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GET A VOCATION — KEEPING ON TOP OF STUDIES
Reducing the drop-out rate in vocational upper seawdary education and training

ABSTRACT FOR THE TABLE OF CONTENTS

According to a Finnish study, the number of dropsom vocational upper secondary
education and training can be reduced systematiealtl over the long term, within a
safe and caring learning environment, by criticaliyisidering the teaching activities and
by focusing on chosen themes one at a time. Thianmé¢hat fostering commitment
towards studying is based above all on responsid@magement and work on the
curriculum that is propagated through teams/groeffsctive development strategies and
practices, on-the-job learning and multi-profesalguidance.

ABSTRACT

European business life is in constant need of kedkiabour force; however, in some
sectors there is starting to be a shortage of pawjph good skills. One of the problems is
the drop-out rate in vocational upper secondarycation and training. The Finnish
Ministry of Education commissioned a study in 200837 on reducing the number of
drop-outs, GET A VOCATION — KEEPING ON TOP OF STWHS. 14 education
providers whose educational institutions had a dwap-out percentage, i.e. 4-8%, were
chosen for the study. They were located aroundakahlboth in towns and rural areas
characterised by diverse forms of business, reptiegemany educational sectors, over
30 vocational schools and around 10,000 studemte aim of the study was to establish
the good practices and operating models that underg the reduction in the drop-out
rate. On the basis of the study, an educationéitutisn that fosters commitment in the
students to their studies acts systematically amdigtently when coming up against
challenges. It examines its operations criticatlyanging them if necessary by focusing
on particular issues. It creates a safe and cdeiagning environment in which certain
basic principles prevail, but it is neverthelessxitble. In these kinds of educational
institutions, pedagogically distributed leadershiyhjch has been proven in many studies
to be one of the most important distinctive feaduoé a fruitful learning environment,
manifests itself in five key areas: in managemeunppsrt groups, the general
effectiveness of work on the curriculum, the praesi of strategic plans and development
work, on-the-job learning and the multi-professiomature of educational guidance.
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FOREWORD

European business life is in constant need of inatlaand skilled labour force (OECD
2004). However, there is starting to be a seveoetage of people with good vocational
skills in some sectors, for example in Finland, andiety cannot afford to lose the input
of a single member. In spite of measures aimededtiaing the number of people
dropping out of vocational upper secondary edunatind training, getting students to
commit to their studies continues to be a majotlehge for all providers of vocational
education and training and for the entire Europeghurcation policy.

Students drop out for many reasons: as a resuheowrong choice, poor study results,
learning difficulties, motivation or mental healfiroblems, a crisis in the student’s
personal life, or transferring too early to workilig, another educational institution or
another educational sector. Some of those who dubghange to a more suitable study
programme, some return in time to the studies thiegped out of, but some never do.
The study on reducing dropping out, GET A VOCATIGNKEEPING ON TOP OF
STUDIES, which was initiated by the Finnish Minystof Education, started in
September 2006 and continued until the end of AuB087. For the study, the Ministry
of Education chose 14 education providers whoseaanal institutions had a drop-out
percentage of between four and eight per cent 0828004, i.e. clearly less than the
Finnish average (10-20%). The study did not anaty®ereasons for dropping out;
instead, the aim was to establish the good practiaed operating models that
underpinned the successful reduction in the drdpata.

The education providers included in the study waikeded into three groups: (1) six
large and multi-disciplinary municipal educatiordamaining consortia, (2) four medium-
size or small education providers, and (3) fougksrsector education providers. They
were located around Finland in both towns and ramahs with diverse forms of business.
The educational sectors included were technologg &mansport; business and
administration; social services, health and sparts)struction; culture; and tourism,
catering and domestic services. The education geosirepresented over 30 vocational
schools and around 10,000 15-20-year-old studehtshich the majority came directly
from comprehensive school.

