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Asenteilla ja suhtautumisella on suuria vaikutuksedenoppimiseen, niin motivaation kuin yleisen
innostuksenkin kannalta. Kieliasenteita on tutkgaldjon etenkin motivaation piirissa ja asenteiden
vertailua on tehty esimerkiksi eri sukupuoltenkaryhmien valilla. On kuitenkin monia tekij6ita,
joiden yhteydestéa kieliasenteisiin ei ole paljegtda. TAméan tutkielman tarkoituksena oli selvittaa
milla tavoin pitkdn valinnaisen kielen opiskelu kattaa englannin kieleen suhtautumiseen
kahdeksannella luokalla seka milla tavoin nuo vaikset eroavat tyttdjen ja poikien valilla.

Luonteeltaan kvantitatiivinen aineisto kerattiinskyylomakkeen avulla yhteensa 45
kahdeksasluokkalaiselta. Vastaukset analysoiti&tokioneohjelmalla ja niiden avulla vertailtiin
neljaa ryhmaa: pitkaa ruotsia lukevia poikia, IyAytuotsia lukevia poikia, pitkda ruotsia lukevia
tyttdja ja lyhytta ruotsia lukevia tyttoja.

Tutkimuksen mukaan kahdeksannen luokan oppilaaastihivat yleisesti englantiin
varovaisen positiivisesti ja tiedostivat englanrosaamisen tarkeyden seka kulttuurisessa ja
globaalissa mielessa etta instrumentaalisena v@maa. Tyttojen suhtautuminen oli huomattavasti
positiivisempaa kuin poikien kaikilla tutkituillasa-alueilla. Lisaksi tyttdjen kohdalla pitkan ruots
lukijat olivat lahes joka kohdassa lyhyen ruotsikijoita myonteisempid, mutta erot eivat yltdneet
sukupuolten valilla olevien erojen tasolle eivatkhenneet poikaryhmien valilla aina nain pain;
joillain osa-alueilla lyhytta ruotsia opiskelevatojgt osoittautuivat pitkaa ruotsia lukevia
myonteisemmiksi, joskus ryhmien valinen ero oliil&&én pieni ja joskus taas huomattavan suuri.

Asiasanat: attitudes, foreign language learnirgnlers of English as a foreign language, learnfers o
Swedish as a foreign language
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1INTRODUCTION

Attitudes are undeniably an important factor irefgn language learning. Ever since the pioneering
motivational researchers of the 1950s attitude® lh@en studied under different terms, divided into
different types of sub variables and used in otd@mprove the language learners' performance.
Currently one of the leading names in the fieldattan Dornyei, who has done wide studies on
attitudes and motivation.

There is no doubt thaititudeas a concept is vague and can be defined in rultip
ways in different contexts. When attitudes are wered in association with foreign language
learning, Pihko (2007), for instance, prefers te tne termaffective variablesThis term will be
used also in the present study in order to drawthay various attitudinal factors and to avoid the
possibility of interpreting the central term to lunde only the subjects’ positive or negative views,
their likes or dislikes.

The language attitudes of teenagers, an age goowpdm learning foreign
languages and especially the global English hagrbecgncreasingly important, have been studied
on various occasions (for instance Csizer and Dar2Q05, Julkunen and Borzova 1997, Pihko
2007). However, in the Finnish context and witterefce to attitudinal differences between
different types of learners, these studies arendcsive. Although the attitudes of boys and girls
have been compared, as well as the attitudes beti#erent age groups, there is only little data
concerning the influence of pupils’ own choices,ifigtance, that of learning optional languages.

The goal of the present study is to describe ttiteidés that 14-15-year-old Finnish
pupils have towards English. It will compare bowys girls as well as those pupils who have chosen
to study Swedish already in the fifth grade of @ignschool and those who begin to study it in the
seventh grade.

2 LEARNING ENGLISH WITH A FEELING

In this section | am going to introduce the theioedtframework of the present study. First, | will
present the many viewpoints and the basic condeatsare included in emotional variables in
learning a foreign language, after which | will peat the nature of foreign language learning in
Finnish schools. Both of these sections addresgltiml position of the English language, which

influences greatly learners' attitudes.



2.1 Affective variables and foreign language learning

Foreign language learning leads to two types afltesof which the former is linguistic
competence and the latter is various affectivelt@shs Pihko (2007:15) points out, these affective
results are reactions on emotional level and irekatiables such as attitudes towards the language
and learning, level of language anxiety, motivatma the idea of oneself as a language learner.
Affective variables are clearly connected to largguachievement and influence learners' behavior
both in language classes and out in the worldinstance through the learners' willingness to
communicate, but there is still not much reseamiedon this specific field (Pihko 2007:53).

The present study will concentrate on the affeatesilts of foreign language
learning. The concepts and theories, which arandéfin the following, are used in building the

questionnaire as well as forming the frameworkdter discussion.

2.1.1 Motivational theories

Affective results of foreign language learning haet been studied much, but their history is
rooted back in the pioneering studies of the fiesearchers ahotivation that is, in the 1950s. In
wider sense motivational research began in thes.886 even more so in the 1990s (Pihko 2007:
26). All in all, motivational research is where thiéective variables are first found and defined.

