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This study reviewed the socio-economic backgrousfdgupils from various family structure
(Monogamous, polygamous, single-parent and orphbildren) against their acaden
performances in Ibadan North-East municipalitylEdan, Nigeria.

The diverse contending studies on how the socio@oic backgrounds of these fami

structures aid children’s academic attainments @raanined.

The data for this study was gathered in April, 20IBe study employed both qualitative &
quantitative data collection method. A total of ttvandred and twenty pupils between the &
of 10 tol5 in junior secondary schools were sampheR20 and 8 teachers were interviey
from the various pupils’ schools.

Findings from this study revealed that no significdifferences existed in the pupils’ levels|
academic attainment and ethnic background, whiggaificant difference was found betwe
the monogamous and polygamous pupils’ religionesscthe various family structures obser
However, majority pupils’ level of computer litesaavas found to be poor. No significg
differences were also recorded in the pupils’ psresducational achievement and occupati
status, as the majority of the parents were foortzktat the working class level.

Based on the levels of the pupils’ academic aclmmre, this study recommends: the need
effective parental involvement with children’s aeadc activities, implementation of strate
initiative programme aimed at assisting childrerovelne socioeconomically disadvantaged
to generally improve the pupils’ literacy levels.
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1 INTRODUCTION

Recently, research has shown that family backgrewidch consist of family socioeconomic
characteristics like parental education, familyoime, parents’ occupation, single parenting, two-
parent family and multiple spouse-family, pareiatiditude towards education and the general
home environment, all constitute divers contribioo the academic performance of children

(Ajayi;Muraino;& Lawani 2011, 51-54).

Primary education serves as the first and most itapbeducational foundation wherein the
intellectual numeracy and literacy developmentsrbébeboho 2000, 7). The need for quality
primary education for all children irrespectivetbéir family backgrounds and physical
characteristics has been considered paramouniebyritied Nations in one of its development
movement known agducation For All’. It has also been found as the second goal anhengjght
international development goals known as ‘MillermiDevelopment Goals’ (MDGs) which the
United Nations alongside with twenty- three inteior@al organizations have agreed to actualize

before the end of the year 2015 (Justlists 2008, 1-

The Pupils in primary schools differ in family soeconomic standings and access to
socioeconomic resources that contribute to thd leviheir academic achievement to certain

significant extent (Barry 2006, 21-25).

Over the years, there have been diverse contengdialiative and quantitative studies on the
extent to which the socioeconomic positions ofetéht family types aid children’s academic
success. Although, more studies are of the viewttie socio-economic factors associated with
certain family structures such as two-parent fagjlpositively aid the progress of children’s
academic attainment in comparison to more thangarent families, however, there is still a
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high level of disagreement among researchers (Blrg@nwuegbuzie;Caridine;& Abu 2002,

264-266).

Nevertheless, few studies have been carried oupadny the differences in socioeconomic
positions and academic success of primary schqolgpinom different family backgrounds in
different subject areas in the sub Saharan Afrcaamtries. This study is of great significance as
it will reveal the similarities and differencesthne academic and socioeconomic standings of the
pupils from separate family backgrounds and; theations of those pupils who are

socioeconomically disadvantaged and, with poor eac growth.

This research mainly aims to compare and contnessdcioeconomic status and academic
success of the pupils between the ages of 10 tmfbdifferent family backgrounds in junior
secondary school one, in Ibadan North-East muritjp®yo State, Nigeria. Ibadan is the
capital city of Oyo State in Nigeria and it consief six distinct municipalities among which is

Ibadan North-East where the research was conducted.

The Universal Basic Education (UBE) launched iné¥ig by the President Olusegun Obasanjo
in 1999 has really brought an immense developnmatthe country’s early education by
providing all children with the free access to mimeducation. Nevertheless, it is essential to
critically look into the academic achievement a#gl pupils at the end of their primary school

education.

Aside from the government efforts to ensure thelémgntation of the Universal Basic
Education, it is equally important to subject teedls of the children’s school success to critical
scrutiny at the end of their primary education lidey to ascertain the actual levels of pupils’

academic achievement.



According to the data supplied by UNICEF(2007, 130)% of pupils usually drop out of
primary school while approximately 54% make it iseondary school and this situation has
been due to socioeconomic difficulties. And thisveger lessens the possibility of attaining

fully, Education for all before the end of 2015Nigeria as claimed by UNICEF.

Conclusively, since the aims of all education pksrare to improve literacy at all levels,
improve performance standard at schools and facamyuprevalent case of pupils dropping out
of school; it is accordingly necessary to seekasnable solutions to the various academic
problems encountered by the pupils; and to ensigaisiable improvement in the children’s

academic growth, educational attainment and adoagsality education.

The focus of this study critically, is to reviewethctual socioeconomic standings of the pupils
and their academic performance after the six-yaargsy school education. This mainly aims at
revealing the actual socioeconomic positions ofpilngils, basic socioeconomic needs of the
pupils for their academics; including the existaunnection between their academic

achievement and their family background socioecoo@tatus.



2 FAMILY BACKGROUND AND SCHOOL SUCCESS

2.1 Definition of terms

This chapter discusses the theoretical frame wbsglocioeconomic backgrounds and educational
achievementfactors that contribute to school success, previessarch findings on the
contributions of families’ socioeconomic factorsawademic achievemetnie reported school
success of the pupils and the Nigerian educatistesy.

It is mandated for the purpose of this study tingethese basic concepts due to their
importance to this research work. These conceptadeacademic performancesducational
attainment family backgroundand its related termsThese terms are used so often by
educational researchers when discussing issuesdheérn the educational progress of the
pupils and students generaldcademic performancer academic achievememgfers to the
score attained by an examinee in an administeegdiatdized test. Academic achievement of
students or pupils reveals the extent to whicHahening objectives of the teachers and the
institution as a whole are being realized (Meli2ea2, 1-2).

Educational attainmenbr educational achievemerdescribes the topmost level of formal
education a single individual has accomplished.datdanal achievements are best ascertained
through the administration of cognitive test, bages of average grade point or national
examination (Buchmann 2002, 154-155).

It is vital to note that both academic performaand educational achievement are both functions
of the pupils’ school effort; which is the amoufitione and energy that the pupils expend in
meeting the formal requirement established by tiegichers and or school. (Carbonaro 2005,

27-34).



2.1 Education system in Nigeria

Nigeria operates a former education system of 643ahich can be described as a system that is
consisted of four progressive institutional phaskih are: 6 years of primary education, 3
years of junior secondary education, 3 years abseecondary education and the minimum of 4
years of higher education from any tertiary insigio which include the university, polytechnic,
colleges of education and other higher institubbspecialization. The language of instruction
throughout the various levels of education in Nigé&s English. Furthermore, it is important to
add that the private investors are also involvetth@6-3-3-4 education system in Nigeria. The
State Primary Education Board (SUBEB) is respoeditit the management of the government
owned primary schools in their respective state.

The 6-3-3-4 education system is planned to guaeahee students’ attainment of intellectual
capability after the first nine years of basic eatian at the end of the junior secondary school
which will enable the students that want to furttineir career in areas of apprenticeships or

vocational training programmes to do so (Nick & Bat2004, 1-4).

Pre-primary education in Nigeria

Nigerian government is not responsible for prepriymeducation usually referred to as nursery
school education and day care services for preschddren. Parents who can afford to train
their children in the nursery school before thdgiatthe primary school age of six do so at their
own expenses through private schools that run nueskication which usually comprises of
daycare and nursery classes.

Recently in October, 2011, the Nigerian governnist proposed to implement a new system of
1-6-3-3-4 of education which is going to includeree-year Early Childhood Education (ECE)

for the children of five-year-olds. This can be siolered as an attempt on the part of the



Nigerian government to intensify the adherencesoéducation system to the Universal Basic

Education (Boco 2011, 1-3).

Primary school education

The State Primary Education Board (SUBEB) is respima for the management of the
government owned primary schools in their respediates. Primary school education in
Nigeria is fee free while parents still have toeta@iare of some expenses like buying of school
uniform which is used by all pupils in primary sai®all over the country, books and
stationeries, and some other miscellaneous expeassesiated with the schooling of the pupils.
The school fees are totality taken care of by thveeghnment at the primary education level. This
is tailored towards the commitment of the Nigem@vernment to the United Nations Education
For ALL (EFA) movement and the Free Universal B&sieication that upholds the right of
every child to compulsory, free and qualitativeuansal basic education which was launched in
Nigeria in 2004 (UNESCO 2005, 10).

Children in Nigeria are expected to begin theimany school at the age of six and finish at age
twelve. At the end of primary six which is the firdass in primary school, the pupils sit for the
annual Common Entrance Examination which is a gresée for entry into the junior
secondary school and are finally awarded First 8cbeaving Certificate (BFFA 2012, 1-3).

Secondary school education

The State Ministry of Education is legislated torégponsible for the administration, funding
and management of all the state owned secondaoplscim Nigeria. The secondary education is
being divided into three years of junior secondarg three years of senior secondary. The
pupils who are successful in the Common Entran@eriixation and have acquired the Primary

School Leaving Certificate proceed into the jursecondary school. The government secondary
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schools are tuition free with minimum or no levyrgepaid by the students to cover the cost of
school maintenance (Teboho 2000, 4-5).

At the successful completion of the junior secogdahool known as the basic education, the
students are accorded the opportunity to engatiesithree-year junior secondary education.
Students are obliged to write the Junior Secon&ahool Examination (JSSE) as a prerequisite
for the Junior Secondary School Certificate (JS&tf) to progress into the senior secondary
school. The first nine years of the Nigerian edwresystem is planned to guarantee the
students’ attainment of intellectual capability atiwill enable the students that want to further
their career in areas of apprenticeships or vogalitvaining programmes at technical colleges,
commercial schools or private business organizatiordo so asides proceeding into the senior
secondary school. The senior secondary schoolmtiede consists of three classes of
specializations which are science, art and commleacid the successful completion of senior
secondary school guarantees the eligibility to roalate into the higher institutions if the
students are being successful in the senior secpsdhool certificate examinations and the
higher institution matriculation examinations (Ni€kRobert 2004, 1-4).

Onyukwu (2011, 1-2) the Educational Advisor, Education USA Nigeria describes the educational system

in Nigeria with the framework drawn below:
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2.2 Reported examination outcomes in Oyo State Niga

All pupils graduating from the primary schools ifghria and want to further into the State
Junior Secondary Schools are obliged to sit folStaée Common Entrance examination in the

various provincial States where their primary sdb@oe located.

The Nigeria State Junior Secondary National ComBEmtnance Examination is usually
organized by Ministry of Education in every Stdieotighout the confederation. The State
Common Entrance Examination is likewise considéodok the Primary School Leaving

Certificate.

In the registration process, the pupils are meanhbose junior secondary schools of they wish
to attend. And in order to be admitted into théiogen junior secondary schools, they must meet

up with the cutoff points.

It is crucial to mention that different National @mon Entrance Examinations are usually
written by graduating pupils in Nigerian primaryhsols in other to get admitted into Federal
Junior Secondary Schools, State Secondary Schodl|Brvate secondary school of their
choices. Thus, each type of Junior Secondary Sshvaoéther Federal or State, have their
required certified Common Entrance Examinationss(BmyAcademy 2013, 1-3).

