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Kielelliset roolimallit syntyvat kielenoppijan muostaessa kasityksia ja mielipiteita opittavan
kielen kulttuurisesta kontekstista seka kohdekikHittavista inmisistd, ja ne muokkaavat
pitkalti kielen oppijan motivaatiota kyseisen kiel@ppimisessa. Kielellisia asenteita ja
roolimalleja sek& niiden vaikutuksia kielen opiskabtivaatioon on tutkittu niin Suomessa
kuin muuallakin maailmassa, ennen kaikkea globaatiglannin kielen kohdalla. Kuitenkin
sitd, kuinka kielelliset roolimallit (idolit) sek&paroolimallit” (inhokit) vaikuttavat nuorten
kielenoppijoiden opiskelumotivaatioon tai mistatadsikuvia nykyaan tulee, ei ole tutkittu.
Kasilla olevassa tutkielmassa selvitettiin ylakdk#éisten (7.-, 8- ja 9.-luokkalaisten)
kielellisia roolimalleja englannin kielessa sek@en alkuperaa niin mediassa kuin koti- ja
kouluymparistoissakin. Tutkimus myds selvitti ylaékaikaisten suosimat englannin kielen
variantit.

Tutkimus toteutettiin keraamalla kirjallinen aineishdelta 7.-, 8.- seka 9.-luokalta, yhteensa
49 vastaajalta, kyselylomakkeen avulla. Kyselylokegssa oli sekd avoimia kysymyksia,
ettd monivalintakysymyksid seuraavista aihepiigeistdolit, inhokit, esikuvat koti- ja
kouluympaéristoissa seka englannin kielen variaAineisto analysoitiin ensin kvantitatiivisin
menetelmin kooten suosituimmat ja inhotuimmat maliit luokka-asteittain seka
sukupuolittain, minka jalkeen tuloksista tehtiin akitatiivisia paatelmia ilmion yleisista
suuntauksista. Kielellisid roolimalleja tarkasteltimyoés ryhmaidentiteetin maarittdjina.
Tulokset osoittavat, ettd roolimallit todella jasBrét nuorten mieltymyksia seka
ryhmaidentiteettia, etenkin sukupuolittain, joskaginniinkddn luokka-asteittain. Selkeasti
yleisin idoleiden alkuperéa ovat amerikkalaiset &vjat ja elokuvat, mika oli havaittavissa
my0Os amerikanenglannin asemana suosituimpana emglaarianttina. Yleisimmaét inhokit
puolestaan olivat kotimaisia urheilijoita ja pakkoja, jotka julkisuudessa kayttavat
englantia. Kielellisid roolimalleja nuorille tuleaiin koti- kuin kouluymparistdistakin,
positiivisten roolimallien ilmaantuessa ennen kagklopettajien ja vertaisryhmana toimivien
kavereiden keskuudesta.
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1 INTRODUCTION

Linguistic role models are formed when a languagerier develops an attitude towards the
target language, its sociocultural context, andpfeeaising that language. These language
attitudes affect considerably the learner’'s motoratin acquiring the target language and,

therefore, also his or her willingness to belongtdecome a part the community using the
language. Language attitudes and their effects emorgl language learning and learning
motivation have been studied rather thoroughlytigaarly considering the English language

due to its global status of being the usual tagejuage.

Language attitudes towards English have been stwads® in Finland, but an up-to-date view
is lacking on what kinds of rolemodels in Englislupg people in Finland have. Neither these
positive role models, idols, negative role mod@ieeves, nor their origins have yet been
mapped among Finnish pupils. Moreover, the rolelinfuistic idols and peeves in

constructing youngsters’ group identity has notbsteidied either.

Therefore, the purpose of the present study isxtbdnswers to the following questions:
1) Who Finnish youngsters look up to or look down @nusers of English
today?
2) Where do they find these role models in Englishks¢hdays? Are they of
domestic or foreign origin?
3) Do linguistic idols and peeves affect youngstersug identity?

4) Which variants of English do young people prefer?

The present study uses a questionnaire to coléatfdom pupils at grade levels 7, 8, and 9 in
a Finnish school to find answers to the study qaestabove. The results are analysed both
qualitatively to gain specific numerical data ot thhenomena, and quantitatively to make
generalizations of the issues in a broader confexthypotheses of the study, it is assumed
that the most common origins for linguistic idole &merican and British popular cultures,
and the most common sources for peeves the dontésticsh popular culture. Therefore, it
is also supposed that the most preferred variagither American English or British English.
Moreover, it is assumed that these idols and peakesather significant as determiners in

group identity of youngsters, by appearing in s#tsapproved” and “disapproved” role



models for each group. The paper will begin by eemng some previous studies on the
issues, and outlining the aims and methods of teegmt study in more detail. Later, the

results will be presented and analysed, and firdiigussed.

2 MOTIVATION, CONSTRUCTION OF IDENTITY, MEDIA, AND
SOCIOLINGUISTIC CONTEXT IN SECOND LANGUAGE LEARNING

Who a learner looks up to or looks down on as aahotiusing the second language has a
great impact on his or her learning. Second lagguecquisition may get a boost when a
learner finds an idol, whereas a model who aroimsgisly negative emotions may hinder
learning. In a way linguistic idols and peeves duatee the borders within which a learner
aims at acquiring and using the language — “dedipiike this” and “certainly not like that”.
These kinds of models are particularly importamtyfoung people and their learning as their
everyday lives are filled with characters of popualture that are either very strongly looked
up to or looked down on, depending on the commomiams of the group of peers.
Consequently, second language acquisition of a gquerson, particularly in the form of
learning motivation, as well as construction of tvidher identity, are deeply affected by idols

and non-idols they face in the present media-domdheorld.

2.1 Second language learning: linguistic attitudeand motivation

Linguistic attitudes, which refer to attitudes tipgople have towards a language or its social
or regional variants and its users (Kalaja and Bttt 2000:369), and motivation in second
language learning have been studied rather thohpuglscording to Lightbown and Spada
(1993:39), motivation can be defined by two facttearners’ communicative needs and their
attitudes towards the second language communitgrefbre, when a learner has positive
attitudes towards the speakers of the languager lsbe is willing to be more and more in
contact with them. Lightbown and Spada (1993:48) alote that since a learner’s identity is
closely related with the way of speaking as leayranlanguage involves adopting identity
markers of another cultural group, depending orattitudes, learning a second language can
be either a source of enrichment or a source ofntezent. Dornyei (2001:65-66) also
remarks that being motivated in learning the sedanduage, a learner must take on a host of



behavioural and cognitive features of another sadioral community, which is why,
according to DOrnyei, learning and teaching a fprdanguage in a school is not a socially

neutral field.

Kalaja and Hyrkstedt (2000:369-381) introduce redegerformed on linguistic attitudes.

According to them, William Lambert was the firstdgstematically study these issues from a
mentalistic point of view, which has been a predwnt trend since its creation in the 1960s.
In the mentalistic approach, language attitudesdafmed as inner, mentalistic conditions as
reactions to some way of talking. The discursivewderives from sociopsychology and it is

interested in social and psychological phenomena language, not just in a user’s inner
experience. For example, Gardner and Lambert (1322: name intellectual capacity,

language aptitude and perceptions of the otheroéitiguistic group as the three aspects on
which mastering a foreign language depends. Byirtipwrtance of these perceptions of the
others they refer to attitudes that a learner bastds members of the group and his or her
willingness to identify him- or herself with thedfeires of behaviour, both linguistic and non-

linguistic, that are characteristic of that anoté#molinguistic group.

