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Abstract: Educational reforms worldwide have resulted in schools increasingly incorporating open
and flexible classroom designs that may provide possibilities to reduce sedentary behavior among
students during lessons. Cross-sectional associations of classroom type on accelerometry assessed
sedentary bout durations and sit-to-stand transitions were investigated in 191 third and fifth grade
students recruited from one school with open learning spaces and two schools with conventional
classrooms. A three-way ANOVA for classroom type, gender and grade level indicated that students
in open learning spaces had more 1-to-4-min sedentary bouts (mean difference 1.8 bouts/h, p < 0.001),
fewer >10-min sedentary bouts (median 0.20 vs. 0.48 bouts/h, p = 0.004) and more sit-to-stand
transitions (mean difference 0.9 STS/h, p = 0.009) than students in conventional learning spaces.
Comparisons between schools by grade, which were conducted with a one-way ANCOVA adjusted
for gender, indicated that most of the significant differences occurred between schools with different
classroom types. There were only small and mostly statistically nonsignificant differences between
the two schools with conventional classrooms. In conclusion, open learning spaces may improve
children’s sedentary profiles towards shorter sedentary bout durations and facilitate also postural
transitions during lessons, which may translate into beneficial health impacts over a longer period.

Keywords: sedentary behavior; physical activity; school; open learning spaces; sit-to-stand transitions

1. Introduction

International physical activity guidelines recommend an average of 60 min/day of
moderate-to-vigorous intensity aerobic physical activity, regular muscle-strengthening
activity and a reduction in sedentary behavior, such as prolonged sitting [1,2]. Higher
levels of physical activity, defined as bodily movement produced by skeletal muscles that
results in increased energy expenditure, have been associated with better cardiometabolic,
vascular, bone and mental health in children [3,4]. Decreasing sedentary behavior, defined
as an energy expenditure of ≤1.5 metabolic equivalents of task while being awake in a
sitting or reclining posture [5], and shorter duration of sedentary bouts may confer health
benefits in children and youth [6,7]. Experimental studies have suggested that both short
bouts of physical activity and frequent interruptions in sitting have beneficial effects on
cardiometabolic biomarkers, which may reduce the risk for type 2 diabetes and metabolic
syndrome in children [6,8].

Despite the evidence for the benefits of promotion of physical activity and reducing
sedentary behavior, a substantial proportion of children globally grow increasingly seden-
tary and do not attain the recommended levels of daily physical activity [9,10]. In school
settings, European primary school children aged 10–12 years have been reported to spend
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65 to 70% of their school time sedentary and approximately 5% in moderate-to-vigorous
physical activity, with boys accumulating less sedentary time and more moderate-to-
vigorous physical activity than girls [11].

Schools are seen as feasible sites for interventions that aim to reduce sedentary time
and increase overall physical activity because children spend a large proportion of their
waking hours at school [12]. Lessons taking place in general education classrooms have
received increasing attention as possible settings to influence children’s daily physical
activity in addition to physical education and recess [13]. During lessons it is possible
to reduce and break up children’s prolonged sedentary behavior by multiple different
classroom-based strategies, such as physically active lessons and active breaks with or
without curriculum content [14]. However, some studies have suggested that classroom-
based physical activity interventions yield mostly small or no effects on physical activity
and sedentary behavior [15]. Therefore, alternative approaches to reduce the sedentary
behavior of students are warranted.

The affordances for physical activity provided by the indoor built environments of
schools are not yet well understood, although some studies have suggested that radical
changes in the architecture and furniture of a classroom may increase physical activity
and reduce sedentary behavior [16]. Active school design has been shown to have some
beneficial effects on sedentary behavior and light intensity physical activity but not on
moderate-to-vigorous physical activity [17]. Furthermore, the elements of flexible learning
spaces, including adjustable furniture with multiple uses combined with student-centered
pedagogies, have been shown to facilitate positive changes in adolescents’ sedentary
profiles during class time; for instance, the number of breaks in sitting (i.e., postural
transitions from sitting to another posture) has been reported to be greater in flexible
learning spaces compared to traditional classrooms [18].

At the same time that general education classrooms have received increasing attention
as possible settings to influence children’s daily physical activity [13], schools have increas-
ingly incorporated non-partitioned, open, flexible designs and instructional approaches
that foster student autonomy, self-regulated learning, collaboration and digital compe-
tences [19]. In Finland, conventional self-contained classrooms have increasingly been
replaced by more flexible, multipurpose, informal and transformable open learning spaces,
in particular, after the most recent curriculum reform of Finnish basic education was issued
in 2016 [20,21]. Open learning spaces may enhance opportunities for classroom-based
physical activity among students to the extent that the goals set for open learning spaces
bear resemblance to activity permissive classrooms [22] and flexible learning spaces [18]
with multipurpose and adaptable spaces for movement.

The physical, social and cultural landscapes of a school influence teaching prac-
tices [23] and working in open learning spaces usually also implies a redistribution of
teachers’ roles and responsibilities towards teams sharing space and resources [19]. The af-
fordances and pedagogical methods enabled by open and flexible learning spaces encourage
teachers to utilize more interactive teaching and collaborative learning with an emphasis on
professional co-planning [24,25]. However, adaptation to novel spaces has been shown to
be demanding, and teachers have faced new challenges. These include balancing between
facilitating autonomous student learning and managing of shared spaces and resources
in their pedagogical practice, difficulties in changing one’s institutional routines, creating
coherent pedagogy for an open learning space, potential clashes between the teaching team
and insufficient teachers’ skills for manipulating the environment [19,20,24,26–28].

Despite the expected benefits of open and flexible classrooms, we have previously
observed that students’ engagement in open learning spaces may involve a surprisingly
high proportion of sedentary time but more breaks from sedentary time during lessons
compared to conventional classrooms [29,30]. Students have been observed to be sedentary
55–68% of classroom time, which equals 33 to 41 min of sedentary time per 60 min spent
in classroom [29,30]. An increased number of breaks from sedentary time despite the
higher sedentary time may indicate that sedentary time is accumulated in shorter bouts.
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Therefore, in the present study involving a comparison between open and conventional
learning spaces, accelerometry-assessed sedentary patterns were investigated with postural
transitions from sitting to standing. To examine the potential differences between schools
rather than between different classroom types, we investigated the differences among
three schools: one with open learning spaces and two with conventional classrooms.

2. Materials and Methods
2.1. Study Design and Participants

This cross-sectional study was conducted using data collected in years 2018–2019 in
the Children’s Physical Activity Spectrum: Daily Variations in Physical Activity and Sedentary
Patterns Related to School Indoor Physical Environment (CHIPASE) study. The University
of Jyväskylä Ethics Committee approved the research protocol. Third and fifth grade
students and their parents (or legal guardians) were provided with a plain language study
description and consent form. Both the students’ and parents’ (or legal guardians’) consents
were obtained from a total of 206 participants.

