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1. INTRODUCTION

1.1Study Area and Research Questions

Of the 36.4 million people of concern to the Unitédations High
Commissioner for Refugees (UNHCR) in 2011, almcaif vere childrer!.
Researchers have pointed out that there is a reefdirther research on war
affected children which pays particular attentianthe role of attachment
relationships and social support available in pedtionships and extended
social networks to compliment the studies that $ocm the psychological
symptoms and mental disordérdn other words, refugee children’s past
experiences have been mainly studied from the pafiiew of psychology
and social studieSFrom this perspective, this study can be seerduae this
gap in the research — sharing some insights onntkepersonal relationship
that the Congolese refugee childrérhave with friends in post-migration
situation.

In addition, the overall tendency and characteristi previous
studies made from psychological, sociological amthimunications perspective
has been the lack of historical perspective andextn When looking at the
phenomenon of identity and culture creation, thegotiations happen in
interaction with others over tinfeBasically, these transitions — as negotiation
processes between people that happen in commumcathave a historical
context and they are bound to the time and placerevkhey happen. Also,

according to Martin and Nakayama history — inclgdoersonal history such as

'UNHCR 2011c.

2 See: Stichick Betancourt & Tanveer Khan 2008, 323-

% On studies made with a psychological or socialifpsee: Alitolppa-Niitamo 2003; Boyden
& Hart 2007; Watters 2008; Kumpulainen 2009; Hailkk®d012a; Lauritzen & Sivertsen 2012;
Liebkind & Janiskaja-Lahti & Mahdnen 2012.

* When referring taCongolese refugee children this study, | mean those children who are
originating from the Democratic Republic of the @onthat were under the concern of
UNHCR, living in the camps in Rwanda. The refugtsus determination in itself is a vast
topic, and | am not going to concentrate on itis study. On the refugee status determination,
see for example: Boyden & Hart 2007; Rousseau, @08l4; Schafer 2002; UNHCR 2012b.

®> On understanding behavior in its historical cohtsge: Tosh 2006, 36-37.

® Kokkonen 2010, 20.



memories of childhood experiences — plays an inapbntole in intercultural
interactions of people From this perspective, the study in question #&es

into consideration the historical context where tiegotiations on identity and
culture take place.

In Finland, research related to immigrant childrand their
adjustment to Finnish society started to interesiokrs more in the 1990s
when the larger influx of immigrants began. In 2@00s, studies on children
with an immigrant background have concentratedekample, on their school
performance, multiculturalism, and encounters witle so called majority
population. Researchers have also been interestdtiei so-called second
generation immigrant children’s family relationskipdentity formation, and
the categorizations related to those questiongli&turom the perspectives of
linguistics and social psychology have been madeef@mple through the
Finnish Youth Research Sociétyn previous studies on migrations it has been
repeatedly stated that interpersonal relationslngs an important factor in
attachment to a new or changed social environmentife situation®
According to Lotta Kokkonen’s study on refugeedenpersonal relationship
networks, friendships — like other relationships beth change during
transitions and contribute to the ways how refugedapt to change$.Also,
people generally describe three benefits of clommdship: 1) somebody to
talk to; 2) a person to depend and rely on forrumsental help, social support,
and caring; and 3) someone to have fun and enjapgdthings with.
Furthermore, communication with friends has beatesdtto relieve loneliness
and contribute to physical and psychological weillg**

Here the terniriendshiprefers to a broad category of interpersonal
relationships communicatively accomplished withrpeand characterized by
voluntary, reciprocated, non-romantic affection agabd will, according to
William K. Rawlings?? This means that people choose who they view aad tr
as their friends voluntarily. Secondly, friendsism mutual relationship shared

between persons, and one-sided offerings of fri@pddo not constitute an

" Martin & Nakamaya 2007, 129.

® Haikkola 2012a, 13-14.

° Berry 1997; Janiskaja-Lahti et al. 2003; Kokko2é10.
19 Kokkonen 2010, 11.

! Rawlings 2008b.

12 Rawlings 2008a; Kokkonen 2010, 76.



operable relationship. Thirdly, friendships are teatually negotiated between
persons, and they can complement, fuse with, campith, and substitute for
other interpersonal relationships. Sometimes it lwarifficult to differentiate
if people are communicating as siblings or as ti&grand friendships might
even substitute for a family if one does not hagktives close by’ For
example, some studies have shown that children gtwav up without
appropriate parental attachment figures can devekdaordinarily supportive
relationships with one another. This has been twe dor example in the
studies made on children’s relationships during MvaYar 11.** Other studies
have shown that refugee’s interpersonal relatigpssiin general have been
substituted or complemented by other relationshifiis must have happened
to some Congolese refugee children in the campswainda simply because of
the amount of children in the camps and the faat some of them did not
have any caretakers at all. Actually, 11 per a#nthe refugee households
were headed by minors still in 2006, accordinght®e YNHCR®. The shared
experiences and the special nature of such rekdtips as friendships could
also explain why the refugee children from varicosntries’ that | have met
during my work experience seem to have a deep camumderstanding with
each other even without having a common language.

Friendships vary in terms of depth and duratiormfrsuperficial
short-term bonds to profoundly dedicated lifelottgeéhments. Also, according
to Rawlings, friendships shape and reflect develasin social cognition,
perspective-taking abilities, moral comportmentd atooperation as equals
during childhood. In addition, during adolescencel gounger adulthood,
“friendships cultivate ethical sensibilities, andderstandings and practices of
intimacy, identity, and sociability® Psychologist Judy Dunn refers to earlier
studies in saying that relationships in general sgen as the context where
socialization takes place, in which communicatikitissare acquired, in which
the regulation of emotions develops, and in whidtatnthe psychologists call

the self-system- the set of potentialities which develop in adividual’s

13 Rawlings 2008a.

“Dunn 1993, 65.

1> Kokkonen 2010.

'® UNHCR & WFP 20086, 19.

7 Like children from the Democratic Republic of tBengo, Myanmar, and Afghanistan.
'8 Rawlings 2008b.



character in response to parental and other exterhzence — has its origins.
Moreover, according to Dunn, early peer relatiopshplay a key role in
children’s developmerit

The quality of the relationships defined as fridngs is also
important?® According to Rawlings, young people must adapmieves to
patterns of interaction determined by adults améosiblings for much of their
childhood. Contrary to these relationships, frigngs and peer interactions
involve the collaborative and cooperative developimef procedures for
interacting between equals which lacks these paspect$! Furthermore, the
reciprocal exchange and perspective-taking thateisessary for maintaining
such relationships, tends to enhance children'sitegty to others and their
capacity for expressing and experiencing affectiith an equal, and people in
generaf? In short, childhood friendships are important.

However, young peoples own voice has been lackimg fnany of
the previous studies done on their relationshipspast experiences. This
neglect of the topic of children’s agency reflettts wider position of children
in the society. In other words, for a long timeildten were regarded as mere
objects of socialization rather than active pgpaaits in the socialization
process, or in their lives in general. Childhoodswaerely regarded as
preparation for adulthood rather than a valuabieetiperiod in its owA®
Furthermore, the status of the children in earksearch done in the beginning
of the 2" century was derived from seeing them as develofatigimmature
and incomplete or fragile versions of an adultsgd dherefore unreliable
respondents or even “unknowing objed$” Similarly, it was not before the
research made by the historian Philippe Aries et very concept of
childhood — childhood memories and our descriptiminshildhood — started to
interest scholars in a historical sense. It has leded that AriésL’Enfant et
la familiale sous I'ancien régiméCenturies of Childhood first published in
1960 and translated in English in 1962) instigatiee whole study of the

9Dunn 1993, 2-3, and 58.

20 salmivalli 2005, 36-38, 40-41.

2L Rawlings 2008b.

2 Rawlings 2008b.

2 Haikkola 2011, 1202; Jordanova 2000, 44-45.

24 Earrell 2005, 29-30; Freeman & Mathison 2009, 2.



history of childhood® Correspondingly, Kaisa Vehkalahti has argued that
historical records on children’s experiences ave dad especially the material
produced by the children themselves is lacking rséarchers have to rely on
different official documentS. Furthermore, according to Salmivalli, majority
of studies done on children’s friendships have béeme with usually white,
North-American, and middle-class participants. #&sidon the impact of
different cultural and sub-cultural aspects on dieih’s relationships are,
however, becoming more popufdarCommunication scholars like William K.
Rawlings and Lotta Kokkonen have also been askargnfore attention to
these issue?.

Thus, from historical perspective, the study iskdid to
contemporary and family history, and the history ofildhood and
organizations. According to Martin and Nakayamapbedrom nonmainstream
cultural groups have a hard time in retaining tiestories. Yet these histories
are vital to understand how others and how themsisdves perceive them and
why. The fighting in the eastern part of the DenaticrRepublic of the Congo
(DRC) — where the children interviewed for thisdstiare from — continues
even today. Thus, even though categorizing reseasatontemporary history
might be difficult, it is safe to say that the bist of the DRC is history in the
making, warm as gunshots, still living in its pegplmemories?

Here, | also want to emphasize the active rolertdisethe refugee
families and children in question — the perspectivat they were not just
helpless people waiting for someone to save theriving on the goodwill of
politicians, institutions, or Western donors. WHka situation in their country
was threatening the safety of them and their obildit was them who chose to
leave their homes and families and made the efliorthe camps of Rwanda,
they were actively contributing to the society arduthem in the ways they
could. Similarly, their migration to Finland shouidt be seen as a ‘saviour’ or
a happy end to their story either — it was them vaelotively pursued the

opportunity to migrate to Finland and when the oppuaty came it was them

?® Aries 1960/1996, 5-8.

?% vehkalahti 2010, 142.

2" Rawlings 2008a; Salmivalli 2005, 15, 20-23; cf.kkonen 2010, 76-91.
28 Kokkonen 2010; Rawlings 2008a.

29 0On the need for contemporary history, see Tosl6280-51.



making the decision. Moreover, their lives in Findahave challenges and
problems as well. This is not to deny that manyheke decisions were forced
upon them — they might not have had a better chelmat it was still their own
choice not to give up, and to find safety and reffigr themselves and their
children.

Sources have been generally seen as the biggd&ngewhen
studying the history of African people. There isigel lack of written sources
of African people’s experiences about their pastiaving no personal
accounts of people’s experiences and relying oiciaffdocuments is, of
course, a general concern to all historians, apdagslly those interested in the
everyday lives of peopié Finding relevant sources in Africa is, howeverre
more challenging since the history of the continesas mostly oral before
colonialism hit the continent. According to histori and historical linguist
Christopher Ehret, for most of the African contihevritten records did not
exist before mid-nineteenth century, in severat@aeven latef’ Thus, many
historians have relied on oral testimonies alsonmh&€omes to the history of
the Congo. After such works as those made by Jamsiwa, David Van
Reybrouck and Jean-Pierre Chrétien, these oraimiasies are starting to be
seen more strongly as valid sources for historeséarch also in the Western
world®* Also, oral history has been seen as somethingstifaguards tradition
and develops identiti€s.Consequently one might say that like culture,dnist
iIs also something that is both learned by narratibeit also created in
interaction with others and within ourselves. Vaasand Chrétien have also
underlined the importance of the language in Afrisudies”® However, here
one also has to note that the Belgian and Westéiuence did not stop only to
political life and state actors in the Congo. Faaraple, the Protestant and
Catholic missionaries created many of the writi@mnis of the local languages
in order to teach the Bible. In fact, the Bible waany times the first book in

the native languages, which the missionaries ncsw ahastered after the

%0 Spear 2003, 1609.

%1 Jordanova 2000. 24.

%2 philips 2005, 86.

% van Reybrouck 2010/2013; Vansina 1985 and Chr&@g6.
* Philips 2005, 192.

% Vansina 1985 and Chrétien 2006.



writing chore®® French took its place as the official language] &mgala’
started to spread among the working populatforherefore, even many of the
sources on Congolese customs, culture and hiskatyare used today have
been created and influenced by Western anthromilogthnologist and
colonial powers. These include oral testimonieslectdd by Western
ethnologists, for example. Based on these intewidhey, for instance,
reckoned that there were 400 ethnic groups in tbeg6 in the 28 century
which all had their own languages, habits, andtipali structures, although
later research has found that there was a high @vieomogeneity between
these groups in the Great Lakes regfon.

Thus, the history of refugees is usually consideécede history of
the forgotten or history of the ‘other’. The histaf Congolese refugees is not
only non-mainstream stories; it is also linkedte history of colonialism and
sagas on mass emigratiShFurthermore, these are the stories of those who
were discarded and dominated. Donatian Dibwe diseMiau sees history as
partial, relative, and fragile when exposed to tpml pressure. According to
him, until about 1970, Congolese history remainadthe hands of non-
Africans from Eastern and Western Europe and Araeddter that Congolese
historians began to decolonize their recent histouy postcolonial history was
largely neglected. Biographies began to be publisie 1980. These
publications touched on many domains — religiowssirtenies, and political
debates about the exclusion of Kasai people foalk@d province for example
— but one can see that the accounts of many mamgdayroups, like children,
were not documentéd.

According to John Edward Philips, the so-calledi&snization of
history cannot just stop in pointing out the coriwets of the inhabitants and
the supposed African diaspora. From the reporthiid®: “We must strive to
understand the ideas of the African time and plaeestudy, to realize how

Africans of the past conceptualized the world atbtinem, including their

% van Reybrouck 2010/2013, 57-59, 75.

3" Lingala is a Bantu language which is spoken in Eremocratic Republic of the Congo,
Congo-Brazzaville, and Angola.

% van Reybrouck 2010/2013, 75.

%9 van Reybrouck 2010/2013, 17, 23.

“OMartin & Nakamaya 2007, 129-140.

“1 Philips 2005, 17. Donatian Dibwe dia Mwembu isan@olese historian.
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societies, and try to figure out how they would é&vought about the changes
that were happening around them and to th&ntHbwever, one must keep in
mind that there is no such thing as ‘one histonAfifca’, as there is not one
‘history of the Congo’. The history of Africa arilde Democratic Republic of
Congo has been very much a discourse between pleoldieg different point
of views, especially after the decolonization. Tdiscourse has concentrated
on the notions of identity and independence, as agethe economic, political,
environmental and geographical factors affectirggttistory of the regiof?’
Although the reports on Congolese made by the clgowers
bear many ideologies and values that are foreigthéolocals, there is one
point that has to be highlighted with regards ts thesis: the role of children
in the so called Congolese culture. This point &leibecause most researchers
seem to think that children have a central and mapb role in the Democratic
Republic of the Cong8' This special role is said to be related to the
socioeconomic situation, where children are comsitiefor example, the main
resources of support to the parents when they etteng old. lliffe also refers
to “supreme importance attached to having numerchigdren” in the
competitive societies of cattle-keepers in the Gileskes region, and even
states that in the Kivu regions a barren woman udsemshean a mother with
fewer than three childreéR. These accounts have to be, however, read while
keeping in mind the colonial ideology that saw thengolese — including
children — mainly as a labour resource. Furthermwehen one compares these
findings on those made with other, mainly agragaaieties, the important role
of children seems like quite a universal phenome@aml not something that
would be special to Congolese culture. However,rtthe of children keeping
the Congolese kinships, communities, and societe & highlighted in many
of the studies made about the region. Toyin Falfa,example, states that
children were the most important part of the chafngenerations in the
‘African culture’, and kinship as a biological aitological identity would not

have been possible without children. Furthermoten8rom has stated that for

“2 Philips 2005, 44.

43 See for example: lliffe 1987; lliffe 2007; and B&I012.

4 Falola 2008, 252, 258-259; lliffe 2007, 69; Sted® 2003, 58-59.
“5 |liffe 2007, 115.

11



the Congolese, good life meant having many childfewhile it is quite
impossible to find out if this is actually the caseg is certain that
industrialization and urbanization have affectesbalongolese perspectives on
the importance of children.

Children with a refugee background are also spewidghe sense
that they have not necessarily participated in slhmgpthe destination of their
migration, and have often had no time or ways &pare for the migration. In
addition, the decision is not usually based onsihealled drawing factors. In
other words, refugees are people who have beeeddrleave their country
of residence. However, even though the children aften not asked for
consentthey are usually one of the main reasons why pedgtéde to leave
their country and their homes in refugee campseriamight also put a lot of
pressure on the children regarding their adaptHtimnthe new environment —
for example learning the new language or perforrmancchool. For instance,
previous studies have found that when asked abeutddaptation process the
parents might answer even with telling how theitdsen are doing®

From communication’s perspective, this study canséen to be
related to the dialectical perspective presentedhaytin and Nakayama that
tries to summarize the three main conceptual petises to the study of
intercultural and cross-cultural communicafibnl) the social psychological
perspective related to the works of Hall and Halete2) the critical
perspective which focuses more on macro-contexth s$ the political and
social structures, including socio-historical comte that influence
communication; and 3) the interpretive perspectihat challenges the
definition of culture In addition, the study can be seen to be relaietthe
theory-into-practice school defined by Milton J. nBett, because of its
interdisciplinary nature and the fact that draws sbndies made on several

“® Falola 2008, 252, 258-259; Stenstrom 2003, 59.

4" Generally the terradaptationrefers to the process of adjusting to environmesaaditions.
Cools 2011, 29-31.

“® Kokkonen 2010, 12-14, 56.

49 According to the traditional definitiooross-cultural communicatiomvolves comparisons
of communication across cultures, wheredstercultural communication involves
communication between people from different cukuudykunst 2003, 1.

¥ Holliday et al. 2010, 91.

12



fields, including not only communication and hisgtobut also anthropology,
sociology and psychology.

However, the subject of intercultural communicatisrbeset by a
major problem since there is very little agreenmnivhat people mean by the
term culture — after all, cultures do not talk or meet eachentipeople do. In
this sense all communication is interpersonal comigatiorr> and can never
be intercultural communicatiéh Furthermore, Scollon and Scollon point out
that the focus of intercultural communication sasdhave shifted away from
comparisons between cultures or individuals toaudoon the co-constructive
aspects of communication, and the way how meanargs identities are
constituted in and through the interaction its&lfThe discourse approach to
intercultural communication for example looks atsadiurse systems of
multiple identities (such as gender or ethnicity)Furthermore, intercultural
communication is also closely linked to the repnésigon of one’s identity,
which in turn is related to questions about perbgnaand its social
constructs?

This discussion on creating cultures is thus closelated to
negotiations about cultural identities. Researchkialiday, Hyde, and
Kullman have, for example, divided identities inteo sides: 1) the inherited
cultural identities (that contain the imposed angspmed stereotypes, and are
nested in the milieu and structures where the matgmis take place), and 2)
the creative cultural identities (that are turningyvading, playing, and
establishing their own territories and fosteringtunal change). Furthermore,
they see that these discourses on identities happethe context of
interaction’’ Edward T. Hall, for example, has stated that alltuce is

communicatiort®

*1 Bennett 1998, ix.

2 Julia T. Wood definesinterpersonal communicatioras something that deals with
communication between people. Wood 1997, 21-22.

%3 According to Woodjntercultural communicatiorrefers to communication between people
from different cultures, including distinct cultgrevithin a single country. Wood 1997, 29.

> Holliday et al. 2010, 110.

> Holliday et al. 2010, 110-111.

% Holliday et al. 2010, 185.

" Holliday et al. 2010, 21.

*% Hall 1998, 53-67.
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The perspective taken talture in this study is twofold and complimentary.
On the other hand, cultures are seen to be createdialogue and in
negotiations that take place in interpersonal comoation between people
who are interacting with each otferThis approach highlights the dynamic
nature of cultures, and the fact that they aretededin the present” and
between people in communication with each other.tk@n other hand, the
historical context of the migrations described his tstudy highlights the fact
that these negotiations on culture are influengethb political events and past
experiences of people. Put another way, the creatfoculture is seen as a
phenomenon that is been influenced by politics,egoments, groups, and
other actors, as well as the overall environmengr@tihese negotiations take
places. Thus, the meanings that these actors atituirons — such as nation
states — create cannot be taken out of the eqftidowever, the negotiation
about culture is still seen to take place betweswpfe in interaction with each
other. Thus, cultures are not seen as objectseglac physical entities within
which and by which people li%

The epistemic perspective taken in this study & tisually taken
in qualitative studies where understanding the s®umaterials and the
interview data, and analysing them is seen to beenmmportant than the
creation of facts, truths, or theories on behadbymattern$? | chose this
approach since | wanted to bring attention to thamexities around people’s
negotiations on identity and culture. Thus, thiglgtdoes not aim to develop a
theory on the children’s interpersonal relationshigith friends or try to re-
create the past of Congolese refugee childrentHaravords, |1 do not believe
that the aim of this type of qualitative case staldguld be to develop universal
criteria for effective communication, or completestbrical account on the
lives of the children. The aim here is simply toderstand the children’s
interpersonal relationships with friends better jlevtiaking into consideration
the historical context behind their migrations.ténms of theory creation, the

goal is to create new insights and hypothesisifturé studie¥.

¥ Holliday et al. 2010, 110.

% Holliday et al. 2010, 20; Jordanova 2000, 199.

®. Holliday et al. 2010, 26.

%2 Eskola & Suoranta 2008, 16-18, 35; Fingerroos ZB)@3-85.

%3 Eskola & Suoranta 2008, 19-20; Frey et al. 2080-286; Reinard 2008a.
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Furthermore, | believe that the pursuit of hist@rya “political occupation”, as
stated by Ludmilla JordanoVaSpecifically, | agree with the researchers that
think that all human beings are biased in one wayamother. From this
perspective, even choosing the research topicf itsed political decision.
Furthermore, history as a discipline cannot beaigaol from the world and the
other historians, or from governments and politaabrs. As historical studies
have shown, the so called past is a usable resdorgeersuade people.
According to Jordanova, one can start to understastbry as a political
occupation for example when considering how newohiss such as oral
histories, women’s histories, and the history afdttood have been created.
However, | also believe that there is such a thasgbalanced, self-aware
history”>. They key here is to understand one’s own prequiimes, values,
and ideas, and also make the readers of the swale @f the positions and the
approach that the researcher has t¥keBhoosing one’s study topic is, for
example, influenced by the institutions and valagshe ‘present’ — the time
and place where the study is conducted. Anotherfdepr in generating sound
knowledge of the past is the selection, use, atadian of sources. The use of
footnotes, for example can be seen as ways howldiras can be verified and
a demonstration ofhe fact that the researcher is open to criticesnabling the
renewal of the study and evaluation of evidencevsidem. The goal of self-
aware and balanced history is thus transparenat ihhistorians should aim
to openness in relation to sources, approachesjsia®enaking and
interpretation, as stated by Jordanfva.

Thus, history as science is not a field of cleaurimtaries, rather it
is fluid and its value is based on the differenard varieties on the accounts
that are givei® In this way, history can been seen as a dialopa¢ the
researchers have between each other but also wiéh surrounding
environment, people that they study, as well agrottudience®’ Thus, the
profession of an historian is totally unlike thétthe researcher of natural

sciences.

64 Jordanova 2000, xiv.

% Jordanova 2000, xiv, 1-2, 9.

% Tosh 2006, 206-208.

67 Jordanova 2000, xiv, 1-2, 9, 16, 17, 44.
% Jordanova 2000, 27.

% Kalela 2000, 26.
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Understanding oneself as a researcher is alsoteac@art of the qualitative
approach in communication studies. The perspetaiven on interview data is
the same as the perspective that a historian takkesds official documents. In
other words, understanding one’s role as a researeltonstructing the study
together with the participants — is similar to urstiending one’s role in
interpreting the sources. Adopting this view ioalsportant if one is going to
escape from an essentialist ‘us’ versus ‘them’ vigfnculture’® Moreover,
according to the qualitative method, objectivitywdae seen as something that
is created in the process of theoretical reasoamd) through learning during
the research proceSsHere, obijectivity is seen as a result of identifyiand
acknowledging one’s own subjective beliefs andtuatés. In other words,
research should aim to be reliable, fair, realisaad honest rather than
‘objective’ in the traditional sense of the wdfdror example, | addressed this
iIssue in practice by keeping a research diary atheuproject that included my
own perceptions and experiences. Based on thidl, &lgo discuss my role as a
researcher in the conclusions part of this study.

Finally, this study does not aim to make comparssoetween here
and there, nor between ‘them’ and ‘us’. Rathercan be viewed as a
conversation that the present holds with the gasthermore, historians that
study contemporary history have pointed out thpass#ing past from present
is useless, and sometimes almost impossible. Teerbeinderstand the
communication patterns and networks of Congoleddren living in Finland,
we must be aware of the history of their countryooigin and their past
experiences, from also when they were living irugefe camps in Rwanda.
One can also argue that history in itself — asatags of the past — is about
people interacting with other people. Furthermarsfudy made on children’s
interpersonal relationships cannot aim to imprdweerelationships as such, and
it should not, for example, aim for more controleothem. Moreover, the
findings of this study are by no means all-encomipgsand comprehensive
when it comes to refugee children’s interpersorddtionships or their past
experiences. In other words, the findings presemtédtis research should not

O Holliday 2010, 230.

" Eskola & Suoranta 2008, 16-18, 35; Fingerroos ZB@3-85.
2 Kalela 2000, 55; Jordanova 2000, 94.

" Tosh 2006, 36-37.
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be treated as generalizable facts that would applg hold true to any
relationships or histories concerning refugee chid

From these theoretical foundations, this study donfénd answers
to two main research problems. Firstly, this stadms to understand the
historical context behind the migrations of Congeleefugee children. More
specifically, the study aims to better understahdha reasons that forced
Congolese children to leave their country of origas well as b) the living
conditions in the refugee camps of Rwanda housimggGlese refugees
between 1996 and 2012. Furthermore, the study takesk at some of the
more specific problems affecting especially chifdselives in the camps of
Rwanda, as well as the role of the main institigia@marged with refugee
affairs and the solutions they offered to solveséhissues.

This is done by analysing the 72 documents andlestiproduced
by the main organization charged with refugee mattethe United Nations
High Commissioner for Refugees (UNHCR) — as wello#fger international
organizations whose documents could be found inUNeéICR-led Refworld
online databas¢he UNHCR web page, or the Integrated Regionalrinégion
Networks (IRIN) global web page. Namely these idel@Wlocuments produced
by the Action for the Rights of Children, the Amte#ternational, and the
IRIN.”* The decisions on the sources and timeline used dame based on the
availability of resources in Finland, their relecanas well as the age of the
children interviewed for this study. The study desand the sources will be
described further in the following chapter.

Secondly, the analysis done based on the ninevietes of
Congolese refugee children aims to better undedsttoe interpersonal
relationships defined as friendships that the céildhad in Finland. The
perspective taken here is that these relationstapsact as means of support
for the children in question. More specifically,etlstudy aims to better
understand a) the children’s definitions of friehigis; b) the children’s views
on friendship initiation; c) the ways in which tlcéildren maintained these
relationships. Besides the reasons deriving froenttieoretical undertones of

this study, the decision to concentrate on refugekdren’s interpersonal

" Direct links to all the documents and articles barfound in the reference list under the list
of primary sources.
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relationships, and their friendships more spedififcavas made because of the
limitations imposed by the translation services atiter resources available. |
also had to limit the extent of data and analyssalise of the level of the
study and the time and length restrictions relatedonducting a master level
study. The study design and the methods used itysaimng both types of

sources, as well as the decision-making process,dascribed in the next

chapter®’.

1.2 Sources: Documents and Interviews

| used two different types of main or primary s@st in this research —
official documents and interviews. The official dogents used in this study
include 41 documents or articles by the main irdeegnmental organization
charged with refugee affairs the United Nations HHiGommissioner for
Refugees (UNHCR) published between 1999 and 20#i234ndocuments or
web articles produced by non-governmental orgaioiagf the Action for the
Rights of Children (ARC), the Amnesty Internatiortal), and the Integrated
Regional Information Networks (IRIN). They made alfpgether 736 pages of
material and could be found from the UNHCR’s Refidqgrages, the global
UNHCR web page, or the IRIN global web pdg@©ne of these documents
also had a co-author and publisher — the UnitedoNstled World Food
Programmé®

However, it has to be noted that during the reseprocess | also
went through several other documents availablehatUNHCR'’s Refworld
online database by using the search engine andvkeys such as ‘Rwanda’,

‘The Democratic Republic of the Congo’, ‘refuge’dafchildren’. This was

> See chapters 1.1 and 1.2 of this study.

® The termprimary sourcesefers to the raw material in historical reseaintother words the
sources that came to existence in the period ilgatst. See: Marwick 2001, 26-28, 155-172;
Tosh 2006, 60-62.

" Direct links to all the documents and articles barfound in the reference list under the list
of primary sources.

"BUNHCR & WFP 20086.
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while | was also simultaneously familiarizing myselith the previous
research done in the field. This part of the researovided me with insights
of the historical context behind the migrationsGuingolese refugee children,
as well as the violence in the DRC and Rwanda.rLat¢he process | also
went through the archives of the newspapers thederaand the Observer but
| could not find articles that would have describib@ experiences of the
Congolese refugee children living in Rwandan reéugamps that would have
supplemented my research.

Although the issues that concerned Congolese refud@dren
were represented in the UNHCR'’s documents, theyndidprovide details on
Congolese children’s interpersonal relationshipfiat\comes to the issues on
refugee children’s friendships and relationshipgemeral, these sources were
merely descriptive in nature — describing the ceintand not the content of
these relationships. Thus, the analysis done bas¢ldem focused more on the
general living conditions in the camps and som#&efmore specific problems
that refugee children faced, as well as UNHCR’s tlredother actors’ role and
approaches to the situation in Rwandan refugee sanipe limitations
imposed by the data available on refugee childrgydst experiences are
familiar to those studying history of African coties. As it was described in
the previous chapter — there is a limited numbewritten documents available
on the Congolese refugees’ past experiences, ande tlof children’s
interpersonal relationships in the Rwandan refugeenps and in the
Democratic Republic of the CongoThus, | turned to the documents produced
by the UNHCR and other international organizatisimsply because they were
among the rare actors producing reports on thd tmmaditions in the camps.
However, one must keep in mind that the term ‘loisalery controversial in
terms of writing’s about the situation and evetiat ttook place in the Great
Lakes region. All these documents were produced ibternational
organizations whose headquarters and roots ardetbca the so called
Western world — another problem that is familiarrégearchers interested in
Congolese people.

" See: Jordanova 2000, 44-45; Spear 2003, 169;iSti€etancourt & Tanveer Khan 2008,
323-324.
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In addition, it is too much to assume that therinewvs in question would
completely reflect the voice of the children. Afadl, | was there to influence
the questions and answers, and hence the wholardgteestion as an active
participant designing the study together with dfeilt?®. Here, interviewing is
seen as interaction where researcher and parttcqudlaborate to construct a
narrative, and the end result cannot be thus reptieg just the informant’s
authentic voic&® Nevertheless, the importance of hearing abouttiidren’s
experiences in their own words and my interestheirtfriendships were the
driving factors leading me to conduct the intengeMoreover, although it can
be questioned whose voice is actually heard inissuchade on children’s
experiences, the theoretical approach that seekvanes the children’s own
viewpoint and sees them as reliable informanteir town experience founds
the basis for this stud¥. Correspondingly, the leading idea behind the desig
of this study was the belief that children are abid capable of explaining and
sharing their own views on the meanings of friemoshas well as their
manifestations in their own livé3 As it was described in the previous chapter
on the theoretical foundations of this study, byirtg a critical look to
ourselves and our own preconceptions, values, t@nelatypes we can strive to
better understand the world around us, includingvohg findings from the
documents and interview data in question. In thsecaf the official
documents, one must also at the same time keepind the attitudes and
values nested in the documents, and the reasornbdorcreatiof’ From the
perspective of communication theories, studyingrtile of intergovernmental
organizations — for example that of the United diadi High Commissioner for
Refugees — in shaping media flows and influencitijudes is also closely
related to the theories on international commumcatand developmental
communication, and the studies made on propaganda aalvocacy, for

examplé&.

8 agstrom et al., 99-103.

8 Freeman & Mathison 2009, 90.

82 See for example: Farrell 2005; Fingerroos et @D& 62-64. Freeman & Mathison 2009;
Haikkola 2012; Lagstrém et al. 2010.

% Haikkola 2012a, 17.

8 Spear 2003, 169-170.

8 Gudykunst & Mody 2002, 5, 9, 257, 295, 415, 46265-456.
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In analysing the biases of the official documenhtsill now first take a look at
the organizations and the different target groups @ms of the documents in
question€® The United Nations High Commissioner for Refugé@sHCR)
was established on Decembef"1950 by the United Nations (UN) General
Assembly to provide legal and political protectitor refugee®’ until they
could acquire nationality in new countries of reside. Initially, the UNHCR
focused on helping the refugees and people th&dcdisplaced persons in
Europe after World War 1I. In the 1960s, the orgation shifted focus to
Africa and parts of Asia and Latin America to agdugees who are victims of
war, political turmoil, or natural disastes.

The UNHCR’s mandate is no less than “to lead andrdanate
international action to protect refugees and resohefugee problems
worldwide”, and its primary purpose is to safegutire rights and well-being
of refugees “irrespective of their race, religigmlitical opinion or gendef”.
Furthermore, the organization aims to ensure teaple have the right to seek
asylum and find safe refuge in another state, amndvéluntary repatriation,
local integration or resettlement to a third coynfrhe UNHCR’s mandate has
been defined by the 1950 UNHCR Statute. In 2008UN General Assembly
extended the organization's mandate "until thegesfuproblem is solved®In
recent years, the organization has expanded kstooinclude protecting and
providing humanitarian assistance to whom it déswrias persons of concern,
including internally displaced persons (IDPs) adl a® stateless peopié.

The refugee camps in Rwanda had, in most cases,theeonly
home that the nine children interviewed for thiseach had known before
their migration to Finland. The interviewees haeer born between 1996 and
2005, although their birth dates had not alwayslwégcially documented. All
of the interviewees moved to Finland from the Rwandefugee camps in

8 Marwick 2001, 179-185; Spear 2003, 17.

87 According to the UNHCR, aefugeeis someone who has had to flee his country of
nationality “due the fear him or his family membe@fsbeing persecuted for reasons of race,
religion, nationality, membership of a particulaxcgl group or political opinion in his own
country of nationality”. UNHCR 2012b.

8 Mingst, Karen 2012; UNHCR 2011f.

®9 UNHCR 2012d, 3.

0 UNHCR 2011f,

%1 Katajala, Patrick 2002, 10-17; UNHCR 2012d, 3. éxcing to UNHCRstateless peoplare

“a largely overlooked group numbering millions cégple in danger of being denied basic
rights because they do not have any citizenshiplHGR 2012c.
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2010 and the interviews were conducted in the sunand autumn of 2012.
The decision on the timeline used in analysingdibeuments (1996-2012) was
done on this basis. The United Nations High Comimnes for Refugees
(UNHCR) was the main body controlling the refugeemps of Rwanda in
cooperation with the Government of Rwanda in 19962 According to
Prunier, it was the most important player in the&rLakes crisis among the
various specialized UN agenci@swhich is also one of the reasons why | first
turned to the documents available in the UNHCRRedfivorld pages.

The Amnesty International (Al) is an internationalon-
governmental organization that works to promote ddlithe human rights
described in the Universal Declaration of Human H&f adopted by
the United Nations General Assembly on 10 Decemb@48, and other
international human rights standards. Al's misg®to undertake research and
action focused on preventing and ending grave abofsthe rights to physical
and mental integrity, freedom of conscience andesgion, and freedom from
discrimination, within the context of its work tegmote all human rights. Al's
actions are based on its members’ and other swgportionations. It is
financed largely by subscriptions and donationsough its membership
system’ The general weakness of the documents producetieopmnesty
International with regards to this study is thuattthey rarely tell anything
about the people who have survived or avoided humgaits offences, but they
rather focus on the problems related to human rggtes.