Engendering a sense of commitment in studentshédr studies and establishing a
vocational identity involves many factors. Tabléngludes the fields that were assessed
in establishing the good practices that were behitmv drop-out percentage. The fields
were identified on the basis of mainly Finnish ®yy and studies on vocational
education and training and management, guidance tla@dgeneral development of
education (e.gKasurinen 2004; Numminen et al. 2002; the Minisify\Education 2007;
Ropo et al. 2005; Stenstrém & Laine 2006). Of thathconcepts, subjects, ideas etc.
concerning the theme of drop-out were collected @gdnised to five main and 15 sub-
areas together with their more precise content®rdoty to the qualitative concept
analyse (Patton 2002) (Table 1). The first two atdms have only one content area.
Consequences of the fact will be discussed latér thie presentation of the results.

TABLE 1. Result of the item analyse: study fields



MANAGEMENT AND WORK ON THE STRATEGIC PLANS STRUCTURE AND GUIDANCE
ORGANISATIONAL CURRICULUM AND DEVELOPMENT PROVISION OF ACTIVITIES
STRUCTURE WORK EDUCATION
1 Management support 4 General effectiveness 7 General factors 10 Forms 13 Availability, supply and

groups and areas of
responsibility

-taking responsibility and
commitment of the entire
staff

-curriculum and links with
working life

-curriculum and guidance
activities

-curriculum as an open
learning environment

-action and development
priorities and taking
responsibility
-effectiveness of plans and
strategies

-monitoring absences
-group guidance
-orientation practices

-structures and teaching
arrangements experienced
positively

-group sizes

-on-the-job learning

organisation
-connection with basic
education

-guidance counsellors,
school social workers and
school psychologists
-manifestation of multi-
professional nature
-contribution of subject
teachers

-regionality of guidance

2 Participants in
management support
groups

5 Structural factors

- positive teaching methods
and other similar functions
-provision of vocational and
common studies and
optional studies
-curriculum and using IT

8 Evaluation and quality
work

-initial assessment of the
students

-support measures followin
initial assessments

-self- and peer assessment
by the students
-assessment of teaching
-quality criteria

11 Contents
-plans and projects
-cooperation between the
home and school
g-cooperation at the
institutional level
-regional cooperation
-cross-administrative
cooperation
-multi-vocational
cooperation

14 Role and contents
-giving feedback
-integrating guidance into
other activities

-study guidance, guidance
on growth and developmern
career guidance
-guidance for first-year
students

-use of information and
communications technolog

3 Premises and auxiliary
activities

-premises for teaching,
accommodation and leisurg
time

-hobby and leisure-time
activities

-student activities

6 Contentual factors
-individual study plan
-monitoring studies
-transition point of study
path from basic education t
vocational upper secondary
education and training
-IEP

-support measures followin
on from the above
-entrepreneurship
-practical nature of studies

9 Staff development

- methodicalness; constang

and competency

-continuing training
0-pedagogical cooperation

-visits to educational

institutions

-periods of work experienc
gfor teachers

-teacher mentoring

-induction of new teachers

-work guidance

-individual study plan for

12 Social and student-
yrelated factors

-providing information

about education and its

marketing

-profitability and image of

educational sectors
e-effect of working life skills

requirements on dropping

out

-heterogeneity of students

teachers

15 Development and
evaluation
-methodicalness of guidang
-provision and developmen
of special needs teaching
-guidance quality work
-guidance procedures
-division of work and taking
responsibility in guidance
-guidance priorities and
resources

-post-guidance




APPROACH TO GOOD PRACTICES: PEDAGOGICALLY DISTRIBED
LEADERSHIP

From the perspective of the reliability of the studt was important that all the
educational institutions were studied equally armifthe same perspective. However,
because the municipal education and training ctiasor educational institutions in
question were located in different types of aread were of different sizes with their
own priority areas, and because their students alkse different, adopting a common
approach was not a simple task.

Many studies on work and learning environmentsaasingly stress the importance of
distributed leadership and responsibility as thsimctive features of a fruitful learning
environment (e.g. Bereiter 2002; Brown & Duguid 2pBngestrom 2004; Hargreaves &
Fink 2006; MacBeth 2005; Mgller & Eggen 2005; Sermrgeal. 2000; Spillane 2006;
Tynjala 2006). Therefore, vocational upper secopdaducation and training was
examined in terms of the implementation of pedagaty distributed leadership and not
by comparing the education providers.