The CHIPASE data collection has been previously described in [30,31]. Fifteen class-
rooms of third and fifth grade students from three public schools from two different
provinces in Finland participated in this study. First permissions were obtained from school
principals and teachers, after which students were recruited on a voluntary basis. The
school with open learning spaces participated in our previous study [29]. The two schools
representing conventional school designs were chosen so that they had similar number of
students for both of the grade levels recruited for this study. Third graders were chosen as
the youngest grade level recruited for this study because this was the youngest age level in
open learning spaces (grade 1–2 students attended conventional classrooms). Fifth grade
students were chosen as the other age grade level because fifth graders participate in the
national physical functional capacity monitoring and feedback system for Finnish students
(MOVE!, https://www.oph.fi/en/move (accessed on 20 June 2022)). MOVE! data were
collected as part of a larger research project investigating the associations between open
learning space and functional capacity in children.

One of the schools contained separate open learning spaces for each grade level from
third to sixth, where the students attending third and fifth grades (70–80 students in each
grade) had most of their lessons. A collective teacher team of three teachers was responsible
for teaching the student group of each grade. Each grades’ open learning space contained
a large space with mobile furniture that afforded multiple options for classroom activity,
as well as a quiet work room (Figure 1). The students did not have a designated desk for
them in the open learning spaces. In other two schools, the students attended most of their
lessons in conventional classrooms with designated desks (Figure 2). One teacher was
responsible for teaching a classroom of 20–25 students in the conventional schools.

Each class was assessed once during one school week. Accelerometers were distributed
to be used by the students continuously during the measurement week on Monday. The
students kept a diary of accelerometer wear time and absences from school during the week
of measurement with assistance from their parents or legal guardians. Both the diaries and
accelerometers were collected back from the participants at end of the measurement week
on Friday. The classroom teachers provided a curriculum of activities for the week and the
contents of the instruction followed the curriculum of the grades in question and was not
in any way altered by the researchers.

2.2. Accelerometry Outcomes

Classroom-based sedentary patterns were assessed by waist-worn accelerometers,
while postural transitions from sitting to standing (sit-to-stand transitions) were assessed
with an accelerometer attached on the mid-anterior thigh. The waist-worn accelerometers
are positioned near the center of the mass of the human body and, therefore, are thought to
best reflect the movement of the whole body [32]. The thigh-worn accelerometers can be
used to assess posture and, therefore, also to separate sitting or lying down from standing

https://www.oph.fi/en/move


Int. J. Environ. Res. Public Health 2022, 19, 8185 4 of 13

and physical activity [32,33]. Triaxial accelerometers (RM42, UKK Terveyspalvelut Oy,
Tampere, Finland, Range ±16 g, sample rate: 100 Hz, A/D conversion: 13-bit) were used.

Figure 1. The open learning space shows several areas for work as well as a quiet work room
allowing for division of the class of about 70–80 students into smaller groups with mobile and
dynamic furniture.

Figure 2. Pictures of the conventional classrooms represent typical, smaller, self-contained rooms for
around 20 students with a designated desk for each student.
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Accelerometer data reduction methods have been previously described in [29–31]. The
teacher-reported weekly schedule was used to determine time spent inside in the classroom
during general education, which was included in the analysis. Physical education and
recess were excluded from the analysis. The students’ diaries were used to exclude possible
absences from school, for example, due to illness. The accelerometer data were visually
inspected for each lesson for each participant separately to ensure that the accelerometers
were worn as reported by the participants.

For assessment of sedentary patterns, the mean amplitude deviation (MAD) method
was used, as it utilizes universal g values instead of arbitrary counts, and it has been shown
to be an accurate method across different accelerometer brands [34,35]. For waist-worn
accelerometers, the MAD was calculated from the resultant acceleration in non-overlapping
1 s epochs on the supercomputer of CSC, the Finnish IT Center for Science. The MAD
values were averaged over 15-s intervals to capture short bursts of physical activity [36]
with MATLAB R2018a (The MathWorks Inc., Natick, MA, USA). The cut-off for sedentary
behavior was determined as 16.7 mg, which has been previously used in assessing school-
aged children in Finland [35,37]. To quantify sedentary patterns, the number of sedentary
bouts were calculated for the following categories: 1-to-4 min, 5-to-9 min, 10-to-19 min,
20-to-29 min and ≥30 min [38]. Sedentary bouts of less than one minute were excluded, and
a sedentary bout was considered to end with any interruption in sedentary time [39]. Sit-
to-stand transitions were assessed using a thigh-worn accelerometer, attached on the thigh,
with the sit-to-stand transition algorithm [40] using MATLAB (R2019a, The MathWorks Inc.,
Natick, MA, USA). To account for any differences in wear time of the accelerometers during
classroom time, outcome variables were calculated in proportion to 60 min of classroom
time [18].

2.3. Statistical Analyses

Descriptive statistics reported as means and standard deviations were calculated using
Microsoft Excel (Microsoft Corporation, Redmond, WA, USA). Further statistical analyses
were carried out using R 4.0.5 (R Studio Team, Boston, MA, USA). The normality of the
data distribution was assessed using normal Q–Q plots, histograms and the Shapiro–Wilk
test (p < 0.05). Variables violating the normality assumption were treated with a log(x + 1)
transformation to meet the requirements of the normality distribution. Homogeneity
of the variances was assessed using a residuals vs. fitted values plot and Levene’s test
(p < 0.05) for all outcome variables. For variables violating the homogeneity of variance,
the heteroskedasticity-consistent HC3 version of Huber–White’s robust standard errors
were used.

A three-way factorial ANOVA (2 × 2 × 2) with Type III Sum of Squares, implemented
with R-package car [41], was used to examine associations of the type of classroom (open vs.
conventional), grade (third vs. fifth grade) and gender (boys vs. girls) on outcome variables.
To examine differences between schools rather than between classroom types, comparisons
were made for both grade levels separately with a one-way ANCOVA, with gender set as
the covariate. The statistical significance was set at p ≤ 0.05 with 95% confidence intervals.
Tukey’s honest significance test was utilized for multiple comparisons.

3. Results
3.1. Descriptive Statistics

A total of 204 students participated in the assessments, and waist-worn accelerometry
was obtained from 197 students. After excluding participants with missing thigh-worn
accelerometer data, the final sample size was reduced to 191 students. Table 1 displays the
means and standard deviations of the accelerometer outcomes across the three participating
schools and two grade levels.
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Table 1. Results of the sedentary behavior assessments by school and grade level.

