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Afroamerikkalainen englanti on Pohjois-Amerikasséinitaisessa asemassa. Kielitieteilijat
eivat ole yhteisymmarryksessa kielen syntyperastijn koko kieli ja sen oikeellisuus on
kyseenalaistettu Amerikassa. Kielen kayttajat asgtimmiten mustia amerikkalaisia, joista
useat ovat joutuneet pilkan kohteiksi puhetyylimgéksi. Nykyaan monet mustat jopa
pitavat kieltddn vain slangina tai muuten virheellia. Siksi lisda tutkimuksia
afroamerikkalaisesta englannista tarvittaisiin.sEaitkimuksessa vertailtiin kahta fiktiivista
afroamerikkalaista tekstia toisiinsa, jotta nahtiiflaisia eroja ja yhtalaisyyksia kirjailijoiden
kielenkaytossa oli. Naista eroista tehtiin myosgpaatoksia kielen kehityksesta.

Tutkimuksessa kaytetyt tekstit olivat kappale ZWeale Hurstonin kirjast&heir eyes were
watching Godseka osittainen kappale Connie Porterin kirj&si@ni all mine Zora Neale
Hurstonin kirja ilmestyi vuonna 1937 ja Connie Rdih vuonna 1999. Liséksi Hurstonin
kirjassa vain dialogi on afroamerikkalaisella emngidla kirjoitettu ja sekin on fonologisesti
kirjoitettu. Nama erot taytyi ottaa huomioon tul@karvioitaessa. Teksteista etsittiin tiettyja
aiemmin maariteltyja verbaalisia, syntaktisia skkiplogisia piirteitd. Ominaisuudet
eroteltiin taulukoihin ja niiden ilmentymiskerraitjattiin ylos.

Tulokset osoittivat, ettd verbaalisissa ja fonadtgga piirteissa oli eniten eroavaisuuksia.
Fonologisissa piirteissé tulokset eivat yllattan&eska vain toinen kirjoista oli kirjoitettu
fonologisesti. Kuitenkin naiden tulosten perusteebi paatelld, etta syntaktiset piirteet ovat
sailyneet muuttumattomina kauemmin kuin verbaabseinaisuudet. Kuitenkin laajempi
tutkimus olisi tarpeen, jotta tulokset olisivat tattavampia.

Afroamerikkalainen englanti on tarked osa mustimerikkalaisten kulttuuria. Kieli ei saisi
olla rasismin kohde tai hdpeéan aihe. Afroamerikikala englannin tutkiminen onkin tarkeaa,
silla ndin siitd saadaan enemman tietoa ja sarsatiaasemaa vahvistetaan. Tama tutkimus
luo hyvan pohjan laajemmalle tutkimukselle afroakielaisen englannin kehityksesta.

Asiasanat: African American (Vernacular) Englisinduage development,
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1. Introduction

One could argue that African American English (AAf&)s gained popularity during the’21
century. This is mostly because rap and r'n'b meswe become very much in style,
especially among younger and white audience. Asalying African American Vernacular
English (AAVE) is important, especially now wheretAmericans have chosen their first
African American president, Barack Obama. It wélinteresting to see whether there will be
any drastic changes done for the improvement ofAfniean American students during
Obama’s tenure. The debate about the languages sthAfrican American English has
gained a lot of scholarly attention. Many studiasénbeen conducted concerning the
construction of the language (Baugh, 1983; Cukoitad2001). However, one is yet to find

a study that would compare two pieces of work afcdeih American English together to see

what kind of variation exists inside the language.

The topic of this paper is to study the similar difterent usages of African American
English in two fiction texts. The texts include @tpal chapter fronimani all mine(1999) by
Connie Porter and a chapter frdineir eyes were watching G¢t937)by Zora Neale
Hurston. Since the two books have been written rtiae sixty years apart from each other,
to see whether/how the language has developedgdilvan time is interesting. In addition, to
study and compare two books written in AAE is intpat because it acknowledges that the
literature exists and places it in a significarieramong world literature. Hence, the aim of
this study is to find out whether there is diversitside the African American English

language, and where this possible diversity comms.f

Since linguists and scholars have been unablent® ¢o an agreement whether African
American English is a language or a dialect (Baig901) in this paper African American
English is referred to as language, for claritgkes Also, the abbreviations AAE and AAVE
are used. Also, becau$heir eyes were watching Gbds certain Southern English features
the terms Southern White Vernacular English (SW¥ik] White Vernacular English

(WVE) are used to some extent.

