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1 INTRODUCTION

Since the globalizing world and changes in society set certain demands on Finnish
education, schools are expected to meet the demands by adapting to today’s societal
surroundings. However, in some parts of education schools have yet failed to keep pace
and consequently, this has resulted in a gap between the school and the everyday lives
of young people. One of the core starting points of this study was to respond to the call

of time and provide language teachers a material that aims to narrow the gap.

In Finnish society, the English language plays a very visible role. Leppénen et al. (2009:
15) note that besides the need for English in international settings, people in Finland
tend to use English in such situations where one could just as easily use Finnish. In their
(2009: 65) study, 97 % of the respondents stated that Finnish youngsters should be able
to use English. Moreover, they (2009: 107) found that 71 % of the respondents between
the ages 15-24 want to appear fluent in English. On account of this, the teaching of oral

skills should be more highlighted.

Actually, the teaching of oral skills has gained more and more attention, especially in
upper secondary schools where some improvements to promote oral skills have already
been made. For example, the English voluntary oral skills course has been added to the
curriculum and a voluntary oral skills proficiency exam has been incorporated into the
Matriculation Examination that has previously only evaluated other linguistic skills. The
problem could, however, lie in the fact that since the exam is voluntary, oral skills still

remain the most neglected linguistic skill.

Addition to the previous, communicativeness in language classrooms is many times
forgotten and the teaching and learning of oral skills tend to be unnatural and
unpleasant. Without a doubt, teachers cannot offer a totally authentic environment for
language learning but they can, however, make the learning environment more relaxed
and practical. When practising oral skills, students should be able to use the language as

naturally as possible, without timidity. It is generally known that even though Finnish



students have a lot of knowledge of English, they often experience speaking a bit

frightening and are not confident enough to use it in language classrooms or in real-life.

In the next short extracts, upper secondary school students share their thoughts
concerning the learning of oral skills and the use of the media in teaching. The extracts
below demonstrate that the present way of teaching oral skills does not completely meet
the needs of the students. Additionally, they show both the enthusiasm the students have
for learning oral skills and that more focus should be given to the way oral skills are
taught. Moreover, they illustrate that the utilization of the media could offer the now

lacking relevance to language teaching. The extracts are translated from Finnish.

“Modern society is so international that the ability to speak fluent English is
necessary and therefore 1 would like to learn to speak more fluently and gain
more self-confidence.”

“I feel that oral skills are more important than grammar because one does not
have to know perfect English to get understood.”

“I would like to get over the threshold for speaking; many times when speaking
in a foreign language I feel insecure, and mainly that is because of mistakes.”

“I don’t feel that there is enough practising of oral skills, or when there is, the
topics feel somewhat irrelevant.”

“I would like the conversation topics to be closer to my own life and that there
would not only be presentations in front of the class. I would feel safer when
talking in groups.”

“Using the media in teaching would be a good idea because different kinds of
videos and humour in general make the learning easier and more fun. It would
bring studying closer to ‘real-life’ and therefore increase motivation.”

Taking the previous into consideration, the present material package is created to
respond to the above mentioned deficiencies. The material is designed for the upper
secondary school, and more precisely for third-year students. One of our objectives is to
create a learning environment where students would feel relaxed and safe to speak in a
foreign language. In addition, we aim to encourage students to use their already existing
language resources without constantly concentrating on grammatical aspects. That is,
we want to draw attention away from errors and highlight ‘natural’ discussion between
the students. The most important thing, then, is communication. Moreover, the topics
and tasks in the material are designed to be relevant and interesting, where the media is

in a central role in creating motivating task content. In summary, “the emphasis is on



what students can do rather than on what they cannot, and the language that they use

proceeds from their needs, wishes and interests as far as possible in the school situation”
(Brumfit 1985: 22).

There can be previous research found concerning the teaching of oral skills. For
example, Rovasalo (2008) created a teaching material where suggestopedy and
cooperative learning were used as a base in practising oral skills. In addition,
Huohvanainen (2001) designed a course with the aim to promote oral skills through
process drama. However, such teaching materials where the media is systematically
used in teaching English oral skills have not yet been created. Even though most schools
have already purchased technology equipment, there is a clear shortcoming of materials
that encourage the utilization of the media in classrooms.

In view of the previous, the aims of the current material package are the following:

To see the learner as a whole person.

To emphasize the teacher’s role in the classroom.

To create a relaxed and safe learning environment.

To use the media as a link in building a bridge between the school and students’
everyday lives, i.e. to offer relevance to language learners by means of the
media.

To practise oral skills with the emphasis on genuine interaction.

To promote pair and group work.

7. To respond to the call of time by creating an up-to-date material that puts the
technological possibilities in language classrooms into use.

PowphE
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The theoretical framework of this study consists of three chapters. First, chapter 2
presents the pedagogical frame of the material package. More specifically, the
humanistic approach, the diversity of the teacher’s role and some motivational factors in
relation to teaching oral skills are discussed. Second, chapter 3 addresses the gap
between the school and the everyday lives of young people, and in order to narrow this
gap, it presents the media as a link. Furthermore, the utilization of authentic materials in
the classroom, such as videos, pictures, music and specifically YouTube, are examined.
Last, chapter 4 focuses on oral skills. The different approaches and methods are

introduced and speaking is viewed as a diverse skill. Then, challenges in teaching oral



skills are taken into consideration. After the theoretical framework, chapter 5 discusses
the aims of the material package. The chapter demonstrates the need for a new kind of a

material, presents the target group and describes the content of the material.



2 PEDAGOGICAL FRAME FOR THE MATERIAL PACKAGE

In this chapter, the pedagogical aspects relevant to our material are illustrated. First,
since one of our aims is to integrate the student perspective into the teaching of English
and also to highlight the role of the teacher, we present the humanistic learning theory
as a baseline for the material. Second, the diversity of the teacher’s role is examined in
more detail from different viewpoints. Third, the different aspects in creating motivation

for students are discussed.

2.1 Humanistic learning theory

The term humanism is challenging to explain because it can refer to a number of things.
In this thesis, however, the term humanism is regarded as a learning theory attached to
language learning and teaching. According to Williams and Burden (1997: 30), the
humanistic approach emphasizes the importance of the learner’s inner world. Brumfit
(1985: 79) explains that in the humanistic way of language teaching the teacher must
see the learner as a whole person instead of focusing only, or mainly on intellectual
aspects. Williams and Burden (1997: 30) expand the definition by adding that in
general, the approach focuses on humane development by giving a central role to
personal thoughts, feelings and emotions. They say that if one is interested in
understanding the learning process as a whole, these are essential aspects that can be,
however, many times ignored. Rogers (1969, as quoted by Williams and Burden 1997:
35) states that significant learning only takes place when the learner can attach
something personal to the matter being taught and is also able to act as an active
participant. Therefore, learning that includes both feelings and cognition is most likely

to be permanent and holistic.

Williams and Burden (1997: 35-37) say that in the humanistic approach the role of the

teacher is very important. The teacher should both see students as individuals with



personal needs and to be able to convey warmth and empathy in order to create a safe
learning environment. Consequently, when striving for good learning results, the
approach highlights the learning environment as a whole, and aims to support feelings

of safety and to diminish the feelings of anxiety.

Brumfit (1985: 79, 84) notes that even though humanism has set a strong foothold in
language teaching it has not escaped criticism. Firstly, the approach has been criticized
for being too vague and general a theory when it comes to language learning and
teaching. Secondly, in spite of the fact that many teachers underwrite the main ideas of
the humanistic approach, some arguments have risen when the question is about the role
of the teacher as well as about the most appropriate means for achieving humanistic
goals in teaching. Thirdly, because in the humanistic approach the relationship between
the teacher and the learner is crucial, it requires a great deal from the teacher to
understand the learner as a whole. A good teacher defined from the humanistic point of
view possesses internal motivation and sensitivity. Having said this, the humanistic
approach entails limitations because it requires internal features from teachers. On
account of this, Brumfit says that it would be unreasonable to think that all teachers
have similar resources for success straight away. However, there can be improvement
through experience if teachers see their personal growth as a process and give attention

to reflection.

Despite the criticism, the humanistic approach contains many, especially two, relevant
aspects regarding our teaching material. First, it is important to see students as whole
persons, taking both their in and out-of-school experiences into account. Second, the
significance of the role of the teacher as a facilitator and a creator of a safe learning
environment is emphasized. In the next section, the importance and diversity of the

teacher’s role is discussed more specifically.



2.2 Diversity of the teacher’s role

Nunan (1989: 79) defines a role as a concept that “refers to the part that learners and
teachers are expected to play in carrying out learning tasks as well as the social and
interpersonal relationships between the participants”. Nunan (1989: 87) also adds that
the roles of the teacher and students are complementary in many ways. The role of the
students always affects the role of the teacher and vice versa. In addition, the findings of
the study conducted by Huuskonen and Kédhkonen (2006: 131) show that the teacher’s
attitude and personality play an important part in the classroom, since they do not only

affect the content being taught but also the attitudes of the students.

According to Hedge (2000: 67), even though there is a slight shift in focus from a
teacher-centred to a more learner-centred classroom, the teacher’s role is still important.
Mishan (2005: 243) also points out that learner autonomy does not mean that the role of
the teacher is invisible but instead, the teacher is responsible for the control and
guidance in the classroom even if s/he is more at the background. Dornyei (2001: 78—
80) furthermore highlights that it is the teacher’s responsibility to present tasks in a
motivating way because good task instructions raise students’ expectations and appetite

for learning.

Regardless of the fact that our material package emphasizes a learner-centred view, the
teacher’s role is very visible. The teacher should be the one who organizes different
activities, clearly grounds the base for discussion and encourages students to use
English as much as possible. The teacher is the authority figure in the classroom and
should create a supportive atmosphere for learning. More emphasis is put on these

factors than in a regular upper secondary school language class.

What is more, one of the most important components related to the teacher’s role is that
s/he is responsible for creating a cohesive learner group. Dornyei (2001: 43) defines a
cohesive learner group as “one which is ‘together’; in which there is a strong ‘we’
feeling; and which students are happy to belong to”. He (2001: 43) adds that

“cohesiveness refers to the members’ commitment to the group and to each other”. In
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addition, he notes that students’ motivation usually increases in cohesive groups. In
order to obtain the goals of our material, students should be able to feel as important

members of the learner group.

Additionally, Dornyei (2001: 32—34) says that the teacher’s own enthusiasm plays an
essential role in the classroom and it is important that the teacher is willing to show his
or her passion instead of hiding it. Strong emotions seem to be contagious and,
therefore, the teacher embodies the class spirit. He further brings out the fact that if the
teacher is willing to show commitment towards the students, there is a good chance that
the students will do the same. With this in mind, one could say “that almost everything
a teacher does in the classroom has a motivational influence on students” (Ddrnyei

2001: 32).

The importance of the teacher’s role as a protector of learners’ self-esteem and self-
confidence has to be recognized as well. Dornyei (2001: 86-87) points out that concepts
such as self-confidence and self-esteem are very complex. Nevertheless, when it comes
to creating a safe learning environment, he regards the teacher’s role as crucial because
it allows the learners to focus on the most essential part: learning. He continues by
adding that ‘self-< issues in general are particularly sensitive areas in primary/secondary
schools because of the developmental phase of the students. Behind the ‘cool’ faces

there can be a lot of insecurity.

Actually, according to Doérnyei (2001: 97-98), the main social arena in students’
everyday lives is school and their most important reference group is their peers;
therefore, failure in the classroom causes both personal disappointment as well as public
embarrassment. Because of this, students try to build up and uphold a positive social
image. In our opinion, Dérnyei makes an important acknowledgment by emphasizing
not only the academic but also the social impact of the school environment. We want to
point out that students can experience speaking as a public performance every time they
open their mouths. As a result, these feelings and assumptions can stand in the way of

the advancement of oral skills.
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Dornyei (2001: 40) states that language learning is one of the most face-threatening
subjects in schools because students are ‘forced’ to use a language of which they have
limited knowledge. Moreover, he brings up the fact that possessing a language that is
not one’s own mother tongue requires a set of skills such as pronunciation, intonation,
grammar and content. In speaking, students are expected to pay attention to all of these
skills at the same time. Consequently, this creates pressure and feelings of inadequacy
especially for those who are already lacking strong personal identity. Furthermore, he
points out that in the language classroom students need to take considerable risks when

they want to produce something in the target language.

Moreover, Dornyei (2001: 93) points out that the fear of making mistakes is one of the
major factors causing language anxiety. He adds that sometimes teachers underestimate
the power of this fear and do not realize that students are often determined to stay silent
rather than take a risk of saying something incorrect. He continues to say that even if the
teacher’s intensions of correcting errors are good, this can result in a quiet classroom.
Still, it is necessary for teachers to make corrections but it is important to pay attention
to the way it is done (see section 4.1). Nikula (2008: 66) points out that instead of
focusing on the correct forms and grammar in spoken language, teachers should be

encouraging and supporting students primarily just to communicate.

Salo-Lee (1991: 14) brings up a concern of teachers developing certain mistake
sensitivity over time, since the correction of mistakes is considered to be their duty. In
contrast to mistake sensitivity, Dornyei (2001: 41) encapsulates our idea by introducing
a concept called the norm of tolerance that should be prevailing in a supportive
classroom. Consequently, students should be encouraged to take risks and know that
they will not be embarrassed or criticized in case they make an error. We realize that
this may not be completely achievable with every student due to personality differences

but it is something teachers should aim for.
With our material, we want to reduce the feelings of risk taking and make the

atmosphere as relaxed as possible so that students could aim their energy towards

communication and concentrate on getting the meaning through. We believe that after
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the bridge of fear is crossed, the other components of language, such as pronunciation
and fluency, can improve as a by-product. All in all, Dornyei (2001: 40) presents a
straightforward solution which is also a common agreement among motivation
researches: “We need to create a pleasant and supportive classroom atmosphere”. In the
next section, motivational factors concerning language learning are examined in more

detail.

2.3 Creating motivation for students

According to Gardner (1985: 6), language courses differ to some extent from other
subjects like history, for example, because it involves aspects of the student’s own
culture. He continues to explain that when studying history, the issues and historical
events presented are usually attached to one’s own cultural perspective. In contrast,
when studying languages, students face material from another culture. Language
learning is not just about learning words, sounds and grammatical principles; instead, it
should be noted that these aspects are parts of another culture. He emphasizes that in
teaching, the cultural aspect should be taken into account because it functions as a

motivation increaser and can, thus, have a significant share in the learning results.

According to Nyyssola (2008: 40), the media has a central role in the construction of
youth identity as well as in the general formation of the social and cultural worldview.
He (2008: 93) adds that the global youth culture, tightly connected to the media, enables
learning about different cultural phenomena and habits. Moreover, the power status of
English does not solely rest on the media and popular culture but also on economy,
politics and science (Held and McGrew 2002: 34). It is generally recognized that oral
and communicational skills in the English language require knowledge and awareness
of the culture itself. With the help of the media in the classroom it is much easier for the
students to be authentically in touch with the culture. We believe that by bringing
current topics and a piece of their everyday life into the classroom, the threshold for
speaking in English will not be so high anymore because there is a cultural and social

background to lean on to (see chapter 3).
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Dornyei (2001: 9, 23) points out that there has been a lot of discussion concerning
student motivation in language learning. Motivation as such is a broad concept that
frequently functions as an umbrella-term involving a wide range of different factors. He
adds that the research done is mainly directed to researches rather than to those who
actually teach. This results in a gap between theory and practice because often the
research results are too vague and do not meet the expectations of the teachers in need
for practical guidance. Dornyei (2001: 25-26) says that instead of concentrating on
vague motivational definitions, the best motivational intervention could be achieved
with the improvement of the quality of teaching. Our teaching material concentrates on
responding to this need. In order to improve the quality of teaching, one of the main
requirements, in our opinion, is to meet the needs of the students. In our material, it can

be seen from the choice of topics and the incorporation of the media.

Furthermore, Gardner (1985: 10) defines motivation as a combination of “effort plus
desire to achieve the goal of learning the language plus favourable attitudes toward
learning the language”. He explains the definition by saying that motivation refers to the
extent to which the student works or endeavours to learn the language and has a certain
desire to do so. He remarks that effort alone does not represent motivation. For
example, a student can try to do something in the classroom without actually striving for
a goal. This it is not considered, according to Gardner, true motivation. He gives a good
example of this: “Many of us may want to be millionaires, but if this desire is not
associated with a concomitant effort to achieve the goal we are not really motivated to

become millionaires” (Gardner 1985: 11).

