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Akateeminen tydymparistd on kohdannut viime vuosinaria muutoksia.. Teknologioiden
kehitys on mahdollistanut, mutta myos samalla vastiettd korkeakoulutuksesta on tullut o
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Taman tutkielman tarkoituksena oli selvittéa miksib uraodotuksia Jyvaskylan yliopiston

opiskelijalta. Tutkimus toteutettiin padosin kvaaltivisia menetelmid kayttéen ja vain
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1 Introduction

Since the 1960s higher education has gone througdsaive growth in Finland from
being something for the elitist few to becoming eation to everyone. At the
moment 60-65 per cent of each age group has thsibildg to enrol into higher
education (Hamalainen 2003: 8, Vuorinen 2007: T3)e paths reaching higher
education have also become diversified, not beimgitdd only to passing
matriculation examinations any more.

The rapidly changing information society has aled ko quickly
changing job requirements. The simple manual laljobs have disappeared into
low cost developing countries, while the diffickitowledge based occupations have
become the competitive advantage the Western desnsuch as Finland have.
Finland has seized this opportunity and the investnmto education and to research
and development has been considerable.

Some higher education degrees prepare studenspéaific jobs, such
as a doctor or a teacher, but some give studemsrtse skills that can be used
broadly in a variety of professions. This can leadinfocused studies and even lack
of motivation among the students. Creating a liakeen working life and studies is
important when considering the whole future of thgsaduates. One of these non-
specific degrees is the general Master of Artaingliages. Even though the majority
of these students will also complete the pedagbgitalies, there are also other
possibilities of employment outside teaching. Disxing what these other
professions are will improve the students’ motivatand their future employment
possibilities when they have an idea in advandeowf they will be positioned in the
working life.

Very few studies have been done on the universiiyglents’ career
expectations and none of them of the studentseattiversity of Jyvaskyla. The
majority of the studies concerning the relationshgiween higher education and
working life have concentrated on the gquantitatbide of graduate employment
defining only when, how and by which type of em@oy the graduates have been
employed (e.g. Juuti 2003, Tauriainen 2004 and Telar2007). For example, the

University of Jyvaskyla publishes a survey abowséh matters after almost every



academic year, but no analysis has been made oth®employment opportunities
correspond to the students’ expectations.

Studying the students’ career expectations is mapd from two
perspectives, scientifically and from the workinig’s point of view. Finding out
how the occupational image is created and whatvaiets the students to study are
essential in developing the study programmes thethat the needs of working life
can be met.

In this study the students majoring in languageghatUniversity of
Jyvaskyla were asked about their career expectatiod opinions about the working
life relevance of their studies. To map out thenieavork of higher education and
academic working life some background informatidsowt the topic was first
examined. This theory part is divided into two gatd of which the first deals with
higher education and the academic labour markets$,tlee second the qualities of
students in higher education.

In the first chapter of the theory section the demament and purpose
of Finnish higher education is examined. A shorccamt of the research
population’s higher education institution, the Depeent of Languages at the
University of Jyvaskyld, follows the general intumtion. Then the nature of
academic labour markets in today’s society is balisgussed and the concept of
mass education and the resulting problem of ovesagthn are analysed in greater
detail.

In the second chapter the focus shifts from theegdrframework of
higher education and the labour markets to theténgaalities the actual research
population, the students in higher education, mssderst the prerequisites of being
an expert and the qualifications and competenagsired in the working life are
examined. Then the aspects of occupational image cacupational identity are
compared. Finally, the previous studies about tiatibnship of higher education
and working life used for this study are brieflyroduced.

After examining the research questions, the praktispects of the
study, and the validity and reliability of the raseh material, the actual results of the
study are divided into four sections. The questoremused was formulated in a
coherent way so that questions related to eachoseskere consecutive. The first
section deals with the student’s expectations eif tsiudies. The idea was to reflect

on the reasons why they applied to their degregrprome in the University of



Jyvaskylad and then rate how well their expectatioad realised. The second theme
is about the formation of the students’ occupatiomege. Its purpose was to find
out about the picture the students have about thire employment. Thirdly, the
respondents were asked about their impressions hef dualifications and
competencies they thought were the most importarthéir future working life.
From the ready made list the respondents rateditfegent alternatives according to
their perceptions. The final section comprises ofamalysis about the students’
impressions about their studies’ working life reage. In addition, the respondents
were asked some background questions in ordemtbdut whether they had any
influence on the results.

Finally the results of the study are discussed arardetail and some
concluding remarks are made. Furthermore, thezagan of the study is evaluated

and some ideas for further research on the topigiaen.



2 Higher education and academic labour markets

This chapter gives an overview of the Finnish higkducation and what the
academic labour markets are like in today's soci€lyst the development and
purpose of Finnish higher education are being emadchand the Master’s studies in
languages at the University of Jyvaskyla are amalyi® greater detail. Then it is
discussed what the academic labour markets in inkre like. After this the

changed nature of higher education resulted framithassification issues is realised.
Finally, it is analysed how the massification ofglieer education has lead to

overeducation and degradation of higher educatimmnegs.

2.1 Development and purpose of Finnish higher edutian

The expansion of Finnish higher education startedhie 1960s. According to

Valimaa (2006: 38), the provision of equal edugaicopportunities was one of the
most important objectives of a welfare-state agengdemented at that time. It was
noted that universities were important regionalelepers of culture and economy
with their ability to attract and sustain knowledugsed employment opportunities.
Valimaa (2006: 39-40) notes that higher educatias dlways had an important role
in building Finnish society and its purpose hasnbietrain civil servants to serve
society. This need for qualified workforce leadthe establishment of polytechnics
at the beginning of 1990s to work aside universitiecreating this workforce. The
aim of the polytechnics is to be more working ldgented with a practical and

pragmatic adaptation.

One of the starting points of the change in theppse of Finnish
higher education was the deep economic recessitreiearly 1990s. This and also
the shift in people’s attitudes, as Valimaa (2008} explains, lead to the creation of
the third mission of universities, which involveognising the social role of higher
education institutions and pursuing cooperatiowbeh them, business enterprises
and society. The changes in the surrounding woddehlead to the need for
universities to change as well. Virtanen (2002: 1t} how the traditional leadership

and funding models are being challenged by the ificesn of higher education,
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the pressure on lifelong learning, the new demamdsiniversities’ cost efficiency,
the new possibilities in teaching with the develepin of information and
communication technologies, and the changes inntbaopoly of universities as
creators of new information. Kankaala et al. (2084) note that defining what the
third mission of universities actually means islpeonatic, but basically it can be
said that the mission involves keeping the univesiin touch with quickly
changing society. The interaction between sociaty the universities is essential in
keeping the universities up to date with providmgrent information and suitable
workforce. As a part of this interaction, Virtan€2006: 75) also emphasises the
importance of the regional mission that providesad@pportunities to all students to
participate in higher education irrespective of plaet of the country they are living
in.

One aspect triggering the start of the third missof universities in
Finland was the Bologna Declaration in 1999. Aschildr (2007: 207-208) points
out, the main point of this declaration was toadtice coherence for all European
study programmes in regard to their structure aegreks. He states that the four
effects the reform has are increasing the attrané@gs and competitiveness of
European universities world-wide, to make it eadier students to study in
whichever European university, to create a flexialed transparent educational
system, where also bachelor's degrees would gaire mespect, and ensure more
labour market relevant qualifications for studemiisland is also taking part in the
Bologna Declaration and in reality this has meamnges in, for example, the
crediting system and in the degree structures.

Good examples of Finnish higher education are thastdt's
programmes, or Master’s studies as the correct tesgd in Finland is, in languages
offered at the University of Jyvaskyla. At the Depeent of Languages it is possible
to major in English, Latin, Romance philology, Svetd the German language and
culture, Finnish, the Russian language and cultanel, Finnish sign language. In
addition to all these major subjects, the departnodiers minor subjects also in
other languages. According to the university we@igsa the department’s aim is to
educate experts in communication and culture tdkwior example, as teachers and
language experts in business life, media, inteonati offices and information
technology. The areas of emphasis of the studetaaguage learning and teaching,

language use and discourse, and language andecultbese also are the areas in
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which the research carried out by the departmemabsed. (University of Jyvaskyla
2009.)

The Department of Languages has also stated gie wbalues it wants
to pursue with its teaching. Some of these valuesiaectly connected to the needs
that the changing working environment has set ¢héni education. In research and
data collection the focus is on encouraging théestts to think independently and
critically while being scientifically objective. Ehdepartment’s goal is to create a
foundation for lifelong learning so that the stutdewill be able to adapt their skills
to changing environments and be enthusiastic abbeatning. (University of
Jyvaskyla 2009) These facts were also mentionadexample, by Gibbons et al.
(1994: 76-80, see also p. 13 in this paper) bemgortant changes in higher

education recently.

2.2 Academic labour market today

The quickly changing economic, technological angaoisational structures have a
significant impact on the labour market. The cambws development means
changing job descriptions, which makes continuassring inevitable. The skills
and competencies required in working life changestantly especially because of
the rise of new computer technologies. The job metsens have become more and
more complex, which leads to the fact that moreroftigher education is needed to
fulfil the requirements imposed.

At least in Finland higher education graduateseh@aaditionally been
employed by the municipalities or the state (e.@rj&ainen 1994, Juuti 2003,
Tauriainen 2004). This is also noted by Autio (200&hose study shows that the
most common employer of the students graduatingn frine Department of
Languages at the University of Oulu is the munilipaor the federation of
municipalities, for example in English Philology 96, in German Philology 68 %
and in Nordic Philology 69 % of all the graduatélsually this means that these
people work as teachers. Of the state run instamé$ service departments and
Universities and other higher education instituti@re mentioned and they further
increase the number of people working for stateonicipality run professions with

around another 10 %. One factor explaining thisthat the majority of the
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educational system is municipality or state ownad a significant number of the
higher education graduates from languages workachers. However, Rhoades and
Slaughter (2006: 18-19) argue that higher educaj@duates are thought to be
employed by the private sector. In their attemptlisproving this assumption they
list some significant new forms of higher educat@nployment. They explain how
capitalism has penetrated into the world of academaking higher education
intersect with private enterprises in the formsbofird memberships and research
contracts and contract education with companieghBrtmore, higher education has
started to financially take advantage of their d@wment and research work by
applying patents and establishing spin-off compmpi®viding intellectual products,
instructional services and expertise. Rhoades #mahyBter (2006: 19) also note the
significant increase in the number of managerialsgenel in higher education.
These new positions are mainly involved with infatran technologies and
generating revenues.

This trend of Finnish higher education graduatesgemployed by
the municipalities or the state might be slowly miiag to more varied employers.
According to Autio (2001), over a fifth of the grates who majored in English
worked for private companies of which small and medsized companies concise 9
%. No German graduates were employed by the smdlhreedium sized companies,
but 5 % of the Nordic Philology graduates and 8 $sothee Finnish Language
graduates were working in these private compaitigés.quite easy to conclude that
state and municipalities are still the biggest eppis of Finnish academics with a
language degree, but it is not that uncommon terbployed by the non-traditional

small private companies anymore.

2.3 Mass education

The massification of higher education started imogae gradually after the Second
World War. Valimaa (2001: 44-45) counts the masation of Finnish higher

education to have happened during the 1970s, wieenumber of upper secondary
school graduates significantly increased. He erplaiow this was due to the
democratisation process of the Finnish higher etttutawhich included an increase

in student admissions, equalisation of the languageé gender distribution and
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regional expansion of higher education. The masditin of Finnish higher

education meant many changes to the old practiemsiting in the academia. For
instance, the higher education was not anymore songeonly for the elite and the
growing number of students created also a gredtale@ew academic professions
needed to maintain the education system.

There is no doubt that the effects of massificatiave been great on
higher education. Gibbons et al. (1994: 76-80)sifaden shifts that have happened
in higher education during this process. The fishift that can be seen is
diversification of the functions of higher educatidhe importance of the traditional
education, such as master’'s and postgraduate sthdgedecreased when learning in
the workplaces and continuous learning have becessential in mastering the
academic jobs available these days.

The shift in the student population has also bemgmificant. As
Gibbons et al. (1994: 77) note, the students imdriggducation are no longer only
from elite positions in society but they come frath the social classes and with
diverse backgrounds. The educational paths leadirignnish higher education are
various giving their addition to the differencesag the students. Formerly male
dominant higher education has become more and fearale oriented. Gibbons et
al. (1994: 77) also point out that as higher edanabecomes more common the
regional aspects gain more value — the students havonger the need to leave their
home towns and are able to be educated and futhemployed by the regions they
are originally from. This means that people witgh@r education as well as the jobs
requiring a higher degree are distributed more gusompared to the elitist
metropolitan areas that used to draw the entireadd workforce.

Furthermore, Gibbons et al. (1994: 77) mention ¢hanges in the
educational role of higher education. The core ighér education was previously
arts and sciences with very little variation butwndhe quickly developing
information society and the changing job descripgidhave created the need for
versatile study programmes, such as technicalngaasind business professions.
Overall, a closer connection to the working lifelaspecially to business life can be
seen in the variety of degree programmes.

Gibbons et al. (1994: 78) also note that in thghér education the
emphasis has changed more and more from educati@search. They fear that the

effort put into scientific publications and techogical devices rather than to
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educating the students endangers the goal of mgeéiture academics. In Finland
this same kind of development can be seen, asl&Ai(&D01: 112) points out, in the
form of the principle of management by results. $betinues that the idea of this
concept is that all the products of academic aatwibring back revenues to the
institutions. The quality of research has also gean Gibbons et al. (1994: 78), also
quoted by Aittola (2001: 112), state that the puatiosity-driven research has
become rare and the majority of all research isauays problem-oriented, many
times directed to meet the needs of an outsideceowloreover, Gibbons et al.
(1994: 78) note that research has turned more figmbcheeding increasingly
expensive equipment and specialised skills of rebeas, while at the same time it is
getting harder to get financing for studies tha& @aot cost-effective. They continue
that this trend has also lead to the fact that anmknowledge production has
decreased significantly and the emphasis is now renonfiguration and
dissemination of already existing results.

Another effect of massification is, according tdblns et al. (1994:
78-79), the broadening of accountability of higheducation. Before, higher
education consisted only of universities and thagt komewhat an elite status and
great autonomy. These days the network of highecabn includes a larger variety
of institutions and the quantity of them has milikigh universities just being a part of
the complex. Gibbons et al. (1994: 79) remind @& this network also includes for
example business life, industry, government andntleeia and that the knowledge
created is influenced by all these components.

The most obvious impact of massification is theréased number of
students and personnel, which has demanded new a¥agaching and organising
education. The quickly developed technologies Haeen widely exploited to these
purposes. The new technologies, such as interrsetdbe@ourses, have become vital
for higher education because, as Aittola (2001:) Xii2es, the numbers of students
and teachers have not developed equally increabimgeaching load of the staff
heavily. She adds that the increased responsiisilénd the need for efficiency have
made teaching and research conflict with each a@thdrso the working environment
of academia has become very demanding and stre&sfildons et al. (1994: 79) fear
that the new ways of teaching lead to alienatednlieg environments instead of

independent learning so that learning becomes mestitaand less effective.
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Furthermore, Gibbons et al. (1994: 79) point vt thanges that have
happened in the funding systems of higher educafibe formerly predominantly
state funded institutions need to find a growingpartion of their budgets from
other sources, such as the business life. They ttat this is the case especially with
research. In Finland this trend is also visiblettgha (2001: 112) argues that this has
a significant impact on the ways of knowledge puidin and organising research.
Obviously, this has a great effect on what is baituglied and can even endanger the
objectivity of academic research. However, Gibbenhal. (1994: 79) state that the
division of funding can also have a positive effegtcreating intellectual diversity.