Pedagogically distributed leadership is the abibityall the members of a community to
interact well. This can be seen in management &edptactical implementation of
curricula and study programmes. Distributed leduprsieans multiple voices, flexibility
and commitment. It includes negotiation, space,ctiegation of visions in a considerate
way, control based on trust, sticking one's nedkaod sharing power and responsibility.
Pedagogically distributed leadership means both alhiéty to create and develop a
pedagogical and organisational system and, for pignthe ability of management to
intervene or, if necessary, to refrain from intenwg in the details of the employees’
work. The most important issue is to get the erdiedf and students to do the right things
together and separately at the right time.

Pedagogically distributed leadership involves dective learning process that includes
the ability to evaluate, develop and commit tojtteand the desire to be responsible for
one’s own learning process and, as far as posdide)earning process of the entire
school community. Pedagogically distributed leakigrss a collective learning process
means managing expertise and transferring it fromto another. At its most effective,
pedagogically distributed leadership as a way afisly expertise manifests itself as the
production of creative solutions and the committgcbduction of new good practices.

On the basis of the above, the examination of theatonal upper secondary education
and training chosen by the Ministry of Educatiocused on pedagogically distributed
leadership from five perspectives: (1) the innoxaiess, creativeness, fruitfulness and
sensitivity of the structures, forms and contentdhe education and studies, (2) the
development of a pedagogical and organisationdeleship role, and the prevalence and
distribution of responsibility and taking responisiy, (3) the appropriateness, diversity
and creativeness of pedagogical and organisatiomraatices and working methods, (4)
the coherence, sophistication and organisation eflagogical and organisational
practices and working methods, and (5) the degfeaetworking, interactivity and
commitment of the working culture of the entirefistdhese criteria arise straight from
the theoretical frame of pedagogically distributeatlership, presented above.

Then, four quality levels were created on the badighese five perspectives. This
creation was based on the SOLO-Taxonomy by BigdsGuilis (1982). The levels were



modified, however, for the specific purposes of tsiudy. By each participant, all areas
and contents of Table 1 were estimated accorditigetdive criteria and put onto the four
levels of pedagogically distributed leadership. Aepestimation was available for
increasing the validity of the study.

However, some of the contents were by their natweh that it was not possible to
specify their quality level, for example the growgze, special financing or the
heterogeneity of students. They were considereahather way and have therefore been
omitted from this article.

The levels and their criteria are as follows:

Level 4The action or practice was diverse, innovativeative, rich, regular, sustainable
and extremely well organised. Almost all the stadfre strongly committed to the action
in question and participated very actively in aivdlopment work. The educational
institution’s internal and external networking wasry effective and included diverse
forms of cooperation. Interaction was very fruitéuld diverse.

Level 3The action or practice was diverse, regular, fatstainable, enriching and well
organised. The staff were, as a general rule, cttedinto the action in question and a
large number took part in continuous developmenkwdhe educational institution was
internally well networked and cooperation was srhotnteraction was good, effective,
diverse and fairly frequent.

Level 2The action or practice was becoming regular big m@netheless still fairly new,
experimental and only fairly well organised. Thaflstvere either partially or reluctantly
committed and only some of the staff regularly t@akt in development work. Internal
networking and cooperation were quite good and $imdmut did not cover an adequate
number or all the members of staff. Interaction weasonably good, but nonetheless
partly inadequate.

Level 1 The action or practice was sporadic, new or steorty, and was weakly
organised. The staff were weakly committed and andynall number took part in regular
development work. There were shortcomings in irstenetworking and cooperation and
cooperation was not sufficiently comprehensive.erattion was quite weak and
inadequate.

METHOD
Compiling the material

To establish the common practices and actions gxigbstronger pedagogically

distributed leadership, the representatives oethecation providers first of all completed
a questionnaire and then they were interviewed. ifberviews were recorded and
transcribed. The questionnaire and interviews @Veall the sub-areas with their
contents (Table 1) that were being studied, spati§i from the perspective of reducing
the number of students dropping out and fosteriognroitment to their studies. The
interviewees were individuals who had a compretlvensnderstanding of the activities of
the municipal education and training consortium eglucational institution, such as
principals, education and quality managers, guidammansellors, social workers or other
individuals responsible for guidance. Many of theeiviewees also worked in teaching



positions. In addition, various types of documetgscribing the activities were collected
from the education providers.