The previous views can be paralleled to our material because in order to achieve fluency
in a foreign language, a true motivation and strive from students are required. Fluency,
similarly to the desire of becoming a millionaire, as presented by Gardner, is not
obtainable if a person is not willing to make a genuine effort to achieve it. Simply put,
fluency requires willingness to practise speaking and therefore, one is not able to
become fluent unless one really wants to. Gardner (1985: 11) sums up vigorously what

is needed to reach motivation in language learning: “When the desire to achieve the goal
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and favourable attitudes toward the goal are linked with the effort or the drive, then we

have a motivated organism”.

In addition, Dornyei (2001: 41) introduces a motivational tool that is frequently ignored
in theoretical writings on motivation but is still a very important mood setter in the
classroom: humour. He adds that the essence of having humour in the classroom is not
about the teacher cracking hilarious jokes one after another. Instead, upholding a
general relaxed attitude and especially having a positive, even a bit self-ironic stance on
the fact how seriously we have a tendency to take ourselves. In our material, humour is
essential and apparent. By attaching humour to the activities we want to lighten the
mood and relax the atmosphere in general. The share of humour in our material can be
seen, depending on the topic, in the YouTube clips we have chosen as well as in the
implementation of the tasks. Humour is not only meant to be linked through the tasks
though, instead, the teacher’s own willingness to attach humour to the lessons is very

important, as also Dornyei pointed out.

All in all, with our material, we aim to attach and bring alive the words enjoyable and
inspiring in practice. Doérnyei (2001: 72) says that learning does not have to be boring.
He adds that many teachers have a common belief that when talking about hard work,
learning itself has to be somehow serious. In contrast, when learning is enjoyable there
is a doubt of its significance. Dornyei (2001: 73) supplements the previous by saying
that it is quite easy for teachers as well as for students to settle into familiar routines
which can, then, simply turn into a monotonous ‘daily grind’. In our opinion, this is a

common phenomenon in schools that, however, should be avoided.

To sum up, chapter 2 has introduced the pedagogical frame for our teaching material. It
presented the humanistic learning theory as a baseline and highlighted holistic views in
education. Discussion of supportive learning environment and some motivational
factors demonstrated the importance and diversity of the teacher’s role in the classroom.

Furthermore, the significance of seeing students as whole persons was emphasized.
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3 UTILIZING THE MEDIA IN TEACHING

This chapter discusses the need to narrow the gap between the school and the everyday
lives of young people, and presents the media as link between them. In addition, we will
view the benefits of authentic materials and the utilization of the media, YouTube in

particular.

3.1 The gap between the school and the everyday lives of young people

Kohonen (1998: 25) points out that educational teaching can never occur in a social
vacuum and therefore, school faces the same changes as society. It is thus important for
schools to meet the demands of the ever changing surroundings. Buckingham (2003:
32) states the following: “While the social and cultural experiences of children have
been dramatically transformed over the past fifty years, schools have signally failed to
keep pace with change”. Hence, there is a widening gap between students’ everyday
lives and the educational emphases. Moreover, Luukka et al. (2008: 25) state that it is
important not to separate informal and formal learning environments. This is a fact that

we consider to be one of the starting points of our material package.

Brophy (1998, as quoted by Doérnyei 2001: 63) states that the curricular topics of most
schools are primarily chosen on the basis of what society believes students need to
learn, instead of actually trying to improve the materials through the student
perspective. Dornyei (2001: 63) clarifies that students will not be motivated to learn
unless they see the material worth learning. In our opinion, this is especially essential
when practising oral skills because people in general are not enthusiastic to talk about
matters that do not interest them, not to mention doing this in a foreign language. A
genuine and inspiring communicational situation only arises if the topic evokes
emotions, opinions or ideas. Furthermore, activities should offer students opportunities
to use personalized language, since it means more to them and is thus, easier to

remember in future communicational situations (Hedge 2000: 274).
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Starko (2010: 181) points out that the lessons teachers plan should somehow be in
relation to students’ lives. It is therefore important to offer students relevant topics in
addition to the ones that already exist in textbooks. She (2010: 181) further mentions a
need for “a balance between traditional academic content and aspects of contemporary
culture®. Taking this into consideration, we do not suggest that all the topics already
incorporated in textbooks are too unattached to students’ personal lives and that we
should completely abandon them. Instead, the topics could be modified to be more
intriguing, especially when considering speaking activities. Broadly speaking, this
viewpoint seeks to benefit from students’ already existing knowledge and interests. As a
result, with our material we want to utilize the benefits of the media and build a bridge

between the school and students’ everyday lives.

Luukka et al. (2008: 22) further point out that as the presence of the media is growing
and affecting people’s ways to communicate, language teaching should take on new
directions. Actually, Meskill (2002: 62) brings up the fact that even though language
textbooks have enormously improved in the past two decades, the characters, topics and
events do not reach the reader’s emotional side like a popular song, for example.
Meskill adds that in order to internalize the culture of the target language, students
should be able to identify themselves with the presented topics and characters. Because
of the possibilities offered by the media and technology, one can attach the emotional
side to language learning that has too long been lacking in language textbooks. In our
material, the tasks are designed so that before starting discussions, emotions are evoked

by the incorporation of the media.

Overall, McCombs and Whisler (1997: 38, as quoted by Dornyei 2001: 62-63) make an
essential point on the matters mentioned above: “Educators think students do not care,
while the students tell us they do care about learning but are not getting what they
need.” Indeed, according to Dornyei (2001: 63), one can only try to imagine how
demotivating it can be for students if they are ‘forced’ to learn something they cannot

see the point of because the materials used do not have any relevance whatsoever to
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their lives. However, he points out that such an experience is sadly much more typical
than people are aware of.

In the next section, the media is presented as link when trying to narrow the above
discussed gap. Additionally, the possibilities that the media offers to language teaching

are viewed in more detail.

3.2 The media as a link

According to Von Feilitzen (2002: 14-16, as quoted by Muhonen 2008: 169), today’s
youth is living in a multifaceted media world where the media culture aimed at them is
the fastest growing part of the media globalization in all. Because of this, Muhonen
(2008: 169) says that the English language has set a footing in the Finnish youth’s
language repertoire. From our perspective, if the English language plays such a visible
role in the youth media, it would be weird if teachers did not respond to the call of time.
Buckingham (2003: 3) defines the term media as a wide concept that includes a whole
range of communication media: “television, the cinema, video, radio, photography,
advertising, newspapers and magazines, recorded music, computer games and the
internet”. Buckingham adds that these forms of the media are also called the ‘mass’
media because they reach large audiences. In our thesis, we define the term media
similarly to Buckingham but in our material we concentrate more on visual and audio

based media products.

Leppéanen et al. (2009: 94) found in their study that in Finland 97% of the respondents
between the ages 15-24 listened to English music every week. When all of the
respondents were taken into consideration, the percentage was still as high as 85%.
Moreover from their entire respondents, 88% stated that they watch English movies or
TV-shows with Finnish subtitles on a weekly basis. Consequently, the English language

has a major role when considering the products of the media in Finland.

In fact, Buckingham (2003: 4) argues that in the modern world, the media has become

just as important a source of learning for the young generation as the more traditional
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literacy of print. Additionally, he (2003: 49) notes that the use of the media in schools
directly challenges a lot of the assumptions and conventions that characterize the
traditional language teaching. He (2003: 14) states that the use of the media in education
aims to develop a more reflexive style of teaching and learning, in which students can
reflect on their own lives. Buckingham (2003: 35) continues to point out that the media
“is fundamentally reshaping how we use language”. Furthermore, Nyyssola (2008: 56)
emphasizes that the media offers a whole range of different kinds of learning
environments and that the learning based on those environments is just as meaningful as
any other. He also points out that the skills learnt through or with the help of the media
are often very concrete and therefore, those skills can become an essential part of
language learning. He (2008: 89) brings out the fact that besides truly authentic
language learning situations such as travelling abroad or talking with a native speaker,

the media is a central environment for language exposure.

Buckingham (2003: 5-6) mentions a general concern that even though the media is
defining modern society and nobody can deny its significance in the contemporary lives
of young people, there are questions whether or not it is rational and worthwhile to use
the media in education. He adds that youngsters’ relationship to the media is often
regarded as a harmful and damaging phenomenon to which educators must seek
solutions. In addition, some feel the media is lacking the so called cultural values and,
for that reason, the media can be considered a poor way to educate children. However,
Buckingham (2003: 12) stresses the fact that “children are a much more autonomous

and critical audience than they are conventionally assumed to be”.

Nyyssola (2008: 104) states that the youth media is very commonly considered to be
mainly entertaining, and the fact that entertainment and knowledge can be combined is
forgotten. This explains why the use of the media in education might be regarded as
negative. On the one hand, the above mentioned concerns are well-grounded because
the media involves many things not suitable for educational purposes, but on the other
hand, the media offers an enormous amount of ‘good” knowledge and interesting new
tools to teach with. Nyyssola (2008: 107-108) still points out that the value of media

based learning should not be exaggerated because many times the influence the media

19



has on learning is more beneficial in certain school subjects than others. He highlights
that it can support ‘normal’ school learning and teaching but cannot replace it entirely.
In our opinion, language classrooms are more than suitable for integrating media based

learning in order to improve the effectiveness of the learning itself.

However, it should be noted that the tools of the media on their own do not offer better
results for the learning process but instead, they create new possibilities for teachers and
students, as Kalliala and Toikkanen mention (2009: 7). Luukka et al. (2008: 86) bring
up the issue that some teachers might not feel comfortable using different media sources
in the classroom because they feel that the students are better experts concerning
technology. Nevertheless, in our opinion teachers should have the courage to use
students’ knowledge as a resource in teaching because they do not always need to know
everything and be ‘better’ than the students. What is more, we recognize the fact that
our material cannot be fully used in every classroom due to the possible lack of
equipment. Even so, our purpose is to anticipate the emergence of an ever growing
technology usage and, consequently, we strongly believe that schools are set out to

purchase new technology in the near future.

3.2.1 Creating authenticity through the media

Hedge (2000: 67) points out that the use of authentic materials is becoming more central
in language classroom because they are not specifically modified for learners of a
foreign language. She says that it is important to expose students to such language they
would meet in a real-life context. Consequently, if students are only exposed to the
modified structures in textbooks, they would probably be discouraged when

encountering real-life communicational situations.

Mishan (2004: 15) touches the complexity of the term authenticity. She points out that
the material alone does not determine whether a text is authentic or not. It is the
interaction between the user and the text that brings authenticity to the learning process.

The responsibility for an authentic learning environment does not, then, fall on the
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material itself but on the work of the teacher and students together (see also van Lier
1996). Mishan (2005: 44, 95) introduces three pedagogical reasons to use authentic
material: culture, currency and challenge. The first one is to do with the cultural
perspective and more specifically with the close connection between a culture and the
speakers, i.e. linguistic products. The second one refers to their up-to-date aspect, to the
relevance as well as to the interest they offer for learners. The third one simply indicates
the challenging aspects of authentic materials in general, or the difficulties they may

present for learners, since authentic materials are not modified in any way.

Meskill (2002: 63) points out that video and audio material stand for authentic material
because they are designed for entertainment purposes. Media based material “represents
opportunities for learners to experience genuine language in all of its authentic
complexity” (Meskill 2002: 63). What is more, Little (1998: 55) says that due to the
wide use of film and television, these two forms of the media offer not only cultural
contexts of a language but also linguistic input with a large scale of thematic variety.
Therefore, they are the most important sources of the mass media and a competitive

alternative for print.

Harmer (2001: 282) brings out the following two positive features when using video
material in class. First, there is the visual aspect of the video which offers the possibility
to see gestures and expressions in addition to audio and thus, highlights the importance
of non-verbal communication. Second, through video, it is possible to increase students’
cultural awareness. Also, according to Meskill (2002: 94), the language in video
materials is visually and communicatively contextualized, which supports
understanding in general. She adds that video also dramatizes connections between
language and action, which is seen essentially motivating. From our perspective, the

previous supplements the old saying ‘a picture is worth a thousand words’.

Harmer (2001: 283) states that it is better to use shorter video extracts (ca. from one to
four minutes) than whole programs, since they provide enough stimuli. Harmer (2001:
285-286) points out that teachers can use video extracts to introduce a topic, to show
examples of a language in operation or just for relaxation purposes, e.g. with the help of

music videos. Bailey and Savage (1994: 128) say that music videos with societal topics
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can offer students stimuli for conversation, which can be an easier way to introduce
such issues compared to more traditional means of teaching. Teachers can also create
suspense for learners by showing selected clips from television series and for example,
give them an opportunity to predict the left out scene (Mishan 2005: 134). Some
teachers might get frustrated if they do not find the ‘perfect’ video to supplement a
lesson. That is why we want to emphasize that it is not just the media content itself that

ensures successful use of it; instead the key is what one does with the content.

Since music is a significant part of youngsters’ lives and their identity construction
(Hasebrink, Berns and de Bot 2007: 112), music is essential in our material. In fact,
Muhonen (2008: 191) states that when the topic of discussion is music the use of
English is very apparent and common. From our point of view, this is because people
adapt a great deal of words, phrases, sayings as well as ideas when listening to music.
What is more, music is often related to different emotions. Dissanayake (2006: 50)
describes music as a mood setter, means of entertainment and as a tool for bringing

different memories to people.

Moreover, since the English language mostly dominates the music industry in Finland,
it would be odd not to use songs in English classrooms. Mishan (2005: 206) summarizes
the key principles for using songs in language learning and the ones that relate to our

teaching material are the following:

- Exploit songs as cultural artefacts.

- Exploit the power of the auditory over other senses.
- Exploit the emotive strength of songs.

- Use songs not only as language input but as stimuli for language output.

(Mishan 2005: 206)

Overall, our primary attention on authentic materials focuses on the input we offer to
students, such as the use of different audio materials, e.g. clips from TV-shows, music

videos, advertisements or clips from YouTube in general. Showing well selected clips
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attached to the topic creates a more versatile lesson with a variety of stimuli. The
usefulness we see in such authentic input is its accessibility in students’ own free time.
Moreover, because of the visual and audio effects that, for example, the Internet can
offer, the learning experience can be made much stronger. In the next section, we will

present one major source for authentic materials: YouTube.

3.2.2 YouTube as a valuable asset in teaching

YouTube is one of the most well-known and widely discussed online websites in the
modern technology culture. According to Burgess and Green (2009: vii, 75), YouTube
has become an essential part of the mainstream media and the contemporary popular
culture; it is undoubtedly a commercial enterprise but it is also formed to give ordinary
people a chance for cultural participation. Therefore, the ‘culture’ of YouTube consists
of both commercial and public motivations, impacts and results. Even though it is not
the only video-sharing source on the Internet, it is still the prevailing one because of its
“rapid rise, diverse range of content, and public prominence in the Western, English-

speaking world” (Burgess and Green 2009: vii).

Burgess and Green (2009: 1) note that the primary goal for creating YouTube was to
abolish technical obstacles concerning the extensive share of videos on the Internet.
They further point out that the website aimed to offer a very easy way of sharing videos
that did not require a notable level of technical awareness from the users. However,
YouTube is a site of participatory culture that is not just a space for amateurs to share
videos. It is many times not realized what a diverse set of contributors YouTube

actually has;

...from large media producers and rights-owners such as television stations, sports
companies, and major advertisers, to small-to-medium enterprises looking for cheap
distribution or alternatives to mainstream broadcast systems, cultural institutions, artists,
activists, media literate fans, non-professional and amateur media producers. (Burgess
and Green 2009: vii)
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As reported by Burgess and Green (2009: 7), YouTube offers approximately 85 million
videos, and the number is ever growing. On account of this, they (2009: 87-88) call
YouTube a cultural archive, since it offers possibilities to the point of exhaustion;
dominant music labels that have channels in YouTube are constantly adding videos,
major television channels upload all kinds of programs, documents and advertisements,
not to mention all the videos added by ordinary people. From our point of view, the
variety of video clips makes YouTube an indispensable recourse for teachers.
Furthermore, the reason why YouTube is such a great addition especially to English
language teaching relies on the fact stated by Burgess and Green (2009: 85): striking 85
percent of the videos in YouTube are in English. Therefore, we consider that for an
English teacher, YouTube is without saying an incredible source of information to
utilize, if and when there is a genuine urge and effort to do so. Video browsing can, of
course, be very time-consuming. However, the great addition the videos can bring to

teaching is probably rewarding enough and therefore worth the time consumed.