The paper starts by exploring the history of Afridamerican English to a certain degree.

The grammatical features to be analysed are deéinddhe controversial status of the



language is studied in more depth. Then a placengrmprevious studies is given and a
research question is outlined. The next chaptela@gmgpthe data and the methods of
analysing it. Then the results of the analysissa@vn, and last, a discussion over the

findings is included.

2. A short description of African American Vernacular English

African American English (AAE), African American Yteacular English (AAVE), Ebonics
(literally Black sounds) etc. has many names. Syrppl it is the language spoken by most
African Americans in the United States. (Peter&f6; Baugh, 2000)

This chapter will, firstly, look at the definitigoroblems of African American English by first
exploring some of the origin theories and thendmuging on the relationship between
African American English and Southern White Verrac&nglish. Secondly, some of the
most central grammatical features of the languagetadied. Thirdly, the topic of
controversy in relation to African American Englishexplored to certain extent. And lastly,

a closer look at the previous studies is takenaaresearch question is outlined.

2.1 History of African American English

The history of African American English is a compleatter. This is mainly because
scholars of African American English and linguikts’e been unable to come to a consensus
on the complicated history of AAE (Bailey, 2001)aMly, the question of whether AAE is a
language of its own or a variety of English hassesudisagreement in the scholarly world
(Peterson, 2006).

This section will shortly try to characterize théetences of opinions by exploring some
origin theories of AAVE. Then the relationship ofrisan American English and Southern

White Vernacular English is examined more closely.



2.1.1 Origin theories

There are three main suggestions for the origiifo€an American Vernacular English
(Peterson, 2006). Firstly, some suggest that AA¥Ecdnds from West African and Niger-
Congo languages because there are some gramnfieittales within these languages that
AAVE also has that do not exist in any other Ertgliariety (Bailey, 2001). According to
Bailey (2001) this is the “Ebonics” view, which alsuggests that AAVE is a separate

language.

Secondly, some feel that AAVE is a form of Crediatthas been decreolized (ibid). Bailey
(2001) continues explaining such view as the “Asgbposition, which incorporates the idea
that there are significant differences betweenaoafn American English and White
Vernacular Englishes (WVE) but that AAVE is becommore like WVE.

Lastly, some think that AAVE is a variety of Endflithat black slaves learned from their
white English owners. This is the “Anglicist” viemhere AAVE is seen as being identical to

WVE of similar social class in the same localeid)ib

Bailey (2001), also, finds two other views: theidiéfand divergence views. In the deficit
thinking AAE is different from WVE because it imtjuistically deficient. However, this
view has been disregarded, since, nowadays lirggaggee that AAVE is anything but
deficient with a clear set of rules (ibid; BaugB0R). The divergence view, on the other
hand, advocates the idea that knowing the origiBA¥E is not as important as the fact that
AAVE is becoming more unlike White Vernaculars (Bgj 2001). This can be seen in the
forming of new speech communities especially inufiEan areas (ibid). The divergence

view has gained popularity since the lat& 2@ntury (ibid).

There are several views over the correct namingiedis(Baugh, 2000). Some feel that
Ebonics is a term that refers to all “Black langesigthat descend from African languages,
such as Jamaican English and other Caribbean BErglend African American English to
name but a few. Others refer only to African Aman&nglish as Ebonics. (ibid) Therefore,
the term Ebonics is not used in this paper, biierathe terms that encompass ‘English’ are

used for the sake of clarity.



2.1.2 Connection to Southern White Vernacular Engéh

The reason why linguists have been unable to gleaecify the origin of the language is
because not enough adequate data exists of blaeklsfrom the years of slavery (Bailey,
2001). However, scholars have been able to catleatigh information to know that AAE
has a strong connection to the Southern White \éetaa English (SWVE) (Bailey, 2001;
Cukor-Avila, 2001). This section investigates teationship between AAVE and SWVE.