Both the Action for the Rights of Children (ARC) darthe
Integrated Regional Information Networks (IRIN) antéer-agency initiatives
which have close connections to the United Natgystem. ARC was initiated
by the UNHCR and the International Save the Chidadliance in 1997.
Furthermore, the United Nations Children’s Fund (OBF) and the Office of
the High Commissioner for Human Rights joined thigative in 1999. As of
January 2002, the coordination activities of thejgut have been handled by
the Save the Children which is a non-governmenigdmzation based in the
United Kingdom. It does mainly advocacy work on lmrights issues

%2 Prunier 2009, xvii.
% Universal Declaration of Human Rights 1948.
% Al 2013.
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regarding children and publishes research on imstnis for advancing human
rights, such as the ARC resource pack from 2009sythological support
analysed her® IRIN was launched in 1995, in response to the gap
humanitarian reporting exposed by the Rwandan gdeand its aftermath. It
Is said to be an editorially independent, non-praBws agency of the UN
Office for the Coordination of Humanitarian Affai(®@CHA), funded entirely

by voluntary contributions from governments andeotimstitution. Nowadays,

IRIN's principal role is to provide news and anayabout sub-Saharan Africa,
the Middle East and “parts of Asia”, according be torganization itself. The
networks’ target audiences are said to be the ideemmakers in relief agencies,
host and donor governments, human-rights organisgti humanitarian

advocacy groups, academic institutions and the aiédi

Altogether, this part of the source material cassisf policy
documents, reference documents, legal informatigerational publications,
country information, advocacy documents, researmbers, and information
aimed at the so called general public. Furthermibiee genres of these sources
range from web and news stories, thematic repfutgling appeals, and legal
commentaries to policy and research papers. Howeveen studying the
documents it was clear that all the sources hadk#ong in common. These 72
sources published on the Refworld database, oredsasticles on the global
web pages, were all showcase reports — mainly deigrio inform donors and
other partners about the organizations’ work inrdagion or draw attention to
the issues the organizations in question were adiagfor’’

The official nature of the documents was made dbyathe first
line on the UNHCR’s Refworld web page that in 20d&imed to be the
“leading source of information necessary for takiggality decisions on
refugee status® Essentially, the documents uploaded to the dagalvase not
meant to be read as stories on life experiencesfofees, or intended to, for

example, contain information on the daily interastiand communication

% ARC 2009; ARC 2013.

% RIN 2013a; IRIN 2013b.

7 0n the analysis, see: Marwick 2001, 179-185.

% Refworld has been developed, and is maintainedthbyUNHCR Protection Information
Unit & Electronic Publishing Unit, and the Divisioof International Protection. The
documents are said to be carefully selected frand- with — UNHCR field offices,
governments, international, regional and non-gowemtal organizations, academic
institutions and judicial bodies.
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patterns in the camps of Rwanda. Furthermore, dieyot describe children’s
relationships in detail or include quotations fromterviews with children.
According to the managers of the Refworld pagesséhwere

serious official factsheets and accounts on théigall situation in the region.
Another thing that the documents in question hadammon was that they
were openly aimed to influence and convince peepdgher policy makers or
potential donors and advocates browsing through ghges looking for
information. They mainly offered long lists of patal events, numbers of
people on the run, and situational analysis on tsvem the Democratic
Republic of the Congo (DRC) and in Rwanda. Thec@dfiand political nature
of the documents produced by the UNHCR was highdigheven further by
marking that they were approved by the United NetiGeneral Assembly or
by the UNHCR Executive Committee, for exaniple

However, even though the documents were not intetaldescribe
the personal experiences of the refugees, theydcstill offer important
insights on the migrations of Congolese refugetdodm and on the context of
these transitions, as can be seen in the followirapters ® In addition, it can
be seen that Congolese lives and histories wetestlhare, highly influenced
by global politics, and international actors, sashthe UN and the UNHCR.
However, one has to keep in mind that the writéth® documents in question
used their texts to persuade and convince peoplé&e-journalists and
researchers — to accept their values and actionsddition to referring to
internationally binding legal documents, this coudd done by presenting
information in a pervasive manner with picturedyléa and other assets to
visualize certain issues, for example. The orgainiza might have for instance
used certain catchy or effective wordings and teramsl tried to make the
publications look as appealing as possible to sbhekaudience’s attention —
while at the same hoping that those wordings andgevould also find their
way into the newspapers, or even the policy docusnefidonors and other
policy makers. This way, they were aiming at guidipolicy making and
shaping the general opinion. In practice, this refam example using

buzzwords like “holistic approach towards the pctt of refugees” which

% See: UNHCR 2006a; UNHCR 2006b; UNHCR 2007b; UNHZIRO.
19 On understanding the historical context, see: 86, 36-37.
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does not translate well in practical terms to descthe actual actions but
could steer the donors’ or journalists’ views teuss that the organizations
themselves considered important. In this case,gute buzzword “holistic
approach towards the protection of refugeeférred to better coordination
and cooperation on refugee issues, as can beratedofrom the analysis done
later on in this study”.

The specific audiences and aims had many effects/ltat was
expressed in the documents. Also, one has to beeavfdhe reasons why the
organizations had such aims and audie®®ne can start to analyse this by
looking at the structural reasons behind the omgiuns’ actions. Firstly, all
the organizations were (and still are) almost ehtifunded by direct and
voluntary contributions, the bulk of which camenfralonor nations. In the
case of the UNHCR, for example, financial conssaaere naturally the most
common explanation offered for problems in meetihg organization’s
standards. This funding structure created a pareaossituation for the
UNHCR. On other hand, it had to be always showingugh results to the
demanding customers — that being the donors — v@lhéhe same time also
making sure that the contributions were kept iradaquate level enabling the
organization to respond to the sometimes unrealigmands. In other words,
the donors did not like to see the UNHCR askingruah, or criticizing them,
and they expected to see good return for their mowbhereas the UNHCR
needed adequate resources to complete the dongmsttations which often
times meant demands and criticism.

Moreover, international politics is not a straigimfard business
and funding to, and decision making in, an inteom&tl humanitarian
organizations (such as the UNHCR or the Amnestgriational), as well as
interagency-initiatives (like ARC and IRIN), are pgsdent on economic
situation, as well as many other issues affectiofaj politics. These include
problems related to bilateral relations betweenntes, population growth,
raising levels of inequity between and within regipas well as climate change
and environmental degradation among other issuesip@mising in today’s

global world is not made easy and nations have be#st illogical even when

91 gee chapter 2.4 of this study.
192 Marwick 2001, 179-185.
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trying to decide over the most simple things sufgabby the large majority of
people — such as the protection of children orgeés — as the examples of
international decision making during the genocideRwanda and dealings
with its aftermath in the Democratic Republic oé tBongo in the following
chapters will show.

Thus, the multinational nature of the UNHCR’s origation, for
example, meant that its actions relied on the hgsvernments’ and
international community’s ability and willingness meet their international
obligations. To put it simple, an international angzation like the UNHCR is
only as good as its donors and owners (i.e. thenunber states) are. For
instance, even donors publicly advocating for greaittention to children’s
needs have been reducing their funding for refuggsstance, according to
Patricia Weiss Fagefl® Of course, one can criticize if the reason fos ikj in
fact, in the UNHCR’s organizations’ inability to qiect children, or for
example in amount or distribution of resources labé. But when it comes to
the UN — that is an international organization odvbg its member states — this
is primarily a question of political will and aliji to make internationally
binding decisions. Although the organization is oeted “to lead and co-
ordinate international action to protect refugeed eesolve refugee problems

worldwide™%

its actions and decisions were highly affected dgynor
countries’ focus areas and politics. These polifigetors had to also be taken
into account when writing the documents in questiorshort, when analysing
the documents it was many times more importantotcentrate for example
on what was not said and how the issues were pgeskethan the actual
information presented in the texfs.

Perhaps one of the most important factors affectthg
documents produced by the UNHCR, and the way tiheywld be analysed,
was related to the way the organization was goveamel organized. The key
issue here is the UN’s and the UNHCR'’s decisionintakrocess. It is easy to
understand that a governing-body of 193 membeestaiates difficulties for

an organization to administer and manage its agtibhe UNHCR is governed

13 YNHCR 2002a; Weiss Fagen 2003, 76.
104UNHCR 2012d, 3.
105 Marwick 2001, 179-185; Tosh 2006, 93-96.
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by the UN General Assembly and the Economic andiaBoCouncil
(ECOSOC). Furthermore, the organization’s budget activities worldwide
are overseen by the UNHCR Executive Committee whiak composed by 87
Member States in 2012. The biennial programmes thed corresponding
budget are presented by the High CommissiShaho reports annually to the
ECOSOC and the General Assembly on the work ofUNGICR®" If this
type of management structure, made by independatiimstates, does not
seem complicated enough on paper, it is even momglex in reality. The
chapter 2.4 in this research will for example asaljiow the actions in the
camps of Rwanda were run and organized.

On the other hand, even international politics ianaged by
people. And even official documents led by striots guidelines, and policies
— such as the ones in question — had real peopleearsauthors. Thus, one
should not forget that even political documents htenan artefacts and
consider if the source material somehow also esprethe writers thoughts or
political and other affiliationd”® However, there was very little information
available on the actual writers of the documentsquestion. Besides the
organizations in general, the more specificallyedatuthors of the documents
in question included the Refugee Children Coordimat/nit®®, the UNHCR
Geneva'®, the UNHCR Centre for Documentation and ReseardBdneva'’,
the Executive Committee’'s 56th session (containedhe United Nations
General Assembly}?, and Allison Oman, the Mission Leader of the UN-le
World Food Programme’s (WFP) as well as the UNCHERIgt Assessment
Mission in Rwanda, and a consultant in the WFP’seimncy Needs
Assessment Branth.

The UNHCR’s Headquarters were located in Genevinattime

when the documents were produced, and while itsawverand supported the

1% Appointed by the UN General Assembly, currentl9q® onwards) Mr Anténio Guterres
(Portugal). Previously (2001-2005) Mr Ruud Lubb@tstherlands).

107 UNHCR 2012e. The General Assembly is the mainbdeditive organ of the United
Nations, composed of representatives of all theectirl 93 Members States, each of which has
one vote. ECOSOC is coordinating the work of the-&}idtem on economic and social issues.
1% Marwick 2001, 179-185.

%9 UNHCR 2003.

"9 UNHCR 2005.

"' UNHCR 2000.

112 UNHCR 2006a; UNHCR 2006b; UNHCR 2007b; UNHCR 2010.

113 UNHCR&WFP 2006.
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operations of the organization it was also respgmedior developing policies
and reporting, communicating strategic directi@m] directing and supporting
fundraising and resource mobilization. The Headmusralso prioritized and
allocated resourcé$? The current Child Protection Unit — perhaps thesebt
equivalent to the Refugee Children Coordinationttfhoim 2003*° — was also
said to be developing strategies, frameworks aritatives in 2012:*°
Furthermore, the authors responsible for the UNH@RBbal fundraising
reports called Global Repott§and Global Appeats® consisted of an editorial
board including several contributors from the regioand country offices, as
well as the Executive Office and the operationgatements. Moreover, the
composition of these editorial boards included etspas well as more high-
level staff — such as UN directors and senior staéimbers — as principal
editors. Thus, although there was not much infolonaavailable about the
actual writers of the reports, it seemed that tredpction of the UNHCR'’s
documents was very much nested in the fundraisimgj @onor relations
branches of the organization. The UNHCR did not wlay of admitting this
either. For instance, the global reports were Birmnptegorized as fundraising
reports in the organization’s web page. In the @ldReport of 1999 it was
mentioned that the report was produced by the UNIHCRNnor Relations and
Resource Mobilisation Service’s Global Appeals Regorts Unit-*°
Furthermore, the editorial text of the 2007 GloRaport stated that
the UNHCR published its annual report to “informvgmments and private
donors about its activities and achievements in ghevious year™®®. The
reason for informing them was also stated cleaylydeclaring that: “As the
organization depends almost exclusively on volyntantributions to fund its
programmes, the report is a vital means of infogrdonors about how their
money was spent?' The editorial also defined the 2007 report's targe
audience by stating that the publication was inteinfibr the use of Executive

Committee members, Standing Committee observergrgments and their

114 UNHCR 2012g.

15 UNHCR 2003.

MOUNHCR 2012g.

17 UNHCR 1999-2011.

118 UNHCR 2006¢; UNHCR 2011d; UNHCR 2012a; UNHCR 2012d
M9UNHCR 1999-2011.

120 yNHCR 1999-2011.

121 UNHCR 1999-2011.
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permanent missions in Geneva, the UN Secretariay Hgencies,

intergovernmental agencies, non-governmental orgdons and regional
organizations. The message was softened slightlynbiyng that many

universities, academics, individuals and other gsomight also find the report
useful??

The historical context behind writing these docuteeas well as
the situation in the Great Lakes region at the twien the documents were
written, were also influencing the ways the orgations were writing the
texts. This includes, for example, thoughts andualits towards the colonial
past and the first and second war in the DemocRéipublic of the Congo
described more in detail in chapters 2.1 and 2thisfstudy. Thus, the sources
should be read in their historical cont&t

Because of the nature of these documents mearfurolraising
and advocacy, they give a rather violent and raogdge of the experiences of
Congolese refugee children’s lives in the Rwandamps between 2000 and
2012?* In other words, the documents and articles instioe were
highlighting the negative aspects of the Congotesggees’ lives. Although it
would be naive to assume that the intervieweesi@stipn were not influenced
by the negative aspect of the so called camp ttie, experiences of the
refugees living in camps were not solely or domilyanegative. For example,
most of their memories the children interviewed tfus study seemed to have
about their friends in Rwanda or Africa were pesiti Consequently, one
should not assume that the issues rising from th®uments — like sexual
violence or military recruitment — were the de apersonal experiences of the
interviewees of this study.

The importance of hearing about the children’s epees in their
own words, and my interest in their friendshipsevtre key factors leading me
to conduct the interviews. While working with re&eychildren in the past, |
many times came across situations where only tildreh could understand
one another, or only they could comfort and suppadh other — even without
having a common language. Also, according to Judgr) even very young

2 UNHCR 1999-2011.

'**Tosh 2006, 88-113.

124 On the missionaries’ obsession with African ‘samtjand on over-emphasizing violence
in historical research, see: Spear 2003, 177.
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children can show considerable concern and malaigahefforts to find ways
of comforting their friends. For example, two claas examples of studies
showing children’s extraordinary supportive relatbips were made with
children growing up during World War Il in conceaion camps or
nurseries?® Thus, | started thinking about this ‘common untierding’ that
refugee children seemed to share, and what hapfertbese children’s
interpersonal relationships when they encountdramge like a migration from
one country to another. What interested me the mn@g the children’s
friendships’ and what role these interpersonaltiegiahips had in the refugee
children’s lives. Thus, | wanted to interview Coteg®e children to know more
about their relationships with people who they idfesd as friends.

The nine children interviewed for had spent apprately two
years living in Finland at the time of the intewse They had all arrived in
Finland in the summer of 2010 when they were betwe@nd 14 years old.
The time spent in Finland was used as a qualitioator participating in the
research because this meant that all of the childrequestion had left the
Rwandan refugee camps around the same time whathleshme to define the
timeline of the historical analysis better. Theemtiewees had been born
between 1996 and 2005, although their birth dated hot always been
officially documented. Furthermore, based on thkstavith Finnish officials
and the families themselves the children origindtech the eastern part of the
Democratic Republic of the Congo, known as the Kiegions, where the
conflict still on-going*?® This put the children and the migrations of their
families geographically on the map which in turloalked me to better examine
their past experiences, and the context behind thigration to Finland.

The time spent in Finland was also used as a oaldn for
participation because of language issues and thg Mmited amount of
resources and translation services available. herowords, the two years
meant that all of the children would have spent @ni&vo years in preparatory
class or in preschool learning Finnish, enablingtmeonduct the interviews
myself. The restriction was made also becausdatvad me to get in contact

**Dunn 1993, 63-65.
126 Adibe 2003, 94-95; The two provinces known as Ndtivu and South Kivu are usually
referred to as “the Kivus”.
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with the target group in question more easily. otleer reason for this was that
I had met Congolese families through my previouskvexperience in Finland.

Also, | thought that these previous encounters daubke the trust issues
related to conducting this type of research eablgrviews were shared by the
Finnish city officials in charge of reception, garte, support, and social
welfare of the refugees in question.

Another pre-condition for the participation was #ge, as | wanted
to interview seven to 16-year-old school-aged chiid This also had mainly to
do with language issues and Finnish classes off@reghools, but | did not
want to impose strict age limitations for the papation simply because | did
not want to look at the children’s relationshipsnir a developmental point of
view. In other words, | did not wish to highlighimitations imposed by
children’s development levels in my stutfy.This is related to the theoretical
undertone of the study, and the current trend déyts childhood studies —
which is seeing children as active and competesgaieh participants, capable
of explaining their own experiences and making sleos about their own
lives despite their agé®

From then on, the selection process of the resepatticipants
progressed quite naturally, since there were omlgy \a limited amount of
Congolese refugee families that met the pre-seifagpaéions for participation.
In addition, in the initial discussions with thec&d services staff working with
the families in question, it came up that therehhige some limitations to the
study due to some life situations. Thus, becauseeoisitivity issues and
practical limitations (like travelling costs), | éh&o rule out the participation of
some children. After these final, and unpredictegktrictions | started to
contact the possible informants systematically.

There were no difficulties in getting the partiags interested in
the study, and all of the three different famililbat were contacted were happy
to meet with the researcher in their homes or opfh@ces of residence. This
was surprising because previous studies have folaidadult refugees and
asylum seekers might find interviews uncomfortdideause of their previous

experiences of persecution in their home countrags,for example, long

127 0n the so called developmentalism see: Farrels260
128 See: Farrell 2005, 1, 61.
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interviews and hearings when applying for a refugegus or an asylum
permit?® Here it has to be highlighted that the social ises; or other city
officials, did not take part in designing the stuadly choosing the research
participants. However, | informed the officials amharge of refugee issues
about the interviews taking place and presentenh tivéh the initial research
design. Subsequently, the staff of the social ses/of the city also gave me
their permission for conducting the interviews aaskisted me in getting
contact with the children and their parents whohad met before. In practice
this meant that the translator made available leysibcial services made the
first contact with the parents by calling them asiking if they wanted their
children to take part in the research. This waseddny following the
instructions that | had given to the translatoopto the call. When the parents
of three families then gave their children theirmission to participate in the
study, the translator also assisted in making tpeoatments for the
interviews. Basically this meant agreeing on tinee8 when | could come and
meet the children and conduct the interviews. Ftbat point onward in the
process | was on my own, and the social servida#f was not involved in, or
for example following, the interviewing process.

The parents of the children did, however, attendspaf the
interviews in one way or another in all of the footerview occasions. First,
the parents were welcoming the researcher in th@mes and giving their
permission for their children to take part in thady. Secondly, the parents
were occasionally present in the same room whexentierviews were taking
place — for example napping in the couch, providingcks for the interviewer
and the children, or listening parts of the conago®. In all of the four
occasions the children also explained or translatats of the interviews to
their parents. If the parents were talking during interviews it had mostly to
do with disciplining their children who they thouglwere behaving
inappropriately (when the children were for examplking or shouting). The
parents were also interested in knowing more abwitpurpose of the study
and the role of the researcher. It seemed cledahé&parents that the interviews

concerned their children and their relationships alhof them treated this with

129 Alitolppa-Niittamo 1994, 5.
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respect. The parents did not, for example, disamt of the interviews or
present their own ideas, or try to answer any efguestions on behalf of their
children. This created an impression that the gargasted the researcher and
also their children when it comes to completingititerviews.

Three of the interviewees were girls and six wargsb The age of
the interviewees varied from seven to 16 years.tiddl children in questions
had siblings living in Finland, and thus | did rinterview any families with
just one child. However, | did not interview alketichildren of the families in
guestion since some of them did not fit in the geeage qualifications of the
study. Moreover, one of the children who would henat the preconditions set
for the study did not turn up for the interview. dther words, | used non-
random sampling in choosing the research partitgHan

The semi-structured thematic interviews took pldigeng June and
August 2012 and made up altogether 129 pagesreddni®ded material. When |
had completed interviewing nine children | felttthay data had reached the so
called saturation point. In other words, | notidbat the findings started to
repeat what was already found in the previous weers, and | felt that had
enough diverse findings to enable me to complatattalysis>*

When referring to the interviews in this study, lllwse the
pseudonyms chosen by the children, followed byrthge, sex (m/f), and the
date of the interview. | will also state if theentiew was done in a group (G),
or individually (1). For exampleRierre (m) 16 years, 27.6.2012 i@&fers to an
interview done in a group with 16 year-old Piernal dis siblings on 27 June
2012. When transcribing the text | also includedthsosounds and my own
observations in parenthesis, for example if thédobin were speaking in other

languages than Finnish between their responsédray laughed.

130Egkola & Suoranta 2008, 18.
131 Eskola & Suoranta 2008, 62-63.
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1.3 Methods

This chapter will focus on the methods used in ymia) the two types of

sources used in this study, since the documentdhandterviews as well as
the selection procedures and samples of these esowere described in the
previous chapter. However, the part about the nustiuged with regards to the
interview material in this chapter also offers mor®rmation on the methods
used in conducting the interviews. The analysis@dores taken in this study
are gualitative in nature.

History as a discipline is notoriously eclectic hwtologically,
using a wide range of approaches constantly dradimg other disciplines.
However, engagement with the chosen sources isndafental part of
historical practice. This refers to examining howe tsources fit to larger
patternsFor example, according to Jordanova, in the souteasselves there
is very little of what we call ‘history*3* However, history as a discipline
differs a lot from natural sciences where the didtons between the sources
(nature) and the operations performed on analythegn are relatively clear.
For historians, any trace of the past is potentiadleful, but conventionally the
sources are divided into primary and secondarycesuiHere the terprimary
sourcesrefers to the so called raw materials — the diexatlence of the era
being studied — whereas, teecondary sourceare those created by historians
and other commentators of the p&stin other words, writings about the past
are generally considered secondary sources, cothpar¢he materials that
were produced in the time and place that is beindiad.*** The distinctions
made on these basis are, however, always not tb&, cespecially when
studying contemporary history.

Furthermore, the texts and documents of the pastotioffer an
access to what was, only what was said to be. Thasrticles and documents
studied here did not offer their functions or auth@ims directly, and these
had to be found by the researchi®rPut another way, a central part of a

historians work is finding out to which extent tke called raw materials

132 3ordanova 2000, 28, 30.

133 Jordanova 2000, 30-32.

134 Jordanova 2000, 33.

135 3ordanova 2000, 85, 91; Kalela 2000, 93-94.
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actually resemble the time and place that is bsindied, and this is essentially
linked to interpreting the authors and people’s owtentions that are
presented in the materials either consciously aronsciously, and either
inside the text or ‘between the lines’. Thus, hist@'s work includes using a
lot of imagination on analyzing how the sourceseveonstructed and using
those processes, as well as the content of therialajeto reach sensible
conclusions. This creativity also includes beingeaof oneself and one’s own
ideas and value$® Thus, the overall goal of historical methods wohl to
foster critical thinking towards the sources anddemce, and knowledge
altogether. On the other hand, the historian’s taso put the sources in the
context where they were creat¥d Furthermore, Jorma Kalela has pointed out
that the historian him/herself is not outside tinge-and-place continuum, and
the paradox of writing about the past in “todayesms” is always present —
every text, artefact or testimony is a producthaf time and place where it was
created, and this applies even to the historesgarch itself*®

From this historical perspective, | started analgzithe
documents by first going through the previous rededone on the history of
the Great Lakes region (including that of the ateifd refugees, Africans, and
the UNHCR’s and other organizations’ actions in tegion), as well the
source material available in the Refworld onlinetabase. Here | used
keywords and the search engine available on thevdlef page to find every
possible document that would contain informatiooudlihe lives of Congolese
refugee children. | did not have any pre-set hiypsis about the issues that |
could find, and | was open to new perspectives taame along during the
process>?

After conducting this phase of the study togethethwthe
literature review, | already had an overview of ibsues that were discussed in
the materials produced by the UNHCR and other n@igonal organizations.
Thus, | chose to concentrate on the living conddiin the Rwandan camps
housing Congolese refugees, and the specific prableoncerning refugee
children — like military recruiting and sexual woice. | also wanted to know

% Jordanova 2000, 33; Kalela 2000, 85-86, 91.

%7 Kalela 2000, 100.

138 Kalela 2000, 122.

139 On the qualitative approach, see for example: Bs&duoranta 2008, 19-20.
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more about the role of the UNHCR and its partnerhe camps, as well as the
solutions they offered to improve the conditionghe camps and address the
issues concerning refugee childf®n

| had to do some restrictions on what documenisdiaide in my
analysis already during this phase of the studgeBan the initial analysis and
literature review, | chose the ones that | thougirtained the most relevant
information with regards to the issues | had fowviien going through the
resources available in the Refworld pages. Latel atso complimented these
sources by checking the UNHCR and IRIN web pagesdievant information
regarding the themes that were identified durirggfocess.

After this part of the study — which already con&l a lot of
analysis and interpretation of the sources — | wenbugh the documents
again. This time, | organized the themes | foundeurdifferent sub-categories
such as: poverty; land problems; demographics/@diom; women and
children; education, health; food; problems conicgrnrefugee children;
military recruitment; violence; sexual violence;daresponses and solutions
offered, among others key words and themes. This dane by not only
analysing the texts, terms, words, and languagd, usét also by critically
examining the values and reasons that might hadetle authors of these
documents to create such texts and ideas, as welleaping in mind the
historical context and the place and time wheredth@iments were written.

Then, | went through the documents again and cozebimy
findings under different themes, trying to find tfiest and second order
explanations to my findings. In this process, batsapped the similarities and
differences of the information offered in the doants also by comparing
these findings to each other and the previous esudione in the field.
According to the qualitative method, which | usedyoing through the sources
produced by the UNHCR, Al, ARC and IRIN (as wellths interview data),
the content analysis is carried out throughoutrésearch procesé® In other
words, the critical examination — by for exampl@lgsing and interpreting the
authenticity and reliability, biases, context, anfluences of the documents —

190 5ee chapter 1.1 of this study for more informatiarthe specific research questions.
141 0On qualitative data analysis and method, see: BskoBuoranta 2008; Frey et al. 2000,
280-286.
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does not have a starting or ending pdfAtThus, one has to keep in mind that
the analysis continued even during the writing pssc

As part of this study is based on analysing therui¢ws — or oral
testimonie™ — of the Congolese children living in Finland, 8mirce material
used in this study is intended to be complimentalyp giving the people in
question an opportunity to be heafd However, analysing the interviews in
question historically as oral testimonies requadst of improvisatioff". From
historical perspective, one would first have to erstnd their narrative nature,
and check them against other sources — after attew sources do not perform
when you read them, but people always do and ictierabetween people in
interview situations is complé%® Also, historian Jari Eilola has pointed out
that children have the tendency for creativity amgrovisation in interviews
in his study about children’s narratives as witeesg the Swedish witch
trials**” However, this improvisation can be, of courseo alsen as part of the
narratives that children create in interaction wdthers in the interview
situation*®

In interviewing the children, | used an interdidcipry
ethnographic method combining thematic open-endthiiew questions with
drawing and storytelling exercises(see Annex 3: Framework for the
Interviews.) The drawing and storytelling exercté&svere used to structure
and supplement the interviews and guide the coatiers and the artefacts
that the children produced are not the subjecthefdtudy here. As Melissa
Freeman and Sandra Mathison have pointed out im #tedies, drawing
exercises can also reduce the influence of thepgoouits members, and work
as icebreakers for shy children or add focus todbmversation, and act as
alternate forms of representations of feelings embtions:>° | felt that this
type of methodology was best for getting the clitdinvolved in the study.

1“2Marwick 2001, 179-185; Tosh 2006, 88-113.

143 Fingerroos et al. 2006; Tosh 2006, 310-338.

%4 Fingerroos et. al 2006, 17-20.

145 For example, on the convention of naming ‘strasigerCentral Africa, see: Likaka 2009.
145 Chrétien 2006, 28-37; Jordanova 2000, 53; Phili-181.

“TEilola 2009, 27.

148 Jordanova 2000, 53.

199 The story-telling exercisesefer to questions where the children were askazbhtinue the
story. See Annex 3: Framework for the Interviewee &lso: Eskola & Suoranta 2008, 7, 58.
%0 Freeman & Mathison 2009, 114.
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The drawings and stories also helped me to getusiguf accounts of their
experiences as possible. Researchers like Jarid&aka Juha Suoranta have
also found that participatory methods work espgciakll with children, and
they are also becoming more popular in today’sdtioibd studie$> In
addition, John C. Reinatebs noted in his studies on communication research
methods that a qualitative ethnographic method wsidhe best in situations
where: a) questionnaires are inappropriate; bingeis so new that hypotheses
are undeveloped; and when c) the aim is to devatapytic inductiong>? | felt
that my research met all of these preconditions, #wat the methodology |
chose for the interviews fitted well to the partanity of the topic and the
characteristics of the group being studied. | did Imave any preliminary set
hypothesis about my research problem and | wasoglen to new perspectives
that came along during the interviewWs. The perspective taken to the
friendships in this study was that they can ach aseans for support for the
children in question.

Furthermore, in this study, communication is sesemasystemic
process in which individuals interact with and thgh symbols to create and
interpret meaning. This process is seen as a dynamt ongoing phenomenon
that includes a group of interrelated parts thécafit, including the physical
environment where, for example, the interviewstaking place. According to
Julia T. Wood, communication is also symbolic amttludes abstract
representations of other things that are presemdednly through language but
also through nonverbal behaviors, as well as'atté/hereas these nonverbal
behaviors or artefacts that the children createthduhe interviews were not
the main focus of this study, | also used them ndewstand the children’s
answers better.

| wanted to involve the children in the researchpasticipants
designing the study as much as possible and gem thwnership and make
them feel empowered about the project. This redulito giving the children
the possibility to choose, for example, how theynigd to conduct the

interviews — individually or in groups — and decitithey wanted to participate

151 Eskola & Suoranta 2008, 7, 58; Farrell 2005, 29F3@eman & Mathison 2009, 109-129.
152 Reinard 2008a.

153 Eskola & Suoranta 2008, 19-20.

154Wood 1997, 14-17.

38



in the drawing. Consequently, children from twotloé three families decided
that they wanted to be interviewed together in@igr whereas the siblings of
the third family wanted to be interviewed sepasatMoreover, all except one
child took part in the drawing. Still, the instrigets of drawing a ‘life line’ of
important life events and relationshipswere not followed by all of the
children. In fact, the technique of discussing tk&tionships through the
drawings and texts that the children produced sdetmevork best with the
youngest participants, whereas the 12-16 year sé#sned to enjoy simply
discussing the topics of the interviews while daagllsomething that did not
necessarily relate to the exercises. However, extmthese older participants,
the visual exercises sequenced the interviews &bl tbould have individual
conversations with all of the children, as welirgsrview them as a group.
The average length of the fdtf interviews was 40 minutes and
the average time spent interviewing one child wggr@imately 20 minutes.
The length of the interviews was determined by ¢hédren in cooperation
with the researcher, and 20 minutes seemed to fr@@pate time for keeping
the interviews interesting for the children. Thetféhat the interviews were
done in the children’s own homes, where the parant$ siblings could be
present, and that they could choose how they wantednduct the interviews,
contributed to building the trust between the pgyénts and the researcher.
The key words in designing this type of study amdreymity,

1571 resolved the

voluntary participation, confidentiality, and proten.
concerns related to these ethical concerns or igussin several ways when
conducting the research. For example, the childred their parents were
asked for their consent before the interviews mdy by the translator but also
in person by the researcher. With two of the tHegailies the children had to
act as translators in explaining the content ardidiea of the study for their
parents on these occasions. The names of theipartis were also changed by
giving the children the possibility to choose thaiwn pseudonyms, which also
gave them more ownership of the project. This hkliee children to better

understand the concept of anonymity. | also explhithat the interviews

5 See Annex 3: Framework for the Interviews.
156 Containing of two group interviews with 3-4 paipiants, and two individual interviews.
157 See: Lagstrom et al. 2010. 17.
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would be recorded and then erased in due coursethat | would delete all
information that could identify the children fromnet responses or be otherwise
harmful for them, respecting their anonymity andaal status as refugees and
their need for protection.

| presented myself to the children by telling thatas a student
writing a book on Congolese children’s friendsheosl experiences in order to
graduate from school. This seemed to be a more rstaahelable way of
explaining my role as a researcher, rather thah $aying that | was a
university student writing my master’s thesis — ethiwas clearly a concept
which the children found hard to understand. Furtizge, the children were
encouraged to ask questions whenever they felt a6 wecessary. The
participants could also choose to leave the studgfose to answer questions
at any given point of the research without any amation.

| also wanted to safeguard the ethics of the salsky by not asking
the children about their possibly harsh past expegs directly, since | felt
that | did not have the necessary resources alaitatsupport them, if needed,
or hear them properly in an ethical manner at gast of my studies. The
children themselves did not bring up these issoethe interviews either, at
least not directly, although, some of their ansvegrshe lost and long-distance
relationships reflected the sorrow and possiblyshgrast experiences. | will
discuss these findings further when discussingptissible effects of the past
experiences to the children in question.

Ethical questions become particularly important mhstudying
children, and refugees, also when it comes to th&siple outcomes of the
study. The ethical concerns should, however, nobime a block preventing
conducting the research. As Hanna Lagstrom hasinotee must be careful to
not to rule out any studies regarding children gadth that are classified as
sensitive or difficult simply in the name of resgharethics:>® According to
Melissa Freeman, Sandra Mathison and Ann Farhadl protection of children
has been highlighted, for example, because etlgoalelines for medical
research were used as a basis for ethical guidefmresocial research, and

since children were seen as particularly fragiled adevelopmentally

198 agstrom et al. 2010, 17.
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incomplete human beings in previous studiéslin relation to this particular
research and topic, | assessed that gathering matgon on children’s
interpersonal relationships with friends should nm# harmful to the
participants and that the study could be conduicteth ethical manner. While
I do not think the past experiences of Congolesédreim would be too
sensitive or difficult to study in general, | assad that | could not interview
the children in question about their past withoain able to offer further
support (like access to psychosocial services,ef@mmple), if necessary. |
found the findings on the level and impact of vimle in the Great Lakes
region in 1996-2012 useful in making this decisisince to me it seemed that
the children could not have avoided at least ofesoiithe impacts of the wars
in the region. These ethical concerns are alstectl® the respect towards the
interviewees as human beings, and not consideffiggntas ‘objects’ or
‘informants’ who would not be affected by the studly future, it would be,
however, important to hear about the children’st gaperiences, as long as
this could be done in ethical manner and with respe

| hoped that the study could be a positive and ewepaog
experience to the children and their families. Alaocording to researchers
Noora Ellonen and Tarja P8s6, children have expredsoth stress and
empowerment from having the opportunity to be heastudies made on even
the most sensitive issu&¥. Furthermore, ethical concerns are common in
studies that are made new settings and on topadshdve not been studied in
detail. Finally, one has to be practical: if | wdulave had the translation and
support serviced needed to conduct a study onfteet® of violence and harsh
living conditions to refugee children’s interperabrelationships, | would have
asked them about those issues. In addition, it dvbalve been very interesting
to go and conduct interviews in the camps of Rwawidla the refugee children
who were still living there and, for example, comgdahese findings to the
findings on the interpersonal relationships of ierviewees who were now
living in Finland. In a doctoral level study, foxample, one could also imagine
adding on other types of interpersonal relatiorship the study — such as

children’s relationships with their parents or sigk. Since all this was,

159 Farrell 2005, 1-6; Freeman & Mathison 2009, 2-7.
180F|lonen & Poso 2010, 192-210.
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however, impossible to do with the resources abhElaand restrictions
imposed by the guidelines on master level studiedecided to focus on
children’s interpersonal relationships in Finlarahd furthermore those with
the people that the children regarded as friends.