2.1.1 Social aspects of motivation

Gardner and Lambert (1972:143-144) argue that istiguattitudes actually are formed and
developed at a very early age at home, alreadyrdddmguage teaching at school, and that
these attitudes are brought to school from homadttition, Dérnyei (2001:34-41) names the
four most important factors contributing to pupilsiotivation in a social context being
parents, teachers, peer group and school. Fongestaccording to Dérnyei (2001:34), one of
the parenting factors enhancing students’ motivatatually is their function as highly
motivated role models. As for the teachers’ motoral influence, Dérnyei (2001: 35) names
teachers as powerfmhotivational socialisersmeaning that as leaders within the classroom,
they “embody group conscience, symbolize the gmupity and identity, and also serve as a
model or a reference/standard”. Therefore, it ca&nsbggested that school and home

environments may provide very strong idols for ygsters.

Regarding the strength of motivational impact okmpeelationships, Dérnyei (2001: 37)
explains that a learner’'s lack of motivation iseoftcaused by a fear of being isolated or

rejected by peers or being labelled negatively,efceample, as a “nerd” or a “creep”. As the



three main factors providing the framework for gngsoup influences, DOrnyei names 1) the
group’s structure (intermember relations, groupnmgrgroup roles, and the status hierarchy
within the group), 2) the group’s developmentaklefthe group’s degree of maturity in terms
of cohesiveness, independence or self-reliance @moductivity), and 3) the teacher’s
leadership style and behaviour (Ehrman and Dorag88, as cited in Dornyei 2001:38).
Finally, considering the school motivating pupiBjrnyei (2001:40) makes a note that the
school environment as a whole actually is an aaltéii psychological enviromental level

between the learners’ microcontext (class groud)raacrocontext (sociocultural milieu).

Weiner’s (1994) concept afocial motivationconsists of motivational factors that are directly
connected to the individual's social environmente{idér 1994, as cited in Doérnyei 2001:30).
According to Urdan and Maehr (1995), doing welkghool to gain the approval of peers or
teachers is referred to ascial approval goalgas quoted in Dornyei 2001:30). Taking these
aspects in consideration, it is obvious that theiadocontexts of home and school
environments, involving family, friends, and teacheare a source of motivation and idols,
and, on the other hand, demotivation and peevegolagsters, at least as much as are the role

models adopted via the media.

2.1.2 Demotivation

Dornyei (2001:142) describes demotivation as varioegative influences cancelling out
existing motivation. He introduces “demotives” asng negative counterparts of “motives”
in a sense that motives increase an action tendevitgreas demotives decrease it.
Interestingly, considering the case of demotivafimher, Gardner and Lambert (1972:140)
also note that negative stereotypes of the usaadakign language definitely hinder, or even
sabotage, learning the language and also the ditesaching that language, given that these
perceptions are accepted by the majority of stiedenpupils in the class. This view further
highlights the fact that linguistic attitudes, wiet positive or negative, determine the

chances of learning when being shared by the peep@f learners.

As for recent studies in Finland, Muhonen (2004 staidied the factors demotivating Finnish
pupils in learning English as a second language. skdy involved written data from 8&'9
graders and it revealed that the demotivating factmme down to five themes: teacher,

learning material, learner characteristics, sclanlironment, and learners’ negative attitude



towards the English language (Muhonen 2004:70-M2gative role models, other than the
teacher, were not discussed as such, and negdtifvedes as one of the causes of
demotivation in Muhonen’s (2004:74) work were stidbe the least frequent of all themes
and therefore did not provide much material fotHar analysis. However, as incorporating
the school and home environments as sources f aud peeves in the present study, it is
interesting to see whether the present study stgppduhonen’s findings as teachers as
demotivators and therefore peeves, or even extdwtlyopposite: teachers as motivators and

idols.

2.1.3 Motivation and the self

Considering the importance of motivation to an wdlial’'s learning, Dornyei has done
research on motivation and the self. According toriyei and Ushioda (2009:9, 11), instead
of being a mere communication code for a learnefpraign language belongs to an
individual’s core, forming a significant part ofshor her identity, and a learner’s self-concept
is usually seen as the individual’s self-knowledgenbined with how the learner views him-
or herself at present. Carver et al. (1994, asl eitdDornyei and Ushioda 2009: 11) posit that
there arepossible selvesepresenting the learner’s views of what he or singht become,

what he or she would lik® become, and finally, what the learner is af@idecoming.

However, DOrnyei’'s own model of “L2 motivationallssystem” is designed to combine the
constructs of theoretical L2 motivation and consswof self research in psychology (Dornyei
et al. 2006: 145). The model has a three-dimenbkginacture: 1jdeal L2 self2) ought-to L2
self,and 3)L2 learning experiencerirst,ideal L2 selfrefers to the L2-specific facet of one’s
ideal self, and Dornyei explains this to occur wleemerson one adores as a user of L2
becomes a motivator to learn the language sinaamér aims at reducing the difference
between his or her ideal and actual selves. Inratloeds,ideal L2 selfcould be referred to as
an idol. Secondpught-to L2 selfconcerns the attributes that a learner believesrhghe
should obtain and possess in order to avoid a lplessiegative outcome of using L2.
Therefore, this self may bear very little resembéito a learner’'s wishes and desires. Third,
L2 learning experienceefers to executive motives in the immediate lgayrenvironment
and experience. (Dornyei et al. 2006:145 and Daragd Ushioda 2009:29.)



According to Dérnyei and Ushioda (2009:20), asdbght-to self is closely tied to peer group
norms and pressures, and learners’, young learimeggrticular, ought-to self, that contains
peer-induced views, may get in conflict with theliindual’s ideal self. Thus, to obtain
effective desired selves, and to avoid a clash &etva learner’s personal and social identity,
the ideal and the ought-to selves should be in baynand congruent with important social
identities. Moreover, Dornyei and Ushioda (200911%- highlight the importance of
imagination and imagery as central elements ofdagg self theories. Therefore, the role of
even those idols and peeves that are distant amddfwia the media, and are almost
“imaginary”, seems to be undeniable, consideringngsters’ self image as second language

learners.

There has been much talk of the effects that théiarteas on young people today. Paakkdnen
(2002, as quoted in Nurmi et al. 2008:115) has doout that Finnish teenagers spend about
one third of their leisure time watching television videos: 2-3 hours per day during the
weekdays and up to 3-4 hours per day at weekendstavien (2001:123) argues that media
causesdentification which means emphatising with, for example, a maharacter and his
or her situation. As teenagers so strongly idertigmselves with a vast variety of media
characters, both fictional and real, positive aedative, and aim at being like them, many
parents and teachers have become worried aboeffdwts of these role models. Further, as
Nurmi et al. (2008:158) point out, identities afdnking of the youth are currently much
directed by constantly changing trends, which iegplihat there is no sustainability or
stability considering these role models.

2.1.4 Linguistic attitudes

Dornyei has done several studies regarding motinath second language learning, and one
of his most recent studies performed in co-opematvdh Csizer and Nemeth (Doérnyei et al.
2006) considers motivation, language attitudes @hobalization from a Hungarian

perspective. Considering language globalizatiomy tlobserved the status of five target
languages (English, French, Italian, German, Rassiad Hungarian) compared to each other
during a 12-year period and found out that Hungarieenagers appraised these five
languages according to the following mental schemensisting of five interrelated

dimensions: integrativeness, instrumentality, w@d#s towards L2 speakers and L2



community, cultural interest, and vitality of thé lcommunity. English obtained the top
scores among the young people who participatedni2d et al. 2006:142-143.)

