THE USE OF YOUTUBE IN ENGLISH LESSONS IN FINNISH MER
SECONDARY SCHOOLS

Bachelor’s Thesis

Hanna Lehtimaki

University of Jyvéaskyla
Department of languages
English
May 2014



JYVASKYLAN YLIOPISTO

Tiedekunta — Faculty Laitos — Department
Humanistinen tiedekunta Kielten laitos

Tekija — Author
Hanna Lehtimaki

Tyén nimi — Title
The use of YouTube in English lessons in Finnistelosecondary schools

Oppiaine — Subject Tyon laji — Level

Englanti Kandidaatintutkielma

Aika — Month and year Sivumaara — Number of pages
Toukokuu 2014 23 + 1 liite

Tiivistelma — Abstract

Teknologian kehittyessé ja uusien laitteiden jajap ilmestyessa myos kouluihin, avartuvai
luokkahuoneissakin kaytettavéat opetusmahdollisuudetokone [0ytyy nykyaan melkein joké
luokasta, ja internet-yhteys on monella oppituanifiytossa. Yksi internetin suosituimmista
palveluista talla hetkella sosiaalisen median &aoal YouTube, videoiden jakamis- ja
katsomispalvelu, jota kayttavat jo miljoonat ihmise

Taman tutkielman tavoitteena on selvittdd YouTukéyttdd suomalaisissa ylakouluissa
englannin kielen oppitunneilla, ja varsinkin sitd@hin tarkoitukseen YouTubea tunneilla
kaytetaan, ja minkalaisia aktiviteetteja sen k&ytbitetaan. Tutkielma kertoo mdg miksi juuri
tietyntyyppisia tehtavia kaytetdan kyseisten vidahkien yhteydessa.

Tulokset kertovat YouTuben kayton yleisyydesta.KiKal5 vastaajaa, jotka olivat ylakoulun
englannin kielen opettajia ja vastasivat interngtekyyn sahkopostilla [&hetetyn linkin kauttd,
kayttivat YouTubea, suurin osa liittden jonkinlaisiktiviteetteja videopéatkan katsomiseen.
YouTubea myos kaytettiin moneen eri opetustarksiggk: kulttuurin, kuullunymmartamisen,
kieliopin ja puheen opettamiseen, aiheen alustuksgepilaiden mielenkiinnon herattamiseep,
viihteeksi ja muun muassa kannustamaan oppilaparagan kieltd. Tehtavat, joita YouTuben
kayttdon liitettiin, olivat hyvin monipuolisia. Op@jat kertoivat kayttavansa videopéatkien
yhteydessa niin keskustelutehtavia kuin sisaltitigvia ja luoviakin tehtavia.

Tutkimuksen otoksen ollessa pieni tulokset eivétijkaan ole yleistettavissa, mutta tutkimug
selventaa sitd, miten YouTubea kaytetddn Suoméwwlden englannin kielen tunneilla, ja
avaa samalla mahdollisuuksia lisatutkimuksiin.

Asiasanat — Keywords YouTube, social media, autbenaterial, English, activities, questionnaire

Sailytyspaikka — Depository JYX — Jyvaskylan ylisioin julkaisuarkisto

Muita tietoja — Additional information




Table of contents

1
2

5

INTRODUCTION

REASONS FOR USING YOUTUBE IN LANGUAGE LEARNING
AND TEACHING

2.1 AUTHENTICITY IN LANGUAGE LEARNING AND TEACHING

2.2 SOCIAL MEDIA AND YOUTUBE IN LANGUAGE LEARNING AND
TEACHING
2.3 ACTIVITIES IN LANGUAGE LEARNING AND TEACHING

THE PRESENT STUDY

3.1 RESEARCH AIMS AND QUESTIONS

3.2 DATA COLLECTION

3.3 THE PARTICIPANTS

RESULTS AND DISCUSSION

4.1 THE PARTICIPANTS’ USE OF YOUTUBE

4.2 THE PURPOSES FOR WHICH YOUTUBE WAS USED
4.3 THE ACTIVITIES USED WITH YOUTUBE
CONCLUSION

BIBLIOGRAPHY
APPENDIX

11
11
12
14

20
22
24



1 INTRODUCTION

As globalization continues along with the developtnaf new technologies, so does the use of
the Internet, and especially the social media ssiesh as Facebook, Twitter and YouTube. They
are all also increasingly used in classrooms, andhast of the sites on the Internet exist in
English, there is a lot of material for the useBsfglish language classrooms. One website
especially seems to be an endless reserve of alaf@riclassroom usage: YouTube. Teachers
and students use YouTube both for uploading their eideos and watching others’ videos, and
in the recent years, they have learned to use ieranod more productively in language learning
and teaching too (see e.g. Pacansky-Brock 2013Lapgénen 2012). YouTube is especially
useful for classroom use, as it is full of authentiaterial, which in turn has been proven to

motivate students better than mere school bookiaes (Peacock 1997).