The analysis of the result of Common Entrance eratitin conducted for the primary school
graduating pupils that proceeded into the stat®jsecondary school in Oyo State, Nigeria in
2009 reveals that the cut-off mark out of the tofal00% in all the six municipalities of Ibadan

metropolis was 40%. It is essential to state atjtimcture that some pupils who scored below
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but close to the cut-off point had been found t@mitted into some Junior Secondary School

in exceptional circumstances.

While in all other 28 local governments the cutiofirk was 30%.These cutoff points were

being determined by the extent to which the pypalssed the common entrance examination.

This analysis further shows that 103188 pupils ieddor the exam, 102689 pupils eventually
sat for the exam, 499 pupils were absent; 1015@dgppassed the exam and were qualified
while 1183 pupils did not meet the cut-off poimgheir respective local government areas

(TESCOM 2009).

This is however academically not good enough. Tdael@mic and educational achievement
inequality gaps between pupils should be closedlagid general academic performance and
educational attainments should be improved if @uw#on is to produce skillful and well educated
individuals that will be highly instrumental to thehievement of sustainable future growth and

development of the country.

Any nation wherein the pupils’ academic performaacd educational attainment are low at the
primary school level is much likely to face a pdtalthreat of intellectual backwardness. As the
pupils’ literacy and numeracy performances drog,dituation could however lead to difficulties
in coping with the demands of further formal ediwaraand might consequently result into the
pupils dropping out of school. This eventually viiitrease the size of illiterate population in the
nation with a negative multiplier effect of increas the percentage of unskilled and semiskilled

labour force.

Additionally, high level of illiteracy and low levef numeracy contribute to persistent poor
academic performance and low educational attainmvbigh will rather render the pupils

14



deficient to compete with their future counterpavith high academic standing and educational
attainment both nationally and internationally.@istudies have shown that illiteracy is highly
associated with poverty, poor health, and unempirthat appear paramount among the
challenges which the United Nations and notableri@tional Nongovernmental Organizations
are striving hard to assuage mostly in the devatppnd underdeveloped countries as they serve
as severe hindrances to sustainable growth andagewent. Despite a remarkable increase in
the enrollment rate of pupils in primary schooNigeria, large number of children at the
primary school level lack basic human and mateweds to earn successfully their primary
education (UNESCO 2010, 44-50). According to therM/Bank report published in 2011,
“School enroliment; primary (% gross) in Nigeriat' was stressed that less than 84 percent of
the primary school age children were actually dadoin school while the remaining fifteen

percent were actually not enrolled at all or wezgn dropped out of school.

Hence, it becomes necessary beyond all reasonable tb call for an intensive investigation of
other out-of-school factors which can contributéht® academic performance of the pupils at
this early stage of education. Most importantlynilg's factors which have earlier been
mentioned will be the most appropriate to be fatysidered as the family serves as the first

children’s agent of socialization.

Factors contributing to school success

More importantly, it would be helpful to review tfectors which have notable contributions to
the pupils’ school succesSchool successan be referred to as the successful completi@m of
education programme with an earned certificatec&sful schooling signifies the students have

been equipped with the knowledge, attitude, andrgbhoblem solving skills entailed and
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expected to be inculcated into the student dutiegcburse of the education programme (SSBA
2000, 2-5).

Studies have shown that the following factors nedoke well taken cognizance of in order to
facilitate improvement in the levels of childres'shool success:

Parental involvementfindings from the study carried out by Havard @rate School of
Education shows that the consistent parental esumedtassistance rendered to their children
goes a long way in aiding their academic successtatol. They noted that persistent
communication with the children based on their acaid achievement, shared reading activities
with the children, being present in their childiesthool parental occasions and parent-teachers
association meetings. In this study, the findirtgsrgly support that involvement of parents
with the children’s education both within and ofisochool usually have great positive

contributions to the children’s academic succes$si(3ton 2005, 235-237).

This findings have also been replicated in Nigehdeniji & Omale (2010, 5) in their study,
“teaching reading comprehension in selected prirsahpols in Oyo State, Nigeria,” maintains
that besides government and teachers, parentsmgetthemselves highly involved in assisting
their children to develop their reading skills winiwill help their academic performance in every

other subject.

Parental efforts aimed at assisting their childeeattain good academic grade is highly
important and cannot be over emphasized. Pupaéshleg starts from home far before being
registered at the primary school and effective parshould encourage inculcating into their
children the reading and writing skills apart frdme learning activities which they are being
exposed to while at school. It is essential to rlo&t due to the present situation in Nigeria, the

government cannot meet the various material acadeedds of the pupils and there is the need
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for conscious assistance on the part of the panmemqoviding their children the needed material
academic needs. According to the EFA report it feasd that:
National budgets in poor countries areler pressure. Sub-Saharan

Africa faces a potential loss of arodD4.6 billion annually in

financing for education in 2009 and @Qé&quivalent to 10% reduction

in spending per primary school pupil {23)
Beyond the primary school level, parental involveira assisting their children academically
has been found influential. According to the remdr®ludipe (2009, 101-102) it was maintained
that parts of the factors found to be responsitiéte students’ poor academic performance in
sciences in Nigeria was the home environment wisith a large extent determined by the
parents. In the same study of early literacy actipisand parental involvement in Osun State,
Nigeria, findings revealed that out of 360 samacknts less than 21% was found to be
actively involved with their children in literacyquisition.
Having enough restresearch of the Sleep Institute, Spring Hill,rlela has confirmed that it is
important for children to observe a more elongait®e to sleep than the adults. It is being
claimed that poor academic achievement in certase€ have been due to inadequate duration of
sleep and this situation is mostly unknown to thiédeen. The social knowledge, attitudes,
minds, attentiveness, retention levels and gradealbusually aided by the extent of sleep
observed by children and teens. The institute de@dvice that children should have a sound
sleep of not less than nine hours at night to enbtight levels of thinking for them to be fully
productive at their studies (Downey 2007, 1-4).
Time managementit has been deemed essential for children tonloal#heir time between

school and out of school activities. Findings freesearch carried out in Groningen Institute for
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Educational Research, University of Groningen, Meaae, on the direct relationship of student
success to time management show that childrerbttanced their time effectively both between
in school and out of school undertakings tend tetrag with the demands of their school works
and assignment which result in good grade whilseheith unbalanced time management with
most of their time diverted towards out of schawj@gements are likely to achieve lower grades.
Also, it is being stated in the findings that timanagement while studying for test and exams

tends to have the same outcome (Clark 2002, 1-5).

Quality of school district school regions that have diverse extracurricatdivities usually avail
the children the opportunity to be motivated tHaa districts characterized with lesser activities
of such. Also, the presence of highly dedicategeeienced and educated teachers and other
staffs provides the children the opportunity towgi@cademically at a faster pace than those
without such skilled personnel around them. Thios,quality of available human resources in

schools greatly determines the level at which tinglp will be impacted (Cunningham 2013, 2).

2.3 Socioeconomic status and its related concepts

Socioeconomic background is one of the key issugshnare being majorly considered by
researchers whenever factors which have influend@d® children’s academic performance are
being discussed. Socioeconomic backgrounds of fsah@ve been said to have intellectual
credibility in terms of its contribution to eduaatial attainment of the children
(Gary;Julie;Frank;& John 2000, 7-8). There areetéht aspect of socioeconomic background
which are said to be indispensable to the growthdmvelopment of children’s academic

attainment.

These socioeconomic terms are conceived in difteremners as follows:

18



socioeconomic positioaccording to Gary et al (2000:9) is defined as’rilative position of a
family or individual in a social structure, basedtbeir access to scarce and valued resources
such as wealth, educational and occupational geesti

Socioeconomic backgroung said to be understood as the socioeconomicipogt an
individual’s family of origin. Furthermore, it isamtained that the children’s socioeconomic
background can be attributed to the socioeconoituiatgn of their family and more specifically
to their parental socioeconomic position. For temsson and in the case of school students,
socioeconomic position and socioeconomic backgraafet to characteristics of a family in
terms of educational achievement, occupationalstand wealth (Ajayi;Lawani;& Muraino
2011,243-249).

Socioeconomic status a multi-dimensional concept and it is being aedi as the hierarchy
used in describing an individual’s social rank osition as shown by the level of certain
conceptual factors such as employment, occupatauncational attainment, income and wealth.
Thus, socioeconomic background and socioecononsitipo can therefore said to be
synonymous and thus can be used interchangeabty;(@ke;Frank;& John 2000, 9-10).
Disadvantagan socioeconomic term is used to describe indi@isluvho are systematically

badly off in respect to social (educationally) artes (Gary;Julie;Frank;& John 2000, 11)

2.4 Socioeconomic position and educational attainme

It is of great concern to educators, researchetgpahcy makers to acknowledge the extent at
which students of low socioeconomic positions app@ée disadvantaged or badly off their
counterparts from higher socioeconomic backgronraréas of academic performance,

educational attainment, including acquisition o$psecondary school certificate.
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According to the United Nations programme knowrEakication For All movement (EFA),’
which is intensively committed to the achievemdrdiv main goals by 2015 which are: early
childhood care, primary education, literacy, geretgrality and provision of quality education
for children, youth and adult (UNESCO 2010, 41-94jese goals widely support the acquisition
of quality education and desirable learning outcdonall children irrespective of the status of
their family socioeconomic background; as it isteamed in ‘The Universal Declaration of
Human Rights’ that every child and adult is entitte education.

However, it is affirmed that when a relationshipvieen educational attainment and
socioeconomic position exists, those pupils whaeappo be from low socioeconomic
background encounter certain level of unfavoralileasons while at school and thereafter in
adulthood and this situation has been claimeddoltrénto problems of human resource wastage,
inefficiency of required occupational capabiliteasd consequently economic inefficiencies
(Gary et al 2000, 7).

Research has shown that socioeconomic backgrouctildfen has a correlation with the level
of their academic attainment and for that reaserigbue should be paid sufficient attention by
the policy makers in any nation (Barry 2005, 25)-26

Thus, they all together aid the growth of childem@ademic attainment without each factor
having a specific defined influence on the chiltseacademic performance. The collaboration of
different socioeconomic factors like adequate faialnsupport, parental academic assistance,
availability of educational facilities at home, patal and children’s value for education; are all
jointly influencing the children’s academic grovghd performance (Lareau & Weininger 2006,

10 -15).
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2.4 Theories of socioeconomic position and child isang strategy

These theories discuss the different ways througliwparents of different social classes train
their children and the outcome of their child nagsstrategy on the children’s academic

attainment.

Social capital and educational achievement

This research work critically looks into the soogical theory of social and cultural capital and
how they apply to pupils’ educational attainmentidges have established that social class is to a
large extent reproduced by parents’ ways of traitiveir children (Lareau & Weininger 2006,

11 -16).

It is noteworthy need to have a clear understandirigow children are provided with the backup
resources which contribute significantly to theiademic success and educational achievement
right from their inception family. And this in turcontributes to the kind of career opportunities

and varieties available to them.

