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ABSTRACT 
 
Koskela, Heidi 
Constructing knowledge: Epistemic practices in three television interview 
genres 
Jyväskylä: University of Jyväskylä, 2011, 68 p. 
(Jyväskylä Studies in Humanities,  
ISSN 1459-4331; 163) 
ISBN 978-951-39-4506-0 (nid.) 
ISBN 978-951-39-4507-7 (PDF) 
Finnish summary 
Diss. 
 
This study analyses epistemic practices in broadcast television interviews, 
focusing on three different interview genres: celebrity interviews, sports 
interviews and political interviews. In the analysis I examine the linguistic and 
interactional practices that are used to construct knowledge in the interviews. 
These practices include mobilization of different types of knowledge, use of 
assessments to invite first-hand knowledge, negotiation of epistemic stances 
while disaligning with the question, and use of assessments for claiming or 
contesting epistemic rights to authority and expertise.  

The study comprises four articles and a summary. Article I focuses on 
celebrity interviews and analyzes how different types of knowledge can be 
invoked by the participants in a way that enables them to manage the level of 
intimacy of the interview.  Article II explores the interviewers´ use of 
assessments and evaluations in sports interviews in eliciting athletes´ personal 
experience regarding their preceding performance. Article III examines political 
interviews, focusing on instances where politicians, in their answering turns, 
resist some aspect of the question and negotiate an independent epistemic 
stance.  Article IV also investigates political interviews, concentrating on 
assessments embedded in questioning sequences. The results of article IV show 
how assessments contribute to the negotiation of institutional identities and 
rights to knowledge and authority.  

The data consists of interviews where English is used as a common 
language between participants who come from different linguistic 
backgrounds. This study contributes to the literature on second language 
interaction by bringing new insights into how second language interaction is 
conducted in the media, a public sphere of society.  The results of this study 
provide new information on how knowledge is socially constructed and 
negotiated in different interview genres as part of, and often embedded in, 
actions that characterize those genres. 

 
Keywords: epistemics, broadcast interaction, television interviews, conversation 
analysis, English as a common language  
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1 INTRODUCTION 

Knowledge and knowing are something that people orient to when 
constructing social identities for themselves and for others. People have 
different rights and obligations with respect to knowledge, and their orientation 
towards these rights and obligations is present in the very ordinary and 
everyday interactions people have with each other (Sidnell 2005:35).  Epistemics 
in interaction is much more than isolated claims of knowing something and the 
consequences those claims might have. It is central to how we act, who we are 
and what we do with other people. 

Epistemic organization is achieved in social interaction and it is inherently 
intersubjective in nature. For example, one participant´s claim to epistemic 
primacy in terms of either access to knowledge or right to knowledge places 
other participants in a secondary position with regard to access and/or right to 
knowledge. Whether these positions are accepted as such, negotiated, or 
rejected outright, is a matter of interactional accomplishment. Obligations to 
knowledge are also intersubjectively negotiated. The obligation to know 
something is especially salient in institutional interaction and linked with the 
rights and responsibilities associated with different institutional identities. 
Epistemic organization has consequences on a very local level of interaction, 
affecting moment-to-moment conversational constructions. These local 
organizations and meanings, then, for their part construct the realities and lives 
of people on a larger macro level.  

When studying epistemics in interaction it is important to move away 
from the individual speaker and instead place the focus on social action, 
linguistic forms and interactional practices in their sequential context. The 
common aim in the individual articles that comprise this study is to describe 
how knowledge is constructed in the institutional context of television 
interviews.  

At the time when I started analyzing my data I selected certain sequential 
environments where the participants in a television interview engage in 
activities that include joint negotiation of knowledge. I analyzed interviews of 
three different interview genres: celebrity interviews, sports interviews and 
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political interviews1. In the selection of the data I have attempted to capture 
something essential to and characteristic of each type of interview. My aim has 
been to show how knowledge is constructed and negotiated in different 
interview genres.  

Media interaction creates cultural reality for large audiences. The media as 
a site of interaction is special, because media productions are influential for a 
large number of people, since they can be seen as “vehicles for the transmission 
of ideologies in society” (Jalbert 1999:xvii). The societal impacts of single 
interactive events in the media can be, and often are, much larger-scale and 
touch the lives of a larger number of people than everyday interactions. 
Although some practices occur much more frequently and are used for specific 
purposes in media interaction, they are also deployed in other interactional 
settings. For example, findings on adversarial questioning in political 
interviews can tell us something about the features of challenging questioning 
in general. Or findings on assessments in sports interviews might apply, at least 
to some extent, to assessments and epistemic organization in other institutional 
settings, or in everyday interaction.  

The results of this study are also relevant when approaching the possible 
differences between contexts from another angle; when studying media 
interaction, the results yield information about how different everyday 
practices are applied in institutional contexts. For example, within conversation 
analysis, a considerable body of research on assessments and their relation to 
epistemic rights exists (e.g. Pomerantz 1984, Heritage & Raymond 2005, 
Raymond & Heritage 2006); however, until recently these studies have mainly 
been conducted in everyday contexts. Lately there have also been studies on 
assessments in institutional interaction (e.g. Lindström & Mondada 2009), but 
these have not included media interactions. Thus, it is interesting to see 
whether or not practices in different contexts differ from each other and if so, in 
what way. 

One of the motivations for this study is to unveil the implicit or tacit 
aspects of knowledge construction and to show how knowledge, something 
that is often treated as individual mental constructions, is in fact a social 
accomplishment dependent on the tasks at hand and the purposes for which the 
interactive event is designed. Although the practices that are used in epistemic 
organization in television interviews are very much context-specific (both 
shaped by the context and at the same time shaping the context) and thus 
cannot be reduced to a list of practices or to a set of guidelines to follow to 
achieve some desired outcome, it is my aim to shed further light on the 
                                                 
1  News interviews have received most attention within conversation analytic studies 

of television interviews. For a comprehensive study of news interviews, see Clayman 
& Heritage (2002). Conversation analysis has also been used to analyze talk show 
interviews (see, e.g., Livingstone and Lunt 1994; Hutchby 2001; Thornborrow 2007). 
The type of celebrity interviews that I have in my data share some similarities with 
co-operative talk shows, but they also differ in some substantial ways from talk 
shows. Sports interviews have not been studied from conversation analytic 
perspective (except for Auvinen 2001). Section 3.1 describes the nature of the genres I 
have analyzed in more detail.  
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practices that are used to negotiate these social distributions of knowledge and 
how these practices are shaped by, and how they in turn shape, the institutional 
context. The approach that I have taken focuses on social action, linguistic 
forms, and interactional practices in their sequential context. This approach has 
been used by scholars who approach their data from a socio-interactional 
perspective and take into account the sequential context of interaction, notably 
in studies on epistemic stance (e.g. Clift 2006; Kärkkäinen 2003a, 2003b; 
Haddington 2005). 

The participants in the interviews I have analysed come from different 
linguistic backgrounds and they use English as their common language. 
Because of the type of data I have analyzed, my contribution to previous 
research in media interaction is specifically one of shedding further light on 
interactions that involve participants from different linguistic and cultural 
backgrounds. Epistemic organization in media interaction can take many 
different linguistic forms and it can be realized through different actions, 
depending largely on the objectives and institutional goals of the interactive 
event, in this case the institutional goals of three different interview genres. 

Focusing on epistemic organization that is done within and often 
subordinate to question-answer sequences, this work aims to illustrate the 
heterogeneity of epistemic practices and highlight the importance of context in 
studying phenomena of this type. On a general level, the results of this study 
add to the existing research findings on the social construction of knowledge 
and research in institutional interaction. Beyond the research community, the 
contribution of my findings is to increase critical awareness of the practices 
used in media interaction. This awareness enables audiences to evaluate the 
interaction they see in a new light.  

This study has been conducted within the research group VARIENG, the 
Centre of Excellence for the Study of Variation, Contacts and Change in 
English, where one of the domains in which the use of English is being 
researched is the media. The media domain is one where the role of English is 
particularly visible to a large number of people. The number of situations in 
which English is used as a second language or lingua franca on national 
television networks is increasing. This is also true of Finland, where English is 
by far the most common foreign language used on television. English as a 
second language or lingua franca in television interviews is interesting from the 
point of view of foreign language interaction.  

Domains of foreign language interaction that have been studied 
previously include work-related meetings, business telephone calls, and office 
encounters (see, e.g., Firth 1996, Firth and Wagner 1997, Wagner 1996, Gardner 
and Wagner 2004). Foreign language interaction in the media has not received 
much attention. However, in a study by Piirainen-Marsh and Koskela (2000), 
English is used as a common language by participants from heterogeneous 
linguistic backgrounds in broadcast interaction. The results of their study show 
how interviewer questions can be designed such that membership in a 
linguistic group (also in an ethnic or in a national group) is made relevant and 
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is used as a resource in invoking specific types of knowledge and in organizing 
participation. The results also reveal practices with which the interviewees 
display or negotiate membership in such groups and orient to certain aspects of 
their identities.  

This study provides an insight into the use of English in the Finnish media 
and the use of English by Finns in the international media. While there are a 
number of studies on broadcast interaction (see section 3.2.1 for an overview of 
conversation analytic studies on broadcast interaction), this study adds to this 
previous knowledge, in particular by studying a setting that is shaped by 
multiple asymmetries. First of all, there is asymmetry regarding access to 
professional or institutional knowledge and asymmetrical participation rights 
and responsibilities. Because the data comprise second language or lingua 
franca interactions there are also possible asymmetries of linguistic knowledge 
between the participants.  

This study is organized as follows. I will start by positioning the present 
study within the previous research on epistemics in interaction, specifically in 
broadcast interaction. In chapter 3, I present the data and method used in this 
study, and in chapter 4 I report the findings of the individual articles.  

Article I focuses on instances in celebrity interviews where the 
interviewers´ questions about the personal lives of the celebrities invoke 
different types of knowledge.  I describe how the celebrities are able to resist the 
first-hand knowledge invoking agenda set by the IR question and display 
general knowledge in their answer (Koskela 2005). In article II sports interviews 
are analysed and I focus on how assessments and evaluations are used by the 
interviewers to elicit personal experiences from the athletes regarding their 
performance (Koskela 2008). Article III, on political interviews, examines 
instances where questions including third-party attributed statements are 
followed by resistance to some aspect of the questioning turn and the 
politicians negotiate their own independent epistemic stances in their 
answering turns (Koskela under review). Political interviews are also studied in 
article IV (Koskela & Piirainen-Marsh submitted), where the focus is on how 
epistemic positions are negotiated through assessments embedded in 
questioning sequences.   

In chapter 5, I will summarize the main points, discuss the relevance of the 
findings of this study, reflect on the research process, and suggest directions for 
further study. 



  
 

2 BACKGROUND 

2.1 Epistemics in interaction 

Many previous linguistic studies concerned with knowledge and how it is 
expressed in language have focused on the individual speaker (e.g. the study of 
evidential and epistemic modality)2. While these studies provide information 
that is important and relevant to this study, the focus on the individual is not 
enough, because it does not tell what actually happens in interaction.  

It is important to see that various different linguistic forms can be used in 
epistemic marking. While many practices do not function as epistemic markers 
as such, in particular sequential positions they can be used as epistemic 
markers. In other words epistemic marking is not predetermined, but dynamic 
and interactively organized. To highlight the importance interactively 
organized practices has for my work, I will now review the various approaches 
that have been used in studying epistemics in interaction. 

In previous studies on evidentiality, the focus has largely rested on the 
individual. Among those studies there are differences in the way evidentiality 
is defined. Chafe & Nichols (1986:vii) describe evidentials as linguistic devices 
that are used to convey “attitudes towards knowledge”, while Aikhenvald´s 
definition on evidentiality as a grammatical category  is tighter, arguing that  
“evidentiality is a linguistic category whose primary meaning is source of 
information (Aikhenvald 2004:3). The study of evidentials (e.g. Aikhenvald, 
2004; Chafe & Nichols, 1986) has provided extensive descriptions of evidentials 
in different languages. Whether thought of as comprising only the source of 
information or of more general attitudes towards knowledge, the linguistic 
approach to evidentiality focuses on the linguistic devices, for the most part 
omitting the interactional context. Nuyts (2001) and Cornillie (2007) have, 

                                                 
2  Palmer (2001) differentiates these two in the following way: “…with epistemic 

modality speakers express their judgments about the factual status of the 
proposition, whereas with evidential modality they indicate the evidence they have 
for its factual status.”(Palmer 2001:8) 
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however, dealt with the intersubjective dimension of evidentiality, taking into 
account the (assumed) shared access to the evidence and how this affects the 
grammatical and lexical realizations of evidentiality.  

Nuyts (2001) approached epistemic modality from a cognitive-pragmatic 
perspective, using corpora of both written and spoken language in English, 
Dutch and German. He found that orientation to the addressee and what the 
addressee knows (intersubjectivity) is indexed in the way source of evidence is 
marked in language. Cornillie (2007) also used corpora of written and spoken 
language. He examined Spanish semi-auxiliaries and found that the 
construction they occurred with is linked with indexing of reliability. For 
example, parecer (‘to seem’) is used with a to-infinitive when referring to 
subjective interpretation of evidence while a que-clause construction implies 
that the evidence is shared with others. 

If the focus lies strictly on the individual, the sensitiveness and 
responsiveness to the ongoing talk and action is not accounted for. This has 
been the case in many studies of the grammatical marking of evidentiality. 
However, there are exceptions, such as Fox (2001), who shows how evidential 
marking in English is responsive to the relationship between the participants 
and how evidential marking is used to index authority, responsibility, and 
entitlement. Fox (2001) studied evidentials in their sequential and interactional 
context, emphasizing the importance of 1) the sequential location of evidential 
marking and 2) the relationship between the speaker and the hearer. Kim (2005)  
studied Korean conversations from a conversation analytic perspective and 
demonstrated how interactional functions such as entitlement, objectivity and 
detachment are achieved through choices of evidential marking.   

Epistemic modality, in other words the way speakers express their doubts 
or certainties, can be indicated grammatically or non-grammatically. 
Grammatical devices include modal verbs such as must, may, etc., grammatical 
mood, affixes and particles. Non-grammatical means of expressing epistemic 
modality entail lexical selections, using adverbials (perhaps, probably, surely etc.) 
or intonational patterns.  

There has been some discussion in previous studies about the relationship 
between evidentiality and epistemic modality (De Haan 1999, 2001; Cornillie 
2009). It has been asked whether evidentiality is a sub-type of epistemic 
modality or if it is distinct from epistemic modality. Some studies (e.g., Palmer, 
1986) treat evidentials as part of the category of epistemic modality, while 
others see the two categories as clearly distinct from each other. One such view 
is supported by Cornillie (2009), who defines the two categories as follows: 
“Evidentiality refers to the reasoning processes that lead to a proposition and 
epistemic modality evaluates the likelihood that this proposition is true” 
(Cornillie 2009:46—47). As I see it, evidentiality and epistemic modality are 
very closely related. After all, it is natural to express more certainty about 
things one has witnessed directly than about things that are known, for 
example, through hearsay.  
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In my analysis the relationship between the two categories is not a central 
issue, because my approach does not rely on pre-set categories. Instead, I focus 
on these aspects of knowing and knowledge that the participants themselves in 
interaction treat as relevant at a given moment. The following example shows 
how the interviewer in a sports interview orients to the fact that the athlete has 
epistemic primacy when the topic of talk is the athlete´s performance. The 
interviewer first makes a downgraded assessment on line 1 (for a detailed 
analysis of the epistemic downgrading of first assessments, see article III). After 
this he orients to the fact that he does not have epistemic primacy based on 
subjective experience and evaluates the athlete´s performance by including the 
evidential seem as a predicative complement. Seem here marks an epistemic 
stance by suggesting that the inference is based on visual evidence. Thus both 
the source of knowledge (visual evidence) and the degree of certainty (derived 
from knowledge based on something that is directly witnessed, but not 
subjectively experienced) are made relevant in the evaluation of the athlete´s 
performance.   

 
World Championships Paris 2003 
 
IR  Tapio Suominen 
IE  Periklis Iakovakis 
 
 1 IR  Periklis congratulations that was good running,    
 2  � you seem to be running with (a) (.) 
 3   lots of confidence at the moment. 
 4 IE  hheh (0.5) thank you very much (0.6) 
 5   I feel very good? 
 6   (1.3) 
 7 IE  I:: (.)(>it’s<) supposed to be a test (.) 
 8   training test (0.8) before ten days, 
 9   and u::h (.) it happens to be in Zurich? (0.5) I run 
 10   a very good race there? (0.8) forty-eight twenty five, 
 11   (0.7) 
 12   and I knew (0.7) since then that (.) 
 13   I was in very good shape, 

 
Epistemic stance is concerned with source of knowledge, certainty, doubt, 
actuality, imprecision, viewpoint and limitation (see, e.g., Biber et al 1999). 
Studies of epistemic stance have developed out of the interest in evidentiality, 
especially based on the findings of differences in how epistemic modality has 
been grammaticized in different languages. This has led to the notion that 
epistemic stance consists of and needs to be explained with more than pre-set 
categories. For example, Kärkkäinen (2003:24) describes epistemic stance as 
“responsive to interactional requirements and social contexts within which 
speakers and recipients interact.”  

Clift (2006) studied reported speech as a practice by which stance is 
achieved interactionally. Figure 1 (Clift 2006:585) illustrates how epistemic 
stance can be indexed both with stand-alone and interactional evidentials. 
Stand-alone evidentials (e.g. seem, reportedly) are generally identifiable as 
evidential markers and do not depend on the sequential context to serve an 
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evidential function. Interactional evidentials, on the other hand, are resources 
that are not explicitly marked or known to be evidential markers, but instead 
are dependent on their sequential position (in this case reported speech) to 
function as evidentials. According to Clift (2006) stand-alone evidentials are 
used in explicitly orienting to accountability with regard to the truth or reliability 
of the assertion. Interactional evidentials for their part are used when orienting 
to rights to knowledge, epistemic authority, i.e. rights to assess.  

Clift (2006) argues that in interaction there are motivations for being 
inexplicit with regard to epistemic authority, one reason for this being that 
rights to assess are relative to a co-participant, and thus are a potentially delicate 
matter. In my analysis interactional evidentials are often used in contexts where 
the participants negotiate rights to knowledge. Figure 1 illustrates the difference 
between stand-alone and interactional evidentials.  

 
 
  
 
 
 
 

 
 
 
 
FIGURE 1 Forms of evidentiality (Clift 2006:585)  
 
Mushin (2001) has discussed stance as a form of deixis, noting how (epistemic) 
stance indexes the speaker´s position with regard to the things they say 
(Mushin 2001:33—35). Mushin (2001:52—53) in her study on narrative retelling 
steps away from focusing on the linguistic form and instead treats 
epistemological3 stance as a discourse pragmatic category. Mushin (2001) 
describes how several different grammatical or lexical means can be used in 
expressing epistemological stance. Agha (2002) has also studied linguistic forms 
together with the contexts they are used in and concluded that these are 
elements that together form an epistemic stance. 