School A B C

Classroom type Open Conventional Conventional
Grade level 3rd 5th 3rd 5th 3rd 5th

Number of participants 38 21 52 33 22 25
Girls (%) 42.1 52.4 59.6 51.5 50.0 48.0

1–4 min Sedentary
bouts (bouts/h) 6.80 ± 1.27 6.78 ± 1.99 5.32 ± 1.57 5.13 ± 1.64 5.10 ± 1.41 4.27 ± 1.09

5–9 min Sedentary
bouts (bouts/h) 1.51 ± 0.60 1.59 ± 0.68 1.38 ± 0.49 1.58 ± 0.49 1.42 ± 0.51 1.49 ± 0.45

>10 min Sedentary
bouts (bouts/h) 0.20 ± 0.15 0.31 ± 0.31 0.39 ± 0.33 0.60 ± 0.43 0.42 ± 0.28 0.52 ± 0.26

10–19 min Sedentary
bouts (bouts/h) 0.19 ± 0.15 0.25 ± 0.27 0.35 ± 0.29 0.52 ± 0.38 0.38 ± 0.28 0.41 ± 0.26

20–29 min Sedentary
bouts (bouts/h) 0.00 ± 0.02 0.07 ± 0.09 0.04 ± 0.08 0.08 ± 0.12 0.04 ± 0.07 0.11 ± 0.15

30+ min Sedentary
bouts (bouts/h) 0 0 0 0 0 0

Sit-to-stand
transitions (bouts/h) 6.54 ± 1.84 5.41 ± 2.52 5.77 ± 2.19 5.32 ± 1.66 3.93 ± 1.57 4.65 ± 1.47

Means and standard deviations. Girls (%) describes percentage of girls in subsamples.

3.2. Associations of Gender, Grade Level and Classroom Type on Sedentary Behavior

A three-way factorial ANOVA was used to examine the three- and two-way interaction
and main effects of gender (girls vs. boys), grade level (fifth grade vs. third grade) and
classroom type (open vs. conventional) on different sedentary bout duration categories and
sit-to-stand transitions. Due to the small observed number of bouts >10-min, the sedentary
bout categories of 10-to-19-min and 20-to-29 min were combined for the three-way ANOVA
analysis. Sedentary bouts lasting over 30-min were not observed. Table 2 shows results of
the three-way ANOVA test of between-subjects effects of grade, gender and classroom type
on sedentary behavior variables.

Table 2. Three-way ANOVA test of between-subjects effects of grade, gender and classroom type on
sedentary behavior variables.

F(7,183)

Sedentary Behavior Variable Gender Grade Classroom Gender x
Grade

Gender
x

Classroom

Grade
x

Classroom

Gender
x

Grade
x

Classroom

1–4 min Sedentary bouts 2.244 0.723 54.380 *** 2.643 5.940 * 1.062 0.160
5–9 min Sedentary bouts 0.171 1.442 0.957 0.069 0.525 0.232 0.009

>10 min Sedentary bouts a,b 3.566 9.000 ** 22.686 *** 4.612 * 0.032 0.227 0.216
Sit-to-Stand Transitions b 0.144 3.289 5.174 * 0.567 0.526 1.572 0.549

* p < 0.05, ** p < 0.01, *** p < 0.001, a log(x + 1) transformation was utilized. b Three-way ANOVA was conducted
using the heteroskedasticity-consistent HC3 version of Huber–White’s robust standard errors.

Statistically significant three-way interactions between gender, grade and classroom
type on the sedentary behavior variables were not observed (Table 2). A significant two-way
interaction was observed between gender and classroom type on the 1-to-4-min sedentary
bouts (Table 2). However, the post hoc test indicated that the differences between boys
and girls were not significant in either open learning spaces or conventional classrooms.
Both girls (mean difference 1.2 bouts/h, p = 0.003) and boys (mean difference 2.4 times/h,
p < 0.001) had more 1-to-4-min sedentary bouts in the open learning spaces compared to
the conventional classroom, when the means were adjusted for the grade level (Table 3).
The main effect of classroom type on 1-to-4-min sedentary bouts was significant (Table 2),
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as the students in open classrooms had more 1-to-4-min bouts (mean difference 1.8 bouts/h,
p < 0.001) than in the conventional classrooms when the means were adjusted for grade
level and gender (Table 3).

Table 3. Estimated marginal means of post hoc analyses after three-way ANOVA.

1-to-4-min Sedentary Bouts (Bouts/h) Adjusted for Grade Level

Gender Classroom Type Estimated Marginal Mean Lower CI95% Upper CI95%

Girls Open 6.3 5.7 6.9
Boys Open 7.3 6.7 7.8
Girls Conventional 5.1 4.8 5.5
Boys Conventional 4.9 4.5 5.2

1-to-4-min sedentary bouts (bouts/h) adjusted for grade level and gender

Classroom type Estimated marginal mean Lower CI95% Upper CI95%

Open 6.8 6.4 7.2
Conventional 5.0 4.7 5.3

>10-min bouts (log(bouts/h + 1)) a adjusted for classroom type

Gender Grade Estimated marginal mean Lower CI95% Upper CI95%

Girls 5th 0.40 0.33 0.48
Boys 5th 0.27 0.20 0.35
Girls 3rd 0.24 0.18 0.30
Boys 3rd 0.25 0.19 0.30

>10-min bouts (log(bouts/h + 1)) a,b adjusted for grade level and gender

Classroom type Estimated marginal mean Lower CI95% Upper CI95%

Open 0.21 0.16 0.27
Conventional 0.37 0.33 0.40

Sit-to-Stand-transitions (transitions/h) b adjusted for grade level and gender

Classroom type Estimated marginal mean Lower CI95% Upper CI95%

Open 6.0 5.5 6.6
Conventional 5.1 4.8 5.5

a log(x + 1) transformation was utilized. b Three-way ANOVA was conducted using the heteroskedasticity-
consistent HC3 version of Huber–White’s robust standard errors.

For the 5-to-9-min sedentary bouts, neither two-way interactions nor main effects
were observed (Table 2). For >10-min bouts, assumptions of the normality of data and the
homogeneity of variance were not met, and the number of >10-min bouts per hour was
first log(x + 1)-transformed. After log(x + 1)-transformation, Levene’s test still indicated
a violation of the homogeneity of variances. Therefore, a robust ANOVA was conducted
using the HC3-version of Huber–White’s robust standard errors, which indicated that there
was a significant two-way interaction between gender and grade (Table 2).

The post hoc test indicated that fifth grade girls had more >10-min bouts than third
grade girls (median; interquartile range: 0.60; 0.50 vs. 0.31; 0.41 bouts/h, p = 0.004) when
adjusted for classroom type. The main effect for classroom type was significant, and the
students in open learning spaces had fewer >10-min sedentary bouts (median; interquartile
range: 0.20; 0.24 vs. 0.48; 0.55 bouts/h, p < 0.001), when adjusted for grade level and gender
(Table 3).