According to Zoltan Dérnyei (2006:vii), as well amny others, motivation is
considered a key factor in language achievemeist, tiowever, an extremely vague concept that
can be defined in multiple ways and that includéemnt factors. Pihko (2007:26) defined
motivation in a very classic sense to incldide reason fothe persistence @ndthe willingness to
continuedoing something. In the context of foreign langusgarning, according to Dornyei
(2006:10, 11), the term is used as an umbrella-ferrthe desire to learthe target languagthe
effort put in the learningndthe attitudes towards the learningut equally often researchers write
about the seven variables connected with motivatidnich are integrativeness, instrumentality,
attitudes towards the target language speakemnameinity, linguistic self-confidence, cultural
interest, vitality of the target language cultunel anilieu.

As seen in these variables, Dornyei (2006:xi) cotsimotivation to social contexts
by stating that motivation is not an individualussbut always in relation to many social attitudes.
Motivation and attitudes are thus connected alréauy the start. Also Pihko (2007:27-28)
considers the early motivational research and teg®ery socio-psychological, since the learner's
attitudes towards the target language speakerglhasvthe attitudes of linguistic and cultural

groups towards each other are clearly highlightettheé early motivational literature. This is slight



in contrast with the more current view of motivatian which the factors highlighted are, in fact,
the individual's integrative orientation and thafional factors, such as the individual's atesid
towards teachers and different tasks.

The current trend towards the individual and awaynfthe social context has in its
part affected the theories of the two motivaticorantations According to Dornyei (2006:12), in
instrumentalorientation there is a reason for engaging in stype of activity, e.g. learning a
foreign language, and it is in relation to utilitar goals of the learner. Thus, an instrumentally
orientated learner finds it useful to aim for fgreianguage proficiency and hopes, for instance, to
get a good education and respect with the langoagpgpetence. Dornyei (2006:10) presents the
other orientation amtegrative which was originally described as the thrive éadime similar with
the target language speakers or integrate in tgettlanguage culture. Pihko (2007:30) states that
more recently, however, integrative orientationif@egrativenes# a wider sense) is seen also as a
positive outlook towards the target language caltopenness to different ways of life and even as
a multicultural attitude. According to Dornyei (20026, 134), it is well justified that the concept
addresses a wider area than before: the currezigfolanguage learning environment differs
greatly from that of second language acquisitiowlnich the term was originally used, and
therefore the attitudes towards some specific grayg a minor role.

Dornyei (2006:9, 15) clarifies that there is no lveplecified English language
community in the global world where English is knoas a lingua franca. The idea of the target
language speaker, with which the learner couldtifienloes not, therefore, have to be a native
English speaker. Thus, the socio-cultural dimensioioreign language learning motivation is more
than simply familiarizing oneself with native speakand their culture when shaping one's foreign
language attitudes, and has, in addition, emploasithdirect Contact Through Cultural Products”
as well as getting to know the global way of lifeddhe mass media.

The two language orientations are used for instan@sizér and Dornyei's (2005)
study aboutnotivational profiles Their study results in four motivational groupsstudents that
learn English as foreign language: Group 1 inclutkedeast and Group 4 the most motivated
pupils, Group 2 was most positive towards the tdageguage community and culture and Group 3

the most instrumentally oriented. The presentysaichs to compare the results with these groups.

2.1.2 Other attitudinal factors

According to Pihko (2007:27attitudesare a person's ways of evaluating something hereit

negative or positive. These positively or negativebded images and feelings have an influence on

behavior and motivation, and therefore also omiear In learning English as foreign language the



attitudes are targeted towards various aspecth,aaisituational factors (the teacher, tasks,
classroom), the target language speakers, the targgiage culture(s) and the language itself as a
system. In the present study attitudes are seewmltale first and foremost the general liking o th
language and the school subject, as well as thedesi evaluation of its degree of usefulness.

Attitudes are an important part of the learnkmguistic self According to Pihko
(2007:33-35), a self image is built with the hefgle feedback that the individual receives from
others, and includes values, attitudes, ideas ed@has a person as well as emotions, skills and
ideas of abilities that one possesses. Linguistios therefore, an idea that an individual hlaswa
his/her abilities to achieve linguistic competertbe,image of oneself as a learner and, importantly
one's self-esteem and self-worth in a situationre/fenguage is learned or used. Also Dornyei
(2006:16-17) analyses the linguistic selves whesgmting hid.2 Motivational Self-Systethat
includes the learneraught-to selandideal self in relation to thectual selfand the foreign
language learning experience. The ought-to sdllfl ihe attributes that the learner believes he/she
should possess and the ideal self is all thebates that the learner would like possess, and has,
therefore, resemblance to one's own desires. Aogptd Dornyei (2006:92-93), both of these are
connected to instrumental orientation: the ideHlteeough the desired professional competence
and the ought-to self through duties and obligatidnut only the ideal self is related to attitudes
towards the target language speakers or commutlity all, Dérnyei (2006:117) states that a well
developed ideal self results in good effort andivadion, and leads, therefore, also to better
language achievement. From this it could be comlutiat at least an ideal linguistic self reflects
attitudes.