African American English is spoken mostly by blaakericans. After all AAVE is the
descended language of the slaves (Baugh, 2000). dfitdse slaves were brought to the
Southern areas of United States, due to the fathtiost of the plantations were located
there and the slaves were brought to work in tHBail€y, 2001). The slaves were in close
contact with the language spoken by their white essnEven though law prohibited the
slaves from proper language learning by forbiddimites from teaching English to them
(Baugh, 2000), some things must have been leanraté two groups to be able to

communicate with each other.

Cukor-Avila (2001) and Bailey (2001) both find slarifeatures appearing in AAVE and
SWVE throughout their history. Also, both researsH@id) agree that the two languages
took different paths during their evolution makigm more distinct from one another.
Cukor-Avila (2001) studies the grammatical featwEboth languages before and after the
Second World War. She (ibid) discovers that atter$econd World War AAVE and SWVE
speakers, respectively, shared fewer grammatieailifes with each other. Bailey (2001), on
the other hand, studies phonological features &ubwders that after the Civil War the
phonological similarities between AAVE and SWVErted to decrease. Moreover, his
(Bailey, 2001: 84) study shows that: “Those corgdttie sociohistorical contexts within
which AAVE and SWVE emerged] suggest a shared tyisbut they also suggest

independent development and unique origins.”
2.2 Some grammatical features of AAE
In this chapter some of the most basic contempayeasnmatical features of African

American English are demonstrated. There are &rfes of verbal markers and eight

markers of syntactic and morphosyntactic properfdso, two phonological markers are



demonstrated. It is important to keep in mind thatcharacteristic presented here are only a
fracture of the language. Still, because they mmrethe most obvious traits of the language

they are the most sensible choices to presentdrstidy.

2.2.1 Verbal markers of AAE

There are several verbal markers in African Amerigaglish. However, for the purposes of
this study only ten of them were chosen. The chetements include indicators of present,

past and future tenses, as well as, some uniquieensasf AAVE.

Present tense
In the present tense the verb is not marked, thessame form serves for all persons and
number. Also, there is the absence of third person
(1) Shedo. Herunto the store. (In Standard English ‘She does. s ta the store.’)
There is an absence of copula in the present tasseell.
(2) She walking too fast. (‘She is walking too fgst
Also, when a condition is permanent the copulamstted.
(3) She my mother. (‘She is my mother.’)
However, the copula is not deleted in the pasttensn the 1.person.
(4) Hewasjumping.!'m happy.

Past tense
To indicate recent past African American Englisesudone + verb form.
(5) That's the second time ldene toldme that. (‘That’s the second time he has told ma¢.")
Remote past is indicated with BEEN, which equaksiteen in Standard English. However,
sometimes it can be written BIN, which emphasibesaction.

(6) My friendbeenill. (‘My friend has beenill.”)
(7) 1 BIN knewthat. (‘l have known that for a long time.")

Future BE, BE+will
‘Will' is written as ‘a’, but uttered as ‘uh’.
(8) I'm a buyme a car (‘I will buy a car’)
Using BE as ‘will be’ is used in Standard English.

(9) Just let me wait for my mama. You know $&lgegettinghome soon. (‘she will be getting home soon.’)



Habitual BE

In habitual BE the use of BE expresses a conddiagvent that occurs frequently.
(20) I be tired. (‘I'm always tired’)

However, if the condition is not recurring or ref@eh then there is no BE and no copula:
(11) She tired. (She is tired right now.) The ceftld. (The coffee is cold now.)

Preverbal marker STEADY

Steady is used to express an activity that iseduwout in an intense or consistent manner.

(12) Theysteadytalking. (They continue to talk.) Satateadybothering you. (Satan is constantly
bothering you.)

(Peterson, 2006)

2.2.2 Syntactic and morphosyntactic markers of AAE

There are only eight syntactic and morphosyntantickers of AAE described here. These
include negation, genitive and dative markers, e &, markers from questions and relative

clauses.

Negation
In AAE multiple negators can be used in a singlaesgce.
(13) Ain't nothing you can'’t do. (‘There isn't arhyhg that you can’t do.’)
There is, also, the use ain’t in AAE to negate a sentence with copula deletioo megate
a sentence in the past tense.
(14) They ain’t going to the show. | ain’t know thil. (‘They aren’t going to the show. | didn't &w the
girl.”)

