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Vieraiden kielten opettamiseen suulliseen opetteerisseké testaamiseen on viime
aikoina Kiinnitetty erityistda huomiota. Suullisenkeen lisaamisesta ylioppilastutkintoon
on keskusteltu jo viime vuosikymmenella ja kokees@dminen on nyt noussut jalleen
ajankohtaiseksi aiheeksi. Suullisen kielitaidon ttgainen lukiossa joutuu usein

vaistymaan paahuomion vievan kirjallisten taitdjieta, joita ylioppilaskoe testaa.

Tutkielman tarkoituksena oli selvittda miten engliansuullista kielitaitoa opetetaan

lukiossa ja eritoten mitka asiat vaikuttavat opstén. Halusin tutkimuksessani tuoda
esille seka opettajien ettd oppilaiden mielipiteetullisen kielitaidon opetukseen

lukiossa. Aikaisemmat tutkimukset eivat juuri olgkineet aihetta sekd opettajien etta
oppilaiden nakdkulmasta. Tutkimuksen tavoitteemdisiksi selvittaa kuinka opettajat ja

oppilaat kokevat suullisen kielitaidon harjoittelkouluympéaristossa.

Tutkimusaineistoa kerdsin kahdelta koululta; toineéwulu sijaitsi pienella
paikkakunnalla Pohjois-Pohjanmaalla ja toinen Keskoisella paikkakunnalla Keski-
Suomessa. Kerasin aineistoa oppilailta (N=40) kysalakkeen avulla. Lomake sisalsi
23 kysymysta, joihin oppilaiden tuli vastata soflevavaittamalla Likert- asteikolla
ykkosen ollessa olen taysin erimieltd ja viitosdiessa taysin samaa mieltd. Lisaksi
haastattelin kahta opettajaa, jotka opettivat tothkiseen osallistuneita oppilaita.

Tulokset osoittivat ettd seka oppilaat etta opattayhtautuvat yleisesti suullisen kielitaidon
opettamiseen ja oppimiseen positiivisesti. Oppilaivat halukkaita oppimaan suullisia
kielitaitoja mutta erityisesti tytdt tulosten mukealivat arkoja kielenkayttdjia. Lisaksi
suullisen kielitaidon harjoitteluun vaikuttivat e asiat kuten aika, materiaalit seka
opiskelijoiden erilaiset taitotasot. Vahainen a#iheutti opettajien mielesta eniten ongelmia
suullisen kielitaidon opettamisessa. Oppilaidenlaiset taitotasot haastoivat opetusta
ajankaytollisesti mutta myods pedagogisesti. Hyvéitanaalit opettajat puolestaan kokivat
kielitaidon opetusta edistavand tekijana. Oppilaahtautuivatkin suulliseen kielitaitoon
positiivisesti myds vapaa-ajan nakokulmasta. He nigtivat suullisen kielitaidon
tarpeellisuuden koulun ulkopuolella seké tarpeeaiotte tulevaisuudessa.

Tutkimuksen tuloksia voidaan kayttaa hyoddyksi opséissa. On hyddyllista tietda kuinka
oppilaat suhtautuvat suullisen kielitaidon oppireisga siten hyddyntaa tietoa opetuksessa.
Esimerkiksi eritoten tyttdja tulisi rohkaista k&ymaan kieltd sekd oppitunnilla etta koulun
ulkopuolisissa tilanteissa. MyOs vapaa-ajan pegitin rooli voitaisiin kayttda hyodyksi
my06s oppitunnin suullisen kielitaidon opetuksessa.

Asiasanat: teaching speaking skills, oral languskijés, oral language proficiency
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1 INTRODUCTION

The world has become more international as peayéract across country boarders via the
Internet and other means. Especially the Interastdnabled people from different countries
to interact with each other easily on an every lo@sis. Additionally, nationalities and people
meet as people travel in different countries. TheoBean Union especially has made
travelling from one country to other within the anicountries easier. Hence, in Finland too
more and more people interact with each otherreidm languages when they meet in face to
face situations or communicate through differenange Interaction, then, is considered to be
the essence of languages. Thus, learning foreiggukges is seen as learning means of
communication in another language than one’s motbegue. One can communicate in
different ways, however, it can be said that spepks the most dominant way used for
conveying meaning between different people andebfit cultures. Thus, foreign language
learning should also focus on learning speakindisskihat is production of speech and
practising interactive skills, which can be useddommunicating. However, it is known that
in upper secondary school written skills gain focugeaching at the expense of oral language
skills (see for example Savela 1997, Yli-Renko 1990he change in society for more
interactive has been noted by the Kielipolittindpetma (KIEPO) research that suggest that
the obvious gap, the lack of a speaking test imth#riculation examination, should be filled
and thus the learning of speaking skills would lbpperted (Jukkala et al. 2004: 10).
Teaching oral language skills is acknowledged enNfational Curriculum and according to it
the skills should be without exception taught. Yl reality that the schools face tends often

to be different.

The aim of this study, thus, is to find out howdeers view teaching speaking skills, how
they teach speaking and which factors, on one hfawijtate teaching and on the other,
hinder teaching oral language skills in the classr®etting. What is more, the view point of
the students on this matter has not been widetliesfuoefore. Hence, | wanted to include the
students’ opinions and experiences about learrpeglsng skills. The previous studies in fact
concentrate more on testing speaking skills rathan teaching them. They include some
research on teaching speaking skills as the teatmagteaching are tightly connected but the
main focus in these studies is on testing speal@nactising, testing and assessing speaking
skills has been studied for example by Huuskonex. €2006), Tattari (2001), Huttunen et al.
(1995) and Yli-Renko et al (1991) from the point\wéw of teachers. The viewpoint of



learners on this matter in upper secondary schaslriot been widely studied. The latest
study was found done in 1991 by Yli-Renko and Sade- This study, thus, seems to be one
of the first studies to include students’ pointweéw on practising oral language skills in

upper secondary school. In the present study | weél terms oral language skills, speaking

skills and oral language proficiency interchanggabl

My attention to this matter was drawn by the omgaiebate about testing speaking skills in
the matriculation examination. There has, as mattdact, been a working team which has
planned the execution of a speaking test into thtriculation exams (Jukkala et al 2004: 10).
As a future teacher | was interested to find otrto#v teaching oral language skills was dealt
with in classrooms and whether the students felt teaching is too grammar centred. |
wanted to find out has the change faced by theegoceached classrooms and is teaching
foreign language skills become a little more albweaiching communication, speaking even

though the matriculation examination is still lawia speaking proficiency test.

In this study | will firstly discuss teaching orlnguage skills at upper secondary school.
Secondly, | will present how the Common Europeamtawork of Reference for Languages
(CEFR) defines communicative competence and th&mtaout how speech communication
and speaking skills are defined. The final backudrohapter will report about the previous
studies done on this field. Then | will introdude tpresent study and move on to describing
the methodology of this study. The results willdsesented next and they are discussed in the

following section. Finally, | will conclude my stud

2 TEACHING ORAL SKILLS AT UPPER SECONDARY SCHOOL

Teaching oral language skills in Finland has in flest been criticised for being too
theoretical or grammar bound. However, things hgraglually been changing as the world
has changed for more international and interactMeupper secondary school practicing
speaking should be, according to the National Culuim (2003), a part of every language
lessons along with rehearsing listening, writingd areading. Teaching at school should
contribute to developing students’ abilities to mgs themselves in foreign languages and,
accordingly, speaking is one of those skills. latfaince 2005 the National Curriculum has
included language proficiency levels which are dase the evaluation scale of the Common
European Framework of Reference (CEFR) (Huhta &kdlzk 2004). Thus, the Finnish

foreign language evaluation scale includes speaskilts as one of the areas of evaluation.