According to Balcikalni (2009: 92), YouTube offers language teachers an enormous
amount of possibilities to create a more authentic environment in the classroom and,
consequently, makes the learning itself more meaningful and fun. Namely, “one can
listen to all kinds of spoken language (formal, neutral, informal) and genres (songs,
parodies, debates, political speeches, talk shows, lectures) and learn a lot of vocabulary
in context, which, without doubt, will help memorize more easily” (Balcikalni 2009:
92). To illustrate this, Balcikalni points out that YouTube can work as a great starter for
different kinds of discussion tasks simply in order to raise interest. Moreover, he
highlights the value of YouTube in responding to students’ needs for a more authentic
language so that they could feel they are learning the language as it is used outside the
classroom. Additionally, it is important to react to what interests them in real-life and to

bring those elements to language classrooms.

Balcikalni (2009: 91) says that language learning is way beyond what happens during
lessons in schools. He points out that strongly attached to the power status of the media
today, language learning also takes place in out-of-school situations. Relying on this
fact, Mc Bride (2009, as quoted by Balcikalni 2009: 91-92) states that online learning
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tools, like YouTube, play a very important role when teaching and learning the target
language and its pragmatics, getting students involved in productive projects, preparing
them for the future, teaching things about other cultures and encouraging them to

become independent learners.

Burgess and Green (2009: 15, 17) say that YouTube is surfacing as a new site of media
power and has gained a great amount of press attention, particularly concerning debates
about the media and the Internet as a disruptive power on business and society,
especially when it comes to young people. They add that in press, YouTube is many
times associated with concerns about young people and their media use. Of course, we
take notice of the fact that the Internet in general contains information not suitable for
young people, but in regard to using YouTube as a supplement in teaching, it is the
teacher who decides what is suitable for educational purposes. Burgess and Green
(2009: 18) come up with a capturing phrase considering young people and their media
use: “If you can’t beat ‘em, join ‘em”. This, in our opinion, encapsulates the idea why
educators should see the use of the media in teaching as a valuable asset. Burgess and
Green (2009: 37-38) illuminate the previous by saying that discussions about YouTube
should be framed with an audio-centred perspective and with an understanding how
people use the media in their everyday lives. They further mention that topics in the
media are discussed in living rooms, in offices, in professional or everyday contexts,
etc. YouTube stems notably from the lives and experiences of ‘average Joes’ and can be

even called as “a site of cosmopolitan cultural citizenship” (Burgess & Green 2009: 79).

Even though there is much controversy about the nature of YouTube, Burgess and
Green (2009: 35) point out the duality of YouTube as being at the same time both a
business and a cultural resource created by its users. Balakrishnan (2009: 50) brings up
the issues concerning the use of YouTube in class. She explains that one can show
videos via YouTube if “the class is not conducted for profit; and the video is streamed
directly from the website” (Balakrishnan 2009: 50).

Burgess and Green (2009: 49) explain that YouTube is full of short ‘quotes’ of content,

in other words clips of material that people want to share with each other or draw other

25



people’s attention to. By using such clips, people want to draw attention to the most
interesting or important part of a certain program. They continue highlighting that the
practice of quoting is quite distinct compared to uploading complete programs, for
example. YouTube is not created to avoid restrictions of the mainstream media. On the
contrary, it “functions as a central cleaning house service that people use as a way to

catch up on public media events, as well as to break new stories and raise awareness”

(Burgess & Green 2009: 49).

In summary, chapter 3 demonstrated the need to narrow the gap between the school and
the everyday lives of young people. The chapter illustrated the media as an important
resource when narrowing the gap and creating relevance as well as motivation for
students. Moreover, the Internet, particularly YouTube, offers a great variety of
authentic material for language teachers to utilize. Consequently, the technological

possibilities in language classrooms should be put into use.
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4 TEACHING OF ORAL SKILLS

In this chapter, various aspects of oral skills are discussed. Firstly, we will examine the
differences between formal and functional approaches and also consider the duality of
accuracy and fluency. We will take a glance at some of the aspects of communicative
language teaching. Secondly, we will move on to view speaking as a diverse skill which
involves different communication strategies, emphasis on interaction.  Finally,

challenges in teaching oral skills are presented.

4.1 Approaches and methods

Laihiala-Kankainen (1993: 12) says that when regarding language teaching from a
historical point of view, there has been certain duality that has resulted in two opposite
approaches: formal and functional. Rivers (1981: 26) explains that the formal tradition
aims at flawlessness and accuracy in language teaching in which the main emphasis is
on written language as well as on grammar rules. In contrast, the functional approach
sees the language as a tool for communication and the learner’s own participation and
activity in the learning process are crucial. She further states that the stand on mistakes
is very permissive because the primary stress is on students’ confidence in
communicating meaning. What is more, the teacher should be able to provide learning
opportunities where the focus is on communication. In fact, the functional approach
highlights the similarity of the learning processes of a foreign language and first

language acquisition, as Laihiala-Kankainen (1993: 14) notes.

Jaakkola (1997: 58) points out that in the Finnish foreign language teaching, the formal
approach has been the more dominant one. Nowadays, however, the functional
approach has set a more visible foothold, especially in English teaching. Laihiala-
Kankainen (1993: 15) notes that even though these two approaches, formal and
functional, are the opposite of each other as theoretical concepts, they are not totally

separate in practice. Instead they can be seen as complementary.
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According to Nyyssola (2008: 89), the elements commonly attached to functional
learning are very well and visibly presented in media based language learning. Both
communicational and active dimensions of learning are characteristics of media based
and functional learning. He adds that media based learning is rarely conscious but it can
still be recognized that people learn different kinds of linguistic expressions through the
media. He further points out that even though media based and functional learning are
very similar, the former does not entirely fill in the communicational features typical for
the latter. In addition, the level of communication related to media based learning is
considered slightly poor and the verb attached to it is more likely ‘receiving’ than
‘communicating’. Nevertheless, he stresses that by receiving media ‘messages’ one can
support and strengthen language learning a great deal. In our material, we want to take
advantage of the already existing knowledge that students have acquired from the media
and add the communicational level to media based language learning that is not possible

at home.

Considering communicative language teaching, Brumfit (1984, 1985) makes a
methodological distinction between accuracy and fluency. The first term includes
formal methods used in the classroom and focuses more on the correct forms and the
usage of a language (Brumfit 1984: 52). The second term emphasizes the natural use of
a language (Brumfit 1984: 56). In addition, Brumfit (1984: 131) points out that while
accuracy relates to a teacher-dominated classroom and is form-based, fluency is to do
with student-dominated classroom and is more meaning-based. Salo-Lee (1991: 6-7)
notes that the word fluency is very much afloat when talking about the aims of language
teaching. Nevertheless, as a concept, fluency is not that unambiguous. Fluency is
traditionally defined as the speaker’s ability to easily produce and convey the wanted
message (Faerch, Haastrup and Phillipson 1984: 143). However, Salo-Lee (1991: 7)
points out that nowadays fluency is seen more as a dyadic incident, where the role of a
listener is emphasized. For example, even a lack of eye contact can make the speaker
insecure and therefore cause hesitation (Erickson 1985, as quoted by Salo-Lee 1991: 7).

Consequently, it has an effect on fluency.
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In addition, when it comes to classroom activities, Harmer (2001: 104-106) discusses
the distinction between accuracy and fluency and calls them non-communicative and
communicative. He states that while non-communicative activities support the constant
stress on correctness and the need for feedback, communicative activities concentrate on
the production of speech without constant interruption from the teacher. He further
points out that intensive correction steers the focus on correct forms of a language and
hinders communication. He mentions that, both in accuracy and fluency work, teachers
should carefully consider how and when to intervene in students’ activities. Since the
primary focus of our material is on fluency, we agree with Harmer’s (2001: 107)
feedback suggestions: “We need to respond to the content not just the language form,
we need to be able to untangle problems which our students have encountered or are

encountering, but these are things we may well do after the event, not during it“.

Brumfit (1985: 12) says that pair and group work, communication games as well as
simulation are all common fluency activities. He notes, however, that in order to make
the best of such activities, students should use English as much as possible without
worrying about mistakes. Additionally, Hedge (2000: 277) introduces three specific
fluency-based activities: free discussion, role-play and gap activity. Actually, free
discussion, is the most common task type in our material. According to Hedge (2000:
277), “over a period of time, free discussion activities will involve students in talking

about a range of topics which engage their interest, opinion, histories, and experiences”.

All in all, communicative language teaching focuses on the use and functions instead of
the form of a language, as Harmer (2001: 84-85) states. The aim is to teach students to
use language suitable for different contexts with the help of activities that resemble
more or less real-life. Furthermore, the sharing and exchanging of information without
constant intervening on the part of the teacher is important, and the focus is mainly on
the content rather than on the form. All the main aspects of this approach are visibly

present in our material.

Communicative language teaching sets certain demands on the material as well, since it

should not ‘direct’ students to use only certain predetermined forms and structures
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(Harmer 2001: 85). Communicative tasks can be described as “a piece of classroom
work which involves learners in comprehending, manipulating, producing or
interacting in the target language while their attention is principally focused on
meaning rather than form” (Nunan 1989: 10). Hence, there is a need for tasks that

promote free discussion, which is why the tasks in our material concentrate on this need.

Communicative language teaching has also received criticism; firstly, because of the
challenges it sets for non-native teachers who are expected to provide solutions to all the
problems students have with the language; and secondly, because of the possible
deterioration in accuracy (Harmer 2001: 86). It is important to recognize that in order to
use a foreign language communicatively, there is a need to use grammar as a resource
(Nunan 1989: 13). However, Brumfit (1985: 10) mentions that when trying to
communicate the content of a message naturally, it is impossible to focus completely on
the correct form of a foreign language. Instead of introducing or revising grammar rules
concurrently with communicational activities, the focus in our material is more on the
already existing grammar resources. Moreover, Brumfit (1985: 12) argues that even
though it is important to introduce new language to students, it is still essential to create

possibilities for them to put the language they have already learnt into use.

Nikula (2008: 66) states that the more ‘free’ way to teach spoken language does not
replace the formal concept of language teaching; instead, it can function as a
complementary form. Also, according to Hedge (2000: 61), it is important for teachers
and learners not to err in thinking that in communicative activities it is excusable to
ignore accuracy completely. It is thus noteworthy to consider linking the two

approaches in a well-balanced way.

In the next section, we will define speaking as a diverse skill and illustrate various

aspects to consider when teaching oral skills.
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4.2 Speaking as a diverse skill

When speaking in a foreign language, Bygate (1987: 3) draws a difference between the
knowledge about a language and the skill to use it. This particular difference assumes
that even a student with a good vocabulary and grammar base may not be able to
produce the language, i.e. has not got the skill to use it. There is a distinction “between
knowing various grammatical rules and being able to use the rules effectively and
appropriately when communicating” (Nunan 1989: 12). Consequently, practising oral
skills in language classrooms is highly important, since the aim should be to prepare

students for different communicational situations.

Rivers and Temperley (1978: 4) discuss the distinction between skill-getting and skill-
using. They state, however, that these skills should not be seen as separate but as
complementary. The former is to do with the knowledge about a language, whereas the
latter encapsulates the skill to use it. Considering our material, we focus on the skill-
using, since it entails the main aspects of the skills we want to promote. In contrast,
skill-getting is more to do with other linguistic skills that are given more focus in
compulsory courses of upper secondary school, which is why we will not view skill-
getting more specifically. The following figure, as presented by Rivers and Temperley

(1978: 4), demonstrates the previous.
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PERCEPTION
(of units, categories,
and functions)
COGNITION
(knowledge)
ABSTRACTION
(internalizing rules relating
categories and functions)

SKILL-

GETTING
ARTICULATION
(practice of sequences
of sounds)

PRODUCTION

(or pseudo-

communication) CONSTRUCTION
(practice in formulating
communications)

RECEPTION
(comprehension
of a message)
SKILL- INTERACTION MOTIVATION
USING (or real (to communicate)
communication) EXPRESSION

(conveying

personal meaning)

(Rivers and Temperley 1978: 4)

In the figure one can see the following aspects that relate to skill-using; firstly,
interaction is the main objective; secondly, comprehension of a message is necessary for
interaction to succeed; thirdly, it is important to be able to personalize one’s messages;
and lastly, motivation to communicate should exist. Admittedly, time has passed since
the ideas were presented by Rivers and Temperley. Nevertheless, they are still

applicable, if they are paralleled with the conventions of language teaching today.

32



For a more precise description of oral skills, Bygate (1987: 5) divides them into motor-
perceptive and interaction skills. The former skills are to do with “perceiving, recalling,
and articulating in the correct order sounds and structures of the language” (Bygate
1987: 5). These are the more superficial parts of oral skills. The latter skills, instead,
involve making decisions about “what to say, how to say it, and whether to develop it,
in accordance with one’s intentions, while maintaining the desired relations with
others”, i.e. interacting by using the first mentioned motor-perceptive skills (Bygate
1987: 6).

Bygate (1987: 7-8, 11-12) further divides the demands that affect interaction into
processing conditions and reciprocity conditions. The first demand is concerned with
the pressure of time, i.e. the instant nature of speech without time to plan the message
beforehand. In addition, speaking often faces the need for repetition, for example due to
a listener’s missed message and the mistakes made during communication. The second
demand relates to the fact that speaking has an interpersonal dimension where the
relation between the speaker and the listener is crucial. Furthermore, in verbal
interaction one has the opportunity to receive instant ‘feedback’ and adjust the message

according to the reactions of the listener.

Tiittula (1992: 42) points out that communication is usually regarded to consist only of
verbal elements. The fact that non-verbal communication can supplement, replace or
even change the verbal message is many times not realized. Furthermore, it is important
to notice that even silence is communication; words are not the only means to convey
messages. Linell (1982: 6, as quoted by Tiittula 1992: 42) adds that in a face-to-face
situation no expression is merely a speech act but a part of a complex communicative
action that includes both the verbal and non-verbal side. However, we feel that these
aspects are not always taken into consideration in language classrooms. Consequently,
students might not realize the fact that non-verbal communication supplements the
verbal message and makes the general understanding much easier, regardless of the

number of grammatical errors, for example.
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Additionally, according to Lehtonen and Sajavaara (1985), verbal and non-verbal
communication is very closely attached to the speaker’s own cultural background.
Therefore, the norms of oral communication vary between different cultures. Finns are,
for example, generally regarded as much more reserved and silent than people from the
English speaking cultures and therefore, the expectations in communicational situations
can differ to some extent. They (1985: 195-196) note that a difference can be seen when
a Finn and an American or a Brit are compared as listeners. In English speaking
cultures, the listener is expected to be an active participant and show one’s presence
with verbal signals (e.g. uh-mhm, yeah, right, | see, etc), gestures or facial expressions,
to name a few. In contrast, a Finn can be a very quiet listener primarily using non-verbal
cues such as head nods. In our opinion, it is important to make the students aware of
these differences because it is easier to use a foreign language when one understands
and accepts different cultural characteristics. For example, we feel that it is valuable to
teach students the conventions of small talk since it varies from one culture to another

and one is expected to know how to use its conventions in a culturally appropriate way.

In addition to the aspects mentioned above, Tiittula (1992: 133-134) points out that
when a conversation is held in a language that is not the speaker’s mother tongue,
different kinds of comprehension strategies are essential. She mentions that Finns are
commonly poor at asking complementary questions due to the fact that it could be
interpreted as stupidity. Consequently, this can lead to situations where one says ‘yes’
even though the message was not understood. She emphasizes how important it is to
teach students different comprehension strategies. For example, it is necessary to know
how to ask for help or ask specifying questions in authentic situations. She also slightly
criticizes the dialogues used in language textbooks because the message is usually
understood right away and perfectly correctly, which, in her opinion, does not
correspond to real-life. Especially, when it comes to the English language, it is
important to ensure one’s understanding by asking complementary questions and by

giving feedback.

What is more, interaction involves negation between speakers. Bygate (1987: 27)

discusses the value of negation skills and divides them into negotiation of meaning and
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management of interaction. Firstly, he (1987: 29, 32) introduces two important factors
involving negotiation of meaning: the level of explicitness and the procedures of
negotiation. The level of explicitness means that the previous knowledge of the listener
is to be taken into consideration and consequently, it is important to give only the
information needed to achieve successful interaction. However, it is to be done without
an overflow of information. The procedures of negotiation involve paraphrasing,
speaking more slowly, sending the message more clearly, using metaphors and modified
vocabulary when necessary (see also Hedge 2000: 13, 266). Hence, the main goal is to
get the meaning through and communicate as comprehensibly as possible. Secondly,
Bygate (1987: 36) brings out the two aspects of management of interaction: agenda
management and turn-taking. Agenda management involves the speaker’s “control over
the content, that is, the choice of topic of an exchange, while turn-taking relates to the
obvious aspect of who speaks when and for how long” (Bygate 1987: 36).
Consequently, management of interaction is about speakers’ freedom to make decisions

about the run of a conversation.