Questions

Questions can be formed without using auxiliartethe beginning of sentences.
(15) You know his name? (‘Do you know his name?’)

However, DO can be used in a sentence initial poskiut then it denotes habitual action.
(16) Do it be dark? (‘Is it usually dark?’)

Relative clauses
Relative clauses are not obligatory to introducthairelative pronoun such as ‘that’ or

‘who’ like in Standard English.

(17) We got one girl be here every night. (‘Thexeme girl who is here every night.”)



Genitive marking

There is no possessive —'s marker used in AAE.
(18) That's my mama house. (‘That is my mother'sse’)

Dative pronoun hisself
The masculine third person’s dative pronoun in &fn American English isisself’ rather
than ‘himself’ as in Standard English.

(Peterson, 2006)
2.2.3 Phonological markers of AAE

Phonological markers are a crucial feature of Afnidmerican English. Exploring some of
them in this study is important because the diadogfuone of the texts has been written
according to the speech style of 1930. Here ontyferatures are characterized, because the
analysis is done to texts. These features wereechioscause they are accessible to find in a

written form.

Unstressed syllable deletion

An unstressed syllable is deleted from initial amddle syllables.

(19) about> ‘bout; government> gov’'ment.

Initial [th] change
Especially with voiced fricatives the initial [tbecomes [d]
(20) those> [douz]; these> [diz]
(Peterson, 2006)
2.3 The controversy of AAE

African Americans have encountered plenty of dimgration in the United States (Peterson,
2006). Blacks were not seen as being part of thegoor worthy of acceptance even after
slavery was banned. Slaves and their rich cultweye discriminated against and racism is
still alive today. (ibid) Language is a crucial fpaf a culture. If a person’s culture is not
tolerated naturally their language encounters Hatie well. African American English has
been the object of scorn so much so that numerag& btudents consider AAE as bad
English (Mufwene, 2001).



There are a couple of reasons why AAVE out oftal other English varieties has the most
controversial status. Firstly, there is the faet thfrican American English descends directly
from slaves. Whereas immigrants moved into the tguwaillingly and were allowed to

study the new language, slaves were forcefully thoand then denied access to language
learning (Baugh, 2000). In fact, according to Ba(@(00), whites were told by law not to
teach English to slaves. Hence, a new way of contatian must have developed between
slaves and whites. Yet, that language has beendsved inferior and wrong by whites for
several decades now (Baugh, 2000). Secondly, teedia of language status creates
confusion among the American population (Baugh0208ince scholars have yet to come
up with a solution to what AAVE exactly is and wéet originated (Bailey, 2001) people are

free to discriminate and ignore the language aag#ople who speak it.

However, after 1997 disregarding AAVE became artote difficult (Baugh, 2000). In 1997
the Oakland Unified School District (OUSD) made=aalution that acknowledged that most
African American students did not speak StandarcgeAcan English as a native language,
which had continuously lead to poorer academiceamments when compared with white
students (ibid). The resolution, also, noted thiaicAn American English was not “wrong”

or “broken English” but rather a systematic, ru@sgrned language, and that the school
district was going to acknowledge that and take ib account while teaching African
American students (ibid). Basically, what the resioh did was that it made everyone in
America aware of African American English and thelglems with teaching English to
African American children. According to Baugh (20@0e resolution provoked a heated
discussion in the States and many scholars andistsgwere heard by the government while

they were deciding which label to put on AAE: laagea or dialect.

Many scholars felt that the OUSD (Oakland Unifiedh&ol District) had only made the
resolution because they wanted more funds frongdlvernment (Baugh, 2000). Since, in the
United States a school district is obliged to hfawveling for students, who are non-native
English speakers (ibid), the critique against #olution and the OUSD was somewhat
justified. Nevertheless, the OUSD was not tryingstablish African American English as a
different language to get the funding, but rathertesolution was made to stimulate a

national discussion about the situation of Afridemerican students (ibid).



