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1INTRO

The current study focuses on area of lexicon cdibechulaic sequences. They are
entities more than one orthographic word in lengthich still behave as if they were
single words. First of all, each sequence has fednineaning that is at least partly
independent of the component words. (Wray 20056o08dly, the mind seems to
store the formulaic sequences as unified entitied aot as individual words.
(Underwood et al. 2004:161) What is more, the ingme of formulaic sequences
flows directly from this behaviour. The sequencas be seen as a crucial part of
language, because their existence in the mind sdemeveal something fairly
profound on how the mental language storage organiself. It has also been
proven that formulaic sequences facilitate easmel faster language use, because
they are available as ready-made block of meartiagdo not have to constructed
word-by-word under the time constraints of realdinmommunication. (Kuiper
2004:42) Thus formulaic sequences can give a leaame early if somewhat
inflexible access to communicative competence liaat not quite yet been reached.
(Wray 2004:255) The blocks can be used even ifdwes not yet know how they are
constructed. Formulaic sequences seem to be inmpaatso for the language as a
system, as the majority of language can be seesligigly formulaic. (Altenberg
1998:102) Moreover, certain forms of formulaic laage belong to deep cultural
layers of language, and are thus vital to undegst@ireliya et al. 1998:75) Formulaic
sequences are clearly important for both the aeel@wguage user and to the body of

linguistic research.

As mentioned above, formulaic sequences play & nate in how language is used
and learned. Thus it is also natural to assumethiegtshould also have a role in any
learning material that wants to presents effectime accurate picture of the target
language. It is particularly important for textbgoto do this because studies have
shown the contents of the textbooks to dominatdahguage input received by the
learners in the classroom. (Opettajakyselyn taulakd) Simply put, the qualities of
the textbook can be a deciding factor in what lehdhstruction the student receives
in formulaic sequences. On that account, it seenigetof paramount importance to

determine how large the presence of formulaic secpsin textbooks is.



Although both formulaic sequences and textbooksHaeen extensively studied in
the past, it is surprising that very little resdah@as been done on the combined effect
of the two issues. This gap in knowledge is paldidy curious given the sequences
overwhelming value to the language system, aneéftieet of their potential presence
in any learning material. About the only studieatthave been carried out on the
subject have concentrated on university level Bkapfowski 2005) or EAP (Wood
2010) textbooks authored by native speakers. Evwugh these studies have
provided valuable information on how formulaic seqces in the textbooks tend to
be different than those in natural discourse, itasentirely certain if this insight can
be generalised. It is, after all, far from selfdmmt, for instance, that the same
patterns would be followed by textbooks designednbg-natives for non-natives.
The textbooks used by the Finnish school systenpaadominantly designed under
such circumstances, and it is imperative that slighe is shed on the situation. This
is particularly important because there have beepravious studies whatsoever on

the role of formulaic sequences in Finnish texttsook

The purpose of the present study was, thereforexpbore the role of formulaic

sequences in two relatively new Finnish EFL texisod he actual research question
was threefold. How large was the presence? What égirformulaic sequences were
present? Finally, how were the sequences presefteellast question was added
because previous research has shown the learnirfgrolulaic sequences to be
particularly vulnerable to changes in methodolo@Wantyla 2004:180) The current
study chose to focus on upper secondary schoobdeks, because the target
language of that level is already fairly advanced @an be expected to contain
formulaic sequences. More specifically, the commyl€nglish culture course of the
Finnish national curriculum was chosen, becauseitaic sequences are highly
culturally sensitive. The course in question has explicit focus on cultural

knowledge (Lukion opetussuunnitelman perusteet RGi81 one could thus assume

that textbooks designed for the course would irelisdmulaic language.

The present paper is structured in a simple fast8ection two provides a detailed
account of how previous studies see the propedie$ subtypes of formulaic
language. Section three, on the other hand, focosebe role and importance of
formulaic sequences from various linguistic pergipes. Previous research on

formulaic sequences in textbooks will also be ergado Section four goes into more
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detail on how the current study was conducted. Husount includes the full
research questions along with description of théhods used in the data collection
and analysis. Sections five and six, present thelteof the current study. The first
of these section focuses on the actual numbersoof imany and what kind of
formulaic sequences were found. The second resciitos provides a description of
how the textbooks presented their formulaic sege®nclhe seventh section
discusses the main implications of these results. [&st section the will present the
conclusions that can be drawn from the results. lirhigations of the current study

will also be discussed.

2 WHAT IS FORMULAIC LANGUAGE

In a study concerning formulaic sequences, the aggtion of the theoretical
background must begin with the definition ofvard. This is done to avoid leaving
the reader in an impassable terminological tarigééde from colloquial statements,
one of the first attempts towards a scientific appgh was made by Bloomfield
(1933:178, as quoted by Carter 1998:5) when heneéfa word as the minimal free
unit of a language. This means that a true worddcfunction all by itself as carrier
of meaning and it would lose this capacity if regldicany further. For example,
saying Yesis a sufficient answer for a query bMt.. would make the message
unintelligible. Yet this definition soon runs inigsues with, for instance, the topic of
the current study. Idioms such asurkey shooare independent and cannot lose any
parts without losing meaning. (Carter 1998:6) Diesfiiis, most people would say
there are two or three separate words in the idiepending on what one thinks of
articles. To avoid this problem the definition ab@lso focus on meaning instead of
form by stating that a word is “the minimum meatidginit of language” (Carter
1998:5). This too, however, is problematic as tledéinition neither accounts for
sequences that seem to have too much meaning os® that seem possess to none.
That is to say, police statecan be counted as one or two words, as both pantg
some independent meaning. The conjunctipon the other hand, carries almost no
meaning. One could also adopt a phonological defmiby saying that in a word
there is but one stressed syllable. (Carter 1998&) problems again arise with
compounds and their like. Finally there is also ¢t orthographic definition that

simply states that a word is a string of letteet fh limited on both sides by either a



space or a punctuation mark (Carter 1998:4), arglishthe definition employed
here. Despite its obvious problems with compounat$ such, it has the benefit of
being eminently suitable for the purposes of theeru study. Firstly, it is of no
consequence that the definition has innate biagawour of written text, as the
current study focuses exclusively on written malerSecondly, even the fairly
glaring flaws in handling the meaning of words ax really matter as the concept is
simply meant as a tool and not an accurate anadysidexical phenomenon. For the
current study the definition offers a fairly unagubbus method of discussing the

inner structure of formulaic sequences. More isnesded.

The key concept of this study is that of formulinguage and its basic unit, the
formulaic sequence. Yet before these can be exgdaiit is crucial to understand
how fundamentally arbitrary the terminology withihe field is. Even while the
scientific community is fairly unanimous on thaetphenomenon exists, there are
several different ways of referring to it. Termsattthave been used range from
idiomaticity (Fernando 1996:30) and formulaic sequence (Wrd@bX2) toidiom
principle (Sinclair 1991:110) with evethe lexical chunk (Lewis 1993, as quoted
by Ellis 2006:128) being an acceptable scientiBo@mination in this context. This
dilemma is further exasperated by the fact thatphrallel labels are only partly
interchangeable, or simply have wildly differentpiications. The terms above, for
instance, include and exclude different parts @& pihenomenon and do so using
different criteria. While it is, for instance, jifsdble to use the term idiomaticity as a
synonym for formulaic sequence (Fernando 1996:30@, approach carries an
inherent risk of implying idiom-like properties dormulaic sequences that do not
have them. That is to say that the metaphoricahmgaso essential for a traditional
idiom is actually fairly non-existent in the wideontext of formulaic sequences, and
it would be sorely inaccurate to imply otherwisenother good example of the
problem is the aforementioned idiom principle wh&mply states that “a language
user has available to him or her large number ofiggeconstucted expressions that
constitute single choices, even though they migbpear to be analysable into
segments” (Sinclair 1991:110). While this is masttainly true and nearly identical
to the definition employed in the current study, hias the same problem of
unintended implications as the previous one. Moeeoss the label is never truly

elaborated on it remains a vague superordinatsifitagion, and thus offers little in



the way of details that could serve as the bagisafo analysis. Any particulars
beyond the level of pure axiom would have to beestigated with supplemental
definitions which would make the original concegtidiom principle essentially
irrelevant. The terms chunk (Willis 1990:39) or miwbrd-item (Lewis 1993:92)
suffer from a similar problem of extreme vaguenassall levels. Even though the
first of these has come to be used as the collbhyiavord for formulaic language, it
has never really developed beyond its origins gsiek and easy catchall for taking
holistic meaning into account in dictionary desighus the word chunk is critically
lacking in scientific quality. For the multiwordeitn, on the other hand, the
terminological problem is almost entirely the oppmsas it is essentially too
scientific. In itself it is quite commendable tovééop a label that avoids all allusions
and unintended meanings, but this unfortunatelylt®sn a term that tells next to
nothing of the phenomenon it claims to describehheally multiword-item could
cover anything up to and including ordinary comp#sinand spontaneous
compositions, because the name carries no tracesmications of the critical
formulaic qualities of a sequence being stored asetl as a unified meaning. The
label is essentially overdeveloped in its objetfivin conclusion, it should be clear
that terminology that could be brought to bearxsemely wide and varied. All of
the labels presented here have their own meritsrapdrfections, and many of them
could have very easily been chosen to serve asasis of the current study. Thus it
is crucial to understand that the labels | havesehato use in this study represent
only my personal view of what is the best way tecdss the phenomenon. Others
are equally possible, but will not be used here.

Clearly there are many equally valid explanatiamsthe phenomenon of formulaic
language. The current study, however, adopts ttme fiermulaic sequencefor the
following reasons. First of all, it has become atablished term that is the most
widely used one of all the alternatives. (Schmi®£€) Secondly, the use of the word
formulaic acknowledges and accounts for the faeséhsequences are indeed
formulas. That is to say that a formula has a mistiunction and a form that is
relatively fixed but allows for some variation. Tdiliy, the label sequence carries an
implication entity with a holistic meaning, and w@de enough to cover a vast
majority of formulaic language, while still beingatusive enough to be analytically

useful. These two component words essentially coento create a definition that is
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eminently suitable for analysis. Yet is must be dta that the term suffers from
some of the same problems of vagueness and theofeseghplementary definitions
as, for example, the idiom principle, but | consitiee aforementioned qualities of
the term formulaic sequence to offset the flaws.férsthe definition itself, at its
most basic level a formulaic sequence is a chaisepfrate orthographical words
that nevertheless functions like a single entityaarvord. In other words, the mind
stores the sequence as a single unified entitytteard uses it only in one fairly fixed
form. Thus the term formulaic sequengdenotes only and exactly what the name
implies: a sequence of words stored and used asnaula (Wray 2005:9). Yet
despite its accuracy the definition has one majuitation. The definition might
cover a large number of instances, but it lacksiltetheeded for case to case
accuracy. Therefore, the current study incorporatésod’'s (2006:21-23) five
formulaic characteristics as an expansion of Wralgéinition. Not only do they
allow for a more detailed theoretical analysis, they have the added benefit of
having already served as a classification tool mo@s empirical study. Due to their
proven capacity it seems reasonable to assuméhthatiteria can be reliably used to
identify formulaic sequences also in the data of turrent study, and thus

supplement Wray’ more general description.

As was said before, Wood (2006:21-23) introduces &iharacteristics that indicate
whether or not a chain of words is a formulaic sege. The first of these factors is
calledphonological coherence and reductionThe criterion essentially states that a
formulaic sequence is not only thought of as alsimgprd but also pronounced as
such. In other words, a formulaic sequence hashareat intonation pattern of an
individual word. Elements of reduction, such asudbn of syllables are also
prevalent. (Wood 2006:21) If we take, for instartbe, interjectiorwhatchamacallit

it is easy to see that the sequence is pronoundéddansingle intonation pattern.
What is more, the constituent words are clearlyhredgogether by the reduction of
syllables, such ashould becomingcha The component words are, in fact, so
integrated that the example could also have beassifled as an orthographical
word, but this only serves to highlight that idigficult to draw a line between words
and formulaic sequences. It should be noted, homyévat this criterion might be of
limited use to the current study whose data isustetly in written form. Despite

this, | have decided to include it as supportin@suee that uses the pronunciation of
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the sequence to draw a demarcation line in proldases. The second criterion is
calledgreater length/complexity than other output(Wood 2006:22) and it simply
states that a sequence can be considered formbl#icuses structures that are
markedly more complex than those found elsewhetbartext. A learner could, for
instance, use a simpit to express all other negatives exceptlfdon’'t understand

in requests for clarification. In such a case, rtiere complex form can be assumed
be an undifferentiated chunk which the learnemiahle to break into its constituent
parts. In other words, it is used as a formulagus@ce. The third criterion is called
semantic irregularity which states that a formulaic sequence may haveaning
that is something else than the combined meanirtheotomponent words. (Wood
2006:22) It is, for instance, difficult to dedudet the combination db kickandthe
bucket is an expression referring to death. The fourtliteon, syntactic
irregularity , actually refers to two separate but connectedrai On one hand, the
principle means that formulaic sequences are sjo#dly irregular because they can
be manipulated in a relatively limited fashion. Kireg anything else than a bucket
would no longer refer to death. One also cannostsuiteyouin How do you dand
still have the typical greeting. On the other hatige criterion refers to the
phenomenon that formulaic sequences do not hat@ldwev all the standard rules of
language. One can, for instance, fayjump the guneven thoughto jump is
technically an intransitive verb. (Wood 2006:22) &tts fifth criterion is what he
himself callsthe taxonomy used by Nattinger and DeCarricdWood 2006:21) and
as the name implies, it essentially is a summarnythef definitions offered by
Nattinger and DeCarrico. As it is also the case these definitions are covered in
the collocations andlexical phraseschapters of the current study, | will not adopt
Wood'’s fifth criterion into the definition of thembrella termformulaic sequence
The contents of the criterion are already a panmngfclassification of the types of
formulaic language and therefore they function pastWood intended, that is, as a
“guide to possible formulaicity” (Wood 2006:21),avif the current study uses them

in a slightly different part of definition process.

In general, the current study defines a formulaguence as a chain of seemingly
separate words that is nonetheless evidently usednaundivided entity (Wray
2005:9), such as the habitual greetihgw do you do?This superordinate definition

is supported by four mutually complementary criaesf phonological coherence and
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reduction, greater length/ complexity than othetpatj semantic irregularity and
syntactic irregularity. It is also important to wrdtand that while all formulaic
sequences conform to the superordinate outlingiiewe of formulaic language has
to follow all the four subordinate principles. Teeeting above, for instance shows
none of the semantic irregularity of the ididonkick the bucketyet both of them are
formulaic sequences. In other words, the generaire@aof any given formulaic
sequence can easily be defined, but the exact abasiics are always more

nebulous.

2.1 Types of formulaic sequences

2.1.1 Idioms

The following chapter deals with the subcategoryfminulaic sequences called
idioms. The term is unfortunately somewhat ambiguous, lezait and the

derivativeidiomaticity are used to cover a wide range of issues. Infiteete is

nothing wrong with this approach as one label & jas good as any other, but
problems of clarity and accuracy soon arise. lobees difficult to tell what exactly

is meant if the term idiom is used as a label fertain proverb-like expressions,
idiomaticity as a catch-all term for formulaic larage (Fernando 1996:30), and
names such as pure idioms, semi-literal idiomsliégd!| idioms (Fernando 1996:32)
denote expressions that could just as well be sebcses of formulaic language all
by themselves. While the terms themselves are atrwand well-motivated, they
easily create an impression of connections thatalactually exist. In other words,
not all formulaic sequences share the propertiegliofns. Therefore the current
study uses the term®rmulaic language or formulaic sequencesinstead of

idiomaticity, and idiom refers only to a specificbgategory of formulaic language

which is presented in the following paragraphs.

In defining the phenomenon called fdeom the current study incorporates elements
from several sources. First of all, an idiom isoanfulaic sequence and as such it
conforms to the superordinate definition presergadier. For the most part the

current study adheres to the definition that the key characteristics of an idiom are

the opaqueness of its meaning and the relativeriess of all its attributes. (Moon
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2006:46-47) The first one of these is fairly simpke it essentially means that the
overall meaning of an idiom is not the combined nieg of its constituent words.
The sequencw kick the buckefor instance, does indeed have the surface mganin
of foot moving towards and impacting a water careai but this has very little to do
with the idiom’s actual meaning as a euphemismegdtidl The example used here
also highlights that the meaning of an idiom is ooty opaque but often also
metaphorical. Fixedness, the second part of thmitleh, means that there can be
relatively little variance in the form or the meagiof an idiom. (Moon 2006:46,
Fernando 1996:30) The aforementioned sequémddck the bucketfor instance,
could technically be modified with any number ofune or verbs resulting in
combinations such &so kick the spooror *to carry the bucketbut neither of these
would retain the original allusion to death. Thare, however, some exceptions to
this, as will be shown later. In other words, aiond is what an idiom is, and it can
only be modified in a limited fashion. In conclusjdor the purposes of the current
study an idiom is a discrete word sequence withstioland often metaphorical

meaning and form that can be varied only in a Behitashion.

Idioms are by definition fixed in both form and méa#, but it is crucial to
understand that this is only relative, and thateghie some leeway in both criteria.
The image of a fixed and opaque idiom is a steptpat holds true for the vast
majority of cases, but it is not the entire truéhgood description of variance in
meaning is provided by Fernando (1996:71-72), kefote moving on with the
portrayal, two caveats must be given. First of thik model will be used only as it
applies to what Fernando calfure idioms (1996:32) as this is her closest
equivalent to how idiom is defined in the currertudy. Using her entire
representation would create unnecessary overlaghasuses term idiom to cover
formulaic sequences the current study has chosgiat®e under different labels.
Secondly, as the model itself is not an exhausiive, neither shall this description
be. It is merely intended to give example and shiogvbasic principle along with
some of its implications. The first category, ttegiance of form, is fairly simple and
brings no contradictions to the primary definitioinan idiom, because the issue here
is simply that some idioms allow the change of samernal elements without any
resulting shift in meaning. (Fernando 1996:71}%]tfor instance, entirely possible to

make an allusion to torrential rain with batfs raining cats and dogsand it's
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pouring cats and dogsThis and other similar examples simply repregerallel
forms for the same metaphorical meaning. Fluctunatio the degree of
metaphoricality, however, is more difficult to inporate into the primary definition.
Sometimes it is simply the case of an idiom havbogh a literal and non-literal
interpretation, as for instancetim roll out the red carpetFernando 1996:71), where
the relative literalness of the idiom is likely tressults of its novelty (Wray 2008:28-
30). In other words, people still remember the iodf context and the actual
physical carpet. It might also be that only ongh&f words in the idiom has a non-
literal meaning, such as in the expressiotihhumbnail portrait where only the first
word is metaphorical, and even it can be deciphettidthe help of the literalness of
the second one. (Fernando 1996:71) These exantpedshighlight that it is not a
guestion whether or not idioms are metaphorical, rbther that there are multiple
ways and degrees of being metaphorical. In esssocee kernel of metaphor must

remain, or a sequence cannot be classified as@n.id

It would seem to be the case that idioms are ndixadg as the overall definition
implies. To assume otherwise would render somelgléiom-natured examples of
data invisible to the current study and create cepiable gaps in its coverage.
Therefore it is fortunate that the syntactic vaosiatamong idioms can be shown to
operate according to certain specific principlesd d@hat idioms can indeed be
classified into a hierarchical according to thedtationship to these rules. (Fraser
1970:41) In essence, Fraser states that thereéharéve principles ofadjunction,
insertion, permutation, extraction and reconstitution that can be seen in all
syntactic variation among idioms. (Fraser 1970:3p-3he first one of these,
adjunction, simply means that some non-idiomatiit isnadded to the idiom itself,
such as whedohn kicked the buckeét nominalised int@ohn’s kicking the bucket
was sadby the adjoining of the possessive marker and-iihg ending. (Fraser
1970:37) In essence one can treat adjunction asrgatical inflection of the idioms
component words. The principle of insertion, on dtker hand, works by adding
entire constituent words into the idiom sequendes happens, for example, when
the indirect object that comes after the idiomlitsethe John read the riot act to the
classis moved to within the idiom idohn read the class the riot actFraser
1970:37) The third principle, permutation, is higlsimilar as it operates when two

components of the idiom can switch places. Thikéscase when the particle and the
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noun phrase in the idioday down the lawpermutate intday the law downThe
crucial thing to understand is that the permutatings must be internal components
of the idiom, or else the process in question & 4 insertion. (Fraser 1970:37-38)
The principle of extraction also works with theeirtal components of an idiom, but
does that by making them external. This happens, ifigtance, when the
passivisation oHer father laid down the lawemoves the object from within the
idiom and places it first in the sentence resulimghe law was laid down by her
father. (Fraser 1970:38) The final process, reconstittis the most radical one
because it changes the idiom’s entire syntactiecgire. A good example of this is
when the idiom sentendde laid down the law to his daughtéecomes a noun
phrase inHis laying down the law to his daughtgFraser 1970:38) Yet the key
thing about Fraser’s classification are not thesifecations themselves but how they
combine into what he calls the “Frozenness Hiemdr¢kraser 1970:39), a seven
stage ladder beginning with the category complefielyen and ascending through
adjunction, insertion, permutation, extraction aedonstitution with the category
unrestricted resting on the uppermost rung. Themd level on the model tells the
upper limit of its flexibility because an entity @me rung of the ladder can also be
subjected all the processes on the lower stepsidiuto those on the upper levels.
(Fraser 1970:39) The expressitonfish for somethingfor instance, is located on the
level of insertion and is thus also capable of adljion, but not permutation which is
the immediate upper level. It must also be said knels completely frozen and
unrestricted are not actual processes, and thyséipeesent the theoretical opposite
borders of idiom flexibility. Very few idioms areompletely frozen, and a

syntactically unrestricted sequence is not an idiom
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Figure 1. The frozenness hierarchy. Adapted froasé&r (1970:39)

L6 — Unrestricted

I N =—

L5 — Reconstitution

blow the whistle on, pass the buck

— =

L4 — Extraction

break the ice, draw a blank

— =

L3 — Permutation

put down one’s foot, bring down the housg

— =

L2 — Insertion

give hell to, fish for

— =

L1 — Adjunction

kick the bucket, burn the candle at both ends

N ——

LO — Completely frozen

to trip the light fantastic
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Idioms can also be classified according to theaucfion. This division is included in
the current study in order to allow not only thalgsis of the presence of idioms but
also of what they are used for. Fernando (19964)2¢bnstructs a functional
classification by first dividing idioms into threbroad categories: ideational,
interpersonal and relational idioms. The currentgt however, will only focus on
the first one of these, because the last two aidrig in the essential metaphorical
guality and therefore are not idioms in the sensanmhby the current study. What is
more, they denote more or less the exact same $atnaulaic sequences as lexical
phrases (Nattinger and DeCarrico 1992), and as arehiscussed elsewhere in this
study. Ideational idioms, however, will be discussed because they haveitigsal
that could make them not only a subset of idionmisaigp a rough synonym for the
entire class. Ergo a functional categorization @éational idioms would be a
categorization of all idioms. One caveat, howevwayst be given right away.
Ideational idioms also include sequences stacbe exactwhich characterize the
nature of the message (Fernando 1996:98), andahwsder the category of lexical
phrases. The contents of this chapter do not appliiem. The overall similarity is
apparent, first of all, in the form of the majoritf ideational idioms. Ideational
idioms are usually sequences shorter than a claisdgy as a nominal form of
backseat driveror the verbal nature db smell a rat They can, however, be full
clauses, which often is the case with proverbs sagbarking dogs seldom bite
(Fernando 1996:98) Proverbs such as the exampleocanenonly held to be almost
stereotypical idioms, and the fact that Fernande ¢lassified them as ideational
idioms gives further credence to the claim thamtelidiom and ideational idiom
could be treated as synonyms. The second pointonoffezgence is the overall
function or meaning of ideational idioms, whichte describe “the speaker’s or
writer's experience of the world” (Fernando 1996:9f does not require a grand
leap of faith to say this is nearly the same thasghe idiom definition used by the
current study. The sequentekick the buckeffor instance was used as an example
of a stereotypical idiom, and it could equally wbl described according to the
functional definition of an ideational idiom. Eveahe metaphoricality is just a
method of describing such an experience, and ag & one makes sure that
metaphor requirement is fulfiled by the potentidiom, it is justifiable to use
ideational idioms both as synonym and a functiarzdégorization for idioms. The

actual classifications range fromctions such aswave out an olive brancho
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emotionssuch ador one’s blood to bojland it is important to understand that they
are not meant to be an exhaustive and utterly ecategorization of idioms. They
are supposed to be a tool for understanding whaingl are commonly used for.
(Fernando 1996:72) These classifications are pealvid Table 1.