When it comes to activities where the focus is on oral skills, there are, thus, various
aspects to be taken into consideration. Both the verbal and non-verbal side of
communication is important to acknowledge and the role of the listener in interaction
should not be forgotten. In addition, students should be given opportunities to speak
spontaneously, negotiate meanings, initiate conversations and take turns, among other
things (Hedge 2000: 263). Consequently, students should be made aware of the
communication strategies, which is why we have included such activities in our

material.

All in all, Nunan (1989: 32) summarizes the key aspects that one needs for developing
good oral skills, from which we chose the most relevant for our material. These aspects

are:

- an acceptable degree of fluency;

- transactional and interpersonal skills;

- skills in taking short and long speaking turns;
- skills in the management of interaction;

- skills in negotiating meaning;
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- conversational listening skills (successful conversations require good listeners as well as
good speakers);

- using appropriate conversational formulae and fillers.

(Nunan 1989: 32)

Having now viewed the diversity of oral skills, the next section will conclude this

chapter by discussing challenges in teaching oral skills.

4.3 Challenges in teaching oral skills

Language learning in schools is usually stigmatized as very systematic and grammar
based. What is more, it can be difficult for teachers to step out of the comfort zone and
look beyond the already existing materials in textbooks. Ddrnyei (2001: 63) states that
there is a high pressure among teachers to prepare students for language exams. He adds
that teachers react to such pressure by narrowing the curriculum and focusing on tests.
This is very common in Finnish upper secondary schools as well, where the
Matriculation Examination mainly dictates what is important and what is secondary.
Unfortunately, oral skills, especially communicative speaking is many times left at the
background. Dérnyei (2001: 63) brings up a general reasoning behind these problems:
“There is simply not enough time for most of us to personalise the curriculum, to
elaborate on certain points and to supplement the material where necessary”. Dornyei
(2001: 63) further points out that the vast majority of language exams fail to assess the
aspect of communicative language content. For this reason, he adds that the teaching of
oral skills from a communicative starting point is a neglected component in second
language classrooms, in spite of the fact that the majority of the students learn a second

language with the desire to communicate.

In a quite recent study, Huuskonen and Ké&hkodnen (2006: 127-128) found that some
upper secondary school teachers see speaking as a practical skill and, therefore, as
inferior compared to the theoretical side of upper secondary school teaching.

Consequently, many teachers favour written skills over oral skills. Huuskonen and
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Kéahkonen gave the following examples of this viewpoint: the lack of time, group size,
the Matriculation Examination, lack of training and student-related reasons, such as
shyness to speak, to name a few. Furthermore, if oral skills are not tested they are not
valued as much. Nevertheless, many teachers saw the practising of oral skills just as

important as written skills.

Additionally, Salo-Lee (1991: 14) says that language teaching in Finland is more
focused on written forms and that language teachers have a tendency to evaluate oral
skills based on the same norms as they evaluate written output. Consequently, so do the
students. Juurakko and Airola (2002: 109) point out that there needs to be an awareness
of the differences between speaking and writing. They highlight the interactive side of
speaking and the meanings speakers co-create in different situations. Similarly
according to Tiittula (1992: 133), it has to be recognized that writing and speaking are
both communicative actions but for different purposes. Compared to one another, verbal
interaction cannot exist without a situation, listener, time and place, whereas writing
can. She further notes that situations change constantly, which means that speakers have

to adapt to new situations and speaking partners.

Unfortunately, communicational situations in school surroundings can be too narrow.
Moreover, many times in language classrooms students do not see the situation as
communicational and only concentrate on producing accurate language. The
conversation tasks in textbooks are often carried out so that students stare at their books
and monotonously go through the exercises. Therefore, the share of real face-to-face
communication can be almost nonexistent. Also Salo-Lee (1991: 18) says that
communication in language classrooms consists mainly of monologues and question-
answer activities where the answers are very often too short. Consequently, this does
not stand for the requirements of a conversation and can result in a difficulty to keep up

a conversation in out-of-school situations.
In addition, Nunan (1989: 27) draws attention to the difference between monologue and

dialogue. He points out that giving presentations, for example, is a completely different

area of oral skills than interacting with people. He further states that even native
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speakers with strong communication skills might not be good at giving oral
presentations. This is a problematic area in the Finnish educational system where oral

skills can be evaluated in terms of presentation skills.

Consequently, in order to improve the teaching of oral skills, the social and interactional
dimensions should be adduced more, as Nikula (2008: 66) states. Therefore, one starting
point of our material is the same statement that she highlights: participation is not learnt
without participation. In our thesis, the definition of good oral skills is the ability to
participate in social interaction and our emphasis is particularly to highlight the
communication between the students themselves. Because oral communication is
regarded as a challenge for many upper secondary school students, we aim to lower the
threshold for participation.

Takala (1998: 89) sets out a challenge for the Finnish language education and hopes that
more attention would be paid especially to spoken language. In addition, Harjanne
(2008: 111) points out that because the demands of today’s international connections
require Finns to acquire communicative skills, the significance of oral skills in foreign
language education is now more crucial than ever. We agree that it is justified to expect
language teaching to meet these challenges. From our point of view, there is a concern
that the importance of oral skills will remain a topic of discussion but nothing concrete
will actually be done. With our material, we want to take the discussion to the level of

action and create new possibilities for students.

To summarize, chapter 4 illustrated the need to highlight the importance of oral skills in
schools. Oral skills should be viewed as a broad concept with many relevant elements to
consider since successful communication requires cultural awareness and knowledge of
different communication strategies among others. Therefore, more attention should be
given to genuine interaction where the functions of a foreign language are seen prior to

the grammatical aspects.
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5 AIMS OF THE MATERIAL PACKAGE

As we have presented the aims of our material alongside the theoretical framework, let
us now take a look at them more specifically. This chapter outlines the cornerstones of
our material package. The material is in form of a voluntary course aimed at upper
secondary school students. We start by reasoning the need for our material and then
present our target group more specifically. After this, we describe the content of the
material by demonstrating the most common task types and the course structure in

general.

5.1 A need for a new kind of material

Even though language teaching in Finland today is mostly on a good level, there is
always room for improvement. Despite the fact that oral skills in general have gained
more attention in language education, it can be argued that the focus is still mostly on
passive understanding and the communicative side of oral skills is not emphasized
enough. The reason for creating this material stems from a need to offer modernization

and enrichment to the teaching of oral skills and English in general.

When the rest of society is keeping pace with the rapidly developing technology, the
educational environment drags behind. Even though schools today are purchasing
technology equipment and are, in that sense, more and more up-to-date, there is a lack
of concrete media use among teachers. This is also seen in the Finnish media, where
there is constant discussion, for example in the ‘Teacher’ —magazine, about the
ignorance of the technological possibilities in schools. As discussed in chapter 3, this
results in a gap between the school and students’ everyday lives, which can,
consequently, create demotivation among students. Therefore, our material offers up-to-
date and well chosen topics in which the media functions as a link as well as a
motivator. The incorporation of the media is, in other words, the core of our material

package alongside with the emphasis on oral skills.
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In general, students are not given enough possibilities for free discussion. If they have a
chance to produce only a few sentences per lesson, the threshold for speaking is high
and the mistakes are highlighted more easily. Consequently, students can appear to be
unable to convey their thoughts in English. Moreover, it is a well-grounded concern
whether they are able to initiate interaction or keep up a conversation. Therefore, when
students are given more opportunities to speak, it is likely that the threshold would get
lower. Furthermore, in contrast to ‘normal’ language classrooms in upper secondary
schools, our material highlights interaction between the students themselves and the fact
that speaking is not spoken writing. With this emphasis, we want to reduce feelings of
language anxiety and self criticism and make the students aware that speaking is first

and foremost communicating, not performing.

In addition, a factor that cannot be bypassed when focusing on oral skills is the
awareness of social skills. These two skills walk hand in hand when interacting with
people. Behind this idea is the common assumption that language and culture are
inseparable and one cannot examine those two in isolation. Nyyssola (2008: 66) states
that, through the media, one is able to learn social skills as well as behavioural schemas
that strengthen general communality. He also points out that media contents provide
knowledge about accepted behaviour in everyday life situations. In our opinion, the
media offers an unquestionable strength to language learning and teaching of oral skills.
Because of the fact that our material focuses on the social and interactional dimensions

of speaking, the significance of social skills is inevitable.

Actually, a course and a course book focusing on oral skills already exist for upper
secondary school students but it can be argued that the book has its deficiencies. As
mentioned in the introduction of the book, the aim of the course is to prepare students
for Matriculation Examination, which has probably influenced the activities in the book.
Noteworthy is that the content of the book is just as extensive as all the other course
books and therefore it does not fully focus on communication. To illustrate this, it
contains a lot of text, written exercises and a broad vocabulary section. Despite the

deficiencies, it of course entails a lot of useful content, e.g. a wide scale of topics and

40



the practising of pronunciation. Still, too little attention is given to free discussion and
genuine interaction. Consequently, the need for a course and a course material that
specifically focuses on these aspects is evident. What is more, our material is created for
teachers since the focus is on promoting students’ oral skills. We considered this the
most suitable solution because in our opinion, a ‘thick’ course book is not necessary in
order for students to practise oral skills. Instead of relying on a course book, in our
material the media functions as a supporter of the activities and stimulates the students

to participate.

All in all, the aims of the current material package are the ones already presented in
chapter 1, however, now with concrete descriptions of how they are implemented in the

material. It is noteworthy that some of the aims overlap with each other.

1. Tosee the learner as a whole person.

e Students are given many possibilities to share their opinions and
interests. Also, students’ emotional side is taken into consideration, for
example by dealing with anxiety in relation to speaking in a concrete
way.

2. To emphasize the teacher’s role in the classroom.

e Since the instructions of the material are designed for the teacher, s/he is
responsible for the organization and implementation of the activities.
Most importantly, the teacher embodies the class spirit so s/he should be
fully committed to the course/class.

3. Tocreate a relaxed and safe learning environment.

e This is aimed to achieve with a pleasant atmosphere where the media,
specifically videos and music, is in a central role. Furthermore, since the
focus is not on accuracy and students are not evaluated in any way, they
can concentrate on purely communicating without worrying about
making mistakes.

4. To use the media as a link in building a bridge between the school and students’
everyday lives, i.e. to offer relevance to language learners by means of the
media.

e The material contains diverse media content with current, intriguing and
funny topics, mainly from the Internet. For example, familiar TV formats
and music videos that students also meet in out-of-school situations are
utilized.
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5. To practise oral skills with the emphasis on genuine interaction.

e The activities are based on discussions and sharing of ideas between the
students themselves. Since no concrete course material is offered for the
students, they can freely focus on speaking.

6. To promote pair and group work.

e Since the focus is on oral skills, all the activities involve pair and
especially group work. A variety of group work skills are practised
through different activities.

7. To respond to the call of time by creating an up-to-date material that puts the
technological possibilities in language classrooms into use.

e Taking all the previous into consideration, the material offers concrete
ways for English teachers to benefit from the media, specifically the
Internet. For example, various Internet sources are included in the
material.

5.2 Target group

The material package is aimed at upper secondary school and the target group, in
particular, is third-year students. We have considered that these tasks would be used in a
voluntary English course but we encourage teachers to use the tasks in other courses as
well. The reason why we think this material is most suitable for third year students is
the fact that the ability to speak in a foreign language needs a solid base of other
linguistic skills as well, such as the knowledge of grammar, reading and listening
comprehension skills, and a good base of vocabulary. These skills are learned fairly
early on in the Finnish school system; still, most students lack the confidence to speak
freely. It is, of course, the teacher’s responsibility to modify the tasks to suit the needs
of different courses and with some alterations, the tasks could be used in lower levels as

well.
The goal for upper secondary school students is to reach the level B2.1 in speaking. The

following excerpt gives a description of this particular level and the objectives for upper

secondary school students.
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Can give clear, accurate descriptions of a variety of topics within his/her sphere of
experience, talk about impressions and highlight the personal significance of events and
experiences. Can play an active role in the majority of practical and social situations
and in fairly formal discussions. Can interact regularly with native speakers without
unintentionally amusing or irritating them. Linguistic expression is not always
completely elegant. (National Core Curriculum for Upper Secondary Schools 2003:
246.)

The description highlights the goals that our material strives to achieve. Students’
personal interest as well as practical situations should to be taken into consideration,
instead of focusing merely on formal aspects of speaking. The National Core
Curriculum for Upper Secondary Schools (2003: 103) furthermore supports our idea
that language courses “may also deal with other themes in accordance with students’
interests, on the one hand, and so as to take account of the requirements of current

interests, on the other”.

5.3 The content of the material

We aimed to design the material from a student perspective. In order to increase
motivation, we have taken the target group into account by choosing themes that are
attached to students’ personal interests. Even though our material contains many
delightful themes, with the purpose of increasing critical thinking and common

awareness, there are societal and global topics as well.

The majority of the themes in our material are the outcome of our brainstorming. We
chose such themes that we considered to be relevant and interesting for the target group
and from which there was intriguing media content available. Some tasks were also
created during our teacher trainee year. In addition, during the process of making the
material we glanced through some upper secondary school book series, for example
Key, In Touch, Culture Café and Open Road and picked out few, the most frequent,
themes. The thought behind this was to enable the use of parts of the material as

complementary to other upper secondary school courses as well.
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Dornyei (2001: 76-77) introduces several motivating features of task content.
Regarding the tasks in our material, the most relevant features that he mentions are:
challenge, interesting content, the fantasy element, the personal element, competition

and humour. These six features are presented below:

- Challenge is an important feature because humans simply like to be challenged.
It is good to present such tasks that give students possibilities to solve problems,

discover something or overcome obstacles, for example.

- Interesting content is self-evident but still a very important aspect. Students’
interest can be raised when the topic is in relation to things that they already

value or find interesting.

- The fantasy element is meant to be something fascinating. In practice, it means

the use of imagination, for example role-play with fictional characters.

- The personal element attaches personalized aspects to tasks by making the
taught content more relevant to students’ everyday lives. For example, a teacher

can use a popular TV program in teaching.

- By using competitions as a motivating feature the teacher can add excitement to
the classroom. One still has to make sure that the situation does not get too

competitive and also ensure that ‘losers’ do not hurt their feelings.
- Last but not least is the share of humour in the classroom. We feel that usually
people of all ages and cultures respond to humour and it is meant to lighten up

the atmosphere, provoke laughter and provide amusement.

The thread running through our material is based on the above described features. Some

lessons contain several of these features and some focus on one feature in more detail.
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Hedge (2000: 273) mentions the value of meaningful input and the importance of giving
students possibilities to practise and produce output in various tasks. Input data can be
either verbal, which can be presented by using a reading passage or audio material, or it
can be non-verbal, for example, in the form of a picture (Nunan 1989: 10). Since our
focus is on communicational activities, we want to offer suitable input for the students.
This way they get inspiration for discussions and a better idea of what is expected from
them. What is more, Hedge (2000: 13) says that when interaction is taking place in pairs
or groups, students do not only produce output but also receive input. This gives

preferences for pair and group work in general.

All the activities in our material involve pair or group work, which is quite inevitable
when the focus is on interaction. However, we recognize the risks involved with group
work, such as some individuals being more dominant or some shyer than others. It is,
thus, important to vary the formation of the groups. Moreover, Rivers and Temperley
(1978: 47) emphasize the importance of providing clear motivation for students when it
comes to communicating with each other in groups. They draw on the fact that instead
of expecting students to interact just because they are involved in group work, there

should be activities that have an intrinsic interest for them.

