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ABSTRACT 

Mironova, Sima. 2016. The Role of Student Counselling in School Lead-

ership. Case study in Finnish and Russian schools. Master's Thesis in Educa-

tion. University of Jyväskylä. Institute of Educational Leadership.  

The aim of my master's thesis research is to understand student counselling 

phenomenon and its role in Russian and Finnish school leadership. This re-

search study shows differences of organising student counselling in schools 

itself and its role in a school leadership. Lifelong learning as a part of student 

counselling provides deep understanding of a counselling process and its im-

portance of student's development. 

 Qualitative research method is chosen as a research method and semi-

structured interview as a data collection method. There were a need of conduct-

ing six interviews in one Finnish school and five interviews in one Russian 

school. Thematic coding and network analysis were used to answer the four 

research questions. 

The results of case studies show that the student counselling is a part of 

school leadership in Finnish school, there is no place for it in Russian school 

leadership. Lifelong learning in Finnish perspective has accent on student's en-

couragement to be independent thinkers and continuous learners. Russian 

school takes a passive role in student’s readiness for lifelong learning.   

The further recommendation for study is to investigate lifelong-learning 

concept and to conduct research which will show the influence of lifelong-

learning policies in educational systems on student's performance at school. 

 

Keywords:  Student counselling, Teacher Leadership, Lifelong learning, 

School Leadership, Distributed Leadership   
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1 INTRODUCTION

I am interested in studying student counselling phenomenon since I have been 

a high-school teacher in Russia, Saint-Petersburg and an international trainer in 

Romania. I observed that students graduating from a high-school had hesita-

tions with choosing either academic field of higher education or with vocational 

education. As a result, they hastily made a decision and entered a university or 

took a job that afterwards they dropped. I connect the reasons of undetermined 

future and fear of making decisions with a lack of a school support in providing 

orientation and help with identifying students' personal interests. Help and ori-

entation using various methods will prevent dropouts, increase confidence of 

decision making and develop skills that are needed in 21 century. As known, 

Finland shows high-student performance in international assessments and its 

education system is ranked first place globally in the year 2012 (The Finnish 

Pisa, 2015). Russian school due to educational reforms after collapse of Soviet 

Union can take a lesson from a Finnish school case.  

Leadership nowadays is a common responsibility at school. School 

leadership includes active participation and involvement of a principal and 

teachers. Moreover, recently student counsellors became a vital part of school 

leadership. It is important firstly to investigate national educational back-

grounds and find the first mentioning of student counsellor in it. The research 

shows differences of organizing student counselling in schools itself and its role 

in a school leadership. Lifelong learning as a part of student counselling pro-

vides deep understanding of a counselling process and its importance of stu-

dent's development.  

The aim of my research is to understand student counselling phenome-

non and its role in Russian and Finnish school leadership. The four research 

questions are: How is student counselling organized in Russian and Finnish 

educational systems? What is the role of student counselling in school leader-

ship? What is the role of principal, teacher and student counsellor in School 
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Leadership? Where is the place for lifelong learning in the Russian and Finnish 

educational systems? 

The qualitative research method is chosen as a research method for my 

thesis. The nature of the questions I wanted to ask determined my choice of us-

ing qualitative research in the study. As the data collection method in my study 

I used semi-structured interviews. Semi-structured interviews gives freedom 

for researcher and power to lead the interviewee into receiving answers that are 

corresponded to research questions and freedom to ask clarifications and speci-

fications during interviews so that rich data could be obtained. For analysing 

data I used thematic coding and network analysis. 

The thesis is organized in such way that after introduction chapter there 

are content related chapters. Then I elaborate on the research methods and the 

data collection methods and on the data analysis under the chapter Implemen-

tation of the study. In the chapter Results I present the findings of my study. In 

the chapter Discussion I talk about validity, reliability, limitations, ethical con-

siderations and significance of the study. I also give in the last chapter further 

recommendation for studies.  
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2 FINNISH AND RUSSIAN EDUCATIONAL CON-

TEXTS 

2.1 Finnish educational system 

Finland is a Nordic welfare state providing free education for all citizens on 

equal opportunities, regardless of age, domicile, financial situation, sex or 

mother tongue (Metsola, 2010, p.6). Education is considered to be one of the 

fundamental rights of all citizens.  

The Ministry of Education and Culture is responsible for education in Fin-

land (European commission, 2015).The Finnish National Board of Education 

works with the Ministry to compile the national core curriculum, which de-

scribes learning objectives, contents of instruction in the different subjects and 

standards for student assessment.  

The Finnish education system is a mixture of state and municipal govern-

ance (The Finnish Pisa, 2015). Local autonomy in education is quite extensive in 

Finland. Local administration (generally municipalities) provides most of pre-

primary, primary and upper secondary education in Finland and commonly 

gives individual schools a large autonomy in designing their own curricula and 

education (European commission, 2015).  

Compulsory education begins at the age of 7 and lasts for 9 years. It is 

provided in a single structure system called basic education ('peruskoulu'). Pre-

primary education is arranged for one year before basic education and is man-

datory from 2015 (Ministry of Education and Culture, 2015). For all steps of 

Finnish Education see Figure 1. 
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FIGURE 1. Finnish Educational System (Ministry of Education and Cul-

ture, 2015). 

In Finland public authorities are obligated to provide everyone an equal oppor-

tunity to receive other education, apart from basic education based on theirs 

capacities and special needs. Public authorities are also responsible to provide 

opportunities for individuals to develop themselves without being interrupted 

by economic danger (Metsola, 2010, p.7). In addition, public authorities are re-

sponsible for providing educational needs of the Finnish- and Swedish-

speaking population according to the same criteria.  

A major objective of Finnish education policy is to achieve as high a level 

of education and competence for each individual. In Education and Research 

2011–2016 development plan developed by the Ministry of Education and Cul-

ture (Ministry of Education and Culture, 2012) is stated that “The aim is that 
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Finland will be placed among the OECD top countries in major comparisons of 

young people’s and adults’ learning outcomes, in the number of school drop-

outs and in the relative number of higher education graduates among young 

and older adults” (Finnish National Board of Education, 2015). Education policy 

in the Plan is built on the lifelong learning principle, based on the idea that “in a 

constantly changing society, favourable development of learning skills is of 

primary importance”.  

2.2 Guidance and counselling in Finnish context 

Guidance and counselling in Finnish school was developed at 1970s as a part of 

Finnish Education. Before that career guidance and counselling in schools was 

offered by psychologists working in vocational guidance offices (Nummenmaa 

& Sinisalo, 1997, pp. 157-158).  The vocational guidance offices itself emerged in 

1939 on the basis of the employment office of Helsinki. At that time psycholo-

gists provided guidance to students and others on the request of vocational 

guidance. Since 1930s student counselling passed through legislation in Fin-

land. It is stated in The Basic Education Act of 1998 that every student must re-

ceive school counselling services. 

Vocational counselling history traced to 1973 when vocational guidance 

offices and employment offices merged into one employment office (Num-

menmaa & Sinisalo, 1997, pp. 157). It was aimed to guide and develop human 

resources under the labour office. Vocational guidance was provided by psy-

chologists and their work was based on sociological and psychological grounds. 

Nowadays, guidance is a part of public services in Finland. There are two 

main guidance and counselling systems that complement each other (Table 1. 

Finnish guidance and counselling system):  

 guidance and counselling provided by education and training institu-

tions, and 
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 vocational guidance and career planning services, and educational and 

vocational information services, provided by employment administra-

tion.  

Educational and vocational guidance and counselling are to support individu-

als in making educational choices and career plans based on the principle of 

lifelong learning (Metsola, 2010, p.10). 

 

 

 

 

 

 

 

 

 

 

 

FIGURE 2. Finnish guidance and counselling system (Raimo Vuorinen, 

2012) 

Education and training institutions are responsible for guidance and counsel-

ling of pupils and students. The guidance is provided by school counsellors, 

class teachers in basic education, guidance counsellors, group advisors, teachers 

in general upper secondary education and vocational secondary education, ca-

reer counsellors, group advisors in adult education, guidance counsellors in 

universities of applied sciences, student services staff, academic staff and ca-

reers and recruitment services at universities. Ministry of Education, Finnish 

National Board of Education, municipalities (Euroguidance, 2015, p.3) are re-

sponsible and administrative control. 

The vocational guidance and career planning and educational and voca-

tional information services available at employment offices are primarily in-
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tended for those outside education and training. The guidance is provided by 

vocational guidance psychologists in vocational guidance and career planning 

services, educational advisors at educational and vocational information ser-

vices, specialist employment advisors, vocational guidance psychologists at vo-

cational rehabilitation, employment advisors and employment counsellors at 

employment services. Ministry of Employment and the Economy, Regional De-

velopment Centres complements the guidance. However, all guidance and 

counselling services conducted by employment offices are also available for 

students (Nummenmaa & Sinisalo, 1997,  pp. 157). The vocational guidance un-

der the wing of the labour administration has been, and continues to be, the 

only guidance system in Finland directly available to citizens.  

2.2.1 Student counselling in practice 

Every child in Finnish school should receive a guidance from each work day at 

school as it is written in the main steering document in the Finnish education 

policy the Government's Development Plan for Education and Research 2011-

2016 (Ministry of Education and Culture, 2012). Pupils can receive guidance 

and counselling all through their basic education (Koivisto, Nauska, Hanni-

kainen, Kokkola, & Keskinen, 2012, p. 11). The goals of guidance and counsel-

ling in year classes 1 to 2, 3 to 6 and 7 to 9 are set in the national curriculum.  

In grade 1-2, guidance and counselling activities are provided additionally 

to lesson and in the school's activities. Pupils can get personal guidance and 

counselling on the side of their studies and on regular everyday questions. The 

objectives of guidance and counselling for first and second graders are to im-

prove the progress of their study competences, to support their social growth, 

and to help prevent the emergence of study-related problems. The pupil is en-

couraged to form a responsible attitude towards school- and homework, to use 

various working methods and to learn to receive information from different 

sources (Finnish National Board of Education, 2004). 

In grade 3-6, educational and vocational guidance are to guide the pupil 

towards performing the independence and responsibility in school- and home-
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work. Guidance is provided for choosing subjects in basic education and in its 

transition phases. Graders from 3 to 6 are introduced to abc of vocations and 

working life. The pupils are guided to strengthen usage of various working 

methods and to obtain information from diverse sources. The guidance is to 

provide developing pupil's social and cooperative skills. For 3 to 6 graders as 

for 1 and 2 guidance and counselling are provided additionally to lesson and in 

the school's activities. Pupils as well can receive personal guidance and counsel-

ling on the side of their studies and on regular everyday questions.  Based on 

the local curriculum, lessons may be reserved for guidance. 

In the seventh through ninth grades of basic education, pupils are entitled 

to 76 hours for both individual and group-based guidance and counselling 

(Koivisto et al., 2012, p. 11). On this stage of comprehensive school a guidance 

counsellor is the main actor in guidance and counselling. Guidance and coun-

selling covers study skills and school life, self-knowledge, education and train-

ing options, occupations, occupational sectors and the world of work. Pupils are 

offered guidance and counselling in following forms: 

 guidance in class during lessons, 

 in-depth personal guidance and counselling in individual ques-

tions, 

 small-group guidance and counselling based on social interaction, 

 introduction-to-working-life periods. 

Personal guidance and counselling is to be provided for the pupils as a means 

of discussing study progress, life situations, educational and occupational 

choices, and post-comprehensive school plans for education and training. 

Small-group guidance and counselling gives pupils’ opportunity to share per-

sonal guidance and concerns with other pupils or to handle guidance concerns 

shared in the group (Finnish National Board of Education, 2004, amendments). 
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2.2.2 Student counsellors 

Class-based lessons are usually given by a guidance counsellor, however, it is 

stated in the National Core Curriculum ”provision of guidance and counselling 

is the responsibility of teachers and the guidance counsellor, as well as other 

staff members, who cooperate throughout basic education and at different tran-

sition points” (Finnish National Board of Education, 2004, amendments).  