Finally, Gibbons et al. (1994: 79-80) note theraje nature of higher
education in respect of specialising and efficienky noted earlier, the variation of
degree programmes has increased significantly argl dpecialisation has made
knowledge production fragmented. According to thetlis has also lead to
universities becoming more organisational and sired as businesslike enterprises.
Gibbons et al. (1994: 80) fear that this specitbsagives universities so much
pressure that the creation of intellectual andgmsibnal expertise is jeopardised. On
the other hand, the massification has lead to @sing competition between the
institutions. In order to persuade the best stigdenenrol their institution, they need
to have good study and research results and visaveéhis is very important since
the funding systems have changed more to outcormedband, as noted earlier, the
management by result has become the trend in FRitnidgher education.

According to Honkiméki (2001: 100-101, 106-108)e tmassification
of higher education has lead to four major problémBinnish education. First, she
mentions the lack of resources. The funding ofittséitutions is not sufficient and
the growing number of students per teacher requires ways of organising
teaching. The increase in group sizes, mass lectamd distant learning cannot be
avoided and can cause serious problems for learr8egond, Honkiméki (2001:
106) lists the need for developing evaluation pcast They are seen as important
means of getting feedback and improving the wayseathing and learning. The
third problem is the lack of educational technologfich is related to the lack of
resources and increased number of students. Gobdital facilities are essential in
creating successful distant learning courses. Findlonkimaki (2001: 107) argues
for the reform in degree programmes. The quick gkarin society and working life

create the need for the degree programmes to rdspmrthese changes. The
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fragmentation and incoherence of university studiesuld be made to correspond

the needs of working life in order to secure theifel employment of the students.

2.4 Overeducation

Mass education has lead to the fact that therease rand more highly educated
labour available on the markets and that highecatilon is not anymore only for the
few and privileged. Obviously this leads at leassdme extent to the degradation of
the degrees, and in order to be employed, the gtaduneed to accept also jobs that
formerly did not require a higher education degtdewever, it can also be argued
that due to technological development and more ¢exnjpb descriptions there is a
need for more and more skilled personnel. Even whisris true the massification of
higher education has lead to the problem of overatiion. When more and more
highly educated people enter the labour markessabvious that at some point there
just is not enough suitable jobs available for them

Measuring overeducation is problematic, becauseanidgf which
education corresponds to which job is not easynambiguous. Hamalainen (2003:
19-31) mentions four different types of measurentleat can be used. First she lists
the statistical method that compares the level pé@son’s education to the general
level of education in the profession. Then an otssource can also be used to
define the demands of a certain job. A subjectivasnrement can be done by
formulating a direct question on how a person thitikat the education and job
correspond to each other in the job that the peisson Another way of doing this is
to ask what kind of an education the person estismatnew person hired for the job
should have. Hamalainen (2003: 19-21) states thia¢ of these measurement types
are entirely accurate but they are all good waystudy overeducation.

If defining and measuring overeducation is so difii, one could ask
how one can be certain that overeducation existgether. However, Hamalainen
(2003: 8-9) argues that the rapid technologicalettgyment that started in Finland
during the 1990s together with internationalisati@s changed the demands in the
labour markets significantly. At the same time aflse amount of highly educated
labour has increased considerably. In addition hies¢ changes the amount of

available workforce has increased faster than te gpportunities, creating vast
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unemployment. From this it can easily be concluted the situation in the labour
markets has changed drastically and the unemplaymest certainly is a sign that
demand does not meet the supply. Therefore, thergton that inequality exists
between education and work is well justified.

In her study about the Masters of Arts graduatedhfthe University of
Oulu between years 1995-2000, Autio (2001: 32-34)irees how the graduates are
positioned in the working life. Many of the respents considered being employed
in jobs that correspond their degree, though soamgation among the different
degrees existed. Nearly a third of the graduates foiterature, General History,
History of Science and Ideas, and Finnish and Spoawin History were employed
in professions that did not match their studieghbse cases some had found a good
job outside their profession but many thought to dwereducated for their job.
Overeducation caused also plenty of dissatisfacith the jobs when the work
tasks were considered to be too repetitious or alfestging. These real-life
examples give some idea about the existence ofedueation in the academic

labour markets.
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3 The qualities of students in higher education

In this chapter attention is shifted from the gah&namework of higher education to
the qualities the students possess. First, itsisudised what it takes to be an expert of
a field. Then the concepts of competence and deeiibn are examined in further
detail. Many definitions exist but the foundatiah always the same. Finally, the

differences between occupational image and ocaupetidentity are compared.

3.1 Expertise, qualifications and competencies

According to Pirttila (1997: 73), the prerequisitelsan expert in a specific field
include the ability to adopt, develop and applyotie¢tical knowledge, have control of
the labour markets, master social interaction skdlct ethically correctly, have an
orientation to the future and be on top of your cawpertise. Many of these traits
were mentioned also when Etelapelto (1997: 86-1@#)ducted three training
sessions to different types of training expertsadiition to possessing theoretical
knowledge, the importance of applied knowledge,hsas problem solving and
organisational skills were acknowledged to be asemt$al part of expertise. Some
fairly new traits of expertise were mentioned, sashcommunication skills and the
ability to advertise one’s own expertise. Some qeat traits were mentioned
essential, such as patience, persistency, couraenativation to learn new things.
Furthermore, being situationally sensitive, flegibhnd easily adjustable to new
situations were considered important. Thus in &wditto so called formal
knowledge, personal traits and cognitive skillsesgential in forming expertise.

The above listed prerequisites of being an exgervary similar to the
key qualifications, which Nijhof (1998: 19-38) ksand many different researchers
have mentioned. According to Anderson and Mars{i&lP4, as quoted by Nijhof
1998: 26), the key qualifications can be divide ithree stages of different types of
skills. The first stage includes basic skills, whiare essential for employability.
They include basic educational skills, such asatbiity to read, write and express
oneself orally, and personal traits, such as opemrigonesty and reliability. Stage

two consists of skills, knowledge and attitudes needs to successfully function in
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a job. These skills include occupational-specikitls for example bookkeeping or
truck driving skills, generic skills, such as commuation, problem solving and
personal skills, and personal competences, for pkeamotivation, leadership and
initiative. The highest stage is formed of overamghcapabilities, which maximise
the performance of an employee in an organizafidrese skills are more or less
different types of ways of thinking, such as teamkydbusiness thinking and
customer orientation.

Quite similarly to Anderson and Marshall's categation, Ruohotie
(2002, as quoted by Ruohotie and Honka 2003: 61dig2)des the general
gualifications needed in the working life into fadifferent groups. The first group is
the control of your own actions. This means thditslio learn, recognise your own
strengths as well as learning and problem solvkitiss These skills help one to
control the uncertainties in the changing workiiig &nd to develop and learn new
ways of doing the work tasks. The second groupommmunication skills, which
include interaction, listening, oral and writinglik The communication skills are an
essential component of functioning efficiently argatfifferent types of people and
teams. Collecting, integrating and sharing infoiioratare vital skills in performing
well in one’s job. Then there are the skills of ragimg people and tasks of which the
most important ones are coordination, planningaoization, managing, conflict
managing and decision making skills. The final grésithe ability to be innovative
and manage change. These abilities include visioggtivity, innovation, change
sensitivity, and risk taking and perceiving skiNghich enable one to change old-
fashioned practices and enhance change in the amtlysttransforming business
environment.

The conceptscompetenceand qualification are often not clearly
defined. The meanings of them differ accordinghe source and often no clear
distinction is made between them. Kohonen and &saem (2001: 13-16) explain
how the concept of competence differs from qualifns. According to Spencer
and Spencer (1993: 9-11, as quoted by Kohonen aatelinen 2001: 13),
competence is not consisted only of skills and i§oations but it is formed also of
motives, personal characteristics and one’s sedigen Motives help people to strive
for the goals they want and that way are a parbraé’s competence. Personal
characteristics or qualities influence how peojglact in different situations or in a

more concrete way affect one’s ability to performcertain task requiring for
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example physical strength or a perfect vision. -BaHfige reflects on what things
people consider valuable or worth striving for amv people perceive their own
skills and qualities. Furthermore Kohonen and Samren (2001: 14-15) note that
competence can be divided into visible and hiddeadities. Skills and qualifications
are part of the visible qualities, which are alsach easier to develop, whereas the
hidden qualities, for example motivation or perdartearacteristics, are hard or even
impossible to change. Ellstorm (1998: 40) gives alsme definitions of competence
and qualification. According to him, competence banfor example, regarded as an
attribute of the employee, their human resourcdsclhwcan be transformed into
productivity. Furthermore, he continues that corape¢ can also be defined as being
the requirements a certain job has, even thoughdgfinition suits better the concept
of qualification.

Ellstrom (1998: 40-42) lists different types of eafiies which form a

person’s competence. These include:

» perceptual motor skills, for example dexterity

» cognitive factors, which are different types of Wwhedge and intellectual
skills

» affective factors, for example attitudes, values amotivation, and

» personality traits, such as self-confidence, soaikills, for example

communication and team work skills.

He (1998: 40-41) continues that competence canistenguished as having five
different meanings. Formal competence means theuamof schooling or
credentials a person has. Actual competence, howev¢he potential capacity a
person has which enables one to perform in a jompg&tence can also be defined as
the officially demanded competence that means tiifagations a certain job
officially requires. On the other hand, competenaa mean the qualifications that
are actually required by the job, which can difearen notably from the official
demands. The final definition is competence in whé&h focuses on the interaction
between the person and the job. It concentratatheirompetence actually used by
the worker in the job. This competence is influehd® the worker's previous

gualifications and also by the characteristicshefjbb.
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Moreover, competence can be seen as personal Icdpitavn and
Hesketh (2004: 34-39) divide this personal capiéd hard currencies including
credentials, work experience and other achievememd soft currencies, such as
interpersonal skills, charisma, appearance andnact®hen using Kohonen and
Saarelainen’s division hard currencies mean thebleisqualities, skills and
gualifications, whereas soft currencies refer te thidden qualities. Brown and
Hesketh (2004: 35) argue that these days the sofemcies are much more
important when considering a person’s employabitihan before. This is very
convincing when considering the massification afh@r education that has had an
effect on people’s hard currencies making more rande people stand on the same
line as far as education is concerned. FurtherniBn@yn and Hesketh (2004: 35-36)
state how the self, the way a person presents @oerencies has a great impact on
how the narrative of employability, the competemcether words, is created.

In their study about graduates’ working life quaktions and
competencies Tynjala et al. (2006: 78) groupedréspondents into four different
clusters according to their work tasks, which weadled average level generalists,
managers and developers, human relationship sgtsiand high responsibility
symbol analysts. Work tasks common to all these fgroups were independent
tasks, updating domain knowledge, teamwork tastatmoration with clients, and
advising and consulting. Therefore, Tynjala et(2006: 78) suggest that these tasks
can be generalised as being common to all uniyegséduates in working life. The
managers and developers and human relationshipatipechad significantly less
international tasks than the other clusters. Econdasks belonged to the duties of
average level generalists and human relationshipagexrs only seldom. The other
tasks mentioned were management and developmekd, takich were the most
common with high responsibility symbol analysts dealst common among human
relationship specialists. The only cluster that bhalbt of tasks from all categories
was the high responsibility symbol analysts.

Etelapelto (1997: 91) argues in her study that digee is created
through not only traditional education but alsogbial working life experience is
needed. Tynjala and Nuutinen (1997: 185-187) dfadé the traditional education
that mainly transmits the basic information andrsewf action has very little to do

with the present ideas of how expertise is creatbdy continue that the ideal is that
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higher education creates experts in learning wka tre more easily able to become
experts of their own field through working life eeqence.

According to the study by Mé&kinen and OlkinuoraQ2045-46), the
second year students themselves did not yet trenk mighly of their own expertise.
On a scale from zero to ten, 85 percent graded sbkes below six so less than a
half way to becoming an expert. The majority of siedents gave themselves a two
or a three, which gives a strong indication thaleast for the moment the students
did not think that the education would provide themough qualifications and

competencies to become an expert.

3.2 The occupational image vs. occupational idenyit

There is no one definition to one’s occupationag® and many different disciplines
can be used in trying to identify it. Jarvi (1998es, for example, psychology and
sociology when describing how occupational image deseated. Basically
occupational image is the image a person has @drdift occupations, what work
tasks they involve, how well they are being paid dad what kind of prestige the
different occupations possess. The aspects affectie’s occupational image are
various and they state how desirable one seegdarcprofession.

Many sources affect the development of one’s ociomal image.
First of all, Jarvi (1997: 31) lists the occupatbrattributes involved in the
occupational world. These attributes include foraraple self-realization and
personal growth, which mean the meaningfulnesd|ertges and career prospects a
profession has. The social aspects of a job areritaut in creating the occupational
image. These include what kind of a status or &tjge a job has and what the
working environment and colleagues are like. Imgatrtfactors are also how the
payment fits to the demands of the job and what kofh qualifications the job
requires and develops. Closely related to the aatiupal attributes, Jarvi (1997: 53)
also argues that in general the professional waaklan impact on the creation of the
occupational image. This includes the professioolals and the genderness a certain
job has. Furthermore, secure employment is a fagtothe creation of the

occupational image.
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These characteristics come from inside the ocooipaitiwvorld but Jarvi
(1997: 48-60) reminds that when considering theasogical point of view there are
also many outside sources affecting the occupdtiomege. These sources include
the people one is in immediate contact with, foaraple family, friends and
teachers, as well as the media and general vahees@ms society has.

From these aspects Jarvi (1997: 55-56) concludesctimponents

which create one’s occupational image. These coesrare:

* experience,

» goals,

* needs,

* motives and expectations,

» knowledge and information,

» values,

» attitudes,
e norms,

* Dbeliefs,

» feelings,

» preferences, and

* influences.

They are seen to affect each other in many ways ramdclear cause-effect
relationships can be formed. Jarvi (1997: 63-88pes that these components have
an effect on the occupational self-image one hasvace versa. The self-image is
affected by the interests and abilities one hasfandxample what kind of previous
experiences one has about working in a certainepsadn. These experiences, on
their behalf, have an effect on the occupationadgenand can even significantly
change it.

Jarvi (1997: 108-115) found out that when considgthe development
of one’s occupational image, the most importantieeigmces influencing it related to
working experiences, especially working experienoéshe own field. Positive
experiences enhanced the students will to be eraglay that field in the future.

Other experiences were seen to have a significapadt as well; these included for



24

example excursions, conversations with professgorald the teachers in their
current school. Another important component waspsding to Jarvi (1997: 115-
121), target-orientation. This became evident asegoal-setting to a certain future
profession or in a more general way as a goalta g&b in general.

As stated earlier, Jarvi (1997: 131) argues tha ttcupational
components and the occupational self-image a pets® have a two-sided
connection. In the study (Jarvi 1997: 131-135), shadents often had conflicting
feelings about their future professions. On the baed, they thought that they did
not have sufficient skills and competencies to quenf the tasks, but on the other,
they believed that personal traits would supplentie@tmissing skills. The study by
Jarvi shows that the occupational self-image chaurmyer time and becomes more
mature the older and more experienced a persomi@co

Jarvi (1997: 135-142) also wanted to find out whedmmunication
sources affected one’s occupational image. Thecssuhaving the biggest impact
had all something to do with the experiences ameigedly working life, for example
professionals, working experience and the ratesmgiloyment. After these, the most
important ones are public opinion (the one of teaghtelevision and newspapers)
and then parents and relatives. However, comparethdse outside sources the
components of one’s occupational self-image hadifségntly more impact on the
occupational image.