The curriculum sets clear evaluation principles teachers and goals for the students’ to
reach in speaking, writing, listening and readingall foreign language courses in upper
secondary school (Lukion opetussuunnitelma 2003)t, Yide current matriculation
examination still tests other skills except foraag. As Huhta and Takala (2004) note, this
has raised a discussion about the matriculatiomation having a negative washback
effect on teaching foreign language skills, espghcan the expense of speaking skills, and
English is no exception. As speaking is not testedhe final exams of upper secondary
school, teaching speaking skills tends to get régte This debate about testing speaking
skills has been going on for more than ten years {er example Romo 1991). Furthermore,
this discrepancy was noted in the teacher tradenumiagazine and it was suggested that the
criteria used throughout upper secondary schoalldhmecome the criteria for matriculation
exams as well. (Puustinen 2008). If the matricatatexam includes testing oral language

skills, it is believed that teaching oral langug@geficiency would gain more value.

Since the course evaluation and thus teaching dhiollbw the goals set by the Common
European Framework of Reference, | will next prédeow the framework defines oral

language skills that should be rehearsed at school.

2.1 Communicative language competence

Nowadays the CEFR is seen as a common guideliBarope for teaching foreign languages.
The CEFR has defined aims and central contentsfiefeht subjects and thematic entities
and it provides guidelines for evaluation. The feavork has defined sublevels which have
separately been defined for reading, writing, tistg and speaking. Even though the CEFR is
not the only model of language proficiency, it ifpund and the Finnish curricula have
assessment levels based on it. The CEFR includesipigons of competences needed in
communication situations and | will now discuss hive framework defines communicative

language competence, the skills that the studéotgd learn at school.

For language interaction students need general e@ngpes but also communicative language
competences. Competences can be defined as a kabwfedge, skills and characteristics
that allow one to perform actions (CEFR 2001: 9n&al competences, furthermore, are an
entity of one’s knowledge, skills and charactecstivhich enable one to function as member
of a community. They are not language specific thely can be used in different kinds of
situations, including language activities (Huuskoee al. 2006: 13) As learners learn as well

as experience different languages and learn aboltres they build up communicative



competences to which all language knowledge camed The Common European
Framework of Reference for Languages describesibgeglearning and use as follows:

Language use, embracing language learning, consphigeactions performed by
persons who as individuals and as social agentslalea range afompetences

bothgeneraland in particulacommunicative language competence§ CEFR 2001: 9)

These competences, moreover, are drawn to studsats several different contexts, under
different conditions and constraints. That is, tinegke use of their previous experiences in
order to take part in language activities that lmeolanguage processes. The language
processes are about producing or receiving a témwthwis related to specific themes and
domains. Thus, learners activate the strategigsrtbed for accomplishing their tasks. As the
learners monitor these actions, their competeneedeaing reinforced and modified. Hence,
communicative language competence enables onenitidn through languages. (CEFR
2001: 9, Hildén 2000: 169)

In order to communicate successfully one has tohamk general competences as well as
language competences (Huuskonen et al. 2006). Comaiive language competence
constructs ofinguistic, sociolinguistic and pragmatic components Linguistic competence
includes lexical, grammatical, semantic, phonolagicorthographical and orthoepic
competencesLexical competencefurthermore, includes the knowledge and skillsuse
vocabulary in a given language which has lexicaimants such as fixed expressions, single
word forms and grammatical elemen®&.ammatical competencis about recognizing and
using grammatical resources of a language. Thatnshgaroducing or recognizing
grammatical structures that have been construatedrding to grammatical ruleSemantic
competencas about the ability to control and be aware of trganization of meaning.
Phonological competends knowledge and skill about the production anccegtion of e.g.
sound-units, that is phonemes and phonetic feattinas distinguish phonemes. The
knowledge and skills that relate to the symbols$ &éna used to produce written text is known
asorthographic competencd&he ability to produce a correct pronunciaticonfrwritten text

is calledorthoepic competencéHuuskonen et al. 2006, CEFR 2001)

Moreover, sociolinguistic competences includegbeiocultural conventions of language use
such as rules of politeness or norms between diftesocial groups. Pragmatic competences
are concerned with the functional use of linguiséisources. They refer to the knowledge of
the principles according to which messages are rganized and structured (discourse

competence), b) used to perform communicative fanst(functional competence) and c)



sequenced according to interactional and transadt&Echemata (design competence). (CEFR
2001: 13, Huuskonen et al. 2006: 15)

2.2 Speech communication and oral language skills

After describing the communicative competence, Il \move on to examining speech
communication and oral language skills. All comnuarive language functions in which the
language user produces, receives or transmits Is@geseen as speech communication. Most
commonly speech communication takes place in iotena between two people; the producer
and receiver of speech who are in connection witbheother simultaneously. However,
leaving a voice mail and the receiver's answer toaie also regarded as speech
communication (Hildén 2000). Speech communicatimfigiency consists of the following
skills; linguistic skills, functional skills and rsttegic skills. Linguistic skills constitute from
the speaker’s ability to choose grammatically ahdnetically the correct forms. Functional
skills equate with the pragmatic and sociolingaistompetences described above. Finally
strategic skills include the skills that are neettedesign and control interaction processes. It
also contains the ability to make optimal use oé’srown competences in communication
situations in order to achieve communication g@isl). In consequence oral language skills
are a part of speech communication. Hildén (20d@)ms that oral language skills are
language specific, say, oral language skills oflBhgor German. However, it can be argued
that learning stress or intonation in one languag® use in another language system which
has the same principles for intonation and sti@sal languae skills, moreover, represent the
skill and knowledge to manage in communicative legg settings where spoken text is
produced for interaction or transmission in thegearlanguage. In the interaction or
transmission of the target language the sociolstgyipragmatic, linguistic competences and
their strategic usage are needed. One can havelasrgliage skills in several different
languages and increasing oral language skills adghéech communication skills as a whole

(Hildén 2000). The ensemble of one’s competencedeaexamined from the table below.



Table 1 Foreign language skills in the domain of competsradapted from Huuskonen et al.
2006

General competences:
- declarative knowledge
o knowledge about the world
0 sociocultural knowledge
0 intercultural knowledge
- skills and know-how
o practical skills and know-how
o intercultural skills and know-how
- existential competence
- ability to learn

Sociolinguistic competence:

0 awareness of language and communication - convendbout

o0 general phonetic awareness and phonetic skills  olitepess

o learning skills - differences betwegn
0 heuristic skills registers

- dialects and accent;

\"44

Pragmatic skills:

- lexica

- grammatical

- semantic

- phonological

Linguistic competences: Oral language skills
- lexical (for example English
-. grammatical Strategies:

- semantic -reception

- phonological -production

- interaction

- transmission
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3 PREVIOUS STUDIES ON TEACHING SPEAKING SKILLS AT UER
SECONDARY SCHOOL
As the concepts and terminology have now been sigzl) in this section | will describe the
results of previous studies. Teaching and learoirad language skills, as a matter of fact,
seems to be quite narrowly studied. The previousearh almost without exception
concentrates more on testing oral language skillscaool. Additionally, the opinions
presented are either the teachers’ opinions orstiidents’ ideas about practising oral
language skills. A quite recent study by Huuskoeeml (2006) studied teachers’ opinions
mainly about testing oral language skills at upgezondary school, however, as testing and
teaching languages are connected, the study intlaék®d research on teachers’ opinions
about teaching oral language skills. A similardgtwas done from the students’ point of
view on teaching oral language skills by Yli-Rerdtoal (1991) and it can be argued that the
study is not contemporary anymore. However, it setarbe the most recent one found from
the point of view of students. Tattari (2001) hadsoastudied practising and testing oral
language skills at schools from the teachers’ pofiniew. Huuskonen et al. chose their target
group based on the study Tattari had done; theyol#f participants from areas that were
included by Tattari (ibid.). As a result, the twiadies by Tattari (2001) and Huuskonen et al
(2006) cover geographically the whole Finland.

