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1 INTRODUCTION

In the present day world technology allows videderal to be quite widely used as
a teaching or learning aid in foreign language hear The use of video can have
several positive influences on language learningt Bf all, the media has become a
vital learning source for the younger generationdlBngham 2003: 4). Therefore, it
is only sensible to use that same learning souraed learning at school. Secondly,
students generally feel their motivation towardsglaage learning improves when
video is used during lessons at school (Leppan@8:208-15). Third, video material

can be a great aid in learning the target languadiere (Mishan 2004: 46). Fourth,

video material can help students learn how to conicate better in the target

language (Stempleski and Tomalin 1990: 3-4). Bnalie use of authentic teaching
and learning materials, as which | include videan gromote learner autonomy
which can help students learn languages betteideuts school as well (Little 1997:

227).

The number of studies made on language teachegsdfugideo in their teaching is
quite limited. Studies have been made on the usenwudic in foreign language
teaching, on the use of movies in foreign languagehing, on the use of authentic
materials in foreign language teaching and on stisd@pinions on the use of video.
Moreover, several material packages where teachrermstructed how to use video
better have been made. A clear overview, howevetp avhat extent and in what
ways video is used in foreign language teachinimtand is lacking. This study sets
to find out precisely those questions. Moreovee, #fm of the study is to find out
what kinds of attitudes language teachers haverttsvtine use of video in foreign
language teaching. The data of the study consi$ts56 answered internet
guestionnaires by language teachers in Finland.qU@stionnaire has 20 questions.
The data are analyzed mostly quantitatively, buteehquestions are analyzed

gualitatively. The data analyses method is deseept

This study is constructed the following way. Chag@ewill discuss authenticity as a
basis for the use of video in foreign languagehigar Chapter 3 will argue why the

use of video is important in foreign language téagtand learning. Aims, data and



methods of the study will be introduced in chapterChapter 5 will present the
results of the study. Finally, chapter 6 discuskesfindings. Moreover, it discusses

the pros and cons of the study and gives suggastooriurther research.



2 AUTHENTICITY

The use of authentic materials in foreign languagehing can be seen as a basis for
the use of video. This chapter will discuss auticégf what is really meant by
authentic materials and why they should be usdanguage teaching. | will start this
discussion by taking a brief look at the historibackground of authenticity. From
there | will move on to the definition of authertycand finally | will discuss why

authentic materials are of great importance toigar&anguage teaching.

2.1 History of authentic materials

Authenticity has been present in foreign languagetiing across history. One could
describe several attempts by e.g. Romans, Sumeaiaahs the Greek to learn new
languages in order to trade, talk to slaves or byirgg to communicate with
conquered people as authentic language learningh@vii 2004: 1-2). They did not
have teaching materials made specifically for lauguteaching. Languages were
learned by talking to and communicating with onethar. Those kinds of language
learning situations illustrate the earliest useawhenticity in language teaching and
learning. According to Mishan (2004: 10), King A& of England was in favour of
using authentic texts in education over a centgxy. &oreover, there is evidence of
Roger Ascham using authentic texts in th& ¢éntury, while teaching Latin (Mishan
2004: 4). According to Howatt (1984), Henry Sweebt® in his 1899 book ofhe
Practical Study of Languageabout teachers using pieces of “natural’” text as
examples of grammar points, etc. The “natural’derty very well have meant what
is nowadays called authentic texts (Howatt 1984)18hese examples illustrate the
presence of authenticity in language learning asaching throughout history.
However, the approach where authenticity can be ssemost crucial and integral

appeared only at the end of thé"2@ntury.

Communicative Language Teaching came into vievhé&n1970’s after the Grammar
Translation method had dominated foreign languagehing throughout the century
(Howatt 1984: 129). Communicative methods were icemed more practical and

more rational than the previous methods (Howat41929). They did not consider



focus on forms and structures as relevant as tlen@ar Translation method. A
greater focus was put on communication. The aimanfjuage teaching became
“‘communicative competence”. The key was “to teashmunication via language,
not language via communication” (Mishan 2004: 3)us, authentic texts were seen
as effective teaching and learning materials arelr teystematic use in foreign
language teaching became more regular (Mishan 2D0Aow that a brief look has
been taken at the history of authenticity, it igamd time to move on to discuss the

definition of it.

2.2 Definition of authenticity

Defining what authentic materials are and what sam by authenticity is by no
means an easy task. There appears to be distiactietween different types of
authenticity and different levels of authenticitywill try to provide a quick look at
the matter bearing in mind what is important inmterof authenticity with the use of

video in foreign language teaching.

2.2.1 Authenticity of texts

The simplest definitions of authenticity are praaddoy Kramsch (1993: 177) and Lee
(1995: 324) both quoted in Mishan (2004: 12):
The term authentic refers to the way language isdufn non-pedagogic, natural
communication(Kramsch 1993: 177)

A text is usually regarded as authentic if it is moitten for teaching purposes, but for a real

life communicative purpose, where the writer hagdain message to pass on the reader. As

such authentic text is one that possesses andicily communicative qualit(Lee 1995:

324)

There are, however, views that complicate the matéddowson (1979) made a
distinction between “genuine” and “authentic” laage use (Van Lier 1996: 125). He
used the term genuine to refer to what Kramsch bed above would have
considered authentic. In other words, Widdowsorr@)&onsidered e.g. a newspaper
article, an episode of television series or a navgenuine piece of language. In his

mind authenticity “is a characteristic of the raaship between the passage and the



reader and it has to do with appropriate respo@idéddowson 1979: 80). He means
thus that merely bringing a genuine piece of laggueto the classroom does not
make it authentic. Only students can make thoseepief texts authentic if they do
authentic things with them (Van Lier 1996: 126).

Morrow (1977: 14-15) provides more arguments agaiests being authentic in
language classrooms. In his opinion texts are wnigu their original contexts.
Therefore, if one considers a unique text autheatid uses it in the language
classroom for teaching purposes, they will destha authenticity. Moreover, in his
opinion it is impossible to recreate total authattiin the texts that one might use in
language teaching. Widdowson (1998: 711-712) thialong the same lines. He
writes that “what makes the text real is that is haen produced as appropriate to a
particular set of contextual conditions, but sitfeese conditions cannot be replicated,
the reality disappears” (Widdowson 1998: 711-712).

Yet another argument that texts lose authenticityanguage classrooms has been
made about culture. Nostrand (1989: 49) argues‘#hdihentic texts from one culture
may give a false impression to a student from aratinless they are presented in an
authentic context which makes it clear what thegneplify.” Furthermore, according
to Mishan (2004: 12), there is a good deal of dismn about the use of realia (e.qg.
broadcasting schedules, bus timetables, newspajpgress) in ELT course books. It
is said that they might lead to a touristic andswitnuch of a cultural learning of the
language. It is easy to see from these argumeatsidiining what authenticity means
causes debate and disagreements. | will move an ftos to discuss what most
researchers, who take a rather complicated viewuthenticity, agree what makes
texts and learning in classrooms authentic. Aftat t shall explain what authenticity

and authentic materials mean for this study.

2.2.2 Authenticity of language use

Those researchers who agree with Widdowson’s (18i&%inction of “genuine” and
“authentic” use of language usually agree with thefinition that authenticity
“applies not to any characteristics of the matatsalf, but to the interaction between
the user and the text” (Mishan 2004: 15). Theydweithat teaching materials are not



enough to make a lesson authentic. They do belieeeever, that authenticity in
itself is an objective which can be reached onlycbyoperation by the teacher and
the students (Van Lier 1996: 128). This meansltt is done with the text is more
important than if the text was originally used imeal situation (Mishan 2004: 15).
Moreover, it means that “genuine texts must be enitbated by the learner” (Van
Lier 1996: 126). The authentication means basicdlly personal process of
engagement” (Van Lier 1996: 126). Van Lier actuadlygues that there is no
particular teaching method to make a lesson authdfg believes that the teacher
can play a significant role in making a lesson antit, but it is not possible without
each student’s individual effort in that particulelass. The true authentic lesson,
according to him, happens when each of the studenighe teacher authenticate the

lesson together with everyone’s personal engage(Wwamt Lier 1996: 128).

The shift in focus on what constitutes an authetgixt to what makes learners’
language use authentic while dealing with the kextto more emphasis being put on
the notion of the task (Mishan 2004: 16). A famdescription of what a task means
in terms of authenticity was made by Breen (1985):

1. Authenticity of the text we may use asrgout data for our students

2. Authenticity of the learner’s own integgation of such texts

3. Authenticity of tasks conducive to langedearning

4. Authenticity of the actual social sitwatiof the language classroom (Breen
1985: 61).

According to Mishan (2004: 16), Breen’s numbers 1&d a3 support several
researchers’ views on the matter e.g. Widdowsoim &), 9vVan Lier (1996) and Lee
(1995). Breen’s number 4, however, raises a disougs authenticity of the whole
pedagogical situation. Widdowson (2001: 8) stdtes several people may think that
a classroom is not a “real” place in terms of laaggs This happens, since classroom
language is often quite fixed and easily recognéesaldan Lier (1996: 124), after
comparing language used in a language classroomnaaddentist’s office, argues
that “authenticity is not something that is a pmyp@f some piece of language, but
rather, of a speaker’s intention and a hearersrgmétation of the language used.”

This means in theory that language used in a pejlzgcsituation or in a task may be



as authentic to the participants as a languageinsedeal life situation if that is what
they are aiming for (Mishan 2004: 16).

2.2.3 Authenticity in the present study

It can be seen from the discussion above that éhm &uthenticity can be quite
ambiguous. It can simply mean the use of languaga tcommunicative real life
situation which is not intended for language teagtpurposes. On the other hand, it
can also mean the way language can be learnedgthmnaking texts and tasks
authentic by personal engagement and the interabgtween the reader and the text.
Despite all of the debate above this study takesstmple view of authenticity. For
this study, authenticity means “the way languagasied in a communicative, non-
pedagogic communication” as Kramsch (1993: 177uedgearlier. This is a valid
view, since the most important thing for any largmadearner is learning the
language, not if it happens in, what researchelts axa authentic way or not. This
study concerns video as an authentic teachingearding material. It bears no great
importance within the context of this study to stebating whether the learning of a
language is considered authentic or not. Whatusial is the fact that people are
able to learn new languages, and the view of thudyswill be that the authentic
materials will help to achieve those goals. Evendd@ivson (1990) writes that
“inauthentic language using behaviour might well dféective language-learning
behaviour” (Widdowson 1990: 46-47). Therefore, ll wiove on from here to explain
why authentic materials and video should be usddriguage teaching and learning
without worrying about whether the actual learnthgt takes place is authentic in

nature.
2.3 Reasons for the use of authentic materials
The use of authentic materials relates heavilyetrder autonomy, motivation and

actual evidence of what learners want from languagehing. These topics will be

discussed below.

10



2.3.1 Learner autonomy

Learner autonomy is another term that has aristar &ommunicative Language
Teaching emerged in the 1970’s. It is more of add@n in order to learn a language
instead of an approach to it (Mishan 2004: 7). heaautonomy means a process to
acquire a mental capacity where the learner tadgsonsibility for their own learning
by noticing how they learn best, setting themsebtasdards of what they want to
learn and keeping themselves motivated to learniNtpreover, having the
technological skills and required resources avédldbr learning plays a role here
(Benson 1997: 19-25). There seems to be no wagaohtor learn this capacity. It
can, however, be fostered with certain pedagogicattices in suitable conditions
(Benson 2001: 110). The most crucial part in theseditions is that learners are
exposed to plentiful input of the target languagecondly, the pedagogical
environment should be one that makes interactikayapart of the lessons (Mishan
2004: 8).

Second language learning can also be comparedfinsthlanguage acquisition in
terms of learner autonomy, as is done by Mishaf4236). She feels it is important
to remember that everyone has the previous exmerien learning their first
language. While that experience may not be a vensaous one, it can still be
considered a language learning experience. Thexelarning a second language is
not like learning something completely new, whi@nde the case in several other
subjects in school. Thus, she states that “it mightthat this early ability for
autonomous learning can be reactivated in the gpiate conditions” (Mishan 2004:
36). These conditions involve reflecting ones owotivations and expectations for
learning and becoming aware of what learning psastiwork for oneself and how
they can be used in a pedagogical context. Accgrdm Mishan (2004: 36),
autonomous learning can lead to learners havinggendine and compelling
incentive” to use language to communicate with ogheople. In order to use the
target language in a way which enhances learngaynérs must be able to use it
autonomously (Little 1991: 27).