Regarding linguistic attitudes in Finland, KalapdaHyrkstedt (2000) introduce Hyrkstedt's
study (1997, as quoted in Hyrkstedt and Kalaja 19@8Finnish attitudes towards the English
language as pioneering in the whole world as raditilittle study has been performed on
attitudes of non-native English users. Furtherm#&t@aja and Hyrkstedt (2000) introduce
their research on the attitudes of Finnish studewsrds English, from the perspective that
English has power compared to other languages, asidfiinnish. An interesting point they
make is that the most powerful factors coming froatside our own language community
and affecting particularly the language of young ogle in Finland, are
“international/American youth and entertainmentiands”. (Kalaja and Hyrkstedt 2000:369-
386.) Furthermore, Kansikas (2002:109-110) hasiestiuaktitudes of Finnish upper secondary
school students towards foreign languages. Shedfaun that English was considered the
richest, easiest and most precise language ofuhgpEan languages dealt with in the survey,
and it was also seen as an apt language for televésd international communication and as

alingua franca

2.2 Teenagers’ construction of linguistic identity

Attitudes of teenagers towards the English languagerelevant to be studied as idols and
peeves have a special role in life at their ages T& an age when young people are
developing their own identities, and idols and noledels function as a reflection base with
whose help they build their identities. AccordirmmgNurmi et al. (2008:14), development of
language and personality is based on experienceiramarticular, on feedback one gets of

one’s actions, which is also referred taoaservational learningn psychology.

Secondly, what to like and what to hate form andtano group memberships among the
youth as they form in-groups and out-groups. TBisalso a part of youngsters’ identity
formation. According to Nurmi et al. (2008:115),uymsters are pressured to watch certain
shows and programmes in order to be able to agtpasiticipate in conversations with peers,
which again strengthens the group identity. Dorrf26D1:37) explains that a learner’s fear of
being isolated or rejected by peers or being laedatiegatively, for example, as a “nerd” or a

“creep”, may lead to lack of motivation. To fultihese group expectations and to gain the



approval of peers is also referred tosasial approval goal§Urdan and Maehr 1995, cited in
Dornyei 2001:30).

Covington (1998:77-78) has studied the ways of watitig young people and by hélf-
worth theoryhe explains that the demands for motivation anet ©of all, accurateself-
knowledge and second, the need felf-validation He defines self-validation as the need to
gain approval, affection, and respect of others igroup. When needed, one disassociates
oneself from aspects harming this validation, sagHailure causing disapproval or rejection
among others. Covington (1998:78) names estabgsima defending a positive self-image as
the self-worth motiveand acknowledges self-acceptance to be “the highesan priority”.
Finally, as discussed above, Ddrnyei’s (2005) nesean motivation and the self and his
model of “L2 motivational self systemideal L2 selfand ought-to L2 selin particular, is

relevant in considering teenagers’ constructiohngfuistic identity.

2.3 Sociolinguistics

In addition to second language learning and evidieks to psychology, the present study
also involves sociolinguistics as one of its maarspectives. Bell (1976:23-24) introduces
sociolinguistics as a field investigating regularrespondence between linguistics and social
structures, seeking correlating variables of sogabup and linguistic aspects with

demographical units of social sciences, such asgagaler, social class, religion, and status.
The main focus is on individual or group dynamittst is, the relationship between the

individual and the group.

Adding complexity to researching young peoples’lsdand peeves is the notion of Bell's
(1976:110) that not a single individual plays owiye role, nor participates in one single
social group or belongs to a single group and tlee®not monolingual, possessing only one
code. The idea otode-switchingobviously assumes that youngsters may have several
different sets of idols and peeves, depending engtioup they are involved in at the time.
However, the present study does not go into sugithdef investigating and separating the
sets of idols and peeves in different social castelut only acknowledges this interesting

fact that demonstrates the complexity and intricafche topic.



3 THE PRESENT STUDY

3.1 The research question

The aim of the present study is to find out wifh 8" and 9" graders in Finland look up to
and admire and who they resent as users of thedbnigihguage. | expect these idols and
peeves to be found first of all in the media, faample, in TV-series, the Internet and
movies, music and litarature, but also in pupile'se real-life environments such as family
and school. Moreover, the study seeks the moreifgpedgins of these idols and peeves,
whether they are domestic Finnish ones or forefgn, example, American or British.
Therefore, the preferred English variants of yotergsare also looked at. Lastly, the present
study aims at drawing some conclusions about idoid’ peeves’ role from the perspective of

group identity among the youth.

This kind of study is needed, first of all, singedurveying linguistic idols and role models of
the youth the study materials in schools can beronga to interest pupils more. Some
research has been made on linguistic attitudestlaid effect on second language learning
but a recent update of the situation with the ydersgat this age in Finland is lacking.
Furthermore, since Finnish youngters live ratheafaay and apart from the English speaking
world and English speaking cultures, apart fromrieglia, it would be intriguing to find out
who pupils actually choose to look up to and tdkldown on from such a scattered, vast, ever

changing and in a way distant mass of options.

Moreover, the topic is very interesting for me paaly as | have observed these idols and
peeves in my own family and friends in all age gi@uwvhich actually got me interested in the
topic in the first place. In my opinion, the atties of this particular age group towards the
English language are relevant to be studied as idotl peeves have a special role in life at
their age. This is an age when young people areldewg their own identities, and idols and
role models function as a reflection base with e of which they build their identities.
Secondly, what to like and what to hate also fond sustain group memberships among the
youth: in-groups and out-groups, which again isd pf identity formation. Lastly, the topic
is also very current as there has been much tatkeokeffects that the media has on young

people.



3.2 Data and methods

As a method of data collection | used a questiaereiministered to three school classes, one
of grade 7, one of 8 and one of grade 9, in a dcimdervo in the northern Savo area.
Altogether the three classes have 55 pupils buetlkere 49 pupils to participate in the
present study. The questionnaire format was chasdhe method of data collection since it,
first of all, was easy to customize for this specstudy, and secondly, it enables a number of
pupils to participate and provide elicited and canaple data. Furthermore, a questionnaire
can be designed to provide both qualitative andhtigagive information, as was the case in
the present study. (Gass and Mackey 2005:94-96.)

3.2.1 The study method

The questionnaire was divided into four main sexgtion the following order: the idols, the
peeves, English in the close real life circles, diffitrent variants of English. The pupils got
both open questions (questions 1, 2 and 3) and muided “choose the best alternative”
(question 4) questions to answer. Both in the idold the peeves sections (questions 1 and
2), the participants were asked to name idols evg® in each category of origin for media,
music, movies, literature, and politics, and thengive reasons for why they chose the
particular persons or characters as their idolpemves. The division of the categories of
origin was directly borrowed from Kalaja and Duf(2005:114-115), as, in my opinion, it
covers all the main areas clearly and would work aleo in this kind of questionnaire. With
the division of this kind, | expected the participgato be able easily to name multiple persons
and characters as their idols but also as theivgzeelrhe questionnaire (see Appendix 2)
starts with a cover letter (see Appendix 1) for gaeticipant, involving the report of the
confidentiality and the anonymous handling of tlagag as well as the aims of the study. The
language of the questionnaire naturally was Fin@ist not English in order not to place
additional pressure of English language skills fw participants, and to enable them to write

as freely as possible (Gass and Mackey 2005:96).

My aim was to get as authentic responses as pesailal not to guide the participants in any
direction or to give them ready answers. Neverdglé wanted to provide the participants
with some examples of possible idols at least mesof the questions in order to make sure

that they understand what the questions aimed éitwdrat types of answers were needed.



Furthermore, | used a variety of pictures of deéferpersons and characters who might rouse
feeling or attitudes in the questionnaire. To asguersatility and, again, to avoid guiding the
participants in any direction, these charactersesgmted different nationalities, sexes and
areas of influence.The pictures were meant to paréicipants a clear idea of what the study
is about without restricting their responses in amay. Instead, | expected that the pictures
would not necessarily include the very idols anédves of the pupils but remind them of

alternatives and therefore prompt of their own chsi

As for the hypotheses for the results and aim$efstudy, | supposed that the present study
would reveal the differences between the idolsgretl by girls and, on the other hand,
preferred by boys. Moreover, | hoped to find ouhire are any correlations between foreign
and domestic users of English as idols or peeveésvuether youngsters overall favour native
or non-native English users. Finally, one of my ¢tyyeses was that the pupils actually prefer

American variants over British or any other varjdat which | also hoped to find evidence.