Studies on epistemic stance markers in interaction include work by 
Kärkkäinen, (2003a) on ‘I think’ and Fox (2001) on ´hear´, ´seem´, ´evidently´ 
and other markers. A framework proposed by Du Bois (2002) that treats stance 
as a social act and inherently intersubjective phenomenon has been used by 
Kärkkäinen (2003a, 2003b, 2006, 2007), Haddington (2004, 2005, 2006a, 2006b, 
2007) and Keisanen (2007). Haddington (2004, 2005) has studied stance taking in 
news interviews, focusing on stance taking as an intersubjective activity. 
Haddington´s work uses conversation analytic methods to study stance taking. 

                                                 
3  Mushin uses the term epistemological as a synonym for epistemic. Epistemology, 

alluding to the philosophical study of knowledge, has also been used in this sense by, 
e.g., Whalen & Zimmerman (1990) and Sidnell (2005) who refer to practical 
epistemology. 

EVIDENTIALITY 

Grammaticalized 
 

Non-
grammaticalized 
epistemic stance 

i

Interactional 
evidentials 

Stand-alone 
evidentials 

orient to 
ACCOUNTABILITY 

orient to 
AUTHORITY 
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In his discussion on the relationship between the conversation analytic notion 
of action and the notion of stance Haddington (2004:116) states that 

 
In CA an action is first and foremost defined in relation to what an utterance is doing 
(a question, an assessment, an agreement, etc.) and moreover, what the co-
participants understand an utterance to be doing. However, as was already 
mentioned above, when we describe a stance (and consequently stance taking), it is 
necessary to pay attention to the “content” of the utterance, i.e. the stance that is 
indexed by the linguistic practices in the utterance [...] 

 
This approach, especially the emphasis it places on how stance taking is 
motivated by the interactional setting and the sequential context (Haddington 
2004:116), has influenced my work. Although my study is also based on a 
similar type of data, i.e. broadcast interviews, it is different in that it focuses in 
particular on epistemic stance, not on other types of stance, as identified in 
Biber et al (1999), such as affective (concerned mainly of states, emotions and 
attitudes) or manner (style of speech) .   

Conversation Analysis endorses the ethnomethodological concept of 
knowledge as an accountable phenomenon. The early works by Sacks (1975) 
and Pomerantz (1980) show already how utterances are designed to display the 
distinction between first-hand and second-hand knowledge. Heritage (1984) 
examines “oh”, a change-of-state token and shows how it can be used in 
“negotiating the boundaries of knowledge”. The social distribution and 
organization of knowledge to which I refer by epistemics in interaction is also 
called “practical epistemology” by some researchers (Sidnell 2005, Whalen & 
Zimmerman 1990).  

Heritage and Raymond (2005) have studied how epistemic authority and 
subordination are indexed in interaction. The study by Raymond and Heritage 
(2006) also examines issues of negotiating epistemic authority. Both studies 
focus on assessment sequences and use ordinary everyday conversations as 
their data. They state that “The distribution of rights and responsibilities 
regarding what participants can accountably know, how they know it, whether 
they have rights to describe it, and in what terms, are directly implicated in 
organized practices of speaking.” (Heritage & Raymond 2005:16). Heritage & 
Raymond (2005) describe how epistemic claims can be downgraded in first 
assessments and upgraded in second assessments, the default assumption being 
that the act of making a first assessment itself embodies a claim of primacy. 

 Practices that are used in downgrading and upgrading epistemic claims 
are also used for other purposes, not only indexing epistemic primacy. To use 
them in downgrading or upgrading epistemic claims is dependent on the 
sequential context in which they occur. This resonates with the findings by Clift 
(2006) on reported speech as an interactional evidential that I discussed earlier 
(p.17). The following table illustrates the practices of upgrading or 
downgrading the epistemic associated with a first assessment.  
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TABLE 1 Resources for indexing epistemic primacy and subordination in assessments 

(summary of Heritage & Raymond 2005) 
 

Downgrading epistemic 
claims in first assessments 

Upgrading epistemic 
claims  
in first assessments

Upgrading epistemic claims 
in second assessments 

Evidentials 
e.g., ‘seems’, ‘sounds’, 
‘looks like’ 

Negative 
interrogatives 
e.g. “isn´t she nice?” 

Repeat/confirmation + 
agreement 
e.g.”it´s cheap” -� “it´s cheap 
yes” 

Tag questions 
e.g. “that´s nice, isn´t it?” 

 “Oh”-prefacing 
e.g. “she´s beautiful �“oh she´s 
gorgeous” 

  Statement + tag 
e.g. “she´s beautiful” � “she´s 
gorgeous, isn´t she?” 

  Negative interrogatives 
e.g. “their house is nice” � “oh 
isn´t it beautiful?” 

  
Epistemic organization in assessment sequences has thus received a fair amount 
of attention among conversation analysts for several decades now (see, e.g., 
Pomerantz 1984, Goodwin & Goowin 1992, Heritage & Raymond 2005, 
Raymond & Heritage 2006). The study of indexing epistemic stance with 
interactional evidentials by Clift (2006) also focuses on assessment 
environments, although not on assessment sequences as such. Clift (2006) 
studies first person reported speech in talk that is responsive to assessment(s). 
Other sequential environments in which epistemic organization has been 
studied among CA include the study by Stivers (2005) on modified repeats. The 
study shows how modified repeats that 1) are produced after an assertion that 
does not make agreement or confirmation conditionally relevant, and 2) include 
stress on the copula or auxiliary, are used to claim primary epistemic rights.  
 A recent study by Heritage & Raymond (in press) focuses on epistemic 
practices in questioning sequences. Using interviews, everyday interaction and 
doctor-patient interaction as their data, Heritage & Raymond (in press) describe 
how with repetitional responses to polar questions (in contrast to type-
conforming yes/no responses) the respondents can claim primary rights to 
knowledge.  My study builds on the previous conversation analytic studies on 
epistemics in interaction, focusing specifically on the institutional setting of a 
television interview and actions that are implemented to achieve the 
institutional goals, i.e. question-answer sequences that are produced for the 
overhearing audience. 
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2.2 Epistemics in broadcast interaction 

Television interviews are interactive events where knowledge and knowing 
occupy a central role. Already the fact that the event takes the form of an 
interview, consisting of question-answer sequences, involves an underlying 
assumption of an asymmetry of knowledge.  Speakers who ask questions claim 
lack of knowledge and simultaneously indicate that the recipient is informed 
about the topic of the question. This asymmetry, constructed through 
differential rights and responsibilities to ask questions, is closely linked with the 
situation-specific institutional identities of the interviewer and the interviewee. 
Another important aspect of knowledge in television interviews is that often the 
institutional function or purpose of the interview is to provide information (in 
an entertaining format) for the television audience.  

It can be argued that knowledge and entitlement to knowledge have  a 
dual role in the television interview. First of all, the local management of the 
interactive event and the roles associated with that event shape and are shaped 
by orientations towards knowledge. Secondly, the larger institutional and 
societal agendas of providing the members of society information are 
something that, while not the focus of this study as such, are nevertheless 
present in the moment-to-moment epistemic organization. Roth (2002) 
discusses entitlement to knowledge in broadcast news interviews and in his 
study describes the way in which orientations to a social distribution of 
knowledge are displayed in broadcast news interviews, and how the practices 
through which this is done shape the news interview content, allowing 
newsworthy items to be presented either as matters of fact or points of opinion. 
According to Roth (2002), question design can be used to differentiate between 
interviewees as subject-actors who are entitled to display knowledge derived 
from first-hand experiences or as commentators who can present opinions 
about matters they have not experienced personally.  

Different states of knowledge are always inevitably present in the activity 
of questioning. This is true of all types of institutional settings that are based on 
question-answer sequences. A television interview as a question-driven form of 
interaction creates an asymmetry that is linked to the institutional roles of the 
participants (Clayman & Heritage 2002:96). That said, it is important to keep in 
mind that epistemic positions are constructed locally, and even though there 
are asymmetries from the onset, they are something that are realized in 
interaction, by the participants.  

An example of the local construction of epistemic stance in news 
interviews is illustrated in the study by Haddington (2005), focusing on how 
interviewees in their responses to potentially difficult questions use two action 
combinations: 1) denial + account or 2) claim for insufficient knowledge + 
explanation. Haddington (2005) shows how these two action combinations are 
used in responses in a way that at the same time engage with the question´s 
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agenda and similarly manage to take a stance that denies a problematic aspect, 
e.g. a presupposition, in the question.  

In broadcast interaction the television viewer is oriented to as a silent third 
party. This means that the primary function of the questions is not to produce 
information for the questioner (interviewer), but to a third party (television 
viewer) instead (Heritage 1985). Orienting to a third party can be seen, for 
example, in how both IR and the IE can produce lengthy turns (much longer 
than in everyday conversations) without minimal responses from the other 
party (Clayman & Heritage 2002:125).  I will now discuss the pertinence of 
different dimensions of knowledge for the constitutive element of the television 
interview, i.e. the question-answer sequence. 

2.2.1  Question-answer sequences and dimensions of knowledge  

By definition, questioning is an action that is carried out to seek information. 
Thus, orientations towards knowledge and knowing are inescapable in 
question-answer sequences. In institutional settings, question-answer sequences 
often have a specific function that is related to the goals of the situation. In the 
collection of articles on institutional interaction edited by Drew & Heritage 
(1992) the contributors show how question-answer sequences are 
predominantly used in institutional settings, to carry out setting-specific tasks. 
For example, in courtrooms, extended question-answer sequences are a practice 
of doing interrogation. Atkinson (1992) and Button (1992) show how job 
interviews are managed with question-answer sequences. Another example of 
setting-specific uses of questioning is interaction in classrooms. In classrooms, 
teaching is organized around question-answer sequences that typically include 
a third turn with which the teacher evaluates the student´s response.  On the 
whole in institutional settings, questioning is done taking into account the 
category-bound rights and obligations that the participants have.   

In broadcast interviews the interviewer and the interviewee orient to 
situation-specific membership categories and take part in category-bound 
activities of questioning and answering, thus achieving the institutional tasks of 
presenting information to the television audience and constructing the 
interview as an interactive event.  There is great variety in the design of turns 
that accomplish questioning, and they are not necessarily accomplished 
through interrogative syntax. Other resources, such as rising intonation, or 
making a statement about a matter that the interviewee has primary access to 
(B-event statements, Labov and Fanshel 1977), are frequently used in doing 
questioning in interviews. A study of the distribution of different types of 
questions in news interviews by Heritage & Roth 1995 illustrates the variety of 
forms questions can take. Another major contribution by Clayman & Heritage 
(2002) provides an extensive analysis of questioning (and answering) in news 
interviews.  Heritage & Greatbatch (1991) show how questioning can be 
accomplished over the course of multiple turn constructional units, through a 
question delivery structure. These previous studies show how questioning can 
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take many different structural forms and still be recognizable as questioning.  
The fact that questions are followed with answers shows that the participants 
have a shared understanding of the actions that take place during the interview.   

Questions in television interviews are often multifunctional and they can 
be used for doing other actions than questioning. They can be used for setting 
agendas, expressing assumptions and opinions, and making presuppositions 
(see Clayman & Heritage 2002). Questions can also be used for such actions as 
accusing, challenging etc. (Heritage & Roth 1995).  Different question formats 
are used to accomplish different actions. Practices of resisting or shifting the 
interviewer´s agenda in answering have been studied by Clayman and Heritage 
(2002), Clayman (2001) and Greatbatch (1986). As the results of this study will 
show, in different interview genres some question formats are more used than 
others, to accomplish actions that are relevant and appropriate for that 
particular interview genre. While questions set agendas, interviewees can 
choose to sustain those agendas or to resist them.  

As a first pair part of an adjacency pair a question projects and makes 
relevant an answer as a second pair part.  The design of a question projects a 
certain type of answer, e.g. a polar question makes relevant an answer that 
includes either “yes” or “no” in the answer. Some types of answers are more 
preferred than others, depending on the design of the question. A preference 
for agreement (see, e.g., Pomerantz 1984) is present in question-answer 
sequences, agreement being more preferred than disagreement. While sequence 
organization and preference organization govern interaction, they are 
organizations that are flexible, and they do not predetermine next actions. 
Interviewees orient to the normativity of the situation, i.e. their responsibility to 
produce an answer, but similarly they can answer in a way that enables them to 
resist or shift the interviewer agenda.  

As I already mentioned, question-answer sequences are a place where 
knowledge and knowing is oriented to.  First, different kinds of epistemic 
positions are invoked in the question in that the design of the question 
constructs epistemic positions for both participants. The design of the question 
constructs a specific kind of epistemic position for the answerer, i.e. the 
answerer is projected as knowledgeable (see Heritage & Raymond in press). 
Also claims of the questioner´s pre-existing knowledge about the topic are 
visible in the question design. Heritage & Raymond (in press) introduce the 
concept of an epistemic gradient, i.e. the idea that questions invoke a claim that 
the questioner lacks information and the addressee is projected as 
knowledgeable. They refer to these knowledge positions as “K-“and K+”. The 
gradient between questioner and answerer is relative, not absolute. Consider 
the following examples taken from Heritage & Raymond (in press) (1) Who did 
you talk to? (2) Did you talk to John? (3) You talked to John didn't you? (4) You talked 
to John?  The first question implies that the questioner does not have prior 
knowledge about the identity of the person the answerer had talked to. 
Question (2) claims that the questioner has access to knowledge, but that the 
knowledge in question is not as certain as in questions (3) and (4). Questions 
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that are produced with interrogative syntax imply a larger epistemic gradient 
between the questioner and the answerer than do declarative questions 
(Heritage & Raymond in press, Raymond 2010). 

The following example from my data illustrates the use of a declarative 
question about a matter that the interviewee has primary access to. 
 
Yölento 07/02/1998 
IR  Maarit Tastula 
IE Emir Kusturica 
 
 1 IE  basically .hhh the: strongest weapon (.)  
 2   that I had .hh making my movies was  
 3   .hh tenderness and u:h everything that was  
 4   basically hidden behind this façade  
 5   that was .hh building: on the suburb of Sarajevo.  
 6 IR � even if uh (.) it was not politically very wise.  
 7 IR � you didn´t care [of that.]  
 8 IE                  [I don´t ] care about it  
 9   because I enjoy being politically incorrect because  
 10   who the fuck- .hh what does it mean if you are  
 11   .hh politically correct it means you serve (.)  
 12   to the certain ideological conception of the world (.)  
 13   no matter if it´s com- communist or not communist.  

 
The interviewer´s question (lines 6-7) is a declarative with falling intonation. In 
other words there are neither syntactic or prosodic elements for the participants 
to understand this turn as a questioning action.  However, the interviewee 
recognizes the turn as a question without difficulties and starts to answer in 
overlap with the question (line 8). He uses repetition in his answer, and by 
doing so claims epistemic primacy over the matter talked about (see Stivers 
2005, Schegloff 1996). An alternative way of answering would have been simply 
to reply with agreement (“no”) which would have affirmed the question but not 
confirmed it (Schegloff 1996, Heritage & Raymond in press).  

According to Levinson (2006) action chains and sequences in interaction 
are not controlled by rules, but by expectations. Hence, in the case of question-
answer sequences, “a question expects an answer, but there is no rule that a 
question must be followed by an answer” (Levinson 2006: 45). Instead, a side 
sequence may be inserted before an answer, or an answer may not be provided 
at all. Following Levinson´s ideas, the results of my study are interesting from 
the point of view of these action chains and sequences as independent of 
language. This universal ability to interact enables interaction for people with 
asymmetrical linguistic or cultural competences.  

Although different kind of epistemic positions can be invoked in question 
design, they can always be negotiated or contested in the answer. A recent 
study by Stivers, Mondada & Steensig (2011:10) addresses the negotiation of 
epistemic position and talk about epistemic congruence. The term refers to a 
situation where the participants share the same presuppositions about each 
other´s epistemic position, either in terms of epistemic access or epistemic 
primacy. For example, if we look at the above questions from Heritage & 
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Raymond (in press) the questioner of question (1) Who did you talk to? implies 
that 1) the questioner lacks knowledge and 2) presupposes that the recipient of 
the question is knowledgeable. If the recipient then proves to be knowledgeable 
and provides the information that is asked for, e.g., by saying:  “I talked to John.” 
it can be said that epistemic congruence is achieved. However, epistemic 
congruence is not always achieved and the participants can claim that wrong 
knowledge attributions have been made. Heinemann, Lindström and Steensig 
(2011) show how, in Danish with jo and in Swedish with ju, the answerer can 
address epistemic incongruence and appeal to shared knowledge. This can be 
done in affiliative and disaffiliative ways, depending on the positioning of the 
adverb and other actions taken by the answerers – placing the responsibility of  
epistemic incongruence either on the recipient, as a shared responsibility, or  
treating the questioner as responsible for the incongruence. 

Stivers, Mondada & Steensig (2011: 9-19) discuss three primary 
dimensions of knowledge and epistemic asymmetry in interaction: 1) epistemic 
access 2) epistemic primacy, and 3) epistemic responsibility. The practices that 
are used to claim or presuppose epistemic access are used to manage degree of 
certainty, source of knowledge and directness or indirectness of access to 
knowledge. Epistemic primacy, in turn, refers to the participants´ relative rights 
to know or to claim knowledge, i.e. who has primary authority and/or rights to 
knowledge. Epistemic primacy is sometimes linked with social categories 
(Stivers, Mondada & Steensig 2011:16, Raymond and Heritage 2006). When 
studying question-answer sequences in broadcast interaction, while epistemic 
primacy is linked with the institutional roles of the interviewer and the 
interviewee,  the participants can nevertheless orient to other social categories 
and derive epistemic primacy from those categories. The third dimension on 
knowledge, epistemic responsibility, refers to what people are expected to 
know. In broadcast interviews the interviewees in particular have obligations to 
knowledge, derived from their institutional role of being invited to the 
interview to answer questions.        
  



  
 

3 DATA AND METHOD 

3.1 The Data 

My data consist of television interviews from three different interview genres: 
celebrity interviews, sports interviews and political interviews. The interviewer 
and the interviewee do not share the same first language, so they use English as 
their common language. Conducting this study as a member of a research 
group interested in the use of English in Finland has affected the types of 
interviews that I selected to be my data. I initially started the data collection by 
recording interviews, broadcast on Finnish television channles, in which 
English was used as the language of communication.  

