other two friends were thet lanes to be picked in for the team. |
always felt that the treatment was not fair. Ailde@re was no guidance from the school
to help students understand the dynamics of ourebpdelate it with exercise, sports,
nutrition, issues of fitness, etc., as Noddingsiasg(Noddings, 2005). It was the same
story in the secondary school too.

With regards to the spiritual life, the two domibamligions are Islam and
Christianity and schools teach these courses. ftiist is discussed under caring for
global others — strangers and distant others.

In relevance to occupational life, the studies ¢ha®l were based on a linear
curriculum. On a daily basis we had a fixed numiiiecourses that we had to follow
despite our interest in what was being deliverdte Tethod of teaching in class was
predominantly instructional e.g. in subjects of gibg, mathematics, chemistry, biology.
Noddings (2005) suggests that not being able togwivay and respond to individual
interest is the foundation for not learning to sWwifrom one occupation to another, thus

adapting to get fixated in the vicious cycle of peBsm.
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Similarly, recreational life allows us to reviverdost energies through different
activities. For me, taking care of my animals whe tnost energizing activity. In
Nigeria, Friday is a half day, meaning that schdokes at about noon, which in fact
was the best day of the week. So the weekend léstedo and a half days — half of
Friday, a full Saturday and a Sunday. Visiting ride or going for a picnic or climbing
the mango trees to pluck them, raking dried leaaed burning them were all fun
activities. The only similar activity that | enjoyeat school was on the sanitation day.

This is discussed under caring for the environment.

5.5 Caring for intimate others

As pointed out in paragraph 1 of chapter 5, thenttge of care advocated by Noddings
are of fundamental importance in reforming scho@lse theme -earing for intimate
others is addressed in practice and the findings are cthienination of Noddings’
thinking from her texts. However, the text book €T@hallenge to Care in Schools, An
alternative approach to education” plays a pivatéd in the core of the analysis in this

study.
55.1 Findings from meta-analysis

Caring for self extends into caring for intimatéerts (Noddings, 2005, p. 108). The
word intimate has many synonyms and Noddings ithtes the importance of caring for
those that are close to us. However, with the etsge of my research, | will touch on
friends and colleagues.

Friendshipis an essential element for a fulfilling life astlidents go through the
formation process of ‘friendship making’ where theyperience and continuously
explore its true meaning. The phenomenon of ‘fredmol causes to draw the action to
care for and be cared by. There are a number vihdrforces that compels people to
engage in establishing friendship with others. thtle has categorized friendship into
three types. Friendship based on utility, basedpleasure and based on goodness.
These are discussed in the next chapter (findirys &uto-ethnography).

The type of friendship that is cultivated out afiprocal recognition and adulation
is exceptional that demands the friendship a nmaishdation e.g. to possess good virtue

(Noddings, 2005, p. 116). In other words the prynabligation is to promote the



69

participants moral growth as a reciprocal act, hawe this act should reflect
steadfastness of caring acts (Noddings, 2005, P. Thus, if our friend is involved in
stealing or murder, from the perspective of cardsitimportant to question the
involvement of caring in the act committed, in thase theft or murder. At times it is
necessary to discontinue a friendship where stsdenpeople are exploited, abused or
compelled to do things they consider as damagingrong (Noddings, 2005). Students
and adults should have a proper understandingeofbaning of friendship and develop
the capacity to judge their relation of friendshipterms of taking responsibility for the
moral growth of others but also to demand of otheraccept responsibility for their
acts (Noddings, 2005).

Noddings (2005, p. 118) discusses that, the kegcisgd moralistic life is living
together nonviolently and compassionately evehénface of disagreemeriolleagues
is that category of people that are never likelppég@ome our friends (Noddings, 2005,
p. 117), and yet we have to learn how to progremsothly and calmly in our
professional and social life. Thus, it does not mieat caring for our colleagues in any
way implies to shrug off morality from our dailyvés. Professional and social life
offers practical difficulties that at times createsensitive position where one has to
choose between the ethical lines of right and wrémgl as such to prepare students for
adult life, schools should teach children “how éason with principles, assess values

and argue for various positions” (Noddings, 2005, 18).
5.5.2 Findings from auto-ethnography

Noddings’ proposition otaring for intimate otherss an extension of caring for self.
Friendship is an integral factor for people in gahas it satisfies the human need to
socialize, connect, share, help, to prove oneseéik help and perhaps mobilize people
based on mutual interests. Children, teenagersadalis, all need to satisfy the need to
be considered important in that relationship. Whactly drives friendship? Is it moral
values, survival, domination, presence, populaotyloyalty as a compulsive outcome
of mutual interests? | somehow believe that “fremg is a highly over rated
commodity”. | have experienced that true friendsteguires a careful analysis of it
which is a continuously evolving process as thestgoes on. However, the reciprocal
acknowledgement of the set of rules are the foundtitlars of friendship that are

somewhere inherently hidden within the memberdefgroup that serves as a guiding
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principle when the phenomenon of friendship is\ectiThis at all times is making a
careful analysis of whether the relation is beirgleited or not.

Working at the University, in my classes | saw ttatidents distributed
themselves in groups that called themselves “fgémohd seemed to be quite united. |
never saw the entire population of the class asbam@roup of friends. And within the
smaller groups, there were disagreements andubersis often repositioned themselves
with others. Study groups were simply formed onhhsis of current friendship. And if
the teacher made random study groups, studentsiviiavie a difficult time to become
part of that group as a team working for the priojdtost important for most students
were to change their existing group formation du¢hte perceived indifference rather
than considering the project or group task moremgsa. Often | would begin to receive
complaints of sheer inconvenience and dissatisia¢tom the students simply being in
a different group. Based on the premise of havirigesmdship relation, students even
had their credits transferred to other universitiggre their friends were studying. In
my opinion, based on my experience, the formatiofri@endship is most of the time “a
consequence of an eventuality”, for instance, aew school or university, at a new
work place, at the sports center and so on. | saes total strangers become so-called
friends perhaps really good friends due to havimgilar habits. Having a similar
academic background or work experience, the samme nsame birth year, same home
town etc., is a sufficient condition for people begin a conversation that could
eventually convert into a friendship, however thierfdship remains to be tested. In
terms of similar habits, one of the most notable mnsmoking. Since in most societies
smoking is disallowed in public places, people Uguget out of the confines of the
premises to have a smoke, and most of the timedheersation begins by asking for a
light. These days’ recreational drugs have beconteerady pursuit amongst young
people and both genders excitingly pursue suchiaesi. The formulation of friendship
emanates from such pursuits. The relationship iehdiship is subject to questioning.
The entire friendship scenario is a consequen@n aventuality, | just happened to be
there... and so on. Noddings (2005, p. 116) arguss‘some friendships do not extend
beyond a football season, army service or commorkvito the same company”.
Aristotle explains the second type of friendshif-eendship based on pleasure

Friendship between the young is thought to be gitednon pleasure, because the lives of the

young are regulated by their feelings, and theiefchterest is in their own pleasure and the
opportunity of the moment. With advancing yearsywéeer, their tastes change too, so that they
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are quick to make and to break friendships; bec#usie affection changes just as the things that
please them, this sort of pleasure changes rapididp the young are apt to fall in love, for erotic
friendship is for the most part swayed by the fegdiand based on pleasure. That is why they fall
in and out of friendship quickly, changing theititatle often within the same day. But the young
do like to spend the day and live together, becdaeis how they realize the object of their
friendship. (Doyle & Smith, 2002)

In the work environment what are the signs of flgmp to be detected amongst
colleagues? Is it necessary to engage in a frieraddtion at the work place? And often
at the workplace, even if not willing to engagefriendship, situations arise such that
colleagues demand to become friends one way aottier depending upon the culture.
Then what? Could it be a fatal trap towards bekgated later?

At a private university where | had worked, | foundt that the necessity to
survive in a tight job market compelled the junstaff members to take measures to
become part of the favored inner circle of influehfaculty. Also as the dominant
culture each faculty member considered themsehsesteong competitors of one
another and because of this there was tremendaushi®t existed at the workplace. So
on a daily basis, these friends would spend corslide personal time on campus
discussing over a cup of tea the power and politidke university. This group enjoyed
the benefits, mostly financial and the freedom frdm threat of being terminated
suddenly without adequate reason, which was comn@mmsequently, there was
backbiting, hearsay’s were common and there wagla d¢f any investigation to solve
conspiracies. This group of influential friends wbhave informal and formal parties,
were not subject to termination, had timely salagrements and promotions, enjoyed
extra remuneration on corporate training programd an the extra courses taught,
versus all those that were not part of any sucligrdhey were not given courses, no
corporate trainings, and no timely increments etath no official explanation to the
inequality. Thus teaching and learning as a cojeative drifted into the background,
and the focus of the influential teachers was &pkihe students happy that meant being
extremely flexible in terms of teaching and assesgm at the cost of learning and
creativity. Active lobbying as a potential tool wased to get in a group and this could
be linked to the satisfying of the human needsxatasmed by Abraham Maslow in "A
Theory of Human Motivation 1943". This group of einds were ensuring all
possibilities to secure their physiological andesafneeds, and as a result are

somewhere between stage 1 and stage 2. (See appenditage 1&2 of Maslow’s
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Hierarchy of needs). Dwight Eisenhower (1890-19%8})l that “a people that values its
privileges above its principles soon loses bbth”

| argue that friendship is pure and transparent #ned moment it loses this
characteristic, friendship becomes murky. What #xaio | mean by this? Friendship
by all means has to be unconditional and the imstdoses its attribute and becomes
conditional, the relation becomes a dirty occupgtiand in order to save it people
become bureaucratic and political, as Aristotlenrefo it as the first type of friendship
asfriendship based on utilittDoyle & Smith, 2002). Aristotle explains:

Utility is an impermanent thing: it changes accogdto circumstances. So with the disappearance

of the ground for friendship, the friendship alsedks up, because that was what kept it alive....

iFt>.eople take pleasure in each other's company ardpifar as they have hopes of advantage from
When we speak of friendship, we are categoricallyaking about care. Aristotle said,
that “my best friend is the man who in wishing mellwvishes it for my saké” It is
important to safeguard the interest of the peopst ho one is subjected to a moral
compromise. Friendship revolves around the welfzfréhe people in general—both
members inside and outside the relation. If thisaffected in any way, it would
primarily signify the lack of friendship in the grp and the impact it would have
external to the group will certainly not be in timerest of all the concerned, thus the
presence of exploitation is highly likely. Therefpmwhen colleagues rush to become
friends considering themselves in a friendshipti@tasimply to exhibit themselves as a
major force in an organization as a precursor teigal or some other hidden interest
versus the drive to achieve the primary objectivethe organization as a whole, is not
true friendship. Here the interest external to filendship is being compromised and
there is possibility of signs of immorality withithe group. Consequently, true
friendship has ceased to exist. The occupation llagt become now is exchanging
undue favors, “you scratch my back and I'll scragolurs”. Albert Einstein (1879-1955)
said that, “weakness of attitude becomes weaknesbaracter'®. The third type of

friendship that Aristotle describesfrgendship based on goodness

Only the friendship of those who are good, and lsirin their goodness, is perfect. Those who
desire the good of their friends for the friendske are most truly friends, because each loves the

8 Brainyquote (b).
° Brainyquote (a)
10 Brainyquote (c)
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other for what he is and not for any incidental lggyaAccordingly the friendship of such men
lasts so long as they remain good; and goodnems eduring quality. Friendship of this kind is
permanent, reasonably enough; because in it ateduall the attributes that friends ought to
possess. Friendship requires time and intimacy, aanthe saying goes, you cannot get to know
each other until you have eaten the proverbial tityaof salt together. Nor can one man accept
another, or the two become friends, until each fawed to the other that he is worthy of
goodness, and vice versa. Those who are quick e fieendly advances to each other have the
desire to be friends, but they are not unless #reyworthy of love and know it. The wish for
friendship develops rapidly, but friendship does (Doyle & Smith, 2002)

Walter Winchell, an American Journalist and broatiea said that “a real friend is one

who walks in when the rest of the world walks dtignd Henry Van Dyke said, that “a

friend is what the heart needs all the tifie”

5.6 Caring for plants, animals and natural environnent

As pointed out in paragraph 1 of chapter 5, thenttee of care advocated by Noddings
are of fundamental importance in reforming schodlse theme -caring for plants,
animals and natural environmen$ addressed in practice and the findings are the
culmination of Noddings’ thinking from her texts.eiertheless, the text book “The
Challenge to Care in Schools, An alternative apgrda education” plays a pivotal role

in the core of the analysis in this study.