According to Mishan (2004: 8), there are two fastthhat can promote learner

autonomy: self access structures and learner datextirricula. Self access structuring

11



means learners and teachers working together tewartbnomy. It is about teachers
mentoring and supporting learners on how to useuress, materials and information
technology available to them in order to learn regleage. In that way, the learners
raise their awareness of what kinds of learningems and procedures suit them
best. Furthermore, the learners should think ofagedical goals and their teacher’s
role in their learning. When the learners learn himwlearn, they can be more
involved in deciding what learning styles they wamtuse, what the contents of a
course might be and even monitoring and evaludtieiy own progress. This will

ultimately lead into a more learner directed curtion.

It is important to bear in mind that the learnaedied curriculum does not mean that
teachers should just let learners decide everyttiiagconcerns the lessons and their
learning. Neither is the point of learner autonotaysuggest that learners always
know what is exactly best for them. They cannotsfme know that especially at the

beginning of their new language learning. It is artpnt, however, to let them have a
chance to find out what is best for them. Naturatlys means that in autonomous
learning environments teachers must adjust thésrdA teacher cannot be the sole
provider of information, but they must be able to\pde resources and adopt the

roles of a counsellor, facilitator and mentor (Mial2004: 9).

According to Sheerin (1997: 63), teachers “haveuial role to play in launching
learners into self access and in lending them alaedpand to ‘stay afloat”. She also
feels that helping learners too much and too imtehsmight endanger the learners’
autonomy. On the other hand, if a teacher putsrtooh trust into learners’ ability of
autonomous learning and fails to support and cduhsen in the right way, they may
“lack direction or waste time in heading in the ngodirection” (Sheerin 1997: 63).
Therefore, it is not easy to assume the role okacher in a learner directed
curriculum. It requires skill and sensitivity. Témrs must be able to notice when
their students are ready to learn independentlgdidition to being able to provide
them what they need in terms of language learn8igeérin 1997: 64). Breen and
Mann (1997: 145-146) deduce three attributes thatimportant for the teacher in
terms of teacher-learner relationship in autonomeaming situations. They are the

teacher’'s own self-awareness as a learner, beliefrast in each learner’s capacity to

12



learn, and the desire to want to foster the deveép of learner autonomy in

classroom.

The view which underlies learner autonomy is thas ioften impossible to separate
language learning and language use. When langesgaers do tasks to promote
their language learning, they almost always usdalget language at the same time.
Their target language use might not be perfect,itbist language use nevertheless.
Moreover, often when learners use the target lagguaitside of school, they think
about their learning at the same time (Little 19927). Thus “it is misleading to
distinguish between the classroom as the placeerbeguage is learnt and practised
and the outside world as the place where languagesed” (Little 1997: 227-228).
Therefore according to him, if it is believed tlitas vital to use language in order to
learn it, authentic texts should be introducedetarners from the beginning of their
language learning. Learners can comprehend muahtbéntic texts at the beginning
of their language learning if they rely on theirngeknowledge. It is just up to the

teachers to find texts that their students areested in.

Little (1997: 231) argues that authentic textsiaw@lved in learner autonomy in two
ways. Firstly, the learners who have been introduoeauthentic texts from early on
in their language learning tend to be more confidanusing the target language.
They understand that they can understand and comatenmuch, even if their
comprehension is partial. They do not worry aboyinhg to be perfect. Secondly, “on
the psychological level, authentic texts accommeadhaé two-way relation between
language learning and language use” (Little 198%)20ther researchers agree on
the relation of learner autonomy and authenticstedishan (2004: 9) calls autonomy
and authenticity symbiotic in terms of the langudggening context. She also agrees
on authentic texts promoting autonomy, since thinoaigthentic texts learners have to
connect the classroom and the real world. Thatefodearners to “make a greater
personal investment” when they have to think of lbevculture affects the use of the
target language (Mishan 2004: 37). McGarry (1996aRues that authentic texts
promote learner autonomy, since they “can play w kde in enhancing positive
attitudes to learning, in promoting the developmeina wide range of skills and in
enabling the students to work independently froeirtteachers.” Mishan (2004: 10)

makes a vital point in terms of the current stuust in the present day world learner
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autonomy means that everyone should take advantégell the technological
resources available. That means taking advantagesdélevision, films, internet etc.

in order to use foreign languages more, and tleasnlthem better.

2.3.2 Motivation

Motivation is another key reason for the use ohaatic materials. Furthermore, it is
a key factor for the language learning altogethewill discuss here briefly what

motivation is and why authentic materials are intgoatr for motivation.

It would be unwise to attempt to make a very dethiefinition of motivation here,
since there are probably hundreds of differentrikeaf it and it is not the main topic
of this study. However, one definition is that gmmount of motivation in an action
can be determined by intensity of engagement, tatereffort and persistence (Van
Lier 1996: 102). Mishan (2004) quotes Gardners %19831) definition where
motivation concerns “those factors that energiskabi®ur and give it direction.”
Moreover, it is usually accepted that motivatiom dee divided into intrinsic and
extrinsic motivation. Intrinsic motivation meansate motivation, in other words the
learner’'s own will and interest to learn. Extrinsimotivation, on the other hand,
means that motivation comes from environmentaloiacfVan Lier 1996: 99). When
it comes to language learning, motivation is of@imided into integrative and
instrumental motivation. This classification was deaby Robert C. Gardner and
Wallace Lambert (1972). Integrative motivation refdo the learners’ genuine
interest towards the speakers and the cultureeofatget language. The learner may
wish to be a part of that group, and hence, wanksarn their language. Instrumental
motivation refers to more external goals such dngea good grade, getting a job or

perhaps a raise (Van Lier 1996: 104).

The importance of motivation for second or forelgnguage learning is undeniable.
Pit Corder (1974: 22, quoted in Mishan 2004: 25-2@&)ted famously that “given
motivation, it is inevitable that a human beingluelarn a second language if (&
she)is exposed to the language data.” The same isuiaee versa. Without any
motivation to learn, a learner is unlikely to leamry much. It is widely believed that

authentic materials increase learners’ motivatiespecially in terms of integrative

14



motivation it is believed that materials which codieectly from the target language
culture interest students a great deal more thi#icial materials. When students are
interested, they are usually motivated. Furthermenghentic materials can help
increase instrumentally motivated learners’ moioatWhen learning a language for
a special purpose, e.g. a profession etc, authendterials from that particular

profession or an area of need might be more matiygMishan 2004: 25-26).

The actual empirical evidence for authentic makeriacreasing motivation remains
scarce. This is mostly because of lack of researncthat particular area and the fact
that motivation can be very difficult to measureneQof the most convincing studies
has been made by Peacock (1997). He defined miotivats “interest in and
enthusiasm for the materials used in class; persist with the learning task, as
indicated by levels of attention or action for axtemded duration; and levels of
concentration and enjoyment” (Peacock 1997: 14%. relsults indicated that both
on-task behaviour and overall motivation increasggnificantly when using
authentic materials (Peacock 1997: 148). Howewvemy opinion his definition of
motivation is crucial especially in terms of thitudy. Authentic materials are
generally accepted as more interesting as inauthemes (Gilmore 2007: 107).
Therefore, if it is accepted that interest equalatoleast increases motivation, the
authentic materials should be considered more iy than inauthentic ones.
Now, | will move on to my final argument on beh#ie use of authentic materials:

the students’ opinions on the matter.

2.3.3 Students’ opinions on authentic materials

According to a number of studies, language learherge a very positive attitude
towards authentic teaching and learning materRddiajoki (2009) made a pro gradu
study about that precise topic. His participantses@nnish primary school students
in English classes studying for theff 8r 9" year. He found out that 43 out of 51
students were in favour of authentic materials.t theans roughly 85 per cent of the
participants. They considered authentic materialsvelcomed addition to their text
book material. Moreover, most of the students amrsid English very useful as a

subject, but they felt that their teaching was sommes a bit too unchanging. Thus,
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they had a very positive attitude towards authenigterials as a good addition
(Pahajoki 2009: 44-49).

Helve (2008) studied (in her pro gradu) Finnish ermppecondary school students’
opinions about the texts they study in their Edglesssons. One of her questions was
if the students would like to read some other nialtéihan text book material during
their lessons. 68.2 per cent of the participantsvaned yes to the question. That
clearly indicates they would like to read authentiaterials as well. Furthermore,
Helve asked about the students’ reading preferei@tesfound out that the four most
preferable topics were movies, music, sports amcentiissues. It should not be too
difficult to find useful authentic material fromdke topics if teachers would like to
bring them to class. (Helve 2008: 47-52)

Jarvis and Atsilarat (2004) carried out a studyualteachers’ and students’ attitudes
towards communicative language teaching at the lage Institute, Dhurakijpundit
University, Bangkok, Thailand. Their student dat&sists of 655 participants. Their
qguestion number 12 was if the teacher should udieeatic materials all the time.
Their scale was strongly agree, agree, neithereagoe disagree, disagree or strongly
disagree. 26 per cent of the participants answstexhgly agree and 53 per cent
agree. Moreover, the students were asked if trehégashould use language that has
the same speed, same accents, slang etc. as spéi@kers. For this question 23 per
cent answered strongly agree and 61 per cent dgirealy, they asked if the teacher
should engage students to practise meaningful angbpeful language. 25 per cent
of the participants agreed strongly and 58 per agntéed. | think it is quite easy to
see from these studies that students are very nmutdvour of authentic materials
(Jarvis and Atsilarat 2004: 10-13).

Now that | have defined what authentic materialsim#®r this study and argued why

they should be used in foreign language teachinglearning, it is time to move on

to the actual topic of this study; video.
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3 VIDEO

In the present day world all kinds of video mateaige very familiar to teachers and
especially to students through the media. It mighuseful to take advantage of that
familiarity in foreign language teaching. Videoasauthentic material can be a great
teaching or learning aid when it comes to speagkilis, listening comprehension or
the culture of the target language. Moreover, lit geovide additional motivation and
spark to what could otherwise be familiar routine$oreign language lessons. | will
discuss these topics in this chapter and arguthéuse of video in foreign language

teaching.
3.1 Students and video

A good deal of research has been done about thefuseedia by young people.
Luukka et al. (2008: 167) found out that only 7 pent of the 9 grade students in
Finland did not watch television at all on a typiaeeek day. According to Leppanen
et al. (2009: 94), 88 per cent of their respondehntsinnish people between the ages
of 15-24 watched movies or TV-series in Englishhvwiinnish subtitles at least every
week. Nyyssola (2008: 33) quotes Taloustutkimug{20vhich studied the media
habits of Finnish people between the ages of 1A2dording to that study, people in
the mentioned age category spent 504 minutes dailthe use of all the media
available to them. 36 per cent of that time wasispa watching television and 5 per
cent on watching DVD'’s (and possibly VCR’s). Thagans that roughly 40 per cent
of all the media use was spent on video, and tbas ¢hot even include Youtube or
other online videos. It is very easy to see fromséhresults how important a role

several kinds of video material play in student®€rg day lives.

It is generally recognized that people can learmaaguire language skills implicitly
through the media (video naturally is a large partthe media as demonstrated
above). This is especially possible after a ligdglicit language learning (Nyysséla
2008: 88-89). Therefore, it is possible to makewasibn between formal language
learning environment (school) and informal languatgarning environment
(anywhere else than school). However, accordirngutdka et al. (2008: 25), it is not
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sensible to separate formal and informal learningirenments, since language
learning happens constantly in both environments. best, both of these
environments can support one another which can laawvery positive effect on
learning. Since young people watch so much allkioidvideo material nowadays, it

would be strange if that was not utilized in langeideaching.

It is obviously important that the lessons in sdhglmuld be in connection with the
every day lives of students (Starko 2010: 181).0kdimg to Buckingham (2003: 4),
the media has become a vital learning source fer yibunger generation. The
textbooks used for language teaching in schoolsadaws have improved much
compared to what they once were. However, it mayhia¢ some of the topics or
characters in them do not get the students emdiyomarolved (Meskill 2002: 62).
Starko (2010: 181) highlights the fact that itngportant that students care about the
material and topics presented to them. This isadrike reasons why the use of video
might be useful. By using Youtube, television, Blor documentaries it is possible to

present several interesting topics in class whiegtlents can relate to.