3.2.2 The pilot study

Before gathering the actual data, | performed allssnale pilot study in November 2009 in
order to see what needed to be improved for tha fiarsion of the questionnaire (Gass and
Mackey 2005:43). There were two participants ingiiet: a 14-year-old and a 13-year-old,
both on the 8 grade. One of the participants goes to schooldsavito and the other one in
Keitele. Therefore, their schools are differentnrireach other and from the target school of

the actual study.

The pilot was successful and the participants dat report any major points for
improvement. The only point emerging was that thestjonnaire took a relatively long time
to fill in as it took time for the participants leér to remember the name of the idol or peeve,
or, if they did not remember the name, to desonhe they were. | did not have a time limit
for replying for the pilot participants, but regarg their feedback | decided to advise the

pupils in the actual questionnaire to spend 15 temior responding to the questions.

The questionnaire was revised also by the instruafter the pilot study. According to her
advice, | made some minor improvements in the gratiwal forms and added the instruction

of “Give reasons” at the end of instructions oftbtdte “ldols” and the “Peeves” sections in



the questionnaire. In addition, based on her aadtiot participants’ feedback, | considered
the option of adding the instruction of “You maypédin or describe the person or the
character if you don’'t remember his or her namethiminstruction of the questionnaire sheet.
However, | decided to exclude this instruction sih¢hought that the pupils would naturally
realise to use this kind of description when realgeded without a specific mention of it.
Moreover, | also thought that this kind of adviaceikd easily encourage the pupils for “lazy”
answers: vague answers such as “The gifPiison Break This clearly would not have

produced valuable answers and would have madesanglthe results difficult. Therefore, to

maintain the questionnaire instructions simple smdvoid possible unclear or ambiguous
responses, | did not include the specific advicelescriptions and explanations for idols and

peeves.

3.2.3 The data

| was able to negotiate an agreement with the haatém of the school for that he himself
together with the English teacher of the school ldalistribute the questionnaires in classes
and then return them to me by post. | provideddtigool with the questionnaires and my
contact information for any possible questions ajmgrin classes. The data was successfully
collected in December 2009 by these means andeob%hpupils in grades 7, 8 and 9, 49
responded. Overall, the participants had answery earefully and thoroughly to all
guestions, which provided a good-sized amount ¢ifivdata. The only feedback from the
pupils, teacher and headmaster was that 15 mistittaras completely inadequate to fill in
the questionnaire properly. Therefore, the Englesicher had let the pupils take as long as
they needed to answer the questions. The actualesing time varied and therefore was not

reported as such.

3.2.4 Methods of analysis

As methods of analysis | firstly used quantitatimethods to numerically calculate the results:
who were the most common idols and peeves in eamipdy gender and grade, which were
the most common origins for idols and peeves, Wirats of role models youngsters have in
their every day life context (school and home emwinents), which were the most and least
popular variants of English, and finally, how thesaers of the different grade levels and
genders differed.



In order for these aspects to be easily availablecbmparison, | used Excell grids (see
Appendix 3) to collect the answers into a formattivas easier to analyse than piles of
questionnaire sheets. The data was grouped intis gacording to the grade and gender as
follows: 7" grade girls, f grade boys, 8 grade girls, 8 grade boys, ® grade girls, and™®
grade boys. By this kind of organization of thevaars, the differences between the genders
and grades, as well as the most and least pomlamrodels in English, were easy to see.
Therefore, the data and the participants’ profilesording to the grade level and gender could

also be presented numerically.

Secondly, the results were analysed qualitativelynake generalisations of the phenomena
found in the study. | expected the majority of fFaticipants to name movie or TV-series
characters as their idols, but supposed that soooddvwnention also people from real-life, for
example, family members or teachers. | also assuh@adhere would be differences in idols
between boys and girls, and that foreign idolspplbdy American, would be more popular

and occur more frequently than domestic Finnistsone

4 YOUNGSTERS’ LINGUISTIC IDOLS AND PEEVES IN MEDIA,
SCHOOL AND HOME ENVIRONMENTS, AND PREFERRED
VARIANTS

Firstly, I will introduce the idols and peeves diftae six groups (7th grade boys, 7th grade
girls, 8" grade boys, 8 grade girls, 9 grade boys, and"9grade girls) in each category of
origin: media, music, movies, politics nad literauusing charts. | will also provide the
pupils’ reasonings for their choices after eachricha the analysis section. Moreover, | will
introduce the idols and peeves in home and schoataments, as well as the preferred

English variants appearing in each group, againgusharts.

Secondly, | will look at the group identity in eaghoup. | seek to find how consistent the
choices for role models in all the groups are, laomt cohesive the groups are. Furthermore, |
will examine whether there are significant diffezes in the group identities by comparing
the cohesion in each of the groups, and wheth&erdiices between the genders or the grades



emerge. Thirdly, | will compare the girls’ and bogsoups with each other: the genders in the
same grade and the genders through all the grhadslook at differences in group identity,
sources of idols and peeves, and the preferrecantari Therefore, | will lastly propose
qualitative generalizations for the sources ofith@s and peeves for Finnish youngsters, in
terms of areas of media-related sources, closedtlifie circles, and also the language

variants.

| grouped the participants according to their gendled grade in order to get a clear
presentation of each group’s profile of idols, pEgvand preferences in terms of English
variants, and therefore to be able to gain knovdefig the analysis of group identity and
coherence. First of all, | mapped the idols and/psén each group of participants in terms of
each origin category (media, music, movies, paljtend literature) by marking down all the
answers and then looking at which were the mostvamdh the least popular. Moreover, |
checked the origin of both idols and peeves alsm@each category; for example, in the case
of role models coming from the media, | checkethdy came from sports or from tv-series.

The grouping of the participants is as follows:

1) 7 grade boys: 7 participants (group A),

2) 7" grade girls: 12 participants (group B),

3) 8" grade boys: 4 participants (group C),

4) 8" grade girls: 9 participants (group D),

5) 9" grade boys: 6 participants (group E), and
6) 9" grade girls: 11 participants (group F)

In addition, | named each participant by the lettérthe group together with a running
numbering in order to be able to follow the pap#its’ answers easily and to refer a
particular pupil’'s answers if needed. As a caspaimt, group A consists of participants Al,
A2, A3, A4, A5, A6, and A7.

In order to make the charts as clear and informadi possible, | marked down each idol and
peeve only once, even though they would have erdesgeeral times in the same category
and in the same group. Consequently, | will disctes popularity of the charaters that

emerged the most often in each analysis section.



4.1 Media

Chart 1. Idols and peeves dt, 8", and §' graders in media.