In Mékinen’s study (2004: 61) about the developmarft students’
occupational image most of the interviewed studéats very little or no idea what
studying in the university would be like. Espegiadtudents in the humanities and
natural sciences were not sure what their studgrpromes consisted of. Makinen
(2004: 61) states that at the beginning of thaidists the students knew only the
traditional professions their studies would preptvem for, such as a teacher,
translator, doctor or psychologist. The expertiseupations were quite unfamiliar.
According to Makinen (2004: 62), the students’ iegmions about their future
employment had become clearer as their studiesrgssgd. Again, however,
differences between the study programmes couldeba. d~or example students in
the medicine were very sure about the quality eirtemployment already when
starting their studies, while the students in tbenanities were not sure about their
future employment or even if they were in the rifjakd at all. On the basis of these

results, Makinen (2004: 65) draws the conclusioat tine students’ occupational
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image becomes clearer the further they progrestheir studies. Other factors
influencing the image included minor studies, wdr&ining and working done
during the studies. A clear-cut difference in tleetainty of their future employment
is between the students studying for the traditipmafessions and the ones aiming
for expertise jobs.

Occupational image has not been studied extensitrelgddition to Jarvi's
study no other study could be found that would hex@ained occupational image in
general. However, occupational identity is, on ttieer hand, studied quite widely.
Etelapelto and Vahasantanen (2008: 26) define atmmal identity to be how a
person realises oneself in relation to the job snavhich direction one wants to
evolve in one’s job and profession. The identityoaihcludes social aspects, such as
to which group of people a person feels one shbaldng to and identify oneself as
well as what one believes in and believes to beomapt in one’s job. Furthermore,
Varila and Rekola (2003: 92) stress the changingiraaof one’s occupational
identity. They explain how learning on the job affeone’s occupational identity,
making an individual create one’s identity again reflecting the history and the
newly learned skills. This change is also recoghibg Etelapelto (2007:107). In
addition to the learning on the job, they state tha social aspects such as a certain
education, qualifications and attitudes as welbaknging to a certain profession
and job environment have an effect on creatingsooetupational identity.

From this it can be concluded that the basic difiee between occupational
image and identity is that the image is somethipgson has before one has been in
the certain occupation long enough. One clearlylsed least some work experience
before occupational identity can be formed. Whenkihg about the present study,
the occupational image is a more relevant concegwe sthe focus is on studying
university students who most likely have very ditbr no work experience of their
own field.

Etelapelto and Vahasantanen (2008: 27) also presene critique on the
concept of occupational identity. They question riieed for a strong identity when
the job markets constantly enhance entirely oppasitities, such as competencies
that go across different professions, multiprofessiity, shared expertise,
professional mobility and flexibility and lifelonlgarning and renewal. Therefore,
one can ask if a strong occupational identity isreanof a burden than a benefit.

However, they remind that in practice working lifms showed that a strong
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occupational identity is needed in order to sucdeeahe’s job. The employees are
expected to know and show their own skills and ijoations and in order to do this
successfully one has to have an awareness of ooetpational identity and ability.

A practical example of the occupational identityesearcher can have is
given by Rasénen (2005: 33). In his study he referan article he wrote with
Méntyla about four different main characteristids a researcher’s occupational
identity they formed on the basis of conversatiaih professionals inside their
field of study. These four types listed are an acad expert, a business-academic,
worried and caring social scientist, and a critevadl participating active researcher.
The academic expert focuses on an exact area ofaffpeand produces plenty of
relevant and current information based on reseandtile being also active in
different expert networks. The business-academalsis very active in the job, but
instead of one area of specialty, a wide rangeubfests is being handled. This
versatility and active behaviour makes contactsusiness life easy. As an opposite
to the business- academic is the worried and caecgl scientist, who connects the
autonomic and critical research into social inflciag. The open critique this type of
a researcher gives conflicts many times with therasts of the business life. The
critical and participating active researcher is tiew ideal type of an academic
researcher who appreciates “making the world aebgtiace” through research. In
addition to expert knowledge, this researcher n¢eelskills to be a developer who
guides the research into a more practical direction

It is interesting to see how people in the exantesarofession can have so
many different types of identities. Of course, aspa can also be a mix of two or
even more types of identities creating an entimiyn perception. Thus, classifying
different types of occupational identities is alwagifficult and never completely

accurate.
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4 Previous studies: the students’ impressions onorking life

There are quite a few different studies done abloeitfour different major themes
used in this study. However, not a single one efrtthas concentrated on the exact
same themes, but the emphases have always beeredifiand many times also
themes not addressed in this study have been Uibedresearch populations have
also varied significantly from students in diffetedegree programmes and higher
education institutions to already graduated stuedamid teachers, as well as other
personnel working in the institutions. In orderftdly comprehend these different
studies, a short introduction of each used inghigly is given below.

Kuittinen, Rautopuro and Vaisanen (1997) conduetadrvey in 1995
about the perceptions the first year students badtahe studies at the University of
Joensuu. The first four questions of the study veése adopted to the questionnaire
used in this paper. In their study Kuittinen et(aR97: 7-8, 31) divide the reasons
affecting the choice of degree into two groups. €heices “I wanted a degree”, “A
well-paid profession in the future”, and “A secemployment” were listed to be the
reasons why professionally oriented people chose ttegree. The other group of
people was considered to be more degree oriendh@y emphasized the reasons
“l was interested in science”, “Education itseffGetting educated” and “Getting a
degree”.

The study that is most extensively used in thegmestudy is the one
done by Mé&kinen (2004) about the development ofersity students’ occupational
image. The study was done on the students studyitige University of Turku in the
faculties of humanities, mathematics and scienoktiqal science, and medicine. A
guestionnaire was sent to the students on theul téar of studies and then some
further interviews were carried out on the sameassh population during their
fourth and fifth years. The data collected is queteensive since 340 students
answered the questionnaire and 32 students weneiewed. Makinen (2004) asked
the students questions about their expectatiotiseofiniversity studies, what kind of
occupational images they had had in the beginnirther studies, in the middle of
their studies and at the end of their studies, whatifications and competencies the

students thought to be important in their futurerkireg life, and how well the
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students thought their studies prepared them fer working life. The original
guestionnaire or the structure used for the inésvsi were not available when the
present study was conducted, and thus the createstignnaire is independent from
the one used by Méakinen.

Makinen (2006) also conducted a further study andtudents in the
University of Turku about their studies in the wmsity. She was interested in
knowing, for example, about the usefulness of theer counselling and career
services the university offered for the students.

In the University of Joensuu another study has kemme about the
students’ impressions of their studies at the usitye Makela (1994:85-87) asked
third and fourth year students doing their pedaggigstudies about their feelings of
studying. The reasons why the students had chbselégree were quite similar to
the ones that came up in Kuittinen et al.’s (199u@}ly as well.

Autio (2001) has done a study about the Mastefrisfgraduates from
the University of Oulu between the years 1995-200& purpose of this study was
to map out how the graduates are positioned invtbr&ing life, what kind of degrees
they have and how well their education has corneded to the needs of working
life.

The formation of the occupational image has notnbtm widely
studied and the definition of the concept is neaclcut. Furthermore, this subject is
relevant both in scientific research and in thekay life. Jarvi's (1997) empirical
research was aimed to study the occupational inthgebusiness students in
Satakunta Polytechnic have. He carried out a cuasiire to map out the
background information of the study group and theked the respondents to write
an essay on how they imagined the occupationaldibdy would enter in the future
to be.

In his study, Jarvi (1997: 96-105) organized theupational attributes
found in the essays into groups of which the mosgtartant ones were: 1) self-
realization and personal growth, 2) social aspseth as belonging to a group and
prestige, 3) sufficient income, and 4) the occugeti skills and competencies. The
most important attributes were thought to be thesorategorized to self-realization
and personal growth. The students wanted their joli=e interesting, versatile and

meaningful and they wanted to be able to continlyolearn new things and to
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develop themselves. These attributes were veryitapbin keeping the employee’s
motivation high.

Very often an interesting job was connected to @dgavorking
environment socially and physically. Therefore t®up of attributes that was
mentioned second most often was the social aspgetesaction and social relations
both horizontally and vertically and a pleasant kimy environment and good
colleagues were seen as the most important atsb@f the qualifications expertise,
internationality and innovativeness were mentionedst often. Furthermore,
avoiding unemployment was commonly mentioned whefiicient income was
considered.

Quite a few qualitative studies have been done oadugtes’
employment using various target groups. Tynjalalef2006: 73-88) carried out an
interesting study on how graduates from computéenses, teacher education,
general educational sciences and pharmacy percéneadqualifications and skills
needed in working life and how they saw the role uoiiversity education in
providing those skills. Two different entities cdube analysed from the results of
the study: the work tasks in different fields ahé skills needed in professionals’
work. Furthermore, Tynjal&, Helle, Lonka, Murtondfékinen and Olkinuora (2001:
143-163) present several studies they have donetaiodents’ and graduates’
perspectives of professional expertise. In a stalye in the University of Turku,
Tarkkinen and Vahtikari (2000) interviewed peopléovhad graduated from the
Faculty of Humanities about their impressions adittown employment. Carver
(2006) studied about how well humanistic universitjucation suits the needs of the
employers. Unfortunately, the study was done oolyhie departments of history,
culture research and art research, but these sesant be quite well generalized to
include the whole faculty of humanities. In additicto the departments’
representatives some employers also answered $ael ppiestions.

In the University of Jyvaskyla some research has been carried out
about the employment of the already graduated staddauriainen (2002, 2004)
carried out two studies about the employment ofgtilagluates from the University of
Jyvaskyla in the academic years of 2000-2001 ar@?-2003. A corresponding
study was also done by Juuti (2003) on the graduatéhe academic year of 2001-
2002. Furthermore, quite similar study was done Typmela (2007) with the

research population of the graduates from the Usityeof Jyvaskyla in the year
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2005. The problems with these studies are thatetsearch reports available are very
concise and that the results are analysed by daenlty so comparing the results
with the results of only one department insidecalty is problematic.

What is alarming is that so few studies have bemredn students in
the University of Jyvaskyla. The only studies aablié about the relationship
between working life and higher education are twgeanentioned graduate studies
by Tauriainen (2002, 2004), Juuti (2003), and Tulen{2007). The only extensive
study similar to the present study is the one edrout by Mékinen (2004). With her
study the research population was, however, gifitereint and furthermore, the data
collected on this topic is relevant only for cemt@imount of time due to the rapid
changes in the academic labour markets these @higsis why the data gained from
the present study is so valuable.

The themes created by Mékinen (2004) cover quitensively the area
of this study, and therefore it was good that tresent study followed them as well.
This way it was possible to collect a sufficientamt of relevant and interesting
data. The graduate studies done in the Universiflyeaskyla were not that relevant
when thinking about the present study. The graduatre mainly asked strict facts
about their employment and only little attentionswaut on their opinions about the
quality of their studies. Moreover, since the reskegopulation with these studies
was so big, the presentation of the results wadeqgbrief and no in depth
interpretations could be made. This is why narrgwdiown the research population
in the present study to include only the studentgonng at the department of
Languages was vital in guaranteeing a successfdlysiThe only problem with the
present study was that it would have been intergstt compare the gained results
on the opinions of already graduated students waittual experience from the
working life. This way, for example, the studiegwlopment ideas would have
become more useful. However, since the Univerdityywaskyla has no extensive
alumni records and because of the financial comssrgout on this study it would

have been impossible to collect sufficient datanftbe graduates.
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5 Data and methods

In the following sections the data and methods us¢kiis study are presented. First
the research questions are specified and thendlis of data collection and methods
of analysis are discussed. Finally the reliab#ibd validity of the collected research
data are examined. The comprehensiveness of tleeteal data is estimated through
the responses gained from the background variablesquestions of reliability and
validity are important when criticising the accurax the gained results.

5.1 Research questions

University students’ impressions about working &fed their future employment are
not a too widely studied field. Most studies dobeuwt the relationship of university
studies and the working life have been quantitadwel focused mainly on the
working life experiences of people already graddateom the university.
Furthermore, no qualitative study about the stuslantthe University of Jyvaskyla
and their impressions on working life has beeniedrout, but the studies of the
graduate employment have been focused on quaveitedsearch and the published
research reports have been very brief.

During recent years there has been much talk abeubvereducation
of Finnish labour force and about the unemploymehtpeople with higher
education. Mapping out the students’ expectatiobsut their studies in the
university as well as their perceptions about tHeiure employment and the
working life relevance of their studies are impattaspects when trying to define the
reasons why higher education is valued to the et those problems occur.

The students and the studies at the Departmentanfuages at the
University of Jyvaskyla have not been studied muidie only studies done about
this research population are the graduate studessiiversity has done about their
placement in the working life after the studieseThports of these studies are quite
concise and the asked questions differ signifigaftbm the research questions

posed in this study.
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The purpose of this study is to examine the caexectations the
students majoring at the Department of LanguagetheatUniversity of Jyvaskyla

have. The goal is to find answers to the followdugstions:

1) What kind of expectations do the students at thpaltenent of Languages
have of studying at the university and in theirggeanme?

2) How have their ideas about their future employnfennulated during their
studies?

3) What kind of skills do they think are importanttire working life?

4) How do they think their studies help in acquirihgge skills?

These four themes are adopted from the study dphédikinen (2004)
about the development of career expectations aesits in the University of Turku.
The questionnaire was also divided into these tiseribe themes dealt with the
students’ expectations of their studies in the ersity, the formation of the students’
occupational image, the students’ impressions @fialifications and competencies
required in the working life and the students’ ggtions about their studies’
working life relevance. Furthermore, some backgdbgoestions were asked from
the respondents in order to find out whether tivegee any factors influencing the
students’ answers.

Most of the questions asked in this study haveadliyebeen answered
in some forms in the previous studies, but neveorie study and never with the
same research population. Thus, doing this studwali justified. In addition,
comparing the results from this study to the presiones is quite interesting even

though the research populations vary significantly.

5.2 Data and methods of analysis

The data for this study were collected via an elmaestionnaire (see Appendix)
that was sent to all students in the Departmeritasiguages in the University of
Jyvaskyla in March 2009. The university has mailiggs for each programme,
which include almost all students currently registein the university. Of these lists,

the students majoring in the Department of Langsagere asked to answer the
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questionnaire. When analysing the data from thestipres concerning the formation
of the students’ occupational image the answethefirst and second year students
were treated with reservation since they do not hete enough experience of
university studies in order to sufficiently develthyeir career expectations. A further
reminder was sent in a week’s time to increasentm@ber of respondents. The
results from the questionnaire were analysed statily by using SPSS 16 for
Windows and the comments from open questions weatetd separately.

The questionnaire dealt with the themes adopted fiMakinen’'s
(2004) study. However, the actual questions wesated independently for this
study only. In total there were four different thesmcorresponding to the posed
research questions. The questions for the firstméhe(numbers 7-10), the
expectations the students had of their studiese \@dapted from the study done by
Kuittinen et al. (1997). The background questiorsenasked in order to find out if
there are any consistencies in the career expaasatne students have.

The questions in the first theme treat the expiectaithe students had
of their studies. Question number AVhy did you apply for your degree
programme?”, portrays how much influence different factors hadtbe students’
choice of their degree programme. The next threstipns concern the contentment
the students had with their current degree progranirhe questions concerning the
expectations the students had of their studiebenuniversity can also be reflected
on the students’ career expectations and how theg bhanged during their studies.
It is interesting to know what kind of image thedaage studies in the University of
Jyvaskyla have and how accurate it is with the ientog university wants to portray
of itself.

The second theme deals with the formation of thedents’
occupational image. The purpose is to find out hbev students’ impressions and
attitudes towards their future employment have fdated when their knowledge of
their field has increased. It was asked if the etiisl had a clear idea about their
future employment and whether they were concerteditatheir chances of being
employed after their studies. Furthermore, theesttglwere asked how much impact
the choices made in major and minor studies anghdissible work experience have
had on their image about their future employmend & the information available
for their future employment opportunities has beefiicient. When considering the

results gained from this theme, it is importantctmmpare the students’ answers to
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their year of enrolment at the University of Jywidkin order to find out if there can
be found any consistencies in the formation ofstiuelents’ occupational image.