In the study conducted by Huuskonen et al (2008)r#sults showed that teachers almost
without exception viewed oral language skills apantant. In fact, 98.8 % of the participants
had agreed upon oral language skills’ importarg ial language proficiency. Tattari (2001:
84), furthermore, reports that teachers in herystndd seen oral language skills as an
essential part of language proficiency. They thoutitat oral skills could actually be
emphasized a little. Huuskonen et al (2006), howeaiso found out that many teachers do
not pay attention to students’ speaking proficienoydo they asses it. Students, according to
Yli-Renko et al (1991) had similar ideas about h&ag oral language skills in general as the
teachers did; they viewed speaking skills as ingsarand hoped for more of teaching oral
language skills at school. Yli-Renko et al. (19®D), furthermore, states that Finns are
conventionally seen timid about speaking foreigngleages. Their study results show that
students are shy about using English. Girls ini@aer were more timid speakers than boys.
The students thought that the little time usedpi@ctising oral skills resulted shyness to use
oral language skills. Quite many of the teachensthe other hand, did not think that their

students were timid English speakers. 50.7% hadgthiothat their students had the courage
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to use English, however, notably many 30.4% had astimated their students as shy
speakers, reports Huuskonen et al.(2006 :78) Tat2®01:56), moreover, had received
similar results as 61.4% of the teachers had thotlgit their students were not afraid to

speak. Then again, 29.1% had thought their studerts timid speakers of English.

According to both, Tattari (ibid.) and Huuskonen att(ibid.) the factor that influences
teaching oral language skills the most is time. dvigy of teachers thought that lack of time
hinders practising oral language proficiency. Ta{2001:58) found that 76% of the teachers
thought that they did not have enough time for h@ag oral language skills. Yli-Renko et al.
(1991) reports similar ideas from the studentsy tfedt that too much time was used for
teaching and learning grammar. Even though theestisdviewed written skills as important
they clearly felt that more time and practise waseded for rehearsing oral language
proficiency. Materials and group size, on the othand, in the teachers’ opinion had
encouraged teaching oral skills. (Tattari (2001yuskonen et al. (2006). Students had also
been satisfied with the learning materials stated¥nko et al (1991). Along with lack of
time, the teachers experienced student relatedriadtindering teaching oral language.
Students’ shyness, heterogeneous groups and studaok of motivation were factors
brought up by the teachers. At the same time, hewealso student related factors, in the
teachers’ opinion, facilitated learning speakinglisk (Huuskonen et al 2006: 83) The
teachers thought that the learners liked speakmiyemjoyed learning the skills for it. This
was noted by Tattari (2001:56) as 74% of teachadsthought that students do not see oral
tasks as boring and they were motivated to learn.

The previous studies on this topic are actuallycemtrating on testing oral language skills
rather than teaching or learning them. Yet, asa wiready stated above, teaching and testing
are connected to each other and thus the studiespal attention to teaching oral language
proficiency. However, more studies can be foundnfrime point of view of teachers than
students. Huuskonen et al (2006) and Tattari (2001) found out that teachers viewed oral
language skills as important part of language kedgk. However, they felt that certain
factors; such as lack of time, and different studextated issues hindered teaching oral
language skills whereas materials and studentttéded teaching speaking skills. Similarly
Yli-Renko et al. (1991) reported students’ opinioosal skills are really important, however,

there was too much focus on teaching grammar.
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4 THE PRESENT STUDY

The aim of this study was to find out what kindsvigws do the teachers and learners in
upper secondary school have on practising speakitlg. Previous studies have concentrated
either on teaching oral skills from the teacheesx'spective, or on learning them where only
students’ opinions were asked. Moreover, on thasgies the focus has more been on testing
oral skills instead of learning and teaching thdéBoth the learners and the teachers have
experiences of practising oral language skills asda future teacher of English, | was
interested in whether their ideas of this topic me&erthermore, | wanted to learn about the
factors that influence teaching speaking skillshie classroom setting; are there factors that
hinder or possibly favour it? Thus, | included hdtie students and the teachers, in my study

in order to get the answer for the following resbaguestions:

1. What are the students’ and the teachers’ opsnatrout learning oral language skills?
2. How do the students and the teachers experactising oral language skills?
3. How do teacher teach speaking skills at school?

4. Which factors influence teaching oral langudghssat school?

| expected that both the learners and teachersdwfeel the pressure of time. That is, the
teachers would find it challenging practising speglskills since there are several things to
cover during the classes. The students, on the btrel, would feel that they are not getting
enough practice on speaking skills. In the follagvsection | will describe the participants
and how the data was gathered and analyzed.

5 METHODS

In this section, | will discuss the participantstbis study. Both learners and teachers took
part in the study and accordingly background infation of both groups is included. After
that | will move on describing the data gatheringsed two different means of data gathering
and thus both methods are introduced as well asie®gl, in the methods section. Finally, |
will describe the method of analysis used in thislg.
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5.1 Participants

The participants of this study were students in thiferent upper secondary schools in
Finland. One school was located in a middle-sipeehtin central Finland and the other in a
small town in the northern Ostrobothnia. There wiemy participants in the study, aged
between 16 to 17 years. They were studying for tivst year in the upper secondary school.
The number or girls and boys were equal. | chase yiear students as my target group since
they have already gone through a transition phasenwnoving from upper comprehensive
school to upper secondary school. Consequentlysttidents had already studied English for
six years. Thus it could be expected that theynaa¢ure enough to evaluate teaching oral
skills as well as to have developed such oralsskilat they could evaluate and comment on
learning them. According to the CEFR scale theselestts’ language skills should have
reached level B2. Additionally, | interviewed tweatchers, a male and a female teacher, and
consequently | had one teacher from both schodiski® part. Both teachers were teachers of
the classes that took part in my study. Teachera& @ teacher in central Finland and had
been teaching the participating group only for @kveSome of the students in the group were
more familiar to her from previous English coursdsereas others she had not been teaching
before. Teacher B was a teacher in northern Ostnoand he had been teaching the target
group from the beginning of upper secondary sceowe he was the only English teacher at
the school. | interviewed him in English since b# that as a non-native Finnish speaker his
English skills were better and he was able to nedgo my questions more freely. For teacher
A the language of the interview was Finnish sinbe was a native Finnish speaker and |

believed that her native language would enabldderpress ideas more freely and relaxed.

5.2 Data gathering

For the students | conducted a quantitative study gathered my data by means of a
guestionnaire which enabled me to get a wider wéwstudents’ opinions. The questionnaire
included 23 statements and one open-ended questimre the students could freely
comment learning and teaching oral language shillsupper secondary school. The
guestionnaire was compiled in Finnish as | thouwt the students’ native language would
give them freedom of expression and it would asdin@ everyone understands the
statements. In the earlier research on this tdpiests’ opinions were not studied and thus |
wanted get as wide sampling of their point of viesvpossible and thus a questionnaire suited

my purposes best. For the teachers, furthermarenducted a qualitative study and gathered
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my data through semi-structured interviews. Theis#rctured interview format enabled the
guestions to be before planned, however, it didsebtestrictions to word formatting or word
order. This approach was chosen to give the ppatits a freedom of speech and the
opportunity to reflect their own opinions with caty limitations. (Hirsjarvi et al. 2000: 47).
Moreover, the interviews were also audiotaped am hrticipants’ permission and later
transcribed. In stead of an interview, | could hageducted a questionnaire for the teachers
too. Since it sets limitations to the form of theegtions and answers, | chose to interview the
teachers. | wanted to receive in-depth informatdiout practising oral language skills in
upper secondary school and by interviewing teachene make most decisions of classroom
work, | expected to get the answers better. Bynsed an interview, | was also able to find
out what factors influence teaching oral languag#ssat school in their opinion; after all
teachers have the responsibility designing thehiegcthat happens in the classroom. The
interview questions for the teachers as well agjtiestionnaire can be found in the appendix,

respectively.