In analysing the interview data, | also used a itatale method
where the content analysis is seen as an on-goowe$ss- " In other words, |
analysed the data throughout the course of theamese also during the
interviews®? Furthermore, according to the principles of qasiie data
analysis listed by Thomas Lindlof, the data must pleysically and
conceptually reduced to some manageable pointsigitine proces®: | did
this by first choosing the themes in which | wantecconcentrate by coding
and categorizing the interview data which | hadscaibed under 20 different
themes that emerged during the study, for exampkanings of friendships,
good or best friends, lost relationships, and chang friendships. In choosing
the themes, | also familiarized myself with prexd@iudies made on children’s
relationships, friendships, and childhood reseaot immigration issues in
general. The overall strategy for processing thdividual responses to
different categories was to identify the key remgrthemes, and note what
was said was implicit or explicit (i.e. direct dission of a topic or indirect
allusion, unspoken understanding and/or avoidanida)s, the pauses and the
passages where the children were speaking with et in their mother
tongue, for example, were also a central part efititerview data. This also
included identifying when the children were makingferences to their
previous homelands (usually referred to as ‘Africg’the children).

The next step was to map the similarities and wdiffees of the
interview data, and to find out how those companwét each other but also to
see how the findings related to the theories armlilt® presented in the
previous research. First, | tried to find the paptants’ own explanations on
their experiences, attitudes and behaviour, andl tthe explanations offered by
previous research. Second, | combined these two mwt own analysis of the
interviews. In accordance with the qualitative noethl was searching all of

181 Frey et al. 2000, 280-286.
162Eskola & Suoranta 2008.
183 Frey et al. 2000, 280-286.
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these explanations throughout the sttffyThe aim of this type of data
analysis was to not only combine the similaritiésit also to show the
differences and the variation of the data and tis&sicomprehensively as
possible. Furthermore, | used maimlgalytic inductionin the analysis which
means that | inferred meanings from the data rétear tried to find out if the
data compared with some theoretical expectatiom famother source (i.e.
deductive analys)s®®

In other words, | proceeded with analysing the ringavs even
when conducting them, while all the time being aairthe settings and actors
involved in this interaction. Furthermore, | keptmind the historical context
where the children in question were coming from,wedl as the language
issues and ethical questions related to this stiilg. analysis that was done
was not only based in the transcribed texts, bs #he observations made
throughout the research process — of myself, tildren and the environment
where the interviews were conductéd.

Finally, I have to note that writing an interdidanary study like
this is a challenging task that also requires afatdits and compromises, as
well as prioritizing. Thus, the following pages che read as the ‘top of the
iceberg’, or a simplification of the thinking praseconducted during making
this study. Many restrictions had to be made dutigwriting process simply
because | did not want to return a 500-page mastiee'sis, and sometimes this
lead to not having enough space to discuss altabearch findings in detail.
Thus, when reading this study one has to keep indnthat the sources
themselves did not write-up the findings descrilvethis study — | did. In other
words, all the arguments made on the living coadgiin the Rwandan refugee
camps, as well as on the children’s friendships, laased on an in-depth
discussion on insights, self-analysis, and compari® previous research
findings conducted throughout the study. Also adowy to Jordanova, the
material itself does not matter — it is the waysitbeen used and mirrored to
previous research. When it is possible | will discuss this thinkipgocess in

this study, as | have already done in this chapiemwever, a more detailed

184 Frey et al. 2000, 280-286; Reinard 2008b.

185 Eskola & Suoranta 2008, 19; Frey et al. 2000, 286-
1% Holliday et al. 2010, 232.

187 Jordanova 2000, 23.
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analysis of the things | have learned during thecess, ideas for future
research, and limitations encountered during theearh process will be

presented in the conclusions part of this thesis.
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2. CONTEXT: ISSUES AFFECTING THE
CHILDREN'S LIVES PRE-MIGRATION TO
FINLAND

2.1 Colonial Legacy, Mobutu’'s Zaire, and the Warsn the

Democratic Republic of the Congo

There is not just ‘one history’ of Africa, as thasenot just one history of the
country now called the Democratic Republic of thenGo (DRC). Thus the
following introduction to the conflict that forcetle families and the children
in question to flee from their country of origimdathe situation in the camps
housing Congolese refugees in Rwanda is not meabé tread as the whole
‘truth’ of the events that took place in the Greakes region. It is simply my
own analysis and interpretation about the everdssétnation — an account of a
person who has never set foot in Africa. The parspetaken here is that with
a critical examination of ourselves — and by beigare of our own
preconceptions, values, and stereotypes — we g&a 81 better understand the
world around us. In addition, Congolese refuge&gi active role, as decision
makers and actors shaping the world around themmsfohe central viewpoint
to the whole study, as described in the introductmn the theoretical
foundations of this study.

No historical account of the situation of Congolesfugees in
Rwanda can be made without considering the prolilerhestory of the Great
Lakes region. The problems these refugees facedh&nexperiences that still
affect their lives are the consequence of a complexin of events in the
history of Central Africa. First, one must takeoak at the colonial past of the
region. The Democratic Republic of the Congo (DR@)erged in 1885 as the
Congo Free State and became a Belgian colony iriber 1908. During this

time, the country was practically the personal pss®n of a single ruler, King
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Léopold of Belgium®® From then on it was known as the Belgian Congd un
it achieved political independence on June 30tH0™¥6and changed its name
to Zaire in 1971.

According to Emizet Kisangani, the colonial padt Baire'”® with
four legacies/* Firstly, the Belgians divided their colony into niall
administrative entities along arbitrary tribal l&ieThis created ethnic groups
where none had existed. The second colonial legamgrding to Kisangani,
was urbanization and it “explains the consolidavdrthnic identity in Zaire”.
Thirdly, the colonial past also “shaped ethnic ttgn through its
discriminating policies of development”. In otheonds, some regions and
ethnic groups benefited more than others in terfnggources and access to
political participation. Furthermore, according Kesangani, this favouritism
“unleashed political conflicts as ethnicity becameliticized in the post-
colonial period”. Finally, one severe colonial legavas the “integration of
Zaire into the world economy”?

While one cannot deny that Zaire’s integrationht® world economy
was ‘signed, sealed and delivered’ during the aalgperiod, this was not the
beginning of the phenomenon. According to Van Reybk, the country’s
involvement in the world economy had started alyemdong time before — in
the 168" century during the slave trade when the river @oestuary was the
most active slave port in Africa. The four hundrikgometre foreshore
exported approximately four million people (inclaodichildren) mainly to the
Americas and the Caribbean. This is one third ef tibtal amount of slaves
sold in the trans-Atlantic trade, and means thatgotese were also actively
involved in shaping the histories and societiethose countries importing the
slaves. These influences can be found from sungriplaces still — like from
the Brazilian rumba musi¢?® Even more importantly, the slave trade had

profound impacts on Congolese societies, destrofgnglies and eating away

%8Renton et al. 2007, 2.

189 More on the first years of independence and theatied Congo crisis see for example on:
Van Reybrouck 2010/2013, 293-343.

1" Name of the country 1971-1997.

"Kisangani 1997, 4-5.

1"2Kisangani 1997, 4-5.

178 van Reybrouck 2010/2013 33-34, 179. Van Reybrdack Belgian author, archaeologist
and cultural historian.
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the political ties that were based on kinship ahiéftains'’* One should also

note, that while slave trading was not somethinglio new to Congolese
societies, the volume and rules applied in thest/attantic slave trade were
something totally different. In addition, the Eagshs interested in Congolese
slaves (including children) as well as ivory andablshed trading routes
through Zanzibar towards the Arabian Peninsula, d#iEast, Indian
Peninsula and China already in the"1@entury*’® Without going into too
much detail on the precolonial history of the regithis is just to make the
point that the region had not been intact to “fgneinfluences” and its history
— although perhaps being more regional beforeVestern explorers — had
always been dynamic. People, ideas, and materadsttavelled within the
African continent already a long time before thégian ‘conquest’.

What can be said of the colonial period, howevsrthat even
compared to the times of slave trade, this wasre tplagued by extreme
brutality and violence towards Congolese peopleth®y colonial rulers and
their local intermediates — including mutilatiorytting, beating and sexual
violence targeted to the local populatidh.According to sociologists like
Renton, Seddon and Zeilig, “there is no doubt that advent of Léopold’s
colonialism was a disaster for the local populdtidrhe biggest killers were
famine combined with diseases — associated witketbrlabour migration
policies — and it is impossible to say how manyddigrectly to the causes
associated with the brutal violent@.However, the colonial powers — church
and missionaries, state and foreign companies e- iatsoduced preventive
measures to population loss, such as medicinessemabling. Between the
First and Second World War Africa’s total populativas growing, and the
most rapid growth was experienced in Belgian Comdeere the colonial
powers showed strength in fostering higher feytidind decreasing infant
mortality by mission work and health measures takertommercial food

production and labour, according to lliff€ Nevertheless, the average life

1" v/an Reybrouck 2010/2013, 35.

17 van Reybrouck 2010/2013, 39-43.

17%van Reybrouck 2010/2013, 101-107. For further negdin violence during the period in
question see: Hochschild, Adam 1998/2004. Alsotmndtudy on colonialism and violence,
see: Hokkanen & Sarkka (2008).

""Renton et al 2007, 2, 31.

178 |liffe 1995, 240.
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expectancy in the country over the last century been less than 45 years,
according to Van Reybrouck’

The aim behind the Belgian colonialism is centralew discussing
about the effects to the local population. The gddahe colonial conquest was
simply exploiting the land and country of its resms, including the people.
According to Kisangani as well as many other saisolthe major challenge
that Zaire faced in the post-colonial period weat tinost Congolese were not
experienced in running the state bureaucracy -héenway that Westerners
understand it should be run — since the colonisiesy had limited their access
to power:? In fact, according to Kevin Dunn, this ideologyasinsidering “the
white man as father and African as child” — usugligt referred to as
paternalism— was the philosophical framework and justificataf the Belgian
occupation of the Congo. Belgians had used the ngolfor economic
exploitation, and the structure of the colony was designed to benefit
Congolese themselvé¥' According to Van Reybrouck, the de-colonisation
happened too quickly, allowing for huge instabilioyfollow.'®? He describes
the situation by, for example, stating that at tihee of the independence the
country had sixteen citizens that had completed nvewsity degred®
Furthermore, returning to a ruling system basedinship and chieftains was
no longer possible.

The brutality and the paternalistic ideology of Bedgian rulers also
left their marks on Congolese culture, their cdliex psychological memory,
and for example their perception of Europeans,athdr westerner$* During
the times of the first encounters, Congolese camsdl the white people to
possess some magical powers — they could be coedide be pale ghosts or
spirits of the water, for example. In other wordse Congolese people’s
sentiments about the white explorers varied someavbhetween respect and
disbelief'%® | believe that after the colonial experience taetinent must have

been something totally different.

179van Reybrouck 2010/2013, 13.

180Kisangani 1997, 5.

81 Dunn 2003, 68; Kisangani 1997, 7-8.

182\/an Reybrouck 2010/2013, 239-278.

183yvan Reybrouck 2010/2013, 278.

184 On the study of memory and culture, see: Tosh 2889-346.
185 van Reybrouck 2010/2013, 55-57.
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The Anglo-Saxon and Scandinavian Protestant miasies came to Congo
right after the explorers and Belgian rulers, faa by American Baptists and
Methodists in 1884 and 1886. The French Cathobesded two parishes in
the eastern and the western part of the countty8D. The missionaries used
different kinds of tricks to convince the peoplebi baptized in their tradition
— including music boxes and pictures. As it wa® atated earlier, they also
created many of the written forms of the local laexges in order to teach the
Bible.®® When it comes to the children and teenagers ofréggon, they
learned the European life style close up. The lamted as servants, whereas
the girls became housewives in every sense of trd.\irhere were not many
Western women in the tropics, so the colonial silgccepted many types of
relationships with the local women, including chitdarriage'®’ The churches
were also actively involved in using Congolese dreih in their missionary
work. Many of the first habitants of their missiposts in the Congo were
children, who were then educated to spread thgioek further. Eventually,
the Catholics defeated the Protestants as the nmuor religion with the
support from the Belgian Stat&.

The missionary run schools were also the placesrevttee local
population learned about Western morals and etBiekgian history, but also
increasingly about their own country and the ddfeses within it from the
colonial viewpoints. The schools worked as trainiogntres of obedient
‘colonial children’ where the state, church and bigsinesses were teaching
them nothing on the French Revolution, for examplg, everything on the
Belgian successes. Congolese children were sirgpngs about the colonial
rulers as the founding fathers: “we were becomimgbic slaves, the Belgians
saved us™® This shows the power of religion and educationshaping
national identities.

The missionaries introduced Congolese also withtbfab which
spread across the country, gaining wide populafty.the colonial powers the
game was more than just play — it also had an e¢idned side since it was not
morally as precarious as drinking or dancing, feareple. Football was also

18 \v/an Reybrouck 2010/2013, 57-59, 75.

187y/an Reybrouck 2010/2013, 75, 79.

18 \v/an Reybrouck 2010/2013, 82-87.

189yan Reybrouck 2010/2013, 125-127, 182-183.
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seen as a measure to prevent unrest in the malgdapiop. Ironically, the
Leopoldville’s football stadium also became thecplavhere the riots that led
to the independence started, and also the placeewebutu held his first
speech after his coup in 1965. According to VanldReyck, football is still the
most important ‘religion’ in the Congo, alongsidéwChristianity**° Football
was also the favourite thing the children intenegemfor this study liked to do
with their friends™*

Belgians were also taking Congolese people (inodihildren)
with them to Europe to educate them or to disptheyrt in world fairs meant to
exhibit ‘exotic and primal people’ to Europeans te 19" century. The
Congolese they took with them were, however, pinsisin following their
own customs and, for example, used to treat theknesses with their own
traditional medicines when in Europe, according ¥an Reybrouck.
Furthermore, the Belgians were careful of not mgkiGongolese too
accustomed to Western habits since they noticddhibdocals who had gotten
schooling or went to Europe were gaining attenorong the locals and were
getting less ‘obedient’. Their fears were not umided, since it was indeed the
Congolese soldiers who served in the two World Wiarghe Belgian side,
journalist, and intellectuals who started hiccugpatout the colonial rule and
dreaming about independence in the first instarfce.

Furthermore, the colonial period was the time whbe first
interethnic groups were born, according to Van Reybk. The Western
ethnologist could find 400 different ethnic grouipsthe 2¢" century which
they separated by their customs, forms of societigsstic traditions, and often
also by languages and dialects. Whereas, in pe@bltimes the enormous
country was defined by high linguistic and culturamogeneity® This is also
connected to larger questions on tribalism, statg i@entity creation, and
creating boundaries between ethnic groups in @amneghere none had existed
before!®* The process was sealed finally when the Belgiersintroduced a

system that limited the people’s ability to movethw their own country

1%van Reybrouck 2010/2013, 184-189.

191 See more on the role of football in the childresusrent life in chapter 3.2 of this study.
192y/an Reybrouck 2010/2013, 76-79, 82-83.

193y/an Reybrouck 2010/2013, 23, 122-124

194 v/ail 1989.
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without an official document assigned by the stdeninistration. This was
reinforced by forced migrations within the countrficcording to Van
Reybrouck, the Democratic Republic of the Congastif one of the rare
countries where there is an official bureau for naigns within the country,
and it is still difficult to move in the DRC withoand official document called
“ordre de missior”.

This process also profoundly changed Congolese I@sop
interaction within their villages and families, @t away the political and
social ties that were based on kinship and chieftabut also reinforcing the
nuclear family model, as well as enhancing monog&th®pne of the most
severe consequences of these groupings was theodivf Bantu language
speaking people to “Tutsis” and “Hutus”, based bmeirt occupations and
appearances as well as some other arbitrary gglifihis particular division
was originally made both by the colonial powers lago by the local
intermediates enjoying the Belgian suppdft.

One can also see the execution of private land myvpiinciples and
the late introduction of monetary compensationviork even today® All in
all, the effects of the colonial period to the lopapulation were diverse but
overall severe: people had become serfs; theislaad been robbed and made
barren; cultivation had declined to the most ruditagy crops; trade was not
benefiting them; professions were disappearing; pedple were getting
weaker and malnourished. The population declined &#lom another simple
reason — people were moving away from the river lakd areas to reside in
more remote locations where the state could nathrélaem'®® Congo’s vast
natural resources have been exploited ever sinadiffeyent African nations,
Western powers, multinational companies, and rebel criminal group8>°
Without many benefits to the local population, angght ask if even the
current situation in the DRC is, in fact, just drest form on slavery and

exploitation of the region and its people.

19 van Reybrouck 2010/2013, 128.

1% van Reybrouck 2010/2013, 35, 83, 87, 119-122.
197vail, 1989; Van Reybrouck 2010/2013, 124.

19 v/an Reybrouck 2010/2013, 89, 92, 98-99, 137.
199van Reybrouck 2010/2013, 106-107.

20Renton et al. 2007.
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All in all, Zaire was a product of the internatibeammunity which supported
the country’s national survival politically, econiwally, and militarily?** The
Western powers, namely the United States and Balgalso supported the
despotic and kleptomaniac rule of Mobutu Sese Sekonore than 30 years
(from 1965 to onwards). This was done because erditg to some of the
most common explanations offered by scholars — thagted to prevent the
country from falling under communist rule and sectineir investment®?
However, there has also been opposing views offienetheir support, like the
ones represented by historians ldesbald GoddeadsSindani E. Kiangu.
According to them it was capitalism, not communisnhich was the key
element here. In other words, they argue that tlesté/n world made use of
the Cold War framework, and highlighted an alle§ediet threat, in order to
justify its interventions and to protect its entisps and incom&?

Whatever the reasons for the Western support wéhe,
consequences of Mobutu’s reign to the country ve¢ése severe. According to
Gérard Prunier, Mobutu ran Zaire as a poorly matiggévate estate, and
“destroyed his country in order to keep ruling?t*In other words, the country
got disintegrated even more under Mobutu’s rulectiiad serious impacts on
the way it could deal with the political changesRwanda later on. According
to Prunier, Zaire’s government structure was “dterothat the brush of hand”
could have caused it to collap®8.Thus, after the end of the Cold War,
Mobutu was forced to amend the constitution andréggme came to a rapid
decline. However, since the Zairian state was ngdo a viable political entity,
the country was left vulnerable for the various féots in the region — and
especially the eastern part of the DRC became krasmme cockpit of crisis.
Consequently, it is also no wonder that the ciisithe neighbouring Rwanda
played such big role in shaping the conflict than cstill be seen in the

Democratic Republic of the Congo tod&$.

%1 see more on the first years of independence anddttalled Congo crisis: Van Reybrouck
2010/2013, 293-343.

22 pdibe 2003, 95; Kisangani 1997, 42; Van Reybrou@k®2013, 345-446.

293 Goddeeris & Kiangu 2011, 60.

294 Prunier 2009, 77. Prunier is a French historiath janrnalist specialized in the Great Lakes
region and the Horn of Africa.

2% Prynier 2009, xxxi.

208 Adibe 2003, 93, 95; Kisangani 1997, 43, 52; Prur2®09, 1-67; Van Reybrouck
2010/2013, 427.
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The 1994 genocide in Rwanda, which killed 500,008si6 — or three quarters
of their original population — within two weeksdl¢o the victory of the Tutsi-
based Rwandan Patriotic Front (RPF) over Hutu exs®s. The killings soon
spread to the neighbouring Zaire, since besidesnidmss killings of its people,
the victory of the RPF was overshadowed by the mas®ncentration of the
ex-Rwandan army (ex-FAR) and the much-dreaded Irulitia (the
Interahamwe) in Zaire, mostly in the eastern parthe country and as the
Kivu regions®®’ Paradoxically, this part of Zaire was also homthtusands of
Tutsis and otheKinyarwand&® speakers who had fled or migrated to the
country earlier from Rwanda and other parts of &#f’° In other words, after
the genocide in 1994, the people living in the easpart of Zaire were joined
by approximately one million Hutu, amongst them gnaesponsible for the
killings during the genocide. Consequently, thid e a situation where some
of the perpetrators and survivors of genocide rieedltogether.

According to the Director of Immigrant Services wtalso
participated in the official Finnish selection sigor the so called quota
refugees in Rwanda, this eastern area next to th@n&an, Burundian, and
Ugandan border is also where most of the childne@rviewed for this study
are originating fronf'® This is supported by the fact that all of the dfgh

interviewed for this study spoke Kinyarwanda asrtheother tongue, as well

27 Adibe 2003, 94-95. North Kivu and South Kivu.

298 Kinyarwandabelongs to the Bantu group of Niger-Congo familyamguages and is one of
the official languages of Rwanda. In the Democr&epublic of the Congo, Kinyarwanda is
especially spoken in the Kivu regions where theakpes of the language have mainly fled or
migrated from the neighbouring Rwanda. The languagdso spoken in Uganda and Burundi,
and is closely related to Kirundi. When studying tanguages, one must also keep in mind
that there were no actual national borders betvwganda and the DRC and the region was
organized in kingdoms before the colonial powerddaid Africa in the Berlin conference in
1885. Furthermore, the border between the Belgiah German colonies differentiating the
Kivu regions from the current Rwanda was not deataat until as late as 1910. On the ancient
history, kingdoms, and colonialism in the Great éskegion see: Chrétien 2006, 41-83, 85-
199, and 201-290.

299 Adibe 2003, 95-96; Carayannis & Weiss 2003, 25d@nfr 2009, 37-67.

210 Interview with the Director of the Immigrant Seres, 20.1.2011. According to the
UNHCR, the voluntary and safe return migration aettlement of refugees in areas close to
their home country are among the best optionsdtvireg the refugee issue. However, this is
not always possible. Thus, these people can besnHos resettling in a third country under the
so-called refugee quota. Under the refugee quatdarie accepts persons whom the UNHCR
has designated as refugees or other foreignersandhin need of international protection for
resettlement. In Finland, Parliament decides amyulconnection with the approval of the
state budget how many quota refugees Finland witleatake to accept. Since 2001, the
number of quota refugees accepted by Finland has 80 per year. At present, there are
some 25 countries that receive quota refugees.i 04r3.
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as the fact that the families in question had eérbgranted the refugee status
by the UNHCR in Rwanda, and gone through severalesing processes and
interviews (also with the Finnish officials) whetteeir nationalities, places of
residence and rights to seek for asylum in anottmemtry were carefully
examined. When studying the languages of the reginea must also keep in
mind that there were no actual national border&/éen Rwanda and the Zaire
and the region was organized in kingdoms beforecthenial powers divided
Africa in the Berlin conference in 1885. Furthermothe border between the
Belgian and German colonies differentiating thewKregions from the current
Rwanda was not demarcated until as late as*1810

The North and South Kivu regions are geographicalbrked by
highland areas, forests, lakes and volcanic agtivithe Kivu regions in
question were — and still are — densely populagpit@tural regions. Also
according to the UNHCR, the majority of Congoleséugees in Rwandan
camps had been farmers in their country of orf§frBecause of the regions’
altitude, sleeping sickness is not a problem, whngkes cattle tending easier.
On the other hand, the soil as well as the climéitavs cultivation of valuable
crops such as coffee, tea, and quinine. The sailsis rich of tin and coltan (a
vital ingredient in mobile phones). Two thirds dietwhole the Democratic
Republic of the Congo is covered by rain forest. iAl all, the country is
marked by great biodiversity and geographical vi@se also keeping in mind
that the Democratic Republic of the Congo is thmesaize as the whole
Western Europé:® However, the species as well as the country’s raine
wealth is disappearing in a growing speed as dtresuhe conflict and its
historical roots in colonial exploitation.

Furthermore, the journey of one of the three faemilin question
can be traced back all the way to the pre-colommaés when their relatives
moved to the eastern part of the current DRC tanfand cultivate land. Like
so many times before in the study of African higtane first language was the
key for revealing these roots. During one of themviews all four children (as
well as both of the parents of the family) stateak their mother tongue was in

“1van Reybrouck 2010/2013, 142.
22 UNHCR 1999-2011 Global Reports 2000-2010; UNHCRV&P 2006, 9, 18.
2Bvan Reybrouck 2010/2013, 22-25.
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fact Kinyamurenge not Kinyarwanda. Furthermore, they added that tias
their mother tongue in the literate sense of thedysince they had inherited
their first language from their mother’'s side. Whasked to elaborate this
further, the parents and the children explainedt ttheose who speak
Kinyamurenge are also able to understand Kinyaraantich is a similar
language. However, they thought that simply deswjilthe language as a
dialect was not precise enougf.

According to the online Kinyarwanda-English dici@oy, the word
murenges a synonym tenulenge and it means “an administrative sector or a
village” and also refers to a place called Mulerigethe current DRC.
Consequently, the word Kinyamurenge is a synonynKitmyamulenge, a
language spoken by tlBanyamuleng@opulation that appears in the accounts
made on the precolonial history in the DREHere it has to be mentioned,
however, that | have not seen the word Kinyamureaged in any of the
previous studies used in this study. Neverthelesg, argument is also
supported by an article made by the non-profit oizgtion A New
Continent*® Furthermore, according to both Chrétien and VaybRruck, the
Kinyamulenge language is still spoken by the Banylamge community from
the Southern Kivu Province of the Eastern DRC.

By the 1990s, both the Kinyarwanda and the Kinyamgé
speaking populations in the Kivu regions were mdppeder the same term
Banyarwanda(those from Rwanda). This categorization was miaaged on
the languages the people spoke and sometimeshalsealy they looked lik&'®
The two words Banyarwanda and Banyamulerdmpgun to be used as
synonyms to designate perhaps as many as 300,00Gperespective of their
place of residence or historical roots. This inelsidthe small highly localized
Banyamulenge community, numbering no more than(80p®ople, according
to René Lemarcharfd’ This is also exactly the population that | beliewe of

the families is part of. According to Lemarchandie t Banyamulenge

24 Brown (m) 10 years, 8.8.2012 G; Jake (m) 12 ye@r8,2012 G; Jason (m) 16 years,
8.8.2012 G; Mufarme (m) 7 years, 8.8.2012 G.

215 Kinyarwanda.net 2012; Lemarchan 1999, 3, 6, 21{2®marchand 2009, 9-13; Van
Reybrouck 2010/2013, 426.

21 A New Continent 2012.

27 Chrétien 2006, 41-83; Van Reybrouck 2010/2013;42B.

218 yyan Reybrouck 2010/2013, 425-429; Lemarchand 19920.

19 emarchand 1999, 3, 6, 21-22
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community is a perfect example of how geographstany and politics created
a new set of identities within the Great Lakes aaga he points to the fact that
while the roots of the phenomenon were in Rwanka,jastification for the
existence of the categorization was found in ZtieeDRC?° This is also
closely linked to the nationalist sentiments befanel after the independence
and the consolidation of ethnic identity in Zaingentioned by KisangaAf!

In fact, certain political actors in considered tthall the
Banyarwanda(those from Rwanda), were privileged during thegiei rule
and they began to be marginalized already righer afte independence, and
during Mobutu’s regime. While parts of this popidat had received some
special attention from the Belgian rulers, reseatubws that it was, in fact, the
high population density, the severe lack of cultiealand and food, and the
rise of nationalist campaigns that were the acteakons behind putting the
populations in question to the ill-starred positioh ‘being different’ and’
belonging somewhere els€? In fact, Mobutu had denied the
Banyamulenge/Banyarwanda of their Zairian citizgmsthus rendering them
stateless and hence vulnerable to legal and illaga of harassment by the
Zairian state already in 1983 Thus, the situation that followed after the
1994 genocide was especially hard for the Kinyadeaand Kinyamulenge
speakers in Zaire, although these people had eigdryfor Zairian citizenship.
In other words, they found themselves threateneddiip the Hutu military
groups and the Mobutu regime. In addition, it sdoddle noted that
Kinyarwanda is still not an established nationablaage in the count/3?’

As a result of the complex situation after the géde, the Hutu
military groups benefited from the cover of theugdge camps in Zaire, and
growing international sympathy towards the civisarAccording to Tatiana
Carayannis and Herbert Weiss, the United NatiorghHZommissioner for
Refugees (UNHCR) had neither the mandate nor tpacity to disarm the

tens of thousands of camp residents, not to menhenability to block the

20| emarchand 1999, 15-22; Lemarchand 2009, 9-11.
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flow of arms into the camps. Renton, Seddon andigZgo even further by

saying that the camps became centres of trainidgoaganization for the ex-
soldiers of the FAR and the Interahamwe — and theld that were made
available to the camps by the UNHCR and its pastperpetuated the cycle of
killings.?*® However, when discussing the complex situatioZaire after the

1994 genocide one must also highlight the fact thafarge part of the

Rwandans that had fled to Zaire were not part efédk-Rwandan army (ex-
FAR) or the Hutu-militia (the Interahamwe) — andih®ot participated in the
killings in Rwanda. They were people who simply teahto flee the country
since they were afraid of, for example, a countech by the new Tutsi-led
Rwandan government®

To make the situation even more multi-layered, Tldsi of the
Banyarwanda community were no innocent either.dct,fthere was also a
coincide of interests between the new Tutsi-led Ri@a government and
Congolese Tutsi, since a humber of Banyarwandaafeal joined the Tutsi-
dominated Rwandan opposition in its struggle agaihe Hutu-dominated
regime in Rwanda, and they had been armed ancettdy the Tutsi-based
Rwandan Patriotic Front (RPEY’

When it comes to the relatives of the children uestion, it would
be interesting to understand how they identifiedntbelves at this point in
time, and whether they thought they belonged to déegories of being a
Tutsi Hutu, Banyarwanda Banyamulenge or if they simply considered
themselves as Congolese. | was unable to findahisduring the interviews
with the children, since this did not appear toabeentral issue for thef®
Moreover, since | understand this kind of identiggotiation to happen in
interaction with others, it is actually impossilibestop it in one place and time.
In other words, it is a constant dialogue betwdenindividuals in interaction
with each other and the surrounding environmemtillireturn to the identity
question when | discuss the lost and long-distaelsionships of the children.

The point that needs to be made here is that, ealiytthe parents and the

2% Carayannis & Weiss 2003, 258; Renton et al. 2008;1177.
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children did decide to flee — and not stay, takesarand wage war in the
DRC?*

In the summer of 1996 — when the oldest intervienaehis study
Pierre and Jason were born — the conflict betweehe t
Banyamulenge/Banyarwanda and the Interahamwe amitit¢veloped to such
intensity that on 8 October 1996 the acting GovewnfdSouth Kivu gave the
Banyamulenge/Banyarwanda six days to leave Zait@ritory>° It was
announced that those who failed to leave would fatktary action and
“oresumably mass expulsion by the Zairian auttesitt** Following these
actions, the Banyamulenge/Banyarwanda (backed éyTthsi-led Rwandan
government) undertook a pre-emptive strike agaimstZairian army (Forces
Armeées Zairoises or FAZ) and the now two year-olduHefugee camps in the
Kivus. Moreover, as soon as the attacks againscéneps began, Rwandan
government forces crossed the border and joinedffeasive. When the RPF
then took this decision to go after the remnantthefex-Rwandan army and
the Interhamwe present in Zaire, it also changed dburse of actions that
might have been referred to as a civil conflicoian interstate war. This also
marked the beginning of the First Congo War (Novemh996 to May
1997)%* |n addition to the Congolese casualties, it labe noted that the
killing of more than 200,000 Rwandan Hutu refugdesing the 1996-1997
war in the Democratic Republic of the Congo was exttreme case of
peacekeeping failure for the UN and the internati@ommunity?>>

The military force employed on both sides of thiarwwas
overwhelmingly foreign — despite the fact that sa@mngolese had their own
political ambitions, and getting rid of Mobutu wase of them. According to
Carayannis and Weiss, among the former “somewhatnmbtary and weak
leaders of the Congolese revolutionary parties’ckbd by the Rwandan,
Angolan, and Ugandan governments and other inierrat sponsors, there

was one that emerged as the principal spokespefsohat became known as

22 This includes both parents of the children in gieestsince all of the nine children |
interviewed had both a mother and a father in Fichlat the time of the interviews.

230 Jason (m) 16 years, 8.8.2012 G; Pierre (m) 16sy&it.6.2012 G; Lemarchand 1999, 21-
22.

231 Carayannis & Weiss 2003, 259.

232 ndibe 2003, 95-96; Carayannis & Weiss 2003, 259.

23 Kisangani N. F. Emizet 2000.
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the Alliance des Forces Démocratiques pour la &itiém du Congo (AFDL),
Laurent Kabila, who then became the president afg@an May 19973*

According to Prunier, the international communiied to hang on
to the image of the new Tutsi leaders of Congo,irfftalong supported the
Mobutu regime and still bearing the guilt of nolgieg the Tutsi in Rwanda
when they needed it the md&st.However, according to Clement Adibe,
gradually Kabila’'s Congo was looking a lot like Mdb’s Zaire also in its
treatment of the Tutsi minority population and & dealings with the RPF-led
Rwandan government. In a symbolic gesture aimedlitoinate all traces of
the Mobutu regime, Kabila renamed the country tleenDcratic Republic of
the Congo (La Républiqgue démocratique du Congother DRC) in 1997,
changed the flag, national anthem, and nationaknay, and renamed streets
and towns — reverting to the names used in 1880sccording to David Van
Reybrouck, slightly thereafter the tensions betw#enRwanda and the DRC
were rising, and Kabila turned his back to his fermallies in Rwanda and
Uganda?®’

In the summer of 1998, the relations between Kahia the
Rwandan Tutsi-dominated government had reachecakimg point. By the
end of July, Kabila had terminated the Rwandan Missf Cooperation, and
asked the Rwandan military to leave the countrye fighting started again in
August 1998. This was the beginning of the SecoodgG War, referred to as
African World War (1998-2003, or still continuin§® According to
Carayannis and Weiss, “the next 20 days after Kabidlecision profoundly
changed the history of Africa and plunged it irte second phase of the ‘First
African Continental War">*® Most of the interviewees of this study have been
born during this African World War, and had livedosh of their lives in
Rwanda prior their migration to Finladd Thus, it is safe to assume that the
families in question were soon on their way to Aat already living in — the

Rwandan refugee camps housing Congolese refugees.

234 Carayannis & Weiss 2003, 260.

2% prunier 2009, 334-335.

236 Adibe 2003, 97; Carayannis & Weiss 2003, 267.

237\an Reybrouck 2010/2013, 452-453.

238 prunier 2009; Van Reybrouck 2010/2013, 452-453.