Idols in media Peeves in media

Grades |Girls Boys Girls Boys

70 The Dudesons MacGyver Homer Simpson British tv-series
Hannah Montana The Dudesons Paris Hilton "Rally English”
Eva Longoria Homer Simpson Brooke in the Bold angKimi Raikkdnen
Tero Pitkdmaki Jukka from the the Beautiful Markus Grénholm
Jukka in the Dudesong Dudesons Kimi Raikkdnen Mr. Burns in the
English in Finnish Bart Simpson Simpsons
news Robert Kneppen in
Prison Break Prison Break
David Schwimmer

gn Eva Longoria BBC newsreaders Kimi Raikkdnen Rally- and formula 1
Anthony Bourdain Jeremy Clarkson Little Britain drivers
Jamie Oliver Anthony Bourdain Heart Beat Apu in the Simpsons
America Ferrera Hank Azaria Homer Simpson Homer Simpson
Actors in Grey’s Don Castalleneca Jeremy Clarkson in | Jeremy Clarkson
Anatomy (voice of Homer Top Gear
Kirsten Dunst Simpson) Finnish newsreaders
Hugh Laurie Conan O’Brien Finnish sportsmen and
Tyra Banks —women
Prison Break Animated characters
Csl

o Sarah Jessica Parker | Harper’s Island Kimi Raikkdnen News and some
Tyra Banks Steve Irwing Antti in the Finnish talkshows
Eva Longoria The Dudesons Big Brother 2009 Kimi Raikkdnen
The Desperate Conan O'Brien Marianna Alanen Victoria Silvstedt
Housewives (Kana) Tommi Mé&kinen
Mischa Barton Conan O’Brien Gregor Schlierenzaue
Grey’s Anatomy The Simpsons
Wentworth Miller in Matti Nykanen
Prison Break
Antero Mertaranta
Arnold
Schwarzenegger

Overall, the media category provided a variety efsatile answers. Throughout all the
groups, the answers were not very unified, whicplies that the group identities in each
group are not that cohesive or are rather perngsiv many kinds of idols and peeves.
However, there is a clear tendency that girls seedislike boys’ idols on each grade level.
For instance, Homer Simpson is an idol in the boyug A, whereas it can be found as a
peeve in the same-aged girl group B. Similarlyeder Clarkson, the host of the Bristish tv-
series Top Gear, is named as an idol in the malepg€ and as a peeve in the female group
D, as well as the American tv-host Conan O’Brierb&ng adored by the group E and

disliked by the group F.



The majority of the girls’ (groups B, D, and F) ates for idols include characters from
American tv-series, with the much less frequentitamts of a couple of tv-chefs, Finnish
newsreaders, a Finnish sports commentator, andriomésh sportsman. The peeves for girls
again include characters from American tv-seri¢s) a relatively large number of Finnish

sportsmen, Kimi Raikkdnen being the least in fasmiong them.

On the other hand, idols for boys at all grade lkeygroups A, C, and E) include mostly
characters from a few favourite hit tv-series, fhi@nish seriesthe Dudesonsand the
American serieghe SimpsonsFurthermore, similarly to the girls, they lookag to chef
Anthony Bourdain’s English, as well as that of BBE&wvsreaders. Interestingly, exactly as the
girls’ groups, the boys’ groups also disliked thaghksh of sportsmen the most, Kimi
Raikkdnen again scoring the highest. However, tbgslalso mentioned newsreaders and
some single characters in their favourite tv-se(@gh as Apu in the Simpsons) as their
peeves. Finnish and British characters seemed tmuzh less in favour of the boys than

American ones.

The pupils’ reasonings for their idols dealt withropunciation and accent, clarity,
correctedness, manner of speaking, speaking vioicapur, and tone of voice. For example,
popular idols for the girls came from the Ameridaib seriesDesperate Housewiveand

reasons were, for example, as follows:

(1) F5: “English spoken in the Despetdteisewives. Listening is easy and one can makes seasly”
(Taydellisten naisten puhuma englanti. Kuuntelemion helppoa ja saa hyvin selvad)

2) D1: "Maybe Eva Longoria, because Ishg a soft voice...”
y g
(Ehk& Eva Longoria, silla hdnella on pehmea aani..

Rather similarly, peeves were reasoned on the lohsiscent and pronunciation, manner of
speaking, correctedness, clarity, and vocabulayellver, some characters were judged due

to their role in the series they played, for exampl

(3) B5: “Bruuke [sic], the Bold and thee&utiful, she is not a good person and she doesperk
clearly”
(Bruuke [sic], Kauniit ja rohkeat, han ei ole hyitiéninen ja héan ei puhu selkeasti)



Moreover, the single one most disliked charactehemedia throughout all the groups was
the Finnish rally driver, former F1 driver, Kimi R&bnen. His manner of speaking,

pronunciation, and tone of voice was remarked iodf7of all 49 answers (35%), for example

by:

(4) E2: “Squeeking and neither can promali
(Kimitysta ja ei mydskéan osaa dantaa)

4.2 Music

Chart 2. Idols and peeves dt, 8", and §' graders in music.

Idols in music Peeves in music
Grade Girls Boys Girls Boys
7th Britney Spears Deestylistics Anette Olzen in Lady Gaga
Maria Mena Mikael Akerfeld in Nightwish Korpiklaani
André Linman in Opeth Tokio Hotel Anna Abreu
Sturm un Drang Matt Willis Britney Spears
Anna Abreu Lordi Nelly Furtado
Lady Gaga Korpiklaani
Kat Deluna Alexander Stubb
Muse Finnish people
Metallica singing in English
8th Lily Allen American rap artists | Korpiklaani Some Finnish bands
The Baseballs Vocalist in Volbeat Till Lindemann in Korpiklaani
Auvril Lavigne James Hetfield in Rammstein lan Gillan
Pink Metallica Bruce Dickinson in | Neil Armstrong
Kelly Clarkson Dimmu Borgir Iron Maiden
Lauri in the Rasmus 69Eyes
Vanessa Hudgens “old music that has
Aaron Lewis in Staind been sung in
Samu Haber English”
Oth Vocalist in Muse Doom Unit Samu Haber Korpiklaani
David Guetta Freddie Mercury in Korpiklaani
Linkin Park Queen Theo in Lovex
Ville Valo Matthew Ballamy in | Ozzy Osbourne
Anna Abreu Muse Kelly Osbourne
James Hetfield in James Hetfield in Chris Angel
Metallica Metallica Britney Spears
Marko Hietala 50cent
Vocalist in
Metrostation
Alexi Laiho in
Children of Bodom
Madonna
Britney Spears

In the music section, there was much variety intladl answers. Interestingly, however, a
common idol for both the girls and the boys was ekrHetfield in the heavy metal band
Metallica, as 6 of all the 49 pupils (12%) named him asdah iOtherwise the musical idols



were very scattered, and imply that the group itlestin all groups were very permissive in

terms of musical taste. However, an extremely @sing case in peeves in music was the
Finnish metal bandKorpiklaani, which collected the hating votes from altogetB&rpupils

(of 49 pupils, 43%). There was not a single grauphie study, in which no one would not

have mentioned it as a peeve, and in group E itth@®nly peeve in music that each of the
participants mentioned. Therefore, Korpiklaani digg@rovides an example of a rather tight

and cohesive group identity, particularly in grobp but also in the school in question.

Disliking Korpiklaani was justified for instance &sdlows:

(5) F10: “Korpiklaani was the worst I"ever heard. The meaning of the words alters whervocalist
pronounces them in a wrong way.”
(Korpiklaani oli hirveintéd mit& olen ikind kuulluBanojen merkitys muuttuu, kun laulaja dantaa
ne vaarin.)

The choices for idols and peeves were reasonedodaecent and pronunciation, manner of
singing, singing voice, and clarity. In additiohgtpupils gave credit to Finnish artists who
sing well in English. For example, they complemdntee pop singer Anna Abreu, the
vocalist-guitarist Alexi Laiho irChildren of Bodomand the vocalist in the bafm@bom Unit

on this aspect.

4.3 Movies

Chart 3. Idols and peeves df, 8", and §' graders in movies.