As mentioned earlier, free discussion is the most common activity type used in our
material. According to Hedge (2000: 277), free discussion supports the conventions
needed in real-life conversations. Free discussion can, however, create some challenges
in the classroom. Students may experience anxiety if they have to share their ideas and
opinions about topics which are unfamiliar. Additionally, free discussion activities do
not ensure participation from all group members. In view of the previous, Hedge (2000:
276-277) notes that free discussion should preferably have support from some extra
material, e.g. from pictures, questions or quotations. These forms of ‘support’ are also

strongly present in our material.
In addition, there are some role-play activities in our material. Hedge (2000: 279-280)

points out that the challenges students may face when they are expected to express their

own opinions, e.g. with free discussion, can be reduced with role-play. This way,
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students can hide behind a role and not worry about their persona being exposed to
other students. What is more, role-play gives a chance for the students to ‘act’ in
different contexts and thus, they learn more about the different functions of a language.
She further reminds teachers to be careful with the cast of the roles, in order to give
everyone approximately the same chance to speak. In fact, role-play has more
advantages when it is done in pairs or groups instead of having every group ‘acting’ in
front of the classroom. However, a role-play activity can be challenging when the roles
given are too distant or unfamiliar to students. It is therefore important to ensure

students’ understanding of the roles they are given before the actual activity.

Hedge (2000: 293) states that there should be clear ‘phases’ in the classroom for the
teacher to handle various speaking activities. She introduces an example of different
elements of a lesson that deals with role-play. Firstly, the lesson can start with input
materials, whether spoken or written. Secondly, the information concerning the activity,
as well as the possible vocabulary demands are presented. Lastly, there can be pair or
group work which can result in interaction between the entire class. The idea is that the
teacher starts with simple activities before introducing the more complex ones. The
phasing of these elements, i.e. their organization and instruction, is an important aspect
for the teacher to acknowledge. This particular example is valuable for us in view of the

run of the lessons in our material and the role-play tasks in it.

Another activity that Hedge (2000: 281) talks about and which is present in our material
is called gap activity or more particularly information gap activity. It involves activities
where students interact in pairs or in groups and each student has information that the
others lack. It also entails fluency work and the negotiation of meaning (see section 4.1
and 4.3). We see this kind of an activity as a way to motivate students to use their

communicative abilities in order to get the information needed for completing the task.

All in all, the present material consists of 15 themes. Most themes take two 45-minute
lessons but there is some variation. For example, few themes that are broader may take
more time. In addition, there are concrete aims provided for each theme. The activities

are designed for a class of 20 students because it was easier and more practical for us to
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plan the different actives. Also, 20 students is a reasonable approximate number for an
average class size. Of course, depending on the number of the students, teachers need to
be prepared to adjust the activities to suit their classes. Each lesson contains diverse
media content integrated with a variety of discussion tasks. The media content, whether
a picture, music video or a short video clip, is often the basis for discussion. Almost all
the pictures used in the material are from the Internet which is why we have provided
the source for each picture. Due to the possible changes on the Internet, some of the
selected YouTube clips as well as other sources used in our material can disappear in
time. Therefore, teachers need to be active and check the videos every now and then in
order to utilize the best video content at hand. The outline of the course is designed in
way where ‘heavier’ themes are situated in between the ‘lighter’ ones. Careful

consideration has been given for the construction of the course and the material.

Overall, chapter 5 presented the aims for the material package. It demonstrated the need
for teaching materials that focus foremost on oral skills and on genuine interaction.
Since the utilization of the media is a current topic in schools, we wanted to take the

discussion to the level of action and create a material that responds to the call of time.
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6 CONCLUSION

When highlighting the communicational viewpoint in classrooms, Salo-Lee (1991: 2)
notes that designers of teaching materials and language teachers especially are in key
positions, since they should know the conventions of the spoken language. However,
she points out that it takes time for the information and new ideas from research to
influence teaching materials. As one can see from the theoretical framework, the
teaching of oral skills and the utilization of the media in teaching have been widely
discussed for a long period of time. For that reason, the present material package
responds to the need to update teaching materials and the teaching of English in general,
to some extent. Specifically, the material provides humanistic tools for English teachers
to create relevance for students by narrowing the gap between the school and students’
everyday lives. This is done by using diverse media content and emphasizing genuine

interaction in the classroom.

Considering the content of the material, the theoretical framework of this thesis has
been made from a practical point of view, since the aim was to avoid a gap between
theory and practice (see section 2.3). The theoretical framework has been a solid
baseline for the material throughout the process and therefore, it promotes the present
material package clearly and consistently. What is more, our own views concerning the
content of the material have systematically been presented alongside the theoretical

framework, which demonstrates the compatibility of these two.

Even though we have a great confidence in our material, teachers still need to be aware
that there is no such rock-solid golden activity that works perfectly regardless of place
and time, as Dornyei (2001: 30) points out. He further notes that groups themselves
differ a lot and therefore an activity might work better for one group than another or
simply work better tomorrow than today. Overall, when it comes to methodologies, it is
important to keep in mind that they work differently in diverse classrooms and
situations, and the main goal would be to concentrate more on the processes than on
products (Brumfit 1985: 25).
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Additionally, the use of the material requires a certain ‘touch’ and attitude from the
teacher, which creates some limitations for our material. As mentioned in chapter 2, the
teacher’s personality is in a central role when motivating students. Taking this into
consideration, this material may not work for everybody. Furthermore, students might at
first be reluctant to participate because the themes and activities in the material are
mostly out of the ordinary. Therefore, the significance of the teacher’s own attitude is
even more crucial. In order for students to get excited, it is essential for the teacher to

show his or her own enthusiasm and create an encouraging atmosphere.

Activities in the material have been partially tested and they have received a very warm
welcome. The students have been enthusiastic about the incorporation of the media in
the language classroom and it clearly motivated them to participate in different
activities. Actually, the feedback collected from the students gave us innovative ideas to
further improve the already tested activities. It would be, however, important to

systematically use the material as a whole, in order to prove its functionality.

To conclude, production of new teaching materials is needed on the account of rapidly
changing society. Especially, the media should be applied in the creation of teaching
materials. In our material, the media is used as a motivator when practising oral skills.
Nevertheless, the wide range of possibilities the media offers can be utilized in other
parts of language teaching as well. Moreover, students themselves are experts on
modern technology and are in contact with the media constantly. Therefore, they should
be given more opportunities to make good use of the technologies in schools, such as
the Internet. We hope that this material package partly responds to the above mentioned

shortcomings and will be a source of inspiration for language teachers.
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Clewr teadher

This material is created for you to motivate your students to speak English with the help of many intriguing
and up-to-date topics as well as catching activities. The material is designed in such a way that you first
find instructions for the lessons followed by different appendices. You can also consider presenting some

of the material in the appendices in form of a power point.

The activities are designed for a class of 20 students; therefore, depending on the number of students, you
need to be prepared to adjust the activities to suit your class. Group work is an essential part of the
activities. With this in mind, in order to get variation, we recommend that you pay attention to the formation
of groups. In the beginning, it might be good if you let students work in groups of their own choice, but when
they get more familiar with each other, make sure that there is more diversity. Even though the activities
highlight free discussion between the students themselves, you need to take an active role. Mingle around
the class, participate in discussions and show your general interest towards your students. The topics and
the implementation of the activities require your full presence. Be sure to also highlight that students

should try to use English constantly throughout the course.

Because the material is based on the utilization of the media and YouTube is the core medium, you need an
Internet access for each lesson. There will be several music suggestions supplementing the lessons, which
should be presented preferably with music videos. Due to the possible changes on the Internet, make sure
you check the video material before each lesson. What is more, the material includes topics that are
current today, so; you should try to stay ‘up-to-date’ yourself. You can follow current media topics and

events, and modify the activities when needed.

We hope you get inspired and enjoy the materiall

i%ma/ ;%mad(// ;%/Wa O)%{)%//




http:// thelostjacket.com/community/running-start




LESSONS 1 AND 2

Aims: Introducing the course: getting to know gach other: enfiancing group Spirit

lowering the threshold for speaking: starting to advance group work skils.

Music
Song suggestions: Bob Marley - Sunshine Reggae; En Vogue - Free Your Mind

The selected song is played at the background while students come to the classroom.

Introduction of the course
. Tell the students about the conventions used in the course (see Dear Teacher).
2. Show the students the covers of each lesson, so that they will know the content of

the course. Elaborate briefly the upcoming topics.

Anxiety in relation to speaking

. Show pictures and questions related to the topic. See appendix |. Discuss the ideas
that the pictures and questions evoke together.

3. Share your own experiences, for example situations where you have experienced

such anxiety.




Speed dating
|. Show the following video clip about speed dating.

http://www.youtube.com/watch?v=iTbBHoerMbk

2. rganize the desks in a circle so that half of the group is facing in and the other half
is facing out. Every student will be facing a partner.

3. bive each student a different question from the handout. See appendix 2. Each
student is supposed to pose the given question to the partner facing them. Show the
following topics for them to discuss before the questions. It is good to sZa/fwith easier
topics to get the conversation going.

- Hobbies;

- Favourite school subject, why?

4 Give each partner 3 minutes for discussion (in case there is an odd number of
students, one student will have a 3 minute break). If possible use a timer with a bell to
signal the switch.

0. When the timer rings, ask the students in the outer circle to move on their left in

order to start a discussion with a new partner.

| call your bluff’
. Share 3 statements about yourself. One of them is true and two of them are false.

E.g. T have a black belt in judo’ types of statements.



http://www.youtube.com/watch?v=iTbBHoerMbk

2. In groups of 3-4, give students about O minutes to discuss and come up with
explanations for the true and false statements. Each group will have a chance to
present their opinion to the whole class. Reveal the true statement in the end.

3. In the same groups, each student should now similarly come up with 3 statements of
their own. Give them about 3 minutes.

4. In turns, students will present their statements. After one student's statements, the
rest of the group members have an opportunity to ask 2 specifying questions of any of
the statements they want to know more about. They will do it in rounds presenting |
question at a time. The group members should then guess the correct statement.

0. In the end, students will reveal their true statements.




APPENDIX 1

Clip art http://www.buzzle.com/ articles/ public-speaking-anxiety html

|. What comes to your mind when looking at these pictures?
2. Why do you think people are nervous when talking in a foreign language?
Would you like to share your experiences?

3. In relation to speaking, how could the feelings of anxiety be diminished?




APPENDIX 2
WHAT IS YOUR OPINION...?

What do you think about people who ‘improve’ their looks with the help of plastic
surgery?




"
than older generations?
What do you think about the saying 'youth is a state of mind'?
Would it be ok if you had to wear school uniforms?

h

What do you think about the claim that young people today are generally more selfish







LESSONS 3 AND 4

Aims: lustrating the importance of visual and non-verbal aspects of communication;

practising self-expression: learming about non-verbal communication; recognizing one s

themselves as speakers of their mother tongue; the other one should reflect how they
see themselves as speakers of English. Pictures can be real photos of themselves or
they can also find such pictures in magazines etc. They should be prepared to present
their thoughts in small groups.

Note: |t is recommendable to take some extra pictures along in case some students do

not find any.

Music

Song suggestions: Enigma - Return To Innocence; Rob Dougan - Clubbed To Death

Visual
|. One of the suggested music videos is first played without a sound. The purpose of this

is to highlight the importance of visual and some non-verbal aspects of the video.

“
strengthis and weaknesses as a commumicator.
Preparation for this lesson:
|. Ask the students to find 2 pictures. One of the pictures should reflect how they see

ol



2. In groups of 3-4 give students about & minutes to discuss the content of the video
with the help of questions. See appendix I.
3. Play the video with the sound.

Speaker images

[. In the same groups, students should take out their pictures reflecting their speaker
images.

2. In turns, give students about 20 minutes to share their ideas. They should compare
their speaker images in accordance with their mother tongue and English, using the

pictures as the basis.

Silent Film

|. Show a silent film video clip with Charlie Chaplin.

http://www.youtube.com/watch?v="73i84xYel/|&feature=related

2. In the same groups, give students about 10 minutes to discuss the aspects of silent
films with the help of the questions. See appendix .

3. bather some general thoughts that came up in the group discussions.



http://www.youtube.com/watch?v=79i84xYelZI&feature=related

Mime

|. Show a video clip where the story of the song /zrzis mimed.

http:/ /www.youtube.com/watch?v=osnllB3blim-E&teature=related

2. In groups of 3, give students 15-20 minutes to practice miming.

3. Show them a description of a situation where they can only use body language and
non-verbal cues. See appendix 2.

4. Each student in the group gets two situations that s/he should mime to other group

members. See appendix Z. The others should try to interpret what the one miming is

it

http://interactioninstitute.org/blog/ category/ structural -transformation/

trying to convey.



http://www.youtube.com/watch?v=osnUB9bUm-E&feature=related

APPENDIX 1

Music video
Can you briefly tell what the idea behind the video is?
What is the atmosphere/maood in the video?

What type of music do you think should go with the video?

Silent film

How important do you consider the music to be in silent films?
Do you think that the film would have been better with speech?
What makes the story of the film understandable?




APPENDIX 2

You are abroad and meet your friend's friends who do not speak any of the
languages you do. Explain the following situations to them by using only your

body language or non-verbal cues very specifically.

4 You have a boy-/qirlfriend waiting for you back home but you feel that it is good to

spend some time apart

0. You are a fan of the band /Aree Joors Down and you like to listen to them in your

iPod.




http://www tietoviikko fi/ taustat/articlel 37790 ece

http://englishworldelprovencio.wordpress.com/



http://englishworldelprovencio.wordpress.com/

LESSONS 2 AND b

Aims: Nustrating cultural differences and conventions; practising listening skills;

practising small talk

English vs. Finnish - Introduction to the topic
. In pairs, give students 9 minutes to briefly discuss the general cultural differences
between English and Finnish speakers.

2. bather some general ideas.

‘I'm all ears’

. Give students about 0 minutes to make notes about their characteristics as
communicators. bive them some questions to get the exercise started. See appendix .
2. Divide one handout per pair with different complementary questions and
conversational gambits. See appendix Z. Give students a few minutes to go through the
handout and elaborate when necessary. In this exercise the role of the listener should
be emphasized.

d. bive students about & minutes each to tell their pair about their characteristics as

communicators.




4. The one listening should take an active role by making use of the examples in the
handout. The listener should use at least 9 complementary questions or conversational

gambits.

Small talk

|. Write sma/l talk on the blackboard.

2. Show the students questions about small talk. See appendix 3.

3. In groups of 4, give students 9-10 minutes for discussion.

4. Bo through the questions with the whole class. Each group should present some
ideas they have discussed. Supplement the answers when needed and give examples of
some typical small talk situations.

0. Show the following humoristic video clip about the ‘origins’ of small talk. While
watching the video, you can point out the characteristics of small talk discussed

earlier. To make it more fun, ask the students can they, as Finns, relate to the video.

http://www.youtube.com/watch?v=hb0etENhY 74

B. In the same groups, give students 10 minutes to discuss the norms of small talk with

the help of the handout. See appendix 4. The idea is to come up with reasons or
opinions why some of the given topics are appropriate when making small talk and why

some of them are not. Go through the topics together.



http://www.youtube.com/watch?v=hb0ef6NhY74

7. Give examples of different small talk situations. See appendix 4. In pairs, give
students 10-15 minutes to make small talk. The main idea is to keep the conversation

going and to avoid awkward silence.

Note: This exercise is meant to be very humoristic. Try to elaborate the topic with

funny examples which the students can relate to.




" ‘
Are you more of a talker or a listener? Do you like to talk more about
yourself or do you prefer listening about other people?
When you talk, do you blab everything quickly out or do you like to

h ol

APPENDIX 1

You can consider the following:

first carefully consider what to say?

Do you get nervous or excited when talking with new peaple?




APPENDIX 2

- Uh-huh

- Huh? ‘
- Oh.

sorry?
- Pardon?
- Really.
- | see.

Now | get it.
- You're kidding.

|

- Isn'tit?
- Yeah.
- Right.




APPENDIX 3

What is small talk?

Why people make small talk?
Are there cultural differences when it comes to small
I|

talk?




APPENDIX 4

Small talk - what is appropriate? Discuss.

. How much you make

2. Your home tawn

3. The weather

4 Your health problems

0. Your family

b. Politics

7. Comments on clothing
8. The death penalty

9. Religion

|0. The local hockey team




APPENDIX a

Small talk - practice makes perfect!

|. At the bus stop

2. In the elevator

3. At a party

4 At the beqginning of a business meeting
2. In the teachers’ room

B. At your friend’s housewarming party
7. On a crowded train

8. During a lunch break
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LESSONS 7 AND 8

Aims: Discussing different forms and impacts of bullying and discrimination; raising

awareness and discussion with strong visual aids; practising critical thinking

Music

Song suggestions: Greenday - Boulevard Of Broken Dreams; Eminem - Not Afraid;

Sugababes - Ugly; Christina Aguilera - Beautiful

Introduction to the topic

|. Play Greenday's Boulevard of broken dreams. Tell the students to keep their eyes
closed while they listen to the song.