According to Pihko (2007:41), a learner with a sgrdinguistic self copes better with
another affective factolanguage anxietyLanguage anxiety is something that disturbs¢henler's
performance, is usually related to bad self-estaprdior perfectionism and makes the learner
require more time in the learning or test situatibeasily causes negative feelings towards the
learning situation, and at the same time is alssead by them. Pihko (2007:36-37) points out that
language related anxiety was studied already il 87®s and its current form was created at the
end of the 1980s. She explains that the curresiyland widely accepted view of language anxiety
is that of Horowitz's. His language anxiety inclddewillingness to communicatest anxietyand
fear of negative feedbackinfortunately, according to Pihko (2007:122),daage anxiety is found
to be very common in traditional foreign languag@rhing environment, even though the attitudes
towards the language would be positive in genémadddition, Julkunen and Borzova (1997:44) see
that language anxiety can be found in learnersrdégss of their level of linguistic competence.

Language anxiety is measured with various typecales, most of them including

multiple Likert-type statements about the levehokiety in different types of situations. This



method is found to be very reliable and it is wyde$sed also when measuring other motivational
and affective variables and attitudes (Pihko 208)7:Bhe statements and the Likert-scale are used

also in the questionnaire of the present study.

2.2 The Finnish context

According to Pihko (2007:17), language competeraeldeen valued highly in Finland for decades.
This can be seen for instance in our language iregc8ince the 1960s the pupils of Finnish
primary schools have been taught foreign languaggadjng already on the third grade. Julkunen
and Borzova (1997:8) state that language teachigninish schools follows the communicative
approach, which means that interaction is emphdsizeghe way of learning as well as the goal of
the teaching. Probably due to these issues, thiépaipitudes towards language learning have in
general been significantly positive, as they ase @& Pihko's 2007 study.

Some language studies in Finland are obligatorysanae optional. In short,
everyone has to study two languag&kfrom the third grade of primary school, i.e. minim of
seven years altogether, addl (Swedish or Finnish, according to the pupil'stfiamguage) from the
seventh grade, i.e. the total of three years. Tifereint amount of years spent on learning implies
that also the goals set for the study of the twgleges differ extensively. Additionally one can
usually choose to study extra languageAalanguage in the fifth grade andda language in the
eighth. This means, in addition, that if one chedSeedish as his/her A2, the person does not take
a B1 language. The goal is that the learner's etemge in A1 and A2, as well as in B1 and B2,
would be at the same levels at the end of the mjratde Lukion opetussuunnitelman perusteet
19942000:18).

Since 2000, 90% of the Finnish pupils have takegliEim as their A1 language,
which implies that English has become a more @& $etf-evident part of education. Additionally,
according to Pihko (2007:18), for instance in 208&%o of all the pupils took an A2 language.
Unfortunately, the A2 teaching here in the citydgéaskyla has ended many years ago due to the
lack of pupils and resources. Also in the neighfpmunicipality, Muurame, the current eighth-
graders are the last age group that had the cliart®ose an A2 language when in the fifth grade.
This group of pupils is included among the subjetthe present study.

According to DOrnyei (2006:147), learning many laages at the same time leads to
a more developed and solid ideal linguistic salt, bn the other hand, there is competition between
them. The winner in these competitions is usu&iéydlobal English. Csizér and Dornyei
(2005:657) state that this is due to the limitethlzage learning capacity as well as the forming of

positive attitudes towards one language at theafdsie other. Dérnyei (2006:117) also concludes



that it is useful to the development of motivatiorbe interested in various languages, but if
English becomes the only language that needs lealeed, the interest towards smaller languages
becomes rarer. In the Finnish context the two cdimgéanguages would be the two obligatory
ones, often in practice English and Swedish.

2.3 Conclusion

In this chapter | have presented the theoretiemhé&work for the concepts that have been chosen as
the affective variables and main focus of the prestudy. These variables are integrativeness,
instrumental orientation, language anxiety anduistic selves. When added to the question how
well in general a learner likes the language, tliesa the affective variables that this particular
study is about. In addition, | described the laaggilearning situation in Finland, the concepts for
different languages in the Finnish school systerh, @1, A2, B2) as well as the position of English
in the global world.

Dornyei (2003:123) states that determining thartksive features between the
various affective factors is a complex task sit@ytare all so strongly connected to each other. |
believe that studying all of them together as ttedqund elements that forthe general attitude
an individual's emotionally charged viewpoint atahsl, will reveal useful information about
Finnish pupils' attitudes towards English.

Even though the reasons behind motivational fa@odsattitudes are interesting and
would be helpful in improving foreign language teiag, they are not of interest in the present
study. Additionally, I will not study any situatiahfactors as such even though, for instance,
Julkunen and Borzova (1997:79) state that tasksa#iitddes towards teacher are essential part of
motivation. The present study aims to get a cléawwf how the learners feel about learning
English.

3 RESEARCH QUESTIONS, DATAAND METHOD OF THE STUDY

In this chapter the research questions, the datdhenmethods of analysis are discussed in detalil.
First | will present the research questions andugis the assumptions, after which | describe the
subjects of the present study and the methodsfasedllecting the data. | will conclude the

chapter in a description of the methods of analysex] for interpreting the data.



3.1. Research questions and assumptions

The goal of the present study is to find out wigpetof influence the study of optional A2 language
has on secondary school pupils' attitudes towarksa English, as well as to find out if there are
any differences between the genders. Followingetigeestions | seek to find specific trends and
differences between these four groups:

BA2 = Boys who have Swedish as their A2 language

BB1 = Boys who have Swedish as their B1 language

GAZ2 = Girls who have Swedish as their A2 language

GB1 = Girls who have Swedish as their B1 language
Knowing these trends, if there are any, will revesdociations between positive attitudes and
optional language learning. This study will notwewer, show any causality. Therefore, if these
trends are found, it can either be assumed thguksge learning started earlier will make the
student feel more positive about learning also Shgbr that a pupil with positive attitudes isdii
to choose the optional language in the first platlan all, the assumption in the present study is
that the A2 groups would have more positive ategitbwards English.