The questions in the following theme focus on dalifications and
competencies the students thought are importathiein future careers. The students
were asked to rate the importance of these quatiifics and competencies when
considering their future employment. The final tleems about the working life
relevance of the university studies. The studendsewasked which courses they
thought to be useful later on in the working lifedawhether their possible work
placement or student exchange had been positiverierges when considering their
employment. They were also asked whether they thiotlgat their studies make
them ready enough for the working life and to whitfection they would develop
their studies. Mapping out the students’ ideas aiblmaiusefulness of their studies is

valuable for developing the study programmes.

5.3 Validity and reliability

Some questions of validity and reliability needdiscussed when considering the
results of this study. According to Bell (1993: 63}, reliability can be defined as
how a study reaches the results that remain cansteder all occasions. This means
that the measured outcomes should not be randorauitable to be generalized to
be valid when a larger group of people are conekrSbe continues that validity, on
the other hand, is a somewhat more complex coreegbtits purpose is to define
whether the used measurements can be regardebleekar a study to be high in
validity, the research population needs to be askedight questions relevant when
considering the research questions.

The details affecting the validity of this studyciude the questions
posed to the study group, the fact that the quasdive was distributed via e-malil
using the university’s mailing lists, how interebtéhe respondents were about the
study, how much time they had to fill in the questiaire, whether they understood
the questions correctly and if they made any caseless errors.

The main purpose of the study was to find answerthé posed four
research questions, but also some background gossiiere asked in order to find

out whether there were any differences among diffettypes of students. The
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guestionnaire was divided into four themes, whiolhre&sponded also to the posed
research questions. The background questions vesengal in order to find out
whether there exist any consistencies among thelaopn but also to examine if the
respondents are a comprehensive part of the grapalation. If so, the reliability of
the study can be considered sufficient and thdtsesan be generalized to the whole
population.

The questionnaire was sent via e-mail to the nmilists that all
different student associations in the Departmentarfguages in the University of
Jyvaskyla have. It is optional for the studentslgitug the subject concerned to enrol
to the mailing list but in practice it is quite esfial and practically everyone does it.
Hence, the sampling strategy used for the study tet@$ enumeration. However,
there are of course a few people who are not omtikng lists and therefore did not
receive the questionnaire but their number is sallsthat it had no significant
impact on the results. Enrolling to the mailingdiss possible for everyone studying
or working at the University of Jyvaskyld so theegtionnaire was sent to many
people who are not a part of the population butas clearly stated at the beginning
of the cover letter that this study concerns omlg students who are doing their
major studies at the Department of Languages.

In total the questionnaire was answered by 368estisd This number
was compared to the total number of students nmaari different languages in the
department. The response rate was 26 %. Becauseeofack of any available
comprehensive student records it is also hard tapape the results to the total
population when considering all the other backgtbguestions. It is only possible to
make estimations about whether the responses porrégo the population.

According to the Pearson Chi-Square test, the rdiffees are in all
cases statistically significant or very significadbwever, one must treat some of the
results with reservation since the criteria for th&t are not fulfilled. The reason why
the criteria are not fulfilled is that when dividedo the background variables the
number of the respondents was too small in too ncatggories.

The sex ratio of the research material is hightydke-oriented, while
343 of the respondents were female equalling t&698f the total number and only
25 male equalling to 7 %. This, however, quite wefiresents the sex ratio in the
Department of Languages since languages are ayhighiale-oriented field. The

age distribution of the research material seemgequell to correspond the total
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population. The students’ age distribution is iased in the younger alternatives, the
majority (82 %) being 25 years old or younger afd¥8 being under 22 years old.
(See Table 1))

Table 1. Age distribution.

% N

Under 22 3C 110
22 - 25 52 190
26 - 29 13 48
30 - 34 4 16
Over 34 1 4
10(¢ 368

This age distribution is supported also by the fermaientedness of
the field, since male students usually complet# tinditary service before entering
the university or during their first years of study, thus making the number of
respondents higher in the older options. To givenesoperspective, the age
distribution can be compared to the one that Maki(g906) got from her study of
the age distribution of all students in the Uniutgref Turku. According to her, in
total 60 % of the students in the university wéwe age of 25 or younger.

Nowadays the educational background of universitidents can be
very varied but still the majority follows the titidnal route of completing upper
secondary school before entering university. Thisue also with this study since 95
% of the respondents informed their educationakfemind being upper secondary
school. 4 % of the respondents had completed vmwatschool and 6 % polytechnic
before their studies at the university. 2 % replieat they had already completed a
degree at the university. The respondents couldsghaonultiple alternatives in this

guestion. (See Table 2.)
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Table 2. Educational background of the respondgntsdtiple choices).

% N

Upper secondary school 95 349
\Vocational school 4 13
Polytechnic 6 21
University 2 9
107 392

When analysing the research material in respecth® year of
enrolment at the University of Jyvaskyla, it canseen that all years are quite evenly
represented, the amount of responses varying frém—118 % between the
alternatives. (See Table 3.) The average time tmedompleting their studies for
humanists was for students who had started thailiest in the year 1991, according
to Pajala and Lempinen (2001: 39-40), 6,5 years aswbrding to Autio’s more
recent study (2001: 11), 6,4 years. Pajala and Leenp(2001: 39-40) state that the
trend in average studying times has been decreakirigg the last decades so in
reality Autio’s statement is probably closer to theh. In practice completing one’s
studies faster than in four years is rarely possinld the usual time spent studying is
5 — 6 years. The students who have started thediest in the university in the year
2004 or earlier have practically limitless timebi® enrolled in the university but for
students who have started their studies later thainthere is a fixed allotted time in
which they need to complete their studies. Thishy there still can be students who
spend much more time for their studies than is lusnaking the average time of

studies for all humanists so long.
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Table 3. Year of enrolment at the University of 8iskyla.

% N

2008 18 6€
2007 18 65
2006 19 7C
2005 16 58
2004 15 5E
2003 or earlier 15 54
10( 36¢

In total there are eight different subjects thaé @an major in at the
Department of Languages. For this study thereespanses from all subjects except
Latin, but at the moment there are only five stuslemajoring in that subject
counting just 0,3 % of the total population so tih®s not have a significant impact
on the results. (See Table 4.) When comparing ésearch material to the total
population, which includes all students majoringanguages on 31.12.2009, it can
be seen that they correspond quite well. The bigddterence is 3 % units in
English and in Romance philology. Otherwise, thiéedinces are only 1 % unit or

less.

Table 4. Distribution of major subjects.

Respondents Population| Respondentopulation

% % N N

English 37 34 135 481
Latin 0 <1 0 5
Romance philology 6 9 2] 13¢
Swedish 16 15 58 215
German language and culture 11 12 39 172
Finnish 2C 19 79 267
Russian language and culture 8 9 28 12§
Finnish sign language 2 2 12 34
10( 100 36§ 143:
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The respondents were also asked in which deparsnibey had done
their minor subjects. (See Figure 1.) When considetheir future employment, the
minor subjects play a crucial part in what kindvedrk tasks the students will be
handling. Over half (57 %) of the respondents haded minor studies at the
Department of Languages. This indicates a genatatdst in languages as well as
that many teacher professions include a combinatibtiwo or more language
subjects. Furthermore, the departments of Educatiwh Teacher Education were
popular places to do minor studies in, including?8%nd 37 % of the respondents
respectively. Other departments commonly mentiomeie Communication, Art and
Culture Studies (both 21 %), and Social Sciences Rinilosophy (18 %). In the
option “Other” most commonly mentioned alternativesre the Language Center,
and Internet based subjects Asian Studies and SraurFor example Chemistry,
Physics, and Sport Sciences did not have any amssateall. The reason for this
might be that students majoring in languages atdnterested in these subjects or
see them irrelevant in terms of their future empient, but also because many times
inter-faculty studying is made quite difficult ibhimpossible.

When trying to find out if any consistencies exastong the data one
should try to compare the given responses accotditige groupings found through
the background variables. In order to reliably duy ajeneralizations the used
groupings need to be sufficient in size. When aberang this research material there
were only 1 % in the age group of over 34 yearsegmpouping the final age group
into over 29 years old is essential. Moreover,ghgere no responses from students
majoring in Latin so it was left out from the ahlatives for a major subject.
Furthermore, when considering the minor subjectgaty only the departments of
Languages, Education and Teacher Education receivedgh responses so that any
reliable generalizations could be made. This is \thging any real consistencies
inside the research material can be problematic @red should always treat the

results with some reservation.
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Figure 1. Distribution of minor subjects.
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6 Results

In this section the results of this study are pne=s According to the themes derived
from the research questions the chapter is divid&a four sections. The sections
deal with the students’ expectations of their stadit the university, the formation of
the students’ occupational image, the studentsresgions of the qualifications and
competencies required in the working life, and #tedents’ perceptions of the
studies’ working life relevance. Accurate tabled digures are given to make
presentation of the results clearer. Furthermierésults of this study are compared
to the results gained from previous studies of saene kind and the found

similarities and differences are examined in detail

6.1 The students’ expectations of their studies

The first research question dealt with the studemtpectations of studying at the
university and in their degree programme. To anghwerquestion, the students were
asked the reasons why they applied for their degregramme. This question was
adapted from the study done by Kuittinen et al9t931). Fixed alternatives were
given and the recipients were asked to rate howhnminportance each alternative
had had in their choice of studies. Not at all im@ot was rated as 1, a little
important 2, somewhat important 3, and very impur# In total there were 15
different alternatives to be rated.

In Figure 2 the different reasons affecting thedents’ choice of the
degree programme and the amount of influence tha had on the choice are
presented. The most important reason why the stsidexd applied for their degree
programme was that they were interested in thahicefield with an average of 3,4.
Nearly as important reasons were the desire to hadegree (3,3) or a profession
(3,1). The education itself (3,1) got quite a hgglore as well. The least important
reasons were considered to be friends who choseatme field (1,1) and parents’
recommendations (1,3). The geographical locationtref university had little
difference in the students’ choices. A close distgafrom hometown (1,8) or the

possibility to move away from home (1,9) had qditdée impact on the students.
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However, more importance was put on Jyvaskyla ssi@dent-friendly town or the
University of Jyvaskyla itself (both 2,6). The aitativeto ensure a job in the future
got an average score of 2,4. The fact that thisbmuns not higher indicates that
many people study just to develop themselves anth&enjoyment of learning new
things. They seem to be much more scientificalntijob oriented. The somewhat
low number can also indicate the fact that the estitgl have already realised that

higher education does not automatically guarargears job opportunities.

Friends ]1,1
Parents ] 1

Near location 11,8

w

Possibility to move to a different town ‘ 11,9

Well-paid job ]2

Interesting student life ]2,2

Secure employment 12,4

The University of Jyvaskyla 12,6

Jyvéaskyla as a town 12,6

Interested in science 12,6

Civilization 12,9

Education itself ]3,1

Profession 13,1

Degree 13,3

Interesting field 13,4

Figure 2. Reasons affecting the choice of the degregramme.

It seems that the main goal of educating expemtslanguages,
communication and culture at the Department of uaggs in the University of

Jyvaskyla has been marketed quite well since tieerativeinteresting fieldwas the
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most important reason why the respondents hadexppdi their degree programme.
Education itselfand civilization were also rated quite high and they can both be
interpreted as a will to become an expert of afed well as an interest to learn new
things. Giving the students a foundation for lifedolearning is also one of the
department’s goals. In the light of these resultsan be said that the image the
Department of Languages wants to portray is qudeumate with the students
expectations of their studies.

In Kuittinen et al.’s study (1997: 7-8,31) the saalternatives were
used to measure the reasons affecting the studdmigie of the degree programme.
The respondents were divided into two groups adegrdo their answers,
professionally oriented people and degree orieptample. Both groups emphasized
the given reasons in the same way, the profes$yomaénted getting a score of 3,42
(in a scale from 1-5) and the degree oriented 8goB,58. The single reason
affecting the choice of the degree the most wasidered to be education itself. In
total 80 % of the respondents had said that icegfitheir choice very much or quite
much. Very close camésetting a degree which was an important reason for 78 %
of the respondents. Other reasons having a bigatwere ‘1 wanted a degrée(74
%), “Getting educateéd(71 %) and T was interested in scient€65 %). The least
affecting reasons were considered to be the frieamt$ parents’ influences. In total
90 % of the respondents said that their friendgicds had had no effect on their
choice of degree and 73 % felt the same of theiemia’ recommendations. The
results found in the present study are quite weline with Kuittinen et al.’s (1997)
results.

In Makeld’s study (1994:85-87) quite similar resudbuld be found. 28
% of the students replied that beforehand the @elgael felt like the only right one.
As many as 7 % said that they had chosen this ddyrehance. The most important
reason to choose the degree was getting a profiesginch was rated very important
by 81 % of the respondents. Other important reaseere “Getting to know the
subjects close to own interest more profoundly’etiihg all-round education” and
“Forming human contacts”. For example secure empty was also rated quite
high with 44 % thinking it was very important, barly 18 % thought good earnings
were a big incentive in the choice of degree.

Furthermore, in the present study the studente wasked to rate if they

felt that they were studying in the right degreegpamme or not. Almost half (48 %)
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of the students thought that they were quite shat the degree programme they
were in was the right one for them and nearly adtlf9 %) was sure of the
suitability of the degree. Thus, over three quartdrthe students were content with
their choice of degree programme. Only 4 % did abtall enjoy their current
programme. Related to this question it was askesthvan their first choice of degree
programme had realised. The results were consisiso¢ 45 % of the students felt
that their first choice of study had realised realkell and 36 % that it had realised
quite well. Again, only 4 % thought that their ct®ihad not come true at all.

Tauriainen (2004: 14) also asked the responddntssstudy whether
they had been satisfied with their studies in theuity of Humanities. 23 % of them
had replied that if given the chance they wouldedactly the same studies again.
This result is quite close to the 29 % of the reslemts of this study being satisfied
with their current degree programme. In Tauriaisg@004:14) study the most often
mentioned (41 %) change the respondents would hsade was that they would
study more minor subjects and 20 % would change thi@or subjects. 18 % of the
respondents would have done an entirely differesgree programme and 13 %
would have changed their major subject. Tauriaisesms to think that the number
of dissatisfied respondents is small but when coeho the results of this study the
numbers appear quite large. However, since Tawmesrresearch material consisted
of already graduated students from the Faculty ofmBEnities it may be that the
opinion of the respondents in this study will aldmange after they have finished
their studies.

In the present study, when the students were agkéiey would
change their degree programme if it were possibleontrast, 13 % said that they
would very likely do it and 14 % answered quiteelik These numbers together are
higher when compared to the matching numbers flmrptevious two questions. It
seems that in some cases even though people aentevith their studies at the
moment, they have a feeling that studying sometlalsg could suit them even
better. It is common to want something one doeshast and of which one has no
first-hand experience. Furthermore, people can litheedesire to be in a degree
programme that they do not have realistic chantgstting in.

There were no significant differences in the shisfeexpectations of
their studies when compared to the background mumsst If any, the only

differences could be found when examining the sitglanajor subject. The biggest
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differences could be found when comparing the Bimrsign language majors to
other subjects. The Finnish sign language majois the@ highest score in the
alternatives of interesting field (3,8, avg. 3,4)daa well-paid job (2,6, avg. 2,0).
They also had significantly lower scores than therage in the alternatives
concerning the quality and location of the placetofly as well as in the alternative
of expectations of an interesting student life. ldwer, the Finnish sign language
majors were not very certain about their future lyypent scoring only 2,2 while

the average was 2,4. The low score in the quatitylacation of the place of study is
explained by the fact that Jyvaskyla is the onlgicpl where you can study sign
language in a higher education institution.