Presenting the results

In spite of the fact that this study is qualitatbwenature, it takes use of some quantitative
features as means of the levels of pedagogicafiiribluited leadership. Therefore, the
method used is of mixed-methods type (TashakkoFeddlie 2003).

The results are presented usim@files evincing pedagogically distributed leadership,
combined from the means of the levels. First of @lle main profile comprising all the
sub-areas and quality levels was established fdr education provider and, in addition,
13 separate sub-profiles of the contents of eathasea in accordance with Table 1.
(Although there were 15 sub-areas, it would notehbgen sensible to create a separate
sub-profile of the first two because they both baty one content area.) The educational
institution-level profiles were given for the edtioa providers’ own use.

The report only focused on the highest quality ledeand 4, which represented stronger
pedagogically distributed leadership. In order ¢e svhich areas and contents were at
these levels and at which point there was coherbatweeen the education providers, all
the main profiles of each educational institutioares combined firstly into one main
profile. Then, the 13 separate sub-profiles wereget into one common sub-profile.
The common profiles were achieved by calculatiregaterage quality level for each sub-
area and content. The average quality levels ottmemon profiles are expressed with
an accuracy of 0.1.

RESULTS

This article concerns the five sub-areas of stropgelagogically distributed leadership
that were distinguished from the common main peofifheir averages varied between
3.3 and 3.5. However, another finding will be présd before the profiles. In the
qualitative analysis of the material, four featucesnmon to all the education providers
clearly came to light. The stronger pedagogicalktributed leadership revealed by the
profiles is examined using these features. Theufeatwerea systematic approach and
persistence, the critical examination of one’s caations, addressing particular issues
one at a time, and ensuring a good atmospliefreMacBeth 2005).

Four special features

No good practices develop of their own accord. Takyays have their own history. A
sufficient amount of time, perseverance and béfiefne’s own actions is needed before
results begin to show. The municipal education tashing consortia and educational
institutions studied had carried out systematic paistent work for many years before
a reduction in the number of students droppingasut a commitment to studying began
to show and could be verified as concrete eveniisdicators.

The continuing critical examination and evaluatafrone’s own actions were seen in the
further development of practices and actions thadl fproven fruitful and in the
modification or rejection of the less desired orHse aim was to genuinely understand



what was good, what was worth developing and intwheection, what should be
changed and what was worth giving up. The actiomsewnever considered to be
completely ready; there was always room for impnoget.

Addressing particular themes is directly relatedhte two previous features. Although
nearly everything was evaluated and developed toesextent, there was no attempt,
however, to modify everything in one go. Some deprlent areas were prioritised;
others were managed with smaller inputs, or it desded to leave them until later in the
future.

One manifestation of a good atmosphere was the a&sigphon the individual
consideration of students and the attempt to deggrsonally tailored solutions,
especially in problem cases. The idea that “nolkiedgft behind” came across from the
actions and practices. The attitude was not depegnale the size or resources of the
education provider. Everything that was possibls @Wane; no stone was left unturned.
An inexplicable “je ne sais quoi” could be sensedhe atmosphere of the institutions
studied. The activities were not, of course, conabyethe same, as they were bound up
with the characteristics of each educational in8tih or municipal education and
training consortium (cf. Hargreaves & Fink 2006,140). That certain “je ne sais quoi”
can be called generosity, caring, taking the titad&jng responsibility, steadfastness,
enthusiasm, and turning difficulties and challeniggs one’s own strengths and victory.
It can further be added that the special “je ne gapbi” could often be seen as a genuine
desire to be the best entity providing vocatiorgper secondary education and training
in the region or the sector, and not just goodverage in doing the task.

Profiles

As can be seen in Figure 1, five common sub-areaganger pedagogically distributed

leadership can be distinguished from the main ferqfef. Table 1). These form the

support pillars that created the basis for desgmocational upper secondary education
and training that successfully reduced the numbkerdmp-outs and engendered

commitment in the studies. The five strong subwredth their averages were: 1

management support groups and areas of respotys{mkean of the levels 3.5), 4 general
effectiveness of work on the curriculum (3.3), heal practices relating to strategic
plans and development work (3.3), 10 on-the-jobnieg and other forms and structures
of providing education (3.5), and 13 availabilisypply and organisation of guidance
activities (3.3). (Jappinen 2007)
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FIGURE 1. Main profile
1 Sub-area: Management support groups and areas ofsponsibility

The scope and sensible distribution of the areassgonsibility of the groups and teams
supporting the management proved to be one of thst important strong areas of
pedagogically distributed leadership, with an ageraf 3.5 (Figure 1). All the education
providers received in this sub-area either quaétyel 3 or quality level 4. Both scores
were received seven times each.