5.3 The method of analysis

When compiling the set of questions | used in shigly, | paid attention to things that would
reveal different aspects of practising oral langusklls at school. The questions asked from
the teachers included the same themes as the &udaastionnaire so that | would find out
the opinions of both on this subject. The ques@arenand the interview questions were a
combination of my own questions and questions adbfstom the study by Huuskonen et al
(2006). Their study concentrated mostly on testimgl proficiency, however, they also
studied teaching. The point of view in this studwswthe teachers’ and thus for the
guestionnaire conducted to the students, | hadvoite the questions to suit their viewpoint.
The statements used in the questionnaire wereativinto following into five subclasses in

the following way:

1. Students’ general view on learning speaking skills
Cronbach’s alpha: .784

2. Confidence of oral language use
Cronbach’s alpha: .714

3. Students opinions about practising English speaiilts
Cronbach’s alpha: .798

4. Teacher’s influence on learning oral language skill
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Cronbach’s alpha: .691
5. The influence of free time on oral language leagnin
Cronbach’s alpha: .681

The reliability of this division was tested by ugi€ronbach’s alpha and the reliability was
good when the results were p > .7. According &rtsults, each item in this study seemed to
test the same topic well. Additionally, before coating the questionnaire, | piloted it with
my peers and based on their feedback made sonratiaites. For example, based on their
earlier research experience | changed my scale @moento five, one being strongly disagree
and five being strongly agree which helped analyzlme questionnaire results. The Likert-
scale questionnaire had twenty-three statementsoamedopen ended-question where the
students could freely comment on learning and tegcbf oral language skills in upper
secondary school. | collected all data for thidgtin March 2009. The participants had ten
minutes to choose the best suiting alternative he scale for each statement in the
questionnaire in the beginning of their Englishstas The response alternatives were the

following:

1. I strongly disagree

2. | disagree to some extent
3. I don't agree or disagree
4. | agree to some extent

5. | strongly agree.

The participants were also asked to give the infdiom about their gender but no other
personal information was gathered. Identifying gandnabled me to analyze differences
between boys and girls. The data from the quesdioes was analysed by using a statistical
analysis, T-test. Yet, the answers of the open@mgestion were analyzed qualitatively.
The interviews were transcribed and the answerlyset In the process of transcribing the
interviews for example, hesitation, false startsuges were omitted since this study was

concerned on content of the participants’ answers.

In the following section | will present the resutiSmy study. Firstly, | will acknowledge the
reliability of the questionnaire. Secondly, | refpitie students’ and the teachers’ general view

on practising oral language skills. The next sectiall reveal the view of the students’ and
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the teachers on learning English speaking skiksiching speaking skills and the factors that
influence teaching oral language proficiency aespnted in the chapter following. Finally, |

will present the results for the role of speakikijsin students’ free time.

6 RESULTS

The main purpose of this study was to examine hogligh oral language skills are practiced
in upper secondary school, which factors influem@nd what kinds of opinions the students
and teachers have about practicing oral languagfecigncy. In other words, | wanted to find
out whether the both parties had similar ideas hoa topic or not. For example, do the
learners’ and the teachers’ opinion of not havingugh time for practising oral skills meet.
Additionally 1 will also report differences betwegenders and the two schools whenever a
statistically significant difference is found. Hewer, | will not systematically report all the
results from the point of view of genders or schaslthis study is concentrating on finding
out the opinion of teachers’ and students’ rathemt seeking for differences in results
between the two genders. Moreover, | will preséet tesults between different subclasses

and then move on reporting the results under deaf i

In each section the students’ results will be preefirst following with the teachers’ ideas
on the matter. In section S5How do teachers try to teach speaking skills anecwfactors
influence itthe results are reported from the teachers’ pofntiew since this is, in my
opinion, only a question for the teachers to ans\Béatistical differences will be indicated

according to the following scale:

0,01 < p< 0,05 almost significant (*)
0,001 <p< 0,01 significant (**)
p< 0,001 very significant (***)

p> 0,05 no difference ns

6.1 The reliability of the questionnaire

| wanted to examine teaching and learning oral dage skills with as wide perspective as
possible. As said before, the statements usedisnstidy were divided into five different
subclasses. Cronbach’s alpha, a reliability tests wised to see if the items within the
subclasses functioned together. The reliability st®wed that statementl6nould like to
adapt an accent into my speech (e.g. British, Ataeror Australian)and statement 1@ my

opinion, too much of time is used to learning deasiguage skillsvere slightly problematic,
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however, the statements could be used since thee®slt passed the limiting value of .7.
Apparently the learners were not sure whether thagted to have an authentic sounding
accent or not. This could be because the teachngpper secondary school concentrates
more on the general oral language skills (e.g.nation, pronunciation, stress etc.) where as
learning an accent could be seen as more spekificteat the more advanced learners think
about in their studies later. Teachers do not gelmay attention to this or stress this side to
learning languages as there so many other things d¢an be considered more as basic
knowledge and thus important for the learners trne Moreover, statement number 1
Learning and practising English oral language kiit in my opinion an important part of
language proficienchad the highest mean 4.68 in the whole study. Aalditly, the standard
deviation for this question was relatively low tedjich indicates that the respondents mostly
agreed with this statement. What is more, the mtags number 3t is important to teach
oral language skills at upper secondary schaod 4,1 want to learn how to pronounce
English vocabularygained a high mean too, 4.55 being the resulpfevious one and 4.48

for the latter.

Moreover, the lowest points in the whole test, 2888e the result of statement numiéet
would like to adapt an accent into my speech (eitisB, American or Australiangnd 2.93
of statement numberi&ractice oral language skills (e.g. pronunciatjauring my free time
too.. The means are clearly the lowest ones when cadp® means of other statements.
Additionally the results are close to the mean ofi8ich in the questionnaire was the
alternative that indicated no opinion. Besidesarning oral language skills is in my opinion
difficult, that is statement number 5, got a low mean oD 29 did statement number 13
Learning writing skills is in my opinion more impant than learning oral language skills
with a mean of 2.60. The low points of these twadeshents in fact give positive results. The
statements and the mean as well as the standaiatidevfor each statement are found from
appendix 3. Overall, the results indicate that shedents’ general view towards learning
English language proficiency is positive. The meahdifferent subclasses can be seen from

the table below.



18

Table 1 The means of different subclasses relating &wnlag speaking skills in upper

secondary school

5,0

general_view colrage students_view teacher_related freetime

6.2 Teachers’ and students’ general view on practicirad language skills at
upper secondary school

The students’ general view on practicing oral laagguskills at upper secondary school was
positive. In fact, thirty respondents’ out of forhad strongly agreed with the statement
number 1L earning and practising English oral language ki6 in my opinion an important
part of language proficiency.Additionally, this item had the highest mean 8.2ff all
subclasses. There was a significant difference ddogtween students attitudes in the two
schools. In school number one the students wergfis@ntly more positive about learning
oral language skills in general. Table 2 presehts iesults concerning the differences

between the students’ general attitude in the thogls.
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Table 2 Students’ General view on learning oral langudgiss

Std.  Error P |
School | N Mean Std. Deviation | Mean - value
General View 1 20 4.5333 .31344 .07009 .000(**)
2 20 3.8833 54370 .12158 .000(**)

However, as it is been said already, the overalilte were positive and this could be seen in

the answers of the open-ended questions too.ig Higstrated in the following example:

Example 1
Mielestani suullinen kielitaito on kielen oppimisastulevaisuuden kannalta tarkeinta. Silloinhan
pystyn kommunikoimaan matkustellessani melkein hkenkanssa tahansa, tai esim.
ulkomaalaisten sukulaisten kanssa. Toki kirjoities-lukutaito vieraalla kielella ovat myds

tarkeita.

In my opinion oral language skills are most impottiz language learning when thinking about
the future. Then when | travel, | am able to comivate almost with anybody or e.g. with my

foreign relatives. Surely writing and reading skilh a foreign language are really important too.