In Table 5 it is represented how well the studefitst choice of a
degree programme was realised according to thgihedeprogramme. In general the
Finnish sign language majors seemed more contehttiveir choice of study than
the students from other subjects, since half omtiweere sure and 42 % quite sure
that they were in the right degree programme. Sagguage had been the first
choice of study for as many as 75 % of the sulgeogjors, while the corresponding
number for other subjects was only 45 % on averag@wise the number of the
Finnish sign language majors not wanting to chathg®& degree programme was
clearly higher than the average. These factorsateithat the Finnish sign language
majors seem to be the most job-oriented. Sincdide is quite small and Finnish
sign language is not a subject in any other higdtrcation institution, the majors
seem to put more emphasis on the studies themsahlgsnot so much to the
surrounding conditions. The expectations the stisdbad for their studies seem to
have realised better than with the other subjddts. reason for this can be that the
Finnish sign language studies can be more focusddckarly oriented than the
studies in other degree programmes. Furthermoeeratity of higher-level Finnish
sign language studies can make the enrolment pavese difficult and that way
ensure the motivation for the students chosen & pgiogramme. However, the
number of respondents in the Finnish sign language only twelve so one must
treat these results with some reservation sinceritexia for the Pearson Chi-Square

test are not fulfilled.



46

Table 5. How well the first choice of degree prognae was realised according to
the degree programmes.

(P = 0,001, 36 % of the cells have expected cas# than 5)

Finnish
Romanci sign

English Philology Swedish German Finnish RussianlanguageTlotal
135 21 58 39 75 28 12 368
% % % % % % % %
Not at al 2 5 9 10 0 7 0 4
A little 14 28 15 26 4 25 8 15
To some extent 33 24 38 38 45 39 17 36
Very well 51 43 38 26 51 29 75 45
Total 100 100 100 100 100 100 10C 100

The alternative of a well-paid job divided the difint subjects in other
terms as well. Another subject that got a high sagas the Russian language and
culture (2,5), while the lowest of all was Romamptgology (1,6). For some reason
the majors in Romance philology seem to think thay will be poorly paid in their
future jobs. The low number can also be an inddcatof uncertain future
employment, which is confirmed also with a low saf 1,9 (avg. 2,4) in the
alternative of secure future employment. Theseetiffices seem quite obvious, since
different degrees, even though in the same depatfrpeepare students for different
types of professions.

According to Autio (2001: 10-11), the most commoritecia that
influenced the respondents’ choice of degree was thwn interest towards it and
the strengths they had experienced to have dufirgy tstudies in the upper
secondary school. Many of the respondents had esigglthalso the importance of
chance when they chose their degree programme. thesmnfluence of friends’
recommendations was mentioned. The future employm&s not much thought
about beforehand but many of the respondents hahetl to become teachers.
Secure employment as an important criterion wastioreed mainly by the students
of two special degrees, information research agdgedics, since these two degrees
have quite strictly defined professions they prephe students for and they are not
widely taught in Finnish universities.
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Kuittinen at al. (1997: 11-12) also asked the reslemts what
impressions they had about studies in the uniyebgtorehand. The most common
impressions were expectations that studying is delimg but can be done in one’s
own pace and that teaching is of high-quality. Tleedom of choice and learning to
take more responsibility were also mentioned. Farrttore, Kuittinen et al. (1997:
10) asked the respondents whether they felt they there in the right degree
programme or not. Only 15 % (11 % unsure and 4 Ahaisay) of the respondents
were not sure about the chosen programme. NearBb 2Zlhswered that the chosen

degree programme was the only right option for them

6.2 The formation of the students’ occupational imge

In this study the aim was also to find out abowt thrmation of the students’
occupational image and some interesting findingsuaithe students’ idea of their
future employment could be drawn from the reseamnakerial. When thinking about
the formation of the students’ occupational imageirdy their studies in the
university, it must be taken into considerationt ttiee duration of their studies can
have significant impact on the results. A firstysadent has had very little time to
build any kind of occupational image, while a studénishing the master’s thesis
has had many years of experience and plenty ofgshiamffecting and perhaps
changing the occupational image. To ensure thatdbiiation does not affect the
results, the responses of the students who haedtieir studies in the year 2007 or
2008 were treated separately. Surprisingly, in neases this had not any significant
effect on the results so all the respondents weskided in the research material if
not otherwise stated.

The respondents were asked about whether they hadea about
which profession or professional field their stidigrepare them for. 10 % of the
respondents had no idea about their future prafesdi0 % had some idea and half
had a certain profession in their mind. These tesafte quite consistent with
Kuittinen et al.’s (1997: 9-10) findings, sincethreir study 7 % of the respondents
answered they had no idea, 49 % had some idea4#chdd a certain profession in

mind. However, Kuittinen et al. did not ask whictofessions the students thought
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they would graduate for, which would have also gi®me interesting results to
compare with the present study.

No variation was found when comparing the first esetond year
students in the present study to the total popmratand thus it seems that the
students have already thought about their futurpl@yment before applying for the
university. The respondents were also asked to iorenthe profession or
professional field they thought to be employedhie future. Unfortunately, only 58
% of the respondents who had a clear idea about thieire employment had
specified the profession they thought to be emmoyEhe most often mentioned
profession was teacher (34 % of all answers irctr@in profession or professional
field option and 58 % of those who had specifiezlghofession). Furthermore, rector
was mentioned twice and a lecturer and a trainee \gach mentioned once, which
all can be loosely classified to professions reggisame kind of education as a
teacher. This result is consistent when comparebedact that as many as 72 % of
the respondents who had taken a minor subject ttemDepartment of Teacher
Education had answered that they have a clearaleat their future employment.
Other frequently mentioned professions were a latms (6 %) and a job in the
international field (5 %). Other professions mem#éid included, for example, social
worker, journalist, researcher and interpreterfddsional fields mentioned included
tourism, communication, economics and publishing.

When trying to examine if the background varialilesl any effect to
the results, no clear findings could be discover€de differences among, for
example, different age groupings were quite snral 30 % of all groups had a clear
idea about their future profession. In addition ttee students having Teacher
Education as their minor subject, some noteworiffgrénces could be found when
comparing the material to the major subject. InuFég3 it can be seen that the
students majoring in Finnish have a somewhat deatea about their future
employment since 60 % of them had a certain prafesa their mind and only 4 %
had no idea about their employment possibilitiesca@kding to the Pearson Chi-
Square test, the differences are very significaat, these results should be treated
with reservation since the number of the resporadisntoo small to fulfil the criteria
of the test. The results seem consistent also wherparing the number of students
who have done Teacher training in each major sultije¢he clear idea of future

employment. As many as 49 % of Finnish majors hdmee Teacher Studies as a
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minor subject, second comes English majors (44 8d)third Finnish sign language
majors (42 %). The students who had participatedie¢ast in the Teacher training
were Russian language and culture majors (14 %)Romdance Philology majors
(19 %). They also seem to be most unsure aboutfiltere employment with only
21 % and 33 % claiming to have a certain profesgiomind. What seems a bit
surprising is that students majoring in Finnismd@nguage do not seem to have any
clearer idea about their future employment thanatieer groups. They were most
content with their choice of degree programme dad seemed to be the most job-
oriented group. Furthermore they rated high in igvieacher Studies as a minor
subject. An explanation for this could be foundoime of the answers where the
respondent had mentioned that only two sign languaagjors had already graduated

so defining which profession they truly graduates\weoblematic.
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Figure 3. How well the respondents knew about thdirre employment compared
to the major subject.
(P= 0,03, 24 % of the cells have expected cousttlesn 5)

Furthermore, there were some differences when admpthe students

who had a clear idea about their future employneheir background education. It
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seemed that those who had done some other stidiesonly the upper secondary
school had a somewhat clearer idea about theirfugmployment possibilities. In
total 62 % of the students who had done studiesaational school and 67 % of the
students who had already previous university stutied a clear idea about their
future employment compared to the average of 50 f%allo the respondents.
However, students who had studied in the polytechmake an exception to this. Of
them only 38 % had a certain profession in theirdnAccording to the Pearson Chi-
Square test, the differences are statisticallyiagmt or very significant (P = 0,463
—-0,685). However, the number of respondents who $w@de other background
education than upper secondary school was quité# smane must treat these results
with reservation.

According to Makinen (2006: 103), quite a signifitaaumber of the
students in the humanities did not know exactly wuad of a profession they were
studying for. About half of the students had oritild or no idea at all about their
future employment. This number is consistent wité tesults of this study as well.
The fact that Makinen’s study included all studenite ones in their first year of
studies as well, probably has had an impact ongtieat number of students not
knowing the exact profession they are studying for.

In the present study, in order to find out thedstus’ impressions about
their future employment possibilities, they werdeas whether they were worried
about finding a job after graduation. In Figuret4&an be seen how worried the
students were about their future employment acogrth the entire data and then
compared with the results gained when divided gmoupings according to some
background variables. Only 6 % were not at all weakrwhile as many as 15 % were
very worried and 38 % quite worried about theirufet employment possibilities.
When excluding the first and second year studéntan be seen that the students
who already have a longer experience in studiegheir field are even more
concerned about their employment. 18 % of thesgesiis were very worried about

their possibilities for employment and 43 % werd&ejworried.
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Figure 4. How worried the students were about theure employment.

Some interesting variations within the researcken could be found
when dividing the answers according to the differbackground variables. (See
Figure 4.) The students who had teacher studietheas minor subject were less
concerned about their future employment. The mgjdBs8 %) of these students
were only a little worried and only 7 % was verymied. The obvious reason for
this is that, as stated earlier, these students alsp more aware of their profession
as teachers than others. A clear idea about theef@mployment and the fact that
the employment rate of qualified teachers is higih lsave an effect on the need to be
worried about getting a job in the future makingntaller. The group that were the
least worried about their future employment wasntfade students. As many as 20 %
of them were not at all worried about their empleyrmnand none of them was very
worried. This can be explained by a number of fadtse professional field of
teaching is quite female-oriented and this is oahhanced when talking about
language teachers. It can be argued that employiheasier for male teachers since
having both sexes as role models for pupils andesits is seen beneficial for them
even though officially this kind of gender favougirs not allowed. When there are

only few rivals in the employment markets theraasgreat need to be worried about



52

one’s employment. Furthermore, the number of medpandents was quite small, 25
persons, even though it represents the sex ratfeeifield quite well. Thus, any large
scale generalizations cannot be made.

To map out how the studies the respondents hae ihotine university
had affected their impression about their employinte respondents were asked to
rate the importance of different study entitiesFigure 5 it can be seen how much
effect the different study entities had had on sh&lents’ impressions about their
future employment. The different entities seemeditale the students opinion quite
widely. Only 11 % of the respondents thought thwegirt major studies had had a
significant effect on their impressions about fetemployment. However, almost
half (49 %) thought that major studies had hadegoiuch effect and only 4 % had
chosen the not at all alternative. Overall, it cbbé said that the major studies had
had the greatest effect on the students’ opiniavutitheir future employment, but
minor studies had had almost as great an impad. mbst conflicting entity was
workplace learning. In total 45 % of the responddraid had workplace learning as a
part of their studies. In theery muchcategory it scored the highest (17 %) but it also
scored the second highest (32 %) inrlo¢ at allcategory. It seems that some of the
students’ working experiences have been good buoeswt so rewarding. It can also
be that some students have already had such sitrgrgssions about their future
employment, for example as teachers, that the viackplearning has not had a
significant impact on them. The least affectingeadative was student exchange.
Almost half (47 %) of the respondents had beenxthange and only 4 % of them
thought that it had had a significant impact onirthepressions about future
employment. Many times student exchange is not sssential as such when
considering the future employment possibilities mdgre as a possibility to widen
one’s life experience and language skills. The eation between the exchange and
future job tasks may not be evident, but in reatityoes enhance many of the skills,
such as flexibility, and communication and intei@etskills, considered important in

the working life.
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Figure 5. The effect the different types of studiese had on the impression about

the future employment.

When comparing the effect the different study tegihad had on the
students’ impression of their future employmenttthe background variables no
significant differences could be found except i tbpinions about workplace
learning and student exchange. Table 6 shows hoghnmipact workplace learning
had had on the formation of the students’ imag#heir future employment divided
into the major subject. If compared with the magoibject there were significant
differences in the number of respondents as welthas opinions. Workplace
learning had been a part of the studies least oftiin the students majoring in
German language and culture (26 %) and most oft#h students majoring in
Finnish sign language (67 %). Workplace learningampulsory only for students
who have Teacher Education as a minor subjectabwsubjects grant study points
for work placement. The differences in the numbérstudents who have done
workplace learning is therefore dependent on thabar of students doing Teacher
Education as well as on the number of availablerotiippe of workplace learning

opportunities.
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These above mentioned are reasons why the opifithe gignificance
of workplace learning in the formation of the stnt® image of their future
employment varies greatly among different majorjetts. (See Table 6.) Workplace
learning was seen to have the least effect onaimedtion of their impressions of the
future employment by the students majoring in Gerremguage and culture. As
many as 70 % of them thought that it had had necefat all and none of them
thought that it had had a significant effect. Arestigroup not appreciating the effect
of workplace learning was the majors in RomancdoRigy of whom 55 % had
chosen the alternativeot at alland only 9 %very much The group rating workplace
learning the highest was Finnish majors (16 % nalla 23 % very much). Most
variation was within the Finnish sign language m&jof which as many as 25 %
chose the alternative very much and 37 % the altimen not at all. According to
Pearson Chi-Square test, the differences are titalig significant, but the results

must be treated with reservation since the critgfrihe test are not fulfilled.

Table 6. The impact of workplace learning on thenfation of the image of the
future employment divided into the major subject.
(P = 0,68, 57 % of the cells have expected cowsttlean 5)

Finnish
Romanct sign
English Philology Swedish German Finnish Russiardanguag Total
65 11 21 10 31 18 8 164
% % % % % % % %
Not at al 28 55 33 70 16 39 37 32
Quite little 23 9 33 10 13 33 13 21
Quite much 31 27 29 20 48 6 25 30
Very much 18 9 5 0 23 22 25 17
Total 100 100 100 100 100 100 100 100

In Table 7 it can be seen how much impact studgahange had had

on the formation of the students’ image about thewure employment divided into
the major subject. The number of students who hatk dstudent exchange varied

greatly when compared to the major subject. Onsardor this is that student
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exchange is compulsory only for majors in Romanbéofgy, Swedish, German

language and culture, and Russian language andreul®bviously the number of

students who had studied abroad was bigger wittesd subjects, but still there were
big differences with Russian scoring the higheshw@2 % and Swedish the lowest
with only 45 %. Actually, English and Finnish silmnguage came very close to this
having 44 % and 42 % respondents who had donergtagdehange. It seems that the
students who had done student exchange voluntdmilyght that the relationship

with the formation of the image about future emphent was weakest. The number
of students who thought that the exchange periaihzal no effect at all was far
greater than with the students having compulsonglesit exchange. All students
majoring in Finnish sign language had chosen thesretive. However, there was
some variation within the English majors of whon¥bthought that the exchange
had had a significant impact. Overall, how peopecpive their student exchange
depends vastly on their personal traits and mamerofactors so making any

generalizations with the major subject or with atlyer background question is hard.