At the very early stages of the data collection I found that while there were 
many different interview genres in Finnish television where English was used 
between participants from different linguistic backgrounds, there were only 
some that were shown to the television audience without either the questions 
being edited out or other heavy editorial work done. These interview genres 
were celebrity interviews, sports interviews and some political interviews. In 
these interviews the questions were also included in the broadcast. Sports 
interviews were broadcast live, so no editing was involved. The political 
interviews that I analyzed seem not to be edited, but that is only my perception 
as a television viewer and as an analyst. I have no background information 
about possible editorial work done in the case of the political interviews. As for 
the celebrity interviews, I contacted the interviewer and asked her about 
possible editorial work in the interviews I had selected for analysis. According 
to her there was some editing, but not much. The amount of editing depended 
on the amount of time that the television crew was allocated for the interview. If 
there was little time, almost all of the material was used in the broadcast 
interview. If more time was allowed for the interview, some question-answer 
sequences were left out of the program.   My research interest was in the 
interactive practices between the participants, and hence I wanted to analyze 
interviews that were not heavily edited and where interaction between the 
participants would be visible both to me as an analyst and also to the television 
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audience. During the research process I also obtained interview data that were 
not broadcast on Finnish national television, but on BBC World (the BBC´s 
international news and information channel available in Finland via 
cable/satellite services).  The BBC data included interviews with Finns, and in 
these interviews English was also used as a common language between the 
participants. 

The data consist of 1) interviews where neither the interviewer nor the 
interviewee have English as their first language (i.e. lingua franca interviews) 
and 2) interviews where English is used as a second language, that is, where 
either the interviewer or the interviewee speaks English as their first language 
and the other party comes from some other linguistic background. English as a 
lingua franca and English as a second language is discussed in more detail in 
chapter 3.1.1 and 3.1.2. What is common in both interview situations is that 
(potential) linguistic asymmetry is present in the sense that at least one of the 
speakers is not speaking his or her first language. In my analysis I do not treat 
the interviews separately as ‘lingua franca interviews’ and ‘second language 
interviews’. There are two reasons for that. First of all, to treat them separately 
would imply differences in the interactive practices between the two situations 
on an a priori basis, and secondly my focus of interest is not on possible 
differences in linguistic forms when compared to ‘standard’ English.  

I chose to use the term ‘common language’ to refer to the use of English in 
my data, with the focus on the actual use of English as a means of 
communication. Occasionally, however, such as when giving background 
information about the participants or when otherwise relevant, I use the terms 
‘first/second language’ or ‘native/non-native speaker’ as well.  

The distribution of the different interview genres and different television 
channels in my data is such that the celebrity interviews and sports interviews 
that I analyzed were broadcast on Finnish television (YLE – Finnish 
Broadcasting Company) and the political interviews were broadcast on BBC 
World. 
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TABLE 2 Overview of the data 

 
INTERVIEW  
GENRE 

TELEVISION  
CHANNEL 

LINGUISTIC  
AND  
CULTURAL 
BACKGROUND: 
INTERVIEWER 

LINGUISTIC 
AND  
CULTURAL 
BACKGROUND 
INTERVIEWEE 

Celebrity 
interviews 
•4 interviews,  
•35 -  43 min.  
•total  2,5 
hours 

YLE 
(Finnish 
Broadcasting 
Company) 

Finnish Various 

Sports 
interviews 
•30 interviews, 
•0,5-2 min. 
•total 40 min. 

YLE  
(Finnish 
Broadcasting 
Company) 

Finnish Various 

Political 
interviews 
•7 interviews, 
•22-24 min. 
•total 2,5 hours 

BBC World English  3 Finnish, 
4 Various 

 
I have not included much of nonverbal elements in the analysis because in 
many cases the camera angles did not permit systematic analysis of embodied 
action was impossible. In the celebrity interviews in particular, and to some 
extent also in the political interviews, the most frequently used camera angle 
was a close-up shot of either the interviewer or the interviewee, concentrating 
on the face. The director´s choice of camera angles and what the television 
audience has access to is important, but not within the scope of this study. So, 
although I acknowledge that the inclusion of nonverbal analysis would have 
given me more information about the practices used, I decided to leave 
nonverbal elements unanalyzed for the most part. However, throughout the 
analytical process I examined both the transcripts and the original videotapes. 

All three interview genres that I have analyzed entail properties that 
distinguish them from other interview genres. The type of celebrity interviews 
that form my data consist of the interview itself, which is conducted in a 
television studio, and video inserts, related to the theme of the interview. The 
interview together with the video inserts lasts in general for about 30 minutes. 
The theme of the interview is typically based on the interviewees´ public 
identities. For example, an interview with a film director focuses on the films he 
has directed, a civil rights activist is invited to talk about civil rights, an author 
about themes surrounding his latest novel, etc.  The personal life and private 
aspects of the celebrities´ identities are often also a topic of talk. The celebrity 
interviews are characteristically structured so that the interviewees produce 
lengthy, almost monologue-type answers to the questions, while the 
interviewers engage in various listening practices (see Norrick 2010). Typically, 
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the celebrity interviews are quite co-operative in nature and a consensual point 
of view is produced collaboratively by the interviewer and the interviewee (see 
Martínez, 2003; Lauerbach, 2007; Norrick, 2010).  

Sports interviews are a central component of sports broadcasting. The 
interviews serve the function of conveying the athlete´s first-hand experiences, 
subjective feelings, and accounts of his/her performance to the television 
viewer. The interviews allow the audience to follow their favorite athletes as 
persons by bringing their personas closer to the audience, and in general 
creating a feeling of being “up close and personal” with the athlete. Interviews 
with athletes and coaches in televised sports broadcasts take various forms. My 
data include interviews where the athlete is interviewed immediately after a 
sports performance. Interviews of this type are typically quite short, lasting 
from one to two minutes, and they are broadcast live. A feature that is specific 
to sports interviews is that the questioning turns often include evaluative 
elements, as the interviewers make assessments about the preceding 
performance. Assessments function as a way to invite the athletes to provide 
first-hand experiences and accounts of their sports performance.  

Political interviews as a genre have the institutional goal of producing 
neutralistic4 knowledge to the television audience in a way that holds the 
audience´s attention. The interviewers have the institutional right and 
responsibility to act as a representative of the audience and bring up points of 
view that are different from the politician´s. Introducing contrasting points of 
view and thus maintaining a balance between different perspectives is 
frequently realized through adversarial or challenging questioning in political 
interviews. Besides being a characteristic feature of a political interview, 
adversarial questioning is also an activity where epistemic positions are 
negotiated, in other words an activity that is relevant for my analysis. 

I approached the data with a basic interest in how knowledge is 
constructed in interaction. An unmotivated looking revealed that environments 
that included negotiation of epistemic positions seemed to occur especially in 
situations that involved aspects of resistance towards the IR agenda. I chose 
those instances for closer analysis in order to concentrate on practices that occur 
repeatedly in television interviews, and that are integral in both the local, turn-
to-turn management of the interview and in the management and construction 
of public identities, also achieved through local practices.   

In the following two chapters I will discuss the data that I have used, 
concentrating on the approach I have taken to the use of English as a ´common 
language´ between participants who come from different linguistic 
backgrounds.  

 
 

                                                 
4  Clayman (1992) stresses that “neutralism” is not a trait or a state of mind, but rather 

an interactionally organized social phenomenon. Neutralism is an achievement, an 
appearance of neutrality, constructed by certain interactive practices that the 
interviewers employ when avoiding overtly expressing their personal opinions.  
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3.1.1 English as a lingua franca 

English is a widely used medium of communication between speakers who 
have different first languages. The term ’English as a lingua franca’ (ELF) is 
used to describe interaction taking place among non-native5 speakers of English 
(see, e.g., Jenkins 2006; House 1999; Seidlhofer 2001). The term is also 
occasionally used to cover multiparty situations of intercultural communication 
that include speakers whose first language is English (Seidlhofer 2005). 

Corpora of ELF (Mauranen 2003; Seidlhofer 2004) have been collected and 
analysed to describe the nature of ELF as a language in its own right and how it 
differs from English as a native language (ENL). The results yielded by larger 
corpora provide important insights into the linguistic system, and the basic 
assumption of ELF as a ‘user language’ instead of a ‘learner language’ 
(Seidlhofer et al. 2006) coincides with my premise that the participants are 
competent actors in a setting that is in many ways highly demanding.  Firstly, 
this is because of the public nature of the setting and its consequent visibility to 
a large number of people, and secondly because of the participants´ 
expectations to ‘do well’ in the interview situation and of the need to 
accomplish the institutional goals of the interview.  

Previous research has observed interactional practices that are 
characteristic to English as a lingua franca. Meierkord (2000) and Firth (1996) 
both report that in ELF interactions participants engage in face work. 
Cooperation, the ‘let-it-pass’ phenomenon and preserving face are general 
principles that participants in ELF situations adhere to (see, e.g. Firth 1996; 
Meierkord 1996; Wagner & Firth 1997). In my data this is true insofar as the 
participants ’let pass’ such linguistic structures that deviate from the native-
speaker norms – including situations that might otherwise be challenging in 
nature, e.g. adversarial questioning in political interviews. For example, 
strategic misunderstanding6, which is one way to construct adversarial actions 
and disagreement in interaction, is in my data not based on linguistic elements 
that deviate from ‘standard’ English, but rather on interactional actions that are 
used in native speaker disputes as well, e.g. finding inconsistencies in the other 
participant’s talk (Goodwin 1990). Wagner (1996:223) stresses that negotiation 
of meaning is an activity that is essential in all interactive events, between 
native speakers of a same language as well as between people who have 
different linguistic backgrounds. Instead of focusing on language form, the 
participants hold each other accountable for their interactional behavior. This 
leads to the conclusion that interactional competence7 is more relevant for the 
                                                 
5  The decision to use the terms first/second language instead of native/non-native 

language mirrors the attempt to avoid implying deficiency – an attribute often 
associated with the use of the terms ‘native’ and ‘non-native’ (see Firth and Wagner 
1997).  

6  According to Arminen (2005), strategic aspects of interaction are often salient in 
institutional interaction, especially in media settings such as political interviews, 
where impression management is one of the main goals of the situation. 

7  Hua & Wei 2008 p. 24 talk about “co-constructed interactional competence” and 
define the term as deployment of intersubjective resources such as turn-taking, 
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participants than linguistic competence in the English language system. 
Interactional competence allows participants to recognize and utilize context-
specific organization of actions and ordering of practices (Hall et al, in press). 

3.1.2 English as a second language 

Second language acquisition (SLA) is a wide field of research, with direct 
applicability to language teaching. Questions of English as a second language 
that have intrigued interaction-oriented researchers have to do with what it is 
that second language users (learners) actually do in naturally occurring second 
language conversations. Moves toward a social or interactional perspective on 
English as a second language includes critique on traditional concepts in SLA 
research (see Firth and Wagner (1997, 1998, 2007).  Such critique has given rise 
to an alternative to traditional perceptions of language acquisition as the 
acquisition of forms. Instead of focusing on forms and individual cognition, the 
social/interactional paradigm investigates how second language is used to 
achieve intersubjectivity and to engage in social action (Gardner and Wagner 
2004:13).  

In addition to EFL and ESL, other terms that are used to characterize 
communication between people from different first language backgrounds 
include ‘English as an international language (EIL) (see, e.g. Jenkins 2000, 2006), 
‘English as a medium of intercultural communication’ (Meierkord 1996) or 
English as a global language (e.g. Crystal 2003). Other terms, such as ESP 
(‘English for Specific Purposes’) or EFL (‘English as a Foreign Language’) are 
often used in relation to language learning and language teaching. The use of 
the above-mentioned terms has traditionally reflected attempts or desires 
towards standardisation, with the standards typically idealizing native 
speakers´ use of English. Also, the question of which variety of English should 
be taught to language learners is related to the attempt at standardisation. Since 
my focus in this study is on interactional practices rather than specific linguistic 
features of English, it is not in my interests to treat lingua franca and second 
language interactions separately. Instead I see both types of interactions — 
whether lingua franca or second language — as highly context-specific 
interactive situations where participants draw on multiple resources to make 
sense of the situation and act as competent members in that particular 
community of practice8 (in this case the community of practice of the broadcast 
interview), the language that is used being only one of the available resources.  

Terminology that is used both in ELF and ESL research, such as ‘learner 
language’ vs.  ‘user language’, ‘native speaker’ vs. ‘non-native speaker’, ‘first 

                                                                                                                                               
repair, sequence organization and emobodied actions.  See also Hall et al. (in press),  
Markee (2000; 2007) 

 
8  According to Wenger (2004) ‘communities of practice’ have the following features: 

(1) there is mutual engagement in shared practices; (2) the interlocutors take part in 
some jointly negotiated enterprise; and (3) the members make use of their shared 
repertoire. 
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language’ vs. ‘second language’ are all dichotomies that to a certain extent have 
an underlying presumption of monolingualism and a view of language as a 
unified system. While I use the terms first language and second language to 
describe the participants´ linguistic backgrounds, I recognize that the use of 
these terms is not wholly unproblematic. For instance, these terms do not 
adequately take into account fully bilingual speakers, and they also fail to 
acknowledge the differing competences that people have depending on the 
context they use language in. While these terms retain their utility in 
characterizing the type of data I have analyzed, I see it as important not to make 
a priori assumptions about their relevance for the participants and so allow the 
terminology to steer the analysis away from the essential elements of 
interaction in these television interviews: the role of context, the situatedness of 
the practices that are used and the multiple and layered competences 
(linguistic, interactional, professional, and cultural) that the participants have in 
these particular settings and that are not stable but constructed and negotiated 
in interaction. 

Learning takes place in all interactions. What is learned is not just a 
specific language, but social practices, genres, institutional practices etc. If one 
concentrates exclusively on the NS/NNS dichotomy, I would argue that 
something about the multiple and layered forms of expertise and competence, 
and how they are learned, is lost. I hope to demonstrate with my analysis that 
the linguistic background of the participants is only one of the asymmetries in 
the television interviews that I have analyzed and should be treated as such – 
not by attributing a special status to it on an a priori basis, but instead letting 
the data speak for itself. 

My findings follow those of previous studies in second language 
interaction (e.g. Brouwer 2000; Firth 1996; Kurhila 2001, 2006; Rasmussen and 
Wagner 2002, Wagner and Firth 1997) that have shown that basically the same 
interactional phenomena can be found in both first language and second 
language interactions. Language is seen as embedded in wider practices of talk-
in-interaction (Gardner & Wagner 2004: XX). Levinson (2006) argues in the 
same vein, asserting that “human interactional abilities are at last partially 
independent of both language and culture” Levinson (2006:40).  This view is 
based on several facts. One fact that supports this idea of a “shared universal 
framework for verbal interaction” (Levinson 2006:41) is that people who do not 
share a common language or a common culture are still able to interact with 
each other. This is possible because humans have a shared “meaning-making 
machinery” (Levinson 2006:43). Further proof of the existence of what Levinson 
terms the human ”interaction engine” has been found in studies of aphasia, 
especially by Goodwin (2003) who shows that loss of language does not mean 
loss of interaction. Conversation analytic studies that have been conducted on 
different languages and in different cultures show that in many respects the 
organization, e.g., turn-taking, sequence organization and repair, of interaction 
is rather similar. This is not to say cultural variations do not exist. Levinson 
does not deny the existence of variation between different cultures, but states 



31 
 
the following: “the interaction engine is not to be understood as an invariant, a 
fixed machine with a fixed output, but as a set of principles that can 
interdigitate with local principles, to generate different local flavors” (Levinson 
2006:56).    

3.1.3. Multiple and layered asymmetries in broadcast interaction 

In my data, the interaction takes place in an institutional setting. The special 
characteristics of the setting are also of interest to me, since the participants´ 
institutional roles often carry with them an asymmetry of participation rights. 
Asymmetrical participation rights are closely linked to the asymmetry of 
knowledge, or more specifically to how knowledge can be constructed in 
interviews in ways that are institutionally appropriate and relevant. 
Asymmetry in interviews has been studied by, for example, Drew & Heritage 
(1992) and Heritage & Sefi (1992). The results of those studies show how 
inequality is present in terms of rights and responsibilities to different turn 
types (questions, answers) and different actions (e.g., controlling topic and 
eliciting information). 

Besides asymmetries of institutional knowledge, there are also possible 
asymmetries of linguistic knowledge in my data. The interplay between 
institutional and linguistic knowledge or identities has been previously studied 
by Kurhila (2004). However, especially in the present type of data, where the 
participants have a very high command of English and the use of English in 
their professional life is in fact routine for them, it would be misleading to 
assume beforehand that linguistic asymmetries are the most relevant for the 
participants. As Emanuel A. Schegloff pointed out in an interview with Jean 
Wong and David Olsher (2000), even in cases where there are linguistic 
asymmetries the asymmetries need not be consequential for interaction.  Thus 
they should definitely not be assigned a priori relevance for the participants.  
By way of explication Schegloff (Wong & Olsher, 2000) discusses grammar as a 
resource for accomplishing actions in interactions that involve non-native 
speakers. He argues that coparticipants might treat grammatical choices made 
by a non-native speaker as not being a “locus of order”, and instead rely on 
other resources for meaning-making. Schegloff (Wong & Olsher 2000) also 
asserts that that non-nativeness, or any other category such as age, gender, or 
ethnicity, is not a relevant category distinction to start with. Such categories 
could prove to be relevant in interaction or they could prove not to be relevant 
in interaction. For this reason it remains the job of an analyst to show how and 
where in interaction they are relevant for the participants. In the analysis, I 
follow the principles of conversation analysis and refer to particular aspects of 
the participants´ social identities – whether ethnic, national, linguistic,  
professional or some other identity category – only if they are visible in the 
actions the participants engage in (Schegloff 1992, 1997). 
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3.2 Method: Conversation Analysis  

I have approached my data with the methods used in conversation analysis 
(CA). CA is a method that identifies and examines the participants´ own 
methods of producing and interpreting social interaction. This approach 
enables the data to be analyzed from an emic perspective, i.e. examining how 
the participants jointly construct the institutional event of a television interview.  

CA was developed in the late 1960s and early 1970s by Harvey Sacks, 
together with Emanuel A. Schegloff and Gail Jefferson. It derived largely from 
ethnomethodology (Garfinkel 1967), - an approach used to examine how people 
produce social order and make sense of the world they live in. Conversation 
analysis was also influenced by Goffman´s work on the presentation of ‘self’ 
and the interaction order in everyday face-to-face interaction (Goffman 1959). 
While originally used by sociologists in the United States, CA has become a 
prominent approach in a range of disciplines worldwide. It is used by 
researchers in anthropology, social psychology, psychology, and linguistics.  
Other fields of study, such as workplace studies (Heath & Luff 2000; Luff et al. 
2000) also use CA as a methodological tool. Introductory discussions about CA 
methodology include works by Psathas (1995), Hutchby & Wooffitt (1998), ten 
Have (2007), and, in Finnish Tainio (1997). 

According to the basic principles of CA (e.g. Hutchby and Wooffitt 1998, 
ten Have 2007), interaction is sequentially organized. The participants realize 
and make sense of social actions through orienting to sequentiality, i.e. the way 
in which actions and utterances are ordered. The relationship between talk and 
action is discussed by Schegloff (1991: 46) who states that talk amounts to action, 
referring to how talk is a medium through which people can participate and 
make sense of ongoing events (see also, e.g., Schegloff (2006), Peräkylä 
(1995:17), Arminen (2005:6). Thus social actions, and more specifically the 
participants´ own methods of understanding social actions, are the basis of 
analysis.  