Comprehensive school guidance counsellor’s position requires 60-credit 

guidance qualification or a master’s degree with the same amount of study in 

guidance and counselling (Koivisto et al., 2012, p. 11). Usually guidance coun-

sellors in basic education have teaching experience and qualification.  

In senior-high basic education step a student-counsellor is in charge of 

conducting 76 hours that National Curriculum requires inside one subject. 

Those hours includes private personal guidance to the pupils in the office, talks 

about the optional subjects, further education opportunities and career choices, 

career planning, problems at learning, etc. However, student counsellors don't 

evaluate a pupil.  

Student counsellors cooperate with subject teachers, classroom guidance 

teachers, special needs teachers, school nurse and parents. Student counsellors 

visits six-graders at their educational institution and cooperate with educators 

on last junior high level.  They divide pupils coming from 6 grades into classes 

for the school years 7-9. 

Guidance counsellors organize visits and excursions to educational insti-

tutions, companies, firms, employment office and the world of work (Koivisto 

et al., 2012, p. 12). To this end, student counsellors arrange work experience 

modules and excursions to educational institutions and the world of work for 

7th -9th graders. The cooperation between the school and the working and 

business communities is designed so that the pupil receives information about 

vocational fields, vocations, and working life and receives ideas for entrepre-

neurship (Finnish National Board of Education, 2004). Work experience mod-

ules are about 2 days in 7th grade, a week in 8th grade and two weeks in 9th 

grade. 
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In the final phase of basic education, pupils are to be guided and aided in 

their future opportunities and choices by the educational and labour admin-

istration and other public agencies (Finnish National Board of Education, 2004). 

At this stage student counsellor arranges the joint nationwide application to 9th 

graders via online system. 

2.2.3 Student-Counselling in pupil/student welfare group 

Pupil welfare, support of study and guidance and counselling is getting recent-

ly more attention in basic education. It states in development plan of Ministry 

of Education in the Research and Education (Ministry of Education, 2012, p.15) 

that “educational institutions and various other operators provide guidance 

counselling in support of studies”. Educational support is provided mainly 

within mainstream education, but also in special classes and special schools 

(European commission, 2015). It includes general education with support and 

special education, health and dental care, free school lunches and the services of 

a school social worker, school psychologist, school nurse, speech therapist, 

study counsellor and family counselling (The Finnish Pisa, 2015). 

Pupil/student welfare team is the main actor of student welfare in most 

Finnish comprehensive schools. Pupil/student welfare team is a multi-

professional group responsible for insuring the physical and psychological 

wellbeing of students, for overseeing their progress, and for the overall envi-

ronment for learning in the school (Sabel , Saxenian , Miettinen R., Kristensen  

&  Hautama ̈ki , 2011, p. 35). Pasi Sahlberg (2012) stated that “every school must 

have a welfare team to advance child happiness in school”. 

The SWGs emerged from the informal combinations of teachers and other 

professionals in school and the municipalities. Their membership and activities 

differ from school to school, however, while more schools have an active SWG, 

there are still some that do not (Sabel et al., 2011, p. 35-36). Usually a pu-

pil/student welfare team consists of a principal, guidance counsellor and spe-

cialists in social services (social worker/teacher - kuraatori) and health care 

(nurse) and, when needed, teachers, special need teacher and outside visitors 
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(municipal social workers, youth counsellors, etc.). The guidance counsellor 

inclusion in a pupil/student welfare team varies from school to school (The 

Finnish PISA 2006, 2015).    

The pupil/student welfare team typically meets once or twice a month, 

but in large schools meetings might be frequently. The variety of school repre-

sentatives in a group gives an ideal opportunity to integrate information about 

the students and school from different sources, it gives a place to discuss school 

challenges on a wider scope and create new plans. The pupil/student welfare 

team reviews every class in the school, and more particularly the situation of 

each student, at least once a year (Sabel et al., 2011, p. 35-36).    

Legislation on pupil welfare specifies that all schools have set procedures 

in the event of an accident or crisis (Koivisto et al., 2012, p. 11). From 1 August 

2014 a new Pupil and Student Welfare Act has been implemented.  

I have been privileged to observe an explanation of a new Pupil and Stu-

dent Welfare Act for a west region Vantaa schools. It was organised in a lecture 

form where I went on Wednesday, 16.04.2014 together with the principal and 

Student's Welfare Team, where I made my school practice. The meeting was 

dedicated to clarifying a new law that affects Student's Welfare System in whole 

Finland. A partly translation was provided by a Special Education Teacher sit-

ting next to me. It states in the law that there is no more SWG, instead a two 

groups of different school workers can be formed. A student and parents now 

can decide from whom they want to receive help: social worker, psychologist or 

any other. A principal is no more informed of students' personal cases than it 

was before. It has emphasised a student's privacy in a new law, with no putting 

in Wilma. The meeting longed three and a half hours. During the break after 

speeches, each school of East and South-East Vantaa school went for a 45 

minutes discussion. They discussed and had a 'first impression meeting' of a 

new law. Afterwards, the whole audience raised a lot of questions as well as 

during speeches. 
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2.3 Russian educational system 

Russian education system is a legacy from Soviet Union Educational system 

and has been passing through changes since 1990s, after Soviet Union was bro-

ken. Ministry of Education and Science is responsible for state policy and legal 

regulation in education, innovation activities and youth policy, coordination 

and control of other bodies in the education and research fields (World Higher 

Education Database, 2015). 

The education system of the Russian Federation consists of several levels 

(Figure 3) and includes: preschool education (children up to 7 years), the initial 

general education (4 classes), the average (full) general education (11 classes), 

initial vocational training (2-3years), average vocational training (2-3 years), the 

higher vocational training (a bachelor’s degree-4 years, Master’s degree-2 years, 

qualified specialist’s degree-5 years), post-graduate education (PhD graduate-3 

years, doctoral degree-3 years). Education in state-owned secondary schools is 

free, private secondary schools are fully financed by parents and offering pro-

grammes similar in content to public schools. 
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FIGURE 3. The education system of the Russian Federation (The Nordic 

Recognition Network, 2005). 

The Ministry of Education is responsible for compiling an approximate curricu-

lum for schools of general education. The Ministry of Education sets 75% of the 

curriculum (state subjects), while at least 10% of the curriculum is set by the 

regions and at least 10% by the schools of general education (obscheobra-

zovatel’naja srednjaja). 

Other institutions, such as the gymnasiums and lyceums, make individual 

corrections to the federal curriculum depending on the study subject that is 

stressed in an educational institution.  

In accordance with the law of Russia from July 10, 1992 N 3266-1 Russian 

education system is a set of cooperating: successive educational programs at 

various levels and focus federal state educational standards and federal gov-

ernment requirements, networks of educational institutions, implementation 

and scientific organizations, an entity operating in the field of education and the 

institutions and organizations subordinate to them, associations of legal enti-



18 
 

ties, public and state and public organizations operating in the field of educa-

tion (Bannykh & Kostina, 2010, p. 1371). 

Several educational reforms the system has passed. In 2003 the Unified 

State Exam was implemented experimentally (RIA Novosti, 2004). The exam is 

compulsory for high-school students who wish to enter professional college or 

university. In 2009 it became obligatory. Second significant reform was intro-

duced in 2003 when Russia joined Bologna process (RIA Novosti, 2007). Before 

studying at university took 5 years and several specific programs required 6 

years of completion. Some scholars doubted the success of educational reforms 

that were implemented into the educational system. Rankin (2012) stays that 

educational outcome doesn't serve society requirements.  

One of the challenges in Russian education is a fact that students take 41-

43 places in PISA results among OECD countries, the results for Russia’s school 

students are weaker than the average for all participating countries (Borusiak, 

2013, p. 6). Russia was on the lower part out of OECD countries. Borusiak (2013) 

implied that PISA results shows very poor level of Russian secondary education 

and there have been no signs of improvement from survey to survey. She (Bo-

rusiak, 2013, p. 7) stated that “The education is not good, it is very hard to find 

a good school, and something has got to change”. 

2.4 Student counselling in Russian school   

The counselling profession in Russia is a very new profession. It is just starting 

to emerge as a branch of social work. In 2011 counselling profession in Russian 

was officially established as a branch within the social work field [sotsial’nye 

pedagogi, social educators] (Currie, C. L., Kuzmina, M. V., & Nadyuk, 2011, 

p.488). In the directive of the Ministry of Education and Science (2009) states 

that counselling specialization is called social psychological help. Social psycho-

logical help is equivalent rather for help than counselling with its strength-

based approach. This specialization is offered at bachelor's degree level. In ad-

dition to this new specialty, new programs in counselling training and continu-
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ing education are offered in private organizations such as private institutions of 

higher education, professional counselling associations, and seminaries (Currie 

et al., 2011, p.491). 

Student counsellors 

Gurianova (2014, p.84) in her study found out that large amount of the school 

counsellors working in the countryside of Russia do not have a professional 

education in that field of pedagogy. She also implied that large amount of 

school counsellors are working part time, combining their main duties with 

pedagogical work and with academic subject work. There is a very few counsel-

lors employed full time in that capacity. The school counsellor's job duties are 

based on children's and its family’s needs (Gurianova, 2014, p. 85) and by spe-

cial features of social, economic and sociocultural conditions. In a regional area 

student counsellor begin to interfere and provide service when some accident 

happened to a child. In less populated areas, student counsellors services aimed 

for parents or their representatives, based on their problems with material inse-

curity, alcoholism and unemployment.  

Student-counsellor's list of duties that were found in Guranova's (2014, 

p.86) study was highly extensive and varied (Figure 4). 



20 
 

FIGURE 4. Student's counsellors list of duties (Guarianova, 2014, p.86). 

According to Guranova's (2014, p.86) list, student counsellors perform large 

variety of  social pedagogical functions, such as “educational, preventive, func-

tions of up-bringing and education, protection and safeguarding, correctional, 

organizational pedagogical, counselling, social-pedagogical support for chil-
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dren and families with special problems, and functions of research (diagnosis, 

analysis, and prognosis)” (Gurianova, 2014, p. 86).  

Popova (2003, p.329) in her study indicated that school psychologist or 

class teacher could participate in guidance. The school psychologist work is re-

sponsible to conduct lessons on types of personality and to organize personal 

sessions. However, there was no established quantity of hours or sessions. Class 

teachers offered extra lessons on career and occupation. There was no estab-

lished policy for career guidance in school either (Popova, 2003, p.329). Each 

teacher had own perception on context and distributing extra lessons. 

2.5 Lifelong learning concepts in Finnish and Russian educa-

tion 

Student counselling goes hand in hand with the Lifelong learning concept. To-

day in a constantly-changing world a ‘lifelong learning’ orientation to educa-

tion is seen as vital for young people. 'Lifelong Learning' is interpreted as en-

gaging people with learning throughout the lifespan (Bryce & Withers, p.10.). 

Lifelong learning has become universal in education policy documents and it 

has been explained and understood in different ways, such us ‘second chance’ 

education or connecting basic education with working life. Some has more ex-

tensive meaning that concerns ways of engaging people with learning through-

out all stages of their lives (Bryce & Withers, p.10.). The aim of the Lifelong 

learning is to achieve students' full potential as adults that is why young people 

need to develop a range of skills and knowledge. Lifelong learning at secondary 

school level is stressed on keeping students engaged in learning, and develop-

ing those skills that will help students to continue their learning and make 

learning an important part of their lives after leaving educational institution. 

Bryce and Withers (2012, p. 9) found out key ingredients to becoming a 

secondary school oriented to lifelong learning, such as: 

 having a learning centre that becomes the hub of learning in a school. 

This could be the resources centre or some kind of tutorial centre; 
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 having programs that help to develop students’ self-esteem, such as peer 

support programs or a strong pastoral program. 

Lifelong learning concepts are lying underneath Finnish Education. Moreover, 

lifelong-learning is an ambitious challenge for Finnish education is to make Fin-

land the most competent country in the world by 2020. In Education and Re-

search 2011-2016 (Ministry of Education and Culture, 2012) plan stated that 

”Education policy is built on the lifelong learning principle”. It is stated there 

that lifelong learning policy is created in such way that it impose transitions 

from one level to another and from education to the working life are as flexible 

as possible. It implies that all knowledge and skills obtained during studying 

and outside the education system will be accepted and recognised towards a 

qualification. 