However, there is little research conducted onube of YouTube in classrooms. Mostly there
are books about how best to utilize it, nothingwhdmw it is actually used. In Finland too, the
research has been quite sparse, and the use oluldedias been only briefly mentioned in some

small studies (see e.g. Leppanen 2012).

Thus, the present study aims to find out how muoliTube is used in classrooms in Finland,
especially in lower secondary school classroomg&rlish, and why. It also looks into what

kind of things YouTube is used for as it asks wkiatl of activities, if any, accompany the use
of YouTube. With the answers to these questionspuld, for example, be possible to further
improve the language teaching materials that theaddook authors provide, and to thus better

motivate the students to study.

Next, the background for the study will be introddclt is divided into three: authenticity, social
media and activities in language learning and tegcihen, in chapter three, the present study
will be described, including the research aims gudstions, the methods and the participants.

The results are presented and discussed in cHapter
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2 REASONS FOR USING YOUTUBE IN LANGUAGE LEARNING AN
TEACHING

This chapter focuses on the background theory aeteio using YouTube in classrooms, and
why it is beneficial. First, authenticity, how glates to YouTube and how it is used in language
classrooms, is explained. Then, social media iregdrand YouTube in particular are explained,
also relating them to classroom use. Finally, sbagc information about classroom activities is

covered.

2.1 AUTHENTICITY IN LANGUAGE LEARNING AND TEACHING

Authenticity in language learning and teaching gamed more and more popularity in recent
years, especially after the communicative approadanguage teaching emerged in the 1970s.
There are many studies about how using authentterrabs in language learning situations is
beneficial for learning languages. YouTube videdsciv are not explicitly made in order to
teach a language are also authentic material, wikickhy authenticity and its importance to
language learning is explained next.

It is difficult to give one simple definition forughenticity, as several researchers have defined
authenticity differently. One of the most well-knowlefinitions is Widdowson’s (1979: 80). He
states that authenticity is “a characteristic @ tblationship between the passage and the reader
and it has to do with appropriate response”. Thugyiddowson’s definition a text, or any input,

is not authentic in itself but how it is used ankaivthe result of the use is are what makes the
input authentic. Lee (1995: 324) defines authemtaterial a bit differently: “A text is usually
regarded as authentic if it is not written for teiag purposes, but for a real life communicative
purpose, where the writer has a certain messagad® to the reader. As such authentic text is
one that possesses an intrinsically communicatizgity.” This can be applied to other types of
input too, such as spoken language. Another qufailar definition is Kramsch’s definition
(1993: 177). She writes that “The term authentiereto the way language is used in non-
pedagogic, natural communication.” Although alleiardefinitions are quite widely used, the
present study employs Kramsch's definition of antlty and authentic material. It was

thought to be the most suitable definition, as Yad video clips often involve natural
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communication, or are otherwise made for non-pegiagourposes, as for example video web

logs, interviews and music videos are.

Authenticity, using authentic materials, has madyamtages for language learning and teaching.
When using authentic materials, such as videogxds,t students are able to listen to and read
language used in real situations. The material ats@lly somehow informs students about the
culture of the target language, which gives th& taswhich the authentic material is used for a
whole new educational addition. Students also seebe more motivated when using authentic
materials (Peacock 1997), which is an importanebefor both the teacher and the students. In
Peacock’s (1997) study, the students’ concentrationhe task, on-task behaviour, was higher
when using authentic materials than when usindi@ali materials. As it is the teacher who
creates the tasks around the authentic materialalso possible to use the material several times
for different kinds of purposes. One can just tdke same authentic material and create a
different kind of task around it. Authentic matésiaas they can be for example amateur videos
from some social media website, can also have swmistakes in their language use, or the
language can be somehow improper, which can shdhetstudents that even native speakers’
language use is not always flawless. This agairnfudher motivate them to use the language as
they do not have to fear making mistakes as mudth &ithentic materials it is possible to bring

something new to every lesson.

2.2 SOCIAL MEDIA AND YOUTUBE IN LANGUAGE LEARNING AND TEACHING

The Internet, as well as authentic material, hamive increasingly popular in the recent years.
In Finland the use of the Internet increases stedlgf and by November 2013, 92 percent of all
Finnish people had used the Internet during thietteise months (Tilastokeskus 2013). Students
and pupils too use the Internet increasingly: i2039 percent of 10-14-year-olds were
registered users of social media, and 72 percemthed videos sent by other people, for

example in YouTube (Tilastokeskus 2009).

In addition to authenticity, social media, too,aschallenging term to define. However, for
example Kaplan and Haenlein (2010) define it agraup of Internet-based applications that
build on the ideological and technological foundas of Web 2.0, and that allow the creation

and exchange of User Generated Content.” This geseerated content can be for example text,
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music or movie clips that a user of the Internadsatb a website, like YouTube, where other
users may read, listen to, watch or share the nbnte the use of social media increases, it has
found its way to classrooms too, and there are moumsebooks and articles written on how to
best utilize the web and social media in educafsee e.g. Pacansky-Brock 2012 and Richardson
2010).