Leppéanen (2008) studied students’ opinions on geeaf video in foreign language
teaching. According to him, they had a very positattitude towards it. One of the
main reasons why the students liked the use ofovidas a change to their normal
routines during lessons. According to Leppanen §203-15), the use of video was
often described as refreshing. Moreover, 90 pet ckthe respondents believed that
the use of video increased their motivation dutiegsons. The main reason for that
was the fact that video was considered more fun thgular teaching. Some of the
students did point out, however, that from watchiideo, especially without

subtitles, they could learn how the target languages used in real life. They

believed that helped them cope with more medidéntarget language. If the use of
video in schools can help students to explore moedia in the target language on
their own time, then that may easily lead to bd#&arning in both home and school

contexts.

Even though the main argument for the increase afvation in Leppanen’s study
was the fact that watching video is more fun thhe tegular teaching, it is

nevertheless important that the students feeldtemses motivation. According to
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Nyyssola (2008: 104), entertainment and knowledgeoéten combined in the media.
Moreover, Ddrnyei (2001: 63) points out that thekleof relevance in teaching
materials can be extremely demotivating. The stiedeare more about learning if
they feel they get what they need. | am not sugugedtere that the learning of a
language, especially in school context, should s&a@y be entertaining and fun all
the time. However, with a little use of video evegw and then, it might be possible
to make the students feel that the lessons are miesting and fun than how they
otherwise would experience them. That can lead twoee positive attitude towards
language lessons, which might in return be a mbtigafactor to engage oneself
more into all the other activities during lessombjch might lead to better and more

authentic language learning.

While the familiarity of the media and video ane timotivation increase that results
from their use remain strong arguments for theafsédeo, there are also concrete
ways to teach language skills through video. | waitjue next how the use of video

can help in the teaching of culture, speaking skitid listening comprehension.

3.2 Culture through video

Culture can be defined to mean “the total bodyraflition borne by a society and

transmitted from generation to generation. It thefers to the norms, values and
standards by which people act, and it includesamigs distinctive in each society of

ordering the world and rendering it intelligible¥Mrphy 1986: 14, quoted in Mishan

2004: 45). It would be almost impossible to form wrderstanding of a language
without understanding the culture which underlies tanguage. Therefore, when one
is trying to learn a new language, one must alamlsomething about the culture (or
the cultures) where that language is spoken (Migiid4: 46).

The aim to learn something about the target languadgure is also included in the
Finnish national curriculum. The curriculum for corehensive schools states that
foreign languages are skill and culture subjecterédver, one of the objectives of
teaching is to make sure that the students knowthaet in a way that is required by
the target culture. It is also one of the critddaa good grade that a student knows

something about the way of life and the historyhef target culture (Perusopetuksen
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opetussuunnitelman perusteet 2004: 138-142). Irctineculum for upper secondary
schools one of the objectives is to know how to emmicate in a manner that is
characteristic of the target language and its celtiMoreover, teaching should
develop the students’ skills of cross-cultural canmgon (Lukion opetussuunnitelman
perusteet 2003: 100). Therefore, it is crucial tfee teachers to be able to teach the
target language culture. Video can act as a vatutdaiching aid in achieving that

goal.

Blake (2008: 4) considers Internet “the next béstriaative to actually going abroad”
when discussing technology, authentic materialsl foreign language teaching.
Internet provides endless opportunities for language. Moreover, it provides a
great deal of useful video material. With the hefpe.g. Youtube, it is possible to
“travel” almost anywhere in the world where Englishspoken and examine the
cultural aspects of people’s language use (Blak828). Mishan (2004: 46) includes
target language films and television programmeshas‘treasure chests of cultural

exploration”, since culture is always involved iotl of these mediums.

Television, in particular, is a medium that hasaeifiar set of genres. There are,
however, often differences in the presentation lté genres between different
cultures. For example, news or weather forecaalk, shows, sport studios, or the
characters of a television series might differ enmnts of culture between different

countries and languages. Even the production styight differ a great deal. These

are the cultural differences that can be notedsaiperficial level of television genres.

There is, however, a great deal of more to be nateeh watching television. The

contents of a reality television show might revadtural differences in e.g. the styles
of social interaction, cross-gender relationshipknguage registers. Furthermore, at
a much deeper level it is possible to notice froatohing a television programme

how e.g. gestures, signals, body language, grestifagial expressions, distances
where people stand, eye-contact, how often peapiehteach other etc. differ from

one culture to another (Mishan 2004: 135).

In comparison to television, films usually need en@valuation whether they are
suitable learning material for culture. Some filergated purely for entertainment

purposes may indeed give a false, simplified oesiipal representation of a specific
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culture. One way to determine if a film gives acwate portrayal of a given culture
is to study the director of the film. Typically tfiey are members of the culture the
film is representing, the cultural information isually accurate. Often though, it is up
to the teacher to determine whether the cultuf@rmation of a film is accurate or
not (Summerfield 1993: 16). According to Mishan @20 225-226), films can,
however, give viewers a great deal of valuablermfttion about the target language
culture. Films can show values and ideals that leclo@ve. Moreover, they can show
information of what people eat and drink, how tlspgnd their free time, where they
shop, what they wear, what kind of habits they herve what their value systems and
attitudes towards different things are. One colndi@usly learn similar things from a
television programme or from a video in Youtubetpdsby an individual person.
What is still crucial here though, is the fact thlifferent kinds of video can help
language learners in learning all of the above meat aspects of cultural

information.

While it is true that video can be a great aideaching and learning about other
cultures, is has to be noted that often the menehway of the video will not be

enough. According to Tomalin and Stempleski (1983®), teachers should make
students practise skills that enable them to gthspmportant information from the

material. They suggest that task-oriented appro&cho-operative learning would be
the most effective way to learn cultural elemeifitss can be done by pair and group
work. It is considered important to gather inforioat then discuss what has been
discovered and finally interpret the informatiordarompare it with the students’ own
culture. Tomalin and Stempleski (1993: 9) state tivoen students have understood
the language being used in a situation and thesngo gain an understanding of the
cultural factors at work, this is for them one lo¢ tmost absorbing and exciting parts

of any language lesson” (Tomalin and StempleskB199.

Now it is time to move on from culture to discussithe use of video can benefit

learners’ speaking skills and listening comprehamsi.e. communication.
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3.3 Video and communication

There are a number of ways in which the use ofovidiering a language lesson can
help students to communicate better. First ofalieacher can illustrate interesting
topics through video (Harmer 2001: 285). That caepk students motivated to
communicating during the tasks of that topic. Meep Stempleski and Tomalin
(1990: 3) argue that students will generally be Imomre ready to communicate in
the target language after having watched and utwtetsa video sequence. This can
be achieved via communication activities based radotlne video e.g. information
gaps. Furthermore, it is worth noting that an esting, familiar and funny video
excerpt (e.g. an excerpt of an episode of Friepdsjides a good opportunity for the
students to act out a short dialogue. Harmer (2@&R) mentions the power of
creation as one of the reasons why to use videtind\certainly does give students
opportunities to create something. Moreover, it bafp the students’ pronunciation

to mimic native speakers.

According to Stempleski and Tomalin (1990: 3), hgsia video sequence in class is
the next best thing to experiencing the sequenceahlife.” When students can see
the language being used and not just hear it, timelerstand it a great deal better.
Expressions, gestures and other visual elemenksngluage use can sometimes be
used to express meanings or moods. The combineterts of intonation and facial
expressions often aid understanding (Harmer 2082).2t has been said that nearly
80 per cent of people’s communication can be nabale Sometimes expressions,
gestures, posture, dress and surroundings arepastant as the words that one says
(Stempleski and Tomalin 1990: 4). These elementoofmunication can be studied

with the help of video.

The communication strategies might differ betwepeagers of different languages.
One good example might be the way Finns, Americarrits act as listeners. Finns
are generally considered to be mostly silent whéreropeople are talking. They
might express that they are listening to one bydnayl or by using other types of
non-verbal signals. The Americans or Brits, howewaee often expecting people to
use verbal cues (e.g. yeah, right, ok, | see) mastrate that they listen to what one

is saying to them (Lillimagi and Wentzell 2011: 3Apain, these types of features of
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communication can be taught to students with tieeais/ideo. | would imagine that
it might certainly be easier to pay attention testh types of features when one is

actually seeing the communication that is happehgtween people.

According to the Common European Framework of Refee (2002: 108-123),
communicative language competence is divided imtguistic, sociolinguistic and
pragmatic competences. The use of video can be hapful in teaching the latter
two. Sociolinguistic competence includes knowingwtbthe linguistic markers of
social relations, politeness conventions, regidiferences and dialects and accents.
These types of issues can easily be studied threidgo. It can also help with
learning some of the pragmatic features of langu¥@meo can show students how
language is used in real life, how people commueiedth it and what they really
mean with some of the words that they are sayirgni@on European Framework of
Reference for Languages: Learning, Teaching, Asseiss2002: 108-123).

| have tried to demonstrate here how much of inggagrcommunicational skills can
be studied and practised with the aid of videathi next part, | will take a look at
some the techniques and principles of using vigeolassroom. Then lastly, | will

discuss some of the problems often associatedthgtluse of video in classroom.

3.4 Techniques and principles of video use

When using video in language teaching, the firsigien a teacher must always make
is the length of the video clip. If a teacher desido use a video programme that
takes the whole lesson (or multiple lessons) tachyathe video will usually present
the main topic for that lesson (or multiple lesgoi@n the other hand, if the video
clip is short (2-10 minutes), it can be used tosiitate a certain topic or to provide
extra information on a topic the class has beerkiwvgron (Harmer 2001: 285).
According to Stempleski and Tomalin (1990: 8), arstvideo clip is often more
useful than a longer one. A short clip can be usedre thoroughly and

systematically. If a video sequence is long, theents may watch it more passively.

One of the main principles in the use of videoanduage teaching is to make the

students watch video actively (Stempleski and Tem&990: 6). It is important for
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the students to have a purpose in watching theovidg. Otherwise they may
associate the watching of video more with entemi@nt than learning. If the students
are not engaged in watching the video, its contemght purely slip through their
minds and not aid their learning at all. The mdiative way to make students watch
video actively is to create “authentic interest’ighlan 2004: 133). This means that
the video clip in itself is interesting enough take up the students’ genuine interest
towards watching it. The other way to counter passis to demand activity. This
can be done via tasks before, during or after wadgcthe video sequence (Mishan
2004: 132-133).

Short video clips can be used effectively to introgl topics for conversation. The
purpose of watching the video clip can be purelgrimvoke discussion after watching
it. In that way, the video clip can act as an imuipdbr a communication task after the
video. Moreover, short clips can be used to hidgtiligrammar points or other
language points e.g. features of a dialect or aerscor cultural elements (Harmer
2001: 285). When using video for these kinds oppaes, a teacher can ask students
to pay attention to the features before and whigching the video. The common
task types are then to answer written questionsewhkatching the video and then
going through the answers together after the vi@aiously, short video clips can
also be used for listening comprehension with simibasks that were described
above. Other types of tasks relating to a shomwidlip can be showing students an
interesting dialogue and asking them to act it outasks relating to vocabulary. It is
possible to learn new vocabulary or reinforce alydaarnt vocabulary through video
(Stempleski and Tomalin 1990: 8).

According to Harmer (2001: 284-285), the use ofewsl longer than 30 minutes
usually means that the video will provide a topic Multiple lessons. Therefore,
there can be tasks before watching the video. Tost osual tasks are discussing the
video and what to expect from it. The topic of théeo can also be discussed. Then,
it may be a good idea to make sure students um@herghe key vocabulary of the
video before watching it. After the video there dae multiple tasks relating to it.
Often used task types are writing a review of tlde®, role-playing the key points of
the video, discussing some of the points of theewidr reviewing the vocabulary
used in the video (Harmer 2001: 284-285).
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One other technique for the use of video in forelgnguage teaching is the
information gap. According to Mishan (2004: 1338);an be effective if used in short
activities. However, if used too excessively it nteyd to frustrate students. One way
to create an information gap is to remove either shund or the picture from the
video. In my opinion, both of those ways can bedeife in terms of learning the
non-verbal elements of language and culture. Onea@dch the video without sound
and to pay greater attention to facial expressiomsyement of hands or body etc.
The same can be true when first listening to aovidéthout the picture and then

seeing all the aspects of communication of the séimlegue (Mishan 2004: 133).