In Finland lifelong learning strategy is developing under The Council for 

Lifelong Learning operating the Ministry of Education. The Council for Lifelong 

Learning considers issues relating to cooperation between education and labour 

market (Koivisto et al., 2012, p. 40). It considers as well conditions for lifelong 

learning and developing adult education.  

Bannykh and Kostina (2013, p.1370) claimed that there is no “complete 

and flexible system of lifelong learning which operatively would react to 

changes of the population requirements in education” in Russia. The present 

system is not able to serve individual's interests, neither state's or society's in 

the field of social, economic, political or moral-educational questions. The Fed-

eral Program of the Russian Federation “The Development of Science and 

Technologies” in 2013-2020, signed on 20th of December, 2012, has become a 

central document for the Russian universities as it establishes normative basis 

for the institutional development of the research in Russia (Chugunova & Vo-

ronchenko, 2013, p.126). Program implies that the major power of the world is 

driving to “build an innovative society, an economy based primarily on the 

generation, dissemination and the use of knowledge”. According to Program, 

improving Russian science and education, supporting and supplying  facilities, 
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that will develop Russia’s science and technology and its' competitive in the 

world economy, should encourage Russian educators in their research work 

(Federal Program, 2012, pp. 19-24).  

Now there is a discussion of the concept of lifelong education in Russia. 

According to the draft document of Davydenko's (2010) The inquiry on a ques-

tion “About the project of the concept of continuous formation 2010” the system 

is a set of Lifelong Learning and includes educational facilities, educational 

programs and the instruments that helps to develop  individual as a person 

throughout his life (Davydenko, 2010). At the draft document also mentioned a 

need for an individual to improve its “ability to work and social adaptation in a 

changing world, the development of learning abilities of his character and abili-

ties”. Thus, Lifelong-learning in Europe considers that individual can and 

should have the opportunity to learn throughout their lives (Bannykh & Kosti-

na, 2013, p.1371). In Russia lifelong-learning is considered under social sciences. 

Nowadays the demand of educational system in Russian is increasing in 

quality and quantity (SPBU, 2010): number of people willing to receive new 

knowledge is growing, there emerge new branches of science, and the role of 

the interdisciplinary activities is getting more sufficient (Chugunova & Vo-

ronchenko (2013, p.126). The head of the Centre for the Professional Education 

Issues, stays that (Oleinikova, 2010) the notion of lifelong learning could be-

come “a key to the new post crisis economy” in Russia where now, there is only 

a few people who would either support the principle of lifelong-learning or 

provide lifelong learning services.  

3 SCHOOL LEADERSHIP 

School leadership as a second main concept in my research. Leadership is rec-

ognized as a complex enterprise, and effective leaders have vision, develop a 

shared vision, and value the contributions and efforts of their co-workers in the 

organization (Méndez-Morse, 1992). Leader is responsible for development and 
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management of organisational knowledge, staff’s professional development, 

utilisation of distributed leadership, development of a creative learning culture 

and management of network-based learning. He needs to examine teaching 

staff’s competencies, development needs and knowledge management. The aim 

is to create a culture which is open and interactive and supports cooperation 

both within the school and with homes and other areas of society. The aim of 

educational leadership is to integrate all the key elements of administrating and 

leading schools for the achievement of good results and learning outcome. 

Teachers, student counsellors, special need teachers, vice-principals, principal 

and all participants in educational process are shareholders of leadership at 

school.  

The Leadership is school usually practiced by Distributed Leadership 

(Spillane, 2005, pp. 143-150) . Distributed Leadership can be seen as an ap-

proach for learning process of organization, principle and followers. It creates 

empowerment and communality. Members of the school organization will form 

a community of learners, where the principal is a learner along with everyone 

else. Spillane (2005, pp. 143-150) determined Distributed Leadership as practice 

distributed over leaders, followers and their situation and incorporates the ac-

tivities of multiple groups of individuals. Leadership seen as resource is shared 

by groups and networks where power is fluid, and roles of leaders and follow-

ers are emergent. Distributed leadership does not function without trust. Dis-

tributed leadership makes the organisation more sustainable in sense that lead-

ership wisdom is shared by everyone. It makes it economical through empow-

erment and involvement. Through connection to professional development, 

collaboration, peer-support it make organisation inspiring and healthy (Bennett, 

2003). Constructing teams, such as natural work, cross-organisational, small 

project and special task teams make organisational human resources more flex-

ible. To be able to create shared language, knowledge and goals social networks 

must be created between teams and their members (Taipale, 2004). 



25 
 

3.1 Leadership in Finnish context 

School leaders in OECD countries are facing challenges and pressures in con-

stantly and rapidly changing societies, driven by technological innovation, 

massive migration and mobility, and increasing economic globalization (OECD, 

2001). Countries and their educational systems are reoriented to be able to de-

velop skills and knowledge for individuals that are needed in a new environ-

ment. Along with changes in societies, the role and requirements of school 

leaders has changed. Educational leader is not anymore an educational manag-

er, but a leader of schools as learning organizations (Hargreaves, Hala ́sz, Pont, 

2007 p.3.).  

In Finland where the power is decentralized, municipalities are develop-

ing different approaches to school leadership distribution and cooperation. 

Their reforms are adapted to develop schooling for local children in a new envi-

ronment by ensuring that principals are responsible for their own schools but 

also for their districts (Hargreaves et al., 2007 p.3.). In the report for the OECD 

activity “Improving school leadership”  Hargreaves et al. (2007, p.27) state that 

one of the major features of educational leadership in Finland is the strong role 

played by local municipalities. The more than four hundred municipalities own 

of the most of schools, they subsidize and hire teachers and school principals.  

 Finland's educational system and society is a strong and positive culture 

of trust, cooperation and responsibility (Hargreaves et al., 2007 p. 16). Those 

features belong to cultural leadership (Deal & Peterson, 1999). Leithwood, Day, 

Sammons, Harris & Hopkins (2006) stated that cultural leadership involves mo-

tivating and encouraging people to strengthen commitment and work for eve-

ryone's good. 

3.2 Teacher Leadership in Finland 

Teachers in schools lead process of learning and use instructional leadership 

(Risku & Tian, 2012). They correspond their teaching to a curriculum, however 

they are free to use various teaching methods in a classroom. Teachers' leading 
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is in counselling and encouraging students. Their leading is also in an active 

involvement in a common growing of community and school's development 

(Barth, 2001; Danielson, 2006; Donaldson, 2007). Teachers are taking everyday 

actions inside and outside the classroom, they are brave to take challenges and 

support each other (Collay, 2013, p. 73). That is a Teacher Leadership. Teacher 

Leadership is a (Collay, 2013, p. 76) powerful instrument for achieving student's 

high performance, maintaining strong community of learners and creating 

strong relations between school, teachers, students and parents. 

Finnish teachers believe that they are part of a leading process and them 

sharing principal duties. Distributed leadership is exercised in organizing units 

and responsible teams in Finnish schools. In Finnish context Andersen (2010, 

pp.159-175) found out that Finnish teachers perceive themselves as managers 

and leaders in classrooms. Finnish teachers have autonomy and independence 

in their classes, but they also share school's leadership responsibilities. Salhberg 

(2013, p. 37) has observed in Finnish schools that teacher leadership is not men-

tioned in their work, but however they are shareholders of a school leadership. 

They collaborate, discuss and solve problems through cooperation. (Hargreaves 

et al., 2007 p.26.). Finnish teachers have sense of responsibility to all students 

and their welfare. Their concern is not just about student's welfare, but about an 

individual, and about Finnish society at a wider scope (Hargreaves et al., 2007 

p. 16).  

In Finnish schools, leadership is closely connected to teaching (Salhberg, 

2013, p.38). In order to be a principal a teacher must be also qualified to teach in 

the school he/she leads. Salhberg (2013, p.38) observed that principals enjoy to 

teach in the school they lead as it helps to create trust-based professional rela-

tionships between the teachers and principal. Many Finnish principals consider 

themselves rather as educators than as managers. Distributed leadership is a 

common strategy in many Finnish schools. 
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3.3 Leadership in Russian context 

Russian schools use three models of organizational structures: the segment, the 

liner and the matrix.  

TABLE 1 Leadership models used in Russian schools. (Leadership in education, 
2014, p.235).  

Segment organizational structure individual autonomy is highly developed: a 
teacher can work free; his director and other 
teachers interfere in his work very seldom. It 
is reflected in the spirit of tolerance and crea-
tivity which reigns at school;  
efficiency; 
pupils should follow an established educa-
tional programme, a training course is aimed 
at receiving knowledge; 
equality: all teachers are equal and possess all 
the rights to take part in the process of taking 
decisions on any questions concerning school 
life. 

Liner organizational structure values of bureaucratic organization prevail: 
authoritativeness is legalized. It also provides 
clearness which is useful for all members of 
the system; 
roles and aims are precisely defined. It pro-
vides stability of the organization, reduces the 
quantity of errors and misunderstanding in 
the work; 
spirit or a sense of justice prevails, according 
to the principle "one must reap as one has 
sown". 

Matrix organizational structure organization reflects the complexity of socie-
ty; 
human values and estimations differ very 
much, that’s why the management should 
organize in a proper way information streams 
and consultations while taking strategic deci-
sions; 
general level of purposes and practice accept-
ed by all members of the organization (with 
their individual values and estimations) 
should exist; 
everybody is interested in the image of the 
school and its development, each member of 
the organization tries to reach personal opti-
mum within the frames of organization. 
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The most common organizational structure in Russian school is the linear or-

ganization. On the scheme is visible that director takes the central part in organ-

ization as he connected with the teachers and with the administration.  

Municipal bodies of management of education together with a principal 

represent administrative functions. They are responsible for supporting school 

equipment, support with the finance, employment, supervision of school build-

ing conditions, keeping the laws etc. (Leadership in education, 2014, p. 234). 

The Principal is the one who is responsible for the strategic development ap-

proved by municipal body. Director can influence on some aspects of educa-

tional process using the personal prestige and can interrupt them. According to 

scheme, there is second level with deputy directors of school, a school psy-

chologist, an organizer of children's transport, an assistant to the principal in 

administrative part.  Deputy directors are obliged to report about their work to 

the director. Then, on the third level are all the teachers. They have quite broad 

autonomy, however deputy directors can recommend, but they do not have 

extensive power or practice control on teachers. Each teacher is free to use and 

apply own methods and style in his/her teaching subject as well to prepare les-

sons. 
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One way to improve Russian educational organization is the stimulate the 

creation of professional associations in the educational system (of teachers, rep-

resentatives of various directions of educational activity, heads of education, 

including the directors of schools, heads of professional and special educational 

institutions, etc.) (Leadership in education, 2014, p. 236). Their creation will help 

to gather educators and provide opportunities to create new cooperation be-

tween them.    

FIGURE 4. Structure of liner school organization in Russia (Leadership in 

education, 2014, p. 236). 
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3.4 Teacher leadership in Russia 

There is very few information about teacher leadership in Russia neither in 

English nor in Russian language. In a Russian school history teacher leadership 

traced to the Soviet times. In a Russian pedagogics a teacher leadership concept 

hasn't mentioned, however a similar theory correspond to a teacher-organiser 

and a teacher with authority concepts. Teachers are given by default a leader-

ship position in a classroom by a society. Yet Komenskiy (1633-1638) in 'Great 

Didactics' claimed that to be in an authority position in a classroom a teacher 

should build a trust with students. Students will give a respect to a teacher who 

cares. Kondratyev (1988) in his 'Terms of authority' described components of 

authority. However, modern pedagogics doubting that they are no longer actu-

al in a present school. Starozhuk (2009, p.3) stated that Kondratyev's first com-

ponent that personal authority should be based on official authority is not able 

to realize in the present Russian school because of a low teacher's profession 

acknowledgment in the Russian society. The second component that teacher is 

more competent that student doubting by a quantity of open data resources 

providing more information that a teacher. Nowadays with an open access for 

internet-based resources is easy to ask a teacher a question that will confound 

him. Thus, Starozhuk (2009, p.5) said that teacher-leader is no longer an author-

ity leader in a classroom. Nowadays, to have an authority in a Russian class-

room a teacher must have strong personal skills. However, in Russia teachers' 

duties stick to classrooms. Leadership is divided between principal and vice-

principals. 
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4 IMPLEMENTATION OF THE STUDY

4.1 Research Questions

The aim of my research is to study student counselling phenomenon and its 

role in Russian and Finnish school leadership. The research questions are: 

1. How is student counselling organized in Russian and Finnish edu-

cational systems? 