Table 1. The functional classification of the megsaontent of ideational idioms.
Adapted from Fernando (1996:72-73)

Function Examples

Actions give somebody and inch and he’ll take a

mile, wave out an olive branch

Events the straw that breaks the camel’s back,

out of the mouth of babes

Situations to be in Queer street, to be in a pickle
People and things a back-seat driver, a fat cat

Attributes lily-white, as green as grass

Evaluations beauty lies in the eyes of the beholder| a

watched pot never boils

Emotions for one’s blood to boil, lose one’s heart

2.1.2 Lexical phrases

The transparent end of the opaqueness spectruns bkl type of formulaic
sequence calledexical phrases which were first introduced by Nattinger and
DeCarrico (1992:36). Though they are markedly déife than the other categories
presented in the current study, a lexical phrase sequence of words ranging in
length between two words and nearly an entire seeteLike all other formulaic
sequences it is stored, retrieved and used as dewNet it differs from the
traditional formulaic sequences such as idioms hat tits meaning is fairly
transparent and the internal structure often faldhe standard grammatical rules.

Yet the most important defining characteristic déx@cal phrase is that it has a well-
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defined syntactic and pragmatic function. Theses@are best explained by using an
example. The expressidtow do you doTills the aforementioned requirements in
the following way. First of all, the sequence isf-e@idently longer than a single
word, yet it is still only ever used in this unaéid form. In other words, the chain is
like all other formulaic sequences in that it exgses a single unified meaning
relatively frozen in form while being comprised wiultiple words. Secondly, the
expression is a lexical phrase because its measistll relatively easily deduced
from its component words, and also because it hgsammatical structure that
usually follows the standard grammatical rules n§jlish. This is markedly different
than idiom, which follow neither of these rules arah thus be utterly opaque to the
uninitiated and have an internal structure completg odds with the rules of
grammar. Lastly and arguably most importantipw do you do?s a lexical phrase
because the expression holds a very specific fumaif being the standard culturally
accepted greeting in the English language. Whers @hid and done, the key issue
about lexical phrases not the form of the form but how and why the regsion is
used. If there is a standardized multiword expoesselatively locked in form, which
without any additions or subtractions is necessarg sufficient for performing a

function in discourse, then it is a lexical phrg®attinger and DeCarrico 1992:36)

In addition to the attributes that defilexical phrasesin relation to otheformulaic
sequences, there is a set of parameters that dséimctions between different kinds
of lexical phrases. As presented by Nattinger ae€C&rico (1992:38) these four
constants are 1) length and grammatical statusa@ynical or non-canonical shape,
3) variability or fixedness and 4) continuity orsdontinuity. The first of these
categories is also the simplest one, as it desctibbe outward appearance and the
basic function of the phrase. In other words, theape might be a short pair of
words such aso long or nearly an entire sentence sucloase a upon a timaVhat

is more, both of these have very different syntadtinctions, as the first one
“behaves very much like an individual lexical iteniNattinger and DeCarrico
1992:38), whereas the other one is an utteranite awn right. The second category
explains whether or not the form of a phrase fofidine standard rules of grammar.
The phrasevaste not, want npfor instance, is non-canonical because it do¢sis®
the conditional markef even though a conditional phrase would techniaa&tyuire

it (Nattinger and DeCarrico 1992:33). The thirdegatry defines how flexible or
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inflexible the form of the lexical phrase is. Foaeple, the phrasa good time was
had by allallows multiple permutations along the linesaofjood time was had by
none, a good times was had by th@Wattinger and DeCarrico 1992:34), while the
aforementionechow do you doonly allows for this particular form and no other.
Thus one cannot sayow do they dand not have the greeting sound slightly off.
Lastly there is the parameter of continuity, whigéscribes whether or not the
components of the lexical phrase must be used imaroken progression (Nattinger
and DeCarrico 1992:38). The structurehofv do you dofor instance, is instantly
broken by any additions while the phrase maice a upon a timandthey lived
happily ever after(Nattinger and DeCarrico 1992:40) can have nearything
between these two parts. Moreover, it is importaninderstand that all the separate
categories represent continuums rather than bimgpysitions. Having characteristic
from one extreme end of a parameter does not rexdgssile out some contrary
properties, as was shown by the aforementioned pbesniNattinger and DeCarrico
1992:38). All in all, the four criteria given heage a robust method of handling an
otherwise nebulous category, and thus the curtadyswill use them as the primary

method of structurally categorizing lexical phrases

The third set of demarcation lines within the catggcomes from the functions of
the lexical phrases. In other wordsexical phrasescan be classified according to
what they are used for and thus there are thewioip categories: 1) social
interactions, 2) necessary topics and 3) discodes#ces. (Nattinger and DeCarrico
1992:60-64) While it might seem that this divisi@nin conflict with the system
presented in the next paragraph, this is not tee.dais more of a case of looking at
lexical phrases from the perspective of their disse functions. The two views are
complementary. The first of these functional categg) social interactions does
exactly what the name implies — they constructrafiect social relations inherent in
communication, and as such they can be furthededinto two categories. On one
hand, we have items afonversational maintenancewhich govern the flow of
conversation. One could, for instance, start withuse méNattinger and DeCarrico
1992:61) or use similar phrases for maintaining@maing the conversation. One the
other hand, there are the toolscoinversational purposewhich echo the objective
of the communication, such as when one wants fwobite and uses the phrasgou

don't mind (Nattinger and DeCarrico 1992:62) The second meategory,
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necessary topicsis somewhat dissimilar because it states ther@atronly common
daily topics such as weather and shopping but etstentional ways of talking
about them (Nattinger and DeCarrico 1992:63). hos for instance, uncommon to
address a waiter and s&heck, pleaselLastly, we have the category discourse
deviceswhich are “lexical phrases that connect the mepaimd the structure of the
discourse” (Nattinger and DeCarrico 1992:64). Thexsefacts are textual tools used
for making sure that text flows and conveys thendied meaning logically. A good
example of this is the exemplifier other wordsthat is used extensively in this text.
In conclusion, the functional division of lexicahqases does exactly and only what
the name implies. It does not describe what thagew are; it only tells what can be
done with them, and considering that lexical plsam® defined by their functions,

this is an important division indeed.

2.1.2.1 Polywords

In the next four sub-chapters | will present theywa which Nattinger and
DeCarrico have used their own structural and fometi criteria to categorize lexical
phrases. The resulting four categoriesmrkywords, institutionalised expressions,
phrasal constraints and sentence builders It must again be stressed that the term
lexical phrase or its subcategories are not thg omthod that could be used for
classifying the phenomenon. They are, howevermntbst established and tested one,
and therefore they compare favourably to newerreatéves that can be somewhat
vague and ill-defined. The purely frequency basgpr@ach of lexical bundles, for
instance, is very similar to the classificationdibere, but it does not make sufficient
differentiation between pieces of formulaic langeiand other naturally occurring
sequences. (Biber et al. 2004:373) While both Bxphrases and lexical bundles
cover the same core of expressions, the lattesiilzegtion covers many lexical
entities that can be seen as ad hoc results datigeiage’s generative rules. Thus to
avoid the needlessly confusing situation of endisond-guessing whether or not
sequences like “is going to be” and “have a lot (Biber et al. 2004:381) are
formulaic language, the current study will use gatees of Nattinger and DeCarrico
as the best available option while still acknowiedgtheir somewhat rigid and

arbitrary nature.

22



The first form based subcategory of lexical phrasesalledpolywords and they
adhere to the four aforementioned structural cater the following fashion. First of
all, they are only a few words in length, and tiase a syntactic role similar to
compounds or short interjections. Toolssotial interaction such asy the wayor
all right are a good example of this category (Nattinger Ba€arrico 1992:65).
One should also pay special attention to the faat some polywords have become
so conventional they are no longer even writterseguences of different words.
Despite their unconventional form expressions asgiotwithstandingare classified
as polywords due to their etymology and functioNat{inger and DeCarrico
1992:39) Polywords’ relation to the second struadtariteria is that depending on the
case, they may or may not follow the standard gramaf a language. There are
both canonical expressions suchl'issay and non-canonical ones suchlgsand
large. (Nattinger and DeCarrico 1992:38) The third aheé fourth criteria of
variability and continuity are closely linked wittegards to polywords, as the
representatives of the category are highly fixetbim. In other words, expressions
like by and largecan only ever be used in one form and nothing lmannserted
between the component words. (Nattinger and De€afr992:38)

2.1.2.2 Institutionalised expressions

The second subcategory is calledtitutionalized expressionsand it is somewhat
different than the previous one. First of all, ingionalized expressions can be as
long as whole sentences and therefore they camyftinction of independent
utterances. A stereotypical sample of this categotile example used several times
in the current study. The socially accepted gregdtiow do you dean be classified
as part of the category due to its sentence likenfand function. The last three
structural criteria have a somewhat more nebulelagionship with the subcategory
as institutionalized expressions can be both caabrand non-canonical, though
there is a considerable preference on the formerebVer, even though there is no
variance of form, institutionalized expression @ailfor some discontinuityyhich
makes their form slightly freer than that of polyas. (Nattinger and DeCarrico
1992:39) In other words, whileow did they das not a lexical phrase, it is entirely
acceptable to insert quite a lot between the compisnof the phrase paince upon

a time...and they lived happily ever aftbiattinger and DeCarrico 1992:40).
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2.1.2.3 Phrasal constraints

The key issue to understand abputasal constraintsis that one cannot think of
them as phrases in the typical sense of the wobuld be said that they are more
like patterns or constraints that provide a readienblueprint for constructing a
wide variety of similar expressions. (Nattinger ddeCarrico 1992:41) If we take,
for instance, the phraseyear agowe quickly realise that the English languagedas
great number of similar time related expressions.afuld even say that there exists
a pattern underlying this all, and this is indelee toot of the issue. In other words,
phrasal constraintare relatively short lexical phrases that supp@arnlimitless
variability of some grammatical category at oneénare points in their structure. The
example presented here, for instance, can acampisalany time related noun to be
inserted between the indefinite article and thednago. That is,a month agaanda
nanosecond agdoth conform to the pattern just as well as thereahentioned
example. In addition to the canonical expressiath @s our example, the category
includes sequences likbhe sooner, the bettewhich do not follow the standard
syntax. Despite their highly flexible nature, thghrasal constraintssupport
discontinuity, the fourth criterion of a lexical qaise, only on rare occasions.
(Nattinger and DeCarrico 1992:42)

2.1.2.4 Sentence builders

The last category of lexical phrases is formedHhssentence buildersand they do
exactly what the name implies. They are conventiempressions or formulas that
provide a framework or a starter for expressingidea, and they are almost of
sentence length themselves. The basic structuaesehtence buildes that is has an
expression such amy point is thatwhich is followed by an empty slot that holds
almost any idea or opinion. (Nattinger and DeCarrit992:41) Consider, for
example, all the possible permutations of sentert@Egnning with the example
above. In this regard, sentence builders are higimhylar tophrasal constraintsn
that they too are less a type of expression thpatt@rn that allows great variability
at one or more points in the structure. In thieca®wever, the slot is not filled with
single words but whole sentence or entire ideasthiss category is essentially a
collection of framing devices, it should come as swoprise that they are highly

flexible in other ways too. That is to say, thatte@ce builders can be both canonical
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and non-canonical in nature, and what is more,walfor highly discontinuous

structures. (Nattinger and DeCarrico 1992:43)

2.1.3 Collocations

For the purposes of the current study, idioms a&xitél phrases are the two main
categories of formulaic language. Yet they are bymmeans all that there is. In
particular, the current the current study has tesier lexical collocations, as they
are arguably the most common variety of formulaémguage (Moon 1998).

Unfortunately the sheer size of the category anthiteother properties discussed
later make it impossible for the current studyaket collocations into account except
for in some highly specific circumstances. Theseuwnstances will also be

discussed later. Thus the following discussion ntended to serve as a brief
introductory acknowledgement of the importance oflocations. The discussion

should also highlight why the category is for thestipart beyond the scope of the
current study.

In principle, collocation is not a particularly cplax phenomenon. In fact, it can be
described as “group of words which occur repeatadlya language” (Carter
1998:51). This definition is, however, somewhat uagand there are several
complementary definitions, of which three are préseé here. They have been
chosen both because they seem to be among theeamsion approach and because
they serve to highlight the somewhat problematiwmaof the phenomenon. These
three methods are, as presented by Herbst (19961B@0text oriented approach, the
statistically oriented approach and the signifieanciented approach. The first of
these is brought forward, for instance, by Hallig2a904:11) for whom a collocation
is a way of saying that certain words tend to odogether because they share
context. That is to say that one can expect to both fork and knifein a text
discussing kitchen, and thus one possible way eingecollocations is to imagine
them as a textual property. This is not all tocsidislar to the statistically oriented
approach according to which “collocation is the weence of two or more words
within a short space of each other in a text” (8imc1991:170). The only major
difference here is that of perspective, as appraaxi aims to define collocations
from a point of view that is independent of all @thinguistic influences. Thus the

approach sees collocations as sequences of waatl®tbur more often than could
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be predicted by pure statistical chance. (Herb86132) The third definition, the
significance oriented approach, offers a slighifyedent point of view as it defines
collocations as “semi-finished products of langtiagdausmann 1984:398, as
quoted by Herbst 1996:382). This definition is depgentary to the other
approaches, as its stated aim is to distinguistvdmt those frequently occurring
sequences that are purely a result of regular Egguules and those that have
significance in themselves. (Nesselhauf 2005:14)ther words, the approach helps
to separate purely grammatical but highly commagueaces such dsn going to
from more meaningful entities such & foot the bill Based on these three
definitions it is possible to say that collocatiare statistically recurring sequences
of words that may be context sensitive and may hadependent meaning. By
applying simple logic it is easy to deduce collomat could be a very common
language phenomenon. Unfortunately, from theseetliefinitions also arises the
reason why collocations are beyond the scope ofctimeent study. Firstly, if
collocations are taken as a statistical phenometiogy become impossible to
include because a handful of textbooks simply isantarge enough corpus to draw
any meaningful statistical deductions on. It wolled impossible to say what a
significant sequence is and what is not. It mighbt gossible to use the textual
approach to pick out collocations from the textlmols one could assume that
material intended for learners is loaded with segae relevant to the context. The
data of the current study is, however, once agsirstnall for that to work. Even the
significance based approach is problematical, &satl too similar to definitions of
other formulaic sequences. In fact, some writerewi€ 1994, as quoted by
Nesselhauf 2005:15) include even idioms as sulgoageof collocation. Thus the
use of the significance approach would lead to aavaidable confusion of
terminology and classification. For these reasdres durrent study must exclude
collocations even though they seem to be one ofntlest important parts of
formulaic language. This rule has one exceptione Thrrent study focuses on
learning material, and it is entirely possible tttzd textbooks explicitly label and
bring to fore some collocations. These potentigesaepresent intentional focus on
formulaic language, and it would create unacceptaalps in the coverage of the
study to not take them into account. This, howewerthe only exception to the

categorical rejection of collocations.
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3 THE IMPORTANCE OF FORMULAIC LANGUAGE

This chapter focuses on a very simple goal: expiginvhy formulaic language is
important. An entire chapter is devoted for thispmse to offset the fact that the
definitions and subdivision of the phenomenon amesvhat arbitrary, and without
careful explanation the reader might be left withfaalty impression that the
phenomenon would be somehow questionable or ladgkiegnpirical support. While
the study of formulaic language faces the sameegsss any field that touches of
psycholinguistics, namely being unable to direcothgerve the inner workings of the
mind, then within those limits the evidence for tlde of formulaic sequences is
fairly conclusive. Moreover, statistical data dedvfrom corpuses also gives strong
support for existence and the importance of foricukequences as a language
phenomenon. Finally certain pedagogical studiesehatiown that formulaic

language has a crucial function in the procesamjuage learning.

3.1 The statistical frequency of formulaic language

Formulaic sequences are a phenomenon of language,ttaus any statistical
representation of language also includes a statistepresentation of formulaic
sequences. This seemingly self-evident conclussosuipported, for example, by
statistical corpus studies that clearly indicat theople do not use the full extent of
creativity allowed by the language. A study on timedon-Lund corpus of spoken
English, for instance, came to the conclusion tiato 80 % of the words in the
corpus belonged to recurrent word combinationsteffderg 1998:102) Even though
the number might seem fairly conclusive, it isactffar from unambiguous. First of
all, the corpus in question is based solely on epdanguage, and one should thus be
careful in generalising its findings to hold fot ases and mediums of language use.
Secondly, the length of the corpus is only aboud 800 words long, which is
somewhat less than is usual. Thirdly and most inapdly, it is crucial to understand
that the study discovered a wealth mfcurrent word combinations and not
formulaic sequences. While the two terms have soamsiderable theoretical and
practical overlap, there are some critical diffeesn There were in fact very few
recurrent word combinations that conformed to tlassical qualities of formulaic

language. Idioms, for instance, were practicallp-egistent in the data. (Altenberg
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1998:120) What is more, few of the combinations ewidence were either
semantically opaque or had a completely fixed famtact, many of the recurring
combinations such as “a number of” (Altenberg 1298) could be considered to
have been generated entirely through regular siotades. (Altenberg 1998:121)
Thus it is highly interesting to note what formuglagualities the recurrent
combinations did show. The pattern that kept repgéahroughout the corpus was
that nearly all recurrent clusters were tied tocfffie pragmatic functions such as
agreement or greeting. (Altenberg 1998:104) Fohdaaction there seemed to be
one, or at least a very limited set of somewhadigxpressions that were being used
over and over again even though other options wdade been equally valid
syntactically. Even though all of these sequences bt have a full set of
stereotypical formulaic properties it is clear thhere were “routinised ways of
unfolding and presenting information in continuowsscourse” (Altenberg
1998:121). The concept is very similar to what Magtr and DeCarrico (1992) mean
when they discuss conventionalised ways expressionsidering that this is their
overall definition for a lexical phrase, it is piddge to draw some tentative
conclusions on Altenberg’s (1998) study. On a gainlevel, it can be argued that
even though the fixed end of formulaic spectrumasin evidence, spoken discourse
is riddled with or even ruled by an assortment reffgioricated phrases that are tools
for realising particular pragmatic functions. Thatistical evidence would seem to
tentatively support this conclusion, and it is iedewhat Altenberg (1998:120)
himself concludes. On the more specific level & turrent study it can be argued
that spoken discourse seems to be the domain of Watinger and DeCarrico
(1992) call lexical phrases. Thus it seem that evitile classical forms of formulaic
language are exceedingly rare, the more flexibl® @nthe spectrum is one of the

governing factors in communication.

It was established in the previous paragraph tbahdlaic language does indeed
have a role in spoken discourse. Yet the writteigu@ge must also be discussed and
it is interesting that the role seems to be maskelfiferent than its equivalent in
spoken discourse. This conclusion is supported fawy,instance, a study of the
Oxford Hector Pilot corpus; a database of writtenti® English consisting of
approximately 18 million words with the focus ofetlcorpus on journalistic

language. The corpus also had small sample ofdridbesl spoken communication,
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but as this accounted for only 3 percent of theade effect can be considered
negligible. (Moon 1998:80) The study compared th&adf the corpus against a set
of 6700 mostly classical formulaic sequences ssddiams derived Collins Cobuild
English language dictionary (Moon 1998:79-81). Tdwerall results of the study
were fairly conclusive as 70 % percent of the sages occurred less frequently than
once in a million words with 40 % having no preserat all outside random
occurrence (Moon 1998:82). With this caveat in miini interesting to note what
type of expressions did have a notable presencat iEhto say that 46 % of the
expressions found in the corpus were collocatidrsome sort (Moon 1998:85) with
all the sequences that occurred more than 100 tpeesillion words belonging to
this category (Moon 1998:83) The more fixed fornmlsequences such as lexical
phrases, idioms and proverbs occurred almost aoranMoon 1998:85) with the
only truly common ones being those with exceedirigiypsparent meaning, such as
play part in or take steps to(Moon 1998:87). Yet despite their rarity these
expressions covered 54 % of the occurrences witiencorpus. (Moon 1998:85)
Thus some tentative conclusions can be drawn. &fratl, written language would
seem to be much less formulaic than spoken languHge might be because the
written medium places much lighter time constraioms communication, and thus
allows for the use of the full flexibility of thehguage system. One should also take
note that although idioms and their like are verfrdquent there seems to be a
considerable number of them in written discourseoMs (1998) study itself found
several thousands of separate classical formuégoences, even if any given one
occurs more or less randomly. One could thus atbeerole of the more fixed
sequences is to be recognized rather than actisalgl. The results of the study and
their implications must be, however, taken with saraution. The study was after all
conducted by comparing a predetermined list againsbrpus and not by actually
checking which clusters recur naturally within ttepus. While these two things can
reasonably be assumed to be more or less the dange tertainty will not be
reached until the latter method is used.

3.2 The psycholinguistic perspective

Based on the statistical evidence it would seenm tbamulaic sequences are a

cornerstone of language use. Yet it still remainguastion whether or not the
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sequences derived from a corpus area actually what mind uses. The
psycholinguistic perspective is not directly coredcwith the study of learning
materials, but it still plays a crucial role. Itttse opinion of the current study that it is
impossible to achieve any meaningful understandmfigthe role of formulaic
sequences in learning material, if one does not tako account how the mind
processes them. To do otherwise would discountngpoitant body of scientific

proof for the existence and importance of formulaitguage.