2. In groups of 3-4, give students a few minutes to discuss what bullying is.

3. Show pictures and questions concerning bullying. See appendix 1.

4. Give students about 20 minutes to discuss the emotions that the picture and the

questions evoke.

Ryan's story

[. Tell briefly the story of Ryan.

2. Go through the wordlist concerning the video clip together. See appendix 2.
3. Show the following video clip.




http://www.youtube.com/watch?v=EILGINymhTE

4 Start a whole class discussion with help of the questions. See appendix 3.

Discrimination
. In groups of 4, give students about 20-30 minutes to discuss the statements
about discrimination. See appendix 4.
ol

2. lse hats or bowls from which the students can draw out the different
statements.

3. Each student draws out | statement at a time, reads it out loud and shares one's
opinion about it After that, the rest of the group shares their thoughts as well.

4. Ask each group to present -2 statements that raised the most discussion to the
whole class.

0. End the task with a whole class discussion about the selected statements.

Wrapping up the topic

. Play one of the suggested songs.



http://www.youtube.com/watch?v=E1LG9NymhTE

APPENDIX 1

http://champagnewisdom.blogspot.com/




Why somebady bullies?

How should one intervene in bullying?




http://adlandcreative.wordpress.com/2011/03/20/ against-bullying/

What is hurtful?

What are the consequences of bullying?

Do words hurt more than punches?
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http://www.interview mastermind.com/ bullyin

g-in-the-warkplace/bullying-in-the-workplace-

are-you-a-victim/

How do the forms of bullying differ depending on




To what ‘extreme’ consequences bullying can lead to?

Why?

Pictures without sources: |té-Savon poliisilaitos/ National preventative material




" ‘
Convinced = olla taysin varma
Encounter = kohdata
Humiliation = niyryytys
Bystanders = "sivusta seuraajat”
A good laugh at his expense = hyvat naurut hanen kustannuksellaan
Make a commitment = sitoutua
In the long run = ajan mittaan
h ol

APPENDIX 2

Relentlessly = saalimatts

Fragility of adolescence = nuoruusién hauraus




APPENDIX 3

What kind of feelings does Ryan's story evoke?

story?

What is said about bystanders?

What is the most important lesson that you learn from the ‘
!










-
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http://advice.lovedetour.com/tkellis/men-are- from-mars-women-are- from-venus-by-john-gray-book-review. htm|




LESSONS 3 AND 10

Aims: Thinking about the differences, stereotypes and generalizations of men and
WOImEN: raising discussion with the help humour and irony.

Extra material- The series Sex And The Lity, season b, episode 7+ The Post-it Always
Sticks wice.

Music

Song suggestions: Bananarama - Venus; Busta Rhymes - | Love My Chick; Baha men -

Who Let The Dogs Out

Differences between men and women

|. Show the following stand-up video clip by Russel Peters.

http://www.youtube.com/watch?v=4d0AjXS ZJ|oGfeature=related

2. In groups of 3-4, give students about 0 minutes to discuss the differences between
men and women in general,

3. Show different statements about men and women. See appendix I.

4. In the same groups, give students about 20 minutes to go through the statements
and share their own opinions.

0. Each group should choose one statement that suits the description of men and

women the best.



http://www.youtube.com/watch?v=4dOAjXSZJ1o&feature=related

ttp://www.toonpool.com/ cartoons/ battle%20of%20the%20Sexes_B8I0

Game: The battle of the sexes

(Adapted from the Finnish board game /sgnts vs. Eménts)

. Form groups of 4-6 depending on the distribution of boys and girls in the class.

2. The group should have two teams: the boys and the girls. In case there are fewer
boys or girls in the class, girls can pretend to be boys and vice versa.

d. Divide the question cards, so that each team will have 2| cards. The 'girls’ get the
pink cards which contain questions from the ‘women's world' and the ‘boys' get the blue
cards which contain questions from the ‘men’s world’. See appendix 2.

4 Tell the teams that they can freely discuss the possible options before ‘locking down
their answer'.

3. bive students about 20 minutes to play the game. You can play the suggested songs
at the background to make it more entertaining.

B. In order to find out the winners, tell the students to count the correct answers of the

opposite team during the game.




Sex and the city

|. Show a |a minute clip of an episode of the series Sex and the city. Start the episode 7,
Ihe Post-it Always Sticks Iwice, trom the beginning and stop after 13 minutes.

2. Wrap up the lesson with a whole class discussion about the portrayed images of men

and women with the help of the questions. See appendix 3.

http://dchetty.co.za/2008/04/ white-tv/




APPENDIX 1

Men's statements:
Women understand colour. They seem to know what to wear all the time. Men just think red is nice,

pink is nice, so why not have them together?

Men speak in sentences. Women speak in paragraphs.

Men can watch an entire film without having to ask who is that, what does he do?
Men can drive without having to ook at themselves in the mirror.

Men |ook at going down the gym as a physical activity, to women it is a social event.

Women recall every outfit they have worn for the past two decades. Men cannot remember what
they were wearing yesterday without |ooking on the floor next to the bed.

Women's statements:
Women have a built in calendar gene - we remember birthdays, anniversaries and appointments
effortlessly.

Women are missing the parking a car in between two straight white lines in an empty car park gene.

Men will do something and not think about the risks involved, then be sorry after. Women will think
about the risks involved beforehand.

Women have the take things personally gene.
Men cannot watch sports and talk to their wives at the same time.

Women have an ability to make men think they are in charge.
Source: http://news.bbe.co.uk/2/hi/ uk_news/3002946.stm




APPENDIX 2

What does the abbreviation
TKD mean in boxing?

[echnical Knock-Uut

What is The Super Bowl?

[he championship game of
American foothall

In the movie Rambo, who was
the leading actor?

Sylvester Stallone

Who are Johnny Knoxville
and Steve 07

Jackass stars

What animal is the symbaol of
Ferrari?

Black stallion

What is a beer glass of half a
litre called?

Pint

0zzy Osbourne got famous in
a band called...?

Black Sabbath

What brand uses the slogan
“The Best A Man Can Get"?

Lillette

What does the abbreviation
FBI mean?

federal Bureau of lnvestigation

What is the date that one
must change winter tires at
the latest?

December F*

Where are ice hockey pucks
kept before a game so that
they would slide better?

In the freezer

What brand uses the slogan
“Let's make things better"?

Fhillips




How does the linesman show
in the rink that there is no
offside i.e. the game
continues?

[he linesman spreads his arms
wide, horizontally.

In a football game, what does
the referee show on a small
white scoreboard when the
teams perform a player
switch?

[he numbers of the player
coming to the playing field and

the player leaving the playing
field

Place the following ‘poker
hands’ to ranking order
starting from the poorest:
four of a kind, full house,
straight

Straight full house, four of 3
kind

How long does time out last
in basketball?

[ne minute

From what country is the
car brand Honda from?

Japan

What are Ninja and Haybusa?

Names of motorc ycles

Who gets to wear golden
helmet in Finnish ice
hockey?

Ihe player of the team with
best scores

Mention two leading actors
in Pulp Fiction

John Iravolts, Samuel L
Jacksan, Bruce Wilis, Harvey
Keitel Uma Thurman

What does it mean when a
player gets a ring in NHL?

[he player has won The Stanley

Lup which is the club trophy in
Nl

Who is/was the most
legendary star of oriental
Kung fu movies?

Bruce lee




What happens to a silk tie if
you light it on fire?

Nathing. Silk is natural fibre
and it does not burn.

Why some women lick the
side of their drinking glass
before drinking?

So that they would not leave
lipstick marks on the glass.

What is the famous

advertising slogan by
L'Dreal?

" Because you're worth it”

Name at least three main
characters in The Desperate
Housewives

Labrielle, Bree, Lynette, Susan,
tdie

What is the difference
between an eyeliner brush
and a lipstick brush?

Lyeliner brush is much thinner

What is the special feature in
Jean Paul Gaultier's perfume
bottles?

[he bottles are a shape of
fwman’s middle body

Do Britney Spears and Kevin
Federline have a baby girl or
a boy?

A boy

Describe French manicure

[he outer boarder of the nail is
white and the rest of the nail is
coloured either in pink or
PEaCh

What can you do if you get a
hole in your stockings?

You can use nail polish or hair
spray to cover the fhole

Manolo Blahnik is famous
for...

Shoes

What magazine can be called
as 'the bible' for women?

Losmapolitan

When is the international
women's day?

March &




What cosmetic brand uses
the slogan “Maybe she's
born with it"?

Maybelline

Associated with the fashion
world, what does the
abbreviation YSL stand for?

Vves Saint [aurent

What does the abbreviation
PMS mean?

Premenstrual syndrome

From what is meringue made
of?

Sugar and eqg white

What is a pedicure in
Finnish?

Jalkahoito

What is the woman's clothing
size S in number size?

J4-36

If you spill some red wine on
your clothes, what can you
use to get it off?

Salt

What is the difference
between a reqular face
powder and a shimmer
powder?

Shimmer is usually darker
coloured and it many times
contains ghitter

Who is the famous heiress
whose name means both a
capital city and a hotel
chain?

Paris Hilton

Who was Gianni Versace?

A fashion designer




APPENDIX 3

What kind of thoughts do the portrayed images of men and women evoke? ‘
Are men and women really that different?
Do you think that these images/features apply to all men and women"

ol

Did you recognize some of the features in yourself?







LESSONS 11 AND 12

Aims: Lreating common awareness of dreams; raising discussion with intriguing

insight into dreanms.

Music

Song suggestion: Drift & Dream - Music for relaxation and sleep

Your dreams
. In groups of 4, give students about 10 minutes for discussion with the help of the

questions. See appendix |. Play the suggested song at the background.

What are dreams?
|. Go through the wordlist together concerning the first video clip. See appendix 2.

2. Show the first video clip.

http://www.youtube.com/watch?v=kqQrbFZ2 RFllcGfeature=related

3. In the same groups, give students about [0 minutes for discussion with the help of
the questions. See appendix 3.
4. [0 through the wordlist together concerning the second video clip. See appendix 2.

0. Show the second video clip starting from 2, 38.



http://www.youtube.com/watch?v=kqQrbF2RFQc&feature=related

http://www.youtube.com/watch?v=-AB8JNS/jzEGfeature=related

B. In the same groups, give students about [0 minutes for discussion with the help of
the questions. See appendix 3.

7. Go through the wordlist together concerning the third video clip. See appendix 2.

8. Show the third video clip. Stop at 4, la.

http://www.youtube.com/watch?v=hINfi-Eqn0Y&feature=related

9. In the same groups, give students about [0 minutes for discussion with the help of

the questions. See appendix 3.

Note: If needed, you can go through some of the questions together.

Dream analysis

. In the same groups, give students about 0 minutes to analyze the following dream
symbols (see below). They should come up with an interpretation of their own what it
could mean when a person dreams about these things.

2. Ask groups to briefly share their ideas with the rest of the class.

d. After each symbol and students’ own interpretation, show them the following video
clips where a man named Craig Hamilton Parker tells his views about the meaning of
the symbals. With a touch of humour, compare the analysis of the students with his

explanations. Stop each video clip after the analysis is given.



http://www.youtube.com/watch?v=-A68JNSZjzE&feature=related
http://www.youtube.com/watch?v=hlNfi-Egn0Y&feature=related

Video clip I: Teeth falling out http://www.youtube.com/watch?v=mTWJ{lZ3/qw

Video clip 2: Flying http://www.youtube.com/watch?v=jVm33rP QI offeature=related

Video clip 3: Exams http://www.youtube.com/watch?v=3VhDappul Tabfeature=related

Video clip 4: Climbing http://www.youtube.com/watch?v=rICPseRwnY&feature=related

Video clip o: Falling http://www.youtube.com/watch?v=[Y8InzzlLVk&teature=related



http://www.youtube.com/watch?v=mTWJj1Z9Zgw
http://www.youtube.com/watch?v=jVmS3rPQl0o&feature=related
http://www.youtube.com/watch?v=3VhDappuLTg&feature=related
http://www.youtube.com/watch?v=r1CPseRwnY&feature=related
http://www.youtube.com/watch?v=IY8InzzULVk&feature=related

" ‘
How much do you usually need sleep?
What is the best/most memorable dream you have ever had? What
about your worst nightmare?

h ol

APPENDIX 1

Do you know why people see dreams”

Can you remember what you dreamed about last night?




APPENDIX 2

Wordlist for video clip |

By-product = sivutuote
Unconscious = tiedostamaton
Paralyze = halvata, halvaannuttaa
Impact = vaikutus

Urge = halu, vietti

Breakthrough = lapimurto
Irreqular = epésaannillinen

Disable = estad, lamauttaa

Wordlist for video clip 3

Ancestars = esi-isat
|dentical = identtinen
Fatal danger = kuolemanvaara

Bequeath = luovuttaa

Indispensable rehearsal = vilttamatin harjoitus

Encounter = kohdata

Adjust = mukautua, sopeutua

Wordlist for video clip 2

Speculation = pohdinta
ludicrous = &lytin, naurettava
Insight = késitys, ymmérrys
Leap = hyppy. loikka

Remote associate = kaukainen yhteys




APPENDIX 3

Video clip |
What was said about Sigmund Freud and his dream theory?

What is seen as the breakthrough of dream research?
What had the researchers believed before?

What is REM sleep?

How was REM sleep associated with paralyzing?

What kinds of tests were done with animals?

Video clip Z
What is the difference between REM and NON-REM sleep?

What else was said about REM sleep?

What is the activation level during REM sleep?

Video clip 3

Why are nightmares important?
What was said about our ancestors?

What were the differences between children's and adults’ nightmares?




http://www.ferdyonfilms.com/?m=200810




LESSONS 13 AND 14

Aims: [reating awareness of fears and societal threats; expressing one’s personal

thoughts.

Music
Song suggestions: Halloween theme sang; Artists for Haiti - We Are The Warld

Play the Halloween theme song while students come to the classroom.

What are you afraid of?
. In groups of 3, give students about 20 minutes for discussion with the help of the
questions. See appendix |.

2. Gather some general thoughts from each group.

Phobias

. In the same groups, give students about 20 minutes to link different phobias with
correct explanations and to discuss which phobia suits which celebrity and why. See
appendix 2.

2. Ask groups to share their ideas.

3. Show the correct answers. See appendix 3.




" ‘
2. Form teams of 3.
3. You are the 'quiz-host’ who will be asking the questions. See appendix 4.
4. After each question, give the teams a few minutes to come up with an answer and to
write it down.
0. bo through questions 1-6 together and then show the rest of the answers. Tell the
| = -

Natural disaster quiz

|. Show the following video clip about natural disasters.

http://www.youtube.com/watch?v=glrbc Uaagoafeature=related

teams to count their correct answers. They get one point from each correct answer
and half a point when they get parts of the answers right.
B. Ask the teams how they did.

Music video
. Show the music video We are the world to illustrate the consequences of natural

disasters.



http://www.youtube.com/watch?v=qlrGc_U55gg&feature=related

APPENDIX 1

What are you afraid of the most? ‘
Why is it sometimes good to be afraid?
Why do some like to watch horror movies or to take wild rides in
amusement parks?
ol

What do you think are the most comman fears?

How do you think the news affect our perception of things to be afraid
of?

Why are we sometimes afraid of such situations which are quite
unusual (such as plane crashes) but not so much worried about car

crashes which are very comman?

Do you think culture affects our fears?