29 Carayannis & Weiss 2003, 270-271.

240 Interview with the Director of the Immigrant Seses, 20.1.2011.
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Refugees International and International Rescue rGittee (IRC), among
others, estimate that more than five million peopéve died from causes
associated only with this Second Congo War sinbegan in 1998 — making it
the world's most lethal conflict since the World MiaFurthermore, according
to the study made by IRC and the Burnet Instituat€2®08, the majority of
deaths have been due to preventable and treatabitions. In addition,
children — who are particularly susceptible to aileus diseases, malnutrition
and neonatal- and pregnancy-related conditionsceusxted for 47 per cent of
these deaths, even though they constituted onlypd® cent of the total
population, according to the estimatés.

As a result of the years of conflict fought betweemops from
eight countries (the Democratic Republic of the @onDRC, Rwanda,
Uganda, Burundi, Angola, Zimbabwe, Chad and Namibgéd other
alliance$* an estimated two million of Congolese people dile isternally
displaced in the DRC in 2013, and more than 400,008golese refugees
currently remain outside the DRC, according to tHéHCR**® Despite the
official end to the war with the signing of varioyeace- and cease-fire
agreements (for example the Lusaka peace agreemet®9%*) and the
implementation of the Transitional Government i©20the conflict continues,
especially in the eastern part of the country. Adicw to Carayannis and
Weiss, the withdrawal of foreign forces in 2002atesl a power vacuum in the
east and increased the violent, anarchic confittvben ever smaller groups
that no major actor effectively controls. Furthermahey claim that virtually
nothing has been done to protect Congolese peapid, continue by
concluding that “this failure to respond early adequately to the Third War,
and its continuing impact on the peace processstitotes probably the
greatest weakness in the entire attempt by the dJbrihg about peace in the

Congo”?%

41 |RC & Burnet Institute 2008, Refugees Internati®@l1; Robinson, Simon May 28, 2006.
On the estimates, see also for example: Rentoh 80@7, 208-209; BBC 17 October 2012;
and Van Reybrouck 2010/2013, 454.

242 prunier 2009, xxiv. The estimates on the numbeoohtries and troops associated with the
African World War differ. For example, Van Reybréuefers to nine African countries and
approximately 30 different local armed troops. Sém Reybrouck 2010/2013, 453.
*UNHCR 2011a.

244 Eor more information on the Lusaka peace agreeraeat Prunier 2009, 223.

245 Carayannis & Weiss 2003, 284-285.
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Consequently, the fighting over the country’s vasttural resources and
political power continues. According to Prunier theblems in the eastern
DRC are (in this order): demographic, agrarianniethand economfé®. Van
Reybrouck has also found many issues that havetaffeevery stage of the
conflict which include: 1) the post-mortem of thevé&dan genocide; 2)
weakness of the state; 3) overpopulation in thearakes region; 4) unstable
old colonial borders; 5) ethnic tensions cause @yepy; 6) natural wealth of
the eastern regions; 7) militarization of the urmoidd economy; 8) global
demand for minerals; 9) local arms trade; and h@)vweakness of the United
Nations®*’ He also points out that the type of war foughttia DRC today is
inexpensive. This might be difficult to understabdf the weapons and other
resources used in war in the DRC are actually alvkslwith very low cost.
Moreover, the poverty in the country means thatwhe, and pillaging related
to it, are ways to earn a living for many peopl¢hie DRC**®

The control over the country’s mineral wealth congal with
poverty and the lack of working government struetbave been offered as the
most common explanations on why the fighting sihtinues by for example
researchers Renton, Zeilig, and Seddon, and Amresgynational (AlyZ*°
According to the Al, the biggest single factor fugg the fighting in 2003 was
“the competition between rival militia — backed vrious international actors
alongside with Rwanda, Uganda and the DRC govertsnerio control and
profit from the immense riches of the DRC's naturasources?®® The
military control of a region also permitted, acdagito Al, the “political and
military leaders of the local and foreign forceseitort taxes from the local
population and to monopolise customs duties onsebosder”, while “the
militia rank and file, who see little or nothing dfe riches accrued by their
leaders, are given free rein to pillage and lodib¥ang a military victory —
and to rape and to kil®* Also according to the UNHCR in 2011, competition

248 prunier 2009, 325.

247\/an Reybrouck 2010/2013, 455.
248 \/an Reybrouck 2010/2013, 463.
249 Renton et al. 2007, see e.g. 173.
2041 2003, 1.

1Al 2003, 1; BBC 29 June 2012.
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over resources and land was one of the main trsggfethe conflict, in addition
to long-standing ethnic rivalri€s?

Still, the conflict that we see today is much maremplex
phenomenon than the simple presentation made Rereexample, Prunier
wants to point out that the roots of the confliet in African politics, and
emphasizes the conflict's nature as an African pheanon. Whereas Van
Reybrouck also refers to the conflict as a glob@nmmmenon, mentioning the
global companies’ interest in the countries mirgeraind other natural
resources. Furthermore, Van Reybrouck argues tiatnew global power
structure and economy meant that the Congoleseoetprs now also part of
them — in all their negative and positive aspecss-he shows in his report of
trade between China and the DEE.

Since Kabila was shot in 2001, the DRC has beerbjetis son
Joseph who was confirmed as the legitimate presidemMNovember 2006,
following the July 2006 general electioris. 2011 he was re-elected for a
second-term as a presidéfit.According to the BBC, the country still held
more than half of the world's cobalt, 30 per cdrdlbdiamonds, 70 per cent of
coltan, as well as huge deposits of gold, coppdr\amious other minerals in
20112 However, the years of war and conflicts have ke country
desperately poor. The 2013 Human Development Repmmimissioned by the
United Nations Development Programme (UNDP), plat®eel fourth most
populous country in Africa and Tllargest country in the world — the
Democratic Republic of the Congo — in the bottomabtfthe 187 countries
surveyed in terms of life expectancy, educationhirment and income

(components of the human development index, HBI).

2 UNHCR 2011a.

%3 Pprunier 2009, 330-331; Van Reybrouck 2010/20137-8%4, 553-572. For more
information on the Congo wars see: Prunier 2009.

#4BBC 9 December 2011; Carayannis & Weiss 2003, 2772 -

2SBBC 9 December 2011; BBC 22 November 2011.

26 UNDP 2013.
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2.2 Living conditions in the Camps of Rwanda

Fleeing from war is never easy. According to Lowmndd. Schafer, the
decision to run is usually made with little or ndvance planning, in times of
extreme stress, and social disorganization. Underset circumstances,
especially women risk being raped or sexually eitgdid>’ Also, according to
Van Reybrouck, numerous families had to flee thiotigck forests and rivers
with no food and shelter and minimal hygiene in Br@mocratic Republic of
the Congo (DRC¥® In these circumstances it is easy to get lostllpini
addition to being killed when caught. Thus, theslad close interpersonal
relationships did not stop when Congolese refugedts their places of
residence, but continued during the whole jourmmelRwanda.

Poverty was the prevailing condition framing thenfizes’ lives in
the DRC, and also in the refugee camps in Rwansl@xtent and influence in
the lives of the Congolese children — and theierimérsonal relationships —
would deserve a study of its own. In fact, one dowtite a thesis just on the
concept of poverty in the Great Lakes region. Ascdeed in the introduction,
| made my analysis on the situation in the campRvwranda by examining the
official sources of the UNHCR as well as non-goweental actors writing
about the region. Once more | have to emphasizehbdollowing analysis is
just a scratch on the surface of the actual expese® of the people in question,
and having the first-hand reports from the Congolesfugees themselves
would paint a much more complete picture of thiged in the camps. Keeping
in mind these limitations, | aim to describe theng conditions in the UNHCR
camps housing Congolese refugees from 1996 to 201the following
paragraphs.

Throughout the 2000s there were four camps houSimiggolese
refugees in Rwanda: Kiziba, Gihembe, Kigali (urlbafugees) and Nyabiheke
(see Annex 2: Map of Rwanda, 2013). However, adtlséll in 2006, there
were also 2,857 Congolese refugees living in thamlka transit camp due to

land constraints in the other canfpsAt the end of the year 1999 there were

27 gchafer 2002, 31.
28\/an Reybrouck 2010/2013, 435-437.
259 UNHCR 2011b; UNHCR & WEP 2006, 6 and 19.
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32,951 Congolese refugees in Rwanda, and in the®2d05 the number had
risen to 41,403. In the 2012-2013 Global Appealvdas estimated that in
January 2012 there were still more than 55,000 Glesg people under the
concern of the United Nations High Commissioner Refugees (UNHCR)
living as refugees or asylum seekers in Rwét@ad the numbers were on the
rise because of the volatile situation in the eadbRC.

According to the World Bank, the life expectancy katth for
females in Rwanda as a whole was 53.4 years in g8®8 in 2010) and 51.2
years for men (53.8 in 2010), when the averaged¥pectancy for people
living in a low income country in 2005 was 56.9 g4 These figures were
brought down for example by the amount of childilesit died before the age
of five years. However, the child mortality figurkave declined significantly
from 134.2 deaths per 1,000 live births in 20081ty 60.4 deaths in 2010 in
the whole Rwanda, according to the World B&%k.

According to the UNHCR’s and the World Food Prognaers
(WFP) study in 2006, there were approximately 28,0@17 old) Congolese
refugee children living in Rwanda. The UNHCR, thé&RY and MINALOC
(Rwandan Ministry of Local Government) carried @utegistration in 2005,
after which movements, new arrivals, repatriatlmrths and deaths could have
been updated into the UNHCR ProGress database. r@fugee children
consisted 60 per cent of the Congolese refugeelgiipu also in 2008°° If
one should find a positive aspect from this, it Wdooe the fact that Congolese
children had always friends to play with.

Many of the documents under consideration in thiadys
mentioned “five global priority issues for the UNRCIin regards to refugee
children?® These issues, or concerns, were: 1) separation;seXual
exploitation, abuse, and violence; 3) military ettnent; 4) education; and 5)
the special needs of adolescefits.Yet, the overall all-encompassing

phenomenon that characterized and affected thedrehis lives in the

20 UNHCR 2007a, 477; UNHCR 2012a, 32.

21 \world Bank 2013a.

252 \World Bank 2013a.

263 UNHCR 1999-2011, Global Report 2009, 37; UNHCR &R 2006, 18-19. The term
children here refers to refugees that are under 18 yedramd “persons of concern” to the
UNHCR.

%64 See: UNHCR 2003 p. 1 or UNHCR 20064, 1.

265 UNHCR 2003, 1.
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Rwandan camps was poverty. For example, accordirtheg UNHCR, many
children were born as refugees and due to the @dacation programmes and
limited access to schooling they were not learsikiis that would assist them
with reintegration in their country of origin, on ifinding work as young
adults®

Furthermore, there was great variation on the méion offered
on the levels of school enrolment and participatiothe documents produced
by the UNHCR in 2000-2018” In the 2011 Global Appeal, the UNHCR's
target was to enrol 15,000 refugee children “ortlatlse of concern aged 6-11
years” in primary education. However, in the sanoeudnent the UNHCR
predicted that approximately 3,000 refugee childseme not able to complete
primary school as a consequence of a 20-40 per akrshortfall in the
organization’s funding in 201%® Still, the organization reached its target of
enrolling children to school by 80%. Although tlgsa good figure, it should
be noted that school enrolment figures do not rezcég correlate with the
quality of schooling. It is, for example, unknowinether the children actually
learned to read or write in the schools. It is alaolear what the children were
taught and because of the variation of the UNHGRIslementing partners it
is safe to assume that there were great dissitigain the level and quality of
teaching. Nevertheless, in terms of the childrerktionship formation, it
seems like the schools were important places toemadw friends in the
Rwandan camps.

The children and their families in question hacenfexperienced
shortages in the availability of water supplies &ad items in the Rwandan
camps. Although all camp-based refugees received #ssistance in 2000-
2010, the standards were not always met — accotdiitje UNHCR due to
temporary problems with availability — but also &ese food items were
generally used as a currency by the camp resid@ditsn all, there was a
widespread dependency on humanitarian aid amongydlese refugees in
2000-2010. For example, in 2011 there was no vacalkior skills training
provided in the camps — according to the UNHCRyp alge to the shortfall in

2 UNHCR & WFP 2006, 9.
%7 UNHCR 1999-2011 Global Reports 2000-2010.
268 UNHCR 2011d, 35, 37.
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the organization’s fundin®® This aspect of the poverty could be also seen
when | was visiting Congolese refugee families’ lesrthe first time right after
their migration to Finland in 2010. Many of the @otese families | met did
not have a daily eating routine in the Western sgasd the children could, for
example, take me to the water tap in their kitcleplaining to me that the tap
was as a miraculous fountain where the water jegt &n pouring.

According to the UNHCR documents, the childrenhia Rwandan
camps were also doing the daily chores of the fgnahd sometimes even
providing for the whole family. On the positive sithis meant that children
were also developing close relationships with otteworkers. Still, gathering
firewood was a really challenging, time consumiagg dangerous task in the
camps. Generally it was women and children who wseat for wood
gathering, and due to land constrains often thel tbago to private forests
where it was illegal. Firewood was reported to bespeecial problem in
Rwandan refugee camps, at least in 2006, sincecisuff fuel was not
provided to the refugees in the camps by the UNHMCRs partners. In fact, in
Nkamira and Gihembe camps it was reported thagesfsl had to purchase the
additional cooking fuel at a very high cost althoupge UNHCR’s mandate
was to supply all the refugee fuel needs. Budgesitains were offered as an
excuse for not meeting these standards in the UNsI@Rd the World Food
Programmes’ 2006 joint study’

There was also a general lack of land in the dgngepulated
Rwanda. This was stated repeatedly in the docunpeatkiced by the UNHCR
in 2000-2010. Especially during the first half 6&t2000s, this also had to do
with the reintegration assistance to the Rwandduarmees, competing for
limited land space with the refugees among otheupgg. Yet, this was also
related to the Rwandan government’s priorities.itAwas mentioned before,
the majority of Congolese refugees in Rwanda wanaérs in their country of

origin, but because of the land constrains and ¢daultivable land they could

269 UNHCR 1999-2011 Global Reports 2000-2010; UNHCR.120) 37; UNHCR & WFP
2006.
20 UNHCR & WFP 20086, 29, 37.
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not become self-sufficient or supplement their faations with agricultural
activities outside the camps in Rwarfda.

This, in turn, left the refugee community to dewelsurvival
strategies of their own, also putting them at o$lexploitation. On the other
hand, the high population density is likely to ughce the socialization process
of the children, who perhaps came to terms withoaencommunal way of life
in the camps of Rwanda. In fact, | believe tha thain secrets to survival
within the camp context were cooperation and intiegaess. This in turn
surely forced the children in question to developia skills from very early
on in their lives. Furthermore, as described begmigarity and community-
based social networks were not totally foreignht® €ongolese who had lived
in villages led by chiefs and based on kinshipsrayltime before the colonial
powers took over. One should not, however, be naiveexpect that the way
of life in the densely populated camps marked byepy was easy, or that the
communities in the camps were totally homogenouasssaipportive. In fact, the
situation might have been totally the opposite, tnadlives in the camp could
have been filled with several conflicts betweeriedént people because of the
scarce basic resources and employment possibéiti@$able to them.

Some of the interviewees did, indeed, found theasibn in the
camps of Africa much more conflict-prone, with kiohore easily getting into
fights with each other. This is easy to imagineadose of the reasons listed
before, but also because of the lack of psychokms®avices offered to
children, and refugees in general, in the Rwandanps. Of course, the sheer
number of the children also increased the proligtwfithe fights.

In fact, the demographics were one of the greatesitenges to the
inhabitants of the camps and the UNHCR and itsnpast with populations
growing by some 30 births a month still in 212 Also, according to the
UNHCR, there was a problem with the crowded shelt€éhe average camp
area per refugee was 16.2 square metres in 20jifisantly lower than the
standard (45 square metres). Also, approximateDP@,shelters were not
rehabilitated or reconstructed, exposing famil@sxtreme weather conditions

still in 2011. Primarily, this created sanitation and hygiene [@wis but,

2L UNHCR 1999-2011 Global Reports 2000-2010; UNHCRV&P 2006, 9, 18.
272 UNHCR 2012a 33.
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according to the UNHCR, this type of conditions haldo far-reaching
consequences, leading to sexual and gender-baskhee, HIV and AIDS,
early pregnancies and increased high school droprates for girls,
prostitution, and protection and psychosocial ri$&s children and other
vulnerable individualé’® In other words, besides being more vulnerable to
diseases, living outside the tents and forcing [getp go to forests or other
remote areas outside the camps to relieve thenssek@osed them to sexual
abuse and other risks that were common in the med2011, for example,
approximately 65 per cent of people of concernh® YNHCR did not have
access to adequate sanitation in RwaffddZhese difficulties must have also
affected the most vulnerable populations — likeldren, people with
disabilities, and pregnant women — the hardest.

Finally, the sheer existence of the Nkamira traoaihp — and the
distance of the refugee camps from the DRC bordegeaneral — caused
worries from the beginning of the DRC crisis. Parpfor example, stated that
the Rwandan government “had no intention of lettingse potentially useful
refugees simply melt into Rwandese society, aridrded UNHCR to accept,
albeit with some reluctance, opening camps almasctty on the border,
practically within shooting distance of the Hutumgas on the other side” in
1995%"° Moreover, although other camps than Nkamira wetdocated right
next to the border, one can see that the DRC wafgct, still very close (see
Annex 1. Map of the Democratic Republic of the Cong013). For example,
the Kivu regions are about four times the size bbl@ Rwanda (see Annex 2:
Map of Rwanda, 2013), which is still a small areanpared to the whole
territory of the 11 largest country in the worfd® Thus, having reinforcements
ready to be enrolled near to the DRC border madseséor the Tutsi-based
Rwandan Patriotic Front (RPF) that was fightingiagfathe remnants of the
ex-Rwandan army and the Interhamwe in a regionwaat much larger than
Rwanda. Furthermore, although the distances ingideDRC are great, the

distances between Rwanda and the Kivu regionsaire n

23 UNHCR 2012a, 33.
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276 prunier 2009, 48.

68



Until 2006 at least, local Rwandans were also giaecess to the health and
nutrition centres and markets within the camps tede was — for the most
part — no real barrier between the camp and thedmuirea. The UNHCR also
admitted that some refugees left the camp to losil markets, hospitals and
to attend primary or secondary schodfsErom a communication’s perspective
this also means that the children’s and their fesiilinterpersonal relationship
networks were not only limited to the camp enviremt) but they were also
actively in contact with the surrounding societypcluding Rwandan
populations. The influence of the outside environtmi& the interviewee’s
lives can perhaps best be seen in their abilityntderstand Swahili, as well as
other languages such as words in French and Endllsin all, it seems that
the people living the refugee camps had a lot téraction with the local
environment. Also, this comes to show that the ilifehe refugee camps of
Rwanda was not as one sided as one might havenaltigiimagined.
Consequently, the children who had spent mostaeif tlves in the camps had
their identities moulded also by the Rwandan sgcetd interactions with the
local population, and not just by the Congoleseigeé community and the
camp environment.

The interaction with the local environment did hagme serious
negative aspects as well, and the life outsidecéimeps was not highlighted in
the documents produced by the UNHCR. This probably/ to do with safety
and protection issues and the UNHCR’s unwillingnesgeport about the
‘openness’ of the refugee camps to the donors. Mekyat is clear that the
children living in the Rwandan refugee camps —udulg those | had met and
interviewed — did not live in a safe ‘vacuum’ anketdangers of the
surrounding environment were also present in thapsa Consequently, the
general tendency of thinking of refugee camps ased or protected entities
does not apply here.

While recognizing the active role taken by the fasi of the
children interviewed for the study, it would be v&aito assume that they had
not been influenced by the issues presented inctiapter. Poverty, lack of

land, demographics, and the violence imposed bgtin®unding environment

2ZITUNHCR & WFP 2006, 20.
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were among the issues affecting the children’ssliwen they were living in
Rwanda. According to Lotta Kokkonen, friendshipkeliother relationships
both change during transitions and contribute towlays how refugees adapt
to change$’® Also, according to research on friendships, peameerally
describe three benefits of close friendship: sordgho talk to, to depend on
and rely on for instrumental help, social suppartg caring, and to have fun
and enjoy doing things witH? Thus, friendships provided support to the
children also in the camp environment.

Although most of the children interviewed for thstudy seemed to
keep in contact with their relatives and friendermseas, it should be kept in
mind that all of the children in question had lasany of their close
relationships in the past. Besides leaving theicgiahips that the children had
developed during the time they had spent in Rwatita,Congolese refugee
families had left many of their relatives, frierasd neighbours behind already
when they left their country of origin. In additiorelatives and friends could
be lost in conflicts already before the flight,ar the way to Rwanda. Some of
the children might have also lost their friends wiseme became child soldiers
or “wives” to the groups that were recruiting chdd from the refugee camps
of Rwanda, as well as somewhat natural deaths dabgethe general
conditions and poverty in the camps. From this per8ve, one also might
assume that the children in question had startsshdorelatives and friends
once the First Congo War started, at the latest.

Kokkonen has shown that these lost and long distaglationships
are a fundamental part of refugee’s relationshipwoeks also after the
migration. According to her, the people who haweddir been lost can be very
important to refugees who may speak of them asely tvere still part of their
relationship network®® Five of the nine interviewees of this study wanted
go and visit the friends they had in Africa, anc af them mentioned that he
would perhaps rather visit them someplace else thaAfrica “maybe in

Australia or the United States” because: “it isifiecent world out there, so

278 Kokkonen 2010, 11.
219 Rawlings 2008b.
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many people®’. Since this response came from a 16 year-old bog, also
has to wonder whether this had to do with his mésspand past experiences
of living in the camps of Rwanda, as well as swhe had read and heard on
the political situation in the DRC. One shouldcotlirse, also keep in mind his
refugee status and the fact that as a 16 yeareofatdbably understood that his
safety could not be guaranteed if he was to reaspecially to the eastern
Democratic Republic of the Congo.

Furthermore, nine year-old Nene did not want tda ksl friends in
Africa at alf®% and 16 year-old Pierre was not sure if he watteg?®®. The
youngest of the research participants was five sy@al when he moved to
Finland, and his experiences of past relationskijls not come up in the
discussion®“ 12 year-old Annika refused to discuss about last friendships
and memories of living in Rwanda (and perhaps @sbe DRC). When asked

whether she remembers her friends in Africa, thiengited:

A: Well, I guess | do not remember.

Interviewer: There is no one that comes [to mil.they ever call you
or?

A: They call a little. | cannot/feel able to spd&ighs].

Interviewer: Does it ever happen to you that if yloear someone’s
voice when someone calls you remember that is fyamd?

A: Yes.

Interviewer: But if they do not call you do not rember them?

A: | guess not. Little, remember little. But | donvant to/feel able to

speak to my friends in Africa anymore. | do not fge to it?*°

The difficulties and sadness that comes from meimg long-distance
relationships could be seen from Annika’s answeheWthinking about the

281 Jason (m) 16 years, 8.8.2012 G.

82 Nene (f) 9 years, 27.6.2012 G.

283 pierre (m) 16 years, 27.6.2012 G.

284 Mufarme (m) 7 years, 8.8.2012 G.

285 Annika (f) 12 years, 13.6.2012 I. In Finnish: A&t eamma varmaan muista. H: Eikd yksikaan
tuu [mieleen]. Soittaako ne koskaan sulle tai? Ae bbittaa vdahd. Ma en jaksa puhua.
[huokaa]... H: Kayké sulle sitte koskaan niin, gti& sé& kuulet vaikka jonku &anen ku joku
soittaa niin s& muistat et se on sun ystava? A: Hodlut jos se ei ole soittanu niin sitte sa et
muista sitd? A: No ei varmaan. Vaha muista vahat Ma en jaksa puhua Afrikkaan enaa
kaverin kanssa. Ma en jaksa.

71



past experiences of Congolese refugee childrerridedcin this chapter, it is
easy to imagine what had caused her to feel umgilir unable to talk to the
people that were calling her from abroad. Howeitas, uncertain whether this
had to do with some harsh past experiences, oexample the sadness of
losing relationships in general. It was also irgérg to notice that many of the
children who participated in the drawing exerciseravcreating pictures from
their lives in Rwanda — like houses, airplanesromals that they had seen —
but none of them indicated that the people in thetupes would have
represented their friends outside Finland. Thushoalgh the children in
guestion seemed to still have memories of theesliand people they regarded
as their friends in Rwanda, or elsewhere in theldydhey did not highlight
these lost or long-distance relationships in tideawings. Or, they did not at
least show it to the researcher. This did not hagwen when discussing about
these relationships directly with the children.

All in all, it seemed that the children’s memorie$ their lost
relationships differed. Whereas the younger wesenigadifficulties in having
clear memories and explaining their past relatigpssithe older children had
developed specific memories of certain events @irthast. For example, on
one occasion outside the research process | eraedna situation where an
eight-year-old Congolese refugee boy saw a frienéinland whom he had
met last time in Rwanda two or three years befdiemthe two boys were just
five to six years old. The amazement of the suddwounter could be clearly
seen in their reactions, and they were quick tdaexphe situation to me. They
started playing together, and | have never seein sucstrong image of
children’s ability remember their once lost relastips.

All of the children of this study were interestedhearing stories about
their country of origin — or Africa in general —ofn their parents, and the
memories of the older children were not only restd to relationships. For
example, one of the oldest interviewees said thatlvays listened to the news
about his homeland, and when asked if he his pateltt him stories about his
country of origin, he responded that he did nodneebe told stories, since he

already knew how it was:
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Interviewer: ... What about your parents, have tledg you a lot about
the history there, how has it been, stories?

Js: | know [how it is]. You [they] don't have tolltene stories. [Smiles.]
| know, you don'’t have to tell me.

H: Are you interested in hearing those [stories]?

Js: Yes.

H: Those kind of stories. Ok.

Js: Yes | am interested. | always listen to thegf&v

The fact that Jason mentioned that he was “alwdigé&ning the news is
interesting also because, according to David VaybReick, radio is the most
popular media in the Democratic Republic of the @p(DRC)?*’ This leads
to think that Jason might have already starte@nisg to the news while he
was in the DRC, or in Rwanda. Furthermore, it igrnesting to think that
nowadays children like Jason are using modern t#dobgres, such as the
internet, to listen to news broadcasts in their danguage from the DRC, for
example.

Besides friends, almost all of the children stateat they still had
relatives living in Africa. However, this was clgaan issue that the children
felt most anxious and unwilling to talk about. TilEsunderstandable when one
takes into account the problematic history of tagion, and the deaths and
losses that the children and their families musiehexperienced. In addition,
this might have to do with the family reunificatiprocesses many times taking
place once part of the family has found a safegefiBecause of the official
disputes and sensitivities related to these isghesghildren might sometimes
feel confused on what they can, or should, telemhabout their relatives.
Also, as family relations were not the main foctishis study, | decided not to
push these questions much further. Previous stumdiee, however, shown that
family separation can be understood as an ambigoesasin the sense that the
temporary absence of other family members cannotulbg acknowledged
because of the perpetual uncertainty and permaisnto them. Researchers

have also found that shared family memories atteniine pain of the absence.

88 jJason (m) 16 years, 8.8.2012 G. In Finnish: HEntds sun vanhemmat, onko he kertoneet
sulle paljon niinku historiasta siella, minkalaista ollu, tarinoita? Js: Ma tiedan [miten se on].
Ei [niiden] tarvitse kertoa. [Hymyilee.] Ma tiedamj tarvitse kertoo. H: Kiinnostaako sua
kuulla niita [tarinoita]? Js: Joo. H: Semmoisiatyid, tarinoita. Joo. Js: Kiinnostaa. Aina ma
kuunnella[kuuntelen] uutiset.

87\/an Reybrouck 2010/2013, 502.
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Furthermore, despite sadness amadger, the experience of separation and
reunification can also allow people to make pldrat keep them going®

2.3 Specific Issues Concerning Refugee Children

The conflict in the Democratic Republic of the Cor(@®RC) has been marked
by a number of human rights abuses, including tkieeme use of sexual
violencé®®. At least 200,000 cases of sexual violence weperted between
1997 and 2009 according to the United Nations. BWénis thought to be a
significantly low estimate because of under repgrtiand difficulties in
collecting the datd® One reason for the under reporting is that sexual
violence is deeply stigmatized in Congolese culturee extent to which
Congolese men have been targeted for sexual vieldoc example, remains
largely unknowrf®*

While the use of mass rape and other forms of dexakence as
weapons of war are not a new feature in civil anidrstate conflicts anywhere,
the violence in the eastern DRC has featured unigud disturbing
characteristics — with reports of young girls afdedy women being tortured,
brutally mutilated, and violently raped, often alsg multiple perpetrators.
Many have been also killed after being raped, ocdd to witness the torture
and murder of their families. In fact, after reagithe studies made in the
eastern DRC by for example the Harvard Humanitahmtmtive in 2010, it
almost seems that no one was spared from the eftdcsexual violence —
irrespective of their age or ethnicfty’

28 Rousseau et al. 2004, 1095, 1099.

89 1t should be noted that the refugee conventionsndpexplicitly include gender-based
crimes or fears as one of the acceptable reasoriligiat qualifying women for asylum. After
the genocide in Rwanda the international communéy, however, began to accept rape and
sexual exploitation as international crimes, crinagginst humanity, and a form of torture.
Still, members of the UN have not yet followed tiusogressive trend and amended the
international refugee conventions to include gemndkated violence as a valid reason for grant
of asylum. Schafer 2002, 36-37.

20 UNFPA 2009. See also for example: IRIN 2011 andH@R 2000, 28.

»1Bartels et al. 2010, 5-6, 36.

*2Bartels et al. 2010, 1, 5, 7, 35-36.
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Rape is an extremely effective wartime weapon caupeople to
flee and leave their households. It is strategicalied to shame, demoralize,
and humiliate the enemy. By systematically rapingmen and girls, armed
groups assert power and domination over not o@ysbmen, but also the men
and communities as a whole. Furthermore, it is reexpensive and readily
available wartime weapon in a situation where theeant resources and low
access to arms — such as in the case of the domflibe DRC. Furthermore,
the pillaging that the armed combatants in the D#R€rcised in order to meet
their material needs meant that they were directigfronting civilians’>®
According to Leena Kumpulainen, sexual abuse canalse used as a
punishment for something that a child or his/henifa has allegedly done.
Also, according to Kumpulainen, the amount of rape®s in conflict
situations because the perpetrators are more cohefinunpunished>*

As rape is highly stigmatized in Congolese sociegny women
and their children have been abandoned by theibdngs and communities
and become isolated, homeless, and destitute. titraally, rape has been
regarded as a deeply reprehensible act and anmextheimiliation for the
victim and her family — especially her husband -Ciongolese cultur€? In
other words, sexual violence was also used to fgigihie weakness and
inability of the men of the community to proteceithwomen against assaults —
which was often perceived as the ultimate humdratFurthermore, rape is not
a new trait in the history of the neighboring RwanBuring the genocide of
1994 women were subjected to widespread sexuangel committed by Hutu
militias, soldiers of the Rwandan army (Forces Aesmx&wandaises — FAR)
and by civilians. According to the umbrella orgatians for women’s civil
society organizations in the DRC, Réseau des Femoasun Développement
Associatif (RFDA) and Réseau des Femmes pour l&n3éf des Droits et la
Paix (RFDP), members of militia groups and soldragsed Tutsi women, but
also Hutu women. Also, after the victory of the Rwdan Patriotic Front
(RPF), the Tutsi soldiers of the Rwandan Patridtimy (RPA) raped Hutu

women with the aim of revenge. The women’s orgdimna explained that

23 Bartels et al. 2010, 1, 5, 7, 35-36.
2% Bartels et al. 2010, 1, 5, 7, 35-36; Kumpulain6a®, 7.
2% REDA & RFDP 2005, 26-27.
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sexual violence had existed in the area on a smsdi@e also in peacetime.
They state that domestic violence in Rwanda wasesptead, and many
women were subjected to sexual, physical and psyglual violence in their
homes. Moreover, the rural areas in Rwanda hadriexped resurgence of
domestic violence and of cases of rape committexdnag women and girls
following the war and the genocide, according ®ahganization$?®

Also, according to the researchers of the Harvamiméhitarian
Initiative, the transition of a country from a cbeif to a post-conflict stage can
produce elevated levels of sexual gender baseéngel Women were found
particularly vulnerable in these situations, ag/there forced into unfamiliar
roles and responsibilities in families and the tgeacommunity that may
normally have been reserved for men — such as hagomme head of
household — in a society that is characterized biatMity, weak social
institutions and widespread impunfty. According to Catherine Coquery-
Vidrovitch colonial ideology which adhered to tréoins of male supremacy
and the introduction of private property laws resillegvomen’s access to land
in Central Africa. Yet, although women might notrothe land in Rwanda or
the DRC, they have always made a lot of decisiamserning the lantf®
According to Loveness H. Schafer, in Rwanda, worfaamed the land for
their fathers, and later for their husbands. UnBerandan and Congolese
customary law which governs women’s property andeiitance rights,
property passes through male members of the holssERcAdapting to the
situation, women have invented commercial oppotiesiin the informal
economy, outside of men's control. In addition, cading to Leroy Valil,
women also pass a large part of the local culkmaivledge and habits to their
children, and the women'’s role and impact in trarmmafng children’s cultural
identity has not been researched in détil.

Women and girls, or women and children, were uguaikentioned
together in the UNHCR'’s reports about problems thatrefugees faced. The

linkage between women and children is obvious bezdley were — and still

2 RFDA & RFDP 2005, 28.

27 Kelly et al. 2011, 21.

29 Coquery-Vidrovitch 1997, 64-68.

29 Coquery-Vidrovitch 1997, 64-68; Schafer 2002, 44.
%0 vail 1989, 339-341; Van Reybrouck 2010/2013, 408-4
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are — the biggest groups under concern to the UNE{EREven more
importantly, the difficulties and problems womercdd in their lives were
easily projected upon their children. Also, it waated that in 2006 50.8 per
cent of the households were female-headed, ancdtent were headed by a
minor in refugee camps in Rwantfa.Therefore, many of the children had
either a mother as their single parent or no parentcaretakers at all. All of
the children interviewed for this study had thewthers with them in Finland
at the time of the interviews. However, since tbenbers of female and minor-
headed households in the Rwandan camps were spthgge families were
part of a minority in this sense. The children whkiere interviewed for this
study were happy to have their mothers with theso during the settlement to
Finland, and the role and impact of mothers todlasldren’s cultural identity
formation would deserve more attention by reseaschstill, the majority of
Congolese children were raised by single motherswibhout parents or
caretakers in Rwanda, where there were very Ii#lgources and women’s
rights to property and land were limited.

In addition, sexual violence against children aram&n had continued
to exist in the Rwandan refugee camps. In othedsjosexual violence — also
affecting Congolese children — had not seized tstéx the camps of Rwanda
that should have been under the UNHCR'’s controlvéie@r, the information
about the level, impact and more in-depth exanonaof this issue was
lacking from the documents in question — suppos@&damly because they
were not aimed to examine sexual violence in thamian camps specifically,
but rather meant for resource mobilization and adey>* In the field where
the UNHCR operates, publicly admitting that thisldem had continued to
exits in the camps under its control — pointingthie UNHCR’s inability to
protect the people — could supposedly affect tlgameation’s funding. Even
in this study, the issue was not revealed untilageftl analysis of all the
sources together, and by comparing these findiagsthier sources. Whether
the UNHCR'’s donors had failed to notice this, oretWter these hints of
violence in the camp were aimed for donors to pwranpressure on the

301 UNHCR & WFP 2006, 19.
302 UNHCR & WFP 2006, 19.
393 5ee for example: UNHCR & WFP 2006.
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Rwandan government that was also supposed to ptbecefugees, remains
unknown. My interpretation of the issue would battthe UNHCR was using
the listings of violence in the camps to put pressan both the donors as well
as the Rwandan government to give attention tcetis=sies, while at the same
time trying to balance with not revealing too muathits own inefficiency in
protecting the people.