This study adopts the Annet Lareau theoretical siefficoncerted cultivation” practices of the
middle class and upper class parents in childmgand‘the accomplishment of natural

growth” which dominates the child rearing patterns of tloeking class families and poor
parents. Annette Lareau and a number of other resea from other fields of study like
sociology and psychology have confirmed the netes$iconcerted cultivatiorwhich
characterizes the middle class way of child reatinige fully beneficial for the children’s sound
intellectual activeness in interacting in a defisedial institution. Annette Lareau has conceived
concerted cultivatioras the act of training the child by means of acttred way of life

characterized by organized critical and esseritinking in order to get them prepared and fit for
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interacting and to cope with the demands of humsgarpersonal relationship. While the
accomplishment of natural growtinvolves bringing up a child under a life patternerein the
child is being provided the necessary physical méamgrow, opportunity to interact and with

less emphasis on fostering intellectual and ctititiaking growth (Bodovski 2007, 6-10).

Parents at different levels of social class onaatrata adopt different methods of training and
interacting with their children such as linguistigaencouraging the children to inculcate certain
values and develop certain interest which thesenpsiattach high values to. According to the
work of Berstein( 1975, 73-84) it is claimed thairking-class parent predominantly make use
of “restricted codeswhich involves speaking lesser vocabulary tortlegildren, having lesser
discussion and interrogation on continuous basigpasatively with middle-class parents that
usually adopt élaborated codgein the process of bringing up their children. Trh&ldle class
parents tend to use more vocabulary discuss aedaggate their children more often and
generally have closer intellectual interaction wftkir children. In the research of Bodovski
(2007, 8-9) he concludes that children from pratess homes most probably acquire double
the amount of words that are known by children ofking class or children from poor
background. This notion is also supported in theyais of Annette Lareau wherein she asserts
that children from middle class homes frequentlyenaore knowledge of vocabulary words and
consequently attain higher score in standardizeéldaghievement tests aimed at assessing verbal

capability

According to Annette Lareau (2003, 3-5) in her efalted theories, she describes how these
parents’ attitudes towards the general academistgrof their children vary. Lareau holds that

the distinct parenting styles are usually respdedir the differences in the level of
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reproduction of cultural attitudes and knowhowladit children. She championed that though all
parents take care of their children, however thgreeto which they consider certain kinds of
care important for their children vary among paaésbcial class. In her theory, she categorizes
the poor and working class parents as those whsidenthe provisions of basic needs which
include clothing, food and shelter paramount fairtichildren. And she states further that the
working class children usually reserve lesser tilmstudy and they often devote most of their
free time for pleasurable recreational activitige playing games and the likes. On the contrary,
the researcher affirms that the middle and upesgbarents predominantly focus on their
children’s intellectual, aspiratory and attitudigabwth and improvement.

To support this view, these practices perpetuaentellectual development in children; with the
children of middle-class parents having to attastér, and at the same time, higher intellectual
growth than their contemporaries from working —slparents. This can however be said to be
highly beneficial to the children at the primaryeol level in helping them develop a strong and
a flying start academic foundation which will eralthem cope faster with the demands of
further education as they go higher on the educadsidder.

For instance, according to the work of Adeniji & @ (2010, 5) in some selected primary
school in Oyo state, Nigeria, it was established When the pupils are supplied with the
necessary stationery and text books in an apptepmdieu with competent teachers they will
develop proficient reading and writing skills whielkil greatly assist them to excel in every
subject especially English language.

Cultural capital and educational attainment

Aside from the value which the parents on differsattial strata encourage their children

to internalize which influence their chances ofcasrling educationally, the cultural
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capital of the family also goes a long way in assysthe children to be quiet successful
academically. In the conceptual approach of culwapital, postulated by the French
sociologist Pierre Bourdieu 986 241-259 he described three kinds of cultural capital.
He explained thembodied statavhich conglomerates the dispositions or persdaslit
attitudes or manners, preferences and behaviorshwhe children imbibe in the course

of socialization.

Thus, parents who train their children in the samivay of the middle class parents who
are for instance used to the adoptiorlaborated codevhen speaking to their children
tend to encourage them to be well disposed to awiadde, develop a positive related
attitude towards succeeding academically, haveipzied preferences for their academic
attainment and it can also be presumed that itheilb the children to integrate and
socialize easily with their teachers and fellondstuts at school and this will
subsequently assist them in their academics. Asrdeghe views of Bourdieu which he
added that family that adopts an inclusive, upragid well-structured cultural capital
does a great favour to the children by equippimgrtho cope with the demands of their
academic work at school.

The second type of cultural capital postulated byfgieu is known as thabjectified
state which is synonymously categorized as ¢th#ural goodsand it consists of the
facilities that can aid learning processes of thilcen. These facilities include the

availability of educational material resources sashiext books and computers, computer games,
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access to room conducive to study, provision ofeemtiral lessons, and other educational items

that aid students’ educational achievement.

It should be deemed an undisputed fact that thi¢gedldies of educational materials at the
disposal of children can really assist them to wgtouetter and learn more which will consequently
enable them to grow scholarly and intellectuallyr Fastance, items like games have been
proven recently irlGamification concept that the implementation of game-kind metho
designing teaching and learning processes to inggpopils cognitive, emotional and social
conduct (Lee & Hammer 2011, 1-5). Hence, parergsdbgitate it is necessary to make
available these educational items at the dispdgalegpupils create a plus to their capability to

study harder and with convenience, as being destily Bourdieu.

Bourdieu described the third type of cultural calpis thenstitutionalized statavhich mainly
consists of the attained educational and acadeuailifigations. Bourdieu sees the possession of
educational qualifications as an avenue to accro@mtain social advantages in the course of
social struggle for resource benefits. Bourdietestéurther that possessing thstitutionalized
cultural capital is highly advantageous in soc@hgpetition as the possession of known
technical knowhow, skills, speech pattern, and reaam partly aids an individual’s rank in the

social strata.

Bourdieu affirms the educational system is parttgraote instrument of assigning the greater
ranks to educated individuals in the society. Heelses upper class teachers always reward
pupils that exhibit know-how, conduct and apprott are characterized by the middle and

upper class backgrounds. This regular rewardingfttte teachers sequentially benefits pupils
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from the upper class families. Thus, it keeps t@tased and encouraged to study harder and
attain better academic grade than their countesfiiemtin working class homes.

Bodovski( 2007, 7-8) upholds that the middle clelstdren are usually compelled by their
parents to acquire the creative expertise andat&iwhich are necessitated for the occupations
that dominate the middle class career. On the apntthey assert that working class children are
mostly trained to be respectful by their parents e stress on innovative competence is poorly

maintained.

Table 1. Annette Lareau Child- Raising Strategied Unequal Childhood (2003)

“Accomplishment of “Concerted Cultivation”
Natural Growth
Perception of parental Parents provide for the Parents foster their
responsibilities physical needs of children. | children’s talents, opinions
and skills
Leisure time TV and playing with Organized extracurricular
siblings and neighbors activities
Language use Directives Reasoning and negotiation
Institutions Dependence, sense of Criticism and intervention
powerlessness on behalf of the child
Result Sense of constraint Sense of entitlement

Source: Bodovski K. (2007, 9). Concerted cultivation, students’ behavior, and unequal achievement in
elementary school.

2.5 Socio-economic status, early literacy and fag®contributing to academic performance

Literacy is a fundamental educational tool whichighly instrumental to children’s academic
success most especially in the early stage. Sthdes shown that early literacy is a momentous
precondition to pupils’ academic achievement aradsib helps by serving as a strong backing

when they begin their early education at schoohfieely et al 2012, 13-20). Thus, prevalence of
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any problem during the process of early literaayuggition may stand as a stumbling block to

their later academic motivation and achievement

In view of the report of National Center for Chedrin Poverty (NCCP) in University of
Columbia, New York, which points out that pupilsrfr working class or low-income
background start their school attendance far —elfiifd their counterpart pupils from the upper

class family. Their findings states as follows:

+ Prior to preschool enrolment, the topmost socioeooie class children surpass the
children from the least socioeconomic category &itiegular reasoning grade of 60
percent.

- During the age of 4 years, the working class cletdwho mostly live beneath the poverty
line usually lag 18 months behind in their reasgnamd general behavioral exhibition
standard for their age group. While at the age @fygars, the gap however remains and
it grows wider in the case of children living iretmost deprived families

- Middle class children who have highly educated ptseisually have knowledge of
thereabout 12,000 words during their third gradeil@ltheir counterparts from the
working class homes whose parents are less edacgteommunicate less with their

children typically know about 4,000 words.

The above findings appear to be consistent witHititngs of Bernstein (1975, 73-84) and
Laureau (2003, 3-5) theories@incerted cultivatiorand theaccomplishment of natural

growth discussed earlier.
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Research in early education studies have provetitdiacy stands as one of the most influential
determinants of pupils’ educational success. Tieedcy acquisition activities carried out at
home by the pupils’ parents in assisting them teebttg their cognitive competence in advance
of their nursery education goes a long way in inaprg their proficiency in reading and writing

which tacitly assist them in other subject areasiti¢er & Klein 2007, 1-3).

These findings have also been substantiated bsttioly of Lee & Burkam (2002, 1-2). They
verify that the level of the pupils’ literacy dewpiment prior to beginning preschool is largely
based on the social and economic milieus undertwthie pupils are being nurtured. And the
differences in the level of the children’s literacyually account for their academic and
intellectual capabilities. They prove that theresexabove 60% difference in the level of
cognitive and intellectual competence between thiglia class and poor family children most
especially in the pupils’ language understandindj@mmunicative proficiencies. They attribute
this situation to be the remote consequences dempaate intelligent communication between

the pupils and their parents.

Irrefutably, it becomes obvious that the earlyréitey and the level of academic aiding assistance
derived from home by the children deeply hingelwirthome background social and cultural

capital (Laureau 2003, 3-5; Buchmann 2002, 378-382niji & Omale, 2010, 5).

The National Center for Children in Poverty (NCCBjversity of Columbia, New York, USA,
has also found certain risk factors with are asgediwith the socioeconomic background of
most poor families and which have distinct negatioetributions to children’s outcomes at
school by means ofoung Child Risk Calculatotool.

These risk factors as described by the NCCP aeglel@dtelow:
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I. Households without English speakethis is described as the home wherein
the members above fourteen years of age do nok §pegish language.

il. Large family: this is explained as a home which consists of & children.

iii. Low parent educationthis risk factor refers to parents without highasol
certificate.

iv. Residential mobility it concerns relocating from place of residenceertban

once in a year.

V. Single-parent this has to do with children living in a homeaoparent who is
not married.

Vi. Teen motherthis is a risk faced by children of teenagers.

Vil. Non-employed parentsthis involves the risk associated with children of

unemployed parents in the preceding year.
viii.  Economic hardship economic hardship conglomerates income poverty

andextreme poverty

All these risk factors described above are salaetoonnected to the children academic failure in
schools and children improvised health. Above asybhd, economic hardship has been
described as the most dangerous of all. Thus,reimlatho face any of these risk factors stand an
endangering tendency to regress in their acadeainient. The more the number of the
factors children encounter the harder it becomethfem to perform academically

(Taylor;Shannon;& Sheila 2012, 1-2).
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3 FAMILY BACKGROUND AND EDUCATIONAL ATTAINMENT

In this chapter, detailed analysedarily background, family structure such as onespafamily
versus two-parent families, and their socioeconorartables which include parental education,
income and occupation against academic performamt¢he study conceptual framewovidl

be critically reviewed.