2.4 A place among previous studies and the researguestion

Many studies have been carried out concerningdhstouction of African American English
language (Baugh, 1983; Bailey, 2001; Cukor-Avil@Q2). Most if not all of these studies
concentrate on defining AAE and its place in thglsh language. Though, there are studies
concerning the development of the language, thegr@almore interested in deciding the
origin of the language (Baugh, 1983; Bailey, 200@ikor-Avila, 2001) and defining it for

the sake of better education for African Americardsnts (Baugh, 1983/2000/2005). One is
yet to find a study that would compare two piecewark done in African American

English.

Hence, to study whether the language is unifiedlibhas diversity in it, is very appealing.
Since the two books | have chosen to study have Weiéen more than sixty years apart
from each otherTheir eyes were watching Gad1937 andmani all minein 1999), to see
how the language has developed during that tintéesesting. In addition, to study and
compare two books written in AAVE is important bese it acknowledges that the literature
exists and places it in a significant role amonglavbterature. Hence, the research question
for this study is:
What kind of similarities and differences do thetauthors have in their
African American English language usage accordinipé¢ two texts?
Also, the topic of why these similarities and diffieces have occurred is examined to some
extent. For example, the time periods that the bawdre written is taken into consideration

when examining the findings.

Some hypotheses arise from these quandaries. avita the phonological features are
expected to show only ifiheir eyes were watching Gbecause in this book the dialogue is
written in a phonological way. Also, one imaginkattthe rest of the examined markers
appear more itmani all minebecause it is a more recent book written completeAAE

and the markers described are from contemporary.AAE



3. Describing the data and methods

The data used in this research paper is two fi¢eats. Both texts are from two different
novels written by African American women and boté aritten in African American
English, at least to some extent. The texts afeapter and a partial chapter from the two

books respectively. The analysis includes the gratiwal features described in Chapter 2.2.

The first text is from a bookheir eyes were watching Gbg Zora Neale Hurston. This
book was written in 1937 and only the dialogue iigten in African American English. The
chapter used in this research paper is chaptdt Whs chosen because of the similar theme
to the text chosen frommani all mine The theme in the chapters is love and relatigsshi
The heroines of the books are interested in a neapgectively, and in the chosen chapters
they are properly talking to and talking about tinen for the first time. In addition, since

only the dialogue is written in AAVE only those mawere chosen to use in the analysis.

The second text is from a botrkani all mineby Connie Porter. This was written in 1999
and it is completely in African American Englisirofn this book a partial chapter was
chosen because this particular part was to sonemietitematically equivalent to the chapter

from Their eyes were watching Gothe section used is chapter 2, pages 29-33.

The analysis is qualitative. The analysis was dgneeading through the texts carefully
several times and underlying the examined gramuldgatures. Next the findings were
divided into their groups already made in Chapt2r(2.2.1 — 2.2.3): verbal, syntactic and
phonological groups. Then these groups were dividiedtheir subcategories as was done
earlier in Chapter 2.2. After that the differenaignmatical markers were counted and a table
was made for each of the markers. Hence, the cosopas easier and more understandable.

This way the similarities and differences are maoséble.



4. Results of the analysis

This chapter describes the findings of the analyst®rding to the division made in Chapter
2.2. Hence, the verbal markers are portrayed tist) the syntactic and morphosyntactic
markers and last the phonological markers. A talleach of these categories is shown to
clarify the findings.

4.1 Verbal markers

Table 1. Verbal markers

Imani all Their eyes were
Verbal markers mine watching God
Present tense:
verb not marked 37 3
@ 3rd person -s 23 1
@ copula 28 0
permanent &
copula 0 0
Past tense:
recent past
done+verb 2 6
remote past Been 0 1
Future tense:
a 0 0
be 1 0
Habitual Be 16 0
Steady 1 0

The results from the verbal marker analysis arfeléswvs. In the present tense section the
division between ‘verb not marked’ and ‘zef fBerson’s —s’ was not always clear and at
times the results overlap, but mostly the prefeoaeégory was ‘verb not marked’. There
were 37 instances imani all minewhere the ‘verb was not marked’ and only J'heir
eyes were watching Go@3 times there was ‘zeré’®erson’s —s’ found itmani all mine
when there was only 1 instance of thal hreir eyes were watching Gddero copula’ was
shown 28 times itmani all mineand none imheir eyes were watching Gadsing ‘zero

copula in describing permanent conditions’ wasfaohd from either of the texts.