YouTube is a video publishing and sharing websikmex by Google. It is one of the most
popular means of social media nowadays as it hasane billion unique users every month and
approximately one hundred hours of video are udatiere every minute (YouTube.com). It is
popular among Finnish teenagers (Aarnio and Mitkis?011), as well as among Finnish
teachers of English, and it is used as a part fuage teaching (Leppanen 2012). However,
there is little research about the use of YouTudamguage teaching in Finland, and Leppanen’s
thesis is one of few to research it in a bit moetad. His study presents the purposes for which
videos in general, and YouTube video clips amorgthare used in Finnish classrooms, but not
much else about the use of YouTube in Finland. @lmsposes include learning about culture,
listening comprehension practice, invoking inteiasstudents, previewing a topic, encouraging
students to learn languages, entertainment, legoirspeak, learning grammar and practicing
communication skills (Leppanen 2012). In other daes, for example in the United States,
YouTube is widely used to facilitate long-distarieetures and as a means for making and

presenting group works (see e.g. Richardson 2010).

2.3 ACTIVITIES IN LANGUAGE LEARNING AND TEACHING

Although authentic material in itself is alreadyitqua nice addition to classrooms, merely
bringing it into the language learning and teachsitgation is not enough. The teacher has to
know how to use it to achieve the best resulteaching and learning. There are many different
activities, exercises and tasks to use with auvibhemterials. This chapter is a brief summary of
why having at least some kind of a task is impdrtarlanguage learning and teaching, and of
how tasks can be categorized according to Nunaf@4j2Gor example by categorizing them

according to what kind of a learning strategy s lase for a task.

There are numerous different types of activities lémguage learning and teaching. Different

kinds of activities are good for different purpgsesd it depends on the goal of language
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learning what kind of an activity the teacher desitb use. However, sometimes teachers do not
use any kind of activities in their teaching, prafey to, for example, just entertain their student
with YouTube videos, or to simply lecture, as Lepgr@ (2012) found. Nevertheless, using some
kind of an activity when learning or practicing ¢armge skills is of the utmost importance.
Having the students do some kind of an activiteraffor example, learning a new grammar
point consolidates the learning process as theestachave to draw on what they have just
learned. Having tasks also motivates learners tonwanicate with the input they receive and

with other learners, and it offers more authenti€8u and Liu 2012).

There are several different ways of categorizirgigafor example dividing them into pre-task,
task and post-task as in task-based teaching (TBanson 2013), but for the present study,
Nunan'’s (2004) categorization was thought to bentlst suitable. According to Nunan (2004),
language learning activities, or tasks, can bedddiinto five different groups according to what
kind of strategies are the base for the tasks.fieestrategies are the cognitive, interpersonal,
linguistic, affective and creative strategies. Wihile cognitive strategy is the base for a task, it
means that the task has the students manipulat@egnput they receive in some way, for
example by classifying things into categories, pjust taking notes. The interpersonal strategy
includes tasks which require communication withthap person, such as in role playing. With
the linguistic strategy, the main focus is on theguage. Summarizing and doing controlled
language exercises are examples of this. The aféestrategy includes tasks with which the
students have to understand their own feelingsogrions and use them in order to finish the
task. Reflecting is an example of this. With theative strategy, as the name suggests, the

students create something new, be it a play ofgugtixample brainstorming.



3 THE PRESENT STUDY

In this chapter, the research aims and questibagjdta collection method and procedure as well

as the pilot study are presented. In additionptméicipants are introduced.

3.1 RESEARCH AIMS AND QUESTIONS

The main aim of the present study is to find outwbat purposes YouTube is utilized in Finnish

lower secondary schools, and what kind of actisihRecompany the use of YouTube videos. As
discussed above, the topic has not been studiektail in Finland before, and as the use of
YouTube increases all the time, both inside andidatclassrooms, it seems relevant to know
more about the occurrence. As YouTube clips usedassrooms are also authentic materials,
they often motivate students better than for exangmhool book materials. Thus it is also
important to know how YouTube is utilized in clas®sms in order to know how to improve the

students’ motivation even more.

The research questions that the present studytaiarsswer are the following:
1. How often is YouTube used in English lessons imk&in lower secondary schools?

2. For what purposes is YouTube utilized in Englisestans in Finnish lower secondary

schools?

3. What kind of activities accompany the use of Youdzib

3.2 DATA COLLECTION

A questionnaire was chosen as a suitable methodhépresent study, as it was a practical
method to contact several teachers of English ar¢umiand. As teachers seem to be quite busy
and they do not have too much free time, it was #isught that more teachers would be able to
participate in a questionnaire rather than, fomgxa, an interview, as answering a questionnaire
does not usually take a lot of time, and the temchan answer it whenever they want. It also
provides anonymity, which can, however, also berablpm. If the participants do not

understand the questions, there is nothing to sithe questionnaire is answered online, it is not
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possible to ask for instructions while answering.order to be as intelligible as possible, the

guestions were in Finnish.