The data in CA studies are ‘naturally occurring’, i.e. consisting of real-life 
instances of interaction. The analysis is data-driven, and based on observable 
details of interaction. A priori categorizations are avoided and any detail of 
interaction is treated as possibly relevant. As suggested by Sacks (1992:484), 
“we should try to find order at all points”. Methodically, this means that a careful 
transcription of the data is needed in order to capture and scrutinize the details 
of interaction that make it ordered. Transcriptions, together with the original 
audio and/or video data are the resources that the analyst can repeatedly go 
over during the analytical process. The transcription system that is used in CA 
was developed by Gail Jefferson (see Atkinson & Heritage 1984, pp. ix—xvi). 
Originally the system was used for analyzing audio data. Over the decades, as 
technology advanced and video recordings became available, the transcription 
system has been further developed to include aspects of visual data. The 



33 
 
transcription conventions that I have used are based on the system developed 
by Jefferson. The notation system is summarized in the Appendix.  

The data in this study is transcribed without paying attention to speakers´ 
possible “foreign” accents. This means that utterances are not necessarily 
transcribed exactly as they are pronounced, but according to “standard” 
English orthography. This decision of not to transcribe accent was based on the 
fact that how an accent is represented is filtered through the transcriber´s 
cultural and linguistic knowledge. In particular, when the transcriber and the 
participants whose talk is transcribed come from different cultural and 
linguistic backgrounds, there is a risk that the transcription will be overly 
affected by the transcriber´s hearing. In this case, the transcription by a  Finnish 
speaker of English would not necessarily represent what other transcribers 
might hear.  

Another reason for not transcribing accent is that I did not want to imply 
hierarchies between different accents or make assumptions about what is 
standard and what is non-standard English. Choosing not to transcribe accent is 
also done to avoid prejudice. For example transcribing a “German” accent 
highlights the accent when it is presented in written form (see Oliver et al 2005). 
So instead of honoring the participant (Schegloff 1997), the transcription of an 
accent could in this case result in biased representations of the participants 
(Oliver et al 2005:1279, see also Jaffe and Walton 2000; Preston 1982). While 
“borrowing” from a denaturalized transcription approach that removes 
idiosyncratic elements of speech and focuses on the informational or meaning 
content of speech (see Cameron 2001, Oliver et al 2005) and omitting (foreign 
language) accent from the transcripts, I have, however, following CA 
conventions, included certain elements that amount to what is considered 
speaking with an accent in the transcriptions. These include features that are 
recorded in the transcripts of “standard” English as well, such as stress and 
lengthening of syllables.  

One of the core notions in conversation analysis is that of recipient design 
(Sacks 1992, see also Goodwin 1981). Each utterance is created for a particular 
recipient in a particular conversation. According to Sacks et al. (1974:727) 
recipient design shows how talk is “constructed or designed in ways which 
display an orientation and sensitivity to the particular other(s) who are co-
participants´ within the conversation.” Recipient design is one key aspect of 
epistemic organization in interaction. It is useful in analysing the participants´ 
assumptions about what the recipients know or do not know and how those 
assumptions have an influence on how a turn is designed. For example, an 
utterance can be constructed  (e.g.,  through word selection, sequential 
ordering) in a way that it makes sense for a particular recipient, taking into 
account the knowledge that the recipient is presupposed to have.   

An example of instances where recipient design is analysed includes 
person reference (Sacks and Schegloff 1979), where an analysis of how a person 
is referred to when talking to somebody else and how using a first name 
(instead of any other possible referent) presupposes mutual recognition of the 
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referred person. Reference to places (Schegloff 1972) also requires orientation to 
knowledge that the recipient supposedly has. Terasaki (1976) studied news 
delivery sequences and showed how the linguistic design and sequential 
organization of news delivery turns are tailored to fit the recipients and to what 
they already know or do not know. The recipients can  then confirm a news 
delivery turn as informing and something that is “news-for-them” (Terasaki 
1976:7).  

Heritage (1984) in his analysis of oh as a change-of-state token has studied 
acts of informing and how through acts of informing recipients are presumed to 
be ignorant about a particular matter and how the recipients then confirm this 
presumption by producing an oh-prefaced turn, displaying that transmission of 
information has taken place. News receipts in general are a way for the 
recipients to acknowledge a previous turn as news, and also encourage the 
development of news telling. News receipts include, for example, oh, oh really, 
oh + assessment (Heritage 1984, Local, 1996, Jefferson 1981). 

The actions of both the speaker and the recipient thus both reflect on and 
construct who the recipient is and what the recipient knows. Discourse 
identities (such as questioner-answerer) and situated identities (such as 
interviewer/interviewee) are constructed in interaction, through recipient-
designed utterances and actions.  

3.2.1  Conversation analysis and institutional interaction 

Conversation analysis is used to analyze interactions from a wide range of 
settings, from mundane to different types of institutional interactions. Although 
originally developed for analysis of everyday interactions, CA has been used in 
the study of institutional interaction for decades. An important early work on 
institutional interaction is Order in Court by Atkinson & Drew (1979). Over a 
decade later, Talk at Work, a collection of articles edited by Drew & Heritage 
(1992), was also influential in establishing methods for studying institutional 
interaction. The settings that have attracted most attention in CA studies of 
institutional interaction are medical interactions and media interactions. Other 
studies of institutional settings include, for example, counseling and therapeutic 
settings (Peräkylä 2005; Arminen 1996, 1998), business meetings (Boden 1994, 
1995; Kangasharju 1996) classroom interaction (McHoul 1978, 1990; Seedhouse 
2004), and emergency calls (Zimmerman 1992). Overviews of CA and 
institutional interaction include the work by Heritage (1997), Drew and 
Sorjonen (1997), Ruusuvuori et al (2001), and Arminen (2005). Some CA studies 
on institutional interaction have also been motivated by the possible 
applications the results of the analysis might have for practitioners. Findings of 
applied CA can be used to suggest ways with which practices that are used in 
professional settings, such as therapy, medical encounters, journalism or 
language teaching, could be developed.  

Conversation analytic studies of institutional interaction examine the way 
institutional tasks are accomplished and how institutional identities are 
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achieved through interaction. According to the basic assumptions held in CA, 
talk and action have a reflexive relationship with context. Heritage (1984:242) 
states that “…the significance of any speaker´s communicative action is doubly 
contextual in being both context-shaped and context renewing.”  Thus talk and 
action are tied to context, each utterance being affected by and affecting the next 
utterance. When the institutional tasks that are achieved through action are the 
focus of analysis, the activities that the participants engage in are seen to 
produce both micro- and macro structures. With each (context-shaped) 
utterance the context is renewed and the institution is “talked into being”.  

A large number of the studies on institutional interaction have 
concentrated on media interaction. Conversation analysis treats interviews as 
interactive events that are constructed through social practices. The social 
conventions that are oriented to by the interviewers and interviewees constitute 
the interviews as an organized social institution (Clayman & Heritage 2002:6). 
Television interviews have been studied from a conversation analytic 
perspective by, for example, Clayman (1988, 1992); Greatbatch (1988); Heritage 
(1985); Heritage & Greatbatch (1991); Clayman & Heritage (2002), Roth (2002), 
and Hutchby (2006). Finnish studies on television interviews include works by 
Nuolijärvi & Tiittula (2000); Berg (2001, 2003), Kajanne (2001), and Haddington 
(2004, 2005, 2006a., 2006b, 2007).  

A prominent feature of broadcast interaction is that it is produced for 
public audiences (see Clayman and Heritage 2002, Hutchby 2006). The fact that 
talk is directed at an overhearing audience is visible in the participants’ actions 
(e.g. the IRs do not respond to the IEs’ answers with ‘newsmarks’ such as ‘oh’  
(Heritage & Greatbatch 1991). Institutional agendas and goals have been 
established prior to the interactive event and the representative of the television 
institution has the right and the obligation to pursue the goals that have been 
set.  

By examining the details of interaction it is possible to show how larger 
social identities can be built through conversational devices (see, e.g., Goodwin 
1987, 1994; Maynard & Zimmermann 1984, Heritage & Raymond 2005).  The 
situated identities of the IR and IE are constructed in the interaction. Other 
categories and their possible relevance for the actions at hand are also 
negotiated locally.  An example of categorization work and epistemic practices 
would be an instance where questioning invokes a group-member identity (e.g. 
a nationality or a profession) and that group membership is used as a basis for 
treating the interviewee as knowledgeable or not knowledgeable (see Piirainen-
Marsh & Koskela 2000). Typically a person who belongs to a category (whether 
national, linguistic, professional or some other category) is seen to have 
entitlement to knowledge that concerns that category (see, e.g. Sharrock 1974, 
Heritage & Raymond 2005)  

This study analyses data from an institutional setting and aims to locate 
and specify the epistemic practices that are used by the interviewer and 
interviewee in specific television interview genres. The analyses, although not 
initially motivated by practical applications, can provide ideas for considering 
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the meaning, relevance, or consequences of epistemic practices that are used in 
the media. Analyzing situations where English is used as a common language 
between participants who come from different linguistic backgrounds shows 
how epistemic practices are used in a second language, and also yields 
information on the universality of epistemic practices and the relationship 
between linguistic structures and interactional practices.  
  



  
 

4 RESULTS 

4.1  Epistemic organization in three different television interview 
genres 

The results of the individual articles show how systematic management and 
negotiation of knowledge is present in question-answer sequences. In this 
process of negotiation, the institutional demands of television with respect to 
the rights and responsibilities that the participants have, are taken into account.  
The results reveal specific practices by which epistemic stances are taken.  

The purpose and institutional goal of each interview genre that I have 
analyzed is different, and this can be seen first of all in the way the interviews 
are organized and consequently in the way epistemic positions are negotiated.  
In terms of co-operation there are substantial differences between celebrity 
interviews, which are co-operative in nature, and adversarial political 
interviews. The overall goal of a celebrity interview is to get celebrities to open 
up and share details of their private life with the television audience, while 
political interviews are adversarial by their nature and one of the interviewer´s 
institutional tasks is to present conflicting points of view. In sports interviews 
the institutional goal is to get an athlete´s “insider´s view” on a performance 
that the television audience has just witnessed.  

The results of the analysis tell us about the practices that are used in the 
management and negotiation of knowledge in question-answer sequences. The 
findings of this study add to the body of knowledge on epistemic practices in 
question-answer sequences, specifically in broadcast interviews, with a 
particular focus on practices that are used in different interview genres. In each 
of the individual articles, the question-answer sequence is the locus of analysis, 
and all the articles reveal practices used in the question-answer sequence as a 
whole. After all, my  perspective on epistemics in interaction stresses the idea 
that knowledge is constructed in interaction between two (or more) participants 
and different dimensions of knowing are negotiated in interaction. However, the 
focus of the analysis of the articles differs according to whether the interest is in 
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questioning turns or answering turns, or in both. In article I, which considers 
celebrity interviews, epistemic practices in both questioning and in answering 
turns are analysed. Article II, on sports interviews focuses on practices  in 
questioning turns, although it also addressess the consequentiality of the 
practices that are employed in questioning turns, and selected features of  
answering turns. In article III the main focus is on answering turns in which 
politicians negotiate epistemic stances in adversarial questioning sequences. In 
article IV both questioning and answering are analysed, although  the focus lies 
more on questioning turns. 

4.1.1  Celebrity interviews    

The genre of celebrity interviews introduces celebrities or reveals some aspects 
of celebrities to the television audience. One goal of the interview is to provide 
the television audience with new information, often personal aspects such as 
opinions, narratives or personal experiences. The quest to reveal personal 
aspects and elicit talk about the celebrity´s personal life requires, and frequently 
results in, a relatively high level of intimacy in the interview. However, such 
intimacy is not self-evident. Celebrities may not wish to talk about certain 
topics in the interview, and when this is the case they can – and do – invoke 
different types of knowledge.  

The analysis on celebrity interviews in article I focuses on instances where 
different types of knowledge are invoked by the interviewer when asking 
questions about personal aspects of a celebrity´s life.  I describe 1) how the 
interviewer invokes first-hand knowledge by her questions and 2) how  
interviewees can resist the first-hand knowledge-invoking agenda set by the IR 
question and display general knowledge in their answer. This practice can be 
used in managing the intimacy level of the interview (Koskela 2005). The data 
in article I are drawn from a program called “Yölento” (“Night Flight”), in 
which Maarit Tastula interviews celebrities. The interviews were conducted in a 
studio, without a studio audience. The program consists of the interview and 
video inserts.  

I analyzed four interviews in which the guests were two film directors, 
one author, and one civil rights activist. The interviews were aired in January 
and February, 1998. The analysis showed that the interviewees construct 
epistemic positions for their answers that are both relevant for the interview 
and the activities that are at that moment being engaged in in the interview, and 
also for management of the intimacy level of the interview. Various practices 
were used by the interviewees to construct an epistemic position that was 
different from the one proposed by the interviewer. These practices include 
topical shifts that enabled the interviewees to move away from the personal 
level to displaying general knowledge. One such practice was using impersonal 
pronouns such as you. Another practice was tense selection, specifically using 
the present tense when answering questions that were designed to invoke lived 
personal experiences in the past. Lexical selections were also made that 
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emphasized the nature of knowledge as general instead of personal. Impersonal 
grammatical constructions were used to distance oneself from the topic at hand.  
The interviewees made generalizations and abstractions, moving away from the 
suggested personal framework and presenting general facts in their answers 
instead 

These are the types of actions that claim organized and specialized 
knowledge, typically associated with experts (Koskela 2005:112). By mobilizing 
different types of knowledge the interviewees manage to resist the agenda in a 
way that does not seem evasive and dos not render them accountable. The 
following example illustrates the use of generic you (line 3), lexical selections 
that suggest general knowledge (segregated, society, community), and the shift ito 
the present tense (lines 3-10) The grammatical construction of the answer is 
designed to be impersonal, achieved through the second person singular 
pronoun you and attributing experience to an unspecified group of people within 
a community (when you live.., experience with race within black community is quite 
minimum) (Koskela 2005:111). 

 
(1) Yölento 03/01/1998 

MT = IR, Maarit Tastula  
    HB = IE, Harry Belafonte 

 1 MT  and when did you have your first personal experience 
 2   with (.) racism. 
� 3 HB  when you live within (.) the segregated society (.) 
 4   or in a segregated community  
 5   experience with race within the black community 
 6   is quite minimum.  
 7   (.) 
 8 HB  (xxx) the restaurants are black, the schools are black, 
 9   (.) the minute you step outside that society 
 10   you will have your first experience with race. 

 
In the following excerpt (discussed in more detail in Koskela 2005), the 
interviewee’s lexical selections invoke an expert role. The interviewer seeks the 
IE´s personal point of view with a questioning turn that describes an eating 
disorder that the interviewee had in his teenage years (lines 1, 4). The question 
is produced in a declarative form and is about a matter that the IE has first-
hand primary access to. However, in his answer the IE does not display first-
hand knowledge. 
 

(2) Yölento 14/02/1998 
 
MT = IR, Maarit Tastula 
SK = IE, Stephen Kuusisto 

 
 1 MT  but it was actually very serious at some moment (.) 
 2   so you were um:: brought into hospital 
 3 SK  ºyeah.º 
 4 MT  [it was only] hundred and five po[unds] 
� 5 SK  [u:hm       ]                    [u:h ] we- we know 
 6 SK  from psychological studies that the <only way> (.) 
 7   you can (0.6) uh (.) avoid (.) self-destructive  
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 8   tendencies (.) is to: have a belief that life is 
 9   possible, that it´s worth living, that there´s meaning 
 10   ahead(.) u:h (.) you know (.) anorexic teenagers 
 11   the ones who stop eating (.) in fact believe (.) 
 12   that (.) the future will be terrible.  
 13   you know (.) anorexia is a disease of (.)psychological 
 14   dimensions >right< you don´t wanna become an adult. 

 
In excerpt (2) the interviewee displays general knowledge about anorexia 
nervosa in his answer. The IE uses the language of psychology (self-destructive 
tendencies, line 7) and medicine (a disease of psychological dimensions, lines 13-14). 
Also, in this excerpt, the generic use of the first person plural pronoun we shifts 
the focus away from the interviewee and presents expert knowledge (on the use 
of generic we and ‘territories of information’, see Kamio 2001). Generic and 
impersonal expressions were used by the celebrities in my data to design their 
answers in a way that on the one hand follows the topical agenda set by the IR, 
but on the other hand shifts away from the invoked knowledge type so that 
they are able to display general or expert knowledge.  

The above excerpts show how interviewees can resist the role that is 
projected onto them in the questions. Instead of answering in a frame of first-
hand knowledge, interviewees can mobilize a different type of knowledge in 
their answer. This enables them to avoid overly intimate topics, and shift the 
topic away from a personal to a more general level. Resistance can be done by 
1) explicitly orienting to the problematic aspect in the IR´s turn, 2) using a 
contrastive device such as but or a spatial adjunct to contrast different domains 
of knowledge, and 3) displaying general knowledge.  The first two elements 
were not always present in the instances I analysed, but celebrities can also 
resist by starting their answering turn with a display of general knowledge. 
Often, resistance is done very subtly, in a way that retains many elements of the 
topical agenda set by the interviewer. Subtle resistance of this kind enables the 
interviewee to shift the agenda in a way that does not render the interviewee 
accountable (e.g. the IR does not repeat the question) and the IEs do not seem 
evasive to the audience watching the television interview.  

4.1.2  Sports interviews    

One central function of the sports interview is to convey the athlete´s personal 
experience and feelings about his or her performance to the television audience. 
Typically, IRs invite athletes to describe their first-hand experience by making 
assessments of their preceding performance. The results of this study show how 
this is done. Sports interviews have certain characteristics that distinguish them 
from other interview genres. Sports interviews are often very short when 
compared with other interview genres (each interview in my data lasting from 
one to two minutes on average), and they are broadcast live, with no editing.  
The ´here and now´ –quality of sports interviews is highlighted by the fact that 
the interviews are conducted immediately after the performance, when the 
athletes are often sweaty and out-of breath. This is one way of conveying the 
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illusion of transmitting the action to the television viewer as it is (Whannel 
1992:113).  The overtly evaluative nature of the questioning turns is something 
that separates the sports interview from news interviews, where a certain 
”neutrality” is expected from the IR (Heritage & Greatbatch 1991, Heritage 
1985, Clayman 1992).  

The sports interviews that I analysed consist typically of the following 
phases: assessment/evaluation of the preceding performance, comments or 
accounts on a more general level and finally orienting to future performance. 
Typically, the sports interview begins with an assessment sequence where the 
IR and the IE evaluate the latter´s performance.9 The IR makes a first 
assessment and the athlete produces a second assessment that is typically 
followed by further comments on the performance or an account of failure 
related to the performance.  After this, usually in the middle of the interview, 
there may also be assessments or comments on sports on a more general level. 
Towards the end of the interview the participants generally orient to future 
performance(s). This can be done, for example, by wishing the athlete luck, 
athletes promising to do their best, or a question-answer sequence about the 
tactics of future performance(s).  