For sit-to-stand transitions, a robust three-way ANOVA was conducted as the assump-
tion for the homogeneity of variance was not met. A significant main effect for classroom
type was observed, as the students in conventional classrooms had fewer sit-to-stand
transitions (0.9 STS/h, p = 0.009) compared to the students in open learning spaces when
the means were adjusted for grade level and gender.
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3.3. Grade-Matched Differences between Schools

A one-way ANCOVA was used to investigate differences in the sedentary behavior
variables between schools controlled for gender. There were significant differences between
schools (F(2,108) = 14.816, p < 0.001) in the 1-to-4-min sedentary bouts in the third grade
students. The third grade students in school A had more 1-to-4-min bouts than their
counterparts in schools B (mean difference 1.5 bouts/h, p < 0.001) and C (mean difference
1.7 bouts/h, p < 0.001) (Table 4). Significant differences were observed also for the fifth
grade students between schools (F(2,75) = 14.801, p < 0.001). The fifth grade students
in school A had more 1-to-4-min sedentary bouts than the students in schools B (mean
difference 1.6 bouts/h, p = 0.011) and C (mean difference 2.5 bouts/h, p < 0.001) (Table 4).

Table 4. Grade-matched between school-estimated marginal means of sedentary behavior variables
controlled for gender.

School—Classroom Type Significant Difference between Schools Estimated Marginal Mean Lower CI95% Upper CI95%

1-to-4-min sedentary bouts (Bouts/(h)

3rd grade

A—Open A-B ***, A-C *** 6.8 6.4 7.3
B—Conventional 5.3 4.9 5.7
C—Conventional 5.1 4.5 5.7

5th grade

A—Open A-B *, A-C *** 6.8 6.1 7.5
B—Conventional 5.1 4.6 5.7
C—Conventional 4.3 3.6 4.9

5-to-9-min sedentary bouts (bouts/h)

3rd grade

A—Open 1.5 1.3 1.7
B—Conventional 1.4 1.2 1.5
C—Conventional 1.4 1.2 1.7

5th Grade b

A—Open 1.6 1.4 1.8
B—Conventional 1.6 1.4 1.8
C—Conventional 1.5 1.3 1.7

>10-min bouts (log(bouts/h+1)) a

3rd Grade b

A—Open A-B *, A-C * 0.17 0.11 0.24
B—Conventional 0.30 0.25 0.36
C—Conventional 0.33 0.25 0.41

5th Grade b

A—Open A-B * 0.25 0.16 0.35
B—Conventional 0.43 0.36 0.51
C—Conventional 0.41 0.32 0.50

Sit-to-Stand Transitions (transitions/h)

3rd Grade

A—Open A-C *** 6.5 5.9 7.2
B—Conventional B-C * 5.8 5.2 6.3
C—Conventional 3.9 3.1 4.8

5th Grade b

A—Open 5.4 4.6 6.2
B—Conventional 5.3 4.7 6.0
C—Conventional 4.7 3.9 5.4

a log(x + 1) transformation was utilized. b One-way ANCOVA was using the heteroskedasticity-consistent HC3
version of Huber–White’s robust standard errors. * p < 0.05, *** p < 0.001.

For the 5-to-9-min bouts, the differences between schools were not significant ei-
ther for the third or fifth grade students. The estimated marginal means adjusted for
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gender indicated similar numbers of 5-to-9-min bouts in all three schools in both grade
levels (Table 4). For log(x + 1)-transformed >10-min sedentary bouts, there were signifi-
cant differences between schools in the third grade students (F(2,108) = 8.634, p < 0.001).
The third grade students in school A had fewer >10-min sedentary bouts compared to
schools B (median; interquartile range: 0.20; 0.20 vs. 0.36; 0.65 bouts/h, p = 0.011) and
C (median; interquartile range: 0.42; 0.45 bouts/h, p = 0.012) (Table 4). In the fifth grade
students, covariate gender was significantly associated with >10-min sedentary bouts
(F(1,75) = 5.598, p = 0.021). However, there was an overlap between 95% confidence inter-
vals of log(x + 1)-transformed estimated marginal means of with >10-min sedentary bouts
between girls (95%CI [0.35, 0.50]) and boys (95%CI [0.23; 0.38]). There were also statistically
significant differences between schools (F(2,75) = 4.773, p = 0.11). The fifth grade in school
A had fewer >10-min sedentary bouts than the students in school B (median; interquartile
range: 0.27; 0.33 vs. 0.67;0.22 bouts/h, p = 0.013), while the differences between schools
A-C and B-C were not statistically significant (Table 4).

In third grade, statistically significant differences were observed for the students’ sit-
to-stand transitions between schools (F(2,108) = 12.198, p < 0.001). The third grade students
in school A had more sit-to-stand transitions than the students in school C (mean difference
2.6 transitions/h, p < 0.001), and there was also a statistically significant difference between
schools B and C (mean difference 1.9 transitions/h, p = 0.011) (Table 4). In fifth grade,
statically significant differences between schools were not observed for the students’ sit-to-
stand transitions (Table 4).

4. Discussion

The present study investigated third and fifth grade students’ accelerometry-assessed
sedentary patterns and postural transitions from sitting to standing between open and
conventional learning spaces and between three schools. The results indicated that the
students in open learning spaces had more 1-to-4-min sedentary bouts, fewer >10-min
sedentary bouts and more sit-to-stand transitions than the students in conventional learning
spaces. There were no differences in 5-to-9-min bouts between the open learning spaces and
conventional classrooms. In line with previous research [17,18], the current results indicate
that sedentary time is accumulated in open and flexible learning spaces in shorter bouts
with more frequent breaks in sedentary time and more postural transitions. Therefore, open
learning spaces may provide potential benefits by breaking up the prolonged sedentary
time of school-aged children and youth [6–8]. Some differences also occurred between the
two schools with conventional learning spaces in the sit-to-stand transitions among third
grade students, but the differences between the conventional schools were modest and
statistically not significant. Although school level policies and individual teacher’s peda-
gogical practices may influence the accumulation and breaking up of sedentary time [42],
the present study suggests that classroom type seems to exert a greater influence than
school on classroom-based sedentary behavior.

Gender and grade level had an interaction effect on >10-min sedentary bouts as fifth
grade girls had more >10-min sedentary bouts than third grade girls. These finding are
consistent with previous findings, indicating that older students, especially girls, tend to be
more sedentary than younger students [11,43–46]. These findings suggest that interventions
targeting classroom-based sedentary behavior need to focus on reducing sedentary behavior
among older students, especially among girls. Furthermore, when examining classroom
physical activity interventions, the gender and grade level or age of the participants should
be considered.

Strengths of this present study include the use of accelerometry-derived measures of
classroom-based sedentary behavior in authentic settings where teaching methods were not
experimentally altered. This approach enabled estimation of the associations of classroom
type on classroom-based sedentary behavior in real life conditions. Furthermore, our
statistical approach allowed analysis of the potential associations of participants’ gender
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and grade level on classroom-based sedentary behavior. Potential differences between
schools, in addition to classroom type, were also investigated.