APPENDIX 2

A) Ailurophobia

B) Arachnophobia

C) Aerophobia (Aviophobia)
D) Agoraphobia

E) Brontophobia

F) Eisoptrophobia

G) Entomophobia

H) Verminophobia

places

VIl Actress Kim Basinger

| Michael Jackson |l Johnny Depp

|. Fear of spiders

2. Fear of mirrors

3. Fear of clowns

4. Fear of cats

a. Fear of germs

b. Fear of thunder

1. Fear of flying

8. Fear of going public

Il Madonna

IV Boxing Champion Muhammad Ali  V Tennis star Andre Agassi VI Pamela Anderson

VIl Roman Emperor Julius Caesar




APPENDIX 3

Ailurophobia
Fear of cats. Roman Emperor Julius Caesar

Arachnophobia
Fear of spiders. Tennis star Andre Agassi

Aerophobia (Aviophobia)
Fear of flying. Boxing Champion Muhammad Al

Agoraphobia
Fear of going public places. Actress Kim Basinger

Brontophobia
Fear of thunder. Madonna

Fisoptrophobia
Fear of mirrors. Pamela Anderson

Entomaphabia
Fear of clowns. Johnny Depp

Verminophobia
Fear of germs. Michael Jackson

Source: http://healthmad.com/conditions -and-diseases/ strange-phobias-of-famous-personalities/




APPENDIX 4

|. Name some of the consequences of natural disasters?
E.g. hunger, poverty, diseases, deaths

2. What is the most common cause for a tsunami?
Earthquakes

3. What else earthquakes cause? Name a few.
E.g. landslides, avalanches, floods, fires

4, Can there be an earthquake here in Finland?
There can, but very small ones

9. Where should you go if a lightning strikes?
Go inside or into a car

B. Where and when did the most recent major tsunamis occur? Which one affected the Finns the

most?
Japan 2011. The 2004 Indian Ocean earthquake (In Thailand)

1. Can a hurricane develop in any oceanic regions?
No, only in tropical oceanic regions

8. What is special about the eye of the hurricane?
It's the calmest place of the hurricane

9. What is the most major consequence for hurricanes?
Floods

10. What is the difference between a hurricane, a typhoon and a tropical cyclone?
There is no difference. In different parts of the world they are called by different names

1. Where do most earthquakes occur?
Along the boundaries of the Earth's crustal plates

12. When volcanoes erupt, which substances do they let out? Name a few.
E.g. lava and gases, ash




http://jadeling.deviantart.com/art/ Murder-Mystery-Logo-
1296546827g=in% 3Ascraps+sort%a SAtime+gallery%a 3Ajadelingfrqo=4a
http://creativepolyglot blogspotcom/2010/11/sherlock-holmes-solved-mystery.html




LESSONS 1a AND 16

Aims: Lase the threshold for speaking with the help of a role-play activity practising

Spontaneous SPeech: practising team work

Music

Song suggestions: CS| Miami full theme song; Leila K - Murderer

Alibi

[. Tell the students to form groups of 4.

2. Hand out small pieces of paper.

3. Tell each student to write down 0 words. 3 of them should be nouns and Z of them
verbs.

4 Collect the words from each group into a separate hat or a bowl,

3. Give each group a 'bowl of words' which was written by another group.

B. Show the students a picture and description of a crime. See appendix .

7. In the groups, give students 10-15 minutes to come up with an alibi.

8. One student begins by picking up a word from the ‘bowl' and starts telling the
group's alibi by including the picked word in a sentence or two. The second student
continues in the same way and the whole round is done similarly. The alibi is ready

when the words from the 'bowl' run out.




Note: Tell the students that the alibi can be unrealistic and there can be humour
involved. The main idea is to keep the story going without longer hesitations and

pauses.

Murder Mystery
. Show the following video clip from CSI Miami. The purpose of this is to present a

crime scene, which will be the base for the following activity. Stop at 8, 2a.

http://www.youtube.com/watch?v=jlebXtp-yaB&feature=related

2. Divide the class in half. Both halves will act out the same activity in different parts of
the classroom. The following instructions involve both groups.

3. The crime in the video clip is supposed to be solved with a role-play activity.

4. Give students different identities taken from the scene in the video clip on a piece of
paper. See appendix 2.

0. 3 will be given the investigator roles with | example question for the interrogation. |
will be the guilty person, who will be given the motive for the crime. The rest of the
group will be innocent suspects. They get a description of how they should act, but they
should create their own alibis.

B. Ask the investigators to leave the classroom for & minutes. During this, both parties
will have time to prepare themselves for the interrogation.

7. When the investigators enter the classroom, play the suggested £/ Miami theme

song at the background.



http://www.youtube.com/watch?v=jOebXtp-yq8&feature=related

8. The suspects should reveal their identity to the investigators before the actual
interrogation.

9. The investigators should individually go through all the suspects proposing questions
(one or two) with the help of their identity card for about 10 minutes.

0. The investigators should leave the classroom to decide who the guilty person is. 1.
When they enter the classroom again, play the suggested Leila K song.

2. They should make an arrest and at the same time provide some evidence for their
decision. Both halves of the class should do this in turns, so that everyone could be in
suspense whether the two investigator groups came to a similar outcome.

3. In the end, the guilty persons reveal themselves and the investigators will find out

how successful they were.

Note: You can bring extra equipment (e.q. sunglasses, a briefcase, a magnifying glass,

a suit jacket, etc.) along to create a more authentic situation.




knew the school building and where the money was being held.
Therefore, you all are suspects. The vice-principal saw 4 persons
running out of the school. The suspects were wearing purple
jumpsuits and masks, so there is no idea of the persons’ identity.

WHERE WERE YOL....?

http://www.mylot.com/w/ photokeywords/burglar.aspx
The principal's office was robbed yesterday afternoon and the weekly
profit of the school cafeteria was stolen. |t seems that the robbers
h ol
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Lieutenant Horatio Caine

You should e.g. ask where everybody was during
the murder.

Be very suspicious with everyone.

Medical examiner Alexx Woods

You should e.g. ask what the suspects’
relationship with the victim was.

Based on the |ook of the wounds, it seems that
the murder was done with an outburst of rage.

Detective Ryan Wolfe
You should e.g. ask what the suspects were
drinking that day, since you found a drinking
glass next to the body.

Act very calm.

The wife
Tell your alibi with an exaggerated sadness.
Note: You are the murderer

Mative: You were jealous, because your kids
spent more time with her than you.

The husband

Tell your alibi with an over helping attitude.

The daughter

Tell your alibi with a mysterious look in your
eyes and with a mysterious attitude.




The son

Tell your alibi with an indifferent attitude.

Husband's friend

Tell your alibiin a way that you exaggerate your
innocence.

Wife's friend

Tell your alibi while not looking directly into the
interrogators eyes.

The other nanny

Tell your alibi with a panicky attitude.




Y( UR ChO I( T




LESSONS 17 AND 18

Aims: Making the lesson relevant: giving responsibility to students; dealing with current
tapics in the media; practising reasomng individually being in charge of the run of

discussion,

Preparation for this lesson

. Tell the students to follow the media for about one week. They can use whatever
source they prefer (e.g. the internet, TV, magazines, etc.)

2. They should find a topic or two of their interest.

3. They should be prepared to introduce the selected topic in small groups.

During the lesson

|. Show the students questions they should think about and |eave the questions for them
to see. See appendix |,

2. In groups of 4, give students about 43 minutes for discussion.

d. In turns, each student should present their topic(s). After one student's
‘presentation’, the rest of the group should participate in the discussion. Specify that
the one presenting the topic is in charge of the run of the discussion.

4 Mter this, groups should choose one topic which raised the most discussion.




3. In turns, give about o minutes for each group to present the chosen topic to the rest
of the class. This should turn out as a whole class discussion. Try to keep the class as

active as possible.

Note: If there is time left, you should be prepared to present a topic or two of your

own.




APPENDIX 1

For the one presenting ‘
. Why did you choose your topic?
2. Where did you find it?
3. What makes it interesting or important?
ol

For the group

|. Do you find the topic interesting? Why, why not?

2. Are you familiar with the topic? If so, where have you come across
with it?

3. What else comes to your mind?




http://hubpages.com/hub/ freedom-slavery




LESSONS 13 AND 20

Aims: Faising awareness of socigtally important issues; raising discussion with Strong

visual aids: practising critical thinking.

Music
Song suggestions: Black Eyed Peas - Where Is The Love; 2Pac - Changes; Scorpions -
The Wind Of Change; Bob Sinclair - Love Generation

Introduction to the topic

. In groups of 3-4, give students about 9 minutes to discuss if slavery still exists and
tell them to reason their opinions.

2. Show pictures and questions concerning slavery before and now. See appendix |.
Give students about 10 minutes for discussion.

3. bive students about 15 minutes for discussion with the help of the questions. See
appendix 2.

4. 3o through the answers together.

Human trafficking
|. Go through the wordlist concerning the first video clip together. See appendix 3.

2. Show the following video clip about human trafficking.




http://www.youtube.com/watch?v=\ZTNOTbsRYA

3. Show selected phrases taken from the video and questions related to the topic. See

appendix 4.

4. |n the same groups, give students 15-20 minutes for discussion and tell them to
share their own ideas and feelings. Gather some thoughts from each group.

0. Show the following video clip with more information on the topic. The video also

partly clarifies the previous discussions.

http://www.youtube.com/watch?v=CAUGPdLgVsa

Wrapping up the topic

|. Play one of the suggested songs.

Note: You should familiarize yourself with the topic before the lesson. For example, you

can visit the following websites for information.

http://www.antislavery.ora/english/slavery today/what is modern slavery.aspx

http://news.bbe.co.uk/2/hi/in depth/world/slavery/default.stm



http://www.youtube.com/watch?v=VZTN0TbsRYA
http://www.youtube.com/watch?v=CAUGPdLqVsg
http://www.antislavery.org/english/slavery_today/what_is_modern_slavery.aspx
http://news.bbc.co.uk/2/hi/in_depth/world/slavery/default.stm

APPENDIX 1

BEFORE

..)'i??_«:f;w:.

http://www.understand|ngraI:E.nrg/hlstnry/snmety/res|st|ng_s|avery.htm|

hitp://enwikipedia.org/wiki/ Slavery



http://en.wikipedia.org/wiki/File:Slaves_in_chains_(grayscale).png
http://en.wikipedia.org/wiki/File:Slaves_in_chains_(grayscale).png

http://townipprojectld.wikispaces.com/Child+Soldiers http://amix.dk/uploads/child_ worker.jpg

http://itdp.providence edu/ Faculty/Norton/tsunami/picts/Fortier_Seltzer Sex_trade.jpg




Questions for the pictures:

Comparing the pictures before and now, how has slavery changed, or

has it?

What has stayed the same?

What else comes to your mind? What kinds of feelings do the pictures

evoke?




APPENDIX 2

Questions

|. For example, what different kinds of forms of slavery there are today?
2. What is the most widely used form of modern slavery?

3. What is the fastest growing criminal enterprise in the world?

4. How many slaves are there approximately in the world today?

0. Where can the majority of slaves be found? Why?

B. What is the average cost of a human slave around the world?

1. Is slavery still legal somewhere?

Answers

|. Bonded labour, early and forced marriages, forced labour, child labour, slavery by
descent, trafficking, sex trade

2. Debt bondage (about 20million in the world)

3. Human trafficking

4. Approximate 27-30 million, which is more than at any other time in human history
0. Much due to poverty in India and African countries.

B. From 30 to 300 dollars is the average nowadays in America. A slave in 1830 in
American South cost the equivalent of approximately $40,000.

7. No, but it still happens almost everywhere




APPENDIX 3

Lucrative = tunttoisa

Enterprise = yritys/ hanke

Trade = kaupankaynti

Cattle = karja

Profit = hyitya

Constant threat of violence = jatkuva vikivallan uhka
Abuse = hyvaksikaytti

Abduct = kaapata

Torture = kiduttaa

Testimony = todistajanlausunto

Rehabilitation = kuntoutus/ tervehdyttaminen

Come to an end = pagttya

Transatlantic slave trade = Atlantin ylittava orjakauppa
Agriculture worker = maatalous tyintekija

Soil = maaperé

Acknowledge = tiedostaa




APPENDIX 4

- Over 2, 2 million children are sold into sex trade every year.
- There are more slaves today than in any other time in history.

- In India children cost less than cattle.

Why children become soldiers?

Why do you think children used in the sex trade are even younger than

before?
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LESSONS 21 AND 22

Aims: l/tilzing the storyline of the movie to raise discussion: practising analyzing skills:

Mlustrating societal matters.

Extra material- [he movie bood Wil Hunting. You can either rent it or buy it

Music
Song suggestions: Elliot Smith - Miss Misery

The song is played at the background while students come to the classroom.

Warm-up questions
. In groups of 4, give students about 10 minutes for discussion with the help of the

questions. See appendix |.

The movie

. Watch the movie half way through. Pause at .00,30.

Explaining words/phrases
. In the same groups, give students about 10-10 minutes to describe the underlined

words/phrases taken from the movie. See appendix 2.




2. Students should try to come up with an explanation in English, instead of translating
them into Finnish.

d. Before getting started, tell the students that they do not have to know the correct
meaning right away. They can use the scenes in the movie as well as the whole
sentences as clues.

4. o through the correct explanations together. See appendix 2.

Note:

|. Before this lesson, you can tell the students to bring goodies along or you can also
bring some yourself (e.g. candy or popcorn). This way the atmosphere will be more
authentic and fun.

2. The other part of the movie will be watched during the next class.




APPENDIX 1

What is intelligence in your opinion?

What does the concept ‘American dream' mean? Does

social background have an effect on success?

What is the definition of success in your opinion?

What does the saying ‘eye for an eye’ mean? How do you

feel about it?




APPENDIX 2

[. It must have been a survey course.

2. Well, | got her number! How do you like them apples?!

3. This is just a shot in the dark.

4. Sounds like a real hoot.
0. | can't do this pro bono work anymore.

B. You're making a mockery of the court here!

7. 'Any port in a storm.’
8. [t won't hurt to brush up.

9. Hey, whatever blows your hair back.

0. And she had the goods on me. She knew all my peccadilloes.

. It's kind of a hike.

2. Well, you'd be working on the cutting edge.

3. Don't you dare undermine what | am trying to do here.




. Anintroductory class

2. An old-fashioned expression in the form of a question, which is used when you expect
the listener to be surprised or angry or perhaps amazed.

3. A wild quess

4. Something that is fun. It is very often used sarcastically, as here, and thus this is in
fact Will's way of saying that it does not sound fun at alll

0. For free

B. To make something seem stupid, make fun of something

7. You should use any available help when you are in a lot of trouble.

8. A phrasal verb meaning to review, or study something again.

§. 'Whatever gets you excited'. Other examples: Whatever floats your boat, whatever
lights your candles, whatever bakes your cake,

0. The first sentence is a way of saying ‘she knew all of my secrets’. A 'peccadillo’ is an
educated word meaning imperfection, or a flaw.

1. It's pretty far from here.

2. This is a commaon term when referring to the most technologically advanced parts of
a society or organization.

3. To weaken something ("kaivaa maata jalkojen alta”)

Modified from the source: http://www.esInotes.com/movies/html/good-will-hunting. html




LESSONS 23 AND 24 (Movie time continues)

Music

Song suggestion: Good Will Hunting Soundtrack - Weepy Donuts

The movie

[. Watch the rest of the movie.

Reflection

|. Play the suggested song at the background during this exercise.

2. In groups of 4, give students about 20 minutes for discussion with the help of the
questions. See appendix |.

3. Every group should go through questions 1-4.

4 Divide questions 0-14 so that each group will have 2 additional questions different
from other groups.

3. Each group will present their ideas concerning the 7 additional questions for the

purpose of whole class discussion.

Note: Before this lesson, you can tell the students to bring goodies along or you can
also bring some yourself (e.g. candy or popcorn). This way the atmosphere will be more

authentic and fun.




APPENDIX 1

. What did you think of the movie in general? What are its strengths and weaknesses?

2. Who was your favourite character, why? What are the main personality traits of him/her?

3. What moral and ethical emphases were there? What do you think was the director's intention or
message?

4. How is the issue of social class dealt with in this movie?

2. What are the various advantages and disadvantages that Will has had in life?

B. Describe the friendship Will has with the guys, what makes it strong?

7. How would you describe the friendship between Will and Chuckie?

8. What did you think of Lambeau as a character? Was he generally trying to help Will, or manipulate
him, or both?

q. Will's attitude towards therapy was very negative at first. When did Will's attitude change and
why?

0. What made the relationship between Will and Sean so special? How did the relationship change
and how did they help each other to grow? What was the most important scene regarding their
relationship in your opinion?

II. Why does not Will call Skylar after their first date, even though the date went well?

2. At the end of the movie, do you think Will made the right decision? To what do you think he based
his decision on?

3. What made Sean take off at the end? How do you think he changed?

4. Think about the scene where Sean and Will were sitting in a park by the lake. How does the saying
‘Don't judge a book by its cover' relate to that scene? Do you think we make sweeping

generalizations about people too easily, why?




THERE IS A FINE LINE BETWEEN DREANS AND

http://www.yhteishyva.i/vapaa-aika_perhe/kodin_juhlat/valmistujaiset/fi_H/valmistujaiset/




LESSONS 23 AND 26

Aims: Reminiscing high school years: evoking thoughts and feelings about the future;

sharing personal goals; giving encouragement for the future.