This point was brought out by both teachers toceyTthought that learning oral language
skills is important, however, they also recognize same factor as the student in the above
example; learning a foreign language involves o8ielts too. Additionally, other areas of
language knowledge influence speaking skills asl. w&fill both teachers thought that
teaching oral language is a significant part ofjylaage teaching. In the opinion of teacher A

learning speaking skills could even be slightly éagized in teaching.

Example 2
Opettaja A: En ma sitd sano etté se pelkka puhemmiekee autuaaksi. Kylla méa arvostan kielioppieami

suunnattoman paljon ja se on myoskin véline silieatinnan tarkkuuteen ja sujuvuuteen.

Teacher A: I am not saying that only speaking makes blessed. | do appreciate grammar a lot aig it

also a tool to the accuracy and fluency of commativo.

Teacher B: I think it's very important to teaclaloskills, language is a part of life and it shob&lpractical,

not theoretical. So not only speaking, but alsetigng helps in life
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Furthermore, both teachers recognized speakints slsl generally slightly neglected area of
teaching which some times have to yield for pramgicwriting skills. The matriculation

examination seemed to cause this which was notedamher B in particular.

6.3 Students’ and teachers view on practising speadiily

The mean for this section was 3.543. Consequemttst of the students thought that they
could communicate based on the skills they haveniest school. This was supported by the
results of the subclasnfidence of oral language uséhe mean for this item for all the
respondents was 3.542. This subclass includedhstats number 2 have the confidence to
use English in classeend number 15have the confidence to use English out side lodaic
Yet, it was found that boys had a greater confideiocuse the language than girls did. The
difference between genders was greater within re@é number 2 have the confidence to
use English in classe¥able 3 presents the differences between boygyaisdin relation to

having the confidence to speak in English.

Table 3 Students’ courage to speak in English

Std.  Error p |
Gender N Mean Std. Deviation | Mean - value
Courage Girl 20 3.2333 .97393 .21778 .018 (%)
Boy 20 3.8500 .53503 .11964 0.19 (*)

Additionally, learning oral language skills was ngéenerally seen overly challenging,
however, there was a great deviation between tewens in statement numberL®arning
speaking skills is in my opinion difficulthe great deviation indicates that the learnees ar

heterogeneousThe deviation for this statement can bee seen fate four.

Table 4 The results for statement numberéarning speaking skills is in my opinion difficult

Cumulative
Frequency | Percent Valid Percent ' Percent

Valid | strongly disagree 5 125 125 15

| disagree to some 13 05 05 45.0

extent

I. do not agree or 6 15.0 15.0 6.0

disagree

| agree to some extent |13 325 325 92.5

| strongly agree 3 75 75 100.0

Total 40 100.0 100,0
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The mean 3.55 for statement numbem7my opinion, enough time is used for teaching/
practicing oral language skills in classesggests that in the opinion of some students ikere

enough teaching oral language skills. Then agailiesits felt that too much of oral language
practise were not done in classes. In one of gem-@nded answers teaching was criticized

for being too grammar focused. This is illustratethe following example.

Example 3

Minun mielestd lukiossa (Suomessa) opetetaan ailikaa kielioppia. Mielestani olisi
tarkeAmpaa opetella puhumaan englantia hyvin kpétetla kielioppiasioita.

In my opinion grammar is taught too much in uppecondary school (in Finland). | think it
would be more important to learn to speak Engligtl than to learn grammar.

The teachers were asked how they encourage stugemse English at school during classes
and also out side school. Both teachers tried to@rage students to use English in class by
doing different types of oral tasks. Teacher A tthidt she also encouraged the students in
Finnish to speak English. That is, she urged thdestts to communicate, convey meaning
rather than to focus on grammatical structures.&b® stressed the fact that making mistakes
is something that the student should not be afshid/laking mistakes needs to be practiced
too, as teacher A said it, it is not enough tottel to students but they need to experience it
too. Exercises that give the student more freedoosée the language encourage them to use
it both at school and out side school. For gairdagfidence to use English out side of school
situations, teacher A practiced real life situasic@uch as phrases needed abroad or giving
instructions. She also thought that her interactidtihh students encouraged the students to
speak English out side of school. She made persmmadections to students and encouraged
them to speak English when going abroad. TeacheonBthe other hand, did not really
explicitly in his opinion courage the students & uhe language in outside school situations
as he felt that teachers cannot really influencénithis words, teachers cannot know how
much students use English out side school as theyect with different people in the world.
Then again, he thought that students considerabdy the Internet which in his opinion

contributed to learning speaking skills too.

Furthermore, both teachers thought that the mgjofithe learners generally had a positive
approach to learning oral language skills. Teaéhercognized the students’ unfamiliarity of

speaking in English in class but he still thoudtattmany of the students had a good attitude
to oral language skills. Teacher A noted that dassues between the learners’ sometimes

cause some problems when practicing oral languetie S0t the oral practice itself. She also
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thought that practicing oral language skills iniwas different ways resulted in students’
positive attitude. Additionally, in her experienaaptivating the students and giving them
reasoning for learning speaking skills had a gouogaict too on the view that the learners’
have.

Example 4

Opettaja A: joo, se on mun kokemus [positiivinehHottomasti. Joskus voi tulla sellasia nihkeitinteita,
jotka liittyy minun mielestd enemméan sosiaalisiit®isiin kuin itse sen taidon harjottamiseen.
Valttdmatta ei ookkaan se kaveri, jonka kanssaisptiha ... monipuolisuus mun mielesta
vaikuttaa siihen, ettd vastaanottokin on myonteingatysti minkd tahansa asian kannalta se
motivointi, miten sitd [suullisen kielitaidon opsta] perustelee jos sita jotenkin

kyseenalaistetaan.

Teacher A: yeah, that is my experience [positive}autely. Sometimes there might be some awkward
situations which in my opinion, are more connedtedocial relationships than to practicing the
skill. It's not necessarily your friend that youveato work with ... versatility, in my opinion
affects on the reception being positive. Of codoseany matter it is about motivation, how you

justify it [teaching oral language skills] if soroee questions it some how.

Teacher B: So | think in a way they are not so musdd to it, so they all maybe more used doinggthin
writing and doing their homework, they are not sediin talking also English in class. But on
the other hand, there are also quite many studemtswant to talk English and who are also

grateful when they get some stimuli also for impngvtheir oral skills

A part of the students’ positive attitude for leagioral language could be the self confidence
students’ gain from using especially oral langudgehe opinion of teacher A, succeeding in
using English oral language was a much grater mjctor the students than completing a

written task.

Example 5

Opettaja A: ... niin ilosta ndhda semmosetkin, jatkeoikeesti vaikeuksissa kielen kanssa, ne aiitarkin
jotenkin selvida siita suullisesta tilanteesta. fliunettd se on niille paljon suurempi voitto, kun
se ettd ne saa jonkun kirjotelman kirjotettua Parhaimmillaan, miten se voi antaa myonteista
itseluottamusta sen kielen osaamisenkin suhteen

Teacher A: .. | am so happy to see that those stsdeho really struggle with the language, theyaslsv

some how manage oral situations. | feels like tbathem it is a much bigger victory than
writing an essay ... At its best, it can give pogtself confidence about knowing a language.
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6.4 How do teachers try to teach speaking skills antchvifactors influence
teaching oral language skills

Teacher B mentioned that he speaks English as msigiossible in class, thus the students
get used to communicating in English. He beingraifmer was in his opinion an advantage.
Teacher A used English as much as possible toosbetdid mention that for teaching
grammar she used Finnish. This was because ofetieedgeneity of the group; for others the
abstract concepts were challenging enough in thmther tongue. Both teachers taught
intonation and pronunciation, as teacher A putthe basics of oral language learning.
Additionally, both teachers used a variety of dif& tasks such as, role play, pair and group
work, discussions and games. Idiomatic phrasesrinf advice and asking for clarification
were explicitly brought up by teacher A as wayseafching oral language skills. The goal of
both of the teachers was to have versatile tasésnathods in use which rehearse different
aspects of oral language proficiency. It seemetthigagoal for both teachers was to make the
pupils to interact in class and engage them in comacative situations. Teacher B also told
that he highlighted cultural differences in spegkior making students more active speakers.
In other words, he taught conventions of small taikl tactfulness. He felt that his students
had difficulty of expressing their opinion or inthacing their own ideas and thus those skills

needed practise too.