Limitations of this study include its cross-sectional nature, which excludes confirma-
tion of any causal relationships between the assessed variables. Furthermore, our sample
size of 15 classes and an unbalanced design including one school with open learning space
and two schools with conventional classroom, reduces the statistical power and possi-
bilities for clustering students within classes and schools with sophisticated approaches,
such as hierarchical linear modeling [47]. We did not control for the possible influences
of weight, body fat content or anthropometry on classroom-based sedentary behavior be-
cause such procedure is quite rare in epidemiological settings. However, we acknowledge
that children who are overweight have been observed to spend significantly less time
in moderate-to-vigorous intensity activities than children with normal weight [11]. For
instance, one study found that while children of normal weight in the intervention group
were more active than children of normal weight in the control group, similar differences
were not observed among overweight and obese children [48]. Therefore, future studies
are needed to examine whether associations between the type of classroom learning envi-
ronment and classroom-based sedentary behavior are different in populations of normal
and overweight children.

School-level physical activity policies were not assessed, but all three schools par-
ticipated in the national action program, Finnish Schools on the Move, which aims to
establish a physically active culture in Finnish comprehensive schools. Approximately 90%
of Finnish elementary schools and 95% of pupils are involved in the program [49]. Schools
and municipalities that participate in the program implement their own plans to enhance
physical activity during physical education, recess and academic lessons [49,50], and, thus,
there may be some differences in the activities performed during the school week that were
not controlled for in this study. For example, if students participate in vigorous physical
activity during physical education or recess, they may be less physically active during the
classroom lessons. It is also possible that teachers feel that breaking up students’ sedentary
time is less necessary if students have already been physically active during the PE lesson
or recess. Information is currently limited on the relation between sedentary and physical
activity in different contexts, in particular, on how the extent of activity in different lessons,
and during recess and lunch time, influence each other [51].

As the physical aspects of learning spaces do not influence sedentary behavior alone,
but exert their influence together with factors related to the school culture and pedagog-
ical solutions [23], future studies should investigate potential school-level policies and
potential teachers’ intrapersonal factors, such as their perceptions of the value of physi-
cal activity [42], which were not included in this study. Furthermore, this study did not
involve assessments of students’ experiences regarding open learning spaces compared
to conventional classrooms. However, a recent study indicated that students studying in
learning spaces with flexible furniture have reported greater satisfaction with the learning
environment than students in classrooms with traditional furniture, as the former provides
more opportunities for student autonomy [52]. Students’ attending open and flexible
learning spaces have been observed to engage more in collaborative learning activities
and to incorporate mobility into their own learning activities, while developing agency
by choosing how and where they will work [25]. Open and flexible classroom designs
can influence social relationships by facilitating spontaneous interactions among students
and teachers [25]. There is some evidence that academic results in English, Mathematics
and Humanities may benefit from the utilization of flexible learning spaces in Australian
children and adolescents [53]. Associations between open learning spaces and academic
results have not been studied in the Finnish educational setting. Therefore, future studies
should seek to investigate the potential effects of open learning spaces on the academic
results of Finnish primary school-aged children.

Finally, the accelerometer data reduction methods and the accelerometers themselves
used in this study are somewhat different than those in prior studies [18,38], and, there-
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fore, the results of the different studies are not directly comparable. Currently, there is
no clear consensus about the most valid operational definitions of accelerometer-based
measures among researchers [39]. The MAD method used for assessing accelerometer
data in this study has documented validity and reliability across different accelerome-
ter brands [34,35]. The sit-to-stand transition algorithm has been shown to be reliable in
free-living environments in community-dwelling older adults [40], but it has not been yet
validated for children.

5. Conclusions

Students in open learning spaces were found to have more 1-to-4-min sedentary bouts,
fewer >10-min sedentary bouts and more sit-to-stand transitions, while there were no dif-
ferences in the 5-to-9-min sedentary bouts between open learning spaces and conventional
classrooms. Shorter sedentary bouts and more postural transitions may induce health
benefits in school-age children in the long term. Studies with longitudinal multi-level
approaches are warranted.

Author Contributions: Conceptualization, T.F., A.S. and A.-M.P., methodology T.F., A.S., A.-M.P. and
J.H.; formal analysis, J.H.; investigation, J.H.; data curation, J.H.; writing—original draft preparation,
J.H.; writing—review and editing T.F., E.A.H., A.S. and A.-M.P.; visualization, J.H.; supervision, T.F.,
A.S., E.A.H. and A.-M.P.; project administration, T.F.; funding acquisition, A-MP., A.S. and T.F. All
authors have read and agreed to the published version of the manuscript.

Funding: This study was funded by the Ministry of Education and Culture of Finland as part of the
CHIPASE study: Children’s Physical Activity Spectrum: Daily Variations in Physical Activity and Sedentary
Patterns Related to School Indoor Physical Environment, grant number OKM/59/626/2016-2018.

Institutional Review Board Statement: The University of Jyväskylä Ethics Committee approved the
research protocol.

Informed Consent Statement: Students and their parents (or legal guardians) gave their written
informed consent for the students’ participation in the study.

Data Availability Statement: The data presented in this study are available upon reasonable request
from the corresponding author.

Acknowledgments: We would like to acknowledge the teachers and administrators at our participant
schools for their support of this project and thank the students who volunteered their participation.
The authors wish to acknowledge CSC—IT Center for Science, Finland, for its computational re-
sources and Timo Rantalainen from University of Jyväskylä for his contributions to the physical
activity analysis.

Conflicts of Interest: The authors declare no conflict of interest. The funders had no role in the design
of the study; in the collection, analyses or interpretation of data; in the writing of the manuscript; or
in the decision to publish the results.

References
1. Bull, F.C.; Al-Ansari, S.S.; Biddle, S.; Borodulin, K.; Buman, M.P.; Cardon, G.; Carty, C.; Chaput, J.-P.; Chastin, S.; Chou, R.; et al.