(21) ...and after a whilé seemlike she jusgive upandfall asleep IAM p.31



(22) If it blow upAh’ll still be on land. TEWWG p.81
(23) He anatural born lover. IAM p.33

In the past tense describing recent past with ‘domerb’ there were 2 instanceslimani all
mineand 6 inTheir eyes were watching Gotio describe remote past events by using ‘Been’
there were none found Imani all mineand only one found iitheir eyes were watching

God

(24) Look lak wedone runour conversation from grass roots to pine tre&VWG p.85
(25) Ahbeenhad dis same hair next tuh mah face... TEWWG p.83

There were no instances found from both of thestekthe utilisation of ‘a’ to indicate the
future. Also, only once was ‘Be’ found Imani all mineto express the future tense and none

in Their eyes were watching God
(26) ...if | get a bus right around thdrbe homeby six-thirty. 1AM p.31

Uses of ‘habitual be’ were found 16lmani all mineand one instance of ‘steady’. Neither

of these markers were foundTheir eyes were watching God

(27) I don’t be scareaf him. IAM p.33
(28) ...he wasteadykissing me. IAM p.33

As was predicted most of the verbal markers weaececinTheir eyes were watching God
though some surprises were found, as well. Heheeysage of verbal markers by the two
authors was different in most of the cases. Ordyubage of ‘done+ verb’ to indicate recent

past was somewhat similar.



4.2 Syntactic and morphosyntactic markers

Table 2. Syntactic and morphosyntactic markers

Syntactic &

morphosyntactic Imani all Their eyes were
markers mine watching God
Multiple negation 12 17
ain't in copula

deletion 11 5
ain't in past tense 3 6
Questions:

Habitual Do 0 0

@ auxiliaries 1 1

@ relative pronouns

in relative clauses 2 0
Genetive: @-'s 6 0
Dative Hisself 2 2

From the syntactic and morphosyntactic analysigelelts are the following. Instances of
‘multiple negation’ were found 12 iimani all mineand 17 inTheir eyes were watching
God Uses of ‘ain’t in copula deletion’ were 11lmani all mineand 5 inTheir eyes were
watching God There were 3 instances of ‘ain’t in the pastéémsimani all mineand 6 in
Their eyes were watching Gadaturally some of the uses with ‘ain’t’ overlapp®ith the

uses of ‘multiple negation’.

(29) ...oh Tea Cakelon’'t makeno false pretense wid me! TEWWG p.87
(30) Thereain’t noway she going to escape Miss Lovey lap... IAM p.31
(31) Ahain’t gotno business bein’ mad at nothin’ you do and sayVV&G p.84

Using ‘habitual Do’ at the initial position of quémns was not found in either of the texts.
But ‘having no auxiliaries’ at the initial positiaf questions was found once in both of the

texts.
(32) Your mama expect you home right now? IAM p.31

Twice was a ‘relative clause introduced withouglative pronoun’ and 6 times there were
‘no genitive —'s’ inimani all mine Neither of these features were found'reir eyes were

watching God Twice was the masculine dative pronoun ‘hisdelfind in both of the texts.
(33) I got to thinking this the same way Miss Odetdtme home. IAM p.32



(34) Reuben work in hidaddy storeafter school...IAM p.30
(35) ...he always keelpisselfin changin’ clothes. TEWWG p.83

Surprisingly many syntactic and morphosyntacti¢fess were found iftheir eyes were
watching GodOn the other hand, quite few were foundnrani all mine Still, the usage of
the syntactic and morphosyntactic markers was msianéar than was the case with verbal
markers. The results differed noticeably only ia tisage of relative pronouns and in the
usage of ‘genitive —'s’.

4.3 Phonological markers

Table 3. Phonological markers
Phonological Imani all Their eyes were
markers mine watching God

Unstressed syllable
deletion 0 36

initial [th] change 0 78

With the phonological markers, as was expectedhaeof the features were foundlmani
all mine However, 36 instances of ‘unstressed initial atdie syllable deletions’ and 78

instances of ‘initial [th] changes to [d]" were fodiin Their eyes were watching God
(36) Ah don't knowbout dat Tea Cake. TEWWG p.87

All'in all, the results were not surprising whemsilering the verbal and phonological
markers. These two categories provided the expeesedts of differentiation because of the
writing style for starters and because of the tififiference between the two books. Still, the
results for the syntactic and morphosyntactic markesre unexpected for they were mostly
alike in the texts.