Family background has been conceived as the comghldion of the family socioeconomic
factors which consist of the following three compnts: parents’ education, parents’ occupation
and family income; and the family social and cudtwapital, family structure and other family
demographic features (Marjoribank 1996, 378-382befter understanding of the distinct
disparities of the pupils’ family backgrounds agitiheir academic attainments in schools and
the connections between them could support thesoat large to formulate a program of action
that will assist in bailing out pupils from poonidy backgrounds with low academic status.

This is strictly corroborated by the view of Buchmahat:
“it is crucial to know how students in a populatiare distributed on a
wide range of family factors that are themselvgsartant predictors of
achievement; only then can we assess the roleecfdhool in achieving its

social and economic objectives, most notably fisasfy in providing
greater equality of educational opportunity (15002).”

Conclusively, all the family background factors rmened above jointly contribute to the
children’s academic growth and it is weighty toentitat they comprise the ultimate influence on
the children’s academic attainment and this fanhoabe over emphasized (Majoribank 1996,

378-382).
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3.1 Parental education and children’s educational ghievement

Parental educational attainment is being claimdaetthe most positive influential
socioeconomic factors to children’s academic acdment. Highly educated parents have been
proven to usually know the significance of eduaaicattainment to their children and they tend
to lay much emphasis on it by encouraging theildedn to study hard, provide them with
necessary learning aid materials which Bourdiuersefo as theultural goodslike books,

study desk and chair, interactive video disc, caewsuand other educational items

(Merrill;Dubow;Paul;& Huesmann, 200924-249).

Ajayi;Lawani;& Muraino (2011, 248-249) in their sty of two thousand four hundred students
sampled from sixty secondary schools in nine déifémunicipalities in Ogun State, Nigeria
invoke the same claim from their finding that chéd of parents with high educational status
maintain high academic ambition and lay significaaities on educational attainment due to the
continuous and persuasive academic assistanceeddrom their family background.

In the same vein, the study concludes in his stbdiystudents who perform excellently well in
their studies do usually have parents with higlldyaated backgrounds that provide high

academic assistance and follow-ups for their caildand encourage them to learn.

Furthermore, maternal educational attainment haa beked to positive academic performance
by the childrenThe children see their mother as their closesttagfesocialization in the family
and they tend to learn most from their mother @irtearly stage of life; and furthermore,
educated mothers appear to be in better positiasdist their children to improve academically

Children who have educated mothers in most casesdfeen been found to be provided
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environment which is conducive for their acadengeelopment and this has been academically

beneficial to them (Ara 2012, 86-87).

3.2 Parental occupation and children’s educationahchievement

Occupations of parents have been claimed to usdatrmine to a certain considerable extent
the level of resources which the parents will ble &b invest into their children’s education.
Parental occupation is thus considered to guaramtdetermine access to learning opportunities
and resources that plays significant role in leagrautcomes (Akinsanya;Ajayi;& Salomi 2011,
248-249). In the same studies, it was concludetstina@ents that usually attain high academic
achievement often come from families with high qeational statusThe Canadian PISA report
(2006) also shows that parents’ occupations appaafluence the level and direction of

children’s academic achievement (OECD, 2006).

It is highly significant to acknowledge that lemm aid facilities serve as additional means of
helping the children to develop their academidskihen they are being provided at home.
However, parents of low occupation status and loweine level tend to lay little emphasis on
the provision of facilities in the homes for chédrs learning and they tend to lay relatively less

emphasis on organized learning activities (Lau22Q8, 25-26).

As it has been maintained that poverty is one efftihmidable obstacles to educational
achievement and general academic growth, it ishmdrile to pay weighty attention to the extent
the children’s educational material needs are badeguately supplied (UNESCO 2010, 19 -
22). Thus, from the claims of the previous studiegparental occupation, it is credible to state
that the higher the occupational status of pargsicher their income and the more they are

able to supply the educational needs of the childre
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3.3 Family structure and educational attainment

Family structure has been described as the demigrigatures of a family and has also found
to be one of important predictors of the childresxeademic attainment (Douglas 1995, 746-
750). Family structure is viewed in terms of thmilg’s consisted number of children, and
parents such as whether the family has one pdvemiparents, or more than two parents

(Buchmann 2002, 169-170).

Besides, family structure has been found to haea logiet influential on the mental growth and
development of the children (Hamdan;Auerbach;& AR@09, 756). As this research work
focuses on Nigeria, the family structures predomtim@ Nigeria will be briefly examined. They

are:

Monogamous family is a family type that involves a man being mariie only one woman.

Polygamous familythis can be described as a family system whereamamis married
simultaneously to two or more women.

Single-parent family:in this kind of family, children live with eithehé father or the mother but
not both.

Parenting as a family background factor has lieend to be very important because it has a
lot of influencing contributions to the childreréasademic growth. For instance, it is also claimed
that single parent household appears to be lesste when compared with two-parent
households due to inadequate social and econosuanrees and it is also argued that children
whose parents are divorced usually have worse agageerformance than their counter parts
from intact families (Jeyne 2002, 189-194). HoweWeere have been an ongoing controversy

on whether two parents family(monogamy) has mosgtipe influence on children’s academic
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success than more than two parent family(polygaoag)y a period of years

(Salman;Anthony;Corin;& Hasan 2002, 756).

Studies have shown that there exist negative oglsiiip between family size and children’s
academic performance. One of the eminent claimstwsuipport this view is theesource

dilution hypothesis”which avows that the higher the number of childrea family the more
diluted and lesser effective the academic aidisgueces such as parental attention, finance and
other educational aiding material resources beq@voeny 1995, 748-750). This claim has been
one of the findings against the suitability of pgdyny for the children’s academic growth.
Moreover, it is being observed that polygamousdriit encounter relatively more situation of
marital conflict, financial stress and general figrdisruptions than the children of monogamous
families and which usually contribute adverselytteir academic performance at school

(Eldedour;Bart;Hektner;Al-Kranawi & Lightman 200068-264).

Findings from the study conducted in Oyo State gNa&y show that significant differences were
found in the academic achievement of students frmmogamous and polygamous families. The
monogamous students outperformed their colleagoes holygamous family and it is added

that parts of the reasons for the differencestaetdntributions of their home backgrounds and

human relations (Adika 1987, 8-10).

On the contrary, some researchers disagree in Igpecuwith the notion that children from
monogamous family excel academically than theimteparts from polygamous homes by
contending that where there is large family like gfolygamous family, children would have a
large number of exemplary and this situation isallgibeneficial to their academic growth

because they consider the polygamous family akititewhich gives the children more
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excitement and love than their counterparts froennftonogamous and single parent families
(Swanson;Massey;& Payne 1972, 51-5B)s further championed that not all researclagnee
that children from polygamous family do encounteademic problems due to the risk factors

that have been claimed to be connected with polygéidedour et al 2000, 264-265).

Also, it is affirmed by Hassouneh-Phillips (20043Y that where polygamy is highly approved
and esteemed by the culture the susceptibilityhdfieen to the family risk factors like family
conflict, which could contribute negatively to tbleildren’s academic performance, is largely

minimized.

By and large, there are more research findingshvaffirm the suitability of monogamy for
children’s academic growth than polygamy. Howetleggre appears to be no general conclusion
among researchers over the negative contributidmshwolygamy constitute to the children’s

academic growth hitherto (Elbedour;Onwuegbuzie diae;& Abu 2002, 264-266).

Single parenting has also been attributed not ¥e laa good contributions like to the children’s
educational achievement, like the case of two fargmlue to certain reasons given by different
researchers such as inadequacy of parental socladtural capital (Taylor;Shannon;& Sheila
2012, 2).

Single parents in so many cases have been claorad/ays lack adequate financial support to
cope with the demands of raising children alonesidBes, single parents are said to encounter
more difficulties in terms of time and stress mamagnt in the course of taking care of the
children and thus devote lesser time to encouttagje ¢hildren to develop academically than the
children from two-parent family. Furthermore, itasing asserted that divorce to certain extent

appears to constitute unfavorable influence orcthielren’s grade in achievement test and the
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reason given for this is that divorce most timesults to inadequate socioeconomic resources
and absence of parental cooperation necessaryogi tie children’s academic growth (Jeyne

2002, 191-192).
3.4 Study conceptual framework

From the ongoing discussion, it is deemed fit Fag study to recommend an all-inclusive
framework which shows the interconnectivity of tlaious family background factors like
socioeconomic background and family structureuiiesst which researchers have proven to

contribute to children’s academic attainment.

Figure 2:Conceptual Model
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The socioeconomic background which consists optrents’ occupation, educational

attainment and income level is said to have distinatribution to the children’s academic
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attainment. All these socioeconomic features stansignificant factors to children’s educational

achievement.

However, family structural categories which haverbdescribed as monogamy, polygamy and
single parent family have also been claimed to e different levels of socioeconomic
fortress which aids children’s academic developmiotdoubt, family structure is very
important as well, due to the fact that the demplgiafeatures of the family such number of
children in a family, whether the family has onéwo parents or more, usually determine the
level of socioeconomic resources that will be ingdsnto the academic growth of the children.
Furthermore, the attitude of parents towards céiltyr education and the way the parents raise
their children all have considerable contributibmshe children’s academic performance and

educational achievement.

Therefore, this research work supports the deduthiat the greater the level of the family
socioeconomic resources the higher the level ofébeurces which the parents will be able to
devote into their children’s education in form ofdnce, home academic assistance, necessary
child supervision of school work and ensuring thiédren’s academic well being, including the
provision of other academic aiding assistance &shéing explained in theonceptual model”
above (Figure 2). The prevalence of this situatilhenable children of high socioeconomic
status to academically outperform those who ar®soonomically disadvantaged. And
conclusively, all the family background factors eppso important to the children’s academic

attainment.
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4. RESEARCH METHODS

This section clearly states the study researchtigumssof this study, the method of data
collection and analysis through which the studdifigs were made, interpreted and

recommended.

4.1 The study research questions

1. What are the rates of differences in academic padiace of pupils in 2011 secondary
school entrance examination in Ibadan North Eastllgovernment?

What are the levels of parental academic suppaddalow-ups received by the pupils?
What differences exist in the levels of educatiattinment of the pupils’ parents?

What are the levels of occupational disparities gribe pupils’ parents?

o~ 0D

What differences exist in the pupils’ religionspdmages and ethnic backgrounds?

4.2 Research design

This study adopted both quantitative and qualigathethods of data collection due to the nature
of its objectives. The quantitative method was degsignificant because of its feasibility of
making generalization from sample that can bebatted to the whole population and the need to
gather information on the pupils’ family backgroumneligion and ethnic backgrounds, gender,
academic achievement scores and other socioeconvamnibles. And on the side of the
gualitative method, the study aimed to seek furthfermation on the pupils from their teachers
through the medium of interview. Both methods gawestantial information on the differences

in the pupils’ family backgrounds and their gener@ddemic performance.

The data was collected from four different juniecendary schools in the municipality of Ibadan
North-East local government area in Oyo State Nagdihese schools were all state government

owned secondary schools and they are regulateldebylinistry of Education. These schools all
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have similar characteristics in terms of populatmnriculum and every other school facilities.

The schools are listed below:

* Anwar-ur-Islam grammar school model school oneyé&lks Ibadan.
* Anwar-ur-Islam grammar school two, Eleyele, Ibadan
* Eleyele secondary school, Eleyele, Ibadan.