In the opinion of both teachers, the factor thadkrs teaching oral language skills the most
was the lack of time. Teachers have several othiags to teach to the students; teaching
speaking skills is only one of them. She recognikésipressure which was a result of having

little time to teach several different things.

Example 6

Opettaja A: Ei se suullinen kielitaidot ole airegioita joita opettajan pitdis opettaa. On kindh taito,
kulttuuri taito, oppimaan oppimisen taito. Se karah valtavan laaja, mitd opettajalta oletetaan
niin silloin mika kaikki sitd arkea helpottaa, nimadaltaa kynnystd myo6s tassa suullisen
kielitaidon kysymyksessa
[opettamisessa] ... Niin yleisella tasolla opettdjizolettaa se ajankayttd aina. Kuinka monta
kappaletta ehti kdyda ja voi voi..

Teacher A: Teachers are not supposed only to teemdHanguage skills. There are writing skills, taul
skills, language studying skills. The field, thiaé teachers’ are expected cover, is extremely vast
and then everything that makes every day teachasiee makes the threshold lower in this
guestion of [teaching] oral language skills ... Yesthe general teachers are always worried
about time usage. How many chapter you managevier @mnd oh no..

Teacher B: In the lessons | think a part from thet that the teachers have to rush through theskdo
because the periods are quite short, | mean siksyéts a very short time you can’t do very
much ...
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Moreover, teacher A told also that organizatiosalies sometimes cause oral language skills
not be rehearsed. That is, at times a larger eatitgaching ends up taking the time spared
for rehearsing oral language proficiency. She alsessed the importance of planning the
lessons beforehand and that oral exercises wouldnays be the last thing covered in the
lessons. This is a factor that she stressed tdetheher trainees as well that she mentors.
Additionally, teacher A thought that occasionalBathers lack the confidence to make
decisions about what is important in teaching. Ththe teaching done in the classroom

follows the course book.

Example 7

Opettaja A: Jos itella ei oo tietoo, taitoo ritssti siité tulee tavallaan sellanen olo, ettd edddsuullisen
kielitaidon opettaminen] liittyy mydskin sellaseétsevarmuuteen, ettd ei osaa rajata tai
maadritelld mikd on tarkeetd. Ei hahmota sitd koisanalesta. Se kirja on hirveen turvallinen
kurssi kirja, naité asioita pitdd varmaan kayda keron tanne laitettu

Teacher A: If you don’t have enough of knowhowiitckof makes you feel like that maybe it [teachongl

language skills] is connected to self confidene ffou can outline or define what is important.
You don't see it from the whole entity. The bookeéslly safe course book, these topics should
probably be covered since they are here

Teacher B noted that students’ personality haseaindeaching oral proficiency. He says that
students are sometimes shy of using English. loision, one part of the students is willing
to practice and use the language where as the p#rerthe majority, is not ready to speak
and they are looking for the things needed in thatriculation examination. Thus, he
experienced this as an obstacle. Teacher A hadbsiexperiences as she told about students’
heterogeneity; students’ skills had great variatiéditionally she had the principle of
individualism where all the students have the oppoty to study at their own pace. This is

illustrated in the following example:

Example 8

Opettaja A: Vaikka ajattelis, ettd on pieni kirjaéin juttu. Se saataa vieda joltain hitaalta hinveékan
aikaan. Kun taas ma kunnioitan sellasta yksil@hsisen periaatetta, ettd olis jotakin mita
jokainen vois tehda loppuun eika aina keskeytg#tadis huonouden kokemusta. Tietysti jos on
tallasia periaatteita taustalla se aiheuttaa pairgiullisen kielitaidon harjoittamiselle ja miten
paljon niité ehtii siella ottaa erilaisia [teht&dyvia

Teacher A: Even if you think that it's a small weit thing. It might take up a lot of time from soimee
who is slow. When | respect this kind of principdé individualism that there would be
something that every one could finish and you wotilthe always interrupted and get the
experience of being insufficient. Of course if thare principles like this in the background they
cause pressure for practising oral language pesfai and how much you have time to take
different [tasks]
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Furthermore, the matriculation examination as &slthe course base system set restrictions
for teaching oral language skills. Teacher B thauat the schooling system in upper
secondary school has aims for the matriculationméxation only and course teaching tends
to become test focused because of exams held anthef each course. In the experience of
teacher B, the washback effect of tests makes itegtbst oriented. Teacher A too noted the

influence of matriculation examination on teaching.

Example 9

Teacher B: ... teaching in Finland is A) maybe toccmmatriculation examine orientated, so that yache
lots of knowledge all the time which the studerasénto know at the end of these three years ...
On the other hand it's also this course systenmatend of which course there is this test also.
So teaching is also very much based on the preparfdr this test. So in that way, English
language teaching in Finland is, as | see it upote, is a bit mechanical, not so natural.

As | wanted to find out which factors hinder teachoral language skills at school | was, on
the other hand, willing to find out whether theme dactors that favour it. Both teachers
mentioned good materials as promoters of teachiablanguage skills. As teacher A said it,
good materials enable the teachers to focus otettehing itself rather than finding materials
themselves. In her opinion, the most everyday faotfluencing teaching oral language
proficiency were materials; they should supporttttecher’s work instead of taking up time.
Teacher B noted that English materials are goosly thclude versatile exercises and thus
they promote teaching speaking skills. Furthermanehis opinion those exercises are
interesting but he still wondered about the stusletack of active participation when
rehearsing speaking skills. Moreover, teacher B &®ught that factors outside of school
influenced teaching speaking at school. That ig, thle of free time which teacher B
recognized as significant force contributing toldeaaguage teaching. Students get a great
deal of input during free time via the Internet,wies and television programmes and thus

their oral skills e.g. vocabulary improve too thgbuhis stimulus.

Example 10

Teacher B | think the material offered in the English booksvery interesting, it's good, it's modern and
there are also these exercises which encourageiskBngpeaking skills like, pair work,
discussion, role play and all these things. Theeeirgeresting exercises and very often | wish
the students would also find that they are intérgst see it ‘Oh that's quite great’ but | look at
them everyone should have something to say ahouséte it, then | wonder that many of them
are quiet they don’t even mention the easiest thinlgich immediately come to

Besides the materials, teachers A brought up the abthe National Curriculum and the

CEFR. She saw the National Curriculum as a guidefor teaching. Furthermore, as the
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curriculum sets the demand of testing or knowinglehts’ level of language knowledge. She
continues that naturally any given skill needs ® fracticed before it can be tested or
evaluated. Additionally, in her view the CEFR poincy levels too bring teachers the

responsibility of teaching oral language skillsehool.