5.6.1 Findings from meta-analysis

With regards tocaring for animals children are naturally prone to cherish keeping
animals as it greatly satisfies them. As a resi@y tget interested in knowing about how
to keep them in good condition. This deep intelests them to seek information from
wherever they can. Children quickly bond with anenand develop a strong
communication channel. Children learn fast whairthbet needs or what a particular
behavior means. Noddings argues that schools tioaide an academic environment
that includes live animals such as pets or aquariand a variety of books on animals
for different age groups triggers the underlyingarn ‘to care’ for them. The scenario,
she argues, changes in high school and all theasiate gone, a stubborn response of

the education system that believes that from hamaods such a school ambiance is

1 Brainyquote (d)
12 Brainyquote
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non-realistic and children are now able to thinktedctly. (Noddings, 2005, pp. 142-
146).

With regards to the relation of animals with humahss important to take into
consideration the diverse set of affiliations onsgvities that comes with it. Teachers
should be able to conduct open discussions on issites and the pinching ones
pertaining to the relation of humans with animé#sues or discussion points based on
the students’ diverse cultures congregating inh@asicclassroom could include, animals
used for food, research, utility of their skin ar,fneglect and cruelty to animals etc.
Noddings asserts that, all viewpoints should baté@ with respect and each one of
them should be critically scrutinized for insiglatsd for absurdity. (Noddings, 2005 p.
145).

Caring for plants early in life gives children an authentic opportynto
experience the beauty and the vastness of the kilagdlom. Children learn about the
green environment around them and spark interekhawing how to care for them
(Noddings, 2005). Noddings argue that plants shbeldtudied in relation with other
themes of care as these interconnect with one endiie argues that, “schools should
have gardens, greenhouses, and windowsill plandsstuidents should learn how to
nurture plants” (Noddings, 2005, p. 148). This eigece of caring for plants would
help children during their adult lives to be respwa to environmental concerns.
Noddings asserts that schools should prowiggple opportunities for children to engage
in agricultural activities during school hours sattthey can experience first-hand how
it feels and what it requires to nurture differéypes of plants. (Noddings, 2005, pp.
147-149).

Also, since human life is dependent on plant Idlildren would also learn the
nutritional aspects of plants. This would help thetay healthy and learn from the
diverse cultures in school about the different walyssing some plants as food, others
for beautification purposes and some for providshgde and shelter. (Noddings, 2005,
pp. 148 &149).

With regards to aring for the environmentNoddings criticizes that schools are
not giving enough attention to education about ¢hgironment. She points that the
concern of the environment in education is execbtedchools in an abstract way. For
instance, the concept of recycling is taught innaitéd way and does not exhibit the

practicality of human life with recycling that déeps caring human beings. Schools
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find it easier to discuss social issues and enmemtal concerns that are distant, for
instance, to critically discuss racism in Southiédrthan at home, or about food chains,
ecosystems, extinction and habitat preservationatefar flung. The drawback is that
students completely miss the point of relating thepic’ with the practical
circumstances of their individual surroundings. t8e concern that moves them that
eventually develops into passion is not formed smsequently fail to learn how to
produce relevant counterarguments. (Noddings, 2005149-150).

She suggests that schools should include praatatation where children get a
hands-on experience in the environmental projebtsy tare engaged in, such as
contributing in cleaning-up streams, planting traad sustaining gardens in parks and
school compounds. She claims that practical arade@lwork could help some students
later in life to pursue professions such as, citgnping, horticulture, forestry,
journalism involving plants, animals and the enmim@nt. (Noddings, 2005, p. 149).

Schools should be able to nurture a climate whardests should think at the
personal and the political level. It is important Have a critical and informed view
about matters concerning the environment. For mt&tawhich group needs actual
support and which ones rely on empty sloganeertgdents should be able to make
the difference in order to make the right choiceoagst the many. The school climate
should encourage and inspire "a reflective exanunabf one’s own life as an
individual, as a member of a particular race, asy@mber of an economic class”
(Noddings, 2005, p. 151). Such discussions are duitnbling as it enlightens about the
acuteness and diversity of students, about thetyaof possibilities of human beings
and therefore the opportunity to learn from onetlago Other points of discussion
could be school and street safety, ethnic tengiooviding support for students from
broken families, standing firm and opposing agaistgs, alcohol, advertising etc.
Noddings also suggests the importance of eductingoderation. Hearing the stories
of both sides would enable a responsive schoolaténthus acknowledging and sharing
responsibility for the welfare of others at the satime catering to our spiritual, mental
and emotional health. (Noddings, 2005, pp. 150-151)

5.6.2 Findings from auto-ethnography

As a young boy | was very fond of keeping &aging for animalsat home, and | had to

negotiate with my parents to allow me to keep th8mce Nigeria was a former British
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colony, the Brits had made huge houses with huggpoonds and such was our house.
Just to give a glimpse of the sheer size of thepoamnd, there were thirteen full grown
mango trees that bore fruit in season, and | ledriving within the confines of my
house—driving up to the third gear of the car. Asidce the entire compound was
fenced, it provided a perfect place for animal kegpl had to negotiate and renegotiate
because my parents sole concern was wellbeindgpéoanimals. All the talk that we had
was on a theoretical level, | kept on pressing thiatlly needed to keep animals. They
argued that it is important to keep the animala proper den where they live healthily,
and not suffer due to negligence. My father hadadgcollection of books on animals
plus we had the entire volume of Britannica encgyeltia, and | started reading more in
detail about keeping animals. So | started conwm¢hem by explaining how | would
care for them sequencing the steps | would take dritave them. For instance, how
and what to feed them, where will | get the feeahfr how | would prepare the feed,
how many times the animals will be fed, how to amepthe bedding with saw dust,
where | would get the saw dust, how to seek vedeyirservices etc. The negotiation
went on for months. Noddings (2005, pp. 142-14@ues that children are naturally
prone to cherish keeping animals as it greatl\sBasi them and as a result get interested
in knowing about how to keep them in good conditibat leads them to seek
information from wherever they can. Now when | eetfl back, | am sure that my
parents were aware of what they were doing witramég to the negotiation process
between me and them, trying to trigger a senseesfpansibility and responsiveness
towards animals in case | am given the permissidrich | eventually got. Noddings
(2005, p. 142) argues that, “many parents provieks for their children because they
suppose that caring for a pet will teach theirdreih responsibility.

One of our houseboys had been keeping rabbitseéncttmpound of the boy’s
quarter that was just outside our compound andited every day to see them, feed
them and spend a considerable amount of time Wit At the core of my heart, |
actually longed to have them “as my own pets”. Nogsl (2005, pp. 142-146) asserts
that children quickly bond with animals. Then sudgiduck struck. On my birthday a
family friend gifted me a female goat that happetede pregnant. | did not know at
the time, nevertheless, | was extremely excitethefgoat itself, | was totally consumed
taking care of it, sheltering it, providing differekinds of food such as mango tree

leaves, guinea corn, lemon tree leaves as there twer fully grown lemon trees in the
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compound and plenty of fresh wild grass. It wowldm the compound and eat freely. A
few months later it gave birth to a male goat illThe arrival of the new born gave
me a new reason to provide extra special care.

This was the beginning. My parents observed meentulring for the goats and
often engaged me with different questions. Aftes thoint on, it was easy to get
different animals and with the passage of timepti g puppy, a pure black kitten,
broilers, layers, rabbits and an extra pair of gokty life changed due to the different
animals that | had with all the different requirertse It was fun. | had a time table in
my head that | followed. Before having these angnbhWould be very lazy to wake up
in the morning for school, and all the time prepgrior school was demotivating. Now
the situation changed. | would get up early in therning with enough time to feed
them before | go to school. At this time | woulddafdlesh feed for the layers, broilers
and the rabbits. After coming back from school,duwd cook food for the dog which
was a mixture of bones, meat, smoked fish andJeftéood of the previous day. | fed
the dog a sizeable meal in the afternoon and tosverel evening prepared homemade
yoghurt which he loved. Every week | bathed the dod brushed it afterwards. The cat
was a skilled hunter and it would hunt rats, snaltesdoves. Additional to this | would
feed her with meat, leftover chicken bones, milkd amoked fish. The bedding of the
dens of the rabbits, layers and broilers were cbdrun a weekly basis with fresh saw
dust. | would on a daily basis collect the eggs aed for potential hazards such as
cobras, pythons, rats and mongoose that were settioeat for the day old chicks and
the rabbit litter.

The Harmattan season was quite a challenge foirfgee animals, especially
goats and rabbits that depended on fresh vegetdtiadinna, there are basically two
seasons in a year, 6 months is the rainy seasothamgmaining six is the dry season.
The dry season brings with it the cold and dry ylughds from the Sahara desert that
overcast the horizon and the green grass driestand golden yellow. The dusty
season is commonly known as Harmattan. So | hdeatm to prepare animal feed by
mixing different grains and minerals. | would gotl® local market with my houseboy
and purchase different grains, smoked fish and ssatte. And we would then proceed
to the grinding mill where we would grind all thesgredients to a fine texture.

Being able to prepare food for my animals was # tEhkearnt from my mother

(ammeejee in Urdu). For the family, she used toerndikferent food items such as the
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common staple food of the Sub-continent, cakesiripas biscuits, meat pie, and
traditional sweets, e.g. “seviyaan”, “ras malaigufab jaman”, “gajar ka halva”,
“nimko”, “patties”, “samosa”, “kebab” etc., just tmention a few (See Figure"*.
Spending a great deal of time in the kitchen witimeeejee handling different sorts of
ingredients provided an opportunity to experimeatly, observed the different stages
of making different foods, and during the process lats of questions. This experience

came in handy and | was able to make food for mgnals and their good health was

testimony to my cooking skills. The process of héag is still going on and seeks

TN

ammeejee’s advice whenever the need be.

Samosa

FIGURE 5 Common Food of the Sub Continent

With regards to my dog and cat, | never trainedathienals as | did not know how to do
so, but nevertheless, there was a great deal ofncmication going on amongst us.
Noddings (2005, p. 143) suggests that childrenkdypigevelop a strong communication
channel. For instance, the cat was the only anath@aved in the house and it knew its
limitations where it could roam around and whereaduld rest. The cat knew not to
climb the dining table, the kitchen slabs, bedstdna@bes and not to defecate in the
house. The cat never attacked the litter of ralithe day old chicks even though the

cat was an excellent hunter. | remember that oneecame back late at night after

13| have included the pictures for readers who atefamiliar with the food of the Sub-Continent;
otherwise the names would have caused discomfort.
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visiting friends and the cat was sitting in frorfittioe door of the house and flicking its
tail thrashing it back and forth. | knew somethimgs wrong. As | approached her, she
took off in a way as if she wanted me to follow. ISollowed her and at the corner of
the house the cat was growling with postural dig@leound a dead snake whose head
had been slashed clean from the body, as if wilward. | understood that the cat
wanted to let me know that she had killed the snakbrew the snake in the bush,
picked up the cat and brought her in the housenBkeugh the cat was still in the
growling mode, she remained absolutely calm whenpidked her up. The
communication between me and the cat was very geaast and same was the case
with the dog.

