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Suullinen kielitaito on tarkedd nykypaivan kansaiisessa maailmassa. Taméan kandidaatin
tutkielman tarkoituksena oli selvittdd, miten abgatit puhuvat englantia ja ruotsia koulun
ulkopuolella, ja kuinka he nékevat itsensa naidasttdn puhujina. Tutkielman viitekehys
muodostui hyvan suullisen kielitaidon maarittelyskbmmunikatiivisen kompetenssin
kasitteen avulla, kielimina-kéasitteen kuvailustak&seaiemmista tutkimuksista, joissa on
selvitty suomalaisten englannin ja ruotsin puhuai3tutkimusaihe on ajankohtainen, koska
lukioihin on tulossa uusi suullisen kielitaidon ksar syksylla 2010.

Aineisto kerattiin kyselylomakkeen avulla. Kyselyyastasi 30 abiturienttia jyvaskylalaisesta
lukiosta. Kyselylomakkeessa oli suljettuja ja aviainkysymyksia seka vaittdmia, joihin
abiturientit vastasivat Likertin asteikon mukaarerdilun mahdollistamiseksi englannin ja
ruotsin puhumista koskevat kysymykset olivat ke@liéen samanlaisia. Kyselyn tulokset
analysoitiin kvalitatiivisesti kuvailemalla vastai& ja etsimalla niista yhteisia piirteitda, mutta
analyysi sisalsi myods kvantitatiivisen analyysiirtpitd, kuten prosenttiosuuksien laskentaa.
Paapaino on englannin ja ruotsin vertailussa.

Abiturientit olivat puhuneet englantia useammin rkuiuotsia koulun ulkopuolella niin
kotimaassa, ulkomailla kuin internetissdkin. Hefpai sekda englannin ettd ruotsin
puhumisessa oli sanojen muistaminen ja vaikeinteemglannissa dantaminen ja ruotsissa
kielioppi. Abiturientit luottivat itseensa enemmamglannin kuin ruotsin puhujina. Pojat
luottivat itseensa selkedsti enemman kuin tyt6ttofrymyonsivat poikia useammin
jannittdvansa puhumista ja pitivat itseaan poikavlmmin yhta hyvind puhujina kuin
luokkakaverit. Vaikka abiturientit puhuvat englantisein koulun ulkopuolella, kaipasivat he
useammin lisdd mahdollisuuksia puhua sitéa kuinsiaofTyt6t olivat poikia innokkaampia
saamaan lisdd mahdollisuuksia puhua ruotsia. Jaanspojat halusivat tyttdja useammin
saavuttaa englannin  kielessd  syntyperdisen  puhujlaltaisen  &antamyksen.
Kokonaisuudessaan syntyperédisen puhujan kaltaiaetadys oli tavoitellumpi englannissa
kuin ruotsissa. Kun abiturientit ryhmiteltiin kielindn mukaan, englannin puhumisen osalta
suurin ryhma oli selkeasti oppilaat, jotka pitiké¢len puhumisesta ja jotka myds luottivat
itseensa sen puhujina. Ruotsin kielessa suurimyhatdt olivat kielen puhumisesta pitavat ja
itseensa luottavat seka opiskelijat, jotka eivédmeet puhumisesta, eivatké luottaneet itseensa
puhujina.

Asiasanat: englannin kieli, ruotsin kieli, suullimkielitaito, minakuva

Key words: English, Swedish, oral skills, self-cept; language self
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1 INTRODUCTION

In today’s world people face foreign languagesirteveryday lives, not only on their trips
abroad, but in their home countries as well. Comoaiion skills are thus important and their
importance is also noted in the national core cula. Finns, however, often seem to lack
confidence in their oral skills or at least demamatch from themselves, even though they can
speak English very well compared, for example, smynother Europeans (Lapintie 2008).
Communication is not only skills, but a person’solghpersonality is involved in it and
therefore many factors, such as self-esteem, exfp@es and goals, need to be taken into

account when discussing communicating in a foreagguage.

Oral skills in English and Swedish, which is anotbieFinland’s official languages, have
been researched from many perspectives. For irsstane of the widest surveys on Finns’
usage of English has been conducted by the Jyviskyi of Centre of Excellence for the
Study of Variation, Contacts and Change in Englistooperation with Statistics Finland
(Kalaja et al. 2009). Among others, Yli-Renko (1983s studied upper secondary school
students’ thoughts about oral skills. Furthermora) skills can be looked at from the
perspective of a language self. In Finland, Lainé Rihko (1991) have examined the

language self of®graders studying English in Finnish comprehensareols.

The aim of my study is to describe students inthimel year of their studies in a Finnish upper
secondary school as speakers of English and Sweddle precisely, the goal is to explore
how the students in the third year of a Finnisharg@condary school use their oral skills in
English and Swedish outside the school and howdkeythemselves as speakers of these two
languages. As a future teacher of English and Sskddhink that it is useful to know about
students’ thoughts concerning speaking the languegguestion, for example, about what
they see as difficult and what as easy. Furthernoam@parison between English and Swedish
provides a possibility to explore whether stereesypbout positive attitudes towards English
and negative attitudes towards often discussedatoliy Swedish apply also for speaking.
The theme is up-to-date as there will be a newsmoan oral skills in upper secondary
schools in Finland in August 2010 (OpetushallitQ82) and, for example, The Union of
Finnish Upper Secondary School Students wouldtbkeclude an examination in oral skills

in the matriculation examination (Suomen lukiolarstiitto 2005).



In the present paper, | will at first provide thedretical background for my study by
describing research made on language self andisitgavhere Finns use English and
Swedish. After that, | will introduce the reseaqglestion, the data collection and the methods
used in analysing the data. Then | will move omtmducing the results of the study and

finally, in the conclusion, | will reflect on thétlings of the study.

2 UPPER SECONDARY SCHOOL STUDENTS’ PERCEPTIONS OF THEMSELVES
AS SPEAKERS OF ENGLISH AND SWEDISH

In this part of the paper I will review some wagsahich upper secondary school students’
perceptions of themselves as speakers of EngldiSamedish have been explored. At first, |
will try to find out what it means to have good leskills in a second language by referring to
the concept of communicative competence. After kmall examine what language self is
and at the end | will explore some studies on sipgaknglish and Swedish in Finland.

2.1 Communicative competence

Having good oral skills in a second language meaastering a wide range of skills. In my
opinion, communicative competence is a useful wagaok at the several aspects that are
necessary when speaking a second language. Théctammunicative competence’ was
originally introduced by Hymes in the mid-1960s.cAding to Hymes (1972:281, 283),
communicative competence includes several factoidfze grammatical aspect is only one of
them. In addition tgrammaticality acceptabilityshould be taken into account, that is,
whether the form is formallgossiblefeasible, appropriatand whether it is actually

performed

The concept of communicative competence has sieer teveloped further. Canale (1983:6-
7, 9-11) describes the framework of communicatm@getence based on the research made
by Canale and Swain in 1980. They divide communieatompetence into four components.
Grammatical competendecludes features such as vocabulary, sentencevardiformation,
pronunciation, spelling and linguistic semant8sciolinguistic competen@@ldresses the
extent to which utterances are produced and urtetstppropriately in various

sociolinguistic contexts depending on contextueldes, such as status of participants,



purposes of the interaction and conventions or sarhinteractionDiscourse competence
concerns mastery of how to combine grammatical $oamd meanings in order to achieve a
unified piece of writing or speaking in differerg¢rges. Finally, there strategic competence
which refers to the mastery of verbal and non-vietbenmunication strategies that may be
called into action to compensate for breakdowrmmunication or to enhance the
effectiveness of communication. As we can seeetheg many components which together

need to be taken into account when estimating sop&s oral skills.

The idea of communicative competence is includatieénational core curriculum in Finland.
One of the aims of teaching foreign languages ameldish in Finnish upper secondary
schools is that students know how to communicaterimanner which is characteristic of the
target language and its culture (National Core iCulum for Upper Secondary Schools
2003:84, 102). Thus the concept of communicativepetence should give guidelines for
teaching.

2.2 Language self

As Laine and Pihko (1991:2), who have made resaatolanguage self in Finland, point
out, personality is an element that is hard toraefind measure, but which a student brings to
a learning situation. Self-concept is often calitb@ nucleus of personality” and language self
is an extremely important part of the affectivédia language learning. In the following, |

will examine language self more closely.

2.2.1 Language self as a part of the self-concept

According to Burns (1982:3-6, 8), self-concept bardefined as an evaluated set of beliefs
about the individual. It consists tife self-imagevhich includes what a person sees when he
looks at him- or herself, of they@luation componenor “self-esteem”, which reveals whether
the person has a favourable or unfavourable opiofararious facets of the self-image and of
thebehavioural tendency componamwttich describes what an individual is likely toido
response to his or her evaluation of him- or hérBeirns (1982:3) concludes that these three
components are actually the same components asitadehas, and thus the self-concept
can be placed within the ambit of attitude study.



In addition to dividing the self-concept into conmgats, it can be looked at as consisting of
different layers. Laine and Pihko (1991:13-14, 2&}e that self-concept can be examined at
global, specific and task level. The highest inlifearchy is the global or general level,
which refers to a person’s conception as a whotereas the specific level refers to different
areas of life and the task level to different taslene and Pihko (1991:13-14, 25) suggest
that a student’s perception of him- or herself atudent should be seen as a general school /
academic self, which is included in the generdteahcept and when seen like this, the
specific level refers to a person’s perceptioniof-tor herself as a learner of a second

language and the task level, for instance, as akgp®f a second language.