According to previous studies (for instance Julkuaad Borzova 1997) and old
stereotypes, it could be assumed that the girlr'advattitudes would be more positive than thdse o
the boys, because it is socially more "appropri&e’girls to study languages just as it is for the
boys to study mathematics and science. In addiRdrko (2007:87-88) has studied 13-15-year-old
Finnish pupils who study English as a foreign laaggiand found out that Finnish boys have
significantly more motivational and attitudinal ptems compared to girls. However, girls had
significantly more language anxiety of the two gre@even though they were in general more
positive. This leads to the assumptions that ths will have more positive attitudes but also more
language anxiety than the boys.

Another goal of this study is to reveal the pukiefs and stands on some common
stereotypes. These are the differences betweeagetiders in linguistic competence and liking
English as well as the idea of “ear for languade=shg more important in learning English than the
pupil's own effort and practicing the languages lssumed that those who have more negative

attitudes towards English will say that the othender likes English better and vice versa.

3.2. Data and subjects

The research question of the present study conteerattitudes that secondary school pupils have

towards English. Since there are many variabldsiged in the concept of attitudes, |



operationalized the different types of attitudifadtors into statements and according to them
formed a Likert-type questionnaire of twenty iterhS.of the statements formed groups with
specific items that reflect the different affectivariables: integrativeness (items 2, 7 and 13),
instrumentality (items 1, 12, 14), language arnx{@ems 6, 8, 15), the general liking of the
language (items 3, 10, 18), and the linguisticeelitems 5 and 16 reflect the pupil's ideal
language self and item 17 the actual self concapgddition, there were three items about
stereotypes: items 9 and 19 reflect the pupilisdstaegarding the gender related stereotypes in
language learning, whereas item 20 relates to tar in the usefulness of practicing with regard
to learning English. Items 4 and 11 were not arelyin the present study.

The data of the present study was collected asvayquestionnaire from three
classes of 14-15-year-old Finnish pupils. Thereews subjects altogether of which 22 were girls
and 23 boys. 19 of these subjects (10 girls anoly8)dhad chosen to study Swedish as the optional
A2 language in the fifth grade of primary schodiislleaves 26 students (14 boys and 12 girls)
who study Swedish as their obligatory B1 languag® ¢herefore, have started to learn it from the
seventh grade. The subjects were chosen by dedmdg as | have mentioned before, the A2
language teaching has ended in many central Firdalnools and | wanted to highlight the fact that
the subjects chosen were the last age group aloiumame municipality. Additionally, | chose the
B1 readers from the same classes and the samd gtlooder to minimize the effects of situational
factors that could influence the differences inrtha#titudes.

The data collection was carried out in January 2808 survey study in a central
Finland town with a population of slightly over IMuurame 2009), where the questionnaires
were handed out in three English classes. The parpbthe study and the questionnaire were
explained and both oral and written instructionseagiven, as well as the possibility to ask if
something was unclear. It took the pupils approxetyeb minutes to fill in the questionnaires.
Before using the questionnaire, it was tested died in by one pupil, after which the questions
and the form of the sheet were improved accordriger answers and comments. These answers

were not included in the data.

3.3. Methods of analysis

The data of the study was analyzed quantitatilyneric values given to the statements of the
questionnaire were coded in a computer file usiR§S where the cases were grouped according to
the gender and the language choice of the pupitdgulating mean values for all of the items the
average answers could be compared. This way ibearoncluded that it is likely for a member of a

certain group to mark a higher value on some iteain 2 member of another group, if a difference



is found.

Answers to the different items were also groupeasbating to the affective variable
they reflect. For instance a mean of a subjectsvars to items 1, 12 and 14 was calculated in order
to get a value for the subject's overall instrurakatientation. In addition, not only the four gpsu
were compared, but also the relationships betwétreht affective variables were calculated

using Pearson's two-tailed correlations.

4 RESULTS

In this section | will report the results of thedy. Firstly, | will present the mean values regagdeach

of the affective variables. Secondly, | will presdre groups' mean values in the items concerning
stereotypes. Throughout the section | will repbet differences between the four groups, between the
boys and girls and between the A2 and B1 Swedaimézs as well as give the general average values

regarding the different variables.

4.1 The affective variables

In the questionnaire there were three items comogintegrative orientation. Those were items 2,
17 and 13, which reflected the pupils' beliefs @ivhuseful they consider English in a cultural or
global context. In Figure 1 the four groups' intdtye means, calculated from the means of the

distinct items, are compared.
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Figure 1 Integrative orientation (items 2, 7, 13)

As seen in Figure 1, the average value given tetiteral usefulness of English is fairly high,
4.27. The average answer of the boy pupils is 3ich is 0.61 lower than that of the girls, 4.58.
The difference between the A2 and B1 learners alsmonly 0.11 (A2 learners 4.22, B1 learners
4.33).



Instrumental orientation was tested with items2lafd 14. They reflected the
importance the pupils attached to getting goodegathe usefulness of good English skills in the
future in getting a good job or further educationmoplaying English games, reading books in
English and listening to English music. The medrth® four groups are compared in Figure 2.
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Figure 2 Instrumental orientation (items 1, 12,
14).