2. What is the role of student counselling in school leadership? 

3. What is the role of principal, teacher and student counsellor in 

School Leadership? 

4. Where is the place for lifelong learning in the Russian and Finnish 

educational systems? 

4.2 Qualitative research 

There are two generally used research methods: qualitative and quantitative. 

Researchers use those methods to ask questions, to collect and analyse data and 

in the end, to search for answers (Björk, 1998). Depending on the essentiality of 

the question the researcher asks, he or she chooses a method to discover it. 

Some researchers use mixed research method, they combine qualitative and 

quantitative methods in one study for seeking answers (Strauss and Corbin, 

1990).  

In a quantitative research data, that received from a big amount of partici-

pants through selected sample, are analysed and reduced to numbers (Björk, 

1998). In quantitative inquiry the aim of researcher is to measure and receive 

numbers, to find out ‘how many’ or ‘how much’ (McCusker & Gunaydin, 2015, 

p. 537). The raw data for quantitative studies is essential as to be measured by 

the end, that is why quantitative researchers should be precise in the quality of 
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raw data. To ensure the quality of raw data, the researcher should stay objective 

(Björk, 1998). 

A qualitative research is designed to understand human behaviour and 

the reasons underneath it (Denzin, Norman & Lincoln, Yvonna, 2005). In quali-

tative research words are used for data analysis, rather than numbers. Qualita-

tive research's aim is to answer to questions ‘what’, ‘how’ or ‘why’ (McCusker 

& Gunaydin, 2015, p. 537). The data can be received by talking with partici-

pants, from documents or behaviour’s observations or by other qualitative re-

search methods (Björk, 1998). In order to ensure the quality of data for analysis, 

the qualitative researcher itself is important and he/she becomes a measure 

instrument.  

Björk (1998) stays, that is better to use different research methods and ex-

plore world and new concepts, then to argue which method is better. The use of 

qualitative or quantitative or both methods are determined by the nature of the 

question the researcher wants to ask. Qualitative researchers see the world as a 

changeable, social complexity around people. Quantitative researchers are “be-

ing made up of observable and measurable facts and seek explanations and 

predictions that will generalize to other persons and places” (Björk, 1998). 

Qualitative research method is chosen as a research method for my thesis. 

The nature of the question I wanted to ask determined my choice of using quali-

tative research in the study. Since I wanted to investigate and find out student 

counsellor roles in School Leadership, I need to study educator’s role in it. I 

needed to create a data from interviews and receive data generated by words 

for data analysis. My aim as a researcher is to investigate and develop a full pic-

ture of Leadership in schools from the Principal, the Student Counsellor and 

Teacher Perspectives. That is why qualitative research is suitable choice for my 

study goals to create a picture out of words and analyse it. 
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4.3 Case study 

The qualitative case study approach is used to correspond what is discovered 

through the research and make it understandable for others (Björk, 1998). Ei-

senhardt (1989, p.532) defines case study as a research strategy which aims is to 

understand the dynamics present within single case. The researcher can use 

various data collection in order to receive and understand case as possible such 

as archives, interviews, questionnaires, and observations (Eisenhardt, 1989, 

p.532) 

Case studies can include multiple cases (Yin, 1984). Multiple case studies 

are used in my research, because it is built on understanding Russian and Finn-

ish contexts. The two schools were selected for study cases in order to receive 

detailed data for the research aims and questions, and to find out if results are 

referring to theoretical framework. It is also a research choice to explore and 

enrich data from multiple cases from two different contexts, Russia and Fin-

land.   

The case organisation in Russian context was a comprehensive school in 

Saint-Petersburg in Russia where I used to work for a three years as a math and 

computer science teacher before I moved to Finland for studying. We have 

agreed with a principal that I can visit school for my research work. The school 

situated in a historical centre of Saint-Petersburg. The case organisation in Fin-

land was a junior-high school which was provided as a pace for my research 

work by my thesis advisor. He is a headmaster in the school. I have been in the 

school before with the University School visit during my studies, so the premis-

es of the school were familiar to me. The school is situated in the city of 

Jyväskylä. 

4.4 Data collection methods  

Data collection is a dynamic interaction between the researcher and the partici-

pants and context under study (Gerdes, Conn, 2001, p.85). In researchers' hands 

they are variety of qualitative data collection methods. They are divided into 
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two groups (Runkel, McGrath, 1972): data collected directly from informants 

and data received from other sources. Test, questionnaires and interviews are in 

the first group and they are usually controlled by researcher. In the second type 

of qualitative research methods are direct observations of groups, meetings and 

etc. In this group data collected by the principal what is available. Researcher 

should be prepared that qualitative research data collection methods are time 

consuming and it is advisable to collect data from a smaller sample. 

Data can be collected via a range of means, e.g., observation, textual con-

structions, open-ended questionnaires, but the most commonly used process is 

the interview. As a data collection method in my study I used semi-structured 

interview. Semi-structured interviews are considered as the most common type 

of interviews being used in a qualitative research (Hollway & Jefferson, 1997). 

Questions have to be prepared in advance, however, the researcher is allowed 

to determine questions from an interviewee and ask additional questions dur-

ing actual interview conducting. It also gives an opportunity to change and de-

velop new paths which wasn't planned beforehand (Gray 2004). Semi-

structured interviews gives freedom for researcher and power to lead the inter-

viewee into receiving answers that are corresponded to research questions and 

freedom to ask clarifications and specifications during interviews so that rich 

data could be obtained. Hand (2003) and Deamley (2005) concluded that the 

open nature of the questions leads to appear new unplanned concepts. The in-

terview needs to be conducted according to ethical approval policies in a pri-

vate and quiet space (Crowe M., Inder M. & Porter R., 2015).  

My research topic is focused on the Role of Student Counselling in School 

Leadership in Russian and Finnish schools. Therefore, to know a full picture of 

Leadership in schools from the Principal, the Student Counsellor and Teacher 

Perspectives I planned to conduct interviews from one school with one counsel-

lor, one principal and two teachers. The initial plan was to conduct five inter-

views in one Finnish school and four interviews in one Russian school. One 

principal, one student counsellor, one classroom teacher, one special education 

teacher, one teacher assistant in a Finnish school. One principal, one vice-
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principal, one classroom teacher, one subject teacher in Russian school.  From a 

student counsellor I wanted to receive an answer how they see their role in 

School Leadership. From a principal – what is part of a student counselling in 

School Leadership. A special teacher and assistant teachers were chosen to take 

part in data collection, because they may see more details than classroom teach-

er. In my interviews I focused was as well on receiving personal opinions from 

teachers, principals and student counsellors. The choice of using semi-

structured interviews is approved also because of differences in concepts of 

Student Counselling in Russia and Finland. I assumed that while interviewing 

Russian educators I would have to explain more detailed theory which I used. 

In addition, I thought I would have difficulties with receiving answers which I 

need to cover my research questions.  

As for receiving my wished data I have planned carefully semi-structured 

interviews in advance. The interview questions are divided into two parts: Stu-

dent-counselling phenomenon and Leadership role. Interview questions differ 

for principal, teacher and student counsellor, but dividing principal of ques-

tions remains for all participants. Interview planning included deciding upon 

the place of interviewing and the means of recording. The ethical aspect has 

been taking into consideration, such as for example reducing the risk of unan-

ticipated harm (Warren, 2002). I mentioned earlier that semi-structured gives an 

opportunity to receive new concepts that initially weren't planned that is why 

successful interviewing requires the researcher to accept that  he or she have to 

let the interview go as it is (Smith, Flowers, Larkin, 2009). 

4.5 The Participants and the Research Process  

Participants for the study were selected by two principals. The Finnish inter-

views were organized with the help of my thesis advisor. Russian interview 

participants have been chosen by the school I used to work and keeping in 

touch all these years me being abroad. Before conducting all interviews, both 

Finnish and Russians, I gained the research permit in February 2014.  A Letter 
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of Acknowledgement (Appendix 4) from the researcher's university, Institute of 

Educational Leadership at the Faculty of Education in University of Jyväskylä, 

was provided to both organizations. In both schools it was shown to principals, 

in Finnish case to acting principal. 

On March 2014 the Russian interview part has been conducted within one 

day. Beforehand I have sent a letter (Appendix 2) via email to confirm the pos-

sibility to participate in my study. The communication language was Russian. 

After receiving positive answer I travelled to Saint-Petersburg to collect my re-

search data. 

In both cases, in the Russian and Finnish school, I conducted more inter-

views as I planned. I received in total eleven interviews from both schools out 

of nine originally planned. The unexpected interviews from school secretary 

and classroom-counsellor were received from the Russian part, but there hasn't 

been an opportunity to interview vice-principal in Russia as it was planned. I 

haven't been considering interviewing subject teacher in Finland when I was 

planning collection methods for my study, but I got a chance to have an inter-

view and I used that chance. 

The arrangements of Finnish interview part have been done by thesis ad-

visor in advance in his school of leading. I have received an email from him 

with information where, when and with whom the interviews are going to be 

conducted. The very first interview from Finnish part with special education 

teacher has been conducted in April 2014, then with acting principal on May 

2014. On September 2014 on the same day the rest of them has been done, 

which includes interviews with subject teacher, Guidance Counsellor, teacher 

assistant and classroom counsellor. All interviews have been collected from the 

same mentioned Finnish school above. None of participants has received ques-

tionnaires in advance. 

Letter of Informed Consent (Appendix 3) were signed with each inter-

viewee both from Finnish and Russian schools before interviewing and I have 

original copies of them. 
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Interview process 

Before conducting the research interviews a pilot interview was carried out. A 

Finnish student counsellor and acting principal has been recommended to in-

terview by my thesis advisor. The choice was also so, because of interviewee’s 

experience and knowledge of leadership and student counselling concepts. The 

pilot interview has been done on February 2014 and took place at interviewee’s 

school during school winter holidays. It took 1 hour and 40 minutes. 

After pilot interview several changes had been made to research inter-

view’s questions. Background questions have been changed so that interviewer 

would receive clear and define questions to answer and will lead to receiving 

data according to the research questions (Appendix 1).  

Interviews from Russian school have been made in one day as it was stat-

ed earlier. The interviewing had placed in the school's secretary’s room. Inter-

viewees participated on a voluntary basis. They haven't been informed in ad-

vance that they will be interviewed, there were only information in the air giv-

en by principal that former teacher will arrive from Finland with research pur-

poses. However, having good relations and help from active secretary helped 

me for collecting data to my study. Teachers passing through secretary room 

were invited to participate in interview. None of them refused the proposal. 

I prepared a cover letter for my interviews in both schools where I ex-

plained research purpose and ask for interview permission with my promise 

keep anonymousness.  Each interview, both in Russian and Finnish schools, has 

started by the researcher introducing her and the research topic. For Russian 

teachers, a student counselling phrase has been translated and explained into 

Russian, because direct translation makes no sense in Russian, so as to be sure 

that the concept understood right. All interviews from the Russian context had 

been conducted in Russian language, because there was no English language 

skills interviewees’ ability. The interviews were audio recorded with the help of 

smartphone, some additional notes has been done during interviewing. Finally, 

the researcher thanked for participating in the interview and asked whether the 
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interviewer has anything to add. The interview's duration was in average 25 

minutes and 48 seconds. Calculated has done by in-built mathematic function 

in text redactor (Table 2). 

Interviews in the Finnish school have been done in different months. The 

interviewing had placed by coincidence at the same place of principal room, 

except of the student counsellor's in her own working room. Interviews took 

place before or after teacher's lesson. The interview's duration was in average 32 

minutes and 50 seconds. 