Example 11

Teacher A: Esim. nyt on Eurooppalaisen viitekehpksstotasot olemassa sielld ja ihan selkeestidsa
puhuminen, suullinen kielitaito olemassa, lasn#i&si&illoinhan se luo jo sen velvotteen, etta
sité pitdis harjoittaa taalla. ..... Mutta kaiken Klaaan se varmaan kaikkein arkisin kysymys

siind on se materiaali. Onko se materiaali semmjuodta tukee. Se sitd opettajan arkea vie.
Pitadko tosiaan alusta asti alkaa vadntamaan jet&tiimaan ite kirjoista tietoa

Overall she thought that positive atmosphere atadavours learning and teaching speaking
skills. The fact that students’ with out exceptiomderstand the benefits of learning speaking
and are willing to do it promotes teaching thosdéisskAs she said it, there should not be any

obstacles for teaching oral language proficiencscabol

6.5 The role of English oral language skills in studéfee time

Additionally, | wanted to take a look of the roledtish oral language skills have in students’
free time. Two of the questions related to learrspgaking skills at free time and the other
two the importance of oral language skills. The m&a the item concerning students’ free
time and oral language usage was 3.744. This ssfdfecluded statements number 8
practice oral language skills (e.g. pronunciatiod)iring my free time to@and statement
number 141 use English speaking television programmes asemfut my own speaking
These statements, however, created a great devanong the respondents. They had clearly
either agreed or disagreed with this statementrég few students had not known their
opinion. Yet, they almost without exception recaga the need for using oral language skills
at their free time as statements numberl18m going to need English oral language
proficiency in the futureand number 21 need English speaking skills in my free time e.g.
when travelling abroadscored high points. Moreover, there was a diffeeem the results
between the two schools; school number 1 had ategremean than school number 2.
Statistically the result is almost significant. Tthiéference between the schools is illustrated

in the table below.

Table 6 The difference between schools concerning the obleral language skills at

students’ free time.
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Std. Std. Error
School | N Mean Deviation Mean P-value
Freetime 1 20 3.9875 .72309 .16169 .037 (*)
2 20 3.5000 .70244 15707 .037 (%)

Interestingly the results for school 1, the schiomlated in middle-sized town in central
Finland, were in all items better than for schooltt® school located in a small town in

Northern Ostrabothnia. In the next section theltesi the present study will be discussed.

7 DISCUSSION

The aim of this study was to find out how studeamid teachers view practising oral language
skills at upper secondary school. Additionally, amed to find out which factors made a
difference in teaching oral language proficiencyasdsumed that the both parties would
acknowledge the little time there is reserved éaching oral language skills. In this chapter |

will discuss my findings and compare them with tessaf previous studies done on this topic.

The Students’ and the teachers’ general view aoti@ing oral language skills, according to
the results, was positive. The teachers’ recognaatl language skills as important part of
language knowledge, however, they were aware daéragkills that need to rehearsed too.
Tattari (2001) and Huuskonen et al. (2006) had lkemed similar results for the teachers in
their studies. Yli-Renko et al. (1991), furthermohad found out that students had similar
positive results. Consequently, also the view aciising English oral language skills was
positive for the students and the teachers. Whatoie, the students courage to use English
was studied in this study. The results show thgsheere more confident English speakers
whereas girls were timid user of English. Yli-Rer(t®91 :60) also reported girls being more
afraid of using English than boys. The studentken study thought that the shyness to use
English was resulted from lack of practising spegkiAdditionally the learners thought that
for example grammar focused teaching and the nuddition examination had an influence to
the shyness to speak. The results suggest th#ddkef practise, which was experienced by
some of the students in this study, could be imibireg to the shyness to speak. Teacher B in
this study noted that in his experience student®wet used to speaking but doing written
tasks. It is difficult to explain why girls seem lb@ shyer to speak; perhaps it is a matter of
character. In addition, girls might experience sgn differently and thus they suffer from
lack of confidence which results in shyness to kgaaa foreign language, in this case in

English. However, generalizations are difficulim@ke as the group of participants was small
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in this study. Yet it is interesting to note thattstudies nineteen years a part get similar

results about girls’ courage to speak.

The teachers’, furthermore, thought that the stteddmad a positive attitude to learning
speaking skills which had been the opinion of teashn the studies conducted by Tattari
(ibid) and Huuskonen et al. (ibid). The teacheghmn was in line with the students’ results
which for learning for speaking skills illustratepasitive attitude. The work done by the
teachers seems to result here; both of the teatlaets/ersatile ways to practise speaking,
they rehearsed different aspects of oral langukilje and both of them used almost without
exception the target language for teaching. AshteaB recognized students’ unfamiliarity to
speak, he also taught cultural nuances. Additigntdbcher A thought that motivating
students and giving reasoning for learning speak&sglted in positive attitudes. In general
the students did not find learning oral languagélsskas difficult. However, the great
deviation in questions relating to this matter sthate the heterogeneity of students; one
student experienced speaking skills as the stroragea of language knowledge whereas for
other learning speaking was extremely difficult. ttaching the teachers paid attention to

things that seemed difficult to the learners.

The heterogeneity of student was noted by teadwessfactor influencing teaching speaking.
The students’ different skill levels made teachingre challenging as different tasks were
more demanding for other learners. Yet, the fatttat hindered teaching oral language skills
the most in the teachers’ opinion was the sameddynTattari (2001) and Huuskonen et al
(2006); the lack of time. All in all, the teachdedt that they had several things to teach and
little time. | hypothesized that the learners wotdel that enough time is not used for
learning speaking skills. In general they thoudtat tenough practise was provided in class,
however, the standard deviation in the questiolaging to this matter was one of the highest
in this study. Thus, for some students the praastiae enough whereas others wanted more
practise. It could be that on one hand, the leam#io felt that their oral language skills were
poor wanted more practise on it. On the other)eébeners who had good oral language skills
wanted to better their speaking abilities. Moreoviee matriculation examination and exams
at the end of courses were hindering teaching spgakills. As the tests only test writing
and listening skills excluding speaking, the fomfsteaching tends to be on the skills
measured in the tests. The course exams leave fmothe teachers to teach and even test

speaking within language courses. That is howewgrto the individual teacher to decide
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even though the National Curriculum states thatkipg should be taught and assessed in
each course. The lack of time to teach speakirits §¢ems to be the reason why the exams
do no test speaking. Hence, the skills that aréuated at the end of senior secondary school
take up the time in teaching. As | believe thatingsdoes affect teaching speaking, having a
speaking test in the matriculation examination wo@sult an increase in teaching speaking
skills. Materials, on the other hand were the g®tasupporter of teaching oral language. It is
quite natural that the tools for working, in thiase course books, have to be adequate for
versatile work. Other facilitating factors were thssessment scale which is based on the
CEFR and general atmosphere at school. The profigievel scale seemed to have become
a tool for teachers in teaching. In addition, tlemeyal atmosphere in this school promoted

practising speaking skills, however, it could biedent from school to school.

The role of speaking skills, moreover, was sigaificin students’ free time. They thought
that they needed oral language skills in their fiege and also in the future. Thus, the
learners recognized the usefulness of oral languslgts outside of school. Teachers
adequately noted the role of free time in learrorg language skills. Teacher B thought that
the best facilitators of teaching oral languagdiskiere in fact factors in students’ free time.
Teacher A on the other hand, linked students’ fiee and language learning as she urged
students to speak when going abroad and taughtudaegfor real life situations. As oral
language skills have a significant role in the stud’ free time too, they are motivated for
learning speaking skills. This, in my opinion, @noected with the students’ positive attitude
to learning English speaking skills which was foundhis study. That is, the learners are
more willing to study things at school that theyerience in relevant and important in their
free time. What is more, the things that studeetgerience as important are things that
students think positively about. There was a dififee found between the role of students’
free time between the two schools. It is diffidolisay what causes this difference. School one
was a bigger school in a bigger town whereas sdwomlwas a small school in a small town.
Perhaps the usefulness of oral language skillsoleser to the students in the bigger town
because they meet more foreigners in their enviemimOn the other hand, regardless of
town, school and size the students are able telirhave access to the Internet, foreign films
and other means which are related to oral langsédls. Furthermore, the results for each
item where without exception better for school ofteis difficult to say which factors
influenced the better results of school one. Tlearast difference between the participants

was the size of their school and the town theydiire However, it is difficult to make any
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conclusions as this study had only two schoolsntglart and it cannot be said whether the

size of the school and town had an influence orb#tger result of school one.