The documents in question also offered some gem&i@mation on
the forms and reasons behind the problem of sexio&nce in the camps.
According to a study made by the UNCHR and the Wéibod Programme
(WFP), the most recurrent forms of “sexual gendaseld violence” in the
camps of Rwanda were domestic violence and eadgrancies involving
minors. Especially young girls were reported to be exposedsexual
exploitation. According to the UNHCR, “cultural-tesk behaviours and intra-
household relationships” were “the most difficuirbers for a proper referral
system and follow-up actions from a legal pointvigw”.*** These so called
harmful traditional practices included female gehinutilation, under-aged
and forced marriages, “cases between cousins”, “atigbr types of sexual
exploitation”, as also stated by the UNHER.Many of the rape victims were
also reported to suffer from rejection from theamilies and communit}f®
While being a severe problem, the UNHCR’s way o$adibing the issue
“harmful traditional practices” resembles the terased by the early
missionaries, anthropologists, and explorers wheay twere explaining
polygamy in Congo. Calling sexual violence “culidbased behaviour” or
“traditional practice” is troublesome. When did sakviolence become purely
a ‘Congolese practise’?

This question was not answered by the UNHCR’s endbcuments in
guestion. However, some information was offeredviat the UNHCR meant
by using these words. According to the UNHCR'’s el WFP’s joint study in
2006, there were cases of domestic violence beaafusemen were refusing

to have sexual intercourse with their husbands umxeof fear of HIV

304 UNHC & WFP 20086, 49.
305 UNHCR 20064, 3; UNHC & WFP 2006, 49.
306 UNHCR 2000, 28.
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infection®” ‘Harmful traditional practices’ and the disruptiam family roles

were also offered as reasons for child abuse byUN&ICR. Girls were
generally found specifically at risk of genital ntation, under-age and forced
marriages, and “other types of sexual exploitationthe UNHCR’s reports on
the five global priority issues for refugee childf&® In 2002, for example, the
UNHCR reported that refugee girls in Rwanda hadheetims of a traditional
marital practice called “rapt”, where a suitor kaghped a girl, raped her, and
then asked her family for permission to marry Wercording to the UNHCR,
this was explained as an option for suitors whorditthave the money to pay
for a bride’s dowry, as it forced the girl’'s famiigto accepting the marriage
proposal. Although this practice was against Rwantkaw, it was still
continuing in 2002 according to the Global Refi6tin the camps, these kinds
of practices had actually been seen as a meanstecpthe girls from further
violence. Under-age and forced marriages, for exanwere sometimes seen
as a way to safeguard the financial and physidatyaf a girl. This is quite
understandable if one thinks about the prevailingditions of the women
living in the camps — poverty, having no propertyrtheritance rights, and on
top of it all, having no official nationality. Evethe girls themselves could
think that a marriage could be the best way togatothem from (further)
violence®*® According to Kumpulainen, however, poverty and theeat of
violence usually prevent girls from attending sdhaod make them targets of
sexual violence and maltreatment later on. As alsted by Kumpulainen,
early childbirth also creates health problems dral goverty increases even
further when a girl is not able to attend schoalauese she is pregnant or has a
child3** Thus, the issue of sexual violence in the campelated to larger
guestions on equity, women’s rights and empowermeshiication, and it is
also linked to legal and health issues.

According to the UNHCR, sexual violence againstdren in general —
not just in Rwanda — could happen both inside andide school environment.

In general, both boys and girls could become vistwh sexual violence, but

97 UNHCR & WFP 2006, 29-30, 49.

%% UNHCR 20064, 3

39 UNHCR 1999-2011, Global Report 2002, 136.
310 Kumpulainen 2009, 7-8.

11 Kumpulainen 2009, 7-8.
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certain groups were at particular risk. Accordittg the UNHCR, these
included: unaccompanied and separated childrefdrehi in detention; child
soldiers; adolescents; mentally and physically ek children; working
children; girl mothers; children born to rape suors; boys as survivors; and
child perpetrators. The general policy documens® akferred to something
they called ‘survival sex’ or forced prostitutiomang refugee girls and, at
times, refugee boys as wélf This is linked to military recruitment of children
— which also has to do with poverty and the separadf minors from their
families and the lack of agricultural or other inm®-generating activities in the
camps. According to the UNHCR, refugee children general regularly
confronted sexual violence “partly due to the ta$lkey were assigned in their
communities — supporting the meagre family incormayering educational
needs; fuel and water collection; and caring foimafs”>** There were no
numbers of the level of the problem of sexual \noke against children in the
camps but taking into consideration the historyhef phenomenon in the Great
Lakes region, as well as the living conditionshe tamps, it would have been
hard not to be affected by the problem by one wagnother if one was living
as a Congolese refugee in Rwanda.

“Sexual exploitation, abuse, and violence” were tiogred as one
of the five global priority issues concerning redegchildren in the policy
documents of the UNHCE. According to the UNHCR, refugee children
faced an increased risk of sexual violence becaleir level of dependence,
their limited ability to protect themselves, andeithlimited power and
participation in decision-making process&sAlso according to Kumpulainen,
refugee children can be in a more vulnerable posithan other children
because the protection of the family and commuatgs not necessarily work
in crisis situationg’® According to the UNHCR, those responsible for sgéxu
violence were mainly members of the community cogbe from the wider

host community” but they could be also peacekeep&rd, on occasion,

312 UNHCR 2003, 2; UNHCR 20064, 3.

313 UNHCR 20064, 3.

314 UNHCR 2003, 1.

315 See: UNHCR 20064a, 1 and UNHCR 2003, 1-2.
316 Kumpulainen 2009, 7.
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humanitarian workers including teach&r$More specifically, the abuser could
have been a member of the army, or other armedpgr@s well as a police, or
a caretaker of a child who had been separated lisfher parents. This might
have been the situation especially in Rwandan esfugamps since the
presence of armed groups in the camps was repoetpdarly, and because
many children were separated from their paréfits.

However, the documents in question did not offéorimation on
who were the main perpetrators in the Rwandan esfucamps, or on the
number or on the characteristics of the reportexesaln fact, sexual gender
based violence was said to be mostly reported éombmen committees and

819

“solved within the social structures present in doenmunity®™, rather than

formally reported to the police or the UNHCR in Rwla®*° How these issues
were actually addressed and discussed within theramities is unclear by
simply analysing the documents, and would desereoeenattention from

researchers. In the eastern DRC, the majority & plerpetrators were
identified as armed combatants in the case studgentay the Harvard

Humanitarian Initiative in 2010 but the number ofilan rapes also increased
by 17-fold from 2004 to 2008 while the number gbea committed by armed
combatants decreas&d.

Besides sexual violence, the use of child combstatanother
main character defining the conflict in the DRCI &le armed groups taking
part in the conflict — including the armies of DRC and Rwanda — have been
reported to have used child soldiers in their rashksng 1990s and 2006%.In
2003, the DRC was one of the countries with thgdsr number of child
combatant®® according to the Amnesty International (A%).Furthermore,
according to the Al's report on the DCIR 2006 it was estimated that at least

30,000 children were attached to the armed foroesaamed groups in the

$1T UNHCR 20064, 3.

318 Kumpulainen 2009, 7; UNCR & WFP 2006, 19.

319 The termsocial structuresrefers to the women committees, but also the effu§GBV
(Sexual Gender Based Violence) social workers,camip managers.

29 UNHCR & WFP 2006, 49.

%1 Bartels et al. 2010, 2.

%22 A1 2006, 1; Al 2011; UNHCR 2003, 7.

323 Child soldiers are generally referred to as kadofyhich means small in Kiswabhili) in
parts of Central and East Africa.

%24 Al 2003, 1.
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conflict zones of the eastern DRC — constitutingtoplO per cent of some
forces. In the report of Al, about 40 per cent luége children were girls. In
early 2005 for example, it was believed that arourJ500 girls were
associated with the armed forces and groups. Soiftran interviewed by the
Amnesty International were only six years old whbay were recruited to
fight in the DRC, and they might have spent upetoytears in the forcés.

According to the UNHCR, most of the child soldiergshe world at
large were adolescents in 20838In addition, the Coalition to Stop the Use of
Child Soldiers mentions that there were no confdmeports on the use of
child soldiers by Rwandan government forces in 2001 several Rwandan
armed groups based in the DRC continued to usd sbitliers’?’

The military recruitment of children continued ihet refugee
camps of Rwanda. The UNHCR’s and the World FoodgRrmmes’ joint
study stated that the military recruitment of Cdege refugee children from
the camps of Rwanda was an on-going phenomenoa amejor problem” in
2005-2006 although it was perceived as a tabodéyhbuseholds “like early
pregnancies®® In the 2005 Global report, it was stated that tHildren
disappeared during the year from Byumba and Kizbaps, and it was
estimated that there was still 2,000 Rwandan culdiers in the DRG* The
location of the Nkamira transit camp right nexttihe border must have also
had some severe consequences. For example, Pstatied that the existence
of the camp that caused worries already from tlggninéng of the DRC crisis.
According to him, the refugees living in the Nkamicamp were seen
potentially useful by the Tutsi-based Rwandan BadriFront (RPF) already in
1995, and that the Government did not let them pgynmelt into Rwandese
society”3%°

The UNHCR sources did not reveal who were behirekdhso
called disappearances. It was reported in the dentsnthat the “secret”
recruitment campaigns that went on in the camp® watden by the families

from the UNHCR and other authorities. This suggésts the recruitment was

325 Al 20086, 1, 6.

326 UNHCR 2005, 4.

327 Dilworth 2009, 24.

322 UNHCR & WFP 2006, 49-50.

329 UNHCR 1999-2011, Global Report 2005, 135.
330 prunier 2009, 57.
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done within the communities. According to the imtews made by the
UNHCR and the WFP in the camps, it was youth come®st who passed the
information and identified new recruifBhe recruitment was then usually done
“in groups, with many children between the aged4f17 taken at oncé®
The UNHCR states that these campaigns were maapy &ecret because of
the “lack of confidence in authorities to addrdadshie recruitment] effectively
without causing reprisaf®® Thus, it seems that the camps were not closed
politically either. After all, why would the famés let their children to go and
fight for a cause they themselves did not beliewz 1On the other hand, one
must also stop and think the history of the Greadtds region and the poverty
in the camps. Besides, using child soldiers is aldwede phenomenon,
especially in prolonged crisis situations.

| find the UNHCR’s camp officials’ awareness of tteeruitment
campaigns combined with the Rwandan governmentability — or
unwillingness — to address the issue alarminghénUNHCR’s report made in
2003, it was argued that the Rwandan authoritieskeen “slow to react and
show no interest” in removing ex-combatants frone tRwandan camps
housing Congolese refuge®® This would suggest that the UNHCR saw the
military recruitment of children in the Rwandanugée camps mainly as an
issue that should have been addressed by the Rwayml@rnment — which
sounds hardly feasible if the Rwandan governmemefthemselves were still
involved in the DRC conflict, and recruiting chiddmbatants in their ranks.

All in all, the documents of the UNHCR did not affenany
explanations on why children were still being réted from the refugee camps
in Rwanda. The report in 2006 mentioned the “prawino conflict and border
areas” as a reason for making refugees childrere rsusceptible” to military
recruitment®* In the same Global Report, the UNHCR also highéghthe
responsibility of the hosting governments in prairenrecruitmentHowever,
without hesitation, it also acknowledged that furgdconstraints had reduced

the UNHCR’s and its partners’ “capacity to suppg@dvernments and

3LUNHCR & WFP 2006, 49.
32 UNHCR & WFP 2006, 49.
333 UNHCR 2003, 22.
334 UNHCR 20064, 4.
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communities to address the socio-economic causes#’was also mentioned
that limitations on movement and the right to wartuld exacerbate the
problem.This suggests that the people who were recruitiegchild soldiers —
and perhaps the soldiers themselves — were led tiregly in and out the
camps. Perhaps soldiering was, in fact, one oh#dgative “coping strategies”
or “income-generating activities” described elsexgha the texts.

What comes to girl combatants, “a lack of gendespective in
Disarmament, Demobilization and Reintegration (DDRtpgrammes” was
offered as one of the reasons for the problems fiesd®3*® According to the
Amnesty International (Al), many children sufferé@m violent treatment
during their time in the armed forces. In addititime UNHCR explains that
children were many times used to carry supplie® @erve as cooks, servants
or spies and messengers. Girls and boys are exposeédferent kind of
treatment in the forces, according to Dilworth aAd*’ While girls are
generally the ones being used as sex slaves andstionservants, boys are
more often sent into combt Moreover, the UNHCR reported that the sexual
abuse against girls in the armed forces includedetb marriage and early
pregnancies. According to the report of Al, soméldcen had also been
instructed to kill their own families, or they wegéven drugs and alcohd?
Like Leena Kumpulainen has explained — by forcihgdren to take drugs or
kill their families, they could not return home atitey could become more
dependent on armed grouf3S.

Unaccompanied minors, and children separated fhain tamilies,
were seen particularly at risk to be recruitedhie general policy documents of
the UNHCR. Non-adequate food rations and lack afcational opportunities
were also seen as a problem héfeThe search of firewood and other work
outside the camp environment were seen as risksdliéd expose children for
abduction to military service and sexual abuse. fabethat parents were often

offered money if their children enrolled “which &ccepted due to the

3% UNHCR 20064, 4.

3¢ UNHCR 20064, 4-5.

337 Al 2003, 6; Dilworth 2009, 247; UNHCR 2005, 4.
338 Al 2003, 6; Dilworth 2009, 247.

339 A1 2003, 6; UNHCR 2005, 4.

%40 Kumpulainen 2009, 7.
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economic conditions in the camp”, was acknowledggthe UNHCR as well,
hence again offering poverty as the reason behhed problems affecting
children3*?

According to research, while many children are ddrcinto
soldiering, others enroll themselves voluntarily.this case, voluntariness is a
relative term. Most of the explanations offered dfferent scholars for this
voluntary enrolment include poverty, access to quidn, and income.
According to Dilworth and Kumpulainen for exampbeopaganda and parental
pressure can also play a decisive role in makirg ¢hildren choose the
military. Some children might also wish to serveithcommunity or ethnic
group, or get revenge for abuses committed to fagiily or community**?

Witnessing violence in general, was also citedrasreason to join
armed groups by the interviewees of the study nbgddarvard Humanitarian
Initiative.3** Scholars like Rachel Brett and Irma Specht haveted out that
peer group can exert pressure for children to etoahe military. For the girls
their vulnerability to abuse was one of the factmaking them join the army,
when boys explained that the reason for their emeat was the need to protect
the female members of their family from sexual &ii3Like the former girl

combatant from the DRC explained:

When there is the war and you are a woman, youyask life; you risk your

life because you are a woman and the men will saqpeif you don't protect

yourself. When they go in the villages, they willtch the small girls, the
mothers, even the grandmothers, and they abuse. thikem they take you
along with them and they still rape you or they kdu then. There are many
girls who have children but who didn't decide. [.] Then when you know
what the men do, you will make the war with theike Ithat, you have a

weapon and you can protect yourself. - Vanesstax,l:g;‘itcgd'6

This means that the specific problems concerninigireim — sexual abuse and
the use of child soldiers — are interlinked. Inesttvords, if one did not choose
the army, one got raped or killed. If you had a peg you could protect
yourself but you were still “in war” with the men the war of protecting

yourself from further abuse while at the same tkitleng and abusing others.

%2 UNHCR 20064, 3; UNHCR & WFP 2006, 50.
343 Dilworth 2009, 244; Kumpulainen 2009, 7.
iKelly et al. 42.

%45 Brett & Specht 2004 27, 95, 123.

346 Brett & Specht 2004, 95.
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Also, according to Brett and Specht, many of thiédobn do not realize the
irreversible nature of their decision. KumpulainBas explained that the
development of the arms industry, and the fact light automatic weapons
have become general, is also one of the factocinigdo child recruitment’’
Children make cheap and obeying armed forces. &umibre, with light
weapons becoming the norm, adults or large vehetesnot needed to even
carry the guns which makes being in war even mueggensive. Then again,
many child soldiers are not given weapons to catriail.

One cannot discuss the conditions in the DemocRejgublic of
Congo or Rwanda without addressing the issue ofdemn born to rape
victims. A common concern that the Congolese reteparticipants brought
up in the 2011 study was that the child, and samestithe mother, would not
know who his or her father was — resulting intolgpeons in family cohesion.
In South Kivu some children have also had to endeparation or loss of their
families as a result of sexual violence, as alatedtbeforé?® The researchers
of the Harvard Humanitarian Initiative had alsoiced a diminished capacity
and willingness of Congolese families to adopt arnghor unwanted children
due to the levels of poverty in the DRC, especiallthe eastern provinces. All
in all, poverty puts children who already facedysta — such as children born
of rape or demobilized soldiers, who are sometithesight as “offsprings of
the enemy” — to an even more difficult situation.

While not wanting to overemphasize the negativea$f of the
surrounding environment in Rwanda, it is hard tagme that the children and
their families were not at least aware of theseeargpecific negative issues
concerning children — the sexual violence and anmiit recruitment that
continued in the crowded camp areas. Psychologist found that exposure to
violence has been a key risk factor to refugeedotil's mental health when
they have been resettled in high-income countiiibe. same researchers have
shown that stable settlement and social suppothénhost country have a

positive effect on the child’s psychological furcting>*°

347 Brett & Specht 2004, 111; Kumpulainen 2009, 7.
%8 Bartels et. al 2010, 45; Kelly et al. 2011, 36, 40
%9 Fazel et al. 2012, 266-282.
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As previous research has shown, interaction wignés relieves loneliness
and contributes to physical and psychological weihg of peoplé™ In other
words, friendships can be seen as central suppechamisms for refugee
children — not only in Finland but also in the Greakes region. Although |
do not believe that friendships would remove thgchpslogical effects of
hardships and violence, | see them as central mexha in helping the
Congolese children overcome their experiences,iv@jnand get by in their
lives. If one looks at the crowded camp areas fthim perspective, one can
actually find a lot of positive aspects from themrounity-based way of live,
where sharing, interaction, and cooperation werelgthe means for survival.

As | have shown, the children were also active arking together
for supporting the family income and created tloin social networks when
gathering firewood, finding water, and supportihgit families in other daily
tasks. This was also mentioned by 16 year-old Jastme interviews. The
work that the children were doing in the camp emwinent included finding
innovative solutions for survival with friends. Thiguation in the camps would
also lead to assume that the main places wherehildren made friends and
maintained their friendships were either at schoolyhile working to support
the family income. However, during the interviewas thildren noted that they
also had time to play football in the camps. Thiédedn played in the camps —
like children at any place do — and the work tlmetytwere doing could have
been also understood as some kind of a géthe.

However, in a place where 11 per cent of the hoaldshwere
headed by minors, some children also took parth@ hegative coping
strategies — like child-soldiering and prostitutiggain, this is not meant to
say that the children and the families in queshiad any first-hand experiences
of these issues, but the reality is that the redugjeelters were no panic rooms
with soundproof walls that would have blocked thereunding environment
out. Also, as it was shown in the UNHCR documentguestion, some of the
refugees did not even have any shelters and themee wpractically no

boundaries between the camps and the surroundingpement.

350 Rawlings 2008b.
%1 Jason (m) 16 years, 8.8.2012 G.
%2Jason (m) 16 years, 8.8.2012 G.
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According to psychologists, the degree of postriratic stress disorder is
associated with personal experiences of traumatents, especially those
occurring when away from home. Additionally, migoat journeys and post-
migration experiences might be highly distressimgchildren. However, some
studies have also found that the number of traunestents before migration is
not a predictor of post-traumatic stress disordemphasizing the importance of
considering the refugee’s whole experience so riher than just the pre-
migration events. Furthermore, the researchers pairged out that evidence
suggests that good overall functioning of refugdeldeen — like high
educational achievements — can coexist with mémalth symptom&>2
Research has also shown that some types of pasxasures are
more strongly associated with children’s mental Ithegroblems than
children’s own exposures to violence. Children hbgen, for example, found
to be particularly vulnerable to parents’ exper@nof being tortured> This
is also closely related to the children’s interawctivith their parents and the
content and way information is shared. In intengemade with refugee
families from the Democratic Republic of Congo imomreal, the families
mentioned suffering due to uprooting, and espeacsdiparation. The number
of traumas associated with organized violence tedoby the families was
very high in the nuclear family alone: 35% of faesl had experienced torture;
40% imprisonment, 15% execution; 10% disappearaacd; 70% various
forms of harassment. The figures for extended famére also very higf>
According to the researchers from the Harvard Hutaaan
Initiative, who made field studies in the easterRM in the 2000s, rape
survivors faced multiple medical problems, inclglinlV and AIDS and
sexually transmitted infections. Pregnancy, inliégytiand genital mutilation
were also common consequences of rape in the DR@. psychosocial
consequences of sexual violence were found deuagtdt should be also
noted that witnessing rape of one’s own family mersthas profound effects
on children’s lives. Child’s perception of his oerhparent can change to be

more negative as a result of experiencing trauneatents. Previous research

33 Fazel et al. 2012, 270.
34 Fazel et al. 2012, 270.
%% Rousseau et al. 2004, 1098-1099.
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also suggests that this would result to more nasat and low self-esteem
among children. In other words, parents’ psychalalg state can also
influence that of their children. The researcheremf the Harvard
Humanitarian Initiative proposed that this wouldgdzeticularly the case in the
eastern DRC where hundreds of thousands of susvilamked psychosocial
support that would help them to cope with the traumsulting from sexual
violence®®

Furthermore, the threat of sexual violence hasadifehad a
significant negative impact on the DRC’s developtm&domen in the DRC
are seen as vital economic actors and the contaest of attack in fields, for
example, has crippled traditional means of incoereegation. Also, because of
the financial loss, families were less able to m@ffehildren’s school fees,
leaving the next generation of the workforce iluggped. The researchers note
that sexual violence also impacts the way marriggeder roles within the
family, and customs and values are practiced apéreenced by communities.
The Congolese research participants interviewedh®er2011 study were also
concerned about the deteriorating moral and culedacation, and the effects
of physical disconnections of the children from itheommunities and
traditions. Furthermore, social scientists and pelagists have pointed out
that it will be difficult to rebuild communities wiout functional families>’
The findings of the 2010 case study that implieat there was a normalization
of rape among the civilian population in the DR{Bpasuggests that there is an
erosion of social support mechanisms and bondsstiaild be there to protect
civilians. Furthermore, the case study stated ttiatwork to support the well-
being of children affected by rape in eastern DRA Hbarely begun” in
2010%°

It is safe to assume that the loss of lives attadbeboth of these
problems — the military recruitment of and sexualence against children —
had affected the Congolese families in questionusy judging the levels of
deaths as well as the wide occurrence of thesesgsuhe Great Lakes region.

No matter how severe or non-severe the impacthedet issues Congolese

% Bartels et al. 2010, 1; Kelly et al. 2011, 36.
%7Kelly et al. 2011, 11, 21, 37.
%8 Bartels et al. 2010, 2, 46.
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children interviewed for this study were, beforeythmg they and their
families were the true survivors. They used thkiissand wits to survive in
the camps, after first taking themselves and tlekitfdren away from the
violence in the Democratic Republic of the Congaek that a key to this
survival was cooperation and interaction, and suppeceived through

interaction in interpersonal relationships.

2.4 The role of the UNHCR and the Solutions Offeretb

Address the Problems in the Camps of Rwanda

Usually it is the governments that guarantee thmdmurights and security of
their citizens, but when civilians become refugtes safety net disappears.
The UNHCR'’s role as the advocate for internatiqoraktection of refugees and
for persons seeking asylum has been criticized pabthe least in Rwanda and
the Great Lakes region, where the United Natioesponse to the genocide in
1994 and its aftermath is generally seen as a nf@jare in the organizations
history, as mentioned above. According Gérard Rrunior example, the
international community did not deal with two maialitical problems related
to the genocide, and these are: 1) how to stopdtZ how to deal with its
perpetrators®. In other words, the UN was left in its usualfidiflt position of
having to manage what its member states did not teatouch directly, and
according to Prunier this resulted into askinghbenanitarians to play a “non-
acceptable role” of political substitutes in the &wan camps. Furthermore,
Prunier stated that some humanitarian non-govertahearganizations
understood this and withdrew from the camps, wietha UN agencies did
not have the luxury, and their situation got worgteen the time went off°
This in turn, of course, casts a dark shadow onUWNHCR’s and other

humanitarian organizations’ work in the regionl stil

359 prunier 2009, 347.
360 prunier 2009, 344, 347-348.
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The perception of the UN and its organizations he tegion are mixed.
According to Tatiana Carayannis and Herbert WeissesCongolese saw the
West dominating the world organization. Accordinghem “the UN failed to
act in the one area which it has the sole advantatiee ability to mobilize
more resources than some regions are able to, dacep enforcement”,
referring to the UN’s unwillingness to use coercieece during the Congo
wars®., This was because the major powers on the SedDdtycil — and the
United States in particular — refused to bear th&crequired to finance such
combat missions and risk the political fallout tima&y result from their own
war casualtied®

Furthermore, Carayannis and Weiss have specifiedgnoups in
the DRC which had problematic relationship with the — the Katangans and
the Lumumbists, the two most prominent forces inhbidabila regimes —
whose mistrust dates back to the 1960s when botheofroups felt that the
UN’s involvement in the events prevented theirrafits to gain more power
and independence. According to Carayannis and Wémes UN's recent
performance in the DRC has “only deepened theg@@oss and widened the
Congolese population’s disappointment in the €RI” They mention the
United Nations Organization Mission in the DemacraRepublic of the
Congo’s (MONUC's) failure to protect Congolese agaithe massacres
committed by the rebel movement called the RaltyGongolese Democracy—
Goma (or the RCD-Goma) in Kisangani in May 2002aasexample of these
recent event®>* Nevertheless, and in spite of the perceptionfi®uN failing
to protect Congolese and Rwandan peoples, all dhnigep in the war saw the
UN as the only actor able to enforce the regionbilykered peace, according
to Carayannis and Weis%.

However, in order to assess the issues affectingyee children,
one must also keep in mind that the responsibidityrefugee well-being did
not rest only on the UNHCR, but this also dependedthe Rwandan host
governments’ ability and willingness to meet it¢emmational obligations, as

%1 Carayannis & Weiss 2003, 291.
%2 Carayannis & Weiss 2003, 285, 291.
33 Carayannis & Weiss 2003, 285.
%4 Carayannis & Weiss 2003, 285.
35 Carayannis & Weiss 2003, 285.
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well as on the donor countries’ political focus ame Thus, in addition to
providing basic international legal protection thsplaced people, the UNHCR
worked with the Rwandan government, other UN ageci and
nongovernmental and regional organizations to pl@wousing, food, and
material assistance to refugees in Rwanda 1996-20@&over, Rwanda was
selected in January 2007 to become one of the @ilontries for the One UN
‘Delivering as One’ Reform, aiming to meet the reeaf the Rwandan
Government and its development partners more efedgtand coherently
through the UN Country tearfi®

There was great variation and changes among the QRN$d
implementing and operational partners throughoetytbars 1996-2012. In the
camps of Rwanda, the UNHCR was responsible foptbegision of non-food
items in 2000-2010, and all camp-based refugeesiviett food through the
UNHCR’s implementing partner the United Nations-le&/orld Food
Programme (WFP¥’ For example, in 2006 the WFP was in charge with th
food transport and delivery system to the distidouend point in the camp. On
the meanwhile, the UNHCR was in charge of provigingnary and secondary
education, vocational training, health services,wedl as access to water,
firewood, soap, sanitation, and adequate shelteghaorefugees through its
‘implementing partners’. In 2006, these partnersiuded the American
Refugee Committee, the Africa Humanitarian Actithre Jesuit Relief Services
(Jesuit Refugee Service in 2011), the Save thed@mlFoundation (UK), the
German Technical Cooperation-TOR and MINALOC (Mirysof Local
Government or Ministéere de [I'Administration LocaleJe la Bonne
Gouvernance, du Développement Communautaire etAtfases Sociales —
the Rwandan Government ministry charged with redugdfairs)®®® The
amount and variation between implementing partmmarght seem nice in
documents meant for fundraising purposes, but @dpegvhen one looks at
the changes in the lists of partners between 2688®810, this does not paint a

cohesive picture of the services available fordhidren.

3¢ Mingst, Karen 2012; UNDP 2012.
%7 UNHCR 1999-2011 Global Reports 2000-2010; UNHCR 120
368 UNHCR & WFP 2006, 17.
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For example, in 2006 the American Refugee Committ@s in charge of
health, shelter, construction, water, sanitatiord anfrastructure activities in
Kiziba, Gihembe, and Nyabiheke camps housing Casgolrefugees. The
African Humanitarian action provided health andrition services in Kiziba

camp. The Jesuit Relief Service provided vocatidrahing, education, and
community services in Kiziba and Gihembe camps. ¥Blaée the Children
Foundation (UK) was the primarily responsible fhild protection, although
they also undertook education programs in Nyabiloakep. Also, the German
Technical Cooperation-TOR was primarily involved tnansport, fleet

maintenance, fuel management, warehouse servicels emvironmental

activities. Furthermore, MINALOC was in charge of aectors (health,

nutrition, water, sanitation, education) in the Nl transit camp in 2006
where it was the UNHCR’s only implementing partfférlt is troublesome to
think that the Rwandan Government ministry changé refugee affairs was
the one in charge of the transit camp that causedies from the start,
especially if the country was still recruiting sielis from the camp in 2006.

In fact, the Rwandan MINALOC was also the camp auistriator
in all the four camps and the Nkamira transit centiousing Congolese
refugees in 2006, and in collaboration with the UNRJ charged with the
overall function of service coordination. WithinettRwanda’s governmental
structure MINALOC and the CNR (Conceil National pdes Réfugiés) were
the main bodies in charge of refugee issues in 2006 UNHCR transferred
all responsibilities for registration and refugeéstiss determination to the CNR
in 2003%7° Prior to 2003 there was no centralized fully egeipp governmental
department responsible and in charge of the managfeof refugee affairs.
Furthermore, although the CNR became operativaaity 2004, the national
asylum system had made slow progress, accorditigetd006 UNHCR Global
Appeal, due to a “lack of capacity and expert kremige”>’* As one might
guess, in a document meant for fundraising and @bsothis criticism could

only mean two things: more political or economipgort for the issue.

39 UNHCR & WFP 2006, 17.
S0 UNHCR & WFP 2006, 17-18, 33.
371 UNHCR 1999-2011; UNHCR 2006c.
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In the UNHCR'’s documents the protection and segukias said to be the
direct responsibility of the Government of Rwandilhough the UNHCR was
playing an important role in “assisting the goveeminto guarantee protection
under international refugee law and to seek duradméutions for the
caseload®’? However, given Rwanda’s involvement in the crisithe DRC
and its own problems related to dealing with thterafath of the genocide, it is
not very realistic to assume that the Rwandan gowent would have
emphasized the protection of the refugees in termal politics, especially in
the late 1990s and early 2000 when the country lsil many of its own
citizens living as refugees outside its boundartigsng to return back to their
country. In addition, the country was then stilleafy associated with the
conflict it eastern DRC. The statement could be atgerpreted so that the
UNHCR was downplaying its role in protecting refageand praising the
Rwandan government’s involvement because the cpumais making good
progress in terms development after the genocide Underlying reasons
behind this praise would then be the genocide hadoaad conscience caused
by the UN’s failure to protect the Rwandans from &nd even the Congolese
from its aftermath.

The high complexity of the UNHCR’s operations in &wla, and
the amount of its implementing partners, also rajgestions about the
coordination and influence of the ground level @wi The UNHCR’s and
WFP’s study stated that the ground level coordomatistructure was
functioning fairly well in 2006, with refugee comiteies having access to
MINALOC and the UNHCR to raise issues. Coordinatineetings involving
the Refugee Executive Committee, the UNHCR andttadl implementing
partners were taking place on monthly basis. Probleised in the 2006 study
were the closure of two of the UNHCR’s field offsgdeaving “many camp
officials concerned that the UNHCR would no longéay a unifying role in
the coordination process between the various orgéons”, and the UNHCR
budget cuts in generaf® Since this statement was made by the UNHCR itself,
it would be useful also to have an external assessto compare on how the

structure and the cooperation between the UNHCRaitgers (especially with

372 UNHCR & WFP 2006, 17-18.
378 UNHCR & WFP 2006, 34.
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MINALOC) was actually working. | have, however, beenable to find such
an assessment that would be publicly available.

Furthermore, in 2006 the American Refugee Committee Jesuit
Relief Service, and the African Humanitarian Actigare all dependent on the
UNHCR for some portion of their budget. As it iatetd in the 2006 report, the
reduced funding had, for example, forced the ahmeamtioned partners “to
change their own program plans and caused lotsoofyvand uncertainty®’*
Nevertheless, while the study team of the repors wwéeased with the
cooperation of the different actors in the campsyas also “unimpressed
overall by the level of assistance and servicesiged to refugees, especially
given the length of time the caseload has livecRimanda™’® This slight
criticism by the UNHCR might have been directedaots MINALOC and the
Rwandan government, or just meant as a justifingtto more support.

The most common explanation offered by the UNHCRvby the
organization’s standards were not met — stated inathe study made with the
WFP in 2006 and the Global Needs Assessment in,2808 repeated in the
Global Reports produced in 2000-2010 — was, unimgty, the financial
constraints’® Nevertheless, the persistence of political inditgbin the eastern
DRC and the prevailing poverty in the region canhetoverlooked either
when searching for reasons why the targets haceet met. After all, the
UNHCR and its partners were working in some of wald’s most difficult
and risky environments. However, the great numidepastners — and the
differences between them — has surely affectechtiens and results of the
UNHCR throughout 1996-2012. The UNHCR'’s role was nbonitor and
coordinate the camps. Furthermore, it fulfilledritandate through the support
of several implementing partners. The documentstia@desearch literature in
guestion did not, however, offer profound explamadi on how these
implementing partners were chosen, how they funetiotogether, and how
dependent they were on the UNHCR financially. Al intergovernmental
nature of the UNHCR made it harder for it to pulicriticise the actions

taken by governmental bodies such as MINALOC.

374 UNHCR & WFP 2006, 34.
375 UNHCR & WFP 20086, 9.
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It should be also noted that the number of peomeking for the UNHCR in
Rwanda in 2000-2010 was in average 66 in totaluding all international
professional, local and national staff, and the Wi\unteers. At the end of the
year 1999, there were 32,951 Congolese refugeRsvanda, and in the end of
2005 the number had risen to 41,403. Furthermbigwas just the number of
Congolese refugees, not including the other “peopleconcern to the
UNHCR?”, like the internally displaced people (IDPSkturnees, asylum
seekers, and refugees from other counttfeOn average 66 UNHCR staff
members compared to around 30,000-40,000 Congmdésgees, and between
a total of 56,380 (in 2000) and 699,559 (in 1¥§9people of concern to the
UNCHR 3" The numbers speak for themselves and show thaif#¢CR and
its partners — including the Rwandan governmenad & huge task ahead of
them in assisting all these people.