Table 2. Duration of interviews of Russian and Finnish educators. 

Interview's position in school  Duration, min 

Russian interview's 

Mother tongue (Russian) and 

Literature 

15:08:00 

Principal 40:45:00 

English teacher 41:13:00 

School secretary 15:56:00 

Classroom teacher  15:56:00 

Duration in average 25:47:36 

Finnish interview's 

Special education teacher 47:04:00 

Acting principal, special educa-

tion teacher  

29:42:00 

English teacher, classroom-

counsellor 

19:22:00 

Student-counsellor  47:06:00 

Teacher assistant 42:19:00 

Math, physics, chemistry teacher, 25:42:00 
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classroom-counsellor 

Duration in average 32:50:12 

Average duration of all interviews, both from Russian and Finnish school 

is 29 min 19 sec  

4.6 Data Analysis  

Thematic analysis is a method for identifying, analysing and reporting patterns 

(themes) within data. It essentially organizes and represents your data that used 

in analysis in detail (Braun, Clarke, 2006, p. 79). A theme in thematic analysis is 

a capture of “something important about the data in relation to the research 

question” (Braun, Clarke, 2006, p. 82). It refers to some meaning within the data 

that was collected and means to analyse. 

I have chosen thematic analyses as a data analysis method for my research 

is that my study field is new and the codes that I will develop during analysis 

are new. I wanted as a researcher to receive rich data which is new in academic 

field, such as Student Counselling in Finland and Russia. I find it also more il-

lustrative to create a thematic network and emerge data by putting into 

Themes. 

Thematic analyses could be completed by organising thematic networks 

(Attride-Stirling, 2001). Thematic networks are combination of themes which 

could be theory- or data driven. However, the researcher builds thematic net-

works and seeks for silent data throughout all collected data. The Thematic 

networks are web-like illustrations that represent main themes of a text (At-

tride-Stirling, 2001). There are three web-like components: Basic Themes, Or-

ganising Themes and Global Themes. The web-like illustration is built upon six 

steps according Attride-Stirling (2001):  

1) coding the material 2) identify themes 3) construct thematic networks 4) 

describe and explore thematic networks 5) summarise thematic networks 6) 

interpret patterns.  
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The steps of building thematic network are helpful tool for simplifying 

three broad stages of the analysis:  

a) the reduction/breakdown of the text B) the exploration of the text C) the 

integration of the exploration.  

Coding material simply means emerging codes from texts as it is in con-

tent analyses. It is an initial step for analysing any data using any approach. The 

second step Identifying themes means renaming codes into Basic Themes as to 

simplify working load for next step: Constructing Thematic Networks. On this 

step a researcher putting similar or familiar Basic Themes into Organising 

Theme by the principal of being relatively close. Thus, the amount of Basic 

Themes should be reduced by emerging fewer amounts of Organising Themes. 

Next, Organising Theme should be putted into Global Themes. In last stages 

four, five and six the researcher is getting familiar with the network that was 

created and rechecking it with initial data. 

 

 

 

 

 

 

 

 

 

FIGURE 5. Structure of a thematic network (Attride-Stirling, 2001, p. 388) 
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Thematic analysis in the present study 

The data analyses started from transcribing all eleven interviews word by word. 

Russian part has been translated into English since it has been collected in Rus-

sian language. Notes and comment has been done during transcribing about 

key issues that could be used further to Conclusion part. Then I have made a 

paper copy of transcribed interviews and read all of it one hundred pages sev-

eral times through. The data analysis was carried out in February, March and 

April 2015.  

Coding the material was the first step to implement thematic analyses in 

my research. Before coding I went back to research questions of the study so as 

to keep in mind idea what do I want to find out from the data. Coding in the-

matic analyses starts by section text with the use of a coding framework (At-

tride-Stirling, 2001, p. 390): 23 codes (Appendix 5) were derived on the basis of 

theoretical interest built on research questions and derived from the text itself. 

10 codes were shaped on the student-counselling counselling concept itself, 9 

codes were dedicated to leadership, 3 codes were derived on the basis of life-

long-learning and 1 code was derived on the basis of salient issues, that arise on 

the text itself. The codes were highlighted with the use of in-built Microsoft 

Word tool. Then I have created a table where all codes and text fragments were 

gathered by each interview so as to see it more clearly. This step was the excit-

ing one as I was very eager to analyse and code data. Rubin & Rubin (1995) ex-

plained that analysis is exciting because ‘you discover themes and concepts 

embedded throughout your interviews’. 

On the next step of my research data analysis all 23 codes (Appendix 5) 

and code fragments that emerged from transcriptions were reduced to 22 Basic 

themes. Based on the larger and shared issues, Basic themes then rearranged 

into five big Organizing themes. Considering Basic theme with summarizing 

the main assumption of organizing themes (Attride-Stirling, 2001, pp. 392-393) a 

Global theme has emerged. The Summary table with coding, code's fragments 

and themes has been created to show an overall scope of thematic analysis. 
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5 RESULTS

The student-counselling in the Russian school is provided by the social worker 

and the so-to-called by Accompanying service where social worker is included. 

In the Finnish context the student counselling is provided by the student-

counsellors and by all teachers at school. This study shows that educators both 

from the Finnish and the Russian schools separated guidance and counselling at 

their work. The main objectives of the student-counselling work in Russia were: 

to help students to find correct answer by themselves, to make it to feel secure, 

to prepare to choose the right profile on the last stage of the secondary level, to 

solve a problem of a child or to help him to solve a problem, to finding and 

pointing weaknesses and strengths of a child in order to develop, to help, to 

direct in the right direction, to give advice after which he will figure out by 

himself. In the Finnish school: try to enhance and find the strengths and own 

path to follow, to give tailor-made help and private help, to be interested about 

concrete student, to tell students that they have to find a way to get along with 

everyone, to find trust and some way for the student, guide the student in the 

right paths in future and help him/her to find his profession/field and prevent 

drop-outs, to help students to learn how to do things by themselves, to help to 

grow as adult. Some of the Russian educators didn't find a place for the coun-

selling in the classroom, while Finnish educators claimed that counselling hap-

pens in the classroom. I received contradictory information from Russian edu-

cators; some believes that there is a tight cooperation between school and home, 

while some didn't consider any cooperation. In the Finnish school there is coop-

eration between school and parents. I haven't received information about how 

counselling effect teaching from the Russian school, Finnish teachers believe 

that counselling and teaching goes hand by hand. The student-counselling does 

effect to a great extent teaching in both countries. The Russian educator’s bene-

ficial methods: testing for career guidance, finding out strengths and weakness-
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es, individual meetings, guidance towards a right direction after graduation 

from school, general info about different working specialties, personal example 

of teacher, need to develop motivation, need to see a result of work, student-

centered communication. The Beneficial methods in the Finnish context: dis-

cussing with student and parents so students will know that adults are caring 

about their future, team working and interest that student’s things go well, co-

operation and sharing work, help that is given to students, to let them know 

yourself quickly, to be present and listen to them, to build trust with, whatever 

is happening should be relevant what students have been experienced before, 

keep good and safe spirit at class, discussion face to face. Russian educators 

mentioned that they are extremely in a need of school psychologist in order to 

improve their work. Finnish educators wish to have more hours with student 

and less paper work, to prevent small problems to grow into big ones and to 

emphasize on preventing drop-outs. There is no student-counselling unit in 

Russia, while in Finland student-counsellors are meeting on a regular base. 

Russian student counselling is a part of the subject teacher’s responsibilities. In 

the Finnish school student-counselling is a part of many working groups at 

school. Some student-counsellors have extra administrative work in Finnish 

schools. The student-counsellor voice is very important in the Finnish school, 

while in the Russian school it doesn't influence a lot.  

Student-counselling is a part of school leadership in Finnish school, and in 

Russia there is no place for it in the school leadership. Russian educators didn't 

recognize themselves as a part of school leadership, while Finnish teachers be-

lieve in distributed leadership and there is a teacher leadership in the Finnish 

school. In Russia teacher leadership is based on the personal characteristics ra-

ther than on sharing responsibilities.   

Lifelong learning in Finnish perspective has accent on student's encour-

agement to be independent thinkers and continuous learners. Russian school 

takes a passive role in student’s readiness for lifelong learning.  Russian school 

is probably a place for lifelong learning as it gives at least basic education. In 

the Finnish context the school is surely a place for a lifelong learning. 
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5.1 The student-counselling at school  

The first part of interview was designed to answer to the first research question: 

How is student counselling organized in Russian and Finnish educational sys-

tems?  

From the interviews conducted with Russian educators emerged that the 

student counselling in practice is presented by so that called accompanying ser-

vice which consists of a social worker (teacher) and psychologist. One teacher 

has included subject teachers as student counsellor and another teacher men-

tioned a classroom counsellor teacher as a student counsellor at school. For a 

question who is involved in the student counselling in school? The leader of the 

school also -included a speech therapist in the accompanying service: 

“So accompanying service consists of social teacher, psychologist and 
speech therapist.” (Principal A) 

 A classroom teacher in elementary level has mentioned a library as a student 

counsellor for an elementary level: 

“A teacher I think, a classroom teacher, we are going with kids to the li-
brary, and it might be, a library and a teacher, it is like this on my level in 
elementary school.” (Teacher D) 

In Finnish school for a question who is involved in the student counselling, all 

respondents determined two student counsellors and half of teachers included 

themselves as counsellors for students.  The student counsellors reiterated that:  

“We are two student counsellors here in the school if you mean that every 
teacher and every person here should do that” (Teacher G) 

In fact, the principle of Finnish school claimed also student welfare group as 

student counselling.  

“We have 2 counsellors in our school and also I think a student welfare 
group is one big thing that works together with the counsellors and the 
counsellors are members of SWG also if needed. They are not members in 
every meeting but if there is a case and I think, because I am the leader of 
that group, and I think counsellor’s opinion or presence would be good.” 
(Principal B) 
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5.1.1 Guidance and counselling in general 

Guidance and counselling concepts were analysed to see if there is a difference 

in educator’s perspective between two close concepts. This study shows that 

educators both from Finnish and Russian schools separated guidance and coun-

selling at their work. However, educators from two countries have distin-

guished concepts differently and stressed on opposite phenomenon as a tool for 

solving student’s problem. A principal of Russian school reiterated that: 

“One thing is that you tell something, conduct a consultation and the other 
thing is when you together with accompanying service try to find out and 
understand what that particular child needs and you will guide him to a 
proper way, because sometimes it happens that children are messed up, 
they don't understand exactly what they want to study, on one hand they 
want to study physics and chemistry, but you can't study two sciences at 
the same time so you need to study something one, so we have to help, 
simply to guide and there are a lot of students, who come from middle 
school and they don't understand where to go during 10th grade, they 
change profiles, because once they sure to study physics and when they 
start to study it, realize that it wasn't their right decision and change profile 
education.” (Principal A) 

It has appeared that guidance is more influential than counselling and requires 

more involvement in student’s matters. Moreover, classroom-counsellor from 

Russian school mentioned an Individual Development Route as a tool for an 

improvement student’s well-being at school. Teacher also mentioned, that 

“Every subject teacher can give counselling”, but there is a difference in guiding 

a child. Individual Development Route, as teacher described, a personal devel-

opment plan where individual goals are developed together with pupil through 

particular time when the help and support is needed. The plan, according to 

teacher, developed together with the child. 