As seen in Figure 2, the average value given tingteumental value of English, 4.18, is slightly
lower than that of integrative. The boys' valueegivto the statement is 3.96, which is 0.44 lower
than that of the girls, 4.40. A2 learners' avenaglae was 4.22, which is only 0.08 higher than that
of the B1 learners, 4.14.

There were also three items in the questionnaineexming language anxiety. ltems
6, 8 and 15 were statements about feeling helpleasxious in English lessons and desperation
when facing difficult tasks. The means are compardegure 3.
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Figure 3 Language anxiety (items 6, 8, 15).
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Figure 3 shows that the average language anxietytigery high, only 2.10. The group suffering
from most language anxiety is clearly the B1 boith wheir mean 2.52 that is 0.41 higher than that
of the following group, the B1 girls, and as mushlar1 higher than that of the A2 boys. Due to the
high value of the B1 boys, the mean of the two gsR.32, is 0.45 higher than that of the A2
groups. The difference between the boys and gintsly 1.15 (boys 2.17, girls 2.02) due to the

extremely low value given by the A2 boys.



The items reflecting how much the pupils like Eslglin general were items 3, 10
and 18. They were statements about how nice at lisarn English, about doing the homework and

about comparing English to other school subjedte. Means are compared in Figure 4.
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Figure 4 General liking (items 3, 10, 18).

As Figure 4 shows, an average pupil does not likgliEh to any great extent: the value given is
only 3.19. There is, however, major variance amhegoupils. Apparently the girls like English
considerably more than the boys: their mean, 3s7&@ much as 1.03 higher than that of the boys,
2.67. There was also a small difference of 0.2tveen the A2 and B1 learners (A2 learners 3.30,
B1 learners 3.09).

The ideal linguistic self of the pupils was testath two items, 5 and 16. They
revealed the pupils' thrive to gain similar lingigsskills to that of the native speakers as weltre

pupils' goal setting. Figure 5 shows the comparedms of the four groups.
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Figure 5 Ideal linguistic self (items 5, 16).

As seen in Figure 5, the average ideal is seyfhigh, its value being 4.48. The girls have their
ideal higher than the boys, the difference betwhberiwo being 0.46 (girls 4.71, boys 4.25). There
is also a nearly non-existent difference of 0.1#ken the A2 and B1 learners (A2 learners 4.55,
Bl learners 4.41), caused by the slight differdret&veen the boy groups.

The actual linguistic self was tested only with deen. Item 17 considered the
pupil's belief in the effect of his/her own efferhen facing difficult tasks and achieving goalseTh

average linguistic selves are shown in Figure 6.
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Figure 6 Actual linguistic self (item 17).

As seen in Figure 6, the average value on lingusslf is good, 4.25. The difference between the
boys and girls is again very clear. The girls' ager, 4.59, is as much as 0.68 higher than thateof t
boys, 3.91. The difference between the A2 and Bfnkrs is again nearly non-existent, only 0.03
(A2 learners 4.23, B1 learners 4.26).

In addition to these specific affective variabling general attitudes of the groups
were calculated. This includes all the variablesady presented. The values in language anxiety
were reversed in order to be able to include thepositive attitudes. The means are compared in

Figure 7.
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Figure 7 General attitude.

As seen in Figure 7, the average value for posdttieudes is 3.88. The girls' mean value, 4.18, is
as much as 0.58 higher than that of the boys, 3168 difference between the A2 and B1 learners is
only 0.14 (A2 learners 3.96, B1 learners 3.82).

In order to justify the calculating of the geneatitude from all the affective
variables, the correlations between the distinoates were calculated. As can be seen in Table 1,
various significant correlations were found, fostamce, the strong relationship between the
integrative and instrumental orientation and thet fiaat instrumental orientation correlates with
ideal and actual linguistic selves and negativathanxiety, but integrative orientation only with
liking the language. All in all, the correlation ma offers a possibility to draw some conclusions

later in the discussion section.



Table 1 The affective variables: correlations

Correlations

integrative instrumental

(items 2,7, (items 1,12, anxiety (items liking (items ideal (items 5, | linguistic self
13) 14) 6,8,15) 3,10,18) 16) (item 17) attitude
integrative (items 2,7,13)  Pearson Correlation 1,000 ;7707 -,356 7277 ,348 748 -,050
Sig. (2-tailed) ,002 ,233 ,005 ,359 ,146 872
N 13 13 13 13 9 5 13
instrumental (items 1,12,  Pearson Correlation 7707 1,000 -578" 496 806~ ,926° -127

14 ) ’

) Sig. (2-tailed) ,002 ,038 ,085 ,009 ,024 ,680
N 13 13 13 13 9 5 13
anxety (items 6, 8, 15) Pearson Correlation -,356 -578" 1,000 ,039 -,040 579 499
Sig. (2-tailed) 233 ,038 ,898 918 ,307 ,082
N 13 13 13 13 9 5 13
liking (items 3, 10, 18) Pearson Correlation 727" 496 ,039 1,000 ,393 ,892° ,306
Sig. (2-tailed) ,005 ,085 898 295 042 310
N 13 13 13 13 9 5 13
ideal (items 5, 16) Pearson Correlation /348 ,806™ -,040 ,393 1,000 ,953" 716
Sig. (2-tailed) ,359 ,009 918 295 012 ,030
N 9 9 9 9 9 5 9
linguistic self (item 17) Pearson Correlation 748 926" 579 892" 953" 1,000 967"
Sig. (2-tailed) 146 ,024 ,307 042 012 ,007
N 5 5 5 5 5 5 5
attitude Pearson Correlation -,050 -127 499 1306 716 967" 1,000