Table 7. The impact of student exchange on the doon of the image about the
future employment divided into the major subject.
(P =0,12, 57 % of the cells have expected cowsttlean 5)

Finnish
Romanc: sign
English Philology Swedish German Finnish Russiadlanguag Total

6C 13 2€ 23 23 23 5 173

% % % % % % % %
Not at al 55 15 38 17 65 26 100 44
Quite little 27 62 5C 48 18 48 0 36
Quite much 13 23 8 26 17 22 0 16
Very much 5 0 4 9 0 4 0 4
Total 10C 100 10C 100 100 100 100 100

In order to find out where the students had gathe¢he information
about their future employment possibilities, thesrevasked to rate the importance of
different alternatives or then state their own searof information. The differences

in the importance of the alternatives can be seehigure 6. The most important
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source was rated to be the fellow students frommvi@ % of the respondents had
had sufficient information about their future empieent and 70 % some
information. The second most important source wastimned to be staff tutoring
from which 11 % had received sufficient informatiddtaff tutoring is, however,
guite a new source, since it has been availablealfosubjects only from the year
2004 onwards. Obviously, this is the reason why @irye students who had started
their studies in the year 2003 or earlier did rfonk that staff tutoring had given
sufficiently information about their future emplogmt since the majority of it is
available only for first year students. The led&aive sources were mentioned to
be the employment office, teachers and other paedan the department. Only 2 %
of the respondents thought they had received geffficnformation about their future
employment from the employment office and 3 % wawatent with each, teachers
and other personnel in the department, as infoomaources. However, once again
the students who already had a long history inystydin the university divided the
opinion slightly. Of them in average 6 % were contevith the unemployment
office’s services. In the alternative other southe most often were mentioned

friends, parents and alumni assemblies.

Unemployment office 2

Other personnel in the department 3

Teachers 3

Other |5

Media (e.g. newspapers, internet) |7

Career services 8

Teacher tutoring |11

Fellow students 12

% 0 2 4 6 8 10 12 14

Figure 6. The sources where the students had esteivfficient information about

their future employment.
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In her study, Mé&kinen (2006: 79-80) asked abouttreer counselling
the students had received and weather the students satisfied or not with the
career and employment services the university efféhem. Only about fifth (21 %)
of the students were satisfied with the servicesviged and the rest of the
respondents were partly dissatisfied or entirelpsdiisfied one third each.
Unfortunately, Makinen (2006) did not ask the studeabout how much information
of their future employment they had received fraimeo sources, such as teachers or
fellow students, and thus comparing the results Witdings of the present study is

problematic.

6.3 The students’ impressions of the qualificationand competencies required in

the working life

In order to map out what the students thought abibet qualifications and
competencies needed in the working life, they vesieed to rate on a scale from one
to three, one being not very important and thrag iraportant, how important they
thought the given alternatives were in regard &rtfuture employment. In Figure 7
it can be seen that the most important aspect e@s ® becommunication skills,
with 87 % of the respondents thinking it to be vemportant and only 1 % rating it
not very important. Very close to this came alsotivation, having 82 % of
respondents choosing it to be very important arigd @me respondent saying that it is
not very important. Other aspects considered tonpertant in the working life were
stress control (74 % very important),flexibility (69 % very important) and
perseveranc€66 % very important). The least important skilsre considered to be
computer skills which were thought to be very important by on¥ % of the
respondents, and work experience in general hati®g% of the respondents
thinking that it is not very important when congidg their future employment. In
general, work experience was not valued very higheswork experience in their
own domainwas rated to be 2most important among the 18 listed qualifications
and competencies. The students seem to think tblaboBng and other life
experience will give them sufficient skills neededhe working life and actual work

experience is not that important.
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Communication skills 87

Motivation 82

Stress control 4

Flexibility 69

Persewerance 66

Independent working skills
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Performing skills

Formal competence
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Computer skills
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Figure 7. The students’ perceptions about the itapoe of different qualifications

and competencies in the working life.

In Tauriainen’s (2002: 16) and Juuti's (2003: 18judies the
respondents were also asked about the qualificateord competencies they had
thought to be the most important in getting a jobboth studies the most important
aspect was thought to be the combination of stuiieg had done and the second
most important was job experience. The least ingmbraspects were rated to be
grades, organizational activities and hobbies. Oilgportant qualifications and

competencies were rated to be performing, orgaoizal language, and computer
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skills, and personal relationships. When compaitiege results with the results from
this study the most significant difference can eerswith the perceived importance
of work experience. The comparison of being theosdanost important alternative

in Tauriainen’s and Juuti's studies and being #eoad least important in this study
is quite shocking. It seems that more working éf@erience is needed before the
students start to appreciate the skills that actoak experience provides them.

When comparing the students’ impressions of thpomance of the
different qualifications and competencies to theckiggpound variables some
significant differences could be found when lookatgthe age distribution and the
year of enrolment in the university. When considgrihe importance of work
experience from the domain it seems that quiteistergly it is thought to be more
important the older the respondents are and thgelothey have been in the
university. However, the oldest students as wethasstudents who had started their
studies in the year 2003 or earlier did not fipithis pattern and seemed to value
work experience less than could have been expected.

In Figure 8 the percentage of respondents ratiogk vexperience in
general and work experience from the domain vemyoirtant are divided according
to the age distribution. Work experience from toendin was valued the most (58 %
very important) by the respondents in the age gngup6 — 29 years old. To this age
grouping the trend had risen steadily but in tist e group, over 29 years old, the
work experience was appreciated the least (40 % weportant). However, work
experience in general was rated highest (36 % wepprtant) in the youngest age
group and lowest (21 % very important) in the agaug 26- 29 years old. Usually
the older people have already more work experighe® the younger ones. It
probably is that within this research material ¢thder respondents have not needed
that much previous work experience from their owmdin when they have worked
during their studies so they do not rate it thgtoniant when considering their future
employment. According to the Pearson Chi-Squard, tde differences are
statistically significant, but the results shouks theated with some reservation since

with work experience from the domalmre criteria for the test are not fulfilled.
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Figure 8. The percentage of respondents rating wrplerience in general and work
experience from the domain very important in ttieiure employment according to
age.

(Work experience from the domain: P = 0,419, 25f%e cells have expected count
less than 5. Work experience in general: P = 0§48 of the cells have expected

count less than 5.)

The same kind of pattern can also be found whampaoing the
research material to the enrolment year in the &hmsity of Jyvaskyla. (See Figure
9.) Of course there can be close similarity betwé#esm groupings of age and
enrolment year since the longer the students haga btudying in the university the
older they tend to be. However, it is quite comnmart to start university studies
directly after graduating from the upper secondantyool or vocational school, and
thus the age of students enrolling in universityn caary even significantly.
Furthermore, 8 % of the respondents had alreadgiestuin the polytechnic or
university before entering their degree programwigich also has an influence on
the age distribution within the enrolment year. Timportance of work experience
from the domain increases the longer the respoadead studied in the university
peaking in two thirds of the students enrolled e tyear 2004 rating it very
important. Again, the trend drops to 56 % in theaficategory of students who had
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enrolled in the year 2003 or earlier. Work expereefin general was appreciated
quite evenly (32 — 34 %) by all enrolment yearsegt@nce more in the last category
only 22 % of the respondents rated it very impdrtan

% 70

. 4// /\\0
50
\/ —e— Work experience from the

40 domain
30 | —=— Work experience in
general
20
10
0

2008 2007 2006 2005 2004 2003 or
earlier

Figure 9. The percentage of respondents rating wrplerience in general and work
experience from the domain very important in tteture employment according to
the year of enrolment in the university.

(Work experience from the domain: P = 0,388, 33f%e cells have expected count
less than 5. Work experience in general: P = 0,04% of the cells have expected

count less than 5.)

Some interesting differences could also be fouhérwcomparing the
research material to the sex of the respondent&iglre 10 the importance of certain
gualifications and competencies is divided accardimthe sex of the respondents.
The biggest differences could be found in innowatess, which was rated not very
important by as many as 28 % of the male respordeiiiile only 7 % of the female
respondents shared this opinion. The men did rtet werk experience in general
high either since 24 % of the respondents thouwitit is not very important in their
future employment compared to 12 % of the womemkihg the same.
Communication skills were also appreciated moréheyfemale respondents 88 % of

them rating it very important compared to 80 %!l mmale respondents.
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Figure 10. The importance of certain qualificatiarsl competencies divided into
the sex of the respondents.

(Communication skills: P = 0,361, stress controk @723, perseverance: P = 0,337,
work experience from the domain: 0,123, innovatessa P = 0,001, work

experience in general: P = 0,197, computer siflls:0,145)
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Stress control, however, received opposite res8lis% of the male
respondents valuing it very important compared4&07/f the female respondents.
The importance of computer skills divided the seasswell. Within the female
respondents there were higher variation with 13f%he respondents thinking that
computer skills are not very important, while 22 tought them to be very
important in their future employment. The majoray the men thought that it is
important to know at least to some extent how ® ammputers since 84 % of them
had rated these skills quite important, leaving nlbenber in both extremes much
smaller than with the female respondents. Accordlinthe Pearson Chi-Square test,
the differences are significant or very significawlith communication skills and
stress control the criteria for the test are néitlfed so one should treat these results
with reservation. Furthermore, the number of makpondents (25) was quite small
compared to the number of the female responded®).(3

Quite many studies have been done about the dBidesrceptions
about the most important competencies and quéiifica needed in the working life.
The categorization of the different skills varygome degree but overall the results
are quite consistent with each other. In their wtdg/njala et al. (2006: 80-81) also
asked the respondents to list the most importahs skey needed in their jobs. They
did not specify any alternatives in advance, ang the responses vary slightly from
the alternatives used in the present study. In igénthe skills needed most were
different kinds of social skills. In all fields ptaction and technical skills were
needed quite often. Innovative skills, such as toriég problem-solving and
learning skills, were important for graduates iimgaiter and educational sciences
but not for teachers or pharmacists. On the otaedhwhen considering adaptation
skills, including adaptation to work requiremental gressures, the results changed
vice versa, being important to teachers and phastsalbut quite seldom needed in
educational and computer sciences. Motivationallsskivere also mentioned:
teachers needing them most and pharmacists the leas

Furthermore, Méakinen (2004: 66-68) asked the stigdevhat their
impressions about the most important qualificatiand competencies in their future
jobs were. Very little variance occurred betweea dlisciplines. In the humanities
the most important qualifications and competengiese seen to be good knowledge
of their own field, written communication skillsegeral knowledge, the ability to

work independently and persistency.
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In Tynjala et al.’s (2001) book are presented s@vstudies about
qualifications and competencies needed in the wgrkife. In Mé&kinen and
Olkinuora’s study (Tynjala et al. 2001: 151-152809) it was asked students from
various disciplines to give the two most importauoglities for an expert of their
field. Most commonly social and co-operative skillsre mentioned, but students in
the humanities thought that good command of thealeknowledge was the most
important quality. Overall this quality was mentwoh to be the second most
important and on the third place was practical Kedge with computer skills. In
Etelapelto, Tynjala and Jarveld’s study (Tynjalale2001: 152) in 2000, students in
the teacher training programme considered the rmopbrtant qualities in their
future work to be social skills, oral communicatiskills, personal characteristics,
innovativeness and reflectivity. However, scientdind abstract thinking, theoretical
analytic skills and computer skills were thoughb#oless important.

Tynjala, Helle and Murtonen’s (Tynjala et al. 20@b3-154) at the
time still ongoing study contrasted the studentsd grofessionals’ views of the
qualities needed in the working life. The resultsowed that the students
underestimated the importance of many skills. le field of teaching, the
professionals valued objectivity more than the stigl and the professionals in
information technology emphasized the importance cdfical thinking, self-
reflection and abstract thinking more than the etiisl of the field. In both fields the
students underestimated the importance of logigaking, problem-solving, critical
thinking skills, good service skills, communicatiskills and the ability to work
independently.

In Autio’s study (2001: 25-29) the respondents wads® asked which
things they thought to be the most important daténat enabled them to get a job.
The most important factor (69 %) was thought tcaheacademic degree no matter
what the contents of the degree had been. Otheortari qualifications were
considered to be job experience, especially froair thwn field, the combination of
the degree, personal relations and recommendatmtsa successful employment
process, including the application, interviews atedts. Some less important
gualifications were also mentioned, such as langusdgils, success in the studies,
performing skills, computer skills, one’s own parality and activity, courage to

apply for jobs without any previous experience, hotbies.
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In his study Carver (2006: 23) found three factaféecting the
employment process: education, job experience @msopality. The first criterion
was usually a suitable education. Carver (2006n28d how the degree and formal
qualifications are emphasized especially when tmpleyer is the public sector.
Secondly, the applicants’ job experience is evalllaEven some experience from a
different field was regarded better than no expeseat all. The personality is the
final criteria affecting the employment decisionhi§ is evaluated during the
interviewing process and if the first two criteraae very similar among the
applicants, it is the personality that counts.

Carver (2006: 26-92) also wanted to find out theeakills the students
will need in the working life. He grouped the skiihto seven different categories,
which are expertise, social skills, communicati&illss general working life skills,
technical skills, and business skills. Expertisamiginly created by the university
studies the students do. Carver (2006: 31) poiatshow in addition to the major
subject also minor subjects are essential in ergagixpertise skills. For example,
people who want to be employed as teachers wiltl flesacher Education as their
minor subject. He (2006: 32, 42) also continues lespecially humanistic studies
are essential in creating expertise rather thamgiother specific skills needed in the
working life. An important benefit in the employmemarkets is also the general
knowledge that humanistic studies provide.

Carver (2006: 47) continues how all the other aaieg he listed as the
core skills are given much less attention in hustamstudies. However, these skills
do still develop during the studies even though apgcial interest is not put on
them. Carver (2006: 47-92) argues that these shitts not a triumph for the
humanists in the labour markets but neither anachest The different skills Carver
lists to be important in working life are quite dian to the ones that came up also in
Tynjala et al's (2004) and Méakinen’s (2004) studiAs the most important social
skills he lists flexibility, adaptation and teamwaskills. The communication skills
are divided into communication in one’'s mother te;gperformance skills and
communication in foreign languages. Of the genexaking life skills Carver (2006:
62-63) lists ability to work independently, abilitg learn, problem-solving skills,
creative thinking, project management skills aratlieg skills. The most important
technical skill is computer skills and the businskils include an economic way of

thinking and the ability to market.
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In conclusion, when considering all the differemudses, the most
important qualifications and competencies the sitglevill need in their future
working life are different social and communicatishills. In the present study
communication skills were also rated to be the nmapbrtant factor. Social skills as
a group was not one of the given alternativesflbuibility, team working skills and
performing skills were mentioned and they all welso rated quite high among the

different qualifications and competencies.

6.4 The studies’ working life relevance

The purpose of the final section of the questiomnavas to find out what the
students thought about the relevance of their studihen considering their future
working life. They were first asked to rate thedis study modules in regard of how
important they thought them to be in getting agold doing well in the working life.
Figure 11 shows the students’ perceptions of thgomance of the different study
modules when considering the working life. Workgldearning was rated to be the
most important. As many as 69 % of the respondbats chosen it to be very
important and only 7 % not very important. Thigibit surprising when considering
the results from the previous question where wogteeence was not regarded very
highly among the qualifications and competenciesded in the working life. It
seems that even though the respondents regardedrsoskills to be more important
when considering their future employment, from ttedy modules workplace
learning is linked easiest to these skills. Mostha highly rated qualifications and
competencies are something that are learned thranigkrsity studies and cannot be
taught separately. This is why associating therh wétrtain courses is not easy.
Communication courses were seen as second mostrtanpavhen
considering their working life relevance with 61 d&fthe respondents rating them
very important. Pedagogical studies, in other wdrdacher Training, came third in
the very important scale but also as many as 23 #teorespondents had rated them
not very important. Pedagogical studies are conopul®r future teachers and their
purpose is to teach the students the requirecssk@eded to work as a teacher and
they include also workplace learning periods. Fame reason many of the students

had not seen the working life relevance of thesdiss to be very high.
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The least important study entities when considetireir working life
relevance were seen to be literature courses, esgkRinar and Pro Gradu thesis.
Thesis writing is directly related to working lifeainly with researchers only and
since the number of future researchers is probgbite small within the research
material the small number (13 %) of respondentmgait very important seems
reasonable. The working life relevance of the ditere courses was also seen to be
very low since almost half (42 %) of the respondehad rated them not very

important when considering their future employment.