Finnish teachers emphasized on counselling as a successful meaning to 

solve student’s problems and being involved in student’s matters. On the ques-

tion “Is there any difference between guidance and counselling in your opin-

ion”, a principal has stated that: 

“so it’s more that we communicate with the student, we don't just open the 
book and show here we are, but we are more interested what the students 
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thinks and we can give him or her more feedback or our own opinions or 
help or we try to ask the students right questions to make him or her to 
think about issue from different point of views I think that's what counsel-
ling is about like walking there with the student.” (Principal B) 

Finnish classroom-counsellor stated that guidance and counselling differs with 

a number of students. He implies that counselling is an advising one person 

with own problems or any other issues that student is concerned about. A stu-

dent counsellor was a bit confused with the question and mentioned, that it 

hasn’t been a question while working as student counsellor. Classroom-

counsellor and English teacher mentioned, that is not about teaching in the 

school, it is more about counselling on everyday situations at school and help-

ing a youngster to find out the way in a situation, that he is worried about, 

while counsellors are helping with continuing educational or working par after 

basic education. Teacher assistant from Finnish school reiterated that: 

“I might feel that counselling is little bit more you get involved with the 
thing so that don't think that you are actually not like you are actually de-
ciding for the student I think it's kind of a little bit more of that you kind of 
recommend what you should do what like the counsellor things you 
should do in your future and guidance is more like gives more freedom to 
the student I guess that would be my guess.” (Teacher H) 

5.1.2 Guidance and counselling in a classroom 

From the interviews with the principals and teachers in Finland and Russia, it 

emerged that counselling and guidance in classroom in Finnish school has 

strong individual approach to every student. All Finnish educators stated that 

they need to guide and be interested in each student as personalities and find a 

way to guide individually. A student counsellor has added boosting student’s 

motivation to guidance and counselling at classroom. She claimed that: 

“The teacher must find a way how to speak and what to say to a child, that 
he would be interested in learning and I think that motivation is one of 
those things that every teacher know what they should teach, but not eve-
rybody so good at that, and I think good teachers find ways in the class-
room how the young persons can teach each other and learn from each oth-
er.” (Teacher G) 
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Teacher assistant has stated, that there are different sources of information from 

where student can receive knowledge, apart from curriculum and there are al-

ways connections between received and new knowledge. Teacher assistant also 

mentioned about encouraging talented students and find ways to give extra 

attention to them. 

However, the study found out that Russian teachers had quite weak coun-

selling and guidance in a classroom. In fact, half of respondents ignored pres-

ence of guidance and counselling in a classroom at all. The rest answers were: 

counselling in a classroom exists to some extent, it based on a situation, there is 

additional counselling hours on a subject, explanation that knowledge students 

receive is connected to reality, students should learn how to learn. A school sec-

retary has answered to the question “How does guidance and counselling take 

place in a classroom” that: 

“In my opinion — there is no place, because counselling is a personal ap-
proach, but in a mainstream classroom you could talk in general give a 
broad picture, but counselling and guidance are personal, because each 
students is individual.” (Teacher C) 

5.1.3 Student’s counselling objectives 

An analysis of student’s counselling objectives has shown that the usage of the 

student counselling at school has familiar aims in both countries. Russian 

school teachers have claimed set of objectives for the student counselling as: 

helping in finding correct answers by themselves, to make students feel secure 

and build trust, to prepare to choose right path, point out and enhance 

strengths of a student. In Finnish school responds were: find out and enhance 

student’s strengths, help to find own path, tailor-made private help, interest in 

concrete student, to find trust, guide to the right path, prevent drop-outs, to 

help to learn things by themselves, to help to grow as adults.  
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FIGURE 6. Student’s counselling objectives according to Finnish and Rus-

sian teachers. 

There are objectives in student-counselling that both Russian and Finnish 

teachers claimed during interviews, which are: providing help to students, that 

will help him to find correct answers by himself. They mentioned an im-

portance of building trust, finding out and boosting strengths.  

Teacher assistant from Finnish school has supported a common view of 

Finnish teachers on a student counselling as a mean for preventing drop-outs. 

On a question what are the main objectives of the student counselling he re-

trieved that: 

“The first nine years in Finland are strictly and then the student should 
know what to do and that can be a hard decision so I really think that it's 
one of most important things that you can guide the student in the right 
paths in future and help him or her to find his profession or what he likes 
to do, because after this nine years in Finland there is a lot of young people 
who kind of drops out they don't go anywhere they just may stay at home 
and do nothing and it's very important that they could be helped to find a 
right place where they feel they belong to.” (Teacher H) 
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5.1.4 Cooperation: counsellors, teachers, parents and students  

From the interviews with the Russian teachers I get contradictory answers with 

the question about cooperation between counsellors, teachers, parents and stu-

dents. The school secretary and a language teacher stated that there is no coop-

eration in practice at all, the rest of the teachers approved that there is coopera-

tion of social teacher, psychologist and classroom-counsellor in student matters. 

A principal of the school has answered, that there is constant cooperating be-

tween social teachers, psychologist, and classroom-counsellors. The information 

about student’s well-being and other issues, that needs to be concerned. In diffi-

cult cases, a child and its family could be taken under control. On the other 

hand a mother tongue teacher has answered in a way that: 

“No, I think no, with parents they are somehow working, but not like a 
complex and common, no. I think it is like this in general in education.” 
(Teacher A) 

All Finnish respondents had shown same opinion of presence of a strong coop-

eration between counsellors, teachers, parents and students. The principal in-

cluded Wilma system and tailor-made help as a support for the cooperation. 

Principal mentioned, that face-to-face meetings are organised if needed. 

English teacher has stated that, their teacher and school community is open for 

everyone who is involved in it: students, parents, teachers and other parties: 

“we are trying to help and we are working together and then we working 
with the parents and with the students themselves, so it's group effort to 
work together and think for the best of the student.” (Teacher B) 

The student counsellor’s cooperation in Finnish school is illustrated in Figure 7.   

 

 

FIGURE 7. Student counsellor and cooperation at Finnish school 

student counsellor 

teacher parents one student small group of students other 
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5.1.5 Counselling effect teaching 

Counselling does effect teaching according to Finnish teachers’ perspective. 

Moreover, it emerged that counselling has to be a background whatever teach-

ers does in the classroom or at school. In addition, teacher needs to give more 

time and examine student for a better outcome of learning. A teacher assistant 

reiterated that: 

“I really think that is and it has to be at background all the time like in eve-
rything you do you have to have that background that where we are going 
and our purpose is to guide them for the future I think that's what it is and 
it should be every time like in back of your head whatever you are do this 
is like the studies don't end here.” (Teacher H) 

The Russian teacher has stated that counselling is a part of teaching and a way 

of improving teaching from lesson to lesson; she stated that, students have dif-

ferent needs and teacher is ready to provide counselling or extra teaching. 

Teacher also stated, that this is a way for her teaching improvement, so she 

would be able to conduct lesson better next time. 

5.1.6 Role of student-counselling in students' welfare 

The study finds out that both in the Finnish and Russian school student coun-

selling plays an important role in student’s welfare. However, the way of im-

portance varies in two educational systems. Russian teachers stayed that in or-

der to influence student’s welfare by counselling a teacher need to know school 

psychology and some kind of relaxation room. In addition to that, it is im-

portant in school to have a trusted person to whom a student can address to. 

Student counselling important as well for student at upper level, a school secre-

tary retried that: 

“I think a great one, especially in upper level, when it is visible what a child 
is turning out to, there is a need to guide him somewhere and develop it, 
but the primary school is just a comprehensive, you can't find out strengths 
or anything else, because a child could change, it is more simple, likewise 
in a middle school there is a formation of a child, psychologists, social 
teachers should work, find out some abilities and teachers also should.” 
(Teacher C) 
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From the interviews with the principal, teachers and student counsellors at 

Finnish school, it emerged that the student counselling role in student’s welfare 

is in solving problem of a child by discussion or advice. For this purpose there 

is a student welfare group at school where participants are free to share their 

opinions about student’s matters. This help is designed for preventing drop-

outs. To add to, student counsellor has stated that in private meetings with a 

student they decide whether there is a need for a help of other staff. Student 

counsellor also mentioned that it is easier for a pupil to come and speak things 

out in an individual meeting in student-counsellor’s room. There are various 

kinds of help, that student counsellor can provide, but he also knows, where to 

redirect student in order to receive support that he is not able to provide.  

5.1.7 Beneficial methods in teachers’ work  

Beneficial methods in teacher’s work were analyzed to see is there difference in 

teacher’s work approach in the Russian and Finnish schools. In fact, the study 

found out that there were significant differences in beneficial methods that 

were listed by educators from two selected schools. 

The Russian school secretary has listed these useful methods for a stu-

dent’s better development: testing for career guidance and finding out strengths 

and weaknesses, individual meetings, guidance towards a right direction after 

graduation from school, general info about different working specialties. In ad-

dition, personal example of teacher, boosting student’s motivation, visibility of 

a result of work and student-centered communication were also listed by a 

classroom teacher. Teacher stated the importance of personal example and per-

sonal attitude towards treating students as individuals. Various kinds of activi-

ties were also mentioned by teacher and importance of showing to student the 

result of the work. 

The study found out that beneficial methods in Finnish school are going 

under one umbrella named ‘interest in student and cooperation’. A principal 

reiterated that: 
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“I always think that if there is a team working like in case like with the stu-
dent who has a problem or also the normal students, teamwork and that 
principal that everyone is interested about the student and about that we 
do this work that the student's things go well I think that’s the biggest ben-
efit you can get and also when you work as a team different team members 
bring different points of views to discussion.” (Principal B) 

TABLE 2. Beneficial methods in teacher’s work in the Russian and Finnish 

school. 

Russian educators beneficial 

methods 

Finnish educators beneficial 

methods 

discussion face to face interest in student matters’ im-

provement 

discussing with parents keep good and safe spirit on les-

son 

team working interest about student’s personal-

ity 

cooperation and sharing work to be present and listen 

to let to know that it’s easy to ask 

for a help 

to build trust 

guide to get help everything should be relevant 

what student have experienced before 

 

5.1.8 What to improve in student-counselling in the school 

The answers for a question what could be improved in the student counselling 

were analyzed to see what is missing in the present student counselling situa-

tion in both countries.  From the interviews conducted with the principal, 

teachers and school secretary in the Russian school emerged that the psycholo-

gist support is the big miss in the school. Giving fewer responsibilities to a 

classroom-counsellor and to a social worker has been found out as well. The 

principal has claimed that she wishes to have a full-time psychologist at school. 
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Principal also wished to separate position of a classroom-counsellor from a sub-

ject teacher in order to keep classes more organized and control student’s daily 

life better. The principal wished to get some special position at school for ac-

companying children to some events that goes outside of the school. That has 

done before by classroom counsellor which is a subject teacher as well. Teachers 

wished to get good psychological office and receive mandatory psychological 

trainings for students. A school secretary claimed that social worker could have 

less tasks, she reiterated that: 

Finnish wish-list for the student counselling analyzed and presented by 

following points: to reserve more time, less paper work, less students for one 

student counsellor, to prevent a small problems to grow into big ones and to 

emphasize more the importance of avoiding drop-outs.  One teacher has been 

satisfied by present situation in the student counselling. They reiterated that: 

Special education teacher reiterated that: 

“of course it will be more efficient if we could concentrate the matters more 
earlier, but in this area for example, problems are often quite big, we have 
to concentrate to the big problems and we don't have time or so or enough 
people to concentrate to little matters as soon they emerged, so preventing 
problems they should have done more and more and of course there is in 
Student Welfare Group problems are severe I would hope that student is 
absent I hope we could try to cope with it more earlier, when they are 
30absences, not 300” (Teacher E) 

The teacher mentioned preventing problems to grow into significant issues to 

students as saving society’s money in the future for solving those significant 

and severe cases.  

5.2 Leadership  

The difference of leadership styles was analyzed to see how two educational 

systems cope to lead school process. From the interviews with the principals it 

emerged that both Russian and Finnish leaders preferred to use diplomatic 

style of leadership. Both have stated that discussion is a main tool for their 

leadership. Finnish principal described principal main role in organizing com-
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mon discussion, where each participant have the right to express opinion and 

listen to another one. The principal reiterated that: 

“I believe in discussion and if you want to make a change, you have to talk 
with the people and everyone has to be involved, and it has to be an open 
discussion and each member place has to get their voice heard and then we 
try to discuss and learn to listen each other and then has the strength and 
wisdom to make a common point of view how to do things and how to go 
on and what we want but my I think my most important role is here to or-
ganize that discussion, where we discuss, what we discuss, how we dis-
cuss, so that all the things that need to be discussed come to that discussion 
and gets further in a good way” (Principal B) 

 

The Russian principal mentioned diplomatic way of leading school. Principal 

was talking about creating such conditions and ways of instructions, where it is 

easy for a follower to understand with directions to follow. 