The results of the analysis showed how assessments and evaluations were 
used in directing the topic to a specific aspect of the preceding performance, 
and in inviting personal experience. This was achieved through question 
design. The action of making a first assessment makes relevant the production 
of the second pair part of the adjacency pair, i.e. second assessment in the 
answering turn. The analysis showed that the athletes very strongly oriented to 
the assessment in the questioning turn and made second assessments from their 
personal perspective. By doing this, the athletes participated in collaboration 
with the interviewers and in a manner that constructs the sports interview as an 
interactive event. The analysis also revealed that there are differences in how 
positive and negative assessments are made and responded to. Epistemic 
primacy is implied in the action of making a first assessment (Pomerantz 1984, 
Heritage & Raymond 2005, Raymond & Heritage 2006). The analysis revealed 
that epistemic downgrading is linked with the nature of the assessment. The 
following excerpts show how, typically, when the IR makes a positive 
assessment, this is not downgraded by evidential marking or a tag question.  
 
(3) Paris 2003 
IR  Tapio Suominen 
IE  Allen Johnson 
 1 IR � th[at wa]s smooth, (.) and fast  

 2 IE    [hey  ]  

 3 IR  are you happy yourself?  

 4   (.)  

 5 IE  yeah I’m happy, I’m u:h (.)  

 6   I’m happy that I was able to run that comfortably  

                                                 
9  In my data 76 % of the IR´s first turns include an assessment 



42 
 
 7   and run that fast so- °hh so  

 8   (hopefully) I can (.) feel just as good tomorrow  

 9   and u:h (.) have a performance similar to that.  

 
The interviewers use direct assessments such as that was x, or your performance 
was x.  In excerpt (3) the interviewer assesses the preceding performance in line 
1. The assessment by the IR, who has limited access to the issue at hand, 
functions as a ‘fishing-device’ (Pomerantz 1980), and successfully elicits the 
athlete´s first-hand report of the performance.  

Excerpt (4) shows how negative assessments are often constructed so that 
the interviewer´s lack of first-hand knowledge is visible in the way the 
assessment is produced. The interviewer starts by explicitly placing the athlete 
in a position where he can evaluate the truthfulness of the assessment (correct 
me if I´m wrong, line 1); in other words the athlete is placed in a position with 
epistemic authority.  This type of turn-beginning projects a negative evaluation 
which is later in the turn epistemically downgraded by the framing of the 
assessment as something that is based on visual evidence (it looked like… line 2).  
 
(4) Paris 2003 
IR  Tapio Suominen 
IE  Sherwin Vries 
 1 IR � Sherwin (.) correct me if I’m wro:ng 

 2  � but it looked like you had to f:ight a little bit 
there. 

 3   (.) 

 4 IE  .hh yeah I was a bit tired from (x) 

 5    hundred meters hh .hh (.) 

 6   (   ) (you know) hh .hh (.) 

 7   I’ve never run so hardhh .hh (.) 

 8   three- three days in a row so uh 

 9   .hh (.) I’m just trying to hh .hh (.) go out there 

 10   and just give it u- hh  

 11   .hh my- my be:st shot shot each and every time an- 

 12   .hh and run each and every race like a final. 

 
Questions of epistemic authority are relevant in sports interviews, showing 
how IRs orient to athletes as having epistemic primacy with respect to their 
performance over the interviewer, and how this primacy is used to design 
questions in a way that 1) directs and limits the topic to a certain aspect of the 
preceding performance, and 2) invites the athletes to describe their personal 
experience. In their answering turns, the athletes´ interpretation of the nature 
(positive or negative) of the IR´s first assessment is visible.  The way their 
answers are constructed to include either further commentary or an account of 
failure also shows how athletes orient to their institutional obligations and 
accountability.  
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The results of the analysis in article II lend support to the view that it is 
important for the participants in an institutional setting is to orient to the goals 
of the setting and act in a way that is relevant for that particular setting. Shared 
knowledge about how to interact in a sports interview seems to be much more 
important than linguistic knowledge of a specific language, even among 
athletes whose linguistic skills are limited (Koskela 2008:352). 

4.1.3 Political interviews 

The institutional goals of the political interview are to yield information for the 
television audience and to do so in a way that is both neutralistic and entertains 
the audience10 (see, e.g., Clayman and Heritage 2002). Interviewers are expected 
to be neutralistic yet also to create conflict and challenge the IEs and their views 
in order to make the interview more entertaining. Politicians in turn need to 
overcome the challenges posed by the IR and present their political views in a 
credible manner. This is important, because they are under pressure to convey a 
positive image to all the potential voters among the television audience. In 
article III, I examined instances where, after adversarial questions that included 
third-party attributed statements, politicians resist some aspect of the 
questioning turn and negotiate their own independent epistemic stances in their 
answering turns. These sequences were chosen as the focus of analysis, because 
they are important in view of the above-mentioned institutional goals of the 
interview. 

The analysis shows that negotiation of epistemic positions is achieved 
through various practices in political interviews. One such practice is to display 
independent and detailed knowledge about the third-party attributed statement 
(e.g. display knowledge about what exactly has been said or about the manner 
in which something has been said) and in this way resist the presuppositions or 
propositions in the interviewer´s question. Another practice is to orient to the 
authority of the source, relevance or credibility of the third-party attributed 
statement. A third practice is to resist the proposed action type when 
responding.  

The results reveal that declining to engage in the topical or action agenda 
set by the question is particularly relevant in defending one´s own perspective. 
This is illustrated in excerpt (5) where the IR makes a third-party attributed 
statement in lines 30 and 32 and the IE answers in a way that simultaneously 
manages to accept the correctness of the quotation and emphasize his own view 
about the need for follow-up actions. This excerpt is taken from an argument 
sequence where the IR has said that Iran will return to their uranium 
enrichment program11 and the IE has replied that it is still “an open issue”. The 

                                                 
10  This is the case with the standard political interview. However, there are program 

types that are hybrid, i.e., they blend  features of a political interview with exchanges 
found in other genres. Hutchby (2011) describes the “hybrid political interview”, 
which is characterized by IR non-neutrality. 

11  In 2003 the IAEA (the International Atomic Energy Agency) concluded an 
investigation stating that Iran had failed to report nuclear activies to the IAEA.  After 
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IR then, in lines 30 and 32, introduces the third-party attributed statement as an 
evidence for his view. 

 
(5) HardTalk [Tuomioja 27/12/2004] 
IR   Tim Sebastian 
IE   Erkki Tuomioja 

 
30 IR Ajatollah Khame[nei has          ] actually said, 

31 IE                [(right,) (right,)]  

32 IR we will <never? give up, (.) enrichment.> 

33 IE and we will continue? engaging them, 

34  on this issue. 

 
The resistance to the IR´s action agenda is visible in how the answering turn in 
lines 33-34 is designed as a continuation of the IR’s turn, both syntactically and 
by using a similar intonation pattern that the IR has used. The intonation 
pattern (line 32 & lines 33-34) consists of three prosodic units that are produced 
rhythmically in a similar manner, the first one with a rising intonation, second 
with a continuing intonation and the third with a final intonation. Instead of  
making a counter argument on the current situation the IE manages to shift the 
topic to future actions  (for a detailed analysis see article III).  

Article IV investigates how rights to knowledge and authority are 
negotiated through the participants’ orientations to assessments embedded in 
questioning sequences.  This article is a joint paper written together with my 
supervisor.  The division of work between the two authors in writing this article 
was such that the theme and the research questions in the article arose from 
themes that had been addressed in articles I-III. I also undertook the transcripts 
and preliminary analyses. The analysis was further developed jointly by the 
two authors. The actual writing process was also done in collaboration, both 
authors participating in the writing of all parts of the article.  

The analysis shows how assessments, together with other linguistic and 
interactional resources, are formed to set topical agendas and to build opposing 
stances towards the interviewee. It also shows how the interviewees can resist 
the proposed stances and negotiate their own epistemic stance. The analysis 
illustrates how evaluations can be used in different positions in questions. In 
question prefaces assessments can be used to build a critical position towards 
the interviewee. Turn final tag questions in our data are used to convey 
epistemic and evaluative stances for the politician to either confirm or to 
dispute. The analysis also shows how assessments that are embedded in 
questions can be used to intersect the answer in progress. An example of this is 
seen in excerpt (6), from article IV. 

                                                                                                                                               
this the so called EU-3 (France, Germany and the UK, acting on behalf of the EU) 
attempted by diplomatic means to resolve the questions about Iran´s nuclear 
program. This attempt resulted to a temporary suspension of Iran´s uranium 
enrichment program in November 2004, one month before this interview was 
conducted. 
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(6) HardTalk [Margelov 31/10/2002] 
IR  Tim Sebastian 
IE  Mikhail Margelov 

 

1 IR  =speculation is quite advan[ced that  ] he will be  

2 IE                            [((coughs))] 

3 IR  giving up cer[tain  respons- if not 

4 IE             [ I (x)                     

5 IR retiring completely.             

6 IE  I really doubt that (.) that can happen, 

7   .hh knowing president Yeltsin in person (.) 

8   I can hardly imagine that .h u:h he will (.) 

9   u::h leave (.) u:h his position (.) uh before (.) 

10   u:h the: uh: be-be-before the right time and uh (.) 

11  [(x)    ] 

12 IR � [hasn't-] hasn't he lost the joy of it 

13   (0.5)  

14 IE  I- I don't think so, 

15                  o-IE smiles-- 

16 IE � lost his enthu[siasm 

17  --------------[°heh heh°     

18 IE °hh I- I [don't think-] 

19 IR             [  °he's°  get]ting tired.   

20  ----------------------o  

21 IE n::o I-I- I don't think so,  

 
The question in line 12, together with its reformulation in line 16, challenges the 
view that the IE has presented about president Yeltsin. The adversarial nature 
of the question in line 12 is visible in that it interrupts the IE´s answer and the 
content of the question proposes a contrasting view. The question is about a 
matter that the IR has less access to than the IE due to the IE´s personal 
relationship with the president. The use of the negative interrogative format 1) 
upgrades the IR´s epistemic claim (see Heritage & Raymond 2005) and 2) sets 
constraints on the answer, as it prefers “yes”  as the answer. The IE seems to 
have problems (delayed mitigated disagreement, accompanied with smiling 
and laughter) when answering the question in a way that on the one hand is 
appropriate in regard to his institutional responsibilities and  on the other hand 
preserves his credibility (Koskela & Piirainen-Marsh, frth). 

The micro-level negotiation of epistemic stances is a joint interactional 
achievement, realized grammatically, lexically and sequentially. In television 
interviews, the negotiation of epistemic positions is embedded within question-
answer sequences, and it can be done with varying degrees of explicitness. On 
the macro-level, which is achieved through micro-level practices, the 
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asking questions 
about personal 
and private 
matters 

negotiation of epistemic stances is crucial for both the politician and the 
journalist in terms of the presentation of self to the television audience.  

The following tables sum up the epistemic practices that were used in the 
three different television interview genres in the instances that were chosen for 
analysis. For reasons of clarity I have placed epistemic practices, linguistic and 
interactional resources in separate columns, but I would remind the reader that 
linguistic and interactional resources are used in realizing epistemic practices, 
and are thus not actually a separate category, but rather a category that is 
embedded in epistemic practices. Epistemic practices are also used in 
accomplishing a wider  action, which is presented in the column on the right. 
 
TABLE 3 Epistemic practices in celebrity interviews (article I) 
 
 
 
 
  

managing level of 
intimacy  
 
resisting some 
aspect of question 
 
constructing 
expertise  
 

 

Answers 

• use of past tense 
• explicit reference to 

personal experience 
 

• contrastive devices 
(e.g. “but”) 

• spatial adjuncts 
•  lexical selections 
• use of present tense 
•  use of impersonal 

pronouns 
 

• explicit  orientation 
to a problematic 
aspect in the 
question 

• abstractions 
• generalizations 

invoking first-hand 
knowledge 

displays of general 
knowledge 

 
Questions 

Sequential environment 

Epistemic practices 

Linguistic and 
interactional 
resources 
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inviting the athletes´ 
personal experience 
 
directing the topic 
 
a resource in 
building a turn into a 
question 

TABLE 4 Epistemic practices in sports interviews (article II)  
 
 
 
 
 
  

providing personal 
experience 
 
orienting to 
institutional 
responsibilities & 
accountability 

Answers 

1) [referent]+ 
[copula] + 
[assessment term] 
 

2) [referent] +  
[evidentials or 
references to 
visual or 
inferential source 
of knowledge] + 
[assessment term]  

[agreement / 
disagreement] +  
[referent]+ [copula 
or verb that 
describes 
experience]+ 
([intensifying or 
mitigating devices])  

1) unmarked first 
assessments 
 
2) downgraded 
first assessments 

 

1) [second 
assessment]+ 
[elaboration] 
 
2) [second 
assessment] + 
[account of failure] 
 

 
Questions 

Sequential environment 

Epistemic practices 

Linguistic and 
interactional 
resources 
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adversarial 
questioning while 
maintaining 
neutrality 

TABLE 5 Epistemic practices in political interviews (article III)  
 
 
 
 
 
  

disaligning with the 
question 
 
revealing IR agenda 

Answers 

• prosody (stress on 
copula in 
assertions) 

• paraphrases 
• question design 
• multimodal 

resources (looking 
at papers) 

• lexical selections in 
reporting verbs and 
reporting phrases 

• category selections 
• explicit denial of 

presupposition 
• explicit comments 

about source 
selection & source 
characteristics 

third party 
attributed 
statements 

displays of detailed 
knowledge about 
third party´s 
actions 
 
contesting the 
authority of third 
party 
 
questioning the 
IR´s source 
selection 
 
resisting proposed 
action types 

 
Questions 

Sequential environment 

Epistemic practices 

Linguistic and 
interactional 
resources 
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building a critical 
stance 
 
contesting the IE´s 
position 
 
building opposition 

TABLE 6 Epistemic practices in political interviews (article IV)  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 

downplaying 
seriousness of attack 
 
public image 
management 

Answers 

• reported 
assessments 

• turn final tag 
questions 

• negative 
interrogatives 

• evaluative stances 
in question 
prefaces 

•  irony & sarcasm 

• second assessment 
with a shift in the 
referent 

• explicitly referring 
to: 
-lack of knowledge 
-alternative third 
party 
-IR´s subordinate 
epistemic access 

• smiling & laughter 
 

taking position 
through 
assessments, 
 
invoking rights to 
knowledge and 
authority  

shifting the focus of 
the assessable 
 
claiming superior 
access / rights to 
knowledge 
 
downgrading the 
cited third party´s 
authority 

 
Questions 

Sequential environment 

Epistemic practices 

Linguistic and 
interactional 
resources 



  
 

5 DISCUSSION 

 
I have explored epistemic practices in three different broadcast interview 
genres: celebrity interviews, sports interviews and political interviews. The 
analysis focused on examining the linguistic and interactional practices that are 
used to construct and negotiate knowledge in these types of interviews. This 
study builds on previous work in studies of epistemics in interaction, especially 
studies on epistemic stance (Kärkkäinen 2003a, 2003b; Haddington 2005, 2006a, 
2006b, 2007; Clift 2006) and conversation analytic studies of epistemics in 
interaction (Sidnell 2005; Heritage & Raymond 2005; Raymond & Heritage 2006; 
Heritage & Raymond in press). Similar practices of negotiating epistemic 
positions were found in my data that have been shown to be used by 
participants in other contexts.  

This study also offers new perspectives on previous research on 
epistemics in interaction. First, by focusing on broadcast interviews, I looked 
into the relationship between the institutional goals of the interview and the 
epistemic practices that the participants use in accomplishing actions that are 
relevant for those goals. In particular, findings on celebrity interviews and 
sports interviews, which have not been studied before, yield valuable 
information about practices in different types of broadcast interaction. My 
analysis showed that the different types of questioning sequences used in each 
of the interview genres gave relevance to particular kinds of epistemic practices. 
Second, by analyzing data where English was used as a common language 
between participants who come from different linguistic backgrounds, I was 
able to show how these participants take part in practices similar to those of 
participants in native interactions. This finding supports the idea of a universal 
“interaction engine” (Levinson 2006). Thirdly, studying the relationship 
between epistemic practices and social identities in an institutional setting 
supplements previous studies that have been carried out in everyday settings 
(e.g., Raymond & Heritage 2006).  

The analysis raised questions that could not be addressed within the scope 
of this study. Thus, further studies are needed to complement the findings and 
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achieve a more detailed understanding of how knowledge is constructed in 
interaction. One aspect of interaction that could not adequately be taken into 
account in this study is multimodality. Because of the camera angles that were 
used in the interviews in my data, especially in the celebrity and political 
interviews, the analysis of multimodal practices was rather limited, and for the 
most part had to be left out entirely. The analysis of the use of multimodal 
resources would clearly augment understanding of the practices that I have 
described. The generalizability of the findings would benefit from a wider data 
set, both in terms of variation in participants and variation in types of 
programs. 

In a dissertation that is based on articles, the temporal process of the study 
is more visible than in a monograph, where changes can be made to earlier 
versions as the thinking matures and the researcher´s theoretical understanding 
and methodical skills evolve. In an article dissertation it is not possible to go 
back to the individual articles and change them once they have been published 
or if they are under review. This can be seen as both a hindrance and an asset.  
Now, when I examine the articles together, the change in my thinking over the 
years becomes visible in the articles. However, the review process can 
occasionally take a long time, and this in turn can stall further revisions. At the 
moment of writing this summary, articles III and IV are still under review, and 
consequently I cannot make any changes to them, at least for the time being. 
However, I would like to take the opportunity offered by drafting this 
summary to draw attention to an alternative way of organizing article III. 
Category work is an activity that the participants engage in when negotiating 
knowledge in question-answer sequences that include third-party attributed 
statements. Thus, the paper could be organized in such a way that category 
work would constitute one of the themes around which the analysis focuses. 
This would group together practices that at present are dealt with separately. 

The results of the analysis bring to light practices on different levels. 
Interactional and linguistic (and in this study to some extent also multimodal) 
resources are used in constructing epistemic practices. Epistemic practices – in 
the sequential context in which they occur – are then used to accomplish 
actions, which in turn can be part of yet larger actions or action chains, that 
ultimately construct the television interview. Hence, practices on different 
levels are interconnected and embedded within each other and should be 
examined together. The approach that I have taken to analyse epistemic 
practices in my data is illustrated by the figure below. 
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FIGURE 2 Epistemic practices in interaction 
 
To give an example of the relationship of these three aspects, the epistemic 
practice of displaying general knowledge in celebrity interviews is realized 
through linguistic forms such as contrastive devices, lexical selections, and use 
of the present tense. In some contexts these forms are not used for negotiation 
of the relevant knowledge type (as discussed in chapter 2.1; see also Clift 2006). 
However, in this particular sequential position, i.e., in a second pair part of a 
question-answer sequence, and as a part of – and in constructing - the social 
action of resisting overly intimate questions, these practices are used in 
negotiating knowledge.  