World Health Organization 2020 Guidelines on Physical Activity and Sedentary Behaviour. Br. J. Sports Med. 2020, 54, 1451–1462.
[CrossRef]

2. Tremblay, M.S.; Carson, V.; Chaput, J.-P.; Connor Gorber, S.; Dinh, T.; Duggan, M.; Faulkner, G.; Gray, C.E.; Gruber, R.; Janson, K.
Canadian 24-Hour Movement Guidelines for Children and Youth: An Integration of Physical Activity, Sedentary Behaviour, and
Sleep. Appl. Physiol. Nutr. Metab. 2016, 41, S311–S327. [CrossRef] [PubMed]

3. Biddle, S.J.; Ciaccioni, S.; Thomas, G.; Vergeer, I. Physical Activity and Mental Health in Children and Adolescents: An Updated
Review of Reviews and an Analysis of Causality. Psychol. Sport Exerc. 2019, 42, 146–155. [CrossRef]

4. Janssen, I.; LeBlanc, A.G. Systematic Review of the Health Benefits of Physical Activity and Fitness in School-Aged Children and
Youth. Int. J. Behav. Nutr. Phys. Act. 2010, 7, 40. [CrossRef] [PubMed]

5. Tremblay, M.S.; Aubert, S.; Barnes, J.D.; Saunders, T.J.; Carson, V.; Latimer-Cheung, A.E.; Chastin, S.F.M.; Altenburg, T.M.;
Chinapaw, M.J.M.; Altenburg, T.M.; et al. Sedentary Behavior Research Network (SBRN)—Terminology Consensus Project
Process and Outcome. Int. J. Behav. Nutr. Phys. Act. 2017, 14, 75. [CrossRef] [PubMed]

http://doi.org/10.1136/bjsports-2020-102955
http://doi.org/10.1139/apnm-2016-0151
http://www.ncbi.nlm.nih.gov/pubmed/27306437
http://doi.org/10.1016/j.psychsport.2018.08.011
http://doi.org/10.1186/1479-5868-7-40
http://www.ncbi.nlm.nih.gov/pubmed/20459784
http://doi.org/10.1186/s12966-017-0525-8
http://www.ncbi.nlm.nih.gov/pubmed/28599680


Int. J. Environ. Res. Public Health 2022, 19, 8185 12 of 13

6. Saunders, T.J.; Tremblay, M.S.; Mathieu, M.-È.; Henderson, M.; O’Loughlin, J.; Tremblay, A.; Chaput, J.-P.; on behalf of the
QUALITY cohort research group. Associations of Sedentary Behavior, Sedentary Bouts and Breaks in Sedentary Time with
Cardiometabolic Risk in Children with a Family History of Obesity. PLoS ONE 2013, 8, e79143. [CrossRef]

7. Carson, V.; Hunter, S.; Kuzik, N.; Gray, C.E.; Poitras, V.J.; Chaput, J.-P.; Saunders, T.J.; Katzmarzyk, P.T.; Okely, A.D.;
Connor Gorber, S.; et al. Systematic Review of Sedentary Behaviour and Health Indicators in School-Aged Children and Youth:
An Update. Appl. Physiol. Nutr. Metab. 2016, 41, S240–S265. [CrossRef]

8. Belcher, B.R.; Berrigan, D.; Papachristopoulou, A.; Brady, S.M.; Bernstein, S.B.; Brychta, R.J.; Hattenbach, J.D.; Tigner, I.L., Jr.;
Courville, A.B.; Drinkard, B.E.; et al. Effects of Interrupting Children’s Sedentary Behaviors with Activity on Metabolic Function:
A Randomized Trial. J. Clin. Endocrinol. Metab. 2015, 100, 3735–3743. [CrossRef]

9. Aubert, S.; Barnes, J.D.; Abdeta, C.; Nader, P.A.; Adeniyi, A.F.; Aguilar-Farias, N.; Tenesaca, D.S.A.; Bhawra, J.; Brazo-Sayavera, J.;
Cardon, G.; et al. Global Matrix 3.0 Physical Activity Report Card Grades for Children and Youth: Results and Analysis from
49 Countries. J. Phys. Act. Health 2018, 15, S251–S273. [CrossRef]

10. Konstabel, K.; Veidebaum, T.; Verbestel, V.; Moreno, L.A.; Bammann, K.; Tornaritis, M.; Eiben, G.; Molnár, D.; Siani, A.;
Sprengeler, O.; et al. Objectively Measured Physical Activity in European Children: The IDEFICS Study. Int. J. Obes. 2014, 38,
S135–S143. [CrossRef]

11. van Stralen, M.M.; Yıldırım, M.; Wulp, A.; te Velde, S.J.; Verloigne, M.; Doessegger, A.; Androutsos, O.; Kovács, É.; Brug, J.;
Chinapaw, M.J.M. Measured Sedentary Time and Physical Activity during the School Day of European 10 to 12-Year-Old Children:
The ENERGY Project. J. Sci. Med. Sport 2014, 17, 201–206. [CrossRef] [PubMed]

12. Hegarty, L.M.; Mair, J.L.; Kirby, K.; Murtagh, E.; Murphy, M.H. School-Based Interventions to Reduce Sedentary Behaviour in
Children: A Systematic Review. AIMS Public Health 2016, 3, 520. [CrossRef] [PubMed]

13. Webster, C.A.; Russ, L.; Vazou, S.; Goh, T.L.; Erwin, H. Integrating Movement in Academic Classrooms: Understanding, Applying
and Advancing the Knowledge Base. Obes. Rev. 2015, 16, 691–701. [CrossRef] [PubMed]

14. Watson, A.; Timperio, A.; Brown, H.; Best, K.; Hesketh, K.D. Effect of Classroom-Based Physical Activity Interventions on
Academic and Physical Activity Outcomes: A Systematic Review and Meta-Analysis. Int. J. Behav. Nutr. Phys. Act. 2017, 14, 114.
[CrossRef]

15. McMichan, L.; Gibson, A.-M.; Rowe, D.A. Classroom-Based Physical Activity and Sedentary Behavior Interventions in Adoles-
cents: A Systematic Review and Meta-Analysis. J. Phys. Act. Health 2018, 15, 383–393. [CrossRef]

16. Ucci, M.; Law, S.; Andrews, R.; Fisher, A.; Smith, L.; Sawyer, A.; Marmot, A. Indoor School Environments, Physical Activity,
Sitting Behaviour and Pedagogy: A Scoping Review. Build. Res. Inf. 2015, 43, 566–581. [CrossRef]

17. Brittin, J.; Frerichs, L.; Sirard, J.R.; Wells, N.M.; Myers, B.M.; Garcia, J.; Sorensen, D.; Trowbridge, M.J.; Huang, T. Impacts of
Active School Design on School-Time Sedentary Behavior and Physical Activity: A Pilot Natural Experiment. PLoS ONE 2017,
12, e0189236. [CrossRef]

18. Kariippanon, K.E.; Cliff, D.P.; Okely, A.D.; Parrish, A.-M. Flexible Learning Spaces Reduce Sedentary Time in Adolescents. J. Sci.
Med. Sport 2019, 22, 918–923. [CrossRef]

19. Saltmarsh, S.; Chapman, A.; Campbell, M.; Drew, C. Putting “Structure within the Space”: Spatially Un/Responsive Pedagogic
Practices in Open-Plan Learning Environments. Educ. Rev. 2015, 67, 315–327. [CrossRef]

20. Niemi, K. The Best Guess for the Future? ‘Teachers’ Adaptation to Open and Flexible Learning Environments in Finland. Educ.
Inq. 2021, 12, 282–300. [CrossRef]

21. Finnish National Board of Education; National Core Curriculum for Basic Education 2014. 2016. Available online: https://www.
oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_perusteet_2014.pdf (accessed on 30 April 2022).