The management had a participative, developmental avaluative grasp that
emphasised effective interaction between the mamege and staff. There were two
types of management groups or teams: decision-makiodies which were
organisational tools for the management and puctidoers” which were practical
exectuors of the tasks. The groups and teams walte dystematic and flexible; in
addition to regular meeting times, meetings weild,hEnecessary, at only short notice.
The groups and teams were organised down to ticbededevel, and the staff carried out
their tasks in accordance with mutually agreedesband principles.

A systematic approachnd persistence manifested themselves as a manatyemd
organisational structure that extended from the agament level to all parts of the
educational institution(s) as efficient and compredively networked multi-professional
groups. The networks covered all the educatiorstitiions in the municipal education
and training consortium or the entire institutioh @mprehensively as possible. The
groups and teams had clearly defined areas of megphity and a purpose. The teachers
had frequently had an involvement in setting up ¢eups and teams. The group



members were also often members of other netwaorkkeair own educational sector as

actors or experts.

The critical examination of the management and risgdional structure could be seen
especially in the interviews. The respondents vogren and honest and avoided putting
an unnecessary gloss on matters. Addressing partissues was demonstrated in the
ability of the groups and teams supporting the rganeent to handle at a practical level
issues that were relevant to all the students lam@ntire staff, not just some of them. The
focus was on the essential elements, without, hewdwrgetting the general view. The

groups and teams covered all the support actidos example, student welfare services,
special needs education and student accommodagivicess. The management and
organisational structures really worked in a goodirenment, and the groups and teams
genuinely took matters forward. Sufficient informoat flowed via the teams and groups
to all levels of the organisation.

4 Sub-area: General effectiveness of work on the giculum

Content 1

The general practices of work on the curriculuen, carefully managed and divided work
on the curriculum, proved to be another importananifestation of stronger
pedagogically distributed leadership. The gendfatBveness of work on the curriculum
received an average of 3.3 (Figure 1). Two edungti@viders received quality level 4,
six received level 3.5, five received level 3 ame oeceived level 2.5. Figure 2 shows the
averages of the stronger pedagogically distriblgadership for the contents relating to
the general effectiveness of the curriculum: 1rtgkiesponsibility and commitment to
work on the curriculum (3.4), 2 working life andettcurriculum (3.6), 3 guidance
concerning the curriculum (2.8), and 4 open leagyr@nvironments from the perspective
of work on the curriculum (2.9).

A systematic approach and persistence manifestednsblves as the taking of
responsibility both at the management level andheyteaching staff for work on the
curriculum and as a commitment to it, with the mwium being a tool for pedagogical
management. The work was shared out among a laoge @f people in all parts of the
institution(s). Nevertheless, it was important tkatmeone had primary responsibility,
such as the principal, for instance. Work on theiculum was increasingly perceived as
a continuous process and not as a one-off event.

The critical examination of one’s own actions wasersin honest evaluations by those
with the greatest responsibility for work on ther@ulum as to how the process had
progressed and how the work had been experiencgédemeived by the staff also at
difficult times.

Addressing patrticular issues was ensured so thatyemember of the community was
expected to know their place in the work on thericuum. The curriculum was a
genuine tool for guiding the activities of the teieg staff. It was easily accessible for all
and an essential tool that harmonised teachingbaodght issues into sharp focus. In
some educational institutions, it was even distadufor use by the students. The
involvement of the students and consideration eif thpinions was also put into practice
in work on the curriculum in many educational itgions.
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When working in a good atmosphere, the work on dbgiculum was a factor that
clarified and united actions and practices. A serissammunity and common effort was
emphasised in work on the curriculum.
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FIGURE 2. General effectiveness of work on theiculum

Content 2

The contents of the curriculum were generally deteed according to the needs of
working life. The aim was to forecast changes irrkingy life and to react to them as
quickly as possible. Representatives of working lifere involved in many ways in the
work on the curriculum, either directly or, for emple, via the management or the
teachers' networks in working life. The approvaltbé curriculum often required a
statement from representatives of working life. Ttetworks with working life were
comprehensive and diverse, and joint projects avaperation with companies were
frequent and efficient. The connections to workifg safeguarded professional growth;
the orientation towards working life was a factoattstrongly encouraged a commitment
towards studying.