In all of its activities, the UNHCR is said to baying “particular
attention to the needs of children and seeks tonpte the equal rights of
women and girls®* To achieve this, the organization had introdugeec!
units, hired specialized staff, and instituted gemin practices both in its
headquarters and in the field, according to WemgeR. How much this had
translated to positive changes in the lives ofdrkih in Rwandan refugee
camps was absent from the documents in questiometdzr, Weiss Fagen
points to the fact that, in this work, the gengmadblems have been related to
cooperation between the organizational divisiors programme segmentation
— in other words putting women and children in cefitpn with each other
and with other programmes for resources and attenfccording to Weiss
Fagen, this has been especially the case in coafficgs and in headquarters,
whereas the camp level usually communicates betteoss sectors: |
interpret this so, that the camp level people wieousually the ones best aware
of the situation had to sit and watch the countifice and headquarter level
people fight over money. While it is unclear if tirecoordination between

organizational sectors affects the funding targetetssues related to women

377 Mainly people from Burundi.

378 These were mainly returning IDPs.

379 UNHCR 1999-2011 Global Reports 2000-2010.
380 UNHCR 2012d, 3.
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and children, it seems that the voices of the ckawgl actors might have been
lost in the process. The irony of the so callednethble groups has been
repeated in several studies made of the UNHCRgsmamen and children
generally amount to 80 per cent of the refugee latijon. According to Weiss
Fagen, meeting the protection and assistance n#fed®men and children
should be considered as the core of the UNHCR’skwather than
“beneficiaries of additional projects” and the waitkould be based on “serious
assessments of their needs, separately and cedligctirom the other
population”38?

According to the UNHCR, the prevention and respaiessexual
and gender-based violence required “a holistic, tinselctoral approach,
including health care, psychosocial support, |ega justice support and safety
and security®®® This meant closer cooperation between the differen
international organizations and non-governmentghoizations acting in the
region either independently or as the UNHCR'’s imp@ating partners. The
UNHCR was also said to be continuing “participatagearch with children to
identify protection risks and community-based remses for protection from
abuse, violence and exploitatioff”. | was, however, unable to find such a
study available in public.

For example, in the 2010 Global Report it was stdteat “all
survivors of sexual and gender-based violence vedeappropriate support,
including psychosocial, medical and material aasis"*® | was unable to
find out whether this was true. The UNHCR alscedathat the protection of
the people was the responsibility of the stateshdse full and effective
cooperation, action and political resolve are reggito enable the UNHCR to
fulfil its mandated functions”, referring to thesponsibilities of the Rwandan
and the DRC governmerit®. This request for cooperation was repeated in
almost all of the UNHCR’s documents dealing witle tlefugees in Rwanda,
and in all the documents studied in this paper.s€éhgatements were clearly

directed towards the policy makers and the intentvas to make the Rwandan

$2\Weiss Fagen 2003, 84-85.

33 UNHCR 20064, 4.

%4 UNHCR 20064, 4.

385 UNHCR 1999-2011, Global Report 2010, 40.
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and the DRC governments to recognize the so cadieyee problem in the
region. The UNHCR might have also hoped that tiveselings would have
found their way to the policy documents of the dsnas well as the
governments of the Great Lakes region.

The importance of education was also presentedast@ction tool
against sexual — or any kind of — violerité.In Rwanda, the UNHCR's
implementing partner Jesuit Relief Service was jgliog primary and
secondary education for Congolese refugee childrethe camp schools of
Gihembe and Kiziba in 2003-2006. In 2006, Safe @eldren Foundation
(UK) was the primarily responsible for child prdiiea, and it also undertook
education programmes in Nyabiheke camp. As alremdytioned in the
previous chapter, MINALOC was in charge of all sestincluding education,
in the Nkamira transit camp in 2006 where it was tUNHCR’s only
implementing partner® However, | could not find a study where the action
taken on education would have been assessed amdinexh separately.
According to Kumpulainen, the most important reaforarranging education
for the refugees as early as possible is “the nater of psychological
traumas produced in exile and the protection df gsoups™® In school
environment it might be also possible, accordingKtompulainen, to reveal
some wider problems affecting the children at hanet the community?°
This seems to be the approach that the UNHCR teakedl, when it addressed
the importance of educatidh

However, there were also other kinds of preventteategies
presented by the UNHCR in the policy documentsuastjon. Strengthening
women's leadership and women’s and girls’ capaciiere seen as one
solution. Working on a community level was alsorsae an important tool in
improving the situation. Individual responses aradutsons also included
actions like monitoring initiatives taken with redato safety and promoting
the respect for women’s and girl's righitd.There was little information on

how these strategies were turned into practicendocuments in question. It

387 See: UNHCR 20064, 4.
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seems that in the case of Rwanda and the UNHCR type of work mainly

included information, awareness-raising and edaongtrogrammes on women
and children’s rights — like the nation-wide semsition campaign on child
abuse that was organized in 2001-2002, and acaptdithe report published
in 2003, also benefited refugee childféh.

The UNHCR staff was also said to have been recgitraining on
prevention and responses to sexual gender baskshegoin Rwanda. Also, in
the 2010 Global Report it was stated that the foaining sessions on the
prevention of sexual violence organized in Rwanelaelited over 170 refugee
men and women, as well as 40 UNHCR and partnef. $tahddition it was
stated, that two training sessions on reproductiealth counselling and
preventing and responding to sexual violence wise arganized for refugee
youth3** The UNHCR was also said to be working for changime attitudes
towards the “Congolese traditional practice of waleduction” in the 2003
Global Report® However, the use of resettlement was also seen@sf the
strongest solutions for the problems affecting geft women and girf§°
Taken the complex historical context of the phenoone it is, however,
questionable if resettlement could be used asdisnlfor this purpose in the
Great Lakes region.

Poverty in general was offered as the main exctisdl dypes of
problems the refugees faced in the camps — indusixual violence — in the
documents in question. Refugee households in Rwarada reported to be
highly dependent on the general food ration desigeto them monthly by the
UN-led World Food Programme (WFP). However, evethile food aid and
the non-food items offered by the UNHCR and its lenpenting partners,
many houses were unable to meet their full foodrasrdfood needs and had to
resort to “negative coping strategies”, includindiild Iabour, child
abandonment, and prostitution to surviveRefugees were also using the
ration as the primary source of income to meebfatheir unmet needs, which

created further problems in Rwanda. Economic steesk especially the use

393 UNHCR 2003, 22.

394 UNHCR 1999-2011, Global Report 2010, 40.
39 UNHCR 2003, 22.

3% UNHCR 20064, 4-5.

39T UNHCR & WFP 2006, 18, 21, 26, 30.
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and selling of the food ration were reported tathee most common causes of
domestic violence in Rwanda.

The UNHCR also offered a number of solutions torassl the
problem of military recruitment of children, manf/tbem being similar to the
solutions offered when talking about sexual violEnEor example, in the
global thematic report on international protecturchildren produced in 2010,
the UNHCR mentioned a “systems approach” in regdhds protection of
“children of concern” in generdf® This “comprehensive manner” on
protection of children is similar to the cooperatimodel offered in regards to
sexual violence. While this approach was said tieidfrom the issue specific
approach in its way to address the matters fromraader angle, it also
emphasized the need for cooperation between tferelit national institutions
and non-governmental organizations, in additiomternational actors like the
UNICEF 3% In the 2007 policy document as well, the UNHCR titered
cooperation between “its international and non-govental partners” as the
first strategy for prevention, response, and sofutin regards to military
recruitment. The “development and strengtheningnational, legislative,
judicial, and administrative structures for thetpoion of children” were also
seen as solutior§®

The more practical solutions listed by the UNHCRhie general
policy briefs regarding refugee children includelli@ation, income-generating
and recreational activities, family reunificaticamd psychosocial servic&g.
According to the Action for the Rights of Childrémter-agency initiativé?
the use of the ternpsychosocialis based on the idea that the biological,
emotional, spiritual, cultural, social, mental amgaterial aspects of the
wellbeing of people experience cannot necessamyséparated from one

another*®®

Thus, the ternpsychosocial servicegrobably referred to support
that emphasize both the psychic and the socialcespéd well-being. There
were also some situational assessments introdudée the children’s rights

promotion campaign that was done jointly by the UN] UNICEF and Save

398 UNHCR 2010, 4.

399 UNHCR 2010, 4.

400 UNHCR 2007b, 6.

401 UNHCR 20064, 5.

%2 |njtiated by the UNHCR and Safe the Children i®19
403 ARC 20009, 9.
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the Children in Rwanda with regard to child disaapeces and recruitment in
camps'® Lists of missing children were established durthis project “to
assist ICRC [International Committee of the Red gSfoand UNICEF in
conducting tracing activities in the Democratic Rieglic of the Congo®°® The
demobilization, disarmament and reintegration paognes were naturally
seen as important means to protect the childreve$®®

Still, it is interesting that the UNHCR could nokptain the
problem of military recruitment in the camps. A ttNHCR’s mandate in
Rwandan refugee camps was to lead and co-ordin&enational action to
protect refugees and resolve refugee problem, @ngrimary purpose was to
“safeguard the rights and well-being of refugé®sit was, however, no
surprise that military recruitment in camps wasabob for the UNHCR. In
fact, it almost seemed like the cooperation betwt#en UNHCR and its
implementing partners, the “systems approach”, #mel “holistic, multi-
sectoral approach® were used as complex ways of saying that the UNHCR
alone could not address the problems of child ieuent and sexual violence
in the camps — it needed the Rwandan, the DRC gowants’ and the armed
groups’ commitment and support in demobilizing fuddiers, and the whole
international community’s help.

One can also wonder whether holistic methods watteb than
targeted responses in issues where age and geedsoreerned. For example,
Weiss Fagen has stated that the UNHCR should bmnodsleperspective on
protection — so that it would become the respoliibof all people — and
contain not just legal but also physical and sooishponents. What she meant
by this was that the UNHCR (legal) protection dadfie should work more
effectively with the surrounding environment, cogie more, and integrate
their actions with community services, educatiomd ahealthcare and

programme staff. In addition, the programme andvises staff should

404 UNHCR 200643, 5.
405 UNHCR 20064, 5.
406 UNHCR 2005, 5.
47T UNHCR 2011f.
408 UNHCR 20064, 4.
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prioritize mobilizing and supporting community-bdssocial systems and
networks, according to h&¥’

While | will not go as far as analysing which wouldve been the
best solutions to organize the UNHCR’s actionswaRda, | agree with Weiss
Fagen in that the donors as well as the budget gemsashould have
recognized that supporting human rights — and eslpethose of children —
can be advanced only if the basic needs of thegegficommunity are mét°
This would have meant overcoming the damaging sborings in funding and
establishing the political will for refugee protiect. Besides the UNCHR and
the Rwandan and the DRC government, the intermaltioommunity and the
UN member states could have also been more vochahetive to address the
so called refugee problem in the area, regardirigonty Congolese refugees
but the whole Great Lakes region.

In addition, a common weakness in the documentgi@stion was
the failure to address the issues related to @rilthorn to rape victims. Taking
into account the nature of the conflict in the Greakes region where rape is
still used as a weapon of war — and also given abattion is illegal in the
DRC - it is strange to neglect this is§teWhile understanding the sensitivity
of the matter, the psychological challenges relébelaving a child born from
rape do not disappear by ignoring the topic eithrerpolitical or social level.
As sexual violence is still regarded to be hightiigreatizing act, leading to
isolation and rejection from the surrounding comityuim Congolese culture,
using rape as a weapon of war will have far-reaglonsequences on children
— or even to the whole international Congolese camity and Congolese
culture in the future. The documents in questiah ribt, however, really take
this issue into consideration, and | see this asiaor weakness in the
UNHCR'’s approach. Though it is unclear whether erarg the long-term
consequences of rape should be an issue that wallldirectly under the
UNHCR’s mandate, | feel that it could have acknalgled the issues related to
sexual violence more strongly in its documents —nby just advocating for

change in policy papers and funding appeals but alsby studying the

409\Weiss Fagen 2003, 85.
“10\Weiss Fagen 2003, 85.
1 Rartels et al. 2010, 45; IRIN 2011 and UNHCR 28,
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phenomena and publicly analysing the needed respomsthe community
level.

While it is obvious that the UNHCR and its partnesesre working
on preventing sexual violence and military recr@iinin the camps, the day-
to-day actions that the organizations were doingewrot clear in the
documents studied. One can, of course, wonder df résources that the
UNHCR had in Rwanda were best used in actions ceporting. However, as
the two are interlinked they should not be treadsdseparate. This is also
important because the nature of the funding ofUh#{CR — which is largely
based on the organization’s ability to show results

It is also important to keep in mind that the Uditdations has
another organ mandated specifically to advocatéhemprotection of children's
rights — the United Nations Children's Fund UNICE®wever, although the
UNHCR was said to have been cooperating with théGE¥ on issues related
to education and child protection throughout 20@€2 the UNHCR was said
to be the main responsible, together with the Rwan@overnment, on the
safety, rights and well-being of the refugé&sThe UNICEF had also shifted
its focus in Rwanda; from emergency and recovewsistsce, and small
projects to supporting the Rwandan Government kt\ptevel after the Paris
Declaration on Aid Effectiveness in 2005 and thdagsement of Rwanda’s
Aid Policy in 2006. Moreover, the UNICEF’s targebgp was all the children
living in Rwanda, not just refugee childréiiHowever, since the UNICEF had
been present in Rwanda from 1986 onwards, the tfadt it was usually
missing from the UNHCR documents raises questianghe role it had in
Rwanda 1996-2012 in protecting the rights of Coegel refugee children.
Answering these questions would require takingoaea look at the UNICEF's
actions in Rwanda, but this was not possible is ¢iidy. However, this brings
us back to the debate about coordination betwestUNMHCR and its partners.

The role of the UNHCR and the solution models itedd to
address the issues affecting the children’s liveghe camps must have also
had effects on the children’s attitudes towardditutgons, and humanitarian

agencies. Furthermore, the refugees’ interactiorth wdifferent non-

12 UNHCR 1999-2011 Global Reports 2000-2010.
“13 UNICEF 2012a; UNICEF 2012b.
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governmental actors, as well as state actors, doesstop once they have
moved to Finland either. For example, not gettiig a team or not having a
hobby was brought up as a problem during the irers, and it was seen as
the responsibility of the social services in Fiman

The double role that the social services have mlaRd, as the
primary financial and social supporter of the refeg creates trust issues.
While social services staff is expected to assistrefugees and support their
adjustment to Finland in all possible ways, theyilee other hand, have a great
power over the refugees’ lives as the governmeintiais directly in contact
and responsible on immigrant affairs, includingitifgnancial support. This
contradictory role that the social services hag-imand goes by no means
unnoticed by the refugee communities — including thildren — and causes
tensions between the two especially in mattersaaanot be solved by official
means or in sensitive issues, for example thoserdewy the children. Previous
research has found that this distrust that thegesfs have on the officials dates
back to the problems they have had with the stathdir countries of origin as
well as their experiences related to the asylunkisgeproces$™ After
analyzing the role and solutions offered by the WUNRHto address the issues
affecting refugees — and especially children — ymaw add one item to the
list of reasons causing Congolese people’s misttostinstitutions: the
UNHCR'’s and its implementing partners (includinge thost government’s)
shortcomings in protecting the refugees from furtherm and violence in the
refugee camps. On the other hand, Lotta Kokkonenalso found that the so
called weak ties, such as relationships with tea;heighbours, doctors, and
police officers are important providers of sociapgort for refugees living in
Finland. However, disappointments within theseti@hships were found to be
significant for the adults, as they could affeaitHeelings of belonging to the

new social environment in negative ways.

414 Alitolppa-Niittamo 1994, 5.
415 K okkonen 2010, 92-110.
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3. FRIENDSHIPS AS MEANS OF SUPPORT FOR
THE CHILDREN

3.1 Children’s Definitions on Friendships: Differert and

Similar Friends

The following chapter will concentrate on the Colege refugee children’s
definitions of their friendships and differenceslammilarities between people
they identified as friends. This is important bessgun order to understand the
relationships that the children had in Finland, omgst first understand what
they themselves thought the tefrrend meant. Two of the nine interviewees
thought that there was no difference between thelsvmaté'® and friend"’,
while others regarded that the term friend refeteedomeone who was more
than “just a schoolmate”, or someone who was “closenes’ heart”, as it was
gestured while enquiring more information aboutdffterence.

Some of the children even found the same two tarmtheir
mother tongue Kinyarwanda which confirmed theiridfethat there was a
difference between the words. According to the ranlKinyarwanda-English
dictionary, there are actually several words tacdbs the term. Whilénshuti
or umushutimean simply “a friend”ubushutirefers to friendship and the word
gucudika means “to become friends, befriend”. Furthermon&pramutima
refers to: 1) “a close friend”, 2) “a sweetheaut, 3) “something close to a
person’s heart”. This word is stated to be deriviiregn the verb meaning “to
do” or “to repair® @Qukorg and the wordumutima which means heart.
Furthermore, according to the dictionary there mother special term to
describe a very close friendmunywanyiwhich derives from the term

kunywanawhich means “to drink together”. There is alsopagcal term to

418 K averi’ in Finnish.
4ATystava’ in Finnish.

105



describe one’s companions, or colleaguesden), and interestingly the word
gushobokas a verb that means both “to be possible or meaialg” and “to be
friendly, affable”#®

However, two of the interviewees thought that ak fpeople in
their class in school or preschool were their lignand for many the word
friend was practically a term to describe someohe they played with. This
understanding of friendships as something that lsifmanifests itself through
play is somewhat in contradiction with the traditb categorizations of adult
friendships in communications studies, where freelade divided to casual,
close, and best friend%’ Consequently, it is an example on how the children
viewpoint to the world can differ a lot from thdttbe adults.

The number of friends the children said they hadedagreatly in
the study because of the differences in understgndihat being a friend
meant, but also since some counted their friendsnvasked for their amount,
whereas others kept adding on new names to thairofi friends as the
interviews went on. This — in addition to countingiblings, relatives,
neighbours, councillors, teachers, all classmated,other people as friends —
made keeping track on the number of friends veifycdit. Thus, the numbers
of friends presented in the table below shoulddgarded as rough estimates
of the children’s closest friends that are basedhair initial responses (see
Table 1).

Table 1

Number of the Children’s Closest Friends

Number of Friends Number of the Respondents

2-3 2
4-5
7-8

10<

2
1
9-10 1
2
8

Total number of respondents:

“18 Kinyarwanda.net 2012.
419 See for example: Kokkonen 2010, 77.
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Two of the eight participants had either two orethiclosest friend& which
they identified by name (see Table 1). Two othessnmaated the amount of
their friends to be four or fi¥é. Nine year-old Jasmin specified that these
four people were her best friends, and in addisibe had “100 friends in that
other school*? 10 year-old Brown estimated that he had sevemds in
Finland, while “maybe 100" of his friends were hg in Africa or elsewhere in
the world?*® Annika mentioned nine of her classmates as hends, and she
regarded two of them to be her best frieftiFwo of the children mentioned
they had more than ten friends. 12 year-old Jake Isa had seven friends
living in Finland and approximately ten friends ihig elsewhere in the

world.*?®

Whereas, 16 year-old Jason counted that he hage#iiter between
50 and 70 friends living in different places in laimd, of whom five were his
best friendsln addition, he estimated that he had 7-10 beshdis or relatives
living in Africa or elsewhere in the world, like Atralia, the United States and

Sweder{*?

The youngest of the participants was not asked mmany friends
he had exactly, because it seemed that he regamtledhildren in his
preparatory class as friends, and had just stéotéehrn number&’ While all
of the children said they had people that theytifled as their close friends
living in Finland, or elsewhere in the world, theesr amount of friendships
does not tell much about the quality or conterthete relationships.
According to Christina Salmivalli, previous studies children’s
development psychology and relationships have cureted mainly on their
relationships withpeers— a broad category of people characterized by thei
similarity to one another in terms of age, soc&hotional and cognitive
development?® Also, according to Rawlings, in the early to migldichool
years, children choose friends of their age anddgenwho “share their

physical characteristics” and enjoy doing the sattivities togethef?® This

420 Nene (f) 9 years, 27.6.2012 G and Pierre (m) Bs/27.6.2012.

21 Jasmin (f) 9 years, 13.6.2012 | and James (m)eaBsy 27 6.2012 G.
422 Jasmin (f) 9 years, 13.6.2012 I.

423 Brown (m) 10 years, 8.8.2012 G.

424 Annika (f) 12 years, 13.6.2012 I.

422 jJake (m) 12 years, 8.8.2012 G.

426 Jason (m) 16 years, 8.8.2012 G.

42" Mufarme (m) 7 years, 8.8.2012 G.

28 Salmivalli 2005, 15-21.

429 Rawlings 2008b.
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can even be seen in the general definitions afidiséips, also cited above. Yet,
all peer relationships are not categorized as dships?*® Looking at the
findings of this study, similarity to one anotheaswnot the main characteristic
defining the friendships. According to Salmivadgme researchers have found
that heterogeneous relationships are more commosome cultures than
others. For example, Finnish children’s peer reteghips have been found to
be very homogenous in terms of age differefféeall in all, by looking at
responses of the children in question from an dat&® perspective, there was
a great variation among the people that the childfefined as friends. One
notable difference was the age. Many of the rebepecticipants mentioned
that they played with children that were considbralounger than them, and
at least two of the interviewees had adults asdise For example, nine year-
old Nene had an older female friend living as heighbour whose doorbell
she rang “almost every day”, whereas 12 year-oldikanconsider her teachers
as friends'®?

However, age differences among friends were lookgubn
differently among the participants. While some bé tyounger participants
found it amusing that their older siblings wereyptg what they thought as
children’s games with younger kids, or having oldemen which they called
“grandmas” as their friends, most of them seemashtterstand the importance
of having friends, regardless of their age. Forngpla, being able to play
games in bigger groups and having friends that spl& same language were
mentioned as benefits of having friends. This afstates to the past
experiences of the children. In the camps of Rwankdere were a lot of
different aged people living very near to each odred many children to play
with. One can understand the different context ttie¢ children were
accustomed to by, for example, comparing the pdiouladensity of Finland
and Rwanda: in 2005 there were approximately 1@@le living in square
kilometre of land, whereas the corresponding figareRwanda in 2005 was

382.2 people per square kilometre of land, accgrdinthe World Bank and

430 gee: Salmivalli 2005, 35-36.
31 salmivalli 2005, 15, 20-23.
432 Nene (f) 9 years, 27.6.2012 G and Annika (f) 18rye13.6.2012 I.
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Food and Agriculture Organization estim&fésAlso, the average camp area
per refugee was still 16.2 square metres in 20d@rding to the UNHCR3*

Another defining characteristic was that all of ttleldren had
friends from both sexes, and thus there seemed tw ldifferentiation between
boys and girls as friends. Furthermore, one ofitkerviewees had also many
physically challenged friends whose conditions ed#fl greatly from one
another® These findings are in contradiction with earlieesearch
emphasizing that childhood friendships would beratirized by conformity
pressures and preferences for similarity to otharsage, sex and other
demographic characteristfé& | think that this has to do with the children’s
past experiences of living in the crowded Greatdsakegion, as well as the
community-based life style that the children hacderbeaccustomed to in
Rwanda, and also perhaps in the villages of thauntry of origin. However,
psychologists specialized in child development héwend that age-related
changes might affect the ways children see theerelhey state that by the
age of 10 years children become more aware of rdiffees between
themselves and their friends in personality andpenament, and they may
even consider certain differences to be as impbrtana friendship as
similarities?*’

However, when asked about the differences and agirtnéls, most
of the children regarded their friends to be vemnilar to themselves.
Therefore, whereas the friendships might have sderagy different from an
outsider’'s perspective, this was not necessarilyionts to the children in
question. For the younger children being similaote another basically meant
that their friends enjoyed doing the same thingtham, which also relates to
the topic of the next chapter — the different mestiitions of friendships. The
older participants, on the other hand, could aperdy different personal traits

by which they considered their friends to be simitathem. For example, one

433 \World Bank 2013b.

43 UNHCR 2012a, 33.

43> Annika (f) 12 years, 13.6.2012 I.

43¢ See: Rawlings 2008b, and Scott R. & Scott W.A.8,99.
437 Bukowski et al. 1996, 102-106.
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of the boys mentioned that he does not have maads that would be very
quiet and timid, and thus dissimilar to hiffi.

However, the word “different” caused some confusamong the
research participants, and for example childremftao families understood it
to be a synonym to ‘being Finnish’. In other wordlsey understood the
guestion “are your friends different than you anigar to you?” to mean “do
you have native Finnish friends?”, thus also diffgrthemselves from native
Finns. This was interesting also because earlibermthe children were asked
to name and count their friends, they did not seeoare about the differences
in the age or gender of their friends, for examplee confusion they had on
what it means to be different or similar to one thrg as well as the
conformity pressures exposed by siblings, can bae fem the response of this

nine year-old girl and her conversation with héfisgs on the issue:

Interviewer: Are your friends similar or differethitan you?

J: [Older brother. Says something in Kinyarwanda]

N: One is...

P: [Another older brother. Interrupts] Are theyfdient [continues in
Kinyarwanda — explains what he thinks is the qoa&j

N: [Continues]...Finnish. One is Burmese. S/he it tike/with
me...what...

J&P [Brothers interrupt their sister again, speghkinKinyarwanda].

N: No, | don't have different [friends].

J &P: [Brothers laugHf®

It seemed that it was simply using the tatiffierentthat caused the confusion.
Sociologist Lotta Haikkola has also found that ygpymeople tend to either
emphasize their ethnicity or create a collectivenidy of so called foreigners,
thus distancing themselves from what they undetiskeing Finnish mearf&°

This relates to the discussions about immigrartshiity negotiations on an
institutional and societal levelTransnationalismas a term has intrigued

scholars from the beginning of 2@entury, and it still seems to be the key

438 Jason (m) 16 years, 8.8.2012 G.

4% Nene (f) 9 years, 27.6.2012 G; James (m) 13 ye@®.2012 G; Pierre (m) 16 years,
27.6.2012 G. In Finnish: Haastattelija: Onko sumekd samanlaisia kuin sina vai erilaisia? J:
[Vanhempi veli. Sanoo jotain kinyarwandaksi] N: Yksn.. P: [Toinen vanhempi veli.

Keskeyttdd] Onko ne erilaisia [jatkaa kinyarwandaks selittdakd, mitd kysymys hanen
mielestaan tarkoittaa?) N: [Jatkaa]...suomalaingsi on burmalainen. Han.. hdn ei oo mun
kaa.. mitdd.. J& P: [Keskeyttavat siskonsa, puhkimagarwandaa.] N: Ei mulla oo erilaisia.

J&P [Veljekset nauravat].

*40 Haikkola 2012a, 9-10.
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perspective in studies about migratiéfsThe approach taken in this study is,
however, different. In this study the identity nagtions of the Congolese
refugee children are seen to happen in interaetitmother peoplé** In other
words, | see these negotiations as something taple undertake in their
interpersonal relationships in dialogue with eattten This is supported by the
answer of the nine year-old Nene described aboheravshe — together with
her siblings — negotiated what it means to be édéht”, and was convinced
that she does not have “different friends”. Howeveis does not mean that the
environment and past experiences of the childrealdvoot affect the process,
but the discussions on ‘transnationalism’ wheris iinderstood as something
that happens in people’s interaction with sometldalied “the society” does
not apply here.

Furthermore nationalismand transnationalismare usually seen
as terms which relate to institutions, culture, aetivorks as something that
would be inherited from the influence of living lbaving been affected by one
or several nation stat¥d Thus, people studying intercultural interactitrase
been referring to the identity negotiations thapgen in communication
context by using terms such hgbrid identitiesor third-culture building to
separate their idea of the process from the waythaiking this as a
phenomenon that happens in nation-state or sod&styl between social
hierarchies, structures or groufi$However, | think that even these terms fail
to encompass all the factors and influences thae @ be included when one
thinks of identity negotiations of children who rhicghave no memories of their
country of origin. These children are between saveultures, changes, and
transitions constantly when they are interactinthwather people. Since | see
culture also something that happens in interactiang in interpersonal
relationships between people, the phenomenon attitgiebuilding becomes

even more complex.

“1 see: Haikkola 2012a & 2012b.

442 For more information on identity negotiations framcommunication’s perspective, see:
Cools 2011, 208-213.

4430n these types of studies, see for example: HaakROIL2a. Haikkola differentiates between
local and transnational struggles of identity fotima From Haikkola's sociological
viewpoint, in the local struggles the negotiatidreppen in the intersection of the second-
generation young people’s transnational family meks, ethnic hierarchies, and the
constructed category of immigrant and local muttirécity.

#44 Kokkonen 2010, 25.
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Whereas the so called weak ties — such as relatmnswith teachers,
neighbours, doctors, and police officers — werethetmain focus of my study,
it seemed that they played an important role inréfagee children’s live&"
Some also regarded their neighbours or teachdrgeads. This has to do with
different meanings of friendship, which the child@efined more by the time
spent and the things done together, than volumssinand similarity.
Furthermore, many of the other participants ofgtuely considered their older
siblings and relatives as their friends. In facjhe of the nine interviewees
regarded their siblings also as their friends. @Qmementioned her sisters as
her best friend$*® In addition, even the boy who did not agree tlisbnothers
were his friends had difficulties in explaining whhe differences between the

relationships were, as the following example shows:

B: Well [pause]. Yes, in a way that we are friebds [pause]. | cannot
explain [laughs]. We are friends. But [pause] we bke brothers and
we can [pause]. We are like brothers we [pause]s@metimes we play
like football. So. And, sometimes there are ottard. And, sometimes
| can play with my friends [pause]. And, with myefnds when we play
with these [brothers]. Sometimes | play with thisethers].
Interviewer: So, you can also have your own friéhds

B: Yes.

Interviewer: So, that you do not always have toehall brothers with

>I;c:)L:(?esf“”
The fact that the children were close to theirisgd and regarded them as
friends — regardless of differences in age for gdam- has to do with the
importance of the so called intra-ethnic relatiopshduring a migration to
another country and the context of their migration&’hen it comes to the
children in question, the experiences related togha refugee might have also
affected their relationships with their siblingsaking them more ‘friendship-
like — supportive, and cooperative — and thus,torgaxtraordinary supportive

relationships. Researchers of interpersonal comeation have found that

445 For more information on refugees’ weak ties, $@kkonen 2010, 92-110.

448 Jasmin (f) 9 years 13.6.2012 I.

47 Brown (m) 10 years, 8.8.2012 G. In Finnish: B: Nttuko]. Ollaan silleen, ettd me ollaan
kavereita, mutta [tauko] Ma en osaa selittdaa [ratad. Me ollaan kavereita. Mut [tauko] me
ollaan veljet niin ja me voijaan [tauko]. Me olemmiinku veljet me [tauko]. Niin me joskus
leikitddn niinku jalkapallo. Niin. Ja joskus tulggain muita ja. Ja maa voin leikkia mina ja
mun kaverit [tauko]. Ja mun kavereita kanssa kuleiki naitte [veljien] kaa. Joskus ma
leikki naitten kaa [veljien]. Haastattelija: Niiet sitte voi olla myds omat kaverit? B: Niin.
Haastattelija: Etta ei oo pakko olla aina... kakéljet mukana? B: Joo.
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transitioning to friendships between siblings inmes emphasizing personal
validation and cooperation over competition andrdrighical, role-based

interaction**® Previous studies have, however, also shown teeeniide range

of individual differences in the sibling relatiomgs and interaction in general.
Psychologists have found different combinationshostility and friendliness

among young siblings, for exampf€. Individual differences must also exist
among the children in question, but as siblingtietes were not the focus of
my study these issues would require further aterity researchers.

According to the children, one of the best paramfetethe quality of
the relationship was the time spent together. Mainyre children defined that
being best friends or friends meant spending afldime together. The other
qualities a good friend included the ability to kygpze and “be nice”. This was
also related to conflict management, and the ghititsolve arguments. The
children in question wanted to be friends with geapho did not fight, argue,
curse, call each other names, or do other “bad”stfi these issues were
listed as qualifications to be a good friend. Gdoends were also seen as
people who would help others, and not cheat, éltets, or lie.

Whereas helping friends (if they had problems) wetioned in
several of the responses, sharing secrets wadtadtseparately as one of the
things that friends did together. However, whenedshy the interviewer, not-
telling secret to others was mentioned as one @fctiaracteristics of a good
friend in few of the responses. Also, accordingtevious research, the extent
to which young children discuss about secrets, Iprob, or fears varies
greatly. Judy Dunn has found that there seems @ dreater variation in this,
than there is in other aspects of the young childrelose relationship. For
example, some children do not talk about theiretgeroblems and fears with
friends, whereas others regard this as an impogarttof their relationships.
Previous research has also suggested that therdéd wimi some gender
differences, with girls sharing secrets and prolslemith friends more likely

than boys™°

448 Rawlings 2008a.
49punn 1993, 43-45.
49 Dunn 1993, 69.
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All'in all, the friendships of these particular kclien had an important meaning
to them. These were the relationships where theyntsa great deal of their
time and distanced themselves from the world cdebteadults. The children
had many relationships with people of different ,agender or physical
characteristics, yet they categorized all of thenir@nds. They even enjoyed
spending time with their teachers and siblings sachmthat they identified
them as friends. The children shared many simiaritvith their friends but
they also could see the ways where they were diffeirom themselves. The
past experiences of the children might have madenticloser with their
siblings, but it seems that they had also made threare social towards the
people around them and willing to choose peopl¢ timathe surface would
look very different as their friends. This is innt@adiction with previous
studies, where children’s friendships have beem deebe determined by
similarity to others. This would imply that thesearpcular children’s
friendships would be more complex than previoudisgihave shown.

How the children became friends with people was etomes a
mystery even for the children themselves. It seetodze some sort of a ‘love
at first sight kind of’ event that the participaritgind hard to explain, and the
overall pattern defining the children’s friendshipitiation seemed to be
unpredictability. However, it was clear that theldten became friends mostly
with people living around them in their neighbowtop or with people they
met in school, through hobbies and intra-ethniatr@hships, and thus the
environment where the children lived played an ingt role in their
friendship initiation.

Repetition and persistence were considered as #ie dnivers in
making friends. In almost all the answers it waghhghted how persistent one
had to be if one wanted to get friends, and theesperhaps also applied to
maintaining the friendships. The children explaindggt you should not
become disappointed if you did not make friendsfiret time you met new
people. One’s own activity was also seen as the dtexer in getting new
friends. Put another way, the key was to play togetime and time again and
eventually you would find people who would alwayaypwith you, like one

can see from the answers of seven year old Mufamdel6 year-old Jason:

114



Interviewer: ...So, how do you get friends? If someasks you how to
get friends? If someone asks for your advice thew hvould you
advice? How people become friends?

M: Well, like play with him/her all the time.

Interviewer: Yes.

M: And | and | say to him/her what we play, so he/svants [to be
friends with me]. Then he/she becomes a fri€hd.

Interviewer: Is it easy to get friends? How do g friends?

Js: If you play with him/her when s/he comes hese & day and
sometimes. Then you become friends.

Interviewer: So, you have to try yourself as well?

Js: Yes. If you do not try, you do not get a frigadhiles]. You have to
try yourself alway$>?