2.2.2 Structure of language self

Much research is done on self-concept, but ther@air as many studies on language self. In
Finland, Laine and Pihko (1991:15, 22, 40) haveaezhed the language self df §raders
studying English in Finnish comprehensive schobiteey define language self as the self
concept which students connect to foreign langleaming. It includes all the knowledge,
perceptions, expectations and estimations studhaves of themselves as learners of a second
language. To sum up, it answers to questions ssitWhat am | like as a language learner?”,
“What would I like to be like?”, “What should | Bi&e?” and “What am | worth as a

language learner?”

As the self-concept, language self can be seen ditferent perspectives. Laine and Pihko
(1991: 17-18) point out théhereal, actual selfefers to a learner’s subjective perceptions
and beliefs about what he or she really is lika é&anguage learner. In addition, a learner has
anideal selfwhich includes a learner’s hopes, dreams and désneoncerning language
learning. However, Laine and Pihko (1991:18) thimkt the most important factor in
estimating one’s language self as a whole is hiseoself-esteemA student who has good
self-esteem concerning language self, sees hitmerself as valuable and qualified. A student
of this kind thinks that “I am able to learn langea just like everybody else”, whereas a
student with low self-esteem may feel that “I| anompas a language learner and it is no use
trying to learn”. | agree with Laine and Pihko Ireir view, because self-esteem affects both
the real and ideal self and is therefore significafiorming one’s language self.



Dornyei (2005:93) is known as a researcher of natitm, but he has also made one of the
latest contributions in the area of the self-comceEp believes that a foreign language is an
important part of the individual's identity. Dorny@005:105) divides his L2 motivational
self system into three pariBheideal selfrefers to the L2 specific facet of one’s ideaf.sel
Theought to L2 selfefers to the attributes one believes one ougpbssess (e.g. duties,
obligations or responsibilities) for avoiding pdssinegative outcomes. Dornyei (2009:32)
also states that these attributes are imposedeopettson by friends, parents and other
authoritative figures. In addition, Dérnyei (20085) points out that there aséuation-
specific motivesvhich are related to the immediate learning emritent. As we can see, this
theory is a combination of motivational theory aadlier theories on L2 self.

According to Laine and Pihko (1991:15-16), langusegi is quite stable, but still it changes
gradually while one is learning languages. The nmopbrtant factors in shaping language
self are different learning experiences. The feeHlfilom teachers and other learners, both
direct and indirect, plays an important role inthis. Parents and idols are also significant

others who affect the development of language self.

2.2.3 Significance of language self

Many researchers agree on that language self gpaisicant consequences for language
learning. Pihko (2007:35) states that a positive ftnong language self supports the learner
in many ways in the learning process. Oxford andriaim (1993:194-195) support this as
well by saying that unsuccessful L2 learners haweel self-esteem than those who are
successful in learning L2. Kristiansen (1992: 3@nds that a student may easily develop a

poor self image when trying to learn a foreign laage without success.

However, despite its powerfulness, it is not cleavhich way language self and achievement
interact. Kristiansen (1992:38) concludes thatasdeon self-esteem and learning fails to
answer a crucial question of which comes firstcess in learning or self-esteem,. However,
Laine and Pihko (1991:95) describe this proceskarfollowing way: Language self directly
affects language attitudes and motivation. Motvatias an effect on achievements and this,
in turn, has consequences for language self. Thass is an ongoing circle. In my opinion,



thinking of the relationship between achievementslanguage self as a circle seems

sensible; there is a mutual influence.

2.2.4 Language self and speaking a second language

As pointed out earlier, speaking a second langbatmngs to the task level of language self.
According to Laine and Pihko (1991:33), a learnpesceptions of him- or herself may also
vary considerably in different areas of languagbsskVVhat this means in practice is that a

student may think that he or she is a good wiitet ,not as good at speaking.

Furthermore, inhibitions are a significant factoispeaking. Laine and Pihko (1991:19-20)
state that language self also includes inhibitiovtsch work at different levels of language
self. At the task level, a student may suffer fribva limitations of his or her language skills
when trying to express him- or herself. These otiftes may even lead to avoiding

communication.

As research on the language self is relativelyicst in scale, there are not many studies
conducted directly on the relationship between lagg self and oral skills. However, Heyde
(1977:232) found out in a pilot study of his resdaon the relationship between global
(general) and specific self-esteem and the oralymtion that there may be a tendency for
specific self-esteem to be more closely relatear&b production than global self-esteem.
Furthermore, students with high self esteem redenrgher oral production ratings from
themselves and their teachers than students witlsédf esteem.

Pollari and Westerholm (1991:60, 66-67, 69-70) Haw&ed at the foreign language self-
concept of adult learners of English. They founttbat the majority of the respondents had a
positive attitude towards their general abilityearn a new foreign language. Interestingly, a
slight majority had weak self-esteem in the arespafaking English. When asked to react to a
statement “Considering the length of my studiepdak English well”, 41 % of the
respondents disagreed. However, 52 % did not d@eeling ridiculous or uncomfortable

when speaking English, but 62 % were familiar vité feeling of embarrassment resulting
from not finding the right words. Pronunciation el to be the most difficult aspect in

English, 59 % agreeing with this, but this doesmeatessarily affect studying, because overall
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Pollari and Westerholm (1991) state that pronuranas too difficult only for a minority.
Based on this research, it would seem that Finnsodl¢rust their oral skills in English, but as
we will see later in connection with VARIENG-researthis is not always so

straightforward.

2.3 Speaking English and Swedish in Finland

Many studies have been conducted on how and whers Bpeak English. As far as Swedish
is concerned, studies often seem to be relatetitiodes towards the language. Next, | will

look at the speaking of these two languages maoseb}.

2.3.1 Situations where Finns use English

One way to look at where Finns use English is wdeéi those situations into three groups.
According to Leppanen and Nikula (2008:23-24) tiirshere are situations which are
conducted entirely or mainly in English and Engisithe only common language for
participants. Finns may talk with native speakdrhe language, or with non-natives
(English as a lingua franca). Secondly, therebdegual situations where participants use
both English and Finnish. The third group is sitwa which are conducted mostly in
Finnish, but also include elements of English. igélements are primarily single words or
sentences, either in their original form or adjdgte Finnish morphology or phonology. As

we can see, Finns do not speak English only witkigmers, but also among themselves.

The most extensive study on where Finns use Engligte “English in Finland — a national
survey on Finns’ uses of and attitudes to Engldriducted by the Jyvaskyla unit of Centre
of Excellence for the Study of Variation, Contaatel Change in English in cooperation with
Statistics Finland in the autumn of 2007. The stioag about 1,500 respondents aged
between 15-74. (Kalaja et al. 2009:22.) Among athtire respondents’ views on oral skills
were examined. When asked to evaluate their ordd gk English, 46 per cent of the
respondents said that they speak English relativelyor quite fluently, and nine per cent
fluently. What this means is that over half of #iens think they speak English at least
relatively well. (VARIENG 2009.) In addition, it isnportant for Finns to sound fluent: about
54 per cent of them want to seem fluent when theyaing English. It seems that Finns trust
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their skills, but maybe demand much from themsellreaddition, language mixing seems to
be extremely common, because 26 per cent of tipmeents reported mixing English and
Finnish often when speaking and 35 per cent ofébpondents stated that they mix them
sometimes. (Kalaja et al. 2009:107, 119.) This icors the fact that has been stated by Pahta

and Nurmi (2004:128, 130): code-switching has becoommon for all age groups.

2.3.2 Students in upper secondary school as speak@&f English and Swedish

Students in upper secondary schools have beendhs 6f many studies on speaking English
and Swedish. One of the issues that has been laikedtudents’ confidence in their oral
skills. Yli-Renko (1992:95, 96) found that studemtso estimated their oral communication
skills at the highest level (4 or 5 of 5) thoudidy were eager and open as speakers of foreign
languages and mother tongue. Half of the studehtsestimated their skills at level 3 or
below were shy as speakers of foreign languagetheAbeginning of the term (the study was
conducted during a term), ten out of 18 respondsaitsthat they are sometimes shy about
speaking English, but this was much more commapéaking Swedish: 20 out of 26
thought this. Hollmén (2007:52, 62-63, 66) got em@re negative results in her study on
speaking Swedish: none of the students in the gtedseived their oral skills as good, and
some of them could not evaluate their oral skilsaddition, all students had communication
apprehension. Despite all this, none of the stigdietérviewed had a negative attitude

towards Swedish either and most of them thoughtttiesy will need Swedish in the future.

Furthermore, Oksanen (2005:68) has looked at stsidegliefs about themselves as users of
Finnish, English and Swedish through the analysmetaphorical constructions. The study
took into account both reading and writing. Whefeméng to Swedish, students used
described language users with metaphors “out cs@ement”, “incomplete” and “sufferer”
the most. As far as English is concerned, the mamstmon ones were “in one’s element”,
“incomplete” and “child”. Overall, as users of Sugdthe students trusted themselves more
as speakers than as writers. As users of Engleshtthsted themselves more as writers than
as speakers, but the evidence was not clear. Tlsdmjisted themselves more than the boys
as users of Swedish, whereas the opposite wasftiieglish. To sum up, it seems that

students trust their skills much less in Swedisimtim English.
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Students have also been asked whether they hameggham enough practice and feedback on
oral skills. In Yli-Renko’ study (1992:99), studenwere asked whether they had been given
enough chances to learn speaking in the lesson$20tl18 respondents totally agreed in the
case of English, but only three of 27 in the cdsewedish, 11 agreed to some extent and 11
disagreed to some extent. Hollmén (2007:58) folatl $tudents felt that they did not receive
enough feedback on their communicative skills ire@8ish in the classroom. Based on these

studies it seems that more practice in oral skildsticularly in Swedish, is needed.