Being a guard dog, it never attacked the cat nomkd the other animals within
the compound. | had named him “whiskey”. It waseso€ious dog, but not for the
family members of the house. Whiskey was a gooddydag, was playful with me,
understood clearly that he was never to raise Hirapeand put his paws on me. He did
not like to bark much and upon entry of anyone moniliar to him, Whiskey would
immediately pounce upon to confront the person faggproaching the house. In the
evenings one of my favorite activities would betatie Whiskey for a sprint into the
bushes. African bushes are thick and there are médycreatures such as, scorpions,
centipedes, snakes that could cause potential hBuh.since | was born in that
environment, | never felt scared of the creatumd @ever used any special gear for
protection. Most of the time | was wearing trousershorts and a pair of rubber flip
flops. But now that | reflect back on my past, dlhg get goose pimples. Whiskey had a
strong nose and would immediately stop if there ldoe anything lurking in the
bushes, thus indicating to me that | should stopd Atotally relied on his keen sense of
smell and | felt protected.

There was a time when Whiskey got really sick. ldd btopped eating and was
passing blood in his stool and for some reasond m@ able to carry Whiskey to the
vet. | told the vet the conditions but he too was able to visit Whiskey at home. So |
asked the vet how to treat him. He told me to adstena subcutaneous injection. | took
the vaccine and came home with the instructionth@fvet. Along with the houseboy, |
restrained Whiskey’s mouth and legs by tying thgmmand then administered the drug.
Whiskey did not resist when | was restraining hiinwas as if he had complete faith in

me. The procedure went absolutely smoothly and femadays Whiskey was up and
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running. Noddings argues that children learn fak@twtheir pet needs or what a
particular behavior means, “knowing what a pet wamtlps enormously in giving it
proper care adding immeasurable pleasure of liviity a pet” (Noddings, 2005, p.
143).

With regards tocaring for plants| studied a subject Agricultural Sciences at
school that included theory and practical work. Hractical was based on growing
different crops in a small area designated for phigpose within the school premises.
We used a hoe to prepare the soil by mixing it witdnure and we would make the bed
rows, plant the seeds and water the beds. Onaluisis we would keep a watchful eye
on our individual rows looking for signs whetheeteeed had started the germination
process, and keep the bed rows clean by weeding &inel finally made a scarecrow for
scaring away the birds from feeding on the recetdist seed and the sprouting shoots.
Plant life requires great care and the growth m®de pretty slow and this tool enabled
us to experience the feeling of keeping patiend, laarnt with the passage of time that
there is no shortcut to life. Berry (1977, p. 8&pcribes the connection of the soil and
care:

The soil is the great connector of lives, the sewed destination of all. It is the healer andarest

and resurrector, by which disease passes intohhesge into youth, and death into life. Without

proper care for it we can have no community, begauishout proper care for it we can have no
life.

While at home, my mother had her personal gardearevehe would grow tomatoes,
chili peppers, corn, egg plant, yam, peas and @kdies finger). While working with
her in the garden, she would tell me about theitrarial value of the different plants
explaining the health factors and how importanisito have a balanced diet, etc. |
would help her regularly with the garden work arspexially repairing the temporary
boundary that we had collectively made out of wetidks, wooden and plastic planks
to ward off the goats that we had since the gceddlyrliked to get into the garden to
feed on the veggies. My experience of learning toralcagriculture at school helped me
a lot when my mother wanted to have a garden atehdingave me a strong sense of
responsibility, ownership, responsiveness and déipacity to cooperate.

With regards tacaring for the environmenthe policy of the school | attended
provided opportunities where the students couldagagwith the environment to care
for it by cleaning the surroundings. At home anddtool, | was taught that cleanliness

is a virtue and through practice students learatpitotocols of cleanliness. My school
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regularly checked cleanliness in our appearanch asowell trimmed nails, clean and
ironed uniform, polished shoes and washing of hapef®re and after eating etc.
Noddings (2005, p. 157) stresses that “sanitatioa topic of central importance and
focus on it requires information from science, digt sociology, political science,
health, aesthetics and religion”.

Noddings’ concern how one should plan for sanitatieas emphasized in my
early education in Minna, Nigeria. In Nigeria thevas a national policy of a sanitation
week on Saturday. On this day the people were sgmpoo clean their individual
premises or surroundings, an exercise in ordere®pkthe environment clean and
healthy. So we had to rake the leaves and burn,tbatrthe grass with cutlasses, and
spray kerosene oil in the small water holes as maala very common in Nigeria.
Parallel to this, at school we had a rotating saleetb follow during the weekend to go
to school to clean the class room, mop it, dust dhairs, collect the trash in the
compound and burn it, and cut the grass with cselsas

Noddings suggests that schools should include iped@&ducation where children
get a hands-on experience in the environmentakpi®jthey are engaged in, such as
“participating in cleaning-up streams, plantingeBeand sustaining gardens in parks and
school compounds” (Noddings, 2005, p. 150). Thagdents are able to relate the
hands-on environmental task with the environmeey live in. For instance, in my case
we understood how important it was as a respoitgilid contribute to eradicate
malarial parasites. And for this we looked keerdy $mall water holes in the thick
bushes of our surroundings and sprayed kerosenschdol, we were taught in the
science class about malaria. We learnt to draw mtusgs from a specimen; we learnt
the conditions in which mosquitoes thrive and addmut how to prevent malaria.
Malaria was very common and we had to take nivagpitls on a weekly basis to keep
our immune system strong against malaria. So lelsag others could relate this with

the practical circumstances.

5.7 Caring for strangers and distant others

As pointed out in paragraph 1 of chapter 5, thenée of care advocated by Noddings
are of fundamental importance in reforming schodlee theme -earing for strangers

and distant otherds revealed in practice and the findings are thénmation of
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Noddings’ thinking from her texts. Neverthelesg taxt book “The Challenge to Care
in Schools, An alternative approach to educatidayp a pivotal role in the core of the

analysis in this study.

5.7.1 Findings from meta-analysis

It is quite a challenge to care for those that w#tter strangers and at a distance, so
Noddings argues that people are not obligated te fta@ people at a distance in the
misery they are for the very reason that thereoisransparent way of ascertaining that
care was thoroughly accomplished. For instance isgndioney to development
agencies does not guarantee that the money wilised to relieve the stress (such as
providing shelter, food or medicines to the peajplaced due to natural disaster etc.),
and that the money will not be used wrongfully sashfulfilling the needs of greedy
politicians (Noddings, 2005, p. 127).

This theme of care should also be taught in schoatisvith care. Educators need
to know what challenges underlie this theme. Nogsliwarns that it is highly likely to
become sentimental with distant others in termmsiofal association. To be controlled
by exploiting the emotional feelings in order taaohel in this case money for the cause
specified, is tricky. Education should provide ot the analytical approach to
understand the dynamics of such scenarios, theeqaestial details of the numerous
possibilities. For instance, arguing the justifaleason that convinced officers who
physically participated in the allied bombing ofppdation centers during World War-I1.
Whatever those orders were and the way they welieedsd, definitely sparked
sentiments that were strong enough to convinceftieers to drop bombs on civilians.
Noddings argues that, would the officers have artde same way as they did if they
would have been told the real consequences of #utions to be atrocious. What this
means is that, these young officers despite bethdtsadid not have the capacity to
cross examine the situation and its consequenaas.téd\ have failed to do so implies
that they were under the control of an authoritgreme that they did not question, in
this case, the supremacy of the army as an instituThis is still going on today,
innocent civilians-children, women, the old, thepaired, are being violently targeted in
the name of highly held supreme justifiable reassmsh as cast, color or creed etc.
Noddings suggests that for a well-rounded persgnilis important to build character

and this has to emanate from education. Self-kmigdeor self-awareness is helpful in
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building the relationality, and Noddings pointsttsahools should give more attention
to understanding ourselves and our various loyaltieus providing access to abundant
relevant information to such matters. She arguas ttie themes of care could be the
foundation of designing the curriculum which woualtbw the smooth inclusion of the
interests of minorities and others, thus providargopportunity of nurturing a better
generation as compared to the present one. Indudiverse set of topics, related
subtopics and sub questions would prompt studemt@sk existential questions.
Providing students an opportunity to discuss armkaech on the theme(s) and the
related questions openly, the rationales offeredclass would eventually lead to
relaxing the inhibitions that people have and aarttre impulse of impatience and over
confidence. Therefore, students would have theilptigs of learning that there is great
temptation to exploit others for one’s own endskbow it and to skillfully tackle it
rather than worsening the situation. (Noddings 522@p. 127-134).

Noddings (2005, p. 136) argues that, “in schoolsweee often preach than teach
in the areas of race, ethnicity, religion and gehdshe asserts that it is important to
have dialogue on the different aspects that migh$pgurred from the major themes and
base the discussion on some common ground. Individnd collective inquisition
should lead the way for the discussion and studsmislid learn to face hard questions.
Students would have the opportunity to explainhertfellow learners about their race,
ethnicity, religion etc., along with the relatedegtions that the listeners might be
prompted to ask. Dialogue being the precondition dristential necessity has to be
transformative and human, where as the climatiditmms for a progressive dialogue is
humility, hopefulness, profound love for the glolaald distant others - the world as a
whole, a passionate faith in humankind and crittbatking (Freire, 1970, pp. 88-92).
Handling such sensitive matters in schools wouldnggate in people to keep calm,
have the capacity and humility to explain, and pitevan atmosphere of a successful
dialogue. Noddings argues that even when peoplecamamitted to connect with a
diverse collection of people, often it is a chajjerand becomes difficult to understand
deeply held diverse views that guide their behavtois rather important to have an
authentic reciprocal dialogue (Noddings, 2005, 36)1Dialogue is therefore neither a
process of depositing ideas into another, neithesfiortless exchange of ideas imposed

to be consumed by the participants, nor a quamesanteraction, but rather an
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instrument of creation for renewal with the objeetito unshackle the human kind
(Freire, 1970, p. 88-89).

5.7.2 Findings from auto-ethnography

Caring for the global others - strangers and distghers is extremely relevant in
preserving global peace. The unrest of the cutisr@s is simply destroying humanity
on grounds of the sacred beliefs held due to cakir and creed and under the cunning
shadow of politics. Our countless allegiances mtewis with an adequate ground to be
exploited where it is impossible to see transpéyethie underlying truth and its final
impact on human life. And even though when we sewe have sufficient justifiable
reasons to satisfy our actions. Again, all are thase the insensitivities of the murky
complexities of cast, color, creed, politics, sbaiad economic reasons. It is important
to educate students in a manner that would eningtitem of the diversity around them,
to broaden up and accept that they are not theamdyg on the planet.

Nigeria is equally distributed amongst Christiardtyd Islam, and schools had two
courses on religion, one was Islamic Religious Kieolge (IRK) and the other,
Christian Religious Knowledge (CRK). In my secondachool in Minna, Nigeria, the
Principal, an Irish missionary had whole heartettyoted himself to serve the school
in the best possible way. His name is Father D’Bonnell. Being a devoted Christian
he never imposed anything out of biasness uponiMusiudents and teachers. He in
fact actively arranged different religion based cdssion sessions and debates
periodically according to the different religioussfivities in the two religions. In these
sessions everyone was openly invited and everyohether the speakers or the
audience, all of them respected each other’s celgybeliefs. The Principal practiced an
inclusive policy where he made sure that everyviddial's interest is cared for. The
teachers who taught the religion courses would gagiudents to express and discuss
their deep beliefs on the particular theme of refigthat was be studied. This aspect
created an atmosphere of tolerance, composurstem land respond with respect and
argumentation, as suggested by Noddings (2005).