Music
Song suggestions: Vitamin G - Graduation; Gloria Estefan - Reach; Eminem - lose

Yourself; Jay-Z - Forever Young

F[II'tI.IHB tE"EI‘ -gﬂmE http://www.istockphoto.com/ stock-photo-118624-gypsy-fortune-teller.
(Adapted from Open Road 3, p. 6-7)

[. In groups of 8, give students about 50 minutes to play the game

to find out what the future brings. See appendix I.

2. bive the groups all three ‘game boards' and tell the students to pick one board for
themselves. This way one of them will be 'the dreamer’, one 'the achiever’ and one ‘the
helper'. The idea is to rotate the boards so that each student gets to play with all the
three boards.

3. During the game, students are supposed to reason their 'ves' or ‘no’ answers and
discuss with other group members what they should do.

4 After each round, students get a prediction from ‘the crystal ball' what their future

looks like. See appendix 2.




0. Tell them to write down the predictions, so that after the three rounds they have
three different predictions.
B. In the end, they should choose one prediction that in their opinion sounds the most

intriguing. They should reason their choice.

related to the quotes taken from the song. See appendix 3.

3. Play the suggested songs at the background.

Graduation
|. Show the music video Graduation.
2. In groups of 4, give students 30 minutes for discussion with the help of the questions
ol



APPENDIX 1
THE DREAMER

I. You're a high school student and you've always had a thing for
performing. Your friends try to persuade you to take part in Idols.
Do you go for it?

2. You make it to the finals and you're
offered with a record deal. Even though
you love what you are doing you are

overw helmed and stressed with all the success.

There's no time to do anything ‘normal’.
Still, you are intrigued with the deal and all
the money you would get. Do you sign the deal?

4 You're paying a high
price for your success and
you're diagnosed with a severe
burnout. You have chance

to qo on a year lasting world
tour with Madonna or you can
get yourself treated and just
record your next album.

Do you go on the tour?

A

<f[‘:rysta| ball | 4"‘Erysta| ball 2

Crystal ball 3

NO

3. You graduate from high school but

you have no idea what to do with your life.
You see an advert for a job as a karaoke host.
Do you apply for the job?

NO

B. You've been
unemployed for a
year now and you're
bored with your

life. Do you start
studying again and
apply to university?

3. Your karaoke nights
turn out to be a great
success. A scout discovers
you and promises you a
great deal of fame and
fortune in the USA. Do you
go with him?

N\

Crystal ball 6 ND

Crystal ball 7 E;ystal ball 8

7. You got voted off from the contest and _—

you realized that the singing career wasn't

‘I‘Erystal ball 3

your cup of tea. You've always wanted to see
the world and your friend is asking you to
join him for a travel around the world. Do NO

you pack your bags and go?

Crystal ball 4

93




THE ACHIEVER
[. Your parents want you to take over the family business
even though you would like apply to university.
Do you do what they want?
' NO
2. You totally henpecked by your parents 3. You get accepted to the university. Since
and you comply with everything because your parents cut you off, you have to live in a
your eyes are set on the family trust large commune. Because you're used to a
fund. Now they want you to marry a |luxurious life, you're not quite adapting to the
woman/ man whose parents are important situation. Do you swallow your pride and return to
investors of the family business. your parents?
Do you say | do?
NO
3. You will be the head of B. You graduate
your family business and with high grades
you're rolling in money. and become a
4. Even though you had In order to keep up the successful business
doubts for an arranged lifestyle you haven't got person. You have a
marriage you found the love time for anything else. chance to attend in
of your life and the family Do you continue living the US. apprentice.
business blossoms. Your ND this way? Do you take the
parents want you to sign a chance?
prenup but your spouse is /\ NO
against it because of the —l
mistrust of your parents. f“ErystaI ball 13, (" Crystal ball 14 ND
Do you listen to your parents?
Crystal ball 15 ' Crystal ball 16
A
.f“f— — .f“f— —
{ Crystalball3 . ' Crystal ball 10
7. You've been trying to find a rich spouse because e —
you lost the access to the family trust fund. You have (" Crystal ball 11
been divorced four times but you find love again. The
problem is that s/he's broke. At the same time you
are offered a high salary job over sees.
Do you choose money over love? NO Crystal ball 12
94 |
| __‘




2. You hunger for charity work has nat
disappeared and you want to do something

for the humankind. You and your spouse decide
to adopt. Your spouse wants two children

but you want at least six. Your spouse is willing
to compromise with three children.

Do you settle for this?

4 You enjoy the family life
and work as teacher at the
local school. You get a call
from an old friend from

India. who offers you

a job you used to dream
about. Do you even consider
the possibility to spend some
time apart from your family ?

/

NO

Crystal ball 17 ( Crystal ball 18

THE HELPER

[. You've always been involved with charity work and you enjoy
helping others in need. Your spouse is fed up with you travelling
around the world and asks you to settle down. Do you comply?

NO

3. You break up with your spouse and move to
China to work with children. You meet Angelina
Jolie and she offers you a job as a nanny for
their kids. You know that the children in China
need you more but the world of the famous
intrigues you. Do you take the job?

NO

B. You will receive
several medals for
your contribution

to China and become

3. You enjoy the Hollyw ood
jet set lifestyle and meet
famous people. Brad Pitt
sees potential in you and

suggests that you should best friends with

take acting lessons. Dalai Lama.

Do you listen to him? Do you think that
you will ever return
to Finland?

/\ N

Crystal ball 21) ( Crystal ball 22 NO

Crystal ball 23 ) (Crystal ball 24

7. You move to Cambodia and run an orphanage. —
You enjoy this for a few years but miss your spouse.
You adopt three children from the orphanage and
return home to your spouse. You graduate from medical -
school and start working as a scientist. Yougetajob ~ NO
offer from the North Pole to join a medical team.

Do you take the job?

‘f[ir'ystal ball IE>I>

(Er:ystal ball 20




APPENDIX 2

Crystal ball

l. You sideline Madonna and become the new royalty of pop.

2. Your album gets voted as the worst record of the year and you will get a pity offer as
a coffee maker in the record company.

3. You will join the Z00-Z00 tribe and spend the rest of your life in the jungle.

4 You will live an average life and you satisty your need to see the world by going on a
package holiday to Tenerife year after year.

0. The scout was a fraud and you end up beqgging in the streets of New York.

B. You will be the owner of the karacke bar and it will turn out to be an excellent
MOoney-spinner.

7. You graduate as a music teacher and ‘torture’ your students because you're ever
bitter for not going after your dreams.

8. You win the lottery and move to Bahamas.

9. You are in an unsatisfied marriage and seek for excitement You become a guest
star in the circus as a fire-eater.

0. Your spouse turns out to be a gold digger, divorces you and moves to ltaly with the
family chef Juan/ita. You are left to lick your wounds.

1. You become ‘the next Bill Gates' and money is the love of your life.

. You will be happily married with four kids, a station wagon, three dogs and a huge

mortgage. You enjoy your life.




3. You are voted as the richest but loneliest person on earth.

4. You will take a long vacation in Hawaii and you will end up living there as a scuba
instructor.

. Donald Trump hires you and you will run the Trump Company.

6. Your company bankrupts and you will move in with your parents.

[7. You find yourself living in India and working for a federation ‘save the holy cows'.

8. You will be selected as the parent and the teacher of the year.

9. You will receive the Nobel Prize for discovering a cure for a rare disease.

20. You will start a TV show ‘Doctors’ and become a huge TV star in Finland.

2|. You will become a famous Hollywood star and win ten Oscars during your career.
22. You will be the cause for the breakup of Angelina and Brad and live in a media
Circus.

23. You will visit Finland but return to China to be the 15™ Dalai Lama.

24. You will become the next Mother Theresa.

Crystal ball -picture: http://robcubbon.com/how -to-design-a-3d-crystal-ball-in-illustrator




APPENDIX 3

"Where we gonna be when we turn 23..."

- Do you know what you would like to do after high school?

- Where would you like to live? Why?

- What are your 'short term’ goals? What about your ‘long term’ goals? How do you plan
to achieve them?

- Where do you see yourself at the age of 227

“Keep on thinking that it's not goodbye, keep on thinking it's a time to fly..."

- What will you miss the most when you leave high school?

“Can we survive it out there, can we make it somehow...”
- Are you ‘scared' to leave high school behind?

- Do you feel insecure about the future? Why/why not?

“If we get the big jobs and we make the big money, when we look back in time, will
our jokes still be funny...”
- What are you educational goals?

- What would be your dream job in the future?




“Memories are playing like a film without sound...”
- Best high school memories? Funny moments?

- Worst high school memories? Nerve-wracking moments?

“As our lives change, come whatever, we will still be friends forever..."
- Do you believe you will maintain the friendships you have now?

- How are you going to keep in touch with your friends?




YOU'RE HIRED,
OR FIRED!

APPRENTIC

http://sharetv.org/shows/the_apprentice




LESSONS 27 AND 28

Aims: Advancing team wark skills; lowering the threshold for speaking with the help of

a role-play activity: creating possibilities far innovative thinking.

Music

Song suggestion: The 0'Jays - For The Love Of Money (The Apprentice theme song)

Teamwork
. In groups of 4, give students about |0 minutes to discuss their ideas concerning
teamwork with the help of the quotes. See appendix I.

2. Go through the meanings of the quotes with the whole class.

Who am I?

. In the same groups, give students |0-15 minutes to play the game ‘'who am 7', The
idea of the game is for each student to find out which celebrity nametag is on their
forehead.

2. bive students different celebrity roles on folded pieces of paper. See appendix 2. Tell
them that it is important not to |ook at the given roles.

3. bive students masking tape for them to put the role-tag on their forehead without

still looking.




4 In order to find out ‘who they are’, each student is supposed to ask questions from
other group members. There can be only 'yes' or 'no" answers. Students can ask e.g.
‘Am | @ man/woman?' or ‘Am | an actor/actress?’

0. In turns, every member can ask | question per round until their identities are solved.

The Apprentice
|. Briefly explain the TV format /e Apprentice

2. Show the following video clip from the apprentice.

http://www.youtube.com/watch?v=YShOr2 Tama4

3. Form three teams.

4 Tell the team members to carry out this task by taking on the celebrity roles from
‘who am I'. The idea is for them to 'be’ the celebrities throughout the task.

0. Each team has about 0 minutes to come up with a name for their team and to choose
their project manager. E.g. if there are disagreements, the project manager is the one
who makes the final decisions.

B. Present the assignment for the teams. See appendix 3.

7. Each team has about 30-33 minutes to work on the assignment by making a poster.

Play /he Apprentice theme song at the background.



http://www.youtube.com/watch?v=YShOr2Tqm54

Note:

. You should be familiar with the format 77e Agprentice.

2. Bring posters, drawing pens, glue, extra scissors, magazines (e.g. to find pictures for
the poster), etc. along.

3. Students can also work on their assignment at home.

4. The lesson will continue next time when they all gather for a board meeting. Each
team should be prepared to present their proposal for the assignment to others and to

you, alias Donald Trump.

http://www.theage.com au/articles/2006/10/10/1160246137007 htm|




APPENDIX 1

Coming together is a beginning. Keeping together is

‘l
‘ progress. Working together is success. ~Henry Ford
|l.

None of us is as smart as all of us. ~Ken Blanchard

No one can whistle a symphany. It takes a whole
orchestra to play it. ~H.E. Luccock

A chain is only as strong as its weakest link. ~Author
Unknown

Source: http://www.quotegarden.com/teamwork.html




APPENDIX 2
TARZAN SUPERMAN BILL GATES UPRAH
DR. PHIL PARIS HILTON | DAVID BECKHAM | SNOOP DOG
MADCONNA GRISTIAND | ANGELINA JOLIE | WILL SMITH
RONALDO
SERENA BILL CLINTON JESSICA LADY GAGA
WILLIAMS SIMPSON
PRINCE WILLIAM | TARJAHALONEN | P. DIDDY (LEEN OF
ENGLAND




APPENDIX 3

DREAM SCHOOL OF THE FUTLRE

Your task is to plan ‘a dream school of the future’ for charity
purpose. You should use your celebrity roles as the basis for your
plans, i.e. think from the perspective of the celebrity. The ideas can
be outrageous or even a bit irrational. In the end, you should reach

consensus on the ideas with your team. You can consider the

following aspects: the building, the yard, the taught subjects, the

teachers etc.




LESSON 283 (The board meeting)

Music
Song suggestions: The 0'Jays - For The Love Of Money (The Apprentice theme song);
Jay / and Alicia Keys - Empire State Of Mind; Twista - Sunshine

Before the lesson

. Arrange the desks into a big circle so that all three teams will be facing each other.
You should sit in the middle of the circle and face the team presenting.

2. bive a piece of paper to each student so that after the proposals they can vote for

the best team, their own team excluded.

Board meeting

[. At the beginning of the lesson, give students about 9 minutes to go through their
upcoming proposals for ‘the dream school of the future’.

2. Give each team about 10 minutes to present their proposal.

3. After the proposals, each student should individually vote for the best team by
writing down the name of the team.

4. Go behind your desk to count the votes. Play /e Apprentice theme song at the
background.




3. In turns, fire the two teams that got the least votes. You should make it quite
dramatic, but in a humoristic way.

B. 'Hire" the winning team. Play one of the suggested songs.

Note: To make the lesson more exciting, you can adapt to the role of Donald Trump.







LESSON 30

Aims: Letting new perspectives on popular COMMErcials; EXpressing  opiions;

practising crifical thinking.

Eye-catching commercials
|. Tell the students that you are going to show them 8 short commercials in turns. After
each commercial, in groups of 4, give students o minutes for discussion with the help

of the questions. See appendix .

Commercial I: Adidas http://www.youtube.com/watch?v=hHyXdyRXMsqg

Commercial 2: Harley Davidson http://www.youtube.com/watch?v=rcOxi-086nk

Commercial 3: Mortgage company http://www.youtube.com/watch?v=VC7udKdrgYk

Commercial 4: Use a seatbelt http://www.youtube.com/watch?v=b/2EKswylao

Commercial a: Positive influence http://www.youtube.com/watch?v=Sv-PAH8qZ3A

Commercial B: Evian water http://www.youtube.com/watch?v=X0cVIIWpwhs

2. Tell the students to raise their hands to vote for the best commercial.

3. You can repeat the winning commercial.



http://www.youtube.com/watch?v=hHyXdyRXMsg
http://www.youtube.com/watch?v=rcOxi-O86nk
http://www.youtube.com/watch?v=VC7uJKdrgYk
http://www.youtube.com/watch?v=bZ2EKswyTao
http://www.youtube.com/watch?v=Sv-PAH8qZ3A
http://www.youtube.com/watch?v=XQcVllWpwGs

APPENDIX 1

. What do you think of the commercial and why?
2. What is the message of the commercial?
3. What are the main means/ symbals used to make

the commercial appealing?







LESSONS 31 AND 32

Aims: Feflecting on the course and one’s advancement: creating positive atmosphere.

Preparation for this lesson:

. Ask the students to find one or two pictures as they did for the second lesson.
However, the picture should reflect how they see themselves as speakers of English
now, after this course. Pictures can be real photos of themselves or they can also find
such pictures in magazines etc. They should be prepared to present their thoughts in
small groups.

Note: |t is recommendable to take some extra pictures along in case some students do

not find any.

Music
Song suggestions: Europe - The Final Countdown; Danzel - Put Your Hands Up In The
Air; Aretha Franklin - Think

Play the song /e final Lountdownwhile students come to the classroom.

Speaker images
. In groups of 3-4, students should take out their pictures reflecting their speaker

images.




2. In turns, give students 15 minutes to share their ideas whether they have advanced

as English speakers during this course.

Positive thoughts

|. Give A4 size sheet of paper to each student,

2. Tell them to tape it on their backs.

3. Students should mingle around the classroom and write | positive thing about others
on their backs. They should think about these things in relation to this course, e.g. their
strengths as English speakers or as group members. Play the song Hands Up In The Air
at the background.

4 Students should form a big circle and take turns in complementing themselves with

the help of the sheet and with some of the ideas discussed during 'Speaker images'.

Feedback

|. Give students the feedback sheet. See appendix .
2. Play the song 7k at the background.




APPENDIX 1

. Mita mielta olet kasitellyista aiheista? Mika aihe jai eniten mieleesi?

2. Koitko median kaytiin motivoivana tekijana?

3. Mita mielta olit tydskentelytavoista?

4 Koetko suullisen kielitaitosi kehittyneen kurssin aikana?

0. Mita mielta olit opettajan roolista?

B. Anna kouluarvosana kurssista ja perustele lyhyesti antamasi numero.
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