The questionnaire was made with an Internet prograralled Mrinterview. The programme is

freely available to the students of the Jyvéaskytédversity, and easy enough to use in small
studies, such as the present study. The questiens iwserted into the programme, and the
programme provided the link needed to access tlestigmnaire on a web page. The link was
then sent to email lists of Finnish teachers oflishg The email lists were chosen at random

from a group of email lists of Finnish teachergaflish.

Most of the questions in the questionnaire weretiplatchoice questions, but there were some
open-ended questions included too. The questiongpsed of the background information
about the teachers, why they used YouTube in teaching, the amount of time YouTube was
used for in classrooms, the length of the YouTUlpes eised, for what purposes the teachers used
YouTube and did its use somehow vary dependingifterent teaching groups or courses, what
kind of activities accompanied that use and whyl ahen did the activities take place in the
teaching situation and how much time the activitmsk. All the questionnaire’s questions can

be seen in Appendix 1.

In order to ensure that the questionnaire was fomak, the questions understandable and the
Internet questionnaire itself functioning, a pidtidy was conducted a couple of days before the
actual questionnaire was sent at the end of Fep2@t4. Four university students of English
who had experience in teaching English answeredtlestionnaire. The pilot proved to be very
useful, as it brought forward some problems of liigibility, as well as some technical
problems. After making the required improvementsda on the problems with the pilot study,
the actual, finished questionnaire was sent to d@hmil lists at the end of February. The
guestionnaire was sent to 18 email lists altogethed the teachers were given one week to

answer the questionnaire.

3.3 THE PARTICIPANTS
In the accompanying email sent to email lists oflish teachers in Finland, it was specified that

the questionnaire was for teachers of English vaught in Finnish lower secondary schools. It
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was assumed that all the teachers who answeretfiegiébr the questionnaire.

After the given week, there were 17 participant,ot which had successfully completed the
guestionnaire. Of the 15, only one was a man ardrélt were women. Regarding the other
background variables, the group was quite heteemesn As Table 1 shows, most of the
participants, 60% of them, had taught languagesof@r 20 years, and 27% from six to ten
years. Only one person (7%) had taught for less tive years, and only one other from eleven
to 20 years. All of them taught English as was megli Table 2 shows that 47% taught also
Swedish, 20% taught German, and one participamghtabrench beside English. Surprisingly,

33% of them taught only English, and one participaho taught English and Swedish also

taught German. Every participant also used YouTuwbéheir classroom, which may have

resulted from the teachers seeing that the questimwas about YouTube, and thus, only those

who used it, answered.

Table 1. Work experience

Year: Percentac
1-5 7

6-10 27

11-2C 7

20+ 6C

Table 2. Languages the teachers taught

Language! Percentac

Swedisl 47
Germai 20
Frenct 7

Only Englist | 33
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4 RESULTS AND DISCUSSION

In this section the data from the questionnairanialysed and discussed. The chapter is divided
into three: the basic information about the pgraaits’ use of YouTube, the purposes for which
YouTube was used in English lessons in lower semgnsgchools in Finland, and the activities

which were used with YouTube.

4.1 THE PARTICIPANTS’ USE OF YOUTUBE

All the teachers who answered the questionnaird YeeiTube in their classrooms. Of the 15
participants, 40% used YouTube more often than anweek, and another 40% more often than
once a month. Of the rest, one teacher used Youdnbe a week, another once a month and yet
another less often than once a month. Althougls#imeple was quite small, it is possible to say
that YouTube is at least somewhat used in langlesgaing and teaching in Finland, and some
teachers use it even quite often (Table 3). Altlotie legality issue of using YouTube for
teaching purposes in Finland, whether showing Ydé&Tuideo clips in classrooms is legal or
not, is not a part of the present study, it isreséing to note how often the participants used

YouTube in their teaching even though they prob&blgw that using it is a bit of a grey area.

Table 3. The use of YouTube

The use of YouTut Percentac

More often than once a we 40

Once a wee 7

More often than once a moi | 4C

Once imontt 7

Less oftenthanonceamo |7

The video clips that the participants used in thissroom were mostly (87%) quite short, from

zero to five minutes. However, a bit over halfloé fparticipants used also clips which were from
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six to ten minutes long. Clips of 11-30 minuteseavalso used by two participants. From the data
it is possible to draw the conclusion that the widéps used were mostly short as the teachers
only wanted to, for example, introduce some topiamother, or to briefly motivate or entertain
their students (Table 4). One participant, for eglanwrote that she uses sing-alongs, and songs
do not usually take more than a couple of minuA@sther participant wrote that she only shows
clips about topics that they have already covemdtich does not require longer clips. The longer
clips were not used as often as the shorter onds avould be interesting to know what exactly
was watched for almost 30 minutes, and for whappses. Possibly a clip of a documentary to

teach about a cultural topic, or a movie clip.