Content 3

Guidance was implemented at the curriculum leveliverse ways, for example as

guidance study units relating to vocational studied as other guidance inputs relating to
studies, such as special guidance on on-the-johitea Guidance was also increasingly
understood to be an overarching entity relatingltactivities.

1C
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Content 4

An open learning environment meant many thingsndtuded extensive IT solutions,
such as e-teaching, all the surrounding school laathing networks, individual and
multifaceted study choices, and the considerationadious types of learning methods
and styles. An open learning environment was seendctice, for example, in flexible,
extensive teaching arrangements tailored for inldiai needs or as educational structures.
An open learning environment was frequently createdugh working life or other
stakeholders. An open learning environment alsoifested itself as an atmosphere that
was accepting and supportive of the students sasige of community.

7 Sub-area: General practices relating to strategiplans and development work

The third strong area of pedagogically distributeddership was general practices
relating to strategic plans and development woiik) &an average of 3.3 (Figure 1). The

contents and averages of this sub-area were: ZXitpriareas of strategic plans and

development work and taking responsibility for eot and development (3.4), 2

effectiveness of the plans and strategies in p@¢8.2), 3 monitoring absences (3.3), 4
group guidance (3.5), and 5 orientation practicesnew students (3.3) (Figure 3). One
education provider had quality level 4, six had&8 seven had 3.

It is, therefore, of great importance as to whidn@ples are used to design and develop
the activities within vocational upper secondaryedion and training and how the

decisions made are brought to the practical levisl megard to taking a view on absences
and their monitoring, group guidance and the oagom of new students in vocational

upper secondary education and training. The resftilisis sub-area are first examined at
a general level in the light of the four speciattees and finally some observations are
made on the more detailed contents of the sub-atémugh they are closely tied to the

Finnish education context.

11
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FIGURE 3. General practices of strategic plansdewelopment work

Contents 1 and 2

A systematic approach and persistence manifestethgelves as clearly expressed
values which were acted on at a practical levelcasimon educational objectives
suitable to the educational institutions in questias the taking of responsibility by the
staff for the smooth functioning of the activitiemd as the practical efficiency of the
plans and strategies.

In the critical examination of one’s own actios$iategic plans that were considered
both good and not so good were raised. The pladsstategies were closely linked to
pedagogical development. Student barometers angtiguneaires were becoming one of
the development tools at many institutions. Theyemgsed to ascertain actual changes
and their direction. Clearly divided and expresasshs of responsibility had a positive
impact on taking responsibility and commitment.

The institutions focused on certain areas one tah@ and used resources according to
whichever seemed essential. Some themes or penitere particularly highlighted at
certain times. The development work had resultgoermanent good practices. In larger
organisations, the practices that had proven tgdwel had been distributed between the
units and educational sectors.

Ensuring a good atmosphere manifested itself asegmonsibility of the entire staff for
education and as taking special care of the stadedtsense of community and
cooperation were emphasised in disseminating taesplstrategies and actions and in
fostering commitment to them. The plans and strasegyorked if the teaching staff and
other personnel were given the opportunity to ierfice them. They were also suited to

12
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daily life: they were, on the one hand, based otacepermanent daily values, rules and
practices, but, on the other hand, there was angiless to adapt and change the
activities very flexibly according to the needstoé students.

Contents 3-5

The monitoring of absences was generally asserfileences were quickly notified to
the guardians of under-age students, many eduediistitutions were in the process of
transferring the data to a database, and vocatemalsubject teachers were required to
intervene in systematic absences. New and creatiaetices had been developed for
group guidance. New student orientation practicesewmotivating and considered. It
could be mentioned separately, for example, thatstiudies of new students started a
couple of days before the rest.