One of the most convincing attempts to shed lighttlee situation was done by
Underwood et al. (2004) in a study where test subjeere presented with a reading
task during which their eye-movements were measurbd reasoning behind the
procedure relied on the psychological phenomenan ttie longer it takes for the
mind to understand and process a word the longerye fixates on the word in
question. (Just and Carpenter 1980:330, as quotddnderwood et al. 2004:154)
Consequently, it was hypothesized that if the mimated stores formulaic sequences
as holistic units of meaning then the words witthem would receive fewer and
shorter fixations than the same words in non-foaitucontexts. (Underwood et al.
2004:123) In other words, formulaic sequences waalflire less processing time
from the mind and would not be particularly fixaten as they would essentially be
large well-known words. (Sinclair 1991, Pawley aS8gider 1983) To test this
hypothesis the reading text was embedded with séaréy typical formulaic
sequences such as the ididay the skin of his teettfUnderwood et al. 2004:169)
Subsequently the results seemed confirm the hyp@thalmost completely as
formulaic sequences did undeniably receive sigaifity fewer and shorter fixations.
(Underwood et al. 2004:161) In the light of thessults it seems fairly evident that
there is at least some truth in the maxim that tdac sequences are holistically

stored, and that they are an actual psycholinguyitenomenon.

It has now been established that formulaic sequern@e/e at least some real
psychological presence, and that this presencefestsiin way that seems to be
concurrent with the theories regarding formulaigusnces. Yet the issue is not this
simple. There are, for example, the unvoiced assong that all corpus-derived
sequences are actual formulaic sequences and ItHatraulaic sequences would
offer the same kind of advantage in processing.|8ath of these conjectures seem

to have some serious weaknesses as was provenhiyitSet al. (2004) in their
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dictation test regarding formulaic sequences. Tiredd the study was highly similar
to that of Underwood et al. (2004) as this study w@as designed to gauge whether
formulaic sequences are stored as holistic entifiee study also had an explicit aim
of discovering if seemingly formulaic sequenceswdrafrom corpus data were
actually formulaic sequences. (Schmitt et al. 20P8) Thus the study constructed a
dictation test in which 25 sequences were embeduéelxt which the participants
heard and had to repeat to a tape recorder uniil@eeconstraint. This was done in
order to insure that the participants would notabée to accurately rely on either
their short time memory or generative capabiligggen by knowing the syntactic
rules of the language. (Schmitt et al 2004:131) Wheking hypothesis was that any
true formulaic sequence would stand out as a mMoeat stretch of language because
in principle they should have been readily avadalbls holistic entities in the
participants’ minds. (Schmitt et al. 2004:131) Theults were, however, somewhat
more ambiguous than in Underwood et al. (2004).r&weas certainly an overall
trend that the 25 sequences were produced morgadelyuthan other dictation
material. (Schmitt et al. 2004:142) Yet all thetmgpants also showed hesitation and
tendency to transmute the target sequences intardgerally similar forms such as

a consequence tfecomingas a result (Schmitt et al. 2004:146) These results led
the study to conclude that some sequences aredndadily available in the mental
lexicon, but it is very difficult to say whethereth are available as holistic meanings
or rules that allow a rapid reconstruction of graatical items. In other words, the
conclusion of the study was that “corpus data enoivn is a poor indicator of
whether those clusters are in the mind as wholshritt et al. 2004:147).

Yet before one uses Schmitt et al. (2004) to distthe entire concept of formulaic
sequences as holistic entities some crucial deta#sl to be explored. First of all, the
key word in the quote presented in the previousgraph isalone Schmitt et al.
(2004) does not deny the existence of holistic nmgam formulaic sequences, but
simply states that one cannot rely solely on cogats in its discovery, as many of
the language’s recurring clusters may be simplemgratical constructions.
Secondly, the truly fixed end of the formulaic Spem was notably absent in the
target cluster of the study, with the potentiatixital phraseg/ou knowbeing one of
most formulaic expressions included. (Schmitt et 2004:130) The ambiguous

results could just be the result of the exclusibmdmms and other clearly holistic
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entities. All in all, the study by Schmitt el al2004) serves to highlight that
formulaic sequences are a phenomenon that is siogdg difficult to pin down. On

one hand, statistical data does not seem to beelgnéiccurate. On the other hand,
any true verification of the said data runs intce thkraditional problem of

psycholinguistics that the inner workings of thenchicannot be directly observed.
Despite these caveats the studies Underwood €G4) and Schmitt et al. (2004)
combine to create relatively reliable conclusioat ttormulaic sequences actually do
have a psycholinguistic presence. One merely neede cautious in applying this

conclusion of holistic meaning on seemingly forniklements.

Formulaic language does indeed have a real, albeihewhat complicated,
psycholinguistic presence. The basic implicatiohshts presence are fairly simple
as most theories about formulaic sequences hinge¢henassumption that these
entities make communication more fluent by easimggrocessing load of the mind.
(Wray 2005:101) This in turn hinges on some bassumptions on how language is
processed. The traditional Chomskyan view has hkanthe mind has a limited
memory capacity but has access to abundant ontoeegsing, and thus it would be
easier and faster to use comprehensive syntadéis ta construct ad hoc meanings
than to recover existing meanings from memory. (@ke1998:31) Not only does
this approach present a neatly defined and syskeaatount of language processing
but it also explains the language’s natural fldikyoi On the other hand, if it is
assumed that it is the processing capacity thaevwerely limited and the memory
that is fairly abundant, then formulaic languaggibe to offer the aforementioned
benefits. The situation with both of these appreadls akin to being given a pile of
Lego-blocks and being instructed to build a houatth the traditional view the
blocks are the small ones (words) that can be tesédild practically anything, and
the builder is given detailed instructions (gramragstem) on how to combine the
pieces into a meaningful whole. This method indes=ailts in a house that can even
be quite creative but during the construction oag to constantly look at instruction
sheet which slows down the process, but if tim&bisndant, then this is a non-issue.
Yet if the blocks are some of the larger units sashready-made roofs and walls
(formulaic sequences) with labels indication theper use clued on them, it should
be fairly self-evident how a house is build, andsthime is saved as one does not

need to constantly look at the instructions. Thisdency to abscond completely free
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use of language is a phenomenon much discussedeinfield and Sinclair
(1991:110), for instance calls it the idiom prideip and Pawley and Syder
(1983:209) consider it be a crucial part of howveaspeakers achieve fluency under

the time stress of true communication.

Yet, these conclusions about the benefits of foamulanguage need not be based
merely on deduction, as has been proven for inst@gdKuiper (2004) in his study
of the language used by auctioneers and sports eotators. Both of these
professions present situations where the speaketd@roduce detailed language
under extreme time constraints, and it was foundtbat the language used was
almost entirely formulaic, which was argued to becamsequence of the mind
compensating limited on-line processing with a amde on memory. (Kuiper
2004:42) In essence, if a speaker had to narrajaick horse race of ten or so
contestants, the only way to retain the accuracwlbthe details was to employ
formulaic language. (Kuiper 2004:40-41) One coulgla that this is simply the case
of a cultural convention with no direct psycholaipresence, but it interesting to
note that although non-formulaic speech was indesed in less constrained parts of
the discourse, the formulas always returned andsdith adverse proportion to the
time available. (Kuiper 2004:40) Had the formulaéxjuences of this context been a
mere cultural convention, they would have probaidgn ascendant in all parts of
the discourse and not just in the parts that sed¢mbdve a clear psychological need
for them. While it is clear that not all contextmétion under the draconian time-
constraints presented above, it is equally cleat limited time is an issue for all
spoken communication. Thus also formulaic sequeacesan issue for all spoken

communication.

3.3 The role of formulaic sequences in language leeng

This chapter has two intimately connected aimsstFf all, the text here discusses
how formulaic language is important for the procesknguage learning. Secondly,

the methods of teaching formulaic language wilbdde examined.

3.3.1 Learning

If the issue is reduced to its essentials, onedcsay that there are two sets of factors

that make formulaic sequences important for languagrning. First of all, there are
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the factors that make formulaic sequences extremnsdyul for the learning process
itself. That is to say they can be seen to sigmifity accelerate the learning process
and thus facilitate communication to a large deg8szondly, it can be argued that
the correct use of formulaic sequences is one efctbarest indicators of how well
the learner has integrated himself to the targeguage’s culture, or to put it in
simpler way, how advanced the learner's communieatompetence is. All in all,
the following sub-chapter will argue that formulaequences are both the most basic

aid of language learning and also its ultimate test

As it was stated above, there are essentially tagsvof looking at the relationship
between formulaic sequences and language learnivg:early stages and the
advanced stages of the process. The next two Eguiagrfocus on the former. It
seems to be a well-documented principle that abildearn their first language in
chunks. (Bolinger 1975:100) What this means is ¢helild takes an expression such
asWhat's thatand memorises and uses it as a single entity addreto whatsthat
than the grammatical combination of the worddat is and that Further
segmentation and grammatical analysis comes otdy. l@Bolinger 1975:100) While
it is clear that all the combinations chunked by tlearner are not formulaic
sequences in the statistical and cultural sensepribcess itself strongly implies that
in the early stages of learning the mind views gng as formulaic sequences
until contrary evidence is received. It is gengrdield that reliance on formulaic
language becomes a foundation for learning, becatisgives the child a
communicative competence that is technically abboser her grasp of the language

system.

So the real question is whether or not this prilecgpplies also for second language
learners, which cannot be directly assumed dudherdundamental differences in
the nature of the processes. What is more, thendile is actually two separate
questions, as there are two distinct groups ofreg¢anguage learners, those still in
the critical period of language learning and thakeady beyond it. It seems that in
the case of the first group the process of chunisngery much in play, as certain
studies have shown that young children successfuteicond language learning
proceed almost exactly like first language leamieygaking more or less all input as
formulaic. (Wong Fillmore 1976, Hakuta 1976) Yettie name of accuracy it must

be stated that formulaic learning is a tool andthetend-point of the process as the
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eventual segmentation and systemic analysis weeenthrks of true learning,
whereas is some less advanced cases the languageves analysed into its
components and chunks becomes fossilised (Wongndid 1976:549, as quoted by
Wray 2002:171) If one moves to examine adults ah@rdearners past the critical
period of language acquisition, the relationshipneen formulaicity and learning
becomes somewhat different. The basic principlé witler learners seems to be that
they employ formulaic learning to a much lessemrédeghan children. It seems that
after the critical period the analytical processethe mind become so dominant that
adults rarely use an expression before they am tabpoint out and analyse the its
individual constituent parts. (Wray 2002:212) Irddidn the irrevocable changes in
the brain structure there might also be an alterretplanation for the adult’s
avoidance of formulaic learning. There might alsm dbme social pressure that
creates the expectation that adults must be ald&gotly understand all the nuances
of an expression before they can use it (Wray 200®: which is essentially in polar
opposition to children who seem to have such agd tw communicate that they are
willing to take the risk of inaccuracy inherent formulaic learning (Hakuta
1976:333). Thus it would seem that psychologic#fiedinces between adults and

children also manifest in their relationship tormfedaic learning.

Yet the case of chunking and post-critical periearhers is not nearly as clear cut as
one might assume based on the discussion abow¢hén words, it seems that even
though chunking is not the natural primary choigeddults, they can be essentially
made to benefit of it in some limited scenariosisTwas shown in a study which
followed an individual with rudimentary passive amand of Welsh attempting to
learn the language in a very limited timeframe ¢ aveek. (Wray 2004:252) Due to
the time constraints the teaching was done by aliotaly eschewing the attempt to
present the language as a system of grammatiesd, rahd instead gave the learner
undifferentiated expressions meant for a purpodseeyTused entities such as
Ychwaneg wch y madarcwhich is Welch folAdd the mushroom&Vray 2004:256).
The learner was essentially forced to take allahguage input as formulaic, and the
interesting point is that this method gave therleaigood enough command of the
Welsh language to allow her to perform in a coolshgw. (Wray 2004:255) What is
more, this was not a case of complete and instéotbettable rote learning, as the

individual not only retained bulk of the materialr fa considerable while but also
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began some limited experimentation with it. (Wr&p2:258) All in all, the study in

question seems to show that formulaic learning aad does have a clear and
beneficial role even with adult language learnd@iserefore, the case of formulaic
sequences seems to be fairly clear. During theeakiperiod the most natural way of
learning for both natives and non-natives seentsetformulaic. For adults the case
is somewhat less clear. They do not naturally cHanguage input, but can benefit
from it under certain circumstances. Yet one caugue that the main benefit of
formulaicity for adults is more of a cultural ovéhich is an issue handled in the next

paragraph.

One of the objectives of this chapter was to shwevrble of formulaic sequences in
sociocultural integration and thus also in learnifgis second part in the argument
flows from a very simple chain of deduction. It begwith the seemingly self-
evident dual statement that language is an exressi culture (Teliya et al.
1998:57) and that integration into this culture atsdpractices is the true test of
language learning (Ddrnyei et al. 2004:105). Wheis preface is combined with
terminology that defines formulaic sequences aturally sensitive expressions, it
does not take much of a leap of faith to say thahtilaic sequences are important to
cultural integration and to language learning. Wakse could be the conclusion
when lexical phrases are defined as -culturally eatienalized functional
expressions (Nattinger and DeCarrico 1992) andnidias being highly opaque
without the knowledge of their proper cultural axtt(Wray 2008:28-30). Yet this
conclusion need not be based on logic alone. @edtidies have shown, for
instance, that the incorrect use of formulaic seqgae is one of the most important
telltale signs in separating the performance ohethe most advanced learner form
that of a native speaker. (Herbst 1996:390) Thitural difficulty could be a result
of formulaic sequences requiring much more than pEmcommunicative
competence from the user. If one considers, fotaimte, a prototypical lexical
phrase, the mealtime greeting, it's easy to undedstvhere these problems arise.
Both German and Japanese have this greetdwgen Appetitand itadakimasu
respectively, and so the lexical phrase shouldelsgively easy to master. This is,
however, not the case, as the social customs sutioy the expressions are entirely
different and result in the German version beingduby the host, whereas the

Japaneséadakimasuand carries the meaningratefully receiveand is always used
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by the guest. (Coulmas 1979:259) The problem isl@ipand one could even argue,
greater with less functionally oriented metaphdrimamulaic sequences such as
idioms that are often so tied up with specific ordt context that a learner without
cultural immersion might entirely miss the meanofgthe idiom or its parts. The
Russian idiomchuvstvo zakonnoy gordostianslates literally intoa feeling of
justified pride and it derives the metaphor from the Soviet tinvdsen the
expression was used as official political jargoowddays it has become a metaphor
used to critique any totalitarian regime (Teliyaakt1998:75). Here the difference
alluded to by Herbst (1996) comes into existenecepbi because the non-native
speaker more than likely does not understand othestull cultural import of a piece
of officialise turned into a metaphor of defiangaimst the system. To put it simply,
the non-native speaker does not understand wheethorg is mocked, because he
has not lived through the Soviet times, and thus Inearked as a non-native speaker.
It seems relatively clear that formulaic sequerafed! kinds are intimately tied with
the culture of its users. One could even arguerttestery of these expressions is a
true test of full communicative competence. Thuespite the rarity of some of the
sequences, the phenomenon as a whole has a cléawellhmotivated role in

language learning.

3.3.2 Teaching

It should now be clear that formulaic sequencestavole to play in the language
learning process. One could even state that thiey okrtain clear benefits to the
learner. Yet this assessment would be somewhammiplete without discussion on
how formulaic sequences could actually be taughtl # put it bluntly, all the
answers to this question tend to work on the akiexplicitness and implicitness.
First of all, it is important to understand thaingsthe extreme ends of the spectrum
is generally considered to be a bad idea. The m@hlem with explicit methods,
such as learning list of idioms by heart, is theesthumber of formulaic sequences.
How is one to choose the ones that are actuallfjul?’séMantyla 2004:180) How
does one make the choice betwéamide the gravy trairandto kick the bucketor
why the lexical phrasey condolenceshould bemore useful thatow do you d@
What is more, it is easy to see that explicitnesguite risky, when one combines the

sheer number of formulaic sequences with the rarityany given sequence. Any
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overt attention might lead the learners to see @itio sequences as much more
common than they actually are, and thus use thenoften and even out of context.
(Moon 2006:60) Due to these complications it hagneween suggested that
formulaic sequences in general, and specificallpni$, should be left almost

entirely for contextual learning. (Mantyla 2004:1881) The reasoning behind this
policy is that aforementioned problems could besiepped, if formulaic sequences
are given in proper context straight from the begig. The learner should be

unlikely to misuse or overuse a sequence if itsina@tcontext is used to show how,
why and when the sequence is actually employeanéd, for instance, learns to

associate the idiono ride the gravy trairwith its proper old fashioned context, then
the learner is less likely to make himself seemfakhioned by using the idiom in

modern conversation. Thus implicitness would sezivetthe key to success.

Unfortunately complete implicitness is just as peotatic as explicitness, even if the
basic argument in favour of implicit contextual rieiag is entirely solid. The
underlying assumption with implicit learning seetasbe that learners should pick
out formulaic sequences from context by themseil as little explicit aid as
possible. Yet it seems that left to themselvese@ rarely manage notice formulaic
sequences. At least it seems that very little ddemrning leading to active use
actually happens. (Bishop 2004a:18) Given the gmbl associated with the either
end of the spectrum, it is no wonder that the pretemethod lies somewhere in the
middle. Even this concession holds on to the bpsinise that implicitness and
contextual learning are paramount, but the main ifisation is that the learners
should be carefully aided to notice the formulaggeences. Some good results in
comprehension and recall of formulaic sequencedban achieved, for instance, in
a study where a text was made into a hypertext meati where the formulaic
sequences were highlighted and made into links tdatabase on the accurate
meanings of the sequences. This method had the kkméfit of making the
formulaic sequences stand out without separatirgnttirom their context and
additionally clarifying their meanings (Bishop 2@0241) Not all text can be
modified in this fashion, but it is fairly evidetitat making formulaic sequences easy
to notice is one of the key issues in their teaghih is, however, clear that
recognition and recall are a somewhat differentaghian the active use of formulaic

sequences. While there is no panacea for facilga#ictive use, it seems that the
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passive knowledge achieved by the aforementioneahmean be leveraged to aid
the process. The key thing seems to be a kind oératiess loop of formulaic
learning. First the awareness is raised by makijngaking the sequences stand out
by using, for instance, by highlighting them in toxt (Bishop 2004b). After this
some carefully formed lightly explicit instructiosiich as discussion on the nature of
the highlighted sequences (Jones and Haywood 2Q@@timally, the next to follow

is a production rehearsal that can be anything fttome exercise and essay writing
(Jones and Haywood 2004) to recording a monolog¥eofl 2009). This in turn is
followed by examination of the product and its fateic sequences. In other words,
what went wrong and what went right. The processpeated in ad infinitum and in
every cycle some of the inaccuracy should be shatfedlt really does not seem to
matter whether the learner is dealing with monoésywas a preparation for a
discussion (Wood 2009:48) or the practise of acadenriting and its stock
expressions (Jones and Haywood 2004:274). The lkeyg tn changing passive
knowledge into active use seems to be that the@éeas himself empowered in the
process (Jones and Haywood 2004:273). If the legets to try out and rehearse the
use of formulaic sequences in a monitored envirartirasing his personal data so to
speak, there is a fair chance that at least sontleeo§equences are transferred into
active long term use. In other words, the learrgramly encounters the sequence in

a proper context but also gets to use it in a propetext.

All in all, it seems that formulaic sequences avé 30 much pedagogically atypical
after all. One simply needs to take into accourdt tthey are somewhat more
sensitive for a proper context and methodology thame other language material.
This is best taken into account by ensuring that gbquence is encountered in a
proper context and is easily noticeable. After this merely a question of trying to
smuggle the sequences into the learner's active bseother words, teaching

formulaic sequences is a question of balancingi@kpss and implicitness.

3.4 Previous research on formulaic sequences in tbroks

The body of research on formulaic language andbtoit is not particularly
extensive, which creates a niche for the curramystYet, the research that has been
conducted has some interesting implications. Onmarfe far-reaching conclusions

that is that textbooks and corpuses do not cortansame formulaic sequences.
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While one could expect the vast majority to beamdtions followed by some lexical
phrases and few idioms (Moon 1998) a recent stddyfaur British-made EFL
textbooks made using formulaic definitions neadgritical to those of the current
study came to the conclusion that the distributtdrformulaic sequences is often
wholly arbitrary (Koprowski 2005). Collocations veeindeed the largest group in all
the textbooks studied, but idioms for example nsm@iattention that was out of all
proportion considering their rarity in corpuseshwiigures ranging up to 14 percent
of all the formulaic expressions. (Koprowski 20053 In addition to the overall
distribution pattern, the study came to the paramconclusion that the textbooks
focused on individual sequences that were quite fawas in fact the case that the
more sequences there were, the rarer any indiviolualwas. (Koprowski 2005:329)
The possible explanation offered for all these pimeena was a relatively simple
one. They might, for example, be a result of thet that textbooks were designed
around certain lexical fields and structural umiigh formulaic sequences having to
adjust to that fact. (Koprowski 2005:329) If a teok chapter focuses exclusively
on lexical phrases containing the vetbge or put, it is quite inevitable that the
selection of sequences becomes quite skewed aludl@scexpression that much less
common than others (Koprowski 2005:329) What is endine arbitrariness of the
choices was reinforced by the utter lack of unigyween the four textbooks. In fact,
the agreement rate on chosen formulaic sequencesniyabout 1 percent, which is
curious considering that all the books had highiyilar stated pedagogical aims.
(Koprowski 2008:330) All in all, it seems that thelationship between textbooks
and formulaic sequences is a problematic one. Gn land their importance is
recognized. On the other hand, there seems tofimetedéack of objective criteria in
how the sequences are chosen. While textbooksdieéhteach formulaic language,

they do so based on a set of criteria that is agveld from formulaic language itself.

The distribution of formulaic sequences in textbotdnds to be somewhat arbitrary.
Despite this it also seem to be clear that theeesame patterns to be seen, and this
in turn has some implications on how the data efdtrrent study is to be analysed.
A study concentrating on six English for academiappses (EAP) textbooks
concluded that the actual designed learning matsuich as texts or exercises had a
surprisingly small role in teaching formulaic sences. The learners received a very

large proportion of the formulaic sequences fromstrirctional language such as
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headlines and exercise directions. (Wood 2010:1Btbyeover, the formulaic
sequences in these contexts were also much mdid,use more common in corpus
data, than their counterparts in the actual legrmmaterial. The flipside was that
formulaic sequences in actual texts were much malevant for academic context.
(Wood 2010:103) In other words, the instructionstamed high frequency lexical
clusters like the paion one hand/on the other hanahereas the text had sequences
such asin the case ofwhich were more specific to academic discourseodtVv
2010:107) It can even be argued that many of thaeseces found in the actual texts
were formulaic sequences only in a sense that #neyconventionalised ways of
saying in the academic discourse, but would be idered purely grammatical
compositions in any other contexts. It is not theemtion of the current study to
suggest that this would be the case in its own,dadasenior secondary school
textbooks have markedly different aims from acadeiextbooks. Namely one could
expect material concentrating on overall cultuesrhing to contain a much more
even-handed distribution of formulaic sequences thaurely academic text. It is,
however, reasonable to assume that the underlyingiple highlighted by Wood’s
(2010) study holds true. The formulaic sequencesh@ instructions should be
different to that found in the actual texts. Wisatriore, it can and should be included
in a credible textbook analysis because it seemset@ne of the most important

sources of formulaic input.