Sig. (2-tailed) 872 ,680 ,082 ,310 ,030 ,007
N 13 13 13 13 9 5 30

**_ Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

4.2 Stereotypes and beliefs

Three items in the questionnaire reflected thelpupeliefs in stereotypes. Item 9 was a statement
about girls being generally better at English thags. As seen in Figure 8, the pupils did not agree
with the statement and the average value is o8ly.Z.he only significant difference in answering

this item was between the boy groups: the A2 bealsie was 0.40 lower than that of the B1 boys.
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Figure 8 'Usually girls are better' (item 9).

Item 19 stated that in general girls like Englisbrenthan boys. This was agreed on slightly more
than the previous item, the average being 3.41.gfbeps who agreed the most were the B1 boys
and the A2 girls; the other two groups gave sigaiitly lower values. The results are shown in
Figure 9.
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Figure 9 'Usually girls like English more' (item
19).

Item 20 reflects the pupil's belief in either hex'lown effort and practicing or the blessing of an
“ear for languages”. Giving a high value on thetesment implies that the student believes that
learning English is easier for some than the otl@rgng a low value highlights one's own effort
and practicing. As seen in Table 11, the girl gsotipnk again very similarly with their mean

values close to the average, 3.39. The B1 boysdandor languages slightly even more important
than the girls, but the most interesting grouhesA2 boys, who gave the lowest value of only 3.11,
that is as much as 0.43 lower than that of th&®zs.
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Figure 10 'An ear for languages' (item 20).

5 DIFFERENCESBETWEEN THE FOUR GROUPS

In this section | will discuss the results presdntethe previous chapter in relation to the resear
questions of the study, i.e., present the diffeesrietween the answers of the four groups. | will g
through the affective variables and items concerstereotypes and beliefs one by one, after which
conclusions can be drawn from the results. | valhdude this section by discussing the weaknesses

of the present study and addressing ideas fordurdsearch.



5.1 Distinctive affective variables

The results presented in the previous section dume interesting differences between the four
groups formed according to the pupils’ gender anguage choice. There were some differences in
the mean values of every item and therefore al&vefy variable, and although the differences
seem to be arbitrary, they clearly follow a trend.

In the integrative orientation the trend was thatgirls valued English competence
more with regard to its usefulness in cultural gngtion and integrative validity, whereas the boys
did not find it as important an aspect of learnimglish. The B1 groups were more homogeneous,
i.e. the trend was clearer in the A2 groups. Theega average was high, but it must be considered
why the boys, especially the A2 boys, valued irdageness the least. Following the assumption
made previously, it could be, in fact, the inteiy@tspect of language learning that is not as
appropriate for boys as it is for girls. Boys cohllassumed to like English because of its
usefulness in the instrumental sense, whereasag@lallowed to be more interested in different
cultures and traveling. The A2 boys' awareneshisfdould explain why their mean is even lower
than that of the B1 boys. In order to conclude gbing from these assumptions and pupils'
tendency to form attitudes according to social etqtens, however, a wide further study would be
needed.

In the instrumental orientation the trend was \@nyilar to the integrative
orientation. The general average is again higtshgittly lower than in the previous variable. This
is due to the fact that both of the girl groupsvadl as the B1 boys indicated slightly lower and th
A2 boys sightly higher values. This leads to tharlyenon-existent difference between the boy
groups and, therefore, the trend that the A2 leargee higher values is seen only in the values of
the girl groups. The results of this variable supfee assumption stated in the previous paragraph,
as does the correlation matrix (Table 1): the twerdations are clearly different in nature even
though the correlation between them is significant.

Language anxiety, however, seems to be in contrifistthe other assumption
presented earlier, i.e. that girls suffer more lage anxiety than boys. The most anxious group
according to the results of the present studygarty the B1 boys with a significant distinction to
the B1 girls and then the A2 girls, and especialthe A2 boys, who are clearly the least anxious
group with their low value of only 1.81. The reagonthis is not clear. Pihko (2007) as well as
Julkunen and Borzova (1997) give two main reasontahguage anxiety: perfectionism and poor
self-esteem. With regard to these results, it cbelduggested that maybe the A2 groups, and
especially the boys, have, for some reason, bs&tteresteem than the B1 groups. Having studied

more languages could, for instance, make the A2nopre accustomed to learn languages, and



this effect could well be stronger among boys.

According to Pihko (2007:41), language anxietyelated to a weak linguistic self
and self-esteem, but the results of the presedy stan be interpreted as contradicting. In fad, th
lowest values for actual linguistic self were giv@nthe A2 boys even though they had the lowest
level of language anxiety. As the results of itefrshow, the girls relied much more on their own
capacity and value of their effort with regard tfficult tasks and achieving goals, whereas both th
boy groups had weaker linguistic selves. It mustydwver, be noted, that there was only one item
(item 17) concerning linguistic selves in the giestaire and that the linguistic selves of the boys
could also be high but ignored by themselves.