10 Sub-area: On-the-job learning and other forms ad structures of providing
education

The practices relating to the forms of the struetand provision of education were
examined through certain teaching arrangement®aritle-job learning. The strength of
the sub-area, which had an average of 3.5 (Figureds mainly based on the extremely
high 3.9 average for on-the-job learning (2) (Fegd), for which reason the title of this
section of the results was reformulated to empkasisthe-job learning. In terms of
reducing the level of dropping out and fosteringcanmitment to studying, the other
structures and teaching arrangements consideretivpaaso received a high average of
3.1 (1). Three providers received quality levedight received 3.5 and three received 3.

Content 2

On-the-job learning proved, therefore, to be thestmanifying factor of the various
education providers and the factor that represetiedtrongest pedagogically distributed
leadership. If the result for the work on the atuhium relating to working life with its
average of 3.5 (Figure 2) is integrated into tleisuit, it can be stated that by focusing
particularly on the connections to working lifeniay be possible to achieve a reduction
in the drop-out level and to successfully fostenootment to studying.

Periods in working life had been arranged systeralyi New, innovative and permanent
on-the-job learning practices were created in loitgen projects and through the
systematic and persistent nature of the actiong fBlachers were proactive in their
attitude to working life. They also tried to plaites right students in the right on-the-job
learning places.

The critical examination of one’s own actions didt rsolely remain at the concrete
implementation level of on-the-job learning, butswelosely linked to all types of
strategic plans and development work on the cutiou Efforts were made to give
students as concrete and true a picture as possilterking life and of the tasks of the
profession for which they were being trained.
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FIGURE 4. Forms of education provision

Addressing particular issues was seen in the fagusf on-the-job learning projects at
particular groups of students, such as those ngespiacial support. It was also seen in
the general personalisation of teaching, in thimittg of the workplace counsellors and
in the development of cooperation with businesBeaddition, an emphasis was placed
on more working-life-oriented working practices.

Ensuring a good atmosphere was greatly concerngdsitident motivation and taking
into account the opinions of students. The teachers in close contact with the students
during the period of on-the-job learning, for exdephrough visits and phone calls or by
e-mail and in this way demonstrated particular eonc Depending on the student’s
personal needs, the periods of on-the-job learmiogld sometimes be longer than
normal. The practices of on-the-job learning alldwedividual and tailored curricula.
Spending time in working life was an important paftthe student's own period of
learning.

13 Sub-area: Availability, supply and organisationof guidance activities

The availability and supply of guidance and theaorgation of guidance activities
received an average of 3.3 (Figure 1). This sub-gm®ved to be the fifth important
factor for reducing the number of drop-outs anddosg a commitment to studying. The
sub-area was studied through four contents: 1 atioms of guidance to basic education
(3.1), 2 multi-professional nature of guidance J33input into guidance by subject and
vocational teachers, and 4 regional guidance &etvi(2.9) (Figure 5). One of the
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education providers received quality level 4, nieeeived 3.5, two received 3.0, one
received 2.5 and one received 2.

Contents 1-2

Of the results, the multi-professional nature ofdgace should be highlighted. The
smooth cooperation and networking of guidance gsfmals, who had many different
job descriptions, proved to be the most importactdr for the availability, supply and
organisation of guidance. For example, actual guidaprofessionals are not the only
available resource. In order for guidance to bégeant and correctly targeted, the input
of everyone is required. The responsibility for dance of subject and vocational
teachers and their important contribution receiviedreasing attention in many
educational institutions.

3,8
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3 \\
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1,4
1,2

contents

FIGURE 5. Availability and supply of guidance amganisation of guidance activities

The systematic approach and persistence relatetheolong-term organisation of
guidance and the quality achieved even with smadlsources. The basis of the multi-
professional nature of guidance was the well-fuumitig, networked and comprehensive
student welfare group. All the members of the moitfessional groups took
responsibility for guidance within the sphere cdithown expertise. This meant that the
resources sufficed.
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The critical examination of one’s own actions featlias the continuous evaluation of the
successes and challenges of guidance practicesarécypar effort was placed on
receiving information on the vocational training odmprehensive school guidance
counsellors, which was considered problematic seanuch more information was
provided on upper secondary level studies.