The results show how knowledge is socially constructed and negotiated in 
different interview genres. The construction of knowledge is a significant 
element of identity work between participants in any interactive event, whether 
these are everyday settings or institutional settings. The results show how the 
local management of the interactive event — in this case a television interview 
— and the roles associated with that event shape and are shaped by 
orientations towards knowledge. The practices that the participants use are 
embedded within actions that constitute the interview.  For example, in political 
interviews, IRs upgrade their epistemic authority through quotations, reported 
assessments, negative interrogatives and negatively formulated questions when 
challenging an IE.  In turn, IEs can choose to align or disalign with the stance 
displayed by the IR. These practices are located within question-answer 
sequences, and are used in accomplishing actions that are relevant for the local 
management of the interview. In challenging a politician IRs are acting in a way 
that is in accordance with the obligations linked to their institutional identities. 

Social action

Linguistic and 
interactional 

resources
Sequential 
positioning
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By engaging in such actions they also construct those identities in interaction. 
Figure 3 presents the interrelation of identity, knowledge and interaction. 
 
 

 
 
FIGURE 3 Epistemics in television interviews 
 
The results of the analysis add to the existing knowledge on institutional 
practices in television interviews. By describing the local interactional practices 
in the three different genres, this study also provides more information about 
the features that constitute the genres. The extent to which the participants 
manage to act appropriately in each interview context can be – and often is – 
consequential for them. The competence of politicians is frequently evaluated 
by voters on the basis of the interviews they see on television. Likewise the 
market for professional sports and the sponsoring of athletes are influenced by 
what attitudes and perceptions the television audience has of a sports team or 
an individual athlete.  Therefore, alongside their physical training and 
competing, interviews are also part of an athlete´s professional responsibilities. 
In celebrity interviews, the interviewees are in a situation that can affect their 
popularity. The television audience consists of consumers of films, books, 
music, etc. For that reason, interviews are important for public image 
presentation.  

The interviewer´s public image is also subjected to constant srutiny by the 
television audience, so there is similar pressure on the journalist to do a 
successful interview. Interviewers in political interviews are expected to present 
opposing points of view and do this in a way that holds the audience´s 
attention – without seeming biased. To do this successfully, they need to 
balance between different epistemic positions. Whether or not they succeed is 
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evaluated by the television viewers and monitored by the television channel 
through viewer ratings. 

What it means to succeed in an interview, or to be able to handle the 
interview situation, is different in different genres. Often for the television 
audience, as well as for newspapers and other media that evaluate the 
interaction in interviews, the underlying practices that make an interview 
successful or not remain tacit, and interviews are evaluated on the basis of 
imprecise impressions. For example, in the parliamentary elections in Finland 
earlier this year, a frequent theme in newspaper articles that discussed the 
televised election debates was whether a politician seemed to be competent (or 
not competent). This study offers an insight into what it is exactly that 
constitutes “doing well” or succeeding in managing one´s public image, or 
what is it that makes a participant seem knowledgeable or not in an interview.  
This is important, because while some ways of indexing epistemic stance are 
quite explicit and commonly used specifically for that function (such as ‘I think’ 
(see Kärkkäinen 2003a) or ´seem´, ´evidently´ (see Fox 2001), many epistemic 
practices are implicit. Thus the impact of those practices remains tacit for both 
the television audience and the participants themselves. 

The results of this study contribute to our understanding of foreign 
language interaction. One decision that I battled with was the extent to which I 
would discuss English as a second language or English as a lingua franca in this 
summary. The initial reason for collecting data where English is used as a 
common language was practical. I was a member of a research group that was 
studying the use of English in Finland, and one reason for choosing the data 
was to find out how English is used by Finns in television interviews. During 
the process, as a matter of fact as early as in conducting the data analysis for 
article (I), it became quite clear that the participants were using English in ways 
similar to those found in previous studies of television interviews with native 
speakers.    

At later stages I kept in mind the possibility that there might be 
differences when my data were compared to native interaction, but as the 
analysis progressed, it became more and more obvious that this aspect of 
asymmetry was simply not something that the participants oriented to. How 
then would I justify my data selection? Why would I study participants using 
English as a common language if there is nothing special about it? I argue now 
that this is precisely why it should be studied. English is being used throughout 
the world today in a variety of situations, television interviews being one of 
them. To leave out data of this kind because the participants are not native 
speakers would be to assume a priori that there would be something in the 
interaction that is not worth studying. But as Emanuel A. Schegloff points out 
in an interview by Wong & Olsher (2000:125),  when asked if conversation 
analysis would benefit  from studies on non-native interaction: “We would 
never learn about all the non-native speakers who are not preoccupied with it 
[non-nativeness] and for whom it´s a totally incidental thing about their 
interaction.“ The results of my analysis show that this is true. It is an important 
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finding that non-nativeness is a category that is generally not relevant for the 
participants in these television interviews.  

For researchers who are interested in how English is used as a second 
language or internationally, my analysis illustrates how English is used by 
participants who do not share a common language. This can be useful when 
exploring the role of interactional competence versus linguistic competence, for 
example in discussions about language education and language proficiency.  
Although the participants do not share the same first language, they do have 
shared knowledge about how to act in that specific situation. This finding 
resonates once again with the idea of a universal capacity for interaction 
(Levinson 2006), and would be useful when planning language education, or 
evaluation of language skills. 

Besides implications for language education policies, the larger societal 
relevance of the results concerns increased critical media literacy. The findings 
of this study contribute to research on how social identities can be invoked 
through epistemic practices. Because the practices with which knowledge and 
identities are constructed in interaction can be very subtle and tacit, it is 
important to raise awareness of such practices and to unveil how both 
institutional identities and through them also larger social identities are 
constructed in interaction.  

The data are drawn from the institution of the mass media, but in the data 
it is visible how different institutions interact with each other. In political 
interviews the journalist is a professional in the broadcasting institution and the 
politician a professional in politics. These two institutions meet in the interview 
and how they interact is shaped by and shapes both institutions. In sports 
interviews the institutional and commercial world of sports interacts with the 
media institution in a way that befits both institutions and their goals, thereby 
constituting a distinct community of practice.  

Studying broadcast interaction is an important undertaking for research, 
since “television and radio talk has to be seen as key to the nature of the 
relationship between the media, public opinion and public knowledge.” 
(Hutchby 2006:4). After all, interviews are social action that shape cultural 
reality for a large number of people and are an integral part of today´s society. 
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YHTEENVETO 

Tietoa rakentamassa: episteemiset käytänteet kolmessa eri  
televisiohaastattelugenressä 

 
Tarkastelen väitöskirjassani tiedollisten asemien rakentamista ja tietämisen ta-
voista neuvottelemista kolmessa eri televisiohaastattelugenressä; julkisuuden 
henkilöiden haastatteluissa, urheiluhaastatteluissa ja poliittisissa haastatteluissa. 
Analyysini keskittyy kielellisiin ja vuorovaikutuksellisiin resursseihin, joilla 
haastattelija ja haastateltava rakentavat omaa tietämystään, toiselle osapuolelle 
tiedollisia asemia vuorovaikutuksessa ja neuvottelevat tiedollisista asemista.  

Tutkimukseni on kuvaileva ja laadullinen. Tutkimusmenetelmänä käytän 
keskustelunanalyysia. Sen periaatteiden mukaisesti tarkastelen sosiaalista vuo-
rovaikutusta toimintana, joka jäsentyy sekventiaalisesti vuoro vuorolta: osallis-
tujat rakentavat paikallisia merkityksiä ja omalla toiminnallaan osoittavat ym-
märryksen käynnissä olevasta toiminnasta. Tutkimukseni tulokset antavat uut-
ta tietoa siitä, miten tietoa ja tietämistä rakennetaan ja miten niistä neuvotellaan 
vuorovaikutuksessa. 

Väitöskirjani koostuu neljästä artikkelista ja yhteenveto-osasta. Tutkimus-
aineistooni kuuluvat haastattelut on nauhoitettu sekä YLEn kanavilta että BBC 
World-kanavalta. Analysoimissani haastatteluissa osallistujilla on erilaiset kie-
lelliset ja kulttuuriset taustat ja he käyttävät haastatteluissa englantia yhteisenä 
kielenään.  

Artikkeli I kuvaa, kuinka julkisuuden henkilöiden haastatteluissa osallis-
tujat osoittavat erilaisia tiedollisia asemia, mikä mahdollistaa haastattelun inti-
miteettitason säätelyn. Artikkelissa II puolestaan tarkastelen urheiluhaastattelu-
ja ja analysoin sitä, kuinka haastattelijat käyttävät kannanottoja kutsuakseen 
esiin urheilijan omakohtaisen kokemuksen edeltävästä suorituksesta. Artikke-
lissa III käsittelen poliittisissa haastatteluissa esiintyvää kolmanteen osapuoleen 
viittaamista, eri linjaan asettumista haastattelijan kanssa ja oman tiedollisen 
aseman rakentamista. Artikkelissa IV keskityn tarkastelemaan, kuinka poliitti-
sissa haastatteluissa kysymys-vastaussekvensseihin upotetut kannanotot toimi-
vat tiedollisten asemien rakentamisessa.  

Tutkimukseni täydentää aikaisempaa tutkimusta episteemisestä asennoi-
tumisesta (Kärkkäinen 2003a, 2003b; Haddington 2005, 2006a, 2006b, 2007;  Sid-
nell 2005; Heritage & Raymond 2005; Raymond & Heritage 2006) ja televisio-
haastatteluista vuorovaikutustilanteina (Clayman & Heritage 2002,  Hutchby 
2006, 2011). Tutkimalla institutionaalista vuorovaikutustilannetta tutkimukseni 
tuo uutta tietoa siitä, minkälaisia kielellisiä ja vuorovaikutuksellisia käytänteitä 
käytetään kun konstruoidaan tietoa tilanteessa, jossa ovat läsnä institutionaali-
set tavoitteet, rajoitukset ja resurssit. Tulokset täydentävät aiempaa tutkimusta 
episteemisten käytänteiden ja sosiaalisten identiteettien suhteesta erityisesti 
institutionaalisten identiteettien osalta.  Tiedosta ja tietämisestä neuvottelemi-
nen ja tiedon konstruoiminen on keskeinen osa televisiohaastattelua ja sitä, 
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kuinka osallistujat rakentavat institutionaalisia identiteettejä vuorovaikutukses-
sa. 

Televisiohaastattelut koostuvat kysymys-vastaussekvensseistä. Kussakin 
haastattelutyypissä kysymys-vastaussekvenssit ovat keskenään erilaisia haas-
tattelutyyppien luonteesta johtuen. Julkisuuden henkilöiden haastatteluissa 
kysymykset ovat tyypillisesti luonteeltaan kooperatiivisia ja niissä pyritään 
tuomaan esiin henkilökohtaista tietoa haastateltavasta. Urheiluhaastatteluissa 
taas haastattelu itsessään on lyhyt, ja siinä esiintyy runsaasti evaluoivia ele-
menttejä. Poliittiset haastattelut puolestaan ovat luonteeltaan haastavia, jopa 
aggressiivisia. Niiden tavoitteena on haastaa poliitikon näkökanta ja tuoda esiin 
toisenlaisia näkökantoja televisiokatsojille. Nämä haastatteluiden erilaiset 
agendat selittävät myös sitä, miksi niissä käytetään toisistaan poikkeavia käy-
tänteitä, kun rakennetaan tiedollisia asemia.  

Analyysini kohteeksi valikoituivat kustakin haastattelutyypistä sellaiset 
kysymys-vastaussekvenssit, joissa osallistujat orientoituvat tietoon tai tietämi-
seen. Keskeisimmät episteemiset käytänteet julkisuuden henkilöiden haastatte-
luissa ovat erilaisten tietämysten osoittaminen upotettuna kysymys-
vastaussekvenssiin. Haastateltava esittää vastausvuorossaan yleistä tietoa haas-
tattelijan kysymysvuoron implikoiman henkilökohtaisen tiedon sijaan.   Epis-
teemisten käytänteiden avulla osallistujat pystyvät määrittelemään sitä, kuinka 
intiimeistä asioista haastattelussa puhutaan ja haastateltavat pystyvät vastus-
tamaan jotakin kysymykseen sisältyvää presuppositiota samalla, kun tuottavat 
vastauksen, jonka avulla rakentavat asiantuntemusta yleisen tiedon pohjalta.  

Urheiluhaastatteluista tutkimuksen tulokset kertovat siitä, miten haastat-
telijat käyttävät kannanottoja kysymysvuoroissa kutsuakseen esiin urheilijan 
omakohtaisen tiedon edeltävästä urheilusuorituksesta. Samalla kun kannanotot 
kutsuvat esiin omakohtaista tietoa, ne myös ohjaavat puheenaihetta ja toimivat 
resurssina, jonka avulla vuorosta rakennetaan kysymys. Urheiluhaastattelujen 
vastausvuorojen tarkastelu osoittaa, miten urheilijat orientoituvat kannanottoi-
hin kysymyksinä ja esittävät vastausvuoroissaan omakohtaista tietoa. Analyysi 
paljastaa myös, kuinka positiiviseksi tulkitsemansa kannanoton jälkeen urheili-
jat tuottavat toisen kannanoton ja sen jälkeen lisäselityksen suorituksestaan. 
Negatiivisen kannanoton jälkeen urheilijat puolestaan tyypillisesti esittävät en-
sin toisen kannanoton, jonka jälkeen tuottavat selonteon epäonnistumiseen joh-
taneista syistä.  

Aineiston poliittisista haastatteluista nousee ensinnäkin se, miten haastat-
telijat tuovat esiin kolmannen osapuolen näkemyksiä kysymyksissään ja miten 
poliitikot rakentavat oman, itsenäisen tiedollisen aseman. Vastauksissaan polii-
tikot asettuvat eri linjaan kysymyksen kanssa ja rakentavat episteemisen positi-
on, joka poikkeaa haastattelijan kysymykseen upotetusta positiosta.  

Yksi poliittisissa haastatteluissa esiintyvä episteeminen käytänne, jota ana-
lysoin, on kannanottojen upottaminen kysymyssekvensseihin osoittamaan tie-
toa ja oikeutta tietoon. Toinen käytänne on esitetyn episteemisen aseman tai 
oikeuden riitauttaminen. Näillä käytänteillä voidaan tiedollisten asemien neu-
vottelemisen lisäksi rakentaa kriittistä asennoitumista ja luoda vastustusta. Po-



58 
 
liitikot voivat käyttää tiedollisten asemien riitauttamista vähätelläkseen toimit-
tajan haastavan kysymyksen vakavuutta ja hallitakseen julkisuuskuvaansa. 

Aineistossani haastattelijat ja haastateltavat eivät puhu keskenään samaa 
äidinkieltä, joten he käyttävät englannin kieltä yhteisenä kielenä. Työni tuo uut-
ta tietoa siitä, miten englannin kieltä käytetään toisena kielenä mediassa, kah-
dessa eri kontekstissa: Suomen televisiossa ja kansainvälisessä mediassa. Osal-
listujat eivät toiminnassaan orientoidu kielelliseen asymmetriaan. Tulokset 
osoittavat, että vaikka osallistujilla ei ole yhteistä äidinkieltä, heillä on jaettu 
tieto siitä, kuinka sosiaalisessa vuorovaikutuksessa toimitaan (ks. Levinson 
2006). Tämä koskee vuorovaikutusta yleensä ja lisäksi myös jaettua tietoa siitä, 
kuinka televisiohaastattelussa toimitaan.  

Tämän tutkimuksen tulokset näyttävät, kuinka tiedollisista asemista, vel-
vollisuuksista ja oikeuksista neuvottelu tehdään sosiaalisessa vuorovaikutuk-
sessa intersubjektiivisesti osallistujien kesken. Tiedon ja tietämisen tapojen 
konstruointi tapahtuu paikallisesti mikrotason käytänteiden kautta. Ne eivät 
ole kuitenkaan ohimeneviä, vaan hyvin tärkeitä, sillä juuri näillä paikallisilla 
käytänteillä rakennetaan paikallisia institutionaalisia identiteettejä, jotka ovat 
osa ihmisen sosiaalista identiteettiä. 
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APPENDIX 1: Transcription conventions 
 
underlined talk emphasis on a word, syllable or sound 
CAPITALS increased volume  
ºhigh circlesº decreased volume  
ta:::lk prolongation of the preceding sound 
tal- cut-off word 
.hhh inbreath 
hh outbreath 
(.) a micropause of less than 0.4 seconds 
(0.8) a pause, timed in tenths of a second 
ta[lk] 
  [tal]king overlapping utterances 
talk= 
=talk latching utterances 
(talk) uncertain transcription 
(x) unintelligible item, probably one word only 
(xx) unintelligible items, approximately of phrase length 
(xxx) unintelligible items, beyond phrase length 
, continuing intonation 
. falling intonation 
?  rising intonation 
� high pitch 
>fast< speech delivered at a quicker pace than surrounding talk 
<slow> speech delivered at a slower pace than surrounding talk 
ta(h)lk breathiness, e.g. in laughter 
 
 



� 
 
 

 
 
 
 
 
 
 
 

ORIGINAL PUBLICATIONS 
 
 

I   
 
 
INVOKING DIFFERENT TYPES OF KNOWLEDGE IN 

CELEBRITY INTERVIEWS 
 

 
 

by 
 

Heidi Koskela 2005 
SKY Journal of Linguistics. 18, 93–118 

 
Reproduced with kind permission by SKY Journal of Linguistics 

 























































 
 
 

 
 
 
 
 
 
 
 

 
 
 

II  
 
 

ENGLANTI OSALLISTUJIEN YHTEISENÄ KIELENÄ 
SUOMALAISISSA URHEILUHAASTATTELUISSA  

 
 
 
 

by 
 

Heidi Koskela 2008 
 

Sirpa Leppänen, Tarja Nikula & Leila Kääntä (eds.) Kolmas kotimainen. 
Lähikuvia englannin käytöstä Suomessa. Tietolipas 224. Helsinki: SKS, 332—

354. 
Reproduced with kind permission by SKS 

 
  

















































J Y V Ä S K Y L Ä  S T U D I E S  I N  H U M A N I T I E S

1  KOSTIAINEN, EMMA, Viestintä ammattiosaami-
sen ulottuvuutena. - Communication as a 
dimension of vocational competence. 

  305 p. Summary 4 p. 2003.
2  SEPPÄLÄ, ANTTI, Todellisuutta kuvaamassa 
  – todellisuutta tuottamassa. Työ ja koti televi-

sion ja vähän radionkin uutisissa. - 
  Describing reality – producing reality. 

Discourses of work and home in television 
and on a small scale in radio news. 211 p. 

  Summary 3 p. 2003. 
3  GERLANDER, MAIJA, Jännitteet lääkärin ja poti- 

laan välisessä viestintäsuhteessa. - Tensions 
in the doctor-patient communication and 
relationship. 228 p. Summary 6 p. 2003.

4  LEHIKOINEN, TAISTO, Religious media theory -
  Understanding mediated faith and christian 

applications of modern media. - Uskonnolli-
nen mediateoria: Modernin median kristilliset 
sovellukset. 341 p. Summary 5 p. 2003.