4 DATA AND METHODS

4.1 Research questions

The aim of the current study is to examine the abl®rmulaic sequences in Finnish
EFL textbooks for upper secondary school. In othwerds, the objective is to
examine what kinds of formulaic sequences are ptebe material and how large
the presence is. Moreover, the current study alameénes how the formulaic
language is introduced, as previous studies (Bishopda, Mantyla 2004) have
shown this type of material to be especially séresito methodology. These topics
are important because of three interconnected measarst of all, the significance of
formulaic sequences themselves derives directiy filwe theory presented earlier. If
one assumes, as this study does, that formulaguéage assists learning, facilitates

communication and serves as the final arbiter tthical integration, then the role of
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these sequences becomes of crucial interest arattmmge in any learning material.
Secondly, certain studies have shown that textb@oksthe single most important
governing factor in the contents of formal classnotearning (Opettajakyselyn
taulukot n.d.) and thus function as the decidirggdain what kind of language input
the learner does and does not receive at schogduf @ bluntly, it could be argued
that the learner encounters formulaic languagedtassroom only if the textbook is
designed to enable it, and thus it is essentiaxomine how the textbooks perform

in this role.

The relationship of formulaic sequences and textbos a somewhat neglected
subject. Yet the little data there is has some kgigmplications on the research
guestions of this study. First of all, there is tbeerall statistical information

suggesting that the distribution of the formulaégsences should follow a particular
pattern. (Moon 1998) Various types of collocatisi®uld be the largest group
found, if that was within the bounds of the currstudy to properly examine. Apart
from that, one could expect to see mostly lexicatapes and few pure idioms
deemed culturally important for the learner to ustiend. This assumption cannot,
however, be taken entirely at face value becausainestudies on textbooks imply
that the distribution of formulaic sequences oieems to be based on the designer’s
subjective notions of usefulness rather statistid@rmation derived from corpuses.
(Koprowski 2005:331) At this point it is still imgsible take a firm stand on which
of these possibilities holds true for the currdntlg, but it is fairly certain that it will

be one or the other. What is more, it could beatiregly hypothesised that the
textbooks lean more towards the latter, becauseigfirtextbook designers do not

use corpuses that would make immune to this kinfdmfiulaic bias.
Thus the research questions of the current stuglyharfollowing:

1) What kinds of formulaic sequences are present éntéxtbooks and how

large is this presence?

2) How are the formulaic sequences presented?
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4.2 Data collection

The data of the current study comes from two teodtlsodesigned for the fifth
compulsory English course of the Finnish upper sdaoy school. The two books
werethe ProFiles Course 5(lkonen et al. 2009) and th€ulture Café Book 5
(Benmergui et al. 2004). As there was only one bivokn each series, the sources
will henceforth be only referred to as t@ailture Caféand theProFiles The two
books were chosen because they both are relatinalytextbooks in active use in
the school system. As such, they could be reaspmeadplected to reflect both recent
scientific opinions on formulaic sequences andrtwest current actual practices on
teaching formulaic language. What is more, accgdin the fifth national
curriculum (Lukion opetussuunnitelman perusteet3}@@e aim of the learning on
this level is to familiarise the learners with efige and versatile communication
strategies and even rehearse the most demandisgBeeause formulaic sequences
arguably fill all these requirements, one shouldabke to find them in the specified
textbooks. Lastly, the fifth compulsory course wd®sen because it specifically
focuses on communication and cultural learning. kil opetussuunnitelman
perusteet 2003) If formulaic sequences are to badanywhere at all in the upper

secondary school textbooks, then these books neatiite fifth course are the place.

It must also be made clear how the data withingh®soks was chosen and limited.
The basic principle was to include all materialtire textbooks themselves. This
contains all texts, exercises and authentic téx¥en instructional subtext such as
headlines and exercise directions were includedausx they not only contain

formulaic sequences but the ones present in thieugt®ns are markedly different

than the ones in normal discourse. What is moee iribtructional metalanguage is
often so repetitive that the learners meet its tdaic sequences considerably more

often than those contained in the actual learniatenal.(Wood 2010:111)

4.3 Methods of analysis

The current study uses content analysis as itsgpyitmnethod of investigation. First
and foremost content analysis is a subtype of tia# research, as its aim is to
build a theoretically solid overall understandinfgtioe phenomenon being studied

with relatively little emphasis being placed on ratatistics (Tuomi and Sarajarvi
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2009:85). What is more, this method can be defim@dextual analysis because it
examines documents in a systematic and objective iwaorder to construct a
concise and generalised description of a phenomefibmomi and Sarajarvi
2009:103) In the current study the documents arddktbooks and the phenomenon
formulaic sequences. Content analysis can be dotleee ways, and the first one is
the traditional data grounded content analysisyhich the document is studied with
no presuppositions. The aim is simply to see wheplagterns exist in the text, and
not to try proving or disapproving the existence smime pre-given pattern or
category. (Tuomi ja Sarajarvi 2009:108) Given thize current study has such
presuppositions, the method cannot be employed batef it were, it would result
in attempt to ascertain what kind of word combioasi naturally occur in the
textbooks. Then there is also the theory groundedent analysis, which is what the
current study uses. This method entails takingealgtermined theory or a concept
and comparing it against the data. (Tuomi ja Saraj#009:113) The current study,
for instance, takes the presupposition that formwaquences exist and do so in a
specific form and then tries to determine whethleytare present in the data. In
addition there is also the theory guided contemdyais, but it is merely a variation
of the theory grounded method with the only differe being the phase in which the
theory is incorporated into analysis. Thus theimlision is not relevant (Tuomi ja

Sarajarvi 2009) and will not be explored in anyadlet

In this paragraph | will go into more detail on httweory grounded content analysis
is conducted and how this translates into the nustlogy of the current study. First
of all, it must be stated that Tuomi and Saraj@mginally wrote in Finnish, and
consequently both the term theory grounded coraealysis and its acronym TGCA
are my own translations. According to Tuomi andafgawi (2009) there are four
main stages to TGCA: building the framework of gee, reducing the data to its
essentials, the search for patterns and similarére finally the composition of the
overall view. In the first of these the researctadeies a theory and uses it to decide
what is and is not searched for in the data. (Tuand Sarajarvi 2009:113) In the
context of the current study this meant synthegisttefinitions for formulaic
sequences and building a view of how they mightaught. It was also decided in
this phase that collocations apart from the singel&eption of explicit pedagogical

contexts would be excluded from the analysis. Tas because that collocations in
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free text would have been impossible to reliabbniafy without extensive statistical
analysis. In the second part of the TGCA the dataetduced to its essentials by
searching for the issues specified by the framew@womi and Sarajarvi 2009),
which in the case of the current study meant tvilogh On one hand, the textbooks
were scoured for combinations that filled the regmients set for formulaic
sequences in the theoretical background of thisitheOn the other hand, it was also
noted whether the sequences were presented elypbicitmplicitly. The results of
the individual books were then combined into tablEse process was repeated
separately for each of the books after which a commsummary table of all the
results was constructed. The pattern looked fdahénthird stage of the TGCA was
simply whether the overall distribution and the pgagical context of the formulaic
sequences conformed to the hypotheses of my samdlif it did not, what kinds of
patterns were to be found. In the final phase aerallv picture and a tentative
explanation of the results was constructed baseth@rheoretical background and

previous research on the field.

5 DISTRIBUTION OF FORMULAIC SEQUENCES IN THE
EXAMINED TEXTBOOKS

The following section will present the result okthnalysis on the two textbooks,
Culture Café. Book @ndProFiles. Course 5Even though the current study is a
comparative one, the presentation will be structuaeound themes rather than
individual books, and the comparisons between #he sources will be handled

within these themed sections. The two main sesticorrespond to the research
questions of the current study: what kind of foraitilsequences were found in the
material and how these sequences were presentedinWhese sections relevant
subdivisions will be made, which in the case of il question means that idioms
and lexical phrases will be discussed separataly.tlite second theme a similar
partition will be made between explicit and imglicontexts. Both of these sections
will include the necessary tables and numbers,dsuthe current study is not a
statistical analysis, these will serve as illustrag and examples rather than the

actual data.
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It is worth noting that the current study countextle occurrence of a formulaic
sequence as a separate event even if it was the gdhmase being repeated
continuously, as was the case when the sequépatose and personglkonen et al
2009:78-88)was repeated a dozen or so times in a single ahdyeit being printed

in the upper margin of each page in the unit. Timeent study chose to count these
and other similar occurrences individually becaiismn be generally assumed that
repeated exposure aids learning. It is reasonabkexpect that the authors of the
books now this fact, and thus the repetition of expression can be taken as
intentional and meaningful. Yet in some cases it wacessary to count separate
individual phrases instead of occurrences. This wWare to reveal the actual

individuals behind the repetition patterns.

The current study uses the following terms and ehbtions to refer to the
textbooks. As there is only one book from eacheserand thus no change of a
misunderstanding, the current study has opted ¢otlis shorted versiorSulture
Café and ProFiles instead of the full names of the textbooks. Algively the

abbreviationCC may be used for the former aR& for the latter.

5.1 The general situation

The purpose of the following paragraph is to prevashort introductory glance at
formulaic sequences in the textbooks. This is ngaitune with Table 2 below. To
begin with, the diagram lists occurrences of formwllanguage rather than how
many different individual sequences the textboosstained. Thus each duplicate
and possible variant of each individual phrase emsited separately. The idianp
close and personafor instance, is registered 11 times, becauseishaow often it
was found in theProFiles textbook (Ikonen et al. 2009:78-88). This was dtme
illustrate the overall amount and types of formulainguage found in the textbooks.
A more detailed account of individual expressidgpes and repeating patterns will
be provided in later paragraphs of the currentyst&tcondly, it is the presence of
collocations and phrasal verbs in the table do¢gemesent a deviation from the
principles laid down in the theoretical backgrowfdthis study. No collocation or
phrasal verb was actively looked for in the datanibers of these groups were only
taken into account if the textbooks paid explitieation to them and used labels that

made it apparent that the phrases were seen aslfocrsequences. Essentially, they
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are not present because of what they are, but beaafuwhat is done with them.

Again, this will be discussed in greater detatan this thesis.

Table 2. The overall distribution of formulaic segaes within the textbooks

ProFiles Culture
Café
Formulaic 802 388
sequences

Idioms 443 152

Lexical phrases 252 167
Collocations 87 69
Phrasal verbs 20

These numbers reveal several things. To start with quite evident that there was a
remarkable difference between the two textbook®r@ll; formulaic sequences were
116 % more numerous ProFilesthan inCulturé Café Moreover, this held true for
all categories of formulaic sequences, as Prolkigesa 207 % advantage in idioms,
58% in lexical phrases and 26% in collocationsislalso noteworthy that while
ProFileshad almost twice as many occurrences of idioms tltanrrences of lexical
phrase, the other textbook roughly similar amowftdoth expression with there
being slightly more lexical phrases than idioms. id/I/both books introduced
formulaic language, the numbers show tRatFiles did this in much greater detail
and brevity tharCulturé Café This tendency is especially evident in the fduwttt
while the former handled an entire class of expoass the phrasal verbs, as at least
partly formulaic, the latter did no such thing.dssence, even a preliminary look into
the data provided an answer to one of the reseguektions of the current study.
That is to say that yes, formulaic sequences dided have a presence in the two
textbooks. What is more, this presence proved mdiet a constant across the two

sources. Otherwise, the volumes would have beee equial.
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The sheer numerical presence of formulaic sequascetcourse, important, but the
figures above also reveal something important abotgrnal distribution of the
formulaic language. In essence, corpus data froavipus studies (Moon 1998)
suggests that language naturally uses enormouseranob borderline collocations,
some lexical phrases and very few idioms. This,dw@x, was not the case for either
the Culture Caféor theProFiles On the contrary, idioms were, without a doubg th
most common type of formulaic sequencePioFiles with lexical phrases having a
somewhat smaller presence. In tBalture Caféthere were very nearly equal
amounts of lexical phrases and idioms with the fargroup having a slightly more
substantial presence. The collocations of eithaheftextbooks were more difficult
to factor in as the numbers only represent thospiesees that were explicitly
identified. Nevertheless, the textbooks seemed desertially invert the natural
pyramid-like distribution (Moon 1998) mentioned abo This result, however,
corresponds with another previous study (Koprow&®(©5:327), which suggested
that textbooks often do not follow corpus datahiaitt choice of formulaic sequences.
Koprowski's conclusion that especially idioms tetadreceive attention out of all
proportion with their actual frequency seemed tgéirticularly well to the data of
the current study. Thus one could preliminarilyerghat the internal distribution of
formulaic sequenceBroFiles andCulture Caféis for the most part in line with how

textbooks are generally designed.

5.2. Lexical phrases

The focus of the following chapter is to report whand of lexical phrases were
found within the two textbooksCulture Caféand ProFiles These results are
presented from the two complementary perspectifestractural and functional
classification of lexical phrases. A more detailgstussion of these perspectives can
be found in theoretical background section of thigdy. It is also crucial to
understand that all the figures, except for thosdable 4, refer to the amount of
individual expressions unless otherwise stated. diieéce was made because pure
occurrence numbers would have obscured any indiViexpressions. What is more,
the exact nature of recurring lexical phrases nsjtself, something that will be

discussed. Thus all the duplicates were filteret afuresults. Naturally this also
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means that lexical phrases from the vocabulary s¢ not included, as they are, by

definition, duplicates of material found elsewhgeréhe textbooks.

Table 3. Lexical phrases — a comparative table

ProFiles Culture Café
Occurrences 252 167
Individual lexical 118 116
phrases

The table above takes the absolute number of cauees of lexical phrases and
juxtaposes it with the number of individual express that were found in the
textbooks. The first point that rises from thisada thatProFiles had a much less
distinct numerical advantage in lexical phrasesntliaseemed based on pure
occurrence counts presented in table 3. In facbnaparison between the numbers of
individual expressions proved the difference toabeather insignificant amount of
two more lexical phrases iAroFilesthan inCulture Café In essence, both books
had nearly identical amounts of phrases that wepeated throughout the material.
This, however, calls into attention the second pthat can be seen from the data
presented in the table. That is to say that bo¢htéxtbooks had a set of lexical
phrases that was used repeatedly, and in this detper difference between the
sources is somewhat more significant. WigGllelture Caféhas approximately 44 %
more occurrences of lexical phrases than actualithaal phrases, the corresponding
situation for theProFiles is that there are over two times more occurrertbas
individuals. This then begs the question of whictrevthe sequences that kept on
repeating, and how did these repetitions occurréffbee, a list of five most common
lexical phrases from both books will be providetieThumbers of occurrences come

in parenthesis after the phrase in question.
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Table 4. The list of the some of the most commaité phrases in the textbooks.

ProFiles Culture Café
there’s more tq3) whereagq5)
how comg6) try as sb may3)
however(4) no matter(3)
all right (3) for examplg7)
on the contrary6) let me tell yoy2)

It is clear that there was a certain pattern tlegat lon repeating. The most common
formulaic sequences were usually very short polgscsuch asll right (PF:70),
while other types of lexical phrases repeated noorkess randomly. What is more,
the phrases listed here are in no numerical ondérd® not represent an exhaustive
list, as each all recurring phrases were only regge&éetween 1 and 7 times. A
hierarchical structure would simply serve no pugdhe list is a source of possible
examples, and not as an exhaustive account. Tleuputposes of the current study
are better served by an analysis of the pattesetaramples highlighted. There were
actually two separate kinds of repetition to benfbin the textbooks. On one hand,
there were the phrases occurred in unconnected phthe books. A good example
of this is how the lexical phradeoweverappeared independently in different texts
and units or within the same unit. On the otherdhdhere was the type where the
books contained a phrase suchtlzere’s more to(PF:14) in a text and then later
called explicit attention to it within the same wrihis type of repetition was mostly
found in the textboolProFiles and what is more, it was so intimately connected
with methods of teaching formulaic sequences thathér discussion about it is
concentrated in the chapter 6, which is the pathefcurrent study concentrating on

the how the formulaic sequences were presented.
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5.2.1 Lexical phrase by structural classification

The following chapter focuses on the four differstmtictural subcategories of lexical
phrases (Nattinger and DeCarrico 1992). More sjpadlf, the focus is on how the
overall number of individual lexical phrases wawidkd amongst the different
structural categories. These results will be firstvided in Table 5 located below. It
will be followed by an analysis of these humbermnglexamples of the most salient

issues brought forth by the figures.

Table 5. Individual lexical phrases by structudaksification

ProFiles Culture Cafe
Lexical phrases 118 116
Polyword 57 60
Phrasal constraint 6 12
Institutiona_lised 31 27
expression
Sentence builder 24 17

The first thing that is immediately apparent frane figures above is that both the
textbooks had remarkably similar patterns of distiion with regards to different
structural categories. The pattern is made everemgeident by the fact that the
overall numbers of individual lexical phrases weearly identical. Thus the pattern
of distribution also resulted in the textbooks Imgvinot just similar ratios, but also
highly similar actual numbers of lexical phrasesdifferent functional categories.
The greatest dissimilarity was in the categories phfrasal constraints and
institutionalised expressions. The details of theerdence are discussed later along
with other aspect of the said categories.

5.2.1.1 Polywords

The first structural subcategory of lexical phragedywords, was the most common
one both inProFiles and inCultural Café The latter had two more polywords, but

the difference is fairly minor considering the alenumber of expression, and thus
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was not considered meaningful by the current stddwere were also noteworthy
similarities in what kind of polywords were presshtwhich the current study will

try to illustrate by providing examples from bothetbooks. The specimens are
provided in their immediate context with the actphrase being underlined. The
formulaic sequence in each example is underlinkchdwever, the phrase comes
from a gap filling exercise the notation is someiditferent. The gap is represented
by a short empty line, and the target phrase isrgim parenthesis and underlined.
These two conventions are used in all the exampiiedhe current study, and any

deviations or additions will be explained sepasatel

1) After all, the book, Gibbon’s Decline and Fall, wlag one of her
favourite authors, science fiction novelist SheT&oper(CC:14)

2) However, negative reactions can be off-puttiiC:81)

3) In Hamlet, for example, he appeared in a few scasethe Ghost.
(PF:115)

4) No wonder Gemma in an advertising age(fely:168)

5) The wind and the rain were, nevertheless, merci(€ss:132)

All the examples, and a considerable part of thieegmay they represent, easily
conformed to the model presented by Nattinger ae@ddrico. In other words, they
were a couple of orthographical words in length difldd the syntactic role of
individual words. Interestingly, this function wtsat of a pure discourse device for
almost all the polywords in both the books, bus thill discussed in greater detail
later in this study. It is also noteworthy thatansiderable number of the polywords
were of the type that had completely assumed tligedrwritten forms of single
words (Nattinger and DeCarrico 1992:39). Bdtlowever in example 2 and
neverthelesen example 5 show this tendency. In the latter ibine particularly clear
that the polyword is a direct amalgamation of therds never the andless Even
though the previous five examples represent thiedaypolywords found in the data,
there were some notable exceptions. Almost alhe¢ seemed to be situations the
expressions had trouble fitting the aforementiosgdtactical functions of single
words. The next two examples will highlight thisidency.

6) Let's go; there’s no time to losing/lost/loo$€C:127)
7) In the meantime, the beat goes (?F:30)
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On the surface it might indeed seem that thesesphlrahould not have been
classified as polywords, but there is a case tanbhee for why the current study
chose to do so. Essentially, a process of elimonatvas used. They are clearly
lexical phrases as they are short formulaic semeenihat have a specific
communicative function. Yet they are neither longy riraditional enough to be
institutionalised expression or flexible enougtb&ophrasal constraints. They also do
not serve to begin and frame discourse in a way wtaulld make them sentence
builders. This is then combined with the fact thath the expressions were short
enough to be polywords, and had functions thatvarg close to those of single
words. The first one serves as a short phoneticatified (Nattinger and DeCarrico
1992:38) exclamation of a desire to move, while $beond is single expression of
time. Thus the two phrases are not perfect polysobodt they fit the category well
enough. The presence of the exceptions revealstinmys. The two textbooks
contained more than one type of polywords. Thiseésause the category is flexible

enough to allow for and inevitably lead to bordezlcases.

5.2.1.2 Phrasal constraints

Even thoughCulture Café and ProFiles contained polywords in nearly equal
amounts, this was not so for all the subcategoakdexical phrases. Phrasal
constraints, in particular, revealed an interestiifference between the two
textbooks. Both sources of data had relatively pdwasal constraints, witGulture
Café having 12 andProFiles having only 6. In other words, the former had amo
two times many individual expressions than theefatbne cannot even say that the
contrast would be a result @ulture Caféhaving introduced a type of phrasal
constraint absent fromroFiles Both books had similar expressions, but the forme
simply contained more of them. The following exaesplshould serve as

representative sample to highlight this resemblance

8) To cut a long story short, the prince turned intdrag and
ended up on a French men(@F:51)

9) Monica and | have no plans whatsoever to get mdriiieF:38)

10)Some graffiti is art, but most of it is rubbish, gat it bluntly.
(PF:26)

53



11)What saved Lick, though, was the music, the cotoebe
precise.(CC:56)

12)Just once a week at firgCC:57)

13)No matter what, a work of art should give credit to
(ammattitaito), not discredit i{CC:81)

First of all, these examples tell us that mosthefphrasal constraints came from less
flexible end of the spectrum. As it has been saitiex, phrasal constraints are more
formulas than fixed expressions (Nattinger and De@a 1992), but textbooks
seemed to contain expressions from the less flexdnd of the spectrum. Most
contained only one slot for changeable elements. éipression in the example 11,
for instance, only seems to allow the changindhefrioun between the words and
whatsoeverThe phrasal constraint in the example 8, on therchand, is even more
rigid, as it allows for no actual changes in stooef but only the adding of qualifiers
such asextremelybefore the adjectives of the phrase (Nattinger BxecCarrico
1992:41). The example number 13 was chosen to esigghthat both the textbooks
contained phrasal constraints that were on verdeinfg polywords. The expression
no matter whats, after all, very close to polywortb wonderin the example 4. The
difference between these two superficially similamulaic sequences is that the
latter does not need and cannot have any extraeaksniill its function of mock-
disbelief. The former, however, has no meaning ssfest two words are followed
by a choosable third one that specifies the camdithat can be ignored. Whether
this results in a phrase suchrasmatter whabr no matter the oddss irrelevant for
the formula. Thus the example 4 and 13 are fundaatigrdifferent despite their

extreme initial resemblance.