Finally, it is important to mention that not all thfe video watching activities need to
necessarily happen during the lessons. Accordinglaomer (2001: 286), teachers
may also give students homework that involves vidémse videos need to be videos
that the students can watch at home or in theasekliss centre or computer classroom
at school. According to Harmer (2001: 286), videsdhamework can be very useful if
teachers give students tasks to complete while Wwagcthe video. Moreover, it is
crucial for the teachers to encourage studentsatcermost of the watching and offer

guidance at school if the students have any prableith the tasks.

After the small overview of the techniques and @ptes of the use of video in
foreign language teaching, | will move on to theafi part of the theoretical
background of this research. That part will invokaking a look at the possible

problems related to the use of video in languagehtiag.

3.5 Possible problems in the use of video

Probably the most often cited possible problem tfer use of video in foreign
language teaching is the assumption that video snakealents passive. According to
Mishan (2004: 132), students sometimes tend tontifjetelevision with passivity
and entertainment” (Mishan 2004: 132). Harmer (2@83) mentions the so called
“nothing new syndrome” (Harmer 2001: 283). Theyhbotean that merely showing
the students some kind of video material is notughoto make them learn a great

deal from it. Indeed, if a teacher merely puts and@o without any explanation or a
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reason why to watch it, the screen can become ruali wallpaper”, as Mishan
(2004: 132) puts it. As has been mentioned abdwekey for successful use of video
is to have a purpose for it. Activity must be denheshfrom the students and teachers
should be able to create unique learning expergefarethe students with the help of
tasks relating to the video (Harmer 2001: 283).

Some of the other problems relating to the useidéoscan be poor video material
and poor viewing conditions (Harmer 2001: 283)tHé video material is poorly
acted, produced or in some other way fails to wgkéhe students’ interest, it may be
very difficult to consider it useful. Moreover,igt natural that if the students cannot
hear or see the video properly, or if the lightofghe room is too bright in order to
see all the aspects of the video, then they areabig not going to be very motivated
in watching it. It is always up to the teacheritalfinteresting material that relates to
the students’ lives or the topics of study. Moreovke teacher has to able to judge
correctly if e.g. the actors of a film or a telegrs series are good enough. The teacher
is also responsible for setting the classroom fiimeal viewing conditions for every

student in the classroom (Harmer 2001: 283).

The final possible problems for the use of videa ba technical problems or the
teacher’s inability to use technology (Harmer 20283). If, for example, a DVD has
scratches on it or the internet does not functiomperly and the computer cannot
connect with Youtube, it is impossible to watchntheMoreover, if it takes five
minutes for the teacher to set up the video, th@ingamight lower the students’
motivation and make the viewing less effective. Obsly, it may not be possible to
influence the technical problems which result frita machines. However teachers
who wish to use video as a teaching material, nmestble to plan their lessons
properly and e.g. set up the video material toritjet part before the lesson, so that
there will be no unnecessary pauses or disruptiornthe flow of the lesson. The

teacher must also be familiar with technology thal are using.

In the theoretical background of this study, | @djdor the use of video in foreign
language teaching and learning. | presented theofuaathentic materials as a basis
for the use of video and argued why video shouldubed in foreign language

teaching. Moreover, | presented some of the basnciples and techniques for the
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use of video and discussed some of possible prablewolving it. From here, | will

move on to present the method and the researchiauesf this study.
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4 AIMS, DATA AND METHODS

In this section, | will explain the aims of the dyuand present the research questions
of the study. Moreover, | will describe the questiaire used for gathering data. |
will also present an overview of the participantstibe study, clarify the data

collection methods, and discuss the processinigeoflata.

4.1 Aims

This study aims to find out to what extent and imatvways video is used in foreign
language teaching in Finland. Moreover, the aito ind out what kinds of attitudes
teachers have towards the use of video. This togscnot been widely studied. There
are studies of students’ opinions on the use oéwidnd on authentic materials in
general. Furthermore, a decent amount of mateaekages have been made for the
use of video. However, a clear overview of how mtedchers actually use video in
foreign language teaching is lacking. One studyhveitsimilar topic was made by
Mynttinen and Nieminen in 1990. The informationtb&t study is clearly outdated
since, in that time, technological resources ireotd use video were not even close
to what they are today. Thus, a present day owereiethe use of video in foreign
language teaching in Finland is needed. The reseagrestions of the current study

are:

1. How much is video used in foreign language tewrim Finland?
2. How and to what purposes is video used in for&gguage teaching in Finland?
3. What are the attitudes of teachers towards Heeaf video in foreign language

teaching in Finland?

4.2 Choice of methodology

The study was conducted by using a questionnaitie aview open-ended questions
and it was carried out on the internet by using&$S based Mrinterview program.

There are several pros for conducting a quantéattudy. First of all, since this study

aimed at forming an overview of the use of vidé® ¢uantitative method was more
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suitable to this than a qualitative one. Accordindornyei (2007: 33), it is possible
to make generalizations via the quantitative methddreover, the data from a
guantitative study is usually reliable and replieaOther positive features of a
guantitative study are the fact that they can datlyy controlled and numbers can be a
powerful tool to affect people’s minds. Furthermomuantitative studies are

relatively quick to conduct and they can be coitative (DOrnyei 2007: 32-34).

Obviously, there are also downsides in using a tjadire study. First of all, it might
be that quantitative studies fail to take into astahe individual differences in the
lives of the participants. It might be difficult know who has been motivated to
answer the questions truthfully and who has nohbbtreover, it might be difficult
to know how the respondents have interpreted tlestopns. Secondly, sometimes
guantitative studies fail to explain the reasonsit some findings (Dérnyei: 2007:
35). This might happen since the questions neebleteasy and understandable
leaving little room for determining the reasons ihdhthe answers. This is why |
included a few open-ended questions in my questioeanwhich were able to be
analyzed qualitatively. The open-ended questiomgdifor the participants to be able

to define certain answers slightly more and to rieitee reasons for specific answers.

A quite comprehensive list of the strengths of gative studies is made by Ddrnyei
(2007: 39-41). First, the qualitative study is exptory in its nature. It suits well for

finding out new information on topics. Second, witie help of qualitative analysis,
one might be able to explain complex situationsebehird, qualitative studies aim

at finding out reasons behind results and for angge'why” questions. Fourth,

gualitative studies widen our understanding ofdhisince they do not aim for a one
conclusion which could be generalized. Insteady firevide clear data which can be
analyzed and from which several possible interfimta can be made. Fifth, a
qualitative study is more flexible if mistakes occtihey do not ruin the whole study
and can even be used to yield unexpected, exciisgts. Finally, a qualitative study

provides rich material for the research report.

Dornyei (2007: 41-42) does, however, also listwleaknesses of a qualitative study.
First, the sample size of a qualitative study isally small and, therefore, it is

difficult to make generalizations. Second, whenlyiag data qualitatively, it is
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possible that the researcher’'s personal opinionsbiases might affect the
interpretation of the results. Third, one mightaide to say that qualitative methods
lack methodological firmness. Fourth, it can beficit to determine from a
qualitative data what information can be generdliaad what is tied to a one case.
Therefore, there is always the danger of constigctoo complex or too narrow
theories. Finally, analyzing qualitative data takegreat deal more time and effort

than analyzing quantitative data.

Bearing all these features in mind, the quantiéathethod suited better in the present
study. This study aimed at an overview and someemgdinations of the topic.
Moreover, it was somewhat important that it migbtdasier to get people to answer
in a quantitative questionnaire. Analysing datanuatively can also be considered
slightly easier than analysing it qualitatively. eTlquestionnaire for the study had,
however, a few open-ended questions lending toitgtiaé analyses in it since the

attempt was also to find out reasons for partictylpes of answers.

4.3 Questionnaire

A questionnaire was chosen as the method of obtpidata for the study since, in
order to form an overview of things, a large enoymgiol of data is required.
Interviews would be useful for gathering more impttheinformation, but they are not
as suitable for quantitative studies as questioagai(Doérnyei 2007: 101).
Questionnaires are a relatively quick way of gattgerdata. Moreover, they take
much less effort from the part of a researcher thdarviews would take. An
adequately made questionnaire helps also to pralzgasn a fast and straightforward
way. Furthermore, it is easier to find participatds answer questionnaires than

interviews due to the high level of anonymity okgtionnaires (Dornyei 2007: 115).

There are, however, several disadvantages assbaiate collecting data through
guestionnaires. These disadvantages are listeainy@i (2003: 10-14). First of all,
guestionnaires only tend to gain simple or supifenswers. This happens since the
guestions must be quite simple so that everyonaindarstand them when answering
the questionnaire. Moreover, since people in géraemnot willing to spend a huge

amount of time answering questionnaires, it liniits number of questions one can
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ask and how deep in detail the questions can lmn8é/, sometimes people can be
quite unmotivated and unreliable when answeringstioienaires. There is no way to
know who has answered the questionnaire truthfatigh carefully and who has just
answered quickly for the sake of answering to hefE is also no way to correct
respondents’ mistakes if they have answered incthyrer untruthfully to some of the
questions. The third problem is social desirabitityprestige bias. That relates to the
fact how people might not always answer what is.ticcording to Dérnyei (2003:
12), “the results represent what the respondepisrt to feel or believe, rather than
what theyactually feel or believe.” Fourth, it is not uncommon tldten answering
guestionnaires some people tend to agree with exgythat sounds good, even if they
are not sure what is meant. Fifth, the halo effedbjch means a tendency to
excessively generalize positive features of somgthne likes or negative features of
something one dislikes, can be a factor when ansgeuestionnaires. Finally, if a
guestionnaire is too long or too boring, the eBeaitfatigue will start to show and the
answers may not be as truthful as they should lben@yi 2003: 10-14). Despite all
of these disadvantages the questionnaire was tBéll most suitable method of
gathering data for the present study. Naturallypesof these problems were kept in

mind when constructing the questionnaire.

| did not use any already existing questionnaire floe present study. The
guestionnaire was based on my research questicatsraly, some of the earlier
studies of similar topics may have had an influeanethe questionnaire as well. It
consisted of 20 questions and centred around thexees. The first four questions
asked the participants’ background information (Fn teaching experience,
languages taught, school level where at work). flits¢ theme of the questionnaire
was the use of video. Questions 5-11 were to fintchow much video is used, how it
is used and what purposes teachers usually haweirid when using video. The
second theme focused on the attitudes towardsshefvideo and towards learning
languages from different kinds of video materialieQtions 12-16 aimed at finding
out how important the teachers consider the usédeb. Moreover, they asked if the
teachers believe that video increases studentsivatioin and if they consider it
important that the students watch a good deal déwimaterial outside of school.
Question number 17 was for the teachers to be tabédaborate on what kinds of

clips they show students from Youtube. This wassatered important since the use
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of Youtube has really increased in recent yearg [@kt theme of the questionnaire

aimed at finding out reasons behind the possibteus® of video.

Most of the questions in the questionnaire weretipial choice questions. The
participants were often asked to choose from mnieltipptions the choices that
describe them or their actions best. Some of tlestipns that asked desires or beliefs
were simpleyes/noor yes/to some extent/muestions. The “to some extent” option
was added to some questions in order to avoid kaiteyto over-generalize answers
based on purely yes/no questions. Teachers’ astiiowards the use of video were
asked with a scale based on the Likert-scale, fteores beingvery important
important cannot saynot very importantandnot important Open-ended questions
were used to give the participants a chance tooedéd on some questions and to
further find out reasons for one question. The nembf questions in the
guestionnaire was kept relatively low. This was eloim order to make the
guestionnaire easy to participate in since it wdald only 5-10 minutes to complete.
The open-ended questions were placed at the etiee afuestionnaire due to similar
reasons. It was thought that only a few people daefuse to answer them after
having completed most of the questionnaire alreadg knowing there were not

going to be a significant amount of questions left.

4.4 Participants

The questionnaire was sent by e-mail to 130 teachdreir e-mail addresses were
found on the websites of schools. 8 additionalliees were contacted through social
media and were asked to participate in the stutlg. data were collected in January
and February of 2012. 56 teachers responded tajukstionnaire. Therefore, the
response rate of the study was 40.5%. The resp@teecan be considered to be
surprisingly good and, therefore, additional e-sail order to get more participants
were not sent. Moreover, it was assumed that thgorese rate would only go down if
additional e-mails were sent since the teacherswdre most likely to answer to the

guestionnaire were contacted first.