3 THE PRESENT STUDY

In this part of the paper | will introduce how Inmucted my study. First | will look at the
research question. After that | will describe htne tlata was collected and how the results

were analysed.

3.1 Research question

The aim of my study is to describé-§ear students in a Finnish upper secondary sa®ol

speakers of English and Swedish. The main reseprestions are the following:

1. How do #-year students in a Finnish upper secondary sasmtheir oral skills in
English and Swedish outside the school?

2. How do they see themselves as speakers of ldmepeages?

The purpose is thus to find out in what kinds tiations they have spoken these languages,
how often and with whom. Furthermore, the purpsde idescribe their language self
concerning speaking the languages in questiontaidheliefs about speaking them. In
addition, they will be asked about their willingsdse communicate and communication
apprehension. Surveying how they see themselvegeadkers of English and Swedish
concerns also speaking these languages at scha@aldition to speaking outside the class. In
this way, all students, also those who have notespohese languages outside the classroom,

are given a chance to describe their thoughts.
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It was expected that there are great differenctsdsn where the students have spoken
English and Swedish and how they see themselveseadkers of these languages. For
instance, it was expected that the students haskes@English outside the class more often
than Swedish, because English is often used agadifranca. Because of this, the students
are also likely to feel more comfortable as spemkéEnglish than as speakers of Swedish. In
addition, they probably like speaking English mttv@n speaking Swedish. To sum up, it is

likely that the students are more comfortable \hikir oral skills in English than in Swedish.

3.2 Collection of data

The data was collected by a questionnaire in aemuggcondary school in Jyvaskyla. A
questionnaire was chosen as a method because oienany people can easily be collected
with it. The questionnaire consisted of both oped elosed questions. According to Hirsjarvi
et al. (2009:201), open questions give respondenteance to express themselves with their
own words and show what is central in their thigki®@pen questions, therefore, suit the
questionnaire in the present study well, becausaith is to hear the students’ own voice as
much as possible. This way the method is suitabla fjualitative study, because as Hirsjarvi
et al. (2009:164) point out, methods of collectitaga that bring out the respondents’ voice

and points of view are favoured in qualitative sesf.

However, closed questions, which include multigieice questions, are also necessary in the
present study. Hirsjarvi et al. (2009:201) point that multiple choice questions make it
possible to compare the responses in a sensibleamgproduce less varying results than
open questions. Multiple choice questions are @¢sier for respondents to answer, because
they help the respondent to identify his or herioianstead of needing to remember it. In

the present study, in closed questions, studetitsfoviexample, be asked about their
language self with the help of Likert scales. Ltkarales consist of a series of statements and
respondents are asked to indicate the extent tohwmthey agree or disagree with these items
by marking one of the responses ranging from “giiyagree” to “strongly disagree”

(Dornyei 2003:37).

The present study is mostly a qualitative studyweler, because of using a questionnaire

form with also multiple choice items, the methodtollecting data has features of a
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quantitative study (Heikkila 2004:16). As Hirsjaet al. (2009:137, 164) point out, a
gualitative study and a quantitative study can dempnt each other and it can even be

difficult to distinguish them from one another.

The questionnaire form was divided into three pantpart A, students were asked
background information: gender and when they hagibastudying English and Swedish. In
part B, students were given questions concernieglspg Swedish and in part C questions
concerning speaking English. The questions abaalspg these two languages were the

same, which enables comparison of the results leettweo languages.

The questionnaire was tested by a pilot study.rAvgio had finished the upper secondary
school one year ago was asked to fill in the qaestire. It took about 20 minutes to finish
the questions and thus could be answered at therteg or at the end of a lesson, and that

the questions were easy to understand.

Third-year upper secondary school students weredaigkfill in the questionnaire, because it
Is useful to see how students see themselves akespeof English and Swedish at the end of
the upper secondary school after many years of/stgdhe languages. At this age, students
may also have had many chances to use the langoatgide school and they have

developed their own views on the issues.

Altogether 30 third-year students answered thetopresire on two separate occasions. Early
December 2009, altogether ten boys and 20 girlwenesl the questionnaire. Most of the
respondents had begun studying English in the tivde of the elementary school, but two
of them had begun in the first grade, one befagiag school and one in the fifth grade. All
the students except one, who had started in'flrd&de, had begun studying Swedish in the
7" grade. They were all attending a non-compulsorysm®in Swedish. The students were

asked to fill in the questionnaire during their Sgh lessons.
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3.3 Method of analysis

The answers of the questionnaire were analysedibhtative methods but the analysis also
included features of a quantitative study. Hirgj@&tval. (2009:224) divide ways of analysing
the results into two: 1) ways that aim at explagpwhere a statistical analysis is

often used and 2) ways that aim at understandihgreva qualitative analysis is used. In the
present study, percentages of students who havestance, used English on average once a
week were counted and this resembled the methoalgjoantitative study. However, because
the study is mostly a qualitative one, the mairppse was to describe the data that the
answers provide. The open questions, in particplavide possibilities for a qualitative
analysis. The aim was both at explaining and unaedsg.

An important part of analysing the results was canmg the answers concerning English and
Swedish with each other. At the beginning | congdesach question individually and
collected the answers in an Excel table and caetlabe answers concerning English and
Swedish to see similarities and differences. | baba analysis by examining the students’
definitions of good oral skills in English and Swsddand described the common features in
them. After that | looked at the situations whére $tudents had spoken English and Swedish
outside the school in Finland, abroad and on theret and highlighted the common features
here as well. To describe the language self osthéents | divided the questions and
statements into three categories: the actualtbelfself-esteem and the ideal self. Finally, |
combined answers from different questions and istatés to create portraits of the students.
The focus was mostly on comparing speaking EnglrshSwedish, but the differences
between the boys and the girls were highlighted@swhen interesting differences

appeared.
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4 STUDENTS’ DEFINITIONS OF GOOD ORAL SKILLS, SPEAKI NG ENGLISH
AND SWEDISH OUTSIDE THE SCHOOL AND LANGUAGE SELF

In this chapter | will introduce the results of fvesent study. Firstly, | will look at the
students’ descriptions of good oral skills in Esgland Swedish. Secondly, | will describe the
situations where the respondents have spoken Bragiid Swedish outside the school. After
that | will take a closer look at the learners’daage self concerning speaking, which
includes describing the students’ actual self-esteem and ideal self. Finally, | will present
portraits of the students as speakers of EnglishSavedish. In the examples, the boys have

been given the identification code “M” and the gjitthe identification code “F”.

4.1 Students’ definitions of good oral skills in Eglish and Swedish

There was great variety in the students’ defingiohgood oral skills in English. However,
the boys could be roughly divided into two groupise first group was the boys who defined
good oral skills more moderately, for example, @sdp able to manage in everyday life in
English, whereas the second group had higher &arfijgent speaking and knowing “all”.
Here are examples (M6, represents the former gid@pM3 and M4 the latter one):
(1) M2: Sujuva puhuminen, ymmartaminen, kaikkiught speaking, understanding,
everything.]

(2) M3: Laaja sanasto, hyva adantaminen ja lausetaiden osaaminen. [A wide vocabulary,
good pronunciation and knowing clause structures.]

(3) M4: Osaa kaikki asiat monipuolisesti. [ Knowisthings widely.]

(4) M6: Etté osaa toimia jokapaivaisessa elamasgkeniksi. [That one can act in every day

life in English. ]
In the girls’ answers being able to communicatanninderstandablevay was the most
important criterion in defining good oral skills.ady girls mentioned that it is important that
one can express him- or herself so that the coparteunderstands the message. Other criteria
mentioned were speaking fluently, pronouncing ailyea wide vocabulary, and being able
to talk and be relaxed at the same time. Some a@sts specified more precisely that good
oral skills mean being able to communicate withueaspeakers or being able to manage in
English abroad.
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The definitions of good oral skills in Swedish wemnestly similar to those of English.
However, two of the boys defined that good oralsknean more advanced skills in English
than in Swedish. Maybe that reveals something alheirt goals and expectations connected
to speaking these languages. This distinction easelen when comparing the boys’

definitions of good oral skills in Swedish to thdafinitions connected with English (above):

(5) M2: Pystyy kommunikoimaan kielen avulla, vaikkielioppi ei olisikaan taysin
oikein.[One is able to communicate through the legg, even though the grammar wasn’t
exactly correct.]

(6) M3: Osaa perusasiat: lauserakenteet ja sar@saa myoskin &antéé suunnilleen oikein.
[Knowing the basics: clause structures and vo@auPronouncing roughly correctly.]

In all, the students’ definitions of good oral kincluded elements from all the areas of
communicative competence. Many students mentiolegdents of the grammatical
competence, such as vocabulary, but most studeatshroader definitions, for example,
being able to communicate through the languages,lihseems that they understand that
good oral skills mean skills in many different axe8ome of them mentioned speaking with
native speakers, which takes the sociolinguistropetence into account. However, only one

of them mentioned skills connected with strategimpetence:

(7) F10: Osaa aantaa sanat kutakuinkin oikein gekéiaikka sattuu ettei muista jotain sanaa
niin osaa kayttaa synonyymeja/selityksia niin dteskustelu tyssda. [One can pronounce words
roughly correctly and if it happens that one doessthember a word, one is able to use

synonyms/explanations so that the conversation wfgeze.]