Addressing particular issues one at a time mamifedself, for example, as personal
meetings, phone calls and contacts by e-mailsti alanifested itself as tailored guidance
for specific students or as solutions based omlivision of tasks of those responsible for
guidance. Staff responsible for guidance also syatieally visited schools to inform
comprehensive school children about the educatigmagsibilities of vocational
institutions.

Ensuring a good atmosphere was particularly appafé®e multi-professional nature of
guidance came across as the strong communal dpisias a safety net for the students
and a particular strength of the institutions. €la®operation on guidance included
scheduled transition meetings and informal disaussiand contacts in connection with
joint educational events.

DISCUSSION

On the basis of the results of the Finnish studyr @GEVOCATION — KEEPING ON
TOP OF STUDIES, a vocational institution that festeommitment in its students to
their studies operates systematically and perdigtdearning from difficult issues and
responding to challenges. It examines its actwit@itically and adapts them, if
necessary. It focuses on certain issues one atea ti creates a safe and caring learning
environment in which certain basic principles pig\aut, if required, is very flexible and
takes individual factors into consideration. Thisckof educational institution is by no
means perfect, but it has a solid aspiration tdicoally go forward.

The purpose of the Finnish Ministry, the task giweas to find and disseminate the best
practices which wereommorfor the vocational institutions that had succeeecduce
their drop-out rate. This starting point limitecetbtudy. It guided to concentrate on the
common strengths of the institutions, not on theeaknesses, and lay aside strengths of
an individual organisation. Therefore, we might goge that the issues which are not
discussed in this paper (cf. Table 1) are by nonmeaithout values. They can be
strengths in some cases. However, we might draworelesion that the common
strengths, introduced in this paper, could be dawtlstarting points in the work to
reduce the drop-out rate also elsewhere.

Educational institutions that prevented unnecessanybers from dropping out and
fostered commitment in the students to their studvere diverse. They differed from
each other as to size, students, surroundings,oetos, study fields etc. They also
organised their operations in very different waysording to their teaching culture, staff
expertise etc. The institutions seemed to have.eliewy certain common basic features
for successful activities and good practices, they exhibitedstronger pedagogically
distributed leadership It means distribution of responsibility, expegtispower and
commitment. Firstly, these types of educationalitimsons are managed with the aid of
responsible support groups that extend to the wanuarts and levels of the organisation.
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Their members either represent all staff groupsthmy have close and effective
connections to everyone.

Secondly, educational institutions that foster commant in the students to their studies
use the curriculum as a means of developing thaiviaes. People are committed to
working on the curriculum and take responsibility ft. The curriculum is genuinely a
tool that assists in the development of connectitonsvorking life and guidance and
broadens the learning environment.

Thirdly, these types of educational institutionssast in their strategic plans and
development work. They have a clear view of wheeg/tare going. They have set values
and priority areas that are implemented in practicd that the staff are willing to put
themselves out for. Collective responsibility ikea for development work and activities,
so plans and strategies work in practice. Absenass monitored closely and
systematically and intervention is taken in realeti An emphasis is placed on group
guidance and orientation practices for new students

Fourthly, these kinds of educational institutioresy goarticular attention to on-the-job
learning and its development. They ensure traifingvorkplace instructors and provide
information for the workplace, create a network af-the-job learning places and
guarantee the contents, quality and evaluation rethe-job learning and on-the-job
learning for students who need special support.

Fifthly, educational institutions that foster conimént in the students to their studies
invest in the availability and organisation of gande. They create active connections in
guidance with the previous stage of education. &ltgses of educational institutions use
their guidance resources to the full and, if theyea shortfall, create compensating
guidance practices. The guidance is multi-profesdioso that everyone takes
responsibility for guidance alongside actual guaanprofessionals. Guidance
connections are likewise created outside the ethnatinstitution.

Society in Europe is constantly becoming more cemm@nd unpredictable and, with
these changes, teaching and learning an ever neonardling process. No long-lasting
results will be achieved through quick fixes andaacelerated timetable, and it is self-
evident that fostering commitment to studying aadiucing the level of dropping out will
require a considerable amount of time, effort amdkwBut it is possible for everybody —
with small steps, persistently and systematicélycritically addressing particular issues
one at a time, and through the support and gengaisevery member of staff.
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