5. Conclusion

African American English has maintained its conen®al status for many years. As noted
earlier, scholars have been unable to come upswithble solutions to the questions for
proper education for African Americans and the leagge status issue. For that reason, more

studies about the language are needed.

As mentioned earlier in Chapter 2.1.2, African Arcan English has diverged from
Southern White Vernacular English phonologicallycsi the Civil War and grammatically
since the Second World War. Therefore, it is nopssing that the two texts differed most in
the phonological marker category. However, theessylistic aspect here that affects the
results, as wellTheir eyes were watching Gbas only the dialogue in AAE that is written
in a phonological way and this is a stylistic cleomade by Hurston (1937). Therefore, the
results for the phonological markers were the rdostrgent, as was expected, but also, they
were somewhat futile becaulseani all minewas not written in a phonological way. Still,
including these phonological markers in this studg important because they confirmed
that the language usedTimeir eyes were watching Gedhs African American English and
not Southern White English.

The two authors appeared to have the most sinslagel of the syntactic and
morphosyntactic features. The verbal markers @iffanore. Based on these findings one
could assume that the verbal rules in African AgaariEnglish have developed or changed
more than the syntactic and morphosyntactic onddit@nally, writing in AAE has become
more accessible. Hurston writes the dialogue asvtirds are said, whereas, Porter writes the
actual words. Hence, African American English hegeloped clearer grammatical rules that

make writing easier.

With the verbal markers the results showed morgesalmani all minethan inTheir eyes
were watching GadThere could be several reasons for this. Thedite could be the style
in which the two books are written. There were saveccasions where markers for present
tense occurred imani all minebut hardly any in the future or past tense. Tlasaoa for this
is most likely the choice made by the author topresent tense in the narration. The same

can be assumed fdiheir eyes were watching Gotihen again the reasons for the results of



‘habitual be’ and ‘steady’ could be that they arerenrecent features of AAE, or perhaps that
they are more peculiar features than the otheasStandard English speaker. Since
Hurston’s book was partially written in Standardgish one can assume that some of the
choices made could have been the result of being owmprehensible. The results for the
syntactic and morphosyntactic markers, on the dihad, are not affected that much by

stylistic choices and can, therefore, occur maggudently.

However, to confirm the results of this research should study whether or not verbal
changes do happen more frequently than syntactis.drhis would give an insight to
language development universally. For, the reshéisthis study provides are a good starting
point but not thorough enough to give a realistipassibly even a truthful picture of African
American English language development. This is bee@nly two books were used, hence,
not a very wholesome picture of the language isiaed here. In addition, only a chapter

and a partial chapter were studied, thus leavirly bbthe books, respectively, wide open for
the features to emerge more frequently. Theretofarther comprehensive study that would
include several texts by several different auttias different time periods would be in

order to give a more general picture of the issue.

Also, for future studies it would be interestingatoalyseT heir eyes were watching Goabre
thoroughly. This is because the text had some teabdr and unusual features that the
source materials could not clarify the reasonsFor.example, a reason for spelling ‘let’'s’ as
‘less’ or ‘out of’ as ‘outa’ was not found in any the source material (e.g. Cukor-Avila,
2001; Bailey, 2001). Also, another interesting fieatwas found from this book. This was a
feature that, at least nowadays, is incorrect usdg\VE but that is sometimes thought of
being ‘Black English’ by whites. This feature wag bveruse of ‘8 person’s —s’ in places

where it would not normally appear.

(37) Ah sells...p.87
(38) You needs tellin'...p.86
(39) Ah wants...p.87

On the other hand, these “mistakes” can be the widdnguage development. That this

feature occurs rather frequently in the text musamthat it used to be in common use.

All'in all, this study provides an appealing starta more thorough study. The differences

between the verbal and syntactic markers can peavedv knowledge of African American



English or possibly even universal understandiniguojuage development. Moreover,
studying African American Vernacular English hetppkers to understand and accept it, thus,

diminishing any intolerance against it and the peeyho speak it.
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