It could therefore be induced that although theletds understand that communication is
more than merely words and vocabulary, they aralwdys aware of strategic skills. Maybe
the fact that strategic skills also belong to toemmunicative competence should be

highlighted more at school.

4.2 Speaking English and Swedish outside the school

In this part, | will describe how the responderdsdspoken English and Swedish outside the
school. The respondents were asked if they hadespBkglish and Swedish outside the

school in Finland, abroad and on the internet. Tdlsy described the situations in their own
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words. Furthermore, the students were asked wh#tbgihad spoken with native or non-
native speakers and how many times they had spbkdanguages in question outside the

school during the last 12 months.

4.2.1. Speaking English and Swedish outside the sdh in Finland

Altogether 90 per cent (27/30) of the studentsdmaken English in Finland outside the class.
There was a slight difference between the girlstaedoys. Eight out of the ten boys (80 %)
reported speaking English in Finland, whereas 1®bthe 20 girls (95 %) replied the same.

Six main types of situations where the studentsspatten English outside the school in
Finland could be separated from the students’ arsswée most common situation was
helping tourists, more precisely, giving streeediions. Eleven students reported this. The
second most common situations were speaking wehds, which likely includes both
Finnish and foreign friends, and speaking Englisiv@k, in many cases more precisely a
summer job. Both of these situations were repdiedight students. Furthermore, five
students simply reported that they had spoken Emg¥hen being in town or that they had
spoken English with new people. In addition, thetelents said that they had spoken English
in their hobbies and two of the students saidtthey had spoken English with an exchange
student. In addition to these main types, one stiudiported having spoken English when
travelling to Southern Finland and one replied 8te had spoken English almost
everywhere. All this shows the variety of situaiamhere English is spoken outside the

classroom in Finland.

Whereas most students had spoken English outsedgctiool in Finland, only 45 per cent
(13/29) had spoken Swedish outside the class. iderst did not reply to this question. The
difference between the girls and the boys was tatgm in the case of English: 55 percent of
the girls (11/20) had spoken Swedish outside thea¢but the corresponding percentage for
the boys was 22 per cent (2/9).

Six different types of situations where the studdrad spoken Swedish outside the class in
Finland could be identified in the answers, andlas easy to make comparisons between the
girls and the boys, since there were only two belge had spoken Swedish. Both boys
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reported that they had spoken Swedish when givirggiibns to a tourist in town and these
were the only situations where they had spoken &hexitside the school. One of the boys
replied also that he had spoken Swedish on arcotate in Swedish. Altogether three
students reported that they had spoken Swedismiarfel when giving directions. However,
this was only the second most common answer. Thet coonmon situation was speaking
with friends, mentioned by five of the girls, andeems to be with Finnish-speaking friends.
The following examples from the girls’ answersslitate this:

(8) F4: En ehka nain “virallisesti”, mutta kaveteit kesken puhutaan tosi usein

"lapalla”. [Maybe not so “officially”, but with friends we often speak Swedish a little bit as “a
joke™.]

(9) F8: Puhun kaverin kanssa joskus huvikseni fadtSometimes | speak Swedish with my
friend just for fun.]

The students had also spoken Swedish with relaf®/@9), in town or when they had spoken
with a Swedish person (2/29), in connection withitihobbies (1/29) and at work (1/29).

4.2.2 Speaking English and Swedish abroad

Most students, 90 per cent (27/30) had spoken &mglroad. As in the case of speaking
English in Finland, the differences between thésgind the boys were not significant: 95 per
cent of the girls (19/20) and 80 per cent of thesh@®/10) had spoken English abroad. The
situations where the students had spoken Englistadtwere mostly everyday situations.
They had spoken English in shops, restaurants &ed wavelling by public transport or
asking for advice, or just in general when speakiity people or as small talk. They had
mostly spoken English on holiday trips, but sonms® ahentioned a youth conference or a
school field trip. In addition, one student hacktivin Ireland and one had spent a month in the
USA visiting acquaintances.

There was a large variety of countries where thdesits had spoken English. The countries
that were mentioned the most often were the USAGeinany (4/30). The second most
common countries were the United Kingdom, Turkelyland Greece (3/30). Other
countries mentioned were Sweden (2/30) and Spailanid, The Czech Republic and Estonia
(1/30).
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Fewer students had spoken Swedish than Englistadptivat is, 63 per cent (19/30). The
difference between the girls and the boys was sgignificant as in the case of speaking
Swedish in Finland and now the boys had spoken tharethe girls: 70 per cent of the boys
(7/10) and 60 per cent (12/20) of the girls hackepoSwedish abroad. The situations where
the respondents had spoken Swedish were mostlydasesituations, but the answers were
really varying, from ordering in a restaurant t&iag for directions. The following examples

highlight this variety:

(10) M3: Ruotsissa hampurilaisateriaa tilattaeaeSweden when ordering a hamburger meal.]

(11) F19: Kysyin Tukholmassa paljonko kengét maksge onko heilla kokoa 39. [l asked in
Stockholm how much the shoes cost and if they saaee39.]

(12) F20: Ruotsissa ja Rodoksella. Humalassa lsaRedoksella. Ruotsissa kysyin tieta ja
asioin kaupassa. [In Sweden and in Rhodes. Druakoar in Rhodes. In Sweden | asked for the
way and went to a shop.]

The usual situations were thus shopping and orderinamburger meal. In addition, other
situations mentioned were a school field trip tce8en, living in a Swedish family there,

being on a course in or visiting relatives in Swede

The students had almost without an exception sp8kegdish in Sweden. Other places were
a ferry bound for Sweden, Rhodes which was alsaiomed in the examples above and one

student had tried to speak Swedish in Norway, beabe could not speak Norwegian.

4.2.3 Speaking English and Swedish on the Internet

The concept of “speaking” English and Swedish @nlthernet can be understood in many
different ways. In the present study, speakingudet also written communication in the
Messenger, for instance, because it can be unddrgdanvolve instant communication
similar to speaking, even though one does not te&ke, for example, pronunciation into

account.

Most students, 70 per cent (21/30), had spokenigingh the Internet. It was slightly more
common among the boys than among the girls, be@uper cent of the boys (8/10) and 65
per cent of the girls (13/20) replied that they Bpdken English on the Internet. This was

mostly in conversations with friends, in Facebookiahe Messenger. Some also mentioned
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e-mail, chats and discussion forums. Two of theskanyd one of the girls mentioned playing

games.

Speaking Swedish on the Internet was not as conamapeaking English: 33 per cent
(10/30) of the respondents had spoken Swedisheomtarnet. As in the case of speaking
English, it was slightly more common among the boyspeak Swedish on the Internet,
because 40 per cent of the boys (4/10) and 30guerof the girls (6/20) had spoken Swedish
on the Internet. Two of the boys mentioned Messerge chatting and one playing a game.
Two of the girls said that they had spoken Swedigh a friend, one had spoken in Facebook
with her relatives, one had spoken with her friewti® live in Sweden in Messenger and e-
mailed them, one had spoken in the chat with adrimet on the Internet and one had talked

with a girl from her host family before a schoaptro Sweden.

4.2.4 Speaking English and Swedish during the lasielve months and whether the

students had spoken with native or non-native intdocutors

When the students were asked about how often theégjhoken English and Swedish during
the last twelve months, differences between th@eddnguages appeared. As we can see
from Figure 1, all students had spoken Englisteast a few times a year, but there were
seven students who had not spoken Swedish atratigdine last twelve months. Over half of
the students had spoken Swedish only a few tinyesg whereas once a month was the most
common answer to this question as far as Englisbnserned. This confirms the fact that
students have more chances to use English thaniSw&bme of the students had spoken
English even every day or many times a week outsidechool, which further describes how

common speaking English outside the school actimfigr the students.
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Figure 1. The frequency of speaking English and Swlesh outside the school during the
last twelve months

The students were also asked whether they had sikglish and Swedish with native or
with non-native speakers. There were differencésden English and Swedish. The vast
majority of the students, that is, 73 per cent3@2had spoken English with both native and
non-native speakers and the rest had spoken Englisinon-native speakers. As far as
Swedish was concerned, five of the students hadpuken Swedish outside the school and
36 per cent (9/25) of the respondents had spokdémbeth natives and non-natives, 32 per
cent of the students (8/25) had spoken only witivaa and correspondingly 32 per cent
(8/25) only with non-natives. This highlights thect that English is used much as a lingua
franca, whereas Swedish is often used only witlveapeakers.

4.3 The language self of the students concerningesaking English and Swedish

In this chapter | will describe the language sélhe respondents concerning speaking. | will
look at the different parts of the language selfioh are the actual self, the self-esteem and
the ideal self. Finally, I will introduce portraits the students as speakers of English and
Swedish.