Idols in movies Peeves in movies

Grade Girls Boys Girls Boys

70 Robert Pattinson Saving Private Ryar) The Simpsons Bad guys from the
Lord of the Rings Donald Duck The Dudesons Soviet Union in James
Johnny Depp Roger Moore Penelope Cruz Bond movies
Jim Carrey Yodah in Star Wars| Gabriela in High SchoaglAlan Rickman in Harry
Apu in the Simpsons | Will Smith Musical Potter movies
Sharpay in High Some old films Sylvester Stallone
School Musical Robert Kneppen in
Twilight Prison Break
Westerns

gn Emma Watson in Russian actors British movies Arnold Schwarzeneggef
Harry Potter Simon Pegg Robert Pattinson Eddie Murphy
Johnny Depp in the | Wesley Snipes lan McKellen
Pirates of the Kurt Russell Johnny Depp in Edwarg
Caribbean the Scissorhand
Eva Longoria Old films
Twilight Amaury Nolasco in
Taylor Lautner Prison Break
Johnny Depp
Kristen Stewart in
Twilight




Robert Pattinson
Edi Gathegi
Leonardo DiCaprio
Oth Emma Watson, RupeftRowan Atkinson Lord of the Rings Don Vito in The
Grint and Daniel Arnold The Dudesons Godfather
Radcliffe in Harry Schwarzenegger | All British movies Anton Yelchin
Potter Nicholas Cage Victoria Silvstedt Star Trek 2009
Robert Pattinson Adam Campbell Robert Pattinson
Johnny Depp Samuel L. Jackson | Mr. Beans
Teachers in Harry Philip Goodwin in Pink
Potter movies Panther
Bam Margera Leonardo in the
Meryl Streep Teenage Mutant Ninja
Turtles

In the movies section, there was again much vamesll the answers, particularly the girls
named several idols and peeves each, whereas ysenmwe considerably less wordy in the
case of movie characters and actors. In the gihisices for idols, the recent hit sabailight
with its blockbuster movie series was evident iairttanswers, as nine of all 32 girls (28%)
mentioned either the movies or actors and actreas®m. The saga was named an idol by
four of all nine participants in group D, which wy it can be seen as strengthening the
group dynamics in the group in question. Not alsimgale participant named characters of
the saga neither as their idols nor peeves. Otbpulpr idols chosen by the girls were the
characters oHarry Potter movies (chosen by three of 32 girls; 9%), andAheerican actor
Johnny Depp (chosen by six of 32 girls; 19%). & boys’ groups, movie idols were much
less commonly chosen, the most frequently mentidmeidg the American actors Roger
Moore and Arnold Schwarzenegger, both with only twfcall 18 male participants (11%)

mentioning them.

However, considering peeves in movies, a simildrepa of that of peeves in media, seemed

to take place, being that the choices for peeves iméerchangeable between the boys and the
girls to some extent. The boys named some of thg' ¢avourites as their peeves, and vice

versa, the girls named some of the boys’ idolshas peeves. For instance, the girls disliked

the Dudesonandthe Simpsons the movie section, whereas the boys had cholsaracters

of these series as their idols in the media sectidoreover, the boys chose sorHarry

Pottercharacters as their peeves, even though theyaleaeidols for the girls’ groups.

Idols and peeves in movies were chosen due to @spkaccent and pronunciation, manner

of speaking, tone of voice, clarity, speed of sjpggkand even humour in the role the actor



plays. For example, the American comedy actor Jarr&y and his movi@&ruce Almighty

were reasoned as follows:

(6) B4: “Jim Cary [sic]. Is very gooddase he is a humour guy and speaks English welharhas
done several works the best one is Jim Cary Mitiighty”
(Jim Cary [sic]. On tosi hyva koska se on huumaesnja puhuu hyvin englantia ja se o tehny
monta teosta paras on Jim Cary [sic] @vaan lahja)

Furthermore, the good acting skills of relativebyupg actors and actresses were praised, for

example:

(7) D4: *“Taylor Lautner. He speaks waid is young.”
(Taylor Lautner. Se puhuu hyvin ja on nuori.)

4.4 Politics

Chart 4. Idols and peeves dt, 8", and §' graders in politics.

Idols in politics Peeves in politics
Grade Girls Boys Girls Boys
7 Barack Obama Russian politicians | Tarja Halonen Alexander Stubb
Sauli Niinisto George Bush Barack Obama
Alexander Stubb Hillary Clinton Matti Vanhanen
Barack Obama
gh Barack Obama Barack Obama | Tarja Halonen Arnold Schwarzeneggef
Alexander Stubb Matti Vanhanen Tarja Halonen
Arnold
Schwarzenegger
Oth Alexander Stubb Barack Obama Tarja Halonen Almost all politicians
Barack Obama Most Finnish Politicians Urho Kekkonen
Jutta Urpilainen Jutta Urpilainen
Tarja Halonen
Some Finnish politicians

In politics, there were fewer answers and the gedidierences were the least obvious. Both
the girls and the boys at all grade levels nameAtnerican President Barack Obama (16 out
of all 49 answers) and the Finnish Foreign Minisdgxander Stubb (seven out of all 49
answers) as their idols. Moreover, the boys alsatime American politicians Hillary
Clinton, George Bush, and Arnold Schwarzenegget,Rurssian politicians. As peeves, both
male and female participants name mostly Finnislitigians, the Finnish President Tarja
Halonen scoring the highest, and Matti Vanhanetta Jurpilainen, and Urho Kekkonen also
having been mentioned. Surprisingly, also the fawes in politics for boys, Barack Obama,
Alexander Stubb, and Arnold Schwarzenegger werenathed as peeves as well in the

answers of male groups A and C.



The reasons for idols in politics included aspettsianner of speaking, tone of voice, clarity,
correctness, pronunciation and accent, and evenafay of language, whereas choices for
peeves were justified by clarity, correctness, prmmtion and accent, and manner of

speaking. A case in point concerning idols is tieWing answer:

(8) B12: “Barac [sic] Obama, becausénfieences by his language.”
(Barac [sic] Obama, koska vaikuttaa kielellaan.)

On the other hand, peeves were reasoned, for oestan follows:

(9) A6: “Well of course Alexander Stubimself He just speaks what he can and then heessgrsthat
poorly”
(No tottakai itse Alexander Stubb Han vain puhuunk#iosaa ja sitten senkin sanoo huonosti)

4.5 Literature

Chart 5. Idols and peeves dt, 8", and §' graders in literature.

Idols in literature Peeves in literature

Grade Girls Boys Girls Boys
70 Harry Potter Harry Potter - -

gn J. K. Rowling J. K. Rowling - J. R. R. Tolkien
J. R. R. Tolkien J. R. R. Tolkien Stephenie Meyer
Stephenie Meyer Thomas Harris

9th J. K. Rowling - Tom and Jerry -
Stephenie Meyer
Donald Duck

The literature section of the questionnaire clepriyvided the least data and the most empty
answers in the study, which therefore can be reettty as ¥, 8", and §' -graders not
reading much in English, and therefore not findidgls and peeves in English literature.
Nevertheless, the answers show that both girlsbayd are familiar with and fond of the hit
saga$Harry Potterby J. K. Rowling,Lord of the Ringdy J. R. R. Tolkien, and@wilight by
Stephenie Meyer. However, at the same time, groupa@es them as their peeves. The
reasonings for this section were rather inadequate,the few mentioned concerned the
clarity of language, and liking of the actual book the book series. Participant F8 even

praises J. K. Rowling for speaking fluent Englisther interviews.



4.6 School and home environments

In this section, the questions in the questionnaxee open. Therefore, the pupils chose to
answer the idols and peeves freely, without anydapnse other than “family, relatives,
friends, teachers”. Names of the persons were dum¢ to be mentioned. | organized the
charts accorging to characters that were the nreguéntly mentioned. The division was

similar in both idols and peeves.

Chart 6. Idols of 7, 8", and §' graders in school and home environments.

Grade | Gender| Teacher| Friend | Mother | Father | Sister | Brother | Aunt/uncle | Cousin
(-s) (-s) (-s) [(-s) (-s) (-s)
7th Girls 4 3 3 2 1 - -
(12)
Boys 1 2 1
(7)
gn Girls |4 2 2 2 1 1 1 1
9)
Boys 1 1 - - - - 1 1
(4)
9th Girls 3 1 1 - 2 2 1 4
(11)
Boys |1 1 - 2 1
(6)
total |49 14 10 7 4 6 4 3 6

Firstly, idols in the closest real-life circles sed¢o include mostly people from the school
environment, as teachers and friends (or peerthegscould be called here) score the highest
as individual idol groups, teacher(-s) 14 out 0f(29%) and friend(-s) 10 out of 49 (20%).
This finding makes sense when thinking that pugpaissider school environment an authority
in their language learning, as they should. On dtieer hand, idols from the home
environment are rather evenly distributed, whiclplies that pupils do not look up to a
certain family member or relative as English usérstead, idols can be found among both

close and more distant relatives.