The first four questions of the questionnaire askieel participants’ background

information. The questions asked the participamshder, teaching experience,
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languages they teach and the school level of tpkice of employment. The

following four tables give an overview of that infioation.

Table 1. Participants’ gender (Presented in fregiesrand percentages)

Gende Frequenc Percentac
Male 9 16%
Female 47 84%

Table 2. Participants’ teaching experience in yé@resented in frequencies and percentages)

Teaching experience in | Frequency Percentage
years

1-5 years 12 21%

5-10 years 10 18%

1G-20 yeirs 17 30%

+ 20 year 17 30%

Table 3. Languages taught by the participants énted in frequencies and percentages)

Languag Frequenc Percentac
English 45 80%
Swedish 21 38%
German 10 18%
French 9 16%
Spanish 4 7%
Russian 3 5%

Other language - -
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Table 4. The school level of participants’ place eshployment (Presented in frequencies and

percentages)
School level Frequency Percentage
Elementary school 16 29%
Junior high school 31 55%
High school 25 45%
Vocational school 2 4%

University of applied - -
sciences

Other type of school 1 2%

The majority of participants, 84%, were female d@% were male. One could
imagine that it correlates quite well with the alepercentages of language teachers’
gender in Finland. 60% of the participants had essit 10 years of teaching
experience and 40% less than that. The numberbeotetaching experience were,
however, quite evenly divided. No group formed o@6f6 of the participants. In
terms of languages taught, the percentages are tdy to show how significant
portion of teachers teach each specific languagdurislly, several teachers teach
more than one language. The same holds true foplémes of employment. One
teacher can teach in several of the mentioned $dbeels. The most often taught
language was English. 80% of all the participaatgyht it as one of their languages.
Swedish was taught by 38% of the participantspfedld by German (18%), French
(16%), Spanish (7%) and Russian (5%). Most of #wigpants taught in elementary
school (29%), junior high school (55%) or high sach(5%). Only 3 participants
(6%) worked in either vocational school or someeotiype of school. This is mainly
due to the fact that most e-mails were sent totélaehers working at elementary
schools, junior high schools or high schools. Tfaree it was unlikely to be able to
get a great deal of answers from teachers workinthe other mentioned school

levels.
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4 5 Data collection

Conducting a study via the internet is quite popuatawadays. According to Dornyei
(2007: 121), there are several reasons for thist Bff all, it is often cheaper than
conducting a traditional study. Secondly, it isieas contact people via the internet
since it requires no contact in person. One cad $lea link to the materials via e-
mail and wait for answers at home. Finally, ansagia web based questionnaire is
considered extremely autonomous which can guaratitee the questions are
answered honestly. These were the primary reasmnghoosing to conduct the
present study via the internet. Since the univerpibvides access to the SPSS
program, it was free of charge for the author. Mwueg, it was a great deal easier to
contact the participants via e-mail than it woult/én been to send questionnaires by
mail, or to visit the schools in person. It waasasier to analyze the results by using
a computer program. Furthermore, it was thought itinare people would be willing
to participate in the study by clicking a link aadswering a few questions on the
computer screen than if the questions were on papeéthere was more work on the

part of the participants.

The two areas where the most e-mails were sent Jsgraskyla and Sein&joki.

Jyvaskyla locates in Central Finland and SeindjokiVestern Finland. These areas
were chosen since it was thought that it mightdmsest to get participants from these
areas. That was because | have a history of gaingrtior high school and high

school and also working in one school in the Sekigrea. The Jyvaskyla area was
chosen because of the proximity of the univerdityat was thought to help in getting
more answers than sending the questionnaires &r aleas where there might be
other universities to compete with in getting pAp@nts to various studies. Some

teachers who were contacted through the socialanedik in the Southern Finland.

The teachers were contacted either by sending thenessage in Facebook or by
finding out their e-mail addresses on the web sifethe schools they work at. The
work had to be done one by one since there wasaitable e-mail list of teachers in
a specific region. This kind of work was naturaljyite time-consuming. The

majority of the e-mails sent found their recipienss slight number of e-mail
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addresses were, apparently, no longer in use siooe of the e-mails sent were

returned to the sender. Those e-mails were coumiedf the number of e-mails sent.

4.6 Data processing

The data were collected into an SPSS computer amo@n the internet. Therefore it
was handled anonymously. The data were analyzetlasdeen mentioned above,
mostly quantitatively. The three open-ended quastiwvere analyzed qualitatively.
Some of the data were analyzed with the help ofta# of the Statistic Guidance of
the university. All the comparisons between différgroups of respondents were
done with their help. The data is presented onlyeguencies and percentages. There
were no hypotheses made before study. Therefoeeptbsentation of the data is

purely descriptive.
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5 RESULTS

In this section | will present the results of thady. The results will be presented
according to the three themes in the questionn@re.first theme will be the use of
video (Section 5.1). The second theme will be tiitudes towards the use of video
(Section 5.2). The final theme will take a look the possible non-use of video
(Section 5.3).

5.1 The use of video

The first theme of the questionnaire deals with lamd how much teachers use video
as a teaching material. There were eight questionthe questionnaire to gather
information about this topic. The data from thesesiions will be presented in the
following tables. The first question (question nwenid) aimed at finding out what

kinds of video material teachers use during lessons

Table 5. What kinds of video material do you useydanir teaching? (Presented in frequencies and

percentages)
Video materie Frequenc Percentac
Youtube 50 89%
Movies 42 75%
Videos made for langua¢| 38 68%
teaching
Documentarie 27 48%
News 23 41%
Cartoon 20 36%
TV-serie: 18 32%
Some other material 3 5%
No answer 2 4%
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The numbers and percentages indicate how manyattpondents have marked that
they use the particular kind of material mentiometheir teaching. It can be seen in
this table that Youtube was the most often usedovishaterial among the teachers of
this study: 89% of the respondents used it aschiieg aid. The next often used video
material was movies. 75% of the respondents matiadhey used them during their
lessons. The third most used video material wasodgdnade for language teaching
with 68% of the respondents having used them. Decuanies were used by 48%,
news 41% and cartoons 36% of the teachers. TVssergge only the seventh most
used video material. Only 32% of the respondengsl ilsem. Only two teachers did
not answer this question, indicating that theymlid use video material at all in their
teaching. Three people, meaning 5% of the respdsddid use some other kind of

video material that was not listed to the questarenas an option.

These results indicate quite clearly that the dséonitube is popular among teachers
at the present time. Moreover, they indicate tHs tnost schools where the
participants work at have the technical resournedassrooms that enable the use of
Youtube. What can be considered quite surprisirigadfact that 75% of the teachers
in this study used movies, but only 32% TV-serlesias discussed in the theoretical
background of this study that movies, in comparigbtelevision, usually need more
evaluation, especially in terms of culture, whettiey are suitable learning material
or not. Moreover, movies are considerably longant@'V-series, and if watched in
full, they take a great deal more time in term$estons. The percentages in terms of
documentaries (48%), news (41%) and cartoons (3@étgate that they are used a

good deal by several teachers.

Another result which can be considered slightlypssing is the use of videos made
for language teaching. 68% of the respondents tiead in their teaching. They were
not mentioned in the theoretical background of sigly since | argued for the use of
video as an authentic material. Naturally, the e&lenade for language teaching do
not fit into the definition of authenticity adoptéal this study. The language use in
them can be as inauthentic as some of the maternatextbooks for language

learning. That is not to say, however, that theynocd be a helpful aid in teaching.

They still contain the positive elements of vidéis still surprising, though, that
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nowadays from a wide selection of video materiailable to them, several teachers

still decide to choose the videos made specifidallyanguage teaching.

Since the use of Youtube has become increasingiylpo nowadays, there was an
open question in the questionnaire (question nunmi@g@rasking teachers to further
elaborate what kinds of clips they show studentsfthere. The question was: “If
you answered previously that you use Youtube irr yeaching, could you elaborate
more what kinds of material you show students ftbare?” 46 out of the 56 teachers

answered to this question. Here are some exanmplesthe answers:

Example 1.

“Esim. uutispatkia, luontodokumenttia, kaupunkidokita, haastatteluja,
harrastevideoita, amatdorien kieltenopetusvideeii@

"E.g. clips of news, nature documentaries, city doentaries, interviews, amateur

videos, videos made for language teaching by amattd

Example 2.

“Kulttuuriin  liittyvéd& materiaalia, erilaisia puhefgja, maisemia, stand-up
komiikkaa ja joihinkin aiheisiin liittyvaa syventi# tietod

"Material relating to culture, different ways of séng, scenery, stand-up comedy,

and further information relating to some togics

Example 3.
“Kulttuuriasioita, paikat, tapahtumat, ajankohtaisliu

“Stuff relating to culture, places, events, timehtters

Example 4.

“Milloin mitékin. Yleensa kyseeseen tulee oppikitemoihin liittyvat patkat hetken
mielijohteesta

"Whatever comes to mind in whatever day. Usualst,gut of a whim, clips relating

to the themes of the textbook come into quéstion

Example 5.

“Kappaleiden aiheisiin liittyvia videopatKia
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“Video clips relating to the topics of the chapters

Example 6.

“Patkia eri ohjelmista (uutiset, piirretyt, talk shp elokuvat ym.) and
musiikkivideoit&

"Clips from different shows (news, cartoons, tallovehmovies etc.) and music

video$

Example 7.
“Runoja, lauluja, elokuvan péatkia, sketseja

"Poems, songs, movie clips, skits

Example 8.
“Lyhyita patkid aiheeseen liittyen (ja kyll&, momné&sttomastiy
"Short clips relating to the topic (and yes, oftéegially)”

Example 9.

esim tv-ohjelmista tms. Ongelma on, ettd videoredkn kayttd - niin monen
youtuben videon kuin muunkin videomateriaalin olei ihan laillista... Elokuvia ei
saisi nayttaa (ei edes patkia jos ollaan tarkkojBYy-ohjelmia ei saa nayttaa, uutisia
vain livena (ei tallennettuna), jne. That's the e

"All kinds of stuff. Own clips made by amateurs also those clips that are actually
illegal e.g. TV-shows etc. The problem is that uke of video material — so many
Youtube videos as well as other — is not totalfjale. One should not shows movies
(not even clips to be specific), one should nowsh¥-shows, news are legal only

live (not recorded) etc. That's the problem

Several interesting issues can be found in theamples, as well as in the answers
overall. First of all, according to the answers,uttde was very often used for the
teaching of the target language culture. 18 teacbet of the 46, who wrote an

answer to the question, mentioned that they shaiwetents some sorts of video clips
relating to the target language culture. They cdiddevents relating to the culture,

just scenery so that the students know what forpigoes look like, different dialects
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or local accents, sports that are popular in thgetalanguage countries or cooking
typical target language food, and so on. The teachere very diverse and inventive
when showing students Youtube clips with the ainfamhiliarising them with the

target culture.

The second issue worth mentioning is the amoumwsic and movies that teachers
showed students from Youtube. 26 out of the 46he@cmentioned a song, music or
music videos when answering the question. Music wsexd for grammar teaching
purposes, sometimes the music was related to thettlnguage culture, it could be
used in order to practise listening comprehensiod sometimes music or music
videos were merely mentioned, indicating that theight be used as refreshment,
entertainment or as a diversion at the end ofsolesSeveral teachers also mentioned
that they showed students clips from movies by Mbet It was not, however,
elaborated in any great detail for what purposes rtiovie clips were used. The
plentiful use of movie clips through Youtube mightwever, explain why, in the

previous question, the movies were used so muck than TV-series.

The respondents seemed able to utilize Youtube eatgteal in finding extra
information about the topics of the textbook. Oeacher, who is also quoted in
example number 4, mentioned that Youtube allowshes to find interesting
material just “out of a whim.” Based on the answérseems that teachers are well
aware of how they can liven up the chapters oftéxtbooks by using clips from
Youtube. Moreover, several teachers mentioned ttheyt used also amateur made
videos relating to several topics, and also amatede videos for language teaching.
That might, again, explain the high usage of thiee@s made for language teaching in

the previous question.