4.3.1 Actual self

The students’ actual self as a language speakem@&asured by asking them about their
attitudes towards speaking English and SwedisBtl¥;ithe students were asked whether they
think that it is nice to speak English and Swedist secondly, whether they add expressions

in English and Swedish into their Finnish speedte flesults can be seen in Table 1.
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strongly disagree undecided agree strongly agree
disagree somewhat somewhat
| think that it | total (N=30) | 3 % (1/30) 3% (1/30) | 10% (3/30) 43 % (13/30) | 40 % (12/30)
is nice to girls (N=20) | 5 % (1/20) 5% (1/20) | 10 % (2/20) 40 % (8/20) 40 % (8/20)
speak boys (N=10) 10 % (1/10) 50 % (5/10) 40 % (1/10)
English.
| think that it | total (N=30) | 3 % (1/30) 17 % (5/30) | 43 % (13/30) | 30 % (9/30) 7 % (2/30)
is nice to girls (N=20) | 5 % (1/20) 10 % (2/20) | 45 % (9/20) 30 % (6/20) 10 % (2/20)
speak boys (N=10) 30 % (3/10) | 40 % (4/10) 30 % (3/10)
Swedish.
| often add | total (N=30) | 17 % (5/30) 13 % (4/30) | 23 % (7/30) 37 % (11/30) | 10 % (3/30)
expressions | girls (N=20) | 25 % (5/20) 15 % (3/20) | 25 % (5/20) 30 % (6/20) 5 % (1/20)
in English boys (N=10) 10 % (1/10) | 20 % (2/10) 50 % (5/10) 20% (2/10)
into my
Finnish
speech.
| often add | total (N=30) | 47 % (14/30 | 13 % (4/30) | 10 % (3/30) 20 % (6/30) 10 % (3/30)
expressions | girls (N=20) | 50 % (10/20) | 15 % (3/20) | 5 % (1/20) 15 % (3/20) 15 % (3/20)
in Swedish | boys (N=10) | 40 % (4/10) 10% (1/10) | 20 % (2/10) 30 % (3/10)
into my
Finnish
speech.

There was a significant difference between Englisth Swedish when the students were

asked about whether they like speaking these tngulages. The great majority of the
students, that is, 83 per cent (25/30), agreed wiiaeor strongly with the statement “I think

that it is nice to speak English”. The boys wergtgly more positive than the girls. As far as

Swedish was concerned, only 37 per cent (11/3@eofespondents agreed strongly or

somewhat with the statement that it is nice to kf&eedish. Also worth noticing is that 40

per cent of the students (12/30) strongly agreatliths nice to speak English, whereas only 7
per cent of the students (2/30) answered the shamg &wedish. One clear difference is also
that almost half of the students, 43 per cent @3/8nswered “undecided” to this question as
far as Swedish was concerned as opposed to10 me(3¢80) in English. It may be that the
pressure from the peers and general attitudes tisvaindying obligatory Swedish, which are
often discussed in the media as well, may have rade not to want to express their real
thoughts, whereas they can express their thouglotst &nglish more freely, because there is

not similar discussion on it.

In addition, it was more common among the studengld English elements into their
Finnish speech than Swedish elements. Almost laltfeostudents agreed somewhat or
strongly with the statement “I often add expressimnEnglish into my Finnish speech”,

whereas 60 per cent (18/30) of them disagreed sbiatewy strongly when the same was



asked about Swedish and only 30 per cent (9/3@eagit was much more common for the
boys than for the girls to add English expressiatstheir Finnish speech, because 70 %
(7/10) of the boys agreed with the statement, waseomly 35 % (7/20) of the girls agreed. In
adding Swedish expressions, the difference waasotear, but none of the boys agreed
strongly with the statement, whereas three of the did. These results are understandable,
because the students come across numerous Enghisdssions in their everyday
environment, for example, in games, the Interndtranvies, and thus it is natural that they

also enter their Finnish speech.

Furthermore, to find out about their actual selagspeakers of English and Swedish, the
students were asked with open questions abouttivegtfind difficult and what they find
easy in speaking the two languages. As far Engles concerned, the easiest part of
speaking was finding the words, which was mentidmeten of the students (Example 14).
Pronunciation was also mentioned by three boysoaedgirl as being easy. In addition to
these most prominent ones, many other areas wargamed as well, for instance,
understanding what the interlocutor is saying, raénng conversation and the fact that
speaking feels natural for them (Example 19). Sdiffierences appeared between the girls

and the boys. The following examples illustratesthdifferences.

(13) M3: Kaikki. Aina ollut lahjakas englanniss&verything (is easy). | have always been
talented in English.]

(14) M10: Osaan melko paljon sanoja, joten se helpguhumista. [I| know quite many words
and that makes speaking easier.]

(15) M5: Yleisesti luonteva jutustelu. [In genergbeaking that is natural.]
(16) F4: Ei ole helppoa, olen huono. [It's not edsy bad.]

(17) F5: Puhua yksittaisia sanoja ja yleinen moétkanen ja itsesta kertominen. [Speaking
individual words, saying "hello” and introducingeself.]

(18) F12: Kaikki on vaikeaa! [Everything is diffittl}

(19) F19: Luonnollisuus, oppii uusia ilmauksia vak tv:sta. [Naturality, | learn new
expressions especially from TV. ]

(20) F20: Sitéa on helppo ja mukava puhua. [It'syesr®d nice to speak.]

Thus, in general, the boys seemed to find spedknglish generally easier than the girls,
although, of course, there were girls who also ébspeaking easy (Example 20). However,

some girls seemed to find speaking really challegpgExamples 16 and 18), whereas two
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boys were really positive about their skills (fostance, Example 13)). This is connected with
the self-esteem that will be discussed in the nbapter. Female speakers also seem to be
more conservative in the language forms they ume thale speakers, as noted above in the

case of code-switching and therefore possibly dehmaore from themselves.

When asked about what is difficult in speaking Estglsome of the issues mentioned by
some to be easy were difficult according to othBrenunciation, which by some was said to
be easy, was clearly the most difficult part ofapeg English, which can be seen in
Examples 21 and 23. It was the most difficult aspéspeaking also in the study of Pollari
and Westerholm (1991).The second most difficult was remembering words, particularly
more formal words and speaking about other isduas @veryday issues. In addition, issues
related to grammar, fluency and understanding iiffeaccents were mentioned. One of the
girls also mentioned that it is difficult to fornerstences when one is nervous. Naturally,
similar differences between the boys and girls @dd seen in responses to this question as in
the responses to the question of what is easyeXample, as can be seen from Example 22,
one of the boys said that nothing is difficult, wées one of the girls (Example 23) had a

negative picture of her skills. Here are some exasijpom the answers:

(21) M10: Joitakin sanoja on vaikea aantaa oiklome words are difficult to pronounce
correctly.]

(22) M3: No vaikeaa ei varsinaisesti mikaan, magtatyperaisen englantilaisen tavoin olisi kiva
osata puhua. [Well, nothing is difficult, but it wld be nice to be able to speak in the same way
as a native English speaker.]

(23) F5: En osaa riittavasti sanastoa, enka a&atd@ja oikein. [| don’t have enough vocabulary
and | can’t pronounce words correctly. ]

When the same questions were asked about Sweiiislarsesults were gained. The easiest
part of speaking Swedish for ten of the students ieemembering words. One student
(Example 27) said that one reason for the easenoémbering Swedish vocabulary is that
Swedish is close to English and Finnish. She thaisas use of positive transfer. Nine of the
students mentioned pronunciation as the easiestfaathermore, the students often
mentioned that it is easy to talk about easy, ‘tfassues, as can be seen from Examples 24
and 25. One student (Example 26) mentioned thatkspg with a friend is easy, because then
one does not need to feel nervous. The studentstrrgs to stress about speaking with new

people. The following answers of the students hgithe easy parts of speaking Swedish:
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(24) M3: Perusasioista puhuminen perussanastotékdgta. [Talking about basic issues by
using basic vocabulary.]

(25) F5: Jos saa vahan apua ja puhua helppojggjuftiil get a little help and a chance to speak
about easy things.]

(26) F8: Kaverin kanssa se on kaikinpuolin helppaa, ei tarvitse jannittéda. [With a friend it is
easy in general, because then | dont’ need tanfawbus.]

(27) F13: Aantaminen, muistuttaa englantia ja sumrhelppo "hakea” sanoja paasta.
[Pronunciation, has similar features with Englisid &innish: easy to "fetch” words from the
head.]
The most difficult issues in speaking were reldtegrammar, especially the word order
(Examples 28 and 29). Also pronunciation and figdime words were seen as difficult
(Examples 30). The girls, again, seemed to truest Hkills less than the boys., which can be
seen, for instance, as one of the girls mentiohatithe most difficult issue in speaking is
finding the courage to speak Swedish (Example B)s, the students, particularly
girls, may not consider finding the right wordshaving a command of grammar as
complicated, but what they lack is actually courtmase the language. This apparently is
often the problem, because if a student has studeethnguage for years, he or she knows
much, but if there has not been enough practiceahsituations, the student may not have

enough courage to speak and it causes anxiety.dflerome examples from the answers:

(28) M10: Kielioppisdantdjen muistaminen. [Remenmggrammar rules.]

(29) F12: Sanajarjestys ja kaikki pikkusanat: itt,.. [The word order and all the little words:
att, sin...]

(30) F14: Jos sanoja ei tule mieleen, vaikea putiahlla ei muista kuinka sanat &annetaan. [If
the words don’ t come to one’s mind, it's diffictdt speak. Sometimes | don’t remember how
the words are pronounced. ]

(31) F20: Etsia rohkeus kayttaa sita. [To find ¢barage to use it (Swedish).]