22. Brittin, J.; Sorensen, D.; Trowbridge, M.; Lee, K.K.; Breithecker, D.; Frerichs, L.; Huang, T. Physical Activity Design Guidelines for
School Architecture. PLoS ONE 2015, 10, e0132597. [CrossRef] [PubMed]

23. Deed, C.; Blake, D.; Henriksen, J.; Mooney, A.; Prain, V.; Tytler, R.; Zitzlaff, T.; Edwards, M.; Emery, S.; Muir, T.; et al. Teacher
Adaptation to Flexible Learning Environments. Learn. Environ. Res. 2020, 23, 153–165. [CrossRef]

24. Sigurðardóttir, A.K.; Hjartarson, T. The Idea and Reality of an Innovative School: From Inventive Design to Established Practice
in a New School Building. Improv. Sch. 2016, 19, 62–79. [CrossRef]

25. Reinius, H.; Korhonen, T.; Hakkarainen, K. The design of learning spaces matters: Perceived impact of the deskless school on
learning and teaching. Learn. Environ. Res. 2021, 24, 339–354. [CrossRef]

26. Carvalho, L.; Yeoman, P. Framing Learning Entanglement in Innovative Learning Spaces: Connecting Theory, Design and Practice.
Br. Educ. Res. J. 2018, 44, 1120–1137. [CrossRef]

27. Campbell, M.; Saltmarsh, S.; Chapman, A.; Drew, C. Issues of Teacher Professional Learning within ‘Non-Traditional’Classroom
Environments. Improv. Sch. 2013, 16, 209–222. [CrossRef]

28. Deed, C.; Lesko, T. ‘Unwalling’the Classroom: Teacher Reaction and Adaptation. Learn. Environ. Res. 2015, 18, 217–231. [CrossRef]
29. Hartikainen, J.; Haapala, E.A.; Poikkeus, A.-M.; Lapinkero, E.; Pesola, A.J.; Rantalainen, T.; Sääkslahti, A.; Gao, Y.; Finni, T.

Comparison of Classroom-Based Sedentary Time and Physical Activity in Conventional Classrooms and Open Learning Spaces
Among Elementary School Students. Front. Sports Act. Living 2021, 3, 626282. [CrossRef]

30. Hartikainen, J.; Haapala, E.A.; Poikkeus, A.-M.; Sääkslahti, A.; Laukkanen, A.; Gao, Y.; Finni, T. Classroom-based physical activity
and teachers’ instructions on students’ movement in conventional classrooms and open learning spaces. Learn. Environ. Res. 2022.
[CrossRef]

http://doi.org/10.1371/journal.pone.0079143
http://doi.org/10.1139/apnm-2015-0630
http://doi.org/10.1210/jc.2015-2803
http://doi.org/10.1123/jpah.2018-0472
http://doi.org/10.1038/ijo.2014.144
http://doi.org/10.1016/j.jsams.2013.04.019
http://www.ncbi.nlm.nih.gov/pubmed/23707474
http://doi.org/10.3934/publichealth.2016.3.520
http://www.ncbi.nlm.nih.gov/pubmed/29546180
http://doi.org/10.1111/obr.12285
http://www.ncbi.nlm.nih.gov/pubmed/25904462
http://doi.org/10.1186/s12966-017-0569-9
http://doi.org/10.1123/jpah.2017-0087
http://doi.org/10.1080/09613218.2015.1004275
http://doi.org/10.1371/journal.pone.0189236
http://doi.org/10.1016/j.jsams.2019.02.007
http://doi.org/10.1080/00131911.2014.924482
http://doi.org/10.1080/20004508.2020.1816371
https://www.oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_perusteet_2014.pdf
https://www.oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_perusteet_2014.pdf
http://doi.org/10.1371/journal.pone.0132597
http://www.ncbi.nlm.nih.gov/pubmed/26230850
http://doi.org/10.1007/s10984-019-09302-0
http://doi.org/10.1177/1365480215612173
http://doi.org/10.1007/s10984-020-09345-8
http://doi.org/10.1002/berj.3483
http://doi.org/10.1177/1365480213501057
http://doi.org/10.1007/s10984-015-9181-6
http://doi.org/10.3389/fspor.2021.626282
http://doi.org/10.1007/s10984-022-09411-3


Int. J. Environ. Res. Public Health 2022, 19, 8185 13 of 13

31. Hartikainen, J.; Poikkeus, A.-M.; Haapala, E.A.; Sääkslahti, A.; Finni, T. Associations of Classroom Design and Classroom-Based
Physical Activity with Behavioral and Emotional Engagement among Primary School Students. Sustainability 2021, 13, 8116.
[CrossRef]

32. Arvidsson, D.; Fridolfsson, J.; Börjesson, M. Measurement of Physical Activity in Clinical Practice Using Accelerometers. J. Intern.
Med. 2019, 286, 137–153. [CrossRef] [PubMed]

33. Janssen, X.; Cliff, D.P. Issues Related to Measuring and Interpreting Objectively Measured Sedentary Behavior Data. Meas. Phys.
Educ. Exerc. Sci. 2015, 19, 116–124. [CrossRef]

34. Aittasalo, M.; Vähä-Ypyä, H.; Vasankari, T.; Husu, P.; Jussila, A.-M.; Sievänen, H. Mean Amplitude Deviation Calculated from Raw
Acceleration Data: A Novel Method for Classifying the Intensity of Adolescents’ Physical Activity Irrespective of Accelerometer
Brand. BMC Sports Sci. Med. Rehabil. 2015, 7, 18. [CrossRef] [PubMed]

35. Vähä-Ypyä, H.; Vasankari, T.; Husu, P.; Suni, J.; Sievänen, H. A Universal, Accurate Intensity-based Classification of Different
Physical Activities Using Raw Data of Accelerometer. Clin. Physiol. Funct. Imaging 2015, 35, 64–70. [CrossRef]

36. Altenburg, T.M.; Wang, X.; van Ekris, E.; Andersen, L.B.; Møller, N.C.; Wedderkopp, N.; Chinapaw, M.J.M. The Consequences of
Using Different Epoch Lengths on the Classification of Accelerometer Based Sedentary Behaviour and Physical Activity. PLoS
ONE 2021, 16, e0254721. [CrossRef] [PubMed]

37. Husu, P.; Jussila, A.; Tokola, K.; Vähä-Ypyä, H.; Vasankari, T. Objektiivisesti Mitatun Liikkumisen, Paikallaanolon Ja Unen
Määrä. In Lasten Ja Nuorten liikuntakäyttäytyminen Suomessa LIITU-Tutkimuksen Tuloksia; Kokko, S., Martin, L., Eds.; Valtion
liikuntaneuvoston Julkaisuja 1; UKK-Instituutti: Tampere, Finland, 2019; pp. 27–40.