The final topic worth mentioning considering theeusf Youtube is the issue of
copyright laws. Several teachers mentioned thay gteowed students clips from
movies, clips from TV-series, documentaries, songssic videos and stand up
comedy through Youtube. Only two teachers, bothtepian examples 8 and 9,
recognized the fact that showing several of thdges ¢s, theoretically, illegal. The
teacher in example number 8 recognized the fattusiag those clips might often be

illegal, but it did not bother them or prevent théram using that material. The
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teacher in example 9, however, was feeling slighthcomfortable in using that
illegal material. Despite that, he or she admitisithg it sometimes. Only one teacher
out of the 46 (who answered the question) wroty eéarly that he or she does not
use material that could violate the laws of copytrigince it is illegal. The teacher in
guestion wrote that he or she only uses materiatiwis made by the person who
published it on Youtube. That was the first craahey had when selecting what they
might show students from Youtube. The teacher gstjan admitted, however, that it
requires a great deal of more work to find inteéngstiideo clips that do not violate
the copyright laws. That was one of the reasorestehcher indicated, why they did

not use video as much as they would have liked to.

The copyright laws regarding the use of video imglaage teaching appears to be a
difficult issue. The one teacher, who refused &akrthe law, wished that the schools
would be able to pay a small fee to the copyrigiers in order to be able to legally
show all kinds of video clips to students. No swh agreement has been made
though, and the use of several video clips remainkgast in theory, illegal. The data
from the Youtube question indicates that most eftémchers do not, however, mind
that at all. They use whatever video clips they twan teaching purposes without

much of a fear of being penalized by the law.

The next question of the questionnaire (questianber 6) aimed at finding out for

what purpose or purposes teachers used videoimdaehing. Here are the results:
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Table 6. To what purpose or purposes do you ussouildiring your lessons? (Presented in frequencies

and percentages)

Purpose Frequency Percentage
Teaching of culture 49 88%
Teaching of listening 47 84%
comprehension

Waking up students’ 46 82%
interest

Preview of a topic 37 66%
Encouraging students to| 35 63%
learn languages

Entertainment 34 61%
Teaching of speaking 21 38%
skills

Teaching of grammar 16 29%
Communication exercisesl1 20%
Some other purpose 4 7%
No answer 2 4%

According to the data, 88% of the teachers usedovidr the teaching of the target
language culture. 84% used it for the teachingstéhing comprehension and 82%
for waking up students’ interest towards certajids in class. These were the three
purposes that were most often in teachers’ mindsnvwghowing students video. The
next three most popular purposes for the use afovidlere a preview of a topic
(66%), encouraging students to learn languages Y @3% entertainment (61%). 38%
of the teachers in this study used video for tlaehieng of speaking skills and 29% for
the teaching of grammar. 20% of the teachers amsivdrat they used video for
communication exercises. 7% had some other purfiese the ones listed in mind
when using video. 4% of the teachers who partieghan this study did not answer

the question.
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These results point out that the teachers of thidyshave noticed that video can be
an effective tool in the teaching of the targetlagge culture. Moreover, they seem
to realize that the combination of picture and sbusm a good way to improve
students listening comprehension. The teachers s¢gmto be aware that a short
video clip, relating to a certain topic or an issean wake up students’ interest
towards the topic a good deal more than just repdbout it in the textbook. More
than a half of the teachers used video for encingagfudents to learn languages and
for entertainment. That indicates that the majooitythe teachers are well aware of
how much young people watch all kinds of video ndays and realize they can learn
languages by doing so. The relatively low numbertedchers using video for
grammar teaching is not too surprising. If one a$ really aware of how to utilize
video in that way, it requires a great deal of weokfind the right material and
suitable exercises for that. The fact that only 26P4he teachers used video for
communication exercises can be considered sligtifgppointing since video can

offer a great deal of topics for conversation aratiats for dialogues, and so on.

Question number 7 in the questionnaire set to éod how often the teachers use

video in their teaching. The results were the witg:

Table 7. How often (approximately) do you use videgour teaching? (Presented in frequencies and

percentages)
Amount of use Frequency Percentage
More than once a week | 13 23%
Once a week 12 21%
Once a fortnight 12 21%
Once a month 9 16%
Rarely than that 10 18%

23% of the respondents used video approximatelertt@an once a week. 21% used
it approximately once a week. Also 21% used it appnately once a fortnight.
These numbers indicate that 65% of the respondesdsl video at least once a

fortnight. Moreover, according to the results, 4d#4he teachers used video at least
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once a week in their teaching. 16% of the teachsesl video approximately once a
month and 18% rarely than that. Overall, these rersiftan be considered quite
satisfactory in terms of the use video in foreignduage teaching. There was no
hypothesis made before the study of what the ®esuight be, but 44% of the
teachers using video at least once a week and 638ast once a fortnight indicates
that several teachers have realized the benefitseafise of video in foreign language
teaching.

With the help of the SPSS program, it was alsoiptesso compare a few groups of
teachers with other groups of teachers. This wasg dwoorder to see if there were any
similarities or any differences between the grougshose to compare teachers with
1-10 years of teaching experience with teacher$ witer ten years of teaching
experience. Moreover, | compared teachers who tdaufish as one of their

languages and teachers who do not teach Englah @the results were as follows:

Table 8. How often (approximately) do you use videgour teaching? Teachers with 1-10 years of
teaching experience. (Presented in frequencieparantages)

Amount of use Frequency Percentage
More than once a we 2 9%

Once a wee 5 23%

Once a fortnigt 6 27%

Once a mont 5 23%

Rarely than that 4 18%
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Table 9. How often (approximately) do you use videgour teaching? Teachers with over ten years

of teaching experience. (Presented in frequencidgparcentages)

Amount of use Frequency Percentage
More than once a week | 11 32%
Once a week 7 21%
Once a fortnight 6 18%
Once a month 4 12%
Rarely than that 6 18%

The number of teachers with 1-10 years of teackxjgerience who participated in
the study was 22 and the number of teachers witr ¢@n years of teaching
experience was 34. According to these resultsheracwith more than ten years of
teaching experience used more video in their tegcthian teachers with less than ten
years of experience. Only 9% of the less exper@grgreup used video more than
once a week, but 32% of the more experienced guseg it more than once a week.
Similarly only 32% of the less experienced teachessd videaat leastonce week
(more than once a week and once a week combinedpared with the 53% of the
more experienced group. The largest differenceeincgntages was naturally with the
use of video more than once a week. The rest otomeparisons did not offer any
great differences. It can be considered slightlypssing, though, that the less
experienced teachers used less video than the ofde. One could have imagined
that since the less experienced teachers are yptimge the more experienced ones
and have lived through the era of internet, Youtabe American TV-series that they
might have associated them more with language ilgguand used them more in their

teaching as well.
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Table 10. How often (approximately) do you use widle your teaching? Teachers who do not teach

English as one of their languages. (Presenteckguéncies and percentages)

Amount of use Frequency Percentage
More than once a week | 3 27%

Once a week 3 27%

Once a fortnight 4 36%

Once a month 1 9%

Rarely than that 0 0%

Table 11. How often (approximately) do you use widte your teaching? Teachers who teach English

as one of their languages. (Presented in frequeacid percentages)

Amount of use Frequency Percentage
More than once a week | 10 22%
Once a week 9 20%
Once a fortnigt 8 18%
Once a mont 8 18%
Rarely than thi 10 22%

Naturally one could argue that the validity of caripg these groups is not of highest
quality since there were only 11 teachers in tiielystvho did not teach English as
one of their languages. Despite that, however, rdatg to these results, the teachers
who did not teach English appeared to use slightlye video than the teachers who
taught English. 54% of the teachers who did nothelgnglish used videat least
once a week (more than once a week and once a eoeekined) and 90%t least
once a fortnight (more than once a week, once akwaa once a fortnight
combined). The same percentages for the teachersamight English were 42% and
60%. One of the reasons for this might be thatesteachers can expect students to
see and hear video material in English outsidecbbsl anyway, some of the English
teachers might think that there is no need for thaing the lessons as well. The

situation in terms of other languages is quiteeddht. There is no guarantee that
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students will ever hear some of the languages aritsi school which might prompt
the teachers of those languages to try to encouhgge to watch more video material

in those languages by showing video clips at school

The next question in the questionnaire (questiamber 8) asked if the participants
would like to use video more in their teaching thahat they are using it at the

moment. Here are the results:

Table 12. Would you like to use more video in ydeaching? (Presented in frequencies and

percentages)
Willing to use more video Frequency Percentage
Yes 35 62%
No 21 38%

These results are fairly straightforward. 62% ef tBachers answered that they would
like to use more video in their teaching. 38% of teachers, on the other hand,
answered that they would not like to use more viigletheir teaching. According to
these results, it can be generalized to some ddfgetemore than half the teachers
would like to use video more in their teaching. Than be seen as an encouraging
sign by those who believe in the positives of tise of video in foreign language

teaching.

Question number 9 of the questionnaire aimed dirfgnout if there are tasks related

to the use of video by the teachers. The results &g follows:

Table 13. Are there tasks related to the use afovidliring your lessons? (Presented in frequenacigs a

percentages)
Use of tasks Frequency Percentage
Yes 41 73%
No 13 23%
| do not use video at all | 2 4%
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According to the results, 73% of the teachers uasks relating to the use of video
during their lessons. 23% of the respondents armsivérat they did not use tasks
relating to their use of video. 2 teachers (4%)emed that they did not use video at
all. It can be considered slightly surprising tB8%o of the teachers did not relate any
tasks to the use of video. It was argued in th&kdpawind section of this study that
tasks are sometimes crucial in order to countesthdents’ passivity while watching
video at school. Moreover, it was argued that taskse needed to create unique
learning experiences for the students. Therefdreyas slightly unexpected that a
relatively high number of teachers answered they thid not relate any tasks to the
use of video. It seems that they use video only dotertainment purposes, to

encouragement purposes or to wake up interest tsnapics.

The next question (question number 10) was to dimdwhat kinds of tasks are used

in relation to the use of video. Here are the tesul

Table 14. What kinds of tasks are related to the efsvideo during your lessons? (Presented in
frequencies and percentages)

Task type Frequency Percentage
Listening comprehension 39 70%

tasks

Tasks related to culture | 29 52%
learning

Speaking tasks 23 41%

Writing tasks 22 39%
Gramnar task 11 20%

No answe 13 23%

In the last question, there were 15 teachers wiswared either that they do not
relate tasks to the use of video or that they douse video at all. Therefore, it is
slightly confusing that only 13 teachers did noswer to this question. Those 13
teachers count for 23% of the respondents. The auwitrespondents who answered

to this question was 43. 70% of the 56 total redpoits related listening
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comprehension tasks to the use of video. 52% ofdalpondents used tasks related to
culture learning with the use of video. 41% of teachers answered that they related
speaking tasks to the use of video and 39% ofdhehers answered that they related
writing tasks to the use of video. 20% of the rew@nts used grammar tasks in

relation to the video.

When comparing these results with the results aiatefthding out the purposes for
the use of video, some interesting discrepanciasbeanoticed. 84% of the teachers
answered that they had the purpose of teachingnlisg§ comprehension in mind
when using video. Only 70% of the teachers, howeaaswered that they related
listening comprehension tasks to the use of vi&milar results can be found when
comparing the tasks related to culture with theppse of teaching the target
language culture. 88% of the respondents had theope of teaching culture when
using video. However, only 52% of the respondemisigered that they used tasks
related to culture learning during those lessortgeréfore, it appears that quite a
significant amount of the teachers do not sometinsesany tasks related to the video
during their lessons, even though they have a erpo mind to teach something

through the video.

The last question of the questionnaire (questiombar 11) relating to the “use of
video” theme aimed at finding out the length ofeadclips teachers normally show

students during lessons. Here are the results:

Table 15. How long video clips do you usually shimwour students? (Presented in frequencies and

percentages)
Length of video clips Frequency Percentage
0-5 minutes 27 48%
5-10 minutes 26 46%
10-30 minutes 13 23%
+ 30 minutes 9 16%
No answe 2 4%
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According to the results, clearly the most useawoidlips were the short ones. 48%
of the teachers used video clips lasting 0-5 mmaed 46% of the teachers used
video clips lasting 5-10 minutes. 23% of the resjsois used also video clips with
the length of 10-30 minutes. 16% of the teachessvared that they used video clips
that lasted longer than 30 minutes. 2 teachersndidrespond to this question,
meaning that they do not use video at all. Theltesudicate that roughly half of the
teachers preferred video clips of 0-5 minutes &edather half clips of 5-10 minutes.
In addition to that, several of the teachers alseduonger videos. These results are
not surprising when keeping in mind that severathers did not always relate any
kinds of tasks to the use of video. In that case short video clips for e.g. waking up
interest or introducing a topic seem to be the naffatient ones. The longer videos,
as discussed in the background section of the stuslyally need planning several

tasks and possibly lessons around them.