Choices for idols had been reasoned by aspectoméatness of language, accent and
pronunciation, speed and clarity of speaking, thenmer of speaking, and the range of



vocabulary. Moreover, a person who helps the pwpgn he or she needs help in studying
English is titled as an idol. Here is an exampla choice for an idol:

(10) D1: “... mother because she hasxa3accent because she was there as an exchadeetstti
(... aiti koska silla on Teksas-aksentti koskalssiella vaihto-oppilaana...)

Chart 7. Peeves of'78", and §' graders in school and home environments.

Grade | Gender| Teacher| Friend | Mother | Father | Sister | Brother | Aunt/uncle | Cousin
(-s) (-s) (-s) [(-s) (-s) (-s)

7th Girls 1 2 2 4 - 1 1 1
(12)
Boys |- 2 1 1 1 1 - -
(7)

ghn Girls |- 2 - 4 - 2 1 1
9
Boys |- - 1 2 - - - -
(4)

9th Girls 2 2 2 5 - 1 - -
(11)
Boys |3 1 1 1 1 1 - -
(6)

total |49 6 9 7 17 2 6 2 2

Secondly, peeves seemed to clearly emerge from leowieonment more than they did from
school environment, as teachers and peers altagethgprised 17 out of 49 (35%) answers.
Interestingly enough, visibly the most hated Enyliser is father, scoring alone the same 17
out of 49 (35%) answers. The reasonings for peeses the same as for idols: correctedness
of language, accent and pronunciation, speed amiycbf speaking, the manner of speaking,
and the range of vocabulary.

(11) B4: “Little brother. He is six yeaodd and tries to speak [English] all the time edbough he
can't.”

(Pikkuveljen. Se on 6 v ja yrittd& kokoajan vaahymivaikka ei osaa.)



4.7 English variants

Chart 8. Preferred variants of the English languzfgd’, 8", and §' graders.

Grade Gender Am. E. Br. E. Some Non- Cannot
other native say
native variants
variant
7th Girls (12) 4 2 3 - 3
Boys(7) 5 2

8th Girls (9) 5 2 1 1
Boys(4) 3 1

9th Girls (11) 6 3 - 2
Boys(6) 3 1 1 1 -

total 49 26 8 4 5 6

As seen in the chart, American English is cleatg tmost popular variant of English
throughout all the groups, as 26 out of 49 (53%)ilsuchose it. As second comes British
English, with eight out of 49 (16%) answers. Rathanprisingly, the gap between the major
variants of English is as large as it is. On theeothand, these results verify the hypothesis of
the present study, which was that the variant nposferred would indeed be American
English. | take this phenomenon to be due to grdatence of tv-series and music, which

often are of American origin these days.

Furthermore, an interesting finding was that in tyvoups of the boys (groups A and C) no
one chose British English as their most preferradant, and even in the third group of the
boys (group E), only one chose British English. rEfare, it can be observed that both the
girls and the boys clearly preferred American Esiglibut those preferring British English

were girls, except for one boy.

The alternative “Some other native variant” incldda open question space for “Which
variant?”, and the answers included only Australianglish (E2). In the “Non-native

variants”, Russians (E1) and Germans (E1) were ioveed.

When compiling the questionnaire, | hesitated inmiog the title in this question section as
the “English variants”, wondering whether pupilsstigoung would recognize the linguistic
term. Nevertheless, the number of pupils answef@annot say” (6 out of 49, 12%) is so low

that |1 expect the question having been well undetstthroughout the groups. However,



interestingly, those choosing the alternative “Garsay” are all girls, from all grades, which
implies that the boys obviously were more sureathlthe term “variant” and their preference

of variants.

5 CONCLUSION

5.1 Summary of the findings

In general, the aim of the present study was to éat who Finnish youngsters look up to or
look down on as users of the English languagetheronords, | sought to find out what kind
of idols and peeves the youth has in English, andeover, where these role models, both
positive and negative, come from. On one hand, ajedusic, movies, politics and literature
were considered as origins of role models, school Bome environments on the other.
Moreover, the English variants preferred by thengsiers were also studied. Finally, the
present study aimed at finding out how idols andvps shape group dynamics and group
identity among the groups of participants, dividedtly, accorging to grade levels, and
secondly, according to gender. It was presumedttigtresults, on the one hand, show the
link between pupils learning motivation and roleduals, and on the other hand, provide ideas

on how to motivate pupils in practise.

With regard to the idols found in the categoriesm&dia, music, and movies, most of them
seemed to emerge from arenas of current populéoreulsuch as hit tv-series, or recent
blockbuster movies. This kind of trend was expedk in the hypotheses of the present
study. The most popular role models were of Amerioagins in the categories of media,
music and movies, which also showed in the predeErglish variants, of which American
English gained the votes of altogether 26 pupilalb#9 (53%), leaving British English in
second place with eight out of 49 (16%) answers @Girrently popular American tv-series
Grey’s AnatomyDesperate Housewivethe SimpsonandPrison Breakwere very popular
among the youth, as well as the Finnish hit sehePudesonsin movies, the hit sagas of
Harry Potterand Twilight appeared popular among the girls, whereas idolhé&oboys were
much more scattered and did not present any cdrexd. However, there was an interesting
tendency of the girls disliking the boys’ idols buas the Dudesons or the Simpsons, as well
as the boys disliking the girls’ idols, such as relters in the serie®rison Break



Furthermore, in music, girls named the American piogerLady Gagaas their idol, whereas
boys chose her as their peeve. Both the girls a@doys found their peeves often in Finnish

sports, the most common of them being Kimi Raikktne

The categories of politics and literature were tyemuch less fertile sources for both idols
and peeves, which proves these categories to befdesliar to pupils at upper levels of
comprehensive school. Therefore, the most domiramirces for youngsters to find
rolemodels in English are media, music and moesvever, clear idols in politics were the
American President Barack Obama, and the Finnisteigio Minister Alexander Stubb,
whereas a common peeve in all the groups was theidhi President Tarja Halonen. In
literature, the popular sagatarry Potter by J. K. Rowling,Lord of the Ringdy J. R. R.
Tolkien, andTwilight by Stephenie Meyers were named as idols partigudanong the girls.

Considering school and home environments, mostsidelemed to emerge from school
environment, as most often teachers and peersnegagded as idols. On the other hand, the

most common peeves were fathers, but rather simgiysalso peers.

Regarding idols and peeves from the perspectivehaping group identity, one obvious
tendency was that differences emerged when congpénm genders, rather than comparing
the grade levels. Respectively, the female paditip chose similar idols and peeves to a
large extent, as did the male participants amomgnsielves. This finding of the genders
having concise group identities among themselvdsiriber evidenced by the fact that the
gender groups resented each others’ idols. Howetlier,study indicates also tight group
identities among the groups separated by both gesuld grade level, as for example, the
whole group E named Korpiklaani as their peeve iosio) and the Twilight saga was

strickingly popular among group D.

The results provide clear evidence of the motivatioaspects of linguistic role models.
Firstly, the variety of idols and peeves the pupientioned definitely show that, even though
varying in number from a category to another, thpils have realised the instrumental value
of studying English in all the areas of the medhar instance, the pupils may not follow
politics actively or read English literature thatich, but they have paid attention to people
influencing these categories and are able to ndram.t Assumingly, the pupils thus have

noticed that by knowing English they are able ttofe the media from recent pop culture to



the news rather effectively and inclusively, inl&md but also internationally. In other words,
the pupils have rather obviously observed the lise$s of English in practise, which surely

has motivated their learning so far, and most pgobpwaill also in the future.