The Principal regularly participated in the diffeteactivities in the school, for
instance, he would join the students to clean ks lof the school etc. As a teenager
this had a great impact on me when | would oftemgen do the common chores with

the students. He would regularly inspect the dar@s for their condition and to see if
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the boarding students had any concerns. | remethbémpoor quality and quantity of
food for boarding students in other schools in Minmas a common feature. Due to
corruption the boarding students were ripped ofsdaices that they were supposed to
get from their individual schools. But we never ttieany form of corruption or
grievance from any student of my school. “Fathe#svstrict at administering discipline
and would make numerous rounds of inspection througthe day and immediately try
to solve any problem that he might encounter. Retaince, if a teacher was absent for
some reason and was supposed to be in the clasBrititipal would conduct the class
himself and engage with the students to learn wiet learnt previously. This style of
management is known as “management by wanderinmdto

Furthermore, since at the time there was no tuii@and the different resources
were supposed to be managed optimally, | remembeisach case; “chalks” that were
used for writing on the black boards, the teachpeeserred to use fresh sticks of chalk
and would not use the entire chalk as it is a ifficdlt to write with the shorter ones.
As a result there was a lot of wastage. Due to tiésteachers would often send a
student during their lecture to the Principal’siad#fto get some chalks which was a
normal procedure. This practice led to the dephetibthe school’s chalk supply. So the
Principal quickly devised a strategy that he exmdiin the school assembly that took
place every morning before the commencement ofitsieclass. The students all lined
up in their rows and the staff members presentPitigcipal highlighted the issue and
suggested that amongst the students, every clagd Wwave a chalk monitor who would
be responsible to collect a specific number of kddiom the Principal’s office and
catalog this information in his office so that ttiealks are accounted for. He requested
the teachers to use the complete chalk stick aoml avasting them. The chalk monitor
would then provide the class teacher with a pidaghalk. Since | was a chalk monitor
of my class, it gave me a sense of responsibilitpmiimal usage of the chalk that
implied safeguarding the interest of the schoad®uece(s). At that tender age, it meant
something positive. My interaction with the Prirgipbecame frequent and while
collecting chalks from his office, he would ofteskadifferent questions. He was very
particular to see the pupils learn basic mannech 18 morning greeting. And the
students were taught that greeting the teacher®ted people in the school is a well-
mannered gesture that shows respect. This wasttéugiugh practice. The Principal

and the teachers would always tell us that beimggfahe community is important and
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to take care of it means that you are caring foes who are also part of the society.
We were also told the beauty of planting fruit bade trees, that when they would

mature would be beneficial for others —strangetsdistant others.

5.8 Caring for the human made world

As pointed out in paragraph 1 of chapter 5, thenttee of care advocated by Noddings
are of fundamental importance in reforming schodlse theme -€aring for the human
made worldis revealed in practice and the findings are thienmation of Noddings’
thinking from her texts. However, the text book &r@hallenge to Care in Schools, An
alternative approach to education” plays a pivatéd in the core of the analysis in this

study.
5.8.1 Findings from meta-analysis

Noddings argues that it is equally important toeckar people to learn the significance

of the human made world, the objects and instrusm@made by man. Objects and

instruments have a special place in our lives aedseek to acquire some form of

satisfaction. However, Noddings points out that wipeople misplace the element of

moderation, there is a likely tendency to do harantgood. Thus, by becoming careless
with things or nurturing an obsession to acquirgertban ever takes us to the path of
consuming more than the required share of the vgoré&$ources. As resources are vital
and scarce, students should be taught to appreb@atebjects and instruments they use.
It is common to see in schools, how students dgsitbool resources without the least
regard and care. The education imparted should gethe safety and optimum usage
of the objects and instruments for the purposesairling. (Noddings, 2005, pp. 154 &

155).

Noddings argues that schools do not give adequtgrtian to facilitative order
that should prompt peacefulness of soul and g@oethe contrary, in the conventional
schools students sit in rows, do their work aloffixed to their desks, provide fleeting
answers upon the teachers demand, attendance iputsmry, and have to seek
permission from the teacher to visit the restrodm Bloddings argues that, “students

living in these conditions are unlikely to expedenorder as facilitative of their own
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purposes”. (Noddings, 2005, p. 155). She expldwespractical aspects of facilitative

order as:

Facilitative order provides sufficient time, ampleace, appropriate materials, and assurance that
someone will help in case of need. One’s work spak materials should be inviolate. Even the
teacher should await an invitation, or request dyefpre intervening in the serious work of
students. This kind of order is cooperatively canded by teachers and students. The teacher
provides parameters within which students must wamll within these parameters students are
free to pursue their lines of thought. The teachast also talk to students about order and utility,
about the objects around them, their appropriate ared engaging with them in appreciative
reflection on the utility of objects. (Noddings,38) p. 155)

Noddings claims that the continuous process of éxam objects and instruments
develops the capacity and inclination to discuss examine their own lifestyles. For
instance, how many pairs of shoes, socks or treubsey have, and is the utility of the
pile of stock according to the need? Such self-exation could lead to visualizing the
perspective and the latent purpose of aggressimsuroerism and advertising and as
such understand the bigger picture of who got etqulo(Noddings, 2005, p. 155).

Noddings also suggests that schools should giventaanh to the physical
arrangement of things around us. They tend to ereat aesthetic and harmonious
atmosphere of serenity. For instance, the Japaaresaell known for the meticulous
arrangement of wood, rocks, plant and water thaates peace and calmness. In a
Montessori school, children use real food and thithgy need to have a tea party. They
arrange and decorate the area where they wantvitha party; they talk, tidy up the
place after the party and rearrange the things lr@cktheir slots. (Noddings, 2005,
pp.156 & 157).

Noddings asserts that schools should adequatelydera teaching climate where
children learn to make and repair things using comimousehold tools. For instance, to
screw, unscrew and how to use the hammer, bagiehihg, carpentry, how to replace a
fused light bulb, to wire lamps, be able to usearsxblenders, processors, peelers, etc.
Children enjoy using food materials to play witbcls as the dough. They learn to roll it
with the rolling pin, cut them in different shapesd see how they cook in the oven. As
students advance into the different grades, thieseesmts of education should advance
relatively. For example, “they should visit plasesich introduces them to creative and
innovative applications such as a manufacturingceom an art or a science gallery, or a
chef's kitchen and let the students be intrinsycaliquisitive - how do they do that?
(Noddings, 2005, p. 160).
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5.8.2 Findings from auto-ethnography

Besides being a full time teacher, my mother pgaied in all the housework that
needed attention and | always saw that she dithalthores with all her heart. One of
her common routines was sewing clothes for the Ifafor the different events during
the year. For me the most important aspect of lwekiwg with the sewing machine was
as the paddle operator as she often asked mepdhbel Being a young boy, handling
the paddle satisfied the need of being in coninaltating the paddle as the accelerator
of a car that signified speed. During this procgss would tell me different stories of
the Prophets. For instance, the story of Prophelt KNioah), Prophet Isa (Jesus),
Prophet Adam, Prophet Yusuf (Joseph), Prophet Y&dmdob), Prophet Yunus (Jonah),
Prophet Sulaiman (Soloman), Prophet Ibrahim (Abmghdrophet Lut (Lot), Prophet
Musa (Moses), Prophet Haroon (Aaron), Prophet Aydbb), Prophet Zakariyya
(Zechariah), Prophet Muhammad, (May Peace andibtssde upon them all). The
stories of the Prophets contain a great deal ofecrthat aids in the development of
character of an individual as they all possessatl falowed in spirit the universal
virtues of humanity, such as, truthfulness, wisdpatjence, refraining from vanity and
falsehood, respect-love-care for the people atelanplue of education, welfare,
leadership and so on. These men led a life thah#&acterized to standing on the
highest pinnacle of behavior.

Being raised in Africa, | grew up in an aural cuitwhere my parents told me a
lot of stories of the things of the present andghst. As a result | developed the skill to
listen well because only then | could excitinglydgmassionately tell that story to my
friends at school. And in all of these stories pinmciple content dealt with common
humanity as something shared together to strenginenharmonize with it. Simply
being different is truly miraculous as this makiés more interesting. We are able to
rapidly learn special gifts of life from others thraakes life all the more fascinating. It
is important to learn and teach how other peopévvihe world differently from us,
how other people have experienced life differefriyn us and thus not to conclude to
categorize people as being superior or inferi@rgone.

My formal and informal education both supported andgtured a climate of
understanding the necessity of harmonizing withtkfiegs around us. | was taught that
resources were scarce and that people arounddbe did not get their fair share. For

instance, to my daughters | often discuss the ggastwater and explain to them that
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despite we have a good supply of clean drinkingewatere are millions of others
around the world that do not have access to cleaterwSo if they are playing with
water, along the way we make use of it otherwige #sing the water to clean the floor
or washing the car together etc. This way | canitooifior any undue wastage of this
precious resource.

The things that | used whether in ownership or negd them with utmost care.
During the later years of my life in college andivensity, | often saw student
colleagues that would misuse the different schesburces such as keyboard, mouse,
books, chairs etc. They would argue for their addidhat since they have paid the
tuition fee, it is their right to do so. | neverragd with them and told them so. But to
the ignorant it becomes awfully difficult to undensd the consequences of their
actions. Noddings (2005, p. 155) indicates thisavedr of students destroying school
resources without the least regard and care. Eoliscaeed to create a learning climate
that allows students to understand to take carinefresources they come in contact
with. An educated mind is not as likely to be exgld and to act with prejudice as

would an uneducated one.

5.9 Caring for ideas

As pointed out in paragraph 1 of chapter 5, thentte of care advocated by Noddings
are of fundamental importance in reforming schodlse theme -earing for ideasis
revealed in practice and the findings are the audwion of Noddings’ thinking from her
texts. However, the text book “The Challenge to eCar Schools, An alternative

approach to education” plays a pivotal role in¢bee of the analysis in this study.

5.9.1 Findings from meta-analysis

Noddings is of the view that people react to somgrele of responsiveness from ideas.
People simply get intoxicated by the things thegridh, how people are magnetically
drawn towards what they would like to do. How peoplssionately work in their
respective domains and create significant valughfemselves and possibly for others.
For instance, a master chef creating a magnifickstt, a goldsmith creating new
designs or a person who is in love with a studyestths enthralled in it, etc. Noddings

argues that, “the care we exert induces sometlikega response from fields of ideas
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and from inanimate objects” (Noddings, 2005, p..48)ith regards to education,
Noddings claims that it is important to decreasedhsession of expertise. She argues
that teachers want to teach their respective stshfemm the stand point as an expert in
the field and then expecting of students to thinkthe similar manner the way the
teacher does. It is important that average studémtsallowed to follow their
interpretation of what they want out of the suhje¢lts keeping in mind the purpose,
interest of students and the pace at which theycoanfortably learn. In contrast to the
passionate learner, this “level is not necessdwilyer, it is just different” (Noddings,
2005, p. 182). However, some students with zealesmidusiasm are drawn unabated to
particular subjects and teachers should design tb&things to offer them a chance of
exploring in breadth and depth the subject theyirarelved in. Those students that are
passionately interested, Noddings argues that ¢éeacthould expect a very different
level of performance from them by exposing themthe rigorous demands of the
subjects they study. In order to nurture the ‘caf ideas’, it is important that schools
design their curriculum such that it is able tongparently explain to students and
teachers the practical usage of that particuladystiio consider the direction and
intensity of individual study interests, and undinsl the individual learning capacities
that explains the limitations of the students. (diads, 2005, pp. 43, 98, 164 & 182).