Table 4. The purpose for which YouTube is used

The purpos Percentac
Culture 93
Introducing a new top 8C
Awaking students interes 73
Entertainmer 6C
Listening comprehension pract 53

Encourging student to learn languag: | 33

Gramma 27
Teaching to tal 7
Communication practic 0
Othel 13

4.2 THE PURPOSES FOR WHICH YOUTUBE WAS USED

According to the data, YouTube was used for varipugposes in the English lessons. In the
guestionnaire, there were nine answering optionengilt was possible to choose multiple

options, and, in addition, the participants werke &b write their own responses if there were not
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enough suitable options. Of the participants, 93%#duYouTube for teaching the culture of the
target language, and 80% for introducing a newctojfiouTube was used for awaking the
students’ interest by 73% of the participants, 88% used it for pure entertainment. Listening
comprehension practice was also quite a populdragp&3% of the participants used YouTube
for practicing listening skills. Next came encourgg students to learn languages (33%),
teaching grammar (27%) and teaching to talk intéinget language (7%) (Table 4).

Three of the participants wrote about other use¥@miTube, too. These included rewarding
students for a successful lesson, the studentsngdkeir own videos, simplifying some more

difficult language aspects, playing different mugimes and motivation.

It is interesting how almost every participant u¥ediTube for teaching the culture of the target
language and for introducing a new topic. Awakig tstudents’ interest was also quite
common, as was using YouTube for pure entertainm@ne could assume that also other
teachers who use YouTube in their teaching, ndtthes participants of the present study, use
YouTube for similar reasons. This could lead to ¢baclusion that teachers know quite widely
that YouTube is an easy tool for language learrang teaching, and that they know what
purposes it is most useful for. This could be stddnore, as knowing the reasons for which
teachers use YouTube, and knowing what they shair students from there, could, for

example, help improve the quality of school bookerals by helping to make school books, for

instance, more interesting or motivating to stugent

When asked if the use of YouTube varied dependindifferent teaching groups or courses, the
answers were mixed. The question went unanswere2B#y of the participants. Another 33%
thought that there are no differences in their aefouTube between different groups or
courses. The remaining 33% did, however, write thatr use of YouTube varied a bit. The use
depended on the age or maturity of the studentsrdiog to two participants. Another two wrote
that the topic of the class and the teaching stnatere the reasons why their use of YouTube
varied. One teacher said that some groups needesl madivation than others, and some groups
were quicker than others, and that that was whyuskd YouTube a bit differently depending on
the group. However, as the material one finds inMde already varies depending on what one
looks for and, for example, what search words aesuit might be that even with the 33% who

said they do not vary their use of YouTube atthk, use actually varied a bit. The search word
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choices could already be an unconscious act of fiyindiwhat the teachers want to show their

students, as well as the actual choice of the vidtipdrom the result list.

4.3 THE ACTIVITIES USED WITH YOUTUBE

Although all the participants used YouTube in tled@ssroom, only 60% of them claimed to use
some kind of an activity with it. However, when adkwhy the remaining 40%, six people, did
not use any activities with YouTube video clips,otwrote that they had some kind of a
discussion task or questions about the video tlgy thad watched, thus actually having and
using an activity. Another two wrote they only d&auTube for awaking their students’ interest,
introducing a new topic or teaching about the taxgdture by, for example, listening to and

watching subtitled songs, which was why they did need any additional activities. The

remaining two participants wrote that there aready enough activities as it is, for example in
the school books, and that they thought that wasigm

If the two participants who said they do not havey activities accompanying the use of
YouTube even though they did are also counted, stlni®%, three-quarters, had activities
accompanying the use of YouTube. The percentagaiis high, and it shows that at least some
teachers do find using YouTube in classrooms wdrntlew Additionally, although having and

using authentic material in classrooms is recomradndsing YouTube raises the question of
how and why teachers have the need, or want, tease other material for teaching than the
actual teaching books, and why they create them autivities around it. Are the school book
materials, for example, deficient in something,could they have too monotonous activities?

Perhaps researching teachers’ stand on the topid poove to be fruitful.

Of the participants who used activities with You®@ulseven people had the students do the
activities after watching the video clip. Five peigants had the students do the activities also
during the video clip, probably when finding sonpedfic linguistic items. In three cases, the
students had activities also before watching thew; but they then continued doing them either
during or after watching the clip. It is not sugang that most of the participants who had
accompanying activities had the students do thehereduring the video clip or after watching
it, or both, as especially most of the activitissaihich students “pick up” things from the clips