Furthermore, the most common advice given by thiglrelm to someone who
was looking for a friend was to just to go and pskple if they wanted to play.
This also means that the children understood tietdships were voluntary in
nature — at least to some extent. Nine year-oldeNsxplained that she became
friends with a girl who she helped to get homerdtte girl had fallen over and
hurt herself. She was especially proud to declaaethey became friends after
she helped her, as well as the fact that the galtbld her father that Nene had
helped her daughter. In addition, Nene saw breakssahool as good

opportunities to make friends with new people “wiere playing alone”.

N: Well, if you go for example for a break [in sdfpand then he/she

plays alone. Then you can go and ask that “carpjeywith me”*3

Also, 12 year-old Jake advised to get to know neepte on one’s own
initiative, but also understood that it might tagdkme time and persistence and

take several meetings before one could becomedfien

Jk: Well, it is just like that “can you play witheh Then we could play there
for example, like for another day for example, legrt meet. Then you can say
when you have... You can say that “can you be mydig>*

45 Mufarme (m) 7 years, 8.8.2012 G. In Finnish: o, miten saa kavereita? Jos joku kysyy
sulta neuvoa, niin miten sa neuvot ettd? Miteraaul ystaviksi? M: No, niinku leikkia koko
ajan sen kanssa. H: Joo. M: Ja ma ja ma sanonnsitte me leikitddn niin se haluaa ol[la
kavereita minun kanssa]. Sitte se tulee kaveri.

42 Jason (m) 16 years, 8.8.2012 G. In Finnish: Hkdhelppo saada kavereita? Miten saa
kavereita? Js: Jos leikkii sen kanssa kun se talege paivaksi ja joskus. Sitte tulee kaveriksi.
H: Eli pitaa itekin yrittdd? Js: Joo. Jos et yritén et saa kaveria [hymyilee]. Sun pitaa yrittaa
ite aina.

53 Nene (f) 9 years, 27.6.2012 G. In Finnish: N: Njols, vaikka menee vélitunnille [koulussal]
ja sitten se leikkii yksin. Sitten s& voit mennd/gynaéan ettd "voitko leikkii mun kaa”.
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The older children emphasized the importance obleshand centres outside
the school environment in getting friends, wherdasyounger respondents did
not either see the difference between their schai@shand other friends, or
they had got to know most of their friends in sdhdts stated before, the
children in question did not really differentiateeir friends between casual,
close, and best friends in the interviews, evennmigked. Also, even if best
friends were mentioned they included all kinds ebjple — close and distant.

In previous studies on refugees’ experiences @mdiships in Finland,
it has been noted that study and hobby groups areimportant place to meet
new friends, whereas people from one’s own inthariet group or with other
immigrants were usually considered as the closgshds?>® Furthermore,
previous studies on adult’s experiences have fahatlrefugees have felt that
it was difficult to develop relationships with salled native Finnish peopfé®
However, researchers like Anne Alitolppa-Niittamavh shown that variations
exist within every culture and especially in a aitan where there has been
long-standing ethnic tensions and interstate atnflisuch as in the case of the
Great Lakes region — it is not easy to create suimgoand well-functioning
relationships even with one’s own intra-ethnic camity.**’ In other words,
there are also variations and conflicts in intragroelations.

The fact that the children in question did not knpvactically any
Finnish when they went to school or playgrounds basourse, also affected
their friendship initiation. Getting to know so lesl native Finns was generally
regarded to be difficult also in this study. Twotbé interviewees stated that
getting friends in general was not easy. Furtheemail expect one of the
interviewees stated that they had more friendsfiicé than they currently had
in Finland. However, the majority of the friendse tbhildren interacted with
daily at the time of the interviews were living tine same neighbourhood, or
very near to them. Neighbours, and especially ofildliving in the
neighbourhood, were regarded important. This iseseimat in contradiction

with earlier studies made with adult Somali refugyder example, which have

44 Jake (m) 12 years, 8.8.2012 G. In Finnish: Nokao se on vaan, etta "voitsa olla leikkii
mun kaa”. Sitte me voitaisiin siind leikkid, niinkos toisena paivana vaikka tai sitte tavataan.
Sitte voi ku on. Sanoo etté "voitko sa olla mundedv

45> plitolppa-Niittamo 1994, 40-43; Kokkonen 2010, 30-

456 Alitolppa-Niittamo 1994, 38-40; Kokkonen 2010, 8B3-136.

57 Alitolppa-Niittamo 1994, 53-55.
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found that geographical proximity did not seem ® important factor in
regulating social contacfs® In other words, the results of this study would
suggest that although the refugee children in ques$iad friends living around
the world and elsewhere in Finland, their dailyeractions with friends were
defined more by the geographical proximity thareotiactors.

One of the oldest interviewees stated that it weasl to find Finnish
male friends if they did not play football, wheregils were easier to get to
know. In the same discussion he admitted that ed&inns rarely asked people
to visit their homes. When asked by the researdhdre had noticed any
difference in this between Finns and other natitira) he agreed that finding

friends becomes easier once one has a common gagua

Js: But it is hard to find Finnish boys [to be fris with] if one does
not... if one does not play footbhall with him. It §®ing to be hard to
find friends

Interviewer: What [pause]? Is it the starting oheersation — the most
difficult [part] — or what is the most difficult?

Js: No, girls are not difficult [to get to know] tbboys are difficult

[laughs]. If you go play with a Finn [or with Finjps boy does not talk.
For example if someone plays football with you ftisagasy but [pause].
But if you are not in a team with Finns or [if] gabours can [not]

become your friends, it is going to be difficultrmke friend$>

The difficulties of learning Finnish were expresdsdmany of the research
participants, and the children were for example wring the difficult
experiences they had when they went to school, kigpyust a few initial

phrases in Finnish. Like 10 year-old Brown quitecastically explains:

B: [Guess how much] fun | had when | went to schaad | just knew
how to say hello “moi, terve!” Then when teachekeaslike something
I did not understand. So, what can we [say/do] wieecher says “why
do you have to sneeze?” [What is making you snééka@ghs]*°

48 Alitolppa-Niittamo 1994, 4.

59 Jason (m) 16 years, 8.8.2012 G. In Finnish: Jstaeiiomalaisia poika se on vaikea l6ytaa
[kaveriksi] jos se ei.. ei pelaa hanen kanssa jelka. Se tulee vaikea l6ytda kavereita.. H:
Mika [tauko] onks se se alottaminen et miten abottwhumaan — se on varmaan kaikista
hankalin — vai mika on kaikista hankalin? Js: Eidjja] ei oo hankala [saada kaveriksi], mutta
poika on hankala [naurahtaa]. Jos menee leikkiimglaisia[sen] kanssa, poika ei puhu.
Vaikka joku pelaa teijan kanssa jalkapallo se dppge mutta [tauko]. Mutta ei [tauko] jos s&
et ole suomalaistalen] kanssa joukkue tai naamieedi] voi tulla sinun kaveri, se on vaikee
tulee kaveri.

40 Brown (m) 10, 8.8.2012 G. In Finnish: [Arvaa oljkdulla oli kiva ku m& menin kouluun
ja mé osasin vaan tervehtia "moi terve”. Sitten bpe kysy jotain mé en ymmarra. Niin, mita
me sitte kun ope sanoo "Miks sua aivastuttaa?"ufire.]
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However, some of the children reminded that theun danguage also felt

difficult at times, like 16 year-old Jason:

[Earlier during the interview the researcher hapressed that it is a
shame if one forgets one’s first language and & does not learn to
read or write in Kinyarwanda]

Js: Since sometimes it is difficult for us to sdiytlae words. One does
not always. One does not always know how to wiités difficult to
write our language.

Interviewer: Yes?

Js: There is like three words at the same timeréfbemes some...
Interviewer: Compounds? Like in Finnish? But thadre is three words
after each other?

Js: Yes. We also have three [words/prefixes/sustffgafter each other.
That many do not understand. It is diffictfit.

Language usually played a key role in the friengshitiation of the
participants, whether they were getting to knowgbean school, or anywhere
in the surrounding environment. Language diffi@dtwere also mentioned as
one of the key issues preventing the refugees fraeracting with others in
the study made by Kokkonen in Finlaffd Researchers have also pointed out
that language learning is inextricably linked teuss of culture and identity,
especially when it is forced. Schumann has for gptameferred to a ‘language
shock, the severity of which is influenced by hdwe individual reacts when
confronted by new words and expressions, and waythe learner deals with
those feelings. The other important factor influegclanguage learning,
according to Schumann was culture shock whichéhener experiences when
s/he finds that his/her problem-solving and copimgchanisms do not work in
the new situatiofi®* Julia T. Wood has even explained that people ldzeir
cultural values, beliefs and norms in the processearning a languag®®
However, the way both Schumann and Wood defineabgeoups — as people

who speak the same language and their implicatioaisthe speakers of the

51 please note: for example each Kinyarwanda nourthrae parts: the augment, the class
marker, and the root. See: Kinyarwanda.net 2012.

452 Jason (m) 16 years, 8.8.2012 G. In Finnish: [Ha#stia on maininnut aiemmin, etta on
saali jos unohtaa oman kielensa ja ei vaikkap&iojpittamaan tai lukemaan kinyarwandaksi.]
Js: Kun joskus meidan on vaikea sanoo kaikki satigoskus. Ei osaa kirjoittaa. Se on vaikea
meidan kieli kirjoittaa. H: Niin? Js: Se tulee jokalme sanaa samaan aikaan. Se tulee joku...
H: Yhdyssana? Niinkuin Suomessakin? Mutta ettd olmk& sanaa perakkain? Js: Joo. Kun
meillakin tulee kolme[sanaa/etuliitettd/loppupaidte} perakkain. Toi moni ei ymmarra toi. Se
on vaikee.

*%3 Kokkonen 2010, 133-136.

464 Holliday et a. 2010, 119.

%5 \Wood 1997, 249.
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same language would share the same culture — alpéepratic with regards to
the theoretical approach taken in this study webards to the creation of
cultures.

What can be also seen from this study is that esfughildren’s
interpersonal relationships like friendships plakey role in learning a new
language. On the other hand, learning a new largyieaps in friendship
initiation. For example, it seemed to be especiatiportant to get to know
other Kinyarwanda speakers who knew a bit moreisinim order to get to
know people outside the intra-ethnic group. All theldren in questions had
siblings living in Finland, and siblings and paebuld also have a role in
friendship initiation by introducing the children hew people. On the other
hand, the children had always siblings to rely ohiclw might also have
reduced their urge to find new friends. In one leé interviews it was also
mentioned that parents might set some limitatiansvith whom their children
should become friends with: “daddy says that yoweha&o find good

friends™®®

. While family relations in general seemed to b&easitive subject
for the children in question, all except one of tiadren also regarded their
siblings as their friends and all of them regardleeir parents as significant
people in their lives.

School served as a place where one could get to ktteers who were
in the same situation — in a preparatory classniegrFinnish, or even with
other Kinyarwanda speakers with a refugee backgrotiowever, it seemed
that it was outside the school environment wheeecttildren got to know their
own intra-ethnic community and other friends frone targer inter-ethnic or
intercultural community who had spent more timd-inland. The importance
of this group of people was highlighted especiallghe discussions that dealt
with friendship initiation in Finland and the firstxperiences the Congolese
children had with interacting with their surrounglienvironment — whether it
involved getting to know neighbours or childrennfrgchool or hobbies.

In fact, hobby teams and football games servedad gxample of
this behaviour where “someone inviting others” ehdg in team formation

between Kinyarwanda speakers, other immigrants,sanchlled native Finns.

4% pierre (m) 16 years, 27.6.2012 G; Nene (f) ye2if5.2012 G.
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These groups, or teams, then served as so caligdpaints to the surrounding

environment, sometimes including children from @as cultural backgrounds
that children referred to for example as simply rigédins’. Thereafter, by

getting to know other children, the children alsd @ know people who spoke
Finnish, or other languages. Children got to knawne Finnish speakers
outside the school environment, but these usuagmed to be people who
lived close by or played in the same hobby clubyorked with the children as

teachers or social workers. Below you can see lamonexplains how he first
got to know people in Finland. In another instankason also mentioned that
“all Africans” play football together each Tuesdayd Thursday in a nearby
field.

Interviewer: Was it [getting friends] easy for yathen you first got
here?

Js: Umm, yes. Because when | was in school, theas someone.
Someone was. It is an African friend that | wasasv with. Then |
went to football [training/game] with him, then laged with Finns,
[then they] come and play with me as well.

Interviewer: But was it easier at first to have some who speaks the
same language?

Js: Umm

Interviewer: Since in the beginning you did not apeFinnish
straightway, so?

Js: Yes. Then | learned a bit of Finnish becaukad one friend who
spoke our language. It is good that s/he speag&s][&innish language.
Interviewer: That | have heard also from many athbat | have spoken
to, that in the beginning it is good to have onerfd in that preparatory
class or try to find a friend somewhere who spdékyarwanda.

Js: Yes, from the preparatory class s/he [newcomik]ind one that
can [speak Kinyarwand4j’

Young Yun Kim has suggested that immigrants’ comication networks
change gradually to include more people from th¢oritg population?®® The

children in question, however, seemed to have waricelationships with
people from several different ethnic backgrounds vthey categorized as

67 Jason (m) 16 years, 8.8.2012 G. In Finnish: H: ©®bksta [kavereiden saaminen] helppoo
aluksi, kun tulit tanne? Js: A44, oli. Koska kun atiéa koulu[ssa], siella oli. Oli joku. Se on
afrikkalainen kaveri jo[nka] aina min& olin hdneanksa. Sitte m& menen jalkapallo hanen
kanssa, sitte pelaa suomalainen kanssa, [sittetulee] minun kanssakin pelaa. H: Mutta onks
se aluksi helpompaa kun on joku jonka kanssa pwameaa kielta? Js: A4da. H: Koska sillon
aluksihan sa et heti puhunu suomee niin.. Js: Sitlo. ma oppi vdha suomee, koska mulla on
yks kaveri se puhu meijan kieli. Se on hyva se pilrusuomen kieli [suomen kieltakin]. H:
Sen ma oon kuullu monelta muultakin, jonka kans&aoon jutellu et aluksi on hyva et on yksi
kaveri siella valmistavalla luokalla tai yrittd@stain I6ytdd jonku kaverin, joka puhuu
kinyarwandaa. Js: Joo, sieltd valmistavalta séilijonku] joka osaa.

%8 Kim 2001, 121-142.
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friends very early on after their migration to fand. Hence, time spent in
Finland did not seem to explain the amount of makinnish friends. This has
also been found to be the case in previous stutBasing with immigrant’s
friendships in Finland®

Nevertheless, the so called intra-ethnic relatigpgsshvere crucial
for the friendship initiation of the children in estion?® The intra-ethnic
relationships of the interviewees of this studyluded people who spoke the
same language as the participants, as well asveddike siblings and parents.
However, by looking at the phenomenon of ethnic coitural identity
formation from a communications perspective, ong twanote that identity
formation is a dynamic process where one’s viewsraself, self-image and
self-concept as well as the feelings of belongimgértain cultural or other
groups is constantly being negotiated in interactiath others. Although, the
process is influenced by societal factors (suchistery and politics), and it is
influenced by the time and place where it happehs, actual identity
negotiation happens in interaction with other peplike friends.

Nevertheless, interpersonal relationships with othemigrants of
the same origin, as well as the larger inter-etma@twork of immigrants, can
work as the ‘means’ or ‘entry points’ of gettingknow new people, and thus
provide an input to developing the sense of beloypgd the new environment.
It is also important to keep in mind that attachmém a new social
environment is a reciprocal process and the phenomdoes not exist without
other people. Language plays a key role in thitedia proces$’* What was
also interesting to notice was that the so calledknties — referring to for
example neighbours, officials, councillors, andctesas — did not come up in
the discussions about friendship initiation. In esthwords, although the
children listed officials, councillors and teachéustheir lists of friends, none
of the children presented examples on how one besdnends with these

people — except for neighbours.

469 Kokkonen 2010, 81.
470 See: Berry 1997 and Kokkonen 2010, 85-86.
471 Kokkonen 2010, 169-171.
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3.2 Children’s Interpretation on Maintaining Friend ships: We

Play Together

This chapter intends to analyse how the childremtaimed their friendships
and how their understanding of friendships mang@stself. Observational
research has shown that children’s interaction& wieir friends differ from
those with other people. Friends for example spaotk time interacting with
each other, and their behaviour in conflicts dgfeklthough, children can even
fight more with friends, they are more likely taemhpt conciliation and be
considerably more forgiving than they are with ‘Haends’*2

Young children’s inability to articulate and elabta their
understanding of friendships further than simplyirsg “we play together” has
often been taken as evidence against the impor@amteophistication of their
friendships. Yet, as the studies made on relatipssthow, the establishment
of a shared world of play is in itself an achievainthat depends on shared
interest and goals, and that requires compromisimgjs own wishes for the
joint interest of play. Furthermore, even when thddren have the required
verbal and cognitive skills they are not always @@ how they interact with
friends?’® This applies to adults as well — as | do not belié is easy for
anyone to explain and describe one’s own interagbiatterns with friends in
detail.

The way the children interviewed for this study ersdood their
friendships was also manifested through doing, especially through play. In
other words, being a friend and maintaining theerfdship meant doing
something together — like visiting each other, pigyfootball, or hanging out.

As one of the boys explained:

B: [Explaining his painting.] These mean that whenare best friends.
Interviewer: Yes?

B: That we do not have any fights. We are alwags[jn] peace.
Interviewer: Well, good.

B: So this means that.

Interviewer: What about [that other drawing]?

42Dynn 1993, 60.
43 Dunn 1993, 61-62; Gottman & Parker 1986, 3.
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B: [Reading from the drawing.] This says that, whemu are friends
you have to play together and play football... fottB%

In order to play successfully the children needcéoonmunicate clearly and
listen to others; to agree more than disagreegtalde to compromise; and to
manage conflicts, as listed by Judy Ddfh.This was also seen in the
participants’ responses, as they wanted to bedsienth people who did not
fight, argue, curse, call each other names, ortderdbad stuff’. For example,
the youngest of the respondents, seven-year-oldaivhd, told a story of
himself always teasing others when he was youmgsulting into having a lot
of conflicts and his friends not liking him. Accand to him, this was not the
case anymore, and he had calmed down althoughldee siblings seemed to
disagree by giggling to his self-analy3f§.

Some children could find differences in the ganfesytplayed in
Finland and in the camps of Rwanda. In Finlangegmed that the children’s
friendships evolved around playing football andeotlyjames. Whereas, for
example, one of the oldest interviewee’s thouglat tme visited his friends
more often in Africa. This might have to do witm¢page issues, and having a
lot of people who spoke the same language arourghuwing in the camps in
Rwanda. He went on explaining that spending tingetlzer in the camps could
involve just going around and hanging out togetheloreover, Jason
mentioned that in “Africa” friends could for exanephork togethef’’

Something that was common on the children’s a@witwith
friends in Rwanda and in Finland was playing fobttzayether. Furthermore, it
is an activity where one does not necessarily neé@ve a common language,
or a lot of financial resources. As it was mentoe the previous chapter, the
colonial powers introduced the game to Africang] #ime sport also had an

educational as well as political asp&®.Sports have been studied, for

7 Brown (m) 10 years, 8.8.2012 G. In Finnish: B:ljf# piirustustaan] Nama tarkoittaa sité,
ettd.. kun me ollaan parhaat kaverit. H: Niin? BAaEei meilla ole yhtdan riitaa. Me on aina
ihan rauha. H: Joo, hyva. B: Niin taa tarkoittas#é. H: Entas sitte [tuo toinen piirustus]? B:
[Lukee piirustuksesta] Tassa lukee, ettd ku ollaamereita pitaa leikkia yhessa ja pelaa
jalkapalloo.. Jalkapalloo.

> Dunn 1993, 66.

4"®Mufarme (m) 7 years, 8.8.2012 G.

47" Jason (m) 16 years, 8.8.2012 G.

78 van Reybrouck 2010/2013, 184-189. Football andtspas a global, as well as African,
phenomenon has also interested many scholarsoSerdmple: Majumdar & Hong 2007.

123



example, the point of view of politics, religionlass and gender, as well as
ethnicity, identity, immigration, and adaptatioradall and other sports have
also been linked to ideas on nationality-buildinug @amperialisd’®. Here,
football is one of the things that continued toabpart of the children’s lives
when they migrated to Finland. What makes the pm&mmn even more
interesting, is that its historical roots thatfe away in the colonial times.

Seeing and playing with friends in school was aftegarded
important. It was interesting to notice that, etteough the children in question
had met many of their friends in school — or thtougeir other friends in
school — having a hobby, and especially being &adah a sports team, was
regarded to be very important by the children, atsterms of getting more
friends. In one of the families, for example, orfetlee siblings had played
football in a team for a couple of years. The aihHead expressed their wish to
join a team many times, but according to the chiidthe social services had
failed to enrol them in a team. This seemed to ledfexted their self-esteem
and the family dynamics in some ways since themgjblthat were not enrolled
in the teams seemed somehow ashamed to admitateas the one who had a
team appeared to be very proud of having one. igetti know native Finnish
people was found particularly difficult if one waset playing in a team, or did
not have a hobby. Furthermore, the children whoeweterviewed in groups
were also openly discussing their success or faibfrgetting in the teams.
Thus, not having a hobby club or a sports teambeaseen as a limitation to
friendship initiation. It is interesting to note ath relationship formation
between adult refugees and native Finns has aleo fmeind to usually take
place in organized occasions — like work meetinggranings in previous
research done on refugees’ interpersonal relatipsstf.

The question of children being enrolled in a spoeesm or other
hobby club — that usually requires some moneyerder to get or meet friends
is, however, quite a new one. This could have tovidb a larger phenomenon
in the Finnish society, that has its roots in thereéase of economic inequality
between people and regions, and further divide éetwsocial classes.

However, this would require more examination. | éadeen unable to find

479 See: Hokkanen 2007; Mangan 2012.
8 Kokkonen 2010, 81, 133-136.
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studies that would refer to the same phenomendiiniand. The phenomenon
might be also related to urbanization and childegjoying playing with each
other in organized activities rather than indepatigle Furthermore, whether
this was indeed a problem that the social servioesd solve — for example
with more funding or staff resources — would alseedh more research.
Nevertheless, for the children the question of hgna hobby seemed to be a
critical one in terms of friendship initiation anmhaintenance, and their
expectations were directed towards the Finnisttiaf in charge of refugee
ISsues.

Although it is not possible to draw big conclusidran as small of
a sample as nine children, one could also notid#farence in the level of
Finnish language skills and some of the friendspgiterns between the
children who were practicing a sport regularly iream, and those who did
not. Getting to know the children in one’s neighttmod was, for example,
found to be much easier if one was playing spore team with some of them,
and if one had a lot of friends in the neighboudh@me was more likely to
practice Finnish with them. In addition, some o¢ hildren mentioned that
they did not see their friends as often as they dlidng the school year
because of the summer holiday travels of theintige This is also related to
the question why the children living in the neighbdmod were regarded to be
so important — ‘seeing them around’ daily was easy.

All the children in question were living quite neschools and
playfields in apartments or temporary housing tih& Finnish officials had
found for them. This meant that they usually liMedneighbourhoods with
other refugees, families with low income, and atherho received social
support from the Finnish state. This, of coursespalelates to the hobby
possibilities available for the children. While ig natural that the place of
residence affects the relationship patterns of lgedpwould be interesting to
examine whether this actually had an impact onkihd of friendships the
children developed, or if the neighbourhood wasnevestricting them to
maintain certain kind of relationships. In the casfe Congolese refugee
children, who are so called involuntary migrantss talso raises questions
about their adaptation process to the life in Fidlaas well as their dealings

with possibly traumatic past experiences. Psychsi®dhave highlighted the
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same issue by saying that attention to mental in@althe context of everyday
stressors — including socioeconomic disadvantagaseds greater attention.
Moreover, they say that parental worries aboutnfoie@ problems have a
particular adverse effect on the mental healtheffigee childreff®* In other
words, the place of residence and the difficuliresnot getting into hobby
teams might have a serious impact to the relatipaghat the children develop
in Finland. This phenomenon would deserve morenttte from the
researchers of communication.

Further on the language issues, the children teamedith other
speakers of their mother tongue Kinyarwanda alsde&wn Finnish. Other
Kinyarwanda speakers could for example teach thireh a few initial
phrases in Finnish which they needed in interactvitg other children. It also
seemed that the teaming up with other Kinyarwamdslsers, as well as other
children with an immigrant background, happenedegular basis and was
fairly organized. Furthermore, children were opemt/iting more people from
other neighbourhoods to come along, including rakiinnish speakers. As 16

year-old Jason explained:

Js: There are many Africans playing football [ssiildeveryone. Every
Tuesday and Thursday is football...

Js: Everyone [is] young. If you are a young Africgou play football
every Tuesday and Thursday [gathering in a fielatimg

Interviewer: That is very good since in [other glaname removed]
there is no such thing.

Js: No, no there is no. It is a bit [pause]. Buame of the place
removed]. [A friend] who lives [name of the placemoved] comes
there [to play] every Tuesday and Thurs@y.

Besides football — which was clearly the most papgastime mentioned in
the interviews — many of the children mentionededént trips like going to
beaches, and hobbies like swimming, as their fai®uhings to do with
friends. Some of the children also mentioned plgyvith snow and other

winter games as their favourite hobbies with frendere one has to take into

*LFazel et al. 2012, 273.

82 Jason (m) 16 years, 8.8.2012 G. In Finnish: JsliaS@n paljo afrikkalainen se pelaa
jalkapalloo [hymyilee]. Kaikki. Joka tiistai ja ®tai on jalkapalloo... Js: Kaikki [on] nuorii..

jos on nuori afrikkalainen se pelaa jalkapalloogdiistai ja torstai [kokoontuvat laheiselle
kentalle] H: Se on tosi hyva, koska taas sitteléufglaikan nimi poistettu] ei oo semmosta. Js:
Ei, ei 00. Se on vaha [tauko]. Mutta [paikan niroigtettu]. [Kaveri] oka asuu [paikan nimi

poistettu] tulee sinne [paikan nimi poistettu] fpeeinaan] joka tiistai ja torstai.
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account the timing of the interviews, as they weonducted during the
summer and early autumn.

The children also shared a similar sense of hunwvatin their
friends, and created stories or behavioural paitémat others necessarily did
not understand. In previous studies it has beetedstthat shared humour,
gossip and self-disclosure play an important releyoung children’s peer
relationships but their amount varies. Some giggtether all the time — for
example by playing with words — whereas for otlibis type of joking is rare.
Playing with words in general is found to be a #geéeature in young
children’s relationships with familiar friends amdfectionate sibling8®® The
children interviewed for this study behaved in twsy — for example laughed
and joked together at different pronunciations afrdg — during both of the
group interviews of this study.

Both boys and girls mentioned many outdoor acesitas their
favourite things to do with friends, and there sedrno be no real difference in
the activities between the boys and girls, or,ewample, in the level on how
active they were in playing sports. The amountriginds and the nature of the
activities did not differ greatly between boys aguls either, since both
mentioned spending time and playing with friendsbigger and smaller
groups. For example, both boys and girls saidttieyt played football or other
sports in teams, and that they liked to play witbvg. Since the majority of the
small sample of participants were boys, drawingeanahging conclusions on
the differences between girls’ and boys’ gamesaois possible in this study.
The differences among the activities that the caiidenjoyed doing with their
friends still seemed to be rather individual thandgr-related in this study.
This is also in contrast with previous studies bitdcen’s relationships where
friendships were seen to be nested in same-sexieslighat exert strong
conformity pressures and promote similarity to caffé

All in all, many of the things the children did wifriends did not
seem to cost anything — apart from the sport chds inegotiated with the city
officials. The children had also gotten used tadoat games in the camps of

Rwanda, and one of the biggest differences initban Finland seemed to be

483 Dunn 1993, 67-70.
484 Rawlings 2008b.
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that they now had more time to play from the daitypres of the family that
were normal for the camp environméfit.Contrary to the camp life, playing
video games like the football video game FIFA, shdoting games” with

XBOX were mentioned as things that some of the bised to do when

visiting their friends’ house or a youth club imknd.

The children did not specify if they did differetitiings with
different friends. It is, however, very likely th#he relationships that the
children had with their older neighbours or withupger children differed from
each other. One of the children, who had physicalhallenged friends,
mentioned that she was sometimes scared that ieerd$r would get hurt
during play, and thus did not literally play with af her friends in the physical
sense of the word. She did, however, mention spastories, kidding,
laughing, and even “fighting” as things that sheé dith her friends. Thus, the
physical challenges did pose some limitations tofhiendships, but did not
prevent her of being friends with “almost all htassmates*?®

What comes to difficulties in maintaining friendgsj issues
related to conflicts and competitiveness in cledationships have raised many
questions in previous research. Whereas youngrehildsually state that they
do not quarrel with friends in interviews, observaél research has shown that
friends do argue and fight and are competitive watich other. In fact,
competitiveness between young male friends mightmoge frequent than
among young male acquaintané®sStill, the most general response to the
question on how the children dealt with conflictshwtheir friends was simply
to avoid having any quarrels. If a conflict did, wever, occur the most

important thing to do was to apologize, like Jasexplains here:

Interview: What about if there is something. IfSome group there is a
disagreement, or a fight, then how do you solve ihe group?

J: Well, you apologize.

Interviewer: But does everyone realize [to do] that

J: Yes.

Interviewer: Understands that now | have to apa@e®gi

J: Yes. “Now we hug”. | him because [pause]. Ong be well. Well,
he did something bad to me. Then we hugged. Theapodogized.
Then it was cleared.

485 UNHCR & WFP 20086, 29, 37.
86 Annika (f) 12 years, 13.6.2012 I.
487 Dunn 1993, 70.
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Interviewer: Did that feel nice?

J: Yes.

Interviewer: How did it feel?

J: Well good because he asks [for an apology]

Interviewer: Yes. And then one can be friends agan think?
J: Yes!®

There were some differences in terms how the amldiealt with conflicts. For
example, 16 year-old Jason noted that solving misflwith relatives was
different than solving them with friends. He als@ated that none of his
relationships in Finland had terminated, as they dane in Africa, but
concluded that this might have something to do Wwithown behaviour, as can

be seen from the conversation below.

Interviewer: But have you ever had a situation whgour friend has
started to sulk or does not speak to you at all?

Js: No! [Laughs] Here in Finland no.

Interviewer: No?

Js: But in Africa sometimes it comes, a fight. [Sxmme says] bad about
someone and then starts to fight with him/her. Tihends.

Interviewer: What [happens] then?

Js: If one wants to be friends again?

H: Yes.

Js: Then you have to apologize to him/her or plath Wim/her a lot,
Apologize and s/he forgives you, says sorry to you.

Interviewer: Is it different if you have an argunhevith a relative?

Js: No, if you are relatives you do not argue [la]glf something bad
happens, your mother will tell you to go and ap@ed's/he is your
relative”.

Interviewer: What about with friends: has it evappened to you that
someone has been your friend first and then stoppédy your friend,
so that you are not friends anymore? Has everytayed friends with
you?

Js: Here in Finland everyone is friends. No oney®ssaid to me that
“I am not your friend” [Says this with a smile bperhaps is feeling a
bit self-conscious, playing with a pen etc.]

Interviewer: Do you know why it could be like that®hy does it feel
that here everyone has stayed [friends with you®eHyou thought
about that?

Js: Umm. | don’'t know [laughs] now yet. But |. Besa when | went
there | did not fight, or do them harm, or curse, Hi | curse or fight,
sihe went away immediatef{?

88 Jasmin (f) 9 years, 13.6.2012 I. In Finnish: Ht&&nsitte jos on joku. Jos jossain ryhmassa
tulee semmonen erimielisyys tai tappelu, niin nkiensiella ryhméssa se selvitetdan? J: No
pyytdd anteeksi. H: Mut alyaako kaikki [tehdd] Bit& Joo. H: Tajuaako et nyt pitdd pyytéda
anteeksi? J: Joo. "Nyt halataan”. Ma han[ta] kftskéo]. Yksi poika tota. Yota toi se teki
mulle jotaki pahaa. Sitte halattiin. Sit se pyystegksi. Sit se on selvit[et]ty. H: Tuntuko se
kivalta? J: Joo. H: Milta se tuntu? J: No hyv&itiska se pyytaa [anteeksi] H: Niin, ja sit voi
olla taas kavereita, niinkd? J: Niin.

489 Jason (m) 16 years, 8.8.2012 G. In Finnish: H:tMuwinko sulla koskaan ollu semmosta
tilannetta, etté sun kaveri on alkanu mokotta&igiuhu sulle ollenkaan? Js: Eih! [Naurahtaa]
Taalla Suomessa ei. H: Ei? Js: Mutta Afrikkass&yesse tulee, tappelu. [Joku sanoo] jostakin
pahaa ja sitte rupee tappelee hénen kanssa. @ipel.l H: Mita sitten? Js: Jos haluaa, tulla
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Simple explanations on why Jason did not fight witk Finnish friends, but
did so with his friends in Africa could be the nedadapt to the Finnish
society. In relation to this, language issues antsitlering that having Finnish
friends was very important could have played a mapte. Jason was also
referring to her mother teaching him not to fighthahis relatives.

In general, fights were considered horrible, aral ititerviewees
were reluctant about discussing friendship ternmmatdue to conflicts.
However, conflicts could also be considered asspairthe relationships in the
children’s responses. For, example 12 year-old Raynnine year-old Jasmin,
and seven year-old Mufarme told stories about negaieir friends or playfully
fighting with them®® In addition, the siblings who took part in theeiniews
as a group were occasionally teasing each othéngltine interviews by, for
example, giggling to each other’s responses or centimg them.

The challenges that the children had in interactnmip friends
were usually related to difficulties in understarglidue to language issues.
This was especially the case when the children weseribing their friendship
initiation phases or the time when they moved tddfad and went to school.
Here, the relationships with children that weresimilar situation were found

to be important. This can be seen from Brown’s amndvelow.

[After a storytelling exercise where the childrearer asked to continue
a story where two new children met in school.]

Interviewer: Is it easier that way: to come togethih another new kid

[to a school]?

B: Yes, because when we come together. Like if$ wa[name of the

place removed] because | had one friend there.tAad when we come
to this school, and then because, well, we do notka lot of Finnish,

viela kavereiksi? H: Niin. Js: Sun pitaa pyytaaditinanteeksi tai leikkii hanen kanssa paljo.
Pyytaéa haneltd anteeksi, se antaa sulle ante@ksipssulle anteeksi. H: Onko se eri juttu jos
sukulaisen kanssa tulee riitaa? Js: Ei. Jos oBa&nlaisia ei riitele [naurahtaa]. Jos tulee joku
paha sinun aitisi sanoo sulle, ettd mene pyytaraéteeksi "se on sinun sukulaisesi”. H: Entés
ystavien kanssa: onko sulle koskaan kayny niifolat on ollu aluksi sun ystava, mut sitte se
on lakannukki, et ei 0o ollukaan enda sun kaveriRakaikki viela pysyny sun kavereina? Js:
Taalla Suomi[essa] kaikki on kavereita. Ei vielda ssmonu mulle "en 0o sun kaveri” [Sanoo
hymyillen, mutta ehk& hieman vaivaantuneena, potale& samalla kynaa yms.] H: Tiedatsa
mista se vois johtua? Miksi se tuntuu siltd etl#géhikki pysyy [ystavind]? Ootsad miettiny
sita? Js: A44, en tiia [naurahtaa] nyt viela. Mutta Koska kun menin sinne mina ei tappellu
tai tehny niille pahaa tai kiroile, ei. Jos ma Kiea tai tappelen se heti meni pois.