59.2 Findings from auto-ethnography

Most part if not all of my basic education was lthe® the conventional education
model the heart of which was standardization astng. We had a fixed number of
subjects that we all participated in and we all lhadkeep up with the speed of
progression with which the teachers taught. Théutes were either dictated to us
verbally or were written on the black board andosgied them down. For most of the
courses that were taught in classrooms, | almostmgot the hang of the purpose with
respect to its applicability in real life. The teacs’ favorite students were those that had
high scores and the average and below averagenssuiddt deeply alienated from the
messages that the teachers gave through their laodyiage and word expression.
However, the practical courses that were conduateside the class were the ones that
| fully enjoyed. The reason was less supervisiorth®y teacher; consequently we had
more time to work on our own. | therefore scoreghhin science practical work and not

in the theoretical exam. We had a number of teactiet were excessively obsessive
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about their knowledge and experience and as atrasumays taught from a single
perspective that they thought was the best. Thestenments that were able to pick up
were the brightest of the class and the rest wetel mgree with the claim of Noddings
that, schools do not design programs based onttlterds’ learning capacities and
individual interests (Noddings, 2005, p. 183), aulicators need to decrease the
worship and authority of their knowledge (Freir@7Q, p. 73; Noddings, 2005, p. 98).
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6 DISCUSSION ON  HOLISTIC  EDUCATION
PHILOSOPHIES REVISITED

The definition of holistic education is groundedtbe objective that we educate for the
learner to find self-actualization, meaning andpose in life, intrinsic respect for life
and a love for learning (Miller, 1997, n.d.). Irhet words, we teach the whole person
for the physical, intellectual, emotional, socieleative and spiritual attributes that are
carefully nurtured in school to achieve self-adzalon and interconnectedness so that
students are wholesome in their individuality (OR005, p. 87; Neda Nobari
Foundation NNF; Raj, 2015, p. 4). These are thenetds of holistic education as
conceptualized in Figure 3.

With regards to the conceptual framework (Figure tBe research aimed to
explore the factors important in the philosophyeafucation practice that should be
approached differently. A school that is built are should harness relational learning
in terms of reciprocity, egalitarianism, candidnebsnesty, fairness, collaboration,
reflection, responsiveness, inquisitiveness anthgan general with all people, and
with the environment (Heid & Kelehear, 2007, pp24113). Furthermore, according to
ASCD (2007, p. 10), there are nine essential elésnef the ‘whole child’ in
congruence with the philosophy of holistic eduaatiSee Figure 1. These attributes of
the whole child illustrates the dynamism of hotistducation and range from examining
multiple layers of meaning, exploring identity athe interrelationships, purposefulness
with reality, harmony with the cosmos, developingiristual values, intellectual,
physical, emotional, interpersonal and moral pagdsietc., (Warren, 2002, p. 2; Miller,
2008, p. 5; Miller, n.d.). This builds reciprociby relationship, which is, developing the
sense of concern and caring. Mayeroff (1971, p#& Z6) argues that caring is a
continuous evolving experience of belonging colledy characterized by commitment,
trust, hope and courage, that improves someonés etfvelopment towards self-
actualization.

On the contrary the conventional schooling modelnsold age model catering to
the needs of industrialism that is further aggredaby the global neoliberal economic

policies. What possible academic justification couhere be for a homogenous
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curriculum believingly fitting for an audience thet not one bit similar? Kochhar-
Bryant and Heishman (2010, pp. 5-6) argue:
Each child possesses an individual pattern andhgjrof growth, as well as individual personality,
temperament, physical constitution, learning stféenily, unique strengths, talents, interests and

experiential background. To fulfill the developmemeds of all children requires responsiveness
from the educational community.

To elaborate the philosophies of holistic educatiopegin by discussing the letter (in
chapter 3.3.1) that Abraham Lincoln wrote to thbost teacher where his son was
studying.

In the letter, Lincoln consciously avoids to mentianything with regards to
conventional school system such as a message teableer pertaining to high scores in
tests or improving the skill to memorize text, aée need to remind ourselves that the
letter was written sometime during the period betwd809-1865. The message is
beautifully conveyed and streams into thé& 2éntury, spot on. Analyzing it further, one
is also able to comprehend how Lincoln during alimtbe entire breadth of the letter
addresses to the teacher with humility and notrordébut rather requesting, “teach him
if you can...”. The insight to this is Lincoln’s rézdtion that all the elements he has
included in the letter needs to be carefully n@turThey cannot be attained by a sheer
stroke of command; they can only be achieved throegponsiveness.

Lincoln understands that besides the pedagogioilgaiacquired in school, it is
important to weld it with the different attribute§ character as mentioned in the letter -
love, faith in oneself and mankind, courage, pessawce, patience, wonder, curiosity,
vision, dedication, honesty, humility, virtue otitinfulness, shrewdness, cautiousness,
equality, competitiveness etc. With great modestycoln requests the teacher to guide
his son on the path of principle that leads to ab@r. Further analysis reveals that
Lincoln was a progressivist as were Pestalozzielfeh Steiner, Montessori and
presently Noddings. The following comparative asalyllustrates the dynamics of the
holistic education philosophy of Noddings with &&=, Pestalozzi, Montessori, Froebel
and Lincoln. Also the elements of holistic educatiés explained in the conceptual
framework — physical, intellectual, emotional, sdctreative and spiritual perspective,
surface in the discussion and in the diagrammeétistiations below.

Noddings’ theme otaring for selfis rather comprehensive as compared to the
other five progressivists. This theme is subdividedo the physical life, spiritual,

occupational and recreational life highlightingttleach plays a significant role in the
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development of the ‘whole’ being. With regards toygical life, Noddings (2005, pp.
74-81) argues that schools through physical educatourses should teach students
collaboration and cooperation rather than to $grienforce upon them to win only in
competitive sports. They should be taught the ingmardetails of keeping themselves
physically and mentally fit through open discussamgraved into curriculum based on
their interests. And after graduation they wouldéhdearnt how to keep themselves
positively active as adults. Eurhythmy, one of firénciples of Steiner’'s education
philosophy corresponds to Noddings’ physical liferhe. Eurhythmy is an artistic
expression where students through bodily movemeonsbine dance, gestures, words,
colors, rhythms, music etc., to create new entartgi expressions of things and life
they see around themselves. It is a way that allewiing the pent-up energy in
children, keeping them calm and peaceful. Steiregojgroach is purely inclusive where
teaching and learning tends to be the main objeafvthe school’'s environment. Like
Noddings and Steiner, Pestalozzi points out thatethucation system of his time was
not flexible and not inclusive. He emphasizes that learning of children should be
guided by their individual interests, referred te accupational life by Noddings.
Pestalozzi argues that to explore the hidden treasof the child, it is important to
understand that personality is sacred that symdmlianer dignity and the role of the
educator is to provide an environment which is freen unpleasant influences. This is
somewhat similar to Noddings’ recreational life eoof the fundamental principles of
caring for self. Montessori and Froebel advocatedfeergent thinking, individual, self
directed and playful learning which reflects Nodgihrecreational, occupational and
physical life. Lincoln writes in the letter to “g@vthe child time to ponder...”, “give him
the courage to be impatient and the courage torheet) “to believe in himself”,
“...that all men are not just and not trué..reflects Noddings’ occupational,
recreational and spiritual life respectively. Senly, Noddings along with Steiner,
Pestalozzi, Montessori, Froebel and Lincoln recogrihe need to tap into the unique

potential of each child. This is illustrated in &ig 6.
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NMiontaccari

iearning, individual & sel

FIGURE 6 Comparative Analysis of Noddir Caring for Self with Montessol
Froebel, Lincoln, Steiner and Pestalt

Noddings’ proposition otaring for intimate otherss an extension of caring for se
Noddings stresses the importance of friendship fagfidment during the school yea
where students constantly go through the proce$seoidship making. As a reciproc
act, Noddings argues that endship that evolves out of shared admiration
likeability is true, rare and beautiful. Howevetudents and adults should have
accurate understanding of the meaning of friendshigrder to evaluate the relation
terms of taking appropriate reonsibility for the moral growth of both parties.efter
argues that different activities e.g. ‘eurhythmifoa students to strengthen their bor
socially. Montessori argues that cosmic educatmuiccdevelop responsive students
responsible individua of the society. One of the bench marks of Frbelphilosophy
is social participation where children work collasively. The time line of Pestaloz
was the 18th to 19th century where he argued agtdiesvay children were taught. |
was against flgging, got rid of verbosity at school, and did ragree to provid
readymade solutions to childrePestalozzi does not mention specifically about
dynamics of friendship as does Noddings. Lincolmim letter mentions to the teach

“that for everyenemy there is a friend”, implying to seek ad. With regards tc
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Steiner, Montessori, Froebel, Pestalozzi and Limctieir education philosophy dc
encourage collaborative learning and thus it besomevitable that students wot
explore the friendsp relationship as things begin to unfold irschoolsetting. This
however, is an assumption, and it is not as detade illustrated in the case

Noddings. The discussion is also illustrated iruFeg7
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FIGURE 7 Comparative Analyses of Noddi’ Caring for Intimate Others wit
Montessori, Froebel, Lincoln, Steiner and Pesta

Noddings’ theme otaring for strangers and distant oth: with regards to compassir
towards the unknown global citizen is explainedi@tail. She elucidates that it iery
easy to get carried away by the exploitation of #oms and react to it, but to critical
analyze the reality, it is important that educateach this theme with absolute care
relevant example is the Syrian crisis, amidst ladl justification or such an actior
innocent human beings are faced with gruesome goesees. Noddings argues t
children should be taught to discuss such glolsleis to produce a better genera
than the existing one. The emotional aspect thstudis the sentinnts of people
reveals unpredictable action and educators neethdilode in the curriculum th
existential questionas well as spiritual matterfor students to research and dis:

freely. Thus providing a platform where students andi¢aeher could arn to manag
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and control the impulse of intolerance and oveffidemce. This theme is missing w

Steiner, Montessori, Pestalozzi, Lincoln and Fraelas is also illustrated in Figure 8.
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FIGURE 8 Comparative Analyses of Noddi’ Caring for Stangers and Distant Othe
with Montessori, Froebel, Lincoln, Steiner and Blestz