Secondly, as the study directly reveals both soostipe and negative role models of the
youngsters in English, the teachers are able tothiem to their teaching, for example, as an
ingredient in the teaching material. For exampdeglage text books, as well as excercise
books and other excercise material can be comptisedclude young people’s idols to
motivate their learning. Furthermore, comparing plesitive role models with the negative
ones, or bringing up the negative role models oonlyld heat up very fertile discussions in the

excercises of spoken English in classes.

5.2 Evaluation of the findings and methodology

Even though the present study aimed at gainingl\ei#ta and analysing it in the most reliable
way possible by avoiding problems often associat@ti research on language attitudes,
some of them still arose. Firstly, | used someyses and names of characters appearing in
current popular culture in the questionnaire tooemage pupils in their answers and to give
them an idea of what | was looking at in the studgwever, there is a chance that these hints
led the participants to choose these characterxguastion in their answers. For instance,
Arnold Schwarzenegger and Tarja Halonen were gageexamples of possible answers in the
guidelines, and they did appear rather frequenidp & the actual answers. On the other
hand, Barack Obama appeared in a picture as anpéxand was frequently chosen as an
idol, but he also has been present in the medieraely often. Moreover, the choices for
idols and peeves, even if they appeared in the pbeaynwere also usually very well reasoned,

instead of being merely named.

Secondly, another problem in the present studythagjuestion of how much the idols and
peeves named by the youngsters represent theuisdingidols, or whether these characters
are actually their idols and peeves in generalesgmting their taste, for example, in music or
movies. Nevertheless, the study was titled lasduistic idols and peevég¢Kielelliset idolit

ja inhokif) and the linguistic aims of the study were disedsand highlighted both in the

cover letter for the pupils and in the guidelinasd therefore the questions should have been



understood accordingly. However, it is unquestitnddft to hang whether the pupils forgot
these aims during answering the questions, at &astme points.

In addition, one problem in the study was whethee pupils at the stage of upper
comprehensive school really know the variants ef English language, which obviously
depends much on the teaching in the school. Thestigne about the variants in the
questionnaire sheet was a multiple choice questod, therefore it did not require much
explanation or further thinking by the pupils. Iway, the variants were being explained in
the question itself, as the variants were named iRinally, the fifteen minutes’ time limit

originally planned for the participants for fillinig the questionnaire proved to be way too

short, as the school announced that it was conipliet@dequate.

5.3 Suggestions for further research

One of the most salient features of the presenystithat it is very much up-to-date and tied
to the current phenomena, which is a positive timingaining reliable research findings of the
current situation as was aimed in the study infilsé place. However, the results will rather
soon be dated, as the idols and peeves of this Wildchange along with the trends in

popular culture. Therefore, further study is neettegrovide further up-to-date data on the
issues. For example, an identical study could lbeechout in the future, or only parts of it

could be used. One way of researching the issuelsl ¢ altering also the categories of
assumed sources for idols and peeves, as for amg the present study did not include for

example the Internet.
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APPENDIX 1

Hyva X koulun oppilas,

Olen englannin kielen paaaineopiskelija Jyvéaskyiiopistosta, ja olen parhaillaan
kokoamassa materiaalia tutkielmaani varten. Tuthkaéslsani selvitdn peruskoulun 7., 8. ja 9. -
luokkalaisten kielellisia idoleita ja inhokkegnglannin kielessa Tahan liittyen, toivoisin
Sinun tayttavan taman kyselylomakkeen omien nakermagk ja mielipiteidesi mukaisesti.

Vastaathan huolellisesti, silla vastauksesi ovdeita tutkielman onnistumisen kannalta.
Sinun ei tarvitse ilmoittaa nimeéasi tayttaessasekylomaketta, vaan kaikkien vastaajien
toivotaan pysyvan nimettomind. Vastauksesi sekanaasi muut tiedot (esim. luokka-aste)
kasitellaan taysin luottamuksellisesti eli nimedéidiulla kayttamaan kun tutkielman tuloksista
raportoidaan.

Suuri kiitos jo etukateen vaivannadstasi!

Parhain terveisin,

Beate Pekkarinen



APPENDIX 2

Beate Pekkarinen
Jyvaskylan yliopisto
Kyselytutkimus

VS.

Kielelliset idolit ja inhokit

Vastaajan tiedot: Luokka-aste: 7 Sukupuoli:  naine
8 mies
9

Taman kyselyn tarkoitus on selvittdaa peruskoulun87ja 9. —luokkalaisten roolimalleja ja
inhokkeja, "epéaroolimalleja&nglannin kielessé niin median ja viihdemaailman kuin oman
tutun [&hipiirinkin  osalta. Sinullakin on varmasfoku henkildo tai hahmo, joko

vilhdemaailmassa tai tosielamasséa, jonka englahéiget ja joku, jonka englanti kuulostaa
pahalta. Saatat tykatd esimerkiksi Homer SimpsoBinydsoneiden tai Barack Obaman

englannista, ja inhota Britney Spearsin, Arnold&atzeneggerin tai Tarja Halosen englantia.

Ole hyva, ja vastaa kysymyksiin. Aikaa vastaamiseanl5 minuuttia. Edella mainitut
henkil6t ja hahmot seka kyselyn kuvat sivuilla 14jaovat vain esimerkkeja ja tarkoitettu

virikkeiksi, eika sinun tietenkaan tarvitse valtaosikkiasi tai inhokkiasi heista.



1.

Idolit. Nimeda henkil6ita ja/tai hahmoja. Kenen kayttaméglannin kielta ihailet? Kuka
mielestasi puhuu hyvaa, hienonkuuloista englardes?saisit valita itsellesi kenen
tahansa englannin maailmassa, kenen valitsisite&ehaluaisit tulla verratuksi
kayttaessasi englannin kieltd? PERUSTELE VASTAUKBESHYESTI kussakin

kohdassa.

Mediassa? (tv-sarjat, Internet, ulkomaiset ja katsat uutiset jne.)

Musiikissa?

Elokuvissa?

Politiikassa? (kotimaiset ja ulkomaiset poliitikot)

Kirjallisuudessa?




2.

Inhokit. Nimeé& henkildité ja/tai hahmoja. Kenen kayttaméaéstglannistaet pida?
Kenelta et missdan nimessa haluaisi kuulostaadéggtisi englantia? Kenen englanti
arsyttaa? Kuka mielestasi kayttda englantia hugrrastasti, vaarin tai typerasti?
PERUSTELE VASTAUKSESI LYHYESTI kussakin kohdassa.

Mediassa? (tv-sarjat, Internet, ulkomaiset ja katsat uutiset jne.)

Musiikissa?

Elokuvissa?

Politiikassa? (kotimaiset ja ulkomaiset poliitikot)

Kirjallisuudessa?




3. Englanti |&hipiirisséa — ala vastaa nimilla!
a) Kenen englannin kielen kayttda ihailet lahipiirisisgperhe, sukulaiset, kaverit,

opettajat)?

b) Enta kenen englannin kielen kaytosta et lainkakkés |ahipiirissasi (perhe,

sukulaiset, kaverit, opettajat)?

4. Englannin variantit. Ympyroi sopivin vaihtoehto. Ylipdéansa, ihailetkoegnman
a. syntyperaisten englanninpuhujien kielta
a.l. amerikanenglantia
a.2. brittienglantia

a.3. jotain muuta englannin kielen muotoa, mita?

b. ei-syntyperaisten englanninpuhujien kielta (esinomsalaiset)

C. €en 0saa sanoa
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Kiitos vastauksistasi!