It was interesting that the grammar was mentiorfeshavith Swedish, but only a few times
with English. One reason behind this may be thassthdents get much English input in their
environment every day and in this way they get asgad with the forms of English more
easily than with the forms of Swedish. In additiseyeral aspects of the Swedish grammar
seem to be problematic and new for Finns, partitutae word order in subordinated
clauses, but, of course, also English grammar dedwsimilarly difficult issues: use of articles
and prepositions, for instance, are not easy fonssineither in Swedish nor in English.
Possibly difficulty of grammar is stereotypicallghed with Swedish. Hopefully, the

students, however, do not make grammar the obdtaclbeir speaking. What is important is
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that the interlocutor understands what one is gayiot that everything is completely correct.
We make mistakes even when speaking our nativeitayeg Fortunately, some of the
students seemed to have realised this, which caedein the following example:

(32) F8: Se, ettd meneekd oikein. Padasia kuiteekié toinen ymmartaa. [Whether it goes
correctly. The main thing, however, is that theeotbne understands.]

4.3.2 Self-esteem

The respondents have more confidence in themsas/epeakers of English than as speakers
of Swedish. When asked to react to the statemdmvé confidence in myself as a speaker of
English”, 60 per cent (18/30) of the students resied that they agree (see Table 2). The
boys have slightly more confidence in themselves tine girls: 70 per cent of the boys (7/10)
agreed, whereas the corresponding percentagedairls was 55 per cent (11/20). When the
same was asked about Swedish, only 20 % (6/3®eo$tudents agreed and about half of the
students disagreed somewhat. The difference betthedmoys and the girls was rather

similar as in English: 15 per cent of the girl2(B/and 30 per cent of the boys (3/19) agreed.
However, it was only one girl who strongly agreathvthe statement.

When the students were asked whether they get mewben speaking English and Swedish,
the assumptions that the students trust themselves as speakers English than Swedish and
that boys trust themselves more were confirmedg&ither 60 per cent (18/30) of the
students agreed with the statement that they gebnge when speaking Swedish, but only 20
per cent (6/30) agreed that they get nervous wpeaksng English. None of the boys
admitted that they get nervous when speaking Bmghist 30 per cent (6/20) of the girls did.
However, it is difficult to draw any conclusion®dause 50 per cent (5/10) of the boys
answered “undecided”. As far as Swedish is conckrtie difference between the girls and
the boys is obvious, although 40 per cent (4/1@hefboys answered “undecided”. Most
girls, that is, 75 % (15/20) agreed that they gat/aus when speaking English, but only 30
per cent of the boys (3/10) agreed with the stateniiecan be speculated why the boys have
often answered “undecided”. It can be becausedbayot want to admit that they feel

nervous, or they simply trust themselves more.

When the students were asked to compare themdeltesir classmates, over half of the
students thought that they were as good as thessciates in speaking English, but only
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about one third of them thought the same about BhleActually the students may have

found it difficult to compare themselves to othdrscause 43 % (13/30) of them answered

“undecided”. The boys more often than the girlaugid that they are equally good speakers

in English and Swedish, which again further confirtimeir better self-esteem.

Table 2. Statements and answers concerning the sefteem of the students

strongly disagree undecided agree strongly
disagree somewhat somewhat agree
| have total (N=30) | 10 % (3/30) | 10 % (3/30) 20 % (6/30) 40 % (12/30) | 20 % (6/30)
confidence in girls (N=20) | 15 % (3/20) | 15 % (3/20) 15 % (3/20) 40 % (8/20) 15 % (3/20)
myself as a boys (N=10) 30 % (3/10) 40 % (4/10) 30 % (3/10
speaker of
English.
| have total (N=30) | 17 % (5/30) | 47 % (14/30) | 17 % (5/30) 17 % (5/30) 3 % (1/30)
confidence in girls (N=20) | 20 % (4/20) | 45 % (9/20) 20 % (4/20) 10 % (2/20) 5 % (1/20)
myself as a boys (N=10) | 10 % (1/10) | 50 % (5/10 10 % (1/10) 30 % (3/10)
speaker of
Swedish.
| get nervous total (N=30) | 17 % (5/30) | 27 % (8/30) 37 % (11/30) | 13 % (4/30) 7 % (2/30)
when | am girls (N=20) | 15 % (3/20) | 25 % (5/20) 30 % (6/20) 20 % (4/20) 10 % (2/20)
speaking boys (N=10) | 20 % (2/10) | 30 % (3/10) 50 % (5/10)
English.
| get nervous total (N=30) | 3 % (1/30) 13 % (4/30) 23 % (7/30) 43 % (13/30) | 17 % (5/30)
when | am girls (N=20) 10 % (2/20) 15 % (3/20) 55 % (11/20) | 20 % (4/20)
speaking boys (N=10) | 10 % (1/10) | 20 % (2/10) 40 % (4/10) 20 % (2/10) 10 % (1/10)
Swedish.
| think | am as | total (N=30) | 3 % (1/30) 23 % (7/30) 20 % (6/30) 27 % (8/30) 27 % (8/30)
good as my girls (N=20) | 5 % (1/20) 25 % (5/20) 30 % (6/20) 25 % (5/20) 15 % (3/20)
classmates in | boys (N=10) 20 % (2/10) 30 % (3/10) 50 % (5/10)
speaking
English.
| think | am as | total (N=30) | 13 % (4/30) | 13 % (4/30) 43 % (13/30) | 17 % (5/30) 13 % (4/30)
good as my girls (N=20) | 20 % (N=4) | 10 % (2/20) 45 % (9/20) 15 % (3/20) 10 % (2/20)
classmates in | boys (N=10) 20 % (2/10) 40 % (4/10) 20 % (2/10) 20 % (2/10)
speaking
Swedish.
| have been total (N=29) | 3 % (1/29) 10 % (3/29) 17 % (5/29) 55 % (16/29) | 14 % (4/29)
given enough | girls (N=19) | 5 % (1/19) 11 % (2/19) 21 % (4/19) 58 % (11/19) | 5% (1/19)
practice in boys (N=10) 10 % (1/10) 10 % (1/10) 50 % (5/10) 30 % (3/10)
speaking
English at
school.
| have been total (N=30) | 3 % (1/30) 30 % (9/30) 30 % (9/30) 37 % (11/30)
given enough | girls (N=20) | 5 % (1/20) 30 % (6/20) 25 % (5/20) 40 % (8/20)
practice in boys (N=10) 30 % (3/10) 40 % (4/10) 30 % (3/10)
speaking
Swedish at
school.

When the students were asked if they think that Hae been given enough practice at

school in speaking the two languages in questi@students were more content with
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English than with Swedish. None of the studenteedystrongly with the statement "l have
been given enough practice in speaking Swedisthato$’. The boys felt more often than the
girls that they had been given enough practicaahskills English at school. When asked
whether they had been given enough practice instalié in English, 30 per cent of them
(3/10) agreed strongly, whereas the correspondangeptage for girls was 5 per cent (1/19).
As far as Swedish was concerned differences wememnr he finding that the students were
more content with the practice in oral skills inglish than in Swedish was similar to the
results in the study of Yli-Renko (1992).

4.3.3 Ideal self

In connection with the ideal self, the studentsensssked if they would like to have more
opportunities to speak English and Swedish (Se¢eT3bThe great majority of the students,
that is, 77 per cent (N=23) agreed that they wéiklto have more opportunities to speak
English. Only two girls disagreed with this statem&Vhen the same was asked about
Swedish, half of the students agreed that they avitke to have more opportunities to speak
it. The difference between the boys and the gids significant: 70 percent of the girls
(N=14) agreed with the statement somewhat or slypmdnereas only one of the boys agreed
somewhat and most disagreed with the statemens, Tihean be said that the students are
more willing to speak English than Swedish and \adikle to have more opportunities to
speak it, although they already have more chamcspdak English. It can also be speculated
why the girls are more willing to have more oppaities to speak Swedish than the boys.
One explanation could be that the boys are ashaonadimit their positive attitudes towards

speaking Swedish.

Furthermore, the students were asked about thpeotations concerning speaking the
languages in question (see Table 3). The studesris mwore willing to achieve a native-like
pronunciation in English than in Swedish. The haygarticular, were eager to achieve a
native-like pronunciation, as 70 percent (N=7)harh agreed strongly with the statement “|
would like to learn to pronounce English in the samay as a native speaker”. Objection was
found only among the girls. When Swedish was corexrthe girls were slightly more eager

than the boys to achieve a native-like pronunamatidowever, it must be taken into account
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that only one of the boys disagreed with the statérand 30 per cent of the boys (N=3)

answered undecided and thus it cannot be said kifdd of thoughts they had.