8 CONCLUSION

Both the learners and the teachers had a posititteak on learning oral language skills in
general and learning English speaking skills. Adddlly their opinions about learning
English speaking skills met as the teachers thotigtitthe learners had a positive attitude to
learning speaking skills. Girls, though, were foundbe more timid users of English than
boys which was noted also by Yli-Renko et al irittiséudy done in the beginning of the'20
century. The teachers taught speaking skills imouardifferent ways which, in my opinion,
affected positively on students’ view to learnimgeaking skills. One of the teachers in fact
encouraged the learners to speak in English irs @asl also outside school situations. The
results showed that the students taught by teakhegre more confident to speak, however,
the difference was not statistically significanturfhermore, practising oral skills was
hindered by the lack of time as teachers have abweas of language to teach in class.
Teachers in general seemed also to be worried alooet Students also noted that the
matriculation examination, which does not test kpen tends in general to have a negative
washback effect on teaching oral language skillssatool. Quite often practising oral
language skills is neglected and oral languagésskie not taught enough. In this study some
of the students thought that they received enougimimg for speaking skills yet others
criticized language teaching as slightly too gramiegused. The results showed that the
students had a positive out look to speaking skilltheir free time too. The students clearly

recognized that they needed speaking skills oet aidchool and in the future too.

The questionnaire in this study was filled in bytyostudents and two teachers were
interviewed. As the group of participants was smalt difficult to make any generalizations
based on the results of this study. Yet, somestitzlly significant differences were found for
example between the opinions of girls and boy$airtconfidence to speak. As these results
were in line with the results of a previous stuidycan be said that this study indicates that
there are gender based differences relating toilegspeaking skills. This information could
already be of use to teachers and educators. Tdosamouses ideas for further study. The
gender based differences could be studied furthesrder to find out what could be the
factors causing them. Additionally more researchhos matter from the point of view of the

students is needed as studies seem to concentrate om the teachers’ perspective.



31

Furthermore, observing classrooms would give metaitkd information how teachers teach
speaking skills and how students react to it. Adddlly, if a speaking test becomes a part of
the matriculation exam in the near future, it cobkl studied whether the attitude of the

teachers’ and the learners towards learning spgakiiis changes.
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APPENDICES

APPENDIX 1 The interview questions for the teachers

1. What kind of education you have had and for howglgou have been working as a

teacher?
2. How long you have been teaching the group thatstalegt in this study?

3. Have you either worked or studied in an Englishakpeg country for a longer period

of time?

4. How was teaching oral language skills taken intmsaeration in your teacher

education?

5. Do you feel that there is a difference in teaclong language skills between the time

you went to school and when you were studying tmbee a teacher?

6. Was the training provided in teacher educatioreth oral language skills adequate

enough?
7. How do you try to teach English oral language skifl your students?
8. Which factors hinder teaching oral language skitlschool?
9. Which factors favour teaching oral language skitlschool?
10.In your opinion, what are your students’ opiniobsuat learning speaking skills?
11.In which learning situations do you use Englistireslanguage of teaching?

12.How do you attempt to courage the students to usglidh at school and outside

school?

13.Would you like to comment teaching and learningagp®g skills in any way?
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APPENDIX 2 The questionnaire for the students

Hei!

Tama kysely on osa Jyvaskylan yliopistossa tekemé@glannin kielen pro seminaari-tutkielmaa.
Tutkielmani aiheena on englannin suullisen kidglitei opettaminen lukion ensimmaisella

vuosikurssilla. Vastaa alla oleviin vaittamiin aktdla 1-5 mielipidettéasi 1ahinnéa olevalla vaittatéa

Olen mies nainen
Taysin Jokseenkin  Ei mielipidettd  Jokseenkifysin
samaa mieltda samaa mielta eri mieltd  &ltén

1. Englannin suullisen kielitaidon oppiminen ja

harjoittelu on mielestani tarkea osa kielitaitoa. 1 2 3 4 5
2. Uskallan kayttaa englannin kieltd oppitunneilla. 1 2 3 4
3. Englannin suullisen kielitaidon opettaminen on 1 2 3 4 5

lukiossa tarkeaa.

4. Haluan oppia dantamaan englannin kielen sanastoa 1 2 3 4 5
5. Suullisen kielitaidon oppiminen on mielestanikeaa. 1 2 3 4 5
6. Haluan omaksua puheeseeni natiivi aksentin (esim 1 2 3 45

brittilainen, amerikkailainen tai australialainen)

7. Oppitunneilla kaytetddn mielestani riittavastea 1 2 3 45
englannin suullisen kielitaidon opettamiseen.

8. Harjoittelen suullista kielitaitoa myos vapaatagni. 1 2 3 4 5

9. Pystyn kommunikoimaan englannin kielella koutuss 1 2 3 45
oppimieni tietojen ja taitojen avulla.

10. Oppitunneilla kaytetaan mielestéani liikaa aikaallisen 1 2 3 4 5
kielitaidon opiskeluun.

11. Englannin kielella puhuminen on mielestani nualea 1 2 3 45
12. Pyrin kayttamaan englannin kielta oppitunneilla 1 2 3 4 5
13. Kirjallisten taitojen oppiminen on mielestaaikeampaa 1 2 3 4 5

kuin suullisen kielitaidon oppiminen.

14. Otan mallia puheeseeni englannin kielisista 12 3 4 5
televisio-ohjelmista.



15. Uskallan puhua englannin kielella koulun ulkolelia. 1 2

16. Otan mallia opettajan ddntdmisesta oman puéeiése 1 2
aantadmiseeni.

17. Mielestani on tarkeaa, etta opettaja kayttgitopneilla 1 2
englannin kielta, jotta saan mallia omaan puheesee

18. Englannin kielella puhuminen on minulle helppoa 1 2
19. Oppitunneilla tehdaan mielestani riittavastilsia 1 2
tehtavia.

20. Opettajani rohkaisee minua puhumaan englannin 12
kielella.

APPENDIX 3 The mean and standard deviation for each questienquestion

Mean @ Std. Deviation

Q1 Learning and practising English oral language sis

speech/pronunciation

< - i o 4.68 .616
is in my opinion an important part of language prdiciency
Q2 | have the confidence to use English in classes 3.73 1.086
_Q3 Teaching oral language skills in upper secondargchool is 455 | 597
important ' '
Q4 | want to learn how to pronounce English vocabury 4.48  .640
Q5 Learning speaking skills is in my opinion diffialt 290 1.215
Q6 | would like to adapt an accent into my speech
" . : 2.88 1.181

(e.g British, American or Australian
Q7 In my opinion, enough time is used for teachgi practicing 355 |1.131
oral language skills in classes. ' '
Q8 | practice oral language skills (e.g. pronunciabn) during my

. 2.93 1.248
free time too.
Q9 | am able to communicate in English based on thkenowledge
and 3.93 1.047
skills | have learnt at school
Q10 In my opinion, too much time is used for learmg speaking
skills 2.00 .816
at school
Q11 In my opinion, speaking in English is fun 3.75 1.127
Q12 I try to speak in English during classes 3.25 1.006
Q13 Learning writing skills is in my opinion more important than

: ; . 2.60 .744
learning speaking skills.
Q14 | use English speaking television programmes asodel for my 3.60 |1.057
own speaking ' '
Q15 I have the confidence to use English out sidé school 3.65 1.051
Q16 | use teacher’s speech/pronunciation as a moder my own 3.35 |1.167




Q17 It is in my opinion important that the teacheruses English in
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classes so that | get a model for my own speaking 393 11.023
Q18 | am going to need English oral language profiency in the 430 | 758
future ' '
Q19 In my opinion, enough of speaking tasks is dorguring classes [3.80 .966
Q20 My teacher encourages me to speak in English 3.80 .966
Q21 | need English speaking skills in my free timee.g. wher

travelling 415 1.051
abroad

Q22 Speaking in English is easy for me 3.23 1.368
Q23 | learn foreign languages best when | get to spk them as

much 3.45 .986

as possible in class.