5.2.1 School’s structures where student-counsellors are involved in 

Student counselling or student counsellors’ involvement was analyzed to un-

derstand which part it has in school organization. Moreover, from the inter-

views with the Finnish and Russian educators it emerged that it takes a specific 

part, but in a different way in two educational organizations. The Russian stu-

dent counselling is a part of subject teacher’s responsibilities. In other words, so 

called members of accompanying service are sharing other positions in school, 

in some cases they have up to three different shared positions. The classroom 

teacher has stated that ODOD or Otdel Dopolnitelnogo Obrazovaniya Detei 

(“Department of Student’s Extra Education”) is a structure where student coun-

selling also takes place.  She reiterated that, for example, a student can partici-

pate in drawing lessons after schools by attending ODOD. 

Finnish principal and teachers included student counselling in many 

structures of the school such as: student welfare group, city meetings with other 

student counsellors, with elementary school teachers, with student counsellors 

from upper school level, part of school dynamic workgroups. In addition, to 

that the student counsellor of school is a part of city planning group. The group 

develops strategies to prevent drop-outs. Moreover, student counsellors have 
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more connections to external environment than others teachers said teacher as-

sistant:  

“I think there are more than usual teachers they are related to the outside 
world too so they are having connections with working life such things that 
normal teachers are not so much involved in those things but like those 
working life or even medical other institutions and those kind of things 
they are more involved than usual teachers” (teacher H) 

He also stated that student counsellors have special role in the school and they 

are involved in many projects running inside and outside of the school.  

5.2.2 Student-counselling voice in school 

The student counselling voice in school decision-making was analyzed to un-

derstand how important and valued student counselling is at school. It 

emerged that student counselling is highly appreciated and important for Finn-

ish teachers and principal. On opposite, only two Russian teachers stated that 

people who are involved in the student counselling have voice in school deci-

sion making. However, from the rest of interviewers it emerged that there is 

only a social teacher who has voice in school and that there is a possibility to be 

involved in school-decision making for student counsellors, but there is no in-

formation if it happens in the reality according English teacher in the Russian 

school. The principal has stated that the voice is important, but it’s not the pri-

mary one. She also stated that the power is distributed in the school, she reiter-

ated that: 

“I have given people a power so as called to people, I have given an under-

standing that they can also lead and that a principal is not a pure power 

that come up with any decision and no one has a right to do so” (Principal 

A) 

From the interviews with Finnish teachers, as I mentioned before, I got data that 

shows how student counselling is highly valued at Finnish school. Special edu-

cation teacher stated that: 

“I think they are very important and I heard it has changed through the 
years, when they first got here, teacher were more doing own subjects and 
it’s important to learn math or Swedish, but I think now that thing is eve-
rybody sees whole structure better, that student-counselling is really im-
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portant because of dropouts and like that, I think when we have teacher 
meeting when student-counsellor says something it is really important and 
everybody respects their opinions.” (Teacher E) 

 

The principal of Finnish school stated, that student counsellor voice is very val-

uable, because they “see quite big amount of students and bigger point of 

view”. Teacher assistant also mentioned that they have bigger view on stu-

dent’s issues. 

5.2.3 Student counselling as a part of school leadership 

Two basic themes of my research were combined together in one interview 

question “How would you look at student counselling as a part of school lead-

ership?” The outcome of this is that in the Russian school there is very poor ev-

idence of the student counselling in leading the school. From interviews with 

Russian teachers it emerged that the student counselling either doesn’t belong 

to school leadership or that there is a possibility to be a part, but it’s not visible. 

Only one teacher has claimed that there is a part, but she emphasized that it 

happens only in basic school. 

In Finnish school it emerged that the student counselling is a part of 

school leadership. However, the principal wasn’t stated so obvious the im-

portance of the student counselling in school leadership, she claimed that eve-

ryone can be a part of leading school. She reiterated that: 

“for leading I don't think that much, but of course each teacher and each 
member of this workplace takes part of leading also, because if you a part 
of this workplace you have to admit that you take a part of leading also 
with your personality” (Principal B) 

However, the rest of teachers have been approved student counsellors as partic-

ipant of school leading process. The student counsellor itself has stated that, it is 

easy for her to speak out and discuss things as they are with others teachers. 

She also claimed the importance of working together with “alive” persons, who 

have feelings. 

The classroom counsellor has claimed that the student counselling is a 

supporting part for students and that he doesn’t know about supporting the 
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principle in the school leading. However, special education teacher has men-

tioned that student counsellor’s leading comes directly from the position of 

supporting student, not from being a member of a leading group of the school, 

she stated that: 

“I think its respect that they have earned that everyone in this building 
knows that they are doing really valuable job they are really trying to help 
every kid try to find own thing, I think leading role comes from that part.” 
(Teacher E) 

5.2.4 Own role in school leadership 

Teacher leadership is one of the important parts of my research. The answers 

from question “How would you perceive your own role in school leadership” 

were analyzed to see how Teacher leadership is organized at Russian and Finn-

ish schools.  

The study shows that Russian teachers placed themselves in leading teach-

ing roles by personal qualities, attitudes, experiences or, in the case of English 

teacher, from position of chairman of the Teacher Trade Union at school. For 

example, Mother Language and literature teacher claimed that she has role in 

school leadership because of teacher experience and based on that her subject 

included in a mandatory examination in a basic school.  

Finnish teacher’s perception of own leadership has been described by all 

interviewers as  having an opportunity to speak freely and having at school 

such an open atmosphere where opinions are nicely heard. One teacher and 

classroom counsellor has perceived their leadership role by being part of school 

leading group. Special education teacher stated that there is always freedom to 

share opinions, but the power is already given to a leading group by elections 

and free choice.  

5.2.5 Who else is involved in school leadership 

Own perception in school leadership and valuing others leading qualities has 

been analyzed to see how leading operating in practice in the Finnish and Rus-

sian schools. From the interviews with the Russian teachers it emerged that 
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there are people who could be involved in school’s leading based on their own 

will, experience and attitude. There is also school secretary’s claim that mainly 

classroom counsellors are the ones who involved in school leadership and peo-

ple who are working with other services. One teacher has mentioned that ad-

ministration is the leading part of school, she reiterated that: 

“First of all leaders are our administration, they are probably leaders, Yes 
there are some people which could be leaders, that are involved in some ac-
tivities, I can't say that they are involved they could be involved and take 
the initiative.”(Teacher B) 

From the interviews with Finnish teachers it emerged that all school community 

and school staff are involved in school leading along with school board (johto-

ryhmä) which is presented by principal, vice-principal, three chosen teachers 

and one member of school staff (school secretary). The contribution of each 

member in school leading also comes from having an open community with 

freedom to speak. Teacher assistant has claimed that: 

“it doesn't matter who’s' says the idea if it's good it can go further in that 
sense everybody can be really in this leadership thing I don't think there is 
anything but leader group that does that not many other people involved 
in that sense” (Teacher H) 

 

The principal’s hope was that every teacher thinks about his own leading posi-

tion and about being a leader for students. Principal also included teaching 

leading of students and discussing issues. 

5.2.6 Teacher leadership 

Teacher leadership hasn’t been founded in the Russian school, however school 

secretary has stated that there is one presented by strong people and there is 

also so what called “hidden leaders”. She gave on example of organizing one 

event: when strong leaders haven’t spoken out about organization and up-

coming event, nobody makes a step to replace those strong leaders in prepara-

tions. The result was that there hasn’t been any celebration in the school, be-

cause nobody took care about it.  
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Teacher leadership in Finnish school depends on teacher’s own will and 

time. However, possibility of giving to school more time highly increased by 

working in a school community where individuals are treated well. One teacher 

has mentioned, that he can stay at school and make extra work on one day and 

leave earlier if it’s needed on another.  

Special education teacher, for example, asked to be a student leader by 

herself. On the other hand, half of teachers said that they don’t have teacher 

leadership instead they have cooperation and shared responsibilities. Subject 

teacher mentioned that there is cooperation between same subject teachers. 

5.3 Lifelong-learning  

Lifelong learning perception was analyzed to understand to where Finnish and 

Russian educational systems are targeting to in terms of lifelong learning con-

cept. This study shows that lifelong learning in Finnish perspective has accent 

on student's encouragement to be independent thinkers and continuous learn-

ers. Finnish teachers also wish in their students a skill that enables using 

knowledge that was received from school in the real life. Finnish teacher who 

has opportunities and rights to upgrade his/her professional knowledge is be-

coming a role model for students for continuous education. Special education 

teacher also claimed that she wants to educate herself as well as a teacher 

through the life. 

However, one Finnish teacher has claimed that lifelong learning depends 

on a social background. He stated that where there are problems in families it is 

becoming harder to reach point of understanding of lifelong learning process. 

He claimed that:  

“it's impossible to make them see if they have everything at home miss fall-
ing apart and they are using alcohol and drugs at home and they are never 
there for him or something like this such student he just can see long per-
spective that’s' feeling so bad in those case I think it is impossible but there 
are also normal or good students there are there it works pretty well they 
can pretty much tell where they are going and you can really kind of per-
haps we could even more emphasize the fact that this is their first step real-
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ly they are building for the future you could probably emphasize that a lit-
tle bit more that learning doesn't stop here definitely not” (Teacher H) 

In the Russian perspective student’s lifelong learning mostly depends on exter-

nal factors such as family, social background, school type and only then on a 

student itself. School takes a passive role in student’s readiness for lifelong 

learning. In addition, teacher in Russia should be motivated to receive new 

knowledge and be a role model in learning for students. Russian teacher stated 

that: 

“This is the thing that they want to instill nowadays a lifelong-learning, our 
school as a base, we can even show example on teachers that we are study-
ing all life, because a teacher is a person who is always studying, because 
when you stop to learn itself you start to teach others.” (Teacher B) 

 

A classroom teacher stated that there should be a very tight cooperation be-

tween school and home in order to form “harmonious decent person in our so-

ciety”. 

School as a base for Lifelong-learning  

Typical Russian school is probably a place for lifelong learning as it gives at 

least basic education so after graduation students can pass directly to a working 

life or continue education on a higher level. There is a way of improving situa-

tion by motivating teaching staff to be more active and take initiations to im-

prove school activities such as School Board, Parent’s and Alumni Associations. 

Teacher reiterated: 

“I think yes, even though we are a weak school, but these kids need to 
study, if they can't make it at lyceum or gymnasium (types of the Russian 
secondary schools), they can study in an average school, anyway education 
should be provided. Some of students based on our school can achieve 
something, grow up and keep on studying, some can receive nothing, but 
at least receive an education and goes on in life, anyway a need to study, a 
school needs to be completed “ (Teacher C) 

In the Finnish context the school is definitely a place for a lifelong learning. 

There are many aspects to support this idea. First, the school teaches to students 
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that they can change their career choice during life many times. Second, there is 

very tight and well-build cooperation between teachers for a student’s good 

despite of the fact that there are social problems in families. School is becoming 

in that case a place where student can receive attention and tailor-made help. 

Finnish principal mentioned a new Core Curriculum as a mean to improve stu-

dent’s performance. She reiterated that: 

“That's what teachers have hope for years that new curricular will bring 
more those like those areas in new curricular, that we need skills that helps 
in further life and I think we need skills like interaction and discussion, 
those are skills for life and also that you can take care of your things and 
matters and you can you have a courage to go and discuss with different 
peoples about your things and you learn to organize things you learn to 
take your books with and where to go they are not in things you learn in 
the subject but generally in each and every subject.” (Principal B) 

Moreover, in the Finnish school there is good leadership, flexibility and trust 

that help to creates good atmosphere and build good student-teacher relation-

ship. 
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6 DISCUSSION

In this part of my research I discuss conclusion, validity, reliability and limita-

tions of the study, ethical considerations, significance of the study and recom-

mendations for further studies. 