38. Carson, V.; Stone, M.; Faulkner, G. Patterns of Sedentary Behavior and Weight Status Among Children. Pediatr. Exerc. Sci. 2014,
26, 95–102. [CrossRef] [PubMed]

39. Altenburg, T.M.; Chinapaw, M.J. Bouts and Breaks in Children’s Sedentary Time: Currently Used Operational Definitions and
Recommendations for Future Research. Prev. Med. 2015, 77, 1–3. [CrossRef]

40. Löppönen, A.; Karavirta, L.; Portegijs, E.; Koivunen, K.; Rantanen, T.; Finni, T.; Delecluse, C.; Roie, E.V.; Rantalainen, T. Day-to-
Day Variability and Year-to-Year Reproducibility of Accelerometer-Measured Free-Living Sit-to-Stand Transitions Volume and
Intensity among Community-Dwelling Older Adults. Sensors 2021, 21, 6068. [CrossRef]

41. Fox, J.; Weisberg, S. An R Companion to Applied Regression, 3rd ed.; Sage: Thousand Oaks, CA, USA, 2019.
42. Michael, R.D.; Webster, C.A.; Egan, C.A.; Nilges, L.; Brian, A.; Johnson, R.; Carson, R.L. Facilitators and Barriers to Movement

Integration in Elementary Classrooms: A Systematic Review. Res. Q. Exerc. Sport 2019, 90, 151–162. [CrossRef]
43. Grao-Cruces, A.; Sánchez-Oliva, D.; Padilla-Moledo, C.; Izquierdo-Gómez, R.; Cabanas-Sánchez, V.; Castro-Piñero, J. Changes in

the School and Non-School Sedentary Time in Youth: The UP&DOWN Longitudinal Study. J. Sports Sci. 2020, 38, 780–786.
44. Salin, K.; Huhtiniemi, M.; Watt, A.; Hakonen, H.; Jaakkola, T. Differences in the Physical Activity, Sedentary Time, and BMI of

Finnish Grade 5 Students. J. Phys. Act. Health 2019, 16, 765–771. [CrossRef] [PubMed]
45. Trost, S.G.; Pate, R.R.; Sallis, J.F.; Freedson, P.S.; Taylor, W.C.; Dowda, M.; Sirard, J. Age and Gender Differences in Objectively

Measured Physical Activity in Youth. Med. Sci. Sports Exerc. 2002, 34, 350–355. [CrossRef]
46. Mooses, K.; Mägi, K.; Riso, E.-M.; Kalma, M.; Kaasik, P.; Kull, M. Objectively Measured Sedentary Behaviour and Moderate and

Vigorous Physical Activity in Different School Subjects: A Cross-Sectional Study. BMC Public Health 2017, 17, 108. [CrossRef]
[PubMed]

47. Hox, J.J.; Maas, C.J. The Accuracy of Multilevel Structural Equation Modeling with Pseudobalanced Groups and Small Samples.
Struct. Equ. Model. 2001, 8, 157–174. [CrossRef]

48. Gallè, F.; Pecoraro, P.; Calella, P.; Cerullo, G.; Imoletti, M.; Mastantuono, T.; Muscariello, E.; Ricchiuti, R.; Sensi, S.;
Sorrentino, C.; et al. Classroom Active Breaks to Increase Children’s Physical Activity: A Cross-Sectional Study in the Province of
Naples, Italy. Int. J. Environ. Res. Public. Health 2020, 17, 6599. [CrossRef]

49. Blom, A.; Tammelin, T.; Laine, K.; Tolonen, H. Bright spots, physical activity investments that work: The Finnish Schools on the
Move programme. Br. J. Sports Med. 2018, 52, 820–822. [CrossRef]

50. McMullen, J.; Ní Chróinín, D.; Tammelin, T.; Pogorzelska, M.; van der Mars, H. International Approaches to Whole-of-School
Physical Activity Promotion. Quest 2015, 67, 384–399. [CrossRef]

51. Egan, C.A.; Webster, C.A.; Beets, M.W.; Weaver, R.G.; Russ, L.; Michael, D.; Nessbitt, D.; Orendorff, K.L. Sedentary Time and
Behavior during School: A Systematic Review and Meta-Analysis. Am. J. Health Educ. 2019, 50, 283–290. [CrossRef]

52. Attai, S.L.; Reyes, J.C.; Davis, J.L.; York, J.; Ranney, K.; Hyde, T.W. Investigating the impact of flexible furniture in the elementary
classroom. Learn. Environ. Res. 2021, 24, 153–167. [CrossRef]

53. Kariippanon, K.E.; Cliff, D.P.; Ellis, Y.G.; Ucci, M.; Okely, A.D.; Parrish, A.-M. School Flexible Learning Spaces, Student Movement
Behavior and Educational Outcomes among Adolescents: A Mixed-Methods Systematic Review. J. Sch. Health 2021, 91, 133–145.
[CrossRef]

http://doi.org/10.3390/su13148116
http://doi.org/10.1111/joim.12908
http://www.ncbi.nlm.nih.gov/pubmed/30993807
http://doi.org/10.1080/1091367X.2015.1045908
http://doi.org/10.1186/s13102-015-0010-0
http://www.ncbi.nlm.nih.gov/pubmed/26251724
http://doi.org/10.1111/cpf.12127
http://doi.org/10.1371/journal.pone.0254721
http://www.ncbi.nlm.nih.gov/pubmed/34265011
http://doi.org/10.1123/pes.2013-0061
http://www.ncbi.nlm.nih.gov/pubmed/24092774
http://doi.org/10.1016/j.ypmed.2015.04.019
http://doi.org/10.3390/s21186068
http://doi.org/10.1080/02701367.2019.1571675
http://doi.org/10.1123/jpah.2018-0622
http://www.ncbi.nlm.nih.gov/pubmed/31310997
http://doi.org/10.1097/00005768-200202000-00025
http://doi.org/10.1186/s12889-017-4046-9
http://www.ncbi.nlm.nih.gov/pubmed/28114919
http://doi.org/10.1207/S15328007SEM0802_1
http://doi.org/10.3390/ijerph17186599
http://doi.org/10.1136/bjsports-2017-097711
http://doi.org/10.1080/00336297.2015.1082920
http://doi.org/10.1080/19325037.2019.1642814
http://doi.org/10.1007/s10984-020-09322-1
http://doi.org/10.1111/josh.12984

	Introduction 
	Materials and Methods 
	Study Design and Participants 
	Accelerometry Outcomes 
	Statistical Analyses 

	Results 
	Descriptive Statistics 
	Associations of Gender, Grade Level and Classroom Type on Sedentary Behavior 
	Grade-Matched Differences between Schools 

	Discussion 
	Conclusions 
	References