* Oba Abass Aleshinloye grammar school, Eleyele,dbad

Before proceeding to these schools to gather ddtter of “permission request” was sent to the
Director of School Department, Ministry of Educati®yo State for necessary approval. And
after the Director approved the letter, it was farged to the Honourable Commissioner for
Education for the final approval. After the fingdpaoval was granted by the Commissioner, a
“letter of introduction” of the researcher from the Ministry of Educatioriite School Principals
was issued to warrant the commencement of theodéltsction process and the data was finally
gathered from ' to 5" April, 2012.

Throughout the data collection process, | was lgaskigned with a teacher in each school
who led me to the classes; helped distribute tlestipnnaires to the pupils and also assisted in
coordinating the data gathering process. TheredherPrincipals of the schools gave the
permission to access the sampled pupils’ filesrdepto gather information on their scores in the

junior secondary school entrance examination topteta the data collection exercise.

4.3 Sample

A cluster sampling was employed by this study. Baisipling method was adopted because it
guaranteed the selection of the classes on eqaatek and all the pupils in the class were taken

as respondents (Muijs, 2004:38). Two classes fronoj secondary school one were randomly
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selected in each school and a total of two hundrebtwenty pupils were surveyed. The age

range of the selected pupils was twelve to fiftgears.

The total sampled respondents were two hundredveenty pupils including four English and
four mathematics teachers for junior secondary alohige class. One English teacher and one
mathematics teacher were selected from each school.

The number of pupils that were selected in eacbadk shown in the table below:

Table 2: Sampled respondents

Schools Pupils Teachers
AUIGS 1 60 2
AUISG 2 60 2
ESS 60 2
OAAGS 2 50 2
TOTAL 220 8

The pupils that supplied the requested informaiticitme questionnaires were mainly between the

ages of 12 to 15. The age distribution table oé¢hespondent pupils is shown below:

Table 3: Respondents’ age distribution

Age Frequency Percentage (%)

12 107 48.6

40



13 59 26.8
14 20 9.1

15 34 15.1

Reports on the sampled pupils’ family backgroundialsly revealed that over 70 percent of the
sampled pupils came from monogamous family wheteir fathers are only married to one
wife. On the other hand, more than 22 percentepilpils lived in a polygamous family
wherein their fathers have more than one wivess ltlegn 5 percent of these pupils lived with
either their father or mother while less than Zpat of the total sampled pupils have lost both

of their parents and they lived with relatives.

Table 4: Respondents’ family background

Family structure Frequency Percentage (%)
Monogamy 615 70.9
Polygamy 50 22.
Single parent 10 54
Orphan 4 1.8
Total 220 100
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4.4 Research instrument
The data for this research was gathered throughtated closed questionnaires which were

administered to the pupils and a scheduled interwéh the English and Mathematics teachers of

the junior secondary school one.

Questionnaire administration

Closed structured questionnaire characterized natihg scale responses was administered to the
pupils due to its suitability for the study objeetito investigate the extent of differences in the
pupils’ academic performance, socioeconomic baakgitpacademic assistance and their
general family background (Muijs, 2004:47). Thetfisets of questions in the questionnaire
section one were based on the pupils’ personatnrdton like age, gender, native language,
religion and family background. While the other gktjuestions in section one focused on
exploring their socioeconomic background like p#aklevel of education and occupation.

The section two of the questionnaire was centeneithwestigating the academic aiding facilities
available to the pupils in their various homes tredextent to which they derive academic
assistance from their parents and siblings.

Interview arrangement

Structured interviews were organized for the juns®condary school one English and
mathematics teachers. As Patton (2002, 339-350h<lthat structured interview reduces to the
minima, the influence of the interviewer and inaesthe level of research objectivity. Thus, the
researcher considered this form of interview appabe because there was the need for the
teachers to supply information on certain predefiqaestions which were primarily based on

the pupils’ school attendance, academic performaacguage communication skills, attitudes
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and interest towards school, parents’ active inswlent, and possession of necessary learning

aid materials like textbooks among others.

Reliability and validity

The content validityof the questionnaire items was ensured throughilddt verification by
experts and also by ascertaining their appropres®no measure the variables defined in the
theoretical framework which areecessary to answer the study research questibiescdntent
validity entails the suitability of questionnaitems and method of their analysis for the purpose

they are being designed.

The validity of this instrument is attested by Huequacy of the representation of the items
contained by the instrument based on the revieltashture of the study. These items addressed
exploring due information on their family backgraisnfamily socioeconomic status, the state of
academic assistance and follow up the pupils redeat home, their levels of computer literacy,
academic difficulties encountered by the pupils tnair general academic achievement. The
information given on their family background willquiuce detail description of their family
structures. Socioeconomic information of their figmill elucidate their parents’ levels of
educational attainment and occupational statusdé&mwéc assistance and follow up the pupils
received at home, their levels of computer literamademic difficulties encountered by the
pupils and their general academic achievementaNitbgether clarify the differences in the
levels of their school success.

This explored information would give substantiaights in answering the research questions
realistically. Furthermore, the questionnaire itemese checked against those of similar studies

for consistency.
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The research adopted a test retest method to etrediability of the questionnaire (Muijs,
2004:68-74). A smaller group of sampled respondeete given the questionnaires to fill a
week before the questionnaires were finally re-aistered to the same pupils and Bearson r
coefficientwas recorded to be 0.682 (Muijs, 2004:142 -148¢ Whole analysis of the
guestionnaire was done through the usstafistical Package for Social Science (SP38)p
hundred and twenty questionnaires were successfdttyinistered to the respondents and they

were all returned.

4.5 Data analyses

The quantitative data collected via questionnaiezenanalyzed using SPSS and the qualitative
data collected through the scheduled interview veeralyzed and reviewed on the basis of the
study subject matter. The socioeconomic variableish are parents’ education, occupation and
income were analyzed and classified in accordanitk the United Nations International
Standard Classification of Education (ISCED) andermational Standard Classification of

Occupations (ISCO).

4.5.1 Categorization of educational attainment

The pupils’ parental educational attainment wagadelassified in accordance with the United
Nations International Standard Classification oti€ation (ISCED) which was officially ratified
at the 28 General Conference assembly in November, 1997E[S®as formulated by the Task
Force instituted by the Director-General and it leasained an all-embracing world global
standard (UNESCO 1997, 14-39).

The classification points for the specified edumaai attainment in the International Standard

Classification of Education are described below:

* Level O — Pre-primary education
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» Level 1 — Primary education or first stage of ba&slacation

* Level 2 — Lower secondary or second stage of eBication
* Level 3 — (Upper) secondary education

» Level 4 — Post-secondary non-tertiary education

* Level 5 — First stage of tertiary education

+ Level 6 — Second stage of tertiary education

4.5.2 Categorization of occupational status and immene

This study classifies pupils’ parents occupatioroading to the guideline International
Standard Classification of Occupations (ISCO) sethle International Labour Organization in
2008.The International Standard Classification of@ations (ILO 2008, 12-13) contains the
various jobs’ definitions and their minimum fornelucational prerequisites at different skill

levels. These levels are briefly described below:

» Skill level 1— Occupations at this level mainly entails mejobk and they require
physical strength and routine exercise. They reqie first stage of basic education as
contained in International Standard ClassificatbEducation (ISCED) level 1.
Examples of these jobs include: cleaners, laboukéchen assistance and other similar
jobs.

» Skill level 2— The distinctive characteristics of occupationthis level involves duties
like working with machines and electronic toolgyirg, repairing and maintaining
machinery and electrical equipment, data collectiod storage. Examples of these
occupations are: shop sales assistance, hairdsgpséce officers, mechanics,
electricians, secretaries, brick layers and tailblsst of these occupations necessitate the
possession of enhanced reading and writing litesidlgs, with good interactive
communication proficiency including the ability ¢arry out simple mathematical

operation.
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The educational achievement level required fopibesession of these skills is the first
phase of secondary school education which is etpnt¢éo the ISCED-97 level two.
Skill level 3— This level consists of occupations charactengil carrying out of
complicated and difficult applied duties which dalt technical skills and expertise
attained in a specific discipline. These dutie®lag: human and material resource
management, health and safety regulation actiyiiesounting, organizing,
administrating and other related specialist tasks.

The knowledge and technical skills needed for tipestessions include advanced
literacy skills, competence to function properlhydenpressure, skills to handling
complicated task and good oral communication sKiltsacquire these skills, it is
mandated to study in the higher institution foration of one to three years of study
which is equivalent to the ISCED Level 5 whichhe first stage of tertiary education.
Furthermore, vocational training and in-servicéniray may in certain situations replace
the official educational training.

Examples of occupations at this stage include caenggachnicians, medical laboratory
technicians, radiographers and other jobs at ¢visl|

Skill level 4— The main features of occupations at this lewetrise of undertaking
highly complicated assignments, policymaking amirative activities which are
centered on specific academic area of knowledggvifies which dominate these
occupations involve research and exploratory stadyroaden the knowledge base of
different fields, identifying the right cure forlieients, manufacturing of machineries,

lecturing and so on.
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These occupations require the attainment of higblyanced and outstanding literacy and
numeracy skills including excellent interactivellskiThese required skills and
knowledge consist of the ability to comprehend clicaped written concept and oral
statement, articulate and present ideas in wrétehoral forms coherently.

To attain these skills required for these occupatithere is the need to successfully
study in the higher institution for the minimum dtion of 3 to 6 years to acquire the first
degree or above and this is equivalent to the ISERD level 5 and above. In addition,
in-service training may be taken in place of formalication or may be required in
addition to formal education to fully qualify tokiaup the occupations.

The occupations at this level include engineersklmaanagers, medical practitioners,

financial analysts, lawyers and other high levelcsalists.

Apparently, from the occupational classificationdks discussed above, it is evident that the
higher the status of occupations on the Internati®tandard Classification of Occupations the
higher the level of income earned from them by lab®his study thus ranked income according
to the hierarchy of occupations depicted in therimational Standard Classification of

Occupations.
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5 RESULTS

The pupils’ academic performance was assessed badbeir scores in Junior Secondary

School Entrance Examination. Score from the 20h1eSEommon Entrance Examination was

on a scale of 100 percent. These scores were adces the pupils’ files in their various

schools and they were entered into SPSS for asalysi

5.1 Comparison of pupils’ scores and family backgrend.

In comparing the scores attained by the pupils fdorerse family backgrounds, their scores

were grouped into four different groups: Monogamfausily, polygamous family, single parent

family and orphan. Scores achieved by these papglsepresented in the table below:

Table 5: Pupils’ examination scoréé: 220; Mean: 50.55; Std. Deviation: 7.99)

Family structure of the pupils

Monogamy Polygamy Single parent Orphan Total
Pupils score
0-40 26 12 3 40
41-50 45 11 6 65
51- 60 69 21 1 91
61- 70 16 6 0 24
70- 100 0 0 0 0
Total 156 50 10 4 220

The scores depicted by the above table can bdfeddssto their corresponding grading scales

used in Nigerian secondary schools (ForeignCre@it$2). Scores between 0 — 39: Fail; 40 -49:

Pass; 50 — 59: Good; 60 -69: Very good; 70-100eHswot.
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From the table above, it is vivid that over 41%l# sampled pupils scored below the average
grade of 50 and almost 6% of them attained scdrgeade 40 and below, which is the passing
grade. Based on this analysis, it is obvious thattestantial proportion of these pupils are
lagging behind in terms of academic performance.