6.1 Conclusion 

The findings of my study are hopefully important for further studies on the top-

ics of Student-counselling in Finland and Russia, on lifelong-learning and im-

portance of student's development as well on topics on School Leadership. The 

study brought results and understanding student counselling phenomenon and 

its role in the Russian and Finnish school leadership. The outcomes bring more 

light in Finnish and Russian differences in educational systems and student-

counselling concepts. Findings show that there are extreme differences in or-

ganizing student counselling in the Russian and Finnish schools. Their roles in 

school leadership are considerably different as well. Lifelong learning concept 

has been shown organized differently in both countries.  

I recommend further discussions on lifelong-learning topics, its im-

portance in a constantly changing world, driven by new technologies and eco-

nomical challenges. The concept is also interesting, because educational systems 

in OECD countries are considering their educational development based on the 

lifelong-learning skills. 

I would also recommend investigating Finnish student counsellors and 

their part in school leadership. Their role has been changed through history of 

student-counselling profession in Finland. 
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6.2 Validity, reliability and limitations 

Reliability and validity in qualitative research “conceptualized as trustworthi-

ness, rigor and quality in qualitative paradigm” (Golafshani, 2003, p. 604.). To 

ensure validity of my study I used semi-structured interviews. I prepared in 

advance interview questions based on my research questions, to avoid broad 

concepts that I could receive from participants. Before conducting actual inter-

views I used a pilot interview with a knowledgeable and experienced expert in 

the study field. 

I consider my study is valid and reliable, because the data has been col-

lected from both countries, Russia and Finland. I have travelled to Russia, to 

Saint-Petersburg, to a state secondary school for the interviews. All interviewee, 

both in Russia and Finland, were employed in the educational institutions on 

the moment I conducted interviews. All participants had at least three years of 

working experience in education. Interviews have been received from particu-

lar educators, such as student-counsellors, principals, subject teachers, teacher 

assistants, classroom counsellors and vice-principals. 

The study is considered valid and reliable, because every interview was 

recorded to improve the reliability and authenticity of the data. I have copied 

interview's records on my personal computer and saved them. Each interview 

has been conducting face-to-face and signatures on cover letters have been col-

lected personally. 

6.3 Ethical considerations 

The very first and important ethical considerations while conducting a qualita-

tive study is “do no Harm” (Miller et al., 2012, p.51). It applies when if there 

any doubt that participant seem to have adverse reactions, it is better to stop 

study with that participant even if it means bringing distractions in one's re-

search plan. I have been considered it and there has been no sign or a word 

from participants about adverse reactions in their behaviour that is why I con-

sidered that during my study I haven't done harm to anyone. 
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Privacy and anonymity are considered in my study on the basis that I 

have got permissions from the participants to use data in my research purposes. 

I haven't published or mentioned anywhere their names in data analysis chap-

ter. I keep information that I have collected confidential as well. 

All participants of my study have been informed about consent of the 

study (Miller et al., 2012, p. 56). The information that was given to interviewees 

considered the topic and the aim of the study. Some interviewee was very excit-

ed and on that question I felt I was interviewed. Participants asked as well my 

educational background and the reason why I came to study Student Counsel-

ling Role in School Leadership. During interviewing I was aware about provid-

ing an environment that is trustworthy. Introduction questions helped in that 

matter as well as personal attitude. 

Data interpretation is an ethical consideration during the study. A re-

searcher is expected to analyse data and avoid misinterpretations or fraudulent 

analysis (Miller et al., 2012, p. 57). At that point translating data from Russian to 

English could have brought misinterpretations in my study. I have noticed that 

ground concepts such as student-counsellor are translated and mean different 

things in both languages. To avoid fraudulent or misunderstanding I went back 

to the theoretical framework and to material that are describing those concepts. 

6.4 Significance of the study  

The study is relevant to student-counsellors, educational managers and princi-

pals in Russia and in Finland. I would recommend to Russian principals to read 

findings and reflect how the system of student-counselling differs in Russia and 

Finland. There is also beneficial to read what are the objectives of educator's job 

and their own perception of their role on School Leadership.  

The experts or educators who are specialized or interested on lifelong-

learning concepts will gain from reading this study. This study may serve re-

searchers, policy-makers, third sector and those, who emphasize lifelong-

learning in their job or in developing their organization.  
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The schools, parents, students from Russia and Finland could gain from 

this study as it can bring ideas how influential educational policy and policy 

making is. The world on a large scope can benefit from this study as it could 

bring new ideas how to improve student well-being and developing as individ-

ual. 

6.5 Recommendations  

Further study can carry out on deepening student-counselling and its develop-

ment in educational policies of Russia or Finland. The importance of having 

and improving student-counselling phenomena can be continued. 

I recommend investigating lifelong-learning concept and conducting a re-

search which will show the influence of lifelong-learning policies in educational 

systems on student's performance at school. 

Teacher Leadership can be investigated further and its influence on prin-

cipal's leading in Finland. I got interested in that topic during developing Theo-

retical framework of my study. 
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APPENDICES 

Appendix 1 Interview questions 

Principal questions: 
Student-counselling phenomenon 
1.What is your professional background that led you to become a leader? 
2.Who is involved in student counselling in your school? Please give me an ex-
ample. 
3.Is there any difference between guidance and counselling in your opinion? 
4.What are the main objectives of student counselling in your opinion? 
5.How does guidance and counselling take place in a classroom? Please give me 
an example. 
6.How do counsellors cooperate with teachers, parents and students? 
7.What is the role of student-counselling in students' welfare in your opinion? 
8.According to your experience what are the most beneficial methods in your 
job? 
9.Is there anything you wish to improve in student-counselling in your school 
or in general? 
Leadership role 
1.What kind of leadership style are you using in school? 
2.What are the structures of your school where student-counsellors are involved 
in? Please list and describe the tasks. 
3.What kind of administrative tasks does student-counsellor have? 
4.How valuable is the student-counselling voice in schools' decision-making? 
5.How would you look at student counselling as a part of school leadership? 
How does it affect your own leadership? 
6.Are there any other people involved in school leadership? 
7.How would you define teacher leadership in your school? 
8.How does teacher leadership affect the whole leadership in your school? 
9.How do you perceive lifelong learning? 
10.How would you support the concept of lifelong learning from the leader’s 
point of view? 
11.Is there anything you would like to add? 
 
 
Teacher questions 
Student-counselling phenomenon 
1.What is your background that led you to become a teacher? 
2.How does it feel to be a teacher at your school?   
3.Who is involved in student counselling in your school? Please give me an ex-
ample. 
4.Is there any difference between guidance and counselling in your opinion? 
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5.What are the main objectives of student-counselling in your opinion? 
6.How does guidance and counselling take place in a classroom? Please give me 
an example. 
7.How do counsellors cooperate with teachers, parents and students? 
8.How does student counselling effect your teaching? 
9.What is the role of student-counselling in students' welfare in your opinion? 
10.According to your experience what are the most beneficial methods in your 
job? 
11.Is there anything you wish to improve in student-counselling in your school 
or in general? 
Leadership role 
1.What are the structures of your school where student-counsellors are involved 
in? Please list and describe the tasks. 
2.What kind of administrative tasks does student-counsellor have? 
3.How valuable is the student-counselling voice in schools' decision-making? 
4.How would you look at student counselling as a part of school leadership? 
5.How would you perceive your own role in school leadership? 
6.Are there any other people involved in school leadership? 
7.How would you define teacher leadership in your school? 
8.How do you perceive lifelong learning? 
9.How would you support the concept of lifelong learning from the counsellor’s 
point of view? 
10.Is there anything you would like to add? 
 
Student counsellors' questions 
Student-counselling phenomenon 
1.What is your professional background that led you become to a student coun-
sellor? 
2.How does it feel to be a counsellor at your school? 
3.Who is involved in student counselling in your school? Please give me an ex-
ample. 
4.Is there any difference between guidance and counselling in your opinion? 
5.What are the main objectives of student-counselling in your opinion? 
6.How does guidance and counselling take place in a classroom? Please give me 
an example. 
 
7.How do counsellors cooperate with teachers, parents and students? 
8.Is there any separate student-counsellor unit in your district? 
If yes, what kind of cooperation has it and what are its objectives? 
9.What is the role of student-counselling in students' welfare in your opinion? 
10.According to your experience what are the most beneficial methods in your 
job? 
11.Is there anything you wish to improve in student-counselling in your school 
or in general? 
Leadership role 
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1.What are the structures of your school where student-counsellors are involved 
in? Please list and describe the tasks. 
2.What kind of administrative tasks does student-counsellor have? 
3.How valuable is the student-counselling voice in schools' decision-making? 
4.How would you look at student counselling as a part of school leadership? 
5.How would you perceive your own role in school leadership? 
6.Are there any other people involved in school leadership? 
7.How would you define teacher leadership in your school? 
8.How do you perceive lifelong learning? 
9.How would you support the concept of lifelong learning from the counsellor’s 
point of view? 
Is there anything you would like to add? 
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Appendix 2 Research permit  

RESEARCH PERMIT REQUEST   Date: 24.02.2014 

 

Mulyar Irina Vyacheslavovna 

State Budget Educational Institution Secondary Comprehensive School №87 Petro-

gradskaya district Saint-Petersburg 

197198, Russia, St.Petersburg, Vvedenskaya 16-18A 

 

 

 

I am a student in the Master’s Degree Programme in Educational Leadership, where I 

am writing my Master’s thesis on the topic The Role of Student Counselling in School 

Leadership. Case study in Finnish and Russian schools. 

The purpose of the study is to explore/find out student counselling phenomenon and its 

role in Russian and Finnish school leadership. 

I am requesting for your kind permission to collect the research data in your institution 

at the time of your convenience from 03.03 – 07.03. The research data to be collected 

would consist of 4 (four) interviews: 1 (one) principal, 1 (one) vice-principal, 1 (one) 

classroom teacher and 1 (one) subject teacher. 

 

The data is collected and used for research purposes only and will be dealt with anony-

mously. 

 

Please contact director Mika Risku of the Institute of Educational Leadership in the 

University of Jyväskylä (tel. 358-400 247 420, email: mika.risku@jyu.fi), if in need 

for additional information. 

 

 

Sima Mironova 

00930, Helsinki, Asiakkaankatu 6D 57 

+358401883890 

sima.mironova@gmail.com 
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Appendix 3 Cover letter 

25.02.2014 

Letter of Informed Consent 

State Budget Educational Institution Secondary Comprehensive School №87 Petrogradskaya district 

Saint-Petersburg 

197198, Russia, St.Petersburg, Vvedenskaya 16-18A 

 

Dear Mr./ Mrs. ________________, 

 

Thank you very much for agreeing to take part in the Individual Interview session on March 

3th, 2014. I appreciate your taking the time from your busy working day to participate in the 

discussion. 

As you have been informed, the purpose of this interview is to enable me to collect data for my 

Master’s Thesis on the topic The Role of Student Counselling in School Leadership. Case 

study in Finnish and Russian schools. The objective of the study is to explore/find out  stu-

dent counselling phenomenon and its role in Russian and Finnish school leadership. 

With your permission, the interview will be audio-recorded as this will enable me to check the 

accuracy of my note taking. All recorded material will be destroyed after the publication of the 

study. All discussions will be presented anonymously in the thesis. You may, at any time, with-

draw yourself from the study by simply indicating your intention to withdraw. I will email to 

you a pdf copy of this master thesis when it is ready. 

The research findings may be used in presentations and publications as part of the dissemina-

tion of the research. If you require any further information or explanation, please contact me 

(email: your contact information) or director Mika Risku of the Institute of Educational Leader-

ship in the University of Jyväskylä (tel. 358-400 247 420, email: mika.risku@jyu.fi).  

 

Research Consent 

I have read and understood the conditions under which I will participate in this individual in-

terview and give my consent to be a participant and to have the discussion audio-recorded. 

 

I agree that any data contributed by me may be published according to the above principles. 

Signature: _______________________               Signature: _______________________ 

Mr./Mrs.                                      Sima Mironova 

                            (Participant)                                                            (Researcher) 

Date: ___________________________                Date: ___________________________ 
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