Table 3. Statements and answers concerning the ideself of the students

strongly disagree undecided agree somewhdt  strongly agree
disagree somewhat
| would like to | total (N=30) 7 % (2/30) | 17 %(5/30) 50 % (15/30) 27 % (8/30)
have more boys (N=10) 20 % (2/10) 50 % (5/10) 30 % (3/10)
opportunities | girls (N=20) 10 % (2/20) | 15 % (3/20) 50 % (10/20) 25 % (5/20)
to speak
English.
| would like to | total (N=30) 7 % (2/30) | 20 % (6/30) | 23 % (7/30) 43 % (13/30) 7 % (2/30)
have more boys (N=10) | 20 % (2/10) | 40 % (4/10) | 30 % (3/10) 10 % (1/10)
opportunities | girls (N=20) 20 % (4/20) 60 % (12/20) 10 % (2/20)
to speak
Swedish.
| would like to | total (N=30) 3% (1/30) | 7 % (2/30) 37 % (11/30) 53 % (16/30)
learn to boys (N=10) 30 % (3/10) 70 % (7/10)
pronounce girls (N=20) 5% (1/20) | 10 % (2/20) 40 % (8/20) 45 % (9/20)
English in the

same way as a
native speaker

I would like to
learn to
pronounce
Swedish in the
same way as 4
native speaker

total (N=30)
boys (N=10)
girls (N=20)

3 % (1/30)
10 % (1/10)

7 % (2/30)

10 % (2/20)

17 % (5/30)
30 % (3/10)
10 % (2/20)

37 % (11/30)
40 % (4/10)
35 % (7/20)

37 % (11/30)
20 % (2/10)
45 % (9/20)

I will need oral
skills in
English in the
future.

total (N=30)
boys (N=10)
girls (N=20)

7 % (2/30)

10 % (2/20)

33 % (10/30)
50 % (5/10)
25 % (5/20)

60 % (18/30)
50 % (5/10)
65 % (13/20)

| will need oral
skills in
Swedish in the
future.

total (N=30)
boys (N=10)
girls (N=20)

3 % (1/30)

5 % (1/20)

10 % (3/30)

15 % (3/20)

33 % (10/30)
70 % (7/10)
15 % (3/20)

43 % (13/30)
20 % (2/10)
55 % (11/20)

10 % (3/30)
10 % (1/10)
10 % (2)

When the students were asked whether they thirtkhbg will need oral skills in the two

languages in question, the difference between Emglhd Swedish was significant. None of

the students disagreed with the statement “I vei#édhoral skills in English in the future”.

Over half of the students agreed strongly with siégement. In the case of Swedish, over half

of the students agreed with the statement, but bdlger cent of them (N=3) strongly. Four

of the girls thought that they will not need orkillls in Swedish in the future. Interestingly,

most boys answered “undecided”. Maybe they do notwkyet. In Central Finland, the need

for skills in Swedish is not as clear as in Southfénland, for example. The need for English,

in turn, seems to be self-evident.
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4.4 Portraits of the students as speakers of Englisasnd Swedish

In this chapter | will combine different componentdanguage self to create portraits of the

students as speakers of English and Swedish.

4.4.1 Speakers of English

As far as speaking English was concerned, thelgleEagest group was students who thought
that it is nice to speak English and most of thretadents also had confidence in themselves.

Nearly all of them would also like to learn to poamce in the same way as a native speaker.
Furthermore, they also thought that they will néegjlish skills in the future. To sum up,

these wer¢he students with positive attitudes and good setfisteem.

In addition to the largest group, two minor grogpsild be separated. Three of the students
agreed somewhat with the statement “I think that itice to speak English”, but they did not
have confidence in themselves as speakers of vieder, all three would like to get a native-
like pronunciation in the future and two of themosgly agreed that they will need oral skills
in English in the future and one did not take adtan this issue. This could thus be the group

of students with positive attitudes, but poor self-esem.

The second minor group was formed by the two gile disagreed with the statement that
English is nice to speak and they also stronglggtised with having confidence in
themselves as speakers of it. One of them exprémsdeéelings also in the open questions by
stating that everything is difficult in speakingdtish. However, she disagreed strongly that
she would be nervous when speaking English. Ther @tfireed that she feels nervous.
Despite their negative feelings, the girls woulkelto get a native-like pronunciation and they
also thought that they will need oral skills in Esly in the future. In all, these girls could be

defined as havingegative attitudes and poor self-esteem.
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4.4.2 Speakers of Swedish

Because many students answered “undecided” patigub the question whether they think
it is nice to speak Swedish, it was not possiblérgav any far-reaching conclusions about the
students as speakers of Swedish. In this desaripfithe students as speakers of Swedish |
have excluded the students who answered “undeciddtie statements “I think that it is nice
to speak Swedish.” and “I have confidence in myaslé speaker of Swedish.” However,

three main groups could be separated.

The first group was the five students who thought tt is nice to speak Swedish and who
also had confidence in themselves as speaker$ éxéept one would also like to reach a
native-like pronunciation. This same one also timulgat she will not need oral skills in
Swedish in the future, whereas three of them thotigly will need them and one answered
“undecided”. Altogether, this group seemed tdheestudents with positive attitudes and

good self-esteem.

The second group, which as well consisted of ftluelents, washe students who had

negative attitudes and poor self-esteenthree of them also admitted that they feel nervous
when speaking Swedish, one disagreed and one tidk®a stand. The same was true about
whether they would like to reach a native-like prociation. Two of them did not take a

stand on whether they will need oral skills in Sighdn the future and one disagreed

somewhat, but one agreed somewhat.

The third group includethree students, who had positive attitudes, but paself-esteem.
Two of them also agreed that they feel nervous vapeaking Swedish. However, all of them
would like to learn to pronounce Swedish in the savay as a native speaker and they also
think that they will need oral skills in Swedishthre future. They like speaking, but seem to

lack confidence.

In addition to these three main groupse student had a negative attitude, but he had

good self-esteentle also disagreed that he would feel nervous whealsng Swedish. He
strongly disagreed that he would like to get awgalike pronunciation, but thought that he
will need oral skills in Swedish in the future. $tapeaker thus seems to trust his skills, even

though he does not like speaking much.
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5 CONCLUSION

The aim of my study was to describe how third-ysadents in a Finnish upper secondary
school speak English and Swedish outside the s@mbhow they see themselves as
speakers of these two languages. Nearly all stadet spoken English outside the
classroom in Finland, whereas only about half efstudents had spoken Swedish. This can
be partly explained by the fact that the studergsevirom Central Finland, where the need for
speaking Swedish is smaller than, for exampleoutisern Finland. The most common
situations where the students had spoken Englisimiand were helping tourists, speaking
with friends, at work, in town when meeting foregge and in connection to their hobbies.
Similar situations were mentioned for Swedish al, Wwat the most common situation,
however, was speaking with Finnish friends. Thensed to be a way of having fun among

the girls.

The students had also talked English more than Stvedbroad, which is understandable
because of the fact that English can be used alamysthere. These were usually situations
that a tourist faces. Speaking English was alseernommon than speaking Swedish on the
Internet. English seems to be used as a linguadramhereas Swedish is often used with
native speakers. There were students who spokesBrajltside the school every day and
most students spoke it at least once a monthhillghows that English has really become a
part of the students’ everyday lives, whereas spga&wedish is connected with trips to
Sweden and communicating with friends, especiap@sh-speaking, but as was popular in
the respondent group, also with Finnish-speakiremdis.

The students’ language self was looked at fronptrepectives of the actual self, the self-
esteem and the ideal self. The students’ actutasel clearly more positive towards
speaking English than speaking Swedish. Interdgtiagmost half of the students did not
express whether it is nice to speak Swedish. Theaylyg did not want to express their real
opinion: maybe they feel pressure from the peelgetagainst obligatory Swedish or then
they did not want to hurt anybody’s feelings. Tlogdwere slightly more positive than the
girls towards speaking English and they also adgli&imexpressions to their speech more
often. Altogether, almost half of the students féeld English expressions into their speech,
which confirms that code-switching has become com(@®ahta and Nurmi 2004). The

easiest part of speaking both English and Swedahremembering words, whereas in
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speaking English the most difficult part was prociation and in Swedish the grammar. In
English pronunciation, in particular, the studestpect much from themselves. When the
students were asked a definition of good oral skdhly one of them mentioned strategic
skills. Perhaps the students should be told movetadirategic skills, because they help when

there are problems in communication.

The students had clearly better self-esteem inkspg&nglish than speaking Swedish and
the boys trusted themselves more than the girle.giit.s more often admitted that they get
nervous when speaking the languages in questioidnabt think as often as boys that they
were equal to their classmates in speaking. Alssa@&n (2005) has found out that boys trust
themselves more than girls as users of Englishh&kealso observed that the girls trust
themselves more than the boys as users of Swddisin my study the difference between
the girls and boys there was not significant. it ba speculated why the boys have more
confidence in themselves. It may be because then play computer games with English
vocabulary. Furthermore, it may be because thaeyadevant to admit that they feel nervous.
Boys may also be encouraged in a different wagiorply, it can be typical of girls to be

modest about their skills or demand much from trelves.

The differences in attitudes towards English ané@sgh could be seen in the ideal selves of
the students as well. The students more often wdnthave more opportunities to speak
English than Swedish. The girls were clearly moiéng to get more chances to speak
Swedish than the boys and they also were slightlserwilling to achieve native-like
pronunciation skills in it. The boys, in turn, wer®re willing to get native-like pronunciation
skills in English and thus seem to set their gbaber in English than in Swedish, which
could also be seen in their definitions of good ekill in these two languages, where good
skills in English were more demanding than thos8wedish. Furthermore, most of the boys
do not yet know if they will need oral skills ingtiuture. It can be difficult for a student to see
where Swedish is really needed if he or she liges Finnish-speaking area. It creates a

teacher the challenge of how to motivate the stisden

When looking at the portraits of the students &akers of these languages, it becomes clear
that the students trust themselves more as speakErgylish and also have more often
positive attitudes towards it. The largest grougmglish was the students who like speaking

and also have confidence in themselves. In Swetlighgroup had as many members as a
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group with the students who did not think that &p&gis nice and who did not trust
themselves either. These results have some satoecieas the metaphors of Oksanen
(2005), which describe the users of Swedish asdbane’s element” and the users of
English as “in one’s element”. This has implicaidar teaching: how to get the students to
trust themselves more as speakers of Swedish. @$eopractice helps in this. Maybe more
practice in oral skills in Swedish is needed abstlas well, because the students were more
content with English than with Swedish as far afcing oral skills at school was

concerned.