Noddings’ theme otaring for plants, animals and the natural enviram provides a
detailed elaboration on the elements necessaryatoels the concern ‘to care fc
Children are quick to learn to care for the ps and animals that they keep &
gradually learn the vastness and beauty of thealagavironment etc. She suggests

in order to build the concern to care for, it iscessary to teach children throu
discussion and practice the soft and sensitiveissues pertaining to caring for anime
plants and the natural environment. For ince, discussion points could animals
used for food, research, negligent treatment, gl aspects of plants ¢ animals,
environmental concern elimate change, habitat preservation, ecosystemegtrime
racial prejudice, drugs etc., where as the prdctggplication could be gardenin
planting trees, cleaning the school compound asctaom or cleanir-up streams etc
This approach, she argues, would help studentslajeecritical and informed vie'

about matters both at the personal and at theigablitevel. Steiner's educatic
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philosophy points towards inspiring children’s rratuquest of wonder, closity and
love for nature. Similarly, Montessori also speakgosmic educatic, which if wisely
presented to the childrewould creaé in them admiration and wont and the
knowledge acquired would be ‘whole’ enabling thddclo move through the diffent
stages of human developm¢ to adulthood as self-governing, saffsured, responsiv
emotionally intelligent, meally and physically balancedrroebel believed that ti
early years of childhood education are crucialtaklen learn quickly durir the early
years and their personality is shaped around whey tncounter in the learnil
environment. Froebel raises the importance of legrriogether both indoors ai
outdoors, about the culture and the natural w— the question about human exnce
etc. Pestalozzi's underlying principle of educatierkindness and affecti, teaching
children to take care for the needs of others riefgito the natural world around the
Lincoln argues for auto education in the letter, by allowing childrerto ponder upol
the mysteries of nature, in other words to let thearn at their own pace about thir

around them. This is illustrated in Figure 9
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FIGURE 9 Comparative analyses of Nodd’ Caring for Plants, Animals & tr
Natural Environment vth Montessori, Froebel, Lincoln, Steiner ¢
Pestalozzi
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Noddings’ theme otaring for the human made workignifies the optimum utility of
objects and instruments that are manmade. To amgume what is needed develops
moderation and one becomes more careful with progage of things, she argues. This
possibly leads to limiting the consumption of therld’s resources such as water and
trees. By this she argues that children could |¢arself-examine about the extent of
consumption of a single item such as socks, treustuirts, toys, bikes etc. Noddings
adds that schools should teach students how to mmadteepair things using common
tools, and play with food materials gradually aingscuriosity in them to explore
further e.g. learning to cook. Playful learningimegral to Montessori’'s education
philosophy where scientifically designed toys asedito teach children the slight
variations in correctly assembling them. This eaalthem to reason on their decisions.
The furniture that children use in schools are etiog to their heights e.g. brooms,
mops, shelves etc. Using such materials and obprcisnd them build in them the
capacity to take care of things they frequently. 0$ey also learn to work in teams and
cooperate with one another. Froebel's pedagogywvegcencouragement that builds self
confidence and autonomy, individual and collabertactivity and play, and, an
environment that builds aesthetic awareness. Bin& and Pestalozzi emphasize that
teaching and learning should maintain a balanced®t the head, heart and hand (3H).
Pestalozzi’'s teaching method asserted learning dipmgdand not blind repetition,
whereas Steiner’s education philosophy invigordtedbelief in goodness, respect for
space in which they spend time working and takiage of the play area. It could be
inferred that Froebel’s, Steiner’'s and Pestalozailacation philosophy does in one way
or the other try to arouse in students the atteitiatcare of the environment. However,
it is not as elaborate as is specified by Noddihggcoln’s letter does not categorically
specify caring for the manmade world. But upon elasrutiny, his letter is about
requesting the teacher to take ‘care’ of his soth ®ach him the universal accepted
values of humanity e.g. truth. So if a person ughtiul, just, hardworking, informed, a
balanced personality etc., without doubt the peramuld not be someone who is

careless in general and towards the space arotmlisTillustrated in Figure 10.
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FIGURE 10 Conparative Analyses of Noddir’ Caring for the Human Made Wor
with Montessori, Froebel, Lincoln, Steiner and Blestz

Noddings’ theme otaring for idea illustrates that educators should nurture the i
that tend to drive people what they cheris do e.g. a favorite study subject, to pain
dance etc. She suggests that teachers should lhatafa to viewing themselves .
experts in the subject because when they do thpgot)students to think in a simil
way. Teaching and learning should bolded as per #interests of students, tr pace
of learning and what they intend to achieve from shibject should be determined
the provision placed in the curriculum. Lincolnhis letter suggests that teachers shi
educate children to haveittain their own ideas even when everyone else sppthem
Pestalozzi and Froebel argue that children shaddnl according to their capabiliti
and have the freedom to express openly. Montesdsni speaks of caring for ide:
however she does notgnessly use the term, but her education philosoja®s revolve
around learning that is s+paced, joyful, choosing freely, independent
collaborative. Finally, Steiner argues about numgimagination into the curriculu
through folk and fairy taledables and legends. This is illustrated in Figlite
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FIGURE 11 Comparative Analyses of Noddi' Caring for Ideas with Montesso
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7 CONCLUSION

My research question number 1 is: why the concéptaming is so topical? The
dominant education model which is the industriad ahe neoliberal modality is
inflicting social harm and misconduct in many watislife. From the bottom of my
heart, as a parent | would definitely want my atald to study in a school system that
has the capacity to build a caring education pracivhich overarches the attributes of
holistic personality. This, however, cannot be matl at school alone. It has to be the
combination of upbringing both at home and at sthoo

The purpose of education is to attain a capacigcbieving the state of liberation
that Freire (1970) refers to as humanization, rathan to seek control over them by
domestication — to ‘dehumanize’. The allocation mbney to preferred academic
disciplines has created a culture of dominancepaiastige in the traditional liberal and
neo-liberal education with concrete power structufdoddings, 2005, p. 60). As a
parent what kind of education do | want for my dhéin? | believe this concern is by far
the most genuine concern of any parent anywhetkerworld. Besides the arguments
and facts presented in the previous sections, aneleallenge that fraudulent activities
are engineered and conducted with the intenticsatisfy self-interest regardless of the
devastation it causes to the common good of thes@sas

As part of human complexity, people have ideologrest are well guarded and
deeply rooted according to their own circumstandésne of us had any power on
where and when we wanted to be born in this wdrtdyever, it is common to see that
the culture people are born in is taken to be suphg sacred. People view the world in
their own spectrum of value systems, and oftenidmith the opposing view. It is
clear that the current education model is not helgd solve such problems. We need
an education system(s) that helps to understand pelople are the way they are, to
understand the self, what formed their ethnic dtucal identity and those of others.
The predominant education model trains people aedeldps in them predatory
consciousness that is fundamentally based on greatérialism and self-centeredness
(Nava, n.d. a). Since ‘to compete’ is at the heathe predominant existing education
model, we simply become what we are trained foar&m Shinn, an American novelist

and journalist, argues that, “sometimes we becorhatwe see. Sometimes we take
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what we see and make it the model for what we eefasbecome™. The Sisters of the

Missionaries of Charity make their point as follows

In the West we have a tendency to be profit oriéntehere everything is measured according to
the results and we get caught up in being moremaok active to generate results. In the East,
especially India, | find that people are more cott® just be, to just sit around under a banyan
tree for half a day chatting to each other. We \&testrs would probably call that wasting time.
But there is value to it. Being with someone, listg without a clock and without anticipation of
results, teaches us about love. The success ofddomehe loving, it is not in the result of Io‘@jﬁ’.

The marvel of care is truly innate and Noddingshhignts its dynamism in proposing
an alternative solution to education. The questutmavel the exciting research
guestion(s) revolves around my life as a chilc&eentiger, and as an adult working in the
field of education as a teacher at the universiel.

Holistic education from the point of Noddings’ position of care in education
provides a logical path towards addressing suctptexrissues besides enhancing other
important matters such as teaching and learning, bddings suggests that it is
important to address such pinching questions throaen classroom discussions as
well as through practical work, where students wilfferent ideologies and
competencies engage in dialogue and practice terastahd diverse beliefs, opinions
and skills. Anxieties, fearfulness, doubts, hopsdgk, hopelessness etc., on the
differing world views are intricately intertwineditwv the individual, social and cultural
construction, and these are significant opportesitio build the curriculum that in
reality reflects the aspirations and concerns of¢hinvolved in the learning process
(Freire, 1970, p. 93).

According to Noddings, care holds magical powerd #me teachers and the
students should together build consciously a legreinvironment that cultivates care
(Heid & Kelehear, 2007, p. 412). Great teachers able to inspire their students.
Inspiration is a magical stimulant that drives immse positive energy that unleashes
creativity and learning becomes fun. It is a famcitate almost intoxicating, except that
it is not, and one can feel the erupting joy witre® wide open. Educators need to
discover the essence of holistic education sincpaites a vibrant path to develop
responsive human beings. Teachers should be abiegter a connection with the

mind, body and soul by virtue of education. Thigpraach is totally opposite to the

4 Goodreads (a)
> Goodreads (b)
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traditional schooling that is based on competitgord instruction of the standardized
curriculum to heterogeneous students. Eisner (19944) posits that while defining the
curriculum it is important to keep in consideratittre dynamic opportunities children
would experience by putting together meaning outthe experience. One major
dilemma of the traditional education model is thideaves out those students that are
not able to stay abreast with the rate of teachimdj the consequent learning, and are
eventually excluded, first from education and tifienm the society. Students tend to
lose motivation, become more alienated and perfpouorly in academic and non-
academic activities when schools consistentlyttahddress their needs for belonging,
competence, self-interest and autonomy (Califobe@artment of Education, 2005). A
commonly known fact is that different students teaith different pace, an experience
we all have faced at some point in time during eaademic years, however, the
existing educational system drills into the studemfixed amount of content in a fixed
amount of time, again addressing the issue in ltidashioned way. Noddings (2005)
proposes that through the themes of care (caringédl, caring for intimate others,
caring for plants, animals and natural environmeating for strangers and distant
others, caring for the human made world and cdongdeas) in education would build
the right climate to empower and co-create the fmathisdom.

As for the methodology used in this study, it istar@nalysis which is the most
commonly used method of qualitative synthé¢biannes & Macaitis, 2012). It is a way
of formally collecting, blending and composing thesults and conclusions from
completed qualitative studies transforming into offes, grand narratives or
generalizations (Sandelowski 2004, p. 892; Baredsal., 2003, p. 154; Sandelowski et
al.,, 1997), creating new and a holistic interpietafrom the entire research process
(Noblit & Hare, 1988). To preserve the depth of lgsia and protect the interpretive
validity, Sandelowski, et al. (1997, p. 368) haeeammended a maximum of ten
studies in a single research study. In this thédiayve used eight different texts of Nel
Noddings. As regards to the auto-ethnographic niethmave presented a narrative of
my lived experiences and have written them liket@ays According to Ellis and
Bochner (2000, p. 737), the self-reflexive elemainauto-ethnography is a disciplined
and passionate sociological reflection or sould®ag in an attempt to recall and

understand a lived experience, and then writiag i story.
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The reliability factor of the research method -caethnography, refers to the
credibility of the narrator (Ellis, Adams, & Bochne2011), which is based on the
researcher’'s training, work or life experiencesespntation of self etc., and a
philosophical conviction in the value of the stu@atton, 1999). My life experiences
and education in three continents have provideficgrit training and orientation of the
diverse cultures bound contextually. The researoligs to be reliable if the results of
this study are transferable in that they relateetalers making practical assessments to
their given scenarios (Ellis & Bochner, 2000).

With regards to the validity of the research prsceb auto-ethnographic work,
Chang (2008) suggests to be mindful of the downsdg self emphasis of the narrator,
emphasizing on the narrative rather than the aisaysd neglecting ethical standards
regarding others. Similarly, Kvale (1996) suggetbis researcher’s responsibility in
terms of dependability, and autonomy in the analydi results pertaining to ethical
considerations. Auto-ethnography is often critiqded authenticity, the reason being
that the researcher uses personal experience asortlye data source and this
convenience may hinder adequate distancing toctegigon (Holt, 2003, p. 3; Quicke,
2010, p. 242). However, for this study, the autmegraphic account was validated by
Nel Noddings’ work. The very character of this stinds been to discover new meaning
out of the analysis by blending self-narrative #imebry as argued by research scholars
(Spry, 2001, p. 713; Midgley, 2008, p. 23). Furthere, if personal experience is not to
be included in research, then it would not be attmography and would lose its very
characteristic (Atkinson, 1997; Coffey, 1999).

With regards to ethical considerations, auto-ethaolgy characteristically is an
ethical practice (Ellis, 2007, p. 26), a point @pdrture of establishing broad spectrum
theories (Sandelowski, et al., 1997, p. 369), angatew and a holistic interpretation
from the entire process of the study (Noblit & Hat®88, pp. 9-10). Reed-Danahay
(1997, p. 3) posits that author’s voice is congdanore accurate, lifelike and spot-on.