Work placement

Communication

Pedagogical studies

Teaching-related courses

Culture

Linguistics

Literature

Proseminar/Pro Gradu

0% 20% 40 % 60 % 80 % 100 %

‘ ONot very important B Quite important O Very important ‘

Figure 11. The perceptions about the importancdiftérent study modules when

considering the working life.

When comparing the perceived importance to thelemant year in the
university there could be found some differencethiwithe research material (see
Table 8). In general, the students who had spehdaiittle time in the university
regarded their studies more important than studevite already had longer
experience of university studies. For example, whaking into the perceived
importance of communication courses students whibsharted their studies in the
years 2008 and 2007 had rated them significangiéri than the rest of the research
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material. The same kind of pattern could be fourgénvexamining the perceived
importance of workplace learning (see Table 9).iAgéhe first and second year
students rated the importance of it higher. Howeatsio students who had studied in

the university the longest valued workplace leagrguite high.

Table 8. The importance of communication courseged@ard of working life divided
into the year of enrolment in the University of agkyla.
(P = 0,002, 22 % of the cells have expected casg# than 5)

2003 or
2008 2007 2006 2005 2004 earlier Total

66 65 70 58 55 54 368

% % % % % % %
Not very
important 0 2 7 12 14 13 8
Quite important 26 21 42 35 31 33 31
Very important 74 77 51 53 55 54 61
Total 100 100 100 100 100 100 100

Table 9. The importance of workplace learning igarel of working life divided into
the year of enrolment in the University of Jyvaskyl
(P = 0,154, 33 % of the cells have expected cas# than 5)

2003 or
2008 2007 2006 2005 2004 earlier Total

66 65 70 58 55 54 368

% % % % % % %
Not very
important 0 6 11 7 15 4 7
Quite important 23 22 25 29 23 24 24
Very important 77 72 64 64 62 72 69
Total 100 100 100 100 100 100 100

With Proseminar and Pro Gradu the same trend exasewell. As
many as 23 % of the first year students rated iy \wmportant in regard to their
future working life, while only 2 % of the studem#o had started in the year 2003
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or earlier thought the same. Of course, none offitlsé year students have really
done either of the theses so their perceptiondased only on their image on the
usefulness of thesis writing rather than on firstdh experience, while the situation is
practically the opposite with the students who hatdied at the university the
longest.

There were also some differences among the reseaatérial when
comparing the perceived importance of the studigls the major subject. In Figure
12 it can be seen that the pedagogical studieslativihe responses the most. The
least important they were seen among the Russiagudme and culture and
Romance philology majors. Of the former 43 % ha#dgpedagogical studies not
very important and only 36 % very important. Thepective numbers with the latter
were 38 % and 33 %. Pedagogical studies were appgddhe most by Finnish sign
language and Finnish majors. According to the Rear€hi-Square test, the
differences are very significant. The criteria foe test are fulfilled so these results
can be treated as reliable. Quite interestinglgeh@sults match quite clearly to the
percentage of different major subject students tdud done the pedagogical studies.
The Finnish majors had scored highest (49 %) pésigenof these and the Finnish
sign language majors the second highest (42 %padeepcal studies are relevant for
the most part only to future teachers so the matcinumbers are not a wonder.
However, it also seems that students who have twm@edagogical studies are in
general pleased with them and feel that they devaat when thinking about their

future working life.
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Figure 12. The importance of pedagogical studiesegard of working life divided
into the major subject.
(P =0,070, 19 % of the cells have expected cas# than 5)

Furthermore, the option Proseminar and Pro Graddeti the opinion
also among different major subjects. None of thenRace philology majors thought
them to be very important when considering theiufe employment and only 9 %
of the English majors and 10 % of the Swedish nsajuad chosen this option.
However, a third of the Finnish sign language nsfbought thesis writing was very
important for their future employment and of thesBian language and culture and
German language and culture majors 21 % of botredhis opinion.

The respondents were also asked that had theyhtdittheir studies
prepare them sufficiently for working life. In Figu13. the perceived working life
relevance of the studies is divided according sodbe of the respondents. It seems
that the opinions about the studies relevance waly slightly within the different
age groups. A slight increase in the number ofesttginot appreciating their studies’
working life relevance at all seems to occur thdeothey get. However, in the oldest
group no one had chosen thet at all alternative, but on the other hand none of
them had chosen theery muchalternative either. According to the Pearson Chi-
Square test, the differences are statistically \&@gyificant, but one should treat

these results with reservation since the critenahe test are not fulfilled.
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Figure 13. The perceived working life relevancetoidies compared to age.
(P = 0,083, 31 % of the cells have expected cas# than 5)

A good insight whether the students’ perceptidmsua the working life
relevance of their studies is correct or not isegiwhen the results of the present
study are compared to the results of Tynjala &t §&2006) study on the university
graduates. They (2006: 80-81) asked the respondemtse they had learned the
skills needed in their jobs. Only 14 % replied ttiegty had learned the skills required
during their university studies and the majorityt %) of them were learned not until
entering the working life. This result does notngigantly differ from the present
study’s result of 44 % of the respondents not besagisfied with their studies
working life relevance. The skills learned at umsiy were mainly the mastery of
domain knowledge and theoretical knowledge. Furtioee, skills of acquiring,
using and critically analysing knowledge were maméid. The main defects of
university education were seen in the uselessnedack of certain courses. In
addition, some saw that the contents of the couradsbeen outdated in relation to
working life developments and that social skillslaustomer service were not paid

enough attention to. Some also thought that theeusity studies are based on too
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much theory and not enough practice. This inforamatis very interesting when
considering the students’ perceptions in the presardy of which direction the
studies should be developed into.

To map out the students’ perceptions in the prestraty of how the
studies could be made to correspond better thesrafedorking life they were asked
to rate whether they agreed with the suggestediaf@went ideas or not. In Figure
14 it can be seen that the ideas that were agrébdive most werenore practice
and better workplace learning opportunitiesvith which 69 % and 66 % of the
respondents agreeing respectively. The alternativeiswere the least agreed with
were more theorywith 81 % of the respondents disagreeing armade compulsory
courses with 73 % of the respondents disagreeingh whe statement.
Communication skillsvere also quite highly regarded almost half (47 &b)he

respondents agreeing with the statement and alim@same amount (43 %) slightly

agreeing.
More practice [STIINZONNNN ‘ 69
Better work placement opportunities 7_ ‘ 66
More communication skills | 10 47
More teaching in small groups |
More contact teaching |
More teamwork |
More compulsory courses | 73 22 O
More theory | ‘1 Y
0% 20‘% 40‘% 60‘ % 80‘ % 100 %
‘DDisagree m Slightly agree O Agree ‘

Figure 14. The students’ perceptions which waystidies should be developed.

It seems that the students want the university issudo be less

theoretical and much more practically oriented. Weanbetter workplace learning
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opportunities also speaks for this. The theorepeat of the studies is usually seen as
the base for creating expertise, which is the npairpose of humanistic studies as
Carver (2006: 32) states. Moreover, one of the amtse Department of Languages
in the University of Jyvaskyla is to educate expent communication and culture
(University of Jyvaskylda). However, it is many tisndifficult to see the working life
relevance of the expertise skills and probably thisvhy they are not so highly
regarded by the students.

Makinen (2004: 68-71) also asked in her study alibat students’
perceptions of the usefulness of their studieheworking life and she found out
that less than half of the interviewed studentsigin that the working life relevance
of their studies was sufficient or fairly sufficieffhe main problems were seen to be
the lack of practical training, too theory-orienttddies, lack of elective studies and
the absence of working life contacts, quite sinyl&m results of the present study.

Furthermore, Makinen (2006: 96-104) asked the stisdeow well they
thought that their studies prepared them for waylife. In the humanities only a
little more than fifth of the students had mandgataorkplace training included in
their studies. From all the disciplines, this wésady the second lowest result, the
faculty of law being the lowest. A connection betdnehe lack of workplace training
and the satisfaction to one’s possibilities to di@veheir working life skills through
studies can clearly be seen in the answers toubstign about the possibilities for
development. Over half (52 %) of the students m linmanities were dissatisfied
with the way they could develop their skills neededhe working life through their
studies. These results and the students’ answeékifgh 2006: 96-97, 102-103)
show that in general the students think that pratttraining is essential in
developing the skills needed in the working life.

In Tarkkinen and Vahtikari’'s (2000: 6-8) study aid#nt who had
majored in English language translation and intggiron explained that in addition
to the major subject, the most important aspecbeing employed was the job
experience in her own field acquired during thedgs. She adds that also other
types of work experience were considered surpigirglevant on the job markets.
Succeeding in the job also requires that one knbws to collect and process
information. According to her, it is not so impartavhich languages you study, but
to have studies from many different fields. Knovgedf different fields also enables

working in many other professions. Also anotherdstt who had majored in
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Russian language translation and interpretatidgs tabout this multidisciplinarity.
She works as a journalist even though she nevdly retudied journalism. She
explains how humanists should believe more in tledvas and their studies, study a
wide range of subjects and try employing themseladso in untraditional
professions (Tarkkinen and Vahtikari 2000: 8-11).

According to Autio (2001: 36), the basic missiontbhé humanistic
studies is to create versatile and multidiscipnaegrees. The studies are supposed
to develop the students’ skills to perceive vadities and to be able to collect,
handle and analyze information. Flexibility andp@ssibility are also emphasized.
Many times the degrees offer a strong all-rounccatian but not specific skills to a
certain profession. Autio (2001:36) points out thaticism showed towards
humanistic education, which is thought to be tamtietical and lacking the practical
skills needed in the working life. She (2001: 38htinues that the graduates from
the language department thought that the most i@pbthing the studies offered
them was the language skills they developed. Qibsitive things when considering
working life were said to be grammar, pronunciator translation skills as well as
cultural knowledge of the languages. Some negadittention got the lack of
business life orientation of the studies. The taughguage skills should be more
versatile and especially oral skills would need enattention. Furthermore, the lack
of computer and other technical studies was thoughbe problematic when
considering the future employment.

Autio (2001: 45) also asked some development idiEam the
respondents. The general idea that came up fromefiponses was that the language
degrees prepared the students only to teachemseanchers. With those skills the
graduates were not strong applicants in the busiresvironment. Technical
communication, translation and information skillere mentioned. The respondents
wanted also closer relations to the working lifeeatly during their studies for
example in the forms of seminars, introductions @oedoperation projects. The
students should be involved more in the universityvn research projects and there
should be courses where the students would be@ble translation tasks to external
employers. The practicality of the studies shoudd realized by teaching more
technical skills, such as computer, administratvel economic skills, as well as
performing skills and oral and written communicatid-urthermore, Autio (2001:

46) concludes from the results that more co-opamabetween the different faculties
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would make the integration of the studies easidrtha degrees would become more
versatile. Some also thought that an obligatorynilng period abroad would be
essential in enhancing the language skills, esihediae lacking oral skills, and
cultural knowledge.

All in all, the previous studies show that the swi$ and graduates
think that their studies should be more closelkdih to the working life. Even
though the purpose of humanistic studies is totereaperts with strong theoretical
knowledge of their field the respondents wantedstuglies to be more practically
oriented. These results are consistent with thdirfgs in the present study. The vast
contrast between the respondents wanting more ipgaahd less theory in their

studies speaks for the same development ideas fawaltthe studies.
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7 Discussion and conclusion

The quickly changing labour markets have also leadevelopment in the higher
education. However, the changes in the academautammarkets have been so fast
and drastic that it has been increasingly diffi¢att higher education institutions to
keep up with them. The fact that higher educatias become something that anyone
can have has lead to overeducation and in itsipartased the pressure posed on
higher education and on the employability of theadyates. The different
gualifications and competencies the students w#ichin their future working life are
something that the higher education should pro¥atethem. Of course the final
skills are learned after graduation but the cowmétation for them should be created
in their degree programmes.

The aim of this study was to find out what kindcafreer expectations
the students majoring in languages in the Univerditlyvaskyla have. In order to do
this the study was divided into four different thesneach concerning one of the
posed research questions. The research data wastedlwith a questionnaire sent
via e-mail to all students studying in the Departinef Languages. This data was
analysed quantitatively with SPSS 16 for Windows.

The first theme dealt with the expectations thelshts had had of their
studies before entering the university and how \edlse expectations had realised
during that time they had spent doing their studldg& most important reasons why
the students had chosen their current degree pnoges were interest toward the
field, and the desire to have a degree and a miofesThe least important aspects
were rated to be friends in the same field andrmar@ecommendations. In light of
these results it seems that the respondents hadk riedr choice of degree
programme according to their own perceptions armtiriwd let outside sources affect
their decision. It can also be said that the redpots had valued the expertise skills
the programmes offer more than concrete job oppitis, such as secure
employment and a well-paid job. This is a good ghisince the purpose of
humanistic language studies is to create expetengluages and communication and

these are also the aims of the Department of Lagegian the University of
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Jyvaskyla. At least these results show that theestis have had quite realistic
expectations of their studies in the university.

The majority of the respondents were content atyf@ontent with
their degree programme and this held true also thighrealization of the first choice
of study. The matching of these two results makesnt quite trustworthy since it
seems obvious that people whose first choice afyshas realised are also content
with their current degree programme. However, manoye people than who were
discontent with their current programme had replieat they would change their
degree programme if possible. There are a numbé&ctdrs explaining this result.
For example, the students might have a desire in bedegree programme that they
do not have realistic chances of getting in. This/hy they have not even hoped for
getting into this programme but have put more emghan securing a place of study
and getting a degree. It is also quite common &opte to want things they do not
have or do not possess any first-hand experience.

The second theme discussed the formation of tleests’ occupational
image. Half of the students had a clear idea atimit future employment and the
profession mentioned most often was teacher. Qttedessions mentioned were, for
example, translator, journalist, interpreter andbain the international field but none
of the other professions came even close to thguémecy of teacher or teacher
related professions. The problem with languageissuiah universities have been that
defining any other profession they prepare the esited for than teacher is quite
difficult. However, there are many things that laage experts can do besides
teaching. The traditional profession of a researtheelated to be only for the very
few but these days language expertise can be ms@efuin many ways in the
business life as well. The only problem is that mok the students studying
languages are not aware of the versatile job oppiies there are for them and this
is why they many times study without a certain goal

Over half of the respondents were worried or quiteried about their
future employment. This number seems quite highe @ason for this can be the
unfocusedness of the studies. Without having a ofls of the future profession, it
is more common to be worried about having a jofillah the future. Another reason
for feeling uncertain about the employment oppadties is the current economic

situation. During recent years the unemployment lbens) have soared and now at
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the age of mass education there are more and reogestriving for the academic
professions.

Of the study entities the ones that had had thet mmpact on the
respondents’ image about their future employmentewaajor and minor studies.
The least impact was rated for student exchange mlost conflicting results
received workplace learning, which was rated highfluential by some and not at
all influential by others. It is quite difficult tdraw any conclusions why the opinions
differ so significantly, but as stated earliereems that for some students workplace
learning has been an enlightening experience angbfoe not. It can be that some of
the students have had so strong opinions about fo&ire employment that
workplace learning has had no impact on them.

In order to get some ideas of how the studentddcget more
information about their future employment and tlaty create a more accurate
occupational image they were asked from where tiaglyreceived information about
their future employment possibilities. The besbinfation sources were mentioned
to be fellow students and staff tutoring while tkast effective were employment
office, teachers and other personnel in the demantn$taff tutoring is a fairly new
concept in the University of Jyvaskyla but it seetmshave gained its popularity
among the students. Unfortunately, the majoritgtaff tutoring is given only during
the first year of studies, while the occupatiomahge continues to develop during
the entire time of the studies. Many times questiabout employment arise only in
the later stage of studies and developing stafritng to respond also to this need
would be essential.