The present study has its limitations. The samls hmited in scale, because there were
only 30 respondents, and thus the results canngéberalised. There were fewer boys
(10/30) than girls (20/30) and therefore the congoais between them are not necessarily
representative. Using the Likert scale from 1-% &lsought some problems in analysing the
results, since students often chose number 3 (uhetBoon the scale, particularly in the
questions concerning Swedish and it is difficulirtierpret what the respondents mean by it:
whether they do not want to express their realiopsy The respondents may also interpret
the scale differently. Some of the questions aatéstents were also really personal and the
students necessarily do not want to express timirtboughts, and furthermore, it can be
difficult to evaluate oneself as a speaker. In @aoldlj all students were in a voluntary course
in Swedish and are going to take Swedish in thaitriculation examination, which may also
have an effect on the results. However, the studgeeded in giving insights into the
students’ thinking and in this way it can help, é@ample, future teachers to understand how
the students use oral skills outside the schoohandthey see themselves as speakers of

these languages. This helps in planning how tdhtesaal skills.

There is need for further research in this areayrstudy, | did not take into account the
connection between the language self and the rddetael in oral skills. This connection
could be examined, as well as the connection betw#kerent parts of the language self
could be looked at more deeply. One possibilityidde to make a similar study and interpret
the results by focusing on different portraitstoé speakers in detail. Furthermore, some of
the findings of the present study open up possdslifor further research. For example, the
difference between girls and boys in self-esteespeeaking foreign languages could be
studied more in depth. Also a longitudinal studuylddoe done in order to see how the

language self develops as a learner proceeds or hisr language studies.
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APPENDIX

JYVASKYLAN YLIOPISTO

KIELTEN LAITOS Kyselylomake
Tarja Fagerlund (tarja.fagerlund@jyu.fi) Syksy 2009
Ohjaaja: Tuula Hirvonen (tuula.a.hirvonen@jyu.fi)

TUTKIMUS: MITEN ABITURIENTIT NAKEVAT ITSENSA ENGLAN  NIN JA
RUOTSIN PUHUJINA

Hyva abiturientti!
Opiskelen englannin- ja ruotsinopettajaksi Jyvéaskylliopistossa. Teen parhaillaan
tutkimusta, jossa selvitetddn miten lukion kolmanweosikurssin opiskelijat nékevat itsenséa

ruotsin ja englannin kielten puhujina. Tata vapggdan Sinua vastaamaan taman
kyselylomakkeen kysymyksiin.

Kaikki vastauksesi kasitellaén luottamukselliseStinun ei tarvitse kirjoittaa mihinkaan
nimeasi, eika opettajasi tule ndkemaan vastauksiesiSinulla on kysyttavaa, vastaan
mielellani.

Kiitos yhteistyosta!

Tarja Fagerlund

A. TAUSTATIEDOT

1. Sukupuolesi (ympyréi oikea) tytto poika

2. Monennella luokalla olet aloittanut ruotsin dgikin?

3. Monennella luokalla olet aloittanut englanninséplun?

B. RUOTSIN KIELEN PUHUMINEN

Seuraavat kysymykset koskevat kokemuksiasi rupisirumisesta koulun ulkopuolella.
Vastaa ympyroéimalla sopiva vaihtoehto ja kirjoitela vastaukset annettuun tilaan.

1. Oletko puhunut ruotsia Suomessa koulun ulkoplagie
a) kylla
b) ei

Jos vastasit kylla, kuvaile omin sanoin lyhyestiaisissa tilanteissa olet puhunut ruotsia.
(esim. harrastusten parissa / kesatoissa /kaupatigih neuvomiseen...)

2. Oletko puhunut ruotsia ulkomailla?
a) kylla
b) ei

Jos vastasit kylla, kuvaile omin sanoin lyhyestiaisissa tilanteissa ja missa maissa.

3. Oletko puhunut ruotsia internetissa?
a) kylla
b) ei
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Jos vastasit kylla, kuvaile omin sanoin lyhyestilaigissa tilanteissa.

4. Kuinka usein olet viimeisen vuoden aikana pulunaotsia koulun ulkopuolella?
a) joka paiva
b) kerran viikossa
c) monta kertaa viikossa
d) useita kertoja kuukaudessa
e) kerran kuukaudessa
f) muutamia yksittaisia kertoja vuoden aikana
g) en kertaakaan

5. Kenen kanssa olet puhunut ruotsia koulun ulktgha®
a) syntyperaisten puhujien kanssa
b) ei-syntyperaisten puhujien kanssa
c) seka syntyperaisten etta ei-syntyperaistenjmrhkanssa

Seuraavaksi Sinulle esitetdan vaitteita koskiemsingouhumista niin koulussa kuin koulun
ulkopuolella. Valitse se vaihtoehto, joka kuvaalipidettési parhaiten. Valitse vain yksi
vaihtoehto. (1=olen taysin eri mieltd, 2 = olenljonverran eri mieltd, 3 = en ole asiasta
varsinaisesti mitddn mieltd, 4 = olen jonkin versamaa mieltd, 5=olen taysin samaa mieltd)

1. Minusta on mukavaa puhua ruotsia. 1 2 3 4 5
2. Luotan itseeni ruotsin puhujana. 1 2 3 4 5
3. Jannitan puhuessani ruotsia. 1 2 3 4 5
4. Lisdan usein ruotsinkielisia ilmauksia suomen-

kieliseen puheeseeni. 1 2 3 4 5
5. Koen olevani yhta hyva ruotsin puhuja kuin

luokkatoverini. 1 2 3 4 5

6. Olen saanut koulussa riittdvasti harjoitusta

ruotsin puhumiseen 1 2 3 4 5
7. Haluaisin, etta minulla olisi enemmaéan

mahdollisuuksia puhua ruotsia. 1 2 3 4 5
8. Haluaisin oppia aantamaan ruotsia

syntyperdisen puhujan tavoin. 1 2 3 4 5
9. Tarvitsen tulevaisuudessa ruotsin suullista

kielitaitoa. 1 2 3 4 5

Vastaa vapaasti seuraaviin kysymyksiin.

1. Miké& Sinulle on helpointa ruotsin puhumisessa?

2. Mika Sinulle on vaikeinta ruotsin puhumisessa?




3. Mita mielestasi tarkoittaa hyva ruotsin suulfineelitaito?

C. ENGLANNIN KIELEN PUHUMINEN

Seuraavat kysymykset koskevat kokemuksiasi englgoutiumisesta koulun ulkopuolella.
Vastaa ympyroéimalla sopiva vaihtoehto ja kirjoitella vastaukset annettuun tilaan.

1. Oletko puhunut englantia Suomessa koulun ulkigtla®
a) kylla
b) ei

Jos vastasit kylla, kuvaile omin sanoin lyhyestilaigissa tilanteissa olet puhunut englantia
(esim. harrastusten parissa / kesatdissa /kaupatigih neuvomiseen...)

2. Oletko puhunut englantia ulkomailla?
a) kylla
b) ei

Jos vastasit kylla, kuvaile omin sanoin lyhyestilaigissa tilanteissa ja missa maissa

3. Oletko puhunut englantia internetissa?
a) kylla
b) ei

Jos vastasit kylla, kuvaile omin sanoin lyhyestilaigissa tilanteissa.

4. Kuinka usein olet viimeisen vuoden aikana putt@mglantia koulun ulkopuolella?
a) joka paiva
b) kerran viikossa
¢) monta kertaa viikossa
d) useita kertoja kuukaudessa
e) kerran kuukaudessa
f) muutamia yksittaisia kertoja vuoden aikana
g) en kertaakaan

5. Kenen kanssa olet puhunut englantia koulun wl&tgila?
a) syntyperaisten puhujien kanssa
b) ei-syntyperaisten puhujien kanssa
c) seka syntyperaisten etta ei-syntyperaistenjmrhkanssa
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Seuraavaksi Sinulle esitetéaén vaitteita koskiertaemyn puhumista niin koulussa kuin koulun
ulkopuolella. Valitse se vaihtoehto, joka kuvaalipidettasi parhaiten. Valitse vain yksi
vaihtoehto. (1=olen taysin eri mieltd, 2 = olenljonverran eri mieltd, 3 = en ole asiasta
varsinaisesti mitaan mielta, 4 = olen jonkin versamaa mielté, 5=olen taysin samaa mielta)

1. Minusta on mukavaa puhua englantia 1 2 3 4

2. Luotan itseeni englannin puhujana 1 2 3 4 .53
3. Jannitan puhuessani englantia. 1 2 3 4

4. Lisdan usein englanninkielisia ilmauksia suomen-

kieliseen puheeseeni. 1 2 3 4 5

5. Haluaisin, etta minulla olisi enemméan

mahdollisuuksia puhua englantia. 1 2 3 4 5
6. Koen olevani yhta hyva englannin puhuja kuin

luokkatoverini. 1 2 3 4 5
7. Olen saanut koulussa riittavasti harjoitusta

englannin puhumiseen. 1 2 3 4 5
8. Haluaisin oppia dantdmaan englantia

syntyperdisen puhujan tavoin. 1 2 3 4 5
9. Tarvitsen tulevaisuudessa englannin suullista

kielitaitoa. 1 2 3 4 5

Vastaa vapaasti seuraaviin kysymyksiin.

1. Miké& Sinulle on helpointa englannin puhumisessa?

2. Mika Sinulle on vaikeinta englannin puhumisessa?

3. Mita mielestasi tarkoittaa hyva englannin sl kielitaito?

KIITOS VASTAUKSISTASH! @