Despite the fact that the cutoff point was gradeagproximately 6% of the sampled pupils
actually had scores below the grade of 40. Thedsigbcore attained by the sampled pupils was
grade 67 and about 5% of the pupils achieved ig. dtso worthwhile to note that none of these
sampled pupils was able to attain the score irgthde level of excellent. The modal score
among these pupils was grade 40 as it is the gred#ly attained by the pupils. Almost 13% of

the sampled pupils had this score.

From the score distribution, the population, staddgeviation and average scores of the pupils
grouped into their family structures were as fokowonogamous pupils’ scores: N: 156; Mean:
50.68; Std.:7.97; Polygamous pupils’ scores: N:Nd@an: 50.76; Std.: 8.12; Single parent

pupils’ scores: N: 10; Mean: 45 .70; Std.: 6.24plaans: N: 4; Mean: 55.00; Std. : 8.91.

From the analyses of ANOVA usirigestno significant difference (p< 0.05) was foundhe t
scholastic achievement of the pupils from monoganpalygamous, and single parent families
including pupils who are orphans.

Based on this result, it is necessary to acknovdelgt from the sampled distribution of the
pupils’ entrance examination scores, none of th&ljagroups can be said to be academically

better off significantly.
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Genders’ scores comparison

From the perspective of gender scores comparisog tsest for independent samples in there
appeared to be a significant difference (measuree 8.05) in the level of the attained mean
scores (mean score for male: 51.75 and mean smofenfiale: 49.25) with male scoring

significantly higher than the female in generalisTinformation is depicted in the table below:

Table 6: Genders’ exam scores

Gender N Mea SD t df Sig.
Both 220 50, 5500 7, 98756 2,343 218 , 020
Male 114 51, 7544 7,92282

Female 106 2847 7,88979

The male pupils were seen to be more success$ehabl than their female counterparts based

on the scores which they attained in the commoraeo¢ examination.

5.2 Parental academic supports and follow-ups

The parental academic support and follow-ups receby the pupils were tested in three
categories:
i) the level at which the parents supply the pupithwhe needed books and other
materials they needed at school and
i) the pupils access to computers at home
iii) the level of difficulties of the pupils in copingtiv studying mathematics and English

language
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iv) Provision of academic materials
From the univariate results revealed by ANOVA imexning the difference between the levels
at which the pupils from the four family backgrosndere being supplied the books and other
needed materials at school, in the subjects of mmadhEnglish, no significant difference was
found among the pupils irrespective of their fanfigckgrounds as p< .078. As it was being
reported by the pupils, the level at which theirgoés provide them with the needed books and
materials was above average. From this survegnibat be categorically stated that some pupils
from the various sampled family groups had acaessdre academic materials significantly
than their counterparts. The responses were ramkedscale of 1 to 5(1: Always, 2: Often, 3:
Sometimes, 4: Rarely and 5: Never). Over 95 perattite total respondents recorded scores of

1-3.

Access to computers

A significant different was not found in the exteftthepupils’ access to computers at home
from various sampled family backgrounds, where487 .from the result of ANOVA. This is

represented below in tabular form:
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Table 7: Pupils access to computers

Sum of segar  df Mean square F Sig.
Between Families , 365 3 , 122 , 796, 497
Within Families 32,994 216 , 153
Total 33, 359 219

Furthermore, it is noteworthy to know that the psigieneral access to computers is still very
low based on what they reported. Availability ohaputer facilities was reported to be very
poor among the pupils. The statistics of pupil$waihd without access to computers is being

depicted in Table 8 below.

Table 8: Pupils with and no access to computers

Frequency Percentage CumulatieecBntage
Yes 41 18, 6 18,6
No 179 81,4 100, 0

Accessibilities of computer facilities among thejoniy of the pupils still remained problematic.
Reports of the sampled pupils however showed that 81 percents of the total respondents did
not have access to computers at home.

Besides, the analyses further showed no signifiddfgrences in the pupils’ levels of computer
knowledge across the various family structuresd@sitheir poor accessibility to computer

facilities, the sampled pupils were not signifidgmlifferent in their capabilities to operate
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computers. The respondents’ reports showed tiat, @) percent of the pupils could not use

computer at all.

Interestingly, from thé-testanalysis, a significant difference was found bemvthe exam score
of pupils who could use computers against those ealubd not use computers. Those who were
able to use computers score significantly highanttheir counterparts with no computer

knowledge at p<.002 as it is clearly spelt ouhiatttesttable below.

Table 9: Scores of pupils with and without accessomputers

Computer Accessibility N Mean SD t df Sig.
Both 220 50, 5500 7,98756 3,140 ,1B® , 002
Yes 66 52, 8636 6, 57942
No 154 49, 5584 8, 34469

From this analysis, the pupils who were computerdie can be said to be more academically
upright than the computer illiterate pupils dueftis distinct significant differences in their
academic performance scores. It can thus be assiinaiglleing computer literate partly aided
the cognitive capabilities of the pupils to perfdoetter academically. In addition, none of the

orphan pupils was able to operate computers arydide no access to computers in their various

homes.

53



Learning difficulties

A significant difference was found in the pupilsVels of reported encountered difficulties in
mathematics between the various family groups @@ This information is depicted in Table
10 below.

Table 10: Pupils’ difficulties in mathematic

Source Sum of squaresdf Mean square F ig. S
Between Families 13, 692 3 4,564 4,987 , 002
Within Families 197, 667 216 , 915

Total 211, 359 219

However, further investigation on where exactlysthdifferences lied among these family
groups became important. From thast Hoc Teststhere were significant differences between
pupils from monogamous and polygamous pupils ab@8, No significant differences were
found between pupils from other family backgroundieen compared. The table of multiple
comparisons of levels of difficulty in mathematarsong all pupils from diverse family groups

is also detailed below
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Table 11: Pupils’ difficulties in mathematic mulgpcomparisons among family structures

(I) Family structure of pupils  (J) Family structure of pupils Mean Difference (I-J) Sig.
Polygamy , 4844 ,023

Monogamy Single parent , 1244 , 984
Orphan 1, 2244 , 097

Monogamy -, 4844 ,023

Polygamy Single parent -, 3600 , 758
Orphan , 7400 , 530

Monogamy -, 1244 , 984

Single parent Polygamy , 3600 , 758
Orphan 1, 1000 , 289

Monogamy -1, 2244 , 097

Orphan Polygamy -, 7400 , 530
Single parent -1, 1000 , 289

The mean difference between the reported leveiffifulties of sampled monogamous and
polygamous pupils is .4844 revealing that the managus pupils encountered more difficulties
in mathematics than their polygamous counterpBigsvever, approximately 50 percents of the
total sampled respondents claimed they sometimesdftearning mathematics difficult for

them.

Considering the levels of reported learning diffiiles by the pupils from diverse family

backgrounds, the pupils in general did not difigngicantly in their levels of reported learning
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difficulties in English language irrespective oéihfamily backgrounds. Using the analyzed
result of ANOVA the difference between the levdigifficulties encountered by all the sampled
pupils was insignificant at p<.051.

This is clearly spelt out in Table 12 below.

Table 12: Pupils’ difficulties in English language

Source Sunsgfiares df Mean square F Sig.
Between Families 7,031 3 2,434 636 , 051
Within Family 199, 444 216 , 923

Total 20815 219

Furthermore, over 51 percent of the total respotsdfenind it sometimes difficult to understand
English language. Thus more than half of the sathplgils could be said to sometimes have
difficulties in understanding English language wieas the language of instruction in the
school. It can thus be presumed that the repoetesl bf difficulty in understanding the language

of instruction had important contributions towatle grade attained by the pupils.

5.3 Pupils’ parents’ educational attainment

The respondents’ parents’ level of educationalratiant was reviewed across the various family
structures in reference to the United Nations lagonal Standard Classification of Education
(ISCED) and later against their academic scoresnail in their entrance examinations into the

junior secondary school.
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Fathers’ level of educational attainment

According to the comparison analyses of the effditteers’ educational achievement of the
pupils from divers family backgrounds, almost seéygercents of the fathers did not attain more
than post-secondary non-tertiary education whiggisvalent td_evel 4in the United Nations
International Standard Classification of Educafit3CED). Moreover, no significant difference
was also found among the fathers’ levels of edonatiattainment across the various family

structures. This information can be viewed fromttige below:

Table 13: Fathers’ levels of education

Source Sunsgfiares df Mean square F  Sig.
Between Families 1,124 3 , 375 233 , 874
Within Family 336, 603 209 1,611

Total 3328 212

No significant difference was also found when feshkevels of educational attainment were
compared against the obtained scores of the puipigsimportant to note that the orphan pupils
were not able to supply any information on educeti@ttainment levels of their deceased
fathers and also the single parent pupils who hastetheir father could not also supply the same
information. From this analysis, it appears vindttthe majority of the pupils’ parents across

the family groups had similar educational attaintievels.
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Mothers’ level of educational attainment

Similarly, no significant difference was found at, 829 in the levels of educational attainment
of the mothers of the sampled pupils and from tlook of their family backgrounds based on
the result of ANOVA which was used to test theeliéinces. Also, the difference found when
mothers’ levels of education was compared agamesptpils’ scores was insignificant. Three
pupils from single parent family and one orphanipeguld not supply any information on their
deceased mothers’ occupation. The table below shwevgeneral mothers’ levels of educational

achievement.

Table 14: Mothers levels of education

Source Sunsgfares df Mean square F  Sig.
Between Families 1, 166 3 , 389 295 , 829
Within Family 279, 334 212 1, 318

Total 2800 215

As the pupils reported, almost 88 percents of taithers in general did not attain above the
post-secondary non-tertiary education which is eajant toLevel 4in the United Nations

International Standard Classification of Educatil8CED).

Apparently, the educational attainment levels efphpils’ mothers signify that either they were
quiet satisfy with that level of education or tHagked the economic means and social

motivation to proceed beyond post-secondary ndratgrevel.
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5.4 Parents’ occupational status

In these data analyses, parents’ occupationalssteds assessed in view of the International
Standard Classification of Occupations (ISCO) naangd by the International Labour
Organization against the family structures of thpils and their attained examination scores.

Fathers’ occupational status

Fathers’ occupational status was examined throughetentire family structures of the pupils
using the test of ANOVA and no significant diffeoenwas found at p<.833. Though, the orphan
pupils and some single parents’ pupils did not suppy information on their deceased pare

occupations.

Table 15: Pupils’ fathers’ occupation

Source Suinsquares df Mean square F  Sig.
Between Family ,419 3 , 140 ,289 , 833
Within Family 10886 209 , 483

Total 101, 305 212

Besides, over 72 percent of the fathers of the sthyupils were engaged in occupations at the
Level 2 of the International Standard Classificatid Occupations (ISCO) (See page 40).
Moreover, the comparison of differences in fathergupational status and pupils’ academic
scores was insignificant at p<.478.

This occupation level is described as the type wlimes not require high level of educational

attainment above the first stage of secondary eutuncen Nigeria.