According to the results of the present study,deeal linguistic self of an average
eighth-grader is high and the mean value as mud8s The difference between the girl groups
was nearly non-existent, the A2 boys' mean was sligirtly lower and the B1 boys' the lowest,
4.11. The ideal self reflects the pupils' aims gadls with regard to their language learning, their
motivation and their willingness to work towarde teal and, therefore, complements the results
of the previous variable, the actual linguistid.skel addition, the correlation between the two
linguistic selves was strong (Table 1). These tesuiply that the B1 boys are not as enthusiastic t
gain a high linguistic competence as are the ahmups, and that the A2 boys' linguistic self-
esteem is not as low as the previous variable edpli

These results may be in association with the BEHugh value to item 20, which
stated that linguistic ear is more important theacpcing when regarding learning English. Giving
high value to this item implies that a pupil thirtket some just “are” good at English and some not,
regardless of the amount they practice. Howeverdifierences to the other groups were not great.
Both of the girl groups agreed that it is somewhate important than practicing, the B1 girls
slightly more. The A2 boys gave the lowest valuedlso they agreed with the statement. All in all,
there is a clear trend showing that the A2 learrglgsmore on their own effort, and again this is
seen more strongly in the boy groups.

According to the results of the present study, Ehgk not very liked but not
disliked either; the average value was only 3.1 $ame trends were repeated also in this
variable: the A2 learners like English slightly radhan the B1 learners and girls, especially the A2
girls with their significantly high value, like Eigh much more than the boys. These results imply
that yet another stereotype is not far from théntru

It is interesting to see if the pupils themselvebdve in this stereotype. In item 19 it
was stated that girls like English better than bdye B1 girls did not know if to agree or disagree
with the statement and the A2 boys agreed onlyhjigHowever, the difference to the other two

groups was significant, since both the B1 boystardA2 girls clearly agreed. As seen in the



previous paragraph, the A2 girls liked English bastl therefore they also “know” that it is true.
The same way B1 boys liked English the least aatetore assume that the girls like it better. The
average answer was 3.41, which means that on as/dragupils are mostly conscious about the
fact that girls like English more than boys.

Item 9 concerned another stereotype, which sthtgirls are usually better at
English than boys. The girl groups agreed thatighiot the case: both of them answered slightly
under 3. What is interesting is that the A2 boygega much lower value to the statement and,
therefore, supported the opposite (or were extrgie@mbscious that these types of generalizations
cannot be made) whereas the B1 boys were the oolypgdhat slightly agreed with the statement.
The average answer was 2.87, which implies thaptipls do not believe in this stereotype or,

alternatively, know better.

5.2 Trendsin alarger scale

The overall attitudes of the groups (Figure 7) shioat there are some trends. This is also supported
by the fact that every one of the affective vaealiiested correlated with some other variablegs), a
was seen in the correlation matrix (Table 1). Winendifferences in the answers to specific items
as well as the variances inside the groups areghsded, a conclusion can be drawn. In short, the
analysis showed that A2 girls had by far the maositjve attitudes towards English and the school
subject. The difference to the other groups waarclehe B1 girls were the second most positive
group followed by the A2 boys, and the B1 boys tledt least positive about studying English. This
specific order of the four groups was seen repéatedhe results.

The four groups of the present study do not fitfthe motivational profiles of
Czisér and Dornyei (2005). Due to the significamtrelation between the instrumental and
integrative orientations as well as the clear tnenattitudes, the distinction to motivational ples$
cannot be made. The results of the present stulghlead to a continuum, in which one end is those
who feel positively about English in both instrurtedly and integratively and the other those who
do not.

All'in all, there clearly are differences betwebn four groups of the present study.
The results support the assumption about girlsngawiore positive attitudes. The reasons for this
are various and this might be caused by, for it&atihe social, stereotypical attitudes or some
biological, profound differences between the gesdéfhat is more interesting, however, is the fact
that also the other assumption is supported: thieAers appear to have more positive attitudes
towards English than the B1 learners. For thiseli®no simple answer. On one hand, it could be

possible that the pupils in the A2 groups wouldenbgen more positive already in the fourth grade



when they chose to begin their Swedish learning, @uld imply more positive attitudes in the A2
learner's homes, since a ten-year-old seldom ckdbseoptional language him-/herself. On the
other hand, the earlier start of their Swedishrigay and the wider exposure to languages could
have supported more positive attitudes. Perhapshiaee become more used to studying
languages, they have come to value languages maerioaps the A2 language supports learning
English and they have become to have better liiguempetence and, therefore, also better
linguistic self-esteem and more positive attitual@drds studying English. In order to find out the
direction of the causality, this topic needs furtbiaidy.

5.3 Suggestions for further study

This paper surveyed how the four groups of eighittdgrs feel about studying English. It mapped
out the pupils' attitudes with the help of the etffee variables and revealed some trends in their
ways of valuing these different aspects of attituddowever, there are many important conclusions
that cannot be drawn from the results.

First of all, this study disregarded all types itdiaional factors. The effect of the
teacher or the books, for instance, were not takienaccount, nor were the possible social
differences between the three classes that wedeestualthough these are aspects that have a strong
effect on motivation and attitudes (Julkunen andzBwea 1997:79). In order to take these factors
into account, as well as the reasons behind thadstdifferences, a larger study would be required
Due to the nature of the present study these seardtnot provided.