49 Jasmin (f) 9 years, 13.6.2012 I; Annika (f) 12rged 3.6.2012 and Mufarme (m) 7 years,
8.8.2012 G.
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and s/he is like, and s/he is like similar to me,tken we become
friends, we help each other. Then we become friétds

Nevertheless, it is also worth mentioning here tiatof the children spoke
Kinyarwanda as their mother tongue and Finnish ascand language fairly
well, considering that they had spent just two geaarFinland. Many of the
children had also started learning English in sthddso, one cannot
underestimate the children’s exposure to differamguages during their
journey to Finland. For example, some of the childrhad learned to
understand some French or Swalhili.

All in all, being friends and maintaining friendpei meant
spending a lot of time or playing together. Accogdito Judy Dunn,
researchers have used to assume that friendshigsrlg childhood were
inevitably transitory and unstable, but this asstompis not supported by
evidence gained from longitudinal studfésDespite the consistent features,
changes do, however, occur in the communicatiofriends across time for
example due to differences in cognitive abilitieadaconcrete social
experiences, and in circumstances and opportunfbesparticipation in
friendships. Furthermore, the rate of these chamgess between individuals.
According to Rawlings, friendships persist to thxeeat that individuals treat
each other in mutually fulfiling ways, according shared definitions of

required contact, evaluative standards, and apigtepactiond™

For example,
children can vary in the extent to which they espreoncern and try to help
and support their friend§? Kokkonen has also found that refugees’
friendships vary in terms of quantity and quafity.

In previous studies it has been found that friermslare particularly
important in situations where keeping in contadghwelatives and family has

not been possibfE® As it has been stated before, all except one ef th

91 Brown (m) 10 years, 8.8.2012 G. H: Onko se helpiamip, etta tulee [kouluun] yhtaaikaa
uutena? B: Niin, koska kun me tullaan yhessa. Niifgs méa olin niinku [paikan nimi
poistettu] ku mulla oli siella yks kaveri. Sit kuentullaan taha kouluun ja sitte koska niinku me
emme osata paljo suomi[ea] ja han niinku, ja hdmkoion samanlainen ku mina, niin sitten
me tulemme kavereita, me autetaan toisia. Sit fleatukavereita.

*92Dunn 1993, 59-60.

493 Rawlings 2008b.

*%*Dunn 1993, 62-70.

9 Kokkonen 2010, 76-91.

9 Kokkonen 2010, 90.
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interviewees said they had more friends in Afribart they currently had in
Finland. In addition, two of the nine interviewarentioned they have seven to
ten best friends living in Africa or elsewhere e tworld. Here they referred to
not only to Rwanda and the Democratic Republicef€ongo (DRC), but also
United States, Australia, Sweden and other cowntrikere their friends had
migrated. Previous studies have also shown thageess living in Finland have
interpersonal relationships with people living around the world®’
Kokkonen’s study also indicates that refugees ianeg in realities where long
distance relationships and locally based relatimsstare both constantly
negotiated, creating a sense of belongifig.

In those interpersonal relationships where the dobil were still
interacting with their friends, or relatives living other countries, using the
phone was the main means of communication. In addione of the children
described how he uses Skype or sometimes Facebdaep in contact with
his friends living outside Finlaft®f. Phone calls seemed to be the most
common way of keeping contact with people who fameaway, although one
of the interviewees noted that it is not easy tegka contact by phone since
“there are just two phones there [in Rwanda/the PRGd you have to walk to
your friend’s place to make a caff®®

On the other hand, one of the children stated ithest easy to keep
contact with others who speak the same langliag&urthermore, four
children said that they missed their friends in Réaa or elsewhere in the

world. For example, nine year-old Jasmin explained:

Interviewer: Do you miss them [your friends in Afi?

J: Yes, but | have gone [to the phone]. Then tkiesn they say that “I
want to hug you in the phone”.

Interviewer: Yes. Have you called them?

J: Yes. No, they have called me. | did not even tbere/him/her but
they just call.

Interviewer: Call you?

J: Yes.

H: Do you want to go and visit them sometime?

“9Kokkonen 2010, 21-22.

498 K okkonen 2010, 3.

9 jJason (m) 16 years, 8.8.2012 G.
0 pierre (m) 16 years, 27.6.2012 G.
1 Nene (f) 9 years, 27.6.2012 G.
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J: Yes. | want to [do thaff?

The children’s friendships did not stay the samenewhen they migrated to
Finland. In fact, when | first started the studyid not realize that the children
in question belonged to a group of people who wegeriencing so many
simultaneous changes and challenges. Besides tp@ation and the normal
developmental changes related to puberty, the ddskiends the children

experienced did not stop after the migration toldfid but continued

throughout migrations between places or changsshnols. For instance, one
of the families in question had moved four timesthe two years spent in
Finland. In addition, all of the children in questihad — or were about to
experience — a move from preparatory class or poggdo a so called normal
primary or secondary school class.

Although these changes might not seem significamy still had
profound effects to the children’s relationshipniation and support networks.
As one of the interviewees noted “l had 100 frieimishat other school®®
Another child explained that he had got to knowhad friends in preschool,
and had to leave at least four of his friends kethiritnereas just one of his
friends went to the same school with At Previous studies in the field of
psychology have, for example, shown that childremowost their friends
because the friends moved away showed a declinéhenfrequency of
competent social play with their peers over theseghent year. Children have
been also found to show signs of distress and gnitiesimilar situationg®
The situation might be even more severe in the ohske refugee children,
since they also might have to deal with traumaxipegiences, in addition to
losses and changes in their relationships. Accgrtbrprevious research, these
many simultaneous transitions — such as puberty raigtations and the
experience of living under simultaneous differetsiges — can cause severe

problems to immigrant youth. For example, Anne dfipa-Niittamo calls the

92 Jasmin (f) 9 years, 13.6.2012 I. In Finnish: H:kd&sulla ikéva niitd [sinun kavereita
Afrikassa]? J: Jai, mut ma oon menny [puhelimesit]ne, sit ne sanoo, et "mé haluun halata
sua puhelimessa”. H: Niin. Oletko sind soittanwnei J: Oon. Ei, ne on vaan soittaneet mulle.
M& en oo ees soittanu sille mut ne vaan soitta&dittaa sulle? J: Niin. H: Haluatko s& joskus
kayda nakemassa niitd? J: Niin, haluan.

%3 Jasmin (f) 9 years, 13.6.2012 I.

%4 Mufarme (m) 7 years, 8.8.2012 G.

%% Dunn 1993, 64.
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refugee youth by the name ‘intervening generatig@neration under many
intervening stages of status, norms, and expen&id

All in all, the relationships the children had wieople they regarded
as friends were dynamic and variable in natfifeAccording to Rawlings,
working relationships take time to develop and neamand the time available
for friends varies depending on the simultaneousnatels of other
relationships and commitments — such as schoolfamily.>®® According to
Kokkonen, refugees have usually experienced variamllenges in
maintaining their interpersonal relationships doel¢ath, lack of possibilities
to keep in touch, and 108¥ Judging from the findings of this chapter, it ssem
that immigrant families are facing many challengestheir interpersonal
relationships also after the migration. This argnmis supported also by

research done by Kokkonen and Alitolppa-Niittatb.

%% plitolppa-Niittamo 2003, 19, 26-29.

97 Kokkonen 2010, 32.

°%8 Rawlings 2008b.

%99 K okkonen 2010, 234.

%10 Alitolppa-Niittamo 2003; Kokkonen 2010.
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4. CONCLUSIONS AND DISCUSSION

4.1 Main Findings and Recommendations

Giving attention to Congolese children’s experienedlows us not only to
develop new thinking on theorizing childhood, fdship formation and
maintenance, as well as history, but also to aliffcexamine the complex
practices and ideologies related to the processrresf to as ‘creation of
cultures’. In fact, the main realization derivingrh this study is that calling
the group of children under consideration here Binf@ongolese refugee
children” is actually misleading. When referring@ongolese refugee children
in this study, | meant those children who wereiaagng from the Democratic
Republic of the Congo, and that were under livimghie camps in Rwanda, and
then from 2010 onwards as immigrants in Finlandweler, defining these
children by categorizing them into groups like “@Qotese”, “Rwandan”,
“immigrants”, “Africans” or “Finnish” is useless. hEse children are a
generation in the middle of multiple transitionsategorizations, norms,
stereotypes, historical influences, globalizatiord anternationalization, and
my findings articulate the contribution childreras active citizens — make to
the so called cultural reproduction and creationlyfamic identities. In other
words, these identities are not necessarily linkedny time or physical place
but they are created in interaction with othersierpersonal relationships ‘in
the present'.

Furthermore, | agree with Scollon and Scollon inatth
intercultural communication is beset by a majorotem since cultures do not
talk or meet each other, people do. In this serlsecaanmunication is
interpersonal communication and can never be ialieral communication.
Fortunately, the focus of intercultural communioatstudies has shifted away
from comparisons between cultures or individualsatdocus on the co-

constructive aspects of communication, and the Wwaw meanings and
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identities are constituted in and through the &m#on itself. >*! Still,
intercultural communication as a field should putrenfocus on making an
even clearer separation from seeing cultures asct)jplaces, or physical
entities within which and by which people [N&

However, the historical context of the migratiomscribed in this
study highlights the fact that these negotiatiomgwlture are influenced by the
political events and past experiences of peopleyedlsas the environment and
time where they take place. Thus, the meanings thase actors and
institutions — such as nation-states — create dabeotaken out of the
equation’®. However, the individual negotiations about cidtare still seen to
take place between people in interaction with edbbr.

The complex chain of events in the country todagvkm as the
Democratic Republic of the Congo (DRC) forced théddeen interviewed for
this study to flee from the eastern part of the DRRQGhe refugee camps in
Rwanda, and eventually to move to Finland in 200itis context behind the
migrations, as well as the analysis done on theimeats produced by the
UNHCR and other international actors, shows that @ongolese lives and
histories are highly influenced by global politiesyd international actors like
the UNHCR. Even defining the group of people thawed to Finland from the
camps of Rwanda as ‘Tutsi’ or ‘Banyarwanda’ for myde is a highly political
guestion, nested in the history of the region dallee Great Lakes in the
Central Africa.

According to the UNHCR, the overall and all-encosgiag
phenomenon that characterized and affected thedrehis lives in the
Rwandan camps was poverty. There was also a gelaekalof land, wood,
water and other necessities and income generatitigitigs in the densely
populated refugee camps. Furthermore, the findofgthis study show that
refugee children did not live in a safe vacuumha tamps in Rwanda 1996-
2012, and thelangers arising from the problematic past of theaGi akes
region were also present in the camps. In othedsydhe people living in the
camps had a lot of interaction with the surroundemyironment, and the

> Holliday et al. 2010, 110.
2 Holliday et al. 2010, 26.
13 Holliday et al. 2010, 20; Jordanova 2000, 199.
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general tendency of thinking of refugee camps ased or protected entities
does not apply to the situation in Rwandan refuggraps. In fact, there were
no real barriers between the camp and the surrogretivironment. This had
many positive, but also negative influences inrdfagees’ lives. For example,
the special problems of sexual violence againstiddm and military
recruitment of children — characteristic to thesisrin the Great Lakes region —
had continued to exist in the Rwandan refugee canmoer the UNHCR'’s
control. Thus, it is clear is that the childrenidly in these camps were not
living in a protection bubble that would have defed them from further abuse
after fleeing from their country of origin. Furtimeore, one can predict that
these specific issues have and will continue tduémice the interpersonal
relationships of Congolese people also in the &utur

While the main purpose of the United Nations Higin®nissioner
for Refugees (UNHCR) is to safeguard the rights waetl-being of refugees,
and its mandate is to coordinate internationabactd protect refugees, its role
in the Rwandan refugee camps housing refugeestfieremocratic Republic
of the Congo has been that of a monitor and ofadioator. All in all, the
UNHCR offered a lot of explanations and solutionisew it comes to sexual
violence in the documents under examination butldcowt explain the
problem of military recruitment in the camps. Irctfathe military recruitment
of children in the camps of Rwanda was seen aba@thy UNHCR. Perhaps
soldiering was, in fact, one of the negative “cgpstrategies” or “income-
generating activities” described elsewhere in thecudhents under
consideration here.

While offering multiple and also individual solutis for both of the
specific problems issued here, the “cooperationvéen the UNHCR and its
implementing partners”, the “systems approach”, &me “holistic, multi-
sectoral approach” were the main solutions offédredhe UNHCR to address
the problems of child recruitment and sexual viokenn the camps. The
UNHCR also highlighted the Rwandan government’s iial the protection of
refugees in the documents in question, and offpeerty, legal issues and its
budget cuts among other reasoning, as justificatiom the fact that its
obligations were not met these and that specifio pvoblems affecting

children were still on-going. My interpretation tifis was that the UNHCR
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was using the listings of violence in the campgtd pressure on both the
donors as well as the Rwandan government to giemtain to these issues,
while at the same time trying to balance with reMealing too much of its own
inefficiency in protecting the people.

Although it is obvious that the UNHCR and its pars were
working on preventing sexual violence and militaegruitment in the camps,
the day-to-day actions of the organizations’ weoé clear in the documents
studied here either. For example, the UNHCR cowdehacknowledged the
issues related to sexual violence more strongligsidocuments, by not just
advocating for change in policy papers and fundappeals but also by
publicly analyzing them. The documents in questiah not, however, really
take this issue in to consideration and | see dsisa major weakness in the
UNHCR'’s approach. Another major weakness in the @R documents
was the failure to address the issues related itdreh born to rape victims.
While understanding the sensitivity of the mattke psychological challenges
related to having a child born from rape do noapgear by ignoring the topic
either on political or social level.

The most common explanation offered by the UNHCRvby the
organization’s standards were not met was finarc@abktraints. This is related
to the fact that the documents in question weranlgp@med to influence and
inform its donors and other policy makers, and deogate for more funding
and support to the organization. There was alsatgrariation and changes
among the UNHCR'’s implementing and operational rigad throughout the
years 2000-2010. This might have looked good inudwmnts meant for
fundraising and advocacy purposes, but did nott@aoohesive picture on the
UNHCR'’s actions and coordination of its activities,on the services provided
for the children. The multinational nature of theganization meant that its
actions relied on the host governments’ and inteonal community’s ability
and willingness to meet their international obligas. The UNHCR'’s actions
and decisions were highly affected by donor coastriocus areas as well as
international politics at the time the documentsengublished.

The general weakness of the documents producedhby t
UNHCR, as well as the Amnesty International, thdidxc for the Rights of
Children and the Integrated Regional Informationtvideks, was that they
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rarely told anything about the people who have iseds or avoided human
rights offences, but they rather focus on the mold related to human right
issues. Because of the nature of these documerdatrf@ fundraising and
advocacy, they gave a violent and harsh imageeoéxperiences of Congolese
refugee children’s lives in the Rwandan camps.theiowords, the documents
and articles in question were highlighting the niegaaspects of the Congolese
refugees’ lives. Although it would be naive to assuthat the interviewees in
guestion were not influenced by the negative aspafcthe so called camp life,
the experiences of the refugees living in campswet solely or dominantly
negative. For example, most of their memories thielien interviewed for this
study seemed to have about their friends in Rwamdafrica were positive.
Overall, the study in question shows how the sautbat are available for
studying the lives of Congolese people are stilghhi influenced by
Westerners, and there is a general lack of firadh@ccounts on the refugees’
life experiences, and especially those of the oild

The interviews, on the other hand, opened oppdrésnito
understand the children’s friendships, and theousriissues affecting those
relationships. Based on them, | was able to findremmformation about
children’s friendships, and better understand wiod¢ these interpersonal
relationships had in the children’s lives. More cpeally, | was able to find
more information on the children’s definitions ofietr friendships and
differences and similarities between people thepiified as friends. Looking
at the findings of this study, similarity to oneo#imer was not the main
characteristic defining the friendships of the dreh in question.

In fact, from an outsider’s perspective there wageat variation
among the people that the children defined as deehe participants had
many relationships with people of different age,ndgr or physical
characteristics. The term different caused soméus@mn among the research
participants. The past experiences of the childneght have made them closer
with their siblings but it also seems that they haatle the children more social
towards the people around them, and willing to ceopeople that on the
surface would look very different as their friendehese findings are in
contradiction with earlier research emphasizingt tblaildhood friendships

would be characterized by conformity pressures @meferences for similarity
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to others in age, sex and other demographic cleistits™* This would
imply that these children’s friendships would berencomplex than previous
studies have shown.

The children in question became friends mostly witople living
around them in their neighbourhood, or with peotbley met in school or
through hobbies in Finland. Thus, the environmehems the children lived
played an important role in their friendship inikied. One’s own activity,
repetition, and persistence were considered asnmhi@ drivers in making
friends. Previous studies on adult's experience® liaund that refugees have
felt that it is difficult to develop relationshipsith so called native Finnish
people>’® Getting to know native Finns was generally regdriebe difficult
also in this study. Two of the interviewees statet getting friends in general
was not easy.

Having a hobby — and especially being enrolled sparts team —
were regarded to be very important by the childedsg in terms of getting
more friends. Especially getting to know native ritgh people was found
particularly difficult if one was not playing intaam, or did not have a hobby.
Relationship formation between adult refugees e talso found to usually
take place in organized occasions — like work mestior trainings®
Furthermore, the children who were interviewed ougps were also openly
discussing their success or failure of gettinghea teams. Not getting into a
team or not having a hobby was brought up as agmobduring the interviews
and it was seen as the responsibility of the s@@alices. Thus, not having a
hobby club or a sports team can be seen as ationit® friendship initiation.

The children in question, however, seemed to hagsdows
relationships with people from several differentchkgrounds who they
categorized as friends very soon after their mignato Finland. The majority
of the friends the children interacted with dailytlae time of the interviews
were living in the same neighbourhood or very rteathem. These included
people from the children’s own so called intra-&thas well as the larger
international group of friends, as well as the alted native Finns. This means

14 See: Rawlings 2008b, and Scott R. & Scott W.A.8,99.
*15 Alitolppa-Niittamo 1994, 38-40; Kokkonen 2010, 4B3-136.
*16 See: Kokkonen 2010, 81, 133-136.
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that the time spent in Finland did not explain #raount of native Finnish
friends, as previous research has suggedfed.

Language played a key role in the friendship itidgia of the
participants. What can be seen from this studyhet trefugee children’s
friendships play a key role in learning a new lamger On the other hand,
knowing a language helps in friendship initiatiGiurthermore, the children’s
interpersonal relationships with one’s own intraret community as well as
the larger inter-ethnic network worked as the meansntry points of getting
to know new people, and thus provided an inputédweetbping the sense of
belonging to a new environment. Hobby teams andodbgames served as
good example of this behaviour in this study wHsmmeone inviting others”
ended up in team formation — in more than the gpsense of the word —
between Kinyarwanda speakers or members of theerlangternational
community with various cultural backgrounds. It calseemed that this
teaming-up happened in regular basis and was fanggnized, and that the
children were active in inviting new people to coateng.

Friendships manifested themselves through doind, especially
play. In other words, being friends and maintainingse relationships meant
doing something together — like visiting each othelaying football, or
hanging outSome children could find differences in the ganiey tplayed in
Finland and in the camps of Rwanda. The childresh d@tten used to outdoor
games in the camps of Rwanda, and one of the [figrelnces in the life in
Finland seemed to be that they now had more timplag from the daily
chores of the family that were normal in the campir®@nment.Something that
was common on the children’s activities with friend Rwanda and in Finland
was playing football together. Furthermore, it ddolbe noted that this is an
activity where one does not necessarily need t@ lmagommon language or a
lot of financial resourcedAll in all, many of the things the children did thvi
friends did not seem to cost anything — apart fithe sport club fees that
needed to be negotiated with the city officials padents.

There was no real difference on the activities leetwthe boys and

girls. The amount of friends and the nature of #u#ivities did not differ

17 Kim 2001, 121-142.
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greatly between boys and girls either. This is afs@ontrast with previous
studies on children’s relationships where friengstwere seen to be nested in
same-sex cliques that exert strong conformity pressand promote similarity
to others®® Friendships termination was avoided. Fights wgemerally
considered to be horrible. However, conflicts caallsb be considered as parts
of the relationships in the children’s responses.
All except one of the interviewees said they hadarfoiends in

Africa than they currently had in Finland. Furthems two of the nine
interviewees mentioned they have seven to tenfhests living in Africa or
elsewhere in the world. Here they referred to nolly do Rwanda and the
Democratic Republic of the Congo (DRC) but alsolimited States, Australia,
Sweden and other countries where their friendsrhigglated. Previous studies
have shown that the lost and long distance relghigs that refugees have are
a fundamental part of refugee’s relationship neksdt’ Kokkonen's study
also indicates that refugees are living in reaiti@here long distance
relationships and locally based relationships arth iconstantly negotiated,
creating a dialectic process of belonging and tratisnalism™% This is
related to the discussion of immigrant childreneipendently creating and
maintaining the so called transnational ties tartheuntry of origin. Five of
the interviewees wanted to visit their friends iftida, and one mentioned that
he would perhaps rather visit his friends somewleése. One of the children
did not want to visit old friends at all, and ammtlone was not sure if he
wanted to go to Africa. Thus although these refaiops seemed important to
the children in question, they were also regardedbé¢ challenging and
sometimes difficult to maintain. Some referred 8ing modern technologies
(such as Facebook and Skype) to keep in contatt their friends living
elsewhere in Finland or abroad, but using the pheag the main means of
communication in the long-distance relationshigneeially between relatives
and friends who still lived in Africa.

Although most of the children seemed to keep intacinwith their
relatives and friends overseas, it should be, hewekept in mind that all of

>18 Rawlings 2008b.
19 okkonen 2010, 3; 21-22, 111-120, 187-189.
520 K okkonen 2010, 3.
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the children in question had lost many of theiratiehships in the past.
However, in the case of the interviewees, the lfskiends did not stop in
Finland but continued throughout the children’s$iyespecially if the children
were moving from school to school or from placekace. In other words, the
children’s friendships did not stay the same evedmerwthey migrated to
Finland and the children in question belong toaugrof people who are facing
many simultaneous changes and challenfes.

The children’s memories of their lost relationshgifered. Whereas
the younger were having difficulties in having cleaemories and explaining
their past relationships, the older children hadettgped specific memories of
certain events in their past. The memories of fderachildren were not only
restricted to relationships. All of the children this study were interested in
hearing stories about their country of origin -Adrica in general — from their
parents. Here, memoirs can be seen to make fauaterweight to the so
called official stories, by taking account of fisand reports of witnesses and
actors.

All in all, the friendships of these particular iclien had an important
meaning to them, and the study shows that friepdskupported children’s
adaptation to transitions and made getting usednéw things easier.
Furthermore, also according to previous studiesciaboengagement,
cooperation, and conflict management, and expressections are greater
among friends than they are among non-friends.ddit@n, self-awareness
and self-esteem as well as “knowledge about otluedsthe world” have been
said to be enhanced in friendships. The childrénéndships serve as both
emotional and cognitive resources and these raektiips are likely to be
forerunners of subsequent ones, or even a “foundafor egalitarian
relationships in adulthood®? Especially if one looks at adaptation to a new
situation from a communications’ point of view, whenteraction with others
is seen as the place where the adjustment or demglothe ‘sense of
belonging’ happens, these voluntary supportive peletionships are crucially

important.

2L Alitolppa-Niittamo 2003, 19, 26-29.
22 Bykowski et al. 1996, 5; Rawlings 2008b.
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Based on these research findings, there are a &memmendations an
comments that | would like to make. First of allfure research should give
more attention to the every-day experiences ofgeds living in the camps of
Rwanda, and further research on war affected anldthould pay particular
attention to the role of attachment relationshipg social support available in
peer relationships and extended social networkeh&umore, the active role
and agency taken by the children and their famsitesuld not be neglected in
these studies, and refugees should not be megdyded as people that live on
the mercy of others, or in a protection bubble et by Western donors.

Secondly, there is still a general lack of sourcasAfrican people’s
experiences — at least in English — and researdtesld focus on finding
personal accounts of people to compliment the iaffidocuments that are
often produced by Westerners. Thirdly, more attengshould be given to the
lost and long distance relationships, and the atffects of war, violence and
poverty to children’s interpersonal relationshipstworks. Especially the
children born to rape victims and the effects ofusé violence and military
recruitment of children would serve more attenfi@m researchers, as well as
the general public. Moreover, the international owmity should recognize
the gender-based crimes or fears as one of thetadte reasons for flight
qualifying women for asylum.

More attention should be also given to the migrajamurneys and post-
migration experiences, emphasizing the importan¢e considering the
refugee’s whole experience so far, rather thanthestpre- and post-migration
events. This includes recognizing the everyday sstves — including
socioeconomic disadvantages like not getting inbbby clubs — and the
parental worries about financial problems that heféects on children. In other
words, for example the place of residence mighehaad a serious impact to
the relationships that the children develop fornepke in Finland, and this
would deserve more attention from communicationokols. Future studies
could, for example, examine if there really arefedégnces in the level of
Finnish language skills and the friendship pattdsasveen refugee children
who are practicing a sport regularly in a team, taoge who are not.

Also, the extent to which information about thetp@nd current events

is shared between refugee children and their pangatild need to be studied
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in detail. In addition, in the future, it would leteresting to study the long-
term impacts of the refugee children’s past expess to the children’s

interpersonal relationship formation.

4.2 Limitations and Discussion

| feel that the methodology | chose for the intews fitted to the particularity
of the topic and the characters of the group bsingied, and | succeeded in
getting the children actively involved in the studg capable participants
designing the study together with me. However, thase the entries on my
research diary, there were two major challengeslitbacountered during the
interview process. The first was the limitationsposed by the choice of
language for the interviews. | chose to conductlal interviews in Finnish,
and not to use translators mainly because there jusisone translator in
Finland who spoke the same mother tongue as thérehiin question with
very limited possibilities to assist in this typé msearch due to financial
reasons. Moreover, until very recently Congolesrilfas had used Swahiff
even with officials which none of the children inegtion spoke fluently or
even fairly understood because there were no affidlinyarwanda or
Kinyamurenge speaking translator available in FidlaFurthermore, as all of
the children had spent one or two years in prepeyatlass or in preschool
learning Finnish, | did not see the language qaestis an issue that should
prevent me from conducting the study. In fact, @l the children were
expected to have the ability to study in Finnishhet time of the interviews.
However, it is generally questionable whether thent school system allows
the children to learn the language well enoughe@ble to follow teaching in

Finnish after just one or two years spent in a @rajory class possibly without

2 swahili is a part of the Bantu language subgrouhe Niger-Congo family of languages.

Generally referred to as the ‘lingua franca’ useadniuch of East Africa, it is one of the most
widely understood languages in Africa, and offidehguage in Tanzania, and Kenya. Many
speak Swahili as their second language after their tribal language also in the DRC and
Uganda.

145



any previous school experience. Despite all this,dhildren had nevertheless
used Finnish in and outside the school environnaem with friends and
officials for the past two years.

| also tried to solve the challenges related tagigrinnish in the
interviews by explain the parts that | felt theldren might have difficulties in
understanding as simply as possible and markedubstions or conversations
about the difficulties to the transcribed interveeirurthermore, the children’s
drawings supplemented the conversation from thisgeetive as well. Also, as
understanding and interacting with others has towith much more than
words, when it was possible | used gestures, faexgressions, and other
means of non-verbal communication to explain masle

However, when it comes to the subject of the studlye friendships of
these children — one should not underestimateahgulage difficulties of the
participants in question. Pioneers of the histdnjfnica like Jan Vansina and
Jean-Pierre Chrétien have also underlined the itapoe of the language in
African studies?* In fact, the children brought up the difficultigeey had with
the Finnish language for example in the discussaywit friendship initiation
and memories of migrating to Finland. The resporsfethe children could
have been different if the language of the intergiewould have been
Kinyarwanda. On other hand, using an interpreteghtinhave also influenced
the interview situation by making it too formal.rthermore, | had to translate
the transcripts of the children’s interviews in Eslg This might have caused
some differences in meanings but | tried to avaid,talso by providing the
original transcripts of the quotes used in the iexhe footnotes.

The second major challenge | encountered when wiegigand
conducting the interviews was related to the isslibeing able to distance
myself from the officials in the eyes of the papants. Like | mentioned
before, | described my role as a researcher tpdhents and the children, but |
could not know for certain if they fully understotitht | was not working for
the social services or other officials. On the othand, as the parents of the
children did not for example limit or disrupt theerviews, it seemed that they

trusted me and understood my role.

524 5ee: Vansina 1985 and Chrétien 2006.
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| also started questioning whether the fact thaad met all of the families in
guestion previously through my work experience toge with the officials
was actually working against building the trustiietn me and the participants
rather than creating it. Moreover, | wondered wkethcould really promise
that nothing that the children said could be usgalrest them or to harm them,
as | understood that many of the people readingstndy could also be
officials in charge of immigration issues workingpsely with the families in
question. This is also why | chose to leave out tifamscribed interviews
completely from the appendixes and erase any irdbom on the children’s
relationships and life experiences that | felt thatld be harmful or dangerous
and have negative effects on their lives. Furtheemthere were some issues
that the children did not want to talk about, omgathat | had to leave out from
the paper because of issues related to anonymitgsel issues were mostly
related to family relations, official matters orspaxperiences.

The questions related to ethics are more compticateen it comes to
refugees and children as the target of the studgntluded that as refugees,
the children still belong to a group of people thequires special protection.
Here | was thinking for example the fact that refeg are people whose own
state has failed to protect them.

The general weakness of the documents producedeby NHCR,

as well as the Amnesty International, the Actiontfee Rights of Children and
the Integrated Regional Information Networks, wasttthey rarely told
anything about the people who have survived or deaihuman rights
offences, but they rather focus on the problenstedlto human right issues.
In addition, these sources did not offer a lotdbrmation about the journey of
the children in question, their day-to-day experes) or the history of the
families in question. Furthermore, they were highifluenced by Western
organizations’ and donors’ priorities.

In studying these documents, | had to acknowletigé my own
views on the issues presented in the documents t@udlso quite Eurocentric,
or Finland-centered, because of the place wherasl born and raised. Thus,
one might ask, could | even begin to understanddghsons and events that led
these people to Finland? My somewhat ambitious anssvyes. In fact, |

believe all people in Finland have some understandn what conflicts and
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war can do to families and children. My closest gvensonal experience of the
issue of forced migration being that all my relasfrom my father’'s side were
forced to leave their homes and resettle in Finldadng the Second World
War as part of the population of the Karelia regtbat was lost to Soviet
Union during the war. This personal backgroundasto say that this would
ultimately make me better in understanding theomystof the children in
question but just meant to introduce my persoria ta the issue and to show
that forced migrations are a world-wide phenomenidnis is also to say that
the issues that affected the ‘life path’ of theldf@n in question are not that
distant, strange, or different to us so called \&fesrs, and by taking a critical
look to ourselves and our own preconceptions, &alard stereotypes we can
strive to better understand the world around uscasrding to the theoretical
foundations described in the introduction.

Nevertheless, in the future, it would be interegtia hear the refugee
children’s comments on the issues presented iarnlaéysis done in this study.
Furthermore, | would like to find more informatioon the positive life
experiences of the refugees that were living in tamps in Rwanda.
Moreover, what comes to the UNHCR’s documents,aui be interesting to
have access to the more internal documents of Mid@R’s field operations,
as well as to have more information about its magnactivities in Rwanda as
well as get more information on the writers of tdezuments in question. The
documents studied here contained country informagiolicy documents and
procedural guidelines. The individual case filemgsting of information
concerning individual refugees and asylum seekersgxample, are not open
for research. Individual case files are also cekately for a small number of
the millions of people of concern to the UNHER.

What comes to the two more specific issues — sexonce against
children and the military recruitment of childrenthe camps in Rwanda — the
information about the level, impact and more inttlepxamination of these
issue were also lacking from the documents in preduby the UNHCR.
Furthermore, in the future, 1 would like to see @mngolese generation studied

here writing their own history. The whole historfytbe Great Lakes region,

525 UNHCR 2012f.
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especially from 1990 onwards, still seems to b&uafbr the so called Western
world, and it is crucially important to make peoplgare of the stories of these

people who are often forgotten by the so calledrivdtional community.
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I INTERVIEW DATA

Interviews with the Congolese Refugee Children iniRland, 13 June — 8

August 2012

Annika (f) 12 years, 13.6.2012 |
Jasmin (f) 9 years, 13.6.2012 |
Nene (f) 9 years, 27.6.2012 G
James (m) 13 years, 27 6.2012 G
Pierre (m) 16 years, 27.6.2012
Brown (m) 10 years, 8.8.2012 G
Jake (m) 12 years, 8.8.2012 G
Jason (m) 16 years, 8.8.2012 G
Mufarme (m) 7 years, 8.8.2012 G
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I ANNEXES

Annex 1: Map of Democratic Republic of the Congo, @13

Source: UNHCR web page, Country operations problemocratic Republic of the
Congo. Retrieved from:
http://www.unhcr.org/cgi-bin/texis/vtx/page?pagee49c366&submit=GO in
22.11.2013.
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Annex 2: Map of Rwanda, 2013

Source: UNHCR web page, Country operations prdfilganda. Retrieved from:
http://www.unhcr.org/cgi-bin/texis/vix/page?pagee49c576&submit=GOin
22.11.2013.
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Annex 3: Framework for the Interviews

Exercise 1 (storytelling & drawing): Draw a line/picture about your life including
your friends and the most important events thaetaffected your relationships. You
can also draw places where you usually go witméfl&#where they are/where you
have met them. (Will be then used as a base faraheersation during the interview.)

Exercise 2 Continue the story (storytelling):

Examples:

a) Itis a summer day and children are playing fodtivathe field. David has found a
new friend called Patrick. Imagine what has hapgérmntinue the story.

b) It is another summer day and kids are swimminghi@ lake. Patrick is not
speaking to David and is mad at him. Imagine wiest Imappened / continue the
story.

c) Liisa is on the yard of her new school. There shessSiiri. Imagine what has

happened / continue the story.

Questions for the Interview:

Warm-up questions/Background information

Who belongs to your family? Do you have relativiese by?

Who are the most important adults in your life desiyour family?

Have your parents told you about family’s histoRat have they told? Are you
interested in hearing about it? (Africa/Rwanda/DRC)

What languages do you speak?

Friendships

How do you say friend in the languages you speal?tBere differences in the
terms between the languages OR between wordsdfraamd ‘mate’? (In Finnish
‘ystava’ and ‘kaveri’)

What does it mean to ‘be a friend’?

How many friends do you have?

Who is (/was) your best friend? What are good tigelike?

What do (did) you like to do together?

Where do you see your friends? Where do your fadive?

Are your siblings your friends?

How do you get friends? What advice would you divsomeone who is looking
for a friend?

Are your friends similar or different to you?

Are your friends young/old, girls/boys?

What are your hobbies/what are you interested iaw&eHou got friends there?
What is nice/difficult about friendships?

What is the difference between friends here amoh@$ in Rwanda?

Do you have friends in Africa/Rwanda/DRC or elsemh@n the world? How
many? How do you keep in contact with them? Do waunt to visit them?

In Africa/Rwanda/DRC: What did you like to do théveth your friends)?

What is different here? (Compared to Africa/RwabBiR(C)

Do you fight/argue with your friends? What do yogue about?

What do you do to solve the fight/argument?

Have any of your friendships changed/terminated?
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