5  JARVA, VESA,  Venäläisperäisyys ja ekspressii-
visyys suomen murteiden sanastossa. 
��������	
��
���
��	
����������������
�����
�����
������

������	���������������������$��

6  USKALI, TURO, “Älä kirjoita itseäsi ulos” Suo-
malaisen Moskovan-kirjeenvaihtajuuden 
alkutaival 1957–1975. - “Do not write yourself 
���*�\���^�`�

�
`����������

����{���|�
correspondency in 1957–1975. 484 p. 

  Summary 4 p. 2003.
7  VALKONEN, TARJA, Puheviestintätaitojen 

arviointi. Näkökulmia lukioikäisten 
esiintymis- ja ryhmätaitoihin. - Assessing 
speech communication skills. Perspectives on 
presentation and group communication skills 
among upper secondary school students. 

  310 p. Summary 7 p. 2003.
8  TAMPERE, KAJA, Public relations in a transition 

society 1989-2002. Using a stakeholder 
approach in organisational communications 
and relation analyses. 137 p. 2003.

9  EEROLA, TUOMAS, The dynamics of musical 
�����	
���}����������	��	
����	�����	��
	����	�������~�����������	���
�����
Musiikillisten odotusten tarkastelu kulttuu-
rienvälisten vertailujen ja tilastollisten mallien 
avulla. 84 p. (277 p.) Yhteenveto 2 p. 2003.

10  PAANANEN, PIRKKO, Monta polkua musiikkiin. 
Tonaalisen musiikin perusrakenteiden kehit-
tyminen musiikin tuottamis- ja improvisaatio-
tehtävissä ikävuosina 6–11. 

  - Many paths to music. The development 
of basic structures of tonal music in music 
production and improvisation at the age of 
6–11 years. 235 p. Summary 4 p. 2003.

11  LAAKSAMO, JOUKO, Musiikillisten karakterien 
metamorfoosi. Transformaatio- ja metamor-
foosiprosessit Usko Meriläisen tuotannossa 
vuosina 1963–86. - “Metamorphosis of 
musical characters”. Transformation and 
metamorphosis processes in the works of 

  Usko Meriläinen during 1963–86. 307 p.
 Summary 3 p. 2004.

12 RAUTIO, RIITTA, Fortspinnungstypus Revisited. 
Schemata and prototypical features in J. S. 
Bach’s Minor-Key Cantata Aria Introductions.

 - Uusi katsaus kehitysmuotoon. Skeemat ja 
prototyyppiset piirteet J. S. Bachin kantaattien 
molliaarioiden alkusoitoissa. 238 p. Yhteenve-
to 3 p. 2004.

13 MÄNTYLÄ, KATJA, Idioms and language users: 
the effect of the characteristics of idioms on 
their recognition and interpretation by native 
and non-native speakers of English.

  - Idiomien ominaisuuksien vaikutus englan-
nin idiomien ymmärtämiseen ja tulkintaan 
syntyperäisten ja suomea äidinkielenään 
puhuvien näkökulmasta. 239 p. Yhteenveto 

 3 p. 2004. 
14 MIKKONEN, YRJÖ, On conceptualization of 

music. Applying systemic approach to 
musicological concepts, with practical 
��	~��������~�����������	
��	
	������

 - Musiikin käsitteellistämisestä. Systeemisen 
tarkastelutavan soveltaminen musikologisiin 
käsitteisiin sekä käytännön esimerkkejä 
musiikin teoriasta ja analyysistä. 294 p. 
Yhteenveto 10 p. 2004.

15 HOLM, JAN-MARKUS, Virtual violin in the digital 
domain. Physical modeling and model-based 
sound synthesis of violin and its interactive 
application in virtual environment. - Virtu-
aalinen viulu digitaalisella alueella. Viulun 
fysikaalinen mallintaminen ja mallipohjainen 
äänisynteesi sekä sen vuorovaikutteinen 
soveltaminen virtuaalitodellisuus ympäris-
tössä. 74 p. (123 p.) Yhteenveto 1 p. 2004.

16 KEMP, CHRIS, Towards the holistic 
�
�������	���
����~���	��`�
����	����	���
��
- Kohti musiikin genreluokituksen kokonais-
valtaista tulkintaa. 302 p. Yhteenveto 1 p. 
2004.

17 LEINONEN, KARI����
�	
�����
���������������
och s-ljud i kontrastiv belysning. 274 p. 
Yhteenveto 4 p. 2004.

18 MÄKINEN, EEVA, Pianisti cembalistina. 
Cembalotekniikka cembalonsoittoa aloittavan 
pianistin ongelmana. - The Pianist as 
cembalist. Adapting to harpsichord technique 
as a problem for pianists beginning on the 
harpsichord. 189 p. Summary 4 p. 2004.

19 KINNUNEN, MAURI, Herätysliike kahden kult-
tuurin rajalla. Lestadiolaisuus Karjalassa 
1870-1939. - The Conviction on the boundary 
of two cultures. Laestadianism in Karelia in 
1870-1939. 591 p. Summary 9 p. 2004.

20 ���������	
�, “���������”. �������
�����������������������. ��������������
�����������. ������-��������������
������������������������� ! ������
����  ����. 284 c. - “Belye lilii”. Genezis 
�
���`��~��	������`	�����������������`��
��

�������	����
����^��`	��������
�	������
posredniki s konca XIX do konca XX veka. 284 
p. Yhteenveto 2 p. 2004.



J Y V Ä S K Y L Ä  S T U D I E S  I N  H U M A N I T I E S 

21 FUCHS, BERTOLD, Phonetische Aspekte einer 
���	�����������

����
���^����
���	���	���
���~����	���������~	�	�
�
�������~	������
vieraana kielenä. Didaktinen fonetiikka. 

 476 p. Yhteenveto 14 p. 2004.
22 JÄÄSKELÄINEN, PETRI, Instrumentatiivisuus ja 

nykysuomen verbinjohto. Semanttinen tutki-
mus. - Instrumentality and verb derivation in 
��

���������~	
����������

 504 p. Summary 5 p. 2004.
23 MERTANEN TOMI, Kahdentoista markan kapi-

na? Vuoden 1956 yleislakko Suomessa. - A 
Rebellion for Twelve Marks? – The General 
����������������
���
�	
���$��������~~	���

 10 p. 2004.
24 MALHERBE, JEAN-YVES, ���������������
�

en prose de Marcel Thiry : une lecture 
d’inaboutissements. 353 p. Yhteenveto 1 p. 
2004.

25 KUHNA, MATTI, Kahden maailman välissä. 
Marko Tapion Arktinen hysteria Väinö Linnan 
haastajana. - Between two worlds. Marko 
Tapio’s Arktinen hysteria as a challenger to  
Väinö Linna. 307p. Summary 2 p. 2004.

26 VALTONEN, HELI, Minäkuvat, arvot ja menta-
liteetit. Tutkimus 1900-luvun alussa syntynei-
den toimihenkilönaisten omaelämäkerroista. 

 - Self-images, values and mentalities. An 
autobiographical study of white collar 
|�~�
��
��|�
�������
�������
�	
���������

 Summary 6 p. 2004.
27 PUSZTAI, BERTALAN, Religious tourists.  

}�
������
`�	����
����������
����
��	���
modern hungarian catholicism. - Uskontotu-
ristit. Autenttisen elämyksen rakentaminen 
myöhäismodernissa unkarilaisessa katoli-
suudessa. 256 p. Yhteenveto 9 p. Summary in 
Hungarian 9 p. 2004.

28 PÄÄJOKI, TARJA,  Taide kulttuurisena kohtaa-
mispaikkana taidekavatuksessa. - The arts

 as a place of cultural encounters in arts 
education. 125 p. Summary 3 p. 2004.

29 JUPPI, PIRITA, “Keitä me olemme? Mitä me 
haluamme?” Eläinoikeusliike määrittely-
kamppailun, marginalisoinnin ja moraalisen 
paniikin kohteena suomalaisessa sanomaleh-
distössä. - “Who are we? What do we want?” 
The animal rights movement as an object of 

 discursive struggle, marginalization and 
~��	���	
���
���

����
�|��	������$������
Summary 6 p. 2004. 

30 HOLMBERG, JUKKA, Etusivun politiikkaa. 
 Yhteiskunnallisten toimijoiden representointi 

suomalaisissa sanomalehtiuutisissa 1987–
���$��������
���	`������������������
�	���
����
�����	��	������
���

����
�|��	������
�|��
articles in 1987-2003. 291 p. Summary 2 p. 

 2004.
31 LAGERBLOM, KIMMO, Kaukana Kainuussa, 

valtaväylän varrella. Etnologinen tutkimus 
Kontiomäen rautatieläisyhteisön elinkaaresta 
������������������	����	��	|	���
�	�^��	�~	�


 passage. An ethnological study of the life   

 spans of Kontiomäki railtown 1950 – 1972. 
407 p. Summary 2 p. 2004.

32 HAKAMÄKI, LEENA, Scaffolded assistance 
���������^��	
�������	��������
`�|�����
class interaction. - Vieraan kielen opettajan 
antama oikea-aikainen tuki luokkahuoneessa.

 331 p. Yhteenveto 7 p. 2005. 
33 VIERGUTZ, GUDRUN, Beiträge zur Geschichte 
 des Musikunterrichts an den 

Gelehrtenschulen der östlichen Ostseeregion 
im 16. und 17. Jahrhundert. - Latinankoulujen 
musiikinopetuksen historiasta itäisen 
Itämeren rannikkokaupungeissa 1500- ja 
1600-luvuilla. 211 p. Yhteenveto 9 p. 2005. 

34 NIKULA, KAISU, Zur Umsetzung deutscher 
�������
��

�����{�����	~�����������	�
���
Maria Rilke und Einojuhani Rautavaara. 

 - Saksalainen runous suomalaisessa musiikis-
sa, esimerkkinä Rainer Maria Rilke ja Einoju-
hani Rautavaara. 304 p. Yhteenveto 

 6 p. 2005. 
35 SYVÄNEN, KARI, Vastatunteiden dynamiikka 

musiikkiterapiassa. - Counter emotions 
dynamics in music therapy. 186 p. Summary 
4 p. 2005.

36 ELORANTA, JARI & OJALA, JARI (eds), East-West 
trade and the cold war. 235 p. 2005.

37 HILTUNEN, KAISA, Images of time, thought 
and emotions: Narration and the spectator’s 
�������
���
�����������������|��������	���
����
���~�������	
��	�	�����
��	���
�����
�
kuvia. Kerronta ja katsojan kokemus 

� ����������������|���
�~�������������	��
 203 p. Yhteenveto 5 p. 2005.
38 AHONEN, KALEVI�����~���`	�����	
`������

cotton triangle. Trade and shipping between 
America and Baltic Russia, 1783-1860. 

 572 p. Yhteenveto 9 p. 2005.
39 UTRIAINEN, JAANA, A gestalt music analysis. 

Philosophical theory, method, and analysis of 
Iegor Reznikoff’s compositions. - Hahmope-
����	�
�
�~�������	
	��������	�~�������-
nen teoria, metodi ja musiikkianalyysi Iégor 
���
�����
����������������������������
�����

 3 p. 2005.
40 MURTORINNE, ANNAMARI, Tuskan hauskaa!
 Tavoitteena tiedostava kirjoittaminen.
 Kirjoittamisprosessi peruskoulun yhdek-

sännellä luokalla. - Painfully fun! Towards 
���������|����
`���������$$����������

41 TUNTURI, ANNA-RIITTA, Der Pikareske Roman 
als Katalysator in Geschichtlichen Abläufen. 
Erzählerische Kommunikationsmodelle in 
Das Leben des Lazarillo von Tormes, bei Thomas 
{	

��
���
���
�`�
��

����
���~	
�
��
183 p. 2005.

42 LUOMA-AHO, VILMA, �	������������	�����	��
}	���	�������

������^��� �`	
��	���
��� 

  - Luottojoukot – Suomalaisten julkisten 
organisaatioiden sosiaalista pääomaa. 368 p. 
Yhteenveto 8 p. 2005. 



J Y V Ä S K Y L Ä  S T U D I E S  I N  H U M A N I T I E S

43 PENTTINEN, ESA MARTTI, Kielioppi virheiden   
varjossa. Kielitiedon merkitys lukion saksan  
kieliopin opetuksessa. - Grammar in the   
shadow of mistakes. The role of linguistic 

 knowledge in general upper secondary   
school German grammar instruction. 153 p.

 Summary 2 p. Zusammenfassung 3 p. 2005.
44 KAIVAPALU, ANNEKATRIN, Lähdekieli kielen- 

oppimisen apuna. -  Contribution of L1 to  
foreign language acquisition. 348 p. 

 Summary 7 p. 2005.
45 SALAVUO, MIIKKA,Verkkoavusteinen opiskelu 

yliopiston musiikkikasvatuksen opiskelu-
kulttuurissa - Network-assisted learning 
in the learning culture of university music 
education. 317 p. Summary 5 p. 2005.

46 MAIJALA, JUHA, Maaseutuyhteisön kriisi- 
1930-luvun pula ja pakkohuutokaupat 
paikallisena ilmiönä Kalajokilaaksossa. -
Agricultural society in crisis – the depression 
of the 1930s and compulsory sales as a local 
phenomenon in the basin of the Kalajoki-
river. 242 p. Summary 4 p. 2005.

47 JOUHKI, JUKKA, Imagining the Other. 
Orientalism and occidentalism in Tamil-
European relations in South India.

  -Tulkintoja Toiseudesta. Orientalismi ja 
oksidentalismi tamileiden ja eurooppalaisten 
välisissä suhteissa Etelä-Intiassa.

 233 p. Yhteenveto 2 p. 2006.
48 LEHTO, KEIJO, Aatteista arkeen. Suomalaisten 

seitsenpäiväisten sanomalehtien linjapaperei-
den synty ja muutos 1971–2005. 

� ������~�������`�������������	���������������	��
���
�����������

����
�|��	����������������

 499 p. Summary 3 p. 2006.
49 VALTONEN, HANNU, Tavallisesta kuriositee-

tiksi. Kahden Keski-Suomen Ilmailumuseon 
Messerschmitt Bf 109 -lentokoneen museoar-
���������~�}�~~�
��	����������������\���
Museum value of two Messerschmitt Bf 

� �����	���	���	������}�
��	����
�	
�����	���
�
Museum. 104 p. 2006.

50 KALLINEN, KARI, Towards a comprehensive 
theory of musical emotions. A multi-dimen-
sional research approach and some empirical 
�
��
`���������������
	���	��	���	������		�
musiikillisista emootioista. Moniulotteinen 
tutkimuslähestymistapa ja empiirisiä havain-
toja. 71 p. (200 p.) Yhteenveto 2 p. 2006.

51 ISKANIUS, SANNA, Venäjänkielisten maahan-
muuttajaopiskelijoiden kieli-identiteetti. 

 - Language and identity of Russian-speaking 
�����
����
���
�	
�����¡������~~	��������
¢£¤£¥¦§ 6 c. 2006.

52 HEINÄNEN, SEIJA, Käsityö – taide – teollisuus. 
Näkemyksiä käsityöstä taideteollisuuteen 
1900-luvun alun ammatti- ja aikakausleh-
���������}�	�����������¨
������©����~��	������
industrial art in the views of magazines and 
trade publications of the early 20th Century. 

 403 p. Summary 7 p. 2006.

53 KAIVAPALU, ANNEKATRIN & PRUULI, KÜLVI (eds), 
Lähivertailuja 17. - Close comparisons. 

 254 p. 2006.
54 ALATALO, PIRJO, Directive functions in intra-

corporate cross-border email interaction. 
- Direktiiviset funktiot monikansallisen 
yrityksen englanninkielisessä sisäisessä 
sähköpostiviestinnässä. 471 p. Yhteenveto 3 
p. 2006.

55 KISANTAL, TAMÁS, „…egy tömegmészárlásról 
mi értelmes dolgot lehetne elmondani?” Az 
ábrázolásmód mint történelemkoncepció a 
holokauszt-irodalomban. - “...there is nothing 
intelligent to say about a massacre”. The 
representational method as a conception of 
history in the holocaust-literature. 203 p. 
Summary 4 p. 2006.

56 MATIKAINEN, SATU, Great Britain, British Jews, 
and the international protection of Romanian 
Jews, 1900-1914: A study of Jewish diplomacy 
and minority rights. - Britannia, Britannian 
juutalaiset ja Romanian juutalaisten kansain-
välinen suojelu, 1900–1914: Tutkimus juuta-
laisesta diplomatiasta ja vähemmistöoikeuk-
sista.  237 p. Yhteenveto 7 p. 2006.

57 HÄNNINEN, KIRSI, Visiosta toimintaan. Museoi-
den ympäristökasvatus sosiokulttuurisena 
jatkumona, säätelymekanismina ja 
�

��	�������
	�������
��
��������~������
�
to action. Environmental education in 
museums as a socio-cultural continuum, 
regulating mechanism, and as innovative 
communication 278 p. Summary 6 p. 2006.

58 JOENSUU, SANNA, Kaksi kuvaa työntekijästä. 
Sisäisen viestinnän opit ja postmoderni näkö-
kulma. - Two images of an employee; internal 
communication doctrines from a postmodern 
perspective. 225 p. Summary 9 p. 2006. 

59 KOSKIMÄKI, JOUNI, Happiness is… a good 
transcription - Reconsidering the Beatles 
sheet music publications. - Onni on… 
hyvä transkriptio – Beatles-nuottijulkaisut 
uudelleen arvioituna. 55 p. (320 p. + CD). 
Yhteenveto 2 p. 2006.

60 HIETAHARJU, MIKKO, Valokuvan voi repiä. 
Valokuvan rakenne-elementit, käyttöym-
päristöt sekä valokuvatulkinnan syntyminen. 
- Tearing a photograph. Compositional 
���~�
�����
������	
������^������������
interpretation. 255 p. Summary 5 p. 2006.

61 JÄMSÄNEN, AULI, Matrikkelitaiteilijaksi 
valikoituminen. Suomen Kuvaamataiteilijat 

 -hakuteoksen (1943) kriteerit. - Prerequisites 
for being listed in a biographical 
�
�������	��������	�����������

������������
Encyclopedia of 1943. 285 p. Summary 4 p. 
2006.

62 HOKKANEN, MARKKU, Quests for Health in 
Colonial Society. Scottish missionaries and 
medical culture in the Northern Malawi 
region, 1875-1930. 519 p. Yhteenveto 9 p. 
2006.
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63 RUUSKANEN, ESA, Viholliskuviin ja  
viranomaisiin vetoamalla vaiennetut 
työväentalot. Kuinka Pohjois-Savon Lapuan 
liike sai nimismiehet ja maaherran sulkemaan 
59 kommunistista työväentaloa Pohjois-
Savossa vuosina 1930–1932. - The workers’ 
halls closed by scare-mongering and the use 
of special powers by the authorities. 248 p. 
Summary 5 p. 2006.

64 VARDJA, MERIKE, Tegelaskategooriad ja 
tegelase kujutamise vahendid Väinö Linna 
romaanis “Tundmatu sõdur”.  -  Character 
categories and the means of character 
representation in Väinö Linna’s Novel The 
Unknown Soldier. 208 p. Summary 3 p. 2006.