59



Mothers’ occupational status

Findings of the analysis regarding maternal ocaapat status of the pupils confirmed there
were no significant differences in the levels ofth@rs’ occupational status across the sampled
groups of pupils from all family backgrounds witk.21. More information is given in the table
below:

Table 16: Pupils’ mothers’ occupation

Source Sunsgfiares df Mean square F Sig.
Between Family , 708 3 ,238 , 592 , 621
Within Family 8455 212 , 399

Total 85, 259 215

The same situation held when mothers’ occupatistadiis were compared against the pupils
scores, the result was insignificant at p<.882.dvtbian 82 percent of mothers of the sampled
pupils in general were engaged in occupationsibédhevel 2 in International Standard
Classification of Occupations (ISCO) and approxeha87 percent of mothers did not go
beyond occupations at this level.

Asides the high maternal occupational similarittee, maternal educational attainment levels of
the majority in the United Nations Internationati&dard Classification of Education (ISCED)
matched the required qualifications for their ereghgccupations. And this to a great extent

reflected the economic and social class of thelgupiothers.
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5.5 Pupils’ religions, languages and ethnic backgumds

Religion

Analyses of the religious backgrounds of the sathplepils showed significant differences in
the pupils’ religious backgrounds across the fartyihes at p<, 000 and this is clearly illustrated
in the following ANOVA table:

Table 17: Pupils religions

Source Sum aiaegs df Mean square F Sig.
Between Family 6, 626 3 2,209 8, 807 , 000
Within Family 54,174 216 , 215

Total 60, 800 219

However, these significant religious differencesntydied between polygamous and
polygamous pupils and also the monogamous and ofuinails. The significant differences
between the monogamous and polygamous pupils @ctatrp<, 014 while that of monogamous
pupils against the orphan pupils existed at p<, 0®8se differences are being spelt out in the

multiple comparisomost hoc testable below.

Table 18: Religions comparisons among family stres

Mean
(1) Family structure of pupils  (J) Family structure of pupils  difference (I-J) Std. Error Sig.
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Polygamy -, 2736 , 08383 ,014

Monogamy n§e parent -, 3936 , 16827 , 144
Orphan -, 9936’ , 26120 , 003
Monogamy , 2736 , 08383 , 015
Polygamy Single parent -, 1200 , 17869 , 929
Orphan -, 7200 , 26803 , 068
Monogamy , 3936 , 26803 , 144
Single parent Polygamy , 1200 , 17869 , 929
Orphan -, 6000 , 30517 , 279
Monogamy , 9936 , 26120 , 003
Orphan Polygamy , 7200 , 26803 , 068
Single parent , 6000 , 30517 , 279

The religions’ mean difference between monogamadspmlygamous pupils is.2736 with the
mean for the polygamous pupils being higher. 78qr@rof the sampled polygamous pupils
were from Muslim background while almost 50 pera&ithe monogamous pupils were
Christians. This shows the majority of the samgelygamous pupils were Muslims while the
religious backgrounds of the monogamous pupils lggoansisted of both Christianity and

Muslim.

Languages and ethnic backgrounds
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The pupils’ languages and ethnic background wexgsdied according to their mother tongues.
The pupils’ mother tongues were represented irdtdminant local languages widely spoken in
Nigeria which are: Hausa, Igbo and Yoruba. Othealloninority languages spoken by the pupils
were classified as others. All the pupils speaklBhas their official language which is also the
language of instruction in their schools.

More than 83 percent of the pupils in general spéakiba language as their mother tongue and
less than 12 percent speak Igbo and Hausa astb#ier tongue. Though, the study was carried

out in the western region of Nigeria where Yorubthie dominant ethnic language.

5.6 Teachers comments on pupils’ academic status

The structured interviews held with the mathemadied English language teachers of the pupils
were based on the following themes:

i) Pupils rate of school attendance

i) pupils attitudes towards learning and their acadeaohievement

i) Pupils’ parents academic follow up activities

Pupils’ rate of school attendance

From the comments received from the pupils’ teaxbearthe pupils’ general rate of school
attendance, it was reported by the teachers thaiupils’ rate of school attendance in general is
quiet above average. As they commented, very feesepéages of the pupils do play truancy in
school. However, all the teachers maintained tregority of them are usually present at school

throughout the academic terms.

Pupils’ attitudes and academic achievement
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On the subject matter of the pupils’ attitudes talgdearning exercise the teachers’ remarks
appeared to be somewhat conflicting between sch8olse teachers stated that majority of the
pupils are not motivated to learn in English larggiaonly few of them are curious about
learning deeper in the subject. Owing to the flaat English is the country’s first official
language and also the language of instructionoitld/be totally disadvantaged to the pupils’
learning and school success. However as the teatdted, that those who were eager to learn

the subject did ask questions in the class andwileeg motivated.

Concerning the pupils’ levels of personal exerdise,teachers added the majority of them were
so low and most of them usually failed to do th®me assignments. However, they claimed the
pupils’ in general had lesser problems with mathesahan English language. The found the
subject of mathematics more interesting than Enhd¢éinguage, and this had truly reflected in the
academic performance in mathematics.

From the perspective of other set of teachers esdime theme, they declared over average of
their pupils had very good attitudes towards Emgiéguage and the general academic
performance of their pupils in this subject waswabaverage. These pupils were claimed to
communicate more coherently in English languagetheytend to cope with it being the
language of instruction in the classroom. Theselpatso were said to always complete their
academic assignment often and as well coping \wihstibject of mathematics.

Pupils’ parental academic follow up activities

The comments made by the teachers over the extantive participations of their pupils’
parents in academic related activities vary betwhbeneachers.
It was clearly stated by some teachers that orbyabO percent of the parents visited the school

continuously to inquire about the progress of thkifdren. The parents were claimed to be so
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reluctant to visit the schools and most of thentetsonly upon the invitation of the teachers
when there was the need for the teachers to athesgarents on the steps to be taken on the
weak academic abilities of their children. Asidatthihe teachers added most of the parents were
not consistent in attending the parent-teachercéssan meeting. As they claimed, the parents’
levels of interest in the schooling activities loéir children were described as not being good

enough to ensure the school success of the pupils.

The teachers reflected this in their dissatisfactiith the levels of provisions of needed learning
aid materials like textbooks and other stationdnethe pupils’ parents. The parents mostly did
not consider it paramount as a necessity whichemdlure the academic success of their children.
Based on the statements of these teachers, thenfticce it sometimes before the parents

supplied the pupils with these needed materialserschools.

On the contrary, other teachers though fewer, destitheir pupils’ parents as being consistent
in their visit to schools to monitor the acadenmogress of their children regularly. They
described the levels of their pupils’ parental imeonent to be satisfactory. The parents were
conscious of the significance of their childrerthigol success and they were highly dedicated.
They added the parents were regular in attendieg#nent-teacher association meetings, they
seek information concerning their children’s acamgonogress and they always provided all the

necessary textbooks and stationeries for the pupils

Differences in teachers claims on parental acaderfollow up activities
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Note worthily, it was found that those teachers wlamed the performances of their pupils
were above average both in mathematics and Engligjuage also mentioned their parents were
consistently active in monitoring the academic pesg of the children while the reverse was the
case for those teachers that reported the majairityeir pupils to be below average in academic

performance.

Vividly, those parents that were claimed to be obeat of the factors which ensure the
children’s school success had pupils with satisfggberformance as described by their teachers.
While the lackadaisically classified parents wittid involvement in the school activities of

their children had pupils who performed below ageracademically.
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6 DISCUSSION

This section comprises the overall and conciseosnés of this research work, discussion of the
findings which focuses on the levels of pupilsademic achievement scores in the state junior
secondary school entrance examinations, parerddeadic received by these pupils, parental
educational attainment levels, occupational statusthe pupils’ religious and ethnic

backgrounds.

6.1 Findings

From the results of the data analyses, it is evitleat greater proportion of the pupils scored
below average in the entrance examination whiclctigprather an unsatisfactory level of
academic achievement. In retrospect however, ithisfg is to a considerable extent better than
the report of Teaching Service Commission (TESC@Mhe Ministry of Education, Ibadan,
Nigeria over the 2009 junior secondary school emaexamination considering the average
scores.

The result of this study also suggests no sigmficlifferences in the pupils’ academic
performance levels across the various family stmest. On the other hand, the study reveals a
significant gender inequality in the pupils’ acadeperformance. In general, the male pupils
performed academically higher than the female guplbwever, the level of academic
attainments of pupils with access to more advaededational resources like electronic
computers is significantly higher than those withatcess to computers and also bereft of

knowledge of computer operation.
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This finding supports the claims of Bourdieu (19861-258) in his postulated cultural capital
theory; theobjectified statesynonymously termecultural goods Cultural goods which are
described as educational facilities which inclug&t books, computers, computer games, access
to room conducive to study, provision of extramuieakons, and other educational items that aid
students’ educational achievement. Research fréfiereint sources also corroborates the claim
that there exists a positive correlation betwearss to educational resources both within school
and homes, and the levels of educational attainf#eteniji & Omale, 2010, 5; Cunningham

2013, 2; Lee & Burkam 2002, 1-2).

This study further shows the majority of the pupdported their parents usually provide for
them the needed books and stationery at schoohvdaic be taken as a condition which aids the
children’s learning process, and this claim theoadly conforms to the BourdieDbjectified
Statecultural capital theory.

On the contrary, finding from this study holds thajority of the pupils are computer illiterates.
Both the pupils’ levels of access to computerslammviedge of operating computers are very
low. Based on this state of affairs, it appears tia majority of the pupils’ parents do not attach
much importance to the acquisition of computerditg skills by their children. And thus, they
have paid little attention to the procurement ahpaters for their children to support their

computer literacy education.

Reports gathered by the study on the pupils’ adjast to the system of numeracy education in
their schools, about average of all the pupils aekadged that they somewhat found it difficult

to cope effectively in learning mathematics.
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In the same vein, more than average of the pulsitsadmitted that the official English language
seemed difficult to understand for them to a comrsille extent. They conceded the language of
instruction was not easily understood during tlaeléng process and it thus usually made deep

comprehension of the lesson themes mostly unaliina

Information obtained from the data supplied ongheents’ levels of educational attainment
made it known that close to seventy percent ofdtteers did not attain more than post
secondary non tertiary education while greater @riign of almost ninety percent of the
mothers also did not have educational qualificatibayond the same level.

This level of educational attainment falls lemel fourin the United Nations International
classification of Education (ISCED) which confortoghe rankings of educational achievement
in Nigerian education systeimm Nigeria, this level of educational achievememgists of
Ordinary National Diploma usually attained afteotyears of study in the polytechnic, and
Advanced National Technical/Business Certificateamied from Technical collegiesfyukwu,

2011, 1-2).

Analyses of this study also attest firmly that plugils’ parents had high similar occupational
status. Both fathers’ occupations were largelyespnted by the occupations at the level 2 of the
International Standard Classification of Occupati@i$CO). The mothers as well had the same
occupational characteristics, and also to a higegree than the fathers. While less than three
guarter of the fathers were found to have theiupations at this stage, more than eighty seven
percent of the mothers could not secure any ocmnatstatus beyond this level. The technical
skills and educational qualification required foe teligibility of these jobs are quiet low and less

demanding. The minimum educational requiremenbémupations at the level two of
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International Standard Classification of Occupatianthe first phase of secondary school

education, which is equivalent to level 2 in Inetional Standard Classification of Education.

From these findings, it is vivid that the majoritfythe pupils’ parents fall into the category of
working class as being described by Annette La(2@03, 3-5) theory oAccomplishment of
Natural Growth Lareau classifies working class parents as ttiastesee the provisions of basic
needs like clothing, food and shelter paramountHeir children and they usually devote lesser
time for their academic growth than the middle pper class parents that lay more emphasis on

their children’s intellectual improvement.

This claim was also corroborated by the commentdeniiyy the pupils’ teachers that only few
parents always endeavored to monitor the well befrieir children and to get feed backs from
their teachers consistently. As the teachers magdahat approximately only ten percents of
the parents made regular visit to schools in regafdheir children’s educational improvement.
Most parents were described as being unwilling &kerenquiries over their children’s academic
progress and even to the extent of making adequatésions for the pupils’ needed materials at
school. Previous study in Osun State, Nigeria hyd{ple( 2009, 101-102) sustains the same
claim that large percentage of parents were notedgtconcerned about their children’s
academics and this inadequacy of parental involmmvéh children’s education contributes to
their poor academic attainment. Adeniji & OmaleX@05) upholds a similar stance in their
study conducted in Oyo State, Nigeria that parea&s] to a large extent engage in helping their

children develop sound reading skills which wilsias them in all other subjects.

Large similarities also existed in the pupils’ mathongue and ethnic background as the

majority of more than eighty three percent speakstiime mother tongue which also reflects the
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prevalence of homogeneous ethnic backgrounds athengwhile less than twelve percent of
them came from other ethnic background in the agunt

However, the pupils’ religious backgrounds diffesgghificantly into two different religious
groups, Islam and Christianity between the monogenamd polygamous pupils. Large
proportion of about seventy-eight percents of paiggus pupils were Muslims, and less than

half of the total monogamous pupils were Muslimslevbthers were Christians.

6.2 Implications of the study

This study provides the prospect to critically eavithe socioeconomic backgrounds of the
pupils and their academic performance status iardaintervene into the situations of the
socioeconomically disadvantaged pupils. This wilistty be of great support to children
struggling to study in economic hardship. The kglot on the pupils’ socioeconomic
background is essential because of certain rigkifaéor children’s academic stability which
have been found to be associated with poor famiiésrm of low parent education, economic
hardship, and extreme poverty among others (Ta$loannon & Sheila 2012, 1-2).

Through a well formulated syllabus and systemdtiaisigned programme of early
intervention which is continuously maintained bg gfovernment in various schools and with the
support of devoted teachers, pupils of poor sociwemic positions will have the prospect of
prevailing over any form of setback which is congéd by their family socioeconomic
backgrounds and which does not contribute posititeetheir academic success. This will thus
ensure the pupils’ accomplishment of effectiveyebidracy and also facilitates success in their

forthcoming educational activities.
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This study justifies the need to critically assasd improve the pupils’ levels of computer
literacy. Pupils being computer literate will eralthem to maximize the benefit of e-learning in
pedagogy and also provides the avenue for theptgpthke charge of their learning activities
(Collis 2008, 17-18). The emphasis on the applbecatif ICT to enhance the teaching and
learning processes can never be over emphasizegravidus research has shown it prompts the
students to study and also engage in autonomorrsrigaactivities (Soyemi;Ogunyinka;&
Soyemi 2012, 703-705).

However, this study has shown that the majoritthefpupils’ parent are working class and the
acquisition of computers for the children might egrs to be quiet expensive for poor parents,
thus the government might need to look into theasibn. Such initiative has been recently
considered helpful by the Osun State governmehligéria to supply 150,000 laptops to public
school for e-learning purposes, to advance studeatsing and create a suitable academic
atmosphere (OsunDefenders 2013, 1-2). Besidesathe policy of Information and
Communication Technology development has been addpt Ekiti State government of
Nigeria. The government distributed 100,000 laptopthe students chosen from numerous

secondary schools in Ekiti state (PUNCH 2012, 1-2).

It is also suggested from this study that themads the need for efficient parental involvement
with the children’s academic activities and welinge It would be beneficial to the pupils’
education at large if a strategic initiative pragrae is developed on how the parents can be
informed over the importance of their effectiveatwement with their children’s education. It
has been found in earlier study that children’$ydderacy education is highly aided by parental
involvement (Domina 2005, 245-246). Thus it shdudddeemed paramount for parents to be

well informed on how best to go about it. This peogme should be inculcated in the school
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course of action and being centered on enlightetmagarents on ways to effectively get

involved with their children’s educational progress

6.3 Limitations of the study

The findings and conclusions of this study weremyaidrawn on the data that was gathered from
four selected junior secondary schools among ofjo@ior secondary schools in one

municipality, out of sixmunicipalities in the caglitcity of Oyo State, Ibadan, and the State all
together had 34 local government municipalitiessMaas due to inadequacy of time, fund and
other resources. It can also be added that a amrerate and valid results could have been

attained with larger samples.

Furthermore, all information gathered was suppligdthe sampled pupils, teachers and the

schools’ vice principals administration excludirig tpupils’ parents and the areas assessed by
the study as the benchmark of its claims canndéken as the absolute which the conclusions of

this study can only be made. Thus, external validftthis study is inferred from the sampled

respondents from which data was gathered.

6.4 Recommendations for future research

Conducting this same study in the future will proglunore insights on the extent of children’s
socioeconomic needs which aid the developmenteof #arly literacy and assist them in coping
with the demands of further academic task by takinttpe consideration of a more extended and
important qualitative and quantitative featurescahhike interviewing the parents and the pupils,

in other to explore more information.

It would also be informative if the same studyasred out in the same schools and other
schools in the municipality to ensure the consisgeand changes that have taken place in the

73



pupils’ socioeconomic positions and academic adnent status. This will produce more
insights on the measures to employ by the schawlgalicy makers on the most effective
educational policies to be implemented which wilbere the general academic growth of the

pupils in various schools.

This has been found to be productive in earlieeassh. Slavin and Madden (2006, 390-391)
recommend that compensatory programmes that amg beategically planned for

socioeconomically disadvantaged children appebetaorthwhile so far.
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APPENDES

APPENDIX |

QUESTIONNAIRE (For Student)
DATE ID
INSTRUCTIONS

Please, circle the option mostly applicable to you (ONLY ONE)!
Answer all the questions!

SECTION ONE

I) What is your gender? (1) Male (2) Female

1) What is your birth year?

lll) In which grade are you?

IV) What is your religion? (1) Christian (2) Muslim (3) Other

V) What is your mother tongue? (1) Hausa (2) Igbo (3) Yoruba (4) Other

V1) How many wives does your father have? (1) One (2) More than one

VII) Is your Father alive? (1) Yes (2) No

VIII) Is your Mother alive? (I) Yes (2) No

IX) Did your Father attend Higher Institution like University, Polytechnic, Colleges of Education
or other similar institution? () Yes (2) No (3) Do not know

X) Did your Father attend Vocational or Technical School? (1) Yes (2) No (3) Do not know

Xl) Did your Father attend Secondary School? (1) Yes (2) No (3) Do not know

XIl) Did your Father attend Primary School? (1) Yes (2) No (3) Do not know

XIIl) Did your Mother attend higher institution like University, Polytechnic, Colleges of
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Education or other similar institution? (I) Yes (2) No (3) Do not know
XIV) Did your Mother attend Vocational or Technical School? (1) Yes (2) No (3) Do not know
XV) Did your Mother attend Secondary School? (1) Yes (2) No (3) Do not know
XVI1) Did your Mother attend Primary School? (1) Yes (2) No (3) Do not know

XVII) What are your parents’ occupations?

Father histot

SECTION TWO
A. Do you have a computer at home? (1)Yes (2) No

B. Have you used a computer? (1) Yes (2) No If yes, where

C. Do you like mathematics? (1) Yes (2) No

D. When do you study mathematics?
(1) Everyday (2) Several times in a week (3) Once a week (4) Once a month (5) Never
E. | have difficulties in understanding mathematics.
(1) Always (2) Often (3) Sometimes (4) Rarely (5) Never
F. 1do get academic tutoring assistance in mastiesfrom my parents and or
siblings at homé€1) Always (2) Often (3) Sometimes (4) Rarely (5) Never
G. When do you study English language?
(1) Everyday (2) Sometimes a week (3) Once a week (4) Once a month (5) Never
H. 1have difficulties in understanding English.
(1) Always (2) Often (3) Sometimes (4) Rarely (5) Never
I. I communicate in English at home with my parents athers
(1) Always (2) Often (3) Sometimes (4) Rarely (5) Never
J. My parents and siblings assist me in learning Bhgit home
(1) Always (2) Often (3) Sometimes (4) Rarely (5) Never

K. Do you have a private teacher for mathematics at home? (1) No  (2) Yes
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L. Do you have a private teacher for English at home? (1) No  (2) Yes
M. | am usually provided with necessary textboioksiathematics and English which are

needed at scho¢l) Always (2) Often (3) Sometimes (4) Rarely (5) Never

APPENDIX II

QUESTIONNAIRE FOR ENGLISH TEACHERS

A) What can you say about the rate of schoehalance of the pupils?

B) How eager and ambitious are the pupile#&on?

C) Do they generally ask questions in class?

D) In your opinion, to what extent do the gsippersonal study exercise reflects in their

performance?

E) How often do the pupils complete their homteks and assignments?
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F)  Inyour view, can you describe the genkenatl of the pupils’ interest in English language?

G) How can you describe the pupils’ attitudesamg English language?

H) In your view, are there differences in pupslsademic performance English language?

I) How effective is the level of the pupils’ cominication in English language?

J) How consistently do the pupils’ parents Misé school to inquire the progress of their

K) Is there consistency in the levels of theirguas’ attendance in the parent-teacher association
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meeting?

L) Do the pupils possess the needed learningnaigrials like textbooks and other stationeries

adequately?

APPENDIX Il

QUESTIONNAIRE FOR MATHEMATICS TEACHERS

A) What can you say about the rate of schoehalance of the pupils?

B) How eager and ambitious are the pupiledaon?

C) Do they generally ask questions in class?

D) In your opinion, to what extent do the gsippersonal study exercise reflects in their

performance?
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E) How often do the pupils complete their honteks and assignments?

F)  Inyour view, can you describe the genknadl of the pupils’ interest in mathematics?

G) How can you describe the pupils’ attitudesaoig mathematics?

H) In your view, are there differences in pupdlsademic performance in mathematics?

I) How consistently do the pupils’ parents vibié school to inquire the progress of their

J) Is there consistency in the levels of theiep#s’ attendance in the parent-teacher association

meeting?

K) Do the pupils possess the needed learningnaigrials like textbooks and other stationeries

adequately?
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APPENDIX IV

LETTER OF INTRODUCTION TO THE SCHOOL PRINCIPALS FROM DIRECTOR OF SCHOOL & SE

Ministry of Education
Dept. of School & SE
Ibadan, Oyo State
Nigeria.
8" March, 2012

The Principal

Ibadan.

Dear Sir/Madam,

Letter of Introduction

| am directed to introduce Mr. Bamgbade Ohjsaa Master’s Degree student who needs to
collect data for his project work from your student

2. Kindly permit him to administer his questioimeao Junior Secondary School students in
your school.

3. | thank you for your cooperation.

Director of School & SE

For: Honourable Commissioner for Education
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