These were the results on how and how much teacisersideo in foreign language
teaching. From here, | will move on to the nextntleeof the study which aims at
finding out the teachers’ attitudes towards theafsadeo and towards learning from

video.

5.2 Attitudes towards video

The second theme of the study was to find out Wirats of attitudes teachers have
towards the use of video in foreign language tearhnd towards learning languages
through video in general. There were five questionshe questionnaire aimed at
finding out these matters. The first question (¢oesnumber 12) asked the
importance of the use of video in the respondetg#athing. The results were the

following:
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Table 16. How important do you consider the useiddéo in your teaching? (Presented in frequencies

and percentages)

Importance Frequency Percentage
Very important 4 7%
Important 27 48%

Cannot say 8 14%

Not very important 17 30%

Not important at all - -

7% of the respondents considered the use of videbeir teaching/ery important
48% of the teachers considerednportant 14% of the respondents answecadnot
say 30% of the teachers considered the use of widgewery importantNone of the
teachers who participated in the study considenedutse of videmot important at
all. The results reveal that 55% of the teachersisfatudy consider the use of video

important in their teaching.

The next question (question number 13) asked thehtss’ beliefs concerning the
importance of the students watching video mateniaheir own time. The results

were:

Table 17. How important do you consider that thelshts watch all kinds of video material in their

own time? (Presented in frequencies and percentages

Importance Frequency Percentage
Very important 12 21%
Important 38 68%

Cannot say 3 5%

Not very important 3 5%

Not important at all - -
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21% of the teachers considerediéry importantthat students watch all kinds video
material in their own time. Moreover, 68% of th@dkers considered itnportant
Only 5% of the teachers answerednnot say The final 5% of the respondents
answered that they did not consider it very imparthat students watch all kinds of
video material in their own time. According to the®sults, it can be quite clearly
generalized that the teachers consider studendg€oviwatching outside of school
important. 90% of the teachers of this study aned:@ccordingly.

The next three questions of the questionnaire (opresnumber 14, 15 and 16) aimed
at finding out if the teachers believe in the bésedf video in terms of learning
languages outside of school and in terms of thelestis’ motivation. The first
guestion was if the teachers believe that the uUseideo during lessons will
encourage students to work on their language stillside of school. The second
guestion asked whether the teachers believe thatigh of video during lessons will
increase the students’ motivation during thoseolessThe final question asked if the
teachers believe that the watching of video, abgtlor in free time, will have a
positive influence on the students’ language skilise results are presented in the
following tables.

Table 18. Do you believe that the use of videordutessons will encourage students to practise thei

language skills independently outside of schoofegénted in frequencies and percentages)

Answer Frequency Percentage
Yes 14 25%

To some extent 39 70%

No 3 5%

Table number 18 shows that 25% of the respondegiisvied that the use of video
during lessons will encourage students to pradtiggr language skills outside of
school. Moreover 70% of the respondents believad ithwill encourage students to
some extent. Only 5% of the teachers who respotaléte study did not believe that
the use of video will encourage students to pradtieir language skills outside of
school. These results are not very surprising, idensg the fact that 63% of the
teachers answered in table 6 that they had theoparpf encouraging students to
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learn languages in mind when using video duringdas. Therefore, one does expect
them to believe that the use of video will encoeragudents to practise their

language skills outside of school with the helwideo or in some other way.

Table 19. Do you believe that the use of video rytessons will have a positive influence on the

students’ motivation? (Presented in frequenciespendentages)

Answer Frequency Percentage
Yes 33 59%

To some extent 22 39%

No 1 2%

The data in table number 19 reveals that 59% of@¢lpondents believed that the use
of video during lessons will increase students’ iwagion. 39% of the teachers
believed that it increases students’ motivatiosdme extent. Only 2%, which means
one teacher, believed that the use of video duesgons will not increase students’
motivation. These results are very significantmg opinion. It was argued in the
background of the study that students generallytfes their motivation towards the
language lessons increases if video is used to soteat as a teaching or learning
material. The data in table 19 indicates that daelers generally feel the same way.
Therefore, since both the teachers and the studerts to be in agreement that the
use of video will increase students motivationcan be concluded that the use of
video should be one of the regular language tegchiathods in foreign language
teaching.

Table 20. Do you believe that the watching of vidbgostudents (at school or in free time) will have
positive influence on the students’ language ski(Rresented in frequencies and percentages)

Answer Frequency Percentage
Yes 42 75%
To some extel 14 25%

No
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The results in table 20 show that 75% of the teachédno participated in the study
believed that, if students watch video materias@tool or during their free time, it

will increase their language skills. Moreover, 26%ihe respondents believed that it
will increase students’ language skills to certaktent. None of the 56 teachers
answered that they do not believe that watchingwichaterial will increase students’
language skills. These results prove quite clednbt the teachers nowadays do
acknowledge the positive effects of watching videaterial on students’ language

skills.

Overall, according to the results presented ab@ashers seem to have quite positive
attitudes towards the use of video as a teachingrah Moreover, they appear to
recognise the benefits of video material as anraldarning languages. The majority
of the teachers in this study considered the usadefo important in their teaching.
The vast majority considered it important in teroisanguage learning that students
watch video material outside of school and, moreowWt it has a positive influence
on students’ language skills. Furthermore, 55 teecbut 56 believed that the use of
video during lessons will increase students’ maibraat least to some extent. These
results can be considered very significant in teahsalidating the use of video in

foreign language teaching.

5.3 Reasons for the non-use of video

The final theme of the study was to find out thegible reasons for the non-use of
video. There were three questions in the questiommvehich aimed at finding out

these matters. The first question (question numBg¢rasked simply the reasons for
the non-use of video. The final two questions (tjoas number 19 and 20) gave the
respondents an opportunity to further define orarptheir answers. The results for

the first question are presented in the followiaigié.
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Table 21. If you do not use video in your teachiwmpat is/are the reason(s) for that? (Presented in

frequencies and percentages)

Reason Frequency Percentage
Lack of time during 6 11%
courses/lessons

Lack of the equipment | 4 7%

needed to show video

| would like to use video| 2 4%
but do not know how to
make the best use of it

Other reason 1 2%

Takes too much time to | - -
plan

Lack of belief in the - -
usefulness of video

No answer 47 84%

First of all, the most notable aspect in theseltess the fact that 47 out of the 56
teachers did not answer the question. That coumts8f#% of the number of
participants in the study. Those teachers defihethselves as those who use video in
their teaching and, therefore, did not find thecheeanswer the question of why they
do not use video. The most notable reason for sotguvideo, according to the
results, was lack of time during courses or lessddx teachers answered
accordingly. Four teachers answered that the reds®ndid not use video was the
lack of the equipment which was needed to showovidevo teachers answered that
they would like to use video, but did not know htaswmake the best use of it. One
teacher answered that he or she had some oth@nré&arsnot using video. None of
the 56 teachers who participated in the study arexvéhat they did not use video
because of lack of belief in the usefulness of widebecause it would take too much

time to plan lessons for the use of video.

Question number 19 of the questionnaire asked #récjpants to further explain

their answers if they answered that they did netuwideo in the previous question for
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some other reason than those which were giventaangp The question was: “If you
answered to the previous question that you do setwideo for some other reason,
could you further define what that other reasor’ i©nly one of the teachers
answered that they did not use video for some athason. Therefore, it is quite
surprising that three teachers answered to thetignesumber 19. The answers were

as follows:

"Joskus ajanpuutteen takia on myos vaikea loytadelkgesti sopivan tasoista
videomateriaalia
"Sometimes due to lack of time it is difficult twlfmaterial which would be right for

the students’ language level

" Aikaa on kylla rajallisesti vaikka videota kaytamiki

“There is a limited amount of time available evesutih | use video

“Kayttaisin mielellani videomateriaalia opetuksessanutta luokkani tietokone on
suojattu enka ole jarjestelmanvalvoja, joten en hagdiata flash playeria, mika olisi
ymmartaakseni edellytys esim. videoiden katséluun

"1 would like to use video material, but the compuiemy classroom is protected
and | am not the system controller, so | am unabldownload flash player, which

according to my understanding would be requiredrigler to watch videds

The first two teachers further mentioned that #ek lof time affects their willingness
to use video in their teaching. The third teacbé&t that he or she could not use video
since the computer in his or her classroom wasingcthe required software. The
teacher was unable to download it and, apparentigable to ask help from the
teacher who would have the authority to downloas rdquired software. The third
teacher failed to notice, however, that not alleadnaterial have to be showed to
students directly from the internet. If the computad a basic windows media player,

then it would be possible to show students DVD mialte

The final question of the questionnaire (questiomber 20) aimed at finding out
reasons for the teachers’ possible lack of betighe usefulness of the use of video.

None of the 56 teachers answered in the questiotbaul18 that the lack of belief in
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the usefulness of the use of video would have bemrason behind not using video in
their teaching. In spite of that, however, threacters answered to the question
number 20. One of the answers was clearly misplacedhe question was

misunderstood since the teacher in question listadons why he or she uses video.

The two remaining answers were:

"Ei sita kieltd hauskaa pitamalléa opi vaan kovalata”

"One does not learn a language by having fun, lesymequires hard work

“Videon pitaé olla hyvin valikoitu ja sopia tarkdiseen ja asiadn

"The video must be well selected, have a purposditaiocthe topic in hand

The first one of these two respondents clearly &adightly old-fashioned view of
how languages are learnt. He or she thought that learns languages only by
working hard. Therefore, he or she considered #eeaf video as an unnecessary fun
which was not aiding learning. The second teaclss mot totally against the use of
video, but considered it very difficult to find sable video material which would
benefit his or her teaching purposes. That waseahason for his or her lack of belief

in the usefulness of the use of video.

To sum up, the majority of the teachers who pauéitd in the study did use video in
their teaching. The main reasons for not usingwidere lack of time during courses
or lessons, lack of the equipment which was ne¢dethow video and not knowing
how to make the best use of the video materialy @me teacher out of the 56
expressed clearly that he or she did not reallieielin the usefulness of the video as
a language teaching or learning aid. The teachequistions associated language
learning more to working hard in order to learnrtimerely watching video material

and learning from it.
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6 DISCUSSION AND CONCLUSION

The main purpose of the study was to find out tawxtent and in what ways
teachers use video in foreign language teachirdnitand. Furthermore, the aim was
to find out what kinds of attitudes teachers holards the use of video. The study
was carried out via a questionnaire on the inteffle¢ link to the questionnaire was
sent to 138 language teachers via e-mail or ontdeémte 56 teachers responded to the
guestionnaire. Most of the data were analyzed dpaséimely, but the answers to the
three open-ended questions were analyzed quaditatiin this last section | will
present a summary of the findings while discussimigne important topics that arose
from the findings. Moreover, | will discuss the prand cons of the study and make

suggestions for further research.

The first aim of the study was to find out how mwdbeo is used by language
teachers here in Finland. Finland might be a dijgtato broad generalization since
the study was carried out only in two regions aifl&nd. The results indicated that
23% of the teachers in this study used video iir teaching more than once a week.
Another 21% of teachers used it approximately oac#eek. That means that
according to the results, 44% of the teachers wsdedo at least once a week.
Superficially that sounds quite satisfactory innmterof the use of video in foreign
language teaching. It might be, however, difficidtdetermine from these results
what once a week really means. If a teacher hadif§ecent groups to teach and he or
she shows one group a short clip of video in a wéedn it does not sound very
satisfactory any longer. It might be difficult tméw whether the teachers who
participated in the study interpreted once a weekdally mean once a week
(including every group they teach) or once a weekgach group of students. That
could have been defined better in the questionndinat is also something which

should be kept in mind when doing further researtlhe topic.