65 TAKÁTS, JÓZSEF, Módszertani berek. Írások 
az irodalomtörténet-írásról. - The Grove 
of Methodology. Writings on Literary 
Historiography. 164 p. Summary 3 p. 2006.

66 MIKKOLA, LEENA, Tuen merkitykset potilaan ja 
hoitajan vuorovaikutuksessa. - Meanings of 
social support in patient-nurse interaction.

 260 p. Summary 3 p. 2006. 
67 SAARIKALLIO, SUVI, Music as mood regulation 

in adolescence. - Musiikki nuorten tunteiden 
säätelynä. 46 p. (119 p.) Yhteenveto 2 p. 2007.

68 HUJANEN, ERKKI, Lukijakunnan rajamailla. 
Sanomalehden muuttuvat merkitykset 
arjessa. - On the fringes of readership. 
The changing meanings of newspaper in 
everyday life. 296 p. Summary 4 p. 2007.  

69 TUOKKO, EEVA, Mille tasolle perusopetuksen 
 englannin opiskelussa päästään? Perusope-

tuksen päättövaiheen kansallisen arvioin- 
 nin 1999 eurooppalaisen viitekehyksen 
 taitotasoihin linkitetyt tulokset. - What level 

do pupils reach in English at the end of the 
comprehensive school? National assessment 
results linked to the common European 
framework. 338 p. Summary 7 p. Samman-

 fattning 1 p. Tiivistelmä 1 p. 2007.
70 TUIKKA, TIMO, ”Kekkosen konstit”. Urho 

Kekkosen historia- ja politiikkakäsitykset 
teoriasta käytäntöön 1933–1981. - ”Kekkonen´s 
way”. Urho Kekkonen’s conceptions of history 
and politics from theory to practice, 1933–1981 
413 p. Summary 3 p. 2007.

71 Humanistista kirjoa. 145 s. 2007.
72 NIEMINEN, LEA,����~�����	��©
� 	�~�������
�	���	����	������~�������
 in early child language. 296 p. Tiivistelmä 7 p. 

2007.
73 TORVELAINEN, PÄIVI, Kaksivuotiaiden lasten 

fonologisen kehityksen variaatio. Puheen 
ymmärrettävyyden sekä sananmuotojen 
tavoittelun ja tuottamisen tarkastelu. 

 - Variation in phonological development 
����|����	��������

����������
����������
of speech intelligibility and attempting and 
production of words. 220 p. Summary 10 p.

 2007.

74 SIITONEN, MARKO, Social interaction in online 
multiplayer communities. - Vuorovaikutus 
verkkopeliyhteisöissä. 235 p. Yhteenveto 5 p. 
2007.

75 STJERNVALL-JÄRVI, BIRGITTA, 
Kartanoarkkitehtuuri osana Tandefelt-suvun 
elämäntapaa. - Manor house architecture as 
part of the Tandefelt family´s lifestyle. 231 p. 
2007.

76   SULKUNEN, SARI��\����	����
�������
�
international reading literacy assessment. 
�����
`��
��¨�����������\������
�
autenttisuus kansainvälisissä lukutaidon 
arviointitutkimuksissa: PISA 2000. 227 p. 
Tiivistelmä 6 p. 2007.

77   �������	
�����, Magyar Alkibiadés. Balassi 
Bálint élete. - The Hungarian Alcibiades. The 
life of Bálint Balass. 270 p. Summary 6 p. 2007.

78   MIKKONEN, SIMO, State composers and the 
red courtiers - Music, ideology, and politics 
in the Soviet 1930s - Valtion säveltäjiä ja 
punaisia hoviherroja. Musiikki, ideologia ja 
politiikka 1930-luvun Neuvostoliitossa. 336 p. 
Yhteenveto 4 p. 2007.

79   sIVUNEN, ANU, Vuorovaikutus, viestintä-
���
���`�	��	����
�������~�
�
��	�	��������	�
tiimeissä. - Social interaction, communication 
���
���`��	
�����
���	���
��
������	����	~����
251 p. Summary 6 p. 2007.

80   LAPPI, TIINA-RIITTA, Neuvottelu tilan 
tulkinnoista. Etnologinen tutkimus 
sosiaalisen ja materiaalisen ympäristön 
vuorovaikutuksesta jyväskyläläisissä 
kaupunkipuhunnoissa. - Negotiating urban 
spatiality. An ethnological study on the 
interplay of social and material environment 
in urban narrations on Jyväskylä. 231 p. 
Summary 4 p. 2007.

81   HUHTAMÄKI, ULLA, ”Heittäydy vapauteen”. 
Avantgarde ja Kauko Lehtisen taiteen murros 
�������������*���
`�����������
���������~«*�
The Avant-Garde and the artistic transition of 
Kauko Lehtinen over the period 1961–1965. 
287 p. Summary 4 p. 2007.

82 KELA, MARIA, Jumalan kasvot suomeksi. 
Metaforisaatio ja erään uskonnollisen 
��~	����
���
�������������	���
���

�����
Metaphorisation and the emergence of a 
����`��������������
�����������~~	��������
2007.

83 SAARINEN, TAINA, Quality on the move. 
Discursive construction of higher education 
policy from the perspective of quality. 
- Laatu liikkeessä. Korkeakoulupolitiikan 
diskursiivinen rakentuminen laadun 
näkökulmasta. 90 p. (176 p.) Yhteenveto 4 p. 
2007.

84 MÄKILÄ, KIMMO, Tuhoa, tehoa ja tuhlausta. 
Helsingin Sanomien ja New York Timesin 
ydinaseuutisoinnin tarkastelua diskurssi-
analyyttisesta näkökulmasta 1945–1998. 
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- ”Powerful, Useful and Wasteful”. Discourses 
of Nuclear Weapons in the New York Times 
and Helsingin Sanomat 1945–1998. 337 p. 
Summary 7 p. 2007.

85 KANTANEN, HELENA, Stakeholder dialogue 
	
����`��
	���
`	`�~�
���
������
�����
of higher education. - Yliopistojen 
sidosryhmävuoropuhelu ja alueellinen 
sitoutuminen. 209 p. Yhteenveto 8 p. 2007.

86 ALMONKARI, MERJA, Jännittäminen opiskelun 
����������
�����	
�����	�������	��	
�������
�
study-related communication situations. 204 p. 
Summary 4 p. 2007.

87 VALENTINI, CHIARA, Promoting the European 
Union. Comparative analysis of EU 
�~~�
�	���
����	��`�����
���
�	
��	
���
�
Italy. 159 p. (282 p.) 2008.

88 PULKKINEN, HANNU, Uutisten arkkitehtuuri 
- Sanomalehden ulkoasun rakenteiden järjestys 
ja jousto. - The Architecture of news. Order 
	
������^���������
�|��	��������`
������������
280 p. Yhteenveto 5 p. 2008.

89 MERILÄINEN, MERJA, Monenlaiset oppijat 
englanninkielisessä kielikylpyopetuksessa 
- rakennusaineita opetusjärjestelyjen tueksi.

  - Diverse Children in English Immersion: 
 Tools for Supporting Teaching Arrangements. 

197 p. 2008.
90 VARES, MARI, The question of Western 

Hungary/Burgenland, 1918-1923. A 
���������	��¬������
��
������
��������
national and international policy. - Länsi-
Unkarin/Burgenlandin kysymys 1918–1923. 
Aluekysymys kansallisen ja kansainvälisen 
politiikan kontekstissa. 328 p. Yhteenveto 8 p. 
2008.

91 ALA-RUONA, ESA,  Alkuarviointi kliinisenä 
käytäntönä psyykkisesti oireilevien 
asiakkaiden musiikkiterapiassa – strategioita, 
menetelmiä ja apukeinoja. – Initial assessment 
as a clinical procedure in music therapy 
of clients with mental health problems 
– strategies, methods and tools. 155 p. 2008.

92 ORAVALA, JUHA, Kohti elokuvallista ajattelua.
 Virtuaalisen todellisen ontologia Gilles 
 Deleuzen ja Jean-Luc Godardin elokuvakäsi-

tyksissä. - Towards cinematic thinking. 
The ontology of the virtually real in Gilles 
Deleuze’s and Jean-Luc Godard’s conceptions 
of cinema. 184 p. Summary 6 p. 2008.

93 ���������
�������
 Papyruksesta 
megabitteihin. Arkisto- ja valokuvakokoelmien 
��
������

�
���������
��	���
�	�������~�
papyrus to megabytes: Conservation 
management of archival and photographic 
collections. 277 p. 2008.

94 SUNI, MINNA, Toista kieltä vuorovaikutuksessa.
 Kielellisten resurssien jakaminen toisen 

kielen omaksumisen alkuvaiheessa. - Second 
language in interaction: sharing linguistic 
resources in the early stage of second language 
acquisition. 251 p. Summary 9 p. 2008.

95 N. PÁL, JÓZSEF, Modernség, progresszió, Ady 
�
������	�������®��������	���`����
���������
eszmetörténeti pozíció természete és 
következményei. 203 p. Summary 3 p. 2008.

96 BARTIS, IMRE, „Az igazság ismérve az, hogy 
�`	�*������	���
�~��������
���®���¯�°��
��®��
�
�®~���

�±�®�~���²`��²~±�~±�^�
�
és annak recepciójában. 173 p. Summary 4 p. 
2008.

97 RANTA-MEYER, TUIRE, Nulla dies sine linea. 
Avauksia Erkki Melartinin vaikutteisiin, 
verkostoihin ja vastaanottoon henkilö- ja 
reseptiohistoriallisena tutkimuksena. -  Nulla 
dies sine linea:  A biographical and 

� �������
��������	��	����	�������

����
 composer Erkki Melartin. 68 p. Summary 6 p. 

2008.
98 KOIVISTO, KEIJO, Itsenäisen Suomen kanta-
 aliupseeriston synty, koulutus, rekrytointi-

tausta ja palvelusehdot. - The rise, education, 
the background of recruitment and condi-
tions of service of the non-commissioned 
��������
��
����
��
����
�	
���$�����

 Summary 7 p. 2008.
99 KISS, MIKLÓS, Between narrative and cognitive 

	����	��������~�����������
�
���
�	�����
 applied to Hungarian movies. 198 p. 2008.
100 RUUSUNEN, AIMO, Todeksi uskottua. Kansan-

demokraattinen Neuvostoliitto-journalismi 
rajapinnan tulkkina vuosina1964–1973. 

 - Believed to be true. Reporting on the USSR 
as interpretation of a boundary surface in 
pro-communist partisan journalism 1964–
1973.  311 p. Summary 4 p. 2008.

101 HÄRMÄLÄ, MARITA, Riittääkö Ett ögonblick 
näytöksi merkonomilta edellytetystä kieli-
taidosta? Kielitaidon arviointi aikuisten näyt-
tötutkinnoissa. – Is Ett ögonblick a 

� ������
����~�
���	���
���������	
`�	`��
���������¬�������
�����¬�	���	���
����

 business and administration? Language 
� 	�����~�
���
��~����
��^	����¬�	���	-

tions for adults. 318 p. Summary 4 p. 2008.
102 COELHO, JACQUES, The vision of the cyclops. 

���~��	�
��
`����������|	����������
`��
�����
20th century and through the eyes of Man 
Ray. 538 p. 2008.

103 BREWIS, KIELO, Stress in the multi-ethnic cus-
��~����
�	������������

�������������	
��©�
Developing critical pragmatic intercultural 
professionals. – Stressin kokemus suomalais-
ten viranomaisten monietnisissä asiakaskon-
takteissa: kriittis-pragmaattisen kulttuurien-
välisen ammattitaidon kehittäminen. 

 299 p. Yhteenveto 4 p. 2008.
104 BELIK, ZHANNA, The Peshekhonovs’ Work-

shop: The Heritage in Icon Painting. 239 p. 
 [Russian]. Summary 7 p. 2008.
105 MOILANEN, LAURA-KRISTIINA, Talonpoikaisuus, 

säädyllisyys ja suomalaisuus 1800- ja 1900-
lukujen vaihteen suomenkielisen proosan 
kertomana. – Peasant values, estate society 
	
��������

�����
��	���
�
����
����	
���	����
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 and early twentieth-century narrative litera-
ture.  208 p. Summary 3 p. 2008.

106 PÄÄRNILÄ, OSSI, Hengen hehkusta tietostrate-
gioihin. Jyväskylän yliopiston humanistisen 
tiedekunnan viisi vuosikymmentä. 110 p. 

 2008.
107 KANGASNIEMI, JUKKA, Yksinäisyyden kokemi-

sen avainkomponentit Yleisradion tekstitele-
vision Nuorten palstan kirjoituksissa. - The 
�����~��
�
�����������������
�������
���-

�����
�������

�������	�	���
`�}�~�	
����
³���µ��������������~�����	������
����$������

 2008.
108 GAJDÓ, TAMÁS, Színháztörténeti metszetek a 

������®�	���`�°��	�������®�	��������`����
Segments of theatre history from the end of 
the 19th century to the middle of the 20th 
century. 246 p. Summary 2 p. 2008.

109 CATANI, JOHANNA, Yritystapahtuma konteksti-
na ja kulttuurisena kokemuksena. - Corpora-
������
��	���
�����	
�������	���������
��

 140 p. Summary 3 p. 2008.
110 MAHLAMÄKI-KAISTINEN, RIIKKA, Mätänevän 

velhon taidejulistus. Intertekstuaalisen ja 
��`��		����
�	�
�����
�	��~	�������
	���
�
L’Enchanteur pourrissant teoksen tematii-
kassa ja symboliikassa. - Pamphlet of the 
rotten sorcerer. The themes and symbols that 
�
��������	�����	
���
����`��	������	�����
�
Apollinaire’s prose work L’Enchanteur 

 pourrissant. 235 p. Résumé 4 p. 2008.
111  PIETILÄ, JYRKI, Kirjoitus, juttu, tekstielementti. 

Suomalainen sanomalehtijournalismi juttu-
tyyppien kehityksen valossa printtimedian 
�����
	��������������¶�����
�¨��~���������\����
���~�
�����

�������
������
	���~��
�������`���
of the development of journalistic genres 
during the period 1771-2000. 779 p. Summary 
2 p. 2008.

112 SAUKKO, PÄIVI, Musiikkiterapian tavoitteet 
lapsen kuntoutusprosessissa. - The goals of 
music therapy in the child’s rehabilitation 
process. 215 p. Summary 2 p. 2008.

113 LASSILA-MERISALO, MARIA,��	��	
��	������
�
rajamailla. Kaunokirjallisen journalismin 
poetiikka suomalaisissa aikakauslehdissä.

� �� 
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���������������	�������
	���~��
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 magazines. 238 p. Summary 3 p. 2009.
114 KNUUTINEN, ULLA, Kulttuurihistoriallisten 

materiaalien menneisyys ja tulevaisuus. Kon-
servoinnin materiaalitutkimuksen heritolo-
giset funktiot. - The heritological functions of 
materials research of conservation. 157 p. 

 (208 p.) 2009.
115 NIIRANEN, SUSANNA, «Miroir de mérite». 

Valeurs sociales, rôles et image de la femme 
�	
�������������~���	�������trobairitz.  

 - ”Arvokkuuden peili”. Sosiaaliset arvot, 
 roolit ja naiskuva keskiaikaisissa trobairitz-
 teksteissä. 267 p. Yhteenveto 4 p. 2009.

116 ARO, MARI, Speakers and doers. Polyphony 
and agency in children’s beliefs about langu-
age learning. - Puhujat ja tekijät. Polyfonia ja 
agentiivisuus lasten kielenoppimiskäsityksis-
sä. 184 p. Yhteenveto 5 p. 2009.

117 JANTUNEN, TOMMI, Tavu ja lause. Tutkimuksia 
kahden sekventiaalisen perusyksikön ole-
muksesta suomalaisessa viittomakielessä. 
- Syllable and sentence. Studies on the nature 
����|����¬��
��	��^	����
�����
���

������`
�
Language. 64 p. 2009.

118 SÄRKKÄ, TIMO, Hobson’s Imperialism. 
 A Study in Late-Victorian political thought. 
 - J. A. Hobsonin imperialismi. 211 p. Yhteen-

veto 11 p. 2009.
119 LAIHONEN, PETTERI, Language ideologies in the 

Romanian Banat. Analysis of interviews and 
academic writings among the Hungarians 
and Germans. 51 p. (180 p) Yhteenveto 3 p.

 2009.
120 MÁTYÁS, EMESE,����	����
��������~��	��

¸
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������������	��������
�

����
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`	�����
��������	���
���~����	���¸
����������
�����`�~
	-
sialen Oberstufe sowie in die subjektiven 
Theorien der Lehrenden über den Einsatz 
von Sprachlernspielen. 399 p. 2009.

121 PARACZKY, ÁGNES, Näkeekö taitava muusikko 
sen minkä kuulee? Melodiadiktaatin ongel-
mat suomalaisessa ja unkarilaisessa taidemu-
siikin ammattikoulutuksessa. - Do accomp-
lished musicians see what they hear? 164 p. 
Magyar nyelvü összefoglaló 15 p. Summary 

 4 p. 2009.
122 ELOMAA, EEVA, Oppikirja eläköön! Teoreet-

tisia ja käytännön näkökohtia kielten oppi-
materiaalien uudistamiseen. - Cheers to the 
����^���«�\�������	��	
����	��	���
��-
derations on enchancing foreign language 
����^��������`
���$������¹��	~~	
�	���
`�

 1 p. 2009.
123 HELLE, ANNA, Jäljet sanoissa. Jälkistrukturalis-

tisen kirjallisuuskäsityksen tulo 1980-luvun 
Suomeen. - Traces in the words. The advent 
of the poststructuralist conception of litera-
����������
�	
���
����������������������~~	���
2 p. 2009.

124 PIMIÄ, TENHO ILARI, Tähtäin idässä. Suomalai-
nen sukukansojen tutkimus toisessa maail-
mansodassa. - Setting sights on East Karelia: 
��

�������
���`������
`��������
��¶�����
War. 275 p. Summary 2 p. 2009.

125 VUORIO, KAIJA, Sanoma, lähettäjä, kulttuuri.
 Lehdistöhistorian tutkimustraditiot Suomes-

sa ja median rakennemuutos. - Message, sen-
der, culture. Traditions of research into the 
����������������������
���
�	
��	
���������	��
change in the media. 107 p. 2009.

126 BENE, ADRIÁN Egyén és közösség. Jean-Paul 
Sartre Critique de la raison dialectique�²~±�
~±���	�~	`�	�������¼��¯��^�
����¨
����-
dual and community. Jean-Paul Sartre’s
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 Critique of dialectical reason in the mirror of 
the Hungarian reception. 230 p. Summary 

 5 p. 2009.
127 DRAKE, MERJA, Terveysviestinnän kipu-

pisteitä. Terveystiedon tuottajat ja hankkijat 
Internetissä. - At the interstices of health 
communication. Producers and seekers of 
health  information on the Internet. 206 p.
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