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6. Learning environments: Finnish
approaches and practices

Postdoctoral Researcher and Adjunct Professor
Tamds Péter Szabo (Department of Teacher Education,
University of Jyvdskyld)

Goal

The goal of this workshop was to help teachers think about the impact of
physical environments on learning and to further build their identity as de-
signers. The workshop also shared some principles and practices of Finnish

education with regards to learning environments.

Background

Experiences with different learning environments are crucial in human
learning. When exploring new sites, using tools or doing whatever activity,
people interact with their material environment

“the knowledge, skill and
confidence to use the environment
to carry out one’s own goals and to
enrich one’s experience”

and other people in various ways. In such in-
teractions, people learn about the surrounding

world and themselves at the same time, and
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build a so-called environmental competence which means “the knowledge,
skill and confidence to use the environment to carry out one’s own goals and
to enrich one's experience” (Hart 1979: 344).

According to the Finnish National Core Curriculum for Basic Education
(FNCC 2016: Chapter 3.4), “learning environments must offer possibilities
for creative solutions and the exploration of phenomenon from different

erspectives”. Further, the core curriculum . .
bersp organize workshops with the

participation of students, parents,
teachers, architects and interior
designers when a new kindergarten
or school is being planned

emphasizes that students should take part in
developing their learning environments, and
their individual needs should be taken into ac-
count in the design process (FNCC 2016: Chap-
ter 3.4). In accordance with these principles, it
is now common in Finland to organize workshops with the participation of
students, parents, teachers, architects and interior designers when a new
kindergarten or school is being planned, or when a substantial re-design
process is launched. For example, the Teacher Training School of the Uni-
versity of Jyvaskyla recently organized a multidisciplinary project involving
interaction, ICT, arts, culture, literacy and work life skills to renew the Sci-
ence classroom and the nearby corridor. The students prepared plans and
voted for their preferred versions. The most popular plans were finalized by
professionals, and a company re-furnished the classroom and the corridor
(Makela 2018).

Learning environments can be found and created everywhere. School
buildings and classrooms, museums and libraries are custom-designed

learning environments (Szabdé 2015), but any environ- .
any environment can offer

ment can offer learning opportunities; for example, one . ..
learning opportunities

can learn languages on the street, reading signs (Sayer
2009), or students can solve various tasks while they move in natural and

built environments and use various digital tools (Zheng et al. 2018).

Activities
Learning environments are also places of emotions, identity and belonging.
Interaction taking place in various environments influence how we think
about them and how we relate to them. The next activity helps you think
about your own relationship to school environments.
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Viitaniemi
School

MY NOTES

Imagine you are again a primary school pupil in the school of your childhood.

Close your eyes and recall your memories.
=» How do you feel?
=> Where are you? What do you see around you?
=» What can you hear?
=> Are there any particular scents that you can smell?
=» What do you do? What do others do?
=> Are there particularly important objects, signs, learning materials,
etc. that you see and/or use?

Share your time travelling experience with somebody (a colleague, a friend,

a family member, etc.).

2.
Now come back to the present: to your school and classroom(s) in which you
teach.

> What feels/looks similar to what you have just recalled?

=> What feels/looks different? What is the difference?

=» What has been your role in making that difference?

=» Is there anything that would need to be changed?

To develop your thoughts further, the freely available Design Thinking for

Educators toolkit (https://designthinkingforeducators.com/) as well as



the tasks and teachers’ stories in Module 4 help you plan and implement
change in learning environments in which / with which you work.
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