Secondly, it would be useful to find out the levelghe pupils' linguistic
competences. Knowing the pupils' grades and timguistic achievements is essential in order to
find out if they as well are related to gender andre importantly, to language choices. However,
even if a relationship was found between the lagguanoices and linguistic competence, it alone
would not prove that learning Swedish makes thelpbptter at English.

The most interesting issue to be studied wouldefoee, be causality. Both the
attitudes and the linguistic competence of the Isigtiould be tested already before they begin to
learn their A2 language in order to map the diffiees, if any. At its best, it should be done as a
longitudinal study where the same population cinddtudied various times and at various ages.
This would show the possible change or the ladkafd, therefore, reveal if learning an A2
language supports the achievement also in Al lagegaad has a positive influence on the pupils'
attitudes towards it. It could have a major eff@ttthe politics about A2 language learning if the
optional language was shown to be extremely usefedlucating children to be effective, talented

and motivated language learners.
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JYVASKYLAN YLIOPISTO
KIELTEN LAITOS KYSELYLOMAKE
Maijastiina Kaski Kevat 2009

ASENNETUTKIMUS: ENGLANTI OPPIAINEENA

Hyva kahdeksasluokkalainen!

Teen parhaillani tutkimusta kahdeksasluokkalaistmnteista englannin kielta ja
oppiainetta kohtaan. Sinun luokkasi on valittu itmlkkseni yhdeksi tietolahteeksi.
Annathan apusi tutkimuksen tekemiseen vastaamaéesiin kysymyksiin.
Kysymykset koskevat ndkemystéasi englannin opiskalk&ikki vastauksesi ovat
luottamuksellisia ja ne analysoidaan yliopistossedialla 2009. Sinun ei tarvitse
kirjoittaa mihinkaan nimeasi eika opettaja tule ex@&an vastauksiasi. Vastaan
mielellani jos Sinulla on jotain kysyttavaa lomakkea tai tutkimuksesta.

Kiitos yhteistyosta!

Maijastiina Kaski

A. Sukupuolesi (ympyr6i oikea):  tyttd poika

B. Valitsitko alakoulussa pitkaruotsin:  kylla en

C. Seuraavaksi esitetdan kaksikymmenta vaitettgoyyon vaihtoehdoista se, joka on lahimpéna
omaa mielipidettasi. Vastaa kaikkiin kohtiin rohkgga valitse jokaisesta kohdasta vain yksi
vaihtoehto.

(1 = olen taysin eri mieltd, 2 = olen jonkin veremmieltd, 3 = en ole asiasta varsinaisesti mitaa
mielta, 4 = olen jonkin verran samaa mieltd, 5endkysin samaa mieltd)

1. Minulle on tarkeaa saada englannista hyvia amnvos. 1 2 3 4 5

2. Mielestani hyva kielitaito on nykyaan tarkeaa. 12 3 4 5

3. En usko, etta opiskelisin englantia jos minualisi pakko,
koska se ei ole kovin mukavaa. 1 2 3 4 5

4. Minusta tuntuu, ettd jos osaan englantia hywimua
arvostetaan enemman. 1 2 3 4 5

5. Haluaisin osata puhua ja/tai kirjoittaa yht&ihykuin
oikeasti englanninkielinen. 1 2 3 4 5

6. Englannintunnilla tuntuu usein avuttomalta, &astinen
jannittada ja/tai minusta tuntuu, etten oikeastasaaamitaan. 1 2 3 4 5



7. Minulle englannin osaaminen on tarkeaa, koskaasella
voin kommunikoida matkustellessani ulkomailla. 1 2

8. Minun ei tarvitse tuntea itsedni ahdistuneeksi
englannintunnilla. 1 2

9. Yleensa tyt6t ovat englannissa parempia kuiatpoj 1 2

10. Teen kotona mielummin englannin laksyja, kuunden
aineiden. 1 2

11. Minusta tuntuu, etté en ole tarpeeksi hyvaangksa
ja ettéd minun pitaisi olla parempi. 1 2

12. Uskon, ettd hyvasta englannintaidosta on mertybtya ja
ettd paasen sen avulla helpommin joskus téihin tai
jatkokoulutukseen. 1 2

13. Minulle on tarkeaa oppia englantia, koska seutiavoin

saada ulkomaalaisia kavereita ja tutustua ihmmsiimsta

kulttuureista. 1 2
14. Minulle on tarkeaa oppia englantia siksi, gtién

ymmartaa paremmin englanninkielisia peleja, elo&yai

musiikkia ja/tai etta voin lukea englanninkieligidoja. 1 2

15. Englannissa vaikeatkin tehtavat ovat mielemdigia eika
niiden takia tarvitse vaipua epétoivoon. 1 2

16. Olen jo miettinyt arvosanan, jota englannissaittelen. 1 2

17. Uskon, etté selvian vaikeistakin tehtavistdgavutan
tavoitteeni, jos vain itse yritan parhaani. 1 2

18. Jos ajattelee englantia muiden kouluaineidekgssa,
niin mielestani se on eritysen kivaa. 1 2

19. Luulisin, etta tytt6jen mielesta englannin &pis on
kivempaa kuin poikien. 1 2

20. Hyva kielipaa on englannin oppimisessa hydsethipaa
kuin kova harjoittelu. 1 2

Kiitos yhteistyostasi ja mukavaa kevatlukukautta!