require for example taking notes, which often haysp#uring and after watching the clips.
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The participants who used activities with YouTuberevable to write in an open-ended question
about the activities they used. Out of these da#wyi four came up several times. The first of
these four was discussion. Five of the participarstsd some kind of a discussion task with
YouTube video clips. In some cases it was spectfiatl the discussions were in Finnish, or that
they were summaries, or that sometimes the studeststalked about the video clip and
sometimes they had to answer questions orally. Klesless, discussions in some form were
used. The second group included questions aboutdhtent of the video clip. This group
overlaps somewhat with the discussion, as sometithes questions seemed to be oral,
sometimes written. Sometimes it was the teacher agiced the questions, sometimes the
students. Commenting on the content of the vidgpwhs, however, a dominant activity, as it
occurred in some form in 78% of the answers. Thjrdbticing, either by hearing or seeing,
things from the video clip was also popular. Thacteers mentioned that their students had to
notice for example grammar points, some particwards or vocabulary, find answers to
guestions given before watching the clip or pagrdaton to reactions and responses in the video.
In principle, every participant who said they usetdivities with YouTube, had activities that
required this kind of “picking up” different thing$his group, too, overlaps somewhat with the
two earlier groups, as noticing, or “picking uphirtgs from the video clips can be seen as
commenting on the content of the clips. The lasth& four groups was doing something
creative. This included drawings about the videp, dramatization and the students doing their
own videos. What was especially interesting wasrbaone of the participants mentioned using
YouTube for communication practice in the multigl®ice question discussed earlier, although
for this open-ended question about why they usesktiparticular activities, almost every teacher
had an answer which suggested that YouTube wdagcinused for communication practice. It
may be that the participants somehow misunderdtomdoncept of “communication practice” in
the multiple-choice question, or they did not thofktheir activities as communication practice.
Regardless of the reason for not selecting “comoatiun practice” as an exercise type, in the

answers it became clear that, among other thingsT¥be was actually used exactly for that.

It is interesting that YouTube video clips havesthdour different kind of “activity types”:
discussion tasks, questions about the contenteofitheo clips, noticing things from the clips,
and doing something creative. All four of thesetiaty types” could be somehow included in
school book materials, and usually, there are mt&ts at least resembling these in school books.

Naturally, it is not possible to have video clipsschool books or on CDs, but nowadays when
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many school book series have their own websitedeoviclips could be included there too.
Having content resembling YouTube video clips ahd fctivities the teachers create to
accompany them in school books could be an impbraerit to the publishers, and having
enough suitable exercises in school books could tzlte of the problem of the “grey area”
regarding YouTube and legality in Finland, as temshwould not have to use YouTube
anymore. Nevertheless, in addition to being fullaothentic material and thus recommended,
YouTube videos have such a wide range of topicsvadebs that it would be quite impossible to
create as applicable a solution as it is. In agidjtas students themselves use YouTube in their
free time, using YouTube in classrooms is a matigatactor for them, whereas showing video

clips which are already part of the teaching matenight not be.

When analysing in a bit more detail the activitibe teachers have accompanying the use of
YouTube, one can divide them into groups accordingategories presented by Nunan (2004).
This gives a clearer picture of how YouTube camged in classrooms, as the categories give an
explicit classification of tasks that can be made of with YouTube. Nunan’s categories are
also more understandable than the categories ds&raight from the data as the categories do
not overlap, at least not as much. In addition, &t categorization shows more clearly what
language learning skills are required and practisgkd some specific activities. The categories
are for different strategies used in classroomsiagikd they include the cognitive, interpersonal,
linguistic, affective and creative strategies, wwhweere discussed in section 2.3.2. One can find

examples of all of these categories in the exangile=sn by the participants.

First of all, among the data, there are some aigs/that use the cognitive strategy. For example
when taking notes, the students are in a way méatipg the input they receive, and thus are
using the cognitive strategy. As some participamtste, they used discussions and questions,
both oral and written, to see whether the studkat® understood the video, and to make sure
they have learned something. These tasks sometegase taking notes, and thus, use partially

the cognitive strategy.

Secondly, the interpersonal strategy was also widséd among the participants. For example
co-operating uses the interpersonal strategy, drgha and group work can be considered co-
operating. Even role playing uses the interpersatrategy. These instances can be seen for

example in these mentions from the participants:

“—parin kanssa aiheesta keskusteleminen—"
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“—discussing with a pair about the topic—"
and

“—parikeskusteluja, esim. tien neuvomisen harjaittel
“—pair discussion, e.g. practicing how to tak way”

Thirdly, the linguistic strategy is used, for exdeypyvhen summarizing something, and when
trying to find for instance the main points fronethideo clips. Summarizing is done both alone
and in pairs, orally and in writing, and it is paps the most used strategy with the activities
accompanying the use of YouTube. This is becaudeast some of the answers of all the
participants who used activities with YouTube coldd understood so that their students

somehow summarize the video clips’ content. An gdarof this is:
“Kerro parillesi suomeksi mista oli kysymys”
“Tell your pair in Finnish what the video waisout”

There were no direct instances of the use of thetHocategory, the affective strategy, but for
example discussion activities might include sucttrategy. One participant wrote that she has
guestions in English about the topic of the vid@ogd her students are then supposed to answer
them. These questions are not necessarily dirabthyt the video clip, but about the clip’s topic.
Thus, there might be questions which are somehagopalized and which allow the students to

share their own experiences, opinions etc.