It is advisable to conduct the research from aiceaihcare perspective, to keep
the people that are part of the narrative as safpagsible, and the outcome of the
research should bring about change in the liveceeapces of readers (Ellis, 2007,
2009; Medford, 2006; Chang, 2008; Bochner, 2002s & Bochner, 2000; Tolich,
2010). In this study, my intention is that the aue of the research should be

beneficial to the reader and enable them to refdte their own given circumstances.
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And in regard to ethical considerations, | havedrio keep the people safe that are part
of the story as referred by Ellis (2007). Even tjiow have mentioned the name of the
Principal of the secondary school that | attenaetinna, Nigeria, | have not harmed
his reputation. Instead, it reveals a positive oote and | would definitely want to
show this research to the Principal with great @strdind honor, as pointed by Medford
(2006).
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APPENDICES

Appendix 1: Corporate and financial crimes, unrespasiveness of governments to
emergencies, sensitivity of multiculturalism and région

White collar crimes have become a global trend iansl becoming difficult to even
remember how many such high profile scandals haegreed in the past and those
taking place at this very moment that would be whea in the future. These
corporate/financial/political scandals have left npamultinational organizations in
despair which has affected the reputation, bus@sgseconomies, families and the
community at large. The well-known money launderiagd accounting scandals
namely, WorldCom, BCCI, Tyco, Yukos Oil Company, éghia, Enron, HIH
Insurance, Urban Bank Philippines, Parmalat ete.same of the few. Then there is the
financial meltdown at the global scale, the letimrgsponse of governments when it
comes to supporting their people when natural thssisstrike, the inequalities in
education and the list goes on. These are thebittez realities. It is as if no one cares.
Just to shed some more light on the events thatptaze in a bit more detail, | give the
following account.

Parmalatcollapsed in 2003 with a 14bn euro ($20bn; £13twi¢ in its accounts
in what remains Europe's biggest bankruptcy. Tahei founder of Parmalat was
accused of wrongly influencing the share price farsonal interests, obstructing
auditors and providing with false accounting. (&aldairy boss gets 10 years, 2008).

Nicknamed as Australia's EnroRlIH Insurancefinancially collapsed in 2001
with debts of A$5.3bn (£2.1bn; $4.1bn) (Mercer, 200rhe man behind Australia’s
biggest corporate collapse was Raymond Williame{ér head of HIH insurance firm)
who confessed to have misled the shareholders a@sdcivarged with four-and-a-half
years imprisonment (Mercer, 2005).

The BCCI banking scandal is still considered to be one ef ldrgest money
laundering scandals of all time when it collapsed 991 with a financial hole of more
than £10bn ($18bn) (Britain's biggest banking se§n2004). Terrorists preferred the
BCCI for transacting drug money from Columbia arch&ma that was used to fund the
Mujahideen in Pakistan and Abu Nidal in the Middast (Britain's biggest banking
scandal, 2004). Additionally, some of the crimes bank was accused of were arms

trafficking, the sale of nuclear technologies, ngamaent of prostitution, the
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commission and facilitation of tax evasion, supipaorterrorism, bribing key officials,
smuggling, illegal immigration and the illicit purases of banks and real estate (HR
World, 2008).

In the aftermath oHurricane Katrinain 2005, the US government has been
blamed widely that it was slow to respond in resgypeople that were stranded. More
blacks view race as a factor in federal respons@d¢ton to Katrina split on racial lines,
2005). It is estimated that more than 1,800 pedjad in the disaster and millions were
left homeless (Zimmermann, 2012).

Tharparkar deathsaused due to the prolonged drought in the Theapalistrict
(Sindh Province, Pakistan), the death toll of itfahas climbed to 562 and is rising.
“The provincial government claims that it is pravid free wheat bags of 50 kg but the
citizens repeatedly complain of the quantity andayke in the wheat distribution”
(Tharparkar: Death Toll Climbs, 2014). This storasnvpublished on December 14,
2014. While addressing a national conference ontiout in Islamabad in the same
month (December 24, 2014), the Minister for Plagnidevelopment and Reforms Prof
Ahsan Igbal asserted that, in order to bring progpen Thar, the government intends
to build ten coal-fired power stations throughou hext ten years (Ten Coal-Fired
Power Stations Planned for Thar, 2014).

Environmental Disaster (BP Oil Spiljlso referred to as Deepwater Horizon Oil
Rig Spill, the leak began in April 2010 that flowxt three months and is considered to
be the largest accidental oil spill in the histofythe petroleum industry. The explosion
killed 11 men working on the platform and injured dthers causing extensive damage
to marine and wildlife habitats (Ten largest oilllsp 2011). The Federal Court judge
Carl Barbier said the disaster happened becauss B8’ subsidiaries along with oil
services company Halliburton and rig owner Tranaaceid not take adequate care in
drilling the highly risky well. The judge said,was “gross negligence”, as “they failed
to exercise even the slightest care”; BP’s miscohd@s willful that led to the blowout,
explosion and oil spill; the decision of BP to kekling was dangerous and motivated
by profit (BP found grossly negligent, 2014).

Multiculturalismis defined as a collection of different culturdéntities which is
grounded in ethnicity, religion, values etc., whrelside side by side with respect of the
other (Parekh, 2000). Due to the favorable econoopportunities abroad and

deplorable home conditions such as war, povertpgln persecution etc., in home
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countries have given rise to the phenomena of oulitiralism, and consequently the
agitation that fuels intolerant actions. The insee@n the migration of people has also
led to the growing intolerance that opposes a gabceexistence. This intolerance has
grown widely and is continuously challenging a mdakt coexistence in the newly
formed societies with brute force. These triggesegsitivities revolve around national,
religious, ethnic, gender, economic and ideologliceds and people go at great lengths
to defend them, verbally and physically, when ogglag any manner. Instances such as
honor killings and female genital mutilation arengoon practices in many countries
still. The indifference runs skin deep, fanaticismampant and it is common to see
how comfortably it defeats reason.

In recent events, the Syrian crisis beginning inye2011 is the largest refugee
crisis in recent history where more than 11 millim®ople have been forced to leave
their homes seeking refuge in neighboring countriag, Lebanon, Turkey and Jordan
(Rodgers, Gritten, Offer & Asare, 2015). The plightto such an extent that refugees
have even put their lives at risk to make the hédmas journey to Europe up to Sweden
(Martinez, 2015). Most European countries are tahity taking limited numbers of
refugees, whereas the Arab countries Saudi Ardfiayait, Qatar and Bahrain have
declined to take any Syrian refugees (Martinez5201

The cost ofcorruption in the African continent is almost $150bn a ydwat thas
led to the increase in prices of up to 20%, hasrded investment and stranded
development with tremendous burden on the pooutiitdaxation and inflation (Blunt,
2002). Africa is blessed with natural resourcesg lgold, oil, diamonds, cocoa beans,
petroleum and minerals like cobalt, iron copperanium, silver and bauxite, but
unfortunately the standard of living of many peojplehe continent is deplorable. This
is largely due to the corrupt governments that thefr own countries wealth for their
lavish lifestyle. According to Transparency Intdroaal, there are as many as 26
countries in Africa that are most corrupt with thighest corruption perception index
(CPI)*® score at 31 of Mozambique, Sierra Leone and Tdaz@he lowest CPI score is
8 of Sudan being the most corrupt in the list (Ratlifestyle, 2015). In a similar
account, lhlwan (2015) gives an account of Asiajg torporate executives engulfed

with the scam virus. In truth every continent iagaled with high profile scam.

8 CPI: if a country has a score of 100 it is vergari and if the score is 0, then the country is
highly corrupt.
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With regards taeligious atrocities religion and ethnicity are used as a weapon of
war to destroy innocent lives around the world.igtels ideological beliefs are taken
as sacred by people of different religions andgdaeery high within the group’s set of
values (Hernandez, n.d.). And to trigger such eyartmes such as rape, incest etc., are
used as virulent tools. There is an unending lishtoocities, the conflict between
Christians and Muslims in Nigeria, Mindanao (Theilippines) and Egypt, Hindu-
Muslim clashes and Hindu-Sikh riots in India, tbetdre of Muslims and Christians by
Buddhists in Myanmar, the Myanmar Rohingyas beimg @f the world’s most
persecuted minorities according to the United NetifVin, 2015), the atrocities of the
Islamic State of Iraq and Syria (ISIS). In compamisWilson (2010, p. 787) highlights
the European wars of religion between the Cathalied Protestants from 1524 and
1648 as the most catastrophic religious battléserhistory of Europe.

The global financial and economic meltdown of 2008s triggered easy lending
(subprime mortgage) of the US housing market tkeghah in 2007 when sky-high home
prices in the US eventually nose-dived first witlttre US and then spreading to
financial markets overseas. The banks offered rageg to everyone irrespective of
whether they could pay back the mortgage or noe Hederal Reserve had full
authority to regulate the subprime lending but tdelynot do so, and with easy lending
and low interest rates the financial institutiobsr(ks and mortgage companies) were
heavily investing in the housing market as homegwiwere constantly soaring. Banks
and mortgage companies were involved in frauduwdetivities to escalate their business
by deliberately engineering complex mortgages Witiden terms of conditions from
borrowers and these were sold to families thatndiiqualify for home loans that had
no clue about these loans, such as not takingantmunt the income history of the
borrower and how they would manage the mortgagenwhe mortgage would reset in
the future. People who could not own a house whoave the opportunity that they
could now own a house via the subprime mortgage. demple the fascination of
becoming a home owner was simply irresistible toorg and naturally they grabbed it.
Consequently, there were millions of foreclosuned people ended up on the streets, in
shelter homes and became unemployed etc., (Haverg@08). One after the other, all
the major financial institutions began filing foarmkruptcy that gave economies the
shiver of their life. It was a chain reaction. Hawee eventually the Federal Reserve

bailed them out with tons of money. It is worth riening that the people that were
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involved in creating the crisis right from the begng due to intentional fraudulent
activities were eventually saved by the ones thatthe system. Lenzner (2011) argues
that Thomas Jefferson in the debate over the Reerhaf the Bank Bill (1809) said:

If the American people ever allow private banksctmtrol the issue of their currency, first by
inflation, then by deflation, the banks and corpiores that will grow up around (these banks) will
deprive the people of all property until their chhédn wake-up homeless on the continent their
fathers conquered.... The issuing power should bentédom the banks and restored to the people,
to whom it properly belongs.