The third theme dealt with the qualifications amdmpetencies
important in the students’ future employment. Mainyes the students do not have
much work experience and they do not have firsdharperience of what the
working life actually requires from them. It wagdresting to see what the students
answered to this question and to compare the sesuith previous studies about
students as well as the already graduated. Thetasipat the respondents thought to
be important in their future employment enhancer tntivation to learn them and
furthermore, the results should portray themsealss from the development ideas
the students had for their studies.

In this study the most important qualificationsdanompetencies

needed in the working life were rated to be commation skills and motivation.
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Also stress control, flexibility and perseveraneeaived a high score. The least
important skills were thought to be computer skalisd work experience in general.
Furthermore, work experience from the domain glatively low score as well. In
Mékinen’s study (2004) the students were also askedte the most important skills
needed in the working life and they chose, for egdamgood knowledge of the
domain and written communication skills. Again, Wwexperience was not included
in the most important alternatives. However, whammparing the results of
Taurianen’s (2002) and Juuti’s (2003) studies, Whieere done with graduated
students, the most conflicting entity is work exeece. The graduated students who
already had experience from working life had inhbstudies rated work experience
to be the single most important aspect when thelyréeeived a job. The only way to
include work experience more effectively in thedaage studies is to create more
possibilities for workplace learning. This wouldsalbe the best opportunity for
students to acquire work experience from their Gefd.

The final section of the study concentrated on therking life
relevance of the language studies. These aspectmportant when considering the
students’ employability. After all, the purpose wifiversity studies is to give the
students good prospects to succeed in working life.

The study module rated to be the most importanérwbonsidering
working life was workplace learning. Almost as imamt were communication
courses and also pedagogical studies were valuie kigh. The least important
were listed to be literature courses, and Pro samand Pro Gradu. This seems a
somewhat conflicting result with the perceived misportant qualifications and
competencies where work experience was not valighd hlowever, the only study
modules that could be linked directly to the givhst of qualifications and
competencies are workplace learning and communpitatourses. Probably this is
why it is easiest to associate them with beingntuoest working life relevant study
modules. Furthermore, as already stated, most efother listed skills are not
something that cannot be taught separately bueareed through university studies.
The reasons why literature courses and thesisngrére perceived to have the least
working life relevance can be many. Usually thegiing is directly connected only
to the profession of a researcher and there aremasty places available for
academic language researchers. Moreover, the denkrmwledge learned from

literary courses is very difficult to exploit ingtworking life, but other skills that are
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learned through these courses, such as critiaakitlg, are, on the other hand, very
useful when being employed.

Even though the students had difficulty to see therking life
relevance of many study modules, over half of #gpondents were quite or very
satisfied with the working life skills their studigrovided for them. This is quite a
good result but of course it could be better whemstering the purpose of
university studies. The direction to which the stgdshould be developed was
basically more practicality and less theory. Sitheepurpose of humanistic studies is
to create experts and this is realised througmiegithe theoretical knowledge of the
domain, the concentration on theory is therefortiffed. Whether this goal is still
valid when considering the employability of langeagaduates can be debated.

When comparing the most valued qualifications aathpetencies to
the studies’ development ideas, workplace leargings yet again some conflicting
results. Enhancing workplace learning opportunities agreed the second most
often of the given development ideas. The studesttehg opinion about less theory
and obligatory courses, however, is quite consissamce theoretical and domain
knowledge as well as general education were nadrdtigh among the most
important qualifications and competencies neededteanworking life. It is true that a
good way to increase the practicality of the stsd&e emphasizing the workplace
learning opportunities. Another way is to includeorm practical aspects to the
courses, such as concrete working life tasks asé sadies.

The questionnaire included also some backgrouedtmns in order to
find out how comprehensive the research materia. Whe background variables
can also be used to portray the differences egistiithin the research material. In
some cases very interesting results could be fowfien comparing the students
who had taken Teacher Education as minor subjetiteiv perceptions about their
future employment it could be seen that they wess lworried about their future
employment and had a much clearer idea about thaire profession than the
research material in general. It goes without saymat the profession mentioned
was teacher and that employment opportunities dachers are quite good at the
moment. Another interesting finding was that it eps that the less time the
students had been in the university the more tppyeiated their studies in terms of
their working life relevance. It seems that thedstuts’ anticipatory expectations are

that language studies in the university preparemtheell for working life.
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Unfortunately, when the students have more expeeieaf the studies these
expectations decrease.

When considering the purpose of university studiés important that
they prepare the students well for the working [ifee development in the academic
working life has been fast and the quickly changlagour markets have also
affected to the ways and places of learning. Bouliewis et al. (2006: 158) say that
learning is easiest when experienced in the contdvere it will be used although
learning can also take place as a part of doingba and that it should not be
forgotten that a formal university degree is mainyes a prerequisite for a job no
matter what skills the worker already possessekndwledging these facts is
essential in making higher education corresponteb& the needs of working life.
According to the responses from the higher educagi@duates who have already
entered the labour markets, teaching should be mlosely linked to the business
life (e.g. Juuti 2003:50, Tauriainen 2002: 84) lis should be done without
compromising the objectivity of higher education.

In order to develop university studies the requeats of working life
must be listened to but also the opinions of thedesits should be recognised.
Employers know what they need from their employbes the ones closest to
education are the students themselves. In thiy shalstudents’ opinions were that
more practicality should be included in the studidse majority of them also wanted
more contact teaching. Even though the new tecljedoenable many ways of
distant learning, which makes learning free of elaand time constraints, the
students still value face-to-face contact with gpegt of their field. Of course money
becomes an issue here, but even though when héghmiation should be available
for everyone attention must be put on quality,swéely on quantity.

All in all, this study gave some interesting infation about the career
expectations of the students majoring in languagethe University of Jyvaskyla.
Since there has never been done this type of atgohg the students majoring in
languages as research population, the results isfstady are important if the
employability of language graduates is hoped toragle better. The results also
indicate how the studies could be developed intmae working life relevant
direction.

The most important factors influencing reliabiliy the study are the

guality of the questionnaire, the way of its distition and the chosen research
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population. The posed questions seemed to be fatetlvell, since no evidence of
major misunderstandings could be found. The ongblems seemed to be that the
respondents should have been stated more cleatlyh#y could have chosen many
alternatives as their background education. It e certain whether all of the
respondents realised this option. However, the ntgjof the students still come to
university directly from the upper secondary schembiven the fact that 95 % of the
respondents had chosen this option seems quitevarly. Another problem was
that if the respondents chose the alternativettiegt already had a clear idea about
their future profession or professional field itsvaot compulsory to specify what
they had in their mind. This resulted to the fdwttonly 58 % of the respondents
who had chosen this option had specified the cepeafession or professional field.

The questionnaire was distributed via e-mail byngghe mailing lists
the university has for each programme. It is nohgolsory for the students to join
these mailing lists but in reality practically atudents choose to do so. When
considering this it can be said that the questivandid reach the entire research
population.

The most questionable factor is the research ptipaléself. It can be
argued that university students are not able tonast what the working life really
expects from them and, for example, developingsthdies more according to their
wishes could be disastrous since they have se fitdt-hand experience of working
life and to what their studies should prepare tfi@mFurthermore, when comparing
the results form the studies done on studentsdcstidies done on graduates there
can be seen some clear differences in the resptsideerceptions. However, the
purpose of this study was to find out about theletis’ career expectations, and
therefore it is not expected that the results ghdud closely linked to the actual
reality. If it is found out that the students exfagion about their future employment
do not meet with the reality they will be facingeafgraduation it is essential to
develop the studies in a way that these false éapens are not created. Even
though the students’ development ideas for theuies should be treated with some
reservation, they do have, however, valuable fiestd experience of the usefulness
of the studies and it should not be disregardeds;Thsing this research population
is well justified.

Even though the response rate of this study wady fgpod some

further research should be done to ensure the aoewf the results. Furthermore,
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career expectations of the language students arediio change over time as well as
the working life’'s requirements for the studiessécond data collection would also
be necessary so that any development in the stidgetceptions could be

examined. It would also be very interesting to béedo compare the results from
this study to the results of same kind of studyedon students who have already
graduated from the Department of Languages. Thiddceither be done with a

different research population or, if waiting fofeav years, with the same population,
and thus making the results entirely comparablduatde results would be gained
also if using another department in the Universify Jyvaskyla as a research
population. The field of research in the relatiapshetween higher education and
working life is vast and current information abdus always needed.

In the age of mass higher education, continuouldpment of the
studies is essential in securing the students’ eyapility. The focus is on
developing the theory-oriented higher educatiorihsa it would be more practical.
One step towards this was the establishment ofpthigtechnics but now even
universities have realised how important the pecatity and working life
connections are. The future experts created byehigducation need to be able to
work in many different professions. Continuous héag and learning how to learn
are important skills in staying competitive in tabour markets. The question only is
how much should higher education react to the cingngeeds of working life so

that the academic freedom and the objectivity séagch are not jeopardised.
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APPENDIX

Questionnaire

1. Sukupuolesi

C
C

2. Ika

0O on0nan

Mies

Nainen

Alle 22
22-25
26-29
30-34

Yli 34

3. Aikaisempi koulutus

11 1 T

Ylioppilas
Ammattikoulu
Ammattikorkeakoulu

Yliopisto

4. Aloitusvuosi Jyvaskylan yliopistossa

Oooononnan

2009
2008
2007
2006
2005
2004

2003 tai aikaisemmin
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5. Pdaaine

6.

oonoononanonan

Olen suorittanut sivuaineita seuraavista laitoksista:

a1 71T 71T 71T 71 71 71T 71T 1T 1T 1 17T 1T 1T 1 1 1 7

Englannin kieli

Latinan kieli
Romaaninen filologia
Ruotsin kieli

Saksan kieli ja kulttuuri
Suomen Kkieli

Venajan kieli ja kulttuuri

Suomalainen viittomakieli

Historian ja etnologian laitos

Kielten laitos

Musiikin laitos

Taiteiden ja kulttuurin tutkimuksen laitos
Viestintatieteiden laitos
Tietojenkasittelytieteiden laitos (TKTL)
Tietotekniikan laitos (TTL)
Kasvatustieteiden laitos
Opettajankoulutuslaitos
Liikuntatieteiden laitos
Terveystieteiden laitos
Liikuntabiologian laitos

Bio- ja ymparistétieteiden laitos
Fysiikan laitos

Kemian laitos

Matematiikan ja tilastotieteen laitos
Kansantaloustiede

Yrityksen taloustiede

Psykologian laitos
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I Yhteiskuntatieteiden ja filosofian laitos

-
ol | of

Muu, mika?

Seuraavat vaittamat pitavat paikkaansa kohdallasi: Ei
lainkaan/melko vahan/melko paljon/erittdin paljon

7. Miksi hait paaaineeseesi?

Ei Melko Melko Erittain

lainkaan vahan  paljon paljon
Halusin ammatin E C C C
Tiede kiinnosti E C C C
Kinnostava ala C C C C
Hyvin palkattu tyo
tulevaisuudessa L L L L
Koulutus sindnséa r r [ C
Turvattu tyopaikka E C C C
Sivistyminen C C C C
Tutkinnon
hankkiminen L L L L
Ystavanikin valitsi
taman alan L L L L
Vanhempani
suosittelivat L L L L
Opiskelupaikan
laheinen sijainti L L L L
Jyvaskyla
opiskelupaikkakuntana L L L L
Jyvaskylan yliopisto
opiskelupaikkana L L L L
Mahdollisuus muuttaa
pois C C C C
kotipaikkakunnalta
Odotukset
mielenkiintoisesta r r [ C

opiskelijaelamasta



8. Tunnen
olevani
oikeassa
ohjelmassa

9. Ensisijainen
opiskelutoiveeni
toteutui hyvin

10. Jos saisin
muuttaa
paaainettani,
todennakoisesti
tekisin sen

11. Onko
sinulla tassa
vaiheessa
mielessasi
jokin ammatti
tai
ammattiala,
joihin toivot
omien
opintojesi
johtavan?

Mika ammatti?

Ei lainkaan

C

e

Ei

e

Melko
vahan

C

Jonkinlainen
kuva

I

12. Oletko
huolissasi

En lainkaan

C

tyollistymisestasi?

L]

Melko vahan

Melko Erittain
paljon paljon

C

Tietty
ammatti tai
ammattiala

C

C

91

Melko paljon Erittdain paljon



13. Ovatko téahan asti suorittamasi opinnot vaikuttaneet mielikuvaasi
tyollistymisestasi?
(Jata kohta tyhjaksi, jos vaihtoehto ei ole kuulunut opintoihisi).

Ei lainkaan Melko vahan Melko paljon Erittain paljon

P&a&aineopinnot E C C C
Sivuaineopinnot E C C C
Tyoharjoittelu e C C e
Opiskelijavaihto e C C e

14. Milta tahoilta olet saanut tietoa kielten laitokselta valmistuneiden
maistereiden tydllistymismahdollisuuksista?

En ollenkaan Jonkin verran Riittavasti

Opettajatuutorointi C C C
Opettajat e e e
Laitoksen muu

henkilokunta L L L
Ura- ja

rekrytointipalvelut > L >
Opiskelutoverit e C C
Tydvoimatoimisto [ r C
Media (esim.

sanomalehdet, C C C
internet)

Muu taho, mika?

-

[
I i

15. Arvioi kuinka olennaisia seuraavat ominaisuudet ja valmiudet ovat
tyollistymisessasi.

Eijuurikaan oo tarkes Erittain tarkes
tarkea
Alakohtainen ja
teoreettinen tieto e C e
Tiedonhankinta ja ® r o

kaytto



Tutkinnon tuoma
muodollinen patevyys

Yleissivistys

Itsenaisen
tyoskentelyn taidot

Pitkajanteisyys
Motivaatio

Joustavuus
Stressinsietokyky
Kommunikaatiotaidot
Tiimitydskentelytaidot
Esiintymistaidot
Innovatiivisuus

Atk-taidot

Alakohtainen
tyokokemus

Tyodkokemus yleensa

Henkilokohtaiset
ominaisuudet

Suhteet tydnantajiin

O ononoooooonooonooonan

O nononoononooononoononononn

O nononoononooononoononononn
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16. Kuinka tarkeiksi tydllistymisen ja tybelamdssa parjaamisen kannalta koet
seuraavat opintoihin liittyvat kokonaisuudet?

Bijuurikaan oo tarked Erittain térked
tarkea

Viestinta- ja
kielitaitokurssit L L L
Kirjallisuuskurssit C C e
Kulttuurikurssit e C C
Kielitiedekurssit e e e
Opettajuuteen
liittyvat kurssit C C e
kielten laitoksella
Pedagogiset
opinnot L L L
Ty&harjoittelu C C e
Proseminaari/gradu e C e

En lainkaan  Melko véahan Melko paljon Erittdain paljon

17. Koetko,

etta

koulutuksestasi

saa riittavasti 0 - E C
valmiuksia

tydelamaa

varten?



18. Mihin suuntaan opintoja mielestasi tulisi kehittaa?

Enemman kontaktiopetusta
Enemman
pienryhmadopetusta

Enemman
teoriapainotteisuutta

Enemman
kaytannonldheisyytta

Tyobharjoittelumahdollisuuksia
tulisi korostaa

Enemman viestintataitoja
Enemman ryhmatydskentelya

Enemman pakollisia kursseja

Ei juurikaan

Jonkin verran

samaa mielta samaa mielta

e

OonOonon0nonon

C

onononnonn

Samaa mielta

e

OonOonon0nonon
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