Finally, the creative strategy in this study mos#fers to the students making their own videos

about some topic. They have to create something oedramatize the video, as in this example:
““laululeikkiin osallistuminen, mukana laulamein, oma esitys”
“-taking part in a musical play, singing alpag own performance”

As explained when discussing the previous studiesitethe use of YouTube in classrooms, this
last strategy, the creative strategy, is also whast of the books about the use of YouTube in

classroom are about: how to make your own videdspam them into your YouTube account.

On the whole, all of the strategies presented byadu(2004) were a part of the activities
accompanying the use of YouTube in this studyhéives that YouTube can be used for several

purposes, and that it is a very diverse sourc&afaguage learning and teaching.
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To the questiorwhy do you use exactly these activities with YogTuie teachers gave again
very varying answers. These answers could be diwidaghly into three, and they also seemed
to cover reasons for using YouTube in English Iassa general in addition to reasons for using
some specific activities. First of all, the actie# that the participants had chosen, as well@s th
use of YouTube in general, were considered to baoghenticity and variation into the
classroom. Authenticity was the one thing hypotteito be the main reason for the use of

YouTube. This seemed to be important to the pasditis too, as one of them wrote:

“YouTubesta l6ytyy vaihtelevaa ja usein tosielaméateriaalia eika tarvitse kayttaa kirjantekijoiden

keksimalla keksittyja tehtavia.”

“In YouTube the material is varying and it cometenffrom real life and one does not have to use the

material which the authors of the school books haritten and which is far from real life.”

The second category was motivation. According tcoaple participants, the students like
YouTube. This is probably because they use it adéhoand thus, it makes the lessons more
interesting. Authenticity also usually increasestivation, so the first two categories overlap
somewhat again. The third reason was, in principlat, the use of YouTube, the searching and
watching of video clips as well as doing some aquamying tasks, is so easy. As one of the

participants wrote:

“Ne toimivat ja kaikki voivat osallistua eivatkaeoliian tyolaita.”
“They work and everybody can participate and theyrent too laborious.”

Many of the answers were similar to the examplevab@atching YouTube videos seems to be
quick and not too laborious, the teacher can eadtych any kind of activities to them, they
make bringing culture to the classroom easier aatthing them and doing the activities is a

good way to repeat things.

As one of the participants mentioned, the actigsiB&companying the use of YouTube can be
very swift. That is also what most of the othertiggrants seemed to think. Almost half, 44%, of
the teachers who answered the questionnaire whatetihe activities take from zero to five
minutes out of the lesson, and another 44% thatalévities take from six to ten minutes. Only
22% said the activities take 11-30 minutes, wheogesparticipant even said the activities take
only as long as it takes to watch the video clipisTis the case with for example sing-alongs and

other music related games. It is understandable tthea activities do not take a long time,
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especially if one does not count the video cligsigth, as most activities that the participants
mentioned seemed to be short discussions or listomls and answers about the clips, which

rarely take a long time.
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5 CONCLUSION

The aim of the present study was to learn aboutiieeof YouTube in English lessons in lower
secondary schools in Finland. More specific aimgewdor example, to learn how often
YouTube is utilized in these lessons, for what psgs it is used, and what kind of activities

accompany its use. The data provided interestmdjrfgs about the topic.

The participants used YouTube quite often in thessons. Almost half of them, 47%, used
YouTube at least once a week, and another 47% iisadleast once a month. Only one
participant used YouTube less often than once atmdrne purposes for which YouTube was
used were also quite diverse. Almost all participarsed it for teaching about the target culture,
as well as for introducing a new topic. Awakingithgtudents’ interest with YouTube was
familiar to eleven participants, and nine partiagsaused it for pure entertainment. This is
similar to previous research which says that uaimfpentic materials and things that the students
are interested in motivates them better (Peaco®k)1Half of the teachers used YouTube for
listening comprehension practice, and five in ordeencourage the students to learn the target
language. It was used for teaching grammar by pauticipants, and one even used it to teach
how to talk. Even though not one of the particisanohose “communication practice” as a
purpose for using YouTube, in their written explamas it came out that communication was
also practiced. Some other purposes which the ¢eachrote themselves were for example

watching YouTube as a reward for a successful tesaud students making their own videos.

The activities accompanying the use of YouTube was® quite varied. They included for
example discussion tasks, activities about theermf the video clips, and doing something
creative about the video clip, for instance thedshis doing their own dramatization. These
activities also reflected categories presented bpad (2004). According to Nunan, language
learning activities can be divided into five growgeording to what kind of a language learning
strategy is the base for a task: the cognitiveerpersonal, linguistic, affective or creative
strategy.

Altogether, the study was quite successful. Howeiver were done again, some things should
be taken into consideration. Firstly, when usinguastionnaire there are always some dangers.

The biggest problem regarding this study was thavas difficult to attract participants and
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hence the answering time had to be doubled. Intiaddieven though a pilot study was
conducted, there were still some participants whd Mmisunderstandings with the questions.
They were not able to ask for clarification whes\aaring the questionnaire, and there could be
no specifying questions afterwards, which creatdxt @f ambiguity. The categorization of the
purposes and activities was also a bit difficult tae answers were given in open-ended

guestions, which meant that they varied quite atat were thus somewhat difficult to analyse.