In a similar context, the tax structure in the WSbased on harsh inequalities. For
instance, in Texas, the poor is levied with 11.4P%aixes while the affluent class pays
3.2%; in Washington State, families making an ageraf just $9,600 in 2002 paid a
massive tax (state and local) of 17.6% whereaslitzsnin the top 1% income bracket
paid just 3.1% (LeRoy, 2005, p. 178). LeRoy saya thew York City is the “job
blackmail capital” of the United States. New Yorto&k Exchange (NYSE) made the
threat of relocating to Jersey City and in orderdtain 1500 jobs at NYSE, Mayor
Rudolph Giuliani announced a subsidy package oD$@#lion (LeRoy, 2005, pp. 38-
42). In addition to this, the deal also demandédige trading floor of 600,000 square
feet that required bulldozing three to four builgBnon its block, and in due course the
subsidies estimated at $1.1 billion (LeRoy, 20@)en though the deal got terminated,
still the damage was done as buildings were acdjlarel tenants driven out (LeRoy,
2005). LeRoy provides statistics of “New York Citgtention subsidies” given to
different companies from 1988 to 2001. To mentiofie& of the companies that
received subsidies are, NBC in 1988 a subsidy @f ifllion; New York Mercantile
Exchange in 1994 a subsidy of $183.9 million; Pri@e Securities in 1995 a subsidy
of $122.9 million; Merrill Lynch in 1997 a subsiaf $28.6 million; Reuters in 1998 a
subsidy of $26 million (LeRoy, 2005, pp. 38-41).
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Appendix 2: Key features of the ERA

With regards to the inequality in education, thg keatures of the ERA are discussed
further. Introduced by the government of Margarbaf€her in 1988, the government
enforced strict measures and control over scheoléeges and universities more than
ever before (Wilby, 2013). The fundamental logicderying the changes made in
education in England was, “the belief that compmtiin the economy as a whole drives
efficiency and improvement could be applied to sttias well, so that competition
among schools would lead to better outcomes fatestis” (Fullan & Levin, 2008, p.
289). Wilby (2013) explains that the attempt of {Th@r's government to end the
authority of the local councils on education crdatenew category giving rise to the
Grant-Maintained Schoolshat permitted schools to ‘opt out’ from the caohtof the
Local Education Authorities (LEA’s) and receive dimg directly from the central
government. Through this, the central governmerst mare in control of education and
considerably destroyed the authority of LEA’s (Pbwed Edwards, 2005, p. 98). In a
Grant-Maintained Schools Conference held in Birrhang reported that, there is no
significant difference in teaching quality in thera@t-maintained schools when
compared with other state schools; in the optedsstbols, one in four lessons was
considered substandard or poor; and only 35% ables considered as being good or
very good (Judd, 1993). The schools that receidmission applications from a child’'s
parent automatically received funding per headtaedschool had total autonomy over
their budgets and how the school should be opeatgity, 2013). Based on tests and
exam results that were published centrally, th@slshcompeted for customers and their
businesses expanded into recognizable and trusaed$ (Wilby, 2013). This led to the
private companies operating numerous schools paglgommercial ventures (Wilby,
2013). The productivist ideology (neoliberalism) &ducation gives commercial
companies the opportunity to sabotage the publt @edagogical values in schooling
(Marginson, 2006, p. 209).

Drury (1992, p. 5) argues that, “one of the maitiaissms of the ERA is that it is
predominantly Eurocentric, Anglocentric and montaal and is consequentially
largely unrepresentative of a multi-cultural andltmacial society”. Drury provides a
few examples with regards to this bias. For ingtartbe French and the German
language are given priority in the curriculum oviee Indic and other non-European

ethnic minority languages (Drury, 1992). In anotlwstance with regards to music
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education, Drury (1992) says that the Western @akscomposers are given
prominence versus Asian and Afro-Caribbean form@opular) music.

Herrmann, Burroughs and Plucker (2009, p. 1) defai®ol choiceas a substitute
to conventional public education system that gpasents the choice to opt for schools
where their kids would attend. Primarily there #mee types of school choice—charter
schools, open enrollment programs and the vougfsters (Ryan, 2013, p. 155jirst,
‘charter schools’ receive public funding and areegoed by actors external to public
school system (Knopp, 2008). In the UK are the @aray schools’ that are
synonymous to the model of the US charter schdws are managed privately either
having a profit seeking objective or a not-for-firafne (Grant, 2010, p. 25). These
governing bodies could be an organization, an N@Ouniversity etc., that act
independently from the school board having exclkisexercising powers over the
budget, the curriculum, student selection, andipeheasurable results for the school to
measure up to (Grant, 2010). Based on a certagctimh criteria students that are
admitted study free of cost and have the oppostuaiexplore further according to their
personal interests the customized courses as tfwdlscaters to the students individual
needs (Ryan, 2013, p. 155). For instance in théednbtates, magnet schools attract
students through the tailored programs that saodévidual interests. In England, the
magnet schools are referred to as the ‘speciaistals’ having a particular focus on a
subject area. When a student with a given setaifstachieves additional grades (at
GCSE/GNVQ}’ by attending a specialist school is called thesigist school effect, in
contrast to studying at a non-specialist schoohKihes & Levacic, 2004, p. 28).
Magnets are either school within schools providedhe local public school district(s),
and/or regional or provincial magnet schools fuadefrom several districts either
mutually funded by the districts or from the stét&than, 1989, p. 53). Providing an
opportunity for parents to select schools for tlediidren, it gives them more choice
and control over their children’s education (Pow&lIEdwards, 2005, pp. 98, 102);
allowing schools to ‘almost’ handpick only thosedsnts that they (schools) consider
would be successful. In a way this reflects Englaid" century education policy that
was primarily organized to protect and cultivate tlass system by designing three

school systems—elementary schools were for thelreril of the working class, for the

" GCSE: General Certificate of Secondary Education

GNVQ: General National Vocational Qualifications
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middle class it was the secondary school systerereds for the ruling class it was the
private public school system (Ball, 2008, p. 61ghi®erg (2012, p. 30) points out that
segregation (separation and isolation) of studémtschools are bound to increase
consistently as a result of the implication of swhohoice and associated market
mechanisms (such as competition, economies of ,ss@rdardization, cost efficiency
and production line strategies, etc.). Employing phinciples of competition in the field
of education, it is evident that some schools axnd to fail (Herrmann et al., 2009, p.
3). These market forces have magnified the existirgualities in education, for
instance in the United States, Sweden, Austrahigldhd and Wales, and New Zealand,
researchers found that with regards to educatignlt®e student retention and total
income earned by the school(s), the elite (prietBgschools got wealthier and the poor
schools got poorer (Hill, Greaves Baisuria, 2009, p. 77). These market forces in
education gave way to the duality allowing affluparents to select the best schooling
for their children as parental choice beefed-umdaads of excellence and those kids
that were not able to meet these standards weredaut (Ross, 2000, p. 47). Whitty et
al. (1998) found that one of the results of theliappon of market mechanisms in
education led to the creation of new types of sthtimat effectively increased school
choice for families, thus aggravating racializedhad hierarchies. Excessive
experimentation with choice leads to hierarchic#dfetentiation which is further
heightened by publicly advertising the differergtteesults, SATS, for instance (Hill et
al. 2009, p. 76). The practice of the different ickooptions are being aggressively
administered in the public education system, howeit® applicability to produce the
intended results is profoundly debated (Herrmanal.eR009, p. 1)Second subject to
availability of space, test scores, transfer peiand other possible requirements, ‘open
enrollment programs’ allow students to opt for swko(with a higher Academic
Performance Index (API)) either outside their disttermed as ‘interdistrict’ or within
their district termed as ‘intradistrict’ (Herrmaen al., 2009, p. 2). A portion of the tax
of the student’s family is allocated by the goveeminto the district where the student
has chosen to attend school (Ryan, 2013, p. 158h Wgards to transportation, the
government often does not provide for students wtuoly under the open enrolment
program (Ryan, 2013). Critics of open enrollmermtgsams argue that it has a negative
effect on low income families as it increases sggtien in the society, for instance,

students with insufficient funds are confined amthroot move out of a failing school
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(Herrmann et al., 2009, p. 3). Students are alsahle to transfer-out if the school is
homogenous ethnically; a situation beyond theirtradrprompts a feeling of further
isolation (Herrmann et al., 2009). On the otherchachools that are not able to retain
students would eventually lose funding and theesfalso the options to improve
school conditions as a whole (Herrmann et al., 20089ird, under the ‘voucher
system’, a voucher is state money that is paicatoilfes to allow for meeting school
expenses such as tuition, books etc. The vouchs&ersy especially targets the low
income families and children in failing schools [BE 2000, p. 7), and this clearly
implies that the affluent class has the choiceabiosls for their children while poor
parents do not have the same choice since voudmdys cover a portion of the
education expense and the rest is paid by the isndf students. Under this it is
possible for students to select the school of tbleaice, including private schools and
or religious schools (Jacobson, 2004, p. 86). #irggied that vouchers is a way to allow
poor performing schools to perform better, howegeme claim that such policies are
leading to the complete privatization of educat{dacobson, 2004). Since the public
schools (such as in the case of the US) get a giem@ intake of students, they do not
have to compete for students as do private schBdigte schools on the other hand are
not compelled as are public schools to recruitestisl with special needs and therefore
are left behind in schools with a reduced amounmohey (Jacobson, 2004, p. 87).
Thus competing in a free market to recruit studeptivate schools have to be more
efficient in attracting students by offering a kettjuality education (SEDL, 2000, p. 2)
which they do well as they have more funding atrtliésposal. Opponents of the
voucher system assert that it is damaging publicatbn as it promotes a culture of
‘failing’ and ‘successful’ schools, rather than yiding adequate funding for all schools
(Jacobson, 2004, p. 86).

Another key feature of the ERA was to introdudational Tests a rigorous
assessment program to test children of age grotps @1, 14 and 16 (Powell &
Edwards, 2005, p. 98). These are the compulsoiprmattests—SATs. The results of
national tests are published in league tables aendads are judged directly in relevance
to this data. The decisions made by governmentiaf§ on these assessments strictly
focus on the differential educational achievemertengas the individual students
learning needs are completely unattended (Powdtid&/ards, 2005, p. 102). Effective

intervention measures are not in place once paadeanic performance was identified,
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as if the main role of the state was to observetahdlate facts and not to interfere in
the educational needs of students (Powell & Edw&d85).

Another outcome of the ERA was that in 1992 th#ice for Standards in
Education (OFSTED) was established with the objective ofpewing England’s
schools for better overall performance. OFSTED, oaparate concept steered by
competition is facilitated through continuous measent (Williams, 2014). During the
course of 1988-1996, market competition and consuiglts were the fundamental
basis for educational reform (Powell and Edward¥)52 p 98). Thus, mirroring the
corporate concepts in education, schools were begayously inspected. OFSTED
created a culture of high stress and low morale asdrvey report found three main
causes Continuous monitorinddy which the inspections tremendously increased th
teachers’ workload due to the constant scrutinythef elements of their profession
(teaching, lesson plans etc.), and kept them ufebar as everything depended on a
successful outcome (Scanlon, 2001, p. 3). The drsging aspect of non-stop
monitoring led todeprofessionalisatiorwhere even good teachers felt completely
incompetent of the whole inspection process lamgliheir years of profession as totally
ineffectual (Scanlon, 2001). The practice was ton@aand shame failing schools
through the use of league tables. The news offpitichools was highlighted in the
media and as a result both teachers and studergd faublic humiliation as everyone
knew one another in the town (Scanlon, 2001). Haehers that were surveyed used
words like ‘colossal’ and ‘phenomenal’ to explaireincreased workload and type of
work such as excessive paperwork that hampered thajmalr work of teaching
(Scanlon, 2001, p. 4). The problem with OFSTED hattit emphasizes more on
inspection rather than support and has createdt@rewf “targets and terror, name and
shame, compete and count, and discourages whaatemtuthrives upon which is trust,
cooperation and participation” (Williams, 2014).llea (2011, pp. 3 & 5) argues that
that in building these, the necessary ingrediemés “atrinsic motivation, capacity
building, group work and ‘allness’, instructionahprovement and systemic solutions”
which would bring about the necessary change @ffe@nough to alter the existing

school culture such as its values, norms, skitisctces and relationships.
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Froebels Principles
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Appendix 4: Maslow’s Hierarchy of Needs

o
MORALITY,
CREATIVITY,
SPONTANEITY,
PROBLEM SOLVING,

LACK OF PREJUDICE,
ACCEPTANCE OF FACTS

(SELF-ACTUALIZATION )

MASLOW'S
HIERARCHY

Abraham Harold Maslow (apiil 1, 1908 - June 8, 1970)
was a psychologist who studied positive
human qualities and the lives of exempla-
ry people. In 1954, Maslow created the
Hierarchy of Human Needs and
expressed his theories in his book,

Motivation and Personality.

OF NEEDS

Self-Actualization - A person’s
motivation to reach his or

her full potential. As shown
in Maslow's Hierarchy of
Needs, a person's basic
needs must be met
before self-actualiza-
tion can be
achieved.

FRIENDSHIP, FAMILY,
SEXUAL INTIMACY

(_sarety )

PHYSIOLOGICAL )
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