Another aim of the study was to find out how andvitat purposes video is used by
foreign language teachers. Clearly the most ofsadwideo material was Youtube.
89% of the respondents used it. 75% of the teacheesl movies and 68% used

videos made for language teaching. One of the rnsagwr the high use of videos
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made for language teaching might have been thetfadtthose videos are often
available on Youtube. Several teachers mentioneth ttvhen specifying what they
exactly showed students on Youtube. The high us&géutube also indicates that
the most schools in the areas of Seindjoki and skyl@ have the necessary
technological equipment to show students video ni@ten the internet. Teachers
were contacted for the study in over a dozen diffesschools in the Jyvaskyla area
which further validates the argument. It might at@possible to generalize that the
most schools in every relatively large town in Bimd have the same resources since
it would be very difficult to believe that the edtional resources would vary greatly
between similar sized towns. Further research cbeldlone, however, to find out
whether the schools in small towns have similarhimetogical equipment in

classrooms.

The study also aimed at finding out what were thgppses the teachers had in mind
when using video. 88% of the respondents used Videthe teaching of the target
language culture, 84% for the teaching of listenamnprehension and 82% for
waking up students’ interest towards certain tapicsvas notable that only 38% of
the teachers used video for the teaching of spgasiils and only 20% for the
communication exercises. Video material does pmevideveral topics for
conversation, dialogues for acting, models of hovepeak in a certain way, and so
on. One of the reasons why culture teaching amenlisg comprehension were more
often the purpose behind the video than speakiiily sl communication exercises
might be the fact that there are not often readgemasks for the latter two. Some
teachers might think that it is too time consunmanghey simply might not know how
to invent tasks and exercises for those purposesight be a great deal easier to
create a task for listening comprehension throudborthan it would be to create one

for really practising communication through video.

Another interesting notice was that some teaclasording to the results, did not
use any tasks even though they had the purposénith tm teach something through
video. 88% of the teachers answered they wantéebith the target language culture
with the help of video, but only 52% answered thaty used tasks relating to culture
when showing students video. The same was truelistdning comprehension. 84%

of the teachers had the purpose in mind to teattiraugh video, but only 70% used
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tasks relating to it. In terms of listening comprekion it might be quite
understandable that teachers might think that atshdeo clip in itself provides
practise for listening comprehension and does eguire further exercises. In terms
of culture, however, it has been noted in the thical background section of this

study that tasks are crucial to really provide niegiul learning experiences.

One of the reasons for some teachers for not uasigs, especially with the aim of
teaching culture through video, might be that selvezachers mentioned that they
used a great deal of Youtube material when showindents video clips related to
the target language culture. Again, there are aglyenade tasks for the Youtube
material. It would be up to the teachers to invilildm. Therefore, some teachers
might think that they do not have enough time teemt tasks and that may result in
some teachers merely showing students clips retatedlture and hoping they learn

something from them.

Youtube might also have an effect on the resultpuwposes the teachers have in
mind when showing students video. The purpose ®&Facimost often had in mind
when showing students video was the teaching oful(88%). As has been
mentioned above, several teachers seemed to tmtkttdoes not require any tasks.
The next purposes teachers most often had in mima Wstening comprehension
(84%), waking up students’ interest (82%), previefna topic (66%), encouraging
students to learn languages (63%) and entertainr(@&t¥). These are mainly
purposes which rarely require a great deal of ptapand tasks. Moreover, the video
material for these purposes can easily be foundartube. Therefore, it might be the
case that some teachers use only video matertaYthaube easily provides and they

do not use a great deal of time inventing meaningkks around video for students.

The final aim of the study was to find out what dgnof attitudes teachers hold
towards the use of video in foreign language tearhrhe results indicated that the
attitudes towards it were very good. 55% of theleas considered the use of video
important in their teaching. 25% of the teachergebed that the use of video will

encourage students to practice their languagesskilependently and 70% more
believed that it encourages them to some extedt 6Bthe teachers also believed

that the use of video during lessons will increstsglents’ motivation during lessons.
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Moreover, 39% of the teachers believed that it witlrease students’ motivation to
some extent. These numbers are very significan. t€achers who participated in
this study clearly believe in the positive effeofsghe use of video. Therefore, it can
be argued that video should be used as a teachilegming aid in foreign language
teaching even more in the future. Moreover, it dobe a good idea to organize

courses for language teaching where they woulcdbght how to utilize video better.

In my opinion, this study was able to find answterfs research questions quite well.
The results give some information on how much aod kideo is used in foreign
language teaching at least in two areas of Finlyateover, the results form a small
overview of the attitudes language teachers hawartis the use of video. The
response rate of 40.5% of the questionnaire cantasconsidered quite successful.
The response rate shows that the questionnairenaeds relatively easy to participate
in. In my opinion, the study has succeeded in orgaa small overview of a topic
which has not been widely studied here in Finldfatthermore, the results can be
seen as quite encouraging and the future mighebepositive for the use of video in

foreign language teaching in Finland.

Naturally, the fact that the questionnaire was e@agarticipate in can also be seen as
a downside for the study. The questionnaire wagehort and at times somewhat
superficial. In order to find more in-depth infortied@ on the topic, more questions in
greater detail should be asked. Moreover, as has bentioned above some of the
definitions in the questions could have been maekerer. Obviously, the sample size
of 56 teachers is not enough for any great gerat#ins. In order to truly form an
overview of the topic here in Finland more teachera great deal wider area should

be contacted.

One can only assume that since the technology dev&ven further the use of video
will be one of the hot topics in the field of fagei language teaching in the future.
According to the present study, video is used tatikely good extent in language
teaching. More research could be made, howeveh, avivider range of towns and
with a wider range of teachers to form a largemaesv of to what extent and in what
ways it is used. More detailed questions of thetiees’ ways of using video could

also be asked. Moreover, it could be found outh# smaller towns and smaller
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schools have the similar technological resourceshe use of video than the larger
ones. It would also be important to conduct studubere teachers’ and students’
experiences and opinions were compared. Furthermirgould be important to
compare lessons without the use video with theolessvith the use of video and
determine in which ways video can be used mostiefftly to aid the learning of
foreign languages. One more thing to study wouldhde effective the use of video

without tasks is compared to the use of video vatks.

The use of video can have several positive effectthe learning of languages. The
present study has argued that students’ motivaticreases when video is used
during language lessons. Moreover, this study ingseal on behalf of the positive
effects on culture learning and communication.sltimportant, however, to keep
improving the methods in which video can be usedhé present day world there are
vast amounts of video material available to teazhemd students that can aid
language teaching and learning. It is up to thehees and scholars in the field of
language learning and teaching to be innovative @dexklop even better ways in

which to use video in language teaching.
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Appendix — Questionnaire

Paste | Insert Item

O/sukupuoli

Sukupuolesi on?

e

Mies

Nainen

Group on Page Paste | Insert Item

O/ Tyokokemus B e QU

Montako vuotta olet tydskennellyt opettajana?

Group on Page Paste | Insert Item

M Opetettavat_kielet B |t QU
Mita kielta/kielia opetat?

Englanti
Saksa

Ranska
Espanja

Venaja

aja|ajo|a

Ruotsi

1

Muu

Group on Page Paste | Insert Item

8 Kouluaste 7 B fee |OO

Milla kouluasteella tydskentelet?

Alakoulu

Ylakoulu

Lukio

Ammattikoulu

miin]in]in

Ammattikorkeakoulu

1

Muu

Group on Page pPaste | Insert Item

M videomateriaali B e QO
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Millaista videomateriaalia kaytét opetuksessasi? (Voi vastata useaan kohtaan tai jattda vastaamatta, mikali et
kayta lainkaan videomateriaalia.)
[

Youtube
[ .

TV-Sarjat
—

Elokuvat
[ .

Dokumentit
[ :

Uutiset
o

Piirretyt
- o

Kielenopetukseen tehty materiaali
[ : o

Jokin muu materiaali

NA

E No Answer

Group on Page Paste | Insert Item

8 Videonkaytto 7 hEn | OU

Mihin tarkoitukseen/tarkoituksiin kéaytat videota tunneillasi? (Tahankin voi jattéa vastaamatta mikali et kayta
lainkaan videota.)

Kuullunymmaéartamisen opetus
Puheen opetus

Kulttuurin opetus

Aiheen alustus

Viihde

Kieliopin opetus

Kielen opiskeluun kannustaminen
Mielenkiinnon heréttaminen

Kommunikaatioharjoitukset

O O 0O O 93O 3 0 3 0

Jokin muu tarkoitus

@

NA
No Answer

Group on Page paste | Insert Item

Olvideonkayton_maara he | QO
Kuinka usein suurin piirtein kaytat videota opetuksessasi?

e

e
C
C
C

Enemman kuin kerran viikossa

Kerran viikossa

Kerran kahdessa viikossa

Kerran kuukaudessa

Harvemmin
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Group on Page Paste | Insert Item
Olvideonkayton_maara2 B e QU

Haluaisitko kayttaa videota enemman opetuksessasi?

C
C

Kylla

Ei

Group on Page Paste | Insert Item

O Tehtavat3 B'| 2 |©OO

Liittyyko videonkayttdéon tunneillasi yleensa tehtavia?

e
e
e

Kylla

Ei

En kayta lainkaan videota

Group on Page Paste | Insert Item

G Tehtavat2 ' B £z |OG

Millaisia tehtévia videonkayttéon tunneillasi liittyy? (Jos vastasit edelliseen kysymykseen "ei", ei tdhan
tietenk&an tarvitse vastata.)
Kuullunymmartamistehtévia
™ Puhetehtavia
- Kulttuuriin liittymisia tehtavia
™ Kielioppitehtavia
- Kirjoitustehtavia
C No Answer NA
Group on Page Paste | Insert Item
® Videopatkien_pituus 7 B e QU
Kuinka pitkia videopétkié néaytét yleensé oppilaille? (Jos et kéytéa lainkaan videota, ei téhan tarvitse vastata.)
0-5min
™ 5-10min
™ 10-30min
™ +30min
E No Answer NA
Group on Page Paste | Insert Item

OTarkeys B e |QOU

Kuinka tarkeana pidat videonkayttéa omassa opetuksessasi?

e
C

Todella tarkea

Tarkea
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C
C

Ei kovin tarkea

Ei yhtaan tarkea

Group on Page Paste | Insert Item
O/Tarkeys2 | hen |@O
Kuinka térkeana pidat oppilaan kaikenlaisen videomateriaalin katsomista vapaa-ajalla kielenoppimisen
kannalta?

e

Todella tarke&a
E Tarke&

E En osaa sanoa
E Ei kovin tarke&

Ei yhtaan tarkea

Group on Page Paste | Insert Item

OMotivaatio | fee |

Uskotko videonkayton tunneilla kannustavan oppilasta itsendiseen opiskeluun koulun ulkopuolella?

C
e
C

Kylla

Jossain maarin

Ei
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O/ Motivaatio? B | e QO

Uskotko videonkaytolla oppitunneilla olevan positiivinen vaikutus oppilaan motivaatioon?

C
C
C

Kylla

Jossain maarin

Ei
Group on Page Paste | Insert Item
O Kielitaito Btz QU
Uskotko videomateriaalin katsomisella (vapaa-ajalla tai koulussa) olevan positiivinen vaikutus oppilaan
kielitaitoon?

e

Kylla

Jossain maarin

e

Ei
Group on Page Paste | Insert Item
Byoutube B'| 2 |©OO
Jos vastasit aiemmin, ettd kaytat Youtubea opetuksessasi, niin voisitko kertoa hieman millaista materiaalia
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KT >

No answer

Group on Page Paste | Insert Item

B | fee [QC

Jos et kayta videota opetuksessasi, niin mista se johtuu? (Jos kaytat, ei tahan tarvitse vastata.)

EEi kaytto

Ajan puute tunneilla/kursseilla
Tarvittavien valineiden puuttuminen

Vie liikaa aikaa suunnitella
Uskon puute videon hyddyllisyyteen

Haluaisit kayttda mutta et tied& miten saada siita paras hyoty

a|ajao|gajo

Muu syy

e

NA
No Answer
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B e [QU

Jos vastasit edelliseen kysymykseen, etta jokin muu syy, niin voisitko kertoa mika?

4
E
o | ol

No answer

Group on Page Paste | Insert Item

BHyosdyllisyys

Jos et usko videon hyddyllisyyteen, niin voisitko kertoa miksi?

KT o

No answer
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