As this was only a small study, the results carmeoteliably generalized and more research has
to be done in order to be able to draw any specificclusions about the use of YouTube
regarding language learning and teaching in Finldarek study only gave an introduction on
how YouTube is used in Finnish lower secondary stsh@nd specifically in English lessons. In
the future, more research could be conducted omexXample on what basis the video clips are
chosen, what are the clips about, does for instdreéegality issue of using YouTube in schools
in Finland have an influence, and on whether Fimneachers of English use YouTube as a
channel for giving homework and doing presentati@ssfor example American teachers are
instructed to do (see e.g. Pacansky-Brock, 2018%eRrching the relationship between school
book materials, especially school book activitiasd the activities accompanying the use of
YouTube could also prove to be interesting. It wlobe nice to know whether YouTube, and
activities with it, are used because school booterras are lacking something, and if so, what
could be done to rectify the situation.

In conclusion, the present study gave a small éuiction on the use of YouTube in English
lessons in Finnish lower secondary schools, as agetin the activities accompanying the use of
YouTube. According to the results, YouTube waseuitdely used in Finnish lower secondary
schools. From, for example, Aarnio and Multisil20{1) one can also learn that YouTube is
quite widely used among Finnish teenagers too,Yaoulube’s own website gives more exact

numbers of its use in general. However, more rekezould be done on the topic.
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APPENDIX 1 — The questionnaire

1. Miké& on sukupuolesi?
- Mies
- Nainen
2. Montako vuotta olet tydskennellyt opettajana?
- 15
- 6-10
- 11-20
- yli 20
3. Mité kieli& opetat englannin lisaksi?
- Ruotsi
- Saksa
- Ranska
- Venaja
- Muu
- Vain englanti
4. Kaytatkd YouTubea opetuksessasi?
- Kylla
- Ei
5. Jos vastasit edelliseen kysymykseen "ei", kerrssmikinun El tarvitse tdman jalkeen
vastata enda muihin kysymyksiin, mutta teknisigtéta sinun taytyy "seuraava"-nappia
painamalla menna kyselyn loppuun asti (n.10 kohjtatg vastauksesi tallentuvat.
6. Kuinka usein keskimaarin kaytat YouTubea opetulesss
- Useammin kuin kerran viikossa
- Kerran viikossa
- Kerran parissa viikossa
- Kerran kuukaudessa
- Harvemmin kuin kerran kuukaudessa
7. Kuinka pitkia patkia naytat YouTubesta? Voit valiiseamman vaihtoehdon.
- 0-5min

- 6-10min
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- 11-30min
- yli 30min

8. Mihin tarkoitukseen kaytat YouTubea opetuksessdsiPvalita useamman vaihtoehdon.
- Kulttuurin opetus
- Kuullunymmartamisen opetus
- Puheen opetus
- Kieliopin opetus
- Kommunikaatioharjoitukset
- Aiheen alustus
- Mielenkiinnon herattdminen
- Kielen opiskeluun kannustaminen
- Viihde
- Muu

9. Jos vastasit edelliseen kysymykseen "muu”, mihialmua tarkoitukseen kaytat
YouTubea opetuksessasi? Kerro mahdollisimman tarkas

10.0nko YouTuben kaytto sinun kohdallasi kurssi- y@imatyokohtaista, ja jos on, niin
miten?

11. Liittyykd YouTuben kayttoon opetuksessasi tehtdaidaktiviteetteja?
- Kylla
- Ei

12.Jos vastasit edelliseen kysymykseen "ei", kerrcssmiinun El tarvitse tAman jalkeen
vastata endd muihin kysymyksiin, mutta teknisigtét& sinun taytyy "seuraava'-nappia
painamalla menna kyselyn loppuun asti (4 kohtai# pastauksesi tallentuvat.

13. Millaisia tehtavia tai aktiviteetteja YouTuben kéydn opetuksessasi liittyy (esimerkiksi
puhetehtavia, millaisia?). Kerro mahdollisimmark#esti.

14. Miksi liitat juuri naitéa tehtavia tai aktiviteet@)YouTuben kayton yhteyteen? Kerro
mahdollisimman tarkasti.

15. Tekevatkd oppilaat yleensa YouTuben kayttoon liditytehtavat tai aktiviteetit: (Voit
valita useamman vaihtoehdon)
- Ennen YouTube-patkan katselua
- Katselun aikana

- Katselun jalkeen
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16. Kuinka kauan aikaa YouTuben kayttoon liittyvientéahen tekeminen yleensa vie
tunnilla, silloin kun niita kaytetaan (pelkkien tékien tekoaika, tdhan ei lasketa
YouTube-patkan katselua)? Voit valita useammanteatidon.

- YouTube-patkan katselun ajan
- 0-5min

- 6-10min

- 11-30min

- yli 30min