5.2.1.3 Institutionalised expressions

Institutionalised expressions were perhaps the mostradictory group of all the
structural categories of lexical phrases. Parth@fesults seem almost self-evidently
clear. That is to say that there is no clear diffiee in the amount of individual
phrases betwedpProFilesandCulture Caf¢ as the former has 31 and the latter 27 of
them. A closer look also revealed little noticealdifference in what kind of

institutionalised expressions these were, or toipatore accurately, there was no
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definitive type or pattern to be found. The exarm@elow should serve to highlight

this apparent lack of patterning.

14)To be, or not to be, that is the questiDC:44)

15)Say 'Merry Christmas!' Jim, and let's be hap{@/C:99)

16)A God damn whalgPF:69)
17)What on Earth happenedPF:129)

The main problem in applying the label of institunalised expressions was that the
category itself has only ever been loosely defirRoughly put, an institutionalised
expression is simply a conventionalised phrasedilla very specific function in
communication (Nattinger and DeCarrico 1992), sashthe traditional Christmas
greeting in the example 15, or the formulaic curs¢he example 16. Perhaps the
only true common factor the textbooks had for tivestitutionalised expressions was
that most of the expressions were usable indepdéigdeinany immediate syntactic
context. Both the previous examples, for instacoeld have been used alone. One
could argue that this was and is a natural corpllaf the definition of the
phenomenon. Conventionalised greeting, for instameest be sufficient alone, or it
does not fill its function. The loose definition ioftitutionalised expression also had
a second highly interesting and somewhat unforesegtication on the current
study. It was at times increasingly difficult toadr a demarcation line between
institutionalised expressions and idioms. The phesmwn was, in fact, so prevalent
and pervasive that some formulaic sequences hdm tdassified as belonging to
both groups, which unavoidably led to some oveitaghe expression counts for the
both groups. The next examples were chosen totrélies the nature of these

borderline cases.

18)I1 took it like a man(PF:15)

19)All the world’s a stage(PF:115)

20)If you prick us do we not bleed? If you tickle de, we not
laugh? If you poison us, do we not die? And if yoong us,
shall we not revenge(€C:44)

21)Friends, Romans, countrymen, lend me your earsniecto

bury Caesar, not to praise hifCC:44)
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The first three of the examples above were pureddstine cases, as it was
impossible to definitively label them as idiomsilstitutionalised expressions. Thus
they were placed in both categories. The last onghe other hand, remained on the
lexical phrase side of the fence, but not by miicbould equally well have been an
idiom. The key issue here is the level of metaptadity the expressions showed, and
in principle it should have been easy separateridirom all other expression using
this factor alone. In practice, however, it provede nearly impossible to determine
when exactly does is phrase opaque enough to ka@ng an idiom and not
institutionalised expression. The exampfeyou prick us do we not blegdor
instance, could be understood completely literdilyt doing so would leave out the
deeper cultural allusions and the full meaning. éiwing this and all other
examples is also the fact that they all have th#mhaak of institutionalised
expressions, a specific and independent commuwécdtinction. Thus the most
accurate choice was to label the problem caseslaading to both groups. It is also
noteworthy many of these cases were Shakespeartesqubecause both the
textbooks had an explicit chapter on the said ptagiw. One could argue that this
led to a situation where the data contained andinate amount fixed expressions
that had a specific function but were not metagt@drenough to qualify as idioms.
On the other hand, it could also be argued thatdimply highlighted the nature of

the borderline cases by providing stereotypicahgas.

5.2.1.4 Sentence builders

Sentence builders, the last structural subcategbriexical phrases, had similar
average presences in bd#moFiles and Culture Café The figures of 25 and 17
individual expression respectively led to a sitoitvhere sentence builders made up
approximately one fifth of the individual lexicahmases in both textbooks. Apart
from these pure statistics, however, the naturthefpresence was somewhat more
contradictory. In essence, there seemed to be éparate types of presence. The
first one was formed by almost stereotypical sergdouilders, while second group
consisted of phrases that had slightly more troumlétting the definition of the
category. The examples below should shed lighterfitst group.

22)1 wonder if I'd meet the director’s requirement€C:30)
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23)1 must say that | think there are lots of other mnicer names.
(CC:49

24)] would like to conclude by saying(PF:132)

25)As you all know by now.(PF:132)

As it was stated above, the examples represensghithat were nearly stereotypical
sentence builders. They are “...lexical phrases phatide a framework for whole
sentences. They contain slots for parameters anmaggts for expression of an entire
idea.” (Nattinger and DeCarrico 1992:42). Exampdsand 23 provide the best
illustration of the framework, as the phrases ¢jeserve to introduce and establish
the opinions that follow. The context of 24 andwént as far as to explicitly label
the frameworks under headings of “Concluding” (B2)Land “Making the main
points” (ibid.) respectively. The existence of thee slots was very strongly implied
in 22 and 23, but it was almost explicitly stated 24 and 25. The triple use of full
dots can, after all, be considered an almost us@alesymbol in a continuing
expression, and apart from the use of underlying alics, the examples were

printed here in their original form.

Yet as it was stated earlier, not all sentencedbtsl were as stereotypical as the
previous four examples. The problem was not thay tlwould have been

incompatible with the general definition but thaey had characteristics of other
lexical phrases or even wholly different formulaequences. This tendency is

highlighted by the examples below.

26)Legend has it that he caught the pneumonia walkiogpe in
the rain after a night of heavy drinking with a pbel of mates.
(PF:115)

27)It hard to believe she’s over 80. You can say thgain.
(PF:38)

28)1 can remember like it was only yesterdéyC:15)

29)She is a born leader and, (try as | mayy awcan’t
explain it any better.

The problem could be something as subtle as theohildiom-like metaphor in the
examples 26 and 28. The example 27, on the othedl, h@as nearly independent

enough to qualify as an institutionalised exprassRarticularly problematic was the
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type exemplified by 29, because the phrase is wargh like a phrasal constraint.
Nattinger and DeCarrico (1992:40) even go as fapadassify a similar expression
be that as it mays an institutionalised expression. Yet the curstandy overrode
this categorization with a simple core fact preserdll four of the above examples.
Despite their secondary characteristics, all thegds still seem to contain an empty
slot for a sentence. The formulaic sequences senaframing device for the larger
structure they are a part of. The current studysehm include and highlight this
dilemma, because it sheds light on the fact thatsémtence builders present in the

two textbooks were often far from self-evident aambiguous.

5.2.2 Lexical phrases by functional classification

The aim of the following chapter is to provide aa@unt of how the lexical phrases
were divided amongst the different functional catezs. In other words, it is an
account of what the phrases were used for. It shaghin be stressed that the figures
used in Table 6 are counts of individual lexicalgs®es and not of occurrences. Even
though the chapter is about the functional clasaions, there is some slight overlap
with the contents of the previous chapter. Thissimply because the points of

convergence between the two types of categorieébwidliscussed in this context.

The figures in Table 6 show that the textbooks whighly similar in their
distribution of lexical phrases among the differmictional categories. While these
were not the same distribution patterns as withsthecture classes, it is interesting
that the two textbooks showed converging tendereies in this regard. The overall
pattern is clearly that both the books had pureadisse devices as the largest group.
In both cases the most numerous category was fetloin descending order by
phrases of necessary topics, phrases of convarahtimaintenance and phrases of
conversational purpose. Yet it is also clear tRabFiles had much sharper
differences in the amount of phrases in the diffemategories, while the last three
categories were nearly equalQulture Caféwith even discourse devices being less

clearly separate.
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Table 6. Individual lexical phrases by functionkalssification

ProFiles Culture Café
Lexical phrases 118 116
Discourse device 61 48
Necessary topic 30 26
Conyersational 19 22
maintenance
Conversational purpose 8 20

5.2.2.1 Discourse devices

The largest functional group in both textbooks wire discourse devices. What is
more, this point is impossible to discuss accuyatgthout touching on the fact there
was remarkable convergence between the structatalgory of polywords and
functional category of discourse devices. Not @tdurse devices were polywords,
as will be discussed later, but much would havebeein needed to tip the scales.

30)Whereas the faster music became almost fra@iC..60)

31)For example, the audience knew that if a charadkivered
his lines while standing under the picture of theom he was
not thinking with his head but with his hed@C:41)

32)That critic, however, isn't an expert on modern @pf:149)

33)On the other hand, I think reading books improvgdanguage
skills. (PF:149)

The examples should clearly illustrate the most room type of discourse device,
and moreover that the point of convergence betwgagwords and discourse
devices fell on a very specific type of phrase.bBing with, discourse devices are
defined as “lexical phrases that connect the meaad structure of the discourse.”
(Nattinger and DeCarrico 1992:64), and every onthefabove examples fitted this
definition quite well. They are, in fact almostrsistypical in this regard. The last of
the examples, for instance, is a tool used to ndiffering points of view into the

same discourse structure. Essentially, all the @kssnand the vast majority of
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discourse devices in the data were logical conmectd various kinds. It is
interesting, that all the above examples and thpnita they represent were also
polywords due to their short word-like forms ancedfic discourse functions. In
hindsight, this probably should not have come asrprise, as both definitions seem
to point out to the same type of expression. Ewentlse two groups were nigh
identical in the data of the current study, andrehis fairly strong evidence to

suggest that this would also be the case in general

Yet the key term in understanding the discourseicdsvof the two textbooks is
indeed “nigh identical”, because there were sonoegtons to the pattern of overlap

between discourse devices and polywords.

34)What saved Lick, though, was the music, the cotoebe
precise.(CC:56)

35)We all have the same hardware, our brain, butptegrammed
to expect and appreciate different things, depamdin where
we grew up and the country we live in. Or wordshiat effect.
(PF:14)

Both these examples show a situation where thdéddeks introduced phrases that
were fairly clearly discourse devices. Both are kygd to modify or set the tone of
the discourse they belong to. Yet neither thesengles nor the type they represent,
were polywords. The first one is a clear phrasaist@int while the second has the
qualities of an institutionalised expression. liest words, they were unlike the
stereotypical discourse devices found in the dathe current study. In addition to

being a feature of the two texbooks, these exceptican be taken as a natural
corollary of how discourse devices are defined.tThdo say that definition clearly

points to and neatly covers the type of overlapvbeh polywords and discourse
devices, but the definition is loose enough tovalfor host of borderline cases that
bear less resemblance to the type of logical cdonélcat Nattinger and DeCarrico

(1992:64) have clearly intended as a stereotygixainple of a discourse device.

5.2.2.2 Necessary topics

Necessary topics had a relatively large presencéhéntextbooks. In terms of
individual phrases the group was the second lagesin botHProFilesandCulture

Café.Even the absolute numbers of individual expressigare highly similar. Yet
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their presence was not entirely unproblematic, esessary topics are perhaps the
most loosely defined of all the functional categeriThus they are also the most
comprehensive one. It is, after all defined as “pi¢s about which the learners are
often asked, or ones that are necessary in daibvereations.” (Nattinger and
DeCarrico 1992:63) It is a direct result of thididigion that necessary topics had a
large and relatively complicated presence in th&a dd the current study. The

examples below have been chosen to illustratddhbts

36) The first thing we do, let's kill all the lawye(£C:44)

37)Grand as the watch was, he sometimes looked attiv@sly on
account of the old leather strap that he used atelof a chain.
(CC:99)

38)Mind the gap(PF:8)

39)Thirty or so years after he arrived in London, Chatecided it
was time to see the sigh(BF:54)

It is apparent that there is little that could ladled a pattern among the necessary
topics. Perhaps the only one was that there wase ssiight overlap between
institutionalized expressions and necessary topies. is, for instance, the case with
examples 36 and 38, which are both expressionmwiiton topics. The first one
articulates a common sentiment towards the legdépsion, while the second one is
a formulaic warning often found in the subway. Batle also established enough to
be considered institutionalized expression, andfitise one is even on the verge of
becoming an outright idiom. Yet the pattern dematet by the examples 36 and 38
was far from universal, and it would be most actuta merely state that necessary
topics were institutionalized expressions more roftean not, but that is all. The
remaining examples, 37 and 39 are somewhat dissiplirases of necessary topics.
Both of them are formulaic sequences that hanalecttimmon topic of time and its
passage in a conventionalized form, and thus theyewlassified as necessary
topics. The first of these has such a short andiswke form that it easily fitted the
definition of a polyword. Yet the other one cleahigs an empty slot in it structure
for different amounts of years, and thus was diaskias a phrasal constraint. In
conclusion, it should be clear that necessary sopicthe two textbooks were a
diverse lot. They had a relatively substantial eneg, but that was only to be

expected considering that they by definition hamdisnmon topics. Yet the diversity
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of individual expressions made it impossible toedetany large patterns in their

presence.

5.2.2.3 Phrases of conversational maintenance

Phrases of conversational maintenance were aganobrthose groups that had
nearly equal amounts of presence in both textbodlss.Culture Caféhad 22

individual phrases anBroFiles had 19, the numerical difference between the svo i
negligible, thought to the advantage of the forrmé&ese numbers made the grouping
the third largest one in both textbooks. Even thoawny kinds of lexical phrases
could potentially share function of conversationaintenance, there were certain

patterns to be found in the data.

40)I'm sorry, sir._It's just - | took a deep breatishe is wearing a
blue skirt.(CC:73)

41)Ladies and gentlemen(PF:132)

42)Decorative souls may add a little lace, and welcomeny
tablecloth is your tablecloth, knock yourself d@C:9)

43)Five of her co-stars have met their deaths in gandlviolence
since the film was released in 1998. Enough q&&:105)

The first two examples illustrate that phrases @fversational maintenance were
often sentence builders. Yet this was not realbyiprise considering that phrases of
this type are defined as “...regularities of conveosel interaction that describe
how conversations begin, continue and end.” (Ngétinand DeCarrico 1992:60).
Example 40 is essentially a tool of hominating tigic of the blue skirt and giving
the speaker time to continue, while 41 functionsadsighly formulaic and formal
method of beginning a conversation. What makes butbe phrases also sentence
builders is that they have trouble functioning with a sentence following them.
Essentially, they have an empty slot in their dtritee Yet both textbooks showed
that this was hardly the only possible form for argse of conversational
maintenance. This is shown by examples 42 and 48.fifst of these carries the
function of greeting someone and beginning a caatem. The second one quite
evidently ends conversations. The first one is @tsformulaic greeting, and thus
could be classified as either a polyword or anitimsbnalized expression. The

current study leaned towards the latter definitiéor much of the same reasons the

62



second one was labeled a polyword. The formal mdiffee between the two
expressions is minimal as they both combine a aartban adverbial into a formulaic
sequence. It was mainly a question of degree ohddaicity that gives the two
different labels. Fowelcomethe development has gone far enough to completely
fuse the component words, whereasough saidstill the parts as orthographical
individuals. In conclusion, all the examples shauilghlight that there was a similar
prominent pattern to be found in both the textbobks that this pattern was far from

universal.

5.2.2.4 Phrases of conversational purpose

Phrases of conversational purpose were notewortbytathe fact they were the only
functional subcategory of lexical phrases wheérelture Caféhad a numerical
advantage oveProFiles What is more, the advantage was also fairly magothe
former had 20 individual phrases of conversatignapose while the latter only had
8. Yet there were only very faint discernible patteof phrases to be found in either
of the books, and these were similar in both. Tihis only possible to say both

books contained similar expression, Bulture Cafésimply had more of them.

44)Personally, darling, to speak quite candidly, | #anuch care
about the name Ernest... | don’t think it suits mallat{CC:49)

45)The odds are greatly in my favog€C:36)

46)In your opinion, what might have been the sourcimgiiration
for each piece?PF:89)

47)Some graffiti is art, but most of it is rubbish,gat it bluntly.
(PF:26)

48)What was the title of the assignment agéit:14)

49)I'm a philistine_through and througiF:14)

Phrases of conversational purpose are definedypsstof speech act, i.e. functions
that describe the purposes for which conversati@mhke place” (Nattinger and

DeCarrico 1992:62). Thus the greater than normauarnof examples is warranted
as it highlights the fact that the phenomenon &ndefinition can cover a wide range
of formulaic sequences. That was at least the foagbe textbooks examined by the
current study. Perhaps the strongest one of tme¢ patterns to be found was that

both books included more than one phrase of the hyghlighted by the examples
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44 and 47. These phrases explicitly flag the pwepasd set the tone of their
sentences. Coincidentally, this type of phrase ofi@s, though not always, a phrasal
constraint. Apart from this particular patternwis also fairly common for a phrase
of conversational purpose to be a question. Botred® 48 explicitly label their
sentences as queries. Structurally the phrases pineasal constraint and a sentence
builder respectively. Then there were also phrahes simply functioned as
statements such #ise odds aren 45. Lastly there was the type exemplified by 49
although it might wrong to call this a type, beatise common factor here was that
phrases such as this were borderline cases in ahtthy expressed conversational
purpose at all. It would have been, for instancgirely possible to classifthrough
and throughas a discourse device. The current study madecliogce call the
expression a phrase of conversational purposeubedae sequence still is more an
expression of message reinforcement than a logmahector. This example and all
the previous ones should highlight the fact phradesnversational purpose were a
complicated and even a contradictory group. This ¥ case for both textbooks,
and it is the opinion of the current study, tha Hariety is a natural corollary of how

the category is defined.

5.3 Idioms

The following chapter focuses on the presence afnid in the two textbooks,
ProFiles andCulture Café The issue will be discussed from three interected
points of view. The first of these are the pure bam of how many idioms the
books contained. Secondly, the chapter will alstvedénto the varying formal
aspects of idioms. Lastly, the chapter will incluaie analysis of the functions the

idioms exhibited.

Table 7. Idioms — a comparative table of occurrerazed individual phrases

ProFiles Culture Café
Formulaic sequences -+ 802 388
occurrences
Idioms — occurrences 443 152

64



Idioms — individuals 157 100

The figures in Table 7 show that there were soreargbatterns in the amounts of
idioms. First of all, corpus studies (Moon 1998y@esst that natural discourse gives
idioms a very small role and an almost random chawfgoccurrence, but this was
not the case for either of the textbooks. For kbt books idioms comprised of
roughly half of all occurrences of formulaic langea which is considerably more
than results of the aforementioned corpus dats, ib fact, even more than the 14 %
Koprowski's (2005) study found to be the relativeagtity of idioms. It is, however,
important to understand that the similarity betweka two textbooks was only
superficial. The best sign of this is tl&Files not only had over twice the number
of idiom occurrences, it also had more individudibims thanCulture Caféhad
occurrences. There was also a marked differencetin of occurrences versus
individuals. WhileCulture Caféhad roughly one and half times as many occurrences
as individualsProFiles had nearly three times as many. The differendbérnratios
was almost entirely due to the fact different paeof repetition. Both the textbooks
had idioms that recurred in text, bBroFiles had an overwhelming numerical
superiority in exercises that focused on and thee e&epeated idioms. Thus the
difference was mostly of textbook design rathernthhe quality of texts. This
difference, however, will be discussed in more lléalater chapters dealing with

ways of presenting formulaic sequences.

The opacity of meaning and the relative rigidityfofm are the two main structural
characteristics of an idiom, and this paragraptuses on how the first of these
manifested itself in the idioms found in the datamust be mentioned that the
example 50 is not given in its original form, ag entence is from a punctuation
exercise, and the commas missing from the origmah have been added here for

the sake of clarity.

50)But on the other hand a man's gotta do what a maotts do,
hasn't, he addedCC:133)

51)Break a leg/(CC:36)

52)1 will wear my heart upon my sleeve for daws tokpet.
(CC:44)
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53)Many people were surprised when Madonna turnechiaed to
writing children's books(PF:23)

54)But hop over the border into Italy and it's a whatew
ballgame.(PF:15)

55)I'm a philistine through and througkPF:14)

Opacity of meaning is difficult to scale. One casi®y say that and idiom is highly
metaphorical, lightly metaphorical or something between, but is exceedingly
difficult to create an absolute scale out of sonmeftthat is inherently subjective.
Despite this it was fairly easy to see that thd wagority of idioms in the textbooks
had only a slight touch of metaphorical meaningl] aramples 50 and 53 serve to
illustrate this point. Both undeniably have someaphorical content. The first one
can be taken as a reference to honour bound dbligavhile the second doesn’t
have to allude to an actual hand being moved. @mother hand, the core of both
expressions can be understood from their literadnmitgys alone. The prevalence of
fairly transparent idioms had been confirmed byvimes corpus studies (Moon
1998), and thus the textbooks were very much liléunal discourse. Yet the
textbooks also contained much more opaque idiohmsgh to a lesser degree. The
examples 51 and 54, for instance, are anythingtiamsparent, wittBreak a leg
having a meaning that is utterly impossible to dedfrom the component words. It
is also worth noting that the books contained safiems that derived their entire
opacity from culturally sensitive knowledge. Alliaens are almost by definition
culturally sensitive (Teliya et al. 1998), but soril this definition better than
others. The example 52, for instance, can onlyullg finderstood by someone who
knows British culture well enough to recognize t®m as a Shakespeare quote.
I’'m a philistine in 55, on the other hand, is a Bible referencel eould thus be
opaque for learners with non-Christian culturalkzmounds. All in all, it could be
argued that the internal distribution of idioms va$ne with natural discourse, even

if the actual number of idioms in the books was not

A relatively fixed form is the second main struetufieature of all idioms. While the
criterion has been studied and codified (Fraser0)}9and should thus have been
open for further study, the two textbooks did natken the process easy, or to put it
more accurately, the books presented idioms in twaymade it difficult to evaluate

their fixedness. This was the case especiallCidture Café It should be noted that
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more than one occurrence is listed in the exampésw when necessary, because
variation between different forms is the only rBleway to spot and evaluate the

fixedness of form. The occurrences are separateddtgsh (/).

56)...special effects that would later become his kstoetrade /
Jackson’s stock-in-trade. (CC:26/CC:28)

57)BRIDGING THE CULTURE GAKPF:21)

58)Jason sure thinks a lot of himself and his taledtgsn't he?
Yeah, | wish he wouldn't_(blow his own trumpet) ik time
(PF:38)

59)Try your hand at this ancient craft by followingthtep-by-step
instructions below to create a simple everyday abjé Will
tried his hand at his father's trade of glove-mgkio help
support the family. (PF:93/PF:172)

The vast majority of all the idioms in the two tesbks were like the one in 56,
where it was impossible to pass judgement on howdfithe form was. In other
words, the idiom either occurred only once or wasgs repeated in the exact same
form. In the first case there was no way to spet\hriation that could potentially
exist, and in the second one, there was no vanmidticdbe found. These types were
particularly prevalent irCulture Caféwhich had no idioms whatsoever in any kind
of inflected form. Thus the last three examplesceonProFiles exclusively. They
reveal that if there was any variation to be foutin&n it was done in one of two
possible ways. It could be that the variation wasdenself-evident by the context,
even if there was only single occurrence. It ig, iftstance, clear that the word
culture has been added to the expres$indging the gaplt is also equally clear that
the pronoun inblow his own trumpetan be inflected and correlates with the
preceding pronoun. Then there were also some iessasuch as the phrases in 59,
which provided explicit evidence on the variatidre pronoun in the idiom can,
after all, self-evidently be botlyour and his. Given that there rarely was any
variation of idioms’ forms even ifProFiles the current study does not try to
construct statistically reliable figures on thedgpof variation. Nevertheless, it was
possible to see some tentative patterns. Most @fvéiriation was comprised of
simple grammatical inflection of the idiom’s intatncomponents, which was the
case in both 58 and 59. In other words, the vagiadloms mostly stayed on

adjunction, lowest rung of Fraser’s (1970) laddieraddition to this there were some
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isolated incidents of wider variability. Such itbase in the example 57, where a
non-idiomatic element has been added to the ididms the expression is placed on
insertion, the second level of Fraser’'s (1970) nodlikin all, it was relatively clear
that both the textbooks presented idioms in vemgdiforms.Culture Cafénaturally
exhibited a much stronger tendency towards thig wuits complete rejection of

variable forms.

It is possible to classify idioms according to whla¢y are used for. The current
study chose not to present these results in atitatiform for two separate reasons.
Firstly, the framework of functions proposed byr@erdo (1996) is intended to serve
as tentative list of possible functions, and notvagertight model of all the meanings
an idiom can take. Secondly, the data of the curstmdy proved to be rather

difficult to unequivocally classify using Fernandq1996) model. In other words, a
considerable number of idioms in both books had twaonore possible functions,

which led to enormous overlap between differen¢gaties. Given these two details,
a statistical presentation would have been a mistifiee original model, and would

not have given meaningful results. Thus the exaspkdow and the analysis that
follows them are intended shed light on the comfughat seemed to be inherent for

the idioms

60)She’d shaken us up a little, but surely that wast jan act
designed to weed out the deadwei¢BGC:93)

61)What this example suggests is that we_are barkintihe wrong
tree by trying to define installation@CC:79)

62)It'll break your heart to dump a good idea but mss$ional
writers do it all the time(CC:33)

63)1 must say this young painter is completely difiérgom the
rest - she really breaks the mou(&F:23)

64)Yes,_an ugly customer, one you wouldn't forget inuay...
(PF:63)

The model mainly deals with idioms that reflectitheser’s experience of the world
(Fernando 1996:97), and idioms in the data filled tlefinition quite handily. Apart
from this superordinate definition, however, thadtions of the idioms proved to be
difficult to pin down. Naturally there were somepeassions that clearly had only
one function. This was, for instance, the casetdoweed ouin the example 60,

which clearly is a metaphorical expression deseglkan action and nothing more.
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Idiom could and did, however, become much less guduis, as is shown e
deadweightthe second idiom in the example 60. It could #dyweell be label from
the category of people and things or a straighthodnattribute. It is equally unclear
whether the example 61 was a description of am@ar an evaluation of the said
action. What is more, two was in no way the uppetlof potential functions.
Example 62, for instance, has four with event,atitn, evaluation and emotion. The
same goes for 63 that could have any of the lahet®n, event, evaluation or
attribute. The multitude of functions can be patitgced to Fernando’s (1996)
classification as it is a slightly subjective. $t however, also possible that idioms
themselves have multiple parallel functions. Thasvat least the case for the ones
found Culture CaféandProFiles and it is the opinion of the current study thedre

iS no reason to assume that this would not algdoulegin other contexts.

5.4 Collocations and phrasal verbs

The purpose of the following chapter is to disctss presence of collocations and
phrasal verbs in the two textbooks. As it has besd before, these two categories
technically fall outside the bounds of the reseajgbstions. This was the especially
true for phrasal verbs, which the current studysdoet see as formulaic sequences,
and did not expect to encounter in formulaic cotsteXhey are only included
becausdProFiles seemed to think otherwise. The current study cimaseo include
any theoretical background on phrasal verbs evian afbecame apparent that they
had a minor formulaic role. The choice was madeabse such addition would have
meant an unacceptably large expansion of the thealrdackground for a very
small group. Suffice to say, that they can be sedrave some formulaic properties.
All in all, it must be admitted that even the ligdt inclusion of collocations and
phrasal verbs stretches the limits of the studystioes. Yet the stretch is not
unacceptable. Its effect is very limited due to thstrictions discussed in the next
paragraph. Moreover, the two groups could not bepdetely excluded with a clear

conscience, when they were so clearly seen as faitrioy the textbooks.

It is very important to understand that neithedamdtions nor phrasal verbs were
actively looked for in the data. All the figurestbexamples only list collocations and
phrasal verbs that were explicitly labelled as folait sequences in the textbooks.

This leads to three things. Firstly, the figurefotyeare not entirely compatible with
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the other figures in the current study, becausg dieenot list all the collocations and
phrasal verbs that could potentially and very Wkélave existed in the data.
Secondly, the current chapter will not go into dethout the possible characteristics
or subdivisions, but only state the existence efttho categories and sizes of their
presence. Thirdly, as the two categories are amigrésting because of how they
were presented, their main discussion will be imptér 6.1, which focuses on

contexts and methodology of formulaic sequences.

Table 8. Collocations and phrasal verbs — a contipartable

ProFiles Culture Café

Collocations — 87 69
occurrences

Collocations — 33 37
individuals

Phrasal verbs — 20 n/a
occurrences

Phrasal verbs - 7 n/a
individuals

First of all, it is fairly easy to see that bothethooks contained collocations in
similar proportions.Culture Caféhad slightly more individual expressions but
ProFiles repeated what it had more often. The main diffeeebetween the two
books was their handling of phrasal verbs. Bothkbaaf course had phrasal verbs in
some capacity as it is impossible to avoid themmatural text, but onlyProFiles
handled some of them as formulaic sequences. Eken it is important to
understand that 7 individual expressions give m@iragrbs a very minor role

compared to the overall number of formulaic seqasriound in the books.

5.5 Summary

The first research question of the current studyceatrated on two fairly clear-cut
topics. This paragraph focuses on whether theree i@mulaic sequences to be
found. However one may decide to look at the istheyesults were quite clear. To

begin with,ProFiles had more of nearly everything. This was partidylavident in
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the absolute number of occurrences, of whicbFiles had over two times as many
asCulture Cafédid. The same difference in the number of occuesrheld true for
all the subcategories and even led RmFiles handling some phrasal verbs as
formulaic sequences. There were no occasions &f ithiCulture Café The
differences in the amounts of individual sequeneese, however, much less
straightforward ProFiles had only slightly more idioms tha@ulture Caféand with
lexical phrases the difference was practically pmistent. Some structural
categories of lexical phrases even had the situaBwersed. To put it bluntly, the
results of occasions and individual sequences aweninito a simple factroFiles
repeated what it had, whi@ulture Cafédid not.

The second part of the first research question siagply this. What kinds of

formulaic sequences did the two textbooks contdin@ textbooks had remarkably
similar profiles when one looks at individual seqeoes. To begin with, the relative
numbers of idioms were out of all proportion withhat previous corpus data has
suggested. The absolute numbers were, of courSeredit but the same principle
applies. As it comes to lexical phrases, the largasegory for both books was
formed by short polywords, and nearly all of thelsoabelonged to the functional
category of discourse devices. It is also noteworthat both textbooks had
surprisingly large contingents of collocations thaere explicitly labelled as

formulaic sequences and thus had to be taken autouat.

6 PRESENTATION OF FORMULAIC SEQUENCES IN THE
EXAMINED TEXTBOOKS

This chapter focuses on the second aspect of thentistudy, that is to say, how the
formulaic sequences were presented in the two dekdCulture CaféandProFiles
There is, however, some slight overlap with chaptes it is impossible to discuss
the patterns of teaching formulaic sequences wittmuiching on the subject of what
sequences were being taught. This was especiablyfor collocations and phrasal
verbs, which in the context of the current studyiwte their entire position and
meaning from being explicitly taught. It is alsoportant to understand that while
the actual method of analysis remains the sam® ctiapter introduces a change in

how the actual results are presented. They aengieparately for each of the books
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and not organized according to themes, as wasatbe io chapter 5. The choice was
made because there was a vast difference in howtwhetextbooks presented
formulaic sequences, and these profiles are e@s@esent and make apparent when
the analysis of the books is kept separate. Prasemtof both these profiles is of
course followed by short sub-chapter that explicglimmarizes and compares the

results.

6.1 Culture Café

6.1.1 Implicit contexts

Implicitness is one of the key concepts involvedtire teaching of formulaic
sequences, and the current study defines it infdlhewing fashion. A formulaic
sequence is implicitly presented whenever it isatural part of its co-text and no
special attention is paid to it. In other wordssiup to the reader whether or not he
notices the sequence. A good example of impliciénissthe beginning of the
previous sentence where the discourse dewicther wordsstands. The concept of
implicitness was particularly crucial for the teattk Culture Café because it was
the primary means of introducing formulaic sequenicethe book. The following

examples have been chosen to shed light naturepbicitness inCulture Café.

65)A few years down the line, you are somewhere edsaling
this. (CC:9)

66)Jackson’s next films marked a sea change in hikwumth in
terms of budget and subject matt@@C:27)

67)Oh, by the way, your careers counsellor after your
future plans the other dayCC:30)

68)Reading between the [inéSC:51)

These four examples illustrate the nature of inifpless inCulture Café and thus
also its typical way of presenting formulaic sequesn The textbook introduced
formulaic sequences mostly as undifferentiatedspairivhatever text they belonged
to. They were embedded in context, and no attenast wade to acknowledge their
existence. There was, however, more than one typeontext that contained
formulaic sequences. The vast majority of imphlcfresented sequences were found
in the reading texts of the book, and thereforeekamples 65 and 66 come from

such contexts. It is only natural that most of seguences came from reading texts,
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because reading text themselves formed the bulkeomaterial in the textbook. Yet
there were also other contexts that contained gnplormulaic sequences. The
example 67 is from a gap filling exercise focusimgy vocabulary of the related
reading text. The sequendy the waywas neither the target expression in the
exercise, nor was it found anywhere else in thaase or the reading text. The
situation is an example of a recurring situatiorergha sequence was both implicitly
presented and totally secondary to the purposés obntext. One could even argue
that cases where the sequence was embedded iresmisextext actually made the
sequence more difficult to notice, as the readattention is explicitly directed
towards other issues. The last of the implicit eatg found inCulture Caféwere
headlines of various kinds, which constituted adbdine case between implicitness
and explicitness. The sequeneading between the linegas printed boldface and in
larger font than rest of the text, and it couldstine argued that the book uses these
textual means to explicitly raise the sequenceh® reader’s attention. Yet the
current study argues that this example and thes libkeit were, in fact, implicit
because the same means were also used for althbe freadlines. In this light it

seems that the highlighting of formulaic sequeneas completely coincidental.

6.1.2 Explicit contexts

The textboolCulture Cafécontained very few occasions where a formulaizisage
was presented explicitly. Broadly defined, thererevenly four types of such
behaviour and even then the explicitness was fampak. Given the relatively low
number of types, the current study reports andudsed them all. The decision is
also influenced by the fact that all the types wsoenewhat different from each
other, and thus a fruitful comparison between theam be made. The results are
placed in a tentative descending order or explitit,the reader should take note that
this order is not absolute, as the lines betwegtharg but the extreme cases can be

murky.

The most explicit type of presentation Gulture Caféwas found in two separate
exercises, and interestingly, these two were disotwo most controversial cases,
because they contained all the collocations ackedgéd by the current study in

Culture Café While there were some differences in the actuathwdology of the
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two tasks, the basic principles were similar enotglwarrant both of them being

covered by this single entry.

69)curtain (closing) (CC.44)
70)comic (relief) (CC:44)

71)we are_barking up the wrong tr¢€C:80)

72)it compels engagement from the vie{W@€:80)

73)deep down he was a loner (at heart he remained wsider)
(CC:66)

The first two examples, 69 and 70, come from afdtmpy exercise where the reader
was given 10 sets of word pairs that had occumettie preceding reading text. The
first part of these pairs was presented directlyfeMine second part was located in a
hint box. The reader was prompted to write the amrsecond part on the line
following the first part and then translate the Veheord pair. Examples 71 and 72,
on the other hand, come from an exercise where rdsph from the preceding
reading text were printed in a short context witl actual phrase highlighted by the
use of italics. The student was then prompted ittktivhat the phrases meant in the
given context. The example 73 comes from an ex@mlsere the student was given
short expressions and told to find the alternateression that had been used to
express the same thought in the reading text. @ke dxample gives the text’s
version in the parentheses with, while the hintcpdes it. The actual formulaic
sequence is underlined. Despite their superfidié¢mnces the three exercises and
their five examples exhibited profound similaritidsrst of all, each of the three
tasks explicitly used labels that can be takendasissions that the expressions were
considered formulaic. The first task called thegsles words that “often appear
together” (CC:44) while the second one expliciihéls the italicized expressions as
“phrases” (CC:80). The third one uses the wealast!|“useful expressions”, which
still recognizes the sequences of words as cohemtities. The second similarity
was in how the tasks both isolate the sequencepm@asegnts them in context at the
same time. All three did this by focusing the readeattention on specific
expression, but also referring back to the reatixg and thus making sure that the
proper context was understood. The final major lsirity was that all the exercises
contained a high proportion of expression that weteparticularly formulaic. All of

the expressions in the first exercise were collonator expressions that stretched
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even that definition. The situation was similar fine second exercise with the
difference that two out of seven expressions welienis with the rest being
collocations. The pattern was even more marked ther last exercise which
contained only one expression, the example aboJachwthe current study
considered even slightly formulaic. The rest cohlave, at most, been called
collocations but the current study chose not toesten that. The prevalence of
collocations can be taken as correlation with geults of corpus studies on natural
discourse (Moon 1998), but further speculationsuaihois are beyond the scope of
the current study. Suffice to say that the mostlieily presented formulaic

sequences iGulture Caféwere also the least formulaic ones.

The second strongest case of explicitnesSuhure Caféwas of a particularly strong
type. In fact, the only reason it did not rank r@gtthan this, was that there was no

exercise connected with the otherwise highly explicesentation.

74)To be or not to be: that is the questi¢GC:44)

75)Why, then the world’s mine oystéEC:44)
76)To be or not to béCC:44)

77)Greek to méCC:44)

All of the examples above are from an exercise thatiliarized the reader with
famous quotes from the plays of Wiliam Shakespedigwugh technically, the
context was not an exercise, because no task walvéd. The book merely told that
the quotes are important to recognize. Secondiy,dfise of explicitness is actually
two connected contexts as there were 10 long pessagplicitly labeled as
Shakespeare’'s famous quotes along with 6 shortes agiven in the related
instructions. There was one quote present in botiiext, and thus it is also printed
in both examples 74 and 7. Additionally, the idionthe example 77 was reprinted
and translated aSe on ihan heprea@C:44) in the tiny related vocabulary infobox.
Both of these contexts can be called explicit Yoo teasons. To start with the quotes
in both contexts are textually highlighted so titas not solely up to the reader to
notice them. Secondly, the relatively short forniseeen the longer quotes make
citations easy to notice and absorb. Thirdly angtnmoportantly the instructions of
the text explicitly state that the given quoteséndecome “catch phrases in modern

day speech” (CC:44) or “widely spoken pearls ofdeim” (CC:44). What is more,
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the reader is prompted to become conversant withetlexpressions as he is “sure to
meet them in the future.” (CC:48). All these fast@ombine to create a highly
explicit presentation that not only presents acsemjuences, but also presses home
the fact that formulaic sequences are culturallynsgire conventionalized
expressions. The presentation also indirectly seemacknowledge that individual
formulaic sequences are rare, when it encouragégeteeader to familiarize himself

with the expressions, but does not provide a taskatn their usage.

The third strongest case explicitn&3glture Caféwas found in an exercise near the
beginning of the book. All the following examplesnee from this context, and they
have been slightly simplified for the sake of ihggbility by omission of the
quotation marks and the serial numbers found inottginal. The underlines were
also not part of the original context. Both the tgion and the translation are given

in the same entry and separated by a slash (/).

78)The odds are greatly in my favour. / Pidan paritistan
(CC:36)

79)1 had two slices of bad pizza, went to bed and geew
conscience. / SOin pizzaa, menin sankyyn ja oksensi
omantuntoni(CC:36)

80)You are not as thick as to open your moutBle hiljaa, laski.
(CC:36)

81)Have you ever cut classes? / Oletko koskaan leikalasia?
(CC:36)

82)Break a leg! / Katkennutta jalkaa sinullekif€C:36)

The exercise in question contained 10 quotes fromligh speaking movies along
with their incorrect translations. Out of these éXterpts there were 5 that were
considered formulaic sequences. All of these aesgted in the examples above.
The other 5 quotes were non-formulaic expressioastad been mistranslated, such
as I'm invincible becoming Olen nékymatén(CC:36). The instructions of the
exercise explicitly state that the translationsvareng, and that the reader should try
to figure out what why that is. There are compegllreasons to call this exercise
explicit Culture Caféeven though half of the mistranslations were momilaic
sequences and no terminological label is givertierexpressions. First of all, half
of the expressions were clear formulaic sequeraras,many of those that were not

could have been called borderline cases. As suelexkercise contained too many
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formulaic sequences for the occurrences to be redbmcidental or unintentional.
Moreover, whenever a quote contained a formulagueece, then that was the
element suffering from mistranslation. Yet the mosinpelling of the justifications
is that the exercise directly concentrates on tkeseaspects of formulaic language:
opaqueness of meaning, rigidity of form and cultwsansitivity. The exercise
essentially forces the reader to acknowledge treaséquences cannot be understood
literally and cannot be translated directly, anat ttorrect translations might require
some completely different expressions in Finnidtudit can be said that the level of
explicitness in the exercise is somewhat diffitalgrade. On one hand, the exercise
not only focused on familiarizing the reader witldividual formulaic sequences, but
also seemed to discuss the features of the eritergmenon. On the other hand, no
labels are given and no sequences were highlightadg textual means. The
exercise essentially seemed to stop just shortifepb¢éhe sequences but did just
about everything else.

The second weakest type of explicitness could ¢isdigrbe called the random items
basket of the formulaic sequencesGulture Café and it comprises of exercises

found mostly in the revision section at the backhef book.

83)But the shape - (let_alone) the materiel not
necessarily importan{CC:124

84)To/In/On the contrary, | think he shou(€C:134)

85)“Perhaps I'm barking _(up) the wrong tree buthink
‘sampo’ is the object attached ___ the seat thef€C:131)

86)Therefore, it would only be too easy to give up gadic.
(CC:132)

These examples represent a type of paradox. Theigge themselves make no
mention of having something to do with phraseolabentities. The first example is,
in fact, the only one that was found under the hmepdf vocabulary exercises. The
textbook considered the rest to be grammar exexci¥bus in the traditional
Chomskyan sense it would be impossible for the fast examples to discuss
formulaic sequences, which are by lexical itemsde§inition. The contradiction
becomes even more evident, when one considers thigatvocabulary section
contained only 10 occasions of formulaic languad®emthe grammar section had

nearly 30. What is more, all the target expressioriie exercise were not formulaic
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sequences. Yet there is sufficient reason to chlltreese occasions explicit.
Essentially, the explicitness of this type focu#ieel reader’s attention on formulaic
sequences as discrete and relatively inflexibléiest The examples 83 and 86 used
the formulaic sequences as necessary and suffiarswers for their exercises. No
other phrase was either necessary or suitablerte ss the answer. The example 86
even went as far as to print the formulaic sequendaoldface in order to specify
which phrase was to be translated. On the surfanght seem that the examples 84
and 85 did not see their target phrase as fixetieengiven that they broke internal
structure of their target phrases. The focus orptepositions was, however done in
a way that highlights that there is only one suéapreposition for the given
expression. In other words, the sequence was gagnnflexible. All in all,
explicitness of this kind was fairly weak and sorhatwdifficult to pin down. Yet its

existence cannot be doubted.

The weakest case of explicitnesgOulture Caféwas found near the end of the book
in a collection of poems and short stories intendsdoptional reading material.
There were only 7 cases of explicitness, but bex#us cases were nearly identical

with each other, only two examples are given here.

87)The teacher_forged on, and we learned that Carlbs t
Argentine bandonion player, loved wine, music, aimdhis
words “making sex with the womens of the worl@CC:93)

88)The “Dillingham” had been flung to the breeze duyia former
period of prosperity when its possessor was beaid $30 per
week.(CC:98)

All the cases such as these two were presentetieirsdame simple fashion. The
sequences seemed to occur naturally, and theyighéghted only with number in
small font referring to the corresponding transiatiprinted in the margin. The
translation for the first example wasahtaa eteenpaiandlisatd huolettomastfor

the second one. The attention given to these sexpressions can only barely be
called explicit as presentation of formulaic segqesncan by no means be called the
primary purpose of these annotations. There wedter all, well over 200 other
translations given. Yet one cannot deny the feaat fibrmulaic sequences, all of them
idioms, were deemed important or difficult enoughwarrant their own annotations.
Moreover, the annotation numbers always came &fjbt the end of the expressions

themselves and can thus be considered as effaetitital means as any underline or
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special font would have been. The annotation nundwes, after all, break the
reader’s attention from the text in the same waydiflonally, the translations
themselves open the meanings of the idioms to ¢aeler. Therefore, the current
study took the stance that the annotations repr@strm of explicit attention, even

though this attention is fairly weak.

6.2 ProFiles

The textbookProFiles handled formulaic sequences in a very differeny ten its
counterpartCulture Café This might not be readily apparent, because boibks
did, after all, have the same basic patterns ofliampess and explicitness. Yet
ProFiles applied these patterns in a much more systemastidn and thus
contained many, many more formulaic sequences. pgrRsentation is structured
somewhat differently than with th@ulture Café The current study has chosen to
analyse the archetypal cases of implicitness amlioitwess at the end of this
section, as the main form of presentatiorPimoFiles does not neatly fall into either
of these categories. Thus the special case wiligeussed first. What is more, the
archetypal categories had similar presences in tetibooks, and thus the current
organization of this chapter directs the readettention to differences instead of
similarities.

6.2.1 The Phrase Bank task cycle — from implicit texplicit

This first category concentrates on a very spekifid of explicitness that from now
on will be called the Phrase Bank task cycle. Tyy®e always began with a reading
text being embedded with formulaic sequences, whighte rehearsed in later
exercises. As such, the type is a combination efithplicitness and explicitness.
What is more, it corresponds with the strongese tiypCulture Café Therefore the
type would not normally qualify for an entry of svn, but in the case #froFilesit

is justified. This is, first of all, because thgéyconstituted the textbook’s primary
explicit means of presenting formulaic languagecd®ély, it can be considered that
that the pattern was essentially institutionalig&tthin the book, because it was both
explicitly labelled and methodically applied. Thiesspite the terminological overlap
it deserves an independent analysis outside the mmairies of explicitness and

implicitness. It also needs to be stated that ¢fleviing analysis is organized to fit
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its subject matter. Because the category itself wamulti-staged process, the
following analysis will focus on those stages andtthey were realised. The current
study also uses the same phrases as examplesfookethe stages in order to make
it explicit, how the task cycle itself repeated gaophrases. This also aids in the

understanding of how the different stages functione

The first phase of primary method always begambyducing a formulaic sequence
in a reading text. The following examples will hiigit this particular part of the

process.

89)But hop over the border into Italy and it's a whabtew
ballgame.(PF:15)

90)After a while, they jumped out of a first-floor Wow, ran to a
churchyard and tried to commit suicide with a shiotgPF:29)

91)I found myself getting hooked on the first-persarrative all
over again(PF:42)

92)It won't cost you an arm and a leg either as thergvis
included in the price of your Tower of London adsiun ticket.
(PF:94)

For all intents and purposes, the first phase wasys almost stereotypically
implicit. The sequences were embedded in theireese reading texts and no
textual means were used to highlight them for gaaler, and as such, everything that
has been said about the implicit contexts alsoieppd this phase. Even though 3 of
the four examples above are idioms, there was nb slear division for the actual
occasions themselves. Apart from the general opegsentation idioms evident also
in all the others contexts, the distribution ofnfieiaic sequences was fairly even.
There was, however, one marked exception to thes A considerable number of
collocations and all the phrasal verbs taken intcoant by the current study
originated from this context. The collocatitncommit suicidén the example 90 is a
good illustration of this. It should be noted, haee that the implicit contexts
themselves did nothing to focus attention on thiéocations. In truth, the current
study looked for the collocations in the readingtseonly after they had been
identified by the exercises. In other words, theyrevnot taken into account because
of what they were, but because of what was donk thikm. Thus their inclusion

does not constitute a breach of the borders esteduliin the study question. To not
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include them in this limited context would have beg violation against the other

part of research question to include all expliceégentations of formulaic language.

The second part dProFiles main method is its most important part, because le
became apparent that formulaic sequences were situiionalised part of the
textbook. In other wordsProFiles had an exercise category called the “Phrase
Bank”. These exercises were defined as containomyventionalised expressions
from the reading texts (PF:3), which is essentidlg traditional definition for
formulaic language. What is more, there was suchxancise connected with 7 out
of 11 reading texts in the book. These facts makéear that a relatively large part
of the textbook explicitly and systematically contates on formulaic sequences.
The following examples have been chosen to illstthe actual nuts and bolts of

the process.

93)aivan eri juttu (a whole new ballgam&PF:17)
94)jaada jnk lumoihin (to get hooked 9nPF:45)

95)tehda itsemurh#A to commit suicide(PF:32)

96)to be very expensive (to cost and arm and a I1@¢PF:98)

The first two examples represent how five out ofese Phrase Bank exercises
functioned. These tasks always began with expimstructions to find certain
phrases in the reading text. The reader was themdhe Finnish translations of the
target phrases and an empty line beside each ahwiwrite down the phrase. Yet
there were two Phrase Bank exercises that wera@pton to the rule, and both of
them are represented in the examples above. Thepx@®5 illustrates an exercise
where the phrases were given in Finnish, and thderewas prompted to connect
each phrase with its English equivalent. Thesealeith 4 extra alternatives, were
given in a separate box beside the phrases. Edehnative was given an
alphabetical label which the student was supposedite before the correct Finnish
translation. Thus the student did not actually hvproduce the target phrase. The
example 96, on the other hand, illustrates thedabtype of Phrase Bank exercises.
This type was highly similar to the majority, arektonly major difference was that
both the hint and intended target phrase were igliein As can be seen from the
example 96, the student essentially had to combetktefor and formulaic synonym

for the non-formulaic hint, and then write it dowlrhere was also the difference that
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the instructions of the task were somewhat moraesipe, as they stated the target
phrases to be “colloquial and idiomatic expressio(RF:98). This served to
strengthen the explicitness of the focus on formuaquences. Lastly the exercise
with the example 96 gave the first target phrase m®del on how the task was to be
done. No other Phrase Bank exercise provided swgthuctions. Thus all but one of
the exercises seemed to rely on the same two-step$s. The reader was to find the
target phrases in context with the aid of the hihét provided. Secondly, the reader
was to write down the phrases, which can be coreida very limited form of
production practise. It is notable, though, thaarafrom this production was never
rehearsed in this context. The subtype illustratgdthe example 96 is a small
deviation from the two step rule, as it did notuieq the reader to either find or
produce the target phrases. Yet it could be arghatleven it followed a strongly
modified version of the same pattern, because é@verguired the student to have
read the reading text.

The last phase of method constructed around th@sBtBank exercises was the one
where the actual use of the target phrases wasnsdte These drills were usually
neither extensive nor particularly free-form, bubey existed nonetheless.
Interestingly, these exercises were not technicalbart of the main task cycle. The
Phrase Bank exercises and their implications weaseudsed in the previous
paragraph, but this last phase fell under a comlyladifferent label called Word
Power exercises. The textbook described them sinaglyvocabulary exercises
(PF:3), and tasks connected with the formulaic eaqe task cycle were far from the
only ones to fall under this label. Yet the conimetbetween these drills and Phrase
Bank exercises cannot be denied. All Word Poweraeses with such connections
made it explicitly clear that the student was sigggbto use the phrases from a
preceding Phrase Bank exercise. It is notewortlopydver, that even the Word
Power tasks directly connected with Phrase Banktaooed non-formulaic
vocabulary as target phrases and the instructifies only stated that “some of the
expressions in the exercise 4D will help you.” @&&j: The 4D refers, of course, to
the Phrase Bank exercise. The wording makes ii@kfiat formulaic sequences are
not the sole focus of the exercise. In additiothe target phrases used as examples
for all the stages, there are four extra ones ptedebelow. they represent

exceptional contexts that did not coincide withrfetandard examples.
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97) Circuses have been around since ancient timestHautatest
approach is (a whole new ballgame(PF:18)

98) Many people believe that Kurt Cobain didn't
(commit suicidg but was murderedPF:32)

99) What's your theory? (Why are people hodkethe
characters) and are dying to know more about th@h:46)

100) This phone (costs an arm and a leg), Btiorth
every penny(PF:99)

101) Sanoisitko, etta se oli kdédnnekohta urallasi? —-w&wld you
say that it marked a turning point in your care¢P¥:84)

102)valtavat lipputulot(raked in millions at the box offife- miten
vaikutti ohjaajan elamadh (PF:108)

The first four examples represent the type of @gerthat covered 7 out of 10 cases.
All of these occasions were nearly identical gdiinfj exercises where the reader
had to place the target phrases in context. The difierence between the tasks was
whether or not the reader was given clues, andhehehose clues were in English
or Finnish. The examples 97 and 99 had Finnishskasions as clues, while 98 and
100 had none whatsoever. There was, in fact, amyazcasion where the clues were
in English and this was in an exercise not repitesem the examples above. It is
also noteworthy that only the exercise of the eXan®® encouraged any further
production beyond the act of filling the gaps. Teercise in question did this by
prompting the reader to find a pair to work witldao act out the exercise that was
constructed in the form of a dialogue. The last examples and their corresponding
exercises were a marked deviation from the maitepabf gap filling. Both of them
were communicative exercises where the target phrasgre embedded. The one
represented by the example 101 was structuredasdtith students were given their
own lines in Finnish and English translations foeit partner’'s lines. The example
101 lists both of these in the same entry. Theesttedwere to act out the dialogue,
and it was implied that each partner should usdrtreslations to check correctness
of the other's output. The exercise containing ta@mple 102 was of similar
purpose but of slightly different methods. Whilee tiprevious had the entire
conversation laid out in both languages and wheletesces, the one with the
example 102 had a more parsimonious approach. 8Biaeere only given short
bullet point summaries of each line in Finnishwits stated that the expressions from

the previous Phrase Bank exercise would be of lmsethe students had to infer
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themselves where the phrases were to be used.Udewere not detailed enough to

unequivocally point out the right place.

Technically, there was also a fourth phase to thag® Bank task cycle, but it was
intended as a revision, and was nearly identiciecahird phase. In other words, the
textbook contained a section called the BackTrabickwwas explicitly said to “help
you revise the words, word partnerships, phrasdssttnctures that come up in each
unit.” (PF:161) All the formulaic sequences in thentext were originally from the
Phrase Bank exercises. Thus the purpose of thesemn be indirectly but very
clearly linked to formulaic sequences in general specifically to the Phrase Bank
task cycle, even though the term Phrase Bank wasrnmentioned. It is also
interesting that while the aforementioned introdrcimentioned formulaic language
fairly explicitly, the instructions on the task theelves made no mention of the
phenomenon. At most the reader was prompted to letenthe task using the clues
given. The hint given for the example 103, for am&te, was the Finnish translation
“lyhyesti sanottuna” (PF:170) Thus one could arghat these exercises were
intended as a more advanced form of practice,atatiget phrases were flagged less
explicitly, and consequently more strain was placedhe reader’s own recollection
of the reading texts. On the other hand, the readsralso given the correct answers
to the tasks in a section further back in the teskb Thus it could also be argued that

the strain was not particularly great.

103)Here’s the plot (in a nutshell. (PF:170)

104) Will tried his hand at his father’s trade of gloweaking to
help support the famil{PF:172)

The exercises themselves were very similar to tresan previous phase of the task
cycle. All but one of them were gap filling exerss and every single one of them
used Finnish translations of the target phraseduses. The task that contained the
example 103 was as stereotypical specimen. The eogption to the rule was the
exercise with the example 104. It gave the readserdence in which a formulaic
sequence was embedded and underlined. The readeth&ra prompted to translate
the underlined parts into Finnish on a line bel@astesentence. As such, the exercise
tested the reader’'s understanding of the targeasghrwhereas the gap exercises
seemed to focus on the mechanical aspects of rearergland producing the exact

form of the formulaic sequences. There is alsolaseissue that must be discussed
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in relation with the subject. Even though the Ba@ck section explicitly places
some focus on formulaic sequences, it is also dlear this is not the main focus.
The instructions themselves state this, and th&osecontained topics up to and
including nationality words. The focus could and dihange in the middle of an
exercise. This was the case for the task with ¥@ngle 104, which began as gap
filing exercise and focused on expressions such ‘dsotteliaimpia
nayttelijakirjailijoita” (PF:172), which self-evidely was not a formulaic sequence.
Therefore, it could be argued that the last phasleeotask cycle was constructed as a
clear part of the revision section, but this was the only purpose of the revision
section.

This last paragraph is intended as short summaoytatthe main properties of the
Phrase Bank task cycle. All the sequences preseittwere embedded in reading
texts. The main phase of the task cycle was thedehBank exercises which
explicitly focused on formulaic language. It is eabrthy, however, that some of the
target phrases were collocations and other borgedases, that would not have been
included in the current study, had they not beeplieidy focused on. The Phrase
Bank exercises mainly consisted of tasks that ptechphe reader to look for the
target phrases in the text and then write them ddvext the cycle further rehearsed
the use of the sequences with mainly gap fillingreises. Lastly, the BackTrack, the
revision section at end of the book, devoted somenot all of its attention to
sequences introduced earlier in the cycle. Givénhalse facts, the current study
considers it justified to use the label Phrase Btadk cycle, as the formulaic
sequences and their use are institutionalized gstermatic part of thd’roFiles
textbook.

6.2.2 Purely explicit contexts

It was previously stated th&troFiles used the Phrase Bank exercise cycle as the
main form of explicitness. This is indeed the cawsat it is not the whole truth.
Therefore the following chapter reports and anaybkese forms of explicitness that
did not belong to the main method. They were 6 mpgiterns of explicitness and
they are organized here in a descending order rehgth. The last three were,
however, very nearly equally explicit, and theiderng can thus be considered

somewhat arbitrary.
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It is interesting that the strongest case of expkss inProFiles focused on
collocations, and thus technically fell outside thmunds of the research question.
Yet the sheer explicitness of the presentation madapossible to not take these
collocations into account. First of all, the exsecin question explicitly used the term
collocation to describe the target phrases. Morpontantly, however, the task
contained a relatively extensive info box on cdltens as a phenomenon. It
described collocations as “words that ‘co-locatego together regularly.” (PF:109)
Given this fairly clear definition, it is notewosththat half of the target phrases in the
exercise were seen as idioms by the current sflidgse expressions wete rub
shoulders with, to ring a bell, to fall in love, g on recordandto shed light on
(PF:109). Particularly the second one is metaphbaoough to qualify as an almost
stereotypical idiom. Yet this confusion need nottalken as anything more than a
simple sign of the overall difficulty in defininghd categorizing the phenomenon of
formulaic language. These dilemmas have been disdus detail in the theoretical
background of the current study. Whatever is théedying definition, however, the
metatext even mentioned that learning collocatiovil help to make your English
more natural and fluent.” (PF:109) This could bieetaas a direct reference to how
formulaic language is not only culturally sensitibeit also potentially beneficial for

the mental processing of language (Wray 2004).

105)to achieve (famé@ (saavuttaa mainet)g PF:109)
106)to ring (a_bell) funtua tutulta (PF:109)
107)Although some actors (achieve famexand fortune,

most stay relatively unknown throughout their caréeF:109)

108)Did you say Julianne Moore? Her name (rings a bel),
but | can’t remember what she looks likeF:109)

The collocation exercise itself was simple. Thadstt was given beginnings of 10
collocations and told to match them with the carreredings from the box above.
After having done this, the reader was supposérhteslate the resulting collocation
on a line given for this purpose. The examples 408 106 illustrate this process,
and for the sake of clarity the current study Hassen to add possible translations in
the second parentheses beside the examples. Thedsstage of the process was a
gap filling exercise, where the reader had to pkaeh of the collocations in correct

sentences. The student was also told to pay aitemti the correct grammatical
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forms of collocations, as the collocations wereegivn their basic forms, but the
contexts necessitated inflection. The stage istifed by the examples 107 and 108.
It is also noteworthy that the phrases were notlearly chosen, but each one
originated in the preceding reading text. In esseitise collocation exercise was
highly similar to the Phrase Bank task cycle. Th#ocations did, after all, follow
the same pattern. They were from the text, werdéally drilled with simple
mechanical task, and whose proper context and mgavere introduced with a gap
filling exercise. The similarity is also more thanperficial, because this collocation
exercise and the immediately preceding Phrase Baeicise both contained the two
expressiongo go on recordandto shed light onDue to these similarities the task
could have been classified as a part of the maima$ehBank task cycle, but it
contained enough independent expressions that thent study saw this as
impossible. What is more, the explicitly statedusof the exercise gave it a distinct

identity and profile.

The second strongest case of explicitned3rad=iles was also a very strong one. It
comprised of two exercises that fell under the gaEnfeeading of Word Power. The
exercises were labelled as MUSIC IDIOMS and BOOKIEHOMS respectively.
Thus the task made their focus on formulaic segeerexplicit straight from the
beginning. This was similar to what was done wité tollocations presented in the
previous paragraph, but there was one notablerdifte. Neither of the idiom
exercises offered any explanatory metatext on idi@® a phenomenon. Therefore
the readers were not offered any explanation on thikyidioms in the tasks were
idioms. It is possible that the textbook considetteel term idiom to be either self-
explanatory or part of common knowledge, and thidsndt need to be explained in
the same way as collocations. The hypothesis oflitaity could be supported by
the fact that all the idioms in the task were hyghbaque proverbs, and thus almost

stereotypical idioms.

107)- Jason sure thinks a lot of himself and his tEgxoesn’t
he? - Yeah, | wish he wouldn't (blow trsn
trumpet) all the time(PF:38)

108) The team is very successful because all the menaseron
the same pagdA have the same ailn@F:51)
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The details of the task themselves were fairly $gmphe first one handled the music
idioms through a simple gap filling exercise, ash®wn by the example 107. The
context of each idiom was structured in the formaafhort conversation, where the
first line always acted as a clue for the meanihthe target idiom, though this was
not told in the instructions. The reader was als@rmg each idiom in separate box
above the exercise, so that he only had to pickctreect alternative from the list.
What is more, each idiom in the list was alreadyhien grammatical form needed to
fit the context. Thus the reader himself did notéhto inflect or modify the idiom in
any way. The reader was also prompted to figurelmiimeanings and the possible
Finnish equivalents of each idiom. The exerciseusoty on bookish idioms,
however, was not a gap filling exercise, but soinetlquite different, as is shown by
the example 108. The reader was given 8 sentemobedeled with a single idiom
each. The idioms were highlighted with boldfacetforhe reader was supposed to
match the idioms with their correct meanings, whigtre given in English in a box
beside the sentences themselves. The student waditate his choice by writing
the alphabetical designation of the meaning befioeecorresponding sentence. The
instructions stated it outright that the context edich idiom would help in
deciphering the correct meaning. The reader waspnompted to translate the
idioms. Despite these technical differences, theitliom exercises seemed to share
the same design philosophy. Both exercises foceseticitly on idioms. Both of
them were designed around using the context topHecithe meaning of these

idioms, and neither of them forced the reader tmpce the idioms independently.

The third strongest case of explicitnesmoFiles was somewhat atypical, as there
were no actual exercises directly involved. Theedasormed by the so callddow
come?info boxes which were defined as giving informatin origins of words and
phrases. (PF:3) The definition alone links the ibfixes with formulaic language.
There were ten of these boxes scatted througheutetktbook, and five of them
could be considered to have concentrated on foimwequences. All of these
instances were idioms. The current paragraph diesusheir case through two
examples that were found on the same page. Theofiesdiscussed the phrase to be
a philisting while the second one concentrated on the opppa&dcighbrow and
lowbrow. (PF:16) Both of them were phrases that were foumdhe preceding

reading text, and this was indeed made plain wherbboxes gave the exact page and
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line numbers for each of the phrases. This wasddse in all the othedow come?
boxes, as all the other occasions were also coshedth specific texts. The boxes
can be considered particularly explicit because the into painstaking detail in
explaining the meanings of the phrases. The baxjni&tance, not only explained
thatphilistine is a biblical allusion, but also explained whewds first used to mean
crude and vulgar behaviour. The level of detail dsn taken as fairly direct
admission that the target phrases contained a t#veleaning that cannot be fully
appreciated without specific background informatidhis is essentially the same
thing as saying that idioms are culturally sensitand thus opaque to outsiders.
(Teliya et al. 1998) One could also argue thattprinthe phrases in boldface and
placing them in bright yellow boxes is the equivalef increasing their typographic
salience (Bishop 2004), even if the these thingewet done in the original reading
text context of the idioms. The functions of thede boxes seemed to be similar to
how the early parts of the Phrase Bank task cyiked the formulaic sequences to
the reader’s attention. A direct reference to theape’s exact position functions
similarly to a prompt to go and find an expresdioam text. The main difference here
is that the info boxes go no further. As a finalepdhe similarities between the info
boxes and the task cycle were not completely cderdal, as certain few expressions

occurred in both. The idiomighbrow for instance, was handled in this way.

The fourth strongest case of explicitnessPioFiles was rather atypical in many
ways. First of all, it had absolutely no connectwimatsoever with the reading texts
or the Phrase Bank task cycle. Secondly, it focusedvery different kind of
formulaic sequences than the rest of the book.elvas a list of 13 expressions that
were labelled as “useful phrases for making spegdi#-:131) The list was a part of

a larger whole focusing of how to write a speech.

109)Ladies and gentlemen (formal) (PF:132)

110)On behalf of all us, I'd like to.(neutral) (PF:132)

111)It just remains for me to say (formal) (PF:132)

There were 13 phrases on the on the list organinelér the three subcategories of
introduction, making the main points and concludimbe three examples are from
these categories respectively. The overall tonethef expression was given in

parentheses after the expression itself. The tpamsible registers were formal,
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neutral and informal. The explicit registers mitegh the fact that the phrases were
essentially given without context apart from a s$hexample speech that
demonstrated the use of similar expression. Nothiag actually done with the
expression, as there was no exercise connectedmatarial. Despite these details,
the list can be taken as a highly explicit presoreof formulaic language. To begin
with, the aforementioned definition is very nedittg same things as saying that the
focus is on conventionalised expressions with $gediscourse functions, that is to
say, on lexical phrases. Indeed, all the phrasesgditave been thus classified even
without their explicit context. What is more, evie functions were made explicit in
the aforementioned fashion. Secondly, the listlfitgedirectly strengthens the
phrases’ identity as fixed expressions by givingnthin isolation and providing no
opportunity to modify them. All in all, the list peesented a serious attempt to
provide access to a very specific subcategory whitaic sequences. Yet that was

all the list was, as there were no tasks connegiidthe information.

The fifth strongest case of explicitnessHroFiles was difficult to classify. It was
indeed explicit, but it was somewhat questionableetiver it focused on formulaic
sequences. The exercise focused on non-finite esauand its explicit Finnish
headline can be roughly translated as conventsedlphrases resembling shortened
clauses. The terminology used makes the connelotitmeen lexical phrases and the

exercise somewhat explicit, but further featuresyeed to offset this.

112)Generally speaking, Finns are really good at langes
(PF:159)

113)generally speaking yleisesti ottadPF:159)

114) (Generally speaking you should call boss Mr
Phipps, but most people call him BgBF:159)

The exercise focused on 10 sequences, and it geviolr potential contexts for
each of the phrases. The first possible contextiwasmodel sentence, such as the
example 112, in which the actual phrase was primdxbldface. Three phrases were
given such a sentence. The second phase list¢leall0 phrases and their Finnish
translations. Some of the expression were givearradtive preposition or spellings,
such as “compared with/to” (PF:159) The example isl&n illustration of this
phase, and the English expressions were againldiaoe. The third phase was an

infobox list which again presented all of the plesagn English, though in normal
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font and without translations. The fourth and fiphlase was a gap filling exercise
which prompted the reader to choose the correcagghifor each context. Five
phrases of the ten phrases were handled this walyght of these details, it seem
fairly clear that exercise and the infolists cortcate on what the exercise metatext
seems to label as lexical phrases. The curreny shalvever, had some trouble in
classifying some of the expressions as lexical gggaThe most extreme case was
the expression “including” (PF:159), which cleatigs a discourse function but
cannot by any stretch of imagination be called dtimord-item. The expressions
“compared to” and “judging by” (PF:159) are teclalig both several words long
and have specific discourse functions, but is \@ffjcult to say whether they are
fixed phrases or purely grammatical constructidie current study would not have
taken them into account without the explicit cont®espite the caveats, one should
take not that the exercise did repeat the phras@® snany times that the context
must be called explicit based on quantity alonegneif some of the individual

expressions stretched the limits of formulaic laagg

The second weakest form of explicitnes$moFiles was found in a task that was a
borderline case between explicitness and implisendo begin with, the exercise
was one of the so called Text Wise exercises wihnelne explicitly labelled as
concentrating on reading and listening comprehensidwus the main focus of the
exercise seems unlikely to have been vocabulamsiteuch as formulaic sequences.
Yet the examples below show that this was not #ee cThe original contexts have

been shortened due to their excessive length.

115) The name probably doesn't ring a bel(PF:104)

116) When the film was released critical acclainfPF:105)

The exercise was connected with a reading textittagtually began as a primer on
the previous page. The student was told that soares pf the text would be

highlighted. The reader was then prompted to deciphe meaning of these eight
parts using the context. The parts were indeed wghlighted using textual means,
as they were not only printed in boldface but alsorounded by large red circles.
Five of the eight highlights were straight-forwadioms like the one in the example
115. Yet there were three, like the example 11& tould have, at best been called

collocations. Nothing apart from the comprehensi@s required of the reader, but
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the exercise had an interesting connection withesofhthe other tasks in the reading
text. The sequences kept cropping up in the tatercises. They were not part of the
Phrase Bank cycle itself, but the collocation etserdiscussed earlier contained for
instance the phrase in the example 116. This priask was, in fact, remarkably

similar to the Phrase bank cycle, but did not skareugh phrases to be included in
it. All in all, the exercise was a remarkably syfdiforward example of presenting
formulaic sequences in context by and bringing theemthe reader’'s attention

through textual means.

The weakest form of explicitness RroFiles was an exercise on quotes from the
plays of William Shakespeare. These quotes arenslialmost by definition, but the
way they were handled was only lightly explicit.dantrast with the corresponding
section inCulture Caféyvery little terminology was used. The exercise ostigted
that the phrases were “famous quotes and expresiiom the Bard’s plays, still in
use today.” (PF:112) As such it is only impliedttiiae expressions have become
culturally sensitive conventionalised expressiditgee below example represents the
standard workings of the exercise, and it is pregkim its original form, except for

the name of the play which has been omitted to spaee.

117) It was Greek to me(C | couldn't understand a wojd
(PF:112)

The exercise itself was a fairly standard one. fEHagler was given five quotes from
five separate plays and the approximate meaningadif in English. The reader was
then prompted to match each quote with its meankng,writing the correct
alphabetical designations on a line before the equ®hus no production of the
idioms or their meanings was required. The exeracdgally walked a very fine line
between implicitness and explicitness. Grantedexplicitly focused on certain
idioms which it gave as entities isolated from aoytext of use, and thus could be
classified as fairly explicit indeed. Yet it bel@wto neither the Phrase Bank nor
Word Power exercises, which were the textbook piymwvacabulary tasks. It was, in
fact, a Kick Start task, which the book explicitgfines as preparing the reader for
the vocabulary and contents of the upcoming reatdirtg. One could thus argue that
the point of the exercise was only to prepare dagler for the text to come, and the
idioms were only means to this end. Interestingbyugh, none of these idioms could

be found in the text. Therefore, the exercise seleomty prepare the reader for the
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overall topic of William Shakespeare, but not tldual vocabulary of the reading

text.

6.2.3 Purely implicit contexts

The following chapter analyses the textbdefoFiles and its implicit formulaic
sequences. This includes all contexts regardledbeofwhether they were reading
texts, instructional metatext or something elseirelgt An exception is made,
however, with the implicit contexts connected withrase Bank task cycle, as they
have been already discussed in detail. It showdd Bk noted that the following
chapter will not be particularly long, because gagterns to be found were fairly

self-evident and they can thus be discussed wigtheer compact presentation.

The main issue about implicit contexts was fairtyge. Even after the Phrase Bank
sequences were discounted, the reading textsretilained the most important
source of implicit formulaic sequences in the texth Many of the texts actually
seemed to contain just as many implicit sequernitashtad no connection with the

task cycle. The examples below have been chossgrte as an illustration of this.

119)It was all over, you would have said, but the hagg(PF:63)

120)It's woven into the fabric of our lifestyle, andtinaal identity,
if you like.(PF:24)

121)1t sounds like the sequel is just crying out to rede.
(PF:104)

The first possible context was those reading teiese exercise batteries did not
include a Phrase Bank task in the first place. &wegre four such texts, and most of
them were poems, book excerpts, quote collectiorshort stories. In addition there
were two listening texts. Of these, only the piintextual element was analysed. In
other words, all the contexts were authentic Ehgliexts that had not been
specifically designed and crafted for the textboldke example 119 and its idiom are
from such a context. These texts also containedively few formulaic sequences
compared their Phrase Bank counterparts. In fhet, last of these texts had no
formulaic sequences whatsoever, even though iti@ttplconcentrated on famous
last words, and could thus been conducive to fommulanguage. Given the
relatively low number of cases and the differerfoetsveen the individual texts, it is

fruitless to attempt a reliable analysis on theetypf formulaic sequences these texts
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contained. Yet there seemed to be some tentatiderse of the overrepresentation
of idioms. There is, however, somewhat more evidena implicit formulaic

sequences that had no connection with the Phrask ek cycle, but were still

found in texts connected with the cycle. There wam many of these non-
embedded formulaic sequences, but both main caésgoirthe current study, lexical
phrases and idioms, were in evidence. The exanffflecbrresponds to the former
and the example 121 to the latter. All this seemitlicate that the Phrase Bank
texts were seeded with formulaic sequences thae,wer one reason or another,

deemed not to require explicit attention.

The reading text were, however not the only contit contained implicit
formulaic sequences. This naturally included thensagly coincidental instances
where the phrase was located in the instructiorgthtaxt of an exercise or in the
exercise itself. The example 122 is an illustrawbrihe first situation while the 123
serves a similar role for the second. Both kinde@afasions were characterised by
almost stereotypical implicitness, as no textuabtirer means were used to raise
them to the reader’s attention. It was complet@yaithe reader to notice them. The
textbook also used apparent formulaic sequencémadlines for exercises. These
were usually highlighted and made easier to natgirg textual means such as fonts
and colours. This was especially true for the lalxghrase how come that was used
as headline for a series of infoboxes. Not only evdre aforementioned textual
means used, but the sequence was repeated tenthirmeghout the textbook in this
function. This makehow comethe single most repeated formulaic sequence in

ProFiles

122)Write a paragraph or two for the EveryDay Art blog,
describing the object and giving grounds for youroice.
(PF:9)

123)However, from what I've understood, fyete
on the verge of) a career change soon after yeaosd book
came outWhy was that?PF:46)

124)HOW COME?2PF:16)

6.3. Summary

The second research question of the current stmyséd on a simple question. How

were the formulaic sequences present in the matgvien to the reader? Were they
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perhaps taught in some explicit fashion, or wampletely up to the reader notice
and learn the phrases? A detailed answer to thesstigns has already been
provided, but the current chapter aims give a skorhmary that makes the two

textbooks easier to compare.

Culture Caféhandled the formulaic language in a distinct fashVery nearly all of
the sequences were found in the reading textshargpecial attention was paid to
them. In other, words they were completely implidihere were, however, certain
flavours to the implicitness, as the texts were tat sole implicit context, and
neither was there only on kind of implicitness. fehavere, for instance, discourse
devices embedded in the context sentences of ersiciwhere it was readily
apparent that the sequence could not have bedadhe of the task. There were also
certain few implicit phrases that were almost etptiue to strength of textual means
used to highlight them. The explicit contexts Qulture Caféwere much more
limited than the implicit ones. There were only ebcasions and five types of this
behaviour in the textbook, and none of these oooasivere particularly strong in
their explicitness, and the strongest one of thententrated on collocations, which
itself is very weak form of formulaic language. Moimportantly, however, the
textbook did not have any systematic approach tondtaic language, and all
explicitness seemed to be more or less random.ig ngsnforced by the fact, that no

explicit terminology was used.

The textbookProFiles was very systematic in its approach to formul@quences.
There were formulaic sequences in nearly all tlaeliregy texts. Some of the phrases
remained wholly implicit, and no further attentiovas paid to them, and some
phrases were simply embedded in exercises andktheylet many of the ones in the
texts were singled out to be parts of the task esydhat dedicated several
interconnected exercises to rehearsing the formskeguences of its reading text. It
is also important that the task cycle used fairplieit terminology in reference to
formulaic language. Yet the task cycle was notdtrengest form of explicitness,
even if it was the most standardized one. The teklrontained multiple occasions
that were only tenuously connected with the readiaxts. These were very or even
completely explicit in their focus and the use @fated terminology. It was
particularly interesting that by far the strongestse of explicitness discussed

collocations.
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As it was stated before, the two textbooks had défgrent approaches to formulaic
language. The difference is very easy to summange a single concept. The
ProFiles seemed to be at least partly with formulaic seqaernn mind, and they
were systematically integrated with the textboGkilture Café on the other hand,
relied almost entirely on implicit contexts, ane tittle explicit attentions there was

seemed to be more or less random.

7 DISCUSSION

7.1 Content that does not follow corpus evidence

The basic result of the current study was excedgisgnple. The formulaic
sequences found in the two textbooks did not conftr the patterns suggested by
previous corpus studies (Moon 1998). To summaltizeh textbooks contained a
several hundreds of individual formulaic sequentdiems and lexical phrases were
the two largest groups in both textbooks, whilelazations and other similar
formulaic expressions shared a relatively minorsepnee. Even though the current
study only counted those collocations that werelieifly labelled as formulaic
sequences, the situation is still at odds with wistiral discourse usually has. One
might have expected there to be more collocatidrad filled this requirement.
Consequently there should have been structure tsenan inverted pyramid, with
collocations as the uncontested winner. The presehtexical phrases should have
been considerably narrow and with idioms being fically non-existent at tip of the
pyramid. The results of the current study seemetbeéanuch more in line with
Koprowski’'s (2005:327) conclusion that textbooksngmlly tend to overvalue
idioms. The current study shares also the speoualgidoprowski 2005:329) that the
situation exists simply because implications ofpcsr data might not be a primary
concern in textbook design. To put it bluntly,hkttopics of learning material are the
first thing to be chosen, the formulaic subjecttarais what comes with those topics,
and they more than probably will not be the oneggested by corpus data. A very
good example of this is how both the books deditate entire reading text on
William Shakespeare. Both of these contained sam@fis quotes from his plays,
and these have undeniably become idioms in theifntdnguage. It is, however,
debatable whether these idioms would be partigulesimmon in any corpus data.

Thus it is the opinion of the current study thatpers evidence can only have had a
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secondary role in the design of the two textbodkss questionable whether true
distribution would even be feasible, let alone dese, as that would imply

unfiltered language input, which in turn would leéatively opaque for a learner.

The previous paragraph dealt with overall patteansl their implications. This
paragraph, however, goes into more detail regarthiegimbalance of idioms and
lexical phrases. It can probably be taken for grdrdistribution of the formulaic
sequences is at least partly a result of consaesgn process. Yet it is also entirely
possible that the results of the current study vedfected by the study itself. To
begin with, the current study concentrated on agliEim course that explicitly
focuses on cultural knowledge (Lukion opetussu@hmian perusteet 2003), which
might partly explain the imbalance of idioms andidal phrases present in both
books. It could be argued that idioms are much nooiteurally sensitive than any
other formulaic sequences (Teliya et al. 1998), g the textbook authors might
have seen this particular course as a suitablee gladocus on idioms, even at the
expense of natural distribution. The current stadght have found a similar bias
towards lexical phrases, had it chosen the secompulsory course, which focuses
on communication (Lukion opetussuunnitelman peris003). Such a course
might indeed want to concentrate on lexical phrasessidering that they can
facilitate communication (Kuiper 2004:42) and cdd kearning in both children
(Bolinger 1975:100) and adults (Wray 2004:252). Bitaation could of course be
only verified with a detailed study, but it cannmt discounted that certain bias
towards idioms is inherent and unavoidable for sa¥tbook focusing on the fifth

course. At least this seems to be the cas€fitture CaféandProFiles

The current study and collocations had a somewbatpticated relationship. The
phenomenon is such an integral part of formulanglege that it was impossible to
discount completely. Yet it would also have beempassible to reliably recognize
collocations in the textbooks. Thus the currentlgtdecided on a policy to take into
account only those collocations that were explidiabelled as formulaic sequences.
While the policy is a tolerable compromise, it ¢ceshan institutional flaw in the
results, as there is absolutely no way to be cetlsit these were all the collocations
in the textbooks. It is, in fact, highly likely ththe textbooks contained vastly more
collocations than could be taken into account. 8dvstudies do, after all, place

collocations as the most common form of formulaiodguage (Moon 1998), and
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there is no reason to assume that this would ndtthee for the two textbooks also.
The definition of a collocation as “group of worddich occur repeatedly in a
language” (Carter 1998:51) implies such a wide phsnon that no amount of
conscious textbook design could markedly dimintshpresence in any discourse. It
is unfortunate that this also makes the full extehtthe presence impossible to
uncover without extensive corpus study, but theenirstudy considers it virtually

guaranteed that the textbooks contained a vasehigdesence of collocations.

7.2 Two sets of methodology

At this point it has been well established that tive textbooks had very different
approaches to presenting formulaic sequences. Td pluntly, Culture Caféwas
almost completely implicit and formulaic sequendesd a very secondary role.
ProFiles on the other hand, seemed to be partly desigmednd formulaic
sequences, and had a wide variety of explicit amplicit contexts. Yet there was
one interesting similarity that was present in botloks. That is to say that the vast
majority of formulaic sequences were only presemteoin the textbooks, and most
phrases did not thus receive the repetition thaisisally seen as the necessary for
learning vocabulary. It is particularly surprisitigat ProFilesleft so many formulaic
sequences to their own devices, when the book hhdrwise been so clearly
designed to accommodate formulaic language. THewialg chapter discusses the
myriad implications, causes and background factirghe policies of the two

textbooks.

Culture Cafétouches on formulaic language only indirectly, dhd current study
thinks that there are two possible reasons for, #msl both of them are connected
with textbook design. First of all, it is importatd understand thatulture Café
makes extensive use of authentic English texts sischewspaper articles, novellas
and poems. In fact, nearly every reading text wasember of this category, and
moreover, the modifications done to the texts seetade very light, if they existed
at all. Even without explicit knowledge of the dgser intent it seems fairly clear
that the use of original texts was a core valudghef design process. One could
further hypothesize that this priority might haveded suborning certain other
language features, such as formulaic sequencesrt @¥ention to formulaic

language may even have been considered to be atwatidthe intent of providing
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language training that is as natural as possibknywforms of formulaic language
are, after all, quite rare. The conclusion is gitkaned when one considers the overt
attention that does exist. The strongest case wamltocations, which can be very
common indeed. Idioms, such as the Shakespearegjwetre effectively and quite
accurately relegated to rare passive vocabulatyishanlikely to require active use.
One could thus argue that the lack of explicit gt in Culture Caféis a side-
effect of the textbooks evident focus on authelatiguage. One could even argue

that it is effectively impossible to have both lire tsame textbook.

There is also a second possible reason for the dhckxplicit attention is also
connected with textbook design. Although in thiseéhe issue is directly connected
with discussion on how formulaic sequences shoaltabght. Earlier in this study it
was told how there is an influential opinion acdogdto which one should be
extremely careful when teaching formulaic sequendde reasoning is that the
subject matter is so rare that overt attentionkiy to cause the students to mistake
the formulaic sequences as being much more comhamthey actually are. Thus
they would also mistakenly use them too often. (M@®06:60) It is also possible
that this trail of thought has been the drivingctorin designing the textbook’s
approach to formulaic sequences. This conclusicgsecially easy to draw when
one considers that the school of thought consitesbest solution to be that the
learner has to notice the sequences from theiradatontext. Too much overt help
might lead to the aforementioned problems. (Man8@®4:180-181) The current
study considers it highly interesting how well theory and its implications coincide
with the structure ofCulture Café One could even argue that lack of explicit
attention is a conscious design decision that ¢ctfléhe designers’ knowledge and

opinion on formulaic sequences.

The textbook ProFiles had a very distinct approach to formulaic sequence
Consequently a considerable number of formulaicusecges were presented only
explicitly. More important than this, however, W& Phrase Bank task cycle that
was the main method used by the textbook. The rpatéyvealed two major issues.
First of all, the cycle was applied so systemalicahd regularly, that only one

conclusion was possible. The textbook not only agkadged the role of formulaic

sequences, but it had also been specifically dedigto accommodate them.

Secondly, it the cycle was surprisingly similarvtbat is generally considered to be
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the optimal method of teaching formulaic sequentiealways began with purely
implicit sequences embedded in the reading texte. Jequences were very rarely
highlighted in context, and such the method does technically follow the
suggestion that sequences should be made easietite (Bishop 2004b:241), but
the same is achieved with the first stage of thedecyit did occur only after the initial
reading, but it forced the reader refer back totéxt, and thus raised awareness in
way similar to regular textual methods. It is ewenceivable that the students would
create their own textual methods by underlining tdrget sequences while looking
for them. The task cycle contained little explioistruction on the nature of the
sequences (Jones and Haywood 2004), but one coylé #at the overall label of
the Phrase Bank exercises and the explicit terrogyobf each separate task filled
the same function. Light instructions is optimdijlowed by some light production
task such as a gap filling exercise (Jones and Hagv2004), and it was clear that
ProFiles followed this advice almost to the letter. The b®dk did not, however,
devote any time for more free-form production eiss®s, which are considered
essential for releasing the formulaic sequencesantively used vocabulary (Jones
and Haywood 2004:274). This omission is particylankeresting considering how
much the previous phases of the optimal methodtlamdask cycle overlapped. It is
impossible to know for certain, but the reason migh that the textbook designers
have delegated this role for the essays that aétably written on every English
course. It might also be that directly connectirigua production task with formulaic
sequences was considered too aggressive a movkatasight have led to gross
overuse of formulaic sequences in the product. Aieatthe exact details of the
method might have been, two issues are fairly cleastly, ProFiles was designed
to accommodate formulaic sequences. Secondly, ésgymers have been aware of
the current consensus on how to best teach thesegs. There are simply too many

similarities for any other conclusion to be possibl

7.3 The combined effect of content and presentation

All the issues discussed in the previous paragraphall important themselves. It is,
however, their combined effect that is particuldarteresting. The main issue is of
course that the reader can develop a slightly ttgasiview of formulaic sequences

using these two textbooks, as both of them devotearly all of their explicit
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attention on idioms and collocations. Lexical pkesaon the other hand, were given
relatively little attention, and even more impottanthey are the only form of
formulaic language that neither of the books exgglaiBoth books, of course,
contained a large number of lexical phrases, bistguestionable whether the books
help the reader to understand their role convealised expressions with a specific
discourse function. One could not really even ekgbis from Culture Café as
systematic approach to formulaic sequences cldéetynot been a design concern.
For ProFiles on the other hand, the flaw is fairly glaring.eTonly truly explicit and
focused presentation on lexical phrases presemtseMpressions in the isolated
context of speech making. No reference is madeht dxistence of similar
expressions in other contexts. Needless to sageaion or exercise was specifically
labelled for lexical phrases. It has already bemseussed that the situation exists
because the books were designed for a culture e€olYist one could argue that
lexical phrases are at least as culturally sersigis any other form of formulaic
language, and would thus have merited a more suimteole. This is especially true
considering that collocations did receive attentionboth books, and they are
probably the least culturally sensitive of all fardaic sequences. Whatever the cause
for the oversight might be, the consequences & apredict. The reader will not
develop sufficient knowledge base on lexical phsasgomething quite different

could have been expected, at least fienoFiles

8 CONCLUSION

Formulaic sequences are a crucial part of the laggu This holds true almost
regardless of the perspective. The sequences havengortant part to play in
language processing, language learning and eveheircultural side of learning.
Given these facts it is entirely justifiable to s#yat any textbook should be
conversant with the phenomenon. Therefore, it igeqsurprising that very little
research has been done to shed light on their lacileain textbooks. For Finnish
EFL material, the body of research is particulambn-existent. The purpose of the
present study was therefore to correct the statdfairs and to find out how Finnish
EFL textbooks for upper secondary school take fdaousequences into account.

This purpose boils down to three very simple gqoesti What kind of formulaic
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sequences were present and how large the presescamd also how the sequences

were presented?

The current study discovered the relationship betwé&rmulaic sequences and
textbooks to be a complicated issue. First ofitaljas discovered that neither of the
textbooks much resembled natural discourse in tttedice of formulaic language.
Simply put, there were far too many idioms and ttay few lexical phrases. The
result was, however, in line with previous studlest suggested that textbooks often
choose their formulaic language more or less adaam Both theCulture Caféand
the Profiles showed a similar distribution pattern with lighdiams and pure
discourse device lexical phrases as the largestpgroDespite this the textbooks
were anything but unanimous in their actual apgiosz presenting formulaic
sequences. On one hand, thereCidture Caféthat placed practically the whole
weight of learning process on the learner him3dlst of the sequences were just
embedded in the reading texts, and no help wasidivéhe reader in locating them.
What is more, there were so few occasions of exgbcus on formulaic sequences
that, the phrases can only have had a secondayirrdghe design process, if even
that. ProFiles on the other hand seemed to be at least partlgross with formulaic
language in mind. There were, of course, sequesitdédded in the texts, but there
were also numerous individual occasions of expless along with a full task cycle
meant solely for rehearsing the formulaic sequenéesach reading text. All in all,
the current study made it clear that there areouarpossible approaches to formulaic

language.

The implications of the current study seem to beyfalear. First of all, there is no
such thing as common approach to formulaic languagen though all the Finnish
textbook designers are bound by the same natiamatelum. Secondly, a common
approach might not exist, but it is obvious thaleaist the authors &roFiles have
been aware of the body of research on formulaicieseces. The similarities in the
textbook’s methodology and the suggestions of #dsearch are simply too great to
be a coincidence. Thirdly, it became clear thapases cannot have had much of a
role in the design of the textbooks. They wereegitiot taken into account at all due
to other design concerns, or they were not corsuttehe first place. It is, however,
impossible provide accurate answer without consgltthe authors themselves.

Lastly, it might be that a focus on formulaic semees is quite simply incompatible
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with certain design philosophies. It is, for instanquestionable whether a textbook
could retain its focus on authentic material, # texts were pedagogically but still

artificially embedded with formulaic sequences.

The current study was not without its limitatiofést of all, even though clear and
predetermined criteria were used in identifyingnialaic sequences, it was not
possible to eliminate subjectivity from the seleotiprocess. It was particularly
challenging to try separating purely grammaticadstouctions from lexical discourse
devices and certain institutionalised expressionmflightly metaphorical idioms.

All further studies should thus be conducted wihb support of extensive corpus
data in order to minimize the subjectivity of tlextbook analysis. Additionally, a

cadre of several judges could be used to evaluatther any single phrase is a
formulaic sequence. The second major limitatiorthef current study was its scope.
The results of a case study based on two textboaksot be generalised very far.
Better results would require considerably wideraddtirdly, the current study was
unfortunately unable to take the audio-visual paftthe textbook into account due

to practical reasons. This is a clear flaw, arghduld be remedied by further studies.

There are several different possibilities for ferthiesearch that would benefit the
field of formulaic studies. First of all, previossudies have tended to focus on the
endpoint of the design process, the textbook it3&fithout some research into the
attitudes and priorities of actual authors, anycsfaion on the design of the
textbooks is likely to remain just that, pure spatian. Secondly, knowledge on
textbooks and formulaic sequences will remain sohawnsufficient until it is
studied whether or not the designs are actualigiefit. This would mean studying
how well the students learn to use formulaic lagguasing the textbooks. On the
whole, there are many aspects of formulaic language® learning materials that

remain